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ENHANCEMENT OF SELF—CONCEPf AND ACADEMIC
s ACHIEVEgE&T ‘CHROUGIH ETHNIC DANCE

Lorenzo A. Trujillo
InterAmerica Research Associates, Inc.

: INTRADUCTION ' : -
This stuéy examined .the relationship of participation in a Hispanic
Erhnic Dance Curriculum to various aspects of behavior and to gain in

knowledge of specific aspects of Hispanic culture. L

’

Dance has ‘been .defined "as contributing to the development of a posi~ .
tive self-concept” (American Association for Health, Physiéal Education,

.and Recreation, 1974, p.4). This study was‘conductedibecause it was felt

- that an investigation of the correlation between'ethnic dance and its effect
-on high school students would be appropriate and important. The relation~
ship of these variables was chosen because student self-concept and academic
achievement seem to have significant correlat{oﬁ. 1t was logical,, tberefore,

to emphasize-both fgctors as curricular objectives in the studyf//ﬂ

n
Fhe focus of the study was students in San Francisco's Mission High

School. The cognitijé material presented was a_curriculum of Hispani%
history, folklore, and culture through the medium of latino Mexican dance.
It was an e#perience{in selg—actualizafion through dance with the underlying
purpose of enhancing the self-concept and promoting cognitive growth in

. sbecific areas of Hispanic ethnology.

RATIONALE SN : :

. g 4

This stfudy was undextaken as a reaction to the low academic achievement

“ among American_ethnics, specifically Hispanics. This low level of achieve;

ment has been attributed to a low self-concept and lack of motivation which

seems to exist because the-curricula and the materigls‘iq the schools are .
not culturally ielevant to the students. Because public schools usually

employ curriculum models and materials designed for mainstream Amexicans,

- relevancy is miniwmal for the ethnically different student.
F
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Motivation is weakened when information and materials are irrelevant.
Without relevancy and motivation, academic success is hlndered if not pre-

vented with resulting failure and a poor self-concept. Krathwohl (190*,

‘pp. 57-58) supports a unilateral correlation between motivation and atfect.

‘He states that "more often our.motivation results from a positive affect.

Children are more likely to learn and remember material Tox which they have

a positive-feeling." One can reasonably assume tmat the opposite isifrue.

That a negative effect and negative feeling for curricula would produce re-

jection of the materials and non—ﬂotlvatlon. Toe ) A
HISTORICAL RATTONALE ) P .

The proverb1a1 if/then syndrome is crmmon amoug ethnic groups. A recent

. study by the Unlted States Ccmmission on Civil nghcs (1975) indicates that

‘the median number of school years completed by white Anglo-Saxon Amerlcans is

12.0 while the median for Mexican-Americans is 8.1 yeats, for Puerto RicZns
Egls 8.6 years, and for Natlve,AmerLcans it is 9.8 years. The study also
reveals that 40 percent of Mexican—Amerlcaﬂs who enter first grade never Com=
plete theix high school educatien. As of 1972, Puerto Ricaus in New York

City weére cxperlencing a 57 percent dropout rate from tenth grade to time of <£

graduation. > .

In the Southwest, th” dropout rate for Native Anericans between g;ddes
nine and twelve is* 30. 6 percent. Among the Navajo, the largest Native

AmErLcan trlbe, the medlan edudatlonal level attained is fif«h grace.

Coleman's report (1966) shows that academic achievement scores fox
language minority groups lag 51gn1f1cantly behind the academic achxevement

s&ores of mainstream maJorLty gooup Amerlcans.

- By the l2th.grade the Mexican American student 1 s 4.1 ?

}-h

years behi: the -national norm in math achievement; 3.5 o
verbal ability; and 3.3 in reading. The Puerto Rican stu-
de;?\is 4.8 years behind the national norm in math; 3.6 in
verbal ability; and 3.2 in reading. The Asian American
student is 0.9 years behind the norm in math; 1.6 in verbal
abilicy; .aﬁd_1.6 in reading. Studies indicate that the

longer language minority siudents stay in school the further

-20~-
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they fall behind their classmates in ‘grade level achievement

(United States Commission on Civil Rights, 1975, pp. 17-19).

A possible cause for the-lew standing of minority students may be that
self—codcept development is not emphasized in current curricula used with
non-mainstream students. “The lack of focus on self-concept, compounded by
the' common non-acceptance of foreign culturee, a result of the melting pot
era of:fmerican history, produces a loss of student self-segurity and low

self-esteem.

