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. : " ABSTRACT - :
- . ) l. N . A v !
This study focused upon preqpqraflonallbehavﬁok of young L

children attending publicly and'grlgafely supported Day Care’Centers.

Q

Ong hundred and twenty 4-year-olds,(30 public Day Care; 30 private Day
Care, 30 control-middle class, and 30 control-lower class) served as

subjects In this study. All groups received a Comprehensive P!ageTJafk | .
. Preschool Baffery'prefesf and posttest. The results of.a one dimenslonal

L]

analysls of covariance showed slgnlficanfidlfferences'ln preoperational

. . - A | |
behavior among Day Care Center children and control children. NG . .

significant differences were found in preoperational béhgvior between

public and private Day Care Center children.
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DAY CARE PROCRAMS: A PART OF THE EDUCATIONAL CONTINUUM _ v
o . o ' ™\
B During the past 15 years, t+he number of Day Care Centers in the United States

» . ~

has grown. Thls growth haspbeen,sharod by proprietary, public and private, non- -

4

profit centers. More than 700,000 children are cared for In Day Care Ccnfers which "

i

half are operafed by proprlefary enterprises and half are operafed by publlic or
voluntary organi%ations (Levitan & Alderman, l975). The services rendered by
Day Care Centers vary from cusfodlal to developmenfal however, some “basic

A iacflvlfles are common to all centers. All centers provide chlldren with a

¢ ‘ .
¢ ‘ ¢

structured environment supervised by adults oufside the child's smmedlafe_famlly,
During a child's formative years, zero to fivej qual ity Day Care.Programs ’

can enhance his potentlial for growth and developmenf -as long as they consist of

. effective learning Opporfunlfles rather than performlng ewzus+odlal service
(Beard, 1969; Todd, I970; Robinson & Robinson, l97|;,Mondale,,l97l; Kagan, 1971; .
- ©

Caldwell,‘(974). Qual Ity Day Care is a chlld's extended family. |t provides an

¢ educatlional program along with a network of ofher servlces}#haf‘prbmofe whol'esome

", development for the child In cognitive, affective, and soclal' afeas. » These other
\ . ' . . .

services, provided for the child and his family, include psychological services,

communlity referral Services, health services, soclal services, and pa:enf education

(Todd, 1970). v - - '
In order to defermlne whether the sponsorship of a Day Care Center makes a

differernce, fhis writer investigated publicly and.prlvafely 5upporfed Day’ %are s

Programs In a large eastern city. . This researcher examined and compared how
- , v
programs, objecfs and materials, and feacherﬁchlld interactions affected the ' .

- |

preoperaflona\ behavlor o:/ﬂ-year-old black children in publicly and privafely

»

supporfegyoay Care Cenfer
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Research Questions L

The following research questions weré Invesflga+ed:
. . - | 4
f., Are there differences between the preoperational behavior
exhibitad by 4-year-old black children attending public -
Day Care Centers and Ly 4-year-old black children attending’
private, profit-making Day Care Centers as measured by the.
Comprehensive PlageflaanreSChool Battery? '
2.. .Are there dlfferences between the teacher/child Interactions
In termsof the sponsorship of the Day Care Centers as measured
. by the Flanders System-of InferaZTlon Analyslis?
. 3 :

L)
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: a REVIEW OF LITERATURE |
' | . LT : o . <

'The review of literature is réborfed'ln fhehfollowing four aréas:

|. goals for Day Care Programs : ¢ - ‘

2. characteristics of teachers for young children

"1" +

) (: 3. teacher/child interactions within an educational settings

4. preoperational development of chi|dren A
' ., | ) 4
‘. GOALS FOR DAY CARE PROGRAMS o : v

-. Day Care Programs can shpporf the chlld;f dévelobmenf during the preschool *
yeérs by .providing the child with fhg kind of car%’be recelves from hls‘own
parents and by'providing the chlild wifh.meanfngful, sbcial experiences wlfh-
competent conce}ned’;Huffs and with peers. Day Care Programs must provide
actlvities that meet a child's development maturity and ability to perform
dlfferenf tasks and must create opportunities for learning by making mafarléls
;nd situations avallable ih an organized manner.: Thése‘programs mﬁsf support
the ch‘ld'i;faylly life by involving parents In the program, thus, making

parenthood a pleasant and rewarding o?porfunify rather than an ‘extra burden

(Cohen, 1975). - 7




.Bufler (1970) states that Day Care'Cenfers have the regponslblllfy for the -

. . . . . N - ’
total development of fhe child. 'They should'provlde the child with everything

that he should gqt In a good home, plus whaf he should gel in a good school. The'

educaflonal experlences should be planned to challenge the chlld's ablllfles and

.

