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BILINGUAL. EDUCATION
TEACHER TRAINING MATERIALS

The bilingual education teacher traihing materials developed by the -
Center for the Development of Bilingual Curriculum - Dallas address five

broad areas of need in the fie]d of bi]ingua]‘edﬁcation'

Series A:  Bilingual Program P]ann1ng, Imp]ementat1on,
and Evaluation N

Series B: " Language Prof1c1ency Acquisition, Assessment

o and Communicative Behavior

Series C: Teaching Mathematics, Science, and Socia1
Studies

Series D: ' Teaching Listening, Speak1ng, Read1ng, and

: " Writing :
: Series E: Actué]izing Parental Invo]vemeﬂt Y

These mater1als are. 1ntended for use in 1nst1tut1ons of higher educatwon,
educat1on serv1ce centers, and 1ota1 school d1str1ct 1n-serv1ce programs.
They were developed by experts in the approgr1ate f1e1ds of bilingual educa-
.t1on and teaeher training. r ‘

Series A'eddresses the critical issue=offthe effective piannihg and
‘implementation of prograﬁs of bilingual education as well as efficient
program evaluation. Sample evaluation instruments and ihdicatiens‘for
their use are included. Series B contains state-of-the-art 1nfofmation‘
on theories and research concerhing_bi]ingua] education, secohd language
acquisition, and commgnicative competence as well as teaching models and
assessment~techﬁiques'ref1ectihg these theories and research. In Series
~C, the content,/methods, and materials for teaching effectively in the’

subject matter areas of mathematics, science, and social studies are pre-

sented. Technical vocabuTary is included as well as information on those




)

aspects rarely dealt with in the moriolingual content area course,
Series D presents the content area of language arts, specifically the
vital knowledge and skills for teaching listening, speaking, reading,

and writing in the bilingual classroom. The content of Series E, Actu-

alizing Parental Invo]Vement, is directed toward involving parents with

¢ [
the school system and developing essential ski]]s‘and knowledge for the

decision-making process.

Each packet of the»éeries contains a feacher Edition‘and a .
Studeni Edition. In general, the Teachgr Edition includes objectives:
for the learning activity,,prerequisiteé, suggeste& procgdure§, vo- ,
cabulary or a glossary of bi]ingua]lterminoiogy, a bib]iogrdphy, and.

assessment instruments as well as all of the materials in the Student

Edition. The materials for the studént may be compoéed of assignments of

readings, case studiesy written re@orts, field work, or other pertinent

content. . Teaching strategies may include ciassrbom observétion, peer
. . - . - . .
teaching, seminars, conferences, or micro-teaching sessions.
 The 1anguage used in each of the series'is closely synchronized with
specific objectives and client populations. The following chart i1lus-

trates the areas of competencies, languages, and intended clientele.

EOMPETENCIES, LANGUAGE OF INSTRUCTION AND INTENDED CLIENTELE

AREAS OF COMPETENCIES LANGUAGE CLIENTELE
SERIES A. Bilingual Program Planning, English Primarily supervisors
Implementation, and Evaluation
SERIES B. Language Proficiency Acquistion, Spanish/ Primarily teachers
Assessment, and Communicative Behavior English and supervisors
SERIES C. Teaching Mathematics, Science, and Spanish/ Primarily teachers
Social Studies ) English and paraprofessionals
SERIES D. Teaching Listening, Speaking, Reading, Spanish/ Primarily teachers
and Writing ' . rEnglish and Paraprofessionals
- ily teachers,
SERIES E. Actualizing Parental Involvement Spanish P;:Zi;;.yand Commonity
’ iaisons ,

N
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In additidn to the_mate}ials deécribed, the Center has developed

é Management System to be used in conjunction’with the packets in the

- Series. Also available aré<fqur Practicums which include a take-home
packet for the teacher trainee.

The design of thé.materia1s'providesVfor differing levels of lin-
guiétichproficiencyvin Spanfsh and for diversified Teve]s;of-knowledge
and academic prgparation tﬁkpugh the selection of assignmghts and strate-
gies. A variety of methods of testing the information and skills taught
in real or simulated situations is provided é]ong witﬁ strategies that
will allow the instructor to meet individual needs and learning styles.
}n general, the materials are adaptable as source materials for a tohic
or as suppTementS‘to‘other materials, texts, or syllabi. They provide
a model that learners can emulate in their own classroom. It is hoped
that teacher trainers will find the materia}s motivational and he]pfu]

in preparing better teachers for the bilingual classroom.




INTRODUCTION

A

This module was written from a very practical point of view in
the sense that the materials can be used and manipulated by each dis-

trict in any way suitable to the individual needs of the district. It

is also useful to the teacher trainee who has 1imited expérienceAih bi-

]inguaT program imp]ementation or who has ho_experiencé at all. Theory

abounds in q;ﬁumber decollege textbooks; however, the practical appli-

Y .

cation of‘theory is usually not that readily available. It is hobed

that these haterials will provide the practical assistance necessary to
successful bilingual program imp]ementation..‘ o
The first section addresses two bilingual education models that

are useful to the school praCtitionerﬁ the fransitibna]'bi]ingual educa-
tion model and the maintenance model. No information is given as to the
ﬁore effective one, since‘fhis has not yet been determined.')These two
models are addressed beéause,ﬁhey are well known and have been widely dis- |
cugsed. It is important to'éote.ét this time that ‘these é}e theoretical
models that can be implemented with a number of variations"suitablé to in-
dividual school districts. They are theoretical in the sense that theory
and practice tend t? separate at some'point in time, usually at the imp]e;
mentation state wheﬁ_the reality of a sifuation enters the picture.

" The second section deals with staffing patterns that address the type

of teaching staff required as this relates tc the types of students that

need to be served. The instructional staff may include a bilingual teach-

er only or a combination of a bilingual and.a non-bilingua]\teacher. When

only a non-bilingual teacher is available, other possibilities are also con-

sidered. The types of students are also taken into consideration since -
this factor will affect the nature of the staffing pattern.

Cxiii
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The third section focuses on curriculum content and language usege n :
»Both of these areas must be. considered before bilingual program 1mp1ementa- '
tion can take place. At th1s point in time, theoret1ca1 models are usefu1

dn]y in the sense that one is chosen-over the other. .Implementation mode]s

then take the p1ace of theoretical-models. These three areas--program

models, staffing patterns, and curriculum content and language usage--are

important parts of bilingual program p1ann1ng and implementation.



MODELS OF BILINGUAL EDUCATION PROGRAMS

The teacher trainee¥ will be able to describe each of the\two bilingual .

_i, Education models.
EnapLinG AcTiviTY T . P B — -
The instryctor will present and discuss Transparencies 1-A.and 1-B. ’

For additional information refer to the following materials: Trueba, . o

" Henry T. and Barnett-Mizrahi, Carol. Bilingual Multicultural Education

~and the‘ProfeSsiona]-From Theory'to”PraEtice. Rowley, Méégachusetts;¢
" Newbury House Publishers, Inc., 1979. pp. 11-19, 54-73; Spolsky, Bernard

and Cooper, Robert (eds). Frontiers of Bilingual Education. Rowley, Mass.:

Newbury House Publishers, 1977. pp. 94-105, 1-21; Cordasco, Francesco,
: .

Bi]ingua]lsqhooling in the United.Stétes: . A Sogrcebobk for Educational -
' "~ Personneliﬁ New York: Webster Division, McGréQlHill Bookaombany, 1976; o u
' pp. 66-158. |
Activity 1 -
1. Research of the differgnt'types of typo]ogies;and modé]s. s
2. Survey of the 1itérature on differéﬁées befweeh;and among different i
types of models.
3. Analysis of bilingual education projec£s/and how these fit the two

models presenfed. >

4, beve]opment of the curriculum and staffing plah needed to implement
“the two models.

5. Development of a series of classroom schedules suitable to either one

13

of the two models.
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. " TRANSPARENCY 1-A
‘ DISCUSSION

-

\? Transparency 1-A is.an illustration of a transitional bilingual edu-
céiion model. This model is used widely throughoiit the natien since it
pfpvides for first language instruction only as a means to achjeving
Eeglish proficiency, thus eliminating the First language at a'certain
g;ede level. 7 |

A transitﬁona] biiingual'program‘uses the.child'slfirst tanguage
x"as'an interim medium of instruction until tHevchildfacquires fluency in
the second language.  The child's first lenguage is.gradualfy replaced
by‘Eng]ish. The first 1anguage is either never used or {t becomes only
a course w1th1n the ex1st1ng curr1cu1um . |

Since most trans1t1ona1 _programs usua]]y eliminate the first 1anguage
at the third grade level, the transparency illustrates this aspect. There

'TS‘nothnnrmﬁmncfabout—the*thfrd—grade +however~4thfs—ﬁar%1eehne@ﬁ%ﬁkﬁ-——~

seems to be preferred for reasons that are difficult to assess. It is

quite possible that some chiTdren can atquﬁve“an‘acceptabTe*degree-uf**-*“"~**~

English language prof1c1ency by or before the third grade, while others
may not. Some programs may allow first language 1nstruct1on beyond the
.third grade, but these programs are difficult to 1dent1fy. Programs
that replace the first 1anguege during the first two grades are more
readily identifiable due to the degree of stress on English.

Transitional programs are many times calied compensatory or remedial
~since the use of the first language is primarily a remedy by which English
language deficiencies can be cured. This pfogram provides a band-aid -

‘effect. When the cure is realized, the band-aid is taken off and thrown

T away.




The step effect or ladder shown on the transparencdy shows the gradual
" or rapid elimination of the first language. At ‘the third grade, the child

is expected to go to the so-called “regular" classroom-at which time the

child is instructed only in English with the so-called "regular" children.

#
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Maintenance Bilingual Education Model ~

Modified Plan

R

e

SPANISH LANGUAGE INSTRUGTION = ¥

i

© ENGLISH LANGUAGE INSTRUCTION
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TRAVSPARENCY 1B . '
‘DISCUSSION -

A mamtenance b111‘ngual educatwn program emphaS‘lzes the use of both
1anguages throughout a student S schoo1 career. Equal emphasis is given
to both Ianguages, the child's first language and English. The purpose of
such‘a program is to provide the contjnuation and development 'bf the
cht]d's Tanguage skill in the first language and the acquisitiou’of the
’second language. Both 1anguagesﬂmay be_trgated on an equal basis;‘how-

; féﬁé?i‘this doesriot mean that @11 areas of the curriculum will be taught
“Hﬂ both languages for obv1ous reasons. Lt would be tmpossib1e to schedule
a11 CUrr1cu1um areas for both 1anguages due to time limitations.” Currtt-

‘ulum content in one or the other 1anguage will have to be determined by

individual school districts.

U VI SV Y

=t
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Maintenance Bilingual Education Model

Modified Plan

SPANISH AS A LANGUAGE

SPANISH LANGUAGE |
INSTRUCTION -{ ENGLISH LANGUAGE -

: IN CT10M
ENGLISH LANGUAGE STRUCTION

INSTRUCTION

K6 JTH12TH

. TRANSPARENCY 1-C- -




) mscussx‘oNi' - -

‘This partitular model cou}&.be‘gailedia maintenénqe planlsinc?
Sp&niéh as a 1ah§uage is taught above théisixth gfade}f Fof thisffeasqq
" it could be considered a modified plan. ‘It couldalso be a transitional
mOdé] since Spanish language instruction fs replaced by hn'EngliSh cdf?ic-
ulum while Spanish is continued as a course beyond the sixth grade.
. The Texas mandated p;ograms for bilingual education ére exampJéS of
.a modifi?d plan since in 1981 the legislature pasged Senate Bi11.477 in
which zhe state was required to imp]ément a b}lingual,program from Kinder-
~garten through the elementary grades. Elementary grades arejthought to
include either K-5 or K-6 depending on whether the sixth Qrade is part

of the elementary school or a part of the junior high school. ‘The in-

clusion of the 6th grade as a part of one or the other is dependent upon

gl ot add o vmeardaad danal
CIIC TATIOL T ]

?

as a language is not required above the 5th or 6th grade since it is not

‘ ——— .~ specified inthe biM1:-—— " —— - B
The emphasis on the child's first language for this type of program

is theorefica]]y required throughout the elementary school. Whether this

is. accomplished or not has yet to be determined since districts are not

%

ordinarily that closely monitored.




STAFFING PATTERNS I, II, anp 111

ARNIN @J ’
The teacher tra1nee w111 be ab]e to 1dent1fy several characteristics
or aspects of a bilingual educat1on classroom that affect program planning
and 1mp1ementat1on to help students who are teacher trainees understand
the majorffactors that ﬁust be considered in the e1annjng and ihp]ementation
of a se1f:con%eined c1assroom with one bilingual teacher who instructs

%tudents of d1fferent language ab111ty

ENABLING ACTIVITY I (_ObJE_cLass_BERIQn)

‘The;instructor will focus on the following: (1)‘ present and discuss

"transparencies 1-A, 1-B,-1-C, ahd 1-D. Each transparency is followed by a

discuseion of the content. (2) invite a bilingual teaﬁher who is involved
with a self contained classroom to discuss the type of program she has

p1anned and implemented. The instruetor can lead the discussion after the

presentation. Undergraduate‘sfudents should be able to question the

A

v_mﬂpresentgrlwv . - e
Agmmv_ummus_nf_wss&)

During the week the instructor shou]d arrange for students. to observe
a bilingual classroom similar to the one presented in the transparency.
The observation could: focus on the fo]]owing:' (1) number of students;
(2) number of studente who have been identifiedeas LEP, Spanish dominant,
and English dominant; (3) the instrument used to determine each of these

classifications e.g.,'the>LAS test, home language survey, etc. (4) curric-

ulum content; (5) curriculum content taught in-each_of the languages;

(6) grouping procedyres e.g., by language ability and then by skills needs.
A simple and brief observation instrument would suffice.

11




“ActiviTy 11 (FOLLOWING CLASS PERIOD)
1.
2.

