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A study was conducted at Miami-Dade Community College

(MDCC) to assess the relationship betwsen students' basic, skills
performance and three outcome measures: retention, graduation, and

academic progress. Specifically, the study compared the performance

and persistence.of White, Black, and Hispanic students while equating

for basic skills performance as measured by Comparative Guidance and’
Placement (CGP) test scores in reading, writing; and computation. , -
Students achieVing above the placement test score-on all three CGP

tests and those falling below this score were analyzed as separate

groups, aad quagtile ranges were determined for each of the three :
tests ba-a2d on national norms. Study findings, based on the records . T
of all full-time, first-time-in-college students entering MDCC in ' :
fall 1980, inzluded: (1) by summer 1982, 19.4% of the Hispanic

students, 18.8% of the White students, and 7.6% of the Black students

had graduated; (2) Hispanic students also had higher reenrollment

rates (68.6%) than Black or White students (52.0% and 51.7%, .
respectively); (3) retention and graduation rates were significantly
.higher for students scoring above the placement test score on the CGP ,
than for those scoring below it within each ethnic group; and (4) 40%

of the White students, 60% of the Hispanic students, and 80% of the

Black students scored in the lowest two quartiles on the reading ahd

written English portions of the CGP. A separate report on retention -

patterns is included. (MB) . »
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RETENTION, GRADUATION, AND ACADEMIC PROGRESS
AS RELATED TO'BASIC SKILLS

. . This report addresses the general question of whether there is

a relatjonshib between testéﬂ'ﬁasjc,skills performance and three outcome

¢ ¢ . . .
measures: retention, graduation, and academic progress (SOAP)% Previous
o ’ - . .
. . data at Miami-Dade indicate that students in the major ethnic categories

rl 4

show differences in these outcome measures.2 More specifically, black
. non-Hispanic students tend to show lower graduation and retention rates, .
L ) . , ’ ¥ N f ]
. and a smq]]er proportion of students in a clear SOAP status whcn compared N

to white non-Hispanics or Hispanics.
- * ll

.‘ ‘ Comparison,betweenitudents 1:n different ethnic categories carries
* an implicit assumption that the érQups are homogenous'on relevant bacgground
variables.’ This may not be a good assumption when examining‘aéademic out-
come measures. Specifically, the;groups may net be ﬂbmogenoub in their
entry level skills and may obtain quite different outcomes over similar g :
time spans. At Miapi-Dade, data are now avéilable on tested basic skills
P performance at entry which can be related to qfademic ouﬁ¢0me measures.

Students are administered the Comparative @uidancé and Placement self-

scor?ng tests in'Reading, Writing and Computation ‘in order to assess entry

-

\

PY level skills and make differential placement decisiqns. This report com- —J
|
|
|
|
|

pares the performahce of students in the major ethnic.categories when‘
basic skills levels are equated. - ,
. 1 (‘ . . v r
' For purposes of this study, academic progress is measured by the

Standards of Academic Progress (SOAP) classifications of students at Miami- )
Dade. The classifications are based upon criteria involving grade point s

~ average, cumulative credits, and course withdrawals. A "Clear" status °®
indicates the College's judgment of satisfactory academic progress.

2See the analysis’'in Research Report #80-79, Equal Accesg/Equal
Opportunity at Miami-Dade Community Collede Cohort III Analysis and SOAP
summary .n Research Report #81-62, Summary of Standards of Academic Progress

~

Closing Fall & Winter Terms 1979-80 and 1980-81.

5




Method ' ] )

4

A pohort of a115tested full-t%me‘f$¥sf-time7in-col1ege students
was selected from the Closing Fall Term 1950-81 file (MN=4318). Re;énrol1- '
ment and Academic Standing for the Bubs;quent Winter Ierm‘1980-81,,Fa11
Term 1981-82, and Winter Term 1981-82 were determined from student reéords.

iThe cohort was also matched against graduafion records at the end of the

Summer Term 1981:;2\ Two basic analyses were performed: .

- . 1) Students above the placement scorg on all three Comparative
qudance and Placement (CGP) tests and students below the
placement score on all three CGP tests’were analyzed as

’ ® ¥

. sepa}ate groups. An outcome analysis by ethnic category

within each group\grovides a broad method of equating tested
) »

?

basic skills performance.
2)' Quartile ranges were determfined for each test (nationqg
norms) and ethnic performanée on the outcome measures was -
* v examinet within each guartile range. .' ’
The analysis in this report provides a control for initial skill
levels in reading, writing, and computation. By additionally examining ,
quartile 'scores, it is possible to assess the performance of those studenﬁs
who wauld not haye been eligible for entry in the State University Systqﬁﬁ

This, analysis assumes that only upper quartile studénts would have been

eligible for admission. Graduation was used as an outcome measure but it
must be stressed that the figufés are underestimates of actual graduation

rates since most students‘do not graduate until their third year at

A

Miami-Dade.
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Results and Discuss1on - Equating for Broad Sk111 Levels

ot

Table 1 presents data on retention and graduatwn rates’ by ethnic”

category for all tested ful'l time -first- t1me»in-col]ege students for those

students above the placement score on all three tests and for those stu-

.

