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I. INTRODUCTION - - K

While ‘it is a long held axiom in higher education that it is

easier to move a cemetery than change the curriculum, it is

"

nonetheless true that demographlc pressures OT the lack thereof

.‘.

have produced ‘alterations in curriculum in many post secondary

r

institutions over the past two decades. In this essay 1 w1ll discuss

=

demographlc changes and the curr1culum, partiéularly for racial'and

ethnic minorities. It is not ‘my purpose to survey curricplar changes,

~
IS

——f*w~*~but;presentusome“demographlcﬁchanges,andeshow h@w,an_lnstltutlonlga_c

effectively respond to them. ' e

I do so from a personal background which structures my'View
of the task ass1gned I was omne of those who went to college because
of the GI Bill and without it ‘would probably have never set foot in

N ¢

the academy. When I entered New York University as a freshman almost.
three decades ago I ‘had” no understandlng of the term llberal education,
nor any sense of what college was about All Iﬁbelieved was that if
‘I could complete a college degree I would be insulated from the cycle’
of unemployment and poverty whlch characterlzed those around me.
ThlS was more than. sufficient motivation. What I experlenced was
far from what I expected.

I found sensitive and respons{ve.teachers who gave of their own
time to share their interests, help me over academ1c hurdles, and

° open to me intellectual‘vistaS'I never knew eXlSted. I remember‘

dellghtlng in the d1scovery of Plato, BeethOVen, Camus and countless
others whose works gave me new insights into, the human condltlon‘

b it

and a broader view of my own world--that which I came from and th

‘which was unfo]dlng before me .
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I came from an underprivileged community and a pOVerty -stricken

e ]

family seeking economic security. I soon found myself on a path of
learning and dlscovery,which continues even today. I turned from

seeking job security to seeking 1ntellectual growth and my quest ﬁor

,g,/‘

a career Ln SOClal work ended up with a career in the Un1vers1ty ‘as

)

a teacher, scholar, and admlnlstrator This experience made nf

a firm believer in the liberalizing effect of higher education as
: _ &

a path toward excellence.

‘The. second experlence which informs my perspective is that of

S

”“53%EZEZ§ZE{E§’1n the development “nd Teadership of a small under-
graduate college at: the Santa Cruz campus of the Un1vers1ty of
Callfornla » In this work I have tried to comblne my commitment to
liberal educatlon w1th -an understandlng of -the urgent quest of many
youth from underpr1v1leged and poverty-stricken communltles Severali
of us started out to make it an Ethnlc Studies College but in our earlyd
planning reallzed that our goal was not sufflclently liberating for
students Therefore,‘we deVeloped an academlc program where the
study of ethnic and minority concerns became, a sprlngboard into the
’broade1 perspectlves of liberal educatlon We prov1de the kind of )
'support and encouragement which urges students to explore those
academlc areas they have often feared and about which they know very
‘little. As a result, approx1mately one-half of our black and Chlcano
students major in ‘the natural sciences even though few of them even

t

anticipated entering college until the last year or two of their

°

'high school education. . ' .

.o o -
a The th1rd base is that of service as a member of the Senior
- Commission of the Western ASSOClatlon of Schools and Colleoes."Not
‘only has this meant rev1ew;ng the academic programs of a wide varlety
Q \ o

A

i
Ry . . .
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of instifutions, I chaired a special committee of’ the Commission

X , K c ]
charged with revisimg the standard on undercraduate programs. We

a

developed a new standard which gives more emphasis to gemeral

¢ education and free electives. 4 o o

K
- ’ -

Finally, I have served on the advisory committees of two

different national consortia of colleges workingfon‘programs‘in

general and liberal education. This experience has permitted me the
opportunity to study many “of the issues in general and liberal ‘

-

—————‘—edncatronfanﬁ—become faﬁiiiaf“ﬁith”mbre of the literature

This range of experiences affects how I approach the task at
<

‘hand. While some might conSider them biases, I prefer to think of

, them as perspectives which influence the concerns I choose to’ ..
- '*: ¢

focus u$bn when given a broad charge such, as the implications of the

changing'demography for the curriculum of higher education."

‘II. POPULATION CHANGE

o

v There are several issues involved ;in considering the curricular

implications of the changing demography First of these is the change

in the number of college age youth in, the total population gJ\r the

past few decades. Secondly, there is the changing racial and ethnic
mpOSition of the potential pool of college students. A related

s issue we will not get into in this paper isathe decline in the |

v

proportion of traditional college- -bound youth who are choosing other ~

options. ‘
As a result of the changing fertility patterns-of'AmEricans
there has been a remarkable shift in the age- structure of the total

population, and each of these shifts has impacted very heavilyv on

educational institutions., Table 1 shows the age distribution of .7

b o
°
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the populatlon by racial groups from 1950 to 1980.. From-léSO_to 1960 B
there was an\&ncrease in the proportlon of the population under 19
L, " so the pool of potential college youth grew. Thls-pattern continued
through the sixties and we find cont1nued growth in ‘the proportion
of college age youth untll’l970 However, the data show that by P
o o ¢/l970 a decllne in the populatlon under 10 had set 1n predicting a -
drop in the number of COllege age youth by the end o
--f£wwthe*t1me’“ff'he/l§§aﬁce;susﬂthe shift toward an older. populatlon
,  was clearly ev1dent : In 1960 -and 1970 approx1mately 38 percent of
all Americans were under l9 years of agey but by l980 thrs had

dropped to 32 percent, almost back to the 1950 level.

The demographlc changes have had dlfferent impacts_on the
"raclal'groups Ihe decllne in college -age youth has been, proport%pnat
X\ greater for whltes than it- has been for minorities, thus chang1ng ' ;»'°
the composition of the paol of college-age youth Among white youth ¢
‘the proportlon of the populatlon under 19 rose from 33 percent in )
~l950 to 38 percent in l960 then declined to 30 percent by 1980.
While the black youth under 19 have shown a similar pattern of growth
~and decllne, ‘the .changes have been,Nery dlfferent Blacks have 40
percent of their youth under 19 in l950 - This 1ncreased to 45 percent
e in 1960, 46 percent in 1970, and then decllned to 40 percent by 1980
Table’ 2 shows- that ;he same . pattern of population change which o
ucharacterlzed the natio

was also found in California, for both whites

and also the racial m}norltles. 4 R ).
~

These data, however, mask the changes that are taking place

» . \

among the Hispanic @opulatlon of the U S., an ethnic group racially

o

cla331f1ed as white in the census data. When'we look at this group

'separately, however, we see that they have an even hlgher proportion

e

‘ . [/ . ° ‘ ‘ R -8« , ,
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' partlcularly in some states, the racial and ethn1c composition of - N .

- of mlnorlty youth 1sgrow1ngand in some areds 'of the country this

' of change by race (Table 4). From 1960 to 1970 there was a marked

- enrollment ‘has increased by 95 percent.

