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ABSTRACT “

A review of stages in the evolution of the language
laboratory shows that its function hag changed in tha past 20 years.
Originally it vag described as a way ot providing a means for
abundant practice of audiolingual drille. Currentlty, it is described
a# a learning center with multiple resources and functions. It might
be characterized a#% a facilitative systom whose purpose is to, help
learners cultivate and fulfill thair own expectations. Two case
studies {llustrate its form and function. First, beginning language
Clageas might have throa features; large group, small -group, and
independent study sessions. The small group conversation sessions
vould be hald near the laboratory and would use .its matarials. All
the independent study and practice would be done in the laboratory or,
at homa. In this tramewvork, instructors are froed from more -
machanical agpects of teaching, and so have the time ond enorgy to
facilitate lgarning. Difterant approachas and time-divisions can ba
adapted to students’ personalities and learning styles, For
intarmediate, advanced, and litaeraturae classaes, the laboratory
functions as s resource center, providing materials and &
multi~dimensional context for leamrning. A sizable bibliography, a
glossary of tetms, and examples of integrative techniquas are
appanded. {(AMH) o
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i boostin thy waitat o choubd B iy telsnd 0hiat the whly féalsin
- 4 .

e B Whea Slank fifel fofsnplaied the bagn 16HE18 of language latusfa: -

v eniifigutaton and wee 18 1960 obfyg tufalicl héthude werd al thé

Peak Labastatiice opfaig up bhe weads at svery level o leaftunig,

el il was Mulid, 1Beltuctre wife awed By 1920, ettt had

tieeh bo g Blghiv fear, inelris fure (B, dnd the lafigubge lo Botaitry

abafdoned |

* a0 @il

The 1930 waw the dlabsrabio of mas new fmcthals of Weond
laiguage icacting, of whuh the isost fiféﬁi,igwng s péthapy the o
soimuin sty dpproach | Threshold 2 Nivedu ieuli (wee Appeadin A}
o sfiibng that while fe Niveak ul proes preai unporiance (o
feotded authentiv maténab, powhére o & “labotaion” méntvned
Cotisal I VEutops, 1977 16 conirast, the Amencan: based audio-tu:
tonal urafdidualifed wsiruction meibads iAbe i al . 1925) resiinse .
tatg ihe laboratory. but it a laboratory whih bean hitle resemblance -

o the une desnbid by Stack.

It the 19807, the ierm “language laburatory™ has been replaced
by @orde such ae Language Cenire, Language Learmng Centre.
Lummunication Centre. Audio-Visusl Centre. fu Sono-wdeotheque. the
Sound and Video Library. The ierm “laboratory ™ seems proscribed
amyng the svanl-garde, reecung the gradual rejection of “scieniific”
prtidels. L4
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g6 choubd B apphnd (mpersonaily W8 evely wiuabon

Vet fHas §lane s dad el ehambals 188 ok
rats b dud ctahwlmie 4 sal ovipouihg of fesfalih B0 laRgUaER.
languago beatiung ahd lrdknology By the hime the (9104 rolled
ateund fereaichiens had proved that sifutiuralei methiods, while ael

smmar 1fagslalun mdkie], 8l leaa
presiuced spudehts @y wmpeient n language (heber o & 19t
{ slotynasicly, ihal level of wompeience way defitiely wen by botk  »
studeals and ipstiudon g father madejuate .

4

If addilnn o insdequale suhioyemeRl A (omifn sLm, viher
piablems atose Mathinery, Rought 18 the heyday of oplimum hul
prused seemed to pioliferate, brecding 18 chaiurg winen of ihe
st of laboratony, feproduiang sew offipiing which gathered
dust jast av quickly 8¢ theif pareat machnes Claves mushraomed,
st Aumbers dwindled Language teachen began 1o feel bke
mfanity proupe threaicaed wiil avademi genxide by adminiiraton
salcfl of fedudiig personnel wosty

The pressures frudh buth herary gfsém is and admiinistfalon
for dagguage teachere o jushfy theif cAenis A torms of wniclieciual
prestige i ine Lave afd reatability 1 the sther, had, however, panuve
fesulti & misvorment towardy anpovabion and integration

