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UNIVERSITY OF EVANSVILLE
CLTFFORD MEMORIAL LIBRARY

Library Instruction Program
1981-82 Annual Report

The 1981 fepoft to the ﬂationai ﬁndonent for the .
Humanities and the Council on Library Resources focused on
program development and'improvement rather~then pgoéram '
initiatioﬂ and genera1~aetivity which:domineted-previous
.anﬁhel repo;és., This year's'report will continue the theme
of progfem dévelopmené? Hewever,~Sinee this-is'the fifth

Mghd finalwreporty it will also synthesize and review the -

E

7
./4‘

e oyerallrprogress of the program.-

5E

%ﬂe-Eifth,Year: Developments
A brincigel characteristic of "the 1i§ra;y'instruction
program atjthe'Universityéof‘Evansvilleuis its ihtegfated
appreach; Tﬂis;éppxoach‘means that iibrariens werk with‘
: eXisting.giasses in ‘the curriculum rather than teach a
_separate‘classjon‘iibrafy skills.; Becauee of this integratien,
curricular changee in é school or departﬁent often have a
e%direct end significant“impact-oﬂithe 1ibra£yLiﬁ§ﬁfuetidn
program. Since Eurgiculums change fairly ofteniaccordiné to
‘a variety of factors (state regulétions, eccreditation reQiews,

change of emphasis in'a discipline, etc:.), the library

instruction p{ogram has always tried to be as flexible as

| . .. 1} . ° )
possible 'in its’ approach.
This year, curricular change was significant and came

abodt;through a university—w;de revision of the general
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education‘requirements In keeping with the nationai trend,

the revision strengthened what had become fairly 1oose require—

’

.3

ments in many of the schools and colleges at the Univers1ty 2

One change that particularly effects the 11brary instruction

P

program is that a11 students w111 now be required to take a-

o
l'ﬂ

second compos1tion c1ass;‘ This c1ass is to focus around. the

completionfof a library:research paperfh

The new second composition class will solve a'broblem

that has been}with the library instruction program‘since?it
~ S . . ' ' . _9 o )
began. Until the general education revision, students:hadiu

only one required compOSition course, Compos1tion 104.

Integration of library instruction With CompOSition 104 was
.a primary goa1 of the program from the beginning and,” in many

. ®
respects, the foundation on which it was to build - H0wever,

_‘\'
s1nce CompoSition 104 was the onl y required composition c1ass,

the bas1c writing skills that had to be\@mvered in this class

were cons1derab1e Furthermore, s1nce this 1arge-amount of“"\

= material had to be covered within the time constraints of the

quarter system, it was difficult for many instructors to

'inc1ude the research paper'which 1ibraryfinstruction necessitates.

As a result of these factors, actual use of library instruction:'
in Cc aposition 104 has been erratic and has not met the 1eve1
est ilShed by the orig?nal program objectives. )

As partaof 1ast year s library self- study, a task force
on library 1nstruction stuoied the CompOSition 104 problem'
and recommended as a oss1b1e solution that a baSlC 1ibrary

instruction.presentatio be included in a compOSition class .

i
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other than 104. In]i%s repork, the task force also noted e

that "the current‘fnterest in general"education requirements

may prov1de the means to carry out this recommendation."

¢

The new composition class %ill be focused-around the

‘completion of amresearch paper. Library instructiOn will

therefore play a central role by introduc1ng students to - wf'

library resources for development of the'paper. In ¢ontrast, |

Composition 104 was primarily a "dwammar and expository writingﬂ
-class."A Library;instruction in 104 was always in addition
to)these areas andcanioption;that'many faculty‘chose not to.

‘ includ:t'%

The failure of Composition lO4 to serve as a‘foundation
o

< -

class for the instruction program was never due to a lack of
general support by the English Department faculty for the
'program SeVeral faculty have often expressed- theii desire

to include library instruction in lO4 but felt too constrained
by the’ factors already discussed.’ The second compos1tion class
will prov1de the time these faculty members feel they need in |
dﬁorder to prov1de a library instruction presentation and still
cover other necessary material._ This kind of general'support

" was made clear in a recent meeting to discuss the. effect of

the new general education program on the library instruction
program with the English Department. All faculty at that “
meeting were in favgr of excluding library instruction from
Compos1tion 104 and including it 4n the new second comg!Sition

class. It was also generally expressed that this new class was

"the answer to our,problem, nd that library instruction would




be a‘natural and important component'of the‘second composition
_class. The‘general support for. the instruction program that B
has alyayS‘heen present in the English Department W}ll now
r/he.fully utilized. Because of thls»support and because the
Second'composition class wlll focus.around the completion'of
"3 research paper, the new class will provide a?foundation for
the library instruction'program'which Composition 104 had

never successfully established.

P 3

Another weakness of “the program identified by last year 's

. task force dealt with excess;ve dupllcatlon of llbrary 1nstructlon
T3 resolve thlS difficulty, the task force recommended working :

: wg&h schools and departments 1nd1v1dually‘to develop a program

of llbrary 1nstructlon that would 1dent1fy certa1n classes

1 5

for 1nstructlon each time tqey are taught. JIn this manner, a
' progress1ve series of presentatlons could Be g1ven,"bu11d1ng
each. t1me on the contentcoﬂ;prev1ous lectures. ThlS approach
- would eliminate ia great porflon of the dupllcatlon and,
hfurthermore, produce graduates w1th1n a- ma301 who would be h
un1formly competent in their blbllographlc skills.

To. carry out the task force S s recommendatlon, two schools
were selected this year for initial efforts The School of
Nurs1ng and the School of Educatlon were selected for two
prlmary reasons. Flrst " both schools have a tlghtly structured
curr1culum which matches well w1th the sequentlal, progres51ve
nature of the llbrary 1nstructlon proposal ThlS tightly

structured currlculum also allowed for relat1vely easy identi- -

) flcatlon of classes that could rece1ve library 1nstructlon at




the more. advanced 1evels - The second reason. for‘their
se1ectlon.was that each scheol. had a fachlty member as a .

member of the Library Self Study Team ~These two faculty

-

gmembers, Rita Behnke 1n Nurs1ng and Sy1V1a Moore 1n qucatlon,

K -
~

- were fam111ar with the study S recommendatlon and were

espec1a11v he1pfu1 in giving comments on proposal drafts,.
suggestlons for’ the se1ectlon of approprlate classes and
adv1ce on how to best approach their respect1ve schools with
the final proposal I

Attached to this report are the two proposals and cover

~memos that were sent to the Schools of Nurs1ng and- Education.

Wlth the extens1ve curr1cu1ar changes brought by the general

education ‘revision, there has been little time. for e1ther of

these SChooisﬁto giveggttention to the 1ibrary'instruction_
proposa1s; so official response has not yet come; however,

infermal comments from some of'the faculty haVe been’

enthusiastic and>Supportive.
N ) . . . 3
Even without official adoption of the proposal, some

benef1ts have already come about in the School of Nursing.

;One of the c1asses 1dent1f1°d for . 1nstructlon in the Nurs1ng

proposal was Nursing 353. Th1s past quarter the faculty member
teaching the c1ass arranged for an in- class 11brary presentatlon

on the basis of the rationale presented in the proposal. This -

was the f1rst t1me that the class. had received such a presentatlon.