-t !
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‘of youth in thelr ranks (Table 3) » For. the natioqgsomeWA9 percent of
Hispanic youth were under l9 in 1970 as compared to 37 percent for

- ®
whites and 46 percent for blacks . In 1980 the flgures were “

respect1Vely 43 percent 30 percent and 40 percent The same

2

pattern of differences held,ﬁor,Cal%fernra”iﬁ"l§7af’p:,”%ﬁ

Our p01nt—-s1mply put--ls that throughout the country, and

the school-age populatlon 1s changing 31gn1f1cantly ‘Although whites
comprise an overwhelmlng maJorlty of school -age youth, the proportlon
change is seen in a larger proportion of mlnorlty youth in elementary
and secondary schools. .Given the demographic trends we.can expect

to see these changes eventually impact colleges and universities, “ K
partlcularly the public 1nst1tutlons where resource allocations

are so frequently driven by enrollments.

o

School enrollment “figures s1nce 1960 show the dlfferentlal rates

lncrease in the rate of attendance for blacks and whites at every
level of enrollment.  Since 1970, however, there has been a slight
decllne in enrollment for whltes and a sllght 1ncrease for blacks

Of particular significance. in this regard is the. pattern of high .h
,school and college enrollment.. Among: whltes high school enrollment |
has been-virtually constant since 1970 while among blacks the ratev
of enrollment increased by 24 percent. At the post-secondary level

¢ .

white enrollment.has increased by 26 percent-since_l970 while black .

As a result oflncreasrnglevels of school attendance for blacks

the differences in median years of .completed school have been,.

-
i - : S
-
) : .




‘v1rtually ellmlnated as shown lanable 5. - Regardless of region,
" blacks and whltes over 25 have VLr%ually the same levels of median’

years of school completlon ) S

___,—_,—p,,;—HoweVEE'Ehere ‘is a reverse trend in the rate of college

completion between blacks and whltes While the percentage of both
groups completing 4-or more years of college has risen s1gn1f1cantly
since 1940, whites have risen much faster than blacks« and therefore

the d1fferences in college completion is increasing throughout then

o

country (Table 6) N o .,

Table 7 shows another major deVelopment 1n the demographlc

8

composition'of COllege‘students--the 1ncreaSed rafes of enrollment

of women, particularly at the older ages.n Since 1970 the rate of
”college attendance of women over 25.has more than doubled a patterni

which has posed challenges to curriculum planners T

It should, be noted however, that although enrollment data show

greater ethnlc and gender heterogenelty among college. students, |

other data show increasing homogeneity ln academlc interests. When

we examine the prlmary fields of study of college students we find an
\increasing emphasis-on'the study of"business or health/medlcal related

subjects (Table 8). - In l966 education’was_the primary field of study

for both black-and female students. However by 1978 .the major '
rmacademlc emphasis for both groups was bus1ness,‘and educatlon has

a

fallen to fourth place for women and blacks The proportlon of

4|

students maJorlng in educd®tion decllned by 62 percent from 1966 to
1978,- while at the same time concentratlon in bus1ness and commerce
subJects increased substantlally

In California, the most significant demographic changes involve

the Hispanic:population%- During the 1970s this was.the fastest




;;;;;,~;5£9E23§¥g39&p—in“thé”sfate and by 1980 the Hispanic-group accounted

. for 19.2 percent of the state s total populatlon[?P?OJectlons of

Hlspanlc Popplatlon for Callfornla l985 2000, Center for_Contlnulng"

¢ -
-Study of the Callfornla Economy, Palo.Alto;’ l982) Indeed, when the
Hlspanlc, A31an and black populatlon are comblned one-third of the'

1980 populatlon of Callfornla comprlses rac1al mlnorltles

.8

‘The most conservatlve prOJectlons ofﬁpopulatlon growth ‘to the _“

end of the. century indicate that by the year 2000 the. Hlspanlc

populatlon will compr;se 24. 4 percent o£ the Callfornla populatlon v

k-

(41.8 percent for all m1nor1t1es) ' ‘-

" The Los Angeles Data Center Qf the U.S. Census@Bureau recently
reported that in 1980, 25 percent of Callfornla wh1teS(were under
17- years of age Correspondlng flgures were 33 percent for blacks,
34 percent'for Indians, 28 percent for Asidns and 39 percent for
Hlspanlcs : - . co :

‘ The youthful populatlon comeSLtlon has shlfted’so dramatically

in Callfornla that the Callfornla«Postsecondary Educatlon Comm1331on .
reports that in June 1979 almost one thlrd of all high school

\

graduates were rac1al or ethnlc m1nor1t1es (Dlrector ] Report

Janpary 1981, p. 13J. vFurthermore‘ *in some of the larger urban

school districts a majority-of the elementary school students are’
[ $ ' . [y ) .

4
)

minorities. ‘ v w
L T ) *

“'Phe initial *ise in the pool of college youth was seen in a

ver dramatlc 1ncrease in enrollment™durin "the decade of the sixties,
'y 123 .

s

followed by a continued but. more modest increase ‘during the.‘

T

seventles ‘Table*‘9 gives the enrollment growth.ln hlgher education \

“in California from 1960 to 1979 by decades. It shows that-during

the sixties enrollment doubled. for most segments of postsecondary

)
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‘education. The rise contlnued during the seventies but at a much )

] v

| ,fslower rate, .with the maJorlty of the’ lncrease in. both decades comang
in Callﬁornla Commumlty Colleges. Indeed, it is only in the communlty.

colleges that we See a greater increase in the- actual numbers .of

4 " , .
students yg the sevehtles than we saw in- the sixties. ' : .

- 3

On the other hand the enrollment of mlnorltles ln post-

’

" secandary: educatlon in California has not kept pace w1th their rates

of completlon at the h1gh ;school level s Annual ethnlc surveys begun

a

_Jln ‘the Fall of l976 shows that durlng the last four years of the

vseventles students declarlng thelr:ethnlclty as white or: Asian
represented a larger percentage of the enrollment in Callforéla

pOstSecondary education than of the h1gh school graduating classes

.

‘for the same years. On the oﬁher hand, those students who were

* .

+ from Amerlcan Indlan Hlspanlc or - black backgrounds represented
a smaller percentage of college enrollment than they did of the
“high school graduating class. - (CPEC Report) . .

Given the changing demography of the state, however, it is

-

apparent that if there is to be “even a "steady state"’enrollment in

-

Callfornla postsecondary éducation there ‘must. be an increase in the

number of m1nor1ty<students fr{m the state enrolled. This fact has

.
> g .

serious 1mpllcatlons for curriculum in postsecondary ‘education. .
L3 ' [l

While. much has been ‘written about the 1mpact of the enrollment

AY

crush of the s1x;1es on colleges andﬂcurrlculum and We are now.

)

observ1n the "retrenchment"'occas1oned by the stead state enrollments
g y y

o of the‘late 70_s,‘I would like to direct your attentlon to_ another

o < N

aspect of’ these concerns, namely prov1d}ng both ‘educational access

“ and educational excellence to those traditionally bypassed by most

* ’

b postsecondary institutions, except for the extraordlnary array of

"
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1tradltlonally black 1nst1tutlons wh1ch haye been oVerlooked and EE

glgnored for yeaﬂs, yet they pers1 t in bringing black youth rnto “the

ﬁmalnstream of hlgher educatlon For the past l3 years my eflorts _

’
. ~

ghave Jbeen dlrected'to the development of an undergraduate\llberal

[y 3 o .