The language laboratory has gone through scvetal stages I

begai ¢ a mesanis ol 10 the hands of behavionstorented theoreti»

vans 4 key (0 awurate, measurabic “sicaufic? learmng 1T, i Mty
imany teachers viewed it with a jaundiced cye, no wonder some
theutiey implicd a winhi, of not the capabuiny, of eeplating thic hiiman,
clement entirely ‘ '

When behpviorist theories fell from grace, when i was seen ,
that learning did not 1n fact increasc by leaps and bounds reacion
set i The language laboratory wag demoted 0 § mere/adjund; a S
toal as humble sa the typewriter, useful only-in & very limiied type T
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Ggmn &l were oA ihe fofm of o | afguage | sarming Cenire defingd
i talwh ol ihe vaned
hew techawues (Mendoda Hatfell 19761 1he Lino beineen « lasshsm
atl labotaioiy blutied ihe acw Cenire fob ua avfrinty of ihe
tradihwenal hibiary 5

o

The tight aagicd rome and wjuale houihs @il fobul tape
gfadually soficed and bivadensd oatg 4 darthiig and imprewae
vaiely of pracinal tile available 1o anyicadic
RiRatunn Lhe labyratony ao longer imposed & form. 4 lechifingue,
patlein, W resporued s the Acede of boili teachers aad stidenis
W Videu Libiary, it included wiih 1is restiifiies higiise:
her Wndefy ait muue all aspeily of aivibiaiiog

.

The Bawne pianuple whih jusnfics the evntenie uf ihn Acw 1y pe
wl laboratory winjegfabon » inicgralion uf wiifie matenafs, niégras
b of teuhAnguey, inieptation of shalls aee Appendis BY No longer
asierde foom et apart {usually buned in the basement), s micd alriosg
4% 4 PCRARLE BAC §F Twie a week by bored wudents and dnaffeied
fcachen, e laboratory s a wre More wamloriable, ®1th fexible
heilire Lo sludeng e, 1 wan aicess fof the icacher thine ‘malerialy
feLewary W ﬁ(’f‘t“ﬁ’!. reinfurie, ilusirate or sig plement ideas and
Mrudtures 1 wan cater o any approach, any goal siructiraling 1o
notanal/ futional, the lieratire Jaw, the cnilnation e w, the
chentele with specific purposes professinne, ifas el, sports, wigpuifie

sudies )

To use Gurrent cducativnal terminology, ihe languige laburatory
hav thanged from 3 “mampulativ learning sysiem™ whose puEpose
i "t cnable learers o fuiRll iher people’s cxpeciations of them®
o a “facilitaive system® whose purpose 1s “io help the icacner culuvate
and fullill expectations of his own® (Teather, 1V78)
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Lanyg the Lasguags Lad
All ihee dees ndeed wound vify 662 Bul how eciiel #re the
aew ppho’ Jud Bow dugs 1he aew lafguage Ieboidiory $chueve
wiggiaina’ Tau 149 Hudits 4R beused au sllustiations tho begin:
ning lafigusge s sad 1he ditermadiald trvilialsm of hilgratued clam
(yee Appendies L aad D) 0 Lo

The Boginning Languige Class
th

in beginfung language, the Amernan dividualization theoties
have produred ihe fiosi sbundant models (Ervin, 198]) Based on
i hanjuey ARL Ievied 1 waEnce counes, they have thiee foatures
w5 gencial swenibly wenan®, 4 shall awembly sruon” and an
“adependent viudy sirnon” dung programmed s viaual materiaks
(b wheret 81, 19771 Thi sirictuge reflects the bas theory that students
progress al dnsdual faies have vaned goals and Aeed vaned
ic haffjues for swicessful learMng Adapted io language courses, the
. teviilis 80 & a6l of self-nsirucuional maxdisles, combinad with foating

wlaut houn ’

o

1o adiionsl grammat ciass becomes a problem-solving hour,
{he ssifecior 1 Avaable at el times 10 discuas and correct specific,
pre-announced sructural problem arcas. While this methad i structu-
rally utienied, 1t could be adapicd, o the communkatve approach
by dchrng viuations rather than struciural sets.

