K .
. . DOCUMENT RESUME .
ED 226 254 ' CE 035 251
- AUTHOR Harrington, Lois G.; And Others ’

TITLE Guide to Vocational-Technical Education Program

Alternatives: Secondary and Postsecondary. An

Introduction. Competency-Based Vocational Education

. Administrator Module Series.-

INSTITUTION Ohio State Univ., Columbus. National Center for
: Research in Vocatiodal Education.

SPONS AGENCY Consortium for the Development of' Professional

Materials for Vocational Education.

-

REPORT NO 1SBN-0-89606-113~2
p PUB DATE . 83 .
NOTE .° - 77p.; For related documents see CE 035 239-250 and
) note on ED 212 839, ‘
AVAILABLE FROM American Association for Vocational Instructional @
Materials, 120 Driftmier Engineering Center, Athens,
i GA 30602 ($5.15). ’
PUB TYPE Guides - Classroom Use - Materials (For Learner)
(o51) - \ ‘
EDRS PRICE MF01/PC04 Plus Postage. ° N -
- DESCRIPTORS *padult Programs; Adult Vocational Education;

- Apprenticeships; Clinical Experience; *Competency
Based Education; ‘Continuing Education; Cooperative
Education; Disabilities; Educational Planning;
Internship Programs; On the Job Training;
Postsecondary Education; *Program Descriptions;
Program Development; Reémedial Programs; Secoundary
=ducation; *Special Programs; Student Organizations;
Supplementary Education; *Vocational Education; *Work
( : Experience Programs ‘
IDERTIFIERS Capstone Programs; Shadowing ‘ ‘ .

-

ABSTRACT - . : ;

Intended as a supplement to the Competency-Based ‘
Vocational Education Administrator Madule Series, this guide
overviews the typical vocational programs available and the general
kinds of requirements involved that would have implications for
program planning and budgeting. Part 1 of three parts defines what is
meant by vocational education. The goals, principles, and |
organization of vocational education are discussed. Part 2 describes.
six types of alternative programs: integrated occupational experience
(cooperative education, capstone experiences, on-the-job training,
apprenticeships., clinical experiences, internships, shadowing);
supplemental/remedial programs, including topics, structures, and
implications for programs and services; special needs programs and
services; competency-based education (CBE), including essential
eclements and desirable characteristics, differences between CBE and
conventional programs, advantages, and implications for program
planning: vocational student organizations;. and adult/continuing

. education programs, including program subjects, deliyvery methods,
marketing, and personnel. A sample checklist provides a general
overview of the steps and criteria related to the development of
local program plans. Part 3 suggests an optional activity--a visit to
one or more program altetnatives. An observation form is provided.
(YLB)




.

’

¢

® Guide t6 Vgcational-Teéi\nical
_ .Education Program
o Alternatives:

Ld
Secondary and Postsecondary

226254

PR S .
‘“’:S‘/ ‘;\:C: M e

'An Introciuction

t
3

for

Copiyright 1983 by Ttie Nuiorisl Centsr
Colurnbus, Otio 43210,

B
RN

7

*

position of pokcy.

S
LQ Published and distnbuted by the Rierican Association for Vocational Instructional Materials (AAVIM), 120 Druftmier : >,
(\6 Enaineerina Center. University of Georgia, Athens. Georgia 30602, (404) 5422586, 1 _ ° .
* 1.S. DEPARTMENT OF EDUCATION "
\ NATIONAL INSTITUTE OF EDUCATION ) MPAETRE%ISSION 70 REPRODUGE THIS
A EDUCATIONAL RESOURCES INFORMATION . JAL HAS BEEN GRANTED BY
CENTER (ERIC) vt d
,m This document has been reproduced as fa ’ . . |
recewved from the person ‘of 0fganuzaton 4 ‘{/ { ~
cagrnaung 1t 4 L_\ 4 YV oo
-\\ Munor changes have been made 10 imptove 7 <. , |
Q teproduction quaity . . . ) . |
E MC © Pownts of view of Op:ions stated in this docu 1 ',,} ~ TO THE EDUCATIONAL RESOURCES
ment do not necessanly reprosant officisl NIE - / INFORMATION CENTER (ERIC).”




|
|
|

Development Sponsorship ~ . Q@

The development of these materials has been sponsored by . : -
the Consortium 3r the Development of Professional Materials * ) ’

- for Vocational Education. The following states have been mem- .
bers for one or more years: . P ’ ’

. Ari;ona . '
e Florida ! ;
¢ llingis . !
e Michigan
S e New York - N
e North Carolina

e Ohio , . N .
o Pennsylvania
e Texas Ves 2
v 5
; ’
¢ 9
~ /
- *
Ld . -
&, ¥ N
. 1 ; .
. — e
, "»} ' i . 9
<7 . s
»
L] R d I
» B < - - -— P “ . v
" - %
- , - I}
. : @
., . I
. .
4
044 - R 4
“ i
. . - L. - .
Developed by ™ . Published and distriuted by
P ) B\ AMERICAN ASSOCIATION  ~
. THE EATIONAL CENTER b JAWAN FOR VOCATIONAL
FOR RESEARCH IN VOCATIONAL EDUCATION AYA1\V/§ INSTRUCTIONAL MATERIALS
THE OHIO STATE UNIVERS! . University of Georgia
160 KENNY ROAD - COLUMBUS. OO 43210 . © 120 Dnftmier Engineening Center
. Athens, GA 30602
The Natonal Center for Research in Vocational Education’s
mnsswn s tuincrease the abuty of diverse agenwies, institutions, -8 The Amenican Association 1or Vocationai Instructional Matenats
- and organizations to solve educationatl problems relating to indr (AAVIN) 1S @ nonprofit national institute.
vidual career planning, preparation. and progression. The Nationai The inslitute is a cooperative elfort of universities, colleges and
Center fulfilis ts mussion by . , diisions df vocational and téchnical education in the United States
and Canada to provide for excellence in instructional materials.
> ¢ Generaling knowledge through research Direction is given by a répresentative from each of the states,
e Developing educational programs and products . d termt ViM al rks closely with teach
e Evaluating indwidual program needs and outcomes. prowncef and terntones, lAA aiso »:’/o ds closely wiih teacher
e Providing information for national planming and policy. orgamizaions. government agengies and i us LA
e Instaling educational programs and products.
e Operating information systems and services.
(] Conduchrlg‘leadershup development and traiming programs .

ERIC - -

P J -




ey

|
o

a . . @
* 4 cq - m— - - —
v
s -
.
. . £#
- # e
S . é
v "‘ ~—
‘4
£y Ed
N
- %, P
AN ’ ‘
kY a Qf" ¢
“
B .
\2 ' R
y - ’
K
A .
)
kY
5 -
% L]
‘Z‘ %
" .
% . .
- S, / :
Pre k)
Ei$:) [ hhY N
A y o
“,
0 Y
% .
w \'. N -
L J 4
“, - hd .
%iw
. .
Y . .
¢ % . PN
Co 9 &

“The- work_presented herein was performed by the National Center for Research .o
in Vocational Education on-behalf .of_the Consortium for the Development of "
Professional Materials for Vocﬁtipni! Education. ‘Sponsors-.and_members of ~

the Consortium for 1980-1981 included the following states and/or cooperat- |

ing agencies:

the Florida Department of Education, Division.of Vocational

Education, and Florida

h

Education; the I1linois

ternational University, Division of Vocational
tate Board of Education, Department of Adult,

L Vocational, and Technical tducation, ‘and Southern Illinois University at
Carbondale; the New York State Educatios Department, Office of Occupational
~ ] and Continuing Education; the North Carglina Department of Public Instruc-
tion, Division- of Vocational fducation; the Chio State Department of Educa-
tion, Division of Vocatjonal»EQucatiQn; and the Pennsylvania Department of .
Educatien, Bureau of Vocational, Education, apd Temple University, Department
of .Vocational Education. The opjnions expressed herein do not, however, .
‘I necessarily reflect the position or policy of any of the sponsors, and no .

official endorsemept by them shou Q be inferred.

; k4 N .
- \ . -
: R

v \ . %

3

i ‘g




. . $ -
FOREWORD.- -
LJ'.’ o .. ) -

The need for competent administrators of .vocational education has long
been recognized. Thg rapid expansion of vocational éﬁuqation programs and
increased student enrollments have resuited in a need for incre~sing numbers .
of vocational administrators at both the secondary and postsecondary levels.

Preservice and inservice administrators need to be well prepared for the com-

plex and unique skills required to successfully direct vocational programs. - .

o o
The effective training of local administrators has been hampered the

@ limited knowledge of thé competencies needed by local administrators an by
the limited ava'Lpbi&dty of competency-based materials specifically designed
for the preparation of vocational administrators. In response to this press- ,
ing need, the Occupational and Adult Educatson BrancHiof the U.S. Office of
Edutation, under provisions of part C--Research of the Vocational Education
Amendments of 1968, funded the N tional Center for a scope of work entitled
"pevelopment of Competengy-Based Instructional Materials for Local.Adminis-
trators of Vocational Education" during the period 1975-77. That project had

two major objectives:

w

' 1. To cohdugt research to identify and nationally verify the competen- T

cies considered important to local administrators of vocational
education. T

-

- 2. To ‘develop and field test a series of prototypic competency-based. g v
instructional packages and a user's guide. Une hundred sixty-six /
‘ (166) high priority competenciges weré identified and six prototypic '
modules and a user's guide were developed, field tested, and revised.

/.

r

-

. Although six modules had been developed, many more were needed to have’
competency-based materials that would address all the important competencies .
that—had--been_identified and verified. In September 1978 several states .
joined with the National ‘Center..for_ Research in Vocational Education to form

e

the Consortium for the Development of Brofessional--Materials for Vocational
Education. Those states were Illinois, Ohio, North Carolina, New Yerk, and ,
pennsylvania. The first five states were joined by Florida and Texas later | .
in the first year. The first objective of the Consortium was to-develop and
field test additional. competency-based administrator: materials of which this ,
guide is one product. L T
/ f
Several persons contributed to the "successful development and field . o
review-of this guide to vocational-technical education program-alternatives.
Lois G. Harripgton, Program Associate, assumed the major responsibility for:
reviewing the,literature and for preparing the actual manuscript. Recognition
also goes to-the two consultants who helped conceptualize the ‘gifide and pre-
+  pared draft materials for the manuscript: Carol A.-Fought, Administrative ) R
Assistant to the President, Columbus Technical Institute, Columbus, Ohio; and
; Donna H. Keirsbilck, Director of Occupational Education, Islip Career Center,
: Oakdale, New York. .
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- g o

, .~ .. INTRODUCTION

CT “» This guide is +intended as a supplement to the Competency-Based Vocational | ;

1 Education Administrator Module Series. It was*developed to serve two very-’ )

. * specific needs. First, ofie of che ski]ls covered by two of ‘the modules .in e e
the series involves the development of local plans for vocational education. =~ ' '~
In order to develop these plans, administrators must be,informed about what, )
program options are available to them. This ghide provides an.overview of
progran’ altermatives. Second, an overyiew would also be useful to those
administrators who come from general educationtbackgrounds and have juris-
diction over 'vocational programmihg (e.g., in-a comprehensT@e high school /

Ve

+ or postsecondary institution). . , ]
N ' N !

»

g It does not pretend to provide a thorough coverage of the content generally
provided in courses on, the foundations of, philosophy of, and legislation .
. . relating to vocational education. It isJintended to provide a brief over- ..
view of. the typical vocatiopal programs Ivai]ab]e and the.general kinds of “-
requirements involved that would have implications for program planning and”

“
A . N N

« budgeting. .

¥

|

|

|

I o 1 «
: It*is fqr these type® of audiences \that this guide has been developed.
i

}

i

’ - _ practical
‘ .. Related Experiencé .
. Classroom (in the lab .
. Instruction * or on. the ' ? .
- © 7 job) >

H

Vocational
Education

Leadership
Training .
(vocational
student *
organizations)
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WHAT IS VOCATIONAL EDUCATION?

r
‘ !
. ' hd . ~ D

fn order to put vocational education program alternatives in perspective,
it is necessary to first define what is meant by vocational education. At th:
secondary -level, the terms used are generally the follawing: vocational -edu-
cation, vocational-technical education, or occupational education. Preference

© are commonly used.. K

Tor which term is used varies from state to state,- and each state usually has
strong, rational reasons for preferring one term over another. ‘At the post-
secondary level, the terms technical, occupationaly and vocational education

« . » 'S . . !

This kihd of education received major impetus in 1917 through the Voca-
tional Education Act of 1917, commonly called the Smith-Hughes Act. This Act
was designed "to provide for the. promotion of vocational education; to provide
for cooperation with the states in the promotion of 'such education in agricul-
ture and the trades and industries; to provide for cooperation with the states
in the preparation of teachers of votational subjects; and to appropriate
money and regulate its expenditure." Subsequent legislation--Vocational Edu-
cation Act of 1963, Vocational Education Amendments of 1968, Education Amend-
ments of 1976--continued federal support of vocational education. "

~

Recognizing the legitimacy of terms other than vocational education, let
us try to define the concept using that one term to simplify the discussion.

3

Définition of Vocational Education ©e

Pt o st

The question is often asked, "What distinguishes vocationajl education
from general education?" One way of expressing it is that education'is voca-
tional depending-on the intent of the learner. If the learner intends to use
the education to earn a Tiving in af occupation, the education is vocational.
The study of Latin may ‘be vocational if the student intends to become a teach-
ers of classic literature. Conversely, a course in ‘computer programming would
be a part of. general edugation for a student who wanted to learn something
about this subject in order to be a more intelligent citizen in a technologi- *
cal society. A formal definition of vocational education might*be*stated,
thus: ' W . <

Vocational education includes the know1edge,‘skills, and attitudes

of a particulae occupation, taught and learned in_their practical

and proper application-to the work. . . "

' . OR ) .

"Vocational education is designed to improve the efficiency of an .
individual in a specific occupation. General education is of value B

]




to an individual regardless of the occupation that he or she is to

follow.: : :
:

In that sense, there is no clear and rigid distjpg@ﬁgn'between vocational

education and general education. The difference is ndtﬁ;ﬁat of subject
matter, but one of objectives and focus. Each in its way is essential as
- preparation for a productive and rich life.

However, for operational and funding purposes, there is a clear-cut

entity that is vocational education. According to the definition provided in
the Vocationai.Education Act of 1963, the term vocational education means--

More

2

. . . organized educational programs which are directly related to .

the preparation of individuals for paid and unpaid employment, or

for additional preparation for a career requiring other.than a bac-

calaureate or advanced degree . . .

specifically, an area vocational education school is defined as follows:

. . « (1) a specialized high school used exclusively or principally
for the provision of vocational education to persons who are avail-~
able for study in preparation for entering tne labor market, or
(2) the department of a htgh school exclusively or principally used
for providing vocational education in no less than five different
occupational fields to persons who are availablesfor study in prep-

aration for entering the labor market, or (3).atechnical or voca-

tional school used exclusively.or principally.for the provision of

vocational education to persons who have complétéd or left high

school and who are available for study in prépdration for entering

the labor market, or (4) the department -or diVvision of a junior col-

lege or community college or university operating under the policies

of. the State board and which provides vocational education in no
less than five different occupational fields leading to immediate
employment but not necessarily leading to a baccalaureate degree,
if it is available to all residents of the state or an area of the

‘State designed and approved by the State -board, and if, in the case

of a school, department, or division described in (3) and.(4), it
admits as regular students both. persons who have completed high

" school and_persons who have left-high school.

ey

Since the '70s, the.concept of career education has assumed increased

importance. Career -education is a broader term than vocational education. -
The following functional definition of career education was accepted by the*
Chief State School Officers in 1974.

"Career education js'essentially an instructional strategy, aimed at

improving educational outcomes by relating teaching and learning
activities to the concept of career development. Career education
extends the academic world to the world of work. . . . A complete
program of career gducation includes awareness of self and the world
of work, broad orientation to occupations, exploration of selected

. e & e e
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: G clusters, cafeer preparation, an understanding of the economic system
! of which jobs are a part, and placement for all students.l

§

v

Most educators seem to agree that career education (1) should be experi-
enced by all students from kindergarten through adult education, (2) involves
more than simply skills training, and (3) emphasizes preparation for work. -
In this sense, vocational education is a part of career education and serves
in the career preparation phase -of students' development. Thus, thé goals of
- career education can only be fulfilled by a strong and expanded sysﬁem of
‘ vocational education available to all who need it.

"
)

@

Goals of Vocational Education ) .

