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AOSTKACT
A raviaw ot Stagea in the *volution Ot the language

laboratory shows that ita function hag changed in tho paot 10 years,
Originally it was deacribAd as a way ot providing_a meant tor
Abundant praCtiCe of audiolingual drills. Currontly it is deacribog
44 4 laarning center with multiple resources and functions. It might
be characterized at a facilitative system whoso purpose is to, help
learners cultivato and tultill thoir own expectations, Two clime
studios illustrate its form and function. First, beginning language
classas might have three features; largo group, small-group, and
independent study sassioni. Thai small group conversation sessions
would be hold near the laboratory and would uso its materials. All
the indepondant study and practice would be done in tho laboratory or/
at home. In this 'framework, instructort are freed from .ore
mechanical aspects of teaching, and so have tbe timo and onorgy to
facilitato learning. Differant approacbes and time-divisions can be,
adapted to students personalities and learning styles. For
intermediate, advanced, and literature classes,the laboratory
functions as a resource center, providing materials and a
multi-di'mensional context tor learning. A sizable bibliography, a
glossary ot tetras, and examples of integrative techniques are
appended. (AMR)
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extremely eireicove The rat totetery treetutleti er the world have

been.

superbly translated to the !imall or Ng screens: authors record

their-views ut length, Olt best entioi of the times debate on television

und radio, 'their cOmmentn bigniigined by relevant' excerpts of the

works under discuoion.

Islo one i advocating an illiterate society, but stimulating discus.

'son enn spring. frOm ti viewing of 1:e Grand Meaulnes. followe4 .\tiy

profit an it lysts, To see Robmer'n Perreval it to facilitate undemanding
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results, A multi-dimensional context treated by words. images and
sound, by debate amoneauthoni and critics. by discussion among
insinictors and students. is as close ter it trite immersion situation at
Wilily Will attOW in an academic setting,

411*

Feature films art a possibly ideal tool in terms of authentic
language Carranza and Whumer, 1976) and situations. at most levels
of learning above IVO, Useful exploitation of the material depends
Oa xdequate equipment, videotape. which allows stop/stari. freeze
(vamps. and quick playback. Some techniques lbr exploitation include
sfocabutary presentation, dialogue dubbing or substitution; role play-
ing, sound-track recording for use with varied comprehension tech-
niques (see APpendoi Di. Films, allow student exposure to varied
registers:especially the familiar spoken form used frequently in current
.111mi JueS as ;how of Diane Kurys and most of the terirosnant from
Ratito.Canlida,

Conclusion

Needless to sby, success depends on a well-equipped, well
maintained laboratory. Nothing is more distouriong than poor sound.
Jtatte, or purple faces, Materials mutt be kept up to date: old-fashioned
clothing and attitudes reduce students to helpless giggles. Effective..
teaching needs thorough preparation of materials,

Other requirement, for success are psychological. First. teachers
MUM give up the "Ood role": they are no longer the sole source
or knowledge for the student, Secondly. models are no longer as rigidly
defined. Several pronuntiations are acceptable, varied itriictures to
ask questions or to respond. Authentic 'language is myriad and
unpredictable. The language laboratory can offer to students those
./arieties'of communicative acts and experiences that can give them
the feeling that, plunged into real life, they would indeed have learned
in the classroom/laboratory tome of Ole necessary skills not only for
survwal in ,the target culture, but for meaningful communication at

peisonal level,
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pei ix A. A'Glossary of Methods
and Current Jargon

kit! i -riat nirthud. lice .individualiud instruction.
theit alert kr include all materials NOT created for lanicage teach- ..

int purperi 0,$:eh at pottert,commercials, rancont. leaflets', interviews
.orhi0 ire noCrehearted, all theatre and film. television plays and .

9,I 4 irmentenet etc, * . .
;

' A retordin . of 0 play in :Mot:, clear tpecch is more aqthentic than
.i tett written afOtidd i 1 $irticiurt".orith professional AMOS reading the

, dial gut (Carr 'WA and Whitmer: 1976). ' '
I .