-

"Self-concept is so crucial in the school setting that many educators
end educational pyschologlsto believe that p051txde self-concept is Lhe
e condition 'sine qua non' for learning to take place (Reyes, 1976, p. 57).

Evidence shows that 'high self-concept seems to have a positive correlatlon
with high academic achievement™ (Rogers, 1973, p. 39). Related to this is

_ the finding that "self-esteem was a better predictor of a child's future
. .success in schoel than intelligence” (Rogers, p.-9). Thus, it appears that )
self-concept pl wys a major role 1n school achievement. The importance ct ‘
hav1ng’ﬁ culturally relevant cuxrlcu]um is indicated by Ramlrez and Castaneda
(1974‘%) 103) who state: . "Improved academic achievement in Mexican Amerlcan

children, haq ‘been shown to result from enhancing sé1f~esteem through :nc1u5L0n

~ of Hispanic culture and Spanish in the curriculum."

The first task in this study was to design a treatmen th t would be

sens{tive tto ethnic needs. Such a currlcu]um should be based on cultune.

7

There are many reasons for selecting Hispanics as the main target group
for this study. "Within the next decade we can expect Hispanics to be the
<
largest single minority group in'ghe country” (Harris, p.l).” This fact,

presented by the former Secretary of Housing and Urban Developmént,'haé been

voiced by various leaders and the publlc media. For example, Time Magazine

-

(October 16, 1978, p. £8) had as its covenr stofy an article entitled "It's
Your Turn in the Sun - Now l9é;i£}10n, and Growing Fast, Hispanics Axe

. Becoxxng a Power." A monthedrliex (September 11, 1978), New West Maﬂazlne

fFeatured the article "The Decade of the Chicano - California's Emerging
Third World Majority," an article which contains the statement that "by 1990 -

California will become America's first Third World State" (Kirsch, p. 35).

1 . T _21_ ‘d'
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. This article also pointed ouk that "Mexicau Americans already constitute :
" the single largest minority in California -- sowme. 4 million, almost 18 per~ o

cent of the populatioqbend more than twice the size of the black minority

and also that "Los Angeles already has the largest urban population outside

L
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_of Mexico City, and some ZJ perd@ﬁt‘ﬁf*ati—ﬂfspanies—in—the—Unice&_szates_--_m

live in California” (Kixsch, p. 36).

The presence of Hispanics in uxban areas indicates rapid change in
oenooraphkc patterns because Hispanics have traditionalty been members of -
rural communities. Harris- ‘1978, p. 4) states that over 80 percent of all

Hisparics reside in urban areas. . . . ) .

-

Migsion High&School whose student pbpulation is predominantly Hispanic,
was selecued as the site for this study because it was-felt that its unique
situation was ideal fox determinirg.:whether currlculum and LnstructLon redhe-

vant to Hispanics would indeed result in- enhaqud §Elf~conCﬂpt and 1ncrecoe

_motivation. A N

The location of the study should logically be an urban high school in
which the lispanic populatlon is as close 3s possible to the ratio of
Californisz's lispanic populatlon +o0 the Hispanic population of the UnLLe%)
States. hispanics ir Mission High School, located in the heart of San : + -

Francisco, pake %S approximalely 30.4 percenL of the total school population.

Previously mentioned researci that shows a relationship between self— -
concept and academic growth prompted the awghor to investigate the relation~
ship of a Hlspanlh Fthoic Curxiculum to the various aspects of bhehavior, as
measured by selected self-concept and cegnxtlve growth instruments. Dance is
one of the purest forms of culture presexrvation for within every folk dauce

is the history,“psychology,kand culture of a people. It is gencrally believed

that dance stimiilates a positive self-concept.
The rising importance and status of the Hispanic population in the United

States and its history of educational neglect establishes the nead for 2

\ hY

study such as this.

PHILOSOPHICAL RATIONALE 8 |

Ramirez and Castaneda (p. xi), addressing the philosophical question of

e ) C =22~ ‘ »
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; the validity of a culturally oriented curriculum state that "A p=rson has a .
legal, as.well as a moral, right to remain identified with his own ethnic

group, his own values, language, home and community, as he learns of . . -

.

rza.mstxt.an values." A llispanic Ethnic Dance Cu..rlculum praovides st:udents
) 3

&

_the qpportunlty to maintain identity with these areas. More Jmnortantly,

via such a curriculum, *gtudents are able to develop an enhanced sense of .

true self; and consequently, it s hoped, achieve greater academic success.
. :’ N - - * .
PRACTICAL RATIONALE BN ) - .

et e N A w

InLerv1eWS W1th students who have ex pe*ienceéla Hispanic Ethnic Dance
\ - ) Currlculun brought to light the fact "that’ this curriculun had positively

’ affected thelr iiveg. The subjects ofs the interviews generally agreed that
the experience 1ncreased their self-concept, self-awareness, ard knowledge

of their ethnic heritage.