-

The broad goals of vocational education are generé\]y agreed to be the
following: :

‘e

; » To meet the human resource needs of society
: « To increase ‘the options or choices available to each student
' e To serve as a motivating force to enhance learning of all types

-

_* In addition to these basic goals common to all of Jocationa] education, each

- occupational service area and each course has its own goals and objectives.

! . The oldest and most widely accepted goal of vocational education is to o
’ provide a means for meeting the human resource needs of society. Always a

{ major effort in every society, providing-trained personnel has become increas-

N ingly difficult as the rate of change in human resource needs has accelerated.

More formal training is required as the level of technology advances and as ’
the need for unskilled workers declines while the need for semiskilled and . .
! skilled workers rises. )

Automation and mechanization are selective, and human resources forecast-
ing is not a highly accurate science, so imbalances in the number of trained
workers needed in specific occupations remains ‘a constant challenge. Voca-

' tional educators are meeting this challenge by devising new occupational pro-
grams and continually revising existing ones. Recent federal legislation has

X required vocational educators to expend additional effort on training cestain

: segments of society such as adults, the handicapped, and the disadvantaged.

i Training workers for the new postindustrial society is a .great and still not

' _completely fulfilled function of vocational education.

A ‘ N N e ~ [4 ‘

! The second broad goal of vocational education is that of increasing the

available options or choices for each individual. Greater freedom of choice

, permits an enriched and varied 1ife--one more adaptable to personal develop-

ment and societal change. Individual options are increased by such factors

< ¢

-~

1. Sidney P. Marland, Jr., Career Education: A Proposal for Reform

(New York, NY: McGraw-Hill Book Co., 1974), p. 105. ) ) .
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as verbal ability, physicdl ability, manipulative skill, mental and physical
health, and income above the subsistence level. An individual's options are
decreased or limited by such things as illiteracy, prejudice, social isola-
tion, handicaps, and lack of job training. A major goal of American society
is to minimize those factors that limit individual optjons and to prov1de

« people with experiences that give them increased 1ife choices.

Vocational educ¢ation provides these pérsonal development,opportunities in

"a number of ways. Vocational programs offer job training, enriched general

education, and opportunity for increased income and occupational advancement.
Vocational student organizations offer opportunities for leadership and social
development. Vocational education prepares people for "career ladders" that
lead from lower to higher positions with increased opportunities and greater

rewards (e.g., from carpenter's helper to journeyman carpenter, clerk to legal

secretary, nurse's aide to registered nurse). It also trains individuals so
they are able to shift from one career to another to take advantage of .employ-

‘ment opportunities and allow for personal growth.

The third and possibly ]east understood, of the goals of vocational edu-
cation is that which suggestsithat the study of vocational education can help
interpret general education to vocational. students. As students progress

through their vocational programs, many begin to see the need for the general
education that they had previously rejected. As g result of vocational edu-
cation, students can perceive the relevance of the basic academic skills of
reading, writing, and computation and the concepts of science, economics, and
government. agg
This_ process may occur naturally, with little specific help from the
vocational teacher. Often, however, the perceptive teacher can assist stu-

dents in understanding how the skills of general education are important--not .

only for an occupation but also for life.

Principles of Vdcational Education

a

A principle is an accepted rule of action--a fundamental doctrine or
tenet from which others are derived. A number of the principles of vocational
education were ennunciated early in the movement and have stood the test of
time. ‘In The Philosophy for Quality Vocational Education Programs, Melvin
Barlow selected a number of principles of vocational education that were
first stated in the period between 1906 and 1917. These nine principles are
as follows: LT

—

. Citizenship. Vocational education supports, fosters, and promotes good
Citizenship. This concept of the productive worker as a law-abiding, tax-
paying, stable member of society was embedded in the early rationale for voca-
tional education. In the process of extending the educational system upward
through the high school, proponents of vocational education moved to encourage
occupational preparation as a part of the citizenship training program.

-~
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‘ General education. Thorough gro,quing in the basic general studies was
regarded as a foundation upon which v cational education could build. As the
education requirements for employment have risen thﬁ%ugh the years, the rneed
for educational achievement has become even more essential. Vocational’
education is designed to promote and enhance general education and personal

cultural -growth. ? ' ;

Clientele. An early vocatignal publication states that schools should be
“open to all; sex, creed, color, and nationality should not debar anyone." .
This has been reemphasized in récent vocational legislation, which states that '
vocational education.is intendéﬁ for "all people of all ages in all communi-
ties." '’ ’ s

/ -"b -4

Theory and practice. The concept of combining the "theory of doing" and
the "practice of doing" in the gurnicu]um was a modern idea in 1908. It is
still a valid concept today. -The intent.of jnstruction was to produce an >
exceptional craftsperson who could advancé, to positions of increasing respon-
sibility. Provision for.theory and practice in vocational education makes
for efficient learning and provides a strong foundation for continuing occll-

pational development.

’

Cooperation. The concept of cooperation among employer, employee, and
educator was acknowledged -as indispensable to high-quality vocational educa-
tion. ~Advisory committees and community interaction committees have emerged

- from such ideas. ! : o

/

e A national probiem. Because it is somewhat difficult for states and
local school districts to develop vocational education programs and because
there is a need for a highly trained labor force, vocational education was
. thought to be a national respoqs?bi]ity--one requiring federal funding and
- developed through federal legislation. Through theyyean, the concept of
vocational education as a national concern has not diminished. The demands
for an educated labor force have become stronger, the nation's workers have
become increasingly mobile, and the need for vocational education in every
state has become more acute. : v

Individualized instruction. The concept of individualized instruction -

» has long been considered to be an_integral part of vocational education. For
example, as early as 1908 the view was éxpressed that "most of the instruction
_must be individual rather than group to adapt it to the varied abilities and _
shop experiences of the pupil." In recent years, individualized instruction ~

.. has received great emphasis at every level of education.

Vocational instructors. An important qualification for vocational
instructors was, and still is, extensive experience in the occupation, -It
is also desirable that teachers have wide-ranging personal skill in practi-
cal application. . ’

n, 8 >,

C]ass.distinction. Vocational eduéation is opposed to the promotion of

% class distinction. An early principle of vocational education leaders was to

°




develop a training s%stem in which students were not divided by class lines or ‘
social distinctions.

These are some of the basic principles upon which contemporary voca-
tional education is built. To maintain its vitality, the system must allow’
for changes in the industrial, technological, agricultural, sccial, and eco-
nomic structure of our‘society. This has_ been done by ‘reinterpreting the
proven principles of vocational education in the light of societal changes.

One way this reinterpretation takes place is thrqugh federal vocational
1eg1s]at1on--from the Tandmark Smith-Hughes Act of 1917 through subsequent
major vocaticnal bills. 1In 1917 for example, wheri the first vocational
legislation was developed, vocational edygation was conceived as apirogram
for high school students and emptoyed adults. At that time it would have been
absurd to propose a postsecondary program, since onty 20 percent of the age
group attended high school and an_ even smaller proportion went on to advanced
training. Over the years, as the number of students increased and society
needed more highly trained people, the need for vocational education at the
postsecondary level became ev1dent.

! .

Note that the principle of preparing people for employment is unchanged
but the .principle was reinterpreted to meet changing needs by increasing the’
number of programs and making them available at different levels. .

It follows that, as new interpretations of vocational principles evolve,
new ways of 1mp1ement1ng these principles must be developed. Evolution of
philosophy, however gradual, is u1t1mate1y reflected in changed action. The e
quality of vocational education is d1rect1y related to the way in which teach-
ers and administrators deal with the necessary change. They must understand
the nature of the reinterpreted principles and carefully match the programs
they implement to contemporary principles of vocational education.

1

_DOrganization of Vocat1ona1 Education

?

As indicated in prior sect1ons, vocational education is provided pr1-,
marily at two levels: secondary and postsecondary. Institutions providing
this type of training generally are identifiable by one of the fo1low1ng
names:

o Comprehensive high school

¢ Area vocational school

. Vocatioqe]-technica] school

e Technical institute

2. Melvin F. Barlow, ed., ThetPh1losophy for Quality Vocational Education
Programs, Fourth Yearbook of the American Vocational Association (Washington,
. American Vocational Association, 1974), pp. 19-22.
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text by Roy Roberts as follows:

-]

|
!
l
{
I
!
1 -
,1. ‘ « Cosmetology school : e
: * o Bagber ‘school -
! o Trade school
1 ' o Hospital ,school .« )
: e Flight school ,
: § e Junior college E # ) - o
: e Community college
_: ' These institutions‘may be public or private (proprietary--for-profit; indepen-
| ) Qent nonprofit, or supported by a reﬂigious group). -
‘ 4 "‘ < 3 -
l Public institutions can be,characterﬁyed as follows:
!
, : o They are funded by tax monies éoming from governmental sources at all
i . levels (primarily.local and state; some federal).
: ‘s« They are goverﬁed by boards that are directly elected by the citi-
[ e zenry or appointed by elected officials. The board's power is 1imited
i . ¢ to the authority granted to it by the state. - K
l : ) ! N
,} Private institutjons can be chanacterized\§§ follows:
} o They derive the major part of their funding from tuitions charged to
) % students, supplemented by private gifts and endowments.
: o They arc governed by boards that are, in most cases, self-
P perpetuafTﬁg; i.e., new board members are ‘appointed by current board
] members. The board's autonomy is lTimited by the charter issued,to the
| institution by the state. . . ‘
I — £
; , The wide range of vocational programs typically offered includes the fo11owin§
i (see samples 1 and 2 for more detail): . :
i . . " 4
! Secondary . Postsecondary
I - T <
) ) Agriculture Allied Health
l Home Economics / - Business
] Trade and Industridl Public Services
! / Health Occupations Engineering i
: Business/0f fice Technical and Industrial
i/ Marketing and Distributive Education Agriculture -
| Industrial Arts
] Technical
[ ! 4 i e
: A word about home economics and industrial arts, and whether or not they are
, part of vocational education. This question is perhaps best explained in a
1
|
l
{
l
I
i
i
|
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Home economics. Homemaking education in the secondary school may be ‘

classified as comprehensive (general) or occupational (vocational). The pur-

pose of comprehensive homemaking education, freduently referred to gs a fnon-
vocational practical arts subject area, is to interpret those aspects of life" ,

that have to do with the problems. and activities, of ‘the home, without refer-

ence. to their vocational significance. Thése coursés may be -placed-on- various.

grade levels in the junior and senior high schools and are désigned for all

students, regardless of their vocational choices.. Occupational home economics

(most prevalent at the postsecondary level) is centered on preparin students

to use skills traditionally associated with the home (sewihg, cookigb, child e

care) in the world of work: the -operation of a day-care center, industrial .

sewing, food services.3 T e ’

-

The controversy stems from the notion that such a division or classifi-
cation implies that the role of homemaker is not a legitimate occupation--a
notion that has come under a great deal of legitimate fire in recent yean§f

v o

Industrial arts. Some confusion has existed for many years with refer-

ence to the relationship between industrial arts and vocational industrial
education. Some general educators maintain that there S§s little.difference
between industrial arts and vocational industrial education and that the .
trend is for these two subjects to become.more and more alike. Vocational
educators and industrial arts educators, on the other hand, insist that.the

two programs are different and should remain distinct and separate programs.

These conflicting points of view-are due”to a number of causes. First, both

types of courses use similar tools, equipment, and materials, and in the

smaller schools the same shop is used for both programs. Then, tood, the fact

that federal aid is provided for vocational industrial education and not for .
industrial arts has led some educators to make less differentiation between )
the two courses than is justified in order to enroll larger numbers of stu-

dents in the federally aided courses.

- i

|

!

i

; 1
The distinction between industrial arts and vocational industrial educa- :

tion is one of purpose. Industrial arts is included in school curriculums |
primarily to serve the nonoccupational needs common to a majority of the |
students. The objectives of industrial arts are those of general education I
and are concerned with habits, attitudes, appreciations, leisure time, home !
. s . ey k" . . 1
mechanics, ahd consumer knowledge. While some skills useful in a vocation |
are frequently acquired in industrial arts, this acquisition is incidental (
and secondary to the major purposes of industrial arts. The purpose of voca- i
tional industrial education is to enable workers and prospeciive workers in !
.inditstry to acquire vocational efficiency in a chosen occupa}ion. {
. ’ Ry I

? ' Lo Lo
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!
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3. Adapted from Roy W. Roberts, Vocational and Practical Arts Education:

History, Development, and Principles, Second Edition (New YQEK, NY: Harper
and Row PubTishers, 1965), pp. 264, 265. . '

4. Roberts, Vocational and Practical Arts Education, pp. 427, 428.
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SAMPLE 1

DA AR L SR A ey T Sty

TYPICAL SECONDARY pac;gg@s

Heath Occupations ‘ ' ' Elaétrtsm:s o
. Geaphic arts .. ‘

Dental aﬁsnging ) o Iastrugent mal tenancs and ..
Enyironmental health "L - ~~~repa‘3r e,g,, waﬁé!mking)”
Medical laboratory assisting . . :
practical ayrsing mchine( shep
Hursing assistance ‘ mrj; m
Industrial mg' . ”m'
¥ood sho ﬁg X o )
Hetal /s ap: ) ; uiub ‘9) ;

L : l?um piigiplant s\

. ' Bh&et meti'l _

mrket‘rng -&nd mstributivq . Shge cepair. -
'&:Tugi ions” 7 , © Smatl angiﬁm‘ewré
Mverti&ing ‘sariices '
Agtomptive -

Automobile meghanics
futorative body amt fender, . -
Barbering, , Carg any gu{danm lﬁ‘ ?{ﬁts:‘a
ggsinezs machine mntenance ’ C‘mtgihg m;hagemnt, ucff:»n,
Fpongey. . : SRLY >
Codmarcial ard | g R food r:ana,gaﬁant; grﬁductyun and
Cormarcial photogranfiy, sergiees |, 77
Lonstruction and mdinténdnce Huma ?umshiﬁgs, aqaip@erzm
Comiunycations seryites . “ (- 0
tasmetology. - « Institutional and o mnagassens
fiesel mathanic and supp@rﬁmg se?v’ic&:@ S

Finance and cr&r&it
Food disteibubion
food service

Gengral merchandise -
Regraation and: Sourd s

Gt fonand procéssing; .

Tran%po“rtama . Aﬁrinmtuge wodu g
T < Agricuiture Suppiies/seryicas Y
office Occupmans - Aprfcultural s;echapic:s v
SEEEEER - e Auntgn}hmﬁ msmmr
hccounting. : Ormaméntal- hortisulturs:
Business datﬁ ,processirg : Agrfcu'rtuﬁ*'wsnur

.

Filin
Genera'! office: g&qr‘fcﬂ
Inforsiation cosmunication
Offfce machines ‘
Stenugraphjc and secretacial ehild: dev&;opmeat ‘
yping: Clothingtand textifn$=“
Word 9rocess‘ng Lonsuder sducation. -
) Eaplly-health o
, Faaily relamny
Trades and !ndustriaa Occupations Fobds and um‘;ri;ign wr

Home:mandgément .
Air ;ondiﬁmpg Rous{ng aﬁd &wm i ni‘ahing :
Atreraft maintenance k

AppHisnce repale -

Cony re&ensﬂ‘s !{ome :

5? Z

Drafiing. and &asign ISR
Etect:\ical ¢ R (ORI ICIE PR ALV |




SAMPLE 2

Sl Tt

e resa AR

Gt Attt sl o o S

‘ﬁﬁOGﬁAﬂsmﬂ

Accounting' - mpuﬁm; o;;;up;ﬂw
Mn&l“n’:\h“ < mﬂ
Acronautical techridlogley
Agticuttusal mechanics
Agrleuitucat produstion
A(ﬁw}twakpmducw ..
Agriculturat tosourcet
Agricultural supplies/services
Agiicultural tathnologiss. -
Agriculturs; miscallaneous )

A cpiditioning irstalfation &Mak
Alrpotiution tichaologied

Alrcraty ground. operations ‘
Alrcrattmantenance 0 o
Mfmft mons

Anlinaz faby mmsmmchmfom
Apparel & cassorint
Applizncs repaic
Applled arts, graphic pris, & ﬂ«mﬁ mhno:om
Archifectural drafeing techaofogles .
Architectural tecknologies

Autpimotive body & fetider mmdx )

Automotlve niechaiics

Ac@oma:}w saled

-Autemiotive sirvices

Automaiive speclalization repalr

Autcmotive teshinniogies

Banking & flnance technologles.