,ondition Alitelitaite, quoique non tullitante, du bon cmploi d'un :

document iiich 'ntique. id cemprehention dc tout les elements commu-
nicatifs gull et en jcii (A quin bon Introduire dans lc court un
document auth ntique pour lc reddire a unc aulyte grammaticale
traditionnellay (Conseil Ac l'Europe, 1977), , .

Andto.vtIsudies, 'militates: French appelation for the structuralist approach,
alto referred to mithodtu structurollobakt .

The visual an auditory compbnents,are baled on verbal structuret,
Ai OppOed to the authentic materialt in which structures ate discov-
ered too examined as imbeddirl in a specific context, and implying
Merit* type% or respons'es including gestures Of silence..
key theoreticiantinclude Fries (1946), Brooks (1,960rand Jakobovits

,
.

-.-- Learning it either laberatory centered, with pattern drills as a key
, element. or classroom 'centered with thc laboratory used to reinforce

aut'ornatic habits, (See Appcndix DJ
The eommunicative approachhas retained the technology developed

by these methods. Riley notes that videotapes arc three times as popu-
lar independent study materials ils audio tapes Bey and Zcippis. 1976).
"11 est certain que l'avenir (pour Penseigne t/rapprentissage dc la
comprehension oralel est Sala video et au fil " (Hofer, 1975). .

telfaviorism: based on B,F, Skinner's theory or !craning through, four
1 phases: stimulus-response-positive respCnse-reinforcement.

It fails to "take full account of language activity at meaningful
behaviour" (lzumi el al., 1979) but is the basic principle bchind thh
structurally-oriented lithoratory, . .

Communicative approach; method based on studies begun in England in
1970 (Threshold) for teaching English as a second language to immi-
granis. and continued for continental languages under the auspices
of the Council of Europc 19.1971 (Niveau-seult).
,.1-. Uses authentic materials from which struCtures areLderived.

,

-t- See N veou-seull. Redundancy. For an evaluation see Perez, 1981.
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(.)l#r/anpit.*p an intcrmcdiary systcm of language llarng. dcyclopcst by..
the learner on the wav to assimilating the targct language,)May bc
a siMpliticd systcfn or contalasn'g prcdictablcrrors,

Important WI methods baScd On lotcning comprchcnsion which
considcr errors aS poSitivc signs Of lcarning, rather than. mistake% to*
bc corrcctcd, (Cordcr, 1967) (Parks and Thibaudeau, 1981).

"Modèlc réduit pour facilitcr unc Communication immediate po,ur
l'Ctudian 4W n'aura paS bcSoin d'arriiitr A Its normc" (Loon. 197A),

teorninglacituisition: thc distinctiOn bctwccn acquisliton, how a child learns
hvii native language; and oppreOloagr, how a learner Icarns tesccond
language.

There is an ongoing (whim bctwcen proponcnts or acquilition.type
,ncihod and opprcroissage.type'mcthodS (Or 'Second language witching,
a dcbatc complicalcd by current theorics which. situatc thc two types
or learning in diffcrent arcas or thc brairL Mcthods which arc based
on ociprisloori include suggcstology, Tan-Gail, and thc MOttor Method.

by its insistenecc on contcxt;situatio; and global communication uctS,
the cd'rrtunicativc approach scems tO lean towards ocquisidon thcorics,
but also Uses apprcmipage-typc matcrialS,

List nolx comprehension: defined as thc 'primary skill in discourse analysis
. (hatch, 1978, brown, 1978, Gary and Gary, 1979).

of basic importancc in the communicative approach(Searian,'1976).
Note however, that thc communicative approaclv considcrs listening
comprehension to include situationarcontest and all v,iStial COmpOnentS.
such as gclourcs, so .that audiZ): lisscning is a rcduccd systcm, lcss
"authenty" insofar as we rarely usc such a. rcduccd sysicm in. -rcal"
life:.