- B

dents below the placement.soore on all three tests. Data for all tested’
..students regardless of differential entry skills show that Hispanic’

students have the largest re-enroliment through Winter 1981-82, (68.6% »

re-enrol]ed). White non-Hispanie:%%d b]ack.non-Hispaﬁgc students have \

lower re-enrollment rates (51.7% and 52s0i‘respeotive1y) but are nearly

jdentical to eack other. A marked difference in tﬁe'graduation rates by

ethnic'category is apparent. The proportion of white non-Hispanic and

Hispanic graduates (18.8%'and 19.4% respectjvely) is more tnan twice thataz’

of black non-Hispanics (7.6%).' These data are similar to prior findings
P t

- Iy -

o . of differential success for ethnic groups. ,
o~ Data for students above or below the placement score on all three ;
tests penm't comparison within’ broadly equated entry skill 1eve1s, and

-
-

) .comparison among these skill levels as m»H Note first that retention
and graduation rates are generally h1gher for students above the placement
score. Within this group, re-enro]lment?ate 1s_highest for l!1span1cs
® . (75.2%), next hignest for black non-Hispanics (60,9%) and fowest for white

non-Hispanics (55 5%). Graduation rate. for black n6n-H1’spanics in this '

group 1ncr,eases to 17.4% which is much more comparable to th graduat1on ] /

® ‘ rate for wh1te non-Hispanics {23.0%). H1span1c graduation. rate js clearly

. much higher than the other two ethmc categories (29.8%). ’ .

.

= .Clear ethnic differenés are not as apparent,for"the group. of

‘. students below the placement score on 211 three tests. Re-enrollment

.. , k@/‘r




L Table, 1

. Retention and Graduation Rates by Ethniu, Controdling for Tested Basig sk¥11s Pnrformance, s ‘ |
. * Full-Time First-time-in-college Students (J's) C1osing Fall 1980 81"
, ’ . ) Basic $kills Performance ‘ : . ’
. Total all Tegte ) Above Placement Score * Below Placement Score )
Full-time J Stodefts, - on A1l Three Tests, \ ‘ on All Three Tests, K
Selected Ethnic Categories. .. Selected Ethnic Categories Selected Ethnic Categories .
White Black ~ ' White * Black White .  Black
. Non- Non- Non- Non- - : Non- Non- .
Hispanic Hispanic Hispanic Hispanic Hispanic Hispanic Hispanic Hispanic Hispanic
Re-enrolled Re- enro]]ed Re~enrolled _Re-enrolled ‘ Re-enrolled Re-enro11gd Re-enro]led Re-enrolled Re-enrolled
Year/Term - -No. - % No.’ %" No. % No. ~ % No. % No. % No. % No, % No. %
) [ 4
Fall 1980-81 + . ' : ' ’
(Initial Enrollment) 1,338 100.0 779 100.0 2,125 100.0 712 100.0 92. 100.0 779 100.0 95 100.0 352 100.0 341 100.0
Winter 1980-81 . , 1,085 81.1 6?8 85.8 1,853 89.1 599 84.1 78 84.8 720 92.4 67 70.5 290 82.4° 280 82.1
Fall 1981-82 . 787 58.8 463 59.4 1,578 74.3 443 62.2. 60 65.2 636 81.6 5 52.6 184 52.3 213 62.5.
E3 * . * . .
Winter 1981-82 692 51.7 405 ' 52.0 1,457 68.6 395 55.5 56 60.9 _586 75.2 41 43,2 155 44.0 186 54.6
Graduates through N ) ¢
Summer 1981-§2 . 251 18.8 59 7.6 413 19.4 164 23.0 16 V7.4 232 29.8 5 5.3 8 2.3 17 ° 5.0
: Z
~ S
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rate is ;]most identical for white non-H%spanic and black non-Hispanic
students (43.2% or 44.0%.resgectjve1y). Re-enroliment rate for Hispanics
is higher than the other two major ethnic cafegories‘(54.6%) But the
differénce is not as gnp;t as was noted f9r the group of studen§§ above.,
"the placement score’on all three tests.. Graduation rate foé white non-
Hispanic and Hispanic students is very low but nearly iden%icai (5.3% and
5.0% respEEtiVely)ur Once again, students in both of these major ethnic
catggo?ies are graduating at more than double the proportion for black

non-Hispanics (2.3% graduates).