‘f arts college 5 oﬁe component of the educatlonal system of the, . o

/ ~ “ S

% Santa Cruz campus of.the Unlverslty of Callfornla ," .

o ~ R ) . ra PR
~IIL: OAKES COLLEGE AT UCSC / o © |
T " Oakes College is® a res1dent1al liberal arts cOilegéyon‘the‘i : &

‘.

campus of the UniVeTSltY of Callfornla, Santa Cruz The College has .
-~ - . x

.its own unlquezlnterests and foci w1th correspondlng programs =

- t . . .
t . "

College courses are prlmarlly restr1cted to the lower d1v1s10n °and
our students take1the1r magors and a large maJorlty of thelr ‘courses LY
through campus-wide qfferlngs o » | T e T .

. POrP e S S

Arising out of the concerns ZE_EEE‘Izte l960 s, the College.

; 5
i ”opened in 1972 w1th a maJor commltment to equal educatlonal

‘N -

opportunlty. From its 1nceptlonathe College has been characterlzed

"by an academlc analys1s of predominating values in a multi- cultural

¢ S e

9

society and the creatlon of a respect for cultural d1fferences among
~diyerse groups. The currlculum of the College has focused on two .
primary themes the experience of ethnic m1nor1t1es in the ) N

‘United States; ahd sc1ence--espec1ally for those "New Students"*

P , .
-

& *The concept New Student was developed to designate those students~
* ., who have traditionally been denied accessto higher education or are
' from families where they-are the first to ever ‘attend college. This y
concept includes racial and ethnic minorities, some women, older \
students, ahd low-income students from groups. not includéd in the
"above. We prefer the designation New Student toO such terms as
"disadvantaged" or ''non- _traditional' on the grounds that negative
definitions of sgudents tend to perpetuate negative stéreotypes, - ;
perceptions, and further lnvalldate students. ‘The positive concept
of New Student recognizes the strengths and unique qualltles of the
students w1thout minimizing thelr academic’ defLCLeHCLeS

RIC - . ' ¢ | 1i "

%)
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who come from communitie’s so sorely lacking in medical, scientific
and technological.expertise. o | - .
® 'Because'mucﬁ'of;what we have wanted to do has, traditionally

- -
~

o been outside of normal.University fund{ng-channels, we have from:

. the beglnnlng developed manyfof ourvprograms (1nclud1ng some facilities
. + sueh as our. Scl%?ce Center? on. extramural grant resources--almost

L $2 5 million to_ date--and \from soft Un1vers1ty funds both from

-

¢ UCSC and from Pre31dentt§axon s offlce Over the years the support--

. both flnanclal and moralo-from the central administration at Santa
v .

-

Cruz and also from the systemw1de admlnlstratron has been. very .

*1mportant It has freed\us to devote all of our energy and thought ..

1nto developlng the académlc program our students need to prevall

N
N\ >

in the academy. : \; , ‘ -

T Currently, the Oakes College student body numbers about 650

students Almost one-half of these are from mlnor;ty backgrounds

&

N (472).’ Another 10- 207 are also New Students ln that they are from

poverty backgrounds, or are the first from thelr famlLles ‘to go to-

A -, * e “\ 2

college, or are from the 1ncreas1ng pool of re- entry women . Over'

407% of our students’ are Educatlonal Opportunlty Progxam students

a

L ¥}

Approxamately AOZ are f1rst generatlon students 1In terms of - .

v

preparatlon the ACE survey shows that as a group, Oakes students are

&

three times more 1likely to need remedlal or tutorla1 help than the1r:

¢ [
.

R counterparts in the other UCSC collegeS i v

- ES

& -

leen the eXceptlonal dlver31ty and needs '0f our students, how' -

9 p

are we;then/d01ng,at Oakes? We have Just recently deVeloped the

capacity to do institutional‘research,-so longer-term facts and .
- “ S I . . /

tatistical data are dlfflcult to, «come by Much of what wewknow is

ane dotal“ - However, in terms or\freshperson s0phomore retention

W o .
. . < o : °
&
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;' ‘rates Oakes College has had the second highest rate.for the " past
’three years. In terms of graduatlon rates, Oakes has the hlghest'!
percentage of graduates of the elght colleges ord campus after six
years, even though--as might be expected--the College has the
lowest rate after the assumed "normal" ‘four years.

Almost half (47.5%7) of the College's minority students maJor _
in the hard sclences =During the ‘last two: \years over 407 of the,.
minority students graduatlng w1th sc1ence deé{ees have gone on to

top- fllght graduate and medical “schools 1nclud1ng Harvard University .

and the University of Callfornla, San F“anclsco of the 1982

graduatlng class of 135, 55 were mlnorlty students, between 20 and
25 of whom have already been accepted to, graduate or profess1onal

" schools and seVeral others of whom are still awaltlng admlttance

Anecdotally, of course, we can talk about dozens of students
.like the young black man from the remote Sea Islands of South Carolina

who th1s year ‘was the flrst person from his commun:ty ever to complete

13

- A\
a University degree, or the Chlcano who came to us unable to»do

»

long-d1v1s1on ‘and who has Just completed h1s second ‘year at Harvard

~_ __Medical School in the top’ 107 of his class.

/ " IV. WHY HAS OAKES BEEN SUCCESSFUL?

& A University of California, Santa Cruz )

¢

~To the degree that Oakes has been successful, it can be T

R

atﬁfi&uted to several factors lncludlng some of the aspects of the
. Santa Cruz campus itself. 'Thercomparatlve rural 1§olatlon of ,UCSC
has the adﬁantage of freeing many "non-traditional” students from .

. b the urban pressures, demands, ‘and commitments often so deleterious

'to struggllng New Studentg )

© -

T

. ¥
e
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The UCSC college system by its very nature educes closer inter-

L4

personal interactions which help foster academic %SoperatiOn rather
. ~ > P,

than a potentially debilitating competition. In additionm, the
college system allows us to foster a relatively small community

motivated by a common mission and goals. Furthermore, the UCSC L

‘narrative evaluation systemAQparticularly at entry level--helps ease y
. , o ,\

_the transition for many New Students terrified of cut-and-dried

academic judgments being placed on them as they arrlve underprepared

*at ‘the University.

] B. Oakes' Environment - “

One of the most 1mportant elements in the ‘Oakes experience

¥ is the diverse and heterogenous nature of the students, faculty .