Barbering

‘Sluws‘im séading:

Buslpess% commerce tichnofogles .
Buﬂmdmmsﬁm systems. 3

Business machine malntenane cctupatio

-Care & guidartce of shildien )
Camn&y-wwmtlon

Chemlcal technologles

Civil teciioiogie

aoe'ﬂn' m:aas..mmt,pmdut}m & ..:vL.s
Commerclal irt

Comsnercisl fizhery cccupitions

Confmerclal phetography

Cohimercial pifot: tfaln{ns

Communiczﬁan&i bmwmsﬂnztechna!csm
Community health.aide

Computer & peripharal equipment o:mta!!aﬂ te".hné!osm
Compuer programer tuchnologles .

Construction & building technologiss IR
Construction: cquipmcntma!nfenana&mﬁ*m ke

7
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SOURCE :
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of Postsecondary Schools with Occupational Progtams, 19;5-76 (Washing o,
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Rome furnishing, equipment, & serviges
Héma fumishings management & sales

Hote) & lodging management ‘ )

Indusmal atomjc energy otcupations

industrial marketing .

Industeial technologies ¢
Information communlcation

Respiratory.therapy:

Institutional & hame mam;ement & services
tnstrument malnienance & répair occupations .
Instrurfentation techinoiogles "

Insurance managing & selling ‘.

lntcmqﬁonaj tezde -
Keypunch ‘vperitor 0
Laboratory technologles. . .
Law enforcemant tralning
Leatherworking ', ¢
Legat assistant
Libragy assistant technologies - )
Machine shop occupations
Machine tool operations
Marftime occupations
Marketing & dlstrlbution techholox!es .
Masonry-—construttlon .
Mmrlalss!mport occupations
«Mechanical & englneering technologies | .
Medical assisting {physician’s office)
Medical emergency technician
Medical or biological faboratory assistant technologlqs
Medical record technologies
Mental heaith technologies
Metaflurgical technologies « » . ¢
Metallurgy cecupations '
Metalworking occupations, miscellancous
/Mortuary science

P
Natural science technologies A
Nuclear medical technology & !

Nuclear technology
Nufsing assistant (alde}
Nursing-associate dagree
Nursing—~R.N. {less than 4 years) e
Nursing, ather !

Nursing, practical (vocational)

Occupational therapy

Oceanographic technology -

Office occupations, miscellansous

Optical technolcgies )

Ornamenta! horticulture

Palriting & decorating—construction

Performing artists s

Personal services technologles

Personal services—~distributive education

Personal services—trades & industry

Personnel, training, & related occupations
Petroleum preducts—~distributive education
Petroleum technologies

Photography technologies

. Rca!ostaummuin;lx uﬂm{ P '

. Vcterinarian agsistant , ‘ -

3 .

' Pt\yxzaw'smzsunt s R
T'nysiczitimapy T T ; co CEA
Plamrln;—r@nstmcﬂon Lo o AR
Plastlcs occupations ‘ - T

. Pluinblng & mm&*n;-eomuﬁcﬂan R 5

Pulic adml mﬂm&ﬁ;nmmmtedmolqms - ——~—
-publi¢ service occupations’. /- .
‘Quantity- foqdmcupmons T ST

.Radiation thetapy ~ . .- - 'i .

RadiofTV.ropale . A
Radiologle’ occup:uons,mtml!meow o
“Radiotogle téchnol ogy. (Xray) v L
Recreation: & sogtl wofx.mhaosogles L "
‘Recratlon & tourlem <=’ R

Refrigeration: enginser, < . T e
Rehabmtaznonsqrvku, ml:qol!mom . L

Retall trads: R

ko&ﬂng—canstmctlon NI : '
Sanitatioh &public health ini{xcﬁon mdmo!ogies .
Sclentific dataprocsssing: &&moﬂo:!es,

Snia!l englne’ ngm N

¢

»r

‘Statfondry.enargy.saurces ¢ occupat!ons S
Steqographic-& secretarial occupaﬂons
Sup visory. &' admlnlstratlve managament. .

cal technologles , o .
Symms am!yst . . . ’ .
“Teicher's assistant. T ' ’
Technical educatlod, miscellaneoys: o
Toxtlfe. 9xoductlon & fabr!catlcn o "
Tool & diemaking.-
Trade & Industriz! oecupalons,\mlmllapeous
Tn.nspomtion & public utliity technologles
Teansportation services” -
Truck drMng . .
Typing & clérical occupations ; o =
tUpholstering S

Wclding &-cutting ) o
Welding technologles * . o o
Wholesals trade - R

Water & waste water tnchéo!ogxe; - ‘ i ) .
Woodwork;[ng ’
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'® Chapter I} T

i o~ INTEGRATED OCCUPATIONAL EXPERIENCE ' '
L] & . N
. ] L .

The ultimate goal of vocational (or occupatiopal or techni or career)
education is the preparation of students for the world of work. us, ‘it is '
logical that one alternative (or supplement) to classroom and labpratory

% instruction is on-the-job or field -experience. A yariety of such experiences ,
b are available, ranging from short-term experiences involving opservation to .
Tong-term experiences involving employment and a wage. For such experiences

, to become a reality, the staff and administration at the secondary qr post-.

‘ . secondary school must develop and maintain cooperative, functional rélation- .
t ships with businesses, industries, and labor--which should be part .of the role *,
! of vocational educators regardiess. Preparation of student$ for the world of
work is only one benefit, Often, arranging these experiences also opens up
entry-]éve1 employment opportunities with employers who might not have planned

to hire vocational-technical students. ' e

-

What is critical about suck ‘experiences is suggésted in the word inté- -

!
|
1 .
.} '1¥grateﬂ. These occupational experiences.may allow the student to earn while
\ Tearning, but the-financial gain, if any, is not the key consideration. The
« occupational experience must be related in some way to the student's career
' goals. In, addition, in-school experiences shouid be related to what is occur-
o ring on the job. In other words, the occupational expérience must be inte- .
N grated into therstUQent's total educational program. ' ) ’

/

¢ . .

: This «stress on the' néed for integraﬁion is crucial because there are . .
occupational experiences that are not educational in purpose. These experi-

1, . ences.are typically called work-study, work ekperience, or work-release.

~  Designed primarily to provide financial assistance to students to enable them

PR

\I ) .to remain -in school, such occupational experiences are not tied to students’
: career goals, involve no related instruction, and are not structured by any °
' . formal contract or training ptan. . ? ! ,;
At the secondary and postseconddry levels, the primary types of inté- )
: grated occupational experienge programs”are the following: .
: . Codperative education s :5 . e
‘ - . CapstBne experiences o e 1 R S
@w e On-the-job training (0JT) . —— ! e
¥ « "Apprenticeships : PO ‘ '
. _ . e Clinical experiences ° . ) ’ "

Internships .
Shadowing . : . .

.
t . N
{ - ¢ . !
" . . \
. . . .
‘ .
v
.
'

-
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Cooperative Education . ‘ ) a
. Cooperative (co-op)-education is a method of instruction that involves_.
. and unites_the’secondary or postsecondary school and employers in a coopera-
tive educat1ona1 effort. The total educational program.has four parts, which
+should be carefully coordinated and superv1sed to assist the student in gdin:
ing loccupational competence. Students take the general education courses
necessary for graduation, such as English or history, and also take a coop-
erative related~instructiorn class that relates ‘to their career objective and TR
. their on-the- 3ob‘1earn1ng experiences. They are employed at a part-time job . .
where they participate tn learning experiences that develop and refine the
ccupational competencies needed to achieve their career obJect1ves._ F1na11y,
especially at the secondary level; they often also participate in the activi- .
‘ties of an appropr1ate yocational student organ1zat1on. The bénefits of co-op
~educat1on are listed in sample 3. S )

-

\Cooperat1ve education” has six characteristics that distinguish it.
Students in the cooperative program (1) participate in 1earn1ng experiences °
based on a specified career objective, (7) work part-tine in a tra1n1ng sta-
tion selected on the basis of that same career objective, (3) receive pay and
school credit for their on- the-job training, (4) have regular school super- 4
vision, (5) participate in ng1s program for at least one year, and (6) take
in-school courses that relate directly to their on-the-job training. To be a
"cooperative" program, the program must meet all six criteria, 3 .

Two additional components are important to the co-op program. First,
there must be a written training agreement. that clarifies program p911c1es
and procedures, specifies that a training plan will be_followed, and outlines
the specific responsibilities of each party involved (e g., school, employer,
student, and parent). This agreement must be-signed by .each party. Second; . '
there must be a cooperatively developed, written training plan that spec1f1es .
the competencies to be developed by the student and where the competencies
will be developed (i.e., at the training- stat1on, in thé classroom, or bothj. ]

|
i
4

- e . t— — - — e —
- « }

.

There are bas1ca11y three types of cooperat1ve education. In the f1rst
type, the institution has a separate program for each service area. In th1s
case, for example, there wouTd be a.cooperative program at the secondary'level -
for (1) business and office education, (2) distributive education, (3) home 1
economics, (4) trade and industrial educatidon, (5) agriculture, and (6) health
occupations. An institution may not have all six programs, but the programs -1
it does have are each geared to'a single area. - : - \

v « -

-

The second type is the combination or interrelated approach, In institu- v
tions where staff, student interest, or employment qpportunities ‘are limited,
.a single cooperative program mayvex1st “This single program would be geared
to handle students from various service areas. . Two such programs are. D1vers1- s
fied Cooperat1ve Tra1n1ng (DCT) and Cooperat1ve Occupation Education (COE) ‘

The chird type, offered at the secondary level, is the spécial pu\Bose
. .program geared to meet the special needs of the physically handicapped;
' mentally retarded; or economically, socially, academically, or cu]tura]iy

¢~
. o« .
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¢
h i
v
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-, sludents’ career goals

SAMPLE 3 '
BENEFITS OF COOPERATIVEEDUCATION . v
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disadvantaged youth. Mhen the cooperative method of instruction is tmployed e
for the disadvantaged student, the major emphasis is on work adjustment and
attitudinal changes. The d1sadvantaged student often possesses little or no
occupational skill and/or may be alienated from school and/or may lack the

ability to relate to adults and work.

Cooperative prqgrams'are supervised by teacher-coordinators. The
teacher-coordinator's responsibilities include the following:

o Helping students identify their career objectives and determining
whether these objectives could be met by the cooperative program

o Contacting’ loca] employers, evaluating their tra1n1ng potént1a], and
convincing them to employ and.train.students . .

o Placing students. in jgbs on: the basis of the students career ébjec-

Ptives /

Working with students and employers to plan the students' total .
- yocational-technical instructional program

— e TE s e e e W e e e et mas e e Rk Wt e e e
. N

-

Visiting the students on the job to supervise their progress and to |
assist the employers in theirstraining endeavors’ ’

¥

Prov1d1ng the 1n school related instruction . i

Usua]]y, serv1ng as a sponsor to a vocational student organizatjom
o Evaluating their programs on a cont1nua] basis.

The on-the-job training 15 prov1d‘=d at a training station. The training . '
station is the firm, business, or industry that hires the students (sometimes '
-referred to as student learners or student trainees). Within this firm, there
is a single individual who has agreed to be responsible for the student's
training. This individual is cailed the on-the-job instructor (sometimes
referred to as the-.job supervisor or-training sponsor).

The.schedulimg of the cooperative program is another concern. There are '
a variety of scheduling possibilities open .to a school .desiring to initiate a
successful program, 1nc]ud1ng one or all of the following: - '

. ()
Half- day mornings/hal f-day afternoons--This schedule .provides. students L
with the opportunity to work 1n. the -morning or afternoon and to attend

"schooi in the opposite time slot. Thus, two students can be trained on o
one job; while one student attends schoo] in the morning, the other is . X
at the training station. In the afternoon the schedule is reversed. '

!
Half-day afternoons--Th1s schedule provides for &1l co-op students to '

’ _ atfend classes in the morning and to work at the training station im the :
afternoon. - / ) |

o

Alternate blocks of time (e.g.,‘five weeks or ten weeks or six months .

With this schedule, each student has the opportunity to attend classes
for an extended block of time.and to get 0ccupat1ona] exper1ence for the

'
. )
' ;

L 1

v .

f

L
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e next block. While ong group of students is in school for that period,
, another group is on the job. -At the end of that period, students reverse
positions. . | .
Summer scheduling--Because of the nature of certain kinds of employ- .
ment--such as agriculture, conservation, food services, resort and hotel
housekeeping. services, waiter-waitress training, health occupations,
.building trades, and -others--it is sometimes desirable to schedule the
occupational experience.phase of the cooperative program during the
summer months. This may be part of a continuing-school-year program,
an extended-school-year program, or a registered summer school program.
Academic and related occupational subjects may be taker prior to or con-
) currently with the occupational experience phase of the program.

“

Evening/Weekend scheduling--In some cases, employment opportunities are
_only available in the evening or on the weekend. This may be because of
the mature of the work, the employment needs of the empioyer, or the time
of availability of the on-the-job instructor. ’

~

As you can see,-these scheduling options can aliow an institution to increase
use of facilities and service to -students. .

’

It is generally agreed that the optimum number of students who can be -
served by a single teacher-coordinator 7n a cooperative vocational education
.program is 15 to 25. Fewer than 15 is difficult to justify in terms of cost.
More than 25 is unmanageable in terms of meeting the needs and wants of the
Q students, the employers, the’school, and the community. This ideal may not,
_however, be possible within the funding structure in some states.

To successfully plan, develop, and implement coordination activities, it
is.necessary for the teacher-coordinator to have released time. Released time
is that time provided the teacher-coordinator during the “normal" school hours
for activities other than his/her. classroom responsibilities. The accepted
standard for determining the amount of released time neeged 3¢ ore half hour
per student per week. Therefore, a teacher-coordinator with 2¢ cooperative
students should have 10 hours of released time each week- for croprdination It

,,fﬂfWw,shouldubeunemembered»%hat ncoordination" s an all-inclusive term ¢ descrite

] all of the various- activities of the teacher-coordinator, not ius. visitatio.
. To the'training stations:- . :

The uniqueness of the program also indicates the need for speé%a]lconsid-
. erations regarding program facilities.. The teacher-coordinator should have an

of fice, equipped with a telephone, where he/she can conduct necessary activi- |

ties including conferences with students, employers, parents, and other par-
ties who might be involved in the program. '

Finally, teacher-coordinators of cooperative vocational programs often
have extended contracts. Such contracts usually provide for an additional
month of employment for the teacher-coordinator. This month is often split,
with two weeks before the regular opening of the term and two weeks after

. .
: ~J

{
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the regular closing-of the term. During this time, some of the teacher-
coordinator's responsibilities are (1) placement of students in training
stations, (2) the planning and development of specific occupational instruc-
tion for each student, (3) the placement of graduating students, and (4) the
compiling of student files and any necessary, reporting.

For more information concerning cooperative education aind for a direc-
tory of the employers and institutions offering the program, write to the
National Commission for Cooperative Education, 360 Huntingtbn Avenue, Boston,

MA  02115.

'
¢
¢ ¢
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Capstone Experiences

A capstone is, literally, the last, top stone to be put into place in a
structure. Thus, it means a "finishing off." A capstone experience is one
that puts a finishing touch on things. In occupational/vocational/technical
education, it refers to an occupational experience generally undertaken by
students who have completed the course work in a particular program. These
students are usually exposed to an actual work situation according to one of
the following typical capstoning schedules:
classroom/laboratory activities
occupational experience

classroom/laboratory activities
10 weeks in the classroom and laboratory
10 weeks of occupational experience

classroom/laboratory activities

4 days of occupational experience.per week

1 day of related instruction per week, provided at the
job site or in school by the classroom instructor

e Semester I
Semester II

e Semester 1
Semester 11

e Semester I
Semester I

- ©

The capstone experience shgulﬂﬂhgmsimjjar'jﬁ»punpose-aﬁdwcharacterfstif§'fb"V'

- . the cooperative éducation program. Where it differs is in the scheduling.
_ The cooperative education program tends to blend in-school education and

on-the-job training; the capstone experience comes at the end of the in-school

“education, serving to move the student from théoryjinto practice.

-

.

- On-the-Job Training (0JT) -

/
i

0JT is the actual performance of work duties with the supervision and
guidance of a trained worker or instructor. O0JT programs increased in num-
ber through funding available from the Comprehensive Employment and Train-
ing Act (CETA). The program was created primarily to give job skills to the
unemployed or underemployed, while at the same time helping the employer to
detray some of the loss of production resulting from the hiring of unskilled-
employees. Employers can be reimbursed for up to 50 percent of the trainee's
starting salary during the entire training period. 1In addition to the above
training reimbursement provisions, a special reimbursement allowance can be

24
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established for job-related education, which will pEovide 100 percent wage
reimbursement for those hours a trainee spends in educational--nonproductive-=
training sessions. .