I

-

Yet, wh11e events such as this and unoff1c1a1 receptlon'

generally 1nd1cate eventual adoption, it is unclear what the

.1mmed1ate future of the proposa1 1s in the School of Nursing .

o

& | . . @
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Curriculum changes have come not only‘with general education

-

requlrements in Nursing but ‘also with an extens1ve in- house
currlculum review that may requlre changes in the llbrary ,

instruction,proposal as Origiha}ly submitted. However, it
v 'ﬁp
does appear that the faculty in the Bchool of Educatlon will

4

P, ,
adopt the proposal 1n~the fall. Once _the proposals to these

two schools have been adopted other schools.and departments

"w1ll be 1dent1f1ed and s1m11ar programs developed for adoption

-

in the future.

<
l

Last year s annual report'noted that the L1brary had

i . ot

begun offer1ng computerlzed 11terature search services to the' %

Unlver51ty communlty ahd that lecture/demonstratlons on this

vneW‘method of research were becomlng part of the llbrary

[§
© . »

instruction program. ThlS 1nstructlonal act1v1ty has contlnued
v <

and expanded durlng this past year. Included as part of th;s

* e

year's statistics“(attached) are eleven.presentatrons to classes

Sn the use "of blbllographlc data bases A class presentation

'xJncludes a general d1scuss1on oﬁ%the log1c used in onllne

Searchlng, the role of data base vendors, the advantages and -
d1sadvantages of a computerlzed search and the spec1f1cs of
how to 1n1t1ate a pearch at Cllfford lerary. " One presentatlon

was made to a group- of faculty at a well~ attended faculty

development sem1nar, sponsored jOlntly by the L1brary and the

Unlvers1ty~Department of Contlnulng Educatlon. Bes1des pre—'

senting the rnformationfoutlined above in more depth, the
p}esentation also provided an opportunity to express .the
. . ¢

o
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hlbrary S 1nterest in g1v1ng s1m11ar presentat}

-

.ons -as part

-

¢ the 1nstructlon prbgram to upper d1v1s1on classes that

.
have s1gn1f1cant research projects . or are research related-
' ~

-

.
-

One of the most 1mportant elements of a lecture on data

i
base.. searchlng is -a brlef demonstratlon of an.:Qnline search

Even when spea&;ng to a class of senlor englneerlng students,

the potentlal and power of online searchlng becomes much.;
cleorer with® a aemonstratlon.

A suggested toplc taken from
the class, rather "than a pre planned search, seems to make

-an even deepek 1mpress1on on students as they see relevant
RN

c1tatlons appear on the screen. w1th1n a matter of m1nutes.

N
ThlS is true even ‘though the search strategy used for the

topic may be ‘crude and unreflned since it is formulated
qulckly and ad hoc.

There ‘are many dangers 1nherent in a

class demonstratlon, and they can be counter productlve if
&
they occur.

However, problems occur surpr1s1ngly 1nfrequently.
&

Thus, . the potentlal advantages of a\successful onllne demon—

stratlon.far outwelgh the dlsadvantages assoc1ated with’
i infrequent failures.

1 L]
Y Y
[}

P

Though onllne demonstratlons are 1mportant, they have
R AR E R
had to

be elther exc;uded from the presentation altogether
or limited to very small groups.

Ind1v1duals in groups that
are even as large as ten oxr twelve cannot all see,what is
happenlng on the termlnal.

This year,

however, two students
from. the School of Englneerlng have been worklng on the

H

. o
constructlon of an interface dev1ce between the termlnal and
a television monitor.

The project was done as part of the
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L Senlor Des1gn Semlnar requlred of all englneerlng senlors.f
:“' s - The' prOJect is progress1ng and w1ll hopefully be complege by + " 5
5 v ‘the fall quarter. . The- 1nterface dev1ce w1ll allom for - -
Lo "'demonstratlons~toﬂlarge‘groups and‘w1ll“be a yaluablebassetw
. | to the 1nstructlon‘program.»; ; . ) - g ~""f'b o ; :'

© -
o »
.. .

In thlS fifth’ year, it 1is 1ron1c that a concern for the
* @. ?

Te T ¢ 1mprovement‘of the‘general educatlon progré@ a development .

completelj outside ‘the llbrary 1nstructlon program, solved a-

problem that has affected,the program~s effectlveness from,the
beginning. While it may be ironic, as longzas the program is

" an integrated part of the curriculum.and not a separate,"r ij,,@

L‘independent'class, this external type of effect on the program

cannot be called unexpected or unllkely to happen 1n the future

.,

in some othe% way . ’When'lt does_happen aga1n,_1t may not be'

- N ) N . . .

1 ;~-vfor the better of the library instrhction,program as was the
o case this year;foowever; regardless of futureﬂeffécts on the R
program from outs1de develompents, the ablllty to remaln -,~a '

- effectlve and .even to 1mprove from these changes will be based

o -

L. on the program S flex1b111ty, its ability to ‘adapt in-.a. changlng,

dynamic env1ronment., The llbrary 1nstructlon program at the

o \

Universityaof'Evansville has th1S‘qual1ty,‘and because of it,
will continue to be effective in the years to come.

“ . ) . w0 E o ) BN ' "
0 . . i . - ’ ) .

i . -+ ' ) - . o
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Five- Yeag_ReV1ew and Assessment ) /

« ’ N R ’ ° )M ~

i\ successful program in any enterprlse whether education,

.* 77, . e

-

" science, or rnd&stry isy often viewed ‘as a series ‘of progress1ve

o

accomplishmen a; The common perceptlon 1s that the,successfs“

s -L...
of the m@st recent'year should surpass the accompllsﬁments of
v . ..

previous years.until flnally, the_goal'ls'reached., While

Kl

"M-this type of'devélopment may be.con§idered «the ideal process,

8 -

N Q .
The more usual. process is to progress byﬁway of successes

and fallures, accompllshments as well as unsolved problems.

N by .

. The history of’ the Un1vers1ty of FvanSV111e b1bllographlc

g

instruction program over the past flve years has followed :
this'latter‘type of deqelopment. ~In assessing the program as

a. whole it is important to documént the successe 'and~the‘ : )

&

accompllshments, but it, 1Sxequa11y 1mportant to deal w1th the'

a , L'l‘< .

shortcomlngs, the problemlathat femaln unsolved {t is only

" when both these elements are known that we cah determine if

the program is a succes$ful. one. c - : e

The& annual reports to NLH and CLR are the. program s

° ‘ &

v

3

diary. They document many of the program s accomp11shments

‘ands its problems. As Wth personal d1ar1es, rereadlng them

\ A

prov1des keen 1ns1ght 1nto developments as well as p01nts df

- ° .

reference from whgch the program as 1t now ex1sts can be g ET
reviewed. , . o i ‘ . ‘
The first annual report was written by'Mary Biggs. Ms.

- ?

Blggs Wwas the director ofs the program for the flrst two years,‘

’and her report begi“s pos1t1ve1y ‘with a 11st of the strengths :

» . . Q
2 “ S
.