In summary, wheT‘the daté are refined S& separatg]y analyzing
_students above the placement score on all three tests and. students beloﬁ
the placement score ;n.all three tests,  retention and graduation rates
‘ are higher for students Aoné the placement score on all three tests.
Further, black non-Hispanic students above the.ﬁlacemegi score on all three
. tests have a higher fe-enrollﬁent rate than white non-Hispanic students f
(60.9% vs 55.5%), and their graduation rate_is mare comparable to that of

. white non-Hispanics (17.4% vs 23.0%). v

Tabte 2 presents data on Standards 6f Aczdemic Progress (SOAP)
. 1 i .

performance by ethnic category for all tested,full-time first-time-in-
college students, students ‘above the placement score oﬁ all,thfee tests,

and students below the placement score on all three tests. SOAP perfor-

mance -has been summarized.by consideﬁing.both the tofal terms. enrolled
and the nuﬁber of terms in a Qle;r status. Since four major terms were
examined, students could have ‘been enrolled for-all these.terms or for
only some Af them. And, given the number of terms enrolled, the student

had the possibility: of being in a Clear status for.all terms, under ‘the




7 ) .
Standards for all terms, or having a mixture of Clear and non-Clear terms
The, head1ngs on the left s1de of the table dlstln;u1sh between students .-
who were enrolled for three to four terms and students who were enrolled
for only one or two terms. Within these tio groups, the number of students

who yere in a Clear status for their entire enrollment and the number of . \

A

students who came under the Standards for their entire enrollment is indi-
. { -
Cated separately. Totals are presented for the number of students ina = °

Clear status for éﬁj terms, the number of'students coming under the
Standards for all termSz(non-Clear), and the number of students who had

a "mixed" result (were Clear some terms but under the Standards for others)

' These data essent1a11y present a summary of the aCadem1€~performance of

individual students across consecutive tenms. a
. Data for tested students as a whole show that approximete]y Bb%‘
of al1” students were Bither on a Clear status for their entire enrpllmentc
or came under the Standards for thein entire enroliment. That is, only 15

to.zo%'of students vere in the "mixed" group havimg~hoth Clear terms and o &

non-Clear terms. Comparisons between the major ethnic categories indicate- "
that H1span1c students were more 1ikely to enroll for three to four con-
secutive terms (64.6%) than were white non-Hispanics. (53.1%) or black non-
‘Hispanics (49 7%). Additionally, 62.2% of Hispanic students were enrolled

-

three to four terms and Clear for all of these terms compared ‘to 51. 6% of .

\

wirite non-Hispanics and 46.2% of black non- Hispanics. White non-Hispanic
students were more 11ke1y than students in the other ethn1c categor1es

to’ have enrol]ed for only one or two terms (33 9% of white non-Hispanics, \

’

29.4% of'black non-Hispanics, and 18.2% of black non-H1span1c students).

’
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| ) Table 2
' T Standards- of Academic~Progress Penformance by Ethnic, ‘Controlling for Tested Basic Skills Performance, ’
' Full-Time First-time-in-college Students (J's) Closing Fall 1980-81 Through Closing Winter 1981-82
\ e E S " Basic $kills. Performance _
Total. al1Aested *  fbove Placement Score Below Placement Score
Full-tife J, Students, v orr A1l Three Tests, on A1Y Three Tests, .
. Selected Ethnic Categories Selected Ethnic Categories Se1gcted Ethnic Categories
White Black ) White Black ' White Black
o y Nan~ - *  Non- Non- Non- * Non- -Non- .
- ‘Hispanic -  Hispanic Hispanic Hispanic Hispanic Hispanic Hispanic Hi spanic Hispanic
Terms Enrolled ' \ - Lo ‘ .
vs. SOAP Performance No. %  No. % No. % . No. £ No. % No. % No. % No. % No. % '
Enrolled 3-4 Terms o : : . )
. A1l Clear 690 51.6 360 46.2 ],322 62.2 400 56.2 B2 56.5 57 73‘;3 . 35 36.8 129 36.6 152, 44.6
-~ . . R !
! A1l SOAP .20 1. 27 3.5 51 2.4 n 1.5 2 2,2 13 1.7 4 _4.2 16 4.6 N ‘3.2'
Enrolled 1-2 Terms » ) : . - —
Al1Y Clear 354 26.4 151 19.4 282 13.3 180 25.3 15 16.3 85 10.9 24 25.3 82 23.3 67 °15.6 -
3 A11 SOAP 101 7.5 . 7_8 10.0° 105 4.9 1] 5.6 8 8.7 26 3.3 16 16.8 43 12.2 28" 8.2 , ‘
' Total ‘All Clear 1,084 78.0 511 65.6 1,604 75.5 580 81.5 67 72.8 656 84.2° 59 621 211 59.9 " 219 64.2°
Jotal A1l SOAP (" 1 9.0 105 135 15 7.3 51 73 10 109 39 5.0 20 21,0 59 16.8 39 11.4
. Mixed ) 173 -13.0 163 20.9 365 17.2 81 1.4 15 16.3 84 10.8 16 16.8 g2 23.3 83 24.4 |
Total 1,338 100.0 779 100.0 2,125 100.0 72 ]00.0 92 100.0 779 100.0 95 100.0 352 100.0° 341 100.0
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Data for students above or below the placement score on all three

tests indicate that a h1gher proport1on of students above the p1acement
L] score approach continuous enrollment with all terms C1ear (approxmately
60% of the students above versus 90% of the students below). w1th1n th1s
grdup of students above the placement score on all three tests;‘g]ack non-
o - H*spamc students were as likely as white -non- H1spamc students’ to have
enrolled for three to four terms and been on a. C1ear status for all pf
these terms. (56.2% of white non-Hispanic and 56.5% of b]ack,non-H1§panics)l
¢ By comparison, a much higher proportion of -H%spam‘c stude.nts are in this