4 ¢+ Dunng the wedk, teachng asustants are avadable 1o lcad -
(oAt cRalion grouptyai 4 vanety of posted times, with themes again -,
pre-announced, 4 (hat one sequndr mised can be made' dp later in,

the week These sémnars are iocated neal the laboratary and use
e materialy 1apes, Alms, videon, siilies, et All maienals utgd in
<las are also avarlable in the study la, students may fepeat, prepare, v
catch up, ue advance, ‘ TR
7 All ‘other work 18 done in the study lab or at héml‘ldeaiiy;
o 4 tramed monior should be ‘availabie at all imes in the study lab
- \ - for individual titonng, Writien and oral ashgaments arc prosented
© by way of workbooks and audio-video cassettes, in 8 self-correcting,
. format, Computer-atanted instructional maienals ranforce the work.
books, Workbooks ang oral work may be checked by instructons or
not, depending on the course defimition, . 3.

s 1R ' .
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Frogres o defined by tesis, both ritten and orsf, administered
cvery ihtd week. 1 the laboratary Sample tests 416 avilable Stydents
JUEE thewt o feaduiem for teting, aed may present theataelves
"8 any lovel ihey feel 1 appropeiate - testing b available af mos
levih umulianevinly ! ‘ "
asngnments without pasing the spptopriate level temt Credit s given
SHREr in et of par <t or nin given unul a sl numbiof of ioste
Bave been vikceslully complcied -

1

* Objecirvés hiave been faised eoncefning the students’ ability o
leatn independently fram media:based materials Problems do onisi,
as ®ath any mcibid, bl 6ot in thi area In fuct, current generations
of students are media children, they grow up with television, cassetic
tape decks and more and mos frequeatly, with computen Mosi
documented probiems are psychalogical “students :fu are ot sell:
Qsricn; snid can leam weil only n more tontrolicd suations For
thae group, & iradibonally strvciured class with sei contact houm and
supervised lab ok w provided Students may plaid themsclves, ar

“ieathermay recommend on approach over the othier - .

Further obfections deal wih administrative cor
tequirements A full:iime coordinator ceriaiply i
g stall houes are equal or fewer, while offering g
b content and preater dwidual coniact Scminab
evpanded of diminished 41 the lasi minute since they
Of senidr student assntants,

rater flexibility
hougs. ¢an be,
\volve graduate

i

The instrucior 1 this freed from the mare mechlinical aspects

+ OF correciion, excepi for some face-1o-face oral testing. ) other work

w cotrected and graded by teaching awnsiants uping 1 atrices and
madels. It 1 ymportant 1o noie here that thi correcybn/fecdback
SyMem can only function ai ihe ldwer icvels of second language

+ learning, where sirictures are'more ngid, errors morc prediciable pnd -
ta

spuntancous production less complex,

" Stwidents are regarded as adults responsible for they own learn-

\%‘j They are made aware of progress or weaknesies § roigh the
e T

and seminars, -

0 K)
If comprehenwion 18 at ihe base of ‘any true second-language
Iearning (Krashen, 1978, Terrcli, 1977), then af the very least, materials
corresponding. 10 different studeni objectives, needs and learning

. o

!

No sudent may proceed © the Roag sot of

~

.




Bt PR AW AL

ks

siategees mini bewvailabje, from the ~highest” intelloctual lovels -
politics, sxwilogy. art 21 the more humble interasts - sports. cooking.
vasap words, These supplements w the mere standardized core
, maicnals enhanas motivation, accontiiate'the individual’s imponanca
and resnforce progress In theyseminar, the prejeci-oninted approach

t we Appeadia A) seinforces this aspect

So, given the same manpowar, the integratian of the language
laboratory through the individualized dpproach has produccd a sysiem
“miilch MOfe (Eyponave 18 the individual

. \ ) o, ’