"successful programs hardly ever follow suoh a perfect pattern. .

i
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The first strength

.

announced that “relatlvely llttle res1stance [from faculty]

has been encountere?; Thlsrstatement prov1des one of the

and successes’of the first“year.

most strlklng signs of progress of the program s1nce it

° [

clearly 1mplles that res1stance Was expected when llttle

- ' P

®
res1stance'occurred, 1t_s1gn1f1ed a suécessful element of °the

i

program. _ o . : o o

T An %xpectatlon of resfst nce is now so forelgn to the'

ﬂ

: \
prograp 1t 1s surpr1s1ng to real 1t 1n this f1rst annual

13

report. ThlS is not to say, howe\er, that acceptance of the

e
- \

program is absolute in 1982. There~are some~faculty6members

( : »
who havg always res1sted library: 1nstructlon and who w1ll

) , &

always res1st but they are a small m1no€1ty. The-reasons

¢

are deep—seated

L4

~ for thelr res1stance Vary w1delyp

*®

never been related to a dlssatlsfactlon with the llbrary

. “

1nstruction program 1tself - ' T
« ¥ e C )

4

“~% Many of the other successes listed in the “first report*

ware surpr1s1ng in retrospect because they have now become

o
=N BN ! *

B
such an integral and everyday ‘part of the llbrary E serv1cesh

‘ \ & . “

For example, the-report déscribes .the library's vertical fl&e

before the llbrary 1nstructlon program "as a llttle—lsed

* ‘)\
pamphlet depos1tory ‘ Now, ECcordlng to, the neport,mlt "has
/ ; /
- been reborn as the Informatlon Flle,«.[and] has becomg Very
° popular’ and helpful to, studeqtsh The Information Flle

-

contlnues(to be a Valuaule and well used resource that/
.. < ,

librarians frequently promote 1q-llbnary ;nstructlon -

presentations. o : _ e,

[}

O

AG)

and have‘,

Q
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The rebirth of the Information‘File was just an

.

- A example of an even more s1gn1f1cant development during-

. thls,flrst year, and the’ overa11 theme of th1s report is

that "the philosophy_and"signiflcance pf library instruction

have been accepted by the entire professionai staff and .

-3

- " permeate 11brary operatlons. The 1ibrary instruction~ g

* centered stance. * This type of or1entatlon continues t be‘

the 1ibrary's model, and the library instruction program\ls
still a fundamental part of it. ' ' L \\\‘

* The first year"was not simply one»succeSS"after another
» ' of course, and-a list of weaknesses fol]owed the 1lst of

strengths." The f1rst weakness noted "eValuatlon and follow—up

-~

have ‘been the weakest part of our program, as we have

I
. A .

A concentrated on worklng w1th as many grofessors and students
Tt as poss3h1e¢... uantlty of presentatlons and student

s

contacts may decline; uallty shou1d 1ncrease 1mmeasurab1y

‘v
Ly @

E Evaluatlon of the program and 1ts effectivehess has alwayS

been extremely dlfflcult but two dev1ces, student evaluatlons

I

o o and preliminary bibllography-forms,.have prov;ded some

e

evaluatlon of program effectlvenessm

Co . .- Student evaluatlon forms were used frequently durlng “the

\

'r first three yzars of the program.. These e?%?hatlons were in

general V@ry‘pos1t1ye and prov1ded much encouragemGnt durlng I

~
o -

the‘early years; However, because the research methods and
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L]

library:tools presented_inplectures were so new and
unfamiliar to almost all students, the evaluations provided -
little more-than reinforcement that lfbrary_instruction was
sorely needed.,AThey did.not'provide insights'into how
presentatiOnsbmight be improved-or how_successful they were
in improying studentdreseargh'capabilities.

~ The most successful evaluation instrument has been the
- : o
preliminary bibliography form. This form is passed ouf by

o

" the librarian at the end of a lecture, and students are told

to complete the form as Lhey conduct their research in the

.

library, listing those sources they intend to use for their:,
final paper. - The forms are generally due in a week ‘or two

at which time the librarian reviews them and makes‘suggestions
. . ,".; ) - e C LI
for improvement., What was described in the first report is

still accurate now:

We find that most students act on our
* ' suggestions, ‘a great majority of bibliographies
_are at least adequate and show the influence
of library instruction, .and many are quite
'sophisticated. "We are Convinced that these
+  time-consuming follow-up procedures are ”
extremely berneficial ‘both to the students
‘and to us, in evaluating, modifying,,and
planning our program.s.Course instructors
have been very pleased with the resulting
quality of students papers.

& o

Bes1des evaluation from students by way of evaluation N
&

sheets: and preliminary bibliography forms, there is also
. . [ : . . .
faculty eyaluationwto‘which_the,above‘quotation alludes.

,While tHere has never been a formal survey of the faculty
for their evaluation of the library instruction program,
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informal evaluation is.a constant process that occurs
pefore and after eyery presentation. Faculty members
often make suggestiOns on ways to improve a specific
lecture. Their comments have always been very pcsitive

and suppcrtive overall. Perhaps the best. 1nd1catlon of ;.5

,faculty regard for the program is that most of the presenta-

tlons now. given are not orlglnal ones to new classes but
are updated ones to the same class each quarter This
repet1t1ve quality shows ‘more than anythlng else that faculty'

consider the., presentatlons useful and belleve they they make
N

'a-dlfference in students’ papers and research projects.

The statement,from this first report that quantity

of presentations would decrease while quality should'increase

€ a-

has proven to:be accurate. tFor the first three years”of the
&
program the dom1nant objectlve was simply to reach as many

classes as poss1ble and to work w1th ‘as ‘many faculty as '’
,possible. However, after‘twq or three yeary of th1s-emphasis
on actiyity, duplicatlcn began to occur. F&r example,'it
was'not uncommon by the third year of the prcgram to lecture
to a class ln,which apprcxlmately one third.ofvthe students’
had had se;eral library }ectures’inggther'classes, another

th1rd had had one, perhaps two, library lectures in other

classes, and a flnal th;rd had never heard a llbrary

. presentation before and whose llbrary skills were‘mlnimal.

While lectures to classes are always individualized’
to the research needs of. that particular class, repetition

occurred. uFurthermore, there~emerged a tendency to lecture

1. R ?

o

o




' “ness of the program in another way as well. For the first

14

'bto the 10west'common denominator in order to assure that

each person received at ‘least the basic requirements.
Upperclassmen who by chance found themselves sitting through o b
library presentations that repeated many of the same basic’

sources began to resent library presentations and to. make :

their'resentments hnown to faculty mempers. Thus, in the

fourth year'of ‘the program, activity was~cut back, particularly

in classes where a le'Of upper— and lowerclassmen were likely

 and where research prOJects were not unique or extens1ve

L)

A purposeful decline of act1v1ty 1mproved the effectlve—

two or'three years all facultyfwere‘contacted for poss1ble
library presentations to their‘classes. There were a few
faculty members who were often hes1tant or’ reluctant but. 1f
theymwere called, reminded, “and gently prodded would in .
time-schedule7a”llbraryﬂpresentatlon. "However, the Verbal

and non-verbal support by the faculty member was never strong.

