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OVERVIEW AND SUMMARY

This report provides some initial findings from the Study of Parental Involve-
ment in Four Federal Education Programs (hereafter, the Studyuof Parental
Iﬁvo]vement), which is being conducted by System Development Corporation (SDC)
under a contract with the U.S. Department of Education (ED). The present
study is concerned with four federally funded educational programs:

o Title I of the Elementary and Secondary Education Act of 1965, which
provides "financial assistance... to local educational agencies serv-
ing areas with concentrations of children from low-income families...
(to meet) the special educational needs of educationally deprived
children."

¢ Title VI of the Elementary and Secondary Education Act of 1965, also
called the Emergency School Aid Act (ESAA), which provides "financial
assistance to meet the special needs incident to the elimination of
minority group segregation and discrimination among students and
faculty... and to encourage the voluntary elimination, reduction,
or prevention of minority group isolation (in schools)...."

o Title VII of the Elementary and Secondary Education Act of 1965, also
called the Bilingual Education Act, which provides "financial assis-
tance to local educational agencies... to enable (them)... to demon-
strate effective ways of providing, for children of limited English
proficiency, instruction designed to enable them, while using their
native language, to achieve competence in the English language."

o Follow Through, enabled as part of the Economic Opportunity Act of
1964, provides funds to support "comprehensive educational, health,
nutritional, social, and other services as will aid in the continued
development of children (from low-income families)... to their full
potential."
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These four programs were selected by the Department of Education for inclusion
in the study because they address different educational concerns, serve dif-
ferent student populations, and have different legislative and regulatory
requirements for parental participation. The cross-section of parental
involvement incorporated in the study offers opportunities for more revealing
policy analyses than would be possible in a study of any one of the programs

by itself.
The Study of Parental Involvement was designed to carry out six major tasks:

1. Describe parental involvement in the four programs.

2. Identify contributory factors (factors that facilitate or inhibit
parental involvement).

3. Determine the consequences of parental involvement.
4. Specify models of parental involvement.
5. Promulgate findings.

6. Validate the models of parental involvement (presently an optional
activity).

This report covers the first task and part of the second. The description of
involvement presented in this report is based on the Federal Programs Survey
of project officers in a nationally representative sample of districts and
schools that was carried out in the spring of 1979.

A1l four programs are subject to cycles of legislative reauthorization and
rewriting of regulations. At the time of the survey the Follow Through pro-
gram was the only one of the four to have approved regulations. These requ-
lations elaborate considerably on the legislation with respect to parental
involvement,
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Amendatory legislation for the other programs was enacted in October of 1978,
(before the Federal Programs Survey), but regulations had not been approved by
the time this report was written. Generally speaking, the proposed regula-
tions for these three programs do not elaborate on the legislation with
respect to parental involvement.

It is important to note that the findings reported in this volume should not

be construed as a comparative evaluation of parental involvement components
across programs. Nor are they to be construed as a compliance audit. There
are very few specific statements in the legislation or regulations that would
permit one to construct a standard by which to assess the implementation of
parental involvement components by districts and schools. There are even fewer
instances where the legislation or requlations are identical across programs
and would permit a valid comparison of their parental involvement components.

The findings presented in this report are not intended to reveal the value of
parental involvement to the districts, schools, teachers, parents or children.
The findings are a portrayal of the formal aspects of parental involvement
components in the spring of 1979. They provide a background on the extent of
various types of parental involvement activities that will be useful in
interpreting the richer data on the nature and value of these activities in
subsequent reports from the study.

OVERALL SUMMARY

The main conclusion of the study may be summarized in one succinct statement:
The data support the inference that differences between programs in the nature

e Legislation and regulation can provide a powerful motivation to foster
and extent of parental involvement are related to differences in the content

and support parental involvement.
of tne legislation and regulations defining the programs. The data reveal
ix
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that the specific content of the legislation and regulations influences the
activities undertaken in the name of parental involvement at project sites.

There are two secondary conclusions:

o The level of funding influences the extent of parental involvement
activities.

o It is important to monitor the extent to which districts implement
mandated activities.

Comparisons across programs reveal that the level of funding (on a per-pupil
basis) influenced the availabilty of funds to provide certain services and
activities related to parental involvement. However, the data were not suf-
ficiently clear or specific to permit an accurate estimation of the costs of
these services and activities.

While the survey did not inquire about monitoring practices, certain features
of the data indicate that some monitoring of the implementation of required
activities is desirable.

DISCUSSION

Legislation and regulation can influence parental involvement by:

o Emphasizing parental involvement in the choice of language used to
express the legislative or regulatory intent.

o Specifying the activities in which parents are to engage.
¢ Providing incentives for obtaining participation of parents.

It is difficult to discuss these influences separately because they tend to
occur toaether (or not at all) in the legislation and regulations.




Nevertheless, in the following section each of the three types of influence
mentioned above will be illustrated by contrasting the legislation and regqu-
lations for the programs and then examining relevant data from the survey.

EMPHASIS ON INVOLVEMENT

Each of the four programs mandates that each participating district must
establish an deisory committee for the local project, of which the majority
of members should be parents of served children. The Tanguage used to
describe the function of this group is very different from program to program,
however: ‘

¢ Follow Through regulations state that the advisory committees are to
"assist with the planning and operation of project activities and to
actively participate in decision making concerning these activities."

o ESAA legislation indicates that projects should "be operated in con-
sultation with, and with the invoivement of" the advisory committee.

o Title VII legisiation states that projects should "provide for thg
continuing consultation with, and participation by" the advisory
committee.

o Title I legislation states that advisory committees should have
"responsibility for advising (the district) in planning for, and
implementation and evaluation of, its . . . (Title I) projects."”

The language of the Follow Through regulations is the most emphatic about the
role of the advisory committee in describing the general function of this
group. The language of the Title I legislation is the least emphatic.

|
|
|
The legislaticn for ESAA and Title VII are equal in their emphasis of the i
cemmittee's role and fall somewhere between the levels of emphasis represented |

by the Title I and Follow Through language.



The survey inquired about who was responsible for conducting the meetings of
the advisory group and for setting the agenda. Neither of these issues is
specifically addressed in the legislation or regulations for the four programs
under study. However, these indicacors should be sensitive to the different
emphases on involvement across the programs. The survey data revealed that
meetings of 85 percent of the advisory committees for Follow Through projects
were run by a committee member (rather than a project staff member). Eighty-
three percent of these committees used agendas set by committee members (often
in consultation with district personnel). By contrast, meetings of almost
one-half of the Title I advisory committees are conducted by a project staff
membes. Just over 65 percent of these committees used agendas that were

set by committee members (6ften in consultation with district personnel).

Data for the ESAA and Title VII programs fell between these two extremes,
except that it was estimated that 91 percent of Title VII advisory committees
used agendas set by committee members (again, often in consultation with
district personnel). However, meetings of only 58 percent of the Title VII
committees were chaired by an advisory committee member. These data are
generally consistent with the level of emphacis on advisory committee
involvement found in the legislation and regulations.

SPECIFYING ACTIVITIES

There are a few instances of language in the legislation and regulations
governing these programs that mandates specific activities for parents. One
of the best examples is the Title I mandate that schools having more than

40 served pupils should have a school-level advisory committee ‘of which the
majority of members should be parents of served children. HNone of the other
three programs mandates school-level advisory groups. ~

The survey data indicated that 88 percent of the Title I-served schools having
40 or more served pupils had a school-level advisory committee. Schools
served by the other programs were less likely to have school-level advisory

groups: 70 percent of Follow Through-served schools had an advisory group,




while about 40 percent of Title VII-served schools and 32 percent of ESAA-
served schools had advisory jroups for those proj>cts.

In the previous section, the emphatic nature of the regulatory language
describing the general role of the advisory committee in Follow Through
projects was presented. In addition, these regulations also enumerate nine
specific duties for the advisory committees to carry out, including the fol-
lowing management activities: helping to develop all components of the proj-
ect proposal, approving the project proposal in its final form, helping to
develop crite~ia for selecting professional staff and recommending the selec-
tion of sucn staff. and exercising the primary responsibility in recommending
the selecticr of paraprofessional staff. None of the other programs is this
specific aboist the role of the advisory committee.

The survey inquired about the level of decision-making authority exercised by
the advisory committees in each of several management activities. The most
pertinent examples to illustrate the effects of the specific language cited
above come from the area of parental involvement in selection of personnel.
Ninety-seven percent of Follow Through advisory committees have at least an
advisory role in selecting project paraprofessionals, while in Title I the
corresponding percentage is 21, in Title VII it is 32 and in ESAA it is 47.
Furthermore, 86 percent of Follow Through advisory committees have at least an
advisory role in selecting project professionals, while in Title I the corre-
sponding percentage is 28, in Title VII it is 38 and in ESAA it is 43,

These data are consistent with the hypothesis that specificity of the
regulatory and legislative language makes a difference in the activities in
which parents engage.

A final example will illustrate the effects of specificity of language on
project budgets related to parental involvement. Follow Through is the only
program of the four that mentions a budget for the advisory committee. The
regulations state that it must be "sufficient to allow (the committee) to




effectively fulfill its responsibilities." Again, this specific language
results in a considerable difference in the proportion of advisory committees
with budgets: 98 percent in Follow Through, 49 percent in Title VII, 42 per-
cent in Title I, and 30 percent in ESAA.

Clearly, it cannot be inferred that all of tha differences among these pro-
grams are the result of differences in the specific language of legislation or
regulation. Even when the legislation or regulations offer no guidelines,
there are still differences among the programs (reflecting other influences on
parental involvement that were not examined in this phase of the study). How-
ever, it does appear that mandating certain activities can have a very large
ef fect on parental involvement.

INCENTIVES FOR INVOLVEMENT

Incentives for parental involvement are offered to districts only by the
Follow Through program. These take two forms: 1) A statement in the regula-
tions indicates that continued funding of each project is contingent to some
degree or demonstrations that parents are involved as paraprofessionals and
volunteers and that the project advisory committee does have the responsibil-
ities described in the regulations; 2) A provision in the regulations allows
certain in-kind contributions (such as volunteer time) to be counted in place
of cash in paying the non-federal share of the cost of the project (up to

20 percent of the cost must be borne by the district).

Corbining the first incentive with specific language directing that in
fulf1lling paraprofessional staff positions "the highest priority will be
accorded to low-income persons who are parents of Follow Through children,"
results in much larger proportions of Follow Through parents holding these
positions than parents of children served by other programs. Seventy-four
percent of Follow Through-served schools employ parents of served children as
paid paraprofessionals. The corresponding figures in the other programs
were: 9 percent in Title I, 14 percent in ESAA and 18 percent in Title VII.
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Combining the second incentive with lanquage directing that low-income parents
of Follow Through children be given highest priority in filling volunteer
positions also results in higher percentages of schools with volunteer pro-
grams. Sixty-seven percent of Follow Through-served schools had a volunteer
program, while 32 percent of Title VII-served schools, 18 percent of ESAA-
served schools and 16 percent of Title 1l-served schools had such programs.

The data do not permit an assessment of the individual effects on parental
involvement of emphasis, specificity or incentives in the legislative or
requlatory language. The conclusion is drawn that all three are important and
work best in combination with one another.

MONITORING ACTIVITIES

Specifying, in legislation and regulation, that certain activities should take
place within local projects probably does not guarantee that they will take
place. The Follow Through regulations are not only specific as to the nature
of the parental involvement activities they wish to foster, they also state a
requirement for evidence of implementation as a condition of continued fund-
ing. There is evidence in the data that legislative or regulatory intent is
not uniformly fulfilled by the projects supported by these programs. A clear
example of this is that some districts in all programs but Follow Through

reported not having the required advisory committee.

The study did not address the mechanisms that programs use to monitor the
implementation of the legislative or regulatory mandates, so no conclusion can
be drawn beyond the apparent need to seek evidence of compliance.

LEVEL OF FUNDING

It was estimated that Follow Through and Title I projects spent about $500 per
served student per year, on average. Title VII projects spent about 65 per-
cent of this amount and ESAA projects spent about 50 percent. It was
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estimated that 98 percent of Fb]]ow Through-served schools were also receiving
Title I funds. The implication of this is that Follow Through projects have
more resources available to expend on intensive parental involvement. As
evidence of this, the survey data indicated that 92 percent of Follow Through
projects provided some form of parent coordination at the project-level while
the corresponding figures were 83 percent of Title VII projects, 78 percent of
ESAA projects and 62 percent of Title I projects. Differences in the pro-
vision of school-level parent coordination services was even more dramatic:
the corresponding figures were 81 percent in Follow Through, 48 percent in
Title VII, 36 percent in ESAA and 35 percent in Title I. /It is difficult to
conc bude that Follow Through projects would have provided these parent coordi-
nation services in the absence of the emphatic,‘specific and incentive-rich
requlatory language cited earlier. On the other hand, they may not have been
able to provide these services without the availability of additional resources
apparent in the per-pupil funding figures. (It should be noted that the
Follow Through budget was cut by 31 percent in the 1980-1981 school year.)

CONCLUSIONS

It bears repeating that the four programs under study have different purposes
and goals. The legislation and regulations for each program attempt to assure
@ role for parents in the context of that program's intent. Presumably, each
program office believes that the roles it allocates to parents advance the
goals of the program. The historical origins of the Follow Through program
have led it to emphasize parental involvement as one means to mobilize and
coordinate community resources for the benefit of children. The other pro-
grams, not sharing these historical antecedents, may have felt uncomfortable
with specifying additional parental involvement components (and requiring
evidence of compliance) unless there was compelling reason to believe that
these components would advance the main purposes of the program.

Within the context of each program, the value of emphasizing parental involve-
ment has to be weighed against the values assigned to other components demand-
ing support, especially the provision of instructional services. The data
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from this study indicate that the level of parental involvement could be
increased if:

¢ The legislation and regulations defining the program emphasized
parental involvement, specified the desired forms of involvement, and
provided incentives for involvement.

e Funding was provided for the specified activities, especially for
mandated advisory committees and for parent coordinators.

¢ Some form of monitoring the implementation of specified activities was
provided

The data from this study also indicate that project managers at the local
level generally do attempt to implement the mandated parental involvement com-
ponents, going beyond the mandate to add other activities that seem suitable
in the ldcal context. These additional activities are chosen to promote the
goals of the local project. It is worth observing that there are projects in
all programs that reported broad and intense involvement of parents in the
management and operation of the project activities. This suggests that there
may be ways in which parental involvement can be an effective force in
achieving the goals of each of the programs.

The subsequent phases of the Study of Parental Involvement will probe more
deeply for the factors contributing to and the outcomes resulting from
parental involvement in these four programs. Describing the relationship

among the functions of parental involvement and their joint relationship to
programmatic goals is the objective of the next phase of the study.




CHAPTER I. INTRODUCTION

This report provides some initial findings from the Study of Parental Involve-
ment in Four Federal Education Programs (hereafter, the Studv of Parental
Involvement), which is being conducted by System Development Corporation (SDC)
under a contract with the U.S. Department of Education (ER). This chapter
presents a brief overview of the history of parental involvement in federally
sponsored programs and the study of such involvement, followed by a precis of
the present study and this report.

Throughout this presentation,(it should be understood that the present study
is concerned with only four federally funded educational programs: Title I of
the Elementary and Secondary Education Act of 1965, Title VII of the same ac.,
The Emergency School Aid Act, and Follow Through. While the presentation of
certain information concerns a broader range of programs, the specific focus
of this study has led to a concentration on the four programs mentioned above.