"lead him to make observations and perform tasks whlch are not previceusly within

the scope of the chilld's behavior. These experlences should Invite and should
> c e

nirture the child's excitement about learning. =~ " p

\ » . ‘.\.

\;\ ~ According to Todd (1970), Day Care Programs must help young chlldren to

\,
\

obfaln lnformaflés fo learn skills and facts, fo fhlnk of new ways of dolng
fhlngs, fo creafe a desire to continue learning, to learn how to |lve with others: -

%pd.e. ylfhe experlences, and fo become self;rellanf-and confldent. Day Care

AN L4 k] .

Program h\ld an lmporfanf place 'In provldlng all ;hlldren with fhe essenflal
experlences whlch supporf dptimal developmenf Quallfy Day Care Programs, geared

to the needs and ablllfles of each child, can provide the c%allenges fhaf summon

each child fo eﬁperlmenf explore and manlpulafe his envlr&nmenf with zest and

\ \
excltement. \

- b \\ kJ~ . //;>

\
~ - CHARACTERISTICS OF TEACHERS FOR YOUNGQBHILDREN

No matter whaf T e aims of a program ,the maferlals provlded \or the
+heoreflcal;3us+lflcaﬂ on, the responé?blllfy for the success or fallure of+any
method fles prlmanllyx lfh‘lfs\lnferprefer - the teacher. Butler (1970) has
stated that In measdnlnglfhe lmpacf of educaflonal pracfices the study of “the ]

method Itself may beﬁfar\{ess imformative than observation of_feacher style

because It is what t fea}her actually does that has:an effect on the child.

KCCOrdan to Plaget (1970), the teacher helps children adapt to the
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" depends upon her attitudes and belieEp about children. Her effectiveness in t

° r

e

[y

fhey are carefully taught (Gordon & Jesfer, l973) T

ch!ldren along with spon.aneous dctivitles. Thé teacher, also, must make every

efforf to present the subJecf confenf In accordance with the lndlvldual child' s

mental developmenf, allowlng for Indlvidual wates 8f achievement.

The feacher must se?-probiems'for the child, prepare the materlials for the?.

>

chitd, create the appropriafe slfuafions for the chlld, and offer confllcflng

evldencedyhen the chlld Is too quﬁckly saflsfied with his solutions so as To
~
Introduce a temporary tack of equllibrium that will force him to modlfy prevuous

" assimllated pafferns of “thought (Gdodlad, 1973):

At every leval, the teacher pléys an Important role In helpihg-fhe .. studen

grow and learn. The teacher's: role In relafuon To,fhe children in Day Care“gent

teaching role depends 4n the emational sl imate of the schoolbrﬁ which she teache

(Dowley & Bromwich, ,1972).

@t - . .

Day Care Programs depend heavily upon Thelr chqrs Theory, materials, a

equipment by-themselves are no subsflfuies Program lmpiemenfaf!on will be suc-

cessful only lf the teacher 1s an effective faclll?aig:fi‘Chlldren wil) learn 14

. ~.
~. "~ -
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Teacher-Child Interactions Within
An Educational Setting

'Y

- )

Teaching ls a soclal process Involving comnunication between at least fwo
- ]
people, a teacher (professional or para-professional) and a student. It Is a

klnd of dla1ec+ In which both teacher and student act as Teacher and student at
dlfferent times and at different levels (Amidon & HunTer, 1966). A teacher not

only Instructs but also learns about that student by using what he has learned

. from the student kn making decisions concerntng what to do next In the course

»

of teaching situations.

. . - :
- “ .
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Although Interaction pafterrs encompass bofh‘fhe verbal and the non-verpal

behavior that fakps place In day care, elemenfary, secondary, and college class-
| ‘ ,

_rodoms (Garrard, 1966), feacher and pupil responses are expressed primarily fhrough',

spoken words'(Flanders;'19?0).

LS : v

The teacher's or classroom assistani's behavior pattern can create contrasting

classroom climates which may be an integrative patterm for some or a dominative

pattern for others (Flanders, 1970). The integrative pattern of behavior can‘beé”
‘l\) . . ' N . . \d » .,
described as one that accepts, praises, encourages, clarifies, and supports’ ideas

N

of puplls,‘asks huesflens to sfimulafe pupil parflcipa*!on in decision making,
and asks questons to orient pupils to schoolwork The domfnaflve“paffern of

g .
behavlor, on fhe other hand, can be described as one that expressas-or lectures

174

about own ideas and knowledge, gives dirdctions and orders to pupils, and criticizes
and depreciafes pupil behaV|or with intent to change it. |

“In Day Care classrooms, a perslsfent problem has been the Idenfificaflqp,of
effecfive.fechniques for assessing a teacher's verbal behavuor’ln'order to provide

him with the information necessary to Improve'hls feachlng performance. In-

| feracf]on analysis Is concerned primarily wifh verbal behavior which although only )

one aspect of teaching behgvior, Is one of fhe most important since mosf of the
functions associated with classreom feaching afe implemented by verbal communica=
tions (Bondl, 1970). <«