-Not surpr1s1ngly, the class percelved this lack of complete

support The cr1t1cal need for faculty support was noted in-
-

the 1979~ 80 report<that said J/'rffo matter. .how well prepared I

may be, no matter how slick the handout andGno'matter how )
profess1onal the lecture,'lf the verbal and non- Verbal support
and comm1tment from the faculty member is- not evident to the-
students, then my‘presentation will be'successful.to very

few in that class. Students are Very qulck to percelve a lack- i

bf support on the part of a faculty member, so the. proddlng'

Qnd rem1nd1ng of faculty in order to obtaln a presentatlon

\
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- was stopped; To correctfthis problem, efforts were shifted
toward improving.claSSes that‘were successful anq in working"
with new faculty on a more selected basis. |

. It is, of course; an easy matter to show a decline in
quantity, but it is. much more difficult to demon trate an
increase in quality An indication of this transition is™

evident in -our statistics, however . For example, comparing

a
4

.d'the statistics for 1981- 82 with the second year of the program,
1979—80i there is a de¢line of 52 percent in the number of
courses reached, Yet) for these same yeéars there.has been a

decline of “Jjust 29 percent in the number of. presentations

‘given These figures indicate that while the program is

reaching- fewer classes, those c1asses that "are receiVing,
I_’m Ts .
instruction are being worked with more extens1ve1y

The 1978- 79 and 1979- 80 reports are best examined - e

toqether s1nce they cover an important trans1tiona1 period ..

The 1978579 report"begins ominously:- "A great~and potentially

~disruptive,professional personnel turnover is occurring at the

University of Evansville." The turnover was indeed extensivé -~

as‘the,dean'of the library and the three librariahs most

°

responsible for library instruction 1eft. Despite this ominous

“beginning, the overa11 tone of the report is positive, eXplaining

many of the accomplishments of this second year of the program
One portion details nine reasons and .examples of why "increased
effectiyeness and deptn have“charapterized our 1ibrary

instruction and faculty relationships this year." These nine

N . ~ . . . .
items ‘show real development of the-program in areas .such as.

om




development of presentations, evaluation, handouts, and»
follow—up exercises | L

In contrast, the 1979 80 report has a dlfferent tone,
indicated by thiSfearly statement: "The malntenance of the ..
program's high level [of activityl] 1s‘no small accompl1shment.
[ for this year"‘considering the extremely high personnel
Fturnover at the beglnnlng of the year © The program ‘did
1ndeed ma1nta1n 1ts act1v1ty durlng the th1rd year aﬂter the . .
"great and potentially disruptive" turnover, but the stress
towards depth that was 1n1t1ated in 1978-79 was replac d by
a re- emphas1s on quantlty of act1v1ty and a focus on
're establlshment of the program : ’ . b

By the time the fourth annual report was wr1tten, thé
program was agaln developlng in several areas The fourth

o .

report 1s pr1marlly a d1stlllatlon of a rev1ew of the program

o

conducted as part of .a comprehen51ve llbrary self study

. Many of the problems 1dent1f1ed -in the fourth report haveﬁ
already been addressed and discussed in the_report for this

'year It may be‘useful, however, to review some of these
L S
developments from a more long range perspectlve '

The proposals to initiate a structured program of llbrary
instruction by department deals with more than the problem

of 1nstructlonal dupllcatlon. 'As explained above,. when

faced w1th a class of mlxed students SOme of whom are advanced,

- v

some intermedlate and others at an*elementary level of llbrary

-

.knowledge, there is a’ tendency to lecture to the lowest common.

denomlnator. Even when a more 1ntermed1ate posltlon is




\

successfully taken 1n lecturlng, discussion of’advanced
\l\brary tools and technlques is precluded - If the structured-

proposal‘}s successful 1t w1ll prov1de a sequence that will

,L&ncourage and permrt‘the development of advanced llbrary

skills and knowledge. o T

The proposal also addresses the need\to\produce graduates
\ -
within ‘a school or department who.are un1formly competent\\\\\\\\i\\\

~in their llbrary skllls " This goal has been 1mpossrble to

reach as yet.since many classes have a library presentation

one quarter but'none the next depending on the interest and

support Jf. the individual faculty member teaching the class.

»
-

If a department or school can formally adopt a proposal such- ,
as the two for Nurs1ng and Educatlon, then spec1ally selected
’classes‘w1ll recelve llbrary 1nstructlon consistently each
- time the course is taught. For ‘these reasons the proposals '
are a unlque attempt to blend the strengths of an 1ntegrated
»approach to llbrary 1nstructlon w1th the cons1stency and.
e

unlformlty offered by other approaches

The future ‘of the 11brary 1nstructlon program is clear

o
Y

in one respect. it will contlnue., Yet the program rs sure

. to ohange and evol;e as it hasber:the pastafive_years With
the‘support.of the National Endowment for the Humanities and_"
the Counc1l on lerary Resources ' Cllfford lerary has o
nestabllshed a- program that has become an 1ntegral part of the .

educational program "at the Un1vers1ty-of Evansville. ' Clearly, °

this is a most constructive.result and one:which will, have .




3 lasting impact upon students attending the University .
g - | - . , . .
of Evansville. N
e * - ' ' Submitted by, ° ‘
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'PIVE-YEAR STATISTICAL SUMMARY

]

oL S . . - 1977-78 .

Coutses: * ~ .55
Sections: 93 - : . .

- Presentations: 89 . . . . CT
Students: 2,459 )

. 1978-79. .
A ' . i . Seétions: 112 , ’ ‘ o,

Presentations: 118 :
‘ ﬁtudents: 2,395

© 1979-80

: - Sections: @ 108 o - : .
o . Presentations: 123° ‘
- Students: 2,298

1980-81 © .t | o

Courses: 71

Sections: .97 7
¢ : e Presentatfbns: . 114 LT e
‘ ’ * Students: 2,142

: /_]_,,9 81-82 ‘ "

' “ ’ - //’ Courses: 52 N
: EA o Sections: 75 TN _
- , . S N Presentations: 88, \\ '
- —_— ) / - Studépts: - 1,634 . o <N

o ‘ 1' Five-Year Totals’ g -’ o
P o . ? . © " Sections: | 485 ,
o ’ - Presentations: 532. : - \ i
v : ' ., *: Students: 10,928 '

@
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’

I:H;'MORANDUM

.

TO: Dean Oana | : ‘ ; '
FROM:™David &m@tﬁ T . |

DATE: February 4 1982

RE: L1brary Instruct1on in the School of Edgcation E »\

i

. o kA
‘. ,/ ' b
.

