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Rl An Introduction . 5
N % o ) - 4 ‘

For more than six decades the Federal government has sinvested

i significant resources‘in,ﬁezztgnfeducation. Those investments began in
' the years before World War I and continue-in this era @f declining
Federal resources for education. They have helped to’b&ildrqapécity
within the nation's schools, colleges and départments of education in a’
‘variety of curricular, areas rangihg from vocationqibeduéhtion to

- handicapped éducation %hd from reading to mathematics education. The
Federql,program5~have-Eakengafmgitipitcity“ﬁf.féfmé‘:ffr65‘fé§16w5ﬁ1§§w
to grants for curricula development - and included support for faculty
development, ,*esearch and dissemination, leadership development; . '
equipment purchases, program design and evalumation. ‘Generally the

" Federal investfents bgvg been part of qapegorica& programs and been ]

~ inftiated only after efforts have been made ‘to affect changes elsewhere
in the educational system. When such"ipgestments_gere_chdsed on

- . .teacher education ‘subsystem they have. invariably taken the form of a

‘evident for the first time in 1965, with passage of the Elementary and
Secondary Education Act (ESEA), which significantly shifted Federal
policy toward teacher edycation. At that time, local edhcation.agéhciesn
(LEAs) -‘were permitted to use Federal monies to initiate teacHer: w
. _development programs. In addition,’ in what some'spﬁsider?to*have beéen
- the most important federal. policy decision affecting schools of .,

' education, the Cooperative Research Act was amended to establish  ,
educational laboratories to develop and dehonstrate.educational
innovations and to train teachers in their use. Finally, Teacher Corps
legislation, initiated in 1965, prompted a teacher-intern model in a

. school setting. Whereas earlier federal investments in teacher
~education had concentrated on building thé capacity of SCDEs, these
) three Federal acts tlearly moved teacher training, research, and
« . ' development out of the historically exclusive domain of higher

. i. These pieces of legislation, as well as the controversial -
' Educational Professions Development Act of 1967 (EPDA) , continued the
~*." pattern of role erosion for SCDEs as the primary educational training
agericy. EPDA was expected to consolidate some 15 discretdionary programs
for the purposes of program administration and local coordinatioﬁ.
Teacher renewal.sites were to become a 'local delivery system for the’
inservice training of teachers. ﬂhile,this effort was curtailed and the
’ .Education Amendments of 1976 (P.L. 94-482) repealed EPDA, federal policy
fuirther encouraged site-specific training through'establishment of the

_ Teacher  Centers Program. By the end of 1967, the Federal investment in
professional prépar&tionvwas substantial--over $500 million in grants,
contracts, and other -awards through som¢»40 separate Office of -

’ Edgcationéadministefed programs--with stjll more millions of dollars
invested through a host of programs. outside the Education Division.

- However, this money, was shared among three role groups: institutions of
higher education (IHEs), local education agencies (LEAs), ard state
education agencies (SEAs). Federal.-legislation, either by -intent or

" _benign neglect, had cast the gurrent set of actors intp the future of
o teacher education. v ) .

r ( ~

—

series of alternative teacher education delivery systems.  This was o,

education. : - RN e . . e

AV




e & 4 .
';~l»$ . . 4 l
" The Edﬁcation.ConsoIidation .and Improvement Act oE'i§81'inc1uded in -
- the Omnibus Budget. Reconclllatlon Act (P.L. 97-208)’ largely moved th1s » .

. . debate to a new level. It also presented schools of education with
L ] ‘unique problems, because they had been the primary recipients of funds
: ) from the'33. categorical programs consolidated. SCDEs have developed a
slgn1f1cant number of programs responsive to Federal funding
opportunities, and now see their termination-as a significant ~ _
d1sruptlon. Thé "phasing-in" of the block grants will help to allev1ate . -
A some of the abruptness of  this move, but will not prevent the "laying . ., - .
e - "off" of" 51gn1f1cnat'numbers of faculty and termlnatlon of graduate

|

|

|

|

|

_ |

‘ P1ven this shift in emphas;s.and reduct;on in, suport the natlon s ' t J-f. J

student fellowshlps. . - o N
sghools, colleges and departments of educatlon are serious in théir ~

~ efforts to masximize the benefits of the remaining ‘Federal monies for 7 .
- ‘teacher education. ‘They are also ‘eager to help promote new programs and
) - investments thtat will enable them to enhance theé quality of" teacheqr o
© .+, .education. It is in that spirit that the Airlié House Conference on : ‘ -
J
|

/Teacher Educatlon is be1ng conducted B Co

The Offlce of Special Educatloh and Rehabllitatlve Services has . ' -
‘made a number of important and innevative' investmefits in teacher. - . - o
- . education. The Deans' Grant program was)a unique Strategy for affecting - -
) S ’changes in the entire campus-based teacher education prodram; modest
e ~ .ifivestments in campus 1mprovements have had wide-spread impact -on
- s 'mfi_faculty, currlculum, students and administration. \More so tharn any"
. ?3- ':i”otter Federal 1nterventlon stragegy they achleved great change in the
* nation's schod s, colleges. and departments of educatlon. "We are
‘ gather;ng at Al r11e House to .consider new strategies and’ to analyz
, _ further interventions in teacher education and to determine ways to.
= ‘ o max1mlze qua11ty 1n exlst1ng programs, -

¢ . : . ; : (
.

In order to consnder effectlve ways Of enhancing thé system of : ; Coh

. : teachep education we begin describing that system. Included - -are . : P .
* - predictions of 11ke1y "futures"” for SCDEs and the 1dent1f1catlon of a° o _
', series of issues for action. ) . R IR
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;- . i , T o II.A . ' o ,
| o An’ Examination of the Teacher Education Scope ' e
: . ‘ : ) ' ' e . 4
T A L .
II.A.1. Teacher Education. Profile-—Preservice Education : . ..
B R - B " '(“ < . |

.. . . f - . c 4

‘ The task of-preparing’ teachers for today's schools whj}e ‘

maintaining and upgrading tle knowledge and skills‘of.pfacticing : . .