.paﬁeanes 3-A and 3-B of staffing pattern III.

_director could be invited to discuss program b]anning and implementa- .

Sharing and discussion of'findfhgs — |
Ref1n1ng of observat1on 1nstrument to determ1ne<1f the appropriate
information is being gathered A

Final activity for period: Present and discuss transparencies 2-A, 2-B,

Z—C; 2-D, and 2-E of staffing'péttern I1; PreSent and discuss trans-

This concludes the o
staffing patterns that have ohe-bilingua] teacher in a self-contained
classroom.

Extended activities: A Title VII director or a bi]ingua1 program

tion with a particu]ar‘school district. Students could refine the

observation instrument for future use and possible publication. Students

could devé]op an "ideal" implementation plan or handbook.

12




| Staffing Patténi 1 “

Self- contained classroom

ONE BILINGUAL TEACHER

ALL STUDENTS ARE SPANISH DOMINANT AND THUS ARE OF
LIMITED ENGLISH SPEAKING PROFICIENCY |

TEACHER PLANS AND INSTRUCTS IN THE TWO LANGUAGES

STUDENTS ARE GROUPED WITHIN THE CLASSROOM ACCORDING
TG LANGUAGE ABILITY.

TRANSPARENCY 1-A




ability. The.foT1owingftrangpgrencies and discussion emphasize this point:

| ' DISCUSSION

3.
Staffing Pattern I consists of one bilingual teacher who is responsi;

ble for instruction in two 1anguages that may be~Eng1ish’and'the students'
dominant 1anguaqe The da11y schedule should be d1V1ded into two parts:

one part of the day for instruction in English and the other part for in-
struction in the home 1anguage. (For the sake of discussion, it is assumed
that Spanish is the home anguage:) Cin i e e
Many times there is a tendency to 1nstruct pr1mar11y in Eng11sh be-

cause: th1s is the language most teachers have more exper1ence w1th It 1s

essential to=make a-serious effort to plan the Spanish program first so that

'it is not 1eft to.chance or whenever time i$ avai1ab1e. This seems to be

a major problem with many bilingual programs. - At the same time, some teach-'

ers tend to emphasize Spanish language instruction because they obtain better

hresuTtsfin"that Tanguage. This is due to the fact that the“students'-dominant - - -

. “'0

~- language is Spanish so they will of course tend to learn faster when instruct-

ed in Span1sh. Neither of “the situations described is desirable. ~Both Tan-"

guages are of equal importance during'the early stages of instruction. Spanish
language instruction is 1mportant because that 1anguage is the dom1nant one,
a 1anguage the students know and understandzbest Conceptua] deve1opment can |
start 1mmed1ate1y in th1s 1anquage Eng11sh 1s very important since th1s 1an-
guage will serve the students throughout the1r 11ves It is therefore 1mportant :
that the teacher make a concerted effort to p1an an 1nstruct1ona1 program in ’

both Tanguages that is we1]~organ1zed and conceptualized.

Grouping within the classroom must be carried out according to 1anguage-.“




13

’ j‘s'v::‘.

(Phase l) B w

| 1
CoMPLETELY SPANISH DOMINANT STUDENTS - LimiTep ENeLISH PROFICIENT STUDENTS
< 1 , 1 .
[ ! | " L
. SPANISH LANGUAGE . | ENGPSH LANGUAGE SPANISH LANGUAGE , ENGLISH LANCUAGE
" InsrucTion " | NSTRUCTION. "~ INSTRUCTION - | = &) INSTRUCTION
: ISH ORA UAGE : ' :
. DEVELOPMENT L o ST DEVELOPMENT . | - ENGLISH LANGUAGE
L. METHODOLOGY i LIOPMENT USING
: , L1SH. BASAL. READER
3 . VOCABULARY AND USING
o , STRUCTURED AND UN-
READING READINESS | —STRUCTURED AND READING READINESS STRUCTURED TECHNIQUES -
UNSTRUCTURED . - SR
TECHNIQUES _ ' :
MATH - SCIENCE - Ngoc IENCE - - -
SOCIAL STUDIES IAL STUDIES ' 5
24 :

Lo

* TRANSPARENCY 1-B

'_*""*‘Currlculum Content and Language Usage for Staffmg Pattefn I ’



(3) math, science and‘soc1a1 studies. 0ra1 1anguage deve]opment w111 con— {}'Y

}s1st of show- and te] act1v1t1es, nature wa]ks and shar1ng t1me* However,

-either tq the school env1ronment or taken frOm readers 1n sc1ence, mathemat1cs

‘such as “Mrsw Smith, the principdt; Mrs. Jones, the school nurse," (2) theﬁﬁ"

o TRANSPARENCY 1-B \ B
B DISCUSSION. " |

N
£ Y
% o

The curr1cu1um content and 1anguage u5age for Staff1ng Pattern I Phase“ ¢

Span1sh dom1nant and students WHE

Eng]1sh.prof1c1ent " Both groups w111 rece1ve 1nstruq£ion 1n‘6pan1sh in the -

| Lt
following:. (1) ora] 1anguage deve]opment (2) read1ng read1ness and ;;f;

A

this 1nstruct1on w111 a]so 1nc1ude 1ntroduct1on of academ1c vocabu]ary re]ated SR
”

and soCaa1 stud1es These terms can be cons1dered as read1ness vocabu]ary used

~

in 1anguage patterns that w111 be forthcom1ng “<An examp]e of school env1ron7‘~‘7,§ﬁ

ment vocabularyﬁmay be the fo]]ow1ng. (1) titles and names~of‘school personnel, '17_

classroom, such as "windows," ﬁdoors," "chairs," "erasers," "pencﬁ]s,“ietc;*
(3f' fo]]owing‘direetions, such as "please erase the board" (4) co]ors and
(5) shapes, such as "the round clock,” "t‘he_Hs;ﬂq;nare»tab]e."'l A]] of this vocabu-.;:g:g,
lary is‘of immediate use and,certainJy;useful in the future instructional pro- .
gram. o o

Oral language deve]opment is 1mportant to these ch11dren since the
schoolsganronment is new to them. For examp]e children need to .know that
the school has a principa] (director/d1rectora) or a schoo] nurse (enferme-
ro/enfermera)u A]though Span1sh 1s the dominant language, these two terms o
may not be in the1r ex1st1ng vocabu]ary, therefore, they must be taught.

1

Students are g1ven the necessary Spanishlabel before initiating instruction




in EngTish. One must not assume that all vocabulary words and language
patterns have been acquired just because;the students_speak Spanish. :

- Reading readiness in*Spanish should consist of the normal readiness
program and should be based on the adapted texts. Math, science, and social
' stud1es are grouped together, however, math must be taught in Spanish every
day with some emphasis on English math vocabu]ary. 'This instruction‘éan be
given for at least ten minutes after each math per1od is finished ‘Science-
“and social stud1es should also be taught in Span1sh w1th some time from each
period spent teaching part1cu1ar ‘'vocabulary assoc1ated with each curr1cu1um
area.. 4 |

'Vocabu]ary,is emphasized so that children are made aware of the termjnol-
oov in Eng]1sh Since the day is not long enough to. inc]ude instruction '
in all curriculum areas, it is recommended that science and social stud1es
be taught by unit: One unit in science is taught and then one unit in social
studies, but not at the same time. In this way, both areas are emphasized
but at d1fferent times.

English language 1nstruct1on conS1sts of English oral language develop-'
“ment using ESL methodology for the completely Spanish dominant child and
English oral languaoe deve]opment using English basal reader vocabulary for‘f

the LEP' child. The Spanish dominant students will exper1ence a language
program that is highly structured. Commercially prepared ESL programs may

be used since most of these programs are based on language patterns and re-
petition. A more unstructured program may be included with them, which may
involce the addition of language patterns from the commercially‘prepared,
mater1a1s presented in more natural setting. In other words, children can

" be guided to use the ]anguage from the books in ungtructured s1tuat1ons

LEP children can be taught the vocabu]ary from the basal reader texts

by using Structured and unstructured techniques. Repetition of language

17




patterns may be emphasized, but the same pattern may be taught in unstruc-
"tUredAsituatioﬁs that are more natural. Children will be encouraged to use -

the Vocabu]ary‘and batteknflearned,in free discussion and role playing.or .

dramatization.
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TRANSPARENCY 1-C
DISCUSSION

Phase II of StaffingQPattern I includes additional Ehg]ish‘instructipn
for both the LEP and the Spanish:dbminant children. Reading readiness—is
added for the Span1sh dom1nant children; this should 1nc1ude on]y those

aspects of'read1ng readiness that are unique to Eng11sh. D1rect1onaq1ty is

~«*completely left- out s1nce ch11dren have already. been taught th1s concept in

| Spanish. Th1s is also the case with pre—wr1t1ng sk111s wh1ch 'should on]y

be taught once. English oral language deve1opment shou]d continue but should "
pr1mar11y include vocabu]ary and 1anguage patterns from the English basa1
readers. This instruction can be considered a preparatory per1od in which
children become acquainted with the language of the readers in an oral eqn4
text. o |

Limited English Proficient studentsﬁwi]] begin initial readihg in
English at this time. Before the first reader is introduced and the first
story is read, chi]dren should be taught'the,1anguage of the reader. This
will help them experience the appropriate'1anguage in an appropriate setting.
This strategj should be used With each story before it is read.

Spanish language instruction is basically the same as in Phase I, except
that at this time children are a1ready reading from the basic text. This
instruction should be given everxqax in a methodical manner. Comprehension
skills should be emphasized. Phonetic skills should have been taught during
Phase I but these can he included as long as this is not the emphasis ot the
reading program. Phonics is only a word attack or word recognitjon skill~
andhshou1q not-be the‘center of the reading program. Phonicshis not .reading;

it is only a skill that will help children decipher phonetically.

Science, math and social studies can continue to be taught in Spanish




for bo?h groups of children; hoWever, more and more English can be ueed
when abpropeiate. The pacing can be left to the teacher's diecretion since
she would be in' the best position to make th1s dec1s1on Care should be
taken that these content and sk1lls areas not be taught completely in

’Span1sh since ch11dren wou]d not then be ready for an all Eng]1sh program,
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 TRANSPARENCY 1-D
" DISCUSSION |
‘ Phase III of Staff1ng Pattern I is a trans1t1ona1 one in which stu-

'dents begin to rece1ve more Engllsh 1nstruct1on3‘ The Enq1lsh proqram w111
cons1st of the fo]]ow1ng for SpanTSh dominant students: (1) 1n1t1a1 read-
T ing; (2) English oral language deve1opment, and (3) certain un1ts of 1n1t1a1
'read1ng in science and soc1a1 studaes Before. introducing the first reader, ﬁ‘
'the teacher shou]d g1ve the students the opportunity to exper1énce vocabu]ary
and language patterns related to the reader in an ora] context. This strat-
egy should be implemented with each story. Students will feel m0re comfort-
able with the pr1nted page if the vocabu]ary item and the language structure’
have been presented ora]]y before read1ng is initiated. There is no time 1ost
in using this approach; 1ndeed Tearning and teaching W111 become more eff1-
cient and meaningful. The results should be beneficial to all c0ncerned and i
success more readi1y achieved.

' Limited Eng]1sh proficient students will now be reading in both 1anguages,
hdwever, they shou]d be more advanced 1n the Span1sh reading proqram Care
must be,taken to see that skills are always taught first in Spanish before
these same skills are introduced in English. Analyzing when particu]ar:ski11s
are taught in both Spantsh and in English readers is excellent practice for
teachers and provides expertise in planning when skills must be taught in each
language. Some adjustment; may be made; for example, in teaching the comprehen-
~sion skill of locating the "main idea," it should be noted that obtaining the
main idea from a selection is difficult enough without the problem of decoding

in a second 1anguage If students are taught to find the main idea in

Spanish first, when this is taught in English later, the process will be easier -

B T




.

and more effective. In other words, the exper1ence of 1ocat1ng the "ma1n  ,,
1dea“ in Spanish wlll facilitate identifying the "ma1n 1dea" in hngl1sh
* * There is a lot to be ga1ned and noth1ng to be 1ost.
Math can cont1nue ‘to be taught 1n Spanwsh; howevér,impre?Eng1ish'cén.
be used.asbchi1dren become more and“hore proficiedt., Mafﬁ'can;bE'téught‘
iribilingua11j‘siﬁ%e this particular curriéulum area ieﬁdé'itselffﬁo this
strategy. Evenfua]ly,'math'cahjbe taught all in Eﬁg]isha ‘Howe%er, stpry )
l:a prob]ems;must be taqght,in an oral context first so that,child(gn will
o underétand. M _
Science and social studies can again be taught by uhit, one in science
' in’SPanish and one in socfa] studies in Engtish. The second urrits will Be
taught in the same way except that at this time the second unit in sc%ence
is to be‘taught in English and the second unit in socia1 studies -in Spanish.
At no time should the same unit in either content gfea be taught first in
Spanish and then 1n'Eng1ish. This would involve needless repetition of con—~

\
tent and would risk becoming boringﬂ

36 o
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‘Staffing Pattern- II

- Self-contained classroom

£,
,,

ONE BILINGUAL TEACHER S o

MoST STUDENTS ARE OF LIMITED ENGLISH PROFICIENCY;
SOME ARE BILINGUAL AND SOME ARE ENGLISH DOMINANT

THE TEACHER PLANS AND INSTRUCTS IN THE IWQ‘LANGUAGESi _

STUDENTS ARE GROUPED WITHIN THE CLASSROOM ACCORDING TO
" INDIVIDUAL LANGUAGE NEEDS. ' -

TRANSPARENCY 2-A
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TRANSPARENGY 2-&
DISCUSSION

\ .
Lot %

Staffing Pattern IIofoégses on a se]f—tontainéd classroom with a bi- .