‘ -~
category (73.3%). White non-Hispanic students continue”to show the
. ' NN .
N highest proportion of students enrolled for only one or two terms when

»

»

® - compared to the other two ethnic categories. . *
. . ;- )
’ For the group of students below the placement score on all three |

»

tests, the proportion of wh1te non-H1span1c and black non H1span1c stu-
dents who have enrolled three to four terms and were in a Clear status, for

all -of these. terms is aga1n almost 1dent1ca1 (36.8% and 36. 6% respect1vely)

Nh1te non-H1span1c students continue to. have a higher proport1on enrolled

only one to two terms whien compared to the other ethnic categor1es Th1s

A L3

para11e1s the cons1stent1y lower re-enrollment rate for wh1te non- H1span1cs

.

found in Table 1. - oo . ‘

“In summary ,» when students above the p1acement score on all three

tests and sgudents be1ow the Dlacement score on all three tects are

L

examineg separately,a higher proport1on of students abovetthe ‘placement

score approach continucus enrollment (three to four terms) and are on a.
' . v ‘ A |

Clear status for all of these terms (approximately 60% vs 40% respectively).

o ' The proportion of‘wm'te non-Hispanic and black non-Hispani¢ students ., .

A

showing continuous enrollment and a continuous Clear status is almost




jdentical (56.2% vs 56.5%). For students below the plicement score a much

smaller proportion show continuous enrollment and a Clear status for that

enroliment. 'However, compérison between black non-Hispanic and white .non-
A - ’

’Hispanic students reveals that the proporrtion show%ﬁg continuous enrollment

: ” and a Clear stitus is igain almost identical.

Imgliéﬁtfbﬁs .

’ ’ . ) '_ The data‘preseﬁied above indica&g thét‘an unréfined control for

j. - - basic skills leads to quite different éor;c1usion3.about the comparative

" performance of students in the major ethnic categories. At the Aigher skilf

1eyéis (above the placement score on all three tests), black non-Hispanic

° and white non-Hispanic stﬁdents show comparable performance on thé academic
outcome measures examined. Note, however, that only 11.8% of tested black’
non-Hispanic studenfé were at the higher'skiff levels compared to 53.2% df‘

o . .white ﬁon;Hjspa:nic students. When these ethnic g'roup's are compared without
,equating entry skill levels, poor performance feor black non-Hispanics is

the inevitable outcome since the majority of students are at lower skill
o

o . levels.

o

One added concern that may be suggested by the data is that re-
téntion and graduation rates (after two years) are quite low for tested
o student as,a)'whol‘e—. Said another way, one of the continuing concerns for
i many persons !ho are aware of the progress of stu&ents through open access
| colleges is that the attr&tion rate is extremely high. Astib3 reports
}" that of those students who are full-time . irst-time-in-college at oPen
Lf ) door public two-year colleges, not more than one-third éver graduate. The

figures at Miami-[ade are virtually the same as reported by Astin. Whether

3Alexander W. Astin, Preventing Students from Dropping Out,
Jossey-Bass, San Francisco, CA, 1975




this_is a‘good rate or a poor rate is a value judgment. From the perspec-

tive of‘quality control, it could be argued théf the attrition rate should
be at least 70 to 75 percent since quality control measﬁres on the input .
side are virtually non-existent. Quality control must be in classroom
"‘assessment of the student's progress b& the instructor, and hence result
in high attrition, If 80" percent of community college‘sﬁydents eventually
_‘eatped an Associate in érts degree,Athe colleges could surely be fau1ted'

for turning out students who had minimal academic demands placed upon them.’

Ld

‘. Yet; these arguments are generally conducféd in an empirical
vacuum because there :are rarely any outcome measures against which to
answer the question of whether community college graduates have met
acceptable criteria. At Mi&mi-Dade and in the régt of thé State of.Florida,
lhe CLAS:r4 examination w111'providg some benchmark for the next few §ears )
Qith regard to the progress students have made with regard tb 1éa;ning
ski1ls. . The examination is not an achievement test ‘in the brgadest sense
of the term and only encompasses reading, writing, andgcomputation skills. a
While, these measures are obviously limited, they are more‘than has bgen |

available in the past for making judgments about student progress.

L]

¢

4The.CoHege Level Academic Skills Test “(CLAST) is designed to measure
competencies in Reading, Writing and Mathematics for students entering their
Jgn1or year. Community College students must currently write the examina-
<ion in orde( to receive an Associate in Arts degree.”” Any student pro-
gressing to the Junior year must also.write the examination. Passing scores
will be ir use by 1984, . '

*
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Results and Discussion - Quartile Anqu;is

Tables 3 through 5 present data on retent1on graduation, and
SOAP performance controlling for quartile ranges on the Basic Skills Test.
Quartile ranges for each test were determined £rom the CGP national norms
so that comparisons could be made’within these ranges. The 1ef£ hand
'portionﬁof the table gives the particular Comparative Guidance and Place-
&gnt (CG{) Test, and the quartile ranges considered. A total is given
for each test whicb replicates the ethnic comparison for all tested stu-

dents regSFdless of skill levels given in Tables 1 and 2. The first set--

of data in each table summarizes findings by quartile for all students.