The Intermediate Advanced Language Class
1-or language clames above the introductory level, the laboratory
* fUnctons a8 @ COTE esOURE, in @ ibrary mode. Comparative stylisties,
iranslaon, advanced grammar (given the proper individuakized mo-
didiey) @ well as videos treating speaific problems and situatioens,
wmantic arcas -ilustrated by chps from fAlm and tcloviston,
‘advertnements, dialects, = all these language materials can be
simmoned al An-nstant’s notEe, 1 fesponse (o student interest ‘and

pedagogical need - | .
ﬁﬂ’; 13

The Litersture and Civitisailon Clas .
for inerature and cwilwator councs, the visual media are
extremely effktive. The great lierary treasufes of the world have
been superbly translaied to the small or big screens: authors record
thew views at length; the best énties of the times debate on television
and radro, therr comments highlighted by relevant cxcerpts of the
works under Uiscussion; d ' Lo
No one u'. advocating an iiliterate socicty, but stimulating discus-
sion can sprng from a viewing of Le Grand Meaulnes, followed by
4 prose analyss, To see Rohmer's Perceval is to facilitate understanding
of & wo tk_as removed from the students’ consciousncss as that of
Chréliah de Troyes, Or agaun, one cdn view ['‘Année derniére
Maricabad, Iisten 1o Robbe-Grilet or Resnais discusy the work, then
plunge into the nouveais roman, SO s
., 1is perhaps at this level that thg communicative approach, with
~ 1is omphasis on authentic-matcrials, can producg s most exciting
. 14

: 8 .
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results. A mulu-dimeononal content ercated by words, images and
sound, by debate among“authon and eniticy, by discusson among
Instructon and students. 18 as ¢lose to a true iImmenion situation as
reality will allow in an academic setting, " -

. Feature fiims are a poxibly ideal tool i terms of authentic
language (Carranza and Whitmer, 1976) and situations, of most levels
of learning above zoro, Useful explonation of the malcrial depends
Gn adequate cquipment: vidcotape, which allows stop/stant, freeze
frames. and quick playback, Some techdiques for exploitaiion include
vocabidary presentation, dialoguc dubbing or substitution, role pldy-
ing. sound-irack recording for use with varied comprehension tech-
mques (sce Appendix B), Films: allow student cxposure to varied
regmters, eapecially the familiar spoken form used frequently in current
Alms such as thase of Dune Kurys and most of the téldromans from
Radio-Canada, ' V -

[}

F *

Conclusion R R P
Needless 10 say, success depends on 4 well-cquipped, well

maintained laboratory, Nothing w more discouraging than poor sound,
sauc, or purple faces, Materals must be kept up'to date: old-fashioned

clothing and aititudes reduce students to helpless giggles, Effective

teaching needs therough preparation of matesials, -
Other requirements for success are psychological. First, teachers
- must give up the “God rolc: they are no longer the sole source
of knowledge for the student, Secondly, models are no longer as rigidly
defined, Severa) pronuntintions are acceptable, varied strisctures 10
ask queitions of to respond. Authentic “language is myriad and
unpredictable. The language laboratory can offer ta students those
varicties "of communicative acts and expericnces that can give them
the fecling that, plunged into real life, they would indeed have learned
i the classrooin/laboratory some of the accessary skills not only for
survival in:the target culture, but for meaningful communication at
, & personal level, ‘ '

14
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{ lix A: A "G?ossary of Melhqd.s"
'\ and Current Jargon

*
v

: fifd; sce individuabized instryction. . .

’lhww‘, 1 T include ol materials NOT created for langsage teach- .
P mg‘putpm ol ch as posters, commercials, cortoons, leaflets, intervicws
\ which are {not 'rehcarsed, all theatre and lm, television plnyl and - .

dedumentarics, et

f:"z A recording of a play n slmp clear speech is more nqlhcnuc than

d Tm writien around a structure™ with profeuional actors rcading thc
1}

gue (Carranza and Whitmer, 1976).

s = “Condition néceumm quoique non suffisante, du bon emploi d'un .
document authdnuque, la compréhension de tous les éléments commu- .
nicatifs quil met en jeu (8 quon bon introduire dans le cours un
document auth¢nuque pour-le réddire & unc anglyse gmmmnncnle +
lmdmonncllc") (Comc:l de I'Europe, 1977). ) Coe