-

(at least until recently), and staff. As we have already’p01nted-
out,_almost half of the student body are from minority backgrounds
assurlng a critical mass for the ldentlflcatlon and valldatlon of
w?if;.,ﬁuch New Students. Until recently, the faCulty has been equally as
diyerse, at times ranging to 507 mlnorlty“and 407 women. The staff,
particulatly in the critical counseling and adv1s1ng area is also

characterized by socio- cultural heterogeneity. Role models for the

students have beja the rule rather than the exceptlon, and we have

e

made use of this situation throtgh intense one-on-one work with

rd

many individual New Students.
: _ P .
: . Within this diverseugroup, however, we have generally been able
. . to create a common ethos and a clear commltment to (1) equal ‘:

-

educatlonal opportunity; (2) the transition and success of the New
~. -+ Student in conjunction with the development of all students; -and,

(3) a cooperatiVe, pluralistic value system that tries to speak,

to the needs of all groups within the 6ollege. _There is a .
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shared sense of purpose that includes the commitment to real
'lnstltutlonal change--a commltment whlch Tuskegee Instltutet
President Benjamin F. Payton,‘formerly Dlrector of Mlnorlty Affairs
at the Ford Foundation and one who has worked yith minority programs.
throughout the United Statespasays marks Oakes as decidedly different
from the usual peripheral attempts to simply mold the New Student to’
the‘already inhospitable structhreaof the traditional University.
Ehus, we have been able to create a community with a clear set

o

s . of goalsaand common concerns. (How much of a cohesive and caring

communlty was recently brought home to our Chancellor in a series =
;

of meetings with over'ZOQ of our students concerned w1th the future'

£

«r n

‘of Oakes on the UCSC campus.)
! This sense of community and ‘common commltment, then, is an
> ) - integral part of an overall institutional climate which says to all

students--you are welcomed here, you are expected to succeed and we

-will do everythlng posslble to insure 1t From this perspectlve, we

vhave developed the specific Oakes programs designed to further the
"~ trans1tlon and 1ntegratlon of a diversity. of students into the R

Unlverslty.' ‘ } . _ v

C. Oakes Programs

1. Leadership, Mentors, Facilitd&tors -

The fact -that the College is led by a minority facalty

°

hember from a poverty background gives tremendous impetus to the
development of a positive College psychology. "The numbers of

mlnorlty and’ women faculty and staff have also been crltlcal as

has been thelr obvious commitment to the Oakes experlence. S

..
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Within these groups, the College has focused'onafaculty/staff
'development that emphaSizes the various concerns of our unique
student body and regularly$raises pedagogical issues for discussion.
Over the years, the faculty has ‘'secured funds for regular
pedagogy 'workshops focus1ng on teaching the New Student, and has -~

held numerous weekend retreats focus1ng on curriculum development,

advising, and interactions with students. The staff, too, hold

a

°

regular Tretreats focusing on sens1tiZing ‘staff to student concerns .

and viewpoints and on developing interpersonal working relationships.-

-

R . 2. Residential/Social ‘ .

The res1dential nature of Oakes, where over one-half’ of

o

‘our students are housed, is of tremendous import to student

development. We have the students 24 hours per day and can raise
, . ]
issues in a liVing—learning context that 'simply would be impossible

: at alsommuter school. Issues raised in the classrooms are taken
back to the residences where they ’are discussed and debated-roften
in conjunction w1th planned res1dential activ1ties. The students

-4

have to live.tggether and are often initially almost compelled to
learn from others of different'batkgrounds and cultures. Given the
residential nature oﬁ.the‘College, we are,also able to offer a variety

'ulﬂ'° of socialgand oultural events reflecting our diversity, Yyet .
participated*in by a majority of our students regardless of their
particular backgroundsa~

~

3. Special Academic Programs o 0

'  The College offers a wide variety Bf. courses apart from,

A}

the regular offerings of the)traditional departments on the UCSC

* ’

13
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3

campus. The Oakes College core course—fValues and'Change in a
Diverse Societv4-is required of all, Oakes students in their
freshperson year, and is a general education course offered in the

" context of the historical interests of Oakes College. The course .
bfocuses*on the development of reading} writing, and critical thinking
skills while analyiing College-themes of cultural pluralism, o
equallty/bnequallty, oppresslon, and human dlgnlty~ In part, the
course is our attempt to energlze the general education model by
casting it in a more substantive and relevant framework..

3

The College also offers a group of first-year basic skills

courses in writing, mathematics, computer literacy, and study skills.

Staffed primarily by: soft-funded personnel, these courses are - 3

L]

basically transitional in nature but fulfill regular requirements

of the University. S

Oakes offers a second t1er of prlmarlly Jlower-division courses

v s s

that revolve around the general College motif of the m1nor1ty

experience in America. Focusing on Chlcanos, Blacks, Asians, Native

Amerlcans, and European lmmlgrants, these courses serve as llnks for

.

many of our students between their pre-colleglate experience and self-

1dent1f1catlon ‘and their new UnlverSLty selves. The courses'are

©

deslgned to sen51tlze all students to cultural d1fferences, whlle

also offering relevant polnts of 1dent1f1catlon and self-validation
o

f6¥ minority students, The development. of ethnic 1dent1ty,‘however,

it not ultlmately paramount in course development. Although the

College recognlzes that the ethnic experlence is v1tally lmportant

3

4l

in itself, courses are designed’to look beyond that focus toward
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a

_universal human truths. The ethnic experience is used as a logical
and effective springboard into +he mainstream of liberal arts
questions; perspectives, and methodologies. |

~ of all its curricular efforts, Oakes is probably best known
i . for its intensive lower-division science progrdm which is specifically
geared to the needs of the New Student. while the College does not
itself offer majors in the sc1ences,_it offers a range of introductory
courses and seguences in blo;ogy, chemistry and ‘mathematics designed

a .
’ .

specifically to "feed" the students into.the \ampus-w1de majors at

appropriate points. e

*

Cqurses are taught ih very small groups, and many of the —
pedagoglcal approatches to the teaching of science havevbeen.revamped .
(part1cu£arly in terms of “hands—on" laboratory experience for new
sc1ence students) - The: entlre program 1s supported by extensive use
of dally 1nd1v1dual and small group tutorlals.d There is also a wide
range of Computer Assisted Instruction available to the students.
| The courses are supported by year- round, on—golng research
activities for the New Student, and *by full- tlme on—campus summer
research programs at Santa Cruz as well as at the Unlverslty of
Caiifornda, San Franciscoacampus. The joint Oakes—UCSF program is

‘specifically geared to bringing New: Students 1nto careers in academic

> - medicine. .
. a .

To support its sc1ence efforts, the College’ has raised private
résources to build ltS own Sc1ence Center so that we would not be |
dependent upon - the huge 1mpersonallzed and centralized fac111t1es of
the Unlverslty. Oakes is thuys ableto offer its programs in its own

laboratory env1ronment whlch agaln is speclflcally des1gned for the

Q inclusion of the ‘New Student. e
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-4, Affgctive Development: Support Services

‘To support its academic efforts, Oakes College has
developed an extensive support services program geared to

facilitating the students"affective integration into campus life. s
3 : '

Support SerV1ces include: (l) special academic advising in addition
to that regularly supplied by faculty, whlch includes the assura\c\

that someone is always available durlng worklng hours for academic \\\\

t

consultation; (2)° admlnlstratlve adv1slng serV1ces to help students

P

new to bureaucracles get lnto the admlnlstratlve networksf .