This past academic year “the 11brarv/undertook Jn extensive rev1ew
and analysis of its proarams-.and services 1n avself-study process
assisted by” the Association of Research aries Office of Management LY
Studies. The self-study had two primarw ob3ect1ves first, identification
- of needs based upon analysis and study and, second, the formu]at1on of -
'4recommendat1ons address1no the identified areas of ‘need.. \ ‘
- “A.series of task forces, comoosed of . teach1no facu1tv 11drar1ans
and students,’ addressed specific areas of library service. One tasl
- force addressed the Tibrary proaram of irfstruction, whereby libyariaps
in-cooperation with teachina”faculty instruct students in the use of the .
11brary and aenera1 research methods N ;

. The primary 1ssue *identjfied by the Task Force on L1brarv Instruct1on
was the uneven Tevel of ‘stuflent Tibrary skills and, because- of th1s, that °
instruction could rarely progress bevond the mos.t basic.library and researth
methods. The réason for this was attributed to ;Eg;uﬁfe%ta1ntv anc -
var1ab111tv of presentations tn c1asses The Tas# Force noted in its report
that within a major a particular class may have a -library presentdtion one
vear and none the next. Uhile the results of this process are several,
perhaps the most sianificant is that ‘some students araduate with substantiaﬂ
Tibrarv® knowledae while others araduate with only the most basic, elementary
knowledge of the_librarv and research methods. The Task Force also noted
that there appeared to he a number of classes in various discinlines in
need of instruction beyond the basic level but which are not receivina it..
The Task Force attributed this to the lack of a structured abproach 1o S
instruction which would allow for a procressive 1nstruct1ona1 seauence and N
thus the ooportun1ty to teach more advanced library . sP111s : ‘

I know that the faculty in the Schoo1 of Education are sunport1ve of
"1ibrary instruction and aware that no Tour-year prooraﬁ\}an totally eauip
a graduate for a Tifelong career. ..lhile the idea of learping as a lifelopg

+ .y process is an old one, it is esnec1a11y true in our society as the so- -called
. Jdnformation explosion continues and vwé learn more about the“process of

‘learning, the process of teaching, theories of motivation and new methods .
of instruction. As storehouses and disseminators of information, libraries
‘play a critical role in this process and the skills to access libraries
assume equal 1mportance To assure that underqraduate students 1in educat1on
‘receive these sk111s, a three-step proposal for a structured proqram of
11brary 1nstruct1on is attached to th1s memo. .

'




. Dean Qana £
Page ?2 - b

o
R

o . g . .
*It is my hope that the attached proposal or an amended-.one’ be o
adopted by the School of Education faculty, Briefly, this,proposal -~ =~ ;
.recommends a 1ibrary tour/discussion ‘in Eduation,100, a lecture to
Education 200 or Enalish 212, and a lecture/demon€tration to Education 302.

I viould be pleased to meet with you or the full faculty for discussion
at your convenience. S . >
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. [ , .
A Structured Proqram of L1brary Instruction P ; ©
For Undergraduates in the! School- of Education - -~ v )

T

17 -

This proposal conslsts of three progressive levels of instruction in
Tibrary research skills. Each of these levels has a specific set of objectives
and a class. or choice of classes: where the skills can be taught and the objectives
met. It should.be noted that the choice of classes is the.least important element
of this ‘proposal, and the most open element to discussion and~revision. Indeed, .-.
if this proposal is' to be a durable apd ‘successful program over time, the se]ect1oﬁ
of classes must always be flexible and survive the inevitable v1cass1tudes of

curriculum. At the same t1me however, there are three 1mportant cons1derat1ons
in choos1nq c]asses i

' ' N L

" 1. The:levels. of 1nstruct1on are progress1ve and the skitls of a h1qher )
level depend on mastery-of the lower:levels. Therefore, classes >
should be ‘ghosen so that all’students in the schoo] will have taken ;

. them by graduation and that, as much as Dosswb]e, these’ classes be
e1ected sequentially by students, .

2. L1brarv skills are funct1ona1 onec that- requ1re use to effect1ve1y
Tearn and master. It is important that each class 1dent1f1ed for L
1hstruct1on have some type o” assianment involvina use of the«Tibrary. /.

. The exact riature of this asSianment is ‘unimportant and could be the «
traditional term paper (of varyino lenath) or any assianment that
involves 11brarv research, depending on the sub1ect of the c]ass,
interest of the Drofessor, c]ass obJect1ves, etc. v

[ S5 I

L1brahy 1nstruct1on should ta”e place the same quarter of the’
Tibrary-related assignment; otherwisé, students ouestion the D
reievdnce of the 1nstruct1qn to the class and later, when the’

skills are needed, much of the information is Torootten

P student in the Schoolxof Educat1on who proaresses throfligh these Tevels . -

.0f instruction in library research and can. shoi by the third level the 5uccéssfu1

incorporation of 'these research skills by the production of a bibliogranhy that"

‘that is current and up-to-date, 7 hiah quality, and of a sufficient auantity
"of references to cover the-.subje:t will be competent 1n Tibrary research 1nwthe

field of education. e .

I. Educat1on 100: Career Decisioens

s

As one of the first classes taken by all students in education, 100 is a
natyra] place to begin the process of 1ibrary fnstruction. The objectives of
Education 100 are not considerable since the class is intended pr1mar11v as an
orientation to the profession of education-and an ,introduction to major issues
and "factors which.influence students, teachers and 1earn1nq“ (1980/82 .

-

Underaraduate. Bu11et1n)




. ipportant 11brary research tools in -education.. This second presentation will

v

I '_three books owned byathe “1ibrary on the topic.

II. Education 200: Foundations ofoAmerican Education:

: N : B STl i R
: 'Th§/11brary preéentat1on to Educat1on 100 w111 also be an introduction. S
and orientation. There will be.an orientation to the physical arranqement T
“of the Tibrary and its resources including a discussion of the Library of .
Congress cldssification system, arrangement of the reference@area, placement =,

of journals and a brief explanation of the use of microforms. The tour will.

also provide -the vehicle fog, an explanation of local 11brary tools, such as .

the divided card cataloo and’ the Periodicals Holdimas L- List, and an -introduction

to Education Index as an examp]e of a specialized 1ndex S SN
. . ) g . : .. 9 “

-

ObJect1ves ,
. . . oo L . C
A. Understands the d1fference bgtween the author/t1t1e card cata]oq
~and the subject catalog. - _ . 1_ 5“ . “
l; Given either an author or t1t1e of a book nwned by C11fford,
, can identity the correct ca11 ‘number.,
2. Given a straightforward subJect ‘heading, can\1dent1fv two or

c

Comprehendc the physicyl organ1zatgon of mater1a1s in the 11brary . ”4 

1. Locates needed books and perlod1ca1s o \,, . ) 3
2. Uses rfeeded microforms and asls for he]p in th1s area * . ‘
~vhen feeded.” - L o .

C. Hakes.effect1ve use ot Education Index and understands that Education °
'Index is a ource of professional 1nformat1on in the f1e1d nf educat1on

1. Given a straightforward. education- re1ated subJect 11sts twio or
three articles in professional journals: ..

2. 1Is able to state that the primary difference between Peader s Gu1de
.+ and Education Index is that Reader's Guide covers popular sources :
* - vonly and Education Index covers profess1ona1 sources of information. . -

. in education. v

3. Correctly reads a citation from Educat1on Index by 1dent1fy1na 1ts

e 1mportant elements, . such as source, volume, paces; date, etc. .. - . =

.. -

S s ¢

T

Eno]ish‘212: Research‘and'Report Kritina (prooosed\

. Beyond the or1entat1on to the 11brary s physical arranqement and an intro-_ _
dutt1on to. Education Index, there needs to be a mere advanced distussion of "“*\-\

emphasize the resources: of ERIG including the use of RIE, CKJE_and the gﬁ_.v v

Thesaurus of ERIC Descriptors. Ihile this presentation® shou1d also cover the.

Encvclopedia of. Education and Good's Dictionary of Educat1on, the 1nc1us1on of .

other sources wiklT vary according to subject emphasis.of the class’ interest of

the professor and the spec1f1c nature of the library-related assianment. Possible -
sources include:. Burds' Mental Measurements Yearbook, Psycholoaical Abstracts, ,
Exceptional Child Education Resources, Digest of Educat1on_1 Statistics, St .