Nicedu-seuil: scc Communicativc approach a '

"St caraciThse esscnticilempt pas Ia prisc cn considCration',de Ia
diversite dcs bcsoins.de communicption dcs adultes pm dOtermi-
ner les besoins langagiers des apprenants" en fonction des actes dc parole
gulls auront A acComplir ifans, certaines situations, enVers certains
inicrlocuteurs ct A, propos de ccrtuins objets ou notions: par cscmplc.
demandcr unc information A un cmploye au guichct dc la garc sur

,.l'hcurc dc dOpart d'un train ou adrdscr unc requete A un subordonnO
dans unc usinc. concernant la fabrication d'unc piOcc afOtalliquc, Dans
cette perspectivc, -ct A la- differcncc dcs Pratiqucs cn cours .dans
pedagogic dcs langues. le chois du vocabillaire ct des strUctuies
grammaticalcs cst subordonn4 A l'actc auk/diffOrcnts parametrcs
(statut social ct affcctii intcrlocuicurs), canal (t6i4phOne, facc A
face), support (ecrit ou oral), situation (plus ou moiro formelle). etc
qui cn commandcra, la rCalisationi (Conscil de l'Europc, 1977),

«le dcrnicr chaPitrC, Objct ct notions (D, Coste), Wink Ic. lexiquc
d'un nivcau-scuil dc competence dc communiCation cn français. Partant
de la description dcs principaux comporten.sents langagicrs quc 1cs
adultes dcvront maitriser dans divcrs champs de rOfercncc (par vicmplc.-
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etre en mesure de demandei ou de ddnner des informations sur sa
sante ou sur Celle d'autrui), ii enumere les differentes categories d'objets
S prendre en Compte. II distingue ensuite, parmi toutes les notions
bugguelica a est fait reference, cellos qui apparaissent dans tous les ,

Nhampt considdres. apPelees notions generale% (taille, moivement.
vitessequir exemple), et genes qui sont propres A un champ particulier.
dites ndtions speciliques (maladies, par exeniple) eLjl enumere les mots
lei plus couramment utilises'en,francais pour exprimer co notions".
(Conseil de l'Europe. 1977).

Monitor Method: focusses on .acquIsition-type-language learning through
listening cOmprehension. (Krashen. 1978).

Sation4Idunctionalap&acii: early name for communicative method, using
theories of Niveau.seuit

.Pattern drills; exereicTs struCturaux, Application of behaviorist theories to
language drills, wilh the aim of developing automatic reflexes in the
econd language,

Ty 4tirnulus: Je..mange le gateau, Tu..
Reilponse:,Tu Manes le gateau.
Stimulus: chercheir
Response: Tu cherches le gAteau.
'Stimulus:Jo- chat .

Tu cherches le chat.
In later adaptations, uses transformations to produce a more mean-

ingful message (Calve. 1977).
Peer teaching: student input and interaction used ns teaching materials

(Goldschmid and Goldichmid, 1976) (leather. 1978).
Project teaching: a communicative approach avant ia Imre Teaching fo-

cusses on a particular subject or, theme (pollution, transpOrt, marketing).
with supportive audio-visual and written materials, rather than on
structures (Carranza and Whitmer, 1976) (Rivirs, 4972).

Redundancy: feature of the spoken code which involves repetition,
paraphrasing and fillers which are relatively empty in Iimantic terms.
Redundancy allows the listener to assimilate the menning o( the
message, which would be too dense and rapid otherwis

A study of English (Rice, 1979) showed 99.9% redu ancy.

in contact with authentic language, the learner must learn to'distin-
guish between utterance and message.: "Although at the end of listening
to an utterance we can no longer remember the exact words, we can
remember very clearly what the message was. Listening cornplihension
has often toted the wrong skill in this particular area, namely "memo-
ry"." (Price, 1979).

Suggestology: metliod developed by Lozanov in Bulgaria, dependent on
right-brain acquisidon of language chunks through retaiation exercises
.which permit the lowering of psychological barriers. It always sounds
ridiculous but is, hi fact very impressive in demonstration. See Leon.
1979 and Hall, 1981.
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Tan.Gau: aequisition.type method dependent on listening comprehension-
and interlanguage. 'which thc learner is never, pressed to speak in
the secondOntuage until he/she does so spontaneously. The instrwitor_
and all materials use only the second language learners may use the
tint language as4ing as they wish..(Gauthier. 11,63).
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A p dix B: Integrative TechniqUes

Basic Prineiplei practice must be meaningful; it therefore must e cOntextu-
,

altzed, and based on authenttc materials.