_.teachers- is an enormous undertaking. As the training arm of the ‘ : I
- teaching profession, teacher education is charged with-developing the o

knowledge and skills bases for practice, with prepating.qgrsonner for T
, - - entry to the profession, and with contributing to the on-going ,
" L development. of practicing‘professiohals. The_ﬁirsé,two of theke (T\ . ,
" e ’ functions are integral parts of. higher education. :The third is-shared f: . .
' with lacal staff ‘develiovment progtams, , The tasks of redefining the B
function and form of teacher education--Both preservice and" R
. inservicé--and of building-a more integrated system for .delivery .
* - ’ f‘:epreSent ope of the greatest challenges for the future.

coo L . . C e . Lo .
.- II.A.i;a.:‘Functibn and form/ oday,'fhe initial or basic
preparatign of teachers,icoqnselérs, rincipals, and school

-adminiStratongsﬁzggs.plaCEinspme 1,340 institutions of higher

: education (IHES)(yhich rdnge from Stanford University in California to
N B4l1l State UniverMity .in Indiana, and.from Lesley College’ in . o
' Massachusetts to Bethune=Cookman College in Florida. More than 70 . - ;
R percent of all IHEs provide teacher education programs, although the o,
~. V71 largest share of prospective teachers~ (45%) are:trained in publig, 3 o .
v

R U masters-lével,state;colleges_apd universities that were at one time 7 ,

w

\ - normal schools. Data drawn frém thé work of Clark-and-Guba-(1977)
\ - detail the spread and-diversity of such programs, ag'is shown in Figure
U TTal - R s - '
o . A representative sample of the 1,340 higher ‘education’institutions
.offering education prbgrams}ihdicated that all offer .at least one .o
' bachelor's level prodram; 466 petcent’operate?ﬁ&ster?s level programs; 36
\percent. of fer ‘sixth-year programs;, and 21 percent offer doctoral. = s
-tprograms (Heald, 1982),. . ST - . <,
Despite severe ecoriomic. pressures confronting insﬁitutiogxlbf . A
higher education, ,a pervasive resiliency charécterizqs tgg eriterprise.
Only a few institutions, among them Duke and Notre Dame niversitipgs, - =
 Trinity College,  and the University of Bridgeport, haye dlosed théir
education programs. .The teacher education programs at Oberlin, Mount
Holyoke, and Connecticut Wesleyan have also been recently discontinued
. : (Stroup, 1982). If contrast,” the Lutheran Chugeh has added teacher '
) education tq two of its institutiens in the past two years, and the
c "Univgréigg)of californla at Berkeley recently made an important . R
staEement‘regardinq}the,retention-of its,program {(Heyman, 1981).

)
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. Estimated' Numbers of Education Degrees Granted by SCDEs
and Estimated Numbers of SCDE Faculty .
by RITE Institutional Categories ) L.
f K . * . ¢ o ‘ Y
. a - - : . -
N ) i : Percent, of . : v < e
/ Category Population Population . Education Degrees =~ ° SCDE Faculty
\ L ) ' . Number Percent of | .- Number . Pegcent of
: . Total o “ Total .
! : g : B ] —
1 113 Coa B2 ;91,450 - 288 o 11,380 33.6 : ( .
2 s1 R X 18,475 5.8 - 1,568 4,6 ' PR I
3 247 - © 180 D 134,897 23 15,0512 445 . |
< 0 38, : 23 ., - 6962 ‘T 22 . ONAL L NAL !
o s 280 20.4 31062 . .98 o503 Y 74 -
6 6 - . ca8 .. Vgm0 29 = gL 240 . _
. 7 * 26 o9 . T 1,800 6 v NA. o NA, :
8 - 556 oo 40.6 " 24,112 7.6 - ‘ 2,532 7.5 l
N - . LN oo . : { -
2Combined with Category 4 ) . .
o i ~ bCombined with Categoty 7 , , L - LS
4 .-\. . i K ) . -~ L e )
. 3 q
3 >
= i 2 : i
.M . . . -
' ; Source: :Cyr, Ralph.” "Demographics of Teacher Education: Implications for Policymakifg." \
. Policy for the Educatifn of Educators: lISsues and Implications,, Washington: AACTE,,198t, p. 33.
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.K\ . II.A.1.b. Faculty overview. ~Although a major study of education

-,"‘écholakly credentials valued by academicians (Fuller, 1975). " g *ﬁf

<

« -

A N - ' 3 . : '
3 . L] .

'.facalpyqis underway* at .the University of Vermont, (bucharme and Agne, °.

1983)~the most-recent data available were prodqced‘by Joyce, Yarger, and

Howey (Joyce, 1977). They reported that 41,000 persons teach in these S0

programs, collectively known "as schools,. colleges, and depar tments of ' .
education (SCDEs). Their data showed that 85'percent of faéulty held P :
doctorates; 60 percent were tenured; and more than 30 percent had , e \
significant work expe:iend!'in'elementary and secondary schools (with a 7
mean of eight years of such service)., Fuller and Bown.add that teacher ' o .
educators share, by and large, humble social-class origins. and low . ..
status in comparison with their academic colleagues. They more often

' 'hold payling jobs while working for a degree, enter the faculty later,

perhaps with the Ed.D., and so are less likely to have acquired the o oz

. " In a later stuay,‘size of faculties varied greatly, ranging from 1 .
 to 480 full-time equivalent members.at the undergraduate level and 1 to : BT
, 400 full-time equivalent members at the graduate level (Heald,”1982). ‘

.The study also found a largely white, male, and campus-bound faculty . ;

' (not engaging in of frcampus consultancies), who placed primary emphasis
. on their’ teaching assignments. Uadd and Lipset (1975) found the same . ¥

" kindA of. faculty to be supportive of campus activi'sm, black concerns, and ,
studénsé participation, although its self-perception was one of -
considerable conservatism. They also revealed that education faculty _ s
sometimes ‘griticized for lack of scholarship publishes at a rate - . o
comparable- to other IHE .faculty. The latest AAUP study reported that
full professors in educatioh, on the average, earn $5,000 less than the. I

mean salary qf'polleagues and that they ranfbbelow.all\qther'disciplines
(excluding library science and fine arts) in salary. levels (AAPU, 1982).° -

i
t ‘ : ’ ' ’
. .

o UIfLK.1.c. - Student overview, ~SCDEs span a broad range of S U

_ enrollments: from 1 to 7,000 full-time equivalent students at the lower ‘
division level; from.1 to 7,100 full-time equivalent students at the

- upper division level;- and from 2 to 3,200 full-time equivalent students

_ at the graduate levél (Heald, 1982). . L -

2

Perhaps‘ﬁhe mos;'pervésive_and iggious'pnoblems'confr¢ntih§ SCDEs _
have- been  the .decline in enrollmént, the attendant curtailment of S o

Education Statistics (NCES,-1980fﬁaocumented that enrollments .in -

" 'aducation fell from 1.118 million in 1966 to 781,000 in 1978, and the - —
National rE@ucation Asgociation {Graybeal, 1981) reported that AU
productivity decreased from an all-time high level of 317,254 in 1972 to ,
159,485 in 1980--a decrease of 49.7 percent. NCES projected additional 4 . P
declines of another 40 percént during the decade of . the 1980s. Parallel | -
to the decline in the number of bachelor's recipients_iﬁ education is - .
the decline in the number for all pachelor's recipients. Bachelor's , '
recipients in education représented~21'percent’of all recipients in
1970-71, but Jeclined to slightly less-than 13 percent by 1979-80 (NCES,
1982) . o ' o e : :