LI N P

Various behavioral changes (such as a reduction of habitual smoking of
cigaréttes and dope, a redurtxon and termination of drug usage, and increased
communication within the immediate and extended family, 2 renewed search of

self-identity, and a renewed look at preconceived racist perceptlons of self

£
_ and others) vere reporLed and attributed to the dance experience. ¥his type
of response from students who participated in a Hispanic Ethnic Dance Curri-, v
culum encouraged the author to condudt an investigation using an approach
~wh:ch would furnish ‘data that in turn would promote greater understanding L
: and provide more insight into the effects of such a program. .
e & HYPOTHESES -
Based on the lack of acgdemic -achievement among ethnic minority
@
students, the importance of self-concept, and the role of dance as an expie-
sion of self, ‘the follow1ng hypotheses were formulated:
) ul: Students from Mission High School in San Francisco
will show a significant gain in self-concept, as '
) measured by the Tennessee Self-Concept Scale, as
, } a result of participation in an Hispanic Fthnic
Dance Curriculum. i
oo N _23'_\ i
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and in multicultural educaﬁion Q(.A.) . . .

H%: Students from Mission High Schoel in San Francisco

“lll show a significant Lgcre wse jn cogaitive
knowledge of Hispanic historical, cultural, and
ethnological aspects; as measured by the Folk- \
lorico Culture Qﬁiz, as a result of participation

in an Hispanic Ethdic Dance Curriculum.

-

DESIGN AND PROCEDURE

-

x

i 154 ’ .
The research method employed in this 3tudy is the treatment/control
~
group design. Sixty participants were randomly aSQiQHEd to the treatment
group and the control group, thirty in each. Ideally, treatment and control

group sampling would have been taken from_among the Hlspanlc population

_at Mission High School iw order to assess changes anong lispaaics experien-—

R

cing the proposed treatment. -This situation; however, 1is unrealistic in .
today's urban schools. As a result of civil strife in the late sixties,

schools have been requ1red to integrate all classes and segregation 1§ il-

legal in many districts. This is the sltuatLon in the target school district.

1n 2 court decision (July 9, 1971, David Johnson, et al., plaintiffs vs. 3an
Francisco Uaified School District, et al., defendants, No. C-70 1331 SAW),

the continuation, cstablishment, or furthering of pracLLcea which segregate

pupxls and/ox personnel was judged and declaraed illegal. Therefore; a sam~

’ plxng froim the general population of Mission High School had to be made in

compl1ance %lth current court rulings.

s -

Once the group participants were selécted, each groub member was given
a set of pre—tests which included the Tennessee SelL—Coacppt qcale, the

Folklérico Culture Quiz, and 2 Gepneral Questionnaire. Tests and questlons

were presented in written and audio form via a tape recording. The record- .

ing was made by ls. Ana Horta, native of the San Francisco Bay ,area and

Teacher/Adminiséfator for the San Francisco Unified School District. The

tests were administered by the project director (Hispanic male) and his .

assistant, Ms. Elmy Bermejo (Hispanic female), graduate in psychology (B.A. )

0 . . o,
Following the pre—tests, thirty students in the treatment %foup parti- N

cipated in a six-week Hispanic Ethnic Dance Curriculum with Hispanic dance

and ethnology as the areas of ewmphasis.
--2[;—
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The Hispanic Ethnic'Dance Curriculum Includes dances:and materials

-

from six cognitive areas of ethnography and ethnology.” These‘arcas are:

-

1. Culture Concepts | . .
2. Indigenous History and Influences of "Mesoamerica ' -
3. Spanish History and Influences - .
4. African History'and Influences ¥
P 5. gsyncfepic Mexicénfﬂiégery and Tnfluences \\ o

e

6. Contenpofary Chicano Culture

Because of the high percentage of Hispanics in the school, the dances
chosen were from the Salsa Lﬁklna dance form and from the Son'and Jarabe
dance forms. 7These were tdught from a generic dance perspective presentln"_
an evolutlon;fy development of the ethnlﬁ ~dance 1nc1ud1n° Afrlcan, in drgéﬁ:’

ous, and Spanish influences.