AURAL/ORAL

I. From an oral text (with or without vocabulary prestduation)Th
Exercise Correction
a, supply missing words a, replay original tape with bleeps
b. open-ended questions to indicate Word location

c, true/false, multiple choice . b. model answers given, or Mime-
(Carranza nnd Whitmer, diata class discussion

1976) (Lowe. 1975) c, ansWers given

2, Listen to an oral corpus. take notes, Discuss immediately in class.
3. Sttidents are given specific items to be located in the oral text: i.e, how

does the speaker show uncertainty. aggressiveness; what are thf redundant
-ems, which speaker dominates and how; other speech strategies. (Car- .
ftinza and Whitmer..1976) (Farrington and Richardson, 1978)

4,'Uac mixed speakers standard a9d regional. But insert longer pauses
between ()noughts for regional speect. Do 'NOT slow the speeeh itself.

*(Carranza and Whitmer. 1976)
5, Use and contrast difTernt registers: acadeMic lecture, panel show, man-

. in-the-stieet interviews, native speakers in a social situation. interviews
with people of specific professions:

6. 'Project. teaching: the class define: certain themes for discuslion and
dividis themes into sub-themes for individual preparation. Themes
include topics such as energy. pollution. transport, markeiing. etc. Students
present oral reports based on research with "raw" materials (tapes ideos.

magazines, etc.) Ott in panel discussion or debate modes. A watch class
report can tie issued on the theme, which couldTadd to the corpus of
"raw- materials for other elasses.,Gross suggests McLuluinesque multi-
medca assault including multi-screen slides with o oice-narration and
music before the general discussion: (Cross, 197 ren, 1919)
(Knight, 1975)'

, 7 Reduce feature Min to slide series. (Halbig. 1977)

a. describe preceding cottext
b. discuss alternative actions
c. alternative dialogues
tf. shuffle slides to produce alternative interpretations of actions; chars-. ,

ters, ,

, e. record the dialogue, have students identify dialogue with a slide scene.

a 144
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8. Slides.with narrative tape, Vocabulary handouts,
a. reconstitute sentences from kcy words..(Halbig. 197/) (Duroussrau

a al.. 1977)
b, reconstitute order of tape narration based on shuffled slides
c, correlate appropriate nariation,to appropriate slide
d. student to create own commentary on a slide.

9. Help tapes for itidividual work:
a, paraphrase the core tape in. simple language -
b, explain difficult vocabulary orally,
c, give key points of a COMC for review or absentees (Gross. 1975)

10, Delayed-inimediate correction, (Paramskas. 1981)
a.. student chooses own "raw- material
b, records résumé on stereo cassette
c. instructor corrects at leisure'

by using the second track. immediate correction);PKonUnciation
'stvctures and vocabulary-
by lecording comments at thc cnd
by leaving written comments

d. student listens to the corrected tape.and hears both his errors and
. the corrections,

I I. Translation;. give the first-languagc equivalent of selected sentences in
the oral text, (Metford. 1978)

12. Fen pronunciation: repeat part of an authentic text overvoicing the speaker
and accentuating rhythm and intoopion, (Durousseau et al, 1977)

13, Dialogues:
a, listen to dialogues
b. blank dut second speaker: stUdent,takes his part
c, blank out first speaker, student responds to his own role as first speaker
d. compare with the original

14,, Peer teaching: Student A: listens to oral text 'and makes up questions
on it for Student B.
Student B listens to Student A questions and answers them and vice
versa, Switch tapes among different pairs of students, resulting in different
.questions, then use for class discussion. (Segerman-Peck. 1976)

15, Dubbing a videotape familiar in the first language (i.e. Dallas.,Mork
and Mindy. etc.)