PARENTAL INVOLVEMENT IN FEDERAL PROGRAMS

HISTORICAL DEVELOPMENT OF PARENTAL INVOLVEMENT IN FEDERAL EDUCATION PROGRAMS

The concept of parental involvement in federal education programs can be
traced back to the Community Action Program of the Economic Opportunity Act
(EOA) of 1964, administered by the Office of Economic Opportunity (OEOQ).
Peterson and Greenstone (1977) indicate that EOA included community action to
increase the political participation of previously excluded citizens, partic-
ularly members of ethnic minority groups. They note, "Taking its authority
from EOA's celebrated requirement that poverty programs be developed with the
'maximum feasible participation of the residents of areas and the members of
the groups served,' the OEQ insisted that approximately one-third of local
policy making bodies consist of such residents or members, chosen 'whenever
feasible' in accordance with democratic procedures.” Citizen participation in
federal programs began in earnest with the EOA, based on the principle of
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participatory democracy: affected citizens have the right to participate in

the formation of policies and the making of decisions that may affect their
lives. '

In terms of education, the Head Start program of EOA addressed the "maximum
feasible participation" requirement by including parents of children being
served on policy making groups. In addition, parents of Head Start children
were employed as staff members in Head Start centers, and center personnel had
frequent contact with parents at the center and in the home. Head Start has
provided a paradigm for parental involvement in federal educational programs
created subsequently.

Close on the heels of EOA came the Elementary and Secondary Education Act
(ESEA) of 1965. Seen by many as a continuation of the War on Poverty (Levin,
1977), ESEA broke the long tradition of opposition to federal support for
public schools and gave the Commissioner of Education authority to establish

basic criteria for implementation. Among the then-Commissioner's criteria was
the requirement that parents be involved in developing local project applica-
tions for Title I of the Act.

The Title VII Bilingual Program and Emergency School Aid Act program were
designed by Congress to provide LEAs with assistance for unique problems.
Sirce each was conceived of by Congress as a district-level program, the
"participatory democracy” principle caused Congress to require district-
level advisory groups.

The legislation for Follow Through, as regards parental involvement, was
modeled closely after that for Head Start. The Community Services Act funded
Follow Through in OEO, although administrative control resided in the U.S.
Office of Education. (This has since changed, and Follow Through is now
funded through USED.) Given its ancestry in OEO, it is not surprising that
the legislation and guidelines for Follow Through specify a great deal about
parental involvement.




PRIOR RESEARCH ON PARENTAL INVOLVEMENT IN FEDERAL EDUCATION PROGRAMS

While prior evaluations of each of the four subject programs have included
some attention to parental involvement, none has addressed it in a substantial
way. Therefore, little is presently known about all aspects of parental
involvement in-these four programs. Prior research results related to each of

the four programs are reported in the section devoted to that program; see
Chapters IV-VII,

Parent involvement has also been studied in work that is not directly tied to
evaluations of federal programs. Three recent reviews are available that sum-
marize findings from different studies (Chong, 1976; Center for Equal Educa-
tion, 1977; Gordon, 1978). From these reviews it apbears that parental
participation in the classroom, parental assistance to their own children at
home, and home visits by school-community liaison personnel result in an
improved classroom atmosphere and in both cognitive and affective growth on
the part of the students. These reviews also suggest that the involvement of
parent advisory groups does not appear to have had a great impact on schools
and students, and that more extensive research is required in order to develop
a theory of parental participation in decision making that would aid in the
evaluation and formulation of policy in this area. These reviews have helped
shape our study, but the narrow focus for each of the above studies requires
that findings be verified or rejected through detailed examinations of the
four federal programs before policy decisions can be made.

THE STUDY OF PARENTAL INVOLVEMENT IN FOUR FEDERAL PROGRAMS

NATURE OF THE STUDY

The Study of Parental Involvement is examining the role of parents in four
educational programs offered by ED: Title I and Title VII of the Elementary
and Secondary Education Act, Follow Through, and the Emergency School Aid Act.
These four programs were selected by the Department of Education for inclu-
sion in the study because they address different educational concerns, serve




different student populations, and have different legislative and regulatory
requirements for parental participation. The cross-section of parental
involvement incorporated in the study offers opportunities for more revealing
policy analyses than would be possible in a study of any one of the programs
by itself,

Briefly, the study is intended to describe the ways in which parents are
involved in each program, the factors that contribute to parental involvement,
and the outcomes of parental involvement activities. Further, the study is to
determine effective models of parental involvement.

To achieve these objectives, three separate substudies are being carried out.
One, a national survey of school districts and schools participating in one or
more of the four federal programs, produced factual information on formal
aspects of parental involvement (this is called the Federal Programs Survey).
Certain of the information collected during the survey is presented in this
volume. The second substudy involves an in-depth look at a subset of the
districts and schools, studying both formal and informal dimensions of
parental involvement (this is called the Site Study). The third substudy
(presently optional) will examine the validity of parental involvement models
derived from the second substudy.

CONTENT OF THIS REPORT

The second chapter of this report contains details on the Study of Parental
Involvement. Specifically, it presents the study objectives, a conceptuaiiza-
tion of parental involvement that was developed to guide the research, the
methodology we are following to reach the study objectives, and the products
that will ensue from the study.

The third chapter desrribes the overall design for and conduct of the Federal
Programs Survey. This chapter provides the background needed to understand
the chapters on each program, which follow.
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Fach of the next four chapters presents findings on cne of the four programs,
including: The nature of the program, the development of the parental involve-
ment component within the program, the prior research findings on parental
involvement in the program, and the findings of The Federal Programs Survey.

In this report findings are presented in the following four areas:

PARENTAL INVOLVEMENT IN PROJECT GOVERNANCE

Data related to this topic are concerned with parental participation in
district-level, (project-level for Follow Through) and school-level advisory
groups. Information is presented on the membership of such groups, the
conduct of the group's meetings, and management activities of the groups.

COORDINATION OF PARENTAL INVOLVEMENT ACTIVITIES

Data within this category are concerned with the extent to which coordinators
of parental involvement activities are found at the district and the school
levels, and the nature of their activities.

PARENTAL INVOLVEMENT IN PROJECT EDUCATIONAL OFFERINGS

This set of data focuses on three different ways parents can participate in
the project's educational endeavors: as paid paraprofessionals, as volun-
teers, and as teachers of their own children at home.

FINANCING OF PARENTAL INVOLVEMENT

Within this category information is presented on the extent to which districts
have line items for parental involvement activities, and the types of activi-
ties on which such funds are spent.

The results from the Federal Programs Survey have been deliberately placed in

four separate sections--one for-each program. This was done to emphasize the




fact that the four programs serve different purposes and have different goals.
A brief chapter is devoted to a comparison of the programs intended to indi-
cate the influence of legislation and guidelines on the nature and magnituce
of parental involvement in these programs.

It is important to note that the findings reported in this volume should not
be construed as a comparative evaluation of parental involvement components
across programs. Nor are they to be construed as a compliance audit. There
are very few specific statements in the legislation or regulations that would
permit one to construct a standard by which to assess the imp lementation of

" parental involvement components by districts and schools. There are even
fewer instances where the legislation or regulations are identical across

programs and would permit a valid comparison of their parental involvement
components,

The findings presented in this report are not intended to reveal the value of
parental involvement to the districts, schools, teachers, parents or children.
The findings are a portrayal of the formal aspects of parental involvement
componenfs in the spring of 1979. They provide a background on the extent of
various types of parental involvement activities that will be useful in

interpreting the richer data on the nature and value of these activities in
subsequent reports from the study.




CHAPTER II. THE DEPARTMENT OF EDUCATION'S STUDY OF PARENTAL
INVOLVEMENT IN FOUR FEDERAL PROGRAMS

This chapter presents the objectives of the study, the conceptualization of
parental involvement that guides the study, the methodology of the study and
the products to issue from the study.

As has been described previously, there is a growing interest in the inclusion

of citizens in social programs that affect their lives. But as the review of
previous research indicates, 1ittle is now known of a concrete nature regard-

ing the participation of parents in educational programs. In order to specify

the policy issues and research questions, several activities were undertaken.
Books, papers, and reports on parents in the educational process were col-
lected and reviewed. Parents, members of organizations with special interests
in parental involvement, Department of Education personnel from the four pro-
grams in the study, and Congressional staff members were interviewed. The
Policy Advisory Group for this study met and considered the results of these
activities and provided direction for the production of Working Paper No. 1:
Policy-Relevant Issues and Research Questions, published in October of 1979.
This paper provides, in detail, the scope of the issues and questions to be

addressed over the entire course of the study.

There are three primary audiences for the study: Congress, because of its
growing interest in legislation regarding parental participation; program
administrators, in the Department of Education, who must see that Congress'
intentions are carried out; and project implementers, who design and carry out
local projects with parental involvement components. In addition, educational
researchers studying parental involvement will find the study's findings
valuable when planning and conducting future investigations.
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OBJECTIVES OF THE STUDY OF PARENTAL INVOLVEMENT

There are six major objectives for the study.
1. Describe Parental Involvement

The first objective is to provide detailed descriptions of parental involve-
ment in terms of three caregories of information:

a. Types and levels of parental involvement activities, and the extent
to which each artivity occurs.

b. Characteristics of participants and non-participants in parental
involvement activities, including both parents and educators.

c. Costs associated with parental involvement activities.
2. ldentify Contributory Factors

As part of the study, factors will be identified that facilitate the conduct
of parental involvement activities, along with factors that inhibit such
activities. In addition, an attempt will be made to ascertain the relative
contributions of different factors to both specific activities and to parental
involvement in general. )

3. Determine Consequences
The third study objective is to determine the direction and degree of the

outcomes of parental involvement activities. Included in this task are
outcomes of specific activities as well as cutcomes of parental involvement

in general.




4. Specify Models

Based on findings concerning parental involvement activities and their out-
comes, the characteristics of model programs of parental involvement will be
" specified in terms of combinations of activities that are found to be
effective.

5. Promulgate Findings

Reports and handbooks will be produced to provide information on parental
involvement for each of the target audiences for the study. These documents
will be tailored to meet the needs of each audience.

6. Validate Models
The sixth objective covers the validation of the exemplary models. A specific
substudy will be designed to determine whether the identified models are valid

for other types of outcomes and/or in other contexts.

A CONCEPTUALIZATION OF PARENTAL INVOLVEMENT

In order to realize the objectives of the study a conceptualization of
parental involvement was developed. It can be summarized by the statement:

Given that certain preconditions are satisfied, parental involvement
functions are implemented in varying ways, which depend upon particular
contextual factors, and which produce certain outcomes.

Five major elements are embedded in this statement. These comprise the
conceptualization that guides the study, and are outlined briefly below.

FUNCTIONS

An examination of contemporary thinking about parental involvement led to an
identification of five parental involvement functions. These are:

)
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a. Parental participation in project governance (primarily defined as
decision making).

b. Parental participation in the education of students (as instructional
paraprofessionals, or volunteers, or as teachers of their own
children at home).

c. Parental support for the school.

d. Communication and interpersonal relations among parents and educators.

e. Educational offerings provided for the benefit of parents.

These functions are consistent with earlier formulations by Stearns and

Peterson (1973), Gordon, Olmstead, Rubin and True (1979). The Study of
Parental Involvement in Federal Programs will concentrate on the governance

and educational functions to a greater degree than on the other three func-
tions, since those two functions are the most closely related to the purposes
of the four federal programs.

PRECONDITIONS

These are the conditions that must be satisfied in order for parental involve-
ment activities to take place. They are necessary for the implementation of a
function, in that a function cannot exist if any of the preconditions is not
met. For instance, one precondition is that there be some parents willing to
engage in a function.

CONTEXT

Parental involvement activities take place within an enviromnment, which con-
tributes to the manner and degree of their operationalization and potentially
to their effectiveness. Systematic examinations of these contextual factors

10




may allow for a determination of which ones contribute to parental involve-
ment, in what ways, and to what degrees. As an example, a critical contextual
factor 1s a community's history of citizen involvement with social programs.

IMPLEMENTATION

When a particular parental involvement function is carried out, there are a
number of variables that help portray the process of implementation. Through
these variables, activities can be described in terms of participants, 'evels
of participation, and costs. Two variables that exemplify this element are
the characteristics of participating parents and of non-participating parents.

OUTCOMES

Parental involvement activities can lead to both positive and negative conse-
quences, for both institutions and individuals. Examinations of these out-
comes will provide the information needed for decisions about what constitutes
effective parental involvement practices. We will examine such outcomes as
the impact parents have on the provisions of services to students, and changes
in parents' attitudes toward education.

METHODOLOGY OF THE STUDY OF PARENTAL INVOLVEMENT

With the conceptual framework as a backdrop, three substudies have been
designed to provide the answers for the research questions and policy issues
inherent in the study objectives. Each is summarized below.

FEDERAL PROGRAMS SURVEY

Given the present paucity of information regarding parental involvement in the
four programs, there is a need for basic descriptive data on formal parental
involvement activities collected from a sample of districts and schools that
1s nationally representative. To this end a sample of districts and schools
»3s salected for participation in a survey. District-level program personnel

11
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were the primary respondents. Data of a factual nature were collected on
funding arrangements; parent advisory groups; parents as paid aides, &o]un-
teers, and teachers of their own children at home; and the supervisiob and
coordination of parental involvement. The data collection effort for%the
national survey was carried out in spring, 1979. This report concerné the
findings of this national survey, which are presented in Chapters IV ﬁhrough
VII. E

SITE STUDY /

At the present time it is not possible to specify unequivocaliy the %orces

that help or hinder parental involvement, nor the outcomes of parenﬁa] involve-
ment activities. Further, certain types of parental involvement aq%ivities

are highly informal, and all activities are likely to have many subtle but
critical nuances. These dimensions of parental involvement are not amenable

to study on the basis of information collected through survey methodology.

Determining contributory factors, consequences, and subtleties of parental
involve 'ent activities--all call for intensive investigation by on-site
researchers, with the investigation tailored in part to the unique aspects of
each location. This has been accomplished during the Site Study which was

conducted ir the first half of 1980. The findings from the Site Study will be
presented in The Descriptive Report, as indicated below.

VALIDATION STUDY

In the third substudy, exemplary models identified during the Site Study will
be evaluated. The primary mission of this substudy will be to determine the
validity of hypothesized models, along with their ability to be implemented in
different contexts. Since the models have not yet been identified. the
precise design for the Validation Study remains to be determined.




PRODUCTS OF THE STUDY OF PARENTAL INVOLVEMENT

The primary products of the study are the reports described below.

FEDERAL PROGRAMS SURVEY

The report on the Federal Programs Survey will be a comprehensive description
of the current status of formal parental involvement practices in districts
and schools receiving federal funds under one or more of the subject pro-
grams. This volume is the report on the Federal Programs Survey.

DESCRIPTIVE REPORT

The descriptive report will draw upon data from both the Site Study and the
Federal Programs Survey. The Site Study information will provide the depth
for a comprehensive treatment of parental involvement activities, the factors
that contribute to those activities, and the consequences of parental involve-
ment The FPS data will be used to provide nationwide estimates of charac-
teristics of parental involvement that the Site Study findings reveal to be
important. This report also will include a technical section that will sum-
marize the findings of the study, describe the details of the methodologies
employed, and present information to support reanalysis efforts and the design
of additional studies dealing with parental involvement.

HANDBOOKS

A particularly critical product of the study will be a set of handbooks on the
conduct of parental involvement that will be prepared for parents and project-
level personnel. While it may be possible to prepare a single handbook with
universal utility, it is anticipated that a more fruitful approach will be to
prepare separate handbooks for each of the four programs--handbooks that
reflect the special flavor of each program.




CHAPTER I11. OVERVIEW OF THE FEDERAL PROGRAMS SURVEY

Each of the chapters on a specific program gives the details on the survey of
that program. This chapter provides a general overview of the survey design.

SAMPLE DESIGN

The sample for each program was designed to obtain a self-weighting, random
sample of participating schools. Because nationwide lists of participating
schools could not be generated in a timely fashion, it was decided to sample
participating districts first, then sample schools from lists of participating
schools to be obtained from the sampled districts.