Social Sciences Index, Library of Conaress Subfect Headings, and how to identify.

and use spec1411z‘d’b1b11oqrapﬁ"es in tﬁe card cataqu such as Harman,

“ . N 3 -7.




- The Politics of Fducation, Winchell, The Hyperkinetic Child, and other

fi-

- o<

LI
-
=

e T R

(I1I. Educationm 302: Human Growth and’Developmenf” - - -

" "ofonline searching. v v

, specia1jz§d'bib1§bgraphies as they appear in ERIC.

'

;. Fina11y, students will comp1eté at this 1eVe1~a"bre1%minahy bibliography

form on the topic 'of the Tibrary-related assignment. ' These will be evaluated

. by thgjlibrariah and facu1@y member and returned to ‘the student.

o .

~ {In the choice of a class, English 212 has a distinct édvantaqé.in that Ty

. one of its primary objectives is .to teach research and general information-

gathering methods. It is a proposed course, however, and even if approved,
may be more difficult to include ﬁibrary instruction consistently as the
interests®and emphasis of the class change'with differert professors., o
Alternatively, Education 200 is taught within the School of Educationy however,
in the past it has not generally had‘a~1ibrarv-re1ated assignment.) o
‘ . s o . .
A. Comprehends and utilizes the concepts of Search strategy with a
variety of types-of sources represented in’the biblioqraphy.-
‘1. Locates a scholarly background article, literature review, or
— specialized bibliography related to the topies L :
2. The bibliography includes citations to important books ,
_ + professional journal articles and ERIC documents. * The _
’A bibliography will exhibit minimal reliance--if any--on popular

sources, such:as Time, Newsweek.and U.S. Mews.

£. Has a fhgfoUgh uﬁdérstandinghof thé use and oraanization of ERIC.

- s o . ha y

Able to name at least three differences between PIE and CIJE.

States two reasons why ED numbers are important. :

- “Given’an incorrect subject headine in ERIC, js able to identify
the- correct heading and two related headinags through use of

. - the ERIC Thesaurus. ° ‘ : - :

AR
e gy

G Ny —
P

C. Feels positively towards the librarians; recoanizes thode workine o e
. at the Reference Desk as a guide to further sources of information 2 '
- -1f needed, and as a willing aid to the ‘interpretation of reference ARURET S
tools vthen problems ‘of use and interpretation -arise. S A

1. 50 percent of the students in a class ask a Peference Librarian
. for help-at least once.in the process of their research. '
2. 90 percent of the students term the librarians as helpfuT on an

" evaluation form. B -

¢

ith an understanding of basic research tools and’some experience in the
use of specjalized educational research tools, a student can understand the -
concepts "behind computerized literature searching and have a much better
appreciationgof its capabilities. - S T

The presentation to this class will focus on.the use of computerized -
literature search services. This will include an explanation of computerized
searching, how to injtiate a search™at C1ifford Library, the 1imitations and
advantages of computer searching, and what type of requests are best suited
to this type of research. Also included will be a demonstration to the class

o

.
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Objectives: . S R - e

A. Understands the concept of computerizeé 1iteraturejsearchinh.

1. Describés»the primary fo]es of data base producers and data
base vendors and the relationship between the two. .
2. Names at least two vendors of data base services.

B. Has a basic understahdihglof‘the logic used in online searchinq{

1. Given a list of the three majoréﬁoo]ean operators can describe -
their logical function in either words or diagrams . _ '

2. Given a resea ch problem statement is able to break down- the
problem into Aits significant concepts for an online search. °

C. Aware of both the limitations and advantages of combuterjzed

literature sedrching. . '
1. Lists™at least two advantages of an online “search. )
2. Lists at Tleast two disadvantages or ‘limitations of an online search.
3. Given'a list of research problem statements chooses those best
- suited to a computerized 1iteratqre.search'and states rationale
for the choices. ' : | L
[ L. l" ) o« "
\ _
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h . . ‘_ - .
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* ., "TO: Rosemarie Minutilla )
E ’ B ) /m
- - FROM: David Car]4E%;:2&,411/(_c2412::l~”-.

DATE:- November 16, 1981

_this basic, introductory level. = =

.
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MEMORANDUM

[

“RE: Library Instruction inkNursing>Bacca]aureate Program

This past academic year the Tlibrary undertook an extensive review and A
analysis of its programs and services in a self study process assisted by
the Association. of Research Libraries Office of Management Studies. The .
self study had two primary objectives: first, identification of needs based
upon analysis and study and, second, the formulation of recommendations,

* .addressina the identified areas -of fieed. ‘

A‘Sefies of téSkwforcgs; composed of teach{qg faculty, librarians and
students, addressed specific areas of library service.- One task force
addressed the 1ibrary program of instruction, whereby librarians in cooperation

“with teaching faculty instruct students in the use of the Tibrary and general

research methods.

The primary fssue identified by the Task Force on Library Instruction

" was the greatly uneven level of student librdry skills and, becauseé of this, .

instruction could rarely progress beyond the most basic library and research
methods. This was attributed to the uncertainty and variability of presentations
to classes. ' The Task Force noted that within a major a particular class may -
have a Tibrary presentation one year and none the next. While the results of
this process: are several, perhaps the most significant is that some students
araduate with substantial Tibrary Knowledae while others graduate with" only

the most basic, elementary. krowledge of the library and research methods.

Thé Task Force also noted that there appeared to be a number of classes in

“various disciplines in need of instruction beyond the basic level but which are

not receivina it. The Task Force attributed this to the lack of a structured
approach to instruction allowina for.a progressive sequen#® of instruction on -

" library skills leading to the teaching of more advancedl§fi11s.

Knowﬁedge can change and éXpand So dUick]y and significantly regarding
the health sciences that it is especially important for nursing.graduates to

- have the ability to identify and access information beyond personal- knowledge.

Our present. approach in nursing is to make a single pregentation to the Freshmen
Students in Nursing 155. While this provides a brief orientation to library
methods and .the library itself, it does not provide for._any advancement bgyond L

+

Attached to this memo is a three-step proposal for a structured program
of library instruction in the baccalaureate nursing program. BecCause you are
chairpérsonkofathe Curriculum Committee, I am sending this proposal to you:
Briefly, the proposal recommends a single, fifty-minute lecture concerning
Tibrary skilds in three classes: Nursing 155 or 159, Nursing 353 and Nursing )
481 or 482. It is my hope that this proposal, or an amended one, be adopted
by the ‘nursing baccalaureate faculty. I would be pleased to meet with your
committee for discussion at your convenience, . ‘ '




- A STRUCTURED ﬁROGRAMfOF LIBRARY‘INSTRUCTION
IN THE BACCALAUREATE NURSING PROGRAM

: ing are three separate c]asses 1dent1f1ed for library 1nstruct1on

* in the bacca1au'\ate nursing program. I; is proposed that each class receive .
a single, f1fty-m1nat\\Teeture each time the class is taught., The presentation
to these classes \would be g1ven\hy 1ibrarian and would introduce a variety of
resources and search techniques ah\rﬁprlate to the focus of the class and 1eve1
of the students as described below. . roe

_ _Since the 11 rary skills that will be taught are functaona] ones, we ‘believe
it is important -for each class to have some type of assignment involving use of
-the library. The exact nature of "this assignment is-not important and could be

" the traditional texm paper or any assignment involving library research. If at
all possible, however, we do believe that instruction should take place the same
quarter of the assignment; otherwise, students question the relevance of the )
1nstruct1on to the ¢lass and later, when the skills are needed, much is forgotten.