Tingual teachér. MoSt of’thevstudents afe of.Timited'English proficiency;ﬂ
ﬁowe?er, some may be biTﬁnéué]‘th1é othe@%‘aré English domiqaﬁt. This Wi]]
necessitate an 1nstru§£10na] pfpgram for each qf'these'groups.:?lh order to
make grOuping'1ess o?‘a,prob1em,'the bi]iﬁgua] children can bekgroupéd‘with
the Timited English prdficient'studéhts.for Sbanish'1an90age 1nstruqt{on in
selected curriculum areas; The teacher will still be able to form three ba-

sic.groups unless individualization is the mode of instruction.




- 4

Group C
Enghsh

Group B
Bilingual

- [ Group A

Limited
| English
Proficient . (LEP)

~

?

Group A - LEP STUDENTS - INSTRUCTION PRIMARILY IN SPANISH
WITH ENGLISH ORAL LANGUAGE DEVELOPMENT TO FOCUS
ON ENGLISH BASAL READER VOCABULARY,

Group B - BILINGUAL - INSTRUCTION IN SPANISH AND ENGLISH

WLTH EMPHASIS ON ENGLISH FOR ABOUT g-OF THE DAY.

: 2
Group C - ENGLISH DOMINANT - ALL ENGLISH INSTRUCTION WITH
INSTRUCTION IN SPANISH AS A LANGUAGE STUDY GUIDE,

TRANSPARENCY :2-B
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R Conceptual Framework for Currlculum
| Content and I.anguage Usage |

. 'l.
Spamsh

ORAL LANGUAGE DEVELOPMENT
READING—LANGUAGE ARTS

.'Enbhsh'

ORAL: 'LANGUAGE DEVELOPMENT

READING READINESS (AT APPROPRIATE TIME) h
READING, (AT APPROPRIATE TIME)

Spamsh E,nghsh

MATH—'BI LI NGUALLY

SCIENCE—'gNE UNIT IN. ENGLISH, ONE IN
PANISH ‘ _

| | 8 socIAL STUDIES—ONE UNIT IN ENGLISH, ONE
SR o . IN SPANISH -

TRANSPARENCY 2-C
40




© L TRANSPARRNY 2-C
' DISCUSSION

.Spanish’ora1 language development should be‘emphasized in the first
three grades (K - 2) and shou]d include vocabu]ary from basal readers and .
from sc1ence and social stud1es curr1cu1um

Read1ng - 1anguage arts should 1nc1ude reading, wr1t1ng, spe111ng and
ianguage study.. -Read1ng should begin after reading read1ness sk11ls are taught; '

‘Eng1ish oral Tanguage deVeTopment should be emphasized continuously - |
throughOutfthe first"fgur grades (K - 3). This instruction snou1d not be drop--
ped unti1 students are reading at an.appropriate Tevel dn English. The emphasis |
should be on vocabu]ery from-the basal readers. This will permit the teacher to
acqua1nt the students with vocabu]ary prior to read1ng or 1ntroduc1ng a particu-
1ar_story. English reading should not be 1ntroduced too eacly Students should
be we]].advanced 1nto the Span1sh~read1ng program befpre Eng11sh_reading'is in-
troduced. Little time will be Tost, since development of concepts end ski11s is
proceed1ng in Spanish. “ ‘ |

Reading readiness in Eng11sh should consist only of those read1ness sk111s
directly related to the English 1anguage Directionality should not be taught
~again. s Visual d1scr1m1nat1on and v1sua1 memory should be cont1nued but must 1n-_
clude only Tetter and word discrimination sk11ls development which relate to Eng-
"1i8h. Pre-writing Ski11s are not taught agein since these have already been
ataught in Spanish. ~ These sk%]]s are the same in either language. Phonetic in-
structionrnust be taught since the_sound systems are'not eXact]y alike. However;
students should be made aware of the s1m11ar1t1es between the two sound systems.

English reading is to be introduced at the ‘appropriate time: when students
Have become 1literate in the three skills of speaking, read1ng, and wr1t1ng‘1n

their first language, Spanish. English vdcabd]ary from readers should be intro-

29 4j
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" duced in the oral language deve]opmént componenf; (See #3.) . | .

M;th may be taught bilingually since the number system éﬁd the mathemati- v
ca] opeﬁa§ions are the same in gither language. However, stUQents need prac-
‘tice in ﬁngl&sh math vocaSuIary while being taught bi1ingha11y. _Thé approach

" may be followeq unpi] a]l\studénts can deal witﬁ méfhepatics enEire]y'in Eng-

lish. Spanish may still be used when needed. Story problems must be taugﬁt.

‘first‘in an ofa1~coptéxt to faci]itaie éhe acquisition of read{ng and ebmpne-‘

hension skills. ’ | - |

At the very ear]y’stages, science and social studies may be taught

in Spanish only so that students can acquire the appropriate vocabulary. At

’

“a later time, When students' grasp of the English language is more firm, these
suBﬁéct matter areas may be taught in unit fofﬁat. In a transitional bilingual .

program, both science and social studies will eventually be taught in English

© only.




Conceptual Framework for -Curricin‘lum
Content and -Language Usage

Spanish

1, ORAL LANGUAGE DEVELOPMENT -
2.  READING-LANGUAGE ARTS
- | :

ogqe — . English
Bilingual [
o 5. ORAL LANGUAGE DEVELOPMENT
‘4, READING READINESS
5, READING
. b, MaTH
/. SCIENCE
8, SOCIAL STUDIES
- . %
.
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“TRANSPARENCY 2-D
DISCUSSION

Since the students described in this staffing pattern are bi]ingual,
Spanish language instruction wiT]-consist primarily of maintenance of the

”

1anguage so that this acqu1red skill is not. lost but rather enhanced At
the same time, maintenance of the Spanish language W111 prevent a break
between home and .school 1anguage preference and both academic achievement
and se]f—concept W111 be served in a very pOS1t1ve way -

Spanish reading is important to bilingual children since they W111 be
- introduced to reading in the language in which they are probably more pro-
ficient. They need to become literate in the Tanguage of greater profi-
ciency. Reading readiness, which is introduced before basal terts, should
include all readiness skills. Since reading readiness'skills in Spanish
w111 be introduced first, it 1s very important that all of these skills be

‘taught, 1nc1ud1ng pre-writing skills.

English oral language development: All éhi]dren, whether LEP, bilingual,

or English dominant, need oral language development since this is a pre- -
‘requisite to reading and writing The’OLD‘program can consist of vocabulary
and 1anguage structures from the English basal reading pregram This will
prepare children for the reading program so they wi11,1earn to read withoht
undue stress. | ‘ .
The English phonics program should not be taught at the same time as
the Spanish phonics program. In this way confusion between the two sound
s&stems will be minima]. It is suggested that'instructign in English
phonetics be kept to a minimum and that the global or sight word‘approach
be"dsed e&tensive]y at the ear]y stages. Perhaps some stress should be

given to the different sounds of the English vowels since these deviate




extensively from the Spanish. - ,

English feading readiness should stress.the readiness skills that are
connected to the particular language,ﬁEnglish; Difectjonality and bre-
writing skills should have already been taught in Spanish and therefore

. should not be repeatéd..‘ - ‘ -
English rea&ing: As ﬁas already’been suggested; English réading could
. perhaps be taught mére efficiently and economically théough the global or
sight wofﬁ approach. Some of the children can be placed gith the rgading )
group of English dominant.children_since it is quite possible that théy are
able to work with these groups very effectively. o | |

Math, science, and social studies: A1l these currieu]um‘preaé can be

taught in English. The children can be grouped with the English dominant

students.
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Conceptual Framework for Curriculum'
- Content and Language_ Usage

B ‘Spanish
R N .' "~ | 1. SPANISH AS A SECOND LANGUAGE T
English Dommant<_ - Engish
2. ALL OTHER CURRICULUM AREAS

TRANSPARENCY 2-E
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TRANSPARENCY 2-F
- DISCUSSION

.

’

Spanish-as-a-second-language: English dom1nant ch11dren may be taught

§panish as-a- second 1anguage A better label for this may be Span1sh as a-
-fore1gn language since these ch11dren are not a1ways able to practice

their Spanish in the same way that LEP and bilingual children are able to
practice their English. In order to faci]itate the grouping for {nstruc-
tion process,‘these children cah be grouped with the bi]jngua1s for most

of the English instruction.

Other curr1cu1um areas It will be necessary to provide these children '

with Eng11sh 1nstruct1on 1n a11 other curr1cu1um areas.




 Staffing Pattern III

Self-contained classroom

,  ONE BILINGUAL TEACHER -
. MosT STUDENTS ARE LEP AND SOME ARE BILINGUAL.,
u“.f’TﬁEJTEACHER'PLANS AND INSTRUCTS IN THE TWO LANGUAGES.,

»  STUDENTS ARE GROUPED WITHIN THE CLASSROOM ACCORDING TO
INDIVIDUAL LANGUAGE NEEDS.

TRANSPARENCY 3-A




= TRANSPARENCY 3-A
| DISCUSS ION

i

Stafffng Pattern III is for a self-contained classroom with a bi1jn1
gual teacher who will be p]anningfand instructing in the two languages.
Most of the students are of limifed English proficiency th]e some are bi-
lingual. Both groups can_ be combined for much of the‘SpaniSh.1ahguage
_instruction. English language instruction will haye to be dealt with.
differently since the bi]fngua] children will need more of it than the
- LEP chfldfen,’eépeéially'in'thebinitia1;staggs. However, it sgém;lun-
Tikely that many of the students from the LEP group will ever be at the

same level of instruction in English as the bilingual group. Perhaps

some "will, but mo§t will not.




Conc_eptual Framework for Curriculum
Content and Language Usage

Spa‘hish

, ORAL LANGUAGE DEVELOPMENT
READING—LANGUAGE ARTS

__English

ORAL LANGUAGE DEVELOPMENT

LEP READING READINESS (AT APPROPRIATE TIME)

. READING (AT APPROPRIATE TIME)

Spanish- English

6. MATH—BILINGUALLY -

7. SCIENCE—gNE lIJNIT IN ENGLISH, ONE IN
PANISH ,

8., SOCIAL STUDIES—ONE UNIT IN ENGLISH., ONE
IN SPANISH -

TRANSPARENCY 3-B
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. TRANSPARENCY 3-B
bISCUSSION 4

\
'“Spanish oral- language development should be emphasized,thrdughout the
primarf grades (K-3) and should inc]ude vocabulary from a]i'curriculum
areas. . This instruction should be planned and structured to achieve
maxihum results. . |

Spanish.reading«readiness\shou]d include all readiness areas to assure
that children are prepared for the more formal reading tasks. This in-
cludes directibnality,-visual discrimination, visual memory fasks, initial
phonics,.and vocabu]ary/Tangdage that is a pa}t Qf‘the Spanish reading
Program. Pre-writing skills ishdu]d also be inc]udeg. ’

Spanish reading and language arts should inc]ﬁde iqitia]ireading,
writing, spelling, and language. Ideally, the writing and Speljing‘leSSOns
should come from the content of the basal readers. Children should be
writing and spe]]ing'words and sentence patterﬁsptaken from the basic
texts. Ideally, the mechanics of the 1anguage should a]go be taught as
these appear in the reading selections.

English oral language development should focus on vdcabu]ary and sen--
tence patterns from the basic English readers. This instruction must be
given prior to reading a particular text or a particular story selection.
This is important since the LEP children are not fluent in the English
language. Spanish oral language development is taught differently because
this is the Tanguage of greater dominance and students are quite fluent in
it. | |

- English readind readiness must not include direttiona]ity énd pre- - -
writing skills since thi; will involve heed]ess repetition. Other readiness
tasks will inc]ude’those aspects of English that are unique to the language

N
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such as phonetic skills, refinement of visual discrimination, and visual

memdry tasks. English vocabulary and Tanguage patterns.mﬁét continue to
be emphasized. - | u

Reading and the other language arts suchoas writing, spelling, .and the
mechanics of language shou]dvbe,taught on a regu]ak basis and should
emphasize the content of the basal readéfs} ‘Idea]]&, children should be
learning to write and spell the vocabulary and sentence patterns from the

basal texts through dictation exercises.

Math can be taught bilingually, which requires that the tqgsher use one

language or the other to teach basic concepts. There should bw/a gradual
increase of the English language until all math instruction is/in English.
Sthy problems should be taught with stress on fhe 1aﬁguage cobt;nt to be
sufe that students know what is asked. This may require an oéa] language
deve]opment 1eséon for comprehension purposes. It is nbt enough to know

that chi]dréh’haVe}trouble with story'problems. One must find the means

by which the problems can be minimized. The following is one way in which

these problems can be attacked: (1) review the vocabulary content;; (2)
re-read the problem; (3) identify the logical imp]icﬁtions for determining
the math operation tﬁat needs to be used; (4)-re-fgad the problem; (5)
demonstrate the proper procedure; (6) let children wo;L the following
story problems. '

Science and social studids can be taught in both languages; however,
the mixture of the two 1anguage$ mustlbe minimal. One unit in science
may be taught in Spanish while one unit in social studies is taught in

English. The next unit in science is to be taught in English while the

next unit in social studies is taught in Spanish. These units should al-

ways be presented at the same time so that there is sufficient instruction _

S
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in both'languages throughout each day. If both subjects are taught in

Spanish during the same day, language study in both languages is minimal

@
-

and not as effective.




e

%

Ay . ‘o

SN PATERV Y .

. ) . Al
N ~ ot
oot . . - - .

’

Tﬁe teacher tra1nee w111 ‘be able to 1dent1fy severa] factors and charac-
ter1st1cs of a team teaching-bilingual education c]assroom that have an

effect on program planning and implementation. -

- 1
. -0 [P
. \ . - . - . . o

The instructof will focus on the fd]]owing: (1) 'present and discuss

Toa

¥

transpareﬁciés.4-A, 4-B, and 4-C; (2) discuss the fol]dwingf (a) what
are the problems encountered when,twd teachers‘Work‘togéther in this‘typet
of classroom orgaqization? (b). what type of program can be p]anned to
meet the needs of.an‘hll LEP group? (c) how 1s “this pattern d1fferent

from the one with a se]f-containé&iorgan1zat1ona1 pattern? (d)w why- is

i

| grouping for instructional needs easier with this pattern? Or is it? Why?