. .programs, -and the retrenchment of fadulty. The National Center for SO '.VJH

Y
a




e A
- II.A.l.d. _Job plaéémentloverview, 'During much of the -197s,
'graagapes‘of.SCDEs experienced difffculty in finding jobs. A éurvey-qf
1974—75‘bache1ar's.degnee recdipients in Spring 1976 showed that 105,000
of 229,500 ‘newly qualifieq teaching candidates were not teaching. Two

years later, a suxvey of 1976777~bacheldr's.débree'recipients indicated
that, by Sprind“1918, these numbers had declined--71,000 out of 177,200, '

~were not teaching. However; more recent NCES data indicate that 1976-77
bachelor's recipients.newly qualified to teach fared much better in the:

‘labor market than liberal égts‘graduates (NQES;'IQEETJ““ R
. 20 R - - .
.. In the,Spring'OE 1982, while scbbol‘districts’in certain .parts of
' the countty were laying off teachers, others were reporting unfilled
vacanciest This'appérent anomalyhisquéitp different grbﬁph patterns
being experienced in different states, regiohsy .and localities. While
the southwest is experiencing ‘net gain (as well.as éighificanéiﬁeacher'
~ shortages) ,- many areas in the northeast continué to experience het ’
_losses (and teacher layoffs) (NCESY 1982). -, - . )

. - Selected states are reporting "great difficulty in filling
positions” in certain assignment areas, while these and other’ states are
indicating, "general emplthent<of persons with substandard - @
qualifications.” In the spring of 1980, 30 states. were reporting "great
difficulty™ in finding mathematics teachers,‘32'bn.find;ng special .

" . aducation teachers for the secondary level and 27 for the elementary’

level, 18 for the physical sciences and aghicdlture,fand 27 for. .
-;ndustriql(arts‘(Gréybeal, 1981). Thus, a shortage is evident.in many
~parts of the couptry and is likely to grow significantly:in the coming
degade. (For a graphic representatién of these phenomena, see»Figure
I1%2.) . . < R o T '

-

¢

The magnitude of the shortages remains fncertain beéauée'bf :“‘

- . . . R - . .
,numerous unanswered questions. These include the following: :

A '03Wi11 ptojectedhﬁeacher "lay-offs" ameliorate the shortage

situatijon? f SR <, T
e Will more favorable economic conditions in the mid-1980s

stimulate.or retard the numbers of teachers leaving the
profession? R . R :

. ® WiM pupil/teacher ratios stay essentially constant? .

‘. @ Will new Federal categorical programs stimulate additional-
démands-as did earlier efforts for handicapped and bilingual -

13

. teachers? . .
® Will the pattern of late retireﬁentsgfor’teachers-shift to
. correspond more closely with the general population? Given the
fact that 22 percent .of the teaching force was 50 or older in
1961, how will this affect staffing? B . ' .

‘e Will incrééges,ipﬁstudent enrollment in SCDEs respond in the
dsual délayed fashion to the general conditions of the

- magketplace? G , . .
@ How will the so-called "reserve pool" respond to job .
‘opportunities? = . , .,/' . s
r )

e e




Estimated demand for additional teachers in elementary and secondar;
schools and eshmated supply of new teacher graduates -

K

Number in thousands

16001
¥y

Supply of new
-Hteacher graduates

N D bel?]

Demand for
addmonal teachers

T
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%
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196973 .

'SOURCE: Prolccnons of Education Slausllcs to 4988 89: Department of Education, Naluonal
Cemer lor Education Statistics. . ‘ *
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Although there is great.uncerta1nty about'’ the potent1al impact of P o .
thé "reservé pool" of trained but unplaced teachers and former teachers -
on any potential shortage, NCES projected, that by 1985 the supply of new ‘
teachers will fa@ll short of demand by 14. 9' percent--w1th even greater
shortages of new teachers likely in the late 1980s (NCES, 1982) : .
Qnother_gverlooked but related fact is that the. number of membe{s in the ' '
18-21 yéar. old cohort traditiognally are drawn will ‘lose over 2.6 million
persons, a del1ne of 15 percent, during this decade. ,This will force
SCDEs to compete ‘with other programs in the un1versxty, with the »
military, and with the jo markgt for potential'’ aop11cants. This comes
~at a time when.student preferences for -teacher education have fallen
s1gn1f1cantly, and continue to ‘fall; less than 5 percent of last
Autumn's freshman class indicated a preference for teacher educatlon,

wh1ch is down almost 30 percent - from -a decade earlier (Corr1gan, 1982) o :;,
jp Ind1cat1ons are that this trend is 11ke1y to cont1nue. ) . AP 4.7 .
. . " . . . ‘

. Wh1le supply. is affectlng this s1tuat1on sh1ft1ng enrollment trends : ; .

~at the elementary and .secondary levels are exacerbating these* : 7 . ¥

bond1t1ons. In public elementary»schools, enrolIiment. peaked in 1971 at

. 27.7 million., An enrollment of 24.2 million was - repo:ted for the fall
- of 1979, and a'further drop to 23.6 million in 1983. ' From then on, o

enrollment may begin to rise slightly again.... The Census Bureau has e C

projected that the total population of 5-13 yeax-blds will rise from a . o

low'. of 29. l million in 1985 to 32.6 million in 1990. Should the birth

rate rise,’ enrollment could .be substant1aIly h1gher.. >

If the future pattern of. elementarg enrollment presents a mixed -
picture, that for secondary educat1on is much clearer.’ The Census’ a:73ﬂ0 ‘
Bureau projects that the number of 14-17 year olds will" fall from 15,8 :
,million in 1980 to 14.4 million in 1985 to 12.8 million by 1990. Only _
in 199M will a. slight, 1ncrease begln. Thus, high school enrollment can . S .
be expEcted/to fall throughout the 1908s. ,Not all-of these 14-17 year-
olds, of course are in school.” The Natlonal Center for Edugation . . .
. Stat1sttcs reports\ that enrollment in grades 9-12 -in public schools. .

" peaked in 1976 at 4.3 m1111on. It is projected to fall to;12. 7 mllllon’_
by 1981, ‘continui ‘down to 11.8 million:in 1986. As a result, the job .
possibilities for new high school teachers,seem to be quite bleak, and
high school admini’s rators can expect to facé& the multiple personnel,
-curricularg” and budg tary problems of decan1ng ehrollment throughout the

L] .t

F s

decade. A . T -
* . . i -
o - Compoundipg -the hortage problem. is the growing use of adm1s$1on o, ¢
and exit examinations!ithat have resulted,,lnter dlia, in a signif1caj; ‘
decline in the number Of minority appticants, for teach1ng positions. . -

i For example, Florida, one of the first states® to develop its own teacher
cettification examlnatlon, is expetiencing an 80 percent passage rate
‘for all college graduétes:taklng its state-developed tests. However,
black stddents are fiailifig at a rate of nearly 70 percent, while white _
students are failing at less than a 15 percent rate. Flor1da certified - Coele
about 5,500 new teachers in 1981; about 200 were blick. As another = ' ' .

