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The Design of the » ,
' ° " -Junior High Management Imprd}emen; Study

‘ 1]

'I. Introduction

+The purpose of thiswfeport is tohppgvide a description of the
experimental design, iqcladi;g thé proced;res, instrumenfation, and
' sample, of the Junior High SchoolAMaéaéement Imérové&éﬁé Stﬁdy (JMIS)
wﬂich is being conducted dﬁr%ﬁg'1981~1982. The JMIS hés begn>designed

to test whetherbclassroom mahagement pr{pcip}es and strategiea derived
from degc;iptive-correlational reseérch can be implemented by junior
high school/middle school teachers and whether such implementation will .
pFoduqe moré effectively managed classrooms. Althbqgﬁ'thg design'of'
the study is the primary focus.of this report,‘theffésgarngieading up
to this year's study will be briefly descf%béd, i; i&ﬂitibn.to‘the‘ |
.concéptualization of tge management function of teaching upon which'
wthis research is based. . >

The JMIS is the 1at;st in a series of investigations of ciassroom
ménagement initiated in 1977 by the Classroom Organization and
Effective Te;ching (COET) project.

The line of inquiry into classroom management was begun because - . .,Ej
Aseverai process—product studies completed earlier by COET (Anderson,
Evertson, & Brophy, 1979; Brophy & E;ertsoﬁ, 19%6;'Evertson, Anderson,

& Brophy, Néte 1) had identified a variety of teacher behaviors relat?d
to classroom managemeﬁt as predictors of student ‘achievement gajns. In
addition, other reéearchistudies had also fOund management behaviors to
be positively éssociated with achievemeat gains (cf. reviews by Medley,

1977; Good, 1979). Thus, the current series of COET management studies

»
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i8 based upon a consistent finding of a classroom management-pupil
& » !

’

achievement relationship.
. A
The apparent importance of the classroom management function led

to the obvious question of what strategies and activities should be

L

used by teachers to establish well-managed classrooms. When we

examined the research literature on classroom management to determine
whether an empirically validated basis could be identified for

A

L I3 .
classroom, we found results of somewhat limited usefulness. Nearly all

'

. ' i

of the research had been confined to single lessons, a few days of .

| | 1
specifying how a teacher should organize, manage, and maintain the ' 1
' |

|

|

|
; |
observation, or had been conducted in only a few classrooms with small }
numbers of teachers and students. ' Although some of these research 1
studies (e.g., Kounin, 1970) were of excellent quality and had

identified several imﬁg{tant\teacher variables, longitudinal ' .

-

investigations of management practicesdaespeciall& those in use at.the
beginning of the year in largeunumberé of classrooms, were not |
reported. Thus, the major question of how to organize and maintain a
management system in a classrodﬁ for the duration of a school year
remained essentially unanswered. Consequently, the COET projeéf
undertook a series of studies to address tﬁEs question, af both the
elementary and at the junior‘high/middle school levels. ?pe latterv

levels were of particular interest because of the pauglty of research

available in these settings. . S

-

Descriptive-Correlational Studies
COET's firét management study was conducted during 1977-1978 in 27
third-gradé classrooms and é second study was carried out during the

next year‘iQGS} junior high school teachers' clas§é§ (méth.andv

-
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Engliéh). In both of these studies a similar des;riptive—correlational
methodology was used. At the beéinning of the schooliyear each teacher!
was intensively observed during the first tﬁree weeks, ahd thereafter
at 3- to 4-week intervals. Observétion insfrUmentsrincluded a variety

of high and lov‘inference measures, such as student engagement rates,
. =/ 2
time logs of activities, ratings of various teacher and student

characferistics and behaviors,lﬁnd extensive narrative notes used to
~produce typed specimen reéofds from each Fléss. The classrobm
‘observatipn data permitted.the reconstruction in greéEAdetéil of

;lassroom processes; especially those assqciated with management

functions. Pupil achievement {and in junior high  school, student

L4

attitudes) was measured at the end of the school year. Using as

-~

criteria for effective management such variables as rate of student
14

engagement and the level of disruptive or -inappropriate student

N .

behavior, we found, as had other research, that such criteria predicted

1

student outcomes. In the elementary study, student engagement rates

.

significantly and positively predicted reading achievement gain °
(adjusted for entering achievement):. In the junior high study, the
management variables were significantly correlated with achievement

gains in math classes and they were significantly correlated with

o
e

positive student attitudes in English classes. Lo

\ .
&

. In of@er to identify teacher strategies and behavior associated

: 4 :
with effective management, several analyses were performed.

> . N )
Correlations betweeh teacher behavior variables and managetient critéria

3 . [

such as-student engagement rate and amount of disruptive behavior were

>

calculated. Also, subsamples of more and IQ§s effective maﬁagers were

o

-

_identified based upon year—long indicators of effective management.
e v
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Then, using both the quantified observational measures as well as the

extensive narrative descriptions, additional varigbles which - ' .
- ’ ' g '

© g . .
distinguished more effective managers (especia y at the beginning of .

the year) were identifed.

-

;
*

In general, results from these first management studies indicated N

that effective classroom managers establish rules and procedures in

their classrooms which guide student behavior in a variety of

’

-activities. These procedures are carefully taught to students so that

Y

they can more readily adapt to and successfully'function in their
. M '

»

classroom setting. Better managers also are more consistent in their

use of the rules and procedures and they communicate them more clearly
- . . N

to'students. It appears that the teachers' rules and procedures

function as a cueing system, alerting the teacher to and focusing - : -

o [N

‘attention upon desired behavior. At the elementary level particularly,

the better mandgers seem ‘to utilize the first several weeks of school ‘

A )

for socialization of the children into their classroom setting. Better
managers also establish and maintain their management system by clearly
communicating it to students, by monitoring student behavior very

’

carefully, and by giving feedback regardiﬁg the appropriateness of

. \«t“‘ [ A
student behavior. Better managers are more consistent .than poorer : ’
managers in their responses to student behavior and better managers

& stop inappropriate behavior quickly when it occurs. The results of the

1

studies are’ organized and discussed in more detail in the next section

and in several reports and articles (Emmer, Evertson, & Anderson, 1980;

2 -
Evertson, Sanford, & Emmer, 1981; Sanford & Evertson, 1980; Emmer &
Evertson, Note 2). .
8 .
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. ' A Conceptualization of the Management Function

-
S

The classroom management function of a teacher includes all of the
A -

things a tea;hér-must do to promote high levels of student task
engagemenf and td preveﬁt diéruptive and othér inappropriate behavior
in the‘glassroom.- This broad definition of classroom management is a
major part of the theoretical framework for the COﬁT classroém . Lo
management stuqies. Teaching- behaviors that contribute to these
management goals include many that also serve imstructional functions
and "are not viewed narrowly as concerned only with "student
\ v ‘ | S, .

discipline." For’ éXample, COET and other resear’ch has shown that
effective classroom manégers organize instruction so as to avoid

. student frustration and low success‘rates, minimize confusion and
v “ wasted time in the classroom, and do ‘many things that contfibugg to a-

. classroom climate that is work-oriented; but relaxed and pleasant.

The results of the two descriptive studies, indicated that

3
®

classroom ﬁanagement has several components which must be viewed
longitudinally if meaningful prescriptions for teachers are to be

derived. In particular, we distinguished three interéepéndent'phases

of classrqom management: (a) planning rules, procedures, and

csnsequences; (b) implementation during the first weeks of school;

(c) using behaviors which maintain the management system. Within each

of the three phases are particular.activities or behaviors which are

identified as associated with better management results. Each of these .. -
phases is described briefly below.

) 1

Planning rules, procedures, and consequences. This phase is

pre-instructional. In it the teacher must identify expected student .
. , °

‘ - behaviors in a wide array of contexts such as whole. class presentations

~

Aruitoxt provided by Eic:

ERIC . =




ERIC

B A .1 70x rovided by ERIC

\
\
.
\
\

) £ aii s A S e b 2ak Y

z .

or .recitations, small group work, individudal seatwork, and transition

points. Aspects of student behavior which must Ei/ggugfdered include
Y

student talk, movement about the room, contacting’the teacher, and

!

obtaining materials, These expectations must be trdnslated into a
coherent, reasonable system of rules and procedurés consistent with
8

school~wide expectat&ons. In addition to this system, the teacher

@

needs to identify the consequences of following or not fbllowing
. .

particular rules or procedures. An important part of the teacher's.

' management planning focuses on a student accountability system, that

L

is, a set of expectations, procedures, and consequences to assure

student engagement in and completion of academic activities.

Acéountability procedures include such features as work

.

requirements,»gréding'pqlicies,“and procedures for “communicating
assignments, cﬁecking work, and provi@ing'acédemic feegback. Within'
the framework of necessary areas %or planning, there is room for
variability and for involving stuaents in décision making processes.

However, when such involvement is anticipated, it is crucial that’ the

teacher have thought through clearly the expectations for behavior and

@

procedures to be used.

Implementation during the first weeks of school. A major

management task at the begirining of -the Echool year is the
éocialization of children into the classroom setting. Even thouéh
general expéctations for behavior are fairly welltlearned by the 5unior
high school gradeé, each classroom segting is different with’ respect to
many kinds of behavior. The teacher's task is to Communicéte clearly

the behavior expected of students in the areas identified by the system

of , rules and procedures. This hanagement task is not accomplished in a

-
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day or a period. Rather, effective(teéchers usually introduce general

rules governing behavior during an initial class meeting, but also

provide accurate and specific feedback to their students and an
ocassional review of particular rules during the first several weeks.
At the elementary level, frequent rehearsal or practice is commonly

! . » ” . . -'-‘
observed. In addition, the ‘procedures needed for various activities

° ¢

. are'igtroduced gradually as-they are needed, rather than in one er two

o
o

presentations. These presentations should be as. carefully planned as

any aspect of instruction; indeed, they are an important part of the

1

content for teaching eariy in the year and should be treated as such.

Age level differences-are apparent hereZwith more time -required to

o

establish this phase at the elementary than at the junior high level.

'Maintaining a system of classroom management. Throughout the

° F .

year, the teacher's ability to maintain high levels of task involvement

and to minimize inappropriate behavior is improved by careful’

monitoring of student behavior. Having clear expectations for student

»

behavior and a related set‘df rules and procedures aids the:teacher by

highlighting certéin types of behavior as requiring monitoring.

' .

Clearly, management relevant behév%ors such as student engageméﬁkuaﬁd
inap‘roﬁrfate behaviors cannot‘£e the only things monitored by the
teacher, but they are an important subset. Concomitant with
monitoring, the teaéherialso deals with the inappropriate behaviors

4

which are observed. Better managers do not ignore inappropriate
: & .

behavior or disruptive behavior, unless it is momentary and not likely

to receive peer support. Instead it is dealt with and terminated

promptly. Other skills which help the teacher maintain a well-managed

classroom include consistent response to behaviors (i.e., permitting or

»

i
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restricting the same student'behaviors), and clarity in communicating °

: directions and' instructions. , - . R . .
D?:S’bEment of the Teacher Manuals ‘ ) T ,
' This conceptualization of the management function, as well as _ ’ ‘(/»‘

+ results from the first two descriptiive management studies (the

- Lo ,

third-grade COS and the junior high JHCOS), served as the basis for the

n

development of training materials for teachers. These materials

o

consisted of two management manuals, one fbcuged on the elementary "
school setting and the other focused on the junior high/middle school ' - .
setting, including related workshop activities. The junior high/middle

school management manual's Table of Contents is given in Appendix A.

0 . ' v t .
- Each chapter describes an important ared of management, and the «
, . . ~
\\\' ' chapters are arranged séquentially-to coincide with the o o
. . T Lt x o - [ Y " "

planning/beginning of school/maintenance conceptualization. Each

ot

chapter contains a description of a management area as well as a - ‘ y

L]

supporting rationale. Three chapters con;éin checklists to aid

teachérs,in their planning. A variety of case study materials, drawn

-

from COET descriptive data, illustrate key concepts and activities. Rl

3 v : 3
The.elementary school management manual, used as part of the 1980-1981

. experiment, has the same-structure.

Each manual was written during the summer prior to its first use

in a pilot study. Prior to the 1980-1981 academic year, the pilot
7
draft was completed, after which five junior high teachers were

-provided copies for a field trial. Based on feedback obtained during -

this field trial, and upon comments obtained from several staff members
and outside reviewers, the present version of the manual was completed.

The next phase of the COET research program, including the present

-

ERIC : o,
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study, made extensive use of these management materials in field
. . - !

experiments. _— ’ "

The Eiementary School ﬁanagement'ImprOvement}Study s

-

During 1980-1981 the +third in COET's series of management'studies
. P £ v . .

was conducted. The purpose of the stddy was to detepmine whether

. . e

managemént materials for teachers, b%sed upon the concep;ualization

-
.
v

presented in the prior section, could help teaéhers‘achieﬁe éffectively

(3

managed classrooms. To answer this qdéstion, 41 elementary teachers

(Grgdes"lito 6) were randomly assigned to one of two groups. The first

' i o .
..group received the manual, Organizing and Managing the Elementary
School Classroom’ (Evertson, Emmer, Cfemeﬁts, Sanford, Worsham, &
— | N . ]
Williams, Note 3), as well as-two, workshops at the beginning .of the

o

school year. The workshops were based on the manual's contents and ~
. : ) 5 . : .
were designed to assure teacher understanding of the various concepts : B

. aid principles described and illustrated in the manual. In order to

é;erﬁit an assessment of tr;atment effects during the fi;st part of the
o year, the second group of teachers, the control'gréup, dfd not récé;ve
° 5 -
,Ehe'mgceriaié and worksﬁo; until later in the school year. Extensive
- - J .
observations were made in all teacher's classes during the first two

months of the, school year and later, in January and February. Data

obtained during obgervations included frequency counts of student '

on-task and off-task behavior in several categories, activity records,
ratings of various teacher behaviors, and narrative descriptiohs of

‘each observation.  Data analysis compared the two groups on teacher and

.

»
student behavior variables. These results indicated that on the

average, the teachers who received the manual and workshops at the

beginning of the school year,_cdﬂ&ared to the control group, were able —
T ) B . E o

[




! . - ' "" . N, - . . ‘.l L ‘
to implement many .of the  suggested management activities. Furthermore, x

v s

the experimental group hdd better managed classrooms, based‘ upon =# - .

: ~
- - 4 ) . . . 2

@ N .

student behavior criteria such as less inappropriate and disruptive
(4] . '

behavior and higher student engagement rates. The effects were
¢ o % . -

- . \

consistent across time and persistent in most cases through the . -
. observations in January and February.
3 ' y
. Summary =t

Up %o this point, the COET management research program has been
described, including the initial descriptive—correlational studies, the

conceptualization of management tasks;,and tife field experiment at the
¢ B - . ' ) » . .
elementary school.level. With this background as a prelude, we will

now turn our attegtlon_to the current year's research effort.
Cy ' P
iI. atement of the Problem

PR . a - — N

~Previously cited descriptive. correlational research indicates an” . o
association between the set of teacher behaviors and. management ., r .

effectLveness at both the elementary and Jun1or high school levels\<

Also, the prev1ously described elementary school management study AR

results provide evidence for the ut1l1ty of these flnd1ngs in 1mprov1ng

-

- elementary teachers' management effect1veness. These results lead to
-~ - “
the general hypotheses tested in the present study, conducted in judior
R _high/mlddle school grades,‘ oL A . T
Hypothesis 1. Teachers who are provided atthe beg1nn1ng of
the school year with a manual and workshops whose contents .
describe effective management behaviors will exhibit more of sucn

behavior than will teachers not recexv*“g‘the~manual and . . N
workshops. e e o R
The management'behaviors referred tg in‘HypotPes%s 1 are subsumed . . e
N . o . .
N within several areas including™Classroom preparation, appropriate rules ' N
"and procedures including accountability procedures, consequences, N ) . 3
. ’ - : “~ B
i . /v . t ‘ ‘ v l ;3 . . ) °
» . - ~
: . _ , " ,
Q. , - =10- ' T v .

‘ JAFunText provided by enic
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monitoring, clarity, handling inapprdpriate behavior, pacing, th =

. . - , . . . .g' )
adjusting instruction for special groups. Each area 1s operationalized

L ’ : . ‘

by measurés derived from the classroom observations. The observation

procedures are described in a later section..

Hypothesis 2. Teacherelproyided with the manual and}horkshops
at the beginning of the year will achieve better managed classes
than will teachers not receiving the manual and workshops.

- a

. Better management is operationalized in terms of!§Cudent behavior:
higher rates of student engagement in academic tésks,/lqwer levels of
“ ’ -
disruptive and iggppropriate student behavior, and higher levels of

student task orientation.

Other Research Questions

” v

The hypotheses described above focus. the majo; research questions

which guide the current investigation. However, other research

. ERIC |

Aruitoxt provided by Eic: .

questions will be addressed im this study; and—these -are briefly

-summarized below.

1. Will the teacher-behavior and activities associated with

3

effective classroom management in earlie¥* research, particularly in .the

Junior High Classroom Organization‘Study (JHCOS), also be associated
with effective management in the preseﬁt study? And a related

question: What, if any, additional sigﬁificant aspects of effective

N
.

management will be identified? -

Our data gatherirng instruments will allow us to measure variables

. previously identified as important for good management results, so-we  ©

will be able to test whether these relationships will replicate. In~

addition, some new*variables have been included in the instruments, and
’ ; R .

others will be:generatéd during the analysis of the qealitative data,

so that new relationships may be uncovered.

:




. 2. To what extent do the characteristics of effective classroom
management -generalize across subject areas? This is an important
. L

question because most of the junior high classrooms in earlier research
v . , '

. were English and math classes, We will have signiiicant numbers of

_some other subjects répresented in the JMIS (e.g., science, social
' . ’ ’ 4 .
" studies), so we can examine this question.

‘3. How is the management‘task_affected by contextual ‘features of
»». - . classrooms.such as substantial, numbers of low ability students or by

i

high heterogeneity, or by differing proportions of minority ethnic

group composition? This area has been examined to a limited degree in

R

prior research. The present study will enlarge the data base, thus

N

providing a better grounds for generalizations and ‘recommendations for

manage.

- .

4. Are the management materials and workshops effective for

teachers who‘are‘relatively expériencéq, but who have experienced
+ problems in the area of classroom mén;gement?
Althougﬁ most of the %éaqhersjié our stuayiﬁili be. rélatively
inexperienced (that .is, O'to'2 year§‘prior gxper%encel, there.willﬁbeia
g subgroup of 10 teachers, half of whom will bBe assigned to the
experimental group, who are identified by their principals as needing
help in management, Altﬁough the sample size iswgmall in' this
" subgroup, we will be able to get an initial estimate of whether this
*type of treatment can be beneficial for this class of teachers.
The data analyses: both quantitative and qualitative, which will

be used to test these hypotheses and explore the research questiors

4

stated. above will be described in a later section&

a

14
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III. Deéigo and Methodology

A."Sample.

Junlor hlgh/mlddle-school teachers in two school dlstrlcts in two .

1arge Southwestern c1t1es will p&rthlpate in the study.. Both school
- : ;

dlstrlcts serve pupil populations with a range of socioeconomic statu&

and rac1a1/ethn1c backgrounds. One, Dlstrlct A, w111 have exght

)

part1c1pat1ng Junlor hlgh schools in Grades 7 and 8. In the second

© Distriét B, six middle schools (Grades 6 to 8) will be 1nc1uded in the

s
®

'study. Teachers will be volunteers, identified prior to the beginning

a

of the school year as having from 0 to 2 years of teaching experience
in a variety of subject areas: English, reading, mathematics, Special

Education (Resource), .social studies, science, business, speech, and

a
.

homémaking. Approximately 50 such. teachers will be. included in the

-

sample, or about 25 from each district. 1In District A, an additional

10« teachers who have more than 2 years of prior teaching'experience

willlbe included also. These Eeéohers will be nominated for

Corg e

: oorticipapionvby their principals on the basis of a need for assistance
in the area of classroom’Tanageoent. '

Recruitment of the teacﬁors will take placelbeginniné N
aoproximately 2‘weeks before the start of the schogl year‘andlthe week
before the teacﬁers are schoou;ed to report back‘to‘school in each
distriot. _ Contacts with the teachers will be made by telephone and all
releVantodetails’will be explained. Records.will be retained so that

the number and characteristics. of eligibie teachers who decline to

participate can be ascertained.

i -




- B. Treatment Design

l.a'Treatment/Control group formation. Using lists of eligible

teachers provided by each school dlStrlCt, teachers w111 be randomly )

assigned to each group with the follow1ng prov1s1ons.