Students are to submit an analysis of this staffing pattern that ad-

dresses the following issues: (1) * eff1c1ency of the staff1ng pattern, )

(2) the type of- d1tr1ct where th1s wou]d be suitable and why? {3) 1ts

| bos1t1ve and negative aspects.

The instructor will' focus on‘transparencies 4-B and 4-6 and_dtstuss the
content. Discussion should ad&?éss the following: (1) the\ratjonale'fpr -
Phase I and Phase II; (2) rationa]e for one uhit in Spanish and‘one\fn |
English for science and social stud1es, (3) the equal d1str1but1on of

curriculum areas for each teacher, (4) how math can best be taught by

both teachers; " (5) are read1ng read1ness and act1v1t1es to* be taught
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twice, once in Spanish.and once in English and are any excluded iniEng1ish
due to fhe similarities between certain ones? (6) is there a need for a ‘

Phase III and, if so, how would it be different than the other two initial

A4 -

Phases?

Studeqts could do the f0i1owing: (1)‘ visit a team feaching c1assroom‘ y
-if one is gvai]ab]eé (2) eubmit a three-page analysis of the staffing _
pattern; (3) fdéve]op one that is bette} and more suitable to.their partic- ‘
ular areas; ’(4) “make-a group report.in which all students partibipate for

the purpose of decidihg the type of cbmmunities where this would be appli~

cable,




Staffing Pattern IV

*
o -

Teany teaching (two classrooms)

. ONE BILINGUAL TEACHER AND ONE NON-BILINGUAL TEACHER,
: o \ '

.  FIFTY TO SIXTY CHILDREN IN THE TWO CLASSROOMS.,

. ALL CHILDREN ARE OF LIMITED ENGLISH PROFICIENCY

*

. THE BILINGUAL TEACHER PLANS AND INSTRUCTS IN SPANISH
AND THE NON-BILINGUAL TEACHER PLANS AND INSTRUCTS IN
ENGLISH, ALL PLANNING WILL NEED TO BE DONE COOPERA-
TIVELY .- “ _ | SRS

B CHILDREN WILL NEED TO BE GROUPED ACCORDING TO INDI-
VIDUAL NEEDS AND LEVELS OF LANGUAGE PROFICIENCY,

TRANSPARENCY 4-A




- T TRANSPRENCY 4A
DISCUSSION

Staffing Pattern IV cons%sts of . two teachers, one bi]ingué] énd one
non-bilingual: Anywhere'from 50;60 children will be served b& the two
teachers. A1l of the children are of limited Enq]isﬂ.proficiency (LEP). ,.
It is hoped that tﬁese children are ﬁOt all LEP stqdeﬁts because they |
were segregated.But on]& because of a natuna]‘toursg of events. Needless
to say, a homogeneous group such as this is Qndeéirab]e since the chil-
| dren will not have any role models. It is better_if‘different groups are
mixed' so that each group will be able to 1eérn from th; other.‘ Neveréhe-
1é;s, téachers can ﬁerform in a veryreffectivg and efficient mannef if
there is considerable planning which addresses the students® specTﬁiC needs.

. A]thbugh all chi]dren are of limited English proficiency, they will
- tend to differ in many ways,such as matufity level, readiness for acade-
mic work, home environment, and attitudes. They also may bossess many
. Etrengths that should be bui]t‘upon.‘ They are able to'cpmmunicate effec-"
tively in their dominant language, they possess a wi]]ingness:to learn,
and they a;e eager to p]eaée. This will set the stage for learning; the
teachers have only to plan an ;pstructiona1 program that is especially
déve]oped according to their needs. It is\impoftant that‘the teachers'
aftitudes ébout these children be‘positive and that their committﬁent‘to
help them learn be uppermost in their minds. These chderén can Tlearn
and will learn with a we]]-p]énned program.

Th; bi]ingua]'téacher-in this pattern will Be responsib]e for Spanish
language instruction. This does not mean that she cannot use English in »
the classroom; however, her major role is to plan and instruct in Spanish.

A11 the Spanish curriculum will be her responsibility. The non-bilingual

S7
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teacher will Be respﬁnsib]e for English languade instruction. This also
does not mean that she @énnot use Spanish; however, her major role is td
plan aT] the English language instructional program.

This type of staffing pattern requires team teaching. This means
that both teachers will erk as a team and plan as a team. A1l of the
50 to 60 ;hi]dren afe the responsibi]ity of both teachers and not just
the 25 or 30 that each will have in her homeroom. This pattern will only
be‘succe§sfu1 if both teaphers arevab1e to work‘togethef in a cooperative
manner. This implies a discussion of.the instructional needs of indivi-

dual children as well as the needs of. particular groups of children. .

,’/
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Curri(:ulum'COntent,and 'Language Usage for Staffing Pattern IV
- .. (Phasel) | |

r * . : ’ ’ * o
BiLincuaL TEACHER NoN-BILINGUAL TEACHER ,
Y ; L o ‘
SPANISH LANGUAGE INSTRUCTION ENGLISH LANGUAGE INSTRUCTION
(RAL LANGUAGE ’ ORAL LANGUAGE
DEVELOPMENT ) SCIENCE | * DEVELOPMENT
i O SocIAL STUDIES ’ ‘
| Man . ONE UNIT IN SPANSIH | Vam
, ONE UNIT IN ENGLISH
Reapiness :
AND ING N
1
ESL
SPELLING 2 .
WRITING 6ol
- . ESl

P.E., MUSIC, AND ART ACTIVITIES BY INDIVIDUAL TEACHERS

TRANSPARENCY 4-B - B .




TRANSPARENCY 4-B
DIS§USSION

‘ . B
The gurriculum centént in a team teaching staffing arrangement is the

same as in all other bilingual classrooms except that this arrangement in-
volves two teachers, one bilingual and one non-bilingual. Children will
need to be divided between the two .teachers for specific types of language
instruction and'subject matter. The bilingual teacher will teach ora]i
language development in Spanish, reading readiness, and'reading when the
children are ready. Math can be taught bilingually, in Spanish and EngliSh,
to children who have greater dominance in Spanish. Math should'eventuelly
befEaught totally in English. For the LEP student, a language instruetion-
al program in English must be included so that childfen learn how to express
" math terminology and the content of story preblems; however, the ?eifher
can use Spanish as needed to clarify concepts and other content. This in-
struction will need to be highly structured and presented at a pace suit-
able for this particular group.

The non-bilingual teacher will teach English oral language deveiopment
to children who speak some English, but Who‘are nevertheless limited in
. that language. The content for this program should focus on the vocabulary
and language patterns. of the English basal readers and is preparatory in
nature. Oral language development instruction must be carefully planhed o)
that appropriate content and language is {earnedf First, the vocabulary
f?dh the basal readers must be listed. Second, sentepce patterns that
reflect this vocabulary must be prepared end taught with considerable
practice and concrete examples of each vocabulary'word.' This process

should be followed with each basal reader before children can be expected

to begin reading. - Third, students‘can_develop their own stories using the

”




vocabulary from the readers. fhe process is similar to the language
experience approach except that the content is imposed by:thé teacher and
theitextbooks. | ‘

The Eng]ish-as-a-second-]anéuage component is added so that children
who are mdre Timited in English can be'taught}as a group with second
language methodology. This kind of group needs instruction that is mofe
structured and more methodica11y presented.

| Math in English is}primarily for-children who have a greater command
‘of the éng]ish language. However, the need still exists for‘language
development in which story problem vocabulary is girectly taught_as a
part of the mafh program.

Science and socjal studies can be divided into units, one in each
language. While the bilingual teacher teaches a science unit in Spanish,
the non;bi1ingua1 teacher can teach a social sfhdﬁes unitrin English.

This can be done on a per semester basis: the bilingual teacher teaches
science in Spanish all semester and the non-bilingual teacher teaches

social studies in Eng]ish all semester. At mid-term, teachers trade

eitﬁer classrooms "or chi]dreﬁ at which time thﬁfbi]ingua] teacher teaches
the other chiTaren social studies in Spanish while the‘non-bi1ingua1 teacher
teaches science in English to thé other children. Science and social
studies units must be divided equally throughout the school yea} so that
half of the units are taught the first SQQester and half the second semester.r
In this way, children Qou1d have‘studigd'ha1f the units-in social studies
a;é science ih Spanish and half in English. Needless repetition of Eonient
is minimized in ihis manner. -

Mdsic, art and physical education activities are to be conducted by

the individua] teachers for their own students.
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It must be noted at this time that this staffing plan addresses
only language distribution of the curriculum content. Children are to

be grouped as a unit of 50 to 60 children, and then small groups must

be organized for dif%erent types of instruction with individual teachers.




* Curriculum Content and language Usage for Staffing Pattern \

(Phase II)
. C i ) &-"—'-'
- BER
BiLinouaL TEACHER - Non-BILINGUAL TEACHER
SPANISH LANGUAGE INSTRUCTION " | EnGLISH LANGUAGE INSTRUCTION
' 111 - [ H v
r R L B , i
{(RAL LANGUAGE , - ' " ORAL LANGUAGE
DEVELOPMENT SCIENCE ) o DEVELOPMENT
' # SocIAL STUDIES , ‘ « «
MaH . ONE UNIT IN SPANSIH J Mam | l
, ONE UNIT IN ENGLISH | - | ' SPELLING
! WRITING
SPELLING » : :
WRITING &
P.E.. MUSIC, AND ART ACTIVITIES BY INDIVIDUAL TEACHERS ‘ 8'5
TRANSPARENCY 4-C
'7 5
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DISCUSSION

Transbdrency 4-C includes the curficu]um éontent and lénguage usageAv
for Staffing pattern IV; Phase II. Phase Ii includes bn]y basic instruc-
tion in the two languages. The bilingual teacher teaches oral language
development based on the vocabulary and 1énguage_patterns fouqd”in the
Spanish readers. This will g;ve students experience with thérlaﬁQUage
of the readers and thus fécilitate the reading process.” Spelling and
writing skills shouid bertaught primarily based on what the studeﬁt has
learned to read. The child will learn to spé]l and wrife what he/she has
learned to read. ,' . .v

Mafh cdntinuesvto be taughf eifher bilingually or all in Eng]ish‘
depending on how many children are still having difficulty with the Eng]ish\
language. If only two or three childfen are still functionihg only in.
Spanish, they can be taught primarily in Spanish on an individual basis
while other children are taught primarily in English.f |

The nen-bilingual teacher can continue oral tanguage development in
_Eng]ish based on the vocabulary of the reader;‘ This process should never
be stopped,at least through the first four grades, K-3. Children experi-
encing difficulty with the English language should continue with ESL which
includes second language methodology. Though the €SL group will be small
by this time, they must continue to study Engliéh in this manner. These
students can, however, be included with the other oral language group.

The ESL instruction is just another means by which English can be acquired.
Students are getting a double dose of English oral 1énguage development -

but in different ways.

Reading readiness should also be taught in” English but must include
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only the readiness skills directly related to the language, such as visual
disc¢mimination of 1etter to-]etter and word-to-word correspondence as well
as phonics. Children can learn that certain sounds 1n‘Eng11sh are the same
as in Spanish. “ | '

Spelling and writing can be taught as separate subjects in English.
Another way in which these can be taught is to teach children to write and
spell what they, have learned towread. This will provide reinforcement which
should prove helpful to the reading process. | .

Great care should be taken by both teachers when tegehing phonics}since
the pOSS1b111ty exists that children may become confused if both phonet1ca1
systems are taught at the same time. It would be appropriate to teach
Spanish phonetics first before children start td read in,Spanish. In this
way students,Wi]i not be as confused when the English reading program is}
introduc:d. Engﬁish reading programs tend to include a heavy phonics unit.

Science and social studies can be taught in both 1anguages; one unit
in Spanish and one in English. This can be done by,semesters: science
is taught in English and social studies in Spanish. Another possfbility |
is for the bilingual teacher to teach one science unit in Spanish while
the non-bilingual teacher teaches one social studies unit in English.
After completion of the first units, each teacher trades either classrooms
or students during the designated period, and the students who were taught
soc1a1 studies in English will now be taught a science unit in Spanish.

The students who were taught science in Spanish W111 now be taught social
studies in English. This type,of arrangement requires carefu] planning

-
and schedu]ing. Both teachers must work together closely and must get

along well.

P.E., Music, and art activities may be conducted by individual teachers

with their respective homerooms. ' T .
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STAFFING PATIERN V

The teacher trainee will be able to identify several factors that ake
unique to a team teaching c]assrooh.where LEP chi]dren‘are'mixediﬁith other

children and where one teacher is not bi]ingué].-

- EnaBLING AcTiviT |

The instructor will focus .on trafisparencies 5-A, 5-B,‘andf5?C. Discus-

1

sion could focus on the following: (1)‘-positive'a5pects of having a class- -

room With children of different iangque abi1ities;' (2) concerné.with
grouping procedures (one %eaché;'is not bilingual and the children are
mixed); (3) the curricu]um content for all groups -- which curriculum
area ié‘to be taughf, in whfch,1anguage, agd by4whom;, (4) how math can
be taught bilingually; (5) rationale for sclfhce?and social studies
being.;aught by ﬁnits, one in English and one in Spanish; @(6). concerns
‘;aﬁbut whether all reading readiness skills should be taught twice;

- (7) when reading in English shou]d be initiated; (8) in which currit-

ulum areas all groups can be mixed or heterbgeneous]y grouped. .