! example, Louisiana is one of several southern. states. using the National -
Teacher Examinations (NTE). for. certification. Altpough the overall '
passage rate is about 70 percent, the percentage ot black graduatesms o,

. certified has been im the 10 to 20 percent range. Uouisiana certified - '
"2,800 teachers ‘in, 1981;  the two 1argest predominantly black inst1tut10ns
produced less than 40 ‘of these (Galambos‘ 1982). _ . : .
LI T A T C
-9!- Lo ’ . ) ! = R o _%
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o " A nuMper of black teacher educators have noted the potential impact
of .this phénomenon on staffing patterns for urban schools, and are
. suggesting that the very existence of the black public school teacher is
_— threaténed (Witty, 1982). The increasing minority population, as a
. -~ 'percentage of -the total population, angd the-grdwth of ethnic diversity
L '\require that schools he able” to respond.to a wider range of interests,\
needs, and backgrounds.- Significant recruitment efforts need to be
mounted among non-Anglo racial and ethnic groups during the coming =~ -
decade if the teaching force is to remain‘repr35§ntative of the larger

society. : e s
1 —— . ot oo
- : # .. ' )
o II.A.l.e. Program profile. Typically,’'a teacher preparation
- program. is made up. of four components: - a’solid foundation in general
- education or liberal studies including basic .skills; advanced study in
one or more academic subjects; professional studies in generic teaching
‘domains, foundational studies, and specialized pedagegical study; and.a

practicum or student téaching experience.

2t

-

‘A In fulfilling the'réﬁuiremenés of the:first two component#, an °
education student may devote from 67 to 75 pegcent of total coursework
hours outside the SCDE,“dependindvon'whé;her he or she is preparing to
‘teach in an elementary or secondary school. (See Figure I1.3.)
Studentéﬁpreparing to teach in.an efemeptaty school devote 41 percent of
-their program to professional study; only 30 percent of a secondary

. , program goes to professional, study. - In professional. courses, students

' .+ " 1learn a broad repertoire of teaching skills (including knowledge of

S . learners, .teaching methods,. teaching resources, and assessment ' .

' - broc?dureéf, and ways to work successfully with parents, peers, and - ¢

SRR supervisors. - S — .
¢ i : . - . .

! g At presént,.a.numbér'of efforts are underway to alter the structure

and form of preservice teacher education. In response o recurrent '

efforts to use systems planning and technology to alleviate duplication

S and to use a richer assortment of research findings and clinteal :

PR . experiences to enhance course quality. Attempking to arrive at a,
. . slimmer but richer curriculum is the.objecthe; Working qontgaty'to

. . 9

. this approach, however, is o oS .

..

. lthe ever—lé%bthéning.iiét of curricular® accretions: in Schools,
. . brought ‘on by’ various societal ills: sexism, racism, economic
BT inequality,villiteracy, 3omestic instability, unemployment,

injustice, urban,unrest,vsocial disorder and lawlessness, drug
. : : _ . abuse, crime, juvenileﬁﬁelinquency, sexual permissiveness,.
- . litigiousness, corrﬁpéiop,-and so on ad infinitum--all of’
which likewise impact upon, teacher education (Lucas, 198l1).

-t

o _ Meeting these demands by adding content to an already overburdened
,y/"ﬁ curriculum has been a continuing’pfoblemAfor SCDEs. Sacrificing general
<" .~ education-to accommodate. thesddeminds is unacceptable. . Restructuring

- and realigning existing prségams are appropriate responses, but these
threaten.the traditional prerequisites ofxthe professorjiate.

I, B . . .
T ° -1q- -,
| Y

e ] . T
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allegations of needless content duplication and watered-down courses are ’




T
.
.
.
4~
.
.
.~ N
a .
s
)
[
.
¢
’. e
| '
|
|
|
1
O

Je

A v et provided by ERC

’

-

Typical Four=Year Teacher preparation Program*

-~

C = Professional Studies .-

.
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Sourcq: Scannell, Dale. Extended Programs for Teacher Education, (A
pesition paper doveloped by the AACTE Task Force on txtended Programs.)
Washington: AACTE, February, 1982. .
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e T - II.A.1. £, Extended programs overview. A promising response to the
v o time constraints is to extend initial preparatory programs to five or
more years. Such a move should accommodate the greater array of
. research findings and new knowledge, as well as respond to the clamor by
. external agencies for. .the addition of new reSpoﬁsibilibies (Scannell,
1981). The inadequate amount of time to teach pedagogy during the . o
course of. a four-year bachelor's program is ‘one of the major problems
_confronting teacher education. While there has been an explosion of
knowledge in the last 30 years in areas of teaching and learning, there
has been a corresponding decline in the amount of time to prepare ‘
teachers_to use that knowledge. smith et al. have compared the growth
and decline of quarter hours of s dent “preparation for careers in
_teaching, law, pharmacy, and éiV?iRengineering at ‘the University of .
_Florida over. the past 50 years. /They found that ‘while Ehe other o
" progrédms increased the time for ﬁrofessional study during the past 30 *o
years, theére had been a decline}“n the number of .quarter hours available e
for teacher education (Smith and Street, 1980). Extended programs for 7
o initial prepa:afion seem to offer the best hope for program improvement.
et -~ Pive year plans have already been put into place at schools such as
‘ Austin College in.Texas, the University of New Hampshire and the-
_ - 'University of Kansas. -Despite the fact that such programs are more
demaﬁding, enrollments have grown in these programs‘(Benderson,'1982).

.t

-

R I1.A.l.g. Resource overview. Funding for teacher education fs ‘ .
’ another major concern. Peseau-and Orr (1980) completed one phase df an )
ongoing study and concluded that more is spent educating a typical .
third-grader ($1,400) than training a teacher ($927). At the same time, ' o
according to these researchers, the average expenditure by each : -
full-time.equivalent college or university student is $2,363. The fact
0 ‘f " is thdt teacher education is a revenue-produéing program, which explains
' in part why it is offered by so many»institutions of higher education.’
As recently as,1977, teacher education generated 11 percent of all:
udive;Sity>student-Credit-hour'prdductfbn but,. in return, received less:
than three percent of the institution's programmatic resources. ’

PR R PYe L
Iy T, “

. The usé of a weighted student-credit-hour meagure as the
_ quantitative determinant for the distribution of resources within ° -
. y univerqjt@es,?s‘a major source of concern, particularly when SCDEs are
~ expected to conduct an extensive array of outreach or service programs
.  for school districts. Such off-campus activities typically do not .
' generate credit hours and, therefore, do not qualify for university
allocations. ‘Some states have recognized this constraint and freed
certain percentages of funds. for SCDEs to conduct workshops, seminars, - P

or assessment activities for local education agencies.

~

S P - - = ) T
. . .7 7 11.A1. h.. SCDE responsiveness to.preservice conditions. Given
‘ v these overviews, the anticipated teacher shortage and the-apparent

. 2

. ‘diminished quality of the applicant pool, several likely futures For
¢~ SCDES can be projected (Howey, 1981; Denemark, 1981; and Wisniewski,
1981): ¢ ) © .