't Within each school district the sample will bg stratified by years

. of experience.

o . -

. Within years of experience, teachers will be paired .according to

- t

. subject taught and/or'schobl whenever possible, and then one member of
' N Qo
b each pair will be randomly aSSLgned to the eXperlmental group and the
i . , .
» -other to the- control group. Lo
Ay

The selection process will take place in several stages, as more
teacher names are verified as eligible~for the study.
The above procedure will result in a random process for assigning

.teachers to the two groups, while providing for equivalence between the

groups according to years of prior experience, subject taught, and )

school assignment. . . . g } . ‘

2. Description of the treatment. . : ‘

. . a. MANAGEMENT MANUAL : .

@

The major treatment component is the teachers' use of the

management manual,.Orgahizing and Maneging the Jﬁnior High Clasgroom‘
- (Emmer, Evertson,‘CIements, Sanford,- & Woréham,qute 4Y. The manuals -
will Be given to participating treatment teachers after they give their |
consent to p;rtiﬁipate in the research and 6 to 7 days prior to ;he" o
first day of school. .Teachers will be requested to read the entire
manuq£} but to give special consideration to Chapters 1 through 5 which

% are most pertinent to planning and establishing a good system of
s > N

management at the beginning of the year. The Table of Contents from

a

k3

2

-
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'the manual is reproduced in Appende A. (Readers wishing to obtain a

I

copy of the manual should contact the COET Progect Dlrector ) The

extent of teacher use of the manual'e suggestlons will be a§certained
through a‘qnestionnaire,ban interview, and by observation of two
classesbtaughtiby the teacher.

b. WORKSHOPS ' \

' 'T?eatment teacners will also attend two 3-hour workshops.. ihe
fifst*workshop will take place before the beginning'of.the Schdol year
and a seccnd workshcp.(a tooeter) will take place after the year.
begins. In ﬁistrict A, the beginning of schdol norkshop will be held
6 days prior to the first class day; in District B, the first’wdrkshop
will take place 2 days before the first day of school. .In'both L

districts, the booster workshop will be held 3 weeks"® after school

' begins.

7

The workshops will be organized to support the use of the.

. . < . )
management manual, rather than for the 1ntroduct10ﬁ~orupresentation of

management strategies not inc¢luded 1n the manual. The beginning of

. year workshop will include an introductidn and explanation of the

~

project, including the objectives of the workshdp, follqwed by a review

-of the manual's contents. Approximately 2 hours of this workeQOp will
' ‘ {
be spent in small group discussions. Groups of six to eight

participants, 1ed'by COET staff members; will discuss“varibus~portions
of the manual. The areas empha51zed will be r00m arrangement and |

preparation, planning rules and procedures and consequences, f1rst—week

B

activities,, and some basic managethent behaviors, such as monitoring.

l

These are the topics which occupy Chapters 1 through 5 of the manual.

The group discussions will include- an examination of case studies,

R




checklists, and recommendations which are presented in the manual.

Teacher questions will be encouraged, as‘will their suggestions, , >
comm;nts, and experieﬁcqg.thh parc1cu1ar managemeht tasks. The ‘_ i o
work§hop[;111 also 1nc1ude a whole~§roup d}?CuSSlon and cg1ti§ue of a y

, » ] |

\ case study of a new' teacher's first qlass.mgeting, A more detailad

’ L voutline of the workshop act{Qities and handgags are»inciuded in

- , g ) ] K

’ ' Appendix B. _ . ’ : L : . : %
s i . o o .y - - . Ce |
: ) The booster workshop, held three weeks after school begins, i&

designed to encourage the use of those portions of the management

¢

manual concerned with maintaining their'management system. In the

booster workshop, the-méjor activity will take place in.small groups of -

. n
.

\\ about six to eight teachers led by COET staff members, with discussion

3 centered on eight problem situations. These ‘common managémént problems
. A ’ — B

;agg;prasented in brief case study form. ‘The teachers w111 read the
e

—€ SSHEHGHGS";' ﬁmuss—?mceﬁures—for-hanﬁrng—thfprob}ems —and——— e —,—

1den;xjy specific recommendatlons drawn from ehe manual The purpose

-

of the act1v1ty 1s to use the manual in a problem-solv1ng format and to

o

@

address common management problems in the areas of monitoring,
accountability, and maintaining task involvement, with some emphasis
placed onnworking Qith low-ability students and with.heterogeheous
classes. Again, the group discussions wiil encéﬁrage teachef
, S , ; -

questions{ commeﬁts, and sharing of strétegies for dealing with the

» vari?us problems posed in the short case studies. A brief outline of
the boosFer workshop and copies of the case studies are shown in
Appendix C. X ’ . o °

After the workshops are over, COET projecé staff will record

departures from the planned activities. However, our experience with

A 1 7ox: Provided by ERIC
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questionnaires, and workshops;

will allow us, to determine immediate effects of the treatment on

v

conductlng similar workshops with the prév1ous year s study and in

other inservice sett1ngs suggests 1Ltt1e 11ke11hood of a s1gn1flcant o

,deviation from the scheduled events.

4 -

c. CONTROL GROUP PROCEDURES

w b

The control-group will not receive the management manua1 or '

associated workshops during the course of the study.. However, at the

’

concluslon of the»observatlon period in March, a11 control group

teachers will receive a copy of the manual and a workshop deslgned to

give Fhem information about effective management strategies.‘
All teachers in both groups will receive a $50.Qd honorarium .to |

compensate them for time spent in interviews, completion of

-
o

C. Data Gollection 7 ' .

1. Observatlon schedule.' Each teacher w111 be observed in two

e e e e —

R -

classes-chosen by the PTOJGCt Staff In schools 1n mh}ch pupLIs'are'

>

grouped into homogeneous classes (that is, ab111ty tracks) in

partlcular subJects, selected classes will consist of middle and - .

e
L

low-ability tracks whenever posslble?3 During the first five days of

school one class per teacher w111 be observed on three to four

ek

»

occasions, including the first school day During the. next seven

@a t \ .
weeks, both classes will be observedﬁ%nce per week. These observatrons

teacher and student behavior and will® provide additional data on

- . . ,

. teacher behavior and management’ effectiveness. Follow-up observations

to monitor long—term effects will be conducted from January to March,

during which period teachers will be observed on four occasions in each

of two previously observed classes.

1)

S s .
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Observations will be made by a team of trained observers. Except

for reliability checks, only one observer will be present in a class at

a time. However, observers will be assigned ta teachers so that a

Y

given teacher will be observed by at least two, and usually m‘Sre,

observers during the course of the study.

2._ Questionnaires. FEach treatment teacher will comp}ete two

questionnaires. The first questionnaire is esigned to assess the

extent of the teachers' use of the management manual, as well as.their '
perception of its value. The assessment is made separately by chapter,

-to: permit differentiation agcording td topic. This questionnaire will

¥,
IS N N

be completed after the third week of-school. A second questionnaire,’

-

designed to assess thé teachers' comprehension of classroom management

¢

strategies, will be administered at the end of the booster workshop.
. . : C

The control group teachers will complete the questionnaire at the end

of the study.  This questionnaire consists of seven open-ended

questions to which-the teacher writes responses. The responses will be

% . 3 N
, .

scored using QSORT techniques. Prévious experience with similar

procedures indicates a high reader/rater reliability can be achieved
. P /, .

» B

with this procedure. Copies of the questionnaires are provided in

Apﬁendix D.

3. Interviews. At the end of -.the data collection period in

March, each experimental teacher will be interviewed for approximately

ke
~

1 hour. The interview will be used to obtain the teachers'
retrospective perception of the manual and workshops, including areas

of strength and weakness. We will also determine the amount of use of

‘the manual after the boostef‘workShop and ask the teacher to identify

[

aspects of management which he or she felt were inadequately treated.

20 -

-18- o "




‘ The interviews will be content coded in order to identify major themes
_ describing the teachers' reactions to the treatment procedures and
4 . ' . . It . R ; M

2 materials, and their current conceras regarding management .

4. Observation instruments. During each classroom observation,

h

the observer will use three distinct 1nstruments to collect data. The
; .
instruments w1ll allow assessment of a variety 'of variables related to

. the treatment. In addltlon, the instruments will provide extensive

'
>

descriptive information about the ¢lassroom setting, teacher and:
student behaviors, and activities. In addition to providing

B informdtion needed to test the major research questions, this -
o P ' 1

information will be valuable for exploring new research questions,

generating other variables, and for case study materials.
' , <
a. CLASSROOM ACTIVITY RECORD (CAR)

‘ This is a handwritten document prepared by the observer during

s

oo o _each. observation. . The purpose of the CAR is to _provide a record A,,°f... B
- ] class t ime use, 1nstruct10nal activities, and 1mportant aspects of

class behavior. [Each page of the CAR consists of (a) an ID f1e1d

(b} four columns for coding activities, recording elapsed time rn each

activity, noting SERs, and recording time points, and (c) space for

recordlng descriptive,notes of activities and behavior. Usually, an

opserVation generates about seven .to. ten pages of descriptive
informatiqn.L Observers are trained to record events pertinent to
instructionalffeatures, teacher and pupil behavior, proceduresjand
‘rules, and otherlaspects of management. Contextual features,lsuch as

2 o

‘ , - . . . %o, .
- class composition {(distribution of ethnicity and sex within class),

interruptions, or unusual events are also noted. A sample page from a

’ o - CAR }z._s shown in Appendix E..
o o o RL
tERIC g _ : o 19~
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b. STUDENT ENGAGEMENT RECORD (SER)

A record of on-task behavior will be made during each observation.
’ ~ . ' A ’ ) 3 .
Beginning at a randomly determined minute during the first six minutes o,

.

of observation and thereafter at l0-minute intervals, the observer will

count the number of students who are appropriately engaged at that

-

time. Students are classified as on task in academic or proceduyral

activities, or as off task (sanctioned or unsanctioned), or in dead .
o . )

time. Because the rate of student engagement is used as a criterion

3 for effective classroom management, its reliébility is important. In
%P}‘\ . » .
addition to'reliability checks during training, approximately 25 paired

-

reliability observations will be done in the field. Because studeht

engagement rates will be made at ‘the rate of about five per period,

- this will provide about 125 separate paired assessments of this

measure. Previous experience with this observation procedure has
. : g :

indicated good inter*observef'agfeément and stability across

obsefvations.”'Thé SERfform is ‘shown in,Aﬁpendix E. |

o el CQMPONENT RATINGS

;t the end of each obéerva;ion, the observer will complete a

Component Rating form (Appendix E) which provides assessments of a

variety of teacher and student behaviors pertinent to classroom ‘ ’ -

management tasks. Scales on the éomponent Ratings are grouped into

several major areas: instructional manageﬁent, room arrangement, rules

E and ;}bcedures, me%ting.students' concerﬁs, managigg pupil behavior,
teacher response té’disruptive ana inappropriate behavior, classroom,
climate, and some miscellaneous areas. Within each area are several

N ‘ . . .« . T o : 1
scales, each of which is defined in behavioral terms in an observer's

manual. Many of these scales are keyed to recommendations in the

A

0
~
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management manual, so that an assessmert of“the degree of . : o

)
it

implementation. of mény of the management strategie§s can be obtained in .,

each observation. A special set of scales will be used during the , i

first week of observations, in addition to the regular Component j

- Ratings. These Addendum scales (included in Appendix E) are designed

n

’ . ’ .
to measure aspects of management most likely to be” observed’ in the

early days of the schpol_year, and which were emphasized as important
in the managemené manual. - . .

The Component Ratings, a modification of siﬁilar instruments used
' iﬁ‘our previous m;nageme&t sgudies, were designed to aséess a wide

variety of behaviors. Their revision for this year's study took into

account the setting (junior/middle school grade levels)~and the need to

‘ . manual. Experience with earlier versions of the Component Rating

scales indicates that good observer agreement and stability across

-~

, -
‘assess implementation of the recommendations in this year's management = - _

- ' observations can Bé achieved as iong as several observatigns can be
made of the éamé ﬁeacher. Tgaﬁ is, a single ob;ervatio; is not‘ ; N o
A sufficient for éﬁ accufate assessment of most Behaviérs or |
characteristics, However, multiple observations, éarticularly_as many
as will be collected in:thé JMIS, will yield an average rating of
“higher reliabilfty. Inter-ébserverfagreement on the Component Ratings i
\

will be assessed during the 25 paired reliability observations.

iLntra-claés correlations will be computed for each variable to provide

. an estimate of reliability. In addition, stability or generélizability
of each variable across the observations and observers will be
. ' . _ | N

calculated ‘using the total data set.

“ERIC
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i o - T Iv. DataiAnalyses:;

‘A, Tegt'qf,Hypotheses and Research Questiqn§ ' L .

]

o

i . ¥ - . N : " .
| In this section, each.hypothesis or research question will be

. restated and the proposedrénalysés will be descfibe&;

" Hypothesis 1. Téachers who are provided at the beginning of

~ the school year with a manual and workshops whose contents
describe effective management behaviors will exhibit more of such
“behavior than will teachers not receivirg thé manual and
workshops. :

Each major area (usually a chapter) in thé_ﬁanagement manual will be .

assessed by one or more variables drawn from the Component Ratings

and/or from a content analysis of the~ClassFoom Activity Recordé.; (For

- o -

more information about the analysis of the CARs, see p. 26 ff.) For

example, the area of Developing a workable set of rules and procedures

is measured, in its several aspects, by Component Ratings 3a, 3b, 3c, -

-;3d, and 3e; aspects of the area of Planning activities for the first

week is assessed by the Component scales 4a% 4c, 8a, and Addendum
Component scales 1, 2, 3, 4, 5, and 6; and so on for each. of the areas.

Within each area, variables which are correlated at moderate to:high

levels will be combined intQ composite scales. Each individual or

composite variable will be used as a dependent variable in a factorial *

analysis of variance. Independent variables in each ANOVA will be (a)

treatment versus control, (b) years .of prior teaching experience (that

is, 0, 1, 2, more thaq‘2), and (c) time of year‘(first'week, Weeks 2 to
4, Weeks 5 to 8, January through March). The third variable is, of

course, a repeated measures variable, These analyses will determine

~ >

. B A ) E
whether a treatment effect takes place on each dependent variable in

question and also if it /is general over years of .experience ‘and time.

" If interactions are detected, they will be evaluated by tests of simple

-

. . . ‘ . - 1i

. I's 3 S
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effects.

“and by the task-orientation of students (Component variable 8b). .

-

v .
- ; R

In addition, prel1m1nary ana1yses W1ll be run wlth school

b

district as a factor, 1f as expected no district effect occurs,
v . ;

.subsequent analyses will ignore the factor.

‘ ~

Hypothesis 2. Teachers provided with the manual and workshops
at the beginning of the year will achieve better managed classes
“than’ w1ll teachers not rece1v1ng the manual and workshops

\

o

The measurement of management effectlveness will be
’ <

behavior. Several measures will be used, including the average

in terms of student

v

proportion of students coded as on task in academic of orocedural

il
- o

activities on ‘the Student ﬁngagement Record, By the average level of

disruptive and-inappropriate'behayior (Component variables 6a and 7a), "o

Statistical rocedures will be the same as those used to test o

Hypothesis 1. b
’ A

_Research question 1. Will the teacher‘behavior and activities

ass0c1ated with effect1ve classroom management in’ earl1er research,
partlcularly in the Junior High Classroom Organlzatlon Study (JHcos),

also be associated w1th.e§fect1ve management in the present study? &nd

@

a }3Lg§ed question: ‘What, if any, significant additional aspects of e
effective management will be identified?'

Sevexal analyses will be used in address1ng questlons in this ' v o

w v

proport1ons, level of 1nappr0pr1ate behav1or, d1srupt1ve behav1qr, and

tudent task—orlentatlon. Predlctor variables w1ll be drawn from the

|
|
|
|
%
‘ |
‘area. Cr1teria for effectlve management will 1nclude on—task ‘ L -
i
|
|

Component Ratings and from varlables generated from the content
analys1s of the Classroom Activity Records (d1scussed below)

Correlations will be computed for the total sample between the

predictor and criterion variables, and the results will be compared o LT




#

with resdlts/from our earlier deséfiptive-correlational feseaf&h.

.
[

Relatlonshlps which do or do‘not repllcabe will then beildentiflea

..\,

well as new relatlonshlps not 1dent1f1ed or bested in ear11er research.
En adstlon, subgroups of more and less effective m;nagers will be
idéhtified in the sample, based on.mahagementrcriteria»‘
teaéhers' ;iassrogm behavior& and gétivities.wikl then ﬂe compared in

order to provide additional descriptive;informatioﬁ.

teachers who are-outstanding with féspect to particu;ér'managgment

descriptive case studies. .

- generalizability to other subject areas is important.

" where we will have reasonable'sample.sizes, host»likely in gocial

seem important'in the various subject areas, then,théiCIQSsroom
. management_ tasks faced by teachers in the different subject'areés.

, contextual features~of classrooms such as substantial numbers of low

’ab111ty students or by~ hlgh heterogenelty, or by differing proportlons

;,]jRJ!:

PAruntext provided oy eric [N
. Lo .

o

effective classroom mafdagement generaliZe across subject areas?

Our prior classroom management research at the junior high level
ut Prio nanag . carcl ; =t

was conducted in mathematics and English classes, so establishing

.

studies and science, separate correlational analyses will be undertaken:

to determine if similar patterns‘of relationship betweenfbrédiétbrv

> . “

Activity Records will be used'iﬁ'éd-attempt to deScfibe the  unique

Researchoquestion 3. How is the management task affected by

o

of m1nor1ty ethnic group composition?

)

_24_

’éhngtions wiIl'be‘identified'and:their”CARs used to generate

Research question 2, To what extent do the characteristics of

_variables and management criteria are found.

L d

Also, sample‘

- In subject areas

If different variables
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simple effects teét'indicates_that,the group of more experienced

[P S

.-
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- Various contextualvfeatureq of the observed;classroomé will be

B

identified. 1In District A, arrangements have been made for access to ’

[}
+

standardized achievement test scorés, so that entering achieVement
levels of students in the 72 observed classes (36 teachers x 2 classes

4 -
-

' petT teacher) will -be available. These data will be used to assess the

average ability level of each class and the extent of heterogeneity

within ‘eagh class. 1In additibn; the racial/ethnic‘composition of each

class and the teacher SaﬁpleIWill be avaiiable'from the observation

data{ These comp051t10nﬂ¥251ab1es w111 be used 1n multlple regre551on
analyses to determine whether ‘and to what extent they contrlbute to the

prrs

predigtion olj}"management effectiveness, and whether they affect the -

nature of the rélationship between predicter variables and management
criteria. If significant context effects are found, then subgroups of

teachers will be identified with vafying levels of, the contextual

feature in question. These teachers' CARs and other data will then be

used to describe.the nature of the effects and to provide descriptive

.

case studies of classes in which teachers deal effectively with classes

of varied composition. : ) T
Research question 4. Are the management materials and workshops

F

effective for teacher&AQho are relatlvely experLenced but who exhibit

problems in the area of_classfodm management?