The relevance of this to vocational-technical education relates to the
provision of the job-related education (JRE). If an employer is unable to
provide the necessary JRE on the job, one option is for CETA to contract with
a local vocational-technical institution to provide that instruction. This
can be an excellent way to make full use of the school staff and facilities,
and to bring d@dditional funds and students into the school. . ¥

Another option for on-the-job.training--being used, for example, in
Fairfax County, Virginia--involves thq creation of an "employment situation”
for students. In Fairfax County, a foundation was formed involving attorneys,
realtors, and other interested community members. This group floated a loan
to finance the construction of the initial building constructed by students in

‘the vocational school's building trades program. Profits from the sale of

that and subsequent buildings supported continued construction. Students and
school instructors spent full-time at each job site. Academic and related
instruction were provided there, initially in a mobile home. Later, students
constructed a totally modular classroom--even the electricity was modular--and
this classroom was moved from job site to job site. On-the-job traiping in
action! ' : '

Apprenticeships

Just as a vocational-technical institution can provide the related-
instruction component for CETA-supported 0JT, it can also develop program .
offerings for apprenticeship training. In an apprenticeship training pro- s
gram, the apprentice is an unskilled worker who is learning a skilled: craft
or trade (e.g., electrician, carpenter, plumbér, printer, machinist) under =~ ~
the direction of a skilled worker (journeyman) and with the support of the
union. Apprenticeship training programs are typically two or more years 4in
length, depending on the skill requirements of the trade or craft. They are
operated by either (1) an employer, (2) a group of employers, or (3) a joint
apprenticeship committee (JAC) representing both the employer(s) and the
union. Sometimes, a representative from the equcationa1 community is also
included on the JAC. In some states, such programs must be approved by and
registered with the state government (labor department) to be considered bona |
fide apprenticeship programs. ' ‘

- *
-

{ ' e ’
Apprenticeship training consists of two components: (I) on-the-job
training and (2) related classroom instruction (minimum of 144 hours per .
year). More and more, JACs are engaging in cooperative ventures with post-

secondary institutions for the provision of apprenticeship training, retrain-

ing and upgrading, and labor studies. In these cases, the postsecondary
institution develops the programs at the request of, and with the approval
of, the joint labor/management committee. Help in Setting up these programs
;s usually readily available from the state-level Bureau of Apprenticeship
and Training. An example of one such program is shown in sample 4.
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Another example is the chef and cook apprenticeship programs offered
in ‘Ohio at Columbus Technical Institute (CTI), with the support and approval
of the American Culinary Federation and the Columbus Chef's Association.

The apprentice is a full employee and is subject to the conditions of the
.individual employer's policies as related to fringe benefits and vacations.
He or she is guaranteed the federal minimum wage, with regular increments
of 25 cents an hour every six months. The apprentice pays for his/her own
tuition for theory-related instruction at CTI. Books and lab fees are addi-

. tional. ‘ ’ . -

In some cases, apprenticeship credit is being offered through programs at
the secondary level. One example of this is the Cooperative Industrial Edu-
cation Program (CIE) at Rancocas Valley Regional High School in Mount HolTy,
New Jersey. With approval from the Bureau of Apprenticeship and Training in
the U.S. Department of Labor, the coordinator of the school's cooperative
program in industrial education--a diversified program serving a range of
occupations--has developed a program in which as many as fifty students a year
earn, learn, and get @pprenticeship credit during the last two years of high
school. ‘ .

>

However, according to Robert Glover, Chairperson of the Federal Commis-
sion on Apprenticeship-- .

. . . apprenticeship sponsors remain quite committed to retaining
the essentially private character of the system, and they are highly
resistant to any effort which they view as goverament intervention.
Partly because of this suspigion of public sector involvement and
partly resulting from the failure of public schools to understand
apprenticeship and reach out to industry in the past, meaningful
alliances between vocational-technical schools and apprenticeship
programs are sensitive and difficult to biild despite the fact 'that
related classroom instruction is often provided to apprentices by '
local school systems or community coileges.

s

. /
For this reason, it is importapt that educators "do their homework" before
seeking such alliances. Knowledge of the various types of apprenticeships
(e.g., construction vs. industrial-corporation based) and knowledge of the
specific concerns of apprentice trainers in the immediate geographic area are
essential if joint efforts are to become a reality. ‘

3 - ( 3
Clinical Experiences

Hands-on, on-the-jeb experiences, are provided to students through
clinical experiences. Although clinical experiences are most common in

~

5. Robert W. Glover, Apprenticeship in the United States: Implications

for Vocational ‘Education Research and Development, Occasional Paper No. 66
TCoTumbus, OH: The National Center for Research in Vocational Education,
The Ohio State University, 1980) p. 1. ,
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the health-related occupations, they have also been used successfully in ‘ ‘
other programs (e.g., commercial art, drafting, marketing-and distributive ’
education, interior decorating, advanced shorthand, and cosmetology). The

unpaid clinical experiences offer students an opportunity (1) to apply the

classroom theory'they have learned under the supervision of a clinical

instructor and (2) to gain experience in the very important area of working

with other professionals and customers, c]jents; or patients. Often, the

clinical experience is split among several different facilities (or among

multiple units within an agency) to allow the students to get a broader

picture of the employment opportunities available to them and to learn to

generalize their skills to a variety of situations. At the secondary level,
clinical,experiences are frequently an integral part of such programs as

practical nursing, dental assisting, medica: lab assisting, and nurse's aide.

In a dental assisting program, for example, students may spend six weeks in a

dental clinic and three weeks in a private dentdl office as part of the total
curriculum. o

. At the postseccndary level, clinical experiences- are an important part of
such programs as the following technologies: mental health, respiratory
therapy, nursing, animal health, medical, dietetic technician, and dietetic
.assistant. The following is a description of one such program incorporating
clinical experience: ‘ ! -

Mental health technology--A series of three ciinical experiences, offered

over a six-quarter time period, is provided to givc trainees a broad

overview of the different ways of delivering mental health services:

(1) a clinic’in community mental health, (2) @ clinic in residential Q
treatment, and (3) a clinic in mental retardation. During the clinical
experience, students have an opportunity to observe all the service com-
pdnents of the facility and to practice basic skills under close super-
vision, P ‘

The clinical experience is integrated with classroom work. Prior to each
experience, students are prepared for the experience through classroom

. training. During the experience, the student spends 12 hours ‘per week in
the clinical agency and 2 hours per week in.a related seminar. In addi-
tion, three-way meetings (faculty member, field instructor, student) are
held three times a term to give and get feedback on each student's prog-
ress. In this particular program, the agencies providing clinical expe-
riences receive tuition credit at the coldege in return for accepting
students in field placement. ! .

Internships -
-

‘Generaily speaking, internships are a capstone type of occupational
experience, found most often at the postsecondary level in such programs as
law enforcement, social seryices, and secretarial science. If you consider .
the medical model of internship, you can quickly identify its characteristics.
The mmedical student does not become a full-fledged doctor--with authority to
practice 6n his/her own--upon graduation. First he or she must complete an

=t
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‘ internship--supervised practical training on the job.\he medical intérnship
is usually one year in length. It is_a time when the intérg serves almost as

an "assistant" doctor. /

1 As with the capstone and clinical experiences, an ‘internship occurs

when training is completed and functions as a way to provide the novice with
additional on-the-job experience before being "certified" as a fully gualified
member of .the profession. The internShip can be a paid or unpaid position.
The differences between the clinical experie]te and the internship tend to be

as follows: ’

. . A ;

Clinical experience--The experiences on the job are highly planhed,

highTy controlled, .and highly supervised. The student of nursing, for
example, is. assigned to spend a period ofltime, in a supervised situ-
ation, administering injections.  In the\dental clinic, the patient with
tea-stained teeth is assigned to the stu&gnt who needs more experience in
performing the skill of removing tea staTQs.

Internship--The expé?iencés on the job are situational and less highly
supervised. In.otﬁer words, the intern is expected to handle the normal
routines of the job as they arise--to select the right procedure or skill
according to the situation. It is the Results of his/her activities that,

. are evaluated -rather than each step as 1t is performed, except of course

o 4

in critical operations involving patients' well-being or expensive mate- .
’ ) rials. : N, '
"‘\ 4
Shadowing .

Shadowing is generally a method of providing students with short-term
exposure to the world of work. It is more of a career awareness technique
rather than a program involving hands-on job experience. Shadowing means
that the student follows an emp)oyee -or employer around on the job for a
short period of time (a few hours to a-few days) to observe what that person
actually does. Thus, the student studying electronics could shadow persons
working in several different jobs involving those skills to get a better idea
of what h. or she is training for. In addition to helping the student make
wise career decisions, use of this technique can be a powerful motivation to
succeed in school., . ’

-

=
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Chapter il

N '

SUPPLEMENTAL/REMEDIAL PROGRAMS °
Supplemental programs are those that offer any student the opporﬁunity to
raise his/hef basic learning skills to a higher level, usually a level above
the norm. The student could succeed in school without these programs. Reme-
dial programs are those that offer students whose basic skills are below the
norm an opportunity to catch up. The student would have difficulty succeeding
in his/her vocational-technical program without additional assistance.

’

Supplemental Program Topics

Some students--whose reading, writing, and math ski]]sséra\idequateT-may

desire to improve those skills through supplemental program Afferings. In
addition, the following are often topics covered through supplemental program
offerings: ' h

. e Library.skills .
Study skills -

Speed reading o ;
« Advancéd vocabulary deyelopment

[ ]

Career planning

Remedial Program Topics =~ - ’,

For the students who need additional assistance in ﬁastering the basic
skills required to succeed in an educational or occupational envirdnment, the
following topics are typically covered:

e Basic writing / -

Basic reading . - o L.

2
L

e Basic arithmetic ' . _
Spelling and vocabulary ' . ‘ .

{ -

o~
v
z , /

Program Structures

-~

Remedial and supplemental courses can be offered within the normal
departmental structure (including basic writing in the English or commu-
nications department, for example). Or one or more separate departments or

7
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special programs, can ge created to fnclude these/offerings. As presented in
this guide, programs for students with specia]/gxceptional needs are covered
as a separate component. However, in some inst}tutions, many or -all of the
programs for students with special/exceptional needs are grouped with the
remedial and developmental offerings, under the administration of a single
department or other administrative unit such as student services. In one
institution, for example, the administrative structure is as foilows:

®

S

A1l supplemental/developmental programs are within the domain of a
singlé developmental education department. Administration is pro-
vided by & chairperson, who reports directly to the department of
student seryices. A total-of 1.5 FTE (full-time equivalent) faculty
members, 1 FTE secretary, 14-23 part-time faculty,-and 3 learning
lab control clerks serve 1,000 students per quarters Peer tutors ~
are also available. Programs and courses are provided four quarters
per year, five days and four evenings per week. Placement tests are
provided and encouraged but not required for students to avail them-
selves of services. Many students are referred by faculty and coun-
selors or through self-referral. . .

Within the general administrative structure, several options are avail-
able for providing’ the necessary instruction: specialists, learning labora-
' tories, tutoring, mini-courses, and so on. . N

Specialists. The institution may hire a reading specialist or remedial .
math specialist to work with students as needed. Typically, the specialist :
works with students on a one-to-one or small-group basis to provide the maxi-

.mum personal attention per student. '

. .

Learning laboratories. The.provision of a learning laboratory--where
students can work with media, programmed materials, qQr learning packages
(learning guides or modules) to get the basic skills, intensive practice, or
opportunity for review needed--is another option. In some tases, the remedial
specialists could be located’in this facility to provide special assistance if
.needed. Often, a student can sign up for a full-term, individualized remedial
or developmental course offered in the laboratory facility under the supervi-
sion of instructors or specialists. Course credit (e.g., two to four credits)
could be earned for courses taken in this way. At the postsecondary level, a
lab fee is usually involved. ‘ ' )

‘>
@

Tutoring. At the secondary level, tutors are most often teacher's aides
or community volunteers; however, peer tutoring can aiso occur. At many post-
secondary institutions, there is a formal peer tutoring program within the
developmental education unit. Peer tutors cin be recommended by faculty,”
receive formal training, and be paid a minimum wage for their services. Thus,
a student who is having difficulty with the content of a particular class
can get the additional personal as;istance and time on task needed to keep
up with the class. State funding is frequently available to support tutoring
services, as long as there is a Structured program. 3

-,

©
-~




- i . ﬁj"' s . .

" . Mini-courses. In some cases--library skiﬁﬁs, study skills, career plan-
ning--sustained programming is not requicedﬂgﬁ§ggn,topics-can‘bé structured
. into short (e.g., twb days or one week) 'co Jgg‘br workshops, which can be
‘of fered periodically throughout the schoo]uﬁga . The school librarian, for
. example, could be responsible for developing and conducting a onesday library
skills workshop, offered at the beginning of each term for jnterested stu-

dents.’ , .-

Implications gbr,Program Planning (// . ,

: 4 ’ . . ’ '
In determining whether such programs should be, of fered--especially in%the

case of the supplemental programs, which could be considered to be nonessen-,

tial to some educatienal critics--budget, staff, facilities, and student needs

should be deciding factors. If programs are to be offered, decisions such-as

the following wi]] need to be madeg, . ", o~

-

o

e Where will these programs be p]aced administratively? Within exist-
ing acadqmic departments? Within one or more special separate depart-
ments? Will a new department need to be created? »

- o Js bresent staff qua]ified to handle the programs. or will new staff
(e.g., a reading specialist) be required? . What staff other than fac-
‘ulty will be required (e.g., tutdrs, lab’assistants, aides)?

« Will there be .a laboratory facility? Where?* How will it be oper- -
ated? What materials and equipment will bé housed there? Are the
institution's present materials and equipment adequate, or will new
materials and equipment be required to provide’the personalized,
individualized instruction needed? . .. e

.
-~

& + »

As these questions are posed, discussed, and answered, budget timitations must
be considered. Solutions that.provide the maximum valuefor students using’
existing resources should be sought. New programming should not..always be
equated with all riew staff, facﬁ]ities, equipment, and materials.
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- Chapter- IV

re

SPECIAL NEEDS PROGRAMS AND SERVICES
o * ) > s ‘G

~
)

o

Because of recept.legislation and social changes, there is’ increasing
attention being paid to recruiting and providing re]evant _.vocational instruc-
tion for students witly special/exceptional needs. -

Durlng the decade of the 1970s, the Congress of the Un1ted States
enacted two pieces o legislation that, together, open wide to
handicapped persons fhe opportunity to participate more fully ip .
the mainstream of American education. They are Section 504 of the
Vocational Rehabilitatign Act (1973) and Publi¢ Law 94-142, the Edu-
cation for, Al1 Handicapped Children Act of 1975. Section 504 autho-
rized vdcat1ona1 training in mainstream settings for handicapped
persons, the promotion anﬁ expansion of the employment opportunities
for them,-and the removal ‘of all architectural and transportation
barriers that impede hand1éapped persons. Public Law 94-142 man-
dates equal educational oppdgtun1ty for all handicapped children;

free and appropriate educati placement in regular public schoo]
settings with their nonhandicapped peers to the extent that it is
feasible; cooperatively written Individualized Education Programs
.(IEPS); provision of special education and related services as
needed; and-observance of handicapped children's and their parents’
due process rights. . . . Many children- affected by the law are also -
g]fted and talented. Moreover, several statés already have acted to
br1ng all their gifted and talented students under legal provisions
equivalent to thosé-of Public Law 94-142,6 .

»

Broadly defined, specja]/exceptiona] needs are those that may pre-
vent a 'student from succeeding (to the best of his/her ability) ‘in regular
vocational-technical education programs without special consideration and
help. The f0110w1ng types of students can be included in a definition of
students with special/fexceptional needs: ,
Mentally retarded : ,

- .
Learning disabled
Sensory and physically impaired
Urban/rura] economical-ly d1sadvantaged

Members of racial/ethnic minority groups

.