During the six-week treatmgnt period, clinical observations were wade
‘of the students in the treatment group. Behavior was recorded in two cate-
gories: (1) students’' in-class attitudes and cooperation, and 2) thelr ’ 3
ve;?al staeements and responses. The thirty students in the control roup
participated in a regularly scheduled modern creative dance course which

was offered during the same six~week period. . . :'

Both were morning classes. The treatmeﬁt group clae;es wers held on
Monday, Tuesday, Thursday, and Friday at 8:45 a.m. and were 40 minutes long.
The control. class met on the same days £roq 10:15 a.m. to 10:55 a.m. The
treatment group was taught by the project direEtor; the control grouﬁ was
taught by the staff dance jnstructor of Mission High School. Both instruc-
tors were graduakes of the same institution and program, and both received
their preparation under the same major advisor. Further, both did post; C
graduate -studies in dance at the 'same university. The project director was
a Hispanic male; the staff 1ﬂstructor was an Anglo—American fenale«\\plasses
for both groups 'were gcheduled in the high school dance studio which was

equiped with Spec1a1 flooring and wall-to-wall mirrors.

* . .
St the endo fo the six-week perlod both groups were admxnlshered the

same set of tests by the same testers. The tests were presented in written

25~ " c
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- and if audio form as were the pre—Les&sfat the beg;nn'ng of “the study. -Upon .
s o term;naelcn of ,the project,. the data from the-tests were analyzed .
T t : ~ -
INSTRUMENTATLQN X : ’ )
A The three instrumeats used in this study were (1) the Tennessee Self- ' ¢ ,

Concept Scnle by William H. Fitts, (2) the Folkldrico Culture Quiz by

* Lowenzo, TLUlelO, and (3) the Genéral Quesglonnaxre also by Lorenzo fruJ11104

R | 4 - . ‘ o . i
: TenneSyed Self—concept Scale L AN
- N R ) . . ! . . . . N S
o The Tennessee Self- Concept Scale was. developed by William H. Fitts in

0

1964. "It is comoosed of 4 series of subtasts which combined give the total
rsel;-conCepL Score. The saale was standardized and ceveloped from a spmple .
of 673 persoqs from various parts of he country. The oe of tbe sampling ‘ -

group rangegl from: twelve to six ty—e;ght\ 1t had approxxmately equal n
/3

of men and women representative of gll soc;al economic, and educatiorfal .

levels. : -, o e
. . ’ , B ) B ‘ \
The subzcategories for the Self-Co.cept ‘Scale are the following: .

b

L ? . : 4 N - N , « v -
. -7 . self-Criticism & , -

L ..
. - Identity e "§\§\ . . . 1
> a - . 3 - .
' . - Self-Satisfdction - N

- Behavior - : N
S * © 4

- PhySLcal uelf i S —— ,
) - - Moral‘Btth al gelf “ — .
g . - Personal Self ( . "y - ’ ; . '
- Family Self . _ f: : - . '
“ ~ Social Self . ) T - &
- Column‘Varlablllty - h o .
- Row Variability .

- Defensive Score- ' N .
~ o Ve . A .
The total self-concept score reflects/the sum of the sub—eategorlcs.

Total self-concept is a multi-dimensional mgfxlh of internal and external Lo

evaLuations[of the self. High scores in the total self-concept 1ndmcate . .
feelings of value and worth, ®eople w;th}hlgh scores tend to be confident

" .'» ipdividuals who like themselves. Low scoxres lndicate a negative self-image :
. h - - .

-26- . ' |
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" satisfied and accepting of himself a person is.

and little confidence. People with low scores feel unworthy, insecure, and

-

are unhappy and depressed.

_For gain score analysis, the total score was divided into the twelve

sub—categories mentioned above. Self-criticism, the first uf these, in this

«

study indicated thef{ability to self-criticize and was also seen as an indi-

Q L4 A L] . L4 L
cator 0f the validity of the responses gilven on the other sub-categorles.

(=3

This section of the Self-Concept Scale is composed. of midly derogatory
stat meﬂts wh;ch most people perceive as being true w%th respect to themselves.

It 1%\: measure of one's ablllty to ObJeLtLVely evalu;ke the self.

The second sub- category evaluates self-identity. Iﬁ\evaluates how one

describes his basic 1dent1ty as he sees himself. 1t reflects the "I in
relation to the "who are you." ’ . SN T
N\

AN

Once a sense of identity is perceived, it caa be evaluated in terms of

the third subtest:(sqb-category), self-%gtisfaction. This refers to how

- -
< - -

The fourth sub- category of the Scalé is an evaluation of behavior. ‘The

behavior subtest measures how one feels about how he acts and Lunctlons ﬂs
- N .
L ]

a member of society. ‘ Lot .