The subgroﬁp of 10 experienced.teather§ Yho are idqhtified by

principals ’as needing assistance in classroom management are of special’

interest. Other analyses (Hypotheses 1 and 2) willthVe identified

whethe&,a‘signifiéant interaction occurs between expefience level and .
the treatment. control dimension. If an interaction ogcurs and if a-
~ P K . . o / . A

]
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to describe the observed management deficits and strengths of these

» mgnagemeﬁt problems.

. the ahalysis of quatitative data from last year's expe:;mental study " at

"partieular}eohtext.of the junior high school setting and the management

“descriptions of the basis for their judgements or classifications for

not assessed in our other observational instruments. Certain aspects

«~

teachers demonstrates different effects than the other gro@ps, then . ' 7

. . S
) . . .

further analyses will be uqdertaken. ObserVationa1 data will be used-

-

experienced teachers, and queStionﬁa}re and interview data will be

examined carefully to attempt to identify why a differential effect may

" have occurred. Variables drawn from the'questionnaire and interview

~will be analyzed separately for th1s group and the results will be

-

compared to the total ‘sample, Because the nhmber of these teachers is

H

small, nd definitive statement will be pdssible. However, tentatiVe

.

-recommendatlons w111 be made regardlng the treatment of these teachers B ' '~_~

Qualitative Data: Analysis of the Classroom'Activity R cords

v

. 1. -Content codxng of tha CARs. A content codlng prOc dure will

1

»
be devedoped for ana1y31s of the CARs. A sample form, belng us

- ©

thé elementary level, is’shown in Appendix F. .It:is.anticipated_that a
similar form will be developed for the JMIS study, although certain

variables and cdtegories included will be altered in order to fit the:

3

recommendations made in this year's study. The content coding form
) . . : .

includes’fating scales and checklists of behaviors. .These will be used

by readers.to c1a58ify‘a set or subset of the Classroom ActiVity
Records for a teacher. 1In additioh, readers provide summary’ ,
each item. The choice of items for content coding will be based on ‘ : <

several considerations. Some areas will be included because they are

.
.




.
‘ “

of classrooms cannot be identified in 81ng1e observatlons, but. can be

P !

assessed when narratLve data from a ser1es of CARs is available. , Other

-

areas for content analysis will bg chosen because they will help
confirm or disconfirm the importance of particular variables. Finally,

some areas will be included simply because one or more of the research

staff thinks tﬁey might be important, or because otHer research or

theory has suggested their .-importance. Cunséquently, althougﬁ the CAR

)

analysis can be confirmatory in hypothesis testing, it is not viewed as
a static procedure, but rather as something more organic and - N

serendipitous. Prior to the use of the content analysis procedures,

P

reader reliability will be verified by multiple codings of the same

sets of Classroom Ac;ivify Records.

2. A second use of the CARs is as a ba#is for exemplary case

studies. We will make systematic.notes during our other analyses of

~

the CARs,, whenever a teacher or classroom appears to provide .

!

particularly'good:eXamblés of dealing with certain management problems

o

or contexts. These-notes will then be used in the preparation of

a

subsequent training materials for dissemination.

3. A further analysis uses the CARs as a basis for identifying

additional important concepts or to explore research questions whose

+ components are compléx or not clearly delineated. This fype of

analysis normally requires identificafibn of‘parficulaf'teachers or

classrooms which provide good examples of the classroom context or

-

. variables in question. The analysis proceeds by individual researchers

-

Larefully reading and reflectlng on ‘the narratlve mater1a1 perhaps in.

~

conjunction’with other observatlonal data available on the classes or-

L4 N x

teachers in quéStion; This type of explordtpry analysis is often.a




S first step toward subsequent conceptualization of a problem or research
queéfion, and it will be used as a part of the process of addressing

- ot . I

the research questions’and'hyﬁdtheses described eérliervin-this

gsection, + o

- ’
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past five years our project has been focusing on classroom

for everyone to get introduced.")

. Jﬁrs'workéhopél

OUTLINE OF THE JMIS TEACHER WORKSHOP, AUGUST 1981 "~ |

As teachers arfive, giVe them. the half-sheet_Concerns_-v‘ ’ic.

Questionnaire and ask them to take a minute or 2 to complete i;,a'

I. Intfoduc;ion,aﬂd stageySéEEing

L . . e ¢
A. Introduce-the;project and study. . t X
. i Bl ] ) K] E L ’ SR B
(Something like, "The project that you have agreed to :
: . ' 4 :

participate in is being conduct ed byithE.Ciéssroom Ofgahizatio@iand
! . . ’ R » ) N ’ . - ' . . -
Effective Teaching. Project at -the Research and Development Center at. -
B _ ; it - :

the University of Tekas af Austin. The Research qnd De{glogment‘

_Center for Teacher Education is avfederafly funded.xeseétéh center

that'has_ﬁeennstudying éffeptive teaching for mafly years. Fof the

N .

‘management, because research done at our center and other- research -:

centers in the country showed that effective classroom madagement 1is

a very important, neqessa}y part of good teaching. -Not only is.

- o . L N T
¢tassroom management clearly related‘to student learningsgains, but -

<

~also it is an area in which Miany teachers have concerns and want more

information. I want to tell 'you a little more about the research

background:for this particular study, but’ first I'd like to take time

X4

B. .Introductions .

COET staff members introduce themselves and give some
information about the part they will play in the study this year, and

a

teachers introduce themselves and tell their subject area and grade

assignment.
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A . g . . EE 4 . ‘o R . o . - Yy

. €. Describe the JHCOS wery brieflyi+ | oy,

, . : . o - i e . B
. e : .. What we set .out to learn. ) o S P -

,/:

e o 2. What wexd1d-—-groups fotmed and compared f‘i' s
-+~ 3. Uhat’ we 1earned-—-1mportance of the beglnnlng of school‘

o effeptlve teachers all d1d certa1n th1ngs. We put what We learned - L:f‘”

a

Cat U PR that year into thls'manual R , fi Lo 1i§\\5“31'¥"f , f S

“D. PurpOses and_goals

.,.

. B 1._ Purpose of the study th1s year" To find'out if a manual _

o

such as this can be helpful to teachers in organlzlng thelr cIasses,

getttpg a good star€<;n the ‘school year and ma1nta1n1ng 1t throughout '5A:7«T

RS - . \ i T . . - : ct Y ' . -
»

the_year. _ o o R

- ) ' . o
. .

o2, The goal of thlS study and the 31m11ar one’ we dld last year

" at the eIementary grade 1eVels 1s to 1mprove téﬁchér educatlon, as

o . “

t : O well as to provide validated matemals for - teacher 1n—seEV1ce (most , . .

teachers tell us" that they recexyed 11tt1e help in classroom ’

s - ' management in their pre-serV1ce tra1n1ngl "v" o T .

-

- -, . 3. We have good reason to th1nk that the study will be very ..

- o .
- o= St

e
‘/\ Tk

' successful and that part1c1pat10n w111 be a helpful exper1ence'ﬂaGMIS S e

and pilot results good

“ .

oo H

.E. Read the First Day Scenario.

Introduce 1t with the explanatlon that it is based on real v
s - 8 L

&classes taught by new. teachers and that most teachers have some good

13

1deas sbout what to do in class at the beg1nn1ng of school but
somet imes have trouble carrying them out. At the end, te}l_teachersV"a 2fh*‘
that we will be. coming back to this example at the end of the

. . . \ - . . . [

- ' workshop and we would like to hear their comments then. ‘ co
. o _ S : - ‘I’d

-
>

A FullToxt Provided by ERIC
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¥ N .

e ~ ' E o ' ‘ ' -

. , o F. Pass out the maruals and introducé contents.

1. Note three color pages and types of contents.

‘ . ) e’ .0 .
2. “E\;eryone turn to Table of Contents. State that the

objeative of the workshop today is to‘héghright those areas of theoi
: . : o v, ’
manual which will probably be most important and most usefyl to
. . f teachers now before school starts, but also to make teachers wagt to

N

read the whole manual. For example, we won't look at Chapters 7, 8,

3 RN

¢ dand 9 much today although these chapters tontain much information

-that is important and useful and that should be -included in teaché;s'

O : _ planning. At the second workshop after teachers hate had é chance to

2

read all the manual we will focus more on these other chapters. We-
e ‘ will spend the rest of the workshoﬁ today looking at the maferial in

s

the manual that pertains to three things: plannhing classroom

‘ : procedures and rules, planning activities for the first week of

A

‘. school, and managing student behavior'effecqively.

W

11.: Planning classroom procedures and rules
30 min . , ’ , :
' . ‘A.” Survey teachers to see who las their room all arranged and who

4

L]

has not. ’ . : .

Show the teachers that in Chapter 1'there are_guiﬁelines and a..
- checklist that will help them in arranging their classroom space if
: . °‘they have\:ot done‘sb already, or that will help them in evaluating

N ~
N

» % ' . their arrangements so far. ' o
0 . . ) , . ) ) . . .‘ . . .
‘ . B. Planning procedures and rules

.

1. Introduce this section with a reference to our research
findings that show that more effective teachers are generally those\\ :

. who;tbinkufbéut classroom procedures in some detail, eté.

ERIC = s

i e R TR
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N v -
\

o * » . " v - 'k
2. Point out’ the main headings in the "Procedures" chapters,

'PP. 25-31. Then go ever Checklist 2, mentioning some guidelines and

A'\suggestions as you go. Ask teachers to discuss any areas that~they

have had problems with, have questions about, or -would 11ke to share

N

o xaterestlng 1deas for. Then do the same thing with Accountability

procedures, Pp. 48-53, and Checklist 3.

3. Rules---Deflne rules as om page 19 and state some general

gulde11nes 11ke recommended number of rules and flndlng out about

.

~ school rules (p. 20), - .

"4. . Ask teachers to quickly look over the five rules that are .

on page‘32-33 as examples of common_fules in junior high classes.
5. Ask teeehers to state rules fhae have worked in their

4

. classes or in other classes they have known. Discuss.

'v, ] T s o

(BREAK)

A L

I11. Act1V1txes for the First Week of School °

8

A, Start this section by emphaslzlng tHe goals for the flrst week *

of school as on page 81 B » ' s

.-

_ B. ~Ask teachers to look at the 11st of first week con31derat10ns

on pages 82-83. If beginning class routines did not get dlscqssed in
the procedures discussion, discuss‘it tow. See. if teachers have any .
ideas to share about good warm-ups or other beglnnlng routines. 0311
attention to the index here where page n bers are listed for nine

different examples of beginning class in #Bis manual.

0.  Ask teachers to turn to page 84 and 85, "The First Day."

Just mention that there are suggestions for what to do before

s

the bell (a), how Eo introduce (b), and administrative tasks (c), and

teaching rules and procedures'(d). Show thevcase'study on p. 35.

0
»/

~ . oo J ) .. ° T
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' ’ _ ‘ .s . . ) ’
. ) 3 { D. Planniﬁg a_content a.cti\'rit.y f&r t;he' fig:sf day .‘ - ;
< . L. CallbteacPe£a atfentibn to the. temaining first day "J L

components on page 87 and through 89 sections E ‘and F. Quickly st}ste
for them the main‘@uidelines for choosing an initial contént }
activity. e ‘ _—

-~ . a

y c . ‘ 2. Ask teacher$ .for suggestions of content activities that
have worked -for them or others. (E&ploje the idea of combining’ a ,

e
4

content activity with a student-qet~acquainted activity?)

E. Show case studies on pp. 93~100 that illustrate what 2 . o

effective teachers did in the first 3 days of school. -~

o T IV. Consequences and Monitoring
20 min : . o e : : ‘ , -
A. Ask teachers to read the scenario on page 101,
: ]

S - 'Note that our research findings have indicated that most junior ;‘f
‘ . . l. ‘ high”.sch‘qol students are r'e.l-.ative],.y subdued and wc;ll-behaved ciuriﬁg
; . - T the first_days of-school, but that. inépgropriate bgh&%ior may begin
’ 3 in the secoAd and thirdeeéks of school or soone£ if teachers do not
| take active steps to maintain gsod management.
P . 2 , . .
. B. S§tate three keys‘;o maintainihg:
| 1. 'Talk about monitoring—--go over some tips; '
2. Talk about sgopping inépprop%fggsbbehévibr.
v T a. Cite co)sistent research findings about the importance
of sfopping‘?éappropriate.beﬁévior quickly. | - .
) ’P\ ", b, Discuséquideiines about what inapéropriafe.behavior . |
) - can 5e ignored, page 107. | - o | j/
c. Go over foﬁf simple ways to‘handie'inapéropriéte;b "mﬁ
’ ’ 'behaviQr, page 1086, |
. l. - 3, i‘alk about cron_’sequencgs: . .
; - ‘«u:a
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o N T 0
o

v

a. Go to "Consequences' Chapter on p#ge 67. Explain that

A}

this chapter is near the front of the boak because of its importance .

in.planning before school. . . 4 | o

. [
° ¢

b. Point out two impgrtant things'about:this chapter:

3

’

(1) * Consequences includes both rewards and penalties,
. o (2) This chapter includes examples of- common

consequéhceé} but we aré not suggesting -that téachers_shquld use any

particular one. Two important considerations: folLow achool :

. ~ '{' . . .
guidelines, talk to experienced teachers on their campuses.

L , “ c. Ask teachers what deterrents and/or rewards have worked

6o~

Fn

best for ,them or for other junior high sghbol teachers they know.  *

o

V. Critique of first-day scenario. Pass out copies of the first

12 min day scenario which was read to teachers at.the beéihpiﬁg of.ghe .
‘ workshop. Ask theﬁ,ﬁo'commenf on and critique it in light of what.wel S
have gone over today. - ' o o
, éI.' Ciésing ) ' .
15 min o .
A. Restate objectives of this workshop.
‘ . 1. ﬁe hoée that the workshop has "inspired" them .to read the .
whole manual as soon as possible. ' "" | g
2. We ho;e'that this meeting has been helpful to them as they’
o ‘develop or polish up theiq>1ist éﬁbprocedureé, rules, and
c;nsequences. ' ¥ .
- 3. We hope that the workshop will hélp them.to develop a ’
detailed game plan for the first week of school,
. B. Review what tﬁey can expect in participating in the JM%"

L}

. 1. They will have an observer ih one of their classes on the

- B .

first day of school and once .or twice again during the first week. ‘
AJd
P ~ -
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T ' . ) T
After .the-first week they will have an observer in one of their other

. , B N g
classes also, at about one observation a week in each of the two

’

periods througﬁ October. In January and Februaéya 1982, observations
will continue on a reduced basis, at "about one in each of the two

‘ class periods every other week.

2. Observers will be unobtrusive, etc. Describe how to

introduce them if they want to. They will have several different

observers during the study. Observers db not know which teachers

) «
‘have the manual or what is in the manual. ' ’

3. Teachers will receive schedules of a11'the.observations.

¢ 4 - .

. , ‘Teachers should call us if there is aﬁy>brdﬂigﬁ“;ith the scheduling.
_ Show schedule chagge form and explain how it will be used. (Make
sure teachers have our phone numbers.in writing somewhere when they

leave the workshop.)
4. Describe communication with principals. Observation
P A}
information is confidential.

~ “% 5, We will be contacting them soon about the second workshop.
i ' We hope that they will have had a chance to read all of the manual at’

o~ their leisure before the second workshop. Now ‘ask teachers to look

over the Concerns Questionnaire we asked them to complete when they

arrived. Put a star by‘anything they feel we have not addrééseé_

: e 4 o ) .
today (or add more things if they wish). We will consider these
things in our planning for the éecond workshop. Take up

: e i
questlionnalires. S
o :

6. Explain'ﬁhht there are other teachers in their school who

did not get the manual ye;; but who will be observed, etc.
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. D 7. We will cdntact them in the.spring to}arraﬁge fér';n
intervigw .on;th;-zir campus at their convé:xience. ‘We will as'k for - .

- . . : ‘ feedback ‘on manual an&uwofkshOps. They will feceive Eheir $50

hono;arium §hort1yﬂcheréafter, in March or April,

<

8. Answer questions, if any, -

;.

(2 hrs 29 min elapsed)

I

Bl A Fuiimext provided by R
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' University of Texas Austin 78742
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Effective Teaching Project (512) 471—1283

l

'NARRATIVE SYNOPSIS D
First Day of School in a SeVenth—Grade Class

Before the tardy bell rings, the teacher stands outside of the room,
monitoring hallway traffic. Students enter the room talking loudly as they
choose their seats. When the bell rings, the teacher enters the room and closes
the door. She asks, the class if they are all in the right room: "Is anyone not

sure this is the right class?" *No students respond. The teacher's name is
'written on thé front board. '

The teacher says, "All right, let's assign seats.” She calls off the
students’ names that she has on the list, and she indicates seats in alphabetl-
cal order. -Students grumble but they are orderly as they follow the teacher's

directions for new seating. A -student arrives late, and the teacher changes the
, seating of some students to retain alphabetical order. About this time,  an

embarrassed student approaches the teacher and admits that he seéms to be in the
wrong class. He‘leaves. Another tardy student arrives.” The teacher asks this
student simply to take the last seat. o

The teaéher leads a short discussion about why class rules are necessary.
She ends the discussion with, "Even though they are necesary, I know you don't
like having them, and I ,don't either. I wrote some of them here.” The teacher
has six rules listed om the blackboard: ) ‘

1. -~ No gum chewing. _
2. Be in your seat when the bell rings.
3. Bring materials to. class.

4, No abusive language.

5. I dismiss you, not the bell.

6. Dosnot touch the teacher's thlngs.

The teacher briefly explains what each rule means. Some students call out
comments or questions,‘which the teacher answers.

Then the teacher announces that they will fill out some information forms.
Students groan. One student asks if he can sharpen his pencil. The teacher
says, "Yes,” and this question reminds her of a requirement she Has not
mentioned yet. She tells students they must alWays use pencil in this“class.
Meanwhile, about eight students have congregated at the pencil sharpener. The
teacher passes out index cards and begins to dictate what students are to list
on the card while several students still wait to sharpen their pencils. ‘Her
instructions are  interrupted by two students who do not have pencils. The
teacher gives one a pencil, and arranges for the second student to borrow a
pencil from another student. Then she cont;nueb with her directions. She- tells
students to list their name,\ address, phone number, birthday, names of parents
or guardians, and some other information about their home or family. The
process is slow, and there. is occasionally confusion. K A student calls. out,

"This could go on and on, couldn't it?" The teacher ignores the remara.‘ The'

- y . ,4” ' .

° IBOPERTY OF R&D GENTEE
\ Do not use without permisaion




1) »
— teacher has students pass the cdrds to the front of the row, but one student Sl
o - falls to do so. The teacher discovers this when the student waves it 'in the

.air, and takes up the missing card. S

. The teacher tells studenﬁé'to,get out a sheet of paper. She begins to
explain the assignment (amid some talking), which is-to write an essay about
what they want to learn in this class (a mathematics class). Most students
- settle down to listen but directions are interrupted when a student calls out, ﬁ

asking what heading to use on their paper. _The teacher tells students to put :

their name, the date, and the period number at the top of “their page, and .then |

she. continues with some brief directions about what to write. “What do you |

really want to get out of this class? Decimals?” She gives an example about
. the importance of decimals in buying a car. Students call out questions and -
L requests for help with spelling to which the teacher responds. On the board, -

the teacher lists some words that students request. Students get to work but,
because requirements for length and content are unclear, almost half the class
finishes very quickly. Some students begin to talk and wander around while the

teacher is circulating trying to help those students who are continuing to work
on the task, . - :

'After about 6 minutes, the teacher stops everyone and has students trade
papers. , She asks sodMe 'students to read what others have written: This activity
7, - does not work as the teacher had planned. - ‘Students are not attentive, and some .-
ridicule what others have written. The teacher promises that she will teach
‘them anything they want to learn this yedr, adding that they will be learning
, decimals and place values, Loud groans greet,this remark. The teacher ignores
. - the groans and has students pass their essays forward. There is some loud talk .
and wandering while the class waits for public address announcements to come on.
The teacher tries to learn students' names and get acquainted with individuals
in the class. When the announcements come on, students are_quiet at first and
then one student walks up to the teacher to ask a question.  The teacher quickly"
answers the student's question, but, seeing that other students are beginning to
- talk and that another girl is approaching her desk, the ‘teacher interrupts

announcements to tell students that she expects them to be. quiet. and to. listen
during announcements. : '

3 Y
. .

When the public address announcements are over, the teacher tells students

. ' ~what to expect on the following day and practices learning more of their names.
' The bell rings, and the students rush for the door as the teacher talks with one
student who has come up to her desk with a question. . . :

- -

7/28/81
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- Junior High School
Classroom Management Improvement Study (JMIS)

- Booster Workshop Outline

Time | . - Activity

8:45 -~ 9:10 Get acquainted time. Rolls, coffee, etc.