6. "A.Common Body of Practice for Teachers: The Challenge of Public Law
94-142 to Téacher Education" (M1nneap011s, MN: Univeristy of Minnesota,
The National Support Systems Project, n.d.)s
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Persons with limited Enghkish proficiency LT e ok o

Adults requiring retraining (e.g., displaced homemakers, technologi- .
cally displaced) ’ ’

Persons enrolled in programs nontraditional for their sex (e.g., the
male in home economics) . :

- Gifted and talented )

Depending on the educational level, institutional mission and philosophy, and
community needs, other special néeds. may be recognized and addressed--the emo-
. tijonally disturbed or the teenaged parent, for example (see sample 5).
- o * -

»

.

Programs/Services

» Dnce having recognized the groups whose special needs must be met,
programs and services must be selected to meet those needs. A wide range
of options is available. Furthermore, technological advances continue to
assist special groups such as the handicapped. And the cost of tyuipment is
lessening (e.g., for electronic equipment) as the market expands and competi-
tion increases. On the other hand, fedéeral funds are at present decreasing
rapidly at a time when other costs and inflation continue to rise. Creative,
innovative solutions to providing the needed programming are: required. The
following are some services and programs presently being offered:

Resource Persons s .

« Interpreters--These are persons who recreate spoken language in sign
form and/or reverse-this procedure. Theoretically, the provision of
an interpreter in the classroom or laboratory allows the deaf person
equal access to the competitive educational process. American sign
language, manually coded English, fingerspelling, paraphrasing in non-
audible spoken English, gesturing, drawing, or writing are all used
by the*interpreter (or transliterator) to convey class proceedings to
hearing impaired students. .

« Readers<-For the visually impaired, readers may be needed. Readers. -
can meet individually with students to read assignments or review notes
aloud. They could also be used to tape reading assignments for indi-
vidual use by visually impaired students. .

« Notetakers--Some students are unable to take their own notes in
Class. This may be true for the visually impaired student, the hearing
impaired student who must keep his/her eyes always on the instructor in
order to "hear," or the ‘physically impaired student who has difficulty
using a pen or pencil. One solution for the visually or physically
impaired student is to tape the class proceedings. Another option is
to have a notetaker take class notes. If well done, these can be given
directly to the hearing or physically impaired student. For the visu-
ally impaired, the notes would need to be brailled or read onto tapes.
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SAMPLE 5

®

Bogrg of twag«cifw iéncki ‘wzws ;&rﬁm ia&e 3
Ssegag szzrsars:fgm ﬁfszw fvmi Suffs

(ag otian-tgnared gﬂ?n?ﬁm‘tﬁhish aas m sk Any wag-k
) 11 fegion, was the gesruincredsing Aipbers o Fstaycent Tenals
P and, freguently, Interrupted Gr discontineed thetr wduation ug ARLE
- dati; She studeny populition secyed by this BICES ha the highest it
of the-toans 4x The ared ducing: J9272- @ 60l o 4,760 Townbse.
survayed about the nhed - Tor 4 prograk-t Kerve This’ Mﬁ‘iiﬁ%a
printipats ?wi‘ﬁ“a# thet G students nca}a: m 5
N - T prodect tropysed. by BUCES-1E-wautd
nant. £2) faster children wnder «g&vmiamﬁ‘im i?J m&ﬁm 3
nead of speclal servites assistance or progrdes 1 enier fns
grams, ALl enrolle Stutents in the proposss progrms m’{:ﬁ, harafy
classification as szxdenis who are &¢5£$f&n€i§e§g ..

Aecarding Lo ’ﬁae propused gmgme &fﬁ&igﬂ, studem Wiéﬁw
bours, exclusive of Tenchl, fne gart of the day wouls be s?zuw.g
training, The other pbt of the tay moukt be spent in-conrsesigosin 4
sabjects celated to the specla’ nseds of these studinis (& ;Meaﬁ%;;gﬂ% CEL IR
education, prenstal care deeds insteuction}, Career orier x’ziﬁz‘sy Tarssr *sm&é} r
ral to community services as needed would alss be 2 pant of The yrosfasd ~Thi.s
the Oocupational Skills ?z-ograa far Pregnant Assnié.:!:e'&* . 45 16

o + To pravide occupational &ducatfcu and caresr gu%ﬁancc t« Studs
while attending local high schools et

o 1o afford thase students the ;spporzmity %0 cmt;fmse thaie ats e;%w
praviding instructionsl opportunities itt areas dfrecﬂy Yited £5 5

The -objestives of the program are as follows:

» To provide pregnant adolescefits with the Qpportgmgy& ‘*o ggﬁ; . 13‘:_(% ¢ , AR1: N

s 70 provige parenting skills; nutrition. educatien. and aq.cugaﬁm‘al gwarenass 34 prg
nant adoléscents -

> Jo-encoyrage: stwdeuts in. the progranm ta gursua ocgup—ntiana‘i edv"’;!t?uﬁ i scnug&iﬁanﬁ
argas with high placemant potential (e.g., selding, safal m.ﬂhamg,ﬁ 3ty rcmii'imim,ﬁ -
tieating, alectronics, and offsat printing), . {

o Yo provide acadenic learning-expeciences to assist student.. in “keﬁping nb“' witis
dents resaintng i the school seftiny o

» To reduce the drop-cut rate of pregrand ado!escents
¢ 1o reduce the fncidencé of chﬂu abuse

The progras would be da signed for open-entny/ o;:en-exiz.

This design is neceSsary dive €o the
unique need; of the targat popu‘lnﬂcn. » : N

o

NOTE: Legally, a program such as thzs can on?g be nffef‘eﬁ as ars 0f t‘ima‘!
alternative to placement in the regular vocatipnal program. It C@nnot E& a
required approach for all pregnant students; “separate bui: equa‘i e is not;, .
allowed. .
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e Tutors--Because of their spétial needs, some students have difficulty
progressing at: the classroom pace set. In such cases, tutoring may be
rpquired.

‘
i

-

e Specialists--Some special needs students may require remediation in
The basic skills. The learning disabled student may have a great deal
of difficulty when reading is involved. Disadvantages may have caused
a student to fall behind in the basic skills. English--or standard -
English--may not be a student's native language. To assist these stu-
dents, reading specialists, remedial math instructors, English-as-a- '
Second-Language (ESL) instructors,”and other 'specialists may be needed.
An example of the activities that are a part of the special support
provided to handicapped individuals enrolled in the regular occupa-
tional education program at the Brookhaven and Islip (New York) Career
Centers is shown in sample 6. ’ g

4

o Counselors--Students with special needs may require special counsel-
ing. some may lack survival skills. Many may have more difficulty
locating and acquiring jobs. Counselors need to be prepared to han-
dle these special needs, especially in the areas of job piacement and
referrals to appropriate agencies. In addition, if counselors are.to
administer placement tests, they must be prepared to modify.the test-
ing situation to accommodate students' special needs. The testing
situation can be modified in a number of ways, including the following:

¢ Allowing more time thén\norma]]y prescribed
. Use of readers, scribes, or interpreters

e Transcribing test into br&i]]e or large type
e Taping exam or responses

Equipment ; -

o Specialized equipment that can assist learners is available, and new
equipment is rapidly becoming available. This is partly due to the
. recent growth of the electronics industry, the recent thrust of fed-
eral legislation in support of equal opportunties for special groups,
and the emergence of related special interest and advocacy groups. :
Sample 7 gives a list of some of the specialized equipment available.

Facilities

. Resource center--Often a separate resource center (or separate area
oF a resource center) can be of great benefit to students’ with special
neads. .The center can house the resource persons, equipment, and mate-
rials needed by these students--all in one central location designed to
be accessible to each student regardless of his/her special needs. It
could, for éxample, include a library of braille materials and taped
texts. It could be reached by ITY telephone by hearing impaired indi-
viduals. Counseling sérvices could be made available there, also.

R
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SAMPLE 6

#

s part of thisz project; Foipe cials educatioh tea
math, and persona¥ity adjustment training=uprovis
fapged students enrolled in; thg»?égaiar*ﬁegﬂgg
project activztias were as fei DHS.L - -

‘ﬁﬁﬁﬂy&ﬁiﬁﬁﬁ akéa »stsapc

S

skitls necessary. o t*f i

« The vaading and mzhf
ity to concestiate ud 3!
adequately mastered that 5nb§act,

e The reading asd ‘AL fﬁmﬁlrﬁe m::he
through the octupational colrse tmtgn e ) m
success in the argd. ,

» Where more intensive tutpring was a&e%a vy £he
rosource tnachars hmaim‘}'* in&mfﬂaa’iﬁ ﬁi"'m SHPONeR L LD
roop for concentpated aasistance, :

« Tutoring for the mainstresmed staﬁ&nt was h
supplied by fhe occupational shop iri%ruuwm,

o Mainstreamed students who had é;f‘?icuities ia reading
tests read to them and fhefr answers, b %tﬁr el né

o Mainstreamed students had thelr basic skﬂi
the rcgdiar ccrapatieaai aent,r& 4" ;_‘;,

e Students mcmased theﬁ* reacﬁng cafnpreﬂemim ‘i;y ,;w
materials from their own areas of mterest.

e The reading and math resource teachers estabﬁshaér ampatmnai'vfmah«
ulary 1ists to assist students in aaquirmg the naasi.éi* ocaﬁula?y p

it 1s felt by staff javolyed in this pra.zect th:az:,sw rﬁ:& @;c;;é;*%namg fthe
assistance and success inhereat in this prtrsecﬁ H‘iﬁ ‘Benore motivated, ey

farm mcreasmg},y better both in tus basic sm}?é “ahd f;ucugaz’tmm} si»ﬁ”}ﬁ#
desire to lzarn mare, and ultimately, pnrform bettmr rm th& ;mb., . S




SAMPLE 7

h $¢M?féﬁﬁ@teﬁizﬁﬁ_;éﬁéersve:eau:iimsm |

» Visaaltek«”This is c}osed*circuxt magnwfying equipment..~A teievision

CANEFE Views the 9r3“t9d page or other materxa] and a television monztov
th’s;ﬁwswcnev 'magg An en’iargew Tot‘m, L ”

. 9ptacqn and thacoa training uipment»-This providés tactx?e abtiity to

read” pr&nt us%ng an electron ic devace. i . A

,,,,,,,,, . o “ . .
R ’ 8

¢ Tape and dup&icatzhg equ?pment«~7hjs equipment provides recordings of edu-

cationa? materxats* S RIS VO A

-

. Largg~pr%nt and brax!le typewrztersanThe former produqes type that is
Lnlavged* tha Iatter groduces bratile tgpe. , . ,} : ‘

. Pudjt0£y traxning a*ds~~Th15 i5 a wineiess electronic ampl?ficatton system
consisting of an instructor mtcrophore/transmitter, binaural student Fft
receiver, and a recharging unit. The systep allows the hearing impaired,
student ta have personal amp? fication in the c]assroomesetﬁing. .

° Talkzng caiculators~-Var1ous models that “speak“ are avax}ab1e, and,tﬁey s
come yith an assortment of basic functions, from 1ndependent memory to Py
acéumaiaxing memony1 : Y g L

. TTY (te?etypgwrxter)parhe TTY allows deaf persons 1o commun1cate over thf
telephone; such a device must be located at each. end of the te}ephene cor S
versatznn,, Some dgvices type the message -on a paper roll, while othérs dis- v
play the message on aq\ lectronic calculatorplike d1sp1ay pane]. -

° BraxlleWrtter—-Thxs is a machine that allows for the reproduct:on of,, B
praille on paper. It is operated by six keys, one for each dot 1n the K
braille cell.




e

’ e Accessibility--By federal law, instjtuti,oni; and programs supported by
federal funds must be physically accessible to all. Thus, facilities
must be constructed or modified to include the following types of fea-

tures:
o Ramps and elevators for mobility impaired students &=, N
. “ s et BB e e
e Convenient parking g omalny g =T
. . R RN )
o Brailled numbers onslevators and deers y .
. 4 ATt R T
o Low :phones and water fountains
__2""s Special restroom faciiities
e ¢ Special-fire-disaster evacuation procedures to ensure exit by
= e . P - . /
mobility impaired students - C *

L

e Orientation--Special orientation sessions may be required to ensure
that students with special needs can negotiate the building. A slow
walk through the building with a "tour guide" ‘may be required for the

- ~visually impaired. Special features--provided to facilitate the
ability of the mobility impaired to use the building--may need to be
pointed out to these students, A written orientation manual could be
provided to the hearing impaired. A taped orientation could be pro-
vided for the visually impaired. Braille maps could be provided. With
a little effort, the transition of the student into the jnstitutional
mainstream can be greatly eased. :

. f

Training

ﬁnp]icit in the provision of programs and services for students with .
special /exceptional needs is the necessity for training of staff and students’
to make full, effective use of these provisions. All must be aware--through
orientations, printed material, media--of exactly what is available and proce-
dures, for use. ‘

In addition, if a true commitment to the accommodation of special
populations is to be made institutionwide, staff must be provided with the
knowledge and skill required to adequately serve these populations. Staff
development devices and activities such as the following can be used to pro-

! - vide the necessary training: , ‘o

e Seminars on characteristics of various special needs groups

< e Workshops on effective instructional techniques for use with special
populations '

e Workshops.on the development and use of Individualized Education Pro-
grams (IEPs)

e Min.-course on braille . . s
« Mini-course on American Sign Language

. 41

i Ay
2y




!

. Nork:@gps involving simulations of handicapping conditions ’
- -e Seminars with staff-at other institutions
A Sy O ,Q‘Phegentat1ons by staff from outside agencies (e.g., Bureau of Voca-
«%fae‘m«def i c1ona1 Rehabilitation) /
' * Special services handbook o -
' /; Special services newsletter ' '
< Finai]y,L@ structured--preferably individualized--training program shou:d T

be designed to prepare the special resource persons: note takers, interpret-
ers, readers, and so on. If°their services are to be effectively used, they
must understand their role, its responsibilities and l1imits. Having a written
training guide is a good way to ensure that this happens. °

Implications for Program Planning . ' - '

If students with special/exceptional needs are to attend the secondary
or posvsecondary institution--and they are in increasing numbers--then the ;
institution must provide for their successful accommodation and support.
The administraticn will need to consider what is needed and thens-based-on -
the available funds, sgaffing, facilities, equipment, and instructional mate-
r1als--dec1de what is possibTe. wlth creativity, a great deal can be accom-
p11shed through adaptat1on of existing resources.

. Students with special/exceptional needs can be enrolled in the regular .
vocational program or in separate programs especially designed to meet their i
needs. Administrators will need to decide--based on philosophical and orga-
nizational considerations--which program structure to use. On the one hand,
it is often easier, more efficient, and more effective to operate a separate
program. Consider the example in samp]e 5. The unique needs of the pregnant
adolescents in that school, system caused the system to structure an optional,
separate program, which would allow for open-entry/open-ex1t as well as the
provision of spec1a]1zed subject matter. -

-

But beware, separate is not always equal. You cannot integrate individ-
uals with special/exceptional needs into the mainstream by nsolat1ng them in
the educational setting. You cannot promote peer acceptance if the ' spec1a1“
are kept apart. It is usually preferable to innludé€ special students in regu-
lar programming to the extent possib}e, based -on their needs and skills.

A final cons{deration of particular importance in planning special needs
programs and services is student recruitment. Individuals who could benefit
from the provision of these special services need to be aware of their avail-
ability. In planning the institution's recruitment program, attention must
be paid to the inclusion of,devices and activities targeted to special popu-
lations. For example, a brochure describing the program offerings and ser-
vices available to serve special populations could be produced. Spot media
announcements could also be fun to recruit in this area. With promotion, the
programs can continue to serve the student groups for whom they were designed. .

42
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~ will be Tearned to allow our students to be successful.

Chapter V

t

- COMPETENCY-BASED EDUCATION

)
©

_ Competency-based eéducation (CBE) is one of the most significant educa- ,
tional innovations that has’surfaced within the last fifty years. CBE has
been endorsed at the local, state, and national levels and is also catching

»

‘the attentinn of many international educators. CBE is now a rapidly growing

and sustained movement, Teading to the improvement of instruction.

CBE is an alternative to the conventional approach to instruction that
has too often meant. frustration and failure for too many students. CBE
acknowledges and, in fact, capitalizes on the facilitation of effective and
efficient learning, which is relevant to the real world of work, by employing
the learning principles of motivation,, individualization, reinforcement of
learning, self-pacing, recognition of differing learning styles, provision of
frequent  feedback, opportunities for practice, and active participation.
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‘Essential Elements and Desirable Characteristics of CBE N

*

Traditionally, in all of education, we have accepted the option of making
learning the variable and time the constant. Whenever we say that a course
involves so many hours of instruction, we are openly admitting our acceptance
of this historical approach to -education. A set numbef of hours per course is ~
admittedly an administrative and planning convenience that is hard to give up.
However, under these circumstances, our teaching is often geared to covering
as much information as possible in the time permitted, in hopes that enough

Many versons feel it is about time that those involved in vocational and
technical education should opt to implement programs in which learning is, the
constant and time the variable. Vocational educators in many states are cur-
rently working hard to make this option a rga]ity in their vocational and
technical education programs through the implementation of competency-based

. education (CBE).