1. Submit an-analysis of this staffing pattern on the positive apd negative .

aspects. .

u 2. Do research on‘the.bgst means for grouping that is of greatef behefit to
_children.. ‘ |

3. Make a survey of bilingual teachers within the immediate area to deter-
mine the type of staffing patterns being uti]ized. (A sufvey instrument
could be developed by the class, tested for clarity;\and used  to obtain

 the needed information.)
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4. Students could visit and observe bilingual classrooms to determine

curriculum content,’time allocations, Fanguage usage, and materials

utilization. . .



- ANDTHE NON-BILINGUAL TEACHER PLANS AND INSTRUCTS (1IN, ~ %

Staffing Pattern ' *

Team teaching (two classrooms)

ONE BILINGUAL TEACHER AND ONE NON-BILINGWAL TEACHER.
MosT CHILDREN ARE LEP, SOME ARE BILINGUAL, AND SOME -

ARE ENGLISH DOMINANT.

THE BIL!NGUAL TEACHER PLANS AND INSTRUCTS IN SP_ANISH«

ENGLISH |

n
STUDENTS ARE GROUPED WITHIN THE CLASSROOMS ACCORDING
TO LANGUAGE ABILITY,

TRANSPARENCY 5-A




TRANSPARENCY 5-A
. DISCUSSION

Staffing Pattern V is a team teaching situation with one bifingua]
'teacher and one non-bi]ingua] teacher. The bi]ingua1.teacher plans and
teaehes in Spanish and the non-bilingual teacher plans and instructs‘in
:Eng1ish, It is of utmost jmgdrtance that both teachers plan cooperatively
‘to insure that all_chiﬁqren.recetve'the type of instruction most appros .
priate to their individual needs.  If this daes not occur, groups will
. }', tend to remain stable and rigid, and this in turn.w111 limit the develop- .
ment of skills within each-group. .
Joint p1ann1ng will insure teacher awareness of skills being taught
wf1n one or. the other 1anguage Need]ess repet1t1on of sim11ar sk111s will
’:be avo1ded Great care shou]d be taken to team together teachers who are
flexible.and willing partners and who are willing to sacrifice to some
degree individual autonomy. The sacrifice will not be detrimental to
each indivjdua] teacher since bdth are there to teach in the best way pes-
sible. The strengths .that each teacher brings to the classroom will be ‘
emphasized to a greater exteht since each will be responsible only for

planning and teaehing in one language.
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Group B

English
PDominant

éroup C
Bilingual

N Group A
Limited
English
Proficiency

N

GrRour A - LEP STUDENTS - INSTRUCTION PRIMARILY IN. SPANISH
WITH ENGLISH ORAL LANGUAGE DEVELOPMENT TO FOCUS
ON ENGLISH BASAL READER VOCABULARY.

Group B - ENGLISH DOMINANT - ALL ENGLISH INSTRUCTION IN-
CLUDING A SPANISH-AS-A-SECOND LANGUAGE UNIT,

Grour C - BILINGUAL - INSTRUCTION IN SPANISH IN SELECTED
" CURRICULUM AREAS WITH EMPHASIS ON ENGLISH FOR
MOST OF THE DAY, '

TRANSPARENCY 5-B - '
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TRANSPARENCY 5B
DISCUSSION

. Limifed English Proficient students wiil ?eceive instruc£ion primarily'i
in Spanish with a heavy concentration of oral 1anguage deve]opment in English.
OLD (oral language d%va]opment) in Eng]1sh w111 focus on vocabu]ary and lan-
guage ‘patterns taken from the Eng11sh basal readers: Additional ora] 1ang-
guage development activitigs should be taken from the)content areas, science
énd social studies. This can either precede or follow science or social
studies lessons. Math-can be taught bilingually: primarily in Spanish for
the more Spanish dominant students within the LEP group and primarily in
English for-the mbre English proficient sthdents. The division of 1anguagés
does not have to be strictly adhered to, but teachers must make sure that
_children acquire the ;ppropriate vocabulary in English. Eventually, math
will be taught all.in English since it is considered one of the most cu]ture—
free areas of instruction, This is also necessary s;nce most bilingual pro-
grams across thg nation arqytransitiona1 in pature. A maintenance program
would include the opposite - math.wou1d be taught in both 1anguagésnthrough¥
out the grades. ; : ' . -

qu]isﬁ dominaht children wi]] be taught. an al]—Eng]ish program which

can include a study of Spanish-as—a-second—]anguage. Since this particular
group is usually small, these children may}bé;able to learn Spanish quickly .
because the\]arger group is Spanish speaking. If the English dominant L//
group';ére larger, épanish language learning would probabTy be Tess since
the role models would n6tAbe there. In this case, the group would more than
1fke1y Tearn Spanish as a foreign 1angyage and not as a,second']anguage.

. The bilingual group will receive instruction primarily in English in

most curriculum areas while being instructed in Spanish in certain selected
. v , 0
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curriculum areas. These bilingual students can be grouped with the LEP
students for Spani;hvlanguage instruction and with the English dominant
students for English language instruction. This will facilitate the group-

ing procedures. oL o | .
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Conceptual Framework for Cumculum Content

LEP

and Language Usage pe

B ‘ Spanish

ORAL LANGUAGE DEVELOPMENT
READING—LANGUAGE ARTS

English

3. ORAL LANGUAGE DEVELOPMENT
READING. READINESS (AT APPROPRIATE TIME)

READING (AT‘ APPROPRIATE TIME)

Spanish-English

6. MATH—BILINGUALLY

/. scmnce—-gglew UQIT IN ENGLISH, ONE IN
ISH

8. SOCIAL STUDIES—ONE UNIT IN ENGLISH, ONE
IN SPANISH

TRANSPARENCY 5-C1




Concept’ual Framework for Cgriculum Content
and Language Usage

1

| Spanish ,
. SPANISH AS A SECOND LANGUAGE

English Dominant |
S ~ - English

I 1T

. ALL OTHER CURRICULUM AREAS

€
_h,,,-

Sy

— | .
Spanish

1, ORAL LANGUAGE DEVELOPMENT

2. READING-LANGUAGE ARTS
English

« ORAL LANGUAGE DEVELOPMENT

Bilingual

+ READING READINESS — READING

» SCIENCE

3
4
5, MATH
6
/. SOCIAL STUDIES
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- TRANSPARENCY 5-C1 anp 5-C2
DISCUSSION

> @

The curriculum content and 1anguage'usage for Staffing Pattern V is
similar to Staffing Pattern II since both serve chi]dreh who are of limited

English proficiency, bilingual, and EngTish dominant. The difference is

_in_the number of teachers, the language each will teach, and the organiza-

tional pattérn each one utilizes. This is‘g team teaching situation with
one bi]ingya] teacher who will teach in the Spanish language and one non-
bilingual teacher whé will teach in English. Since both te;chers instruct -
students who.are not comp]etely Spanish dominant, both will eventually be
1nvo]ved w1th Eng]1sh language instruction. | |

It w111 be no%hd that LEP studénts W111 rece1ve 1nstruct1on in Spah1sh

-in the fo]]ow1ngvcurr1cu1um areas: (1) ordﬂ 1anguage deve]opment (2)"

7

reading and language arts. English instruction will cons1st of the fo]]ow—

ing: (1) oral language deve]opment; (2) reading readiness - when appropriate

and (3) reading, at the appropriate time. Spanish and English instruction

wi11 include (1) math taught bilingually, (2) science - one unit in Spanish

and one in English, and (3) social studies - one unit in Spanish and one in

‘English.

Oral language development for LEP students should include show-and-
tell activities, sharing time and nature walks at which time children
will have the opportunity to observe and talk about their school environ-
ment. It can also include specific vocabQ]ary related to the Spanish

reading program and the content areas including science and social studiés,

" The reading and language arts instruction includes reading readiness pre-

paration such as directionality, visual discrimination, visual memory, initial

phonics instruction, and pre-writing skills. Spelling and writing skills




i ing. Var1ed act1v1t1es shou]d be 1ncTuded to make language 1earn1ng more R

form part of the instruction. Students should learn to spell and write
what they Tearn to read.> This strategy should serve as a reinforcement
of material read and should be continued throughout the grades; This is
especially helpful in Spanish since there are very few such books or texts
available. - |

| _ English oral language development for LEP students should consist .of

an intensive oral language program which is both structured and unstructured.
A structured program mgy be used such as commercially avejlable ESL programs.
The ESL programs are primari]yvfor the mdre’Spanish dominant children or -
the more severely limited inaEnglish 1anguage“ski]1s. These programs- insure

a methodicel and sequential development of English language skills withqut

undue stress on teacher time. However, care shou]d be exercised when using

th1s type of program smnce they may tend to become too mechanica] and bor-‘~r:}»w

exciting and more meaningful.

The ESL program should be used in conjunctfon with a diagnostic pro-
cess. Teachers will need to observe students ' speech patterns andf]an-
guage usage in order to eliminate lessons children do not need. Frequent-
ly, lessons can be sk1pped if children do not need the language patterns
emphasized. |

Reading readiness in English should be carefu]]& planned so that
readiness activities already taught in Spanish are not dup]iceted. Skills
such as directionality heed only be taught'once. This. is also true of
pre-writing skills and initial visual discrimination and visual memory
skills sueh as picture-to-picture, shape-to-shape and letter-to-letter
activities. Only those skills that directly involve the English language |
need be taught, such as word-to word visual discrimination and visual

‘memory. Phonics_instruction in English can also be considered a readiness

V8
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skill since it is included in the reading programs of many readiness

texts. A better abproach is to teach phonics as children learn to read,
using the stght word;approach. | '
| Reading readiness in English should not be taught at the same time . 7

as reading readiness in Spanish is.taught. This would involve needless ;
repetition of content. Initial reading should also not be taught in

English at the same time that initial reading is taught in Spanish. The
English regﬁing program sheuld not be initiated until chi]dren are able

to speak the Tanguage with an appropr1ate degree of f]uency

Eng]1sh read;ng for LEP students should include a Tanguage program . | ﬂ‘

related to the 'vocabulary and language patterns from the selected readers.
‘Students should be introduced to the forthcoming language content in an
“oral context Th1s will prOV1de exper1ence with the 1anguage before

read1ng the text Re§g1ng in Eng]fsh should not be forma]]y 1n1t1ated

until children are reading in Spanish with appropriate‘f]uency'and under-
standing of the written word. 7

Math may be taught bilingually, which means that teachers can use

Spanish and English when deemed appropriate. However, it is important

that children acquire the English vocabulary inherent in math since
eventua]]y math will be taught primarily in English.

“ Science and social stud1es can also be taught bilingually. While the
first science unit is taught in Spanish, the first social stud1es unit can

be taught in English. The process is then reversed. The same unit in each area
must not be taught in both Spanish and English since this would involve
needless repetition of content. A word of caution-both curriculum areas

should not be taught in Spanish or English at the same time since this

~will cause an over-emphasis on one language. Children need experience




with both languages in different curriculum areas fhroughout each day.“

English dominant children will be taught Spanish as a language only *
while all the other (urriculum areas are taught jn'EngJiSh. The more
gifted students can be inc]uded‘in_other Spanish language instruction at

~a time in Which their Spanish 1anguége speakingvability 1s,ét an adequate
level, and providing they are highly motivated to learn Spanish.

Bi]ingya] children can fit into both English and Spanish instruction
with the other pr grdups. This will facilitate grouping'procedures.
‘Bilingual children will receive oral language development reading and lan-
\guage arts:in Spanish. A1l other curriculum areas can be taught in
English. However, the possibility does exist that these students may

participate in the Spanish portion of science and social studies. This

is eépeéiaily'applicable for children who are not;bompIetely bi]inguaT;t“jf




STAFFING PATTERN VI

The teacher trainee will be able to identify the unique characteristics
of the staffing pattern and will be able to’state the problems encountered
in its implementation. |

4
EnasLine ACTIVITY | ~

The instructor will focus on tranSparehcfeS 6-A and 6-B. Discussion

could include the following: (1) the differéhce§ betWeen this pattern
and the other; (2) training of aides; ‘(3)..ch11dren to be served; (4)
language proficiency of the aide; (5)’ desirable énd ugSeéirab]e chérac-
teristics of the pattern; '(6) aide's responsibilities and teacher's
}Qééséépsibfiities; (7) meeting the state requirements of a bilingual

program.

o .
1. Perform a random sample survey of bilingual programs to determine
where this pattern is being dsed.
2. Write an analysis of why this patfern should or should not be used.
3. Conceptualize the means by which all curriculum areas can be'taught
in both 1angu5§es. This could be a class or group project. “
4. Organizé a debate team who will argue for the use of this pattern and

a8

one that will debate against it.
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L Sfaffing Pattern VI ’.‘

A

 Self- cpntained classroom .

. ONE NON-BILINGUAL TEMCHER AND ONE BILINGUAL AIDE

. CLASSROOM MAY CONTAIN ALL LEP CHILDREN BUT MAY ALSO
INCLUDE BILINGUALS AND ENGLISH DOMINANT CHILDREN

. THE TEACHER PLANS AND INSTRUCTS THE ENGLISH PROGRAM

. THE BILINGUAL AIDE PLANS THE SPANISH PROGRAM AND
INSTRUCTS IN SPANISH,

(THIS 1S ONE OF THE LEAST DESIRABLE ARRANGEMENTS)

TRANSPARENCY 6-8

RS

Q . -

we o m e

. o
L] . . .