%Fucafors assume that feacners who are aware of and able toeutilize a variety

i . \ . . .
of appropriate verbal behaviors will be‘able to facilitate more learning in théir

classrooms. “If this Is true, fhen we must provlde ekpertences whereby bofh pro-

kN
specf?ve and Inservice feachers can hecome more aware of and flexlble In uslng a

1]

varle%y of approprlafe teaching -behaviors related to poslflve sfudenf attitudes

1oward school thelr teachers, and student achievement (Bondl, 1970) .-

v

L

-
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'I9b9) Accordlng\ o Piaget (1960), fhis perioduof development which starts at age

< *» Preoperatlional Perlod of Devélopment

4

The -predperational phase comprises the chlld S, developmenf from the close «
of fhedsensorlmofor phase up fo the time when his fhoughf processes beeome opera- .
TIOnal (Flavell |963 Almy et al., 1966; Evans, 19738% The dominant menfal

a¢+lvl+les of «the child have changed from OVerf acfions, characferlsfle of the .

"sensorlmotbr period, fo perceptual actlions. Thise operations occur within a

framework of classes and relaflons that make possible mobllf?y of. fhoughf (Philllps,

" two and ends at age seven or eight Is divided info two stages, the preconceptual

stage (ages two'to four) which |s¢fhe child’'s firsf fuzaj affempfs at generali-

. zations and the Intuitive stage (ages four to seven) which Is the beginning of °

/“#.

operational thought. ‘ %

4

In the lnfulflve sfage, the young chlild Is able to cope very well with the
(

A
physical world around ﬁlm on the basis of sensorlmofor activities and percepfual

A -

adaptations (Flavell, 1963). The young child does not know how fo deflne the con-
}

qggfggggkz;ploys and confines-himseélf to designating corresponding obJecfs or to

defining them by usage (Plagef 1967). Gradual coordination of the represenfaflve
relaflons develops along wlfh a growing concepfuallzaflon. The chlld now Is more
able to address himself fo a speclfled task, to apply Infelllgence +o the task, and

to reason out more complex prohlems (Flavell, 1963).
, ’ §

During the preoperational period, the most important slngle development fis

the development of language. Lan§uage opens doors fo the child that were not
. . N
previously open to him. It acts to Increase the rate af which experiences can

take place. Plaget cortends that the emergence of verbal behawior increases the

_power of thought in range and speed.(Glnsburg and Opper, 1969). Furthermore,

& N , .
i+ also enables the child to adapt to his social environment by means of con-

[3

versation,




Cognlflve Growfh

COQn‘flve ‘growth conslists. In parf in the developmanf of systems of repre-
senfaflanhas means,for daallngfwlfh JnfOfmaTlon (Fiavell, 1963; Ginsbterg & Opper,
1969). Cognlflve drowth refecs fo'fhe,brocesses involved In knowing - perceiving,
rememberlng, imagining, Judglng, and reasonlng (Brearley et al., 1970). The,
grow!ng child begins with a strong rellance. upon learned actlon pafferns to repre- a
sent the world around him, ;A" effact of this deve fopment 1s fhe power for organizing °

acts of Information processing Into’ more lnfnqrafed and long range problem solvlng

efforts (Bruner, 1964) .

Az

1

.'Cognlflye‘gnpwfh in chiidren depénds upon fhe emergence of two forms of
compcfcnce which are ways of representing th&® recurrent regularities in the

kel

environment and !inking the past to the future (Bruner, 1964). Cognitive growth

in children 1s significant in that such growth dgpends not upon capacity but upon

the unlocking capacity by expoéure to the specialized environment of a culfure.

METHODS
' Based upon a'giscussion of+the problem and a review of relevant |literature,
this study was planned to examine and compare the preoperational behavior of

young chlld:gn In privately and publicly supported ¢ay Care Centers.

L. \ .

_ Pogd»aflon .
1 ’ » \
*\3‘ This lnvesflgaflon lnvolved two public Bay_Care Centers, two private, profit- -

making Day Ca¥fe Cenfers, and lO Sunddy Schools. The publlc centers were composed
of AFCD (Aid to Familles with Dependenf Chlldren) and lower class black thiTqren.
The private, profit-making cenfers were composed of middle class black chlldren.

Sunday Schools were composed of lower class and middle class black children. .