9:10 = 9:25I Introduction. Welcome and thanks for participation;
Explanation of the purposes of the morning workshop.
chhedule of activities. . -

Y

9:25 - 10:15 Small group discussions of scenarios. ., R
a, Behavior - Barb ‘
b. Instruction_-'Jﬁlie
10:15 = 10:30  Break
10:30 - 11:20 Continuation of small gfoup discussions of‘the
" scenarios. ‘ ) ~
11:20 - 11:30  Wrap-up. i _ ’
11330 - 12:00 Questionnaires, - e
9
A ae

A%
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\

PROBLEM: TRANSITIONS

'3

" Mr. Miller . feels that too much tlme is wasted in his 7th’ grade class
whlle students get settled after class changes, get Supplles ready, or
change from one activity to’ another. Whlle the teacher deals with students
problems, makedp werk, or’questidns at the beginning of class, students talk

and begin to play around or wander. Then it takes some-time to .get their

©

attention and get class started. Also, in activity'changes,during the class -

period, students sometimeS-delay activities while they sharpen pencils or
some, confusion or hassle. ’ S ‘ o
' Mr MLller has already spoken w1th his class about the problem, and has

remlnded them of the rules for sharpening, penc1ls 1mmed1ately upon arrlval

" borrow supplies.. Trading papers to check work in class usually wesults. in

and taking seats before the bell. ‘He tries to enforce these two rules, but

he is also required to monitor the hall, What else can he do to cut down on
B . N .

wasted time?

’

Where to Loek in the Manual

Transitions: “pp. 144-145

Transition Problems and Suggestidns: PP. 1464147
Monitoring: pn. 103-105 ' A
Stopping Inappropriate Behavior: pp. 105-106
Beginning Class Routines: p. 138 '

. -




Some Specific Suggestions

Don' t do anything that interferes with your ability to monitor during

these class changes. Stand near the door at the front of the room. Be
visible._ '

Use established routines 4as much as possible for beginning “and ending
: lessons, passing and collecting. papers or supplies, and exchanging .papers to
grade. Monitor to bé -sure students follow established routines. '

Use an academic warmup as part of your beginning class routine., = Warmups
. consist of short written assignements or review materials, or other
relatively easy tasks, such as math drills, review problems, .composition .
practice, grammar: drills, scrambled sentences to copy and decode, sentences .
or verses to copy and complete,‘etc. Usually these are put on .a chalkboard
or an overhead transparency, and students must complete the task in a set
" period of time from the beginning of class (usually 5 minutes or 1ess)
Warmup activities MUST be checked and graded regularly. :

Teach students exactly what behaviors you . expect during transitionS‘ woice
. level, pencil sharpener, procedures for passing papers, ‘ready signals.

Have, all teacher materials ready -before transitions.
*  Don' t allow * come ‘ups” during transitions.
Begin-seatwork together as a class. Do the first problem together.

Monitor .at the beginning of seatwork assignments to be sure everyone gets a:
good start..

iﬂ § [ - o . I . | “9/10/31




'1s-constantly d1sruptive. He flirts and teases the g1rls sitting - around b
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The l?esearch and Deveiopmenf cenier for Teacher Educahon
Classroom Organization and U nnversn’fy of Texos Aus’n n 78742
Effective Teaching Projéct (512) 471 1283 .
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* PROBLEM: "PROBLEM* STUDENTS L

) -~

Ms. Jones is espealally concerned about two students. Greg does

very little work, even'when the teacher. helps him get started and sees“

fthatfhe understands “how to pr0ceed. Greg tends to spend most of his . t1me

watching other students. He Just shuffles his paper when told to get ‘to

work and shrugs when asked where his work is when it is due. Joe, on the

‘other hand manages to get most ‘of his work done, but in the process ‘he

him, keeping them constantly giggling and compet1ng for h1s attention.

Joe makes wisecracks in'. _response to almost everythlng Ms. Jones says.

When.confronted by her, he grlns charmingly and responds w1th exaggerated
courtesy, much to the delight of the rest of the class.

In her efforts to improve the boys' behavior, Ms. Jones has talked
privately with both of them. She moved Greg's desk closer to her own, to
make it easier 'to watch him and keep him on task. She has moved Joe's

desk away from his friends' several times, but he seems able to stir up

/eﬁcitement vherever he sitsy . Despite Ms, Jones.! efforts, these two

%

students continue to pose particular problems. What else can she’do?
B N ’/b

Where to Look in the Manual ,

Maintaining your management system: pp. 101 - 108
Chronic work avoidance: pp. 109 -'110 k‘
Habitual ruff-breaking: pp. 110 - 111

X



Some Spécific Suggestions .’

E£E§,¥

1. Seéat Greg where he can bé'monitared easily, '

2, Whenever possible, break up the assignments intd‘PartsAfpf Grég fo .

- prevent the ‘possibility of his feeling overwhelmeds ° Have him show ' -

T'you two or three completed problems after; 5 minutes, two or three
after the next 5 minutes, and. so on, At first, the teacher should
~initiate. these checks until Greg assumes the responsibility. - During
the. year, gradually increase the number of problems required and the

¢ - length of time between checks. Offer a bonus of 5 minutes of free
time at the end of 'the period when hd gets the required number of -

' - problems completed Up to that point.

3.. Tell Greg that for each time you notice that he is working steadily
without your prodding, he will earn 1/2 minute’ free time at ‘the end
of the period to sit quietly or do any activity you have provided for

. students who finish. their work early. Each time you do see him-

s - working, record the time which he has earned and' tell him how mucHlhe -

. has up. to that .point. - (This probably should not exceed & to

5> minutes.) Be sure to notify him in time for him to enjoy his

. earned free time.® e IR R :

R » ,

Joe . : . - ‘ : : . . o

-~

l.:. Seat Joe completely away from students, with his face to, the wall or
Y =behind a screen. After a week, if his behavior has improved, work
. out a system in which he can earn his way back' to' the class with one
: ».*full period of completely appropriate behavior; let him remain with

the class only so long as his behavior is completely appropriate.

¢

2. Set specific consequences ‘for his turning around, speaking - out
¥ without permission, and making inappropriate comments; follow .through

s»# ¥ *in carrying these out consistently. . ' S :

3.". Consequences for his breaking the rules may include such things as

- having to wait in his seat 1 minute after the class leaves for the
-next period, sitting in the hall to do his work, or a certain number
of demerits that result in detention or being sent to the office.

o v, PR
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'l'he Research and Development Center for Teacher Educaﬂon
“University of Texas Austin 78742

S :, . Classroom Organlzation and
. ' Effective Teaching Project © (512) A71-1283 ° :
‘? - . .~ PROBLEM: IMPROVING CLASS BEHAVIOR : ' A

Y

! / .

‘Ms. Johnson is concerned because no matter hon'hafd she tries to
follow  through with classroom behavior requirenents, her students
continue to talk loudly, call out, leave their seats, argue with their
neighbors, and write notes. Within one,ciass period, she wrote seven
students' mnames on the board for talking, after having warned them
.several times to stop; she. moved one oy' to a seat iby Jher desk for
clowning‘around and making other students giggle; she warned one girl
twice about giving answers to other students, and she threatened to send
two boys to the office for wandering around the room, bothering other
students. She decided that she needed to stop. giving so many warnings
before following through on consequences. What else would .you suggest
that Ms. Johnson do?- ) |

D

Where to Look in the Manual

' _ Developing a Workable Set of Rules and Procedures:- pp. 27, II.1 L
| . * pp. 28, IL.6 x

Consequences: pp. 67 ~ 75 . .
Monitoring Student Behavior: ' pp.- 103 -~ 105
. : Handling Inappropriate Behavior Proﬁptly: pp. 105°~ 108

~

Consistent Use of Consequepces: pp., 108 - 109
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Some Spécific Suggestipns

13

Monitor the class constantly, with the goal of - anticipating -and
preventing misbehavior before it occurs.

"Glve no more than one.wafning'before following thraugh with the -stated

consequences, -
Make sure that’ studentsu havé enough work to do, that ‘they ,understand
exactly what to do and can do it, and that they know what specific things
they are to do after they finish their work. ' _ '

o - " :
Structure some class time for student digcussidn. .
Whenever possible, statéments‘abbut behavior should be work—rqlatéd ahd
positively stated: : :

“You need to be wofking ?}obiems 6 cﬁbugh 15. That involves no
talking," o ' oo ' L e
« : . ) \

“After you' have turned in your assignment, you may read yourAlibrary
book or work on an assignment from another class.” = - -

. »

and I'll come to your desk." S
. ’ .- LI ’ ' A : > . l . . ‘ *
Decide what minor inappropriate student behavior should be ignored.

"If you are having problems with .this assignment, raise your hand - -

. Be sure that stated consequences are appropriate to the behavior and that -
you can and will .carry theﬁ'outvconsietently, -Include positive conse-
" quences for appropriate behavior in your list 2{ specific consequences.

] SRR ’
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- PROBLEM: STUDENT BEHAVIOR IN A LOW ABILETY CLASS N

., -
-

Mr. Oliver igjconcerned about student behavior in his lower ability’
class.” Several students .are always late coming in.  ,0thers frequently
fogget their- books,. paper, pencils, assignments, etc. During content
vpresentasions, students call out answers or comments, some ieAVe their seats
" to tpro& away -paper or shafpen their ;encils,. and there 18 .freqpently
_chatting, and note ﬁriting. During seatﬁork'a§%ighmen;s,'Stbdeﬁts work the
first problehx or two while teach;r is watching, but‘:then turn ‘to theif
neighbérs as Soon as.he«ﬁurns his back to work with individual students. He
tried to establish ordef by. using a “fine" system, in thch students had to
write out and tirn’ in definitions 4or: probleﬁs if “they were caught - in
inappropriate behavior. This‘ system had worked well with his average
clasées,'but‘in his‘low~c1ass he found he was constantly handing out)fines,
- and was unable to keep track of ﬁhether they were turﬁed.in. What\bther

ideas could Mr. Oliver try? ‘ _ ’ .

Where to Look in the Manual , . . -

Lower Ability Groups: pp. 151-159

Maintaining‘Your Management System: p. 103-112
Developing.a Wdrkable'Set of Rules and.Pndcedures: P 2-34
wdrk-Requifemgnts: P &9, d;h | ..

Communjcating Assigﬁments: pp. 50-51
- % .
Consequences: p. 67-80 13(/
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Some Specific Suggestions ' ‘ ' ‘.

b

Reward compliance with procedures by awarding polnts toward grades, Give
students points, checks, or stars dally for having appropriate materials,
being in their seats ready to work when the bell rings, and staying on task
“throughout the period. - ¢ ’ o
Have students keep. a' record of materials and assignments they will need to
bring to class: Stand at the door during the passing period and remind
students of what they will need for class. Post what books and matertials
will be needed beside or above the door so that students can see it while

walking in the ‘hall.’ '

v -

Have students bring pencils and 5aper to leave in your clasroom so that they
will'always be. available. Have students label the writing implements and
keep the %gPer in a’'folder with their name and class period. . .

Keep a supply of pens or pencils on hand for emergency loans, but impose
some penalty (demerits, fines, or detentions) when students .have to bprrow
supplies, ° .

- Before content presentations, remind students that you will call on students
- to answer and that you will not accept call outs except when you signal it,
One signal you could use is to touch your ear for an oral response. Another
- signal you could use 15 to say the word, "Class.” A signal must be taught ¢ g
to students. ' : .
-Remind students that you-will not allow anyone out of his/her seat without

permission; you will allow htime for throwing away paper or pencil sharpening
aftervthe presentation. . ' '

'Stop'inqppropriate behavior during presentations by réminding Students of
-the procedure or rule. I& the behavior persists, impose a penalty.

Circuylate during content presentations'End‘seatwork activities, Try to walk
by éVery student“in the room. Look at every student's paper to be sure s/he
is working on the right assignment and doing it correctly. Do not stay too
long with any one student. If a student needs additional help, have him/her
come with you to a table or desk where you can see all of the students in
-the classroom. Frequent circulating should tend to discourage note writers
and talkers., . ‘ ' . :
Keep a clipboard with you at all ‘times with student's names entered on a
' seating chart. It will be easy to glance at the chart to make a mark when a
demerit or fine is assigned for inappropriate behavior by a student. The
location on the chart will ease the problems of trying to remember names.
If the marks are made in pencil, they can be erased after the tally is
transferred to a grade book or the fines are counted. -

»

-

v
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The Research and Development Center for Teacher Education
Classroom Organization and U niversity of Texas Austin 78712
Effective Teaching Project (512) 471-1283
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PROBLEM: HETEROGENEOUS CLASSES

NeVer before has Ms. Rogers had to deal with students of such differeqb
entering achievement levels in her 7th grade class. She feels'frustréted‘in
‘her efforts to provide instruction at appropriate levels for some students
several years below grade level and others aong grade level. The brighfest
students finish seatwork way ahead of the rest of the class, while the
slowest students seldom'successfully complete an assignment.

So far Ms.’Rogers has tried two things.‘ She decided to pr;vide extra
c;edit activities'fdr students who finish work early, and she beganfto_help
. slower students individually more often during class and after school. _Both

- of these steps seem to help, although each also created 'some management

problems. What additional things might Ms. Rogers do.?

Y

wﬁgk% to Look in the Manual
i+
Teaching Heterogeneous Classes: pp. 159-167

Adjusting Whole Group Activities: pp. 160;162}—/ -

Using Small Group Instruction: pp. 163-166 . e
: pp. 171-172 (Case Study)

Student Acc0qntabi1ity for Work: pp. 47-65

Ut
w
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. ' - Some Specific Suggestions-

\

If you have one or two students who are especially likely to have trouble
with whole class assignments, place these students where you can easily keep
an eye on them during instruction and seatwork.  As soon as "you have given
seatwork instructions to the whole class and you have monitored to be sure
they have begun work, cheek with the-slower'student(s) privately to go over
instructions again or modify the agsignment, as needed. If there are more
than two such students, treat them as a small group. i

>

Enrichment or extra credit materials for students who finish class work

early should be work~related activities that will not distract other

students. Set up a system for giving feedback, credit, or recognition for
T completion of enrichment activities. : : T

Be sure to involve all students in the class when leading a discussibn or
recitation session. Use some system to be sure each student has
opportunities to participate frequently.

Include some activities” that can be done together as a whole class but at
\different levels by different students, e.g., Common Factors Drill, writing-

3‘tg\\ assignments..

If the above suggestions are not sufficient for a given class, use small
group- instruction for part of your course work. Plan and teach procedures
for group work carefu Ve ) o

- o

When ﬁsing differentiated assignments, make adjustments in your grading
system so that lower ability students can get satisfactory grades. -

9/10/81




The Research and Development Center for Teaoher Education
~ University of Texcs Aushn 78742
Classroom Organization and

Effective Teaching Project . (512) 471-1283

PﬁOBLEM: TEACHING LOW~-ABILITY CLASS

Sometimes Ms. Porter feels that the Students in her low-ability
}second period tlass are either unwilling or unable to learn anything..
Many seem apathetic; they won't even try.. Most have short aﬁtention
spans and seem to require constant individual assistance.

At "the beginning of the year, Ms. Porter assumed that she ‘would
teach her low—abillty section much as she would the othen classeﬁ, except
for using a slower pace, with more practice and drill for the students in
the lower-ability section. After several weeks of school, she realized
other adjuStments would have ‘to be made as well. ' She began showing
students exactly what to write down for notes during teacner %resenta—
tions, .and she began asking more frequent,(simple review questions in
class to hold students' attention and help them learn. These measures
helped, but many studedts still. don' t_complete their, work successfully.
What are some other adjustments Ms. Porter should make in.her'lou—ability

section?

-«

Where 'to Look in the Manual

Lower Ability droups: .PP. 151 - 158
Case Study: pp. 169 ~ 170

Pacing: pp. 148 - 149

‘Examples of Incentives and Rewards pp. 79 - 80
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. Some Specific Suggestions

- Spend more time actively teaching the class as a whole, . and less time
& helping students -individually during seatwork.

Get frequent work samples, written as well as oral, from students in
lower~ability classes.

Use syéﬁématig' turns to insure frequent oral 'pérticipation from all
students, :

Provide as much structure for classwork and homework as possible. Begin
all assignments in class as a group. Use dittos or worksheets that lead

students through tasks in a step-by-step fashion with frequent, short,
written responses, ‘

. - Break class' periods up into a series of short tasks,fvwith some
- accountability for each.

)

Emphasize daily grades, .and provide frequent feedback to students about
their daily grades, : : . '

9
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" Classroom Organization and University of Texas Austin 78742
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o

PROBLEM: MISSING ASSIGNMENTS

@ O -

At the beginning of the year, students in Mr. Hope's “classes almost.
‘always completed assignments .promptly. waever, after the first few
weeks of school, inpomplete‘and missing assignments began to occq; with
increasing regulafity. When Mr. Hope'asked why thef did not complete
assignments, some students .claimed they did not know what they were
suﬁposed to do. Other;‘complained that when they wofked at home, they
couldn't remember what to do. This surprised Mr.depe_because students
did not seem confused nér did they ask questions when he gave the
assignmenfs in class.

In an effort to encourage more diligent behavibr, Mr. Hope reminded
his classes that each homework dssignment was to be kept in a notebook.
Thi; was to be turned in at the end of the grading period, and the
notebook would receive a lower.grade if assignments were missing. He
also started listing assignments on the board to help students remember
them. - |

These measures seemed to help for a few days; however, the rate of
incomplete or missing assignments soon escalated. o

What ‘are some other ideas this teacher might consider trying in
order to improve student performance?

’

Where to Look in the Manual

Student Accountability: pp. 48 = 53

Consequences for Accountability Procedures: . pﬁ; 71 - 72

.

Communicating clearly: pp. 126 - 128 . , T

(0
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Some Specific Suggestions

Wait for all students attention before beginning to give instructions.

After -giving 1mstructions, ask a student (one who may need help) to

repeat the instructions.

" Quiz the class about what they are to do, rather than only ianviting
questions. -

Immediately after giving instructions to the whole class, go over them ’
with the slower students, either individually or (if there are more than’

two) in a small group.

Watch all students' faces carefully while you give directions. Look for
signs of ‘confusion, inattention. ’ :

o
°

Do a few: problems (questions) yith the class. Show them exactly how?

thelr papers should look. (An overhead projector works well for this.)

L

While you watch the class, have everyone head their papers and do one, or

twg problems. Announce the answer(s). . Ask for a show of hands. Work:

the problem(s) on the board quickly.
Don't go to your desk. Circulate and look at ‘every student's paper,

For long—term‘assignments, such as notebooks, inspect -them frequently.
This can be done while you ‘monitor seatwork. Also, post a list .of

required parts, sections, steps, and so on, for such assignments.

s -
When a student begine to skip assignments, call his/her home and enlist
help from the parent(s). :

Be sure to leave enough time 1ij class for students to begin and to
complete part of each assignment before taking it home. ~Then you'll be
able to note immediately and to correct widespread confusion.

-
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The Research and Development Center.for Teacher Education
.+ ' Classroom Organization and University of Tegos, Austin 78712
Effective Teaching Project (512) 471-1283 . » .