| duidigey mclln. méthodfes:  French appelation for the structuralist nppronch -
Fn,rcfcmd 10 8 méthodas siricturo-globale
; ¢ visual an nuduoty components are bn&cd on vctbnl nruclurcs .
' ',\\ ‘ nsioppost o 'Dﬁ authentic maicrials, in which structures ate discov-
v ered and examined as imbeddéd in a specific context, and lmplying
. differing types or‘teiponscs mcludmg gestures of silence.
A ;(ey lhco:cncmq-t include Fncs (1946), Brooks ( l.960$‘nnd Jukobovm
(1970).
.= Ledrping is cither laboratory cemetcd with pattern drills as a key .
“ciemdnl, or classroom centered with the laboratory uscd to reinforce
auto iic habits, (Scc Appendix D)) v
= The communicative approachshas retained the lechnology dcvclopcd '
by thesé methods, Riley notes that videotapes are three times as popu-
lar mdcpcndem study materials as-audio tapes gRilcy and Zoppis. 1976).
“H1 est certain que l'avenir [rout enseignemisnt/Papprentissage de la

L

i \ compréhension orale] est &la vidéo et au filln” (Holec, 1975). = | -
\ ?chm‘mrhm‘ based on B.F. Skinner's theory of learning through: four
|
l
| |

. phases:’ snmulus-tcsponsc positive responsc-reinforcement.

=1t fails to “take full account of lnngungc activity as meaningful
behaviour™ (lzumi'et al, 1979) but js the bns:c pnncnplc behind tht
structurally-oriented lnbormory.

Cammumrative approach; . method based on slud:es hcgun in England in .
. 1970 (Threshold) for teaching English as o second language to immi-

grants, and continued for continental linguages under the nusplccs :

of the Council of Europe in.1971 (Niveau-seuil). O

l. " & Uses nulhennc materials from which structures are derived.

v |
e See N\veau -seull, Redundancy. For an cvaluation see Perez, 1981, ) i

: . P [ |
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Interlanguage: an intermediary system of langiiage I¢arning. developed by.
the learper on the way o assimilating the target language Muy be
4 simphficd system or containing. predictable’errors, o o
¢ Important 10 mcthods hased on listening - comprchension which
consider errors as positive signs of learning, rather than- mistakes 10
“be corrected, (Corder, 1967) (Parks and Thibaudeau, 1981).
a = “Modele réduit pour faciliter unc communication immédiate pour
. ‘ Pétudiant qui n'aura pas besoin d'arriver & ls norme,” (Léon. 1979.
Learningtacquisition:  the distinction between acquigition, how & chisld Icarns
his native language; and appremissage, how 4 learner learns & sccond

language. . . , ,

= There is an ongding debate between proponcnts of acquisition-type .

~“methods iind apprentissage-iype methods for second language teaching,

. s @ debute complicaicd by turrent theories which, situate the two ypes’
of leirning in diffcrent ‘arcas of the brain; Mcthods which arc based
- On acquisition include suggestology, Tan-Gua, and the Menitor Mcthod, -
= By its insistente on contexy; situation and global communication acts,
the cdmunicative approach seems to lcan wowards aequisitjon theorics,
but also uses apprentissage-type materials, . ' ‘
& e Listening comprehension: . defined as the primary skill in discourse analysis
+ (Huteh, 1978, Brown, 1978, Gary and Gary, 1979), .
* - Ofbasicimportance in the commumicative approach ($¢férian, 1976),

Note however, thut the communicative approach-considers listening
comprehension 1o ihCludc‘sfl'uxluﬁppnul‘(.‘()nli.‘.\"l and all visual components, _

such as gestures, 5o that audiollistening s o reduced system, less

“duthentie™ insofar as we rarely use such a-reduced system in. “real”

.

- life. L e |
Niveawsscuil: sec Communicative approach : e .

.= "Se caracidtise essenticllement pas Ja prise en considération”de I

-‘ diversité des besoins.de communication des adultes ... on peul détermi.