TROVSPARENCY 6-A : -
DISCUSSION

Py . S

A}

. This staffing_pattern is one of the least desirab]eﬁarrangements.
_: since the aide is given all- the respohsibility of the Spanish'phogram;'
u If the aide possesses Timited»tea:hing skilts, the,SQahish program may
‘be}severely impaireq.bbth\jn content and teaching strategies necessary B
for its development. “This staffing pattern is 1ess objectionabﬂe if the
teacher does possess some knowledge of Spanish and is able to. help the
aide in planning. Hopefu]]y, this will be the case. This staffing pat- &:-
- tern also 11mits the number of sk1lls and content areas he.aid .can teach
.since she will be work1ng with’ sma]l groups primarily. Rébge‘gioup Hin- ‘ -
struction by the aide is out-of.the question'unless‘she is an extraordi-
n;rily good teacher and is ab]eAto handle this‘type ef~group.
Thi$ plan may include a]] LEP students but may also include some bi-
'.1inguals and English dominant children. A cfessroom composed of only
LEP students is usually found primarily 1n schools where there are many
children who speak English as a secpndnlangque. A mixture of the three
groups is usually found in districts where LEP students are a small minor-
, ity. Ne1ther one is easy to plan since the a1de 1s “the only one who\speaks “ {
Span1sh It is .therefore important that the a1de possess certa1n qua11--c
fications crucial to the development of these students. The. fol]ow1ng

qualifications are minimum requirements: (1) at Teast 60 hours of col]ege ,

works (2) some courses in Spanishllanguage skills development- (3) ab111ty

to Speak read, and writé ﬁn'Spanish (4) fluency in all three 1anguage
\ ¢

éreas. (5) at 1east-¢wo courses in education that 1nc1ude instructional

) strateg1es, (6) ability to take direction and p]anv1ndependent1y.
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‘Curriculum Content and I.anguage-‘llsage for Staffing 'Pattérn Vl-' ‘

~ AIDE
PHASE |

TEACHER
PHASE |

|

READING READINESS

MaTH ESL READING READING ORAL LANGUAGE
: READINESS ~~ ~ DEVELOPMENT IN
CONTENT AREAS
[ o -

gy - - TRANSPARENCY 6-B1

SPANISH ORAL ReaDING  MATH  CONTENT AREAS,
L ANGUAGE DE- IENCE AND
VELOPMENT AND > . SOCIAL STUDIES
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Curriclilum Conteni{ and Language Us:ige for Staffing Pat‘tern\VI
a — - - ' - - ;

— - -~

K]

PHASE I1 - "~ PHASEII
.
-+
UONTENT AREAS,  ESL-  Reapine. CONTENT AREAS.
SCIENCE AND o © SCIENCE AND
. SOCIAL STUDIES ~ SOCIAL STUDIES
o . v 57
m
) 8O
4

\ TRANSPARENCY 6-B2




TRANSPARENCY 6-B1 AND 6-R2
DISCUSSION |
Phase 1 - - . ,

Teacher. The teache; will be teaching ESL to,Spanigh dominant chi]-_

dreﬁ jf they are.pdrt of her c]as;room. She will‘ys doing this'ai] year,
- Since language at this level is not learned within a short period of time.
If there are.no Spanish dpmihant children, -then she will be teaching ESL
. for about two or three months to LEP students who are at a very Tow level
‘pf speaking aﬁd‘unqerstanding English. After two or ?hree months of in-
tensive 1anguage\ins@¥uction, they can begin the re 4 réddihéss pro- ‘
grhm for English. This‘readiness program should exclude\directionality
- and-pre-writing skills sihcq the students will have covered this with the
aide during the first two or th(eé months whilé they were receiving ESL
instruction with the teacher. ) ‘ o
" The teacher will glso‘be feachingﬂﬁng]ish reading readiness to the
midd]e‘group and’Ehg]ish reqding to the more caphb]e groub. She will be
teaching math‘in Ehg]ish aﬁd the content areas in English through oral
- language. development. so that children acquire additional oral language.
If English qominaﬁt'children are in the classroom, an all-English pro-
gram will need to be planned for them.

Aide. The aide will be “tea%hing only Spanish dominant and 1imited
English pfoficiency §tudents.' Sﬂg wi]]_be teaching Sbanisﬁ oral language
development and reading readiness ‘to the less capabie children and readin? o
(after initial readiness preparation) to the more capable ones. -The math

.and content areas can be taught in Spanish to half of the class at”one .- ' ~

time and to the other half at another time. This will-help to keep .the

group rather small and manageable. - . L o -




Phase 11

Teacher. The ESL program must_ continue for Spanish dominant chil-

. dren. The reading program in English wiil be primari1§ for children who
are able t6 handle the Eng1i§h language adequately. Math and the content
areas may be taught in Eng1ish, however, oral language development and
read1ng aEL emphasized. This wi11 enhance 1anguage acquisition in English.

. English dominant ch11dren will again have to continue their all-
English program If appropriate and acceptab1e to the district, then
¢hildren can be 1nstructed in Spanish as a second language. |

A1de The a1de w111 work w1th a11 Spanish dominant and LEP students.
She will continue to teach read1ng, "math, science and socia1 ‘studies in

Spanish.

As children become more@proficient in Engjise, theasbanish program

- will diminish. At this time, the aide may concentrate on Spanish language
instruction for LEP or Span1sb dominant children.” Fewer chi1ﬂfen will be
involved at this time, so the aide can take over the, reSpons1b111ty of the
ESL program also. This w111 lessen the teacher's load to a considerable |
extent. It is very important that the aide be a better than.average mede1
in £nglish so that chderen.acquire the correct pronunciation and in-

\

tonation pattern in English.




STAFFING PATTERV VII : r
<The teacher trainee will be able to 1ist the unique character1st1cs

of this staff1ng pattern, state the rationale for its 1mp1ementat1on and

v
¥

identify the type of LEA where it cqu]d be 1mp1ementeg.

The instructor wi11‘focus on transparencies 7-A and 7-B. ‘Discussion A
tﬁco&}d”tpclUde the following: (1;~:;Er7ﬁ1e and respdnsibi]ities of the re-
isource teacher; (2) the role and'resp6n§ibi]%ties of‘the’homeroom teacher;
. (3) time a11ocatiens for each group of children; {4) curriculum areas to
be taught by re;ource teachers, (5) language proficiency of the resource
teacher, (6) prob]emS‘tham may emerge after 1mp1ementat1on, (7) whether o,
th]S be considered a. b111nguaT progran; (8) the ndmber of ch11dren that

can be served‘effect1ve1y, (9) why this could be- cons1dered a pu]]-out

program. . . e

]‘ ) . . .‘4’. : " . K ) ) L4
1. Write a brief analysis on the pros and cons of this staff1ng pattern. |
2. Write 2 descr1pt1on of a d1str1ct where this could be 1mp1emented

¢

3. As a group act1v1ty, the students could devise an ideal staffing -

{

pattern that would address’ b111ngua1 educat1on needs at the most ideal- .

istic level. ..

s\




Staffing Pattern VII

s .

Self -confained‘ Cléssfooni_

. ONE RESOURCE TEACHER TO SERVE SEVERAL CLASSROOMS
. THE RESOURCE TEACHER WILL BE BILINGUAL.
. SHE WILL BE RESPONSIBLE FOR ALL SPANISH INSTRUCTION.

. CHILDREN WILL COME TO HER FOR INSTRUCTION,

(LEAST DESIRABLE PATTERN)* v
A ‘ “W ; .
R
’
TRANSPARENCY 7-A -
o j
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DISCUSSION

- This is a]so one of the Ieast de51rab1e staff1ng patterns since ch11dren i 54{

will have to be “pu]]ed out" of the regu]ar program for 1nstruct1on in

|
\
TRANSPARENCY 7-A S 4

&

Spanish. The resource tgacher S rgSponS1b111ty may include several aspects
that each schoo]ldistrict wif] have to éddress at the beginning of the
school year. The fol]oQing questions will ha&e to be answered prior to
implementation of the staffing pattern: (1) s the'reéource teacher re-
sponsible to give grades'for each.area of the curriéu]um covered?; (2) how

many children will be taught?; (3) fof how Tong will the teacher keep‘the

children?; -t4) how many grade levels will the teacher be responsible for?
(5) can certain grade 1evg1s be mixed? e.g., grade 1 and 2 together;
(6)‘ is the’resource teacher under the supervision of the classroom teacher
whose children he/she teaches?; (7) how many curriculum areas can be

s taught in Spani;h? These are only a few of the many questions that must be'

answered prior to implemegtation of the resource teacher's staffing plan.

The resource teacher should teach one, group of children all morning and

%one group all afternoon. This is possible only if there are no more than

" fifteen children at one time. The children could be divided into groups of o

. three or four each for two hours, but this would Timit the cﬁrr{culum
content since the time allocation is too limited. Although all these 'J\f¢4
grouping procedures have inherent limitations, this staffing pattern may be

the only alternative open to a school district.




h

Grouping of Students for 'Staffing Pattern VII

- RESOURCE TEACHER

* TEACHER A’S STUDENTS TEACHER B’s STUDENTS
15 CHILDREN - 15 CHILDREN
SPANISH LANGUAGE A. SPANISH LANGUAGE . (
INSTRUCTION ' M. ' INSTRUCTION M -
8:45 i R | 12:30
ReaDING w3 READING 2:30
READINESS ' READINESS
READING READING |
‘ f
 MatH MaTH
/" Science o SCIENCE
SocIAL STUDIES SocIAL STUDIES_,

TRANSPARENCY 7-B .




TRANSPARENCY 7-B
DISCUSSION.

The resourc; teacher would teach 15 students from Teacher'AQS room
1.in the mofﬁing from’8:45 to 11:30. In the afternoon, she5WQﬁ1d have 15.
students %;om Teachef E's room from 12:30 to 2:30. She would be respon-
sible for the Spanish readinglprogram which may include one group to
instruct in read}ng readiness. Large group instruction would invo}ve

the othef three curricu1um areas of math,’science and socié]'stﬁdieé.
~In ordef to have time for science and social studies; both can be divided
so that one unit in science is taught first to be followed by one unit in
social studies because she is on1; teaching half a day, both curriéu]um
éréas can be covered within the time allocated. It is also possible to
exclude science and social studies and concentrate only on reading and

the 1angugge'arts which includes spelling and writing. Math would a]Sd@

be taught in addition to the 1anguagc arts and reading.

If only two hours are allocated for Spanish instruq}ion, the resource
teacher will need to concentrate on reading and the 1angUage'art; only. .
~In this way, she can group for reading, spelling and writing.’ Each group =

~must be kept small with no more than 10 children if she has three’periddé;

- or no more than 5 to 7 children if there are four periods. The number of
. e . .

.

students is.crucial to éffective grouping procedures.

e




« CURRICULUM CONTENT
The teacher trainee will be able to list and discuss listening activ-

ities for Span1sh and English language deve]opment for Spanish dom1nant

b111ngua], and English dominant students.

The instructor will present and discuss transparencies 1-A and 1-B which

focus on Tistening skills development in the first and second languages.

_i. Discussion of listening skills as a”pﬁe-requisite to speaking, reading,
and writing. o |

2. Discussioﬁ of similarities and differences between listening skills in
.the first 1ahguage»and listening skills in ‘the second language. -

3. Discussioh of. the three types of groups served by a listening skills.
program - Spanish dom1nant bilingual, and Eng]1sh dominant students

‘4. " Development of a scope and sequence chart for first and second 1anguage
listening skills deve]opmentﬂ- This may inclade the appropriate academic
vocabulary necessary for any given classroom that must be first heard

and thqnvappropriately labeled before acquisition can occur.

Listing and discussion of listening strategies aﬁpropriate to a first

n
.

and second language. : ‘ ) e
6. Identification of sounds in the first language that interfere with the

acquisition of the second language.

ActiviTy 11

1. Idehfification of materials suitable to the development of listéning




skills in éhe first and second languages.

Demonstrétion of.student-deve]oped\1essons that are suitable to the
development of listening ski11§: (é)~ 1esson.p1an submitted; (b)

. materials developed; (c)\ 1essonﬂpfesented to the wh91e group; (d?lff;
critique at presentation. "

Development of 3 listening center using the concept of learning centers.




Listening-Spanish

Spanish Dominant —a | SHARING TIME
Students  STORYTELLING
FoLLOWING DIRECTIONS
PICTURE READING
READER VOCABULARY

| gHARING TIME
.ys : TORYTELLING
Bilinguals _ = | FOLLOWING DIRECTIONS
. PICTURE READING
READER VOCABULARY -

¥

" Students - | LANGUAGE
. STRUCTURED LESSONS

UNSTRUCTURED ACTIVITIES

~ =

TRANSPARENCY 1-A




TRANSPARENCY 1-A
DISCUSSION

.Spahﬁsh;dominant students. Listening activities are just as impor-

tant for these students as for any other student. Sharing time must be
initiated by havingxstudents listen to each other tell about something
they want to sharef Since these stﬁdents are Spanish dominant, their
1anguage choice probably would be Span1sh

If the classroom is composed of b111ngua1 and Eng]1sh dom1nant stu-
dentSvalso, all ghould participate in this act1v1ty at the same-t1me.-
Each stUdent is tO'USe)the language he or she is‘host'proficient in. Each

child will Tearn from the other.

Storyte111ng,cou1d be done by the teacher and may include read1ng

the c]ass1cs in Span?sh or selections from readers that have not beenJadop-

ted -by the state. Students should be given the opportun1ty to listen to

their dominant 1ahguage because these studénts also need the listening

’

skills associated with their dominant language. Th1s is one of the best’

ways to accomplish this objective. This act1v1ty may be schedu]ed after

recess or after lunch when students need a rest pertpd. Time is not lost

with this activity. . ' \

Following directions must also be taught in Spanish. This will pre-

bare students for tasks that include following directions in Ehg]ish. The
task will be much easier if the child receives this instruction first in
Spanish and then in English. 1If a child is taught to under]ine answers
f1rst in Span1sh the. English counterpart of the'activity will requ1re only"
the understand1 g of the language. The ch11d has already exper1enced the

LI [}
process.

Picture rea ingAwhich requires that children talk apdut pictures,




e

.
n

is also an eXce]]ent activity’that‘WiI] ;equire their Tistening to each
other. "ﬂhat did Juanvsay about thfS!%ichre?" is a question-that can
‘be askéd oVe?land over again. Thi; will help them pay c1ose attention
to others. At the same time teachers can model particular vocabﬁ]ary and
language patterﬁs necessaryufof the-acquisition of ;tandard'Spanish. This
is espeéja]]& useful when.using Spanigh foreign texts thét contain devia-
tions from the}]anguage ordinarily spokeﬁ by these éhi]dren,;
Pictures‘from readers can also be Qsed to prepare students for the
forthcoming'rgadihg task. Children can learn to find clues in pictures
for words they do ﬁot know in the texts. They will eitherllisggn to eachl

other or to the teacher since she will have to model the more unusual words.