Many of the characteristics of interest in the study involve district-level
activities (e.g., the district-level advisory group). In order to estimate
values representing national averages it was necessary to have many districts
participate in the survey. However, it was also desirable to nave at least
two participating schools in each sampled district so that school-to-school
variation within districts could be examined, and so that there would be

two schools to study in each district that was chosen for participation in
the Site Study phase. Preliminary work indicated that a sample of about

100 districts per program would provide a sufficient basis for reasonably
precise estimates of district-level population values. At the.school level
it was determined that a sample of about 250 per program could be drawn within
the budget constraints. This would provide for two or more schools to be
drawn in each of the sampled districts.

The size of the sample to be drawn for each program was determined by allo-
cating districts such that the hypothetical sampling errors were equa’ across
programs. Thus, the sample sizes reflected the different sizes of the

programs: Title I has the largest sample and Follow Through the smallest.
But both samples yield the same estimated sampling error.




Samples of districts were drawn independently for each program using a tech-
nique known as probability proportional to size (PPS) sampling. The total
district enrollment in grades K-8 was used as the size measure. This insured
that larger districts with more served schools would come into the sample with
higher probability than smaller districts. This tended to insure that dis-
tricts with a sufficiently Targe number of served schools (for there to be two
or more picked) would appear in the sample. It also made the sampling more
efficient because fewer lists of participating schools had to be requested.
Lists of the served schools were obtained from the sampled districts and
samples were drawn from this 1ist with each school having a probability of
being drawn proportional to the reciprocal of the size measure (enrollment)
used to draw its district. With no other constraints, this would have pro-
duced the equivalent of a simple random sample of schools in each program.
However, in order to minimize the burden on the respondent within a district
(usually the district-level program director), it was decided to sample no
more than four schools per district. Schools were randomly discarded within
the sampled districts with more than four sampled schools to bring the number
of sampled schools down to four. In order to reach the goal of 2.5 schools
per district (on the avefage), the initial sample size was increased to more
than 2.5 schools per district (for each program, as necessary) to allow for
losses due to the process of discarding schools in districts where more than
four schools were drawn into the sample. In practice, this meant redrawing
the school sample about three times (for each program) in order tc achieve a
proper balance between the initial over-sample and subsequent deletions.

Another consequence of the goal of approximating a simple random sample of
schools was that schools within large school districts were given fewer
chances of being selected into the school sample in order to compensate for
the fact that these districts had had greater 1ikelihood of selection into the
district sample. In each of the four samples there were some districts that

. had large enrollments in grades K-8 but had very few schools receiving program
funds. FEven with the increased initial sample size to accommodate discards
(explained above), some of these districts had no school drawn into the school




sample. It was determined that these districts should be eliminated from the
study on the grounds that they would have been very unlikely to be chosen had
the ideal of drawing a simple random sample of schools besn implemented.

WEIGHTING

The sampling desi  described above requires that weights be used in esti-
mating the population values for characteristics of districts and schools.
These weights adjust the sampling probabilities so that each district in the
sample of districts (or school in the sample of schools) represents its proper
share of the population of districts (or schools). An example at the district
level will illustrate this concept. Suppose that in a hypothetical sample one
district had 100,000 students and was drawn into the sample with probability
equal to 1.0 (i.e., it would always be selected into any sample drawn in a
like fashion). Suppose that ten other districts in the population each have
10,000 students and one of them is drawn into the sample (its selection
probability is 0.1). If the average hours of parent coordination are averaged
for these two districts in the sample, the resulting value represents what
happens to the typical student (because each of the two sample values repre-
sents 100,000 students). Now, if one wishes to know what the typical district
is 1ike, then the two values should be multiplied by weights equal to the
reciprocal of their sampling probabilities before the values are averaged.

The weight for the larger district is 1.0/1.0 = 1.0, because it represents
only one district; while the weight for the smaller districts is 1.0/0.1 = 10,
because it represents ten districts. The weights cause the smaller district
to be treated as if there were nine more just like it in the data base.

REPRESENTATIVENESS AND PRECISION

Great pains were taken to assure that features of importance were accounted
for in drawing the sample. These are described in the separate program
sections.
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Many such samples could have been drawn and each would have produced estimates
that deviated from the average value of all such samples. One way of assess-
ing the precision of a sample is to describe the sampling error. Analyses of
the data indicate that for data involving proportions or percéntages, the
standard or sampling error is about .05 or 5 percent at the maximum. Thus,

if 50 percent respond that a given activity exists, then the standard error is
about 5 percent and an interval of +1.6 standard errors, called a 90 percent
confidence interval, would run from 42 to 58 percent (Gonzalez, Ogue, Shapiro &
Tepping, 1975).

NON-SAMPL ING ERRORS

The confidence intervals described above presume that the sampling design is
valid and that there are no flaws in the data collection. However, even in
complete censuses, where the population mean could be calculated directly,
there are other sources of error that may invalidate the results. Examples
include: 1inability to obtain information about all cases in the sample,
definitional difficulties, differences in the interpretation of questions,
inability or unwillingness to provide correct information on the part of
respondents, and mistakes in recording or coding the data obtained.

The questionnaires used in the survey were field-tried on a limited number of
cases (per federal restraints on burden to pilot-test respondents) to assure
that they were not ambiguous. Data were rigorously screened during data col-
lection and call-backs were made to correct inconsistencies and omissions that
were noted by this process. In order to encourage frank reporting, provisions
for maintaining confidentiality of the data were designed into the study and
were explained to the respondents. These efforts must be balanced against the
fact that the survey results are self-reported data in an area that does not
have 2 well established framework for inquiry. Thus, there is still the pos-
sibility that some of the data are the result of misunderstanding the intent
of the questions or trying to report what it was thought the Department of
Education would like to hear.
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Part of the initial screening process involved a review of each of the codings
of responses given to open-ended questions. Once the data were keypunched
into machine-readable format, checks for consistency and for outlying values
were also performed. Raw data forms were consulted to correct keypunch errors
and call-backs were made to rectify inconsistencies. The data that are
recorded in the FPS data bases represent the responses provided to the

questions with great fidelity.

No attempt has been made to impute data to the districts and schools that were
sampled but refused to cooperate. There is no way to estimate what the fact
of refusal implies for the missing data values. This was a very small frac-
tion of the data and would not, in our judgment, contribute materially to
changing the estimates reported here or to improving the precision of
estimation.

INSTRUMENTATION FOR THE FEDERAL PROGRAMS SURVEY

Instruments for the Federal Programs Survey were developed to reflect three
facets of the study: 1) the conceptual framework outlined in the previous
chapter; 2) the hierarchical organization of school systems; and 3) the
differences among and similarities across the four federal programs under
study. For each of the four federal programs, a district-level and a school-
level questionnaire were created. Each questionnaire addresses the parental
involvement activities that are either mandated by the federal program at that
level or that may occur because the district or school chooses to implement
that form of parental involvement. Table 1 shows the correspondence between
the areas of study in the conceptual framework and the content of the ques-

tionnaires  Questionnaires for all four programs addressed the same broad
content areas. Differences among the programs were reflected in differences
in the specific questions within these content areas. For example, the ESAA
program was interested in more detailed information about the racial and
ethnic composition of the advisory committees than were the other programs.
ESAA also requested information about Nonprofit Organizations, which are a

unique part of that program. The ESEA Title VII Bilingual program was




Table 1. Correspondence Between the Conceptual Framework and the
Content of Questionnaires Used in the Federal Programs Survey

Conceptual Framework
for the Study

Content Areas in the
Federal Programs Survey

District-Level
Questionnaire

School-Level
Questionnaire

Context of Implementation

Governance Function

Education Function

School-Community
Relations

School Support Function

Parent Education Function

*District Descriptive/

Demographic Info.
District-Level Sources
of Funding

District Advisory
Committee
Composition/Operation

Not Addressed at the
District-Level

Supervision and
Coordination of
Parental Involvement

Represented in certain
response categories
in other sections

Represented in certain
response categories
in other sections

*School Descriptive/
Demographic Info.
School-Level Sources

of Funding

School Advisory

Committee
Composition/Operation

School Use of Paid
Paraprofessionals
School Use of
Volunteers

Parents as Teachers of
Their Own Children

Coordination and
Promotion of
Parental Involvement

Represented in certain
response categories
in other sections

Represented in certain
response categories
in other sections

*A substantial part of the district and school demographic information was to
be obtained from data bases compiled by the Office of Civil Rights and the

National Center for Educational Statistics.

available at the time this report was written.
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interested in the lanquage(s) spoken at advisory committee meétings. The ESEA
Title I program is tha only one to mandate school-level advisory committees;
consequently the section of the Title I school-level questionnaire concerning
advisory committees is longer than the corresponding sections of the other
school-level questionnaires. The district-level questionnaire was adapted to
become a project-level questionnaire for the Follow Through program. Further-
more, response categories were added or modified in several items of both the
project-level and school-level Follow Through questionnaires to reflect the
broad scope of the program goals, notably the parent education component.

The questionnaires used in the Federal Programs Survey were intended to obtain
information about the more formal aspects of the content areas listed in

Table 1 such as counts of participants and broad characterizations of activi-
ties engaged in by participants. They were designed to be completed by
district-level personnel, with some assistance from local schools. Conse-
quently, there are few questions asking for details of the processes engaged
in under any of the functions. Much of the interest in the school support,
school-community relations, and parent education functions, for example, would
be centered on the processes and the content (rather than simply the counts of
participants), so these functions are less fully represented in the FPS ques-
tionnaires than the other functions. It was felt that the processes and
content associated with these functions would not be easily determined by
someone at the district level responding to the questionnaires.

Copies of the questionnaires used in the study are contained in Appendix A of
this volume.

In order to reduce respondent burden, SDC agreed to use data on demographic
characteristics that had been collected by federal agencies. The Common Core
of Data (collected by the National Center for Educational Statistics in the
fall of 1978) was to provide information on the grade-by-grade enrollment at
the district level as well as information about which grades each district
considered to be "elementary." The Office of Civil Rights survey of fall,
1978 was to supply racial and ethnic data for approximately 75 percent of the




survey). Only the OCR data base had arrived by the time this volume was

districts and schools in the FPS samples (the others were not in the OCR
prepared, and it was too late to be included in the presentation.

METHODOLOGY FOR THE FEDERAL PROGRAMS SURVEY

The Federal Programs Survey (FPS) was conducted in three phases: permission
and enumeration, data collection, and follow-up. During the permission and
enumeration phase, SDC obtained permission from the Chief State School
Officers to contact the districts in the study in order to obtain lists of
schools served by the programs under study. Lists were obtained of those

\ schools in each district that were participating in the program(s) for which
that district had been chosen. These lists were used to select schools for
study in the FPS. These contacts with each district (usually by phone) also
established the name of a liaison person for SDC to deal with during the
remainder of the survey data collection. Typically, this person was the local
coordinator or director of the federal program(s) under study.

After FEDAC clearance was obtained for the forms of the FPS questionnaires,
copies of the appropriate district-level and school-level forms were sent

to the liaison person in each district. This person was to fill out the
district-level questionnaire and assign the school-level questionnaires to

the member(s) of his (her) staff who is best acquainted with program opera-
tions at the schools. Cistrict personnel were allowed two weeks to review the
questionnaire materials and begin filling them out. Two weeks after the
questionnaires were mailed, a trained SDC representative called to establish a
firm date for a second call to record the responses to the questionnaire.

This form of data collection was used to reduce the time needed for follow-up
of incomplete, incorrect, and missing data that occurs in mailout surveys.

ing with the district liaison person and a thorough review of the questions
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asked emphasizing the internal checks that needed to be performed to assure
that the data were valid.

The survey was carried out in April and May of 1979.

SOME REPORTING CONVENTIONS

Throughout this report the averages and percentages represent the estimated
national values for all districts and <chools participating in a particular
program. That is, they are obtained by weighted analyses as described above.

In many cases, a percentage of districts or schools having a particular
activity is given first, followed by an average value for a measure of the
extent of the activity within the districts or schools. These averages are
almost always computed using only those districts or schools that had the
particular activity. Thus, a statement that, "Thirty-three percent of the
schools employed part-time coordinators who divoted a total of five hours per
week, on average, to the coordination of parental involvement,” wouid mean
that the average of five hours of coordination per week applied only to those
schools that employed part-time coordinators (estimated to be 33 percent of
all served schools). The other 67 percent of the schools had zero hours of
coordination provided by part-time coordinators.
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CHAPTER IV. PARENTAL INVOLVEMENT IN PROGRAMS FUNDED BY TITLE I
OF THE ELEMENTARY AND SECONDARY EDUCATION ACT

THE BACKGROUND OF ESEA TiTLE I

tary and Secondary Education Act of 1965 is the largest of the four programs
under study. At present, 93.7 percent of local educational agencies (LEAs)
receive Title I funds (Wang et al., 1978) and a recent study (Hoepfner,
Zagorski, & Wellisch, 1977) found that 67 percent of elementary schools

|
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In terms of both children served and funds allocated, Title I of the Elemen-
receive Title I funds. This program is truly national in scope, affecting

every state, almost every LEA, and the majority of schools.

Title I is a categorical entitlement program, meaning that certain students
are entitled to receive its service. Its target population is composed of
students who are educationally deprived and who reside in areas with high
concentrations of low-income families. Its goal is to meet students' needs
and to raise student achievement, especially in the areas of reading, language
arts, and mathematics. Projects are carried out at either the school level or
the LEA level. Title I has an extensive legislative history vis-a-vis
parental involvement.

The original legislation (1965) required that parents be involved in develop-
ing local project applications. Subsequently, regulations and guidelines were
issued to clarify this criterion. In July 1968, advisory committees were
suggested; in November 1968, "maximum practical involvement" of parents in all
phases of Title I was required. In 1971 local educational agencies were
required to provide parents with documents on planning, operating, and eval-
uating projects. In 1970 a Parent Advisory Council was required at the
district level; in 1974 the law was changed to include councils at both the
district and school levels, with members selected by parents. The most recent
legislation, in 1978, describes in detail the composition and training of
Parent Advisory Councils at both levels.




PAST RESEARCH ON PARENTAL INVOLVEMENT IN TITLE I PROJECTS

Given that Title I is the largest federal education program, it is not sur-
prising that more studies that touch on parental involvement have been done
with this program. This is not to imply that a great deal is known about
parental involvement in Title I, for resesrch to date would not support such a
conclusion. Instead, the scattered findings are more provocative than defini-
tive. In interpreting these findings, it is important to note that all of the
studies to be reported predate the implementation of the 1978 amendments to
the Title I legislation. Some of the findings may no longer be valid.

As part of the ongoing Sustaining Effects Study being carried out by System
Development Corporation, 15,000 parents were interviewed in their homes {in
1977). Certain questions dealt with parental involvement. It was found that
few parents of Title I children were aware of a school's Parent Advisory
Council; few reported voting in PAC elections, and few said that they were or
had been PAC members. Even fewer parents were employed as paraprofessionals.

In a recent report to Congress, the National Institute of Education (1978)
summarized findings from four NIE-sponsored studies that addressed, in part,
district- and school-level Title I advisory groups. Highlights of the
findings were that: principals often dominate school PACs; most PAC members
are appointed rather than elected; few districts offer training to PAC
members; PACs are seldom involved in planning or evaluating projects, and
there is great variability in PAC operations and roles. Perhaps the most
important conclusions drawn by NIE are that there is considerable confusion

about PAC roles, and that there exists no clear federal policy about parental
involvement.