Variant: locate a version already dubbed and compare it to thc student
dubbing,

.
Best for quibecois; ,the Flintpones the dubbing is the bcst I have
heard for register, idiom and pronunciation.
Also useful: Ads running on both tBC and Radio-Canada. Some
differ, some do not. Good-.discussion topic on differences.
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TRANiSFER SKILtS: oral to reading/writing
I. Group cOmpotilion after exposure to oral text class discussion,

(Segerman-Peck. 1976)
2, Transcribe authentic familiar speech into formal written language. Discuss

the necessary changes in class,.
3. Transcribe a play into a novel, a scene into a short story, .

4, Place reading passage on overhead. Cut into parts. Have oral questions
on tape at fixed interva,ls. This forces the student to learn to read more
quickly for the message, not the Words. Nosemblum. 1977) (Mendelsohn.
1979) 4

5. Give audio taped, critique of written assignments (Hughett. 1977) (Gross.
1975) (Farnsworth: 1974)

."A' point made orally somehow contains an explanatory power more
immediate than in the form of a written statement" (Hide, 1977). It
`also avoidswriter's cramp*and studeiit coMplaints Of illegible comments,

, 6. Compose an essay oraldy. Transcribe. including all redundancies, then
adapt to written form, (Gross, 1975) (Davis. 1975)

7. head a writtcn text, have a grOup of students collaborate on translating
into a play, videotape or record the" play. use the recording for compre-
hensiOn exerciws, `(Mendelsohn. 1979)
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APPENDIX C: THE INDIVIDUALIZED OR AUD1O-TUTORIAL CLASS

Traditional structure; 2 hours lecture. 1 h conversation, I h lab
Clients: 90 students, normally divided into 3 sections, kept together except eor a division iftto

two groups for conversation
6Staff hours: instructor: 6 lecture hours + 3 lab hours ". 9 hours

Teaching assistant (1): 3 conversation hours
Total staff hours: 12 .

Dennition , Staff Schedule Stud.nt Attendance
.

. Method
-

Correction .

Stydent preparatanf Mk workbook*

Hour l
Problem solving
themes; the parti.
five adjective agree.
mete

.
,0,1 instructor ..xweek on saMe

theme
optional: ma)4 at-
tend more than question/answer

.

none

.
% -r

Studrni fallow.up: computer.assisted exerCises, revisiOn of written work,
i

Student preparation: audio/vide cassette viewin . 0

0 .
.

0

'Hour(s) 2 (3)

;....' ,

TA (s) 9 + meek, on same
theMet i.e.
pollution. drugs...,

mandatory.,11week.
but May attend
more than one

see .

Appendix B
optional

..

' .
Student follow.Up: review of caueltec supplementary materials (uudiflg video minigrammar fessons, reme.

dial Ind help tapes) , individual interest tapes,i ..
Tests: written
' bral

a

-

TA (s)
instructor

every 3rd week,
multi-level

..

optional workbook style
interview

.

Yes
yes

,

.

Sluff hours: iiistructort 3 Jorge); up flours; Teaching assistant/4: 9+seminar hours; Total staff houri: 12 ,
.../'all self-paced terials



APPENDIX D: THE INTEGRATED.CIVILISATION CLASS

Truth:tonal structure: 3 lecture hours including random slides and/or video
'Clients: 30 students
Staff: inspictoi + 'lab monitor

P

Definition" Staff .
Students Method

I I
Location

. . .Student preparation view Of listen to background materialy audio/video cassettes

HOW I +2
-Lecture: i,e,

the Renaissance.
instructor
.

30
.

lecture illustrated
with elides/video
excerpts e

lab as audiovisual
centre (no booths)

Hour 3
te.1111110f

,
.

ittstructor/

2 x 15.
Of

3 X la

,

discussion based on
pre-announced
theme from prepare.
tion materials. Of
spontaneous discus-
mon of lecture

,

0

seminar room ad-
joining the lab

, ,..c
.

Student follow.up: alternative reports using lab centered "raw" materials written:
- authentic tem Oaten, ads, proclamations. literature) oral: authentic language materials

. . .
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