The flfth subtest, pnysltal self, measures how an individual evaluates

I

his motor skills, his physical body and appearance, and his state of health.
. - Q

The woral ethical self, ‘the sixth sub-category, measures an individual's

perception of his being "good" or "Lad" on the basis of his morxals and ethics.

The seventh subtest evaluaLe¢ how the 1ndlv1dual sees hLmsel@'as a mem-—
Ier of k.s family. Responses refer to how va;uable and adequate ‘one feels
in that’ role.
‘ Via, abiiity, divided in this study into column and Yow variability,
igdicates how stable and confident the respopdent is when answering the
questions on the Self-Concept Scale. High vatlabtllty in responses indi-
cates 2 low ‘level of personal unity and a lack of personal integration. Low

scores indicate a rigid and tense 1evel of personal integration.




.-
) The lasﬁ subtest, the total defensive score, and the self~criticism
score both measure defensiveness. Because the total defgpslveness score
measures more subtle 1evels of defensivefiess, it,ls the gtronﬂcr of the two.
Neitrher a high nor a low score is desirable bec wse high scores reflect 2 2
' str6ng defensive level in the responses and low.scoxes Jﬂd‘CﬁLe a person
lacking in defensiveness. (Foxr further discussion of the Tennesseée Self-

Coépept Scale, see DeBlassie and Healy, 1970 aad also Robiason, 1973.)

o

Tolkl orlco Culture Quiz

The Folklorico Culture Quiz was developed 3s a cognitive evaluation
measure of information relative to an Hlspanzc Ethoic Daace Curriculum. The
quastions were developed from the six areas that were stressed in the cur-

riculum. It is a multiple choice quiz whi,ch requ1res forty—-£ive responsos.

The quiz was tested in a.pilot projectsduring the spring semester of

1978 and rewritten according to suggestions from students at San Francilsco
State Univerqity. The quiz was then submitted to Professor Susan Cashion of
S Stauford ‘University, Profess 50T Ramon Morones of Los Lupenos de San Jusg,
Professor Raul Valdes G.,- former lead dancer of the Ballet Fol&Lorlco de
Mexico, and to Dr. Frank Verducci, Professor of Phy51cal Edugation, specialist
"in tests and meaiysements at San Francisco SEate University. The quiz was -

revised- during the following summer.

GENERAL QUESTIONNATRE

A}

The Genbral Questionnaire was developed as & wmeans o£~compiling back~-
ground information about the partiGipants. 1ths purpose is to establish‘
(1) ethnic group membership, (2) age, (3) profile, and (4) sex.

. .4

Ttems l, 2, and 4 were not as difficult to estﬁbllsh as 1L¢m 3. The
texrm proklle refero to the categorization of the individual as a tradi-
t;ondl dLalLst;c, or atradltlonal parson. In order to better understand

* the meanlnn of rhese categories, one should read YSummary of Characteristics’
- " of Tradltional, Dualistic, and Atraditional Comnupltles (Ram{%ez 2nd
Castafeds, 1974, pp- 100-101). This externzl varlable is one that is dif-
. ficult to control in situations involving subjects assigned to specific

groups. Decause it was, felt that this factor might affect the groups, it

°
[
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was puL through analysis in order to cstablish its influence on data

results. The General Questionnaire was also plloted and revised.

¥

DATA ANALYSIS : N N

Analysis ot variance via regression was dome to establish the impor-
_tance of (1) the relationship between profile and-self-concept, (2) the
re]atlowehlp between profile and the congnitive measure, (3) Zgé-;é{a—
tionship between ethnic group and self-concept, and (4) the relatlonshlp

between ethnic group and the cognitive measure.

Analysis for statistical 51gnlf1cance between the treatment and
control groups was tested using the Welsh—A§p1n t-test with the gain score
as the dependent variable. Significance is considered to be any score with
a Type I error probability Lless than 0.05. Tests are directional and based
on the gain score. The variables analyzed are:

A. Profile °

B. Ethnic Group Membership . A ;

r

C. Total Self-Concept Score

1. Self-Criticism Score o
2. Identity Score

4. Self-Satisfaction Score

4., Behavior S/ ore .