Recently, a fifth study was completed for NIE that specifically addressed one
aspect of parental involvement in Title I, the Parent Advisory Council (CPI
Associates, 1979). Conceived as an exploratory effort, the study was carried
cut in three states chosen to reflect variations in state support for PACs.
In each state LEAs were chosen to provide a spectrum of demonstrated LEA
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support for PACs. In all, eight LEA Parent Advisory Councils and 34 school
PACs were included. Data were collected through interviews with LEA and
school respondents. Four results were reported, bearing on PAC impact on
Title I projects (defined as ideas expressed and taken into account). First,
district PACs had moderate impact. Second, school PACs had little impact.
Third, the greatest PAC impact was found when the LEA staff sought change and
obtained PAC support. Fourth, there was little impact when the PAC desired
and attempted to obtain change on its own.

The five NIE-sponsored studies reviewed above provide some leads regarding
parental involvement through advisory groups (considered to be a part of the
governance function in the Study of Parental Involvement). An important
difficulty with each study is that the methodologies employed do not allow for
projections of findings to describe Title I PACs nationally.

THE DESIGN OF THE FEDERAL PROGRAMS SURVEY FOR TITLE I

The sample for the Title I Program was drawn from a population of districts
having any grades in the range K-8 and more than five pupils per grade. The
Title I Program Office in Washington, D.C. does not maintain a data base of
participating districts, so our sample was selected from a population of al:

the districts meeting the requirements stated above.* There were 14,068 dis-
tricts in this population.

The sampling was conducted by choosing a sampling interval based on the total
enroliment in grades K-8 of all districts and by selecting districts sys-
tematically using a random start. In order to guarantee representation from
all the geographic regions of the country, the population of districts was
sorted into the ten Department of Education regions.

*A data base provided by Market Data Retrieval was used to establish this
sampling frame.
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An oversample of 10 percent was selected to allow for refusals and for
districts that were not funded by Title I or were no longer funded in grades
K-8, Table 2 presents the progress of the sample from the initial draw of
142 districts to the final sample of 129 that responded to the survey.

Table 2. Progress of the Title I Sample

Number of Districts

Districts Selected Initially 142
Refused to Participate 1
Not Funded by Title I 2
No Schools Selected 6
Refused to Fill Out Forms 4

Final Sample of Districts 129

After districts were selected, they were contacted for lists of served schools
(public and private}. At this'point some of the initial oversample was used
up: one refusal and two districts that were not funded by Title I. 1In the
139 districts that remained, there were 3,321 served schools of which 2,903
were public and 418 were private.

The next step was to sample schools from within these districts. Six dis-
tricts had no schools selected (as explained in Chapter III) and were dropped
from the study. This resulted in 133 districts and 327 schools being selected
for participation. Four more districts (witﬁ 12 schools) refused to provide
the information requested. The final sample was 129 districts with 277 public
and 38 private schools.




SURVEY FINDINGS

[

DISTRICT AND SCHOOL DESCRIPTIVE INFORMATION

/

District-level FPS data (Section A of the District Questionnaire, and data

obtained in making up the school selection 1lists) indicate that in 1979 the
average district that participated in the Title I program spent $1,349 per
pupil in the elementary grades. In the sampie, the reported values ranged
from $291 per pupil to $3,500 per pupil.* The survey indicates that Title I
grants %o districts averaged $175,000 nationwide. In the sample the grants
ranged from $4,700 to $56,000,000.

The average Title I project served 3.4 public schools and .3 private schools.

Thirty-six percent of the districts receiving Title I funds served non-public

school students. In the sample, the number of public schools served by

Title I in a district ranged from 1 to 195 while the number of private schools
served by Title I in a district rasiged from O to 58.

School-level FPS data (Sections A and G of the Title I school-level question-

naire) indicate that in 1979 the average public fbhoo] offering Title I
services in any of the grades K-8 had a total enrollment of 386 pupils and
provided Title I services to 96 of them (24 pezcent). In these schools,
34 percent of the pupils were considered to bé low-income students while

6 percent lived with parents or guardian whose home language is not
English.

*These figures should be interpreted with caution as districts do not use
uniform accounting procedures to arrive at the estimated per-pupil
expendi ture.
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Table 3 shows the estimated percentages of Title I public schools in various
categories of classification with respect to urban or rural location.

On the average, Title I public schools had participated in the program for a
total of 10.3 years and indicated that they expected to spend $39,953 of
Title I funds during the 1978-1979 year. The average expenditure of Title I
funds per served pupil was $499.

Table 4 shows the percentages of Title I public schools that were partici-
pating in the three other programs that are part of this study and also
participated in the Education for A1l Handicapped Children Act (P.L.94-142).

In addition, 51 percent of the schools received other federal funds and
59 percent received state categorical funds.

PARENTAL INVOLVEMENT IN THE GOVERNANCE OF TITLE I PROJECTS

Parents may participate in the governance of Title I projects at both the
school and district levels by becoming members of the feder ally mandated
advisory councils at either level. This section of the Title I chapter deals
with these councils.

District-Level Title I Parent Advisory Councils (District-Level Questionnaire,

Section C)

The survey data concentrate on the characteristics of the voting members of
the District-Level Parent Advisory Councils (PACs). Information about the
total size of the district-level PAC was not collected.

In the sample, two of the districts indicated that they did not have a
district-level PAC. It is estimated that less than 0.5 percent of Title I-
served districts did not have a district-level PAC at the time of the survey.
The average district-level PAC, nationwide, is estimated to have had 10.7

voting members of whom 10.0 were parents and 9.0 were parents of children
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Table 3. Title I-Served Schools Classified as to Urban or Rural Location
(Entries are estimated percentages of the total population

of Title I schools.)

Location Percentage of Schools

Large city, over 200,000 population 11 i
Suburb of a large city ’ . 6
Middle-size city, 50,000 to 200,000 population 9

Suburb of a middle-size city ,

Small city or town, less than 50,000 population 31

Rural area near a large or middle-size city 7

Rural area, not near a large or middle-size city 32

Table 4. Estimated Percentages of Schools Served by Title I
and by Other Specific Federal Programs

Served by Title I and by: Percentage of Schools
The Emergency School Aid Act 15
Follow Through 1
ESEA Title VII Bilingual 9
PL 94-142 (Education for A1l Handicapped) 64
None of the above in addition to Title I 29

Note: The percentages add to more than 100 because of the overlap in
the categories, esnecially involving PL 94-142. No school in the
sample was funded by all programs, however.




served by Title I. Another perspective on these findings shows that in 83 per-
cent of the Title I district-level PACs the voting members were exclusively
parents, and in 45 percent the voting members were exclusively parents of
children served by Title I. Fewer than 5 percent of the districts have PACs

in which parents of served children constituted less than 51 percent of the
voting membership. Sixteen percent of the districts allowed school profes-
sional personnel to hold voting memberships on the PAC and 11 percent allowed
paid aides this privilege. Fourteen percent of the district PACs allowed
representatives of non-public schools to hold voting memberships.*

In 99.8 percent of all district-level Title I PACs, parents of Title I-served
children had voting memberships. In about 30 percent of these PACs, all par-
ents of served children were elected, in 41 percent they were all appointed,
and in 26 percent they all volunteered to serve. The remainder selected
parents of served children by more than one of the means listed above.
Parents of non-Title I students attending schools in the district held voting
memberships in 90 percent of the district-level PACs in which they partici-
pated (about 36 percent of district-level PACs). In 37 percent of these PACs
they all volunteered to serve, in 30 percent they were all appointed, and in
27 percent they were all elected.

The 1978 amendments to the Title I statute specify that PAC members are to be
elected to office, while the previous legislation did not. Many PACs were
probably already in existence when the amendments were signed into law.
Presumably, districts have come into compliance with the new legislative
mandate since the survey was performed.

The Title I statute and regulations (existing and proposed as of June 1980) do
not address the issue of the length of term of office for the district-level

*Some of these percentages represent double counts, e.g., a parent paid aide
would be counted as a voting parent and as a voting paid aide. The districts
consider these people to represent both categories and would not assign them
exclusively to one or the other.
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advisory committee members. However, the statute and proposed regulations do
indicate a sense that continuing service is valued by mandating that members
of school-level PACs be elected to two-year terms of office. The FPS data do
not address this question directly, however, they do indicate that in 84 per-
cent of the districts, a member may serve on the district-level PAC for an
unrestricted nunber of consecutive terms of office. In an additional 13 per-
cent of the districts, a member may serve for at least two consecutive terms
of office. This indicates that most districts have allowed for continuing
participation of PAC members, provided that they are reelected, reappointed or
volunteer to serve again.

The average Title I district-level PAC is estimated to have held four formal
business meetings during the 1978-1979 school year. Two of the critical
activities associated with conducting formal meetings of the district-level
PAC that were examined are: presiding at the PAC meeting and setting the PAC
meeting agenda.

In 57 percent of the districts, the PAC chairperson and/or another PAC member
chaired the formal meetings of the district-level PAC, while in 23 percent,
the Project Director and/or the Parent Coordinator chaired these meetings. In

: 19 percent of the districts, the Project Director and PAC chairperson shared
this role.

Setting the agenda for formal PAC meetings involves more people, in a greater
variety of combinations, than does presiding at the meetings. It was esti-
mated that: in 34 percent of the districts the Project Director and/or Parent
Coordinator set the agenda without the assistance of a PAC member; in 17 per-
cent of the districts, the PAC chairperson or other PAC member set the agenda
without the assistance of either the Project Director or the Parent Coordi-
nator; in 49 percent of the districts, the Project Director and/or Parent
Coordinator shared the agenda setting with the PAC chairperson or other PAC
members .




Project personnel (either the Project Director or the Parent Coordinator) seem
to control these two functions in a sizable fraction of the districts. This
does not mean that parental input is ignored or rejected in these districts,
but it does mean that parents have not achieved a working parity with project
personnel in the running of Parent Advisory Committees in these districts.

Another importa * éspect of the governance of Title I projects at the district-
level has to do with the level of authority the district PAC has with respect
to various management activities. The Title I statute indicates that districts
are to give to "each advisory council that it establishes... responsibility for
advising it in planning for, and implementation and evaluation of, its programs
and projects assisted under (Title I)."* Table 5 presents a tabulation of the
percentages of Title I district-level PACs that were estimated to have each of
the four levels of authority listed (column headings) with respect to a wide
variety of management activities. Some of these are not specifically mentioned
in the legislation (e.g. personnel), but are of interest in this study as
indicators of the extent to which districts may expand the responsibilities of
PACs.

Developing the project application is the activity in which Title I district-
level PACs had the greatest authority. Their level of authority was less with
respect to management operations such as needs assessments and evaluations and
even less still in areas having to do with budget. Activities having to do
with personnel seem to have been outside the aufhority of the Title I PACs
altogether at the time of the survey.

Only 12 percent of the district-level PACs had subcommittees that met
regularly for the purpose of handling PAC business. The most frequently
cccurring subcommittee (6 percent of all districts) dealt with management
functions such as budget, personnel or evaluation. These relatively small
percentages suggest that regular subcommittees do not account for very much

*Amendment to Title I of the Elementary and Secondary Education Act of 1965
Section 125(b), Congressional Record, October 10, 1978, H12143.
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Table 5. Level of Authority of Title I District-Level
PACs in Various Management Activities
(Entries are estimated percentages of all Title I district-level PACs.)

PAC has no advisory or| PAC advises the LEA | Decision-making
decision-making role | in making decisions;| responsibility | PAC has exclusive ‘
and no responsibility LEA has sole is jointly or principal
or no opportunity for decision-making shared by decision-making
involvement. responsibility. PAC and LEA. authority.
Develop Progect Application 3 63 34 0
Conduct Needs Assessment 31 39 27 3
Plan Project Components 32 41 26 1
Establish Project
Objectives 22 53 24 ]
Monitor Implementation 23 47 29 1
Evaluate Meeting of Goals 21 44 33 3
Review PI Budget 38 26 32 4
Review Project Budget 33 37 27 3
Sign Off PI Budget 45 29 18 8
Sign Off Project Budget 45 34 16 4 ,
Establish Requirements
for Hiring Parents 68 24 9 0
Select Project
Professionals 72 26 1 1
Select Project
Paraprofessionals 79 21 0 0
Evaluate Project
Professionals 74 26 0 1
Evaluate Project
Paraprofessionals 79 21 0 0
Handle Complaints 53 33 13
O  Note: The row labels in this table are shortened versions of the row labels used in the Title I district-level
5. questionnaire, question C-11.
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parental involvement in governance that is not represented in the findings
presented for the entire PACs. Had subcommittees occurred with greater fre-
quency, it would have been necessary to account for their activity more fully
in assessing the overall level of parental involvement in governance at the
district level.

One measure of the support for PAC is the budget that is allowed for its

operating expenses and activities, and the proportion of that budget that it
controls. Forty-two percent of the district PACs had a budget. The average

budget was $1,250 per year. ,Only 47 percent of these district-level PACs were
able to use this money at th#ir own discretion. However, in these districts

{about 20 percent of all Title I districts) the entire budget was for use at
the PAC's discretion in almost all cases.

\

" School-Level Title I Parent Advisory Councils (School-Level Questionnaire,

Section B)

<

The 1978 amendments to the Title I legislation state that "any project school
in which not more than one full-time equivalent staff member is paid with
funds provided under this title, and in which not more than forty students
participate in such programs" need not have a school-level PAC. The present
survey did not obtain a count of the number of full-time equivalent staff
members paid by Title I. However, i; was possible to look at the schools in
which more than 40 pupils are served by Title I programs. It was found that
12 percent of such schools do not have school-level PACs. The legislation
also states that "any project school in which seventy-five or more students
are served by programs assisted by (Title I) funds... (the school-level PAC)
shall be composed of not less than eight members."* The data from the FPS
indicate that 57 percent of schools that reported serving 75 or more students
had PACs composed of seven or fewer members. About 22 percent had PACs com-
posed of four or fewer members. Only 3 percent had no PAC at all.

*Amendment to Title I of the Elementary and Secondary Education Act of 1965,
Section 125(a), Congressional Record, October 10, 1978, H12143.
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Many committees may have been established for the 1978-1979 school year before
the 1978 amendments were signed into law. Presumably, schools have been
moving into compliance with this mandate since the survey was performed.

The average school-level PAC is estimated to have had 9.4 voting members of
whom 8.8 were parents and 7.3 were parents of Title I-served students. In
parallel with the district level data, it was found that in 85 percent of the
Title I school-level PACs, the voting members were exclusively parents, and in
48 percent of them, the voting members were exclusively parents of served
children. Just under 10 percent of the schools had PACs in which parents of
served children constitute less than 51 percent of the voting membership.
Twelve percent of the schools permitted school professional personnel to hold
voting memberships and 9 percent gave that privilege to aides. Only three
percent of Title I school PACéahad voting members from non-public schools.

Parents of served children held voting memberships in 100 percent of the
school PACs. 1In 35 percent of tt~= schools, these parents all volunteered to
serve on the PAC; in 15 percent they were all appointed, and in 49 percent
they were all elected. Parents of children not served by Title I were given
voting memberships in 44 percent of the school PACs. 1In 43 percent of these
schools, such parents all volunteered to serve and in another 43 percent, they
were all elected. In the remaining 14 percent they were all appointed.

Title I legislation, as amended in 1978, requires that school-level PACs be
formed by election. Presumably, the survey occurred as schools were beginning
to come into compliance with the legislatior.

The Title 1 statute specifies that members of school-level PACs are to be
€lected for two-year terms. Responses to the school-level FPS questionnaire
indicate that 80 percent of the school-level Title I PACs permitted members to
serye an unlimited number of consecutive terms while an additional 14 pereent
permitted at least two consecutive terms. As with the district-level PACs,
most schools seemed to provide for continuing service on PACs, if the members

e reelected, reappointed, or continue to volunteer.
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The average number of formal, school-level PAC meetings is estimated to have
been 4.5 per year. Conducting meetings and setting agendas are important
activities connected with these formal meetings and are discussed below.