PROBLEM: IMPROVING INSTRUCTIONAL CLARITY =

In Ms. Carpenter's class there almost always seems to be. some students
who don't understand presentations or assignments and who need a lot qf
reexplanation. While she is lecturing, she is continually asked a lot of
questions aBOut what students should write in their notes. When an in-class
assignment is made, she finds herself,answeriné a lot of questions about
informgtion she has just coveréd in the lécture. Sometimes she has to
reexplain parts of the lesson to the whole class. Al s.there are.some
students who finish very quickly, others who seem to dawfle, and some who
simply have trouble finishing’thé assignmenp. " As a result) tbére is usually
not enough time to complete the assighmentﬂand check 1t bgfore the ‘end of;
the period. In an attempt to avoid the problems associated with note
taking, éhe decides to write important information on the chalkboard during

the lecture. What else can Ms. Carpenter do?
) o .

Where to Look in the Manual

Illustratiéns of Clear and Unclear Instruction: PP- 123—124‘
Step-by-Step Guidelines for Clarity: pp. 126-128 - T
Monitoring: p. 51 '

Organizing Instruction: p. 137—143.

Pacing: pp. 148-149 ' .

Teaching Heterogeneous Classes: pp. 159-167
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Some Specific Suggestions . .

o= ‘While lecturing, let students know what they are expected to write in
their notes by underlining  important points as they are written on the
chalkboard, or by listing them on an overhead projector transparency. °
Another way of structuring their note taking would be to give students an
outline, of important ‘areas, with space for .them to take additiomal notes.

Be sure that overhead projector transparencies can be seen by every student
in the room. Standard typewriter print cannot be read from the back of the
room. . - . - , o
_At the end of presentations, always restate or . quiz students on, important -
"points. Be sure students. ‘know what the main points, or obJectives, of the™
lesson are. -
During content .development, wobﬁain frequent work samples, e.g., have
students do problems, sentences, Or answer questions. Circulate during

* these times, looking for areas of confusion, common problems which arise,

- and students who are not participating. Based on the feedbagk from these
samples, adjust instruction by either slowing down or -speeding up the
presentation or by repeating areas where there is confusion. If work
samples are used throughout the presentation, there may not be a need for an
.in-class assignment everyday.

. Reconsider the amount of information being presented in the class. Perhaps .
it would be better to present less information so that there will be
¢ sufficient time to check an in-class assignment prior to turnlng students
loose on a homework assignment. .

Be sure complex lessons are broken down into smaller, easier to understand
steps or parts.

If it becomes apparent during the work samples that some students still do
not understand, have ‘them join you in a small group after the general
presentation. In this group you can review the points of the lesson -and
answer their questions. If it's only one or two students, seat them close
to the front where you can get to them easily during or after a presentation
to check how well they are doing.

a

Circulate while students are doing seatwork assignments{ Check to be sure

thexéare working on the assignment, they are d01ng the assignment correctly,
and they are using their time wisely.

Tell students how long the assignment should take. Warn them when there is
about one minute until time to check it. .

S
o
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—appreciated.

« .. in the future.
' ‘of the appropriate answer below. .

[N

L =
. .
' . .

Your comment., about the -ranual, Qrganizing and Managing the Junidr High Classroom, will be greqtly

v
N\ >

#ease look thrbugh each part of the m

(Please circle only

P

- We will use-this information to ‘revise the manual to make.it more useful for teachers
anual and for each ¢hapter, circle the number

i number for each chapter.)

'é
.« -
.
.. -
e

)VA' How Useful Did You Find f'he__SuggéstIons-lh Each Sectioh? ,

vl

-

..

* Useful ‘and help~

Very helpful and

this matenal
made a positive
1f'ﬁarence in my

for Special -Groups

Not useful; not . Slightly use— - Moderately use~ :
- appropriate or, ful. I used one ful. Used some .  ful, T used
. practlcal for or two sugges- of the sugges~=  many of the
: SR Lmns tions. © suggestions.
L e Gxapter 1 _ s . .
g Orgamzmg for the 2 - 3 4
- Beginning of School ¢ " C,
Chapter 2 © - : ] R
Developing Rules "2 . 3 4
and Procedures - ' - Lo
Chapter 3 = . B
Student Accountability 2 3 S 4 .
, V _Chapter & "
.- *  Consequences 2 3 - 4
lOlapLer\T ‘ v .
Planning Activities . 2 e, 3 . . b
for. First Week -
Chapter 6 v
Maintaining Your 2 3 4
._.__Management System . ' x oo -
‘ Chapter 7 , L
Instructional Clarity 2 3 . 4
‘ Chapter 8 ’
*Organizing Instruction . - -2 - 3 4
C(hapter § _ K . .
Adjusting Instruction 2 3 4
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~
«
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}fi’. 'How Much Did You Read or Study the Contents of Each Section? | *

-

a A . ’ . ! Studied this part

. . Had time for only  Read it carefulty . . - carefully. Did
S ' a quifk overview  once, Jidat Real it nore than activities. =~ .
None, or very of alll or most of least some of once. ' Did most* Reviewed it after

. .. Jlitde. it. - © activities. activities. é:_, school started.

Chapter 1 . o .

Organizing for the 1 ’ 2 ' 3 4 5
Beginning of School ' ‘ ;
Chapter 2 S : .
Developing Rules _ 1 > 2 3 4 . D
and Procedures _ : :
* Chapter 3, ' oo . . b - .
Student Accountability -1 2 3 4 5
Chapter 4 . |
Cohsequences . 1. 2 3 4 5

Chapter 5 .. _ — :
Planning Activities 1 Fe) 2 3 A 5: -

for First Week - - _

(hapter © ) . . ~ .
‘Maintaining Your . - 1 L Jf2 - 3 b 5
Managemeiit System .

Chapter 7 L . Tt )

Instructional Clarity 1 ! © 2 - 3 4 5

Chapter 8 . P .

Organizing Instruction 1 : -2 o 3 4 5
o Chapter 9 . ' . . , t
Adjusting Instruction. . 1 C 2 . 3 4 5
for Special Groups - L ' . '
Additional Comments: b C
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Instructions:
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Name

Management Questionnaire

£

Please respond to each of the following seven
questipns about classroom management. Use about 4

or 5 minutes per gquestion.

[

A
For some questions, you may feel that there is

more than one appropriate course of action,

depending on circumstances. Feel free to note
alternatives where these seem appropriate.

=] 7y
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1. In-your opinion, what are the most important thidgs to plan .
for or think about to get the school year started off right?

1
LY

.

\ 2. What would be a typical lesson plan for the first day of
school in one of your classes? (Assume a class period of at
least 45 minutes. Be brief: List major headings and

e activities only.)

»




. . ]

0

3. What do you believe are the most important rules for your
classroom? What would happen to the student who did not
follow the rule?

Consequences for Not
Rules : Following- Rule

&
o '

4. A teacher friend complains that too much of her class time
seems to be wasted while students g%t settled after class
changes, get ghpplies out, sharpen pencils. Then there is
roll call, announcements, and paperwork to do. There seems
to be little time to teach. What would you suggest?

"’:1:]
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5. A teacher finds that at the end of the gfaging term, many

students have significant numbers of overdiid oy missing

assignments. What suggestions would you make ‘in order to
avoid this problem in the future? -

a

6. A teacher friend complains that his students continually ‘
: make.errors because they do not seem to listen to or follow

directions. What advice would you give your friend to -
improve these students' performance?

-




After - the first mohth or so of the school year, Ms.’ Smith °
notices that one of her classes is proceeding downhill.
Once attentive students '‘now frequently «chatter during whole
class lessons and .it has become very difficult to get the
~class to settle down for seatwork a551gnments. Occasionally,
paper wads are thrown around the room and boisterous ‘behavior
“ is gradually becoming frequent. What might Ms. Smith do to
re-establish a better learning environment and how could she
prevent a reoccurrence of these problems in the future?

/
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. GUIDELINES FOR JMIS cmssmdu ACTIVITY ‘RECORD

The . purpose of the'Classroom Activity Record (CAR) is to provide
a record of class time use, 1nstruct10na1, act1v1t1es, and 1mpor;ant

aspects of class behavior'durihg each observed class meeting: Each page

of the Classroom Activity Record consists of: (1) an ID field, (2) four

o

columns for codlng act1v1t1es, recordlng eiapsed t1me 1n each act1V1ty,
noting SERs, and _recordlng time " points, . and (3) sPace for recordlng
descriptive notes of activities and behavior.

Completing the. ID Field -

v

. The ID field at the’ top of the Classroom Act1v1ty Record should

correspond exactly to that on the Student Engagement Ratlng form for the

s

same observation. Complete Teacher Number, School Number, Subject

"Number, and Observer Number blanks.using thhe code numbers that have been -

)
,

supplied to observers. In the Period Number blank, indicate which of

the teacher's class sections was observed. The Datevshould be the date

the observation was made. In the Number of Students bladk, the observer

should record the total number of students in attendance im class during

‘the observation. This number should include late arrivals and early
. M '

departures. In the Number of Adults blank, record the dumber of adults

‘simultaneously instructing or in charge of students for any major part.

-~

of thé class. For example, if both the teacher and an aide or Student

~

Teacher 4re interacting with, instructing, oOr actively monitoring

.students for all or part of the class period, the number of Adults

recorded would be "9 " If the teacher is in charge of the class for

half of the period, however, and then leaves and another adult is. in

v

charge of the class for the rest of the period, the Number of Adults

A
r\z
o

.
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e L

would still be "1." 1In the Grade blank; repord the official grade levei

o0f the class.

4 s

. .

" ERIC
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‘Activity Code

'
.

s and # Minutes
T —r— 7

There are thirteen categories of classroom 'activities. These are

the same categories used for SER$. Whenever anvactiVity begins; the

[+

beglnnlng ‘time should be noted in the Time P01nts column. When the

actlvrty ‘category changes agdin, the 'new Act1v1ty Code and Time Point

should be not

be noted in the # Minutes column fmmédietefydbeSidettﬂerfirst Activity’

-

P

.
L
©

approprlate code shguld be noted in the Act1v1ty Code colutn. The

L3 . «

ed ' and the elapsed time spent in the first“aétivity should

’

Code and Time Point notatlon No aCtIVLty should be recorded unt11 the

class actuall

of the class.

the Activity

y begins or the bell rlngs to signal. the ofchial begxnn1ng

At‘the end of the class,-wrlte““bel " oor "dismissal" in

Code column to indicate the ‘end of the final sactivity.

Record the time of this ending in the Time Points column. NOTE: Activ-

ity Code and
Time Po‘int:-

described bel

Code No.

# Minutes columns can ' be completed after the fact, using

notations and Descriptive Notes, Activity Codes are

~ -

owW. T, L ‘ : . C
;o | ;

DeScription of Activity Code Categories

. Explanation

&

-

Content Development: Teacher presentation *of  content.
Includes” lecture, demonstration, explanation of academic

content. May also include some questioning or comments

from students, but the maim function of this activity 94s

informing students, introducing new material, or reviewing
previously introduced matetrial. = Students engaged in'this

activity should be counted 1in the On-task, Academic’

categories. _ . B

Dy
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Code No.

."_ must last less

-

-

Classroom Activity Record Guidelines - 3

. Explanation

Content "Development: Recitation/Discussion. Includes

. .questioning of students by the teacher. - The funqtidg of

this activity is to provide students practice of skills or
reviey of maferial. "This category might also include short
written tasks, as when teachers ask students to werk one
problem at théir desks to assess understanding during-a
content development - activity, To be included in
"Recitation/Discussion,'" written tasks or other seatwork
than 3 minutes. This ' code could also’

include a content-oriented game or board work . actively

involving most of theJ class.
should Dbe

activity
categories.

‘Students engaged in this

counted in ° On=task, Academic: °

°

-

4 ’ ‘e R [
3 ' Individual' Seatwork. Students. are working at desks
: individually. This code includes warm-up activities that
- are. conpentécgnteredﬂﬁi Brief directions for seatwork or’ L
'3f " short 'teachgrkwinterruptighs of seatwork';to' explain or .
"%+ clarify directions should be left in seatwork time  ualess
they last more than 1 minute. If during a’ codtent . '
development activity the teacher assigns a written task,
_the written task should be coded as "Seatwork" if it lasts
3 minutes or longer. Students engaged 1in’ this éctiv%ty

should be counted in the On-task, Academic categories.

o 4 Tests. Anything called a test, quiz, readiness test, or
assessment. Students work independently. Students engaged
in this activity should be counted in the On-task, Academic -
. categories. ' °
5 Pairs or Group Seatwork. Group projects, experiments,
! small group tasks. Teacher circulates or monitors from
desk. Students engaged in this activity should be counted
in"the On-task, Acadgmicvcategories.
' 6 Student Presentation. One or several students present to
‘ the class® for more than 1 minute. The preéentation' is
R J planned ahead of time rather than in response to a direct
teacher question as in recitation. Students "engaged in
this activity should be counted in the On-task, Academic a
categories, ‘ '
o i : N, o

P s - » "
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It should also be used when the teacher gives

¥h tit Fnstruction. Teachef wotks .with a'group of
students {3-or more) for more than 1 minute while the. rest
‘c1§$§?ﬁs in seatwork. i
over all others, e.g., don't code seatwork for the other
students durjhg this period.  Students
activity, Sh§§id be counted in the On-task,
ca;egd%iesgf%@ﬁ‘ - LU

p

o

Procedgralffiehavioral Presentation. . The teacher presents '

or revzew?félassroom procedures or rules. This code should
be used any time the teacher -institutes and explains
91assroom'proéedures or rules governing student .behavior.
the class
extensive'feegback on their behavior, or discusses proéblems
relating to -student behavior ‘in. class,’ or
following of classroom procedures. Studeﬁys engaged "in
this ractivity should be counted in the On-task; Procedural

’

categories. : .

“

,Procedu;éI/Administrative Rout intes. This code can include

roll call, gnnouncements, opening oOr closing routines
(ynless ‘' academic content is involved), giving directions
fdr assignments (if over 1 minute),?discussions of grades,
4distributing'éraded_papers, recording grades in class, and
changing "seating. These activities must involve most of
the students.

student's, while most of the.,students are doing seatwork,

the "Individual Seatwork" code _(3) should be used.
Students engaged in this citegory should be counted in the
On-task, Procedural categories, v

Checking .- Going over homework problems; a quiz, or

assignment for the purpose of checking/grading it in class.
Little or no teacher explanation or review is entailed.
The teacher or students announce answers Or write them on
the board or pvefhead'transpa;ency. Students engaged in
this category should be counted in the On-task, Procedural
categories. ‘ : ' '

This. category takes priority

engaged - in_ ‘this
Academic

.students'

' For example, if roll call or distributing:
graded papers involves only the teacher and one or Gtwo-

-
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Explanation -

, c .
Transitions. “Act1v1t1es enta11ed in changing from one
activity to another. Includes getting supplles, passing
papers, waiting for ®veryone to get ready, quiet, or find '.
the place. ‘Activity codes for "'Transitions" should not be
noted in the Classroom Act1v1ty Record wlien the transTtion

' lasts less than 1 minute.  Students engaged in this
activity should be counted - 'in “the On-task,  Procedural

categories. ' s . :

° .

IS . ) 4 (.
. .

Non-academic Activity. Games, discussions, TV, not related
‘to content of the class. Students: engaged in this act1v1ty

should be counted in the Off-task Sanctloned category

‘Dead Time . Two—thlrds or more of  the class have no.-
assigned- task; students are just wa1t1ng. Studenﬁ?’falllng
into  this category ~should be counted 1n _ the Dead Time
category. | ¥ ' *

‘Noting”SERs = . - _ LN

-Whenever‘ta Student - Engagement Batiag, is completed, record the

o

. . ) ’ . o . y L e '
number of the SER in the SERS column directly opposite the time notation
“ - : . . ) o s : S .

and corresponding Descriptive Notes. ‘
\ S }

LI

Noting T¥me Points

Observer should- record times in~.t%y Time Poidéégﬂcolumn as

el N .

, frequently as passible. At a minjmum, timW should be .noted to

.eorrespcnd to every SER and Activity' Gode change. 1In addition,- times
. : v . 4 ),

* should" be noted' for changes Oof topic, changes of “instructional

gro%piqgs, and major changes of teacher activities .during students'
N RS . o . : - o

. Y : i . M ) . . . 45
seatwork. r % . ’ e
: o - ~

—

. . . .
. N [

Descriptive}Netea&“;
The Descf{ptive Notea.shduld'describe gener ly ﬂhat'the teacher. is
Ay ' . + * . & ) * : -

> doing and what the .students are doing, the genefal “gdjpic of study and.
- . . e . ‘ . 2 s - ‘

13

“ topic. changes, and levels of student tooperation, participation, " and:
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" : N N .
extent of work avq1dance. If small group instruction 1is used, the
. 2] R

number, slze, and activities of the dlfferent groups should be briefly

describe?. The notes* should have a whole-class focus, that is, they

should déscribe ‘activities of the class as a whole rather.than providing

° details about ouly one or several students. Howevet, to the extent that

-
s

time allows, the observer should describe problems,“sources of pr6b1ems;

or outstanding teacher or student behaviors that would markedly affect

A

any of the Component Ratings. For example,'linstances of teachers

monitoring student work or behavior;vinconsistent behavior management,
&
g1v1ng academic feedback,,or rewardlng students for academ1c performance

4

should be ‘described. . Studylng the guldellnes for Cgmponent Rat1ngs©w111

help increase awareness of what events should ba described, A brief
\{ s
description_;gj the general 'c1assroom ‘appearance? and arrangement

L .

(tea her s desk students desks ostin of rules and asslonments) is
P g ,

v 4

desirable. The observer shomﬂl.not try to describe the c1assroom 1n

a

great detail or record all interactions verbat1m. Rather, the dbjective

-
[}
-~

of the'descriptive notes is to produce a coherent and readable record‘of
¢ —_ . N

Y

. . -

major c1assroom act1v1t1es, 4 ) .

- . ..

In maklng the Descrlbtlve Notes the abbreviations 11sted below may

be used. Because readahility ts of first importance, ‘other

A - , L _ ¢
abbreviations or shorthand:devices should not be used unless they are

. v
. .

defined in the .notes. e R 0’ » -
. . . . . ~ LN : ' e
T Teacher * oP ‘Overhead projector
“ S  Student B - Boy A e
Ss  Students * ¢ " eirl- e
bb  Bulletin board = Equals
. ¢cb Chalk bgard v About , approx1mate1y
w/  With - . hw  Homework ~ .
o, #, . Number ‘ bk °  Book * ’ ) <.
Y ‘ :Q/ : Questlon- . ‘assgm Assignment - Y -
o : . PA "Pub11c address " info" Informatign * ‘ \
. (annpuncement) T ' . \ ,J' o s
N o R ) ,' ‘
. ~ .

S
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Checking the Classroom Acfivity Record

"
. v

Before turning in the Classroom Activity Record for an observation
. . . ’

(along with the SERs and Component Ratings) CHECK »IT CAREFULLY for
_ ‘ ‘ EFULL

»

‘accuracy, completeness, and readability. 0Clqan it* up, addinformation,
. -
dr» make clarifying notes as needed. The following <steps should be
. followed in checking every piaséfoom Aétiviéy Rgfgrd béfore it is tanéd
"inﬁ' ‘ |
1. Check .the ID field on every page to be sure that all blank; arq;
. . 1 : o

' : '
complete and that the ID fields on all of the pages are uniform.

4
»

you have not left off ,any Activity Codes and that the

Make sure
B

codes used are accurate for the activities described in the notes.
. ) & \

3. ‘The number of minutes beside each 'Activity Code must equal the

. [ . ' S .
difference between the beginning time for that activity and the

beginning time noted for the next Activity Code in the column.
’ :

4. Be sure all SERs are Qg:ed. o : o

5. Make sure that for each coded activity the Descriptive Notes

indicate what the students are actually doing and the location and
F o ) ) Ve ‘ //

activities of the teacher. ' ‘

-6, Check to see that the_ending/GE;;;;/last activity is indicated by

the word "bell" or (in cases in which activities continue and class
S _ .