To understand fully the meaning of CBE, one must be aware of the esseh-
tial elements and desirable characteristics of such programs. There are five
essential elements:

1/

1. Competencies to be achieved are carefully identifiet}, verified, and
made public in advance-~This simply means that the important entry-
Tevel competencies for any occupational program area must be identi- '
fied in some appropriate manner, verified as relevant by experts who
should know that field, and then made known to students and everyone
else interested in what the program is designed to teach.
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2.

3.

5.

Criteria to be used in assessing achievement and the conditions tunder

which achievement will be assessed are explicitly stated and made
public in advance--This means we are going to eliminate guessing:
games about what parts of the course are important and, instead,
tell students. exactly how their performance will be evaluated. \JThe
implementation of this essential ‘element also means that we are yv-
ing up the traditional norm-referenced approach to the-evaluation f
student achievement in which the focus is on comparing a student's
progress with that of other students. In its place, we are adopting
the criterion-referenced approach in which each individual student's
progress is compared with previousiy established criteria that are
made known to all who are concerned.

The instructional program provides for the individual Heve]opment and

evaluation of each of the competencies specitied--What we are saying
Tere is simply that (a) each student shall be given the opportunity
to develop each of the competenciés important to his/her training
program and (b) each student will be given thé opportunity to demon-
strate attainment of each competencye. This essential element has
strong implications-regarding the need to individualize CBE progrems
to the maximum extent possible and to:provide the type of instruc-
fional materials needed to make individualization possible.

Assessment of competency takes the students' knowledge and attitudes
Tnto account but requires actua] performance of the competency as the

primary <ource of evidence--CBE goes beyond the traditional educa-
tional -expectation that studerits should know the "how" and "why" of
things and places a strong emphasis on the "ability to do" as well.
0f course, in order to'pr-form a task correctly, the student will

-need to acquire the necessary prerequisite knowledge and attitudes.

Acquiring the necessary prerequisite knowledge and attitudes
involved, however, does riot by itself ensure the student's actual
ability to perform important .competencies. It is with regard to this
essential element of CBE that many programs fall short, relying
instead only upon paper-and-péncil tests of cognitive understanding
as proof of competency. HWhile such measures can appropriately be
used to-assess prerequisite knowledge, they must be supplemented by
perfonmance;oriented,HprpcéSs-and-product checklists or other mea-
surement devices that permit assessment of the student's actual
ability to perform the expected competencies.

Students progﬁess through the instructional program at their own rate

by demonstrating the attainment of specified competencies--Said in
another way, we want to make time the variable and Tearning the con-
stant. Again, it is clear that some individualization of instruction
is called for. While student progress is dependent upon the demon-
stration of competencies, this element does not mean that reasonable
time limits cannot be imposed upon the students. Some persons may
want to interpret this element to mean that only the student is
accountable for his/her progress. Not so--a CBE program places
accountability for learning squarely upon the shoulders of both the
learner and the instructor.
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The additional desirable characieristics of CBE programs are as follows:

1. Instruction is individualized to the maximum extent possib]e, rather
{ than group-paced.

2. Learning experiences are glided by frequent feedback,

3. Emphasis is on helping the student achieve program exit require-
ments.,

47 Instruction is individually paced rather tﬁan time-based.

5. Instruction is, to a considerable extent, field-centered--based on
realistic work -problems and situations. .

- 6. Instruction is often modularized and use§ materials with both
required and optional learning activities to help.achieve flexibility
and provide fcr different learning styles.

7. The prcgram as a whole'is carefu]]y planned and systematic (e. ges.
concerned staff are involved in planning, and evaluation data is used
for program improvement ).’

i

. Differences Between CBE and Conventional Programs

To help the reader visualize some of the major differences between a CBE .
program and a conventional program of vocational educat1on twelve factors re-.
lated to each of the programs are presented below. Adm1tted]y, few of today's

‘ programs would meet exactly the criteria for either type of program. While
most actual programs are probably located somewhere between the two extremes,\

| the comparison helps to summarize some of the basic differences inherent in

\s .the two approaches. .
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?\\ Conventional * ' ' " Competency-Based
i \ Vocational Programs - Vocational Programs
; \\\ 1< Content-based . -- Competency-based . )
: ‘ \\2. Time-based - -~ Performance-based
' \3. Group paced - _ Individualily pacgd "
! 4.\ Group needs Individual needs
: 5. \Delayed feedback Inmediate feedback
f féxtbook/workbook materials ‘Modules and media materials
i 7e L1m1ted field experience ) Learning in the‘fie]a{
\ ~

¥ \

] \

7. The essent1a] elements and desirable character1st1cs presented here are

adapted from hch1ev1ng the Potential of Performance-Based Teacher Education:

Recommendations, PBTE Monograph Series: No. 16 (Washington, DC: ‘American
?  Association o# éol]eges for Teacher Education, 1974).
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> Conventional -  Competency-Based
Vocational Programs ) L Vocational Programs °
8, Lectures, demonstrations - Assistance of‘résource
. t ' . . k per.son
.9. General Sbjectives : . -, Specific measurable
- Lo objectives )

10 Subjective criteria ) Objective criteria

11. Norm:referenced Criterion-referenced *
12. Final grades ' o Student competence c

¢ ¢

Advantages of CBE

L)

Vocational programs that are (1) based on the rigorous identification of
occupational skills (competencies), (2) individualized and time-free (to the-
maximum extent possible), and (3) based on student mastery of each competency
show many clear advantages over conventional programs. The advantages are not
easily realized, however, nor are they automatic or inevitable. ‘Among the
most ‘important educational (as .opposed to management) reasons for CBE are the
following: ' ; '

« More learners,achieve competence than is possible in group-centered:
instruction. ‘ :

. ..» Learners may achieve ‘competence in a shorter period of time.

.« The learner builds self-confidence ‘and se[fiésteem.by succeeding in
ledrnings / ' w7

— . students learn to help each ofher rather than compete for grades.

-« The content of instruction is well organized and consistent. '

'« The final product (the entry-level worker) is more unifofm in basic
.skills and abilities. ' . ‘

o Students can learn according to their preferred iearning styles.

-

School and cblliege occupatiofal prograins designed to capitalize on the’
educational advantages of CBE find that .there are also very significant admin-
istrative and management benefits to this approach, In fact, it can be argued
that the management reasons for CBE are in themselves justification enough.

Q

Among the most important of these reasons dre the following: L
‘ | 3

‘s Students are not required to repéat learning of skills previously
acqujired. : '

. Siudents can obtain ready access to instructional prGgrams.'
e Students with a Widelrangehof entry-level skills can be accommodated.

\

« Programs are readily revised and kept current.

- ' J‘
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‘ ¢ v o The ir?\structicgné] staff can be utilized more efficiently.
Facilities-can bg utilized mone-jy]]x and efficiently.

* The placement of grhauétes in.jobs is facilitated.-
Han&icapng;sQudents can complete the segments of an instructional
program that they are able to do, . .

'Y

-
. .

Implications for Progi:am Planning -

, Because of the'cﬁaracferistics of CBE--hany of which are quite different
from the Charactéristics’ of .conventional programs--it is important that all
the essential program components are considered,and planned for before the CBE

program 1S 1nstalled. .Imp]ementagiod of CBE often requires basic changes in
philosaphy, staffing, facilities, equipment, and instructional materials. It

‘is not a program that canfbe.quickly ‘adopted in,a prepackaged, readily avail-
. able form. " The institution fiust design the CBE program ta incorporate all the

essential characteristics and to meet its own cgaracterisfics and needs; and
staff, students, parents, community} and others must be oriented to this new
approach--if it is.to work. Sample 8 shows a checklist of items that could be
used .to help staff in plahning. and structuring a CBE program. )
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' SAMPLE 8 .
' CBE"IMP.LEM'ENT'ATlON"PMN CHECKLIST ITEMS. -~

{dentify staff & \q;l]abitto'inpjgunt‘(;.l‘tk
identify. known cons.trﬁni‘s oi‘,con'cit"nr

In: phnninlhow te Mndh the coggctqncy 1¢'ent1f1ca£ion proccss. the adninhtratin :tgff 'hn« h
‘4. dacide. umm to 1aont1fy conpetencies locally or to nrify Joc#1ly co-putonchs Jcnhpd dmhm

LY = T
N 2

* 9, -muke. thclr decision hud on:

<*

10.
11.

‘be. compatency: 11sts: prcparcd within-the state for-uss:{e.9.., by the state dcparutnt)
+ Ca

In phnning ﬁow CoE utorhls -m bo provided, the aduinistrltin stn‘b needs to: - .o e £

2. the competency Mmtiflcation systa currently in use in- the 1nst1tut1m ’ S ‘ Ve )

compatency 1ists avanme for the institution's spdcific vocat.ional-tochniqn pmrm
d. budget available . . . _

decide uhat process to use in {dentifying/verifying comp«toncios (e.9.. connntional - m)

decide. who wm be fnvolved-in the 1dent1f1cation/nr1fication procegs: (c.g.. suff. advisoryw. :
conmittees) R

»

12,

13.
/-
/

decide whether to secure nterms .e1sewhere or develop thun locally ) -
make their dccision based op: ’. '

‘the 1nstruction51 utorms curunﬂy avmabh in the ipstitution ) - ',,\A.- -
.CBE materfals prepared within the state ‘ . e e e
¢t materials available for the institution's specific vocationn-technicn ;mmus Sl ’
budget avaihblc for &emopoent purposes G T T
staff avatlable for- dcvelopnent activities : N

&
b.
c.
d.
e,

. ©

< e

b.

* C.
da

e,

how staff will be trained -‘., . -
how staff w11 be. provided with. “the developmant: time réquirad )
general fon‘nt to-be used ° o . .

media to be 1nc1udcd. it any : ' .
.criteria for. cvﬂuating aatorms e ‘ .

decide on the developmen®- process to be-used, §f materials‘are to bé devdoped locm,y. incmi(

In planning how students and fnstructionn staff-will be-oriented, the aduinstrative.staff nselds L‘ C

15,

ERI

Aruitoxt provided by Eic:

P

consider their.curront leve} ofjawa;eness concerning CBE « o

-~ w

. ! >

«
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- :19., c,pnsﬁervstatt ard igudget !mitujons"m mktng the p}ans
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!G. tentatively out}ine strategies.and technfques to be used in tha orientation process, mdudtng mose
47 ,designed tomrfenz stuaents and- instrucuom} s‘éaff to'
2 the char;ctari;tics.or £8E | ’
: b. thelr changing.roles 4n-a CBE program
/the fhstitution’s tpeciﬂc €BE. progran
d. ,cae instrucuom aaterm:
CBE ﬂcmtier
: f; "Caf.:pwcessv

) “idi?ttifrthe p»;rsons .whomm condmt the: orientatiw process
- "}13'; idénttf.y t.hamteriﬂs nesded, for the origntation-process and. hon tbeyfum b, obt;ined .

o

“In n!annin‘g the CBE assesSment: procedures to- be. used. the administra‘ive staff nLeds to'

v e

o ’ZO. ﬂetemine uhetfm cﬁter!dﬁ-rgferented perfamnt.e checldists are avaﬂable or um _need 1o be

davaloge& lace» y oo P . ; )

19 am }m;a rg;ponslbﬂity for securing of developing t.he checkﬁsts (and bow they nill be
Ce.i ary /

5tudgnt‘: w}e in*the,prmss
; Jnstry;to sro}s 1n ihe t:rocess

-& @rﬁvisions \'oz\ recynﬁng . ‘;‘ .- L,

dea sy

23. esnbushra set. nf zentetivefperfomance standards (rar,ing scaie) eppmprtate ior ths ,.as-progr.m

d. :hgnszgg hawachievmpﬁ of cempetendes will be reported,. enswing that the ‘mathod: seter.ted 15 w:pati-
R a. PR . ] .

L :t. enesessential char;cterjstfcs and désirable slements of csr

b, the {nsﬂtntim s~grad1ngfsystm

o ata” L
L. ,...:a.‘,m.... . L

- es;pwxer neads .
N - - - g
K3 ﬂxe Timits: of ins% rnctor'tine

‘2'5'. ﬂeterqine 1t fnstructors and’ students will require training fn using the essnsszaent procedums, and tow
o this mim\g will-ba provided: /

K In p'mming ﬂle CBE iustmcﬂonﬂ medal to be adopted, the a&’ainistraﬁyc staff needs ta:

gs. mke«degssiqnsrl;_asegf on‘ihe following féctors:

. -how competencies will be ideitifted
" B. what instructional citerfals will be ufed
T L fow students wm be: assessed

27. : consider the degree of fndfvlduauzation snught
28. «zonsider any specm features to-be included




25, werep adfatativg querdl} Instruction] sodel me m '

Lo
TN »—:‘gwf;«eﬁik.nhow%

- R %;;z.vmat}.z, ¢ensigting-

- 8o Slodnclystre, m’m'!ﬂg hox- fnstruction.«A1T be provtdad to students frta ~z }
gramtn. Timl. guit ;

;‘4, ,za‘{i@tf* 1;', tems of saff, ttudents, and fas:tcnmﬁa} sission. ﬁ-ni p&ﬁas@rg o
tn :p'imnmgﬁaxtbi em i:e ﬁmag‘d2 tha- aéain%stcet%m staff nw's tc, B

o

:m, «slatimmjm resaurcR- cenm-(s) wilf Be. pramw, ;cmuerang.

e nn)a&‘ta&:i;iﬁ«
T
o€ kestable: fms )
’.{ e :be e,ﬁ-m‘% mm gcr Progras
caasid»r &m the phssim focilities wil1 be-organiied to- acccmoa;te and«!osttr
3?. Mrnfm “How: m;m:ds ana'«n;srhu wil} be-kept, Including:

h tm‘tztiw ﬁrucedure..
&. ;émre femm £nd. Ratsrials. vm\he housed

.. :ietetutne h zzl;o ;xesent nanagemnt s.ystaa can bz fodifiad. (fee aﬁsesmn‘ks .>
s cre&its'({ 1?!&2:@55&:‘3, £t atcomodate: ' NS
" “ay openehteyfopbniextt
b’. sElfepaced, rathér than timg-hased studsnt progress.
. cspetencyibased "gredfag®
d. 4ncrezsed qﬁe»on~cne student-tescher contacts .

33,, ensure tmt Eii} nanagmnz plans are-realistic -znd consistest \dth the- prmcfp‘ies ¢f CSE R
!n prmmg fiow the m;ﬂmntazsomf~c5r witi‘bé fnitisted, th aministrative staff naeas w -0

35. jdzﬁtif; 2ny truining activities required to.pepare- stcff o i@sﬁ&jl m&;anzgg g&e ‘as pmumg, )
. in’c“!udfng' .
..av vha. w117- proﬂde ‘thase nctivi;ies
"B, when attivitiesaill be held
(& what staft" will be ihvolved e y
-{dentify- c..her sgectfic sctions that will need to be- acceapushsd £0 iuep?mnt the ;ropq*ed CB‘-..’
- progran,_ lnc!uding, for excapley
“{ngkizing-ths inﬂmtmcn flan
e securing ‘higm 2d3inistrative suppdrt ,
£, oﬁen:mg,staff studants, and othérs to-the prograe
de .prmﬂpgj‘th, prograg :
a, “recrufting ptudénts fnto-thewprégran
f. -réargentzing-faciHifés
" g redeginizisy ficuity Toad
"B " identdfyidgndeded. cospetencles.
i. ttcvelapfng or sewﬁng instructional saterfals

1

3. 1dentify. tentative!y, the persons responsible and beginning dates for each activitx 2bove
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; Chapter VI '

VOCATIONAL STUDENT’ORGANIZATIONS ‘

-

Vocational student oryganizations are national organizations with local
(and often state and regional) chapters. Each’ organization is linked with
an occupational area: marketing and distributive education, home economics,
business/office education, and so on. _The linkage is not casual. These orga-
nizations are intended to function as an integrated and essential part -of the
educational program. They are intended to supplement, enrich, and strengthen
the curriculum. - .