Reader vocabulary, already discussed in the preceding narrativéj’%s

jmbortant.' Children can be taught to listen to whatthe readers Contain

- prior to ihtroduction to ;he‘readingwtasks. This includes both\]istening

and speaking since one is dependent upon the other. VVY
Bilinguals. The same discussion for Spanﬁsh dominant sthdents can be

used for bi]ingualé. A1l the 1i§téning activities for Spanish dominant

students apply to this group.

English dominant students. These students may be taught Spanish as

a foreign language. Their listening éki]]s must be developed sincé‘they
need fﬁrst to hear the sohnds of the language in compTete utterances.
This may require structural lessons that involve the chﬁ]dren in fepetftion :
of simple- sentences and vocabulary words. They need to listen and then
.repeat; in order to do fhis, they must first be taught to listen carefully.
Listehing exercises may‘be taught by the teacher, but also may include Tis-

tening ‘to simple and interesting tapes of prepared lessons.

g7 99




- English Dominant -
| Students
J

.« ) b

~ Bilinguals = — .

Spanish '.Domi'n"ﬂantv | _»
. Students

.

* TRANSPARENCY 1-
1

Listening-English

ol

SHARING TIME
STORYTELLING
FoLLowING DIRECTIONS
PICTURE READING
READER VOCABULARY

SHARING TIME
STORYTELLING
FoLLOWING DIRECTIONS
PICTURE READING |
READER VOCABULARY

ENGLISH AS A SECOND
LANGUAGE

STRUCTURED LESSONS
UNSTRUCTURED ACTIVITIES

B
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TRANSPARENCY 1-B
DISCUSSION

-

This transparency is included only to point out the fact that
children need 1istenihg activities in Spanish and in Eng]ish.. English
dominant students yi]] need to refiné and contfnug to deve1op listening
skills appropriéte for the age group. Bilinguals need to go thfough the
'__sqme process. |
Spanish dominant students will need.to develop listening ski]]s in
English but in a different context. This is becausésthey,are'1garning
Eng]ishJas-a-seéond71anguage (English as a §gggﬁg 1anguage is for_Spanish
J ~S9minant students.) Because of the constant reinforcement of Eng]ish}
these students will more\than'1ike1y be able to listen to the language in -
structural and unstructurq] situations. Sfructufa] learning is achieved
through cqmmercia11y brepared materials that utilize second 1anguage method-
> ology. Unstructural situations provide someidEQree“of)freedomijp listening
" to and usind the-]aﬁguage.
Second language activities for both Spéﬁish and English dominant
' students should weduire thatistudents first learn through -pattern drills
with repetition exercises. This should be scﬁedu]ed for short periods qf'
time de;ng thevinitia1 stages of deve]opmeht. These patterns can then be
reinforced in unstructural situations, at which time the students are able

to use the language with more freedom from error and correction.
' N >




CURRICULUM CONTENT
LEARNING OBJECTIVE

The teacher trainee will be able to*demonstrate ora] Ianguage deve1-

. el . - »I,
F} . St T
. oo
- o

opment strateg1es and techniques su1tab1e for f1rst and second 1anguage

uction by simulation exerc1ses.

The inStrdctor will present and discuss transparencieé 2+A,;2-B, 2-C,
and 2-D. Discussion should focus on the rationa1e and on the unique
strategles appropr1ate for oral 1anguage deve]opment in both the f1rst and
second 1anguages Emphasis should be on second 1anguage acqu151t1on s1nce ;",

this is a fa1r1y new curr1cu1Um area in general education and spec1f1ca11y

1n bilingual educat1on

The following quest1ons cdu]d ‘be discussed: (1) how is a first lan-
gdage acquired? (2) why is English considered a second 1anguagewtd{@§
bilingual educat1on students? (3) why must one accept the 1anguage a ;/
child brings from home? (4) why is it necessary to expand and ref1ne 1an-
guage? (5) how can exper1ence stor1es be best utilized for 1anguage deve]-‘ |
opment? (6) what are the limitations’ 1nherent to second language metho- b
do1ogy? (7) why is there a need to teach the second language every day
for short periods of time several times a day? (8)~what\types of rein-
forcement activities should be planned for LEP chi]dren‘who are limited
in their first 1angua§e and who do not speak English? (9) of what value
are commercially prepared: materials for ESL? (10) what are strdctured
techniques? (11; what are unstructured techniques?: ' |

}ll. Students are to observe chi]dnen using Spanish in a cfassroom

’ L)
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For example: asina - for §§j; truje for'traje; gjantaho for pldatano;

dijir for decir§ etc. Students can review these and others that dea1

setting in order to idehtffy probiems in the first language. S . '

with these problems and then make their own 1ists ,
Development of lesson plans that'deal with correction of problems with
Spanish, the first language. Students can then demonstrate the lessons

in a simulation exercise.

. Development of scope and sequence charts for oral vocabulary that should

v

bé taught in the first 1anguage -- school items, 200 animals, dishes,

household furnishings, etc. A picture vertical file can be developed

" by each student. Pictures should be organized by subject content --

‘nounss. verbs, school items, etc.

Ny,

‘' gories.

Studehfs‘are‘to observe childréen in a classroom setting during the time

in which English is being either taught or used..

. Prior to observation, students can develop an observation instrument

which inc]udgs éxpected language problems with English usage by cate-

Studentsicag:develop a lesson plan for a simulation exercise in which

problems with the English problems are stressed. The préb]ems can be

p]ahned }or one at a time.

Students can develop scope and sequence charts on vocabulary useful to
chi]dren upon entering school.

Students can evaluate ESL materials currently available -- CORE--

Ginn Combany; English Around the World - Scott Foresman; etc.




- Curriculum Content
Oral Language Development
Spanish as a First Lahguage
. EXPANSION OF THE FIRST LANGUAGE.
. STUDENT VOCABULARY SHOULD BE ACCEPTED."
. STUDENT VOCABULARY MUST BE REFINED.

. “EXPERIENCE STORIES MAY BE ELICITED AND LATER
/ . o .
USED FOR INITIAL READING, -

TRANSPARENCY 2-A




; TRANSPARENCY 2-A
DISCUSSION

Spanish as a f;rst 1angyage/ora1 language development is only for stu-
dents who are e1the Spaq1sh dominant or b111ngua1 This would include ex-
pans1on and ref1hemept of;{écabulany and language structures appropriate. to
the age group be1hg t ;"htg\ Five-year-old ch11dren need experience with vo--

the school env1ronment f1rst This invo]ves ex-

found in their home en_uhonment They w111 need other words, such as "d1rec-
tor de la. escuela"” ana‘:enfermera" This shou]d also be taught early in the
year since they are significant; others they will encounter throughout the

school year. Other significaht vocabulary can also be selected and taudht

as the year progresses.

Refinement of vocabulary would include correct usage of words children

will later encounter in reading selections. Correcting words such as
"asina" for "asi" and "truje" for "traje" would be appropriate but must be
handled carefu]iyvso that children are not ihhibited in seeaking.

Language structures should also be taught when 1ncorrect Sentences
such as ¢Aonde vas?" should be modeled by teacher's constant]y since the
children will rarely if ever encounter this type of sentence in written
material. "Pa'ya" is ahother example of this. Care should be taken in
correcting since constant corrections hi]] tend to inhibit or stop lan-
guage practice and usage. However, it is appropriate and useful if tea-
‘chers find time to structure lessons that will sthess cehtaih problem

areas that most children seem to;exhibtt. Errors may be pointed but but

" not in a'threatenihg manner. Students vocabulary and language structure

1ius
o




, preferences may be accepted. but should also be refined. Textbooks will
contain the correct, or standard, usage and therefore ﬁrgt be taught in
an oral context first.

Anlexcellent way tn which vocabulary and language structures.may be
elicited and learned is by encouraging children to create stories based
on tneir experiences This may include content that is teacher imposed
or may emanate from the ch1]dren themselves on top1cs of interest to them.

The stor1es/may be placed on charts that may serve as initial readers.

>
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./ Curticulum Content

4..

Oral Language Development

do Fo L
; v \

English as a First Language

STUDENT VOCABULARY MUST BE REFINED,

EXPANSION OF THE FIRST LANGUAGE.

 STUDENT VOCABULARY SquLD,BE ACCEPTED.

EXPERIENCE STORIES MAY BE DEVELOPED AND LATER

 USED FOR INITIAL READING.

TRANSPARENCY 2-B
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TRANSPARENCY 2-B
DISCUSSION
This transparency is included only to point out the fact that all
‘children need oral language déveTopment. A11 the discussion for trans~

paréncy 2-A is the same for transparency 2-B




. ) . V . v
s : \\) o

Spanish as a Second Language

. EMPHASIS ON SECOND LANGUAGE METHODOLOGY.
. TAUGHT EVERYDAY.
. CONSISTENT REINFORCEMENT.

v -
. INCLUDE SOME READING. -

<7

- TRANSPARENCY 2-C
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TRANSPARENCY 2-C
DISCUSSION

Spanishhas-a-secOnd-]anguagé should really be called Spanish as a
foreign language, since the language of the chi]dcgn in this group is not
constantly reinforced. Since most oral media is prfmari]y in Eng]ish*@nd
home envifonments are also primarily in Eng]igh, the cdnstant re{nforce-
ment needed to learn the 1anguagé as a second language is_usuai]y missing
and not readj]y available. Hopefully, these chi]dren-wi]] at_]east gain
some command of the language. This‘situatién couid chaﬁge if'é larée part |
of the home environment were to inc1ude a number of Spanish speakers. It
would also be d%fferént if some of the children were to have an aptitude fofT
 secondJianguage learning. Motivation for learning the second language would

also undoubtedly help.

The Spanish-as-a-secondélangUage (SSL) éomﬁonent Shou]d emphasize
second language methodb]ogy but not exclusively since this-hight fend to
bore children. Shoft lessons utilizing second language methodology and
unstructured situations where the language could be used with freédom and
creativity would be more appropriate and at the same time more motivating
to younger children. |

SSL instruction should take p]ace every day either once or twice
during eachfday.. The first session should consist of'structUred situations
in which thé 1angﬁage is modeled by the teacher and repeated by the stu- J
dents. Different types of dri]Té cou]d be used so that instruction is
varied. At the end of the pefiod; structured and unstructured dialogues

wou]d be emphasized. ~The second'ﬁeriod could include more freedom in the

Tanguage learned duripg the first session. A more creative atmosphere

I\




shoqu preva11 WIth room. for errors and correct1ons.¢ At th1s t1me, re1nforce-_

ment of vocabulary and" 1anguage patterns 1earned dur1ng the. ear11er session

wou1d also be appropr1ate. o " o - : A f .
Some read1ng in: the second 1anguage cou1d be incorporated. fhis is

not ord1nar11y a natura1 process however, since these children w111 see

and observe other students read1ng in Span1sh they will a1so want th1s

,'add1t1on to the SSL program.\ It 1s not unusual fOr ch11dren to request text-

books Just 11ke the other students In1t1a1 read1ng may cons1st of pic- ' ikg

~tures with vocabulary 1tems 1dent1f1ed 1n pr1nt scattered thrcughout the V;j*%i, B

p1cture;- For examp]e, a p1cture of a ch11d w1th the wear1ng appare1 1den-m o

tified in wr1tten form wou]d be appropriate Later, s1mp1e stor1es that | -

include some of the ora1 vocabu]ary be1ng stressed wou]d also be he]pfu]. o

However, teachers must re51st the temptat1on to 1ntroduce read1ng pre-. |
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English as a Second Language
»
~ MuST BE TAUGHT EVERYDAY.“

STRUCTURED AND UNSTRUCTURED TECHNIQUES SHOULD
"BE USED. |

REINFORCEMENT ACTIVITIES SHOULD BE PROVIDED.

EMPHASIZE PROBLEMS.

{ o ‘ ,
USE COMMERCIALLY PREPARED MATERIALS.

TRANSPARENCY 2-D
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TRANSPARENCY 2-D ¢ :
DISCUSSION S
éng]ish—ésésecond-language is an accurate description ofgthis parttcu]ar
curriculum area since children need to know-the language with the.same
fluency and dnderstanding as their first language. Society demands that 1
everyone have an excellent commend of English; therefore, the school must
emphasize an instructional program suitable to the development of the
language. In order to. achieve this goal, Eng]1sh must be taught everyday,
first, through second language methodology and later, as a study of the
intrioacies of the language in all domains. One must rea]ize that this is
not easy to do, since the educational system does not accept the fact that
certain ethnic/linguistic groups do not speak English before schooling
starts.. This being the case, most programs do not include or even attempt
to incorporate programs that address this need.

It is 1mportant to teach Eng]1sh everyday for several short per1ods 1)
that the young child is able to listen and practice it during different
times throughout eachﬁdey: Short instructional periods are important for
the young child. 0Older children may be able to listen end practice for
longer periods of time.

Second 1anguage methodology, usually used extensively in commercially
prepared ESL‘materiels, should be used frequently in order to achieve some
degree of uniformity and seqUence of. the language. This tybe of .instruction
includes mode]ing by-the teacher or taped lessons and repetition by the
students. This wt]] tnsure accurate models and practice of.the language
patterns to be learned. This tends to be a highly structured'learning en-
"rfronment:that must be kept to a minimum since it could prove boring to

young learners. Nevertheless, it is a better instructional strategy than
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_the incidental and naphazard kind. ?Incidental language learning usedZto
» be the arder of day when ESL materials were not ava11ab1e for e]ementary
‘ school ehildren. However. S1nce these materials are now more and more
accessible, teachers should not depend on 1nc1denta] 1earn1nghnop1ng‘that
children will acquire language through osmosis. A few chi]dren will but
most will not. ' | .