- (3) individual and group counseling’ programs, either of a \ R

o -

therapeutic or a problem orlented nature; (4) follow—up networks.

to determlne how students are doing in campus-wxde sclence courses
* and then meetlngs and referrals 1nd1v1duably with students, and
- (5) confllct resolutlon and CrlSlS 1nterventlon programs staffed .

by highly tralned pérsonnel. -

The Support Services programs are utlllzed by well over 70% of .

£ " R

the Oakés student body and are staffed by persons representing a

o wide range of ethnic and cultural backgrounds.

V. STUDENT STRENGTHS . g T ..

While we have experienced dramatlc success with our studehts

a

we realize that our understandlng of the nature of that success is

co limited by our assumptlons about these youth. When we began Oakes
‘College we saw the students as coming to us with problems we\had to
hélp them overcome.«'In building a living/learning.community we had .-
no preconceptlons of the posltlve qualltles the students mlght

.

. contribute to this community.. Upon reflection and ana1y51s ‘however,

@ hd . .t

e

-
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~ we have come to realize that New Students do in fact bring some
basic strengths with them when they enter the University. When
these are understood and developed they become qualities which deepen
students’ appreciation of liberal education and motivate them to
improved performance. |
First, there is an almost Herculean sense of determination
g ' ‘among Oakes students. Coming from low-income, working class

hackgrounds, many of .them see the University as the hope of genera-

tions of their forebears and they arriVe with a tenaCious determination-

-, .
| - &
)

to succeed.

—~ Second, the students have a perseverance which arises from their
‘\”determination. We find they are willing to struggle against

apparently insurmountable odds supported by a college that gives . |

them an opportunity\\to develop basic skills while challenging them

~—

to go beyond modest expectations. — .

T * s v

- H

\
Third, our students also have an inexhaustible\resilience, .
3 . T n\
willing’ to take the most,disapp01nting blows" but still come backﬁ%\_\\
mf \\
for more.. As they sense that opportunity Wlll not be snatched from N

,them'for their early mistakes and failures, they resolve to use their

‘negative experiences as stepping stones to the success they ultimately
envision. They are, in “this respect, inspirational for the faculty.
; Finally, in contemplating the pOSition that our Students adopt,

upon first arriVing at the University, one senses a marginality which
frequently characterizes indiViduals moving from familiar experiences

14

into institutions where they encounter new: and uncertain situations.

Initially this marginality is,resisted and Viewed negatively by’
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students who face enormous pressures to "as51mllate., But as they

v

move through the College and gailn greater .confidence in theLr

T

ablllty, their marglnallty becomes a strength--gLVLng them ‘an
I

acuity'which allows’ them to be more creative, resolving 1ntellectual

- paradoxes in both thelr work and llfe experiences.

S s We have come to realize ' that a residential liberal

arts college can be an effective living/learning community‘for all

its members. Tradltlonal college students have found much of

value 1n every aspect of the /Oakes College program, soO we flnd many

-

""" ~ of them attracted to Oakes because of the general environment.

They develop meaningful and close ties with the New Students. Thus .

in -opening up the doors of educational opportunlty no person is

o .

excluded. They are all included and 1ntegrated more effectively.
Whlle we have talked here about an academxc response to a

‘changlng student compOS1tlon in programmatlc terms‘ our fundamental

"‘"h

4
assertlon is that currlcular development 1s really a reflectlon.of

>

1nst1tutlonal commltment.' The key variable in our success is the

outstanding performance of our faculty which also reflects our

-

[d

admlnlstratlop s commltment to- the faculty.

v1. FACULTY: AND INSTITUTIONAL COMMITMENT . ) T

;°\\\\ ‘ Since the College opened in 1972 Oakes has been fortunate
in securlng a dedlcated faculty w1111ng to- work ‘closely together
toxdevelop coherent College programs and new teachlng approaches
geared Lo our diVerse student population. Yet from the beglnnlng,
w%-aIso recqgnized that the faculty 5. very commitment to the College

and to student could result in their own--and ultlmately the

College's--destruc don.
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The UniVersityfof California 1is primarily a fpublish or K

] perish" institution, and as a new college,ithe”majorfty of our
faculty'came in young and untenured. ’The»exceptional amount of time
involved in mounting-College efforts--planning and teaching in new
programs and real interdisciplinary courses, trying to know each

Vstudent in a class in order to build on -indiyvidual strengths and
overcome 1nd1v1dual weaknesses, and the willingness to pursue |

- research in areas related to pedagogy as well’as traditional

research--has been and could continue to be detrlmental in terms

of the faculty members’ own scholarly deVelopment. .

In addltlon to the time demands faced by all our faculty; .
- .ethnic faculty face addltlonal pressures that are far too often
overlooked in most- 1nst1tutlons of ‘higher educatlon So much of

.h-

" their .time 1s consumed by ethnic students in search of role mpdels,

w

identity, valldatlon, counsellng, or just the need to talk to a

"brother Qéi 'sister" about academlc or personal problems. (Sometimes
the students caﬁp"of\a{tlculate éxactly why they need to "rap,"
‘they just do.) A related problem--seldom mentloned--ls the sneed of

so many llheral white students. for cathars1s which they feel can.
e only be reached by "rapplng" w1th ethnlc faculty Also, on a
campus-wide basis, ethnic faculty members are’ "commltteed" to *death

for | obvious reasons. | f . . . S R

" A careful rev1ew of our 1n1t1al complements of faculty com- ‘

"oounded our%concerns At a tlme when we needed to develop programs | .
and pursue'pedagoglcal issues, our faculty was OVerwhelmlngly Junlor

~ (there were,only two tenured faculty in our 1n1t1al contlngent),

s . . ) ) .
.
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.. a large proportion of our faculty were still writing dissertationms,

> and a large percentage were women and minorities who would face

extra pressures within the system. From these characteristics
we discerned several needs which became initial goals of a mdjor
\{\ faculty support i program in Oakes College.

»é > The first goal was to ensure that those writing dissertations

. had the encouragement and opportunlty,to flnlsh . Secondly, faculty

s

had to -be protected from so many of the extraneous pressures which
are found at Sarta Cruz: excessive commlttee work and admlnlstratlve
respons1blllt1es generated by the ‘dual structures of Colleges\and

' Boards of Studies (Departments), extraordinary tnﬁorlal responsi-

©

bilities, and counseling (as .opposed to academlc adv1s1ng) of student0

w1th problems or. identification needs. Thlrdly, faculty would have to

- - X

get the support and encouragement Whlch -would lead them to pursue

¢

research and publication' so they couldmestabllsh thelr profess1onal

careers. Fourthly, there had to be a continuing drscusslon and’
M X

rev1ew of pedagoglcal issues and currlculum development so that the
scholarly work of faculty could be more effectlvely transmltted to )

P students and meet student needs.