5. Physical Self Score .
6. Personal Self Score f -
7. MoralOEthical Self Scoxg

8. TFamily Self Score

9. Social éelf Score -
10. Column Score Variance ‘

11. Row Score Variance

17. ‘Topal Defensiveness Score

D. Folklgricb Culture Quiz Score *

Be51des the analysis of hard data, dally clinical observations were made of
the students' behavior. Although the observatlons werc not quantitatively
measureable, they are a qualitative measure of siguificance. The clinical

observations were recorded as (1) students' in-class attitudes and cooper—

<>

ation, and (2) their verbal statements and responses. . &
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TABLE I
RESULLS OF TdAE TESIS OF SIGNIFICANCE OF -
. THE SELF CONCEPT AND. THE FOLKLORICO CULTURE QUIZ
i , § GAIN SCORE .. ‘
: TEST | ANALYSTS | ©ovaL ll
L ‘ § - ,
; . ) !
% “A. Total Self Concept q R : g 7.92 i
> I ) ' 4 t
?; 3. Self-Criticism ﬁ 2.52- i
i‘—- : H L E’] =
5 . | I
ﬂ 2. Identity ? wE 5.37 H
T r i
y ;; 3. Self-Satisfaction %k 5.96
) . - »
J i - N
- 3; 4. Behaviox % w* 6.23
. : :
) ’ ! - 4
3 5. Physical Self L 6.91
@ E s 4 ) . . , >
_?! 6. Moral Ethical Self f 5.82
» E,aw . ’ L " !
i o i
‘e J . i
g 7. Persongl Seli v w% . 5.44 3 2
i , . f 4 |
> XJ'" i - o
i 8. Family Self . el ,6.16
| : ! -
§ 9. Social Self | 5.90
(L
. S F - ‘
) ; 10. _ Column Variance ;‘ - 0.05
‘. ’ ) 11. Row Variance H - 1.15 ;
gL ?i - sl
“ f' 12. Defensiveness E Aok q 3.63
Vo ‘ - - ¢ '
; B. TFolkldérico Culture Quiz q ok F 10.03
o R H H .
\\ # = p0.05 *% = p{0.0L = -— = not significant '
v ~30~ .
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TABLE 1I
RANK ORDER OF VARIANCE SIGNTFICANCE
POINT—BISERIAL CORRELATION

) Rank Variable ETA Sqrd. ]
- L. Physical Self - Fw~013§18[ -
2. - \Lehav1or 0.4799 Al
3. . Tamily Self 0.4745
" 4. Self-Satisfaction 0.4586
5. Social Self 0.4531
. C

the flve most significant varlubles are ranked in Table IT zccording to
their ETA squared scores. This number represents the proportion of total

variance that can.be accounted for by knowledge of group membexship.

THe total self-concept score and the sceres of subtests repeatedly shnw
a significant (p < 0.01), relatlonshlp between the treatment and the self-
concept measures. Therefore, it is reasonable not to reject alernatlve

hypothesis one.

[y

There was a significant (p'< 0.01) growth in cognitive knowledge as
measured by the Folklorico Culture Quiz indicating a positive relationship

between treatment and learning- In view of this, hypothesis two was main~

tained.
CLINICAL OBSERVATIONS -

Two areas which were studied in addition ‘o those statistically analyzed ~
" were observed changes in student behavior and responses from stuldents as”

the study progressed. \': N

Observations of student behavior during the first weeks of classes
resulted in concern about fuLure 58551ons. In the first classes, students

objected violently to testing. Many refused to Lake any tests wn;le others

would partxc1pate only to the extent of harassing the people admxn;sterlng
the tests. Some said that they did not want to read so much maLerlal\nor

answer such stupid questions. Non-hispanics vbjected to Hispanic Guestions s
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and especially to

* puring the first testing perlod,
the form of v;olent acts and statemnenis.

comments on nOu wanting

did they contlnue,

delivery and also

As classes be

mellowed

" by -nembers of the

the students in bo

reacher commented thai the treatment students

children to their
and the students
From an obser

attitudes of the s

test.

in both groups as a *esult of their dance experlencc.

Upon conglusi

asked for their opinions of the ccurse

the use of a foreign language.

but there was a definite anrease in

te be rested, more objections followed

agpressive beh=vior was evident iu £
After a few 1ﬂ1tlal low-keyed
Not oaly *

aggress*ve levels of

*

in the words chosen.

an and movemeqt becape the focus ot attention,

and complete ‘data was obLaLned from all participants.

treatment

th groups became

father."

esponded

vational

tudents.

DOLh groups agreed to testing;

on of the couroe,

group *ncreased with each

attached to their Lnstructqr.