Unstructured techniques should also be one of the strateg?es for teach-
ing ESb; This will provide opportunities for language~development in a
+ more natural setting Act1v1t1es 1n wh1ch re1nforcement of vocabulary and
language patterns are emphas1zed shou]d be planned;everyday 1n unstructured
‘situations. Learning centers that 1nc1ude tapes, f11mstr1ps and other med1a
would serve this purpose. Realia assoc1ated w1th the structured language
| activities nould provide a means by which ch11dren could talk and practice
" in a free exchange of "just talk." During these times, the teacher should .
listen carefully to problems children are encountering as they converse .
freely. Lessons which cover these problems would then be developed for
iater use. " . o

It would benefit Spanish speakers in gaining command of therlanguage

if teachers were to concentrate on phono]og1ca1 prob]ems unique to th1s
group. The Span1sh b and Vv, the sh, etc are examples of poss1b1e prob-
lems since these sounds are d1fferent and difficult to pronognce. iThere"
are also problems with syntax that should be addressed. _%ortunaée-
1y, most of these prob]ens are usually covered in commerciai]y prepared
mater1als. However, not'a11~chi1dren will need to be taught every lesson
in ESL materials since many already speak some English. For this group,

spec1a1 lessons 'should be selected for specific instructional purposes.

It would be a tragic loss of time if every child covered a]l the lessons

in a text when there was no need to do so.

103 1.1_4




CURRTCULUM CONTENT

LearyING OBJECTIVE 2 \ -
“‘fhe teacher trainee will be able to 1ist and describe each of the
reading methods and épproéches'appropriate for-SpaniSh,ré&ding;
’
EnapLING AcTiviTY [

The instructor will present and discuss Qranﬁparencies 3-A, 3-B, and
3-C. - Discussion for transparency 3-A could focus on the following: (1)
fhbw are r fhg,methods'fof Spanisﬁ reading different or alike from those
usedvin E:3§T§h reading? (2) why are the syllabic and phqhétic methods

more commonly used for Spanish reading? and (3) how are synthetic and

analytic approaches different?

1. Students can analyze different readjng series to determine the types
of methodg preferred. |

2. Leﬁson plans can be developed in which one method is the focus.

3. Analysis of vocabd]ary’can Be used in qommercfa] téxtbooks to identify

vvocabu]ary words different from current usage of different from that .

which students use (bola, pelota), (cometa, chiringa, papalote), etc.

Activity 11 ;

1. CompariSon.of the differences between'd’majntenanceqand}a transitional
bilingual program when related to the reading pgbgram.

- 2. Development of a rationaTe for the need for Spanish reading befofe-ihtro-

‘duction to English reading; . |

3. Development of a timeline for introduction qf Spanish reading and English

reading.’

105 115




~ .

Y

4. A brief analysis of the need for English oral language development for

several yparé for children who are ideﬁtifiea as LEP. .

]
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Curriculum Content

Rgading - Spanish as a First Language

 Methodologies

! ,Synfhetic Ap’proaéhes | Analytic Approaches.
. KALPHABETICAL METHOD | _i’ | WORD METHOD

|* SYLLABIC METHOD \ §ENTENCE METHOD

| * PHONETIC METHOD | 'STORY METHOD

g - CECLECTIC METHOD

* MOST COMMONLY USED FOR INITIAL READING -

TRANSPARENCY 3-A




| TRANSPARENCY 3-A .
>~ oDpIscussioN .

Suffice it to say that the alphabetical method 1S hot Uscu ..
this age and time. The alphabet is taught but only as a separate entity
related to the reading process. | | |

'The,sy1labic’and phonetic methods seem to be the.more popu1arvones
due to the'consiStency of.sound-to-symbo1 reTationships unique to the
Spanish 1anguage)and also because of the c0nsfstency of sy11abication
rules, These methods are used primarily to introduce and initiate the
reading process, First, the sounds of the letters are taught. Second,
the letters are combined to make words and later sentences. The names of
the letters are taught on1y-after the sounds are introduced.. These meth-
ods are combined in many variations In add1t1on the merits or nega-

t e‘asﬁéils of each of these methods are numerous and may be found in
many methodology college texts.

Both the phonetic and syllabic methods introduce the vowels first and
then one consonant at a time. This tends to facilitate the initial reading
" of short stories. After the»fiveﬁvowe1s are introduced, the consonant "m" -

'may>he introduced. Syllables are formed next. Children may then be asked
to read sentences such as the following: Mi mami, mi mamd me ama, etc.
This}process relates rather appropriately to the'consistency of sound-to-
symbo1 re1ationships and the ease with which syllables.can be made.

~ Global methods which inc]ude,ana1ytic methods—are‘used extehsivelypin
English reading programs to initiate the reading’process. A basic assump-
tion for using these methods is that Eng]ish is not a ianguage that lends

-1tse1f to the effect1ve use of the phonetic. methods However, the g]oba]

approach is not used exc]us1ve1y since a phon1cs programs is a1so included.
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{’ At this point the.approach becomes eclectic since both are combined

supposeg}y to achieve better results. It is important to note'that~some,.j .

Engl1sh reading programs do 1n1t1ate read1ng with a phonet1c method.

Eclectic Methods are based on the prem1se that a comb1nat1on of meth-

ods ismore conducive to 1earn1ng s1nce ch11dren are exposed to analys1s
and synthesis. Most if not all English reading programs use ‘this approach
’to a lesser or greater degree. Spanish readers use eclectic approaches;

however, there ususal]y is a heavy emphas1s on phon1cs during the initial

stages. ‘ 1 T 7 . S

a

~ Teacher preference for one or another of the approaches uSual]y pro-
vides good results or\better than average resuTts This is due to the
fact that if one lwkes someth1ng, one does a better job with 1t

The Experience Approach is a method that 1s now be1ng used w1th

Spdnish reading and readers. It is usually used dur1ng the early stage
when children. experience the read1ngtof their own stories. Vocabulary may
" be selected accordino to the following: (1) learning tenters or special
interest centers provide yooabulary that can be used to inittate an eXperij
ence story; (2) reader vocabu]ary is first introduced: in experience stories
thus enaoling the students to'near, use,rand read the vocabulary/in a famil-
iar context, ‘before introducing it formally in the adopteddtexts )
Reading as a f1rst language should be taught every day and schedu]ed

3
¢

.«accord%nglyw Span1sh.d0mfnant ch11drenlshou1d rece1ve 1nstruct1on in

E)

Span1sh reading from commerc1a] textbooks workbooks, etc., in order to exy

per1ence a cont1nuous development of reading sk111s Th1s is. extreme]y im-
portant since many sk111s transfer into the Eng]1sh read1ng skil]s ‘program.

_Spanmsh reading must be tau t-every day If not Eng]1sh read1ng w111 not4

‘progress as Quickly‘as‘1 should ‘due to 11m1ted 1nstruct1on in Span1sh

-~

‘reading.
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Spanish Reading Instruction

) | Maintqnanée, Bilingual Program

SPANISH READING

‘ READINESS T N SHJR. 3 » ‘.

P

ENGLISH ORAL LANGUAGE - DEVELOPMENT

Phase I

SPANISH READING

ENGLISH ORAL LANGUAGE DEVELOPMENT

ENGLISH READING
' READINESS

LENGLISH.READING,-V‘

Phase II

TRANSPARENCY 3-B - 5
|
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" should be exercised that the readiness program in English does not include

TRI\NSPAREI\ICYB-B i

| DISCUSSLON | \ o

a

The Phase I illustnetion depicts_the diviéion betWeen;Spanish_readinglvf
readiness and Spanish’feading and English oral language development. This
111ustrates the need- to 1nc1ude a read1ng read1ness program for Spanish
read1ng and an Eng11sh ora] 1anguage development program for initial
acqu1s1t1on of Eng11sh. The emphasis in Phase I is not English reading

since Chderen will not be ready for it;especia11y if they are Spanish

P S s P s -, . . 5t . o2
atgly

Cdomimant. <L LVE S CeE B S

¥

. Phase II illustrates the need to eontinue Spanish reading and at the

same time initiate the'keading readiness program for English reading. Care

- the basis readiness skills already taught in Spanish since this would in- ’

volve needless repetition of similar skills.
Eng]1sh ora] 1anguage development is 1nc1uded in Phase II since
ch11dren who are either LEP ‘or Spanish dominant will need it for a 1ong

perjod of time. A few months:or even'One year are not sufficient to

develop anfacceptable.and'adequate command of the Eng]ish»Tanguage. This

Seems to be a problen in bilingual classrooms since feacﬁers'fend tdzeliﬁi-

vnate Eng11sh oral 1anguage develapment once ch11dren start English read1ng

- Phase+1 and II do not suggest at wh1ch grade 1eve1 Eng11sh read1ng

- may be 1ntroduced This depends upon a teacher s assessment of in-

dividual needs of part1cu1ar ch11dren .and/or groups. Ch11dren do need to

have acquired an acceptable degree of ﬂ1sten1ng and speak1ng sky]]s in

English before initia]ﬁreading instrug}ion in the seme language is ever .

* considered.
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’ DISCUSSION

Transparency 3-C 311ustratee Spaniah reading‘instruction;in a tran-
ﬂsitinna1 bilingual prbbram. _Phase I iT]uetrates the need not to initiate
English reading‘too early §incevchi]dren$need to acquire a command of the
English Tanguage in a 1istening and‘speaking context. ’IF this is not done,
a transfer of ski]ls;wi}ﬁ.ndt be,achteved-from\Spanish reading into English.
Thie a]sn illustrates the‘nee& to continue Spanigh readﬁng for several

g grades.until chi1dren reaéh-the exit crtteria estah]ished by the school
district. EXit cr1ter1a usually do-not address the issue of when ch11dren
) w111 no longer receive Spanish’ read1ng instruction but do provide some
gu1dance as to when ch11dren can or should ex1t the bilingual program
Phase II 111ustrates that Spanish reading is to be eliminated from
the curriculum. At this po1nt or somet1me before it, Engﬂ1sh reading
readiness is ﬁn1t1ated and foTlowed by English read1ng. English oral .
language development 15 also included in Phase II as. a reminder that‘thﬁs
be continued through several grades. ; : ;.

This transparency does not address the issue of when children. should

exit -the program since this is different" for different communities in

s

different states. Ordinari1y,:most prbgrams wi]]-e]iminate Spanish =

AY

reading instruction at the th1rd grade 1eve1 The third grade is not a

" magic grade; however, dec1s1on makers make 1t seem like-it is.

,‘n
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CURRICULLM CONTENT

The teacher trainee will be ab]e to describe the processes used to
teach science, SOC1a1 stud1es, and math in both Span1sh and English within

a trans1t1ona1 bilingual program.

EnaBLING AcTIVITY T

The instructor wi11 present and discuss‘ transparency-1-A. Discdgsidn
cou]d focus on the following: (1) rationale for teaching-scfenCe, social
stud1es, and math in Span1sh during the 1n1t1a1 ~stages oﬁ;prograﬁ;deve1op-
ment; (2) what are the prob]ems 1nherent to th1s d1str1but1on of language
usage'- 1nd1v1dua1 needs of students, adequate command of the_Eng11sh

language, vocabulary unique to each of-these curriculum areas, etc.

Activity [
‘1:O“Ana1ysis of vpc3§y1ary {h scienéeq soéia] studies, and math texts.
Develop 1ists of vocabulary words in éach area.‘ | |
12. Develop a scieﬂce and a social studies unit or lesson in Spﬁnish‘apd
' present it to the class. | Lo ' B
3. ,DevéTOp a teacher training module that wi]] 6n1y focus on vocabulary
~ needs unique to eéch of the areas.
4. Visit a bilingual classroom and observe vocabulary usage for each

curriculum area.

5. Develop a glossary—of terms for each curriculum area.
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Curriculum Content

+ Social- Studies and Science Transitional Program

‘SPANISH ENGLISH

4 —

' K 1ST  9ND  ZRD" yTH STH :

Math Transitional Program
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poninayr | SPANISH S| AL EneLIs
AND LEP - -
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© CHILDREN | . [ENLISH

]
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1STA QND  3RD  4TH  GTH

- . TRANSPARENCY 4-A
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TRANSPARENCY 4-A
DISCUSSION _

The social studies and science programs can be considered as a

o

unit since both are content areas which require similar language needs.

‘At the Kindergarten level, Spanish ‘dom‘i'nant.ahd LEP children should be |
taught both curriculum areas in Spanish. At the first ghage English _ | - »
language instruction can be ﬁnitiated'but only with students whg haVe |
shown an acceptable degree of Eng11sh 7anguageacqu1s1t1on. Even at

this grade, social stud1es and science shou]d be taught part1a11y in

‘ ' . Spanjsh and partially in English. This means that one unit can be taught
é '\ ) oo
in Spanish and one in English  -- it does not mean that both languages

)

be used simultaneously. While one unit in social studies is taught tn
| Spanish, anotheh'unft in science is taught in Ehg1ish during thé same
‘n da& This w111 prov1de instruction 1n English and Spanish in equa1
port1gnsodur1ng each day Spanish.can be used to clarify concepts
being taught in~ Eng]1sh LAt the third grade Tevel, bgth _content araa§
are taught in Eng11sh Span1sh can aga1nvbe used to c1ar1fy concebts T
Math shou]d be taught on1y in Span1sh during the 1n1t1a1 stages of

, t < @ '
e prggram .development espec1a11y 8t the K1ndergarten level. Somet1me

t o .-
$ B

during the first grade, math can be taught in both Eng11sh‘and Span1sk )
until the third grade, at which time the trans1t1on is made into all
English ihstrugtion. This means.that math is taught in Spanish during

the first part\of the period. During the second part of the period, math
vocabu]ary can be taught in English. In this way, chi]dren can begih
acquiring the English vocabulary necessary to function only in Eng]iah by

the third grade.
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