If we were to succeed 1t seemed 1mperat1ve ‘to reach all these’

-

goals or we would be caught in a'familiar trap _.seeking bas1c

1nst1tutlonal change, we needed extraordlnary faculty commitment; .

yet such commitment could lead to 1nsuff1c1ent academlc research or

'fallure to complete dissertations both of which were 1mperat1ve if we
\

were to retalnéfaculty dedlcated to an 1nst1tutlonal reorderlng of

prlorltles. In building College programs and seeking new ways to

. B
. {
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,approach a new student clientele, we Were ‘running the risk of destroy-

ing the involved faculty members, ultimately committing "coIlegiate

‘ ‘ . N A :

SulClde in the process ' ) .

To reach both the institutional goals of the College and the S

’

/}rofeSSional/personal goals of our faculty we had to develop a

¢ u

f'faculty support program reflecting our 1nst1tutional commitment

The first procedure developed was to give individual faculty

. { .
/ release- -time from teaching in the College.“ This was done w1th the

°

_recognition that thé College would be .able- to call on them more

S fully in the future. Faculty. remained on campus during the release :

quarter(s) and performed certain necessary College functions
L

(i.e., academlc advising, faculty meetings) but tvere relieved of

all College teach1ng and#administratiVe and committee assignments.
The freed time was spent attending to the- particular matter most
affecting that faculty thember: dissertation completion necessary - .

disciplinary research, or the planning of specific courses and

'
rl

programs requested by the College. :.\

The second strategy developed was a flexfble teaching load--
. vl ',
- mot flexibility in terms of fewer courses, but flexibility as to

when courses are offered. Traditionally, faculty at the University
- >4 Y . ' e
of California are .expected to teach and carry ﬂn research projects

3

o throughout "thé academic year. To us, however, buch expectations

3

seemed illogical “if blindlyf followed across the; board s

)
b

Although we see no ultimate conflict between teaching and

research, thére are times when a temporary,diohotomy-between the

-

. ) . .
- ° . - . '
. B 'y ° . L




two can enhance either function At certain critical timesyduring

a research project, it is often imperative that 100" percent effort

be'given to the project. ConVersely, there are times in teaching
==

when one needs to devote ome's self fully to that.function: for

example when planning new programs,,or’when’experimenting with

‘new pedagogical techniques which demand a. greater than usual course

]

load in order to adequately conduct experimentation while maintaining

L

sufficient control groups. S , g

[; 4
.In response to this dilemma, the College periodically allowed

.'selected faculty to rearrange their teaching schedules so that their

entire course’ loads were taught during two of the three academic

_gquarters, leav1ng the third quarter free for ather actiVities With

the summer added to the third quartgr some ‘faculty were able ‘to

have six consecutive months for research or dissertation completion

without any loss to College programs. These procedures required

a
£

[P
[
A

no additional allocation of College funds.

The first maJor cost- associated strategy that the«College

'developed was a summer salary program for all Junior and some senior
,faculty The College required the deVelopment of new and innovatiVe

curricular offerings and teaching strategies if we were to fulfill

our missions. "However, to ask faculty to develop such programs on
a part-time basis, during the academic year when they were.already
under‘considerable pressure, wouldtgreatly overload"the faculty and
at the same time result in superficial College offerings.

Several College programs, for example, were projected to be

interdisciplinary. From years of Pxperience on the Santa Cruz




+  campus (Whlch prides ltself on 1ts capaclty to develop such programs),

RS
’ \ -

‘we concluded that truly successful 1nterd1sc1p11nary efforts requlre

Lol

/ far more rather than less faculty tlme in cou;EE‘preparatlon, in

communlcatlon dur1ng the counse, and lnnecessary'follow-up We .

concluded therefore, that the\@aJOrlty of the plannlng must be‘

N
done durlng summer when the faculty were free of teaching and

‘administrative respons1blllt1es and\could more easily balance

program development efforts with on- g01ng research

Such a conclusion, however, d1ctated that we secure outs1de'

T

resources to pay faculty for thelr summer\“fforts- With ass1stance

«

from Regent's grants, a Ford Foundatlon*grant ‘and grants from a

prlvate 1nd1v1dual we were able durlng our flrSt three years of
. %
operation to give every- Junlor faculty member summer support

\

When approprlate, outs1de consultants were employed to~ ass1st in

-the plannlng effort. o h , . S

: ‘:‘ - N - 3 @ $
< In certain _cases, also, faculty were given College monies for

a

B tutorial and Teachlng Assistant support as Well as for traggl

relevant both to their research and plannlrg for College courses

\

and programs. Although\the amount was very small 1t was;another

A\
manlfestatlon of ‘the commitment of the - College to helplng young

N
N,

}g - faculty deal with the maJor issues fac1ng them. o \
--\ - Speclal as51stance for Junlor faculty in plannlng and wrfting-
\““¢~ grant prnposals was prov1ded by the Co%lege A staff member was

‘ made available to a551st faculty in any and all phases of fundlng\
\ , ~

: their ideas. 1In some cases where Oakes faculty have recelved N

grants, all of the proposal writing was done by staff.
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Where appropr1ate and pos51ble, adm1n1strat1ve staff have .

called on funding sources on behalf of: particular faculty. ThlS

Y

has been done dur1ng administrative tr1ps to the East Coast when

extra t1me has been taken by the Provost and Ass1stant Provostv

to call on various agencles with faculty proposals before them, or

when faculty have requested specific¢ 1nformatlon regardlng a funding

agency s pOllcleS and programs. ) \
In response to College and’ faculty concerns regardlng peda-

gogical issues, eValuatlon of faculty, and the need to stimuldte

.greater colleagueshlp among the faculty, Oakes College established

several lntellectual forums which have been quite successful in.

.stlmulatlng faculty in new- d1rect10ns. These 1ncluded a Pedagogy

Task Force; an evaluatlve forum for the dlSCUSSlon every.other yéar

o

of each'faculty member's professional development, and divisional

" but to explore areas of
v 3

 forums designed not to’discuss "business,
& : R -
mutual interest. =~ L ] ‘ S

.

- -

In addition to conducting and disseminating educational research

and itself experxmentlng with different approaches to teaching,

the Pedagogy Task Force 1nterv1ewed faculty regardlng successes
B

G

and gallures in.the classroom and conducted regular College-w1de

workshops on pedagogy and the goals and missions of the College.

The new faculty evaluatlon forum opened up the merlt review progess

and perm1tted a d1alogue between a“merlt candldate and the rev1ew1ng

o

committee (formerly a secretive. body in the Un1vers1ty) on student

.peer evaluatlons of the candidate's. teaphlng, ‘the competency of

his/her written evaluatlons of students, research progress, and;




the faculty member s overall College contributions. The divisional’

forums focussed on topics for possible JOlnt teaching efforts, and .

investlgated common“research interests which could lead to joint

efforts or the sharing.of_information:already gathered by a

©

<«

particular indiv1dual
An 1ndirect but very 1mportant aspect of our faculty support
program was the creation of a strong Support Serv1ces program V.