In 56 percent of the school-level PACs, the meet ings were conducted by the PAC

chairperson and/or another officer of the PAC. In 25 percent of the PACs, the

Project Director and/or the Parent Coordinator and/or the school principal con-
ducted the meetings. 1In 15 percent the meetings were conducted by combinations
of PAC members and officers with the professional progran staff or the princi-

pal, and in 4 percent they were conducted by another individual entirely.

In 24 percent of the school-level PACs, the agenda was set by the PAC chair-
person and/or other PAC member. In another 24 percent, the Project Director
and/or the Parent Coordinator and/or the building principal set the agenda.

In 48 percent of the school-level PACs, the agenda setting was shared among

PAC members, program professional staff, and the building principal. In 4 per-
cent, some other person set the agendas.

As with the district-level PACs, the school PAC members have not achieved a
working parity with the professional staff of the project in a sizable
fraction of the schools.

Table 6 presents a tabulation of the percentages of Title I school-level PACs
that were estimated to have each of four levels of authority (listed as column
headings) with respect to 16 different areas of management/(row headings).
This table parallels Table 5 which presents district-level information.
Indeed, the findings from the two tables are very similar. The pattern of
authority for school-level PACs closely resembles that of district-level

PACs: their greatest authority was in the area of project application and
they had virtually no say in the hiring or evaluation of staff.

It is estimated that 11 percent of the school-level PACs had subcommittees
that met regularly for the purpose of handling PAC business. As with the
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(Entries

Table €.

Level of Authority of Title I School-Level
PACs in Various Management Activities

are estimated percentages of all Title I school-level PACs.)

PAC has no advisory or

PAC advises the LEA

Decision-making

Objectives

decision-making role | in making decisions;| responsibility | PAC has exclusive

and no responsibility LEA has sole is jointly or principal

or no opportunity for decision-making shared by decision-making

involvement. responsibility. PAC and LEA. authority.
Develop Project Application 9 62 29 0
Conduct Needs Assessment 21 50 25 3
Plan Project Components 20 53 26 1
Establish Project
20 50 30 0
Monitur Implementation 14 60 24 2
Evaluate Meeting of Goals 14 55 28 3
Review Pl Budget 30 38 27 5
Review Project Budget 33 46 18 3
Sign Off PI Budget 44 31 16 9
Sign Off Project Budget 46 36 15 3
Establish Requirements
for Hiring Parents 65 26 8 1
Select Project
Professionals 76 19 5 0
Select Project
Paraprofessionals 78 18 4 0
Evaluate Project
Professionals 71 24 4 1
Evaluate Project
Paraprofessionals 77 18 4 1
39 41 18 2

Handle Complaints

Note: The row labels in this table are short

questionnaire, question B-12.

ened versions of the row labels used in the Title I schoo]-]gve]
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district-level PACs, the most commonly occurring of these subcommittees
{8 percent of school-level PACs) dealt with management functions such as
budget, personnel or evaluatian.

Witn respect to budgets for operating expenses and activities, only 22 percent
of school-level PACs had such budgets, which averaged $570 per year. Fifty-
five percent of these schools (about 12 percent of all Title I schools) had
discretion over at least part of this budget, usually all of it.

A part of the FPS investigated the extent to which district-level and school-
level PACs overlapped in membership. Forty-four percent of the district-level

PACs were exclusively composed of members of school-level PACs. Another

41 percent contained no members of school-level PACs. It is estimated that in
20 percent of the Title I schools, all of the school PAC members were members
of the district-level PAC as well.

COORDINATION OF PARENTAL INVOLVEMENT ACTIVITIES

District-Level Coordination (District-Level Questionnaire, Section B)

Nationwide, it is estimated that 62 percent of Title I districts provided some
district-level coordination of parental involvement activities in the Title I
program. Among all Title I districts, an average of 5.4 hours per week were
spent in coordination of parental involvement activities related to the

Title I program.

Eleven percent of the districts participating in the Title I program employed
full-time coordinators who devoted some of their time to the coordination of
Title I parental involvement activities. (They were not necessarily full-time
employees of the Title I project alone.) These districts employed an average
of 1.0 such coordinators who devoted an average of 17.0 hours per week to the
coorcination of Title I parental involvement activities.




Fifty-nine percent of the Title I districts employed part-time coordinators
(an average of 1.5) who devoted a total of 6 hours per week, on average, to
the coordination of Title I parental involvement activities. (Again, these
coordinators may have been paid from other sources in addition to Title I.)

The districts providing Title I parent coordination services were asked to
check off the activities engaged in by their coordinators, and to indicate
which two were engaged in most frequently. Sixty-four percent of these dis-
tricts indicated that attending meetings to inform parents about district or
school activities or policies was one of the two most frequent activities (all
districts having coordinators provided this service)., Forty-nine percent of
the districts providing coordination indicated that coordinating activities
for parents to train them and/or inform them about regulations and guidelines
for the Title I program was one of the two most frequent activities (23 per-
cent of the districts with coordinators indicated that their coordinators did
not provide this service). Thirty-two percent of the districts providing
coordination indicated that recruiting parents for involvement in Title I
district or school activities, such as serving on advisory committees or
volunteering in the classroom, was one of the two most frequent activities
(16 percent of districts with coordinators indicated that their coordinators
did not provide this service).

School-Level Coordination (School-Level Questionnaire, Section F)

Nationwide, it is estimated that 35 percent of Title I schools provided some
school-level coordination of parental involvement activities, Among all
Title I schools, an average of 3.2 hours per week were spent in coordination
of Title I-retated parental involvement activities.

Four percent of Title I-served schools employed full-time coordinators (an
average of 1.5) who contributed a total of 42 hours per week, on average, to
the coordination of Title I parental involvement activities. Thirty-three
percent of the schools employed part-time coordinators (an average of two)
who devoted a total of five hours per week, on average, to the coordination
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of Title I parental involvement activities. (As with the district-level
coordinators, the full-time or part-time status of these coordinators does not
imply that their entire salary is paid by Title I.)

For the schools providing Title I parent coordination services, the respondent
was asked to check off the activities engaged in by these coordinators and to
indicate which two were engaged in most frequently. In 58 percent of these
schools, recruiting parents for involvement in Title I district or school
activities (such as serving on a PAC or volunteering in the classroom) was
indicated as one of the two most frequent activities of coordinators. Nine
percent of the schools having coordinators indicated that their coordinators
did not offer this service. 1In 56 percent, one of the two most frequent
activities was participation in meetings to inform parents about district or
school activities and policies. Three percent of the schools with coordi-
nators indicated that their coordinators did not offer this service. In

25 percent of the schools, one of the two most frequent activities was to
conduct workshops to inform parents about the regulations and guidelines for
the Title I program. Thirty-four percent of the schools with coordinators
indicated that their coordinators did not offer this service.

Contrasting the school level to the district level, it seems clear that
school-level coordinators were more often concerned with recruiting parents to
participate in the program and were less often involved in providing informa-
tion about regulations and guidelines than were district-level coordinators.

PARENT PARTICIPATION IN THE TITLE I EDUCATIONAL PROGRAM (SECTIONS c, D
AND E OF SCHOOL-LEVEL FPS SURVEY)

Parents can participate in the educational program in three ways: as paid

paraprofessionals, as volunteers, and as instructors of their own children at
home,




Based on the survey, 60 percent of schools served by Title I employed an
average of 3.4 paid paraprofessionals each. Twenty-two percent of Title I
schools employed an average of 2.1 parents of children enrolled at the school
in some of these positions, while 9 percent employed parents of Title I-
served children (an average of 1.6 per school). Ninety-eight percent of the
schools employing parents provided an average of 28 hours per year of formal

training for the paid parent paraprofessionals who work directly with children

in the instructional process.

For each school in the survey, the respondent was requested to check off
activities of paid parent paraprofessionals and mark the two engaged in most
frequently. Two activities clearly stood out: 79 percent of schools with
Title I-paid parent paraprofessionals reported that one of the two most fre-
quently engaged in activities was working with individuals or small groups,
reviewing or reteaching skills and concepts they have already learned.
Seventy-one percent reported that giving special assistance to children with
particular academic difficuities or weaknesses was one of the two activities
engaged in most frequently. They also assist with non-instructional tasks
(e.g., roll-taking, correcting papers, playground, field trips), and in
acquisition, preparation or retrieval of instructional materials. (Tégether
these were indicated as among the two most frequent activities by 31 percent
of the schools with Title I paid parent paraprofessionals.)

The opportunity to nominate candidates for paid parent paraprofessional
positions or to make the final selection could represent areas of strong
parental influence on the educational process. The management activities of
PACs (Tables 5 and 6) suggest that little parental involvement of this type
would be found, and this is, indeedg the case. A series of questions about
the individuals or groups with greatest responsibility in these two areas
revealed that PAC or a special hiring committee with parent members con-

tributed to making nominations for these positions in only 12 percent of the
schools. In only 4 percent of the schools did these two groups contribute to




the final selection. In all but 1 percent of the schools having paid parent
paraprofessionals, the parent groups shared this authority with district or
school professional staff.

District personnel officers alone made nominations in 25 percent of the
schools and made final selections in 29 percent. Teachers alone made nomi-
nations in 15 percent of the schools and made final selections in 2 percent.
The building principal alone made nominations in 22 percent of the schools and
made the final selection in 39 percent. Parenis clearly have little input in
this process.

Sixteen percent of Title I schools had a volunteer component in the Title I
project. 1In 14 percent of the schools parents of children currently enrolled
at the school served as volunteers (an average of 11.3 per school). In 69 per-
cent of the schools where parents are volunteers formal training was provided
to volunteers (an average of 21 hours per year).

Parent volunteers performed the same tasks as paid parent paraprofessionals.
Forty-five percent of schools with parent volunteers indicated that working
with individual children or small groups, reviewing or reteaching skills and
concepts students have already learned was among the two most frequent activ-
ities of parent volunteers. Forty percent indicated that giving special
assistance to children with particular academic difficulties or weaknesses was
one of the two most frequent activities of parent volunteers. Thirty-one
percent cited work in acquisition, preparation or retrieval of instructional
materials while 25 percent cited relieving teachers of non-instructional tasks
as among the two most frequent activities of parent volunteers.

Parent volunteers are less likely to be used in instructional roles than are
paid parent paraprofessionals, but substantial numbers of parent volunteers do
engage in activities that supplement the instructional program.

The survey indicates that 70 percent of Title I-served schools tried to

involve parents in the educational process as teachers for their own children
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at home through a diversity of activities or services provided to parents. Of
the 70 percent of schools with any of these activities, 38 percent provided
group training sessions, 55 percent provided workshops in which parents made
educational games and/or other instructional materials, 36 percent provided
individual training sessions, 81 percent sent home specially prepared mate-
rials for parents to use with their children, and 76 percent sent home written
handouts (e.g., pamphlets, handbooks) intended for individual home study. The
data collected in this area did not include information about the frequency or
intensity of these activities, or about the costs.

FINANCING PARENTAL INVOLVEMENT IN TITLE I PROJECTS

The expenditures associated with parental involvement activities may be
accounted for in a variety of ways. Indeed, what is considered to be a part
of parental involvement also varied considerably from place to place. The
Federal Programs Survey asked whether or not each district used a "line item"
form of accounting for parental involvement. Fifty-five percent of the dis-
tricts used a line item for parental involvement. Among these districts,
however, there was 1ittle agreement as to what activities were included in the
line item. For example, only 68 percent of the line items included advisory
group meeting expenses while virtually all districts have these groups. Only
6 percent of districts included the costs of home-school activities such as
using parents as teachers for their own children at home even though 70 per-
cent of schools have these activities,

There is no uniformity in the manner by which LEAs keep track of parental
involvement expenses. One district may cost parent paid aides under
"parental involvement" while another district will locate these costs under
“instruction." Accordingly, we are not able to assign any dollar amounts to

the costs of parental involvement activities.




CHAPTER V. PARENTAL INVOLVEMENT IN PROGRAMS FUNDED BY
THE EMERGENCY SCHOOL AID ACT (ESAA)

THE BACKGROUND OF ESAA

The second largest of the programs in the Study of Parental Involvement is the
Emergency School Aid Act (ESAA). While ESAA projects are found throughout the
United States, less than 5 percent of the LEAs currently receive ESAA funds.

ESAA is a non-categorical education program. Its target population is com-
posed of students in districts that are implementing or are planning to
implement a desegregation plan. Its goals are to reduce racial group iso-
lation, to treat problems arising from desegregation, and to overcome the
educational disadvantagement of racial isolation. Projects are carried out at
the district level, at the school level, or through non-profit organizations

PAST RESEARCH ON PARENTAL INVOLVEMENT IN ESAA PROJECT”

The longitudinal impact studies (Coulson et al., 1976) showed that the degree
of parental involvement was not influenced by various activities used to pro-
mote parental participation; however, more parents participated in schools
where the principal assumed greater responsibility for school-community rela-
tions. In turn, degree of parental involvement was not found to be related to
outcome measures. On the other hand, an in-depth study of a subset of ESAA
schools (Wellisch et al., 1976) revealed that student achievement showed
greater gains when parents were present in the classroom as instructional
aides, volunteers, or visitors--but parental participation outside the
classroom, such as through membership in advisory committees or as non-
instructional aides, had no impact. Further, the use of parent aides in

the classroom was found to influence student performance, but not so when

the aides were outsiders.
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THE DESIGN OF THE FEDERAL PROGRAMS SURVEY FOR ESAA

The sample for the ESAA Program was drawn from a population of served dis-
tricts having any grades in the range K-8 and more than five pupils per
grade. The ESAA Program Office in Washington, D.C. provided a Tist of all
participating districts. There were 560 districts in this population.

The sampling was conducted by choosing a sampling interval based on the total
enrollment in grades K-8 of all served districts and selecting districts
systematically using a random start. In order to guarantee representation
from all the geographic regions of the country, the population of districts
was sorted into the ten Department of Education regions.

Several other program features required explicit representation in the
sample. The most important of these was the distinction between "state
apportionment" and "special projects" as the basis for funding. The special
projects were further divided into so-called "pilot" projects and "magnet
school" projects. Districts were first grouped, within regions, into three
categories: "basic" grantees (those districts funded out of state apportion-
ment), "magnet" grantees (those districts not funded with a "basic" grant
which were operating only a "magnet school" program), and "pilot" grantees
(districts not participating in "basic" or "magnet" programs but which were
running a "pilot" program). If a district was running a "basic" program it
was only included in the "basic" grouping even if it had "pilot" or "magnet"
programs also. The 1ists of schools obtained from each district included all
ESAA-funded schools, thus all schools had an opportunity to be sampled.

A second feature of these programs, which the program office wished to have
represented, was the presence of activities carried out by ESAA-funded Non-
Profit Organizations (NPOs). The ESAA program office provided a list of
districts in which ESAA-funded NPOs were conducting programs. Within each of
the groups formed (by program type as indicated above) two further groupings
were formed: districts with NPO activities and districts without NPO activ-
ities. After the list was organized in this fashion, the sample was selected
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with an oversample of 5 percent to allow for refusals and for districts that
were not funded in grades K-8. Table 7 presents the progress of the sample
from the initial draw of 109 districts to the final sample of 87 that
responded to the survey.

After the initial sample of 109 districts was selected, district representa-
tives were contacted for lists of served schools (public and private). At
this point some of the initial oversample was used up: three refusals and
four districts that were not funded by ESAA in grades K-8. In the 102 dis-
tricts that remained, there were 2,693 served schools of which 2,567 were
public and 126 were private.

The next step was to sample schools from within these districts. Ten dis-
tricts had no schools selected (as explained in Chapter III) and were dropped
from the study. This resulted in 92 districts and 252 schools being selected
for participation. Five more districts (with 15 schools) refused to nrovide
the information requested. Three public schools and one private schcol had no
student services and were dropped. Two private schools refused to participate.
The final sample was 87 districts with 219 public and 12 private schools.