A nurs1nq stude t who proqresses throuqh these. 1eve1s of instruction in { -
1ibrary research and\can show by the third level “the success,ful incorporation
of these research skillls by the production” of a bibliography that is current and
up-to-date, of high quality, and of a sufficient quantity of references.to cover
the subJect will be competent in 11brary research , .

41._ Nursind 155 or-156' Or1entat1on or Introduct1on to Profess1ona1 Nursing

As one of the f rgt classes taken by-all students in the bacca]aureate
nursing degree program, \either 155 or 156 is a natural place to beain the
process of library instruction. While some of the proposed material would be
repetitive from Compositjon 104, not all nursina students take 104 in their
freshman year and, unfor: unate]y, the 1ibrary does not reach all sections of
Composition 104 for 1{bra y instruction. (The need for instruction in basic
agrammar and writing skills is so needed that several professors waive library
instruction and the reseanch paper. It is not unusual for the library to reach
less.than half the segtions of Composition 104 in a quarter.) Moreover, no
lecture to a.general Composition 104 class would discuss basic nursing researctf -
tools such as Index.Mddicus 'since lectures to 104 ¢lasses include only the most
basic and. ageneral Tib ary tools and. ‘techniques relevant to ,the whole class.

. The presentation to Nu's1nq 155 or 156 will introduce cenera] research _
methods and basic 1ibrary tdols -in nursing such as Index Medicus and‘Nursina and
Allied Health Index. Also included will be an introduction to the physica
arrangement of resources of. {1ifford L1brary (perhaps by a brief tour or by
‘d1scuss1on w1th1n the - ecture) and the unique sources of information and access
he card cata]og, Per1od1ca1 Ho1d1nas L1st
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0bgect1ve

Y £

A.. Comprehends the phys1ca1 orqan1zat1on of mater1a1s in the 11brary

S Locates needed. books and per1od1ca1s.
'“2, ‘Uses needed microforms and equ1pment

o .. B. Fee]s positively ‘towards the 11brar1ans, recogn1zes those work1ng ‘
' . .at the Reference Desk as a guide to further sources of information, .
if needed, and as a w1111ng ald-to the interpretation.of reference -
.too]s when problems of use and 1nterpretat1on arise,

o~

1: 50% of the students in a class-ask a Reference L1brar1an for S
N help at least.once in the process of their research. . L
- 2. 90% of the students term the 11brar1ans as helpful -on an*
- eva]uat1on fonn _

C. Makes effective use ov the card cata]og

1. Ident1f1es books by author title or subject.
2. Identifies and‘exp1a1ns the use of subject tracings..

D. -Makes .effective use of basic indexinqvtod1s‘in'Nursinq; '

1. Selects relevant articles on a subject from Abr1doed Index ‘Medicus
- and Nursing Allied Health Index. - v .
2. *Chooses appropriate indexing terms on-a top1c : : - .
3. Correct]y reads.a citation from the indexes. b ’ :

E. Understands the function of a periodical ho1d1ngs 1ist' L
- 1. Ident1f1es journals he]d by C]1fford ‘Library, dates of ownersh1p ~
. and format of holdings. .
2. Selects local health science 11brar1es that own per1od1ca1s
"' not received by C11fford . X

,°

2. Nursinag 353: Psych1atr1c - Menta] Health Nurs1ng

Beyond the basic 1ntroduct1on prov1ded in the freshman year, there shou]d
be some review of library-sources and further discussion of research methods.
Nursina 353'is a good class for this intermediate step since it is taken
pr1mar11y by Juniors who would not have had any library instruction in nursing
since the first quarter of their freshman year two years adgo. It is also .
conducive to th1s level of Study.because it has a writing requirement. This
requirement entails the use of library sources in thé field of psycho]ogy wh1ch
are not a part of an 1ntroductory 1ecture on nursing sources. ‘

Th1s intérmediate sess1on will undertake a brief review of the major nursing
resources with part1cu1ar attention to their usefulness and limitations in
psych1atr1c nursing topics. Also included will-be ‘the introduction of research
tools’ in psychology, such as Psychological Abstracts, Social Sciences Index,
Annual Review of Psychology, and the International Encyclopedia of Psychiatry,
Psycholoqy, Psychoanalysis. and Neurology. Any specific sources espec1a11y ‘




)

~ ‘relevant to Psychiatric-Mental Health Nursing would also be noted, such as
- significant journals in the field or particularly relevant subject headings
in the card catalog. -Finally, students will complete a preliminary bibliography
form on the proposed topic of their paper. These would be evaluated: by the
- 1ibrarian and faculty member and returned to the student. .-

5

Objectives:” - =~ ; ~ | o e

A. lgomprehends and utilizes the'concepis of search étrategy;
1. vLocates a Scho1ar1}'backgr0uhd article or 1§tgratUré review on
. a-topic related to Nursing/Psycho1ogy. ]

a .
Ay

B., Realize the value.of muitiple and diverse sources of information.

* 1. Taken as a whole, the bibliography presents a balanced view -
of the topic with a1l significant issues represented and both
- " disciplines of psychology and nursing in particular represented.
. 2. Given a five to ten page paper, each student shall list in the
* bibliography a minimum of five to ten sources depending upon
the length and subject. - - . : o :

C. Re]ig; héévi]y on-scholarly sources of information. e
1. 90% of the sources identified for the assignment are from scholarly

) : journdls and books not popular sources, such as Tipme, Newsweek ,
v T - and Psychology “Today. - . -,

D. Is aware of the mature and variety of indexing and abstracting tools.

- ' 1. Besides the nursing indexes, the student §elects relevant-articles
: . from Psycholoagical Abstracts, Social Sciences_Index and the Annual
S . Review of Psychology as needed. K ' j

3. Mursing 481 or 482: Issues in Nursing or Nursing Research

Rs the pre1iminary Eourseé to~NUrsing 483, which requires a full review -
of the literature for a research proposal, either 481 or 482ﬁjs an excellent

class to introduce advanced concepts of resedrch.

The presentation to this c¢lass will focus on the use of computerized
literature search services. This will include an explanation of computerized
searching, how to initiate a search at Clifford Library, the limitations and
advantages of computer searching, and what type of requests are most suited .
to this type of ‘research.. Also included will be a demonstration to the class. .
of on-1ine searching. > s N

. .
4




Obgectives
A.

#h .