A

d1scussed earlier ‘which served the dual function of more effectively
meeting students needs, and taking student pressures off the faculty.
The program reduced the number of non-classroom contact hours

between faculty and students while enhancing the quality of those
hours Faculty are permltted to focus more on student problems

related to their courses and academic programs.. Thus both students

and faculty are more adequately served This is particularly true.

'for women and minority faculty who are frequently called upon to be

2

models and tutors as well as teachers.

In addition to these specific. aCthltleS, the College developed -
@ S

a position entitled "Preceptor for Faculty Development." This is a

senior facultyrmember who has the responsibility to meet regularly
with junior faculty', in groups and individually, to discuss their
plans, progress and problems, and make recommendations to the -
College for adequately serv1ng the faculty. The Preceptor for
Faculty Development also rev1ews all the respons1bilities of each
faculty Jember for the College, the Board of Studies (Department),

the Academ DlVlSlon, the Academic Senate and the Central Admini-
8.

stration, and - mediates ‘between all‘these groups to reduce the demands

"on each individual faculty’member. ‘

28
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As a result ofvthe commitment of the administration, faculty
mad rapid strides in establishing their proféssional careers. ot ‘
ouf original complement of twenty -eight faculty, eleven were ‘hired
without their dissertations completed. &1 of them finished their

N dissertations within the two- year time limit allowed by-“the

a N

- University. Faculty have. maintained an excellent record of scholarly

-

+ publication and moved toward tenure.

Moreover, they have developed and continue. to revise an
.interdisc1plinary curriculum as discussed earlier. A part‘pf this
work is a continuous pedagogical dialogue which works'toward the
integration of personal interests of faculty and their professional}
skills with the interests and needs of students. It is a creative
dynamic.

An important aspect of these act1v1ties is that students
understand the faculty commitment to them as well as the faculty
understands the administration s commitment to both students and
faculty. , - T |

While we are not without our problems, and they~are many, all
of us are continuously renewed by a creative and 1ntellectually

eXCiting climate. Most. importantly students find they are. challenged

“

to go beyond their limited perspectives while using their unique
life experiences as a foundation.f Those who do so most effectively
not only end up with a broader vision, they find the rewards to be .-

s

quite generous when compared with their original expectations.

Ll °




Table 1

"~ Population by Age Groups & Color , . . ’
U.S.: 1950-1980 (Percentages Only)
1950 - . 1960 . 1970. . 1980
) Total|White|Black Oother |[Total |White |Black O;her otal |White Black‘Other otal |White Blaﬁk Other*
nder 5 10.81 10.5] 12.5] 13.311.3] 11,0 24.4)24.6} 8.4} 8.1 10.7] 10.3 |- 7.2] 6.7} 9.2
-9 g8l 8.5] 10.1]10.1] 10,4} 20.1}12.6]12.1} 9.8 9.5112.1} 10.8}| 7.4] 6.9] 9.4
0-14 T 7.4l 7.1 90| 9.5 9.4} g2} 10.4] 9.7f20.2| 9.9 12.4| 10.3|| 8.1 7.7]10.1
5-19 71| 6.9f 8| 8.3 7.4 7.3} 7.9] 700 9.47 .9 21 10.71 9.6 | 9.3] 9.0]11.3
0-24 w7.7| 7.5] 8.1 9.5) 6.0| 6.1 6.4 7.2 8.1} 8.0 8.0 9.5| 9.4] 9.2]10.3
5-29 ~g.1| 8.1l 8.3| 8.9} 6.1 6.0] 6.2 8.2 6.6 6.6 6.3] 8.2|| 8.6y 8.5]| 8.8
0-34 26| 7.6 7.3| 6.7]| 6.7] 6.6] 8.5| 8.0] 5.6 s.61 5.5 7.2 7.8] 7.8} 7.1
5-39 _ ~ | 7.4 7.4] ™51 6.2} 2ol 7.0l 6.4 7.00 s5.5| 5.4 5.2] 6.5 6.2 6.2 5.5
0-44 6.7| 6.8| 6.4 5.7 6.5 6.5| 5.7| s5.04 5.9 5.9 5.3 6.1 5.2 5.2 4.7
5 &, over 28.4| 29.6| 22.7| 21.8}29.2| 30.2 21.5| 21.2030.5| 31.8]23.8] 21.5 || 30.8) 32.6 23.6
edian Age | 30.0] 30.71 26.1]24.5)29.2 2851 23.5| 24.5) 28.11 28.9] 22.4 x l30.0] 31.31 24.9 °
.

Not Available'\ \ L

Squrce’ . } ) ' o

1950-1970: U.S. éensus ™
1980: Statistical, Abstract of the U.S., 1982 .
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' Table 2

Po&ulatlon by ‘Age ‘Groups & Color,
Callfornla 1950-1980

1950 . . 1960 1970
s | rotal | White | other | Total | White| Other | Total[White | Other | Total
 Under 5 10.4] 10.3] 11.8 7| 11.1| do0.8] 14.1 8.2| 8.0| 10.1 7.2
5-9 g.o| 8.0| 7.9 { . 10.2| 10.0}] 11.8 ©9.6| 9.4 11.5 6.9
10-14 6.2] 6.2 6.3 | 9.0 9.0f 9.1 1 9.8} 9.7 11.2 7.5
o 15-19 5.9/ 5.9| 6.2 7.0 7.0 ‘6.4 9.1] 9.0 9.7 8.9
. .20-24 7.3 .7.2| 8.9 6.3] 6.2 7.2 8.7 8.7 9.2 | 9.9
25-29 8.7 8.6 | 11.1 6.5| 6.3 7.9 7.3 7.3 7.7 9.4
2 30-34. 8.4 8.3 9.8 7.1 7.0 8.2 6.1 6.0 7.0 8.4
. 35-39. g.2| 8.1] 9.4 7.7{ - 7.6 8.1 5.8] .5.7] 6.4 | - 6.5
40-44 7.2 1.2} 7.6 6:8| "6.9| 6.5 6.1] 6.1 6.0 5.3
45 & over | 29.7] 30.2 | 21.07 | 28.3| 29.2} 20.7 29.3( 30.1| 21.2 | 30.0
Median Age| 32.11 32.3 1 29.0 30.0 | 30.41 25.9 28.1128.6 | 24.1 *
“*Not Available
Source
1950-1970: U.S. Census ~ e : o :
. '1980: Statistical Abstract of the‘U.S., 1982 , I N
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a - Table 3
.o ) ' Spanish Heritage Poﬁulatibn,
: | . U.s., 1970 & 1980
0 ' . . - California, 1970
1970 | 1980 [ . 1970--California
‘Under 5 12.5 . 11.4 12.1
5-9 13.3 | 10.5 13.0
| ‘ 10-14 12.4 10.1 12.0
= 15-19 10.5 11.0 10.2
o 20-24 8.7 -10.9 9.2
. 25-29 7.4 9.4 7.6
. S 30-34 6.5 7.7 6.7 °
: N 35-39 - 6.0 5.8 6.1
: - 4044 5.5 4.9 5.8
45 & over | 17.2 18.3 17.3
N Median Agel 20.7 23.2 © o 21.4
\
) _'_ ! *Not Available