Table 7. Progress of the ESAA Sample

Number of Districts

Districts Se]ected Initially 109
Refused to Participate 3
Not Funded by ESAA in K-8* 4
No Schools Selected 10
Refused to Fill OQut Forms 5

Final Sample of Districts 87

*These appeared to be discrepancies from the information received
from the ESAA Program Office. They may have arisen because of
changes in the projects after the 1list was sent to SDC.
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SURVEY FINDINGS

DISTRICT AND SCHOOL DESCRIPTIVE INFORMATION

District-level FPS data (Section A of the District Questionnaire, and data

obtained in making up the school selection lists) indicate that in 1979 the
average district that participated in the ESAA program spent $1,533 per pupil
in the elementary grades. In the sample, the reported values ranged from

$275 per pupil to $2,430 per pdpil.* The survey indicates that ESAA grants to
districts averaged $460,800 nationwide. In the sample the grants ranged from
$23,900 to $9,426,000.

The average ESAA project served 7.5 public schools and .3 private schools.
Thirty-eight percent of the districts receiving ESAA funds served non-public
school students. In the sample, the number of public schoois served by ESAA
in a district ranged from 1 to 247 while the number of private schools served
by ESAA in a district ranged from 0 to 14.

School-level FPS data (Sections A and G of the school-level questionnaire) -

indicate that in 1979 the average public school offering ESAA services in any
of the grades K-8 had a total enrollment of 332 pupils and provided ESAA '
services to 246 of them (49 percent). In these schools, 49 percent of the
pupils were considered to be low-income students while 10 percent lived with
parents or guardians whose home language is not English.

Table 8 shows the estimated percentages of ESAA public schools in various
categories of classification with respect to urban or rural location.

*These figures should be interpreted with caution as districts do not use
uniform accounting procedures to arrive at the estimated per-pupil
expendi ture.
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Table 8. £SAA-Served Schools Classified as to Urban or Rural Location
{Entries are estimated percentages of the total
population of ESAA schools.)

Location Percentage of Schools
Large city, over 200,000 population 38
Suburb of a large city 9
Middle-size «city, 50,000 to 200,000 population 15
Suburb of a middle-size city ’ 2
Small city or town, less than 50,000 population 20
Rural area near a large or middle-size city 6
Rural area, not near a large or middle-size city 10

On the average, ESAA public schools have participated in the program for a
total of 4.0 years and indicated that they expected to spend $37,300 of ESAA
funds durihg the 1978-1979 year. The average expenditure of ESAA funds per
served pupil is $246.

Table 9 shows the percentages of ESAA public schools that are participating in
the three other programs that are part of this study and also participate in
the Education for A1l Handicapped Children Act (P.L. 94-142). In addition,

50 percent of the schools receive other federal funds and 69 percent receive
state categorical funds.

PARENTAL INVOLVEMENT IN THE GOVERNANCE OF ESAA PROJECTS

Parents may participate in the governance of ESAA projects by becoming members
of the federally mandated advisory committees at the district level. This

section of the ESAA chapter deals with these district-wide advisory committees
(DACs).




Table 9. Estimated Percentages of Schools Served by ESAA
and by Other Specific Federal Programs

Served by ESAA and by: Percentage of Schools
ESEA Title 1 68
Follow Through 2
ESEA Title VII Bilingual 14
PL 94-142 (Education for A1l Handicapped) 59
None of the above in addition to ESAA 14

Note: The percentages add to more than 100 because of the overlap in the
categories, especially involving Title I and PL 94-142. No school
in the sample was funded by all programs, however.

The legislation for the ESAA program states that the application for funding
must be:

“developed with the pérticipation of a committee of parents
of children enrolled in the applicant's schools, teachers,
and, when applicable, secondary school students ...," and

"that the program will be operated in consultation with,
and with the involvement of, parents of the children and
representatives of the area to be served, including (the
commi ttee mentioned above)."*

*From the Emergency School Aid Act, Section 610(a), Congressional Record,
October 10, 1978, H12170.
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District-Level Advisory Committees (District-Level Questionnaire, Section C)

The survey data concentrate on the characteristics of the voting members of
the DACs. Information about the total size of DACs was not collected. It is
estimated that less than 1.5 percent of ESAA-served districts did not have a
DAC at the time of the survey.

The average DAC, nationwide, is estimated to have had 19.8 voting members of
whom 11.5 were parents and 8.7 were parents of children served by ESAA.

Another perspective on these findings shows that in 18 percent of the DACs the
voting members were exclusively parents, and in none of them were the voting
members exclusively parents of children served by ESAA. In 79 percent of the
DACs, parents of served children constituted less than 51 percent of the vot-
ing membership, Eighty percent of the districts allowed school professional
personnel to hold voting memberships on the DAC and 41 percent allowed paid
aides this privilege. Thirty-seven percent of the DACs allowed representa-
tives of non-public schools to hold voting memberships. Eighty-eight percent
had voting members who were community representatives.* Seventy-six percent
allowed students to hold voting memberships.

Parents of ESAA-served children had voting memberships on all DACs. In 20 per-
cent of DACs, all parents of served children were elected, in 37 percent they
were all appointed, and in 43 percent they all volunteered to serve. Parents
of non-ESAA students attending schools in the district held voting memberships
in all of the DACs in which they participated (about 52 percent of DACs). In
25 percent of these DACs they all volunteered to serve, in 56 percent they
were all appointed, and in 18 percent they were all elected.

*Some of these percentages represent double counts, e.g., a parent paid aide
would be counted as a voting parent and as a voting paid aide. The districts

consider these people to represent both categories and would not assign them
exclusively to one or the other.




FPS data indicate that in 83 percent of the districts, a member may serve on
the DAC for an unrestricted number of consecutive terms of office. In an
additional 14 percent of the districts, a member may serve for at least two
consecutive terms of office. This indicates that most districts have allowed
for continuing participation of DAC members, provided that they are reelecied,
reappointed or volunteer to serve again.

The average ESAA DAC is estimated to have held 10.1 formal business meetings

during the 1978-1979 school year. Two of the critical activities associated

w1th conducting formal meetings of the DAC that were examined are: presiding
at the DAC meeting and setting the DAC meeting agenda.

In 79 percent of the districts, the DAC chairperson and/or another DAC member
chaired the formal meetings of the DAC, while in 10 percent, the Project
Director and/or the Parent Coordinator chaired these meetings. In 9 percent
of the districts, the Project Director and/or Parent Coordinator shared this
rcle with the DAC chairperson or other DAC officer. In the remaining 2 per-
cent, some other person (not a DAC member) chaired the meetings.

Setting the agenda for formal DAC meetings involves more peopie, in a greater
variety of combinations, than does presiding at the meetings. It was esti-
mated that: 1in 27 percent of the districts the Project Director and/or Parent
Coordinator set the agenda without the assistance of a DAC member; in five
percent of the districts, the DAC chairperson or other DAC member set the
agenda without the assistance of either the Project Director or the Parent
Coordinator; in 68 percent of the districts, the Project Director and/or
Parent Coordinator shared the agenda setting with the DAC chairperson or other
DAC members.

Project personnel (either the Project Director or the Parent Coordinctor) seem
to control the agenda-setting function in a sizable fraction of ESAA di:-
tricts. This does not mean that parental input is ignored or rejected in
these districts, but it does mean that parents have not achieved a working
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parity with project personnel in the running of District-wide Advisory
Cormittees in these districts.

Another important aspect of the governance of ESAA projects at the district
level has to do with the level of authority the DAC has with respect to
various management activities. Table 10 presents a tabulation of the per-
centages of DACs that were estimated to have each of the four levels of
authority listed (column headings).

Jeveloping the project application, conducting needs assessments, determining
objectives, and planning components are the activities in which DACs had the
greatest authority. Their level of authority was less with respect to manage-
ment operations such as budget review and sign-off (except that part dealing
with parental involvement). Activities having to do with personnel seem to
have been outside the authority of the DACs altogether at the time of the
survey,

Only 27 percent of the DACs had subcommittees that met regularly for the
purpose of hardling DAC business. The most frequently occurring subcommittee
{2/ percent of all districts) dealt with management functions such as budget,
personnel or evaluation. The next most frequently occurring subcommittee

{20 percent of all districts) dealt with public relations. No other sub-
committees occurred in more than 1 percent of all districts. These relatively
small percentages suggest that regular subcommittees do not account for very
much parental involvement in governance that is not represented in the find-
ings presented for the entire DACs. Had subcommittees occurred with greater
frequency, it would have been necessary to account for their activity more
fully in assessing the overall level of parental involvement in governance at
the district level.

Ore measure of the support for DAC is the budget that is allowed for its

cperating expenses and activities, and the proportion of that budget that it
controls. Thirty percent of the DACs had a budget. The average budget was
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Table 10. tevel of Authority of ESAA DACs
in Various Management Activities
(Entries are estimated percentages of all ESAA DACs.)

, DAC has no advisory or| DAC advises the LEA | Decision-making

} decision-making role | in making decisions;| responsibility | DAC has exclusive

! and no responsibility LEA has sole is jointly or principal

? or no opportunity for decision-making shared by decision-making

j involvement. responsibility. DAC and LEA. authority.
Develop Project Application 2 49 49
Conduct Needs Assessment 7 48 45
Plan Project Components 4 45 51
Establish Project ’
Objectives 2 46 52 0
Monitor Implementation 15 37 48 0
Evaluate Meeting of Goals 9 46 45 0

" Review Pl Budget 20 36 43 0
“ | Review Project Budget 34 45 21 0

Sign Off PI Budget 21 39 40 0
Sign Off Project Budget 35 43 21 0
Establish Requirements
for Hiring Parents 35 39 25 0
Select Project
Professionals 57 37 6 0
Select Project
Paraprofessionals 53 41 6 0
Evaluate Project
Professionals 63 32 4 0
Evaluate Project
Paraprofessionals 64 3] 4 0
Handle Complaints 45 39 16

Mote: The row labels in this table are shortened versions of the row labels used in the ESAA district-level
Q questionnaire, question C-11.
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5880 per year. Only 13 percent of these district-level DACs were able to use
any of this money at their own discretion. However, in these districts (about
4 percent of all ESAA districts) the entire budget was for uyse at the DAC's
discretion in almost all cases.

Although school-]eve]ladvisory committees are not mandated in the ESAA legis-
lation, the district§ reported that 33 percent of the participatirg schools,
on average, had such committees. They also reported that in 8 percent of the
DACs the voting membership was composed exclusively of voting members pf
school-level advisory committees, and that in 62 percent of DACs none of the
voting members was a voting member of a school-level advisory committee. In

the FPS sample of ESAA schools, it was found that 31 percent had school-level
advisory committees.

COORDINATION OF PARENTAL INVOLVEMENT ACTIVITIES

District-Level Coordination (District-Level Questionnaire, Section B)

Nationwide, it is estimated that 78 percent of ESAA districts provided some
district-level coordination of parental involvement activities in the ESAA
program. Among all ESAA districts, an average of 34.6 hours per week was
spent in coordination of parental involvement activities related to the ESAA
proqram,

Forty-six percent of the districts participating in the ESAA program employed
full-time coordinators who devoted some of their time to the coordination of
ESAA parental involvement activities. (They were not necessarily full-time
employees of the ESAA project alone.) These districts employed an average of
2.2 such coordinators who devoted an average of 57.4 hours per week to the
coordination of ESAA parental involvement activities.

Sixty-nine percent of the ESAA districts employed part-time coordinators (an

average of 2.0) who devoted a total of 12.1 hours per week, on average, to




the coordination of ESAA parental involvement activities. (Again, these
coordinators may have been paid by other sources in addition to ESAA.)

The districts providing ESAA parent coordination services were asked to check
of f the activities engaged in by their coordinators, and to indicate which two
were engaged in most frequently. Sixty-two percent of these districts inci-
cated that attending meetings to inform parents about district or school
activities or policies was one of the two most frequent activities {only

8 percent of the districts having coordinators indicated that their coordi-
nators did not provide this service). Forty-six percent of the districts
providing coordination indicated that recruiting parents for involvement in
ESAA district or school activities such as serving on advisory committees or
volunteering in the classroom was one of the two most frequent activities

(8 percent of districts with coordinators indicated that their coordinators
did not provide this service). Thirty percent indicated that coordinating
visitations to parents to inform them about district or school activities or
policies was among the two most frequent activities of their ESAA coordinators
(in 30 percent of the districts with coordinators, the coordinators did not
provide this service). Twenty percent of the districts providing coordination
indicated that coordinating activities for parents to train them and/or inform
them about regulations and guidelines for the ESAA program was one of the two
most frequent activities (13 percent of the districts with coordinator$ indi-
cated that their coordinators did not provide this service).

School-Leva] Coordination (School-Level Questionnaire, Section E)

Nationwide, it 1s estimated that 36 percent of ESAA-served schools provided
some school-level coordination of parental involvement activities. Among all
ESAA-served schools, an average of 7.4 hours per week was spent in coordina-
tinn of ESAA-related parental involvement activities.

Zloven percent of ESAA-served schools employed full-time coordinators (an
wverage of 1.3) who contributed a total of 31 hours per week, on average, to
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the coordination of ESAA parental involvement activities. Twenty-two percent
Of the schools employed part-time coordinators (an average of 2.7) who devoted
a totai of 13 hours per week, on average, to the coordination of ESAA parental
involvement activities, (As with the district-level coordinators, the full-
time or part-time status of these coordinators does not imply that their
entire salary is paid by ESAA.)

For the schools providing ESAA parent coordination services, the respondent
was asked to check off the activities engaged in by these coordinators and to
indicate which two were engaged in most frequently. 1In 31 percent, one of the
two most frequent activities was participating in meetings to inform parents
about district or school activities and policies. Nine percent of the schools
with coordinators indicated that their coordinators did not offer this ser-
vice. In 28 percent of the schools with coordinators, visiting parents in
their homes to inform them about district or school activities or policies was
indicated as one of the two most frequent coordinator activities. However,

40 percent of the schools with coordinators indicated that their coordinators
did not provide this service. In 14 percent of these schools recruiting
parents for involvement in ESAA district or school activities (such as serving
on the DAC or volunteering in a classroom) was indicated as one of the two
most frequent activities of coordinators. Twenty-three percent of the

schools having coordinators indicated that their coordinators did not offer
this service. In only 8 percent of the schools, one of the two most fre-
quent activities was to conduct workshops to inform parents about the
regulations and guidelines for the ESAA program. Thirty-six percent of the
schools with coordinators indicated that their coordinators did not offer

this service,

Contrasting the school level to the district level, it seems clear that

school-level coordinators were less often involved in providing information
about requlations and guidelines than were district-level coordinators,
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PARENT PARTICIPATION IN THE ESAA EDUCATIONAL PROGRAM (SECTIONS B, C AND D
OF SCHOOL-LEVEL FPS SURVEY)

Parents can participate in the educational program in three ways: as paid
paraprofessionals, as volunteers, and as instructors of their own children at
home,

Section 607(b) of the Emergency School Aid Act* states that preference should
be given to parents of children affected by the project in recruiting and
hiring teacher aides. Based on the survey, 66 percent of schools served by
ESAA employed an average of 2.5 paid paraprofessionals each. Twenty-one
percent of ESAA-served schools employed an average of 1.9 parents of children
enrolled at the school in some of these positions, while 14 percent employed
parents of ESAA-served children (an average of 2.0 per school). Ninety-four
percent of the schools employing parents provided an average of 44.8 hours per
year of formal training for the paid parent para- professionals who work
directly with children in the instructional process.