Participation in the control group

favorably to

perspective,

This became

tempers

T gticipation
S“SQion and eventually
The staff
came to thclr 1nst~cu<:to.u "as

was also good
the instructor. ’
it seemed that daace mellowad the
obvious when it w;s time for the post-

observable behaviox change‘&id occur

’

btudents from the txeaLmenL group were

and the program. Students resporded

ERIC

£avorably with comments such as:

"y liked it."

"You can look good wmth ‘new steps.”

"It was good e/erc1se. It was real
"You learned how to move your body.'

"I 11ked moving and not feeling lik

M liked learning something from my

7"You_feel good whet somebody is sha
W] Jearned more about my heritage."

“you feel good when your culture is

¥

1 made new friends."

ly fun."

e I can't." -
culture in school.”

ring your culture."”

so beautlful.

H

"I pever® liked Spanish things, but T guess they're O.K."

"I liked it all."




b .- N N

} 4
Responses like these are not quantitatively measurable but do serve
to show a p051t1ve fLEllnb among the treatment class participants. These’
*rQQPOnses "take on more meanlng when compared®to the first days of class :

when student aggression was demonstrated by comments such as:

"what is this shit?" e

- "I dori't understand Spanish. Vhy are you talki.s L. that way?'" \\\\

e

fhere was a positive response among Efea*nent gronp par -icipants. This
response growth is represented in the verbal 1nueractlon that occurred during

.classes from the beglnnlng to the end of the treatnent. It may Tbe further

~

noted that as the program progressed, there was some resentment to the . T

specialized program, but this mellowed and did not cAuse any serious problem. -

Those students who had these negative feelings did pafticipate and were teéted. .

It is noteworthy that durlng cne week of the treatnent the school dis-
trict teachers administered a serles of achlevencnt tests to the en.ire stu-
. dent body. During this particular week of classes, the fifth week.of the
‘ . _treatment, students_came to class with an unusual eagerness to partchpate.
It -was'during this week that the greatest observable changes occurrcd.,
Students offered to help set up the record player, to demonstrate movement
sequence to start the mﬁsic, to change the record . . . Their behavior,
speclflcrlly their level gﬁ cooperatlon improved markedly. The eafller
disagreeable experience Wade the students very cooperative and excited about

the class.

Another interesting development that began during the fi.st few weeks
of classes was the participation of non;class_members. Because the class
was technically full and experiemtal, people wantiﬁg to‘participate in a
few sessions were not allowed to do $0 nor were they permitted into the
dance studio. This deterrent was only partlally SLccessful since there
developed a small hallway dance group. These people hndrd the music and -

would show up to dance. When they were not permitted to participate with

L~
- : the experlmental group, they did their best outside the studio in the Lallway.
i .
% This had an interesting effect on the treatment group. They felt
} special and fortunate to be directly involved in the class. Many members of
e the class expressed this feeljing on a number of occasions. The students. also
, . =33~ ) ’ ;
Q - h . . ’ .
ERIC". * RN Y
WTMHH ) .

N S B y

s e s s e et AR o i A A




rd

.
&

wanted permission to participate to be granted to their classmates in the
hallvay. Unfortunately this was not possible because many of the hallway i
group were not attending yegularly scheduled classes and they could have

*  hiandered the progress of the treatment group.

Contro} group verbal responses and beiaviors wercwiot clesely monitored
in order that the classroom experience ot be contaminated. The control

clas: was observed only after the treatment period.

’Ln conclusion, therc was obsexvable positive changes in behavior and

A
vahal classxoom 1nteract10n among tha treatmenL group navticipants. The

~

.changes were obvious and positive. According to a program observer, "the

: ]
changes were remarkabZe and healthy changes. The [freatmengjgrqup showed a

i

definite grasp of the class momentum. " ]

it was found that the factors of ethnicity and profile did not have any

-

meaningful~effect on the data.

- <
The Tennessee Setf=Concept Scale provided a total se'lf-coneept scoxe,

as well as twelve subtests of factgz§ of the GelL—concgpL. AllL these
factors, except varlablli, , showed a signifiecant Jncreabe in scoré amon"

. treatment group participants. ?