' Source
~§ 1970: U.S. Census .
.1980: Statistical Abstract of. the U.S., 1982
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. . | Nable 4' | ‘ fx\&\\‘

School Enrollment of-Persons 3, to 34 Years 0ld,
by Level.of School and Race,' October 1960, 1970, 1978
- (Numbers in thousands) SN .
All Races ‘ ' : . _ K
‘Total Enrolled 46,259 60,357 ° 58,616 )
. Nursery. school - (NA)- 1,096 1,824
° Kindergarten 2,092 3,183 2,990 o
' Elementary school * 30,349 33,950 28,490 .
High school 10,249 14,715 15,475
College 3,570 . 7,413 9,838
White - SR _ . _
' Total Enrolled 40,348 51,719 48,843 ‘
Nursgfy:school N (NA) . 893 1,456 |
 Kindergarten 27,88y 2,706 2,452
J Elementary school S 28,638 23,524
i High school = 9,122° 12,723 12,897
College . 3,342 6,759 - 8,514
T Black l | , L
| | " fotal Emrolled -~ ° 5,910 - 7,829 . 8,416
‘ Nursery school (NA) - 178 312
Kindergarten 426 451
Eleméntary school %7920 4,868 4,356
. High school 1,127 - 1,834 2,276 -
College . 227 522 1,020

{

lpata for 1960 are for persons 5 to 34 ?éars 0ld and exclude
* nursery school; 1960 data shown for Black person are for persons
of all races other than White. * . S

Source: U.S. Bureau of the Census, Current Population Reports, .

Series P-20, No. 336 (April*1979); table 12, adapted.

-




Table 5
. Medlan School Years Completed for Persons 25 Years 0ld and Over,'
| by Region and Race: 1940 1960, 1970 and 1975
Black- White )
United States ,' _
| 1940 6.9 10.47
1960 - 10.3 12.3"
1970 12.0  12.6 -
“'1975 L1204 - 12.8.
South : JJ
1940 6.2 . .9.6
1960 . 9.3 12.1
» 1970 . 11.5 12.5
- 1975 12.3 12.7
North and West o .
| 1940 8.7 10.7
1960 | 11.2 12.3
1970 L 12.2 12.6
8 .

1975 12.5 12.

i

Source: U S. Bureau of the Census, Current Population Reportsk

Series P-23, No. 80, Table /0, adapted.
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, Table 6 . )
Persons 25 to 34 Years 0ld who have completed & yéars or more of
College, by Region and Race: I940, 1960, 1970 and 1975 (Z only)
0 .. Black  White
. United States ' : , » ' e
Lo 19407 2 7 ‘
1960 A 12
) 1970 | 6 17 1
1975 . - o1 22 o
South ' - 7 . . | A
| - 1940 - T 6 -
~ 1960 . 5 11 T
1970 R "6 15 -
1975 12 , 20
f ki
North and West ° ’ V ; N
- | 1940 ’ 2° 7
1960 . b 12
- 1970 -6 - - 17
.o . 1975 .10 23
Source: U.S.i Bureau of the Census, Current Population Reports,
: Series P-23, No. 80, Table /0, adapted. )




. o o ‘\f;\ Table .7- ,
: : : . College Eﬁr llmené’of Persons'td 34 Years 01d,
| S » by Race: ‘1960, 1970, 1978 |
‘ . ; (Numbers- in thousands)

.1960 . 1970 - .1978

Total: - 3,570 - 7,614 9,838

Male'. ° 2,339 4,401, 5,124

Q Female - 1,231 . - - 3,013 . 4,714
; White = . ¢ - | R |
Total: 3,362 . 6,758 8,514

| Male - 2,214 ° ) 4,065 . 4,508

P Female . 1,128 2,693 4,006

Black : L

‘Total 227 " 522 . 1,021

- Male © 125 253 - . 452

. Female 102 = .. 269 569

A
V_
| -
- 1.
T

-
L]

' Current Pvbpulation Reports
Series P-20, No. 336., =
- April 1979 (Table 12, Adapted) -
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| . Table 8
Primary Fields of Study‘of College Students 14 to jh‘Years 0ld:
October 1966 and 1978, by Color and Sex (Z only) ~
'5 o All Students : V',' ,
' ’ - 11966 : 197

8
i a Education’ : - 18.6 " Business or Commerce 19.9
: Business or Commerce 14.8 Other Fields! 15.5
7 Social Sciences 10.7 . Biological/Health 12.0 )
§~. o Biological Sciences/ 10.0 v ’Humanities?® 9.5
: Health or Medical
| ’ %
Black Students : o »
Education $23.0° | Business or Commerce 21,6 .
Social Sciences’ 17.0 . Other Fields! < 712.8 )
Business ornpommercew 14.5 ' Bi%logical/Health . 111 ,
P , " . o . Education * . 8.9 )
_ Female Students = av°_ . s .
_: Education ., 33.2- : Business or Comm§gpe- 17.4 : el
* .Humanities’ ~13.8 . Other Fields! 16.0,
Biological Sciences/  11.7 ~ Biological/Health or  ~ 15.2 -
Health or Medical : Medical ) S

Education 12.7 .

X %Inciudes;no major in 1978 . : ' _ P -
‘Includes English or journalism in 1966 ahd 1978; inlcudes liberal-arts in :1978." -

Source: U.S. Bureau of the Census, Current Populatioﬁ Réporté, éeries pP-20, No. 351
- (May 1980), Tables A-C, adapted. , . S
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e s Table 9 | -
. o A Comparison of Enroliment Growth Within California
o - _ R - _ Postsecondary .Education for the Period
: K R _ | 1960-69 and 1970-79
g , The.SixtieS . | : | | ’ The Seventies _
o Fall 1960 Fall 1969  Enroliment  Percent  ~ Fall 1970  Fall 1979  Enrollment  Percent
Enrcliment Enrollment Increase Increase Enrollment Enroilment. Increase Increase
| - 7 1960-69 1960-69 - v 1970-79 1970-79
Univ. of. . 49,719 106,035 _ 56,316 - 113% ' 109,033 131,,856. 22,823 21%
California o | o | . T ‘
Calif. State ~ 95,081 224,837 129,766  136% 241,550 306,801 " 65,242 27%

University-

calif. Comn. . : ‘ - C T e ‘ , ,

Colleges 289,898 - 602,917 313,019 - . * 108% - 651,997 . 1,100,220 - 448,223. 69%
(credit 7 - Lo > o o
Enrollm. -only)

L

{  Independent = . - - o - S | A

! TColleges and ' 69,857 115,621 45,764 66% 120,776 162,192 41,416 34%

1 . Universities ' B : , 5

1. : , )

i State Leye] ‘ ! : - o - a _ :
Total . 504,555 1,049,410 544,855 108% 1,123,365 1,701,069 577,704 ' 51%

Source

1 _— N ! e

California Postsecondary Education Commission[ Director's Report, Janﬁary,1981, P 3.
: : : ’ , _
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