'The fofat number of black chlldren lnvolved In fhls study was 120. The centers
&

10 | 5

[ERJ!:‘ ‘and the. chlldren were randomly selected.
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Procedures - ¥
. { : - ) .
’ N The selected public and prlvafe,ﬁ&wﬁlTrmakjng Day Care Centers responded
to a background questlonnaire. For each child who was Involved in this study, K
]

a permission letter was obtalned. Each child selected from the public Day Care

*

group, the private Day Care Eroup, the middle class Sunday School Group, and the
s X ) '
lower class Sunday School group was administered individually the selected

sections of the comprehensive ?iageflan Preschool- Battery developed By Thomas

Yawkeyfand Steve Silvern. The investigator observed teacher/child inferég*lons
" in each selected Day Care Center classroom for 4-year-olds for one day a month

) for a perldd of 10 months using,the Flanders #ystem of Interaction Analysis.
N . ‘ A )
"pe The observaflonTkwere for 3 ten-minute periods and were recorded on a matrix.

Ik : . . Design : : .

~ Cognitlve growth, the dependent variable, Was s+udie§ as a function of one

Independent variable and two intervening variables. The independent was type of

L]
3

Day Care Center, pubiic or private, profit-making sponsorship. The intervening
. variables were race, black, and age, 4-year-olds. The study used the pretest -

posttest control design as described by Tuckman (1972).

. 3

!

Analyses*tof Data | <
-For the Comprehenslve.Piagef!an Preschool Battery, the défa were analyzed

using a one dimensional ahalysls of covariance. The prefesf'scores ware B

'covarlvafe varlabéfs, and the test scores on fh; posttest were fhe crlfe%%on ..

varlableﬁ. The compufer program BMDUOM - ANCOVA 3 facll!?afed the analys!s

'“ of the data. . ;
For the Flandefs System of Interaction Analysis, the results of Items num@er

4: asking questions, number 5: lecturing, numbcrlB: sfudenf_}alk—responsé, numbér 9:

student talk-initiation, and number 4;9‘cross were calculated in percenfages and

[ERJ!:‘ compared with respect to the sponsofshlp of the Day Care Centers. o

n
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RESULTS

Y \

) + N .

| Signiticant differences between the adjusted means of the experimental grogpég .
and the Gonfrol'éroups were found (Figure 1) in the cardination section (F ='25. 4I§9,
df = 3,119, p2.0l), In’fhe\ordlﬂhflon section (F, = 34,1701, df = 3,Ll9¢Dp1(ﬂOl),
and in fhe'tlasslficaflon section (F = 47. 5171, df = 3,119, p&Ol).

From fhe results of the Compre#@hslve Piagetian Precchool Baffery, fhe
researcher found that the cogniflve growth for chlldren Involved in Day»Care
Praggrams when compared with chlldren who did not a}fend Day Care Programs wa:
significantly greater lndicaflng that Day Care Center children had had many z
opporfuniftes to seek new information and explore the environmen+ than fhe control |
group of chlldren had had. Thg~5§y to the significant resulfs of Day Carg,Cenfer .

¢ . V.4
o  Children seemed to be the many discovery learning experiencqirﬁiey had had during

LY

the school year In structured and unstructured aéfivlfies.
 The results of the Flanders System of Interaction Analysis indicated fhéf;
(1) teachers In both bublié and prlvafe,day‘Care Centers asked their students
quesflons but for less than 10 percent of the flme that the.children were in‘
school each day, (2) feachen; In both settings Iecfured their stiudents more than

they questioned thelir students but for less than 20 percent.of the time that

-

chlildren were in school each day, and (3) children in publicly and‘pr}Vafely

Y

supported Day Ca?é Centers were allowed to gespond to ldeas and to initiate ideas
for at least 40 percent of the time that they w3rebln school each day. Teachers
~—— 1IN publicly aﬁd privately supported Day Care Centers exhlibited similar behaVlors
) with regard to quegflonnlng and Iecfuriﬁg children while allowing children

numerous opportunities to verbally express fheﬁselves within the Day Care setting. -

ALY

These results suggested that teachers havea.responsibllity: to create an environ-

N4 ..
. \
-
N

ment conductive to dlscoyery‘ learni-and based upon chil|dren's gasf‘exp;eri‘enc‘es.
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RECOMMENDAT fONS FOR EDUCATORS

- Reallzing the growing need of families for Day Care services and for before
- - c
and affter school care in the United States, the researcher would Ilke to make five

“suggestlons to professionals striving to providé quality Day Care for children
under 5 years of agé. These suggesflons are:

f. to plan programs that consider and reflect a child's
-~ stage of development

4

2, fo seek specially trained people to-fill staff vacancies

’

3. 1o help children develop the dlaclpllne necessary to achleve
in school, at work, and at play

. 4, to involve the child's whole family, parents and'siblings, in
the learning process within the Day Care Center and make them
aware of the stages of child development

a\ 5. to acquaint parents with the Day Care Center's philosophy,
objecfives and currnculum.

i o ¢ e £ TRk SR 1aa’ i £ a6 O R A WA o mitm St
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