2. Names at least two vendors of data base services.
'Hasva'basid“underStanding of the logic used in on-line searching. '

1.. Given~a 1list of the three major Boo]ean operators can descr1be

/,

Understands the concept of computerized Titerature search1nq

1. Descr1bes the- re1atlonsh1p between and the pr1mary ro1es of
data base producers and data base vendors.

their logical function in either words or diagrams.
2. . Given a research problem statement is able to break down the
preb]em inte 1ts s1qn1f1cant concepts.
. ) iR
Aware of both the limitations and advantages of computer1zed
literature search1ng

L2

1. L1sts at least two advantages of an on- 11ne search.
2. Lists at least two disadvantages or limitations of an on-line search.
3, Given a list of research problem statements chooses those best
- suited to a computerized 11terature search and states rat1ona1e _
- for the choices. - - N

(e

g,

33
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Courses: 52
Sections: 75
Presepntations: 88
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Humanities
Composition

- Courses: |
Sections:

Presentations:

Students: .

- Communication
Courses®
Sections:

-}

Presentations:

- Studeyits =

Education:
Courses: * .
/f Sections: =

Presentations:

. Students: -
- 1. Non-Humanities
: Psycﬁo1ogy

Courses:
Sections:

. Presentations:

4 Students:

Sociology
Courses: -
Sections:

Presentations:

Studentsi

'Tota1é

Courses:
- Sections:
Presentations:
-+ .Students:

..
e

-/ LIBRARY INSTRUCTION

|
'

.éummer Séssion, 1981

{2 graduate)

52 (30 graduate)

31 (30 graduate)
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ERIC

Aruitoxt provided by Eic:

IS

-

" .Courses: - 2%

Humanities

Art:

! %
Courses: 3,

Sections: . 3
Presentations:
Students: 75

Communications:

~ Courses: . 1

Sections: . 1
Presentations:
Students% 21

Composition:
a

AN

Sections: 4 -
Presentations:

Students: QI

'Educatiani/

Cohrées; ~2 (1

Sections: .5

- Presentations:

"Students: 123
Geography:

Courses.: 1
‘Sections: - 1

Presentations:

Sﬁudents: 6
Music:

Courses:” 1
.Sections: 1

Presentations:

EStudents:' 5

)

B

LIBRARY INSTRUCTION R : :
- STATISTICAL REPORT s . ®
FALL QUARTER 1981 '
- ! oL "
¢ - -
- L 3
3
v ~ -
- o .
= K
= .
# . 1 ~
\\7 -
~ o ! : B ’ i . \
graduate)™ - ' . : I
o T “\\ A . » |
5 ~ ™ . ‘.
(12 graduate) .
#
1 St
1 0 )
. . .




I

~Pblitical‘Science:

. - . ~ Courses: 1 /» : ' ) , . ‘ ‘ >
) Sections: %1 !2 : » : . i o ”~m_ : '
. Presentations: } ’ .
. o © Students: 9 ,
. /

, Sociology- and Sogial Work:

@ e
) Courses: 2 o /
T Séctions: 2. .. . .
J K Presentations: JQ' "
+Students:: 35 | _ : R N :
' o . . g v
*  II. NON HUMANITIES o I : . )
.Nursing ~ : S *
) Courses:. 3 (1 graduate) ’
Sections: 4 - . ’ ‘
) Presentations: 4 » ' ' ' .
¢ Students: 112 (58 graduate)
3 . ~ B < .
: : Physical Education: % : L : 7
) N Cburses:; 1 . _ :
' Sections: 1 ' : y : .
. Presentations: 1 . o &
*  Students:* I8 o o (
: - - '; A . N ¢
Psychology:
Courses: 1 f
»o—____ Sections: 1 . . i L ‘
: ) ‘Presentations: 1 v ST .
: Students: 47 , e ' _
5 - o . o
1 ) \ A " .
3 TOTALS - | o . ' e
f Coursesih 18,
4 Sections: 24 )
3 Presentations: .27 ’ o L
: - Students: 542 - R |
| "
. & ) . : :
E o } |
i . | : -
JEC N © - 37
ERIC | SR 1
E o : : -




ERIC

N i Toxt Provided by ERIC

—P

[

"students:

¥

. . LIBRARY INSTRUCTION'
: STATISTICAL REPORT
SPRING QUARTER 1982

Humanities

Communications:

Courses: 2 . .
Sections: 2 - :

Presentations:
Students: 34

‘Composition:
Courses: 2
Sections: -5

_ Presentations: 8

"126

Education:

‘Courses: 2 (1
Sections: 3

gkéduat%)

* Presentations: 3

Students:- 50 :(25 graﬁdate
‘ . ke

History: .

Courses: 1 , ]

Sections: 1 ' . : ' . e

Presentations: 1

Students: . 7

Political Science:

Courses: 1 ' L . S e
.Sections: °1; o '
Presentations: -, . .
.Studgnts: ;L L

Sociology and -Social Work:

Courses: 1 S i
Sections: -2 . . S “
.Presentations: 2. = ' .
Students: 27 :

IS
¢
.
P
K
«
’.
!
£
T
W
* v
<
N
¥ W -
I A
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Aruitoxt provided by Eic:

II.

. s e
R 1
Y ® '
N
L[] a -
NON HUMANITIES )/ o
‘Business:
Coupsési 2
Sections: 2
Presentations: 2
,Students: 63 :

"Engineering, °

~Courses: 1

Sections: 2 ¢
Presentations: 2
Students: 73

Nursing:

Courses: 1
Sections: 1
Presentations: 1
Studentss: 38

Psychblogy:.

Courses: 1
Sections: 1.
Presentations: 1
Students: 38

TOTALS

Courses: 14
Sections: 20 i
Presentations: 23
Students: 467

-4
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2 .. ' ) -. (.
. - BIBLIOGRAPHICAL INSTRUCT ION ' R
. STATISTICAL REPORT. - .
P R  WINTER QUARTER 1980-1981 A \/ o,
- - 1, Humanities',' - L o ST a
‘ ~ - e E " . o |
: . Commumications C o --Philosophy‘and Religion )
' * . ' :
| - Courses: 1 . o Courses: 1.
s Sections: 1 : L . Sections: 1
ST T : Presentations: "1 . " Presentations: -1
S . ’_ StudentsL 21 ' - B -Students 15 (handout only)
Comp051t10n L B P011t1ca1 Science - - [
Courses 2 T ' Courses: 1 :
SectionsL 13 . <\ Sections: 1 "
: Presentations: 19 - Presentations: 1 - ,
- ' StudentsL- 344 - ﬂ SfudentST‘ i o
a ". Education ‘ o Soc1ology '
S . ~ . ) - " .. ) .
A Courses 1. (graduate) = . Courses' 1
’ I _Sections: 1 ¢ . . . w  Sectioms: 1.
(: ' | . .« Presentations; 1 ~ 7. Presentations: 2
S o ' Students: 18 ( all graduate) s StudentsL 7 ‘
Para-legal .]ni L . g .
" . Courses: R (graduate) ' s S : o e
I . ‘Sections: . 1 ' ‘ ' . *
” o Presentatlons: 1 (handout only) )
Students: - 16 ' L . _ o o
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1I. NOn-Huménities

Biology.

Courses: 1
Sections: 1-
Presentations:

i 1 (handout only)
Students: 20 :

]

Physical Education

. Courses: 1
Sections: 1
Presentations: 1

+ Students: 11

_Psychology :

m B N - ) -

* Courses: 1
Sections: 1
Presentations: 1 -
Students: 3l

I

N

Vo a

Winter Quarter Totals, All Areas

Coprses: 11 s
Sections: 22 _
Presentations: 29 .
Students: 494 o

o™ "4)
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