- .

is not dismissed until after the bell) "dismiss" in the Activity
Code column. .

’ -

Be sure ending time is noted in the Time Points column.
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Guidelines for Using JMIS Student Engagement Ratings

At 10-minute intervals, the observer should complete - a Student
: o ’ .

Engagement Rating (SER). This consists of two kinds of information

about the classroom codtext at the time, a rating of student suctess,

and a count of students who can be classified in each of eight digferent
. .
. categories of engagement. The observer should use the sequence of

Random Numbers (at the end of these SER Guidelines) to determine. when, .
during the first 5 minutes of class, the first rating -should be made,

». )

and then maintain a 10-minute interval between all subsequent ratings.

i

‘ Completing the ID Field . oL . ,

The ID field at the top of the Student "Engagement Rating form
should correspond exactly to that on the Classcvoom Act1V1ty/Record for
the same observation. Complete‘Teacher Number, School Number, Subject
Number, and Observer Number blanks using the code numbers that have been
supplied to observers. In the Period Number blank, indicate which of

the teacher's class sections was observed. The Date should be the date

the observation was made. In the Number of Students blank, the observer

~should record the total number of students in attendance in class dur1ng

the observation. This number should include late arr1va1s and early

departures, Th? number of students used ‘for th1s blank should matgch
that used for number of students ,on -the ID field of the ClassroOm

: b

ActLv1ty Record and Component Rat1ng form. In the NUmber of Adults

-

blank, record- the number of adults_'simultaneously instructing. or in

.
il

charge of students for ani major part of the class. For example, if
both the teacher’ and an aide or Student Teacher are interacting with,

instructing, o actively monitoring students for all or part of the




o
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) :

)

.

class period, Ythe Number of Adults recorded would be "2." If the teacher

3 -

is in charge of the class for half of the period, however, and then

leaves, and another adult is in charge of the class for the rest of the

. , 7 . R )
period, the Number of Adults would still be "1." 1In the Grade blank,
4 .

. X ) , W A
record the official grade level of the class. |, B .

Describing Classroom Context

v
Lo

In order to provide information about the context in which the

Engagement Rating was. taken, the observer should note the time, code the

’
.

activigx of the classroom, record the -nﬁmber of students in the

)
)

classroom at the time the rating was taken, and rate the level of

- Al

studedt success in activities prior to the rating.

Classroom Activity Code. There are 13.cddés to describe classroom

~activitiesf -These indicate whtat most of thé students in the room are

1

doing at ,the moment that the SER is taken and, in most, cases, what the

-

teacher is doing. They also give information about how the class is

organized :fpr instruction. -~ For example, Codes 1, 2, 8,'193 and 6

k]

teacher-led activities; Codes 3 and. 4 indicate

describe whole--class2

)

that students are working independently; and Codes 5 and 7 indicate use

of group work. Activities 9, 11, 12, and 13 may assume a variety of
organizational patterns {or none).- The QMIS'ﬁActivity Codes are
described below. They are- identical "to the codes used in the JMIS

Classroom Activity Record.

»

s <

’ [1N
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‘ Code No. - ' Explanation
!
1 Content Devélopmenfg Teacher presentation of content. “
Includes lecture, demonstration,. explanation of academic °
. content. May also include some questioning 'or comments . .

from students, but the main function of this activity is
informing students, introducing new material, or reviewing
previously introduced material. Students engaged . in - this
activity - should be counted in the On-task Academic
categories,
2 ‘ Content Development: Recitation/Discussion. Includes

questioning of students by the teacher. .The function of

this activity is to provide students practice of skills or

. i review of material. This category might also include short
’ "written tasks, as when teachers ask students to work. one )
5 P problem at their desks to assess understanding during a !

/ content = development activity. . To Dbe included 1in
"Recitation/Discussion" written tasks or other sedtwork “
must last less than 3 minutes. This code. could also ¢
include a content oriented game' or board work actively

- involving most - of the class. . Students engaged in this
. activity should be counted in the On-task, Academic
. . categories. y
. 3 Individual Seatwork. Students are working at . desks' .
. ' ~ individually. This code includes warm-up activities that ’
are content—centered. Brief directions for seatwork or
, short teacher interruptions of seatwork -to explainwor
. o clarify directions should be left in seatwork time unless
they last more than 1 minute. If during " 'a content
development * activity the teacher &ssigns a written task,
the written task should be coded as "Seatwork' if it lasts °
v . ' 3 minutes or longer. Students ‘engaged in the activity, ‘
K should be counted in the On-task, Academic categories. . -
. . v
. 4 : .Tests. Anything called a test, quiz, readiness test, or

assessment. Students work independently. Students engaged
in this activity should be counted in the On-task, Academic
categories., N . _ >

. 5 ~ Pairs or Group Seatwork. Group projects, experiments,
‘ small group tasks. Teacher circulates or monitors  from-
desk. Student engaged in this activity should be counted

R . in the On-task, Academic categories. . .
- h ’ .
i - . v
. A5 ° v
»~ 2 ° R
° ~ |
) . R . . . . }
hd -. . -t ." & %Ur \\
' 4 Sd !
Q : ‘ » s '

(@
,{/‘
&

Exd
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Explanation

. . ’ . Code No.
L

L)

«
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Student Presentation. One or several students present to
the class for more than 1 minute. The presentation is
planned ahead of time rather than in response to a direct
tegcher question as in recitation. Students engaged in
this act1v1ty should be counted in the On-task, Academic
categories.

Small Group Instruction. Teacher works‘ with a group of
students (three or more) for more than 1 minute while the

rest of the class is in seatwork. This category takes
priority over all others, e.g., don t code seatwork for the
other sStudents during this perlod Students engaged 1in

this activity should be counted in the On-task, Academic
categorles. -

Procedural/Behavioral Presentation. The teacher presents
or reviews classroom procedures or rules. This code should
be wused any time the teacher institutes’ and explains
classroom procedyres  or rules governlng student behavior.
It should also used when the teacher; gives the class
extensive feedbadk on their behavior, or discusses problems
relating to student behavior in class, or students

following of classroom procedures Students engaged in

_this activity should be counted- in the On-task, Procedural

categories,

Procedural/Administrative Routines. This code Ean include
roll call, anpouncements, opening- or closimg routines
(unless academic content is involved), giving directions
for assignments (if over 1 minute), d1scuss10ns of grades,
distributing graded papers, retord1ng grades in class, and
changing seating., These activities must involve most of
the students. For example, if roll call or<distfibuting
graded papers involves only the teacher and one ‘or two
studeges, vhile most of the students are doing seatwork,

the ' nd1VLdEal Seatwork" code (3) should be wused.

Stude ts engaged in this catégory should be counted in the
On~task, Procedural categorles.

s

3

: Checking.» Going - over homework pfoblems, a quiz, or

assignment for the purpose of checking/grading it in class.

-Little or no teacher explanation or review is entailed.

The teacher or students announce answers or write them on

the board or overhead transparency. .*Students engaged in

this category should- be. counted in the On-task, Procedural

categories. = S
4

~ a -

-

b AL e S s L S ot e
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Code No. o Explanation
[}

11 Transitions.’ Activities entailed in chagnging from one
activity to. another. Includes gettingaféigplies, passing
papers, waiting for everyone to get'ready, quiet, or find
the place. Activity codes for "Transitionsz should not be
noted in_the Classroom Activity Rec n“the transition
lasts less than 1 minute. Students engaged ~ih this

5 activity should be counted in the On-task, Procedural
categories. . - ,
12 Non-academic Activity. Games, discussions, TV, not rela;ed

to content of the class. Students engaggd in this activity

‘should be counted in the Off-task, sanctioned category.

13 ’ Dead Time. . Two-thirds or more of the class’ have no
assigned task; students are just- waiting. Students falling
into this category should be counted in the Dead Time

category. .
° '

Degree of Student Success. Each time a Student Engagement Rating

is made, the observer ‘should also make an assessment of the level . of

J S

student success in academic activities during the interval preceding the

a

SER. 1If there have been®no academic activities during the. interval
(e.g., most of the class has been engaged only invprocedural activities,

. 4 . ’ ; .
dead time, or non-academic games) do not rate success. Draw a big X

i

(corner to corner) in the Success Rating blank. ‘ " ﬁ

L

The Success Rating is an estimate of the extent to which students
o .

are able to perform the work required of them. At . best it 1is a

high-inference measure based on -whatever aspects of student work or

©

work-related behavior can be observed. During seatwork, look 'for signs

of confusion or frustration, failure to be engaged in the task at all,

+

3

or frequent requests for " help. During teacher ’ presentations, judge

-t

success by students' responses to questions, appropriateness of student
. R . : A

questions or comments, or 4ny signs of ability or inability to

understand the material. If there has been very little evidence about

°
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o

student success (no overt indication for over'half the students) in the
interval before an SER, the obser;ef should give anwestimnte but circle
the number to indicate s/he has little confidence in the rating.
By "success" we ‘mean a studznt perfdrms or works at acceptable .
levels, without encountering frenuent failure. An occasiongl error or L

misunderstanding: should not be considered as evidence ‘for a lack of

success, If a student does not engage in a seatwork assignment at all,

assume no success for him/her. T

v A}

5 = Very” high; all students are at least mdderétely -
successful. : T : : o

4 = High; most students are successful one or two may not be’
able to perform the task. :

3= Moderate success -levels. Three or four do not appear to
be performing successfully. :

~

2- = Fair success levels, More than four —- up to one—half of'

" ‘the class —-- are unsuccessful. ‘ » .
- ' R . e , (\ N
E l;=:Low success Ievelg. More than one-half’ of the class

-~ -- cannot do the task. N N

s

If the activity is continued through more than one SER, the rating of

.
<

. A . .
success should pertain to student performance during the time since the

~ . - [ad

previous SER.

Number in Class at Time. This _should be the total gumber‘ of

4

. ‘ ' N |
students who are in the room and . could therefore be considered 1in the

Student Engagement Rating. This may differ from the number of students

» attending class that day because students may be out of the roomlgt the

\

P . ) ) ' ) :
time of the rating. The number notéd here should be the total noted in ‘ "

eight categories of student engagement for that rating.
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' ‘ o Categories of Student Engageément = ’ : N T
Definitely On-task, Acédemié. Students classified in this category
' [ o - .
- are working on an academic assignment oOr _receiving an academic

presentation, and are .veéry clearly paying attention to the task, ' That
. ar , rer te _ -
is, the observer-is very confident that they are actually engaged in the

- academic activity in-which the teacher is expecting them to(be‘engagédt

In order to be considered academic in nature, the stggents .must be
3 e ] . .
reviewing old information or receiving new information from the teacher

about skills - involved in, readding, writing, spelling, grammar, math,

science, social studies, ett., or some set of facts involved in these or
. R Y N . i
. ! ) . . : o . . . -
other areas, or they must be using such skills or facts in completing an

assignment. This category does not include Aiﬁstructions from the

-

-e

teacher about activities which are preparatory to beginning an academic

. . task, or necessary for completing an academic task, . such &s those .

described under the two categories of "On-task, Procedural," below. It
does include activities after assignments which ‘are related to academic
- . skills - reading library books, playing math games, etc.

.

. . Probably On-task, Academic. Students falling in this category are

. »
-
P

supposed to be working on an academic assignment or attending to an%a_

\ academic presentation, but cannot confidently be said to be attending;

however, they are not definitely-off-task either. Students falling in.

. \ _ ‘ .

this category might be sitting at their seats with work in front of

them, but are looking-up at the wall or out the window at the‘time the

. o

’

rating is taKdn. The studenténdght‘bé thinking about the task, s/he
., might be resting momentarily before returning to work, or é/he might be

dayd;eaming. , .
’

. .
- - e [l
- . S
: o
. , . .

s « - : . : 0y

LI Lo . .
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Definitély'“Oh-task; Procedural. Students classified in this

_category are clearly engaged in some procedural activity which is

preparatory to beginning an academic activity, or is necessary for
finishing it.  Such activities igcludg moving through . trénsitions,
handing back papers, sharpening pencils, getting_ out new materials or

putting .away used materials, turning in work,\putting~heading§ on paper,

collecting books from.other students, finding one's place in a textbook,
. . / . v ' "‘ : . . . -

and listening to the ‘teacher give an assignment when this -does not

involve the teacher- actually presenting academic information.  (For

. .
] o -

example, listening to thélteachex explain that "Your math assignment 1is

oy .

to _do all of the ,probleﬁs' on pages 72 and 73," wddld be - On-task,

becedural, but ‘listening to the teacher say, "The way to add fractions

)

is . . . ," would be On-task, Academic.) Sggetimes procedural tasks  ©

:

involve the®entire class (e.g., putting a heading on a paéer for a test)

considered procedural (such as turning in & paper). .It also includes
opening and closing routines and class procedures such as passing out .

0y

schopl forms, checking papers (with no content review), recording "

grades, collecting money from students, or any-other procedure init%ated
by the teacher for the sake of getting somethiqgfdohe. n co "

¢

Probably On:task, Procedural.. Students classified here a;eilthose,.“ o

¢ .
- -

whom yogitﬁink are probably engaged in some procedufathctiyiﬁy, but.ﬁhp
are not clearly d;ing so. H0wéver, the} are not obviously off—taék'df
misbehavingu An example.wodid.be a studént walkfhg éé}§ss thé.roomf yéu e
suspect that he dis going to some ébei?es’to pick up some materiéis,‘bui

.

it is not- absblutely clear to 'you whether he is doing this or justs

wandering around. -The °same category would apply ‘to someone who, is _ .
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3. n
: wa1t1ng near the teacheé&s desk ~and. you suSpect that the waLt is” part*

of . conthuLng some academlc activity, but you are not absolutely sure.

’ . \ ~ LI o~

. Off-task, Sanctloned. ~Students'gare classifled here _when, at ‘the
v ’ ¢ : ‘

<o . ! . - °

o

4

time of 'the .rating, they are involved in some_ activity that is not

. L e ‘ & S : / T T
: : : _ : L
academic or procedural" in dature, but which is allowed in the classroom.

o

Typieally, this involves non-academic ’gémes:' going to thelfbathroom,

socia} discussions which .are clearly permitted, ‘and’ going to and’ from
' . . . . ‘ ‘_” . YD NERN Y
the wastebasket. ' ' R ' g

Off-task, Unsanctioned. Students are classified in_ this category

.

s
" . . . . [%

.when they are not attending to a presentation, when, they . are--mot. .-

" engaging in seatwork, *or when they  are not'doing what they aﬁe supposed

to be doing. It is not essent1a1 that the teacher correct the students

v < -

" for them to be classlﬁded here. Tth defnnlt{;n of .unsanctionedy‘

- >

- v

behav10rs depends on the rules each ‘teacher has’%stabllshed for hls or
- ’ [ -~ .

hér class, and, therefore, what~ﬁs pnsanctionedvin'one room mayunot be

unsanctioned in another. Typically, however, behaviors which would be

v 1 . . . - e

a, ks

classified here would:bei. talking to oééms neighbor when. thig is_not“,Y
- ) ;- Ve . \‘ - . o L. .
allowed, cheating on 'a test, playing around in ‘a .disruptive Manner.,

instead of working, belng out of one's seat when this is not 'allowed,

a

- . N if .
..-grooming, writing nét'es, daydreaming; reading'inappropriateomaterials, (J,

. ki) . N . . - )

A qnd v1sua1 wanderlng : ' ; . , R

7 : . o : : .
L]

-

. Dead Tlme.- Students’ are c1ass1f1ed here when the gbserver reallzes

that there 'is nothlng spec1flo whlch studentg are supposed to be dolng
and when\they are'not engagrnéwxh qnsanctloned’behaVLor. Th1s would

include students , who' are ‘waiting for .a tramsition as part of - thel

whoJe cLass'and-stndengs.who-havebfinishedf%lf”of‘théiég!ﬁiigﬂéd-woék'i;

’ e L oo : o T s

- and who have not been.given‘anything else td do. &

N

-
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©

Can't See. 1If there are students in the élassrbéﬁ who cannot be
seén by.the observer, ?hey should be included in this category. Thisfﬁxwu,
would include~étudents ;orking béhihd dividers and any student whng;
" back is to the 6bservér’when it{is necessary to see't;; face in order'£5 ;

make an accurate rating. This category would not include students who

: : 4 . S
were out of the room at the time the rating wyg taken, because these

students are not cqunted’ in the "Number in "Class .at Time" for that

particular rating. -




©

Activity Codes

Cbnten; Development: Teacher presentation of content.
Content ‘Development: Recitation/Discussion.

" Individual Seatwork.

Tests. & ,
Pairé or Group Seatwork. '
Student Presentation.

Small CrOup Instruction.
Procedural/Behavioral Présenta;ion. .
Prqcédﬁrai/Adminiétrative Routineé.
Chetking. : | A e
Traqéition. |

Non-academic Activity.'

Dead Time.

¥

R
° . °
K

Success Ratings

Very high; all students are at least moderately successful

High; most students are successful; one or two may not be
able to perform the task

Moderate success levels. Three or four do not appear to be
performing successfully ) '

Fair success levels. More than four =- up to one-half of the
class -=- are unsuccessful

Low success levels. More than one-half of the class cannot
do the .task ‘ v

"Random' Number Sequence

6 6 3 5 4 2
‘ 2
5
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Teacher # Period # School. # Subject # Dgte

# of SS A # Adults « . Grade . Observer #

»

Time

Activity Code

Success Rating

# in room

# def. on, acad. .

# prob. odj acad.

# def. on, proc.

# prob. on, proc. ‘ 5
i

# off, sanc,

# off, unsanc. | . Coe : Fﬂ'

# dead time

‘t. # can't see

Time

Activity Code ‘ A ‘ | -

:Success Rating

# in room

| # def. on, acad.

# prob. on, acad. } , =

# def. on, proc.

i prbb. on, proc,

# off, sanc,

# off, unsanc.

#,dead time

s | # €an't see . L R e |,
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GUIDELINES FOR USING JMIS COMPONENT RATINGS

u

The Component Ratings, provide numerical estimates of a wide variety

of behavior, characteristics, and activities related to the organization and

management of classroom behavior and instruction. The system is meant to

proviﬂe a comprehensive numerical profile of a classroom, in order .to 'sup~
plement other medsures of classroom behavior, including the low-inference
measures (Student Engagement Ratlngs) and Classroom Activity Records.

The ratings are made on 5—p01nt scales. Usually, these’ scales ~are
defined as follows: . ) o ‘
5 The behavior is exhibited frequently or the description is

highly characteristic of the teacher.

4 The behavior is exhibited often or the description is mostly

[

characteristic -of the teacher.

3 The behavior occurs occasionaflz or*the description is somewhat

characteristic of the teacher.

2 The behavior is. exhibited. rarelz or the descrlptlon is not very

.

character1st1c of the teacher.

4

-

1 The behav10r never occurs or is not at all characterlstlc.
A few of the Component Ratings have differently defined scale points. These
var1ab1es are marked with an asterisk on the rating ‘form; the definitions. of
their scale points are included in the description of the variable.

How to Use the Scales .

At the end of an observatibn per1od the observer uses the Component
Ratlng form to .summarize his/her judgment on each of the var1ab1es. ( All
scales must be rated, except for 1i, 3c, and 9d and the set of teacher
reactions to disruptive behavior when disruptive behavior has not occurred.