['J
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e The current preoccupation wtth\\ssues of quality will 1ead to )
programs that are more realistic, rationalxvand r1gorous 1n both
general and proEess1ona1 education. o TT—— i o

~ .

N e The significant demographic and ethnic shifts our society is
experiencing-will place new emphasis upon foundational studies in
. education, i.e., on the,premises and. assumptions of schooling in
' a democratic society. : 4

- ® Issues of transitional bilingualism and multicultural or cultural
pluralism will receive renewed attention along with elements of
global awareness. Legal and ethical questions and the v
implications of various p011c1es with application to teaching and
learning situations will serve as the focus of renewed efforts in
preparatlon programs.

. e Rigorous and e£p1101t provisions for the recru1tment of talented
2 ethnic minorities into teach1ng will be effected.

The emphas;s upon 1ntegratlon of experiences and coursework in ' Lo
initial preparation programs-~culminating in competency

exam;natlons——w111 lead to tlhie setting of goals and objectives ' N
that extend beyond individual faculty judgments and, instead, '
represent broad institutional agreements-on teacher preparation, -

ending’ (it is to be hoped) the proliferation of missions and’

fragmentation of roles-that_characterize too many SCDEs.

e The 1ntegrat1on of theory and practice will also lead to renewed o i

. emphasis updn "clinical pedagogy," "early entry experiences," and ‘
. s , - "internships," paralleling the recommendatlons of A Design for. a
School ‘of Pedagogy (Smlth et al., 1981) . ‘ . .

‘@ 'The magnltu?g of attentlon by signlflcant publlcs wjll cause )
the majori of preparatlon programs to become more.standardlzed - -
: in.terms of. their foecus, program,- and structure with renewed ’
N - interest ip competency-based teacher educatlon, requction of .
he ‘ . - courses, ‘and 1ndiv1dualizatlon of program preparatlon, thus -
' - ehding the enormous diversxty of programs.

‘
-

. o :
T ° Enlargement of the "life space" ‘provided for initial teacher
' * preparation will o¢ r, with more and More extended programs and
master's dedree programs-appearing, as the constraints and
v ‘responsibllities of - teacher ucation programs are recogn1zed
) ~
- .e Teacher educatiom will assume gjz;ter\FESQQnsiblllty for initial |
entry or beginning teacher programs, includtng\supervis1on,”

qQ : . ‘assessment, and assistance. . ) o ) o

. ' " @ There will be greater reliance upon the Kpowledge base as
- .- preServ1Ce students sbecome more familiar with the following
T . : “domains: (a) diagnosis and evaluation of .learning (i.e.,
V4 collection of .information about each Btudent to ascertain needs
T : and problems and the ability to undertake formative and summative
| ' .evaluation); (b) planning and deciéion’making'(i.e., knowledge of
| B . P B .
|

S L ., ST




~ all those things that constitute proactive teaching--e.g.,’
) manipulation of data and information, such as interpreting
P standardized test scores, responding to recommendations of a
M\ " school psychologist, and developing‘cburses to sequence actions);
(c) management of student conduct (i.e,, classroom management and -
organ{gation): (d) contextifdl or ecological variables (i.e., an,
T———_______ understanding of variables that affect student learning and
e : o —adevelopment); (e) management of instruction (i.e., interactive
’ teacher behéGIBET“TﬁCIud%ng~a_ghgrough\knowledge of different
. instructional approaches and Ehe‘EEE-BF"Extsting—and_gmggging
¥ ) media); and‘(f) teacher evaluation and professional i
reponsibilities (i.e., self-assessment and improvement,
understanding of responsibilities regarding the profegsion and
the. community, interpersonal skills). ' .
, . _ ' : . -
* e New emphasis upon technological literacy will generate a demand } :
' for teachets who possess minimal competence in the use of “ e
' ' computers and other technology, and will‘'lead to critical —
concerns about equity among SCDEs, with the "have and have ;not"
issue becoming very* important. Teacher- educators’ can and must
- build upon an.expanding kpowledge base, apply ‘new technology, and
develgp a futuristic orientation. Quality programs must be based
on defensible and stGrdy academic standards.

- -
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IT.A.2. Teachér Education Profile--Inservice Proﬁessibnal
s . Development ‘ , . V N

>

‘ Inservice,'staff, professional development, -and/or continuing .
~ education as it presently exists in the United States is an enormously !
g complex system affecting the nation's 2.2 million teachers, employing as - L
many as a quarter of a million staff development personnel at a cost of
millions of dollars. It is.a system that is rooted in advanced ‘
" collegiate preparation through both-residential and extension programs:
: . of colleges and universities, but also that has witnessed the creation
) E of a whole set of new institutions to provide inservice education and/or
o staff development opportunities.’ These latter organizations range from
~ intermediate service centers and local district teacher centers to state
.depar tment -leadership academies and staff developmen;;p:bgrams'(Joyce, ) ,
"1976) . . ‘ . . < . - - _ T
Local education agencies now provide for "inséryice days," )
_"workshops" sefore the béginning and/or after the.conclusion of[xhéf‘
~———_gchool year, and "special conferences"” to introduce modified or new )
. curricula.““eellegggxoffer\maste:'s‘degree programs to attract teachers
to graduate study. Teacher—centers.offer district-sponsored credits for . .
" participation, independent study, and travel.—Important distinctions '
have emergéd between these programs, with f%cal district P S—" -
‘emphasizing how faculty members relate to and learn from each other .and
how mutual s;imulation"for gtoﬁth‘can develop when professionals work . o "
SN together. Collegiate programs have. responded by offering more varied
3'?"mic<392£§E§i‘E;wever, many institutions have allowed their master's
degree programs.to" e~Lin§;iE\gEiiify. According to a recent British
ST : . MG S (
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. . . \ : . : . ‘ .
observation, "courses are often fragmented and undér-staffed...in-sone
places, little proof of work is needed; no attempt is made to impose a

. coherent pattern apon it" (Judge, 1982). This is-at least one of the
reasons that projections for earned ma&ter's degrees suggest reductions

of 30 percent durihg the coming decade '(NCES, 1980). There are
s1§n1f1cant efforts to concentrate on upgradlng these courses,

*

, The knowledge explos1on suggests that we w11l need to find ways to
prov1de new and better forms of inservice educat1on. The economic
cond1tlons of the country suggest that there will be severe- 11m1tat10ns .~ »

. _.on the ava11ab111ty of resources to accomplish this goal.- Incent1ves
need to be found to st1mu1ate collegiate programs to better. ‘respond to
teacher needs, while other incentives are necessary to serve as : !
“motivators for teachers to partlcloate in these programs., Ways of SR
.aiding the staff tra1ners, of ‘improving the process used to de11ver ‘ R
"knowledge, and of enhancing the substance and content of the ‘
presentation need serious examlnatlon. - o )

3
T

i
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. .
IT.A.3. Teacher Education Prof11e—-Accred1tat1on,Cert1f1cat1on
and Evaluation ' . -
®, el . 3 N L N

II.A.3.a. National accreditation overview. Accreditation is a _
process se1f—1mposed by educational’ instititions to ensure qua11ty : .
control. Two basic kinds of accred1tatlon are pract1ced, one that: ' /7
considers the institution as a whole, and the other that examines. . e
spe01f1cgprograms. Current accreditation procedures’ for teacher '
‘ education'are program-speclflc. - .

-

S Less tﬂan half (537) of the 1, 340 higher education 1nstitutlons
currently have programs accredited by the Nation2l Council for .
Accreditation of Teacher Education (NCATE). NCATE represents. colleges

~and universitiesy, classroom teachers, and others through 13 stakeholder

_organlzat1ons and associations. While accreditation by NCATE is not
mandatory, an. 1ncreas1ng number of colleges and universities are seeking
the stamp of approval by this national accrediting body. Efforts are I
currently underway to refocus NCATE, tq strengthen its ab111ty to ‘ o
"identify boaﬁ’*—aﬂsggate and high-guality programs, to stream11ne its - . .. -
procedures,'and to duce costs. : : - o

IT.A.3.b. ‘Certification and evaluation overview. All 50 states .
have in placé procedures for the issuance of teaching certificates to
individuals who complete a set of prescribed minimum requirements. ‘

- These procedures date back to 1825.when the Ohio legislature designated ‘

+-cbunty school superintendents to examine candidates and issue - : :
certificates for .teaching. Today, all states have centrallzed teacher

certification in their state education agencies, and- the completion of
an "approved" college or university program in teacher' education serves
as the basis for .certification,® with few exceptions.: Approval of v .
teacher education programs takes place through the accreditatiocn ‘ »

" procedures of NCATE or of the National Association of State Directors of ‘
‘Teacher Education and Cert1f1catlon. "Certification is currently - ) . .

~_undergomg a number of profound changes‘ '

S ' e oy -
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‘@ Proliferation of Certificates. There has heén a tremendous
proliferation® of certificates clagsified by "type" (teacher,’
administrator; counselor, etc.), "field" (specialization or
teaching field), and "level" (nursery school, kindergarten,
middle school, etc.). :Georgia currently issues certificates in
eight fields, Louisiana has certificates for 8 types of, school
personnel, and a number of states recognize five distinct school

» . levels, '« ' : »

.There is significant débate at presentv:egérd;ng the desire
by some to move toward more comprehensive certificates while
others, exhibiting chsiderablg‘distrust of local.superintendents
and principals with regard to‘improper assignments, want to
retain if not enlarge upon the types, levels, and fields

- -

.ll

certified. Those seeking reforms in ce:tificatibn.will probably .

have to wait until there are basic curriculum and structural -
reforms in elementary and secondary gchools. ! :
e Testing for Initial-Certification. Another concern is the use of
~ standardized. tests as integral parts of the certification -

process, Certificat}oh by examination was common as recently-as

the 1930s when it was gradually replaced by graduation from
normal school or coliege. Today, we see a significant
reintroduction of - competency-based teacher gxaminations as a
requirement for centification. By 1981, 17 stgtes{had adopted
provisions for -competency-based teacher certificatidbn. 1In 1981,
* 10. states had provisions in effect, and by 1982, three more were
. expected to begin. More than half of these, had their own
state-developed examimation, all but one of the rest used the’
. National Teacher Examination (NTE), and one state, South”’ ‘
carolina,. used both NTE and a state-developed examination (NCES,
1982). o : ' \ . ’ B W - .

t

e Emergency Certification. fhe pressures of staff availability,
Scheduling, and funding are causing local education systems to
assign teachers to specialized conxses. for which they are not
prepared. All states have prOVisiOns'for the issuance of . ,
interim, provisional, temporary,, and emergency certificates. NIE!
and NCES, -in cooperdtién with AACTE, are attempting at present to

* ascertain the numbers of teachers awarded "nonstandard" =
certificates allowing them to teach out pf their field. Repor ts
.of "improper assignments" number in the thousands from many parts

“of the country, with the potential teacher shortage likely to
accelerate this problem. Information systems in many states do
not have data on the practice of - issuing §pecial certificates =for
persons who do not meet ghe regular-requireméntsf(Roth,'1981)1

~

parallel to this phenomendn is the waiving of existing
~certificatidh regulations tb enable local systems to employ garts
-and science,graduatés to teach subjects for which qualified’ :

teachers are unavailable. ’ The' Southern Regional‘Educagion Board .

(SREB) has advocated the modification of certification. -

regulations to permit both the use of graduates in mathematics

and sclence "who lack professional education preparation" and of
' mout-of-field" asignments- for teachers in "surplus fields"




(SREB, 1981). The state of Virginia has recently implemented the ~\§5
'SREB recommendation and moved to permit 11beral-arts graduates to '
‘Qs_glvep provis1onal certifrcatlon (Ingalls, 1982). ‘ c,

. @ performance Assdssment Prior to Reqular Certification. Other
aspects of the current debate on certification center on: (a)
delaying initial certificatlon for one (Florida, Oklahoma, and
. Maryland), two (V1rg1n1a), or three years (California and New
York) during which the candidate satisfies peers, mentors, _ _
principals, and/or cpllege supervisors of their teaching ’ s
competence while teaching a reduced load; and (b) modifying or ' '
" eliminating permanent or "lifelong certification" by requiring
_more frequent renewal, additional semester hours of graduate work
or profess1onal development units within specified periods of ¢
. t1me, and the use of ‘teacher performance evaluatlonsx
Experimentation with both of these aspects of cert1f1catlon 1s . -
likely to increase in the com1ng three years. .

TI.A.4. Issues for Action L . ‘
. . . ' & ., {j‘.‘ ‘ ’ P 1
Among the host -of issues confronting professional education during . ;
" the forthcoming decade will be those emerging from efforts to:

Y =
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. T -

‘e reduce the number of schools, colleges, and departments of
education offer1ng teacher education and ‘find .ways to link
institutions with various emerg1ng roles and missions. To effect
this, professional school models must be exam1néd,71nformatlon

:gathered and analyzed, and the results dlssemxnated.

w

: ® recru1t and reta1n a diversified and h1gh—qua11ty faculty in :

“ ‘pedagogy at both basic and academic levels within the university
and in staff development tra1ning positions. ‘To effect this, .

"~ 4y faculty. and staff must be provided with development opportun1t1es

" including the option of returning to the elementary and- secondary.

classroom, reward and tenure syStems must be developed that
jaccommodate the needs of the profess1on as a whole instead of - A
just the academy's needs. - Inexpensive and\reliable information '
systems must be counted upon to provide S1gnificant staff T
development opportunities. T . o - .

o,enhance the quality and quantity of the appllcant pooL, giving
serious attention to the recruitment of talented women ‘and
minorities.. . To effect this, the public ‘image must be changed
regard1ng the ‘role and importance of the teacher and teacher
education, and appropriate ways of. assess1ng and evaluating
beginning teachers must be found. Tremendous information needs
are inherent in these efforts. ST N B o P

e develop professionally sound ‘ways of addressing teacher shortages
“in numerous fields. To effect this, new staffing.patterns for '
schools, new incentives for teachers, and new technologles for . . .

delivery must be explored.’

»
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" levels wiﬁgbufh"d:iving'down" enrollment¢ and, thereby,

. costs as well as the benefits of teacher education? =

- .must. be establ

) . ~
as : . . >

< - .. .
Given ;he‘uSe'oE fo:mu1a funding (oftenibased on a weighted-
complexity faotor) for SCDE programs, what incentives can be .
providedy that will ‘stimulate efforts .to raise the admission -~ !

reducing resougces? What responsibilities should the K-12 ‘
community'assumefrelative to'overcomingvéhe'under-qudiqg of -t
teacher education? What creative ways can be found.to enable
SCDEs to undertake nqnfcredit'genetatingA6ff-campusftebhnical
assistance/inservice work? Shoula.sﬁbh faculty be part of
_existing promotion tenure and reward systems or should
alternative systems be established?® How do we attract and
infuse,quality-fdculty.in~héavi1y/¥enured facilities
experiencing sigﬁificant'curtii%ﬁents? ‘ o :
, R S /- . . :

Does Government, state and federal, have a special financial
' role to play in the preparation of pérsonnel for the education
professions as'qéntrasted to otherwp;ofgssionalinelds? What
are the minimum levels of support neéded-to assure quality of -
professional education? What should be the role of the states
ih providing financial support for teacher .education apart L
from their support of higher qﬂﬁcatioiii»bb local school '
districts recipients, as they are the“Tesults of teacher .
education programs, -have a responsibility to share in the: I,

L) :

_What responsibilibies’shquld‘ he K—lZ_communfty*éssumé
relative to fostering a betyfr climate for teacher education,
at the campus? ‘sWh'at types of new collaborative mechanisins

i

‘community ih teacher education? Does a redesigned NCAT@ offer
a mechanism to achieve part of this ownership? = R

‘What changes are needed if.the content, seguence and length of .
the teacher. education program to accommodate the expanding T
research base? The demands of computerization and other -
technological "breakthroughs"? The need for field oriented,

.&linical or. laboratory components in teacher education? What
priority should be given to these possibilities? What
attention should be given to extended programs?

»

What alterations need to‘take place in the general‘eduéation

of prospective teachers? 'In academic specialization studies? .
:Should both elementary and secondary'pre—éértificétioh‘ o
programs require an academic specialization? should changés

in emphasis be given- to ed:cational psychology vis a vis other
.social and behavioral sciences as part of preprofessional .
study in education? - ' ° ‘

. . : o _ S \' T
How do you overcome the fragmeptation tiat characterizes much .

.-‘of teacher education? How do you gain coherence in

1

ideologies, technologies and processes? Should we go back and "

' .reassess CBTE as a systematic way of addressing this problem?.

Doés, CAI offer a refinement of this approach or another: -
" alternative? R ' LB

..

-l?k'. l(j

hed to promote, "ownership" .by the RK-12 . ,b:,w
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. o-bu11d .more r1gorous‘and realistlc preparatlon pragrams that draw

\ oreparatlon. . !

- @ place greater emphasis on technologrfal literacy for the

upon..the expanding knowledge base and give renewed attention "to
bilingual and multicultural issues and global awareness.

e experiment with various structural reforms that prov1de for
extended programs in teacher educatlon, facilitate the entry of
beginning teachers Lnto school environments, 1ntegrate theory and
practice, and rely upon more and ear11er clinical experiencps. !

] examine the QoprooriatenesS‘of a national curriculum for teacher
education based on student competerce and strengthened assessment

" - procedures. To effect ‘this, programs, goals, and objectlves must

- be constructed that extend beyond individual faculty judgments to
represent broad institution-wide agreements on teacher

1

.

»beg1nn1ng teacher. o C .
‘ et . .

- e analyze and structure inservice needs of teachers,hcontlnue to

enhancé delivery systems, and effect add1tional 1nserv1ce
1ncent1ves for pract1c1ng teachers.. .

II.A.5. Qgestions for Cons1deratlon._ The above 1nformat1on is intended

to describe the function and form. of the ‘teacher education subsystem.
In an attempt to facilitate d1scuss1on of ‘the above 'information,. the
following questions have been derived which warrant the attention of
both public policy makers and education professionals. ' .

e 1.

Functioh and Form of Teacher Education: The”specificity of

.purpose, the focus on the clientele, the appropriateness of the - - .

, by educatlonal 1nst1tutions.

[

design of teacher education as it is currently formed and per formed

" .
a.. How can we, upgrade the quallty of thé teacher educatlon

: candidates? What changes are needed in th§’~ecru1tment
selectlonp admission and retention’ procedures for . teacher
education? What types of incentives could be used to attract
better quality candidates? -Should.: testing for. adm1sSLon into
teacher education programs be used? Which tests should be
dsed’ By whom should they be adm1nistered°- '

b. How do we attract a richer ‘mix of academ16ally able women and
‘m;norities into teacher education programs’ T

[ : i
C. ,What criteria should be used to Judge candidates for
" admission? What combination of tests, grade point averages,
prior experiences, interv1ews and recommendations should be -
. used? What do the various beginning teacher stud1es tell us
. 'about the ideal- cand1date° . . oy
. » ,
d. How shoeuld: supply-demand data be used to- affect recru1tment
" and counseling of  preservice. candidates? How do we deal with
the present science—mathematics teacher shortages?

«
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N . i. géhould_teachers, administrators and others. be partners in the
(. . \ ’ Jon-éampus decision making regarding structure and form of
teacher education programs? Should-all university teacher . v
education councils include public school persons? i
j. Can the university prepare teathers - given all_ghe status,
resource and timeilimitations or should we create new
structures between the university.and the public school ala

L)

D. Clark and B.O. Smith? - .
. ! . . .
v k. What -impact will current SCDE efforts to focus on the human
- services or diversified settings have on programs of teacher
;ﬁ ’ - edudatiop? .Should'SCDEs broaden their training functions to
' . prepare persons for non-school settings? What are the '
*  ramifications of such changes?

4 S

1. What'responSibilitiés;do SCDEs have to public schools in . ' s
generating interst in the'career of teaching, introducing new '
ideas/technology to schools, keeping teachers up-to-date on:
skills and research findings, and helping improveggpand evaluate:

the quality of.school programs? ) .
. . N i . - . N ( .
m. How do you build an integra‘Eﬁ coordinated sygiagm of teacher . .
: ' .’education — combining IHEs/ISAs/teacher center$ and other LEA. :
v : P efforts? How do you avoid:competition between these entities?
. How do you stimulate SCDEs to provide gheir expertise}and | o

‘experience to the other units? .
S x . . . . . . .
B ... n. Given all the groyps interested in teacher education, is it -
A ‘possible we'are moving to a single monolithic model for
\\\,f A teacher preparation? How much diversity can the system
n ‘ © . . tolerate? ’ ! ,' :
. o. Given the many roles.of today's schools, how should SCDEs
" identify the goals of education they will emphasize? Should
there, for example, be a division of responsibility between -
- : preservice professional development and staff development with -
s respect to SCDE roles? At the latter end of this continuum,
should the primary client group of SCDEs be the staffs of the.

. staff development programs? |

N . ’

2. ' Experience of staff Development by Teacher Educators, Teachers, B
Kids and Others: Inservice; staff development and training as it ¥
.is-experienced (or not experienced) by teachers, ultimately by kids

* ‘and hopefully by other educators in their own professional and

- personal contexts. - . S o

k4

o a. 1If ‘staff development and iﬁsé:vice.training*are to be both
credible and useful, what type of evaluation system wold
retain the, non-threatening atmosphere needed for professional

( - growth experiences while still maintaining legitmiate: '
accountability for'such programs? How can SCDE faculty
development programs be integrated into general staff
- development efforts? B o .




) . . ).

staff development and training needs be assessed

. and by whomg How do you balance the needs of individual.

. teachers to have inservice -needs? Which takes priority in an
era of scarcity? How do“you balance job needs and commun1ty
needs in designing programs’ . -

-

i

-

c. What collgborat1ve mechanisms (Lieberman's "networks") are .

' necessary to establish on-going, school-based staff - '
development and t1a1n1ng programs’ What should be the scope -

of such programs’ Who bears the financial respons1bil1ty° ;. . <
what roles should principals and teachers and po11cy makers.: . . v
. play in def1n1ng needs? sm»~~ o .

: W LT T . S
d. What mechanigns_are necessary to enable teachers .and teacher !
‘educators t5 hare ideas and to become more involved bdth. in R
. and with educational research’ How do we .define and assure ) -

rigor in preservice and’ inservice teacher educat1on programs° - .

e. Will optzmal staff development programs requ1re changes in. -
: ) staff1ng patterns or other school structures/pract1ces° , . R
. s » o L B . 3

3. Certification and Evaluation: Program approval, ‘accreditation, " ‘.
-<w.- - ‘certification- and the evaluation . (and. recertification) of teache s, - '

,of teacher performance and of staff. development progsams.

<

.
. <x'¢ (o}

a. If educators are to control their profess1on Eo make teach1ng e Coe
worthy of this title, what mechanisms and legal authority o
\ would enable then. to- guarantee quality? . What‘foles and
respons1b1l1t1es should professional standards boards plan?"
- What types of’ assessment and evaluation procedures should be

used? When should they- be applied? .- "

b. When should 11censing and cert1ficatlon occur? Should they be

' separated° BETI S S

+ -

c. How can meaningful accountability be. built into the
accreditat1on process? How can the costs of the present
- gystem be’ reduced?. How can the present standards be refined?
How can, the costly overlap between accred1tation and program.

approval be reduced? ﬁ] ‘_'_l : . ; ‘ s

d. Wbuld‘not rigorous beginn1ng teacher, internship or initial
" : : year programs, coupled with effective evaluation procedures,
‘ 'preclude the need for an expensive recert1ficat1on program?
e Should tenure laws be revamped’ . :
‘e.a Should not efforts be made to sign1f1cantly reduce (or
eIiminate) emergency, temporary or provisional certification
of teachers - particularly’ in an. era of shortage? o —_

. . \
- . . ', . t

: Ce e . . . ' o
“ . . . 4; .;2 . . B ‘ . R
. _ 21K w - ‘ .




4.

Societal Inequ1 ies as a M1ss1on/of Teacher Education

-

* The social -

5.

missions of te
to reduce ine

b,
A

her educatlon and\staff development,
nd to

. l

/.

- How can adequate m1nor1ty representatlon be assured in the o '

. teach, ng force? How can adequate numbérs of hapd1caooed
pers¢ns be 1nc1ud‘d in the teachlng profés51on’. o ) N

toe {s

What can SCDEs do to 1mprove educators' skllls in remed1at1on

* and motivation? a ;. e T, v 7 5

[
LN

-

._e gy glfted, d;sabled

L s . “ 4 : t [

. e O
Should all teacher educatlon orograms 1nc1ude substantlve e

coursework on handllng student d1vers1ty in the c1assroom,.

cu1tura1 etc.? o

d. .Since- educat10na1 research documents the 1mporéance of teacher

Publlc Support and the Improvement ‘of the Communr;y

- expectations to achievement,

courses? N

informs us that warious = \ - -
1nstruct1ona1 strategies produce different outcor
different types of students, outlines effectiye classroom R
management pract1ces, are we not- denying equaﬁgopportunity by . -

failingto assure this information is translated for and
access1b1e to teacher educators and teachers°‘ How-do we
* JAinsure -their 1nccrporatxon in preserv1ce and 1nserv1ce , .

vy 1

1)

- - - ¥

The‘sugport

of teacher educatlon and staff development by state, profess1on and
public, and the involvement of -the community in the staff
develooment and teacher educatlon programs.” . :

a.

X ‘educatlon and staff development for qua11ty educatlon°

\ : . Kl . .
How can the. pub11c be made aware of the- 1mportance of . teacher

If schools at all 1eve1s are to adequately serve the pub11c
interest, how can the community gain input to discussions of
goals and be kept '’ informed of progress made in meeting- them?

" . How can parents and the public become 1nformed regardlng the

complexlty of the teaching act? : . o

wWhat are approprlate roles of. the commun1ty in educatlonal
-decision-making? What is the approorlate 1ntersectlon between
the public's. right to participate and the profes51ona1' '

'obllgatlon to- pract1ce in school matters?
. ~ - ’ [

]

. Should the teacher education curr1cu1um include tra1n1ng in-

how to work with parents,’1nc1uding how to help them help
their children learn, and how to involve the communlty in.the
sthools? If so, togwhat extent? . v d

=22~

%;rticularly e | .

s with" . e

R




: [MC

b

O

JAruitoxt Provided nau:

051ng staff T
development and reforming teacher education in such ,a way that the .

_satlsﬁactlén, status and recognltion of teachers is improved and
4/§be<é11tism of the rest of the educatlonal profe551on to teachlng

P -3 i reduced.

-, .

! %
<a. What changes 1n staffing patterns and reward systems are
fﬂeeded to prevent teachlng from béing a- "dead-end" career? S
" Where does differentiated staffing fit? 1Is this an old -
_solution never trled or one trled and found. want1ng° S ¢
If barriers are to be broken‘down among teachers,
administrators and teacher .educators, .allowing them to work in

a more collegial atmosphere, what mechanlsms will fostér and
vsupport thlS process?: . , , )

\

4}
-
]
s

Develog;ngﬁa Suportive. Professional Climate: ' '/“f
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