Table 3 presents re-enroliment rate by ethnic. Noté first that
the re-enrollment' rate for all students irrespective of quartife range

E ]
was 60.4% after four major terms. For all three CGP tests, re-enrollment

rates ar; highest for the upper guartile students and decline proéressi@ely
through the quartile ranges. Comparisong between the three major ethnic
categorigs indicate that re-enrollment rate is highest for Hispanics (68.6%)
b and nearly equal for white non-Hispanics and black non-Hispanigs (51.7%
and 52.0% respectively).“ When re-enrolimept is examined within quaﬁtile
rafiges, however, black non-Hispanic studentg fFBw~a higher re-enroliment
rate tnan white non-Hispanics in almost every case. For-example, 66.7¥ of
" black non-Hispanic students. in the upper quart11e on the CGP Reading Test
re-enrolled compared to 56.1%.of wh1te non- H1span1cs. These data mirror
the general findings of Table 1. Note also that the proportion’g? students

in each ethnic group falling in the different quartile ranges varies

considerably. More than 80% of black non-Hispanic sfudents are in the

lowest two quartiles on the CGP Reading and Written Englisb‘Expression




. [\
.
Table 3 )
Re-enrollmant Rates by Ethnic, Controlling for Quirtile Ranges on Basic Skills Tests,
Full-Time hrst-t‘n-in cotlege Students (J" s), Closing Fall .J80-81 Throigh Closing Winter 1981-82
) ~ Selected Ethnic Categories . ’ ;
Total Atl Ethnic White Non-Hispanic Black Non-Hispanic Hispanic ¢ }
Test and T %of % of % of %-of % of % of % of Yof . -
Guartile Ranges Number Total Re-enrolled Quartile Number Total Re-enrolled Quartile Number Total Re-em .ed Quartile Number Total *Re-enrp'l'led Quartile ,
CGP Reading ’ : L ) .
75-109 768 17.8 . 502 65.4 378 28.2 212 56.1 - - 33 4.2 22 , 66.7 336 15.8 , 255 75.9 )
5Q:74 851 19.7 543 63.8 362 27.1 188 51.9 73 9.4 43 58.9 404 19.0- 302 74.8
25-49 1,212 28.1 731 60.3 381 28.5 186 48.8 157 20,2 84 53,5 657 30.9 449 68.3
0-24 - 1,487 34.4 833 56.0 | 217 16.2 106 48.9 516 66.2 256 49.6 - 728 34,3 451 62.0 L
Total J4318 1000 2,609 - 60.4 1,338 100:0 692 51.7 779 100.0 * 405 52.0 2,125 100.0 1,457 .68.6: .
. P .
CGP" Written English ‘
Expression .
L 75-100 630 14.6 | 65.2 ¢ 329 24.6 190 57.8 42 5.4 27 64.3 243 1.5 181 * 74,5
n
' 50-74 1,061 24.3 vo7 63.5 433 32.4 220 * 50.8 . 716 9.8
25-49 1,173 27.2 . 701 59.8 342, 25.5 166 43.5 174 22.3
0-24 1,464 33.9 830 56.7 234 17.5 116 49.6 487 62.5
Total 4,318 100.0 2,609 em 60.4 1,338 100.0 692 51.7 779 100.0
cGP_Computation .
75-100 1,698 39.3 1,148 67.6 638 47.7 355 55.6 135 17.3
50-74 1,154  26.7 709 61.4 370 27.7 192 51.9 192 24,7
25-49 745 17.3 406 54.5 205 15.3 89, . 43.4 170 21.8
0-24 721 16.7 346 48.0 125 9.3 56 44.8 262 36.2
Total 4,318 100.0 2,609 60.4 1,338 100.0 692 51.7 779 100.0
H
<
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‘tests. This compares to §ppro§im§te1y ﬁdg’of white nonLHispanics anq 60%
of ﬁispanic students. Since retention rate is Tower for the‘low quartile
ranges, an ethnic categbry constituted primari1¥ bf students in the.1ower ,
quart}le ranges will show a lower retention rate. When outcome méasures
are examined without coﬁs{dering basic skills level, figures for that .- -

ethnic category will be depressed. - .