Make your rating of each scale independently: .~ The fact that a teacher is

rated high or low on some scale does ot mean that will be true for another

scale. Also, let your judgment be based upon events you observed that day,

. not the impression you have formed from prior observations.
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. Descriptions of JMIS Component Ratings.

v ' 1. 1Instructional Managemert

la. Describes objectives clearlv. Has the teacher indicated the pur-

pose of the lesson(s) or what the students are to learn during the- lesson?
Look for indications of thls in mater1a1s given to the students, wrltten on
the board or overhead projector, and 11sten for it when the teacher is
introducing or summing up the lesson. It shou}d be clear what the students
are expected to kndw or to be able to do as i'%esult of part1c1pat10n in the
lessons. '

lb. Uses a variety of materials. During a lesson or activity a

teacher may use -numerous media and materials, .or may restrict the activities
to a single set of materials. Genetally, the minimum set of materials that
will be used will be workbook, textbook, or ditto handout accompanied by
verbal teacher ,explanation and the blackboard or overhead projector presen-
tation. Other materials or media include movie projectors, .tape recorders,—
audio' cassettes, manipulative materials, games,ﬂand'supplementary reaging
'materials, as well as teacher-made or pupil-made materials. Rate a 1 if the
' minimum set of materials is characteristic of most lessons. ‘Rate a5 if -the

teacher incorporates a variety of materials throughout the class period, and

i)

H

rate a midpoint if some variety is evident, but only in “some lessons or
parts of a lesson.

‘ lc. Materials are readv and available in 'sufficient quantity. Rate

a 5 if all materials and equipment are ready for use on all occasions during
an observatlon Rate a 1 if materials are a s1gn1flcaqt‘source of problems
in the c1aSS' e.g., the teacher ‘continuously runs out of materlals, spends a
o . lot of t1me hunting them up and/or getting them into pupil hanﬂ or ditto
sheets are too faint to be 1eg1b1e5 equipment cannot be used beci:se\hnibs, B

P

batteries, or extension cords are missing, étc;

1d. Clear d1rect10ns for ass1gnments or act1v1t1es. Indication of

)

>clear directions can be ﬁbund in step-by-step 1nstruc§1ons given verbally by

the teacher and rgpeated by the students, and written instructions either on ,

o

\ the blackboard, overhead projector, or in handout fcrm. Also, an indication
of clear d1rect10ns can be obtained by the ease w1th which students begin

o 1ssued by the te%cher. ) ’ o N

‘ ‘ their use of the materlals, student ‘confusion, and repeated directions

- - \) | ’ V ‘ . N ‘ o | . ‘. ."’.‘
T . ; P y oo

S . - .

-

.
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g
. , le. Waits for attention. Does the teacher begin giving directions or

insfruction only when sFudents‘are ready, quiet, and attending? Or does
s/he start talking while students are still engaged ip other tasks getting
supplies out, talking to their neighbors, et¢.? A high rating on 'this ‘
category indiéat&s the teacher. secures attention of all students before
.giving instructions or éxplénations to the class. .

1f. Encourages analysis, builds reasoning skills. The' teacher's ques-

H.Eions,andlpr assignments encourage analysis and reflection by the students .
(upderstanding as weil as. memorization). The teacher dsks students to
.explain or justify ‘their conclusions, or to give reasons or background
‘ information. The teacher explains why $&/he engages in certain activities,

and seeks adequate information before forming conclusions.

lg. Assignments or activities for different students. The degree to
which the téachef allowed for individual differences «in aptitudes or -
(intérest§ﬂin required or optional assignments: Rate a 1 if allipupils were
required to do the same thing; a 2 if there 1is some provision fox
differences, e.gf,; optional extra work or choice in the topic of an

. ) . L. R . N
4 ‘ i assignment; 3 if there is moderate differentiation 1n assignments, e€.g.,

students are allowed to choose the activity on which. they work after
completing a basic assignment, or most students work on the same basic t
Soo assignment and-.a few (one to three) students have different assignments; a &_ a
if there is considerable provision for differences, é.g., individual and
group projects for many of the students; and a 5 if there is great attention
to differences, e.g., extensive use of contracts for assignments, or
individualized)activitieé. |

. lh. Appropriate pacing of lessons. Lessons and activities proceed

neither too quickly nor too slowly for most of the students in the class.
The teacher avoids spending too muéh time on one aspect of the lesson and
hurrying through the fest. Once é lesson begins or an assignmenf isim;de
and students are engaged, lessons proceed apace without frequent
intefguption;; false starts, or backtracking.

1i. Clear explanations and presentations of content. # Instruction is

-

presented in a cohereant sequence; adequate examples are provided; skills,
when taught, are appropriately demonstrated. The teacher relates
. o information to different ability levels as needed, uses a variety of

. . ° approaches j}f the content is not initially comprehended, uses appropriate
! % B . -

£

FRIC - R 1.
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vocabulary. Clear,'preciSe language is used. If no content,is explained or
presented durlng the perlod draw a 11ne through all numbers of this scale.

1j.  Monitors student understanding. The teacher actively seeks “infor-

mation” about student comprehenslon during content development or seatwork

aet1v1t1es. Look for frequent questions by teacher during "class
presentations and for techniques for obtaining feedback from many children,
such4 as quick drills, patterned turns, or show-of-hands with correct
answers. The teacher circulates widely during seatwork, checking student
work. Student assignments'are frequently returned with indications that the

teacher has reviewed them.

lk. Consistently enforces work standards. The teacher's expectations

for quality of student work, with respect to both performance and effort,
are clearly codveyed to or understood by the students. The teacher does not
routinely accept performance or effort below the set standard. Poor quality
work may be refused or returned for re-doing or coﬁpletion. Deadlines for

completing work are not ignored or routinely extended. All students are

" expected to work up, to their ‘capacity; the teacher does not give up on or

ignore one student or a subgroup of the class.

2. Room Arrangement

2a. Suitable traffic patterns. The teacher and students are able to

move about the room easily, without interrupting each other's work. Lanes
to the doorway, pencil sharpener, and major work,and grOup areas are open.
Needed materials and supplies are accessible. The teacher can get to each
student for private contacts. :

2b. Degree of visibility. The student desks/chalrs and work areas and

any place the teacher spends much time (e.g., teacheﬁ' desk, overhead
prOJector, small group work area) are placed so that a clear line of sight
is available.  The teacher can see all of the students; tbe students can see
the teacher and  relevant instrdctional displays during whole <class
instruction. ' -

1

3. Procedures

3a. - Efficient administrative routines. These routines include attemn-

dance checks, money collection, tardies, or other record keeping, and

teacher desk and file maintenance. The teacher has routines which minimize

10;;
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‘ ’ their intrusion into instructional time. The desk and file area are
.arranged neatly enough to avoid lost materials, time, or records.

J ' 3b. Appropriate general procedures. Geﬁeral procedures include those

for coning-and-gping from the room, seating arrangements, using materials
and suppiies, and when the teacher leaves the room. Also included are rules«
or procedures governing the level of noise during different activities,
movement around the room, transitions "from one attivity to another, and
student response or question signals (e.g., hands raised). Rate, a 5 only if
adequate procedures are present_in all relevant observable areas. Rate-a_g
if inefficient or poor procedures are evident.in.a few key areas. Rate al
if many areas have no procedures and/or the procedures are not appropriatey

(i.e., don't work, cduse confusion or lost time).

3c. Efficient small group procedures. These include coming-and-going

from the group area, obtaining or bringing needed materials, handling come-
ups aud ‘other interruptions, procedures for students not in the group with
the teécher, and student response or question signals. (Draw a line through

scale 1f small groups are not used.)

’ : ‘ ‘3d. Suitable routines for assigning, checking; and collecting work.

‘ *  Assignments are given c1ear1y, procedures for communicating and maintaining.

~a record of ass1gnments and for hand11ng prev1ous1y absent students are

established. Checking routines (exchanging papers, how to mark correct or

. incorrect answers) are appropriate. Procedures for collecting and returning
daily work are established and efficient.

3e. Efficient opening and closing routines. ., The class follows

Jestablished routines for beginning and ending the period in an orderly
manner. Opening or closing activities often used include: short academic -
review activities (warmups). readying pencils, heading papers, writing in
journals, recording the day's a5signments, straightening desks, returning
supplies,‘and tidying the room (at the end of the period), announcements and
reminders from the teacher. Rate a 1 if no opening and closing routines
seem to have been planned and used (the period begins and ends with
confusion or wasted time); rate a 5 if opening and closing routines are well
established and the beginning and end of the class period proceed smoothly

and efficiently,

. ] .
. o
SR . 2 .
BN - - » »
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4. Meeting Student Concerns

*4a. Student success. By "success" we mean a student performs or works

~at acceptable levels, without encountering frequent failure. An occasional

error or misunderstanding should not be considered as evidence for a lack of
success; 1f a student does not engage 1in é seat&ork assignment at all,
assume no success for h1m/her,

5 Very hlgh, all students are at 1east moderately successful.

14 High; most students are successful; one of two may not be able

to perform .the task.

LI

Moderate success levels. Three or. four do not appear to be

performlng successfully. o © . ,

2 Fair success levels. More than four --up to one-half of .the
class—- are unsuccessful. . ‘

1 Low .success levels,. More than one-half of the class cannot do

~the task. ' .

4b. ‘Student aggression. The extent of verbal and physical .abuse of

gtudents by other students: - This includes name-calling, sarcasm, pushing,
host111ty, hitting, etc., whether, or not it is observed by the teacher. Do
not count reciprocated, playful behavior.

4c. Attention spans considered in lesson design. Actiuities are paced

“ [

so that students do not sit 1nact1ve (as in seatwork) for long perlods of
time. Also, note the use of o¢casional rest breaks and variations in
teaching style to arouse interest or attention.

4d. Act1v1t1es related - to student interest and background. Evidence

of this characteristic can be d1sp1ayed 1n‘1nteractlon by ‘the teacher when
d/he makes réference to relationships between content being studied. and
aspects of the students' lives or interests. Other relevant information may
be obtained from bulletin boards, materials: used by the teacher or lessons

in which pupll interests are clearly taken into account such ‘as activities

Another instance of th1s type of behav10r is when the teacher présents

- contributions of different groups of people, ‘when members of those groups

are present in the class. -

- o N

/

in which pupils descr1be parents occupatlons tr1ps they have taken, etc.
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". 3. Managing Pupil Behavior

*Sa. Restrictions on student discretionary behav1ors. To what extent

wJZZn students engage in discretionary behaviors (at t1mes other than during
teacher presentations) without requesting permission from the teacher?
, Discretionary behaviors 1nc1ude‘aspects of personal condoctdthat are neither .
intrinsically disruptive nor essential to instructional activities:
movement out of seat, pencil sharpening, talking to peers, use of time after.
completion of assigned work. ’ - L )
5 Students must ask [;ermissionn before 1leaving seats for any:
rEason‘or speaking to!;nyone. Few asoectsAof personal conduct
are left to students' discretion. v
3 Students may get out of seats, talk to peers or to teacher, and
choose activities without ‘permlssion of . the - teacher‘ during
6 certain times or w1th1n clearly defined limits.
1‘ Very few restrictions on student discretionary behav1ors.
b e ' ‘ Except“during teacher presentations,.student% may taik, move

out of seat, ‘choose act1V1t1es freely as long as ‘they" do

o ‘ assigned work and respect rights of others..-
- ” *5b. Rewards appropriate per formance. Appropriate performance mears
) actual student accomplishment. Rewards can include nonperfunctorv feacher

praise, approval, recognition, displays of good work, Rr1v11eges, tokens,

cheéF marks, pats-on-the-back, etc. -

f. e _ | Use the following SCaie: : i

1 None or very few conspicuo&s rewards, little praise. ‘

. 3 Modérate use of rewards: Some praise, some display of student

| work, stickers on papers, moderate ‘use of extra privileges.

5 Very frequent use of rewards:. Much posting of student work,
extravagent praise, frequent use of  extra privileges, tokens,
concrete rewards, star charts or other pub11c recognitlon '

‘Sc. Signals appropriate behavior. This class of behavior refers to

:L ' any activities, both verbal and otherwise, which the” teacher uses to let
students know that they should begin behaving in a particular manner. Some

. typical signais include using a bell to signal time to begin an activity, .
lights on or lights off, a sign with Stop and Go to control movement or

‘ ' noise level. Teachers also may move to a certain place in’ the room.

Verbal statements Wthh orient the students toward behaving in a particular'

o L

>

1
5
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mode are aiso'signals. Examples of these include such phrases as: "Does
everyone; have his thinking cap on?" or "Let's have all .eyes up front " How-
ever, orders. or. commands to pay attention directed at 1nattent1ve students
will not be consxdbred signals or cues for appropriate behavior. The
present category is reservgi for signals which have been taught to the class
and which are designed to elicit orienting responses without singling out
individuals in any obvious manner.

5d. Consistenéy 'in managing behavior. How predictable 1is the

‘teacher's response to appropriate and inappropriate behavior? What is the

degree to which the teacher maintains an unvarying response pattern? Rate

a 1 if the teacher is highly inconsiétent The teacher frequently a110ws a,

‘behavior on one occa51on and then disapproves of it at another time. The

teacher often allows deviations from rules and established procedures. Rate
a 2 for moderate incohsistency Rate a 3 »uf there is.sqme inconsistency,
perhaps limited to a s1ng1e area, e. g., call-outs. - Rate a 4 if the teacher
is usually con51stent, with only an occasional varlatlon from rules and pro-
cedures of a ‘minor nature. Rate awz if the teacher is highly consistent.
Approved behavior . r;mains constint across tasks, _unless‘ provided for by
rules 'and bfbceddres. : o - ' 2 '

5e. Effective monitoring. The degree to which the teacher is aware of

the behavior in the classroom. This skill requires visual scanning and
alertness; the teacher avoids becoming engrossed im an activity with a

51ng1e student or group of students, or fixated in one area of the room.

‘The teacher sees mlsbehav1or when it occurs, ‘rather than detectlng a problem

only after it has-escalated into a hlghly visible incident.

6. Disruptive Student Behavior

*6a. Amount of disruption. ©On this scale you are to estimdte the

amount of disruptive behavior that occurs in the classroom. "Disruptive
behavior" refers to any pupii behavior that intérfe;es wi§h>insﬁructiona1,
attentional, or work activities of the teacher or- two or more other stu="
dents. _Excluded from this definition are inattentive behaviors and .behav-

iors that involve only onme, or two other students, such as one student whis-

pering to another, writing notes, or goofing off. However, if the behavior

.elicits the attentlon although not necessarily the involvement, of numerous

other students, then it wouLJ be classified as dlsruptlve behavior. A 5

rating would be obtained if such behavior occurs with a high degree of fre-%

a
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quency. Use a 5 to note a situation which is habitual and is a constént
problem forithe.teacher'and'other'students. A4 would indicate frequent

. occurrences of such behavior (e.g.; once every 10 minutes). A mid-range
rating would be optained if such behaviors occur with moderate frequency,
such as several on ‘the aver%ge per hour, occasionally hoderately or severely
disruptive.~ A rating of 2 would indicate one or two instances per hour,

almost .always mild. A rating of 1 would indicate the complete absence of

any such incidents. Note that "disruptive behavior" does not have to be as

extreme as a knife fight. Rather, it is any behavior that distracts or

interferes with two or more students attendimg to their work or the lesson.

*pb, Source of disruptive behavior. ' How many students are 1nvolved in

=~ .
source, a 2 if -two pup11s are the source, a 3 when, several pupils are "the

source, and a 4 when many (but not half the class) are. the source and there
1s no part1CuLar pattern Rate ‘a 3 when half the class or more is involved.
If there was no disrug)

for 6b’ through 6h.

6c. Disruption stops quickly. The behavior is terminated without

involving additional students or without continuous interruption to the
activities in the lesson. There ig a rapld return to normality..’

- - 6d. Cites rules or procedures. The teacher calls studen?g attention

to proper behavior, as indicated by posted or previously explalned ru1eS'

—

and/or procedures. . . v .
‘ : i , ~

6e. Non-verbal contact. The teacher stops or attempts to stop disrup-

¢ tive behavior by moving closer to the offender, by eye contact, by touching,

holding, or other physical contact, or by using a non-verbal s1gna1 such as _

R

p01nt1ng, gesturing, or signalling. 2

6f. Desist statement. The teacher calls a student's name and/or tells

the student(s) to stop the behavior, with or without explanation. % B
6g. uCriticism. Teacher criticizes or demeans student.

i ~ 6h. Penalty. Uses penalties'in\response to misbehayior;‘ Penalties

-include detention,>demerits or checks.(when these lead to a penalty)? fines,

“writing sentences, withh ing privileées'(e.g,, being last to leave ‘the

room, losing "quiet talking" permission, losing library - or “other

privileges).

creating disruptions inm the c1ass° Rate a 1 1f a s1ng1e pup11 fls &hg;

Ay B
ive behav10r, mark a line through the set of numbers

R A bl AL L
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61i. Ignores. The teacher makes no attempt to terminate the disfuptive~
behavior. S/he may watch the ‘students, but takes no action; or thepteacher

‘may lgok away. .The observer should be reasonably certain that the teacher e

has seen the disruptive behavior. R ' .

7. Inappropriate Behavior: . ‘ : : ' 4o

7a. Amount of inappropriate behavior. "Inappropriate behavior" means

.all types of nondisruptive behavior that "are contrary to.stated or implied

\classroom rules or procedures. We will exclude "disruptive behavior,"
because that is already covered. -
. Some common types of inappropriate behavior might include 'talking

out-of-turn (call—outs), whispering to neighbors, ‘passing notes, being out
of one's ‘seat, reading,or‘woruing'on an inappropriate task, tardy entty to
class; failure to complete work, not fqllow1ng establlshed procedures, gum
chewing,‘or goofing off. Of course, any of the preced1ng may be dlsruptlve

under some circumstances; but we want to estimate the frequency of nondis-

ruptive inappropriate behaviors that occur, and the teacher's reactions to
them. Use the usual scale. ' ’ ) ‘ .
*7b. Source. How many students exhibit inappropriate behavior more
rce . . ,
than occasionally?
"1 One student

2 Two 'students

3 Several students
4 Many (but,not half) of the students

5 Half or fmore of ‘the students

7c. Inappropriate behavior stops quickly. (See 6¢.)

7d. Cites rules or procedures. (See 6d.)

7e. Non-verbal contact.. (See’6e.)

7f..~Desist statemeuti- (See 6f.)

7g. Criticism. (See 6g.) . ' o e
7Th. 'Penalty.. (See 6h.) ' )
7i. 1Ignores. (See 61 ) . . "

8. Classroom Cllmate

"~ 8a. Conveys value of currlculum. Teacher emphasizes value, useful-

ness, 1mportance of knowledge and skills of the currlculum. Teacher conveys

‘interest, exc1tement. )
S 0.
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e , 8b. étudepte Jre task oriented. . Task orientation of students refers

‘ . to the extent to ‘which students -appear to accept the importance of or
necessity for doxng assxgned work. 'Rate a.- 5 if students . support and
demonstrate enthuslssm for assignments and actjivities, ‘seem eager to
partieipate, Rate atg if students appear to be accepting' and willing, but s
not enthusiastic. RLte a 1 if students show, resistance, complain, and/or »
av6id'engaging'in_asskgned tasks.

8c. Relaxed, pleasant atmosphere. The teacher and students seem to

‘get along nicely. There is an absence of friction, tenmsion, dr\gntagonism;

behavior is friendly and courteous. The teacher .and children,obVibﬁslz like
- « \\

each others o - - ! ' S

. ! ;. \
- *
i w

9. Miscellaneous : . . . S A O

\ -

' 9a. Distracting ﬁannerlsms. A distracting mannerism.is. some gesture,

vocal quality, or beh vior of the teacher that causes the students to be

N P dxstracted from sqph as ects of the lesson. The observer will have to Judge o
whether the behavrpr is dlstractlng to the children and whether it contlnues
to be dxstractxng éfter a period of time,

. : *961. L1sten1ng skllfls. This "’ refers to the attending behaviors of the
’ ' er

teacher Awhen a student as been given permission to talk to hxm/her. High

ratings Ln thls category| indicate that the teacher exhlbxts 11sten1ng behav-
iors that communicate’ '\ttentxon, acceptance, and encouragement.  These
behaviors include.eye cdntact; appropriate verbal statements or questions
o | ("Can you te11 me more?"| or "You seem upset." or "Why’") gestures "(nod-
R dlng) or physxcal orxent tion to the studént ; and apprOprLate silence (not
| ) interrupting or cutting off the’ student), /

*9c. Externally .impgsed interruptions. An interruption is an event

that intrudes into the clabsroom environment and distracts the class and the
. teacher tromv their task.,  These include calls from the offiCe? P.A.

announcements, visitors, late—arr{ving students, and loud héliway noiges.