The overall self-concepl ‘score and analysis- concluded significance e ]
«. (p<0.01) according to both statistical tests. Therefore, Hl was ‘seen as an T
' cceptable alternative hypothesis.
- »
S The data results from the Folklorico Culture Quiz as,thetheﬁsurc of cog-
nitive growth demonstrated a significant (p<7.01) gain in total score. This i
result was attained from the ANDVA by gain scoie andlysis. Therefore, Hz was
seen as an acceptable alternative hypothesis. - !
i CONCLUSIONS © . o
LI . “
Enhancement of the self—concept, positive observable beﬁavior! and cog- '
- nitiQe g -- th'did -occur in the treatment group at éignificant~leVels. Tivis ‘
. ) is attributable to the treatment as a catalytic force of poéitive_chhnge. ) 'i
1

Based on the data results, alternative hypotheses one and two are Seen as

+

acceptable, ,
Analysis shows that there was not a statistically meaningful effect of

e

-
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. ethnicity or profile on the outcome of the total self-concept or on the

cognitive measure.

~ -
~ . . . ,,

The self-criticism and defensiveness scores indicate a positive relia-
bility of the self-—concept scores. There was a positive dlIELtlonal change
represented by all mean scores for both groups with the ehceptlon of a slight ‘

2

drop in self-identity, total variability, and an increased defensiveness

among participants in the. control group.

v -

The most significantly affecced sdbcategorieé of the self-concept were: ]
(1) paysical self, (2) behavior, (3) faﬁi@y self, (4) self-satisfaction, and
(5) social self. 7hese five areas represent the subcategories of self-

. perception that were most enhanced as a result of the treatment.

0 - High school z.udents who participated in the Hispanic Ethniz Dauce
Curriculum did show a significant gain in their performance as measured by
the Tennessee Self-Concep. Scale, clinical cobservations, and the Folklorico
Culture Qu;z. It is further noted.that eltbough significant effects'occur¥
red, it is not clear if they were due to the effect of the teacher plus '
treatment or solely co.the teacher of to- the curriCuluﬁ. Basically, there
was a positive correlation between ethnic dance and positive behavioral/

Cngllee change. Specific aspects of Hispanic folklore and ‘culture were

learned by the part1c1pants in the’ HJspanLc Ethnic Dance Currlcul .

-pxz\m\W&rsm L RS ST e, R a e WA E

. LIMITATIONS OF THE STUDY

\\\\ . This investigation was limited in scope and design. It was limited to

\\\\ the study of the relationship of a specific number of participants and their

characteristics to their various aspectb of behavior and thefr improvement

in knowledge of Hlspanlc culture, as measured by the Tennessee Self-Concept

Scale,\ linical observations, and the Folklorico Culture Quiz. The procedure

identilying the participants werc as uniform as possible

were not controlled in this study were the effect of

teacher personalities and their relationship to student

s
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' replicated using a-design that would provide for the analysms and control:

in San Franedisco. Both groups were multicultural in composition. The

» +egtment group had fourteen Mispanics, three Blacks, one Samoan, one
Chinese, two -Filipinus, and one Avab. This group's composition was 64 per-
cent Hispanic. The control group was composed of twelve Hispanics, two
Filipinos, five Llacas, one Cthese, and two Anglo Amer;cans. ‘the contvol
group was 55 percent Hispanic. Because of the numbmr of ethnic perlCLpaﬂtS
other than Hispanic was CoO small for analysis, the variables were reduced

“

to Hispanics and others. . -

Complebc data were obtained for all participants in this study. Both
groups were compatable in age and sex. Average age was 15.5 years. Almost
all the participants were female..

Although an equal number of male and female participants vas included
in tvhe de,Lgn, in fact very few males attended classes. Althougﬁ the compu-
ter at Hission High School was down during the first wezk of classos and \
could not be useé’for the remainder of the study, t the two groups weive suf—
ficiently comparable for. the study to procede. Any interpertation of *he

resqlts of this study must be limited to Lne participants and their demogra-—

-

pﬁig data. . ' .

RECOMMENDATIONS *

Further reszarch in the area of behavioral and self-concept enhancement,

as well as coguitive growth through the use of oLhnlc dance curricula should

-~

be undertaken.
AN

This study should be rcplwuated to establish'a bfoader base on which to ook

develop the theories and hypoLheses presented in the qtudy. It should be

of ‘the cffcct teachex variables such as ethnicity, personality, and teach-

no style. / .

"
2

The effects of a program focusing only on ‘ethnic dance (without history

and culture) on self-concept and cogn;txve growth should be 1nvest1gauec

A scudy of the effect of other art forms (musyc, palntlng, theaLre) on

seli-concept, behavior, and cogunition, with and yithout an ethnic base for

minurity studénts should “e conducted.

~36-
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It is also strongly recommended that a study of the possibility of
using ethnic dance curricula as an approach to Lnterd“s«lpllnary studies
be coadncted. , ) ,
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