ner les besoins langagicrs des apprenants’en fonction des actes de parole
quils auront 4 accomplir Wans, certaines. situations, cnvérs certains
. interlocuteurs et & propos de certains objets ou’notions: par exemple,
v demander unc information & un ‘employé uu guichet de 1a gare sur
I'hcure de départ d'un train ou adreser unc requéic & un subordonné
dans une usine concernant la fabrication d'unc piéce ntétallique, Dans
cette perspective, et & la- différence des pratiques en- cours.dans Iy
pédagogic des langues, le choix du vocabilaire et des structures
grammiticales est subordonné A I'acte et aux différents paraméires
(stagut social ct affectif de interlocuicurs), cdnal (téléphone, face 4
face), support (écrit ou oral), situation (plus ou ‘moins formelle). ctc.,
qui cn commandent la réalisations (Conscil de I'Evrope, 1977). :
= «l¢ dernicr chapitre, Objet ct notions (D, Coste), définit le-lexique
: d’un niveau-scuil de compétence de communication en frangais. Partant
© de la-description des principaux comportcfients langagicrs quc les
adultes devront maitriser dans divers champs de référence (par ckemple, -
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- &re en mesure de demander ou de donner des informations sur so

i sanié ou sur celle d'autrui), il énumére les différentes catégories d'objets

+" . prendre en compte, 1l distinguc ensuite, parmi toutes les notlons
uxquelles il est fait référence, celles qui apparaissent dans tous les .

_\hamps considérés. appelées notions générales (taille, mouvement,
vitesyo, por exemple), et celles qui sont propres & un champ particulier.
dites ndtions spécifiques (maladies, par exemple) elil énumére les mots

- les plis couramment utilisés en frangais pour exprimer ces notions™.

© (Conseil de I'Europe, 1977). ~  ~. .

Monitor Method: focusses on‘arqulslu'an-:}fc-lnngung’c learning through .. *
listening comprehengion. (Krashen, 1978). : , ‘

, Naiiﬁn(#g/unnlanalappioarh.‘ carly name for communicative method, using

I

theories of Niveau-seuil, .
_Pattern drills; exercices structuraux. Application of behaviorist theories to
K _language drills, with the aim of developing automatic reflexes in the
sécond languaje, - ) o ‘
¢ §timulus; Je-mange le giteou, Tu.. - :
- Response: Tu manges le gittau. = 1 : o
Stimulus! chcrcheslaf _ ‘ o
" Response: Tu cherches le glteau.
‘Stimuluy: le chat . St
—ReEsponse: Tu ci}crchcs le chat, .

- == I later adaptations, uses transformations to produce a imore mean-
ingful message (Calve, 1977). ;
Peer teaching: student input and interaction used as teaching materials
(Goldschmid and Goldschmid, 1976) (Teather, 1978). Tk .
Project ieaching: a communicative approach avant la leure. Teaching fo- -
. cusses on a particular subject or,theme (pollution, transport, marketing),
with supportive audio-visual and writien materials, rather than on
' structures (Carranza and Whitmer, 1976) (Rivers, 4972)."
Redundancy: - feature of the spoken code which involves repetition, -
- paraphrasing and fillers which are relatively empty in sémantic terms.
Redundancy allows the listener to assimilate the ‘meaning of the
. . message, which would be too dense and rapid otherwis :
S =« A study of English (Price, 1979) showed 99.9% redunancy.
' - in contact with authentic language, the learner must learn o distin- =
guish between utterance and message: “Although at the end of listening
10 an utterance we can- no longer remember the' exact words, we can
remember very clearly what the message was. Listening comp'éhcnsion
has often tested the wrong skill in this particular area, namely “memo- -
“ry™." (Price, 1979). . ‘ . - =

. Suggestology; method developed by Lozanov in Bulgaria. dependent on -
* right-brain acquisition of language chunks through retaxation exercises .
which permit the lowering of psychological bagriers. It always sounds .
ridiculous but is.in fact very impressive in demonstration. See Léon, »
- 1979 and Hall, 1981 - o . . .-
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. " A ppgpdix B: Integrative Techniques
; _ St , ‘ v \’ .
« . Basie Principle; practice must be meaningful; it therefdre must ¢ contextu-
\ alized, and based on authentic materials. : '
. AURAL/ORAL
1. From an oral text (with of without 'voc‘nbulnr‘y'pres{htntion).\ ‘
Exercise . ~ Corwvection ~ *+ o ,
a4, supply missing words a. replay original tape with bleeps
« b, open-ended questions to indicate word location N
¢, true/false, multiple choice . b, model answers given, or imme-
e, (Carranza and Whitmer, diate clnfs discussion
1976) (Lowe, 1975) " ° ¢, answers given
2, Listen to an oral corpus, take notes, Discuss immediately in élna_s.
3. Stpdents are given specific items to be located in the oral text: ic, how
! does the speaker show uncertainty, aggressiveness; what are thé redurdant
Ems, which speaker dominates and how! other specch stratcgics. (Car- .
:funza and Whitmer,,1976) (Farrington and Richardson. 1978) ‘
~ 4, Usc mixed speakers, standard and regional. But msert longer. pauses
between thoughts for regional speech. Do 'NOT slow the speech itself.
*(Carranza and Whitmer, 1976) : N ! N
5. 'Use and contrast different registers: academic lecture, pancl show. man- -
. in-the-stfect interviews, native speakers in a social situation, interviews -