For each school in the survey, the respondent was requested to check off
activities of paid parent paraprofessionals and mark the two engaged in most
frequently. Two activities clearly stood out: 52 percent of schools with
ESAA-paid parent paraprofessionals reported that one of the two most fre-
quently engaged in activities was working with individuals or small groups,
reviewing or reteaching skills and concepts they have already learned.
Forty-three percent reported that giving special assistance to children with
particular academic difficulties or weaknesses was one of the two activities
engaged in most frequently. They also assist with non-instructional tasks
(e.g., roll-taking, correcting papers, playground, field trips), and in
acquisition, preparation or retrieval of instructional materials. (Together
these were indicated as among the two most frequent activities by 60 percent
of the schools with ESAA paid parent paraprofessionals.)

*Congressional Record, October 10, 1978, H12169.
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The opportunity to nominate candidates for paid parent paraprofessional
positions or to make the final selection could represent areas of strong
parental influence on the educational process. The management activities of
DACs (Table 10) suggest that 1ittle parental involvement of this type would be
found, and this is, indeed, the case. A series of questions about the indi-
viduals or groups with greatest responsibility in these two areas revealed
that DAC or a special hiring committee with parent members contributed to
mak ing nominations for these positions in only 4 percent of the schools. In
only 3 percent of the schools did these two groups contribute to the final
selection. In all of the schools having paid parent paraprofessionals, even
this level of authority was shared between the parent groups and district or
schoo! professional staff.

Sixty-nine percent of the schools marked “"other" for the source of nominations
and 66 oercent marked "other" for final selection. District officers and
principals accounted for the bulk of the remainder. Parents clearly have
little input in this process.

Eighteen percent of ESAA schools had a volunteer component in the ESAA
project. 1In 17 percent of the schools parents of children currently enrolled
at the school served as volunteers (an average of 11 per school). In 84 per-
cent of the schools where parents are volunteers, formal training was provided
to volunteers (an average of 16.5 hours per year).

Parent volunteers performed the same tasks as paid parent paraprofessionals.
Forty-two percent of schools with parent volunteers indicated that work ing
with individual children or small groups, reviewing or reteaching skills and
concepts students have already learned was among the two most frequent activ-
ities of parent volunteers. Twenty-five percent indicated that giving special
assistance to children with particular academic difficulties or weaknesses was
cne of the two most frequent activities of parent volunteers. Twenty-nine
percent cited work in acquisition, preparation or retrieval of instructional
materials while 15 percent cited relieving teachers of non-instructional tasks
as among the two most frequent activities of parent volunteers.




Twenty-seven percent cited assisting in non-classroom components of the
program (e.q., library, playground, field trips) and another 28 percent cited
planning and/or participating in special activities with multicultural themes
as among the two most frequent activities of parent volunteers.

Parent volunteers are less likely to be used in instructional roles than are
paid parent paraprofessionals, but substantial numbers of parent volunteers do
engage in activities that supplement the instructional program.

The survey 1ndicates that 54 percent of £SAA-served schools tried to involve
parents 1n the educational process as teachers for their own children at home
through a diversity of activities or services provided to parents. Of the

54 percent of schools with any of these activities, 65 percent provided group
training sessions, 48 percent provided workshops in which parents made educa-
tional games and/or other instructional materials, 42 percent provided indi-
vidual training sessions, 75 percent sent home specially prepared materials
for parents to use with their children, and 69 percent sent home written hand-
outs (e.q., pamphlets, handbooks) intended for individual home study. The
data collected in this area did not include information about the freauency or
intensity of these activities, or about the costs.

FINANCING PARENTAL INVOLVEMENT IN ESAA PROJECTS

The expenditures associated with parental involvement activities may be
accounted for in a variety of ways. Indeed, what is considered to be a part
of parental involvement also varied considerably from place to place. The
Federal Programs Survey asked whether or not each district used a "line item"
form of accounting for parental involvement. Forty-five percent of the dis-
tricts 1sed a line item for parental involvement. Among these districts,

however, there was little agreement as to what activities were included in
tho Tine item. For example, only 60 percent of the line items included

advisory group meeting expenses while virtually all districts have these
qQro 10s.,




There is no uniformity 1n the manner by which LEAs keep track of parental
nvolvement expenses. One district may cost parent paid aides under "parental
involvement” while another district will locate these costs under "instruc-
tion." Accordingly, we are not able to assign any dollar amounts to the costs
of parental involvement activities.

ESAA-FUNDED NON-PROFIT ORGANIZATIONS (SECTION D OF THE DISTRICT-LEVEL
QUESTIONNAIRE AND SECTION F OF THE SCHOOL-LEVEL QUESTIONNAIRE)

ESAA-funded Non-profit Organizations (NPOs) operate to support school desegre-
gation programs, reduce minority group isolationys or aid school children in
overcoming the educational disadvantages of minority group isolation. The FPS
sample was designed to permit the estimaticn of the proportion of districts
and schools served by the ESAA program that receive services provided by ESAA-
funded NPOs. In addition, the survey sought information about the types of
organization sponsoring the NPOs and the types of activities and services that
these NPOs provided.

It is estimated that 14 percent of the ESAA-served districts received services
from an NPO at the time of the survey. NPOs (at the district level) were
sponsored by racial or ethnic organizations (28 percent), religious organi-
zations (6 percent), community organizations (13 percent), cultural groups

(19 percent), civic groups (19 percent), and by combinations of these types or
others (of ve-v low frequency). Forty percent indicated that parent-school
liaison activities were among the two activities most frequently provided by
the NPOs. Twenty percent indicated that parent counseling was one of the two
most frequently provided services. Nineteen percent indicated that parent
education was one of the two most frequently provided services. Services not
related to parents were among the two most frequently provided in 47 percent
“f the fistricts,

The data at the schocl level were similar. About 14 percent of ESAA schools

racetved services from NPOs. Among the organizations providing services
Ly schnols, 24 percent were racial or ethnic, 4 percent were religious,
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I percent were community organizations, 30 percent were cultural groups, and

3 percent were civic groups. At the school level, 17 percent of the schéo]s
'moicated that parent-school liaison activities were among the two most
“requent activities of NPOs. Parent conferences and parent counseling were
eacr cited by 12 percent of the schools as among the two most frequent
sictivities, while facilitating students' progress was cited by 10 percent of
the schools and parent education was cited by 4 percent (as being among the
tad most frequent activities). Services not related to parents were among the
*w0 Test frequently provided in 64 percent of the schools.

Tne £ESAA-funded NPOs do not seem to provide 2 great deal of service related to
parerts, Mucn of the service that is provided seems directed to pgrenta]
<elf-improvement (parent education, counseling), rather than parental involve-
~ent e th2 schools or districts.
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CHAPTER VI PAKENTAL INVOLVEMENT IN PROGRAMS FUNDED BY TITLE vII
OF_THE ELEMENTARY AND SECONDARY EDUCATION ACT

THE BACKGROUND OF ESEA TITLE VII
Trtle VIT of the Elementary and Secondary Education Act of 1965, often
referred to as the Title VII Bilingual program, is a categorical educational
program. Its target population is composed of students of limited English
profaciency,  Its goal is "to demonsirate effective ways of providing, for
chrldren of himited English proficiency, instruction designed to enable them
while us'nq their pative language, to achieve competence in the English
Tanguage,"* Projects are carried out at the district level, but students of
l'mited English proficiency participate in their reqgular schools.

’

The Title VII Bilingual program is the third largest of the programs in the
Study. Given its specialized target population, the program is conzentrated
'n Tocatyons in the nation where large praportions of students of limited
Englrsh proficiency are found. While the largest number of students who
participate are Hispanic, about 70 languages are included. Approximately

5 percent of the LEAs in the nation are served by this program,

THE DESIGN OF THE FEJERAL PROGRAMS SURVEY FOR TITLE VII

”,
1

n

i

sample for the Mitle VII Program was drawn from a population of Title VII-
werved districts having any grades in the range “-8 and more than five pupils
owr goace. The Trtle VII Program Office in Washington, D.C. provided a list
:f participating districts, including the language(s) in which services were
twtvitec,  There were 510 districts in this population,

Veaua’ Education Act, Section 702(a), Conaressional Record,
LUt ol s T, laTe o HI21T72.
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The sampiing was conducted by choosing a sampling interval based on the total
enroiliment in grades K-8 of all served districts and selecting districts
systematically using a random start,

in order to guarantee representation from all the geographic regions of the
~ountry, the population of districts was sorted into the ten Department of
tducatron regions, In order to quarantee representation of the various
"anguages, the population of districts was further sorted into four categories
atthin regions:

-

v Title VII services in Spanish exclusively

Title VIT services in Spanish and other languages
Trtle VII services only in lanquages other than Spanish

A )
.

1. Title VII services for unspecified lanquages

~n cversarple of 5 percent was selected to allow for refusals. Table 11
ar2cents tha progress of the sample from the initial draw of 107 districts to
the final sample of 89 that responded to the survey.

After drstricts were selected, they were contacted for lists of served schools

publiz and private). At this point some of the initial oversample was used
40t tao refusals and five districts that were not funded in grades K-8 by
Titie VII, In the 100 districts that remained, there were 724 served schools
~f which 701 were public and 23 were private. At this stage, it was decided
net e s2ple private schools participating in this progran.

Tre na«t step was to sample schools from within these districts, Six dis-
tricts nad no schools selected (as explained in Chapter I1I) and were dropped
frem the study, This resulted in 94 districts and 236 schools being selected
Torooarticapation,  Four more districts {with 6 schools) refused to provide
*he arformation requested, One district did not provide direct student ser-
Jroes ot was dropped (6 schools were dropped). Three schools (in separate
“igte o mtst farled to pravide the information requested. The final sample was
-G e croowrth 721 public schools,




Tsble 1. Progress of the Title VII Sample

Humber of Districts

Distracts Selected Initially 107
Refused to Participate
Not Funded by Title VII*
No Schools Selected
Refused to Fill Qut Forms
No Direct Student Services

Ii—-.bO\t.nY\)

Final Sample of Districts 89

* These districts were not applying their funds to instructional programs
*n grades K-8. Some of these appeared to be discrepancies in the data
reccived from the Bilingual Program Office (perhaps due to changes made
after the list was delivered to SDC). Others were programs of teacher
training that did not seem to be providing consistent services at
particular schools and were eliminated from the sample on the grounds
tnat they were not representative of the types of projects to be studied.

SURVEY FINDINGS
DI5 YICT AND SCHOJL DESCRIPTIVE INFORMATION
J15t act-level FPS Data (Section A of the District Questionnaire, and data

cbtained in making up the school selection lists) indicate that in 1979 the
w2rige district that participated in the Title VII program spent $1,692 per

04pY! 1n the elementary grades. In the sample, the reported values ranged
from 3233 per pupil to 33,700 per pupil.* The survey indicates that Title VII

*Taose “1gires should be interpreted with caution as districts do not use uni-

Form accounting procedures to arrive at the estimated per-pupil expenditure,
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Grants to districts averaged $216,200 nationwide. In the sample, the grants
ranges from $11,900 to $11,857,000.

The average Title VII project served 4.1 pubiic schools. Thirty-one percent
af the districts recewving Title I funds served non-public school students.
In the sample, the number of public schools served by Title VII in a district

A

ranged from ! to 54,

Schoo'-level FPS Data (Sections A and G of the Title VII school-level ques-
t1onnaira’ Indicate that in 1979 the average public school offering Title VII

services 1n any of the grades K-8 had a total enrollment of 614 pupils and
provided Title VII services to 108 of them (21 percent). In these schools,

47 percent of the pupils were considered to be low-income students while

27 percent lived with parents or guardians whose home language is not English.
te 17 shows the estimated percentages of Title VII-served public schools in
viricus categories of classification with respect to urban or rural location.

.
o)

On the average, Title VII-served public schools have participated in the
program for a total of 3.3 years and indicated that they expected to spend
$34,565 of Title VII funds during the 1972-1979 year. The average expenditure
of Trrle VII funds pe- served pupil is $358.

Tavle 13 snows the percentages of Title VII-served public schools that are
participating 1n the three other programs that are part of thi¢ study and also
participate in the Education of A1l Handicapped Children Act (P.L. 94-142).

In acdition, 49 percent of the schools receive other federal funds and

73 percent receive state categorical funds.

a
.

ACENTA L INVOLVEMENT IN THE GOVERNANCE OF TITLE VIT PROJECTS

.t s wmportant to note that the Bilingual Education Act {as amended in 1978)
saec1res that there are two district-level advisory groups: an Advisory

N

Tort 7 oenth owhich the district must consult in developing the application for
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Taple 17, Title vI[-Served Schools Classified as to Urban or Rural Location
(Entries are estimated percentages of the total
population of Title VII Schools.)

Location Percentage of Schools
carge city, over 200,000 population 48
Suburb of a large city 4
Middle-size city, 50,000 to 200,000 population 12
Suburb of a middle-size city 1
Small city or town, less than 50,000 population 17
nuril area near 2 large or middle-size city 6
Rural area, not near a large or middle-size city 13

Table 13. Estimated Percentages of Schools Served by Title VII and
by Other Specific Federal Programs

Served by Title VII, I and by: Percentage of Schools
The Emergency School Aid Act 12
Follow Tkrough ‘ 1
ESE4 Title 73
PL 94-147 (Education for A1l Handicapped) 56
None of the above in addition to Title VII 10

N3ter The percentages add to more than 100 because of the overlap in the
categories, especially involving PL 94-142 and Title I. Only one
school in the sample was funded by all programs.




a orogram of bilingual education; and an Advisory Committee that is to consult

~wtn the district after the application has been approved. Since the FPS

Juestionnaire focused on the Advisory Committee, the language of the legis-
tit1an 1s 1ncluded here tu make clear the mandate for this body:

An Application for a program of bilingual education
shall...{iii) contain assurances that, after the applica-
tion has been approved, the applicant will provide for the
continuing consultation with, and participation by, the
commttee of parents, teachers, and other interested indi-
viduals {of which a majority shall be parents of children

°f Timited English proficiency) which shall be selected by
and predominantly composed of parents of children partici-
nating in the program, and in the case of programs carried
aut n secondary schools, representatives of the secondary
students to be served.*

\

Jdistract-Level Title VII Parent Advisory Committees (District-Level

questionnaire, Section C)

The survey data concentrate on the characteristics of the voting members of
the federally mandated District-Level Community Advisory Committees (CACs).
Information about the total size of the district-level CAC was not collected.
[t 1« estimited that 21 pe-~cent of Title VII-served districts did not have a
sty t-level CAC at the time of tqe survey.

The aueraqge district-level CAC, nationwide, is estimated to have had 15.2
v3.1ng members of whom 13.2 were parents and 11.7 were parents of children
served by Title VII. Another perspective on these findings shows that in

o6 percent of the Title VIT district-level CACs the voting members were exclu-
s1/2ly parents, and in 43 percent of "them the voting members were exclusively
parents of children served by Title VII. Fewer than 10 percent of the dis-
tr1:ts nave CACS 1n which parents of served children constituted less than

-1 oercent of the voting membership., Twenty-eight percent of the districts

*3y inaaal Education Act, Section 703(a), Congressional Record,
Torere o 19,1978, HIZ1Z3. .




1" Towed school prnfessional personnel to hold voting memberships on the CAC
wd 17 percent allowed paid aides this privilege. Twenty-one percent of the
district CACs allowed representatives of non-public schools to hold voting
memberships.*  Students had voting memberships on 18 percent of the CACs.

in 99 percent of all district-level Title VII CACs, parents of Title VII-
served children had voting memberships. In about 47 percent of these CACs,

31T parents of served children were elected, in 18 percent they were all
appointed, and in 33 percent they all volunteered to serve. The remainder
selected parents of served children by more than one of the means listed
hove. Parents of non-Title VII students attending schools in the district
held v1*inqg memberships in 62 percent of the district-level CACs in which they
participated (about 51 percent of the district-level CACs). In 71 percent of
these CACs the parent voting members all volunteered to serve, in 6 percent
they were all appointed, and in 14 percent they were all elected.