Although specific goals and objectives vary from one organization to
another, in general each has similar overall purposes. Primary among these
purposes is to develop students' leadership skills. In addition, the develop-
ment of the student as a citizen--a responsible, contributing member of soci-
ety--is considered to be important. The organizations provide students with
an opportunity to function as junior members of the profession, with chancés
for practical application of the skills learned in class and for interaction
with others in the occupational area: students and professionals. Providing
service, developing decision-making skills, building confidence, developing a
respect for the occupation and its code of ethics--these goals and more are
typically part of all vocational student organizations.

The national organization helps provide a unified philosophy and struc-
ture for each chapter. It also generally produces written guides for advi-
sors,- student handbooks, and promotional materials.. The organization may,
in addition, sponsor conferences and/or contests or award programs. Sample 9
lists some of the existing organizations and describes their purposes and
activities. . BN '

s

These organizations are nonprofit; they are supported primarily by dues
paid by students to the local chipter and forwarded to the state and national
associations. Payment of nationé1\ﬁues entitles members to participate in
spohsored activities and to receive a subscription to the official student
magazine or newsletter. N

Additional support comes from contributions from foundations and busi-
ness and industry. For example, as part of fhe\Future Farmers of America
(FFA) competitive program, more than 78,000 members per year are recognized
for outstanding achievement in activities re]ated\fo\ﬁgricultural career and
_leadership development. Funds for FFA awards are provided by more than 700
businesses, organizations, and individuals that sponsor FFA programs through
the National FFA Foundation, Inc. The FFA Foundation provides nearly half a
million dollars to make incentive awards available to deserving FFA members.

()]




SAMPLE 9

VOCATIONAL STUDEST ORGANIZATIO

T o

1281 6th Strest; &Y -

searicin Industetal Arcs Stuoent Axsbetation (AIASA)
Hashington, DL 20036 ! ’

{202} g33-4211 ) - 4 e
ALASS was foundsd for -students n industrial arts prograas 161978 4us opbrates prinarily a¢ SN ¥lamtntiry,
Junior high, and high.schasl: lewels, ‘R‘S»Qm?’ aré o assisf stddentd mj*ygk}i;g fnyared toferr Lholees. | *
and to-fielp prepars them far entry 1pio.advanted trads gnd iga,ﬁur,ggij dr thchrical edulivizy Preoiagh.
ALASK actiyities fnclude (1) cpportunities for students to Ader with smehwork with ledcerc Trge.

{2} state lesdership training for stake &nd, Tocal offieers, and {3} peojactsy

Distribative Educution Clobs of Awerica {02CA) .

1508 Association Deive N .
Reston, YA 22061 .o
{703) 3605000

DECA S5 &0 organizetion for futurs Jesders in marketing ane distrisution, Mubersiips inhg 'y
s10ns are.arpiisbles high school, typ-yedr phstsecondery, celjege, aluent, SR8 protassinel,.
are i:;, to devalop.a respect for education in marketing, which will contribute to sceupationst
and {2} to prozts-snderstanding.and appreciation for the responsibilities of ciitzinship 48
prtrtiye enterprise systen. DECA activities ifciude creal fye:miryeting projects, ivi
opportunities for ssate znd natfonal recognition, district leadership cénferen

petitive activities. ; - T

e

Futuen. Busfness-Leadars: of America
phi Seta-Lanbda, Inc. {FBLA-PELY:

P.0, Box 147 - Dulles

{703) €50-333%

£BLA 13 the national -orgenization for -ail high_;s;hggt students enro]l,gd'i;g @ug}ai@_s‘: iﬁ{;gf-gt,ﬁcg B

PBL -serves the saza. funcilon for students at the postsecondery Teval, Thatr godis g 19

ousiness leadership, (2) undérstond Aserican busttess enterprise, (2} eaze ihe iransifidn f

wirk, {4) establish career goals, {5) encourage-scholacship, {6} prosore efficient financix)

end. (}}-cevelop character and gelf-corfidence. Henbers cap participate in statq amd agtiongl eonfarinesy, -

ieagership warkshops, -and & variety -of tesa and fndiyidual g@p&iittv&em};{sL‘d‘s_‘e_i‘%g;eéx;agﬁzvgﬁs;‘inv&"’!vg ’
. and. ny Taveis. K

X e

students in cooperative school comsunity~bustness tasks-on- the local, state

- v, o
L0l b

Future Farsers of Aserica (FFA}
Natfonal FFA Center

?.0, -Box 15160 )
Alexsndeia, VA 22302

{703) 360-3600

PN
Py

FFA 35 2 voluntary vocational organization open to all studants.enrolled i agrisiisucs gdicution, of

11y-at the secondary schiol level, Stated.briefiy, FFA goais include Jeadsrzhip, ciiiznsiia,’chackct
scholarship, ceoperation, service, theift, patriotiss, recrestisn, dforovad ‘agricaléne, ng TRy o
ceyelopoent, Keabers learn through-sctive m&m;‘sﬁtfm how to-conduct and taxe.gace in gubliCiseetidysy "o .
fiow-to speak o public, and:how to take & leadership role 'n their sihdol dnd cmAlty, . EdlErship e T 0 -
farentes-and-a.wica range- of contest and-awacd projedss are-desfgned 2o chiilenge wazhers. IN.1019, ey T
organizatioh, the Hational Postsecdndery Agticeltural Student Urganization, was Tormed &4 sgrye.students at -~ 7~
that level. The natiopal adviscr for this group is Byron Bayls, alsc natfonal advisor for FFA,, Infoomatiun =
s avatiadle by-contacting. his at the.nation®) FFA address, ) AT SR NG T

SOURCE: Host of the descripti{ms were drawn from pmmbtionalﬂ'r"a'ai;em"als' ‘
prepared by the organizations themselyves. i -
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Future Hosenakers of Azerica/Home Econoatcs
" galated, Dccupations (FHAJHERD)
. 201g-Kassachusetts Avenve, -HW
. -Hashingion, OO 22038
{202):833:1925

Fik-and HERQ -are designd for students of cozprehensive and occupationa) home economics. FHA chapters
- .placs-major ewphasis on tonsuzer educstion, howanaking, and fanily 11fe education, combined with exploration
- . of johs-and careers, HERL chapters place major emphasis on prepiration for jobs and careers, with recogni-
tion: that. orkecs also 1111 sultiple roles as hoaemakers and comaunity leaders, According to Hational Head-
- quscters, m&‘;gl)'?rovides opportunities at national, state,.and Jocal levels for student fpitfative and
- ¢, djrective in.planning 2nd carrytng out individual and chapter projects, and (2) exphasfzes - parsonal “growth
ind: the-fndividual’s desire-to wark toward change rathar than towdrd a syzbol of recogniticn,-award, or ¢
- atuS, . » 4

S ‘.
+ o -HealthuDecapatitns Students of merica (HOSA) / \
: 1601 :¥111town Road, Suite 7 / |
. -~ Wilsington, DE 19808 / ¢ \
- {302} $95-6020 K :
L105A-15: &-national vocational organization for secondary and postsecondary students-enrolled: in- Bealth occu-
.. .pations-educetion, HOSA mambers (1} lsarn how to communicate more effectivaly. with people; (2): discover
-ManrE about health cere issues and concerns at the local, state, and-nationz] Jevels; 3?’ fnvolve thtasalves
. -In-comfunity-health cace and education projects; (4) develop.confidence. 10 their abiTity to.maka: 3 capeer
. . haice;, {5).néat new peoplé and share ideas at state and nationa}-conferences; (&) participate 1@ state,
;gg}%gita;;ggd;natimal compatitive events, and {7) work with health professions.organfZations. in.grogoting
.« haalth-csrears, - . g SR

- . -Office Education Assaciation (OZA) \

-+ 7 1120 Forse Road

- -Colistus; OH 43229 .
- [614)-838-5776 -

| CEA serves studonts enrolled in secondary and postsecondary business and office occupations, Its purposes
gre-{1) 1o develop dynamtc, responsible leadership abilities by participation 1n- vocational ‘education,
civic, recreatfonal, and social activities through the use of democratic.processas; (2) to .assist students. .
in.establishing realistic employment objectives; (3) to promote high standards in ethics, workmanship, and.
social- relationships necessary for mature citizenship, and (4) to-develop better ‘retstionships-among stu.
. deats, teachers, parents, and the business coraunity. The program of activities includes conventions and )

@ 27 coapetitive events.

* . yoctional Industefal Clubs of Amerfca (VICA)

= P8, ‘Box 3000 , _
. Leeshurg, YA 22075 R N
.» -~ {703} 777-8810 .

VICK-15 for fullstime preparatory students in secondary and postsecendary vocatfonal courses in trade,
{ndustrial, technical, and health cducation. VICA's 1ist of goals and purposes is Yong, including such
{itens as_{1) to provide opportunities for service, (2) to teach democratic processes, (3) to teach how to
T{ve:with others, (4) to develop leadership, (5) to foster respect for the dignity of work, ard. (§) to pro-
mote-high standards n worx ethics, craftsmanship, scholarship, and safety, Members participate in leader-
;hj;{sdg\‘n}opa?nt activities, workshops, conferences, service projects, and contests at the locl, state, and
national levels,

i

OTHER ORCANIZATIONS WITH POSTSECOXDARY STUDERT HEHBERSHIPS

v

“Aserican Crininal Justice Assocfation- KMministrative Management Society
Lazbda Alphy Epsilon : Maryland Road

P.0, Box 61047 Willow Grove, PA 13080 °

‘Sacramento, CA 95860 {215) 659-4300

{916) 484-6553 . °

»

International ¥ood Service Hational Organization of Human Services
Exacutive's Association P.0. Box 993, Loretto Statfon ,

111 East Nacker Drive, Suite 600 Danver, CO 80236

Chicago, IL 60601 {303) 341-0158

{312)- 644-6610

Kzarfcun Yaterinary Medical Association faerican Society of Madical Technologists
930 Korth Meacham Rosd 330 Meadowfern Orive

. Schavsburg, IL 60196 Houston, TX 77067
{312} 885-8070 .- {713) 893-7072

Katfonal Student Mursing Ass&htion
Ten Columbus Circle

Kew York, KY 10019

{212) 581-2211
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A third potential source of funds is the federal government. Activities i
of vocational student organizations were identified as eligiple for funding '
under the Vocational Education Amendments of 1976.

\
\

The local chapters of these organizationé are student-rdh. Student
officers are elected, and they and the membership determine the program or
projects and activities--consistent with national goals and p’rposes--that the
chapter will undertake--with support and guidance from a facylty advisor. The
program of activities for the year determines funds needed aZd, on that basis,
fund-raising activities are planned and carried out by the membership. Each
chapter is self-defining and self-supporting--within the guidelines'set by the
national organization. . /

These organizations are extremely vital, especially for students 'at area
vocational-technical centers (AVTS). Frequently, these sﬁudents are unable to
participate in any of the usual club and team activities at the home school
because of their schedules and the time spent at the AVTS. Opportunities for
membership and leadership can be limited. Vocational sgudent organizations

fi11 this void. /

-

Program Concerns

In order to ensure that vocational student organization activities are
an integral part of the vocational curriculum, administrative support is
required. The vocational-technical instructor who pzans a total program
involving and interrelating vocational student organizatjon activities within
the curriculum needs the time and compensation to support his/her role as .
advisor. If the chapter activities are to occur outside of normal school
hours, the teacher/advisor should, ideally, be paid for this extra duty in
the same way that a coach would be paid. If teachers in the institution are
unionized, this will probably be a given. Another option is to provide time
within the normal school day for chapter meetings (bimontily or monthly).

At the postsecondary level, there are additional concerns. For the most
part, vocational student organizations have not taken hold at this level the
way they have at the secondary level--for a variety of practical reasons. The
student population at this level is not as stahle: Students can enroll for a
term and then drop out--temporarily or permanently. In addition, many have
families or jobs that require their time. And finally, many of these students
commute--sometimes long distances. For these reasons, participation in an
extra activity is not as easy. And maintaining a permanent organization with
a transient membership is difficult, if not impossible. For student organiza-
tions to flourish at this level, the unique scheduling needs of these students
must be considered.

The benefits of participation in vocational student organization activi-
ties make this extra administrative care worth the effort. In the words of
one VICA student, “When I first became a VICA member I had zero leadership
ability and no self-confidence to pursue any. To learn who I am, where I'm
going or where I can go if I try, and why I am what I am, is probably the
best lesson I could have learned in high school. VICA helped me learn that

lesson." . . .
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Chapter Vii

{

AbULT/CONTINUING EDUCATION PROGRAMS

Vocational education institutions should not consider young persons to
be their only clientele. In many cases, adults who have graduated from some
type -ef formal education several or many years ago have an equally strong need
to learn the skills required for entry into a particular occupation. In addi-
tion, adults-may have a need for ypgrading or retraining or an interest in
learning for personal development. . f L ’

Furthermore, as the "war baby" boom generation ages but current birth-
rates decline, middle-aged adults now comprise a larger portion of the popu-
lation, and they have both the leisure time and the discretionary income
available to support additional education of this type. In fact, there are
some schools whose adult education enrollment is higher than the secondary
enrollment. Furthermore, other schools systematicaily attempt to “plug
their facilities utilization holes" with adult programs. In Pennsylvania
and I11inois, to name just, two instances, administrators have "tested the
water" for mixing adult and secondary students together during the regular
day program--with success. . - - S :

Although the terms adult and continuing are often use interchangeably to
describe these programs, some persons see differences between these terms.
Thus, continuing education has come to mean,’in particuldr, those programs
intended to affect the knowledge, skills, and attitudes of persons who have
left the traditionally sequenced educational system. These programs are
usually sponsored by postsecondary institutions. : .

Adult education refers to substantially the same types of programs, but
the sponsoring agency is usually a high school, community college, YM/YWCA,
library, recreational cenhter, or other coqmunity-based organization.

. . e

Adult basic education refers particularly to those programs designed for,
persons, who have -never received a high school diploma and need special train-
ing in mathematics, reading, social studies, and other fundamental subjects,
usually culminating in the award of a General Equivalency Diploma (GED}).

.Community or public service activities.or programs are not of an instruc-
tional nature in the usual sense but still serve citizens in educational ways.
These programs might include lecture and concert series, educational radio and
television broadcasting facilities, speakers or reference bﬁreaus, conferences
and institutes, cultural exchange programs, consulting activities, and coop-

erative extension services. .
|

¢

* A1l of the activities described above, Fegard]ess of the specific name’

-applied to them, fall within the philosophy of “lifelong 1e§rnihg," a concept
N g
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asserting that education is not limited to the ages of 5 to 18 (or 22 or 27)
and is not necessarily marked by the awarding of a diploma or degree. For
the rest of this chapter, we wil] devote our attention to the many similari-
ties shared by these programs and will not attempt to differentiate among the
several types of adu1tAgontinuing education, ; ’

In summary, adu1t/continui;g“edggation programs provide education and
training for persons who may or may not have completed high school or college
and who are seeking newgknow]edge‘@nd skills for whatever reason, without need
to earn credit hours or without necessarily aspiring to attain an additional
diploma or degree, Furthermore, most share the following characteristics:
e They are flexible in that tgky allow easy entrance or exit to fairly
short-term courses or single workshops, which are usually not tied to
the usual academic calendar divided into semest€P or quarters. If a
subject requires only six class sessions for mastery, then only six are
held, rather than protract the course over twelve or eighteen weeks. .

e They are adaptable and responéiVe in that the time, place, methods,
instruction, and content can easily be altered to suit the needs of the
learners. ‘ - ‘

e They._are-relevant in that theyladdngss current, present peeds.and-
usually deal with state-of-the-art technology, methods, equipment, and
! R .

I literature, ' ‘

' i ; - ,
e They are innovative in.their pricing; use of advertising, and employ=
ment of special, short-term insnyctors.

Let us consider these characteristics iﬁ more depth by reviewing how some of
these programs are organized and operated., ’

~

Program Subjects

i

The .subjects of adult/continuing edugation programs are not particularly
unique. In fact, the usual occupational service areas could be used as a
means of classification (namely, business and office, trade and industrial,
vocational agriculture, marketing and distributive, and so forth at the sec-
ondary level; business, engineering, health, and so forth at the postsecondary
level). An alternate means of classificatjon of adult/continuing education
programs might be based on the purpose of the courses or the reason the stu-
dents wish to enroll. These could be broad@y divided into general interest
vs. vocational preparation and advancement. More specifically, these cate-
gories might include the following: genera interests recreational; programs
for senior citizens; programs for displaced homemakers; professional updating
and relicensure; career development; community leadership development; and
training programs for business, industry3.1abor, or government.