with people of specific professions. * N .
-6, Project teaching: the class defines certain themes for discussion, and-
dividds themes_ into sub-themes for individual preparation. Themes
“include topics such as energy. pollution, transport, marketing, eic. Students
. present oral repofts based on research with “raw" materials (1apes, yidcos,
magazines, etc.) 5t in panel discussion or debate modes. A writtch class
-.eport can be issued on the theme, which cquld add to_‘the corpus of
“raw’’ mat¢rials for other classes. Gross suggests o McLuhanesque mulu--
v . media assault including multi-screen slides with ovggvoice-narration and
. music before: the general discussion. (Gross, 1973 ren,. 1979)
. (Knight, 1975)* " K : o T
. 7. Reduce feature n}m to slide scries. (Halbig, 1977) . .
: . a. describe preceding cogtext RS
b. discuss alternative actions
<
d

’c. aliernative dialogues . .
. ‘shuffle slides to produce alfernative interpretations of actjons; charac-.
ters, o o v - T
s e record the dialogue, have students idemtify dialogue with a slide scene. - 4 .
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- 8. Slides, with narrative tape, Vocabulary handouts, '

a. reconstitule sentences from key words.‘-(Hnlbig. 1977 (Durousszhu
elal, 1977) - ' x .
b, reconstitufe: order of tape ‘narration based on shuffled slides »
¢. correlate appropriate narsaiion o appropriate slide
d. student fo creatc own commentiry on a slide.
Help tapes for individual work: - : .
"o, paraphrase the core tape in.simple language + . ‘
b. explain difficult vocabulary orally, - o 5 -
¢. give key points of a course for review or absentees (Gross, 1975)
Declayed-inimediate correction, (Paramskas, 1981)
2. studen( chooses own “raw™ material ) .

b. records résumé on stereo cassette . ’ : *
¢. instructor corrects at leisure’ :
~ by using the second irack. immediate correclio%nuncimion

structures and vocabulary. | ' ]
~ by recording comments at the end ‘ T
— by leaving writien commenis . ,
d. student listens to the corrected tape. and hears both his errors and
. the corrections, ‘ ' '

© <

-

- Translation:- give the first-language equivalent of selected sentences in
the oral text, (Metford, 1978) ; .
. For pronunciation: repeat part of an authentic lextoVeNoicinP the speaker
and accentuating rhythm and intomgion. (Durousseau eral, 1977)
. Dialogues: _ N ) : Do :
a, listen to dialogues ) o . S <,
'b. blank dut second speaker; student, takes his pant Coe
<. blank out first speaker, student responds.to his own role as first speaker . '
d. compare with the original o - : .
14, Peer teaching: Student A: listens 10’ oral text and makes up questions
on it for Studeni B, . ' s -
Student B listens to Student A questions and answers them and vice - -
versa, Switch tapes nmon? different pairs of students, resulting in different
.questions, then use for class discussion. (Segerman-Peck, 1976)
Dubbing a videotape familiar in the first language (i.c. Dallas, Mork
and Mindy. eic.) : o o .
~ Variant; locate a version already dubbed and compare it 10 the student .
" * dubbing, v % L
~— Best for québecois: the Flinigtones — the dubbing is the best | have . * -
heard for register, idiom and pronunciation_ S
— Also useful: Ads running on both CBC and Radio-Canada. Some
" differ, some do not. Good: discussion topic on differences.