The FPS data wndicate that in 77 percent of the districts, a member may serve
on the district-level CAC for an unrestricted number of consecutive terms of

office. In an additional 17 percent of the districts, a member may serve for
at 1=ast two consecutive terms of office. This indicates that most districts
have allowed for continuing participation of CAC members, provided that they

are reelectec, reappointed or volunteer to serve again,

The ayerage Title VIT district-level CAC is estimated to have held 6.3 formal
tusiness meetings during the 1978-1979 school year. Two of the critical
activities assnciated with conducting formal meetings of the district-level
"AC that were examined are: presiding at the CAC meeting and setting the CAC

Teat ng agenda,

*Leme of these percentages represent double counts, e.q., a parent paid aide
w11 e counted as a voting parent and as a voting paid aide. The districts
teriider these people to represent both categories and would not assign them
w1530ty to one or the other.
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In §3 percent of the districts, the CAC chairperson and/or another PAC member
chatred the formal meetings of the district-level CAC, while in 16 percent the
Project Director and/or the Parent Coordinator chaired these meetings. In

20 percent of the districts, the Project Director and CAC chairperson shared
trvs role.  The remainder utilized other combinations of people to perform

tnhis function,

Settirq the agenda for formal CAC meetings involves more people. in a greater
;1 1aty of combinations, than does presiding at the meetings. It was esti-
natad that:  an 9 percent of the districts the Project Director and/or Parent
Coor4ieatar set the agenda without the assistance of a CAC member; in 19 per-
~ent of the districts, the CAC chairperson or other CAC member set the agenda
A *hest the assistance of either the Project Director or the Parent Coordi-
natar; e 72 percent of the districts, the Project Director and/or Parent
J-or fnatsr shared the agenda setting with the CAC chairperson or other CAC

mempers,

2royect porsonnel (either the Project Director or the Parent Coordinator) seem
t5 chare meatonas 'noa modest fraction of the districts and set the agendas

n 3 sm3)) feac:ron. This does not mean that parental input is ignored or
working paritv ~ith project personnel in the running of Community Advisory

Temmittees in these districts.

Angtrar important aspect of the governance of Title VII projects at the dis-
te -+ loyel has to do with the level u. authority the district CAC has with
rospect to various management activities. Table 14 presents a tabulation of

*he percentages of Title VII district-level CACs that were estimated to have
sach of the four Yevels of authoritv listed (column headings).

Neyalaniny the preject application was reported as the activity in which

veis VD Arstrict-level CACs had the greatest authority. Since the legis-
Tattom <raten that the Advisory Council (rather than the Advisory Committee)
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%

“tstablish Project

" Select Project

Table 14,

(Entries are estimated percentages of all Title VII district-level CACs.)

P T T U

CACs in Various Management Activities

CAC has no adv1sory or
decision-making role
and no responsibility
or no opportunity for
involvement.

Develop Project Application
Conduct Needs Assessment
Plan Project Components

tbjectives

Monitor Implementation
tvaluate Meeting of Goals
Review Pl Budget

Review Project Budget
Sign Off Pl Budget

Sign Off Project dget

Establish Requirements
for Hiring Parents

Professionals

Select Project
Paraprofessionals

Evaluate Project
Professionals

tvaluate Project
Fargaprotessiondls

HdndIL Lomp]alnt5 :

Note:

0
6
14

2
6
11
8
17
26
40

45

62

68

64

63
30

CAC ddV]SGS the LEA
in making decisions;
LEA has sole
decision-making
responsibility.

62
67
63

49
56
55
52
58
48
47

42
31
26
26

27
41

R el e R

Level of Authority of Title VII District-Level

Decision-making
responsibility
is jointly
shared by
CAC and LEA.

CAC has exclusive
or principal
decision-making
authority.

38
28
23

48
37
34
40
24
25
12

12

10
23

PRV

o O — O O o o

6

The row labels in this table are shortened versions of the row labels used in the Title VII district-level
questionnaire, question C-12.
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shauyld advise about the project apolication, this result seems ambiquous. [t
15 Tikely to indicate that some districts rename the Council to be the Com-
mittee ypon approval of the application. Data on this phenomenon were
anecdotal and do not provide a basis for estimating the frequency with which

toolcurs.,

The CACs' level of authority was less with respect to management operations
sach as needs assessments and evaluations and even less still in areas having
ra do with budget. Activities havina to do with personnel seem to have been
vitside the authority of the Title VII CACs altogether at the time of the

Survey.

Onty 70 percent of the district-level CACs had subcommittees that meet
reg.iar!y for the purpose of handling CAT business. The most frequently
Sccurring subcommmittee (15 percent of all CACs) dealt with management
functions such as budget, personnel or evaluation. These relatively small
sercentaqes sugqest that reqular subcommittees do not account for very much
pirertal involvement in governance that is not represented in the findings
presented for the entire CACs. Had subcommittees occurred with greater
frequency, it would have been necessary to account for their activity more
tully 'n assessing the overall level of parental involvement in governance at
the district level.

Jne measure of the support for CACs is the budge: that is ailowed for its
operating expenses and activities, and the proportion of that budget that it
controls, Forty-nine percent of the CACs had a budget. The average budget -

o~

A5 32,068 pe- vyear,

Orly 335 percent of these district-levei CACs were able to use any of this
noray 3t therr own discretion. However, in these CACs (about 19 percent of
"1 Trels VII CACs) the entire budget was for use at the CAC's discretion in

AY Al
pirost o al

cases, ¢




Secause parent members of CACs might be expected to speak a language other

tnan £nqlysh, the FPS questionnaire sought to determine the proportion of CACs
that held meetings in other languages, especially Spanish, Twenty-one percent
ot CACs did not hold meetings 1n English., Forty-two percent held meetings in
Spamish and English simultaneously while 17 percent held meetings in Spanish,
Englysh and cther languages simultaneously. Only 7 percent used English alone.
Thirteen percent used English and other (not Spanish) languages simultaneously.

Yoting members of CAC may also become involved with advisory committees at the

school ievel. The FPS data indicate that on average, 7.7 of the voting mem-
bers of the district-level CAC served on a school-level advisory committee.
Twenty-two percent of CACs had no voting members who were also members of

school-level committees. Twenty-three percent of CACs were composed solely of

school-level committee members. The districts reported that 39 percent of
their Trtle VII-served schools had advisory committees.

From the FPS sample of schools, it is estimated that 42 percent of the schools
had a Title VII Advisory Committee at the school-level. Parents of served
children held voting memberships in 98 percent of the school CACs. In 29 per-
cent of the schools, all of these parents volunteered to serve on the CAC; in
¢ percent they were all appointed, and in 59 percent they were all elected.
Parents of children not servec by Title VII were given voting memberships in
41 percent of the school CACs. In 62 percent of these schools all non-Title
VIl narerts were volunteers ard in another 33 percent, they were all elected.
in the remaining 5 percent, they were either appointed or chosen by a combina-
tion nf election, appointment and volunteerism,

COORDINATION OF PARENTAL INVOLVEMENT ACTIVITIES

Grstract-Level Coordination (District-Level Questionnaire, Section B)

Waitiorwrde, 1t s estimated that 83 percent of Title VII districts provided
<o odstresct-level coordinaton of parental involvement activities in
tre Title VIT program.,  Among all Title VII-served districts, an average




af 71.1 hours per week were spent in coordination of parental involvement
activities related to the Title VII program.

Thirty-one percent of the districts participating in the Title VII program
empidoyed full-time coordinators who devoted some of their time to the coordi-.
nition of Title VII parental involvement activities. (They were not neces-
sarily full-time employees of the Title VII project aione.) These districts
employed an average of 1.3 such coordinators who devoted an average of

41.6 hours per week to the coordination of Title VII parental involvement

achivites,

Seventv-s1x percent of the Title VII-served districts employed part-time
coordinators (an average of 2.1) who devoted a total of 10.7 hours per week,
on average, to the coordination of Title VII parental involvement activities.
"Aga'nr, these coordinators may have been paid hv other sources in addition to
Titte VIIL.)

The districts providing Title VII parent coordination services were asked to
check off the activites engaged in by their coordinators, and to indicate '
which two were engaged in most “requently. Forty-six percent of the districts
provtding coordination indicated thal coordinating act.vities for parents to
train them and/or inform them about regulations and guidelines for the Title
VII proaram was one of the two most frequent activities (3 percent of the
drstricts with coordinators indicated that their coordinators did not provice
this service). Twenty-eight percent of these districts indicated that
attending meetings to inform parents about district or school activities or
policies w~as one of the two most frequent activities (all districts having
coordinators provided this service). An additional 28 percent of districts
reported that coordinating visitations to parents to inform them about
Jistract or school activities or policies was among the two most frequent

» tryrties 712 percent of districts with coordinators indicated that their
coordirators did not offer this service, however).
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Thirty percent of the districts providing coordination indicated that
recruiting parents for involvement in Title VII district or school activities,
such as serving on advisory committees or volunteering in the classroom, was
one of the two most frequent activities (10 percent of districts with ~sordi-
nators indicated that their coordinators did not provide this service).

School-Level Coordination (School-Level Questionnaire, Section E)

Nationwide, it is estimated that 48 percent of schools participating in Title
VII provided some school-level coordination of parental involvement activi-
ties. Among all Title VII-served schools, an average of 7.0 hours per week

were spent in coordination of Title VII-related parental involvement
actiyities,

Fifreen percent of Title VII-served schools employed full-time coordinators
(an average of 1.1) who contributed a total of 21.8 hours jer week, on
average, to the coordination of Title VII parental involverent activities.
Forty-three percent of these schools employed part-time cocrdinators (an
average of 1.9) who devoted a total of 8.6 hours per week, cn average, to the
coordination of Title VII parental involvement activiites. (As with the
district-level coordinators, the full-time or part-time status of these
coordinators does not imply that their entire salary is paid by Title VII.)

For the schools providing Title VII parent coordination services, the
respondent was asked to check off the activities engaged in by these
coordinators and to indicate which two were engaged in most frequently. In

26 percent of these schools, recruiting parents for involvement in Title VII
district or school activities (such as serving on a CAC or volunteerinag in the
classroom! was indicated as one of the two most frequent activities of coordi-
nators. Eight percent of the schools having coordinators indicated that their
coordinators did not offer this service.- In 34 percent, one of the two most
frequent activities was participating in meetings to inform parents about
Zistrict or school activities and policies. -Three percent of the schools with
coordinators indicated that their coordinators did not offer this service. In
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30 percent of the schools, one of the two most frequent activities was to
coordinate visitations to parents to inform them about district or school
activities or policies. Twenty-four percent of the schools with coordinators
yndicated that their coordinators did not offer this service. Only 9 percent
of these schools reported that coordinating activities for parents to train
them or inform them about regulations and quidelines was one of the two most
important coordinator activities.

Contrasting the school level to the district level, it seems clear that
school-level coordinators were less often involved in providing information
about requlations and guidelines than were district-level coordinators.

PARENT PARTICIPATION IN THE TITLE VII EDUCATIONAL PROGRAM (SECTIONS B, C AND D
OF SCHOOL-LEVEL FPS SURVEY)

Parents can participate in the educational program in three ways: as paid
paraprofessionals. as volunteers, and as instructors of their own children at
home.

Based on the survey, 87 percent of schools served by Title VII employed an
average of 2.8 paid paraprofessionals each. Twenty-four percent of Title VII-
served schools employed an average of 1.7 parents of children enrolled at the
schonl in some of these positions, and 18 percent employed parents of Title
ViI-served children (an average of 1.6 per school). WNinety-three percent of
the schools employing parents provided formal training in either bilingual
education or other aspects of their duties to the paid parent paraprofes-
sionals who work directly with children in the instructional process. An
average of 40 hours per year of training in bilingual education and 34 hours
per year of training in other matters was provided.

For each school in the survey, the respondent was requested to check off

actiyities of paid parent paraprofessionals and mark the two engaged in most
frequently. Two activities clearly stood out: 80 percent of schools with
Title VII-paid parent paraprofessionals reported that one of the two most




frequently engaged in activities was working with individual children or small
groups, reviewing or reteaching skills and concepts they have already learned.
Sixty-five percent reported that working with individual children or small
“groups on activities designed to improve their English-speaking abilities was
one of the two activities engaged in most frequently.

The opportunity to nominate candidates for paid parent paraprofessional
positions or to make the final selection could represent areas of strong
parental influence on the educational process. The management activities of
CACs (Table 14) suggest that little parental involvement of this type would be
found and this is, indeed, the case. A series of questions about the indi-
viduals or groups with greatest responsibility in these two areas revealed
that CAC or a special hiring comiittee with parent members contributed to
making nominations for these positions in only 3 percent of the schools. In
only 1 percent of the schools did these two groups contribute to the final
selection. Even this level of authority was shared by the parent groups and
district or school professional staff. Parents clearly have little input in
this process.

Thirty-two percent of Title VII-served schools had a volunteer component in
the Title VII project. In 28 percent of the schools, parents of children
currently enrolled at the school served as volunteers (an average of 10.1 per
school). In 69 percent of the schools where parents are volunteers, formal
training was provided to volunteers (an average of 19 hours per year of formal
training in bilingual education and 15 hours per year of formal training in

other aspects of their duties). The other 31 percent of the schocls provided
no training for volunteers.

Parent volunteers performed tasks similar to those of paid parent paraprofes-
sionals. Thirty-four percent of schools with parent volunteers indicated that
work ing with individual children or small groups, reviewing or reteaching
sk11ls and concepts students have already learned was among the two most
frequent activities of parent volunteers. Forty-sevin percent indicated that
working with individual children or small groups on activities designed to




improve their English speaking abilities was one of the two most frequent
wctivities of parent volunteers. Forty-five percent cited enriching the
curriculum in areas requiring special skills or unique experiences (e.g.,
bicultural activities) as among the two most frequent activities of parent

tional roles than are paid parent paraprofessionals, but substantial numbers

of parent volunteers do engage in activities that supplement the instructional
program,

The survey indicates that 74 percent of Title VII-served schools tried to
involve parents in the educational process as teachers for their own children
at home through a diversity of activities or services provided to parents. Of
the 74 percent of schools with any of these activities, 67 percent provided
group training sessions, 67 percent provided workshops in which parents made
educational games and/or other instructional materials, 38 percent provided
individual trainina sessions, 73 percent sent home specially prepared mate-
rials for parents to use with their children and 64 percent sent home written
handcuts (e.qg., pamphlets, handbooks) intended for individual home study. The
aata collected in this area did not include information about the frequency or
intensity of these activities, or about the costs.

INANCING PARENTAL INVOLVEMENT IN TITLE VII PROJECTS

The expenditures associated with parental involvement activities may be

accounted for in a variety of ways. Indeed, what is considered to be a part
of parental involvement also varied considerably from place to place. The
Federal Proarams Survey asked whether or not each district used a "line item"
form of accounting for parental involvement. Sixty-five percent of the
distrints used 3 line item for parental involvement. Among these districts,
nowever, tnere was little agreement as to what activities were included in

volunteers.
Parent volunteers are less likely to be used in academically-oriented instruc-




the lin: item. For example, among districts having line items and advisory

committees, only 40 percent of the line items included advisory group meeting
expenses.

There is no uniformity in the manner by which LEAs keep track of parental
involvement expenses. One district may cost parent paid aides under "parental
involvement" while another district will locate these costs under "instruc-

tion." Accordingly, we are not able to assign any dollar amounts to the costs
of parental involvement activities.




CHAPTER VII. PARENTAL INVOLVEMENT IN PROGRAMS FUNDED BY FOLLOW THROUGH

THE BACKGROUND OF FOLLOW THROUGH

Follow Through is an anti-poverty program. Its target population is composed
of students who are at or below the poverty level and who have participated in
Head Start or a similar preschool program. (Students above the poverty level
may participate in a Follow Through project, as long as they are supported by
local educational agency funds