One final observation concerning Table 3 is that 66% bf Miami-
°® ) Dade gtudents are in the upber quartile on the CGP Computation Test. Even
though thg CGP Cbmpu dtion»?est was normed on a national sample, it shou]d‘
be pointed out that}:he‘ﬂe§e1 of mathematics knowledge required to perforﬁ
® Qe11 6n this examination is minimal. For black non-Hispanic students the
distribution in the quartiie'r@nges'on the Comput&ti&n Test fs chh more

even than on the Reading or w}itten English Expression Test (42% of black

® non-Hispanic students are in the upper two quartiles on the Computation

Teét). ‘
<Y . . ’
Table 4 presents graduation rates controlling for quartile
® \ ranges. For all students combined, note the strong re1at1‘onsh1‘p bYetween
the quartile range and graduation rate. Approximately 28% of students in
the upper quartile on each of the tests have graduated compared with only
® - 8% of studgnts in the lowest quartile range. Ethnic comparisons in Table
4 are qﬁite'revea1ing. On the.CGP Reading'Tesf, upper quartile black‘noﬁ-
Hispanic students show a hjgher graduation réte than, white non-Hispanics
L (27.3% versus 24.6%). For the upper two quartiles combined, 44.5% 'of white .
J non-Hf?Fanics, 41.0% of black non-Hispanics and 59.1% of Hispanic students
have graduated. For the lower two quartiles on the CGP Reading Test;

® differences between the ethnic groups are more evident. Graduation rate

for black nén-Hispanics is quite low, and for the bottom quartile of

A
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Table 4 *
* ’
Graduation Rate by Ethnic, Controlling f‘r Quartile Ranges on Basic Skills Tests, .
Full-Time First-time-in-college’ Students (d's) Closing Fall 1930-8)
. Select :d-Ethnic Categories . “ .
Total A1l Ethnic White Non-Hispanic $lack Non-Hispanic . " Hispanic
Test and % of % of X of % of % of 3 £ of % of %-of
Quartile Ranges; ~ Number Total Graduates Quartile Number Total Graduates . Quartile Number Total Graduates (Quartile Number Total Graduates (Quartile
£
CGP_Reading . , -
75-100 ' 768 17.8 217 28.3 3718 8.2 93 24.6 3 4.2 9 27.3 33 15.8 108 24
50-74 851 19.7 194 22.8 - 362 27.1 72 19.9 73 9.4 10 13,7 404 19.0 109. 27.0
25-4? 1,212 28.1 204 16.8 381 28.5 63 16.5 157 20.2 15 9.6 657 30.9 120 18.3
0-24 1,487 .4 131 8.8 217 16.2 23 10.6 516 66.2 25 - A8 728 .3 76 10.4
Total 4,318 100.0 746 17.3 1,338 100.0 251 18.8- 779 100.0 59 7.6 . 2,128 100.0 a3 19.4
CGP Written English " ’ .
, Expression .
> 75-100 1.6 176 27.9 329 24.6 88 ° 26.8 2 5.4 6 14.3 243 NS . 76 N3
50-74 1,051 24.3 237 22.6 433  32.4 87 20.1 76 9.3 N2 15.8 527 4.8 134 25.4
25-49 1,173 27.2 209 17.8 342 25.5 54 lS.Q_ 174  22.3 14 8.1 638 36.0 133 20.9
0-24 1,464 33,9 124 8.5 234 17.5 22 9.4 487 62.5 27 5.5 N7 33.7 70 9.8
Total 4,318 100.0 746 17.3 1,338 100.0 251 18.8 779 100.0 59 7.6 2,125 !00.0 43 * 19.4
CGP_Computation ’ s
* §r .
75-100 01,698 39.3 453 26.7 638 47.7 157 . 24,6 135 17.3 1) 17.8 N #1.0 252 28.9
50-74 1,154 26.7 170 14.7 370 27.7 54 11.6 192 4.7 19 9.9 580 27.3 % 16.4
25-49 745 17.3 72 9.7 205 15.3 27 13.2 176 21.8 6 3.5 362 17.0 3 10.5°
0-24 721 16.7 + 51 7.1 128 9.3 13 10.4 282  36.2 . 10 3.6 312 4.7 i} 9.0
Total 4,318 100.0 746 17.3 1,338 100.0 251 18.8 779 100.0 59 7.6 2,125 100.0 413 19.4 °
. (Y
. . -
15 ’
8, | 20




students white non-Hispanic anq Hispahic‘students show twice the gradua-

tion rate of black non-Hispanics. Recalling that more theh 80% of black
noh-Hispanics are in the lower two quartiles on the CGP Reading Test, the
low graduation rates at these quartile ranges depress the dverall gradua-
tion figure for black non-Hispanics. Data for the CéP Written English
Expression Test show similar graduation rates g} qcarti1e for white non-
Hispanics and Hispan}cs, but black nor-Hispanic stud.:.ts in the uppeh

T

quartiles on this test are not gradyating.at rates comparab1e to the other

two ethnic categories. The same disparity is also _évident in the quartile

/

ranges in the CGP Computation Test. .