Estimate'the'average number| per hour during the observation.

'9d. Managing interruptions. Given that one or more interruptions

occurred, the teacher has a| procedure or otherwise handles the interruption

so as to minimize its interfference with instruction. During the interrup-

. tion, the students are welltbehaved, continuing with their work, if appro-
priate, or else waiting quietly for the interruption to end.

s ) A4
. )
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. ) *9e. ' Avoidance behavior during seatwork. Extent of persistent work

avdidance behavior by students during seatwork activities. If_class ,pgr.i.od

includes,," no seatwork activity, draw a line through the scale points for this

rating. o g v :
- 5 Half or more of the class frequenmtly or persistehtly a\‘(oids
engagement . «
" 4 From five to one-half of the students frequently avoid seatwork
engagement. : :
3 Three or four students avoid seatwork engagement. ' _ o
2 One or two students avoid seatworkj."'éngagement. J '
1 No avoidance. . All students engagé{f“viun seatwork.
*9f, Participation in discussioh/recitétion. . Extent of student

’ A

participation and overt response ir\ ‘whole. class . or small . group
discussions/recitations/content  development. - . Participati:'on may ~be
volunteered or called for by the teacher. '
5 Most students part1c1pate (all but one or ‘two) .
A majority of students participate (two-thlrds plus)

4.
" ‘ - 3 One-half participates (to two-thirds). ‘ .
2 Fewer than half the students participate.
1

Participation by only a few (one to three) students.

fRIC -~ 1w
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S VAR : JMIS COMPONENT RATINGS . ,

‘ Teacher # Period # . School # Subject # ‘Date

# of Students " # of Adults o ) Grade ' Observer #
1. Instructional Management : 4. Meeting Student Concerns -

5 4 3 2 1 a. Describes objectives : 5 4 32 1 *a. Student success

e clearly ° - . : : o

5 4 3 2 1 b Variety of materials '5 4 3 2 1 b. Student aggression

5 4 3 2 1 e Matefial§ are ready 5043 2 1 e égggggéggds gniesson

5\4 3 2 1 d. Clear directions 5 4 3 2 led. Actlvities related
VR ’ : or bacggrOung

tere
5.4 3 2 1 e. Waits for attention B - : ,

5 4 3 2° 1 f. Encourages analysis,
o builds reasoning skills

5. Managing Pupil Behavior

5 4 3 2 1 g. Assignments or activ- 5.4 3 2 1 *a. Restrictions on student
ities for different : ‘ discretionary behaviors
. studeqtg ' 5 4 3 2 1 *b. Rewards appropriate
54 3 2 1 h %ppropriate pacing of : performance
. esson S 5 4 3 2 1 c» Siﬁnals appropriaté
5 4 3 2 1 {i. Clgar explanations ‘ behavior :
() ,. - and presentations 5 4 3-2 1 d. Consistency in
: 5 4 3 2 1 j. Monitors student ) managing behavior
‘ -understanding . . 5 4 3 2 1 e. Effective monitoring

5 4 3 2 1 k. Consistently enforces
T work standards

~.

6. Disruptive Pupil

N o 4 2. Room Arrangement . : hﬂha!;nn
5 4 3 2 1 a. Suitable traffic "5 4 3 2 1 *as Mount of disruption
patterns

| _ |
5 L : *be
5 4 3 2 1 b. Degree of visibility 5 43 2 1 *b. Source of disruption

. : : 5 4% 3 2 1 c. Stops quickly

~
3. Rules and Proceqpres 5 4 3 2 1 d. Cites rules or
, S . procedures
5 4 3 2 1 a. Efficient administrative .
| , routines. : 5 4 3 2 1 e. Non-verbal contact
5 4 '3 2 1 b. Appropriate general . ’
procedures S 4 3 2 1 f. Desist statement
5 4 3 2-1 c. Efficient small group | .
: procedures 5 4 3 2 1 g+ Criticism
5 4 3 2 1 d. Suitable routines for ' .
' . ~ assigning,.checking, and 5 4 3 2 1 he Penalty
,é%?collectlhg work : -
. 5 04 3 2 1 ;ﬁEfficient opening and 5 4 3 2 1 i. Ignores
. ’#tlosing routines '

1

Q . ; i




JMIS COMPONENT RATINGS (CON'T)

:_mn Teaéhe: # .. Period # School # AA

# of Students ¥ of Adults

7. Inappropriate Student’

: | 5 4 3
5 4 3 2 1 *a, ‘Adount
' 54 3F
/ 5 4 3 2 1 *b. Source o
o 4 3 2
: 54 3 2 1 ec. Stops quickly
5 ~4 3 2 1,d. Cites rules.or 5 43
procedures
_ . A 5. 4.3
54 3 21 e. Non-verbal contact o
' : 5 4 3
5 4 3 2 1 f. Desist statement
5 4 3 5 1  g. Criticism
54 3 2 1 h. Penalty
504 3 2 1 1i. Ignores ‘ ; ;

8. Classrgom Climate

5 4 3 2 1 a. Conveys value of

. curriculum
5 4 3 2 1 b. Students are task
~ oriented N
504 3 2 1 c. Relaxed, pleasant
atmosphere

-

Subject # _

Grade

' Date

9. Miscellaneous

1 a.. Distracting mannerisms

1 b. Listen?ng skills

0 *c. ﬁxternall¥ imposed
interruptions

1 d. Manages interruptions
L : <

1 *e, Avoidance behavior
during seatwork -

1 #f, Participation in
discussion/recitation

”

Observer # B
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Teacher # ~* Period #' " School # } Subject $ Date
o } 4 . o

# of S8 » # Adults Grade Observer # Page of

“
o
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™

’
'

5 4 3 2 1 1. Teacher presents, reviews 5 O discusses classroom rules or,
. procedures. . A& . v
5--Very thorough ptesentatlon of classroom,rules and procedures.'
Half or more than half of observed class period is devoted to
presentation, review, reteachlng, pract1Ce, and/or feedback.

4--Thorough presentation; less than half of observed class perlod
ataken up with teachlng of rules and procedures.
3--Moderate amount of attention given to presentatlon of rules and-
procedures. Some aspects of expected classroom behavior are

discussed or rev1ewed teacher .provides feedback or reviews.

2--Small amount of attentlon given to ' teaching rules and

‘ ' : procedures. Presentation, review, or feedback provided for on1"’
. one or two aspects of expected classroom behavior.

1--No presentation, review, reteachlngd feedback, reminders, or
teacher-led discussion of rules and procedures.

.

5 4 3 .2 1 2, Presentation of rules, procedures, and penaltLes is c1ear. (Draw g
' line through scale if rating for 1 above is 1.)

5--Teacher's eXpectatlons are c1ear1y and specifically presented'u
terms are defined; no signs of student confusion are noted.

1-~Presentation is vague, 1nadequate, terms are not defined;
students appear to be confused or improvise their own rules and
procedures.

5 & 3 2 1 3. Presentation includes explanation of ratidnale for rules and
procedures. (Draw a line through scale if rating for 1 above 1s |
S--Teacher presents or elicits from students a discussion of
reasons for rules and procedures. Teacher's rationales are
meaningful to students.

9

1--No rationales are discussed.

-




Teachef #

# of S5

5 4 3 2 1

5 4 3 2 1
"5 4 3 2 1

s

ADDENDUM TO JMIS COMPONENT RATINGS (CONT'D)
o ' First Days of School

Period # “‘School # Subject # | Date :
# Adults Grade . Observer # Page of

Om—— S———

-2
o

4., Presentation of rules and procedures includes tehearsal or

practice. (Draw a line through scale if rating for 1 above is 1.)
. 5 : o

S5-—Teacher includes appraopriate student rehearsal or guided

o

practice of routines, procedures, and responses to cues as part ~/

of his/her presentation.

- 1=—~No rehearsal or practice is used for even the most complex
procedures.,

5. Teacher provides feedback and review. (This scale must bq‘rated.)‘.

5-—-Teacher gives prompt, accurate information to the class and to
individuals about how well they do in practicing or using
procedures in® the first days.

1--Inaccurate feedback or none given to mdst students about their
performance of procedures or following of rules.

6. Teacher stays in charge of all students, avoiding long involvement
with individuals or small groups and absence from the room. (Must be
rated.) ' “

5--Statement is very characteristic of the teacher in the first
days of school.

/1--Statement is not characteristic; teacher leaves most or all ’of
the class without close supervision and leadership several times
during observation.
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Narrative ‘Analysis Form

The narrative anal&siS'form on the following pages iglgh examble':f
of the type of analyéis,précedurelwhicﬁ‘ﬁilllﬁe appligd to the
Classroom ;ctivity Records (CARs) in tﬁé JMIS. Usiﬁg a Vériatioﬁ of
the form presented heré, a reader Qill work {with a set ofbnarratives
(for example, all narratives for a teacher for onegbihss in Weeks 1

through 8). The reader will gtudy the narratives, making notes for
each scale or item. After suitable study, the reader will make an
. o - T . 4 M
assessment of each item. Further comments abbut éreas npg covered by.
7

: : ¥ o
the items can be added tefthe form for later.consideration.
v d

S
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« Teacher . . :
' » ' CMIS Narrative Reader

, “Analysis Form
o Dates (From) : ' No. of
. ' (To) _ . Observations

A N . ol s
sy B 2

OO

After reading a set of warratives for ‘4 CMIS teacher,- complete the fotlowing  » .
ratings, making notes and comments in the spaces provided to substantiate your
ratings. You may wish to jot down comments and notes as you read, then rate and
add comments as needed when you complete the whole set.

Unless a speciéﬂ scale is given with a particular variable, use the scale below
in making all your ratings:

5 Description is highly characteristic of the
teacher or class in this set of narratives

4 Description is characteristic of the teacher
or class in this set of narratives

3 Description somewhat or ogcasionally ™
characterizes the teacher or class
) . . ¢
2 Description is not very characteristic of the
teacher or class in this set of narratives -

« -1 Description is never or not at all
characteristic of the teacher in this set of '

. " narratives :

54321 ' (1) During the first week of school, room is orderly, well

, organized. Materials and props are readily available and in
v place. Describe any problems. ® '

54321 (2) During the first week of school, student nametags (or desk
labels) are used effectively and appropriately. Describe use.

' 54321 €3) Accurate understanding of students' knowledge and skills;
students' problems with the curriculum are anticipated. (Note
teacher explanations: are they complete, appropriate in
vocabulary and level of complexity? Do they prevent possible

. difficulties for all subgroups of children in the class?)

e E e N ot At s i et A0S o 1. me et < Fsr ot -t ore et oot
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: Teacher

Dates (From)
' (To)

54321

[

54321

T 54321

54321

54321

54321 (9)

ERIC

Aruitoxt provided by Eic: .

*(5)

Reader

Narratfive Analysis Page 2

1] °

(4) A procedure has been established for what students are to do .

_upon- entering the classroom. (This may be . a regular procedure
or something spécific planned- in advance; or the teacher may
announce what they are to do as they enter.) , '

o

7

Regular academic feedback to SS (not including oral feedback
to individual student responses). Describe kind of feedback.
Most students receive academic feedback in
each major academic activity '
" 4 Most students receive academic feedback in
almost all major academic activities
3 Most students receive academic feedback
in several acadeémic areas ’
2 Most students receive academig feedback
in one academic area
1 Most students receive no academic feedback
in any academic area

*Scale: 5

v

(6) Earns personal credibility as behavioral author1ty
communicates self-confidence as an effective behavioral
manager. Has-virtually no-student complaints, argument, Or
wheedling. - : .

(7) 1s competent in academic content areas: _has command of the
subject, conveys accurate academic 1nformatlon. (Caution: Do
not confuse simplification of subject matter for young
children's comprehen51on w1th actual errors or inaccuracies.)

(8) Work requlrements are c1ear' due dates, form, standards of
completeness, neatness, procedures for make—up work.

Deadlines are enforced consistently; deadlines for completing
work are not ignored or routinely extended. Teacher keeps
track of papers turned in and papers due for each lesson.

L -
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%f
Teacher
(To)
54321

1

54.321

e,

54321

54321

54321

54321

54321

" Dates (From)

(10)

(11)

(12)

(13)

(14)

(15)

(16)

Reader

"Narrative Analysis Page 3

Consistent routlnes for communicating assignments to students
(note regular postxngs, SS assignment sheets, etc. ).

©

’

Eﬁﬁectively:monitors student progress and completion of

”assignments. Inspects student work while in progress, by

going around the room or by hav1ng students demoéonstrate or
display their work at various times. Collects work or

- evaluates assignments regularly.

Has regular and efficient routines for: turnlng in, checklng,
and returnlng work. _ e

Sufficient number and scope of workable procedures and rules
for all important _aspects of small group and related
activities (i.e., seatwork for out-of-group students, centers
and stations, transitions, materials, contacts with teacher).
Note problem areas.

~

Sufficient number and scope of workable procedurés and rules

for all impoptant aspects of whole class activities (i.e., use

of space, materials and equipment, seatwork, out-of-seat
p011c1es, beginning and ending the day, tran51t10ns,
housekeeping chores) Note problem areas.

. [y
P

Procedures and rules are well taught: clearvpresentatign,
review, and subsequent Teminders or corrections. (Note amount
of time spent on rules, procedures in first weeks.)

E]

Teacher rewards appropriate behavior consistently. Describe
how teacher does this. (Rewards may be as subtle as teacher
approval or as overt as happy faces, stickers, etc.)




Teacher_ .. L - o -  Reader__.- c c A o
Dates (Ft&m) 3 | - : Narraffbe Aﬁ§1YSis Page 4 ag
(To). ; ) o ;o

Y . : ,
543 2.1 (}7) Negative consequences (pena1t1es) are clearly deflned o S
R Describe the negative consequencest : LT I

54 321 (18) Teacher follows through with negative_consequences
- consistently. Describe how the-teacher follows.through.

l . .

54321 (19) System 6f consequences is approprlate sufficient and, if
- applied, effective. . '

54321 (20) Teacher ignores inappropriate behavior when ignoring is
appropriate (i.e., the problem is momentary; not serious or
dangerous; drawing attention to the student would interrupt
the class; the student is usually well behaved, and other
students are not involved).

-

o

54321 (21) Teacher effectively monitors at the beginning of activities.
When a new activity beglns the teacher is observant of whether
the students are engaging in the act1v1ty

IS

54321 (22) Effective monitoring of transitions. Teacher, supplies
o . information or structure’ fac111tat1ng complet1on of present
' activity and preparation for next act1v1ty L >

o

a

54321 (23) When task avoidance occurs, the teacher .is successful in
’ interventions in changing student behav1or ftom av01dance to
task engagement.

»

5 4321 *%(24) Extent»éf avBidance behavior during seatwork activities.
*Scale: 5 More than f1ve pupils frequently noted as
' avoiding tasks : :
4 TFour or five pupils frequently noted as
av01d1ng tasks .

' , . . oo |

,”t' o 'f*»lt;w__:f.pel; ;'!“g,lizfﬁt;f;ﬂMAff‘m:_"4 e




"Teaoher

. . "\
o .~ +"Dates (From)
~ (To) .

5.4 3 2 1 %(25)

4

. Reader

'J'Narratiye Analysis Page 5 E

R

) oy
3 Two or three' pup11s frequently noted as

. avpididg tasks S
. 2 One pupil freq&ently noted av01d1ng tasks .
1 Nome, or just one, briefly:

(Do not include just momentary daydreamlng as’ avo1dance 4 _
‘behav1or ) : - T

]

Extent of student part1c1pat10n in small group or whqle class
d1scuss1on or reC1tat1ons. * :

*Séale:

\

Most ™ studenns part1c1pate «(all but 1 or 2) D
A majority participate (2/3 plus) CL
One half to 2/3 participate ' ‘

'Fewer than half the students part1c1pate -
Participation by only a few (1 to 3) » e .
students :

N W e

o

. R

(26)

(27)

(28)

Describe the following:

Teacher's establishment and maintenance of lines of
communication with parents. Include, e. ﬁ., the - teacher sends
daily work samples home with students; T mentions parent
conference(s) or calling parents; the T enables children to

earn happygrams to take home; one step in the behavior system
includes calling parents, etc. . ’ ’

.

Ways in which the T deals with the wide range of children's

abilities. ; I 5 3 D e d I
. ‘ , ‘ :
L t

Problem ch11d/ch11dren in the class and how the T deals with
them. ‘ , .

N - E : . i L k] . .
, R T

- P




Y

Teacher 4
. Wiz

Dates (From)
i (To).

12

Re ader.

Narrative Analysis’Page 6

~

For each of the following areas of concern, indicate the extent to which there
are related problems in the clags. described by this set of narratives.
what the teacher has done to solwe them,  including estab11shment of
’correSpondxng rulés and procedures for each.

Describe

*Scale: 5 Chronie, troublesome problems in this area .
during each observation

4 Frequent problems in this area

3 ‘Somet imes troublesome problems or often ,
minor problems - oot

2 Occasioﬁal minor problems.. Procedures in
this area are for the most part adequate
1 Never any problems in thfjfarea. Class

functions smoothly with respect to this
area A

>

54321 (29

54321 (30)

543217 (31)
54321 (32)

54321 (33)

-

w

4321 (34)

Movement of SS in classroom (including out-of-seat)

- .

Class verbal participation (include SS callouts, sarcasm,
ridicule, etc.; individuals dominating) ‘

Contactlng T (for help, for permission to leave, etc.; T not
see1ng or acknowledging students with hands up)

Use of materials and supplles (including bringing supplies to
class) ‘

Talk among students

Interruptions, noise from Hall or next room




v I

.vReadefv

Teacher .. o ' ‘
. -—-r-——#-'vf - \
- Dates (From) , — - - .. , Narrative Analygis Page 7
" (To) ' : -
. - S,

54321 (35)'~Schooleide scheduling| (e.g., late buses, children entering
late. from other classes, etc.) ’

|

I

. :

\
"5 4321 (36) Wide ability ranges of &hildren
S L
. |

\

|
|
T . ) .-
. - » .

)

. ST Infdrmatioﬁ for Case\Study Mateerial

[N
)

Mark with a (+) if this teacher's narratives present clear pbsjtive exaﬁples‘ana
 with a (=) if they present clear negative ekamples of the following categories.

If particular narratives are outstanding, list the dates of these.
1) Use of space 14) }Sﬁall group activities

2) Classroom readiness

’ .
___3) Appropriate rules and © | é 16)

15) Transitions

. Instruction for low-level .
students

procedures
4) Teaching rules and procedures - 17) ‘Instruction for high-level -

students S
___5) Appropriate positive :
consequences 18) Dealing with heterogeneity
6) Appropriate negative " 19) Academic feedback /
: consequences .

20) Enforcing due dates
7) Following through with :

consequences 1) 1Instructional clarity

2) Checking for student
understanding

8) First day of.school (e.g.,
smooth, disorganized) -

9) Monitoring -- during seatwork,

?) Dealing.with content (e.g.,
transitions, etc.

dry, exciting, over
children's heads,
10) Stopping inappropriate appropriate, etc.) .
- behavior
. : , 24

. Fidelity to a particular
11) Whole group instruction

case study (or studies) in
: CMIS manual. Indicate
12) Dealing with problem children which:

.

13) Use of centers and stations




. Teacher

Dates (From)
- (To)

Academic strength or weakness in:
~ Math
___Reading

. Language érfs/spelling

Strength or weakness in other area.

Fid

i

e

Reader

Narrative Analysis Page 8

‘Social studies

iy

_ﬁcience

Art

Describe.