/

+
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'xProgram Delivery Methods " -

It is the delivery methods that differentiate adult/continuing educa-
tion.programs jmost distinctively frome traditional alternatives. Althouéh
most students in adult/continuing education programs are enrolled in short’
courses--a fairly common training format--the courses themselves might ‘hot
extend the same amount of time as usual credit courses do. That is, a common
format for a traditional high school level program is 2 hours a day, 5 days a
~* week, for 18 to 36 weeks. At the postsegondary level, cclasses are often held

for 1-2 hours each day, 2-3 days per week, for the duration of a 10-12, week

"quarter" or a 16-18 week semester. Courses that are a part of adu]?/continu-

ing education programs, on the other hand, might last 2-4 hours per session,

- only once a week, for as long as is required to cover the subject--whether .
* that be 4 or 40 weeks. ) [ ’

: /

Even if theé length of the course is orthodox, the time or Tocation might
not be. Classes in the evening or on weekends are particularly copvenient to
phose students already holding full-time jobs. Furthermore, the classes could
be held right’in the.factory or office area, at a shopping_center? a community
meeting room, or a union hall., Colleges and technical institutes'will often
use. classrooms or labs in high school buildings within their serVice area.

. Another common format is the workshop or conference. In this cdse, a
- subject s ‘taught by one or a series of instructors 1n a §ingTe’seséion last-
ing a few hours or a few days. Opportunities for discussion anﬁ'practice
.'often accompany lectures, films, and other means of disseminat/ing information.
/

A third means by which adult/continuing education prograys communicate
knowledge is through correspondence courses. Students are mailed lesson book-
lets, which contain not only new Tnformation but also worksheets or problem
sets requiring student work. Periodically, the student compietes an examjina-
tion, often on the honor system--at home, without a proctor/ using as much '
time or as many references as necessary. The examipations/ re graded, and
the student might receive some type of certificate of completion without ever

having been physically present at the educational institution.

-

¥

Courses by newspaper or by broadcast medium (radio or .television) have
a format similar to correspondence courses but add the attraction of richer
visual or audio techniques and productions. The broadcast courses require
some accommodation of the student's schedule--he/she must be available at
specified times to view or hear the telelecture or lesson, but the broadcasts
are often repeated several times over a daily or weekly cycle. To compensate
for the lack of interaction with the instructor and fellow students, all of
these formats can be combined with occasional group séssions at gentral or’
regional locations, perhaps at the beginning of the course, once every month
or so during the course, and then once just before Bpp‘ffna1 examination is

N

administ&ted.

/
Another medium thec is helpful to widely scattered students is the tele-
phone. One student .(rr several, using a speakerphone) can be connected via a
Conference call with a central resource person. Dialogue and instant feedback
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are possible,‘but the students must adhere to the schedule, and visual presen-
tation of materjals is possible only if they are majled to the students in

advance. - : . .

L S ?

of "

Marketing, is a process whereby the providers of a product or service
learn about the preferences of their clients and thien arrange to provide a
particular mix of product/serv1ce, price, and place that bests suits this
market demand. This is merely another name for the process of program devel-
opment based on needs assessment, which is genera]]y accepted by educational
planners.,

The person who plans ah adult/continuing education program follows many
of the same steps used by one who places a new product or service on the mar-
ket. To determine the extent of demand, the adult/continuing education admin-
1strator4&bther conducts a survey, consu]ts an advisory committee, or receives
the suggestions of individuals or groups who desire additional knowledge in a
given area. The cooperation and opinions of these same prospective students _
are so]1c1ted while the course content is being se]ected and 6?@35?2532 Like-

acceptab]e costs. ,

L Because educational institutions are not the on]y organizations involved
in adult/continuing education programs, they cannot assume the public will
automatically come to them for- these services. Thus, promotion and publicity
are crucial to the success of many courses. _Radio and 1V announcements, news-
paper ads, and mass-mailed flyers all play roles in a campa1gn to inform the
public of adult/continuing education programs.

These devices should not, however, be used to lure students away from
other community-based educat1ona1 and cultural programs. Rather, the adult/
continuing education programs administrator should strive to rep]ace competi-
tion with cooperation. That is, the sthool, college, YMCA, 1ibrary, labor
union, professional society, etc., within a community should coordinate their
services and agree which segment of the market can be served most appropri-
ate]y by which agency. They should explore Gosponsoring events where there
is some overlap of “"jurisdiction" or where each agency can supplement the
resources of the others. .

*

Marketing 1Sare]ated to pr1c1ng, which often determines how extensively
a course will be attended. Many states provide a reduced subsidy, or none

" at all, for adult/continuing education programs. Mast institutions, in turn,

requ1re that the adult/continuing educat1on program$ be self-sustaining.
That is, it must earn sufficient revenue from course enrollment fees to pay
at least the cost of faculty, texts, and materials. Institutions may also
expect adult/continuing education programs to pay for overhead charges for
an administrative office, or perhaps a pr® rata cost of facilities used.

.« i
»
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‘ This requirement for se]f—suffiéiency also implies that some courses
| enrolling too few students will have, to be cancelled. This decision is often

unpopular with those students who had élready enrolled and requires that a
registration deadline be set early enough to allow time for the go/no-go deci-
sion to be made and communicated to all enrollees. The adult/continuing edu=
cation program planner is thus torn between conflicting forces--he/she wants
to make the course fee large enough to recover all associated costs, but low
enough to attract enough students to avoid a cancellation. -
A 3 R
Some administrators have chosen a "Robin Hood" approach, whereby certain
popular courses serving an affluent clientele are priced high enough to sub-
sidize other courses that seem worthwhile yet are not likely to attract suf-
ficient numbers of students unless offered at reduced rates. Thus, a single
course might not be self-sustaining, but ithe ént%re program will still show a
net income over expenses in the course of a year.\ :

\

\\
\

+
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Program Personnel

Finally, adult/continuing ecucation programs can be distinguished from
0 traditional programs because of the personnel that are involved with them--
faculty and administrators. The regular faculty of the institition are often
used to teach these courses and usually are quite satisfactory. However, this
. assignment goes beyond their regular teaching load, requiring (1) additional
compensation and (2) permission from their supervisors to undertake this
’responsibility, just as is required for any’ other "outside" job.

This responsibility might’, moreover, compete with other demands on the
instructor's time--advisement of individual students, advisement of student
organizations, professional consultation, participation on institytional com-
mittees or in\civic organizations, or other types of community service. If
some of these activities carry greater rewards for salary advancement or pro-
motion within the institution, the instructor might decline the invitation to
teach an adult/continuing education course. . \B -

n ~ v
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In this event, or if the course calls for instructional or coptent exper- , ,
tise that is not available from the regular faculty, an individual from the [
community might be hired to teach the course. This appointment is\gsually .
made on a part-time, special basis. That is, the persor is not considered f
part of the regular faculty, nor is he/she entitled to fringe benefits or i ‘
included within the self-governance or collective-bargaining system. Rather,
the individual is retained on much the same basis as a consultant--hired to

work for a short length of time on a particular project and then leaviﬁg when .

C e e e e e o mma mm e ee e A e e e e

that work is completed. This does not, of course, preclude the same person's
being.hired again and again to teach a popular recurring course.

The honorarium or salary paid to these outside instructors often va>ﬁes
as much as do the fees assessed to students and responds to many of the same !
1 market factors. Teaching an adult/continuing education course might compegf

with othar, more lucrative or)rewarding choices that this instructor faces,\
or it might require extraordinary preparation that is not reflected solely

4 | \‘
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in the number of actual hours of "platform time" of instﬁUcﬁion.‘ Since the
instructor's. salary will comprise about two-thirds of the total expenses of
the -course, however, it is essential that it. be carefully negotiated.

. The person who administers the adult/continuing educati;ﬁ{programs is
also a distinctive feature of this type of programming. Some 1pstitutions,
having only a few adult/continuing education programs, expect area supervisors
or department chairpersons to plan these courses _just as they do,phe regular
credit offerings. However, there is considerable™merit in appointing a separ-
ate administrator, on at least a part-time basis, to assume primary responsi-
bility for the adult/continuing education programs. This person should at_
least coordinate the logistical details and will probably also be highly
involved in needs assessment, promotion, and budgeting. Even so, close ties
should be maintained with the administrators and faculty of regular pr&grams.
This will ensure that high-levels of gducational quatity are maintained, that
course content is.compatible, that equipment and facilities are shared equi-
tably and amiably, and that the faculty remains aware of recent developments

. _and student needs in each vocational area. ! . Co
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* Chapter VIl
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PROGRAM PLANNING: SELECTION OF ALTERNATIVES

now]edge of the altérnative pregramming options for vocational-teChnical
education is a prerequisite for the rational develcpment of local plars for

vocational education, Knowing “the aveilable options provides the administra-
tor'with a wider range .of choice in selecting the programming that will best

_ meet the institution's goals and objectives.

i

[

)

How 6ne goes about, selecting which programs to maintain or initiate
is ‘thé subject of otheér documents in this series.8 However, for a general
overview of the steps and criteria related to the deve]opment of local program
p]ans you may refer“to sample 10.

- )

7

To galn sk111 in program planning, you may WISh to refer to Deve]op Local
parts I and’II, part of the Competency-Based
The Center

8.
Plans for Vocational Education:
Vocational Edugation Administrator Moduie Ser1es (Co]umbus, OH:
for Vocational Educatlon The Ohio State Un1vers1ty, 1977).
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20, provide .2dequate docusentation of the vpcation2) programs and services. neaded

21, identify the yocatfonal prograxs and services that mulda’lleviate'thé gost important needs
In estshlishing vocational program goals and objectives, the-adhinistrative -staff nesds to:

22, Preparc written statosents that refiect a]1 the priority. program needs - ) - ) ) ~
23, prepare.wriften.stitemnts. thn renect 811 the priority support Seryfce naeds . 7.? .
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é?i-_ state firogrem objectives in- measureble tems . v ' ';‘;‘ ' S gé -
28, develop bath- Iong.. ang.. short-range goﬂs ard cbicctives R " . . 5 A |

.30. -ganerate ¥-nuabee-of alternatives for gach progras, goal . R ; ’ =

ln constdering )rugrw and suggai't service a!ternatives. the adrainistretive staf? néeds t0‘ '

31, isseks;’tl;é Tikely. effer;tiyeness of-sach. s1ternative B T

3z, assess the - er;y hpact of - eﬁch altermt{ve 3 : . L ; AT

»

3 tstfﬁa’efhe cost of ‘each. nternetfye 49, e - ek T

34, -assess-the ccapatibﬂitg of each proposed-alternative uith current programs Lol

35. weigh the. polit.ical feasibility of each afternative o , ‘_ L T Tie

’ !n selecting the best aktmntive for achieving -eack grgqram goal, the ada!nfstrat{ve staff neeés to-

36. ‘4nvolve appropriste p-rsnns , o -
37. predetermine-relevant. dectsfon-gaxing criteria o ', ST T .
In -the. 'ﬁrocess of devﬂoping inp!anentation plans. the administrative staff ngéds to‘ B L S

38, prepare.y. vori: breakdown stmcture of-major activities and. eve1t>
39, detérafne detatlled: resource: requitesents PR
40, .prepqre a c:anageaent plan that:

inciudes peginning and. ending’dates for each major eyent or acth!tiy . R : 1 ool e
b. includes the-assignmeat of- pefsonne! r'-sponsib'le for .each activity ~ -

A1. 'Obtiin ‘approval of ptans from the Jocal advisory counci] angd the school ¢r- collega@dmmtstrnim

42, complete an:application for fedaral and state funds and submit 1t fo the state dupart&ént of educatiun

In-planning for- tha evaluadan of votational progragss and suppar..he services, the adainistrative .taf"

neeads ‘to: . 3 b
L 3 ) . P

43, -consider altemat(ve stra:egieé and"techniquas for evaluation ,' : ’ 5
a - 3 s
44, develop a plan for evaluation that includes procedures for formative and swmative wa‘luation of all
the vocational programs and supportiva serviccs offered
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PART THREE

ACTIVITY




M .

Q You may wish to extend your understanding of the vocatipnal-technical
program alternatives presented in this guide by completing the following
activity. Select one or more of the program a]ternative&\described:

-

Integrated occupational experience
Supplemental/remedial programs,
Special needs programs and services

-

- Competency-based education

o

e Vocational student orgarizations .

”

e Adult/continuing educ#tion programs:

Then, make arrangements to visit and observe each of the alternatives
selected. You could, for example, arrange to observe several different *
. programs in_a single institution or to observe a single alternative (e.g.,
CBE) in several different institutions. A suggested observation form is
provided on the pages following this explanation. Feel free to make extra
copies of the form so that, during each visit, you could use one of the
forms as a guide to learning (and documenting) all you can about each pro-
gran througnh observation; interviews with students, staff, and administra-
tors; and/or review of program documents. !
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OBSERVATION FORM

Program Visited:

¥

Date: v , o

Persons Interviewed:

1
-
e

1. Describe the program characteristics (e.g., goals, target audience served,
scope of program). ,

2. Describe whether and how the program is integrated into the total
vocational-technical program.

3. Describe the planning and implementation process used to develop and
install the program, ’

«
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A

.4. Describe how the need for the program was determined (e.g.’, top down, Q

bottom up, cooperatively).

<

4 ’
~ -
?

5. Describe the impact of the program on the community and population served
(e.g., reduction in dropout rate, increase in placement rates, potential
economic contribution to the community. ’

3
.

. 6. Describe whether the program meets the goals and objectives as estab-

lished.
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" @dditional Recommended References

A Compilation of Federal Education Laws. As Amended
Through June 30, 1977. Washington, DC. U.S. Govern-
ment Printing Office, 1977.

¥ .
Byers, Charles W., and Binkley, Harold R. Handbook on Stu-
dent Organizations in Vocational Education Danville, I’

The Interstate Printers and Publishers, 1981,

Giover, Robert W. Apprenticeship in the United States. Implica-
Jtions for Vocational Education Research and Develop-
ment. Occasional Paper No. 66. Columbus, OH: The
Nationa! Center for Research in Vocational Education,
The Ohio State University, 1980.

Goldhammér, Keith, and Taylor, Robert E Career Education
Perspective and Promise Columbus, OH' Charles E
Merrill Publishing Company, 1972.

Houston, W. Robert, ed. Exploning Competency Based Educa
tion. Berkeley, CA: McCutchan Publishing Corporation,
1974. N

The National Center for Research in Vocational Education, The
Ohio .State University. Professional Teacher Education
Module Series, Category H: Student Vocational Organ-
izations (six modules). Athens, GA: American Associa-
tion for Vocational Instructional Materials, 1978.

The National Center for Research in Vocational Education, The
.Ohio State University. Professional Teacher Education
Module Series, Category J: Coordination of Cooperative
Education {ten modules). Athens, GA: American Asso-
ciation for Vocational instructional Materials, 1978.

Roberts, Roy W. Vocational and Practical Arts Education: His-
tory, Development, and Principles. Third' Edition, New
_ York, NY: Harper and Row Publishers, 1971.

Somers, Gerald G., and Little, J. Kenneth. Vocational Educa-
tion: Today and Tomorrow. Madison, WI: The University
of Wisconsin, Center for Studies in Vocational and.Tech-
nical Education, 1971. ED 050 276

“VocEd (Journal of the American Vocational Association). 56
(September 1981): entire issue devoted to the theme of
student organizations.

Wanat, John A., and Snell, Margaret A. Codperative Yocational
Education: A Successful Education Concept. How to
Initiate, Conduct and Maintain a Quality .Cooperative
Vocational Education Program. Springfield, IL: Charles
C. Thomas Publisher, 1980.

Any of the following publications from the American Vocational
Association, 2020 North 14th Street, Arlington, VA 22201

o Burkett-Latest Word from Washington by Melvin L.

Barlow, 1977
. e Career Education, edited by Joel H. Magisos, 1973

o Comprehensive Planning for Vocational Education: A
Guide for Administrators, edited by Carl F. Lamar,
1978. ' !

e Industrial Arts in Education, 1975

o The Philosophy for Quality Vocational Education Pro-
grams, edited by Melvin L. Barlow, 1974

e The Unconquerable Senator Page. The Struggle to
Establish Féderal Legislation for Vocational Education
by Melvin L. Barlow, 1976

o Vocational Education for Special Groups, edited by
James E. Wall, 1976

o Vocational Instruction, edited by Aleene A. Cross, 1980

.
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