These data indicate that upper quarti1e~pasic_skf1ls,in Reading
only were more strongly related to higher graduation rates far b1ack non-
H1span1cs than were basic skills in Writing or, Computat1on. This f1nd1ng
is no%}iurpr1s1ng s1nce the curricular emphas1s on’wr1t1ng and computat1on
is a fairly recent phenomenon tied to the raising of standards and prepara-
tion fon‘the CLAST. Data on future cohoi'ts of students should show a

s}milar‘relationship between upper quartile writing and computation skills

and hjgher graduation rates. - .

i The gradue;ion races for all students below -the upper quartile
serve to emphasize the‘point that Miami-Dade is successfully serving a
-population that would not have gained access to postsecondaﬁ;.education .
through the State Uni&ersity.System. While the graduation rates are lower
for these students (ranging from 8% to 20% depending on the quartile | .
examined) ‘it can be assumed that they would have had no chance at all

without the community colleges' open access philosophy. The lower gradu-

'ation‘rates an. higher attrition rates (Table 3) for lower quartile




students in@icaté that quality control is pccyrring within the classroom.
. . ) 3
Table 5 presents data on the Standards of Academic Progress by

' ethntc controlling for quartile ranges. Eor this table, the proportion of .
students showing three or four terms enro11ment with a Clear status for

) -a11 teims is displayed. Note that there is a relationship between the
quart11e ranges and the proportion of continqgust enr011ed Clear students.
For all three Comparative’ Guidance and P1acement‘tests, 65% of the upper
quartile students enrolled for three or more terms and were in e Cléar -- i
status for all terms. This proportion decreases systematically through /
the quartile ranges. ﬂate for the three major ethnic categories illustrate
the advantage of performing the quartile range analysis. For the CGP
Readiag ard Written English Exp;ession tests, black non-Hispanic students
have & higner proportion of students‘in a continuously enrolled Clear
‘status atiaImost every quarti1e +ange. For exampie, on ‘the CGP. Reading

Test 44% of black non- H1span1c students compared to 41. 9% of white non-
Hispanic students enrolled for three or more terms and were ¢n a Clear
status. Since the proportions themselves are lower at the'10w quartile .
rangeseang since black non-Hispanic students have more than 80% at the Tow
quartile rangee. the figure for b1ack non-Hispahie students as a whole is .
depressed. Without controlling for skill levelsy the total group of wh1te

‘non-Hispanic students outperforms black non- H1span1cs on this part1cu1ar

outcome measure (51.6% versus 46.2%).
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. . $ » B
LN ) = e p . Standards of .ademic\Prognss by Ethnicﬁontmmng for Quartile Ranges-on Basic Skills Tests, .
, . [ M * Full-Time Firsg-cipe-in-collegé Q&uients ) C{osing Fall 1980-81 Thgough Closing lﬁnur 1981-82 . 4 -
. ", : v, . ’ p ~Selected Ethnic Categories
[} - - .
. Total All ;thnic ) ' ) White Non:Hispanic _ 8lack Non-Hispanic His?cnic .
N fest and Yof , 3+Terms Xof fof 3+Terms %of LSof 3+ Terms* ' %of Lof 3+Terms  %of
Quartile Ranges \Number Total A1l Clear Quartile Number Total A1l Clear Quartile Numser Total Al Clear Quartile Number Total All Clear (Quartile
€GP Reading ¢ Y. ‘ ’
.. .75-100 768 17.8 °* 503 65.5 s 282 7° 22 5.5 - 33 42, 20 60.6 3% 158 7 13.5
’ 50-74 e 851  19.7 511 60.1 62 271 ¢ 187 51.7 73 94 oY 562 404 19.0 N 67.8
b} z ®
25-49 1,212 28.1 693 57.2 38, 28.5 . 191 50.1 157 20.2 72 45.9 657 30.9 as 636
d-24 1,47 M4 718 48.3 217 16.2 91 4.9~ 516 66.2 221 -0 - T8 U3 3w 52.6
Total 4,318 100.0 2,425 56.2 1,338 100.0- 690 .6 S 779 100.0 . 360 %2, 2,125100.0 1,322 2.2
PN . -
~ o ¢ '
. CGP Written English : * e ' *
" - e Expression . o . . A
D , 757100 630 14.6 45 65.9 329 24.6 192 - 58.4 2 5.4 25 59.5 .43 1.5 184 75.7
50-74 1,051  24.3 645 6.4 433 324 20 54,7 7% 9.8 “ 57.9 527 24.8 354 67.2
25-49 1,173 27.2 650 55.4  .342 25.5 157 45.9 ' 174 22.3 75 a3 638 30.0 404 63.3
0-24 1,464 32.9 715 8.8 234 17,5 104 4.4 487 62.5 216 4.4 n1 a3 380 53.0 -
Total 4,318 100.0 2,425 56.2 1,338 100.0 630 51.6 779 100.0 - 360 46.2 2,125 100.0 322 -, 6.2
- . - h v
CGP_Computation . \ . 3 : . )
75-100 : 1,698 39.3 19019 65.9 638 47.7 363 56.9 135 , 17.3 82 60.7 . 871 410 632 72.6
50-74 . 1,154 26.7 656 56.9 g 217 183 49.5 197 4.7 104 54,2 580 27.3* 364 62.8
25-49 745 17.3 349 46.9 205 15.3 84 41.0 170 21.8 79 %5 362 17.0 180° 07 |, w
0-24 . 21 167 301 4.8 125 9.3 60" 48.0 < 282 3.2 95 33.7 32 7 e 4.8 .
Total 4,318 100.0 2,425 56.2 1,338 100.0 690 51.6 ~" 779 100.0 360 46.2 2,125 100.0 TY,322 7 622 ™
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Baséd on Basic Skills Assessment Perfotimance