» . . .
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TRANSFER SKILLS: oral to reading/writing
1. Group composition_after exposure (o oral texy class discussion,
(Scgerman-Peck. 1976) . :
* 2, Transcribe authentic familiar speech into formal written language. Discuss

the necessary changes in class,
3. Transcribe a play into a novel, a scenc into a short story.
. 4, Place reading passage on overhead. Cut into parts. Have oral questions .

on tape at fixed intervajls. This forces the student to tearn to rcad more
quickly, for the message. not the words. {Rosemblum, 1977) (Mendelsohn,
1979) . ‘ ¢
5. Give audio taped critique of written assignments (Hughett, 1977) (Gross,
+1975) (Farnsworth, 1974) Pt
“A’point made orally somchow contains an explanatory power morc
immedigte than in the form of a wrilten statement” (Hicke, 1977). It
lilso avoids-writer’s cramp and student complaints of illcgible comments.
6. Compose an essay oraly, Transcribe, includ‘m§ all redundancies, then
adapt to written form, (Gross. 1975) (Davis, 1975) s
7. Read a written text, have o group of students collaborate on translating o
into a play, videotape or record the play, use the recording for compre- '
hension exercises, (Mendelsohn, 1979) ' .

-
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APPENDIX C: THE INDIVIDUALIZED OR AUDIO-TUTORIAL CLASS

Traditional structure; 2 hours lecture, | h conversation, | h lab b
Clients; 90 studeats, normally divided into 3 scctions, kept togcthcr cxccpt for a division ifto

, two groups for conversation ‘
Staff hours: Instrsicior; 6 lecture hours + 3 lab houn = 9 hours
Teaching assisiani (3} 3 convemuon hours
Total siaff hours; 12 -

Denniqon‘ I , . SIBfr - Schedule Szudrém Aucndnnccl . Method l [ Correction |
- - = T L

B

Studeni preparaiion; itxt, workbook®

0

Hour |
Problem solving
themes: the parti- ,,imlmclor
tive_adjective agree-

| med

week on same | optional; may at-

~ theme . | tend more than onc q““'.“’“‘/ answer

£ 7.

2 +

A Smdrm Jollow-up: computer-assistcd c;créhcs’ revision of writlca work,

Studeni preparation; nudio/vich cassetic v:cwina

v

O

‘Hour(1) 2 + (3)  [TA () .| 9 #aweek, on 1ame mhhdnlqry;lchck, ‘see C optional
.| theme; fe ” but may atiecnd + | Appendix B’ N

-

pollminn., dm_gs.;,, | more than one  *

]

.| Student t foliow. up} review of casscltes, * supplementary materials (i diné video inini-gmmmat fessons, rome.
) C dial 'and help mpcs) ., mdwidunl interest tapes, : .

L

3

€ YON ‘¥ "[OA — TYNENOr OvIds

Tests: writien “1TA @) ' every Jrd week, optional workbook style
bral inmuctor I multi-level ’ ‘ inlcrvlew
L) .

‘ SiaJ hours; ln:lmrlnr' 3 !nrgc c_Broup ﬁoun' Teaching assistani(s); 9+scminnr hours; Fotal mlr houu 12,

uwcd /lcmls
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. . APPENbiX D: THE INTEGRATED.CIVILISATION CLASS
Traditional structure: 3 lecture hou.n ,ncludnng random slides nnd/or vidéo sy
"+ Cliemts: .. . + 30 students :
Staff: instrictor’ + Yab monitor
peﬂﬂilion' ST sun A ' Swdents Mecthod Location
Student preparation view or listen to blckgm'und materials: audio/video cassettes 7 ' . )
Hour 142 i tecture illustrated ' '

- Lecture: e, . instructor .30 . with slides/video 'c::,:: :::i:;‘:::,‘:!,
the Renalssances ' . 3 : ) excerpts " ~ ’
Hour 3 S : N - discusyion based on | seminar. room ad-
seminar : L 2 % 1§ pre-announced joining the lab

ihstructor , or theme from pre(gnme /o
o o 3% 10 |ion materials ‘
6! . . * ' spontancous discus-.
v , | B _sion.of lecture
, _ . . =

S|uden| follow-up; ullemn«ve rcpom using lab centered “raw" mllerinh written?
o nulhenllc texts (lellen. ads, proclnmmiom. literature) oral: authentic language materials . .
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