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> .
Introduction . .
e e g et a Y ‘ . // ’

0 . -
~

v Aétivitigs to be implemented guring Year Ttwo of The University ofeToledo/

Spfingfield’LocallSchoolé,Téacher'Corps Project are described in Part I -of

.
. .

Secrion Two of.the-l98Q Continuation_Amendménts to the project proposuln"The _4 .

- rod

. . - ~ : )
activfties/incrude:- (l? an L@&‘staff develgpment program, (2) a master's

. - i . . ’ -
degree/Ohio teacher certificatior program as well as community training for
Project Interns, and. (3) community-based educatiqh. : .
o L ) ) 3 . ,
The planning and impYreméntation of university courSes and Qchpol work-

[y -

shops'was\a ‘principal focus of project activity during the first six moﬁths

. of/}ear Two. The courses and.workshops, in addition to a "for credit' formal .
. & . Y :
follow-up for a teacher institute begun during summer, constituted a substar-

. . *

tial\phrt~of intefa training\és well. Therefore,‘planbing'and imprmenLation

P
¢ (=4

sctivities related to staff development courses and workshops are the focus
|

of this initial assessment report. B . <
. L] Py Y‘ & '
i . ) .
N i . . .
This report describes st{ﬁf‘development planning: summarizes unive. ity
. ) - . ! \ -
courses and building workshops; outlines assessment procedu{es; and discusses ~
i B - ¢ .”, ., . ,
. . . LAl
assessment findings and conclusions. ? . N

¢ - .
v

o B .
' .

Course andmﬂé{kshop Planning

b}
’ The staff develophent system improvement model, designed by the project 1is
- \ ) ) n
deascribed in detail im~the 1980 Continuation Proposal (pp. 72-76). Cont inua- !
tion Proposal planning for staff development courses and workshops followed Lo !
‘ . |
specified criteria. The ¢riteria were: )
1. Each course and workshop uses identified Subject .Arca Goals and 2
! Objectives as point of departure for planning. T~ ‘
2. Courses address more complex issues related to larger numbers of ]
goals/objectives which have higher district-wide interest.
I X WO}kshopé address less complex issues related to smaller numbers - L i
N of goals/objecggves which have lesser district-wide int;&cst. ; ra |
“ . l[ ~ ' i
. |
I 0 '{
w ‘:“; \ ’ ' |
) 2 v |
’ |

* 1 o
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q ; . -
4. Each s offcred on-site. . ' . -
.5. Each is developed colléboratively with instructor by identified
teacher committee. '

<

6. Courses utilize CBTE model fqr design aggzsyllabus.

o .

7. Cig;ses“méet UT Graduate School requirements for credit.

8. W6;kshqp4plans ideptify spegific objectives.

+ 9. Each iimited to thir;y participants., A

10. Sylléb%/?ians include these ele&ents: —idenﬁified needs,‘goals/' .
- objectives, activitigs and materials, and evaluation schema.

rd
1

"11. Eagh provideslfor school/classroom implementation.

Iy

19. Each is scheduled to accommodate optimum participation.

1}

"

»As provided in the 1980 Continhation Proposal (p. #5):

o ' “o- . Q ' -

The courses will include the goals and objectives originally
written by the Subject Area Committees. However, it is expected
that these objectives will be refined and expanded, that varied
and motivating treatments will be planned, that products which are
classroom applicable will be selected and that criterion referenced
assessment and performance evaluation will b¢ planned. -The intent
is to implement Competency Based Education in all coursework.

-

.

‘The workshop format need not adhere to graduate course stan-
dards or CBTE. Nonetheless,Vthe objectives, judged to be apprb-
s priate for workshop delivery, will also be refined ana‘éXpanded,
motivating experiences will be cued to objectives ard appropriate

n time frames, in terms of the number of hours necessary to accomplfsh .

the objectives, will be assigned. Workshops may'vary from one half-
< day in-service sessions to six after school or Saturday sessions.

Each course instructor and wo?kshop consultant worked with teacher members
of the Subject Area Committees established during the 1979-80 project planning
‘year to construct specific inséructiona% objectives and to design course and

o
workshop activities, including lassroom and other school arena implementation

: %
« activities, which would address identified district-wide and individual bujld—

‘ing staff devglopment goals and objectives. Planning grgups for the respect-’

ive rFall courses and workshops were:

[

o . -

‘e : i v . . ;,lr
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" Rita Gibson

- Gene Daniels

Irene Daniels o

. -
e . .
- [ "

Curriculum Development . . (

Bopnie Clark . ) fflJames Gress
Marsha Enright iy . quaire Jacobi j

- . -

L

Reading .in the Lontent Areas

e . éat Krieger

Mary Jo Henning P Dorothy Lange

High School'WorkéﬁbR

Donald Xrentlss
hells Singleton

i

.Anthor®y Guzzo

gh,Workshqp.

Junior Hi N
W ? 2L

Fred Dals. Barbara, Herring

Dwayne, DeMedio * Lee Irons °

Holland Workshop . ’ v

v -

AL_Lipinski ‘Herbert Sangberg .

Beth Micham Judith UskoSN_,
Ed '// . \%

v O

’ +

Jjgtaff Development Activitigé . : ‘

Prioritized goals and objectivés for staff development in five subject

K

» N .
. "

ack Wallington
e

Cynthia Williams

-

Judith Usko . ¢
Jack Wallington

Jean Rahm
Terri Schultz

. ?‘ ,’

.

£%5 Eunice White

9

.

Each planging group met two or three times to complete fdentified tasks.

-

areas were a principal product of the needs assessment and other. planning

carried out in Ytar One of the project.

Basic Skills/Diagnostic—Prescripcive Inbtructlon in fﬁadlng, (2) Basic Skills/

The five subjeét”areas are:

(1)

D-P Instruction in Mathematics, (3) School Climate, (4) Least Restrictive
v ‘ (5SS

Alternatf&e Schooling for the Handicapped,
cultural (1980 Continuation Amendments, pp. 90-105).

Courses.

‘wete offered to address i%entified goals and objectives.

.-

were:

= v .

-

a

The two courses

1

and (5) Education That is Multi- -

. et

¢

During the university's Fall Quarter, two goufses for credit _

-




1. "Curriculum Déyelopmént";‘

"2 "REading in the Content Areas." . -
. R . N ~ .
< Curriculum Development Course. The.curriculum coyrse addressed the folloy- .
- A ’. ) . .
ing staff ‘developwent goals and objectives (pp. 92, 95-95,-98): ' LoD
" . . A 1 v * L .
Y Subject Area: Basic Skills/Diagnostic-Prescriptive Insfruction in .
: Reading ’ .
‘ D
3 _ Goal 6: To Develop Greater Articulation Among Grade Levels.
Qﬁ . . . . B ‘ . ’ R .
| : Subject Area: Basi§¢®kills/Diagnostic-Prescriptive Instruction in ol .
1 “ ‘ Mathefatics . : e
e . D > ) _ . '
‘ éé%; Goal 9: To Develop an On-going and Continuous Récork-keeping. System.
~ -, Y ) * N ] L4
' ) ’ a. To Define ofiCategorize the Various Areas of the Math -
- : Program. _ - . ' oo
o . : ' ’ .., ¢ o
: . i b. To Con: “ruct a Record-keeping Form, K-12, which cgn be
i b, ) Utilized and Passed on Ealh Year to Include all “Areas .
| . ‘of the Math Brogram as Identified. o
: - tited- :
- .o - c. ' To Develop Instrumegts of .Evaluatiop for Each Area of
. ' 0 the Mathematics Progyam.
Q-Lf’ ¢ @  Goal 15: o Imprex@ Articulation and Communication dmong Grade -
| «> > Levels. ) ° o ° . ' B
! . ~ .
I . a. To Develop an Or-going and Continuous Math Record-®
§ , : ‘keeping System; K-12, "
‘ N . , % * .
-, T, X b’ Tq Allocate Appropriate In-Service.Time' by Departmonts,: )
5 . ¥ : K-12, in order to Set Up Individual and Departmental
§ Goals and Objectives, Mid-Year Modificationy and Year-
| End Evaluation. ' .
l N - ] ' A
{ Site-specific objectives were: o ' ' a . '
[,, N ) . ~ ‘.
| 1. Springfield staff participants will identify and define meanings of .
§ the term, curriculum, and their relationships-and sigrificance. :
| . ' ‘. * - [ . v
E 2. Participants will define the terms, instructien, schooling, course-};%B S
; : of-study, teaching, learning, and education. *
. . ! . ’ I}
| * ‘ . . ) . v )_ Lt . ¢
; 3. Participants’will identify the fundamental significance of curriculum
| issues for schooling. ’ . ' : o
| ! : ‘
| . .
| 4. Springfield staff partinipants wiil identify interral and external
E < forces which iﬁfluence,:§e development of curriculum. )
) . - ’ b v )
[ * . — o
. - . i ,
]
O v M °
1/ ,’ -3 '
A4 . f N \ . . . .
L - .
2 b & o /
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- @- . ’ .
5. drticipdnts will definewand‘discuss communLty roles in curriculum L o.
" deyelopment, . . . - '
a a

' 6. Springfield staff participants will idcnfiﬂy and examine . phlld%ophical
frameworks for schooling.

v
.

.7. Participapts will® identify¢sources of curriculum agd” thvlz relation-
. ships with a curriculum's statement of philosophy. ‘ w ) .
3 A ot
8. ‘Springfield ségfé-participants will .examine curricuéum planmnb pro-
. cesses, Including techniques for selecting and ordering components,
"rﬁ i.e., goals and objectives, learning activities and materials,.
1nstructional strategies, and evaluation schema

-~

« *

¢
9. Springfield staff particzpants will outlihe and investigate strategies
for curriculum 1mplement tion. . \ v : ( .

10. Participants will 1dent1fy,strateg1es for curriculum management and,
evaluation, 1ncluding provisions for yervdcal. articulation and mon1tor—
ing student progré% . " " , ,

11.. Participants will identify relationships between a° curr1culum, on the
one hand, and stud@nts individual needs,.1ntere§ts, strengths and )

. characteristics, on the other. . Y
L .. T = ’ .
12, Springfield staff participants will identify strategies for’ accom—
modating differenceb in learning and teaching styles. . -
o . L 2

: 13. Participants will discuss relationships between the curriculum and
student s life/caneer plans. . . .

. -

. ’ o : A TN
14. Participants will assess the learner chamacterlstics of at least omne
of their students using therodel developed by Jack Frymier. “

¥ 9
Instructors were James R. Gress, Associate Professor, Department of Elementary

and Early Childhood Education, and Project Program Development Specialist, ‘and"

b

Claire L Jacobi, Dircctor of Instruction and Personnel Springfield Local ~

Schools. Course activities includ@d those to be implemented suhsequently in
Ih‘ -\ . - - ' i

the school district's development of objectives-based, K-12, programé in

Reading and Mathematics. , i

.
-~

Reading Caurse. The reading course addressed the following staff

° 1

. development goals and obJectives (pp. 90 92):

P’

Subject Area: Bdsic Skills/Diagnostic ~Prescriptive Instructlon ih
¥ Reading o8 . . f

s Goal 2: To promote greater student reading achievement in

‘\. f . "d .




N . . . o LIRY '. - ° - v [} - %
: . ; » . ‘ , 6 s . . »
.- . v ' ke + T
N N . L — . - : »
e o } : . + . " comprehensiony including comprehension in subject ]
‘ . " texts. ' A :
. . a - N N .' . N . N
o . v a. To ﬁdentify those 'skills necessarvfto dEVPlOp a
- " . hierarchy of comprehgnsion skLlls .

) T ‘ t'h. To assess'students strengths and weaknesses,

~- B C ’ regarding thoge- skills = g
. N . . '4 N . ° ..

. ~c. To design techniques “that aide the teagher tos

. . ‘ teach the skills. ‘

- . e . e ’ -
. ' Goal 3¢ - To mefove studX skills that meet the needs of | _
‘ . students. -, . Lo . N
‘, VA . - N . . .
) a.. Ty examine methods of formalized study. D

b. To createwmaterials to adapt to the Jearning needs

- : ‘ ’ . : of the students in each study skills area.
: N o o ., i
;o i” c. To adapt those materials obJectively to~the grade

; ; S » lével curriculum area. . ' . T
/ . . ? R ‘ . ) , ) A
. B " Goal 4: ‘To:individualize instruction. :

. . ) - . a. To, aatch appropriate learning activ1t1es ‘and
. ! ‘ _ materials to ;reading objectives. and student needs.

~ M . B
o b. To develop a resource file of learning act1v1t1es.b |
’ Goal 5: To'‘alBsist teachers in ‘understanding and developing
o diagngstic—prescriptive techmiques.
o L »
. \
o .4. To interpret data provided by reading teachers.
N .. . X A . - Tt ) V. - P
¢ . , b. To examine various assessment systems for indfVvid- R
ol : -‘ N :
. N . . ualizing instruetion.
L= ! . c. To learn technigues for developing informal reading- .

", . . , activities. :

o C. a N .

) Site-specific objectives were: ; . o RN

E 1. Using thely classroom téexts and materials each participant will 4 -
learn: :
<. ; @
. ~N : 9

a. criteria for selection, of reading materials, adﬂi
b. techniques for assessment of reading. .

‘ *

T ) 2. rollowing discussions and- denonstrations that focns upon motlvatiny L
' students to read, each participant will develop: - ‘
i a. an interest inventory to be used in his/her classroom, and- »
o b. a learning center that encourages student reading.
o \ .
) : » A : ' : : . ©
Q . . . ' . a0
E MC + . 3 . L‘j // - "
R | . / :
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3. Each partitipant will Bevclop-u1informal roldiny {nVcntorv and
administer the {nventory in the tlaasxnom . Each ianntorv wlll be
studied for élassroom prescriptionb. . |

4 -
]

4. Us ' ng their Llassroom“texts, each participant will develop at least.
one vocabulary: guide or activity to use in the classroom. s 7
5. bollowing a classroom discussion of reading. tomprthenslon and textbook
.related reading, each participant will:develop and use in the class-
room: : © .
. T . \ . !&
a. at least one directed reading activity, .and
". b. sat least one reading, guide in‘ which questions are constrycted
at all three of the fohlowing. leVels of comprehension
literal, inferential, and applled (applicative).
Each part1c1pant will deva;op an informal study skilds assessment
‘and. administer the assessment -in the classrogqm. . £ach assessment wil}
be studied for classroom prescrlptions

« s e
B ‘

- 7. Following a discussion of individualized instruction &nd i?s possi-
obilitfhs in both elementary and secondary ‘school classroons, each

- part101pant will develop and, demonstrate at least one strategy
for individualizing reading instruction in his/her classroom.

(5}

-

s f @
The instructor was Mary Jo Henning, Professor and Chair, Department of

Secondary EducdtiOnﬁ Cdur§e activities included‘those to be implemented sub-

sequently in participants' clasrooms. » T‘

¢

Workshops. During the fall, sch&ol workshops were offered at three bnild—|

v ¢ - A
ing sites. They were the following at the .respective schools: .
. M - - u
1. "Motivation in Reading'" (Holland Elementary School); .

2. "Facilitating Learning Througlti Effective Disqipline"f(Junior High)';
. R sz "
3. "Efiecting Positive $tudent Motivation and Attitude" (High School).

Holland Workshop. The Hnlland(%orkshop addressed the fqllowing staff

. o

de;elopment goal and objectiyes (pp. 90-91): - : Coa

»

“Subject Ared: Basic Sk}lls/Diagnostic~Preeriptlve Instruction in
Reading N . .

Goal 1: To improve student attitude/motivation resultxng in a
positive climate toward the readinbAlearning process.

al To .design teacher strategies for\Positive learning
techniques. : ; v

-




lst Session

gpd Session

3rd Session .

,”“” . . _-w . . . »
[N , ’
» v a a 8 o “'\;: =
- & - i “ ]
» ? \; ’ ] ’ 1Y
b. To apply those tcchniques to promote good learner/
¢ teachpr/parent climate. :

[ v h : Q

Goal "3: To improve study skills that meet the needs of students.

‘.

) ' a. To examineé;gﬁ%ods of formalized stddy. s
: [} . . <
. * @
e [ - b. To create materlals to adapt to the learn;n& HELdg -~
' . . “of the students in each study skills area.
2. ) ' c. To adapt those materials objectively to the grade
. - ‘level curriculum area.
- E . xh gs
' Sitq—spe%ific.objectives for the respéctive workshop sessions were: v 8

. .
» -
. \ »

' .
- ¢

1. Each workshop pﬁrticipant will use pantomime to increase student inter-
est in reading poetry. ' : ’

‘ I

)
N .

2. Each participant will use dramatizaticen to interest'stﬁdEnts in an
ident;fied textbook gtory type. . '

-

-

-

3.¢ Each participant will use a poem to teach a predetermined reading skill.

-~
.
/

a . s ¢
4. Each part#cipant will use a short story tosteach a predetermined reading
skill. )

e
’

) , ] . -
" 5. Each.partchpant will identify and present an argument for or against
the direct teaching of rules of phonics and work attack in readlng.

.6. +Each participant will identify a technique for maklng reading a sarls—
fying activity. s s .

.
- ‘
* ¢’ N

The workshop consultant was Herbert Sandberg, Professor of Elementary and

Early Childhood Education. Wotkshop activities included tiiose to be -utilized
o . N ’ °
in participants' classrooms.

»

3

Jun&or High Workéhop. The Junior High workshop addressed the following

\

staff developmept goals and objectives (pp. 99-10Q): . . o
. v - .
. o P
Subject Area: School Climate E
Goal 1: To increasé'student,respéct toward schools;, teachers, _
peers ,and selves. . ’ ) >

. Y . . . v
1 * .

RN, .

~




9
¢

- Y R . ‘ -

) a. To promote student pride_in the school and its ,
" physical facilities., ’ . -
- . z‘_ : ."r ’ *
, b. To promote: student understanding of,,ana_coopcr—_ '
ation with, {dentified authority. A
X o . f I
. H ’ .t . ° N
" c. To promote positive student-student interactions o
. . in instructional and ﬁ%njinstructional-situations.
- — « : .
. f , . .
’ - +d. To help students value themselves and Others..
. ) % ‘ ! ' e ’
. Goal 3% To increase uniformity in?following school-discipline " |
' policies and procedures.  !
r St
. . ' ) .. v
\ . . . ~ n
) a% To identify téachers' and administrators' expec-. N ]
tationg for each other., ‘ 0o '
AN \ o | ' | ' : !
"N ' R b, To improve commications among staff as to
~ . =~ : follow-throuﬁh on discipline problems. '
. * S
N v ¢. To improve parents' knowledge of, and support
0 . for, school discipline policies and procedures.
. ‘@ . ’
Site-specific objectives for the respective workshop sessions were to enable > s
N )
“ participantss: T o o
lst Session ! o ' L

.; 1. To explaih major causes of Teacher-Burnout and Ineffective Discipl}ne

in junior highs. N 7, '

4

2...To describe spetific ways in’'which a school can cdunteract Teacher-
“Burnout and simultaneously ‘improve the learning climate in-°the school.

3. To explain sbecific strategies for decreasing Teaching-Burnout and
increa8ing the learning climate in thqir courses. ’
\ 4., To differentiate between static and dynamic views of discipline.
(’ N : - . N A ’

+ D) . .
5. To state at least five models or approaches.for attaining discipline.
cl -

6. To describe'developmental traits of students in .concrete and forral
stage§ of development as these traits relate to discipline.’

- , . 0
7. To explain the three basic stages of discipline through which
students progress. ° - - “
: v v . _ _
. 8. To state ways in wkich the curriculum cankbé altered o promote . A

effective disciplinﬁ. . - . ‘

;ﬁ . 9. To explain factars ﬁeiatipg the prpcess of teaching which teachers
: can change to promot¥=effectivé dfscipliine. ‘
\

| o !

4




(3

"~ ¢ | . ' .
nd Session ' »
. - . - -

10. -To dcscribe the physical intéllectual, emotional and social tr9itb-

. which characte§1ze Junior high school students . o
N D Oy I .
1. To state specific implications which the physical intéllectually .
¢ ) emotional and social traits of junior high school $tudents have- btorL

2

teachfng junior high studehts ) ¢

+ 12. To explain specific téaching and learning activities. which they can
. ’ o {dse in improving thei: teaching and which w1ll help thﬁgphysical
M intelléctual, emstional and' social growth, of junior high school
’ " students. ,

kY

! 3rd Session ) . T
—_— \ _ Ch

a —

13. To explain thefrelationship bé%ween'learning'and teaching‘

A .
* 14. To state at least five principles of learning which should Be con-
\ g sidered in determining effective teaching
,: . lSE\'To explain ag\ieast fodr int%rnal elements of teaching which should
. be considered in determining effective teaching techniques
» / - ‘ . °
16. To discuss at least thpee critical elements of teaching which should
! be considered .in teaching a lesson. : .

17. To explain at least two advantages, disadvantages of tthe following
teaching strategies: inquiry, simulation, cortracts, small group
techniques, centers and learning activity packages; to explain the
steps of «implementations for the folLowing teaching strategies:
inquiry, simulation, contracts, centers, smail group techniques,

'? 'and learning activity packages. -
4th Session

. 18. To explain the social, emotional and attitudinpl growth character-
- istics of junior, high, school students. ’
. . . . A \\/\ . R .
- 19. 'To describe teaching strategies and learningsactivities which are
well-suitéd for advanci the social, emotional and atritudinal

‘growth oﬁgjunior high school students
20. To state ways of incorporating value clarification activities' in,
. their courses.
4 ..‘%
The uorkshop consulgant was Dwayne DeMedio, Associate Professor of - Secondary

z .

'Education. Workshop activities included those to be utilized im participants

classrooms.

B
7.
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High Scheol Workshop. The High School workghoﬁd“ddrcssed the following

‘staff development goal and objectives {p. 99):

Subject Area: School Climatev

.

- . ) Goal 1: Tn increase student respect toward schools, teachers,
peers and selves.

.

g a. To promote student pride in the school and its
N physical facilities.

b. To promote student understanding of, and cooper-
ation with, identified authority.

. c. To promote positive student-student interactions
in instructional and non-instructional situations.

d. To help students value themselves and others.

Site-specific objectives for the respective workshop sessions were that parti-

cipants:

)

lst Session~”

1. Will -acquaint themselves with research findings regarding motivation.

o 2. Will acquaint themselves with the usefulness of discussion through
meaningful activities which lead to motivation. )

«

3. Will identify the need for positive self-cdncept in order to foster
" motivation.

R ,  2nd Session . )

4. Will demonstrate need to understand the various conditions that lead
to negative motivation.

’

; ’ 5. Will acquaint themselves with teacher problems related to motivation
e through the use of case studies. -

6. Will understand the difficulties in establishing a climate conducive R
to motivatlon in classroom.‘

4 .

- 3rd Session ‘ |

E 7. Will acquaint themselves wit)y the three forms of classroom modalitors——
cooperation, eompetltion. and ind1v1duallzation.

8. Will demonstrate the need for cooperative efforts in classroom work.

|

- : . - - .

| : 9. Will demonstrate the task commitment a higlhly motivating activity
| -

, will generate. ( —
— .

ERIC - o | 1; .

s v ‘
: - ,




The works hop conbultant was H Wells Singleton, Associate Professor of
\\\‘\\\aary~§ducat10n Workshop activities include those to be utili%ed in par- ¢

\\ ,
tlcipants classrooms and other dimensions of High School act1v1tv I

¢
[l

Participatibn. Abou; seventy-five percent of the ‘Springfield staff
‘participateduin fall staff development activities, includigg the two courses,

three:building workshops, and fail féllow—up for the teacher institﬁte.
Cgurses met for ;envthree—hour sessions; workshops met for three or fqpr two
hour sessions. - | - ' ' | )

Excludlng the project gnterns LEA staff participated in fall courses

&

/
partic1pated in buildin g‘yorkshops,.and part1c1pated in, institute fol]ow up

e

/actlvitles as follows:

]

, . LEA School
o = —l -
v 0 0
[ o~ 0]
vl = =
o \ > B o C
Y S = B R 5
‘ = 0 ] o] .
4 . TR TR VRN S N
B R T -
S & o o 3w
o O A = m» =
Course .
Curriculum Development 5 8 7- 5 5
Reading Content Areas B 2 - 4 4 6
Workshop . v S
o
First Session - | ‘ . * o N/A N/A N/A 23 32% 543
Second Session .o . . 25 17 15
Third Session 26 16 16 »
Fourth Session ® -- 13 -
«Institute Follow-up 3 10 1 13 12 6
- . - ¢
T *Released time . ‘




Assessment instruments were dedigned to provide feedback from coursc

and workshop planning committee members, course and workshop participants,

and school administrators. The package of instruments is‘included in

L4

Attachment A. . 4

.~ .
o . -

Each instrument included a number of Likert-type agreement-djsagreement -

~items related to identified criteria as well¥as provisions -for other comments
: P

.

and observations, Course and workshop pianning feedback instruments included:

(1) items related to the criteria ogtljined on pp. .1-2 of this repeft and

“

(2) items Telated to general professional behaviors of identified instructors

. and consultants. * Course and workshop pérticipant feedback. instruments included:

v 2 o

(1) items related to specified site-specific objectives (see pp. 4-=5, 6-7,
8, 9-10, and 11) and (2) items related to overall course and instructor/
consultant considerations. The Administrator Feedback instrumemt contained

open-ended item$ related to project impact and' effectiveness. Feedback was
- . i

then collected during the' week of December 15th. -
_ = ot ) &

Tables I through VIII display tabulations and summary comments in response

to the instruments utilized (see Attachment B). - .

°

Findings and Conclusions ' v o

Examination of the tabu¥ated data reveals the following: ¢ - .

1. Course ‘and workshop planninﬁ activities met the criteria established

for the staff development decision-making model. ’ -

2. Course participants achieved at least ninety percent of the established

-
<

instructional objecfives. - - é <
. , .

3. Participants in the Curriculum course noted, in particular, a greater

appreciation of the comﬁiexity of turriculum development. ‘

-

4. Participants in the Reading course developed in particular, more

-

0 .
effective reading guide materials, .and they report renewed classroom

(IR




- . N
@ ' :
. S .
. 2
- N
o

efforts to meet a variety of student reading needs.-
all instructional objectives. .

.

5. Workshop participants achieved-

'
i

6. High School workshop participants developed a vafiety of additidﬁal
awarenéss about motivation. ’ vl '

Holland workshop participants acquired.renewed enthusiasm

-

- ‘
in ‘general.

<)

Activ}ties administrators judged to be the most effective were the

building workshops as well as the Teacher Institute conducted last
K Y

. 7 summer.
Seventy-five percent ‘of the Springfield professional personnel was involved

in the staff devélopment program in the Fall Quarter. Others may have been

L]
SR

active in: some addi}ional ways, but they were not registered for courses or
- .
=y

workshops.
The summary of data gathered from the Likert-type feedback instruments
» about the planning process indicated that participants agreed that the pianning

-

process accomplished what was intended. They agreed that_cdﬁ}se of ferings

were planned to meet the goalssand objectives established last year and addressed

§ f
high priority needs, that university consultants provided resources and were
2 . .
responsfve.to committee requests, that provisions for evaluation and classroom
!
I -

implementation were planned. ¢ . s

v ‘ . . . o y
Data gathered in terms of course objectives revealed a very high degree of |
‘Ly:

effectiveness for the course offerings. Both courseg received higheratings
' o

!

v

the majority of pérticipants aithough, of éourse, certain items received less
"Respouses_from Sgringfield ?dministrators indicated 7

i
f

favorable evaluation.
|

\

1

i

positive subport for project activities.
)

Al course and workshop syllabi, as well as course evaluation instruments;
Planning
v

!

. ‘-

and summary sheets, are available in the Teacher Corps Office.
available as |

process feedback instruments and accompanying summary data are

!

*‘ % R .

1
well. .
%o .,
. )
N vy [
]
) !

Q
- ERIC
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COURSE PLARMING FEEDBACK
Fall Quarters, 1980

~ - ‘ 1
yd

~ Teacher

Corps * Program’ 79
The University of Toledo/
Springfield Local Schools

-

7

1 IMPORTANT - READ FIRST

A

Earlier th1s fa]]

Teacher Corps project.

circling the appropriate numaral using the scale given.

observations yh]ch you may care to make in the space provided.

you served as a member of a committee to plan one of
"~ two university courses o{fered on-site to Sprinyfield staff tnrouqn the
Please 1nd1cate the extént of ycur aqreenent or dis-
agreement with each of the statements apout the planning process ‘below by

| -
. X .

Add any cosments or

Aqree Strongly

helpful in providing planning ideas

‘and 'resources for the committee.
Reasonable provisions for course 6
evaluation were agreed upon.-

[}

8. Course plamning included attention 6 5
. to school and classroom implémen-
tation of course idecas and ‘
activities. :

"Additional Cowmcnts/OGScrvatinnn:

Course Planning Committee: Scale: 6 =
5 = Agree Mostly
“Curriculum Development" . 4 = Agree Somewhat
_ 3 3 = Disagree Somewhat
“"Reading in the Content Areas"” 2 = Disagree lostly
' ’ . 1 = Disagree Strongly
%. The course which was p¥anned 6 5 4 3 2 - %EQ
relagted to identified 'goal(s) and : .
objectives consé@ructed by the -
Teacher Corps Subject Area
committee last yearw .
2. Spec1f1c obJect1ves vere stated 6 5 4 3 2 |
. for the course.
3. The course was planned to address 6 5 4 3 2 1)
~ high priority, d1str]cg7W1de . 2,
needs. .
o A > -
4. The university instructor was 6 5 4 3 2. 7
receptive to committee input. ;
'§. The university instructor was 6 5 4 3 2 T ‘
responsive to stated commlttee
concerns. ‘
6. The university instrugtor was ) 6 5 4, 3. 2 ]




$e

s’ : - _ K
N . Teacher Corps * Prograni '79
- The University of Toledo/
- ) Springfield Local Schools
. COURSE FEEDBACK . ° . .
"Curriculun Development” T
v Y Fall, 1980 :
5
o ® 3
I8 . : )
! %M@ORTANT - READ FIRST Pl
e O '
You have participated this fall in a course,’“Curr1cu1um D(ve10)ment ‘@
offered through ‘the Teacher Corps project. The course was planned with the 4

, un1ver51ty instructors .by a Sprinyfield teacher conmittee, and thé elanning was

>

based on in-service goals and objectives developed by a Teaoher Corps sc¢hool /.
cmmnuntﬁy/un1vers1ty commlttee ]ast year. ‘ .

[tems no. 1 through 10 below relate to individual objéectives specified
in the cBurse syllabus you received. Items 11 through 15 and item 16 refer
to the course overall. Please 1nd1ca§e the extent of your agreement or dis-
agreement with each of the items no 15 about the‘course by circling the
appropriate numeral according to the scale given. In addition, please respond
br1ef1y to the final item in the space provided. > ’

Y
-,

Scale:” 6 = Agree Strongly :
5 = Agree Mostly
4 = Agree Somewhat =~ |
- - 3 = Disagree Somewhat
: 2 = Disagree Mostly
. ’ . 1 = Disagree Strongly
1. The ceurse he]ped me to deflne . b 5 4 3 2 1
- curriculum.
2. The course helped me to understand 6 4 3® 3 21
the importance of curriculum issues.
3. The_ course helped e to identify 6 5 4 3 2 ]
forces which’ influence curriculum
development., - ,
T7=The course helped me to clarify 6 5 4 3.2 0 '
community roles in currlcu]um ) ‘ ’ \ ‘ o
development. ) '
5, The course investigated philoso- 6 5 4 3 2 1
phicai frameworks for &urriculum. * -
" 6. The course identified major 6 5 <4} 3 2 -1
"sources” of curriculun’. " , ‘ -
2
- 7. The course exam1ned a variety of - b 5 4 . 3 2 1

curriculum development, models,

e
By
[
re

8. The course helped we to clarity
current thinking about the content
of rcading or mathematics programs.




9.
10°
11.

12.
» 3.

.%? 14.
- . 15.

16.

-

o

‘The course . investigated factors 6 5 4 3 2]
related to successful "curriculum " o
implementation and inngvation. . .

course investigated differences 6 5 4 3 2 1 ®
earRing styles and teaching °
sty és. Q\m i i
The course provided some useful . 6 5 4 3 2 1 °
infonuation. ’ 4
Céfrse activities were ipieresting. 6 5y 4 3 2 ]
N 5 o {
'The instructors were, competent. 6 57 4 3 2 1
Th# instructors were well-prepared.. 6 5 4 32 .1 ,
The work group activities were} 6 5 4 3 2 ¢
-meaningful.

a ‘\ Y
Identify the two or three most important lessons yob\take away from the )
course: .

e

SN °
4
]
2
. L
A
'd . \
. [}
¢ \ .
o
It
N .
3 »
P N .
N .
LY
M i A ¢ ’ <
® «
d B
. v //
¢ R .
° ' y o . N
s oad / .
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e ‘ . o ..~ Teacher Corps, * Program '79 .
: . The University of Toledo/
ST T ’ ' . : ) ; Springfield Local Schools
_ | “ "COURSC FEEDBACK ®
@ ’ "Readlng in the Content Areas" . oo
. ’ * Fall, 1980 R ' A -
./ , ’
t 1 [MPORTANT - READ FIRST ' ¢ = « \ ‘
) ", .
You have part1c1pated this fall in a cqurse, "Reading in thc Content Areas "
offered through the Teacher Corps project. The course was,planned with the -

unlver51ty instructor by a Springfield teacher committee, and the planning was

based on in-service goals and objectives developed by: a Teacher Lorps school/

community/university committee last year

X - s .
Items no. 1 through 10 below. relate to 1nd1v1dua1 objectives sp;c1f1ed in .

| the course syllabys you received. Items 11 through 15 and iteifis 16 and'17

- - | refer to the coyrse overall. Please indicate .the extent of your agreemert or

] o dlsagreement with each. of the items no. 1-15 about the course by cirgling the
- appropriate riumeral according to the scale given. In addltlon, please respond

briefly to the final two 1tems in the spaces provided. - ,
. Scale: 6 = Agree Strongly T N
LY s 5%= ‘Agree WMos tly : R
‘ 4 = Agree Somewhat
3 = Disagree Soiewhat
. o 2 = Disagree Mostly -
1 = Disagree Strongly
1. The couise identified criteria 6 5° 4 3 2 ]
for selecting student reading , . ;
s : materials. @
L . ‘ [N v -
R 2. The~course identified techniques, .6 5 4 3 2 | ’
" for assessing stqgents‘readjng. )
3. The course helped me develop a 6 5 .4 3 2 1
» reading interest inventory. : . )
4. The course helpged me'construdt " b 5 4 h 3 2 ]
a reading learning center. C e : .
’ 5. In the couse, reading inventories 6 5 4 3 2 ]

were administered in classes and
the results studied for c]ass
prescription. .

‘ 6. The course helped me develop 6/ 5 4. 3 2 1.
\\ . a classroom vocabulary activity. /

Sy
TN
w °
r
—

" 7. The course helped we develop 6
a directed reading activity.

8. The\couﬁ&; helped me construct 6 b 4 3 . 2 | ’
questions for different levels ' ) .
. of reading comprehénsion. . ¢

O ‘ A . °




‘The course heTped me develop,
‘adpinister, and interpret re-
sults of an informal study
skl]]s assessment

The course he]ped me develop

a strategy for individualizing

reading instruction.

. Overall, the cburséfprovided some
> useful information.

12. Overall, courseactivities were
interesting.

. . L

13. IE? instru6t3¥ was cbmpetent )

6
4. The instructor was we]l organ1zed &

15: The course helped me in my teachlng 6

s

§
-16. ldentify the two or three most 1mportant lessons you take avay froin
. .the course: .

v
\

4
i

-

[
e}

17. Identify ways the couse has helped you as a classroom teacher:
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. o / 4 Teacher Corps * Program '79
/ ) The University of Toledoy -

L . . : Springfield Local Schools
b WORKSHOP PLANNING FEEDBACK - ) T
. . _ all Quarter, 1980 - :
N . ‘ -

| 1 INPORTANT - READ FIRST { | O —

-

¢ -

. Earlier this fall, you served as a wmember of a ~Commi ttee to plan one ofithe ‘

school-site workshops ‘offered through the Teacher Corps project. Please indicate .
- the extent of your agreement or disagreement with each of the statements about
the pTanning process below by circ]ing‘the apprgpriate numeral -using the scale |
given. Add any comments or observations which ydu may care to make in the ‘ }

space provided, v e
. ' . ] . ) . R 4
~ Workshop PTﬁnning Committee: , . ° . Scale: 6 = Agree Strongly
1 : : - 5 =. Agree Mostly |
______ Holland/Sandberg o 4 = Agree Somewhat ‘
> Jr. High/DelMedio - , 3 = Disagree Somevhat |
~_____High School/Singleton 2 = Disagree.Mostly
: . 1 = Disagree Strongly I
L) - "7 .. ‘ . i
* 1. The workshop which was planned 6 5 Y 4 302 ] |
related to high-priority goal(s) e : .
and objective(s) constructed by l
.° Teacher Corps comuittees last year.
2. Specific objectives were stated 6 5 4 3 2 1
for the workshop. "
f, . 3. ' The workshop was planned to 6 5 - 4 3 2 1
address high priority building
-needs.
4. The university consultant was .6 5 4 3 2
receptive to committee input. /
5. The University Consultant was’ Y 5 4 3 -2 1‘
responsive to stated committee :
concerns. s .
: . 4 .
6. The university consultant was "6 5 4 3 2 1
* helpful in providing planfiing Y .
ideas and resources for the
: committee.. ,
-~ y . . - .
7. MWorkshop planning included c . 6 5. 4 3 2 1
concern for school/classroom .
implementation.
8. Workshop scheduling provided for & 5 4 3 2 1
optimum school staff participation. s

. Additional Comments/Observations:
“$




’ T S ) B Tedacher Corps * Program '79
. ' The University of Toledo/
Springfield Local Schools

WORKSHOP FEEDBACK
Springfield High School
Fall, 1980

_ through 16 refer to each and all se551ons

R BMPORTANT - READ FIRST ! ! ) .

Three workshop sessions were presented through the Teacher Curps project this
fall to facilitate enhancement of “$tudent attitude" at Spriugfield High School.
The workshop was planped with the uriversity consultant by a committee of High
School Staff members to address high priority buildi g needs identified by

.,the entire Staff 1ast year

§ S ' /
items no. 1 through 9 below are ba@ed on the specific objict1ves developed
by the plaﬁnnng committee for the respect1ve workshop sessions$ Items*no. 10

Please check the date( ) be]ow for the session(s) you attehded Then indicdte

attended as well as with the items for "All Sessions" by circling the éﬁbropxlate
numeral according to the scale given.. In addition, please respond briefly to the
final item in the space provided. - ¢

. > |
Scale: "6 = Agree Strongly “Sessions: “_m”_;NoyemberISth-
5 = Agree Mostly ¢ - November 19th
4 = Agree Somewhat . " December 3rd
3 = Disagree Somewhat
2 = Disagree Mostly . = , RN
1= :

Disagreé Strongly

November 5th Session

1. The workshop presented recent 6 5 4 3 2 1 -
vresearch findings about motivatjon. "

2. The wofkshop demonstrated the\ .. 6 5 4 - 3 2 S
usefulness of open discussion. ‘or
enhancxng’student motivation.

3. The workshop illustrated a need 6 5 4 3 2 ]
for positive teacher self-concept
for fostering student motivation.

November 19th Session . 1l S

4. The workshop facilttated under- 6 5 4 3 2 o ]
standing of conditions -which ' '
prompt negative motivation.




.own problems and student motivation.

The wdrkéhop demonstrated . C b 5 4 " 3 2 ]
relatioaships between a teacher's

The workshop underscored the g, ~ b 5 4 3 2 1
difficulty in establishing positive ‘
Staff motivation.

December 3rd . 5e5510n

7. The workshop 1dent1f1ed three 6 5 4 3 2 ]
forms  of classroom motivation -- '
competition, cooperation and
individualization.

8. The workshop demenstrated the - ° 6 5 4 3 2 1
task commitment which high
motivation can generate.

9. The workshop demonstrated a need 6 5 4 3 2 1
for gredter cooperation o
between teachers and students
in this regard.

A1l Sessions -

10. The course provided some useful 6 5 4 2. 2 ]
vinformation.
11. WOrkshop act1v1t1es were 1nterest1ng 6 5 4 3 - 2 1
12. The unlverSIty consu]tant was com- 6 5 4 3 2 1
petent. ¢
13. The wniversity consultant was -6 5 4 3 2 ‘
well-prepared.
S
14.  The workshop session{s)"has(have) 6 5 4 3 2o |
been helpful in my QEaching ; ' :
15. Ident1fy two or thn@e of the most important conclusions you reached as
A result of workshbp act1v1t1es Dot
. Q i .
‘\
16. ldentify ways in which the workshop has benefited your teaching:




B B “Teacher Cosns * Program '79
- o The University.of Toledo
) . ‘ - Springtield tocal Schools

WORKSHOP FEEDBACK
- Springfield Junior High :
- “Fall, 1980

M

%)

e o e o - A e Smme S s L e ot - -

!‘!“IHPORTANT - READ FIPST ! !

Threﬁ’workshoo sessions were presented through the Teachcr Lorps pré*iit
this fall to facilitate enhancement of “student discipline" at Springfield
Junior High. The workshon was planned with the university corsultant by a |
committee of Junior High Staff members to ,ddress high priority building needs
identified by th entire-Staff last year.

o> o N : .
Items No. 1 through & below are .based on the specific objectives developed

'by'the planning committee for the respective ﬁorkshOp sessions. Items No. 3

through 15 refer to each and all sessions.

Please check the date(s) below for the session(s) you attended: Then
indicate the extent of your agreement or disagreement with the items about the’
session(s)%you attended as well.as with the items for “All Sessions" by
circling the appropriate numeral according to the scale given. In addition, .

please respond brlefly to the flnnT jtem in the space provided.

Scale: 6 = Agree Strongly Sessionsy: _.__)epgenber 17
5 = Agree Mostly . October 28
4 = Agree Somewhat ~ Novenber 2>
3 = Disagree Somewhat ~_ Decenber 2
2 = Disagree Mostly ' :
1 = Disagree Strengly

Septerber 17th Session

1. The workshgp increased understanding of &6 5 4 3 2 1
*teacher byrnout" and ways to counter-
act it.

2. The workshop identified several 6 5 4 3 2 )

models for attainging effective
discipline.

3. The workshop presented methods 6 5 4 3 -2 1
for changing the curriculum to
proumote effective discipline. -

October 28th Sessiun

4. The workshop identified character- 6 5 4 3 2 1
istics of junior high students and
their dmplications for teaching.

The wurkshup identitied principtes of
Tearning which shoyld be considered -

in assessing teacher ettecbivene,

[Sg]

2




November 25th Session . ' .
} .o . . . "b.. . . ..
’ : 6. The workshop identified critical ~ -6 5 &4 3 2
elements of teaching which should -/ ’ ' .
be considered in planning sessions. - )
. )y 4 ) w .
7. The workshop helped assess the . 6 5 4 .3° 2. L
3 _ relative effectiveness of alter- - . PR T .
§ native teaching strategies.. : o]
“ - ' NI AR
December 2nd Session ' . ' o e
M . > ! .,5" - .o L @ RS
“8. The workshop demonstrated the : 6 5 4 3 -4 1 - b T
—_— . usefulness of values clarifigation. o LY g
A1l sessions’
, ©. . Workshop activities provided ' 6 5, 4 3 2 1,.:%_
' - soue useful ififormation. . . - - .,
,‘ ‘ -, . N L ‘
’ = 10. Workshop activities were . e 6 543 21 ]
: *interesting. X | S | b s
{ 11. The university consultant ;d 6 5 "4 3 J2 1 o
' - was competent. . : ? N ‘
. . °
12. The university consultant e 65 4 .3 2 1 Y )
was well-prepared. : :
, . 13. The university qonsultant : { 6 5 4 3 2 ‘
‘s . was interesting. < ; . .
14. The workshop helped me in - 6 5 4 3 2 ) -
my teaching. | ' : s

9
15. Identify ways in which the workshophse§sinn(s) helged vou in your teachina:

-




) . .Teacher Corps * Program '79
. _ , The University 0f Toledo/
: Springfield Local Schools

—_— WORKSHOP FEEDBACK
Holland Elementary School
Fall, 1980 :

| | [MPORTANT - READ FIRST ! !

[=1

t Three workshop sessions were presented through the Teacher Corps project
_this fall to facilitate enhancement of "motivation in reading" at Holland
Elementary .The viorkshop was planned with the university consultant by a
committee of Holland Staff members to address high priority building needs
identified by the entire Staff last year.

. Items no. 1 through 6 below are based on the specific objectifes developed
by the planning committee for the respective workshop sessions. Items no. 7
through 13 refer to each and all sessions.

Please check the date(s).below for the session(s) you attended. Then
indicate the extent of your agreement or disagreement with the items about the
session(s) you attended as well as with the items for "All Sessions" by
circling the appropriate numeral aceprdlng to the scale given. In addition,
please respond briefly to the final item in the space provided.

Scale: Agree Strongly : Sessions: __ October 16
Agree Mostly ___ MNovember 13 .
Agree Somewhat ____ December 4

Disagree Somewhat
Disagree Mostly
Disagree Strongly

— N WO

October 16th Séssion

-—

1. The workshop demonstrated the [ 5 4 3 2
use of pantomime for increasing
student .interest .in reading
poetry. ] ' -

2." The workshop demonstrated the- 6 5 4 3 ? ]
use.of drama to capture student o
interest in identified types
of textbook stories.

November 13th Session’

. i
3. The workshop demonstrated the , 6 5 4 3 -2 1
. use of peetry for teaching ,
reading skills.
4, The workshop demonstrated the use 6 5 4 3 2 ]

of short stories for teaching
reading skills.




December 4th Session

5.

The workshop facilitafed dis-

cussion of,and individual
" thinking abowt,the- direct

Al

teaching of rules of phonics
and word attack in reading. -

The workshop explored ways of
making reading a significant
source of satisfaction for
students. N

Sessions

10.

11.

1

143

Workshop activities provided
some- useful information.

Workshop activities were
interesting. '

The university consultant was
competent. '

The university consultant
was well-prepared.

The university-consultant was
interesting.

The workshop heiped me in my
teaching.

Identify ways in which the workshop
ing: '

6 5 4 3 2

session(s) helped you in yéar teach-

-

20




ADMINISTRATOR FLEDBACK
~Fall, 1980

o,

Teacher Corps * Program '79
The University of Toledo/
Springfield Local Schools

—

~

tions both’ at the building level and at the district level.
ject activities and their perceived impact oh school district leaders will be

.+ INMPORTANT-- READ FIRST . .

In the past sixteen months, the Teacher Corps project has -initiated and
supnorted a number of activities which have affected school programs anc opera-

documented and assessed.

> N —

6.

The following is a, list of major project activities:

7.
8.
9.
10.
11.
12.
13.

*The items below offer you an opportunity to assess the overall uffectivenqss of
project activities to date.and to assess the overall effectivencss of project per--

Initial Orientation Activities
Cosmunity Council Election/Training
Nggds Assessment Activities.
Parent Tutor Pragram
Mini-Festival of School/Conmun-

ity Workshops
Napoleon Spring Conference

Periodically, pro-

@

Ann Arbor Administrator In-Service
Intern Selection/Training
Sunmer Institute & Follow-up
Recreational Day Caunp

On-Site University Courses
Building Workshops

‘Intern Activities .

sonnel and their comnunication with you. Please respond as fully as possib]e.'
. |

-

/

1. From your perspective, what have been the ‘most effective project acti?ities?

2.

Why so?

Which project activities have had the yreatest impact?

How s07?

I




~
LN

What aspect(s ) ‘of prOJect aCtivity, if any, need additiondl attention in
order to.increase effectiveness? .

i

Please rate the effectiveness of the identified project personnel below by
C1rc]1ng the approprlate numerals according to the sca]e

6 = Very Greatly Effective . .
5 = Mostly Effective
-4 = Somewhat Effective. . :
3 = Somewhat Ineffective . /
2 = Mostly Ineffective = , 0
. 1 = Very Greatly Ineffective . '
a. Dr. Joan Inglis, Projeet Director 6 5 .4 3 2 1
b. Mr. Ra]ph Carroll, On-Site Coordinator’ 6 4 3 2
and anern Team Leader N
c. Dr. Jim Gress, Program Development Specialist 6 5 4 3 2 1 .
and Documentor . g
d. Miss Sandy Coffman . . 6 5 4 3 2 1
Mrs. Helen Schaechtérle, On-Site Secretary 6 5 4 3 2 1
Mrs. Kate Schalow, On-Site Secrgtary _ 6 5 4 3.2 1

Project personnel meet periodically w1fh schoo] district administrators.

What is your assessment of those meetings and of project-administrator comj

munication generally? o
N\

<

/ @

R
.
|
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Attachment B

COURSE PLANNING FEEDBACK (N= 6)

N Responses

o

. The course wh1ch was planned
- relatéd to identified goal(s) and
objectives constructed by the
Teacher Corps Subject Area
. committee last year.

. Specific objectives were stated
for the course.

. =The course was planned to address
high priority, district-wide
The unjversity instructor was
receptive to committee input.

‘The university instructor was
responsive to stated committee

O

The university instructor was
helpful in providing planning
ideas and resources for the .
‘commi ttee.

Reasanable provisions for course
evaluation were agreed upon.

Course planning included attention
to school and classroom implemen-

- tation of course ideas and
activities.

Additiona] Comments/Observations:

I guess 1 expected miracles aga1n
use that I didn't already use.

5] .
= Agree Strongly; 5 =
isagree Mostly; 1 - Disagree Strongly
No Response; not included in computing average. .,

4

Perhaps more input from building administrators

I wish I were directed to read some of the sources Dr. Gress and Mrs.
to be incorporated into the course.
member simply because curr1cu1um is a weak area of my training.
cycle?tt?) .

I don't feel I learned anyth1ng I can put to
The class was interesting, but not very practical.

Agree Mostly; 4 - Agree Somewhat; 3 = Disagree Somewhat,

[>!

Jacobi used
I felt I did not contribute much as a .committee
@Av1sc1ous
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TABLE I1.” COURSE FEEDBACK -- "Curriculum Development" (N=21)

s ' N Responses ' \
Ltem’ : ., 6 5 & 3 2 1 Mm X
1. The course helped me to def1ne 4 10 6 1. - - - 4.8 .
s , curricylum. : A
2. The course helped me to under- / A 8 8 4 1 - - - 5.1

. stand the importance of
curricu]um issues.

[~

3. The course helped me to ¢ . 6 8 6 1 - - - 4.9

ideptify forces which- 1nf]uenc€“ 5
curr1cu]um development. o2t
4. The course helped me to c]ar1fy . 4 6 9 2 - - - 4.6
community roles in curriculum *
development. \
5. The course investigated philoso- 79 2 3 - - - . 5.0
phical frameworks for curriculum.
B - 6. The course identified major 9 4 5 1 2 - - 5.4
i - “sources" of curriculum,
& . 0 -t
7. The course examined a variety of ©® 8 7 4 2 - - - 5.0
curriculum development models. ;
8. The course helped me to clarify. 37,4 8 1V 4 1 - 3.9
| current thinking about the content _ ’ ,
| : of reading or mathemat1cs programs . o s, . AN
9. The course investigated factors 3 8 8 2 - - - 4.6 ‘
, ,related to successful curriculum %,
o implementation ay innovation. :
| 10. The course investigated differences 3 10 1 2 - - - 5.1
| : in learning styles and teach1ng '
- ‘ sty]e&, ) . ' ~ .
11. The coursé proyided some useful . 6 9 . 3 2 1 - - 4.8
E information. s ‘
12. Course activities were interesting. - 79 - 3 2 - 3.8
« « 13. The instructors were competent. 5 & R [ ] - 4! g :
14. The instructors were well-prepared. 10 7 1 1 yﬁ 2 - - 5.0 °
: 15. The work group activities were 2 5 1 -0 2 - 40 '

meaningful.’

%

3
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Most Important "Lessons Learned"

){ The}importancé of commun%ty involvement. 2) How we arrived at cuir
present.system for develdping curriculum. 3) The difficulty but necéssity
for goodycoordination in developing curricuium.

1) The vast social and professional structure }qvo]ved in getting’things
done and the importance of much communication (meaningful). 2) The different

learning sytles and a need to learn more about these and how to teach to them.
) )

1) The use of power structure for the purpose of a curriculum development

procedure. 2) curriculum deve]opment is an ongoing process. 3) Even,
though the curriculum is an on-going process, this does not mean comp]ete
change. 4) We as humans make situations much harder than we need to. Many
people like to play games with each other and think they have p?wer.

S S
1) Curriculum is very hard to define and many -factors influence it. 2) The
curriculum directer works extremely hard.

1) Curriculum is & multi faceted. 2) Clrriculum is more than a printed

- sheet of paper. 3) Success or failure of a curriculum program depends upon

by

all concernedk-- especia]]y the director.

Children should be involved in planning out théir own curriculum. There are
a lot of channels to go through to get programs 1mp]emented in a school.

Differences in ]earn1ng styles. Need for community support

That the "curr1cu]um process” is a long and time consuming activity (development).

Many factors affect curriculum which I didn't know existed. One has to be
able to clarify their own values before attempt1ng to formalize a philosophy
concernfing curriculum.

Aspects of curriculum 1mp1ementat1on, "politics" of curriculum change.
Learning and teaching style§, ph1]osoph1es, framework for deve]op1ng curr1cu]um.

I was impressed by the organization that went into the structuring of this
course. The instructors were very knowledgeable and presented their lessons
in an interesting manner. Thank you. They a]so d1sp]ayed tolerance and
patience in some situations. . , ; o

1) Many factors influence curr1cu]um change. 2) Needs do not neceséari]y
require change. J

1) Student feeling of stress. when some participate and others complain and’
just want to get course @ver with. 2) Keep up with educational changes by
reading. 3) Different 1earning styles. . )

1) My reatt1on to one of the prob]ems in curriculum design is the tendency
to center the rationale on a single criterion. 2) Time must be taken for
tra1n1ng in the needed techniques; skills and behavior changes if curriculum
development phases are to be effective. N

Learning styies -- provided practical 1nf0rmat1on I question the practicality
- of>the "curriculum" lectures. :
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TABLE 111. QOURSE FEEDBACK.-- !Reading in the Content Areas” (N=17)D

-5

‘ i . | "N Responses . ‘l
Item 6 5 4 3 2 1 M X 1
1. The coursé\ident1f1ed criteria 8 5 4 - - - - 5.2 1
for selecting student read1ng 5 S |
mater1als ‘
. \
2-~The course identified techn1ques 10 6 1 - - - - 5.5 |
for assess1ng students' reading.
[ . ] {
3. The course helped me develop a 12 3 2 - - - - 5.6
reading interest inventory. ‘ |
4. The course helped me construct 1 3.5 4 T2 3.7
~~a reading learning center. . o
: . ) ' .
5. In the course, reading inventories 7 4 2 4 - - - 4.8
were administered in classes and
the results studied for class ) ) o '
prescription. . _ i
° 6. The course helped me develop - m 4 1 1 - - - 5.5
a classroom vocabulary activity. ’
. 0 ‘ . . J
7. The course helped.me develop - 11 4 ] T - - 5.5 1
a directed’ reading activity. |
8.. Thé course helped®me construct 7 7 2. 1 - - - 5.2
guestions for different levels . 2 o
S of reading comprehension. . '
9. The course helped me develop, v 5 5 2 3.1 - 1 4.6
administer, and interpret re-
sults - of an informal study
sk 115 assessment.
=10. The course helped me develop 5 3 5 3 1 - - 4.5
‘a strategy for individualizing - : ' ;
reaaing instruction: :
11. Overall, the course provided some g8 7 1 -~ 1 - - ‘'s52
useful information. . S ' l
12. 7 Overall, course activities were 9 & 1 1 - - - .54 !
1nterest1ng ‘ . |
K ! i ) . ' 1
13." The 1nstructor was competent 13 .3 1 - -, - - 5.7
. , 1&1 The 1nstructor was we]l-organ1zed. N -1 ~ - - 5.5
15.- The course helped me in my teaching. 6" 7 2 1 - - 1 5.1 ‘




.

Most Important ¥Lessons Learned"

"

op

The course he]pedame to deve]op a better varijety of quest1ons beyond the 1iter#
level. . o

: Readab111ty techniques grades 1-12; vocabulary lessons-- vary1ng methods and

techn1ques,empathy fon?secondary position/situations. |
: o C '
How to do cloze procedure. How to check children readability.
® ‘ .

Vacabu1ary activities; Study guide for readers.

Interest Inventories. Readability of a book. Study skills for-class.

Ability to eva]uate content reading material. Ability to make reading in my
area moré worthwhile and enjoyable. Supplemental reading material is important
at all levels (reading). , )

- Reading study guide. Vocabu]ary lessons - new/interesting ways Never teach

a word out of context.

Cloze tegénique' Importance of understanding vocabulary to understand lesson.

types (levels) of quest1ons are asked to meet the different levels of reading
comprehension.

Prepare reading guides. Read to class as ‘motivator. Study ski]]s.gl ‘ °
How to teach a voéabu]ary lesson. How to develop a reading guide.

12

|
How to determine readability of selections. How to realize that different | l
|

CYassroom Applications

Given me ideas to use ‘to help my sfudents get the most out of their texts and
motivational 1deas -

How to determ1ne readab1l1ty of - se]ect1ons H%% tb realize that d1fferent
e

types (levels) of questions are asked to meet d1fferent te e]s of nead1ng‘ ‘ | .
comprehension. o =

. o . 1
Pick out reading level of text. How to assess students' reading. . ‘S

.Opeoed,my eyes to children's needs of reading in all areas.

Helped in showing me that I must share in ‘helping the poor reader too. HMade me 5
aware of the problems of a poor/frustrated reader and.how to help him/her. .

Introduced me to reading ability used to determine a grade level book.

worthwhile through the ‘use of the above act1v1t1es

Better se]ect1on of textbooks to f1ll needs of students. .
o
The above listed technﬁques have helped me as a classroom teacher. Constructing
questions for different levels of reading ‘comprehension. Overall‘useful infor-
mation. . ) . _ ' . . _

|
|
Helped me to realize the significance of making reading more 1ntere<t1ng and ' . i
|
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TABLE IV. WORKSHOP BLANNING FEEDBACK (N=6)
0

-

N Responses ' L

Item
.) .

1. The workshop whichk’was planned .-
" related ,to'high-priority goal(s)
and objective (s) constructed by
Teachgr Carps committees last year

=

[{S I

2. Specific objectives were stated 2
for ‘the workshop.

-

¥

3. The workshop was planned to  ® 3’

address high priorlty buil&ing-
needs. v

4. The university consultan® was ) 3
receptive to committee input.

5. The university consultant was ;3
responsive to statdd committee

committee. .

6. The university consultant was . 4

helpful in providing planning
ideas and resources for the
committee.

7. Workshop planning included 1

concern for school/classroom
implementation. ',

8. Workshop scheduling prowvwided for 3
optimum school s'taff parficipation.

Additional Comments/Observations

I feel Dewayne- DeMedio did a fine job and has a great
., are regeptive

5
2

4

3 . 2 1 SR

A+ ———

-— - - -—

Q

deal to offer teachers who

P
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% TABLL V. WORKSHOP FEEDBACK -- Springfield High School

7 .
& ‘ ‘ ‘ : N Responses
Item . 6 5 4 3 2 1 M X
Ist Sesgion (N=17) \
1. The workshop presented recent 3 5 7 2 - - - . 4.5
research f1nd1ngs about’ motlvat1on9 R
2. The workshop demonstrated the 3 7 5 1 - 1 - 4.5
. usefulness of open discussion for 4 e
enhancing student motivation. )
:‘ . ) . . - ‘ 5
"3, The workshop %Tlustrated a need 8 5 2 2 - - - 5.1
: for positive teacher self-concept ) ‘ .
for fostering student motivation. '
2nd Session (N=11)
. 4, The workshop facilitated under- 2 5 4 - = =T - 4.8
- standing of conditions which e ;
prampt negative motivation. .
i
5. The wokkshop demonstrated . 4 3 3 1 - - - 4.9
. relationships between a teacher's
own problems and sijudent motivation.
1T — q .
6. The workshop underscored the 3 4 3 1 - - - 4.8
. - difficulty in establishing positive
¢ - Staff motivation. - : ‘
3rd Session (N=10) ,
"« 7. The workshop identified three . 6 4 - .- - - - 5.6

forms of classroom-motivation --
compet1t1on, cooperation and

, individualization. :
© (¥4
. 8. The workshop demonstrated the =~ =~ 5 3 2 - - - - 5.3

task commitment. which high
motivation can generate.

9. The workshop demonstrated a need. 4 4 1 1 - - - 5.1
for greater cooperation
between teachers and students
in this regard.

‘A1l Sessions (N=17)

B AP

10. .The.course prov:ded some use- 3 6 8 - - - - 4.7
ful information. »




“11. Workshop activities were 1ntere3ying. 5 8 3 4 - - - 5.0

12. The university consultant was com- 9 5 .3 - - - - 5.4,
petent. | s
13. The university consultant was $ 5 2 1 - - . .53

well-prebared..

14. The workshop session(s) has{have) 3 4 4 4 1 1 - 4.
been helpful in my teaching. o - .

Classroom Applications .

Have played the new city game in class "

Student motivation is something that has no concrete answers. Values have a -
. great effect on student motivation.

Mativation is probably the most 1mportant tool in working with young people.
We must be careful how we use motivational tools.

It's easy to talk about motivation and all the wonderful activities, but the
activities are not practical. I am a student oriented teacher. I don't know
that it has. ° Y

I enjoy them because they are lively and generate more involvement in our students
as people.

Individual course planning!!

S , .
Value of workshops. Need for requesting materials and evaluations. Different
~approach or outlook. ‘ ’

Nothing - most of the things I understood already, though I don't necessarily
believe them. It kasn't really all that much. ' ,

e have a strong need for feelings of belonging and unity in staff and students.
Changes can occur. .

. Motivation is tough to achieve. Motivation can't always be achieved.” Helped
in planning for small groups activities.

Competition is a basic form of motivation. Different students are motivated in
different ways. Overall attitude.

v -




TABLE VI. WORKSHOP FEEDBACK -- Springfield Junjor High School

N Responses
Item : ~ 6 5 4 3

Ist Session (N=13)

1. The workshop increased understanding
of "teacher burnout" and ways to
counter-act it.

The workshop identified several
models for attaining effective -
discipline. -

The workshop presented methods
for changing the curriculum to
promote effective discipline.

Session (N=10)

The workshop identified character---
istics of junior high students and
their implications for teaching.

The workshop identified principles
of learning which should be considered
in assessing teacher effectiveness.

Session (N=8 )

The workshop identified critical
elements of teaching which should
be considered in planning sessions.
The workshop helped assess the
relative effectiveness of alter-
native teaching strategies. '
Session (N=7 )

The workshop demonstrated the
usefulness of values clarification.

Sessions (N=13)

Workshop activities provided
some useful information.

Workshop activities were
interesting.




A

]

11.. The ﬁ%;iversity consultant 7 - .3 = -

was conpetent.

12. The universi ity consultant ‘ 7 02 1 - -
: ©was well- red. o '
13.° The university consultant ‘ 6 1 3 - -

was,interesting.

14, The workshop helped me in 3 2 3 1 -

my teaching.

N
\

‘C]éssroom AppFications

Helped me realize that Junior High age students are normally very

-~ active. Helped me set realistic expectations for my classes.

To realize that others had some problems. I-was not alone.

~

It he]ped me to realize the many different preblems that children

how everyone ]earns differently.

It made me take a second look at what I was doing.

Brought;5ﬁ§~1333i\1 had forgotten about. .

k!

physically

?
have and

(
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TABLE VII WORKSHOP FEEDBACK -- Hblland Elementary School

N Réggpnses

4

|on
lon

~1st Session (N=16)

The workshop demonstrated the 11 5 -
use of pantomime for increasing :

- student interest in reading

poetry.

The workshop demorstrated the 11 5 -
use of drama to capture student ’
interest in identified types

of textbook stories.

Session (N=17)

.~ The workshop demonstrated the 6 8- 3
use of poetry for teaching
reading skills.

The workshop demonstrated the use ) 5 4
of short stories for teaching
reading skills.

~ 3rd Session (p=15)

The workshop facilitated dis- 5 4 5
cussion of, and individual

thinking about. the direct

teaching of rules of phonics

and word attack in reading.

The workshop explored ways of 4 4 4
making reading a_ significant :
source of-satisfaction for

———students.

Al¥-Sessions (N=18)

Workshop activities prbvided 8 8 1
some useful information. ’

Workshop activities were 9 7 2
interesting.

The university consultant was 14 2
competent.

= No Response; not included in calculating average.

1.

i~
Ine
t 4



-

10.. The university consultant 14 2 2 - - - -
was well-prepared. :
11. The university consuitant was 14 1 3 - - - -
- interesting.
12. The workshop helpad me in my 6 8 2 1 1 - -
. teaching. "

Classroom Applications

Made me aware of children's literature that can be\used as supplementary

material in my teaching. Many ideas on teaching vd{ious word skills.

\
\s

I was able to use some of the ideas immediately.

Motivated me to motivate my students in a more dramatic way.

¢ 1Y
To act out more stories and to get the "feel" of the story or song-poem.
Dr. Sandberg's own interest in teaching and true love of kids is a "shot in
the arm" we all need from time to time. We can get too burdened with day to
day pressures and he restores enthusiasm. ‘
[-will try to use some of his methods - Poetry.

Provided many worthwhile ideas. Was very motivating. Gave me many examples
of books to use in the classroom.

I used some of Dr.ASandberg's jdeas in my class.

Herb gave actual sources and the practical use of those sources for the
classroom. This saved me much research time.

Creating interest if poetry.

I did the Halloween activities with my class. They loved it!

It gave me examples I can use in my classroom that will really work.

5.7

5.6

4.9




TABLE VIII ADMINISTRATOR FEEDBACK .(ﬂfS)

Project Activity ‘ N Most Effective N Greatest Impact
1. Initial Orientation Activity . 0 -0
2. Community Council Election/Training | 0 " 0
3. Needs Assessment Activities 1 1
4. Parent Tutor Program 0 0
5. Mini-festival of School/Community 1 0
. Workshops ( . i
* 6. Napoleon Spring Confepente h 1 33\ 0
| 7.+ Ann Arbor Admipistrator In-Servicé 0 0
8. Intern Selection/Training: . 0 0
9.7 Summer Institute & Follow-Up 4 4
10. Recreational Day Camp - 1 ]
11. On-Site University Courses . 2 0 ..
' 12. Building Wrokshops 3 o
13. Intern Activities : B | 0

[dentified qub]ems

More opportunity for staff to share ideas, plus visitation.

This is an important area of concern for us -- to be informed, so we can te
more effective in working with our staffs. Ve want to support you.

The creativity, enérgy and enthusiasm of interns need to be .tempered at
times with a greater display of maturity and increased sensitivity to teachers'
needs and feelings. i S

s
25

5