~ , S
. - The attached table represents a summary of retention patterns for
testéd full=time first-time-in-college students (J's) based'on their testing
performance. The Comparative Guidance and Placement Self Scoring test
battery is used for basic skills assessment at M%ami-Dade. There are three
tésts with three separate passing scores. If a student does not achieve g
the predetermined passing score remediation is requfred. For the three tests,
the following are the national percehti1es used for entrance int& regular . '

college level work: Math - 55th percentile, Reading - 32nd percentile,

Writing - 30th percentile.

{ . . - - L
LN Y <

. - . - Y R
. \\\ ' S N ‘
Retention Patterns for Full Time First-Time-in-College Students . . -

' The table describes in summary fashion the pass rate on each test for *-

the full-time first-time-in-collede students who wrote the examination during

the Fall Term 1980-81. There were 4,318 full-time students writing the

examination. Of theséj 1,619 (37.5 percent) passed a[]_three examinations, ' W

796 (18.4 percent) passed none, 847 (]Q.G’percent) passed one;.and 1,056 '

(24.5 percent) passed two. -The far right-hand co]umﬂ qf'the table shows |

the progression of return rates for major terms for the next four ters. l

College-wide, regardless of test scores. Note that when test scores are

not considered, 2,609, or 60.4'percent éf the full-time students who were |
* tested and enrblaed,du;ing the Fall Term of 1980-81 returned during the

Winter term 1981-82. This compares- to 53.6 percent of all full-time stu- l

dents, and indicates tha% éésted‘§tudents in general have a higher. ‘ ..
“ re-enrollment rate. When differences in test scores are taken into account,

the re-enro11ment pattern is expectedly different. For those students who w




passed all three examinations; 65.6 percent returned whereas,for those
"students who passed none of the exam1nat1ons, 48 7 percent returned.

Therefore, just over 30 percent more -of the students passing ali three
of the examinations returned when compared ‘With those who passed none.

There is almost no difference between the groups passing one and passing .

two examinationswon'thq basis of their retention rate for 1981-82.
' 1) . L2 ‘
The graduation rate for full-time, first-time-in-college students - .
: > who are tested on: the Comparat1ve Guidance and Placement test is also .

|
higher than the rate for full-time students in general. Tab]e 1 shows a T
|

17.3 percent graduation rate for tested students enter1ng during the Fall

Jerw 1950 This compares to 13 8. percent of all full-time students. A

dramatic d1fference is also present when those students who passed none of

5

the sub-tests are compared with those who passed all three., For the ‘former

-

group, only 4.0°percent have graduated whereas 26.2 percent of those who

»

_ : i ¥
C o scored above the pgacement cut scores on all three tests have graduated. ~

More information is being processed with regard to graduation patterns and '
will be reported in later studies. It-is important to stress that most of "
the students who graduate do so after three, nct.two years, so in an impor- ‘ _ l
tant sense, this report on graduatioh rates_ig preliminary. Those students

_who are taking remedial courses will be especia]]ysdelayed since those

oo .courses do not count toward°jraduation. , |

¥
4
b, . . & .

- Based on the data presented in this report, if a student does not pass

¢ any of the examinatfons the probability for attrition increased dramatically ",
when compared WIth students who" ‘passed all three examindtions. It is not sur- .,

€

prising to f1nd such a’ d1fference/ﬁn retentton rate between two groUps based .

% 3

‘on their test performance but th1s 1s the f1rst time that data have been

available to demonstrate this relat1onsh1p at Miami-Dade based on Comparative

[}

Guidance and Placement pevformance.




Table 1 ’
' Retentlon Patterns and Graduation Rate for Tested Full-Time First-time-in-collége
Students (J's) C1os1ng Fall, 1980-81 ’
. ‘ . - Total al1™
f s Number of Tests With Scores Above Placement Score Tested |
, . . _ Full-Time
Three None. One Two J Students

Year/Term’

Re-enrolled
Number Percent

Re-enr611ed

Number Percent

Re-enrolied

. Number Percent

Number Percent

Re-enrolled

Re-enrolled °
Number Percent

] o .
Fall 1980-81 . . .
(Initial Enrollment) 1,619 100.0 796  100.0. 847 100.0 1,065 100.0 4,318 100.0
; " Winter 1980-81 1,430, 88.3 643 ° 80.8 L3 87.5 . 901 . '85.3 3,715  86.0
¥ “Fall 1981-82 1,168  72.1 454  57.0 569  67.2 694  65.7 2,885  66.8.
_Winter 1981-82 ., 1,063  65.6 388  48.7° 52l 61.5 637 60.3 2,609 60.4 °
, Graduates éhrough . ) R
Summer 1981-82 425  26.2 32 4.0 104 = 12.3 185 17.5 746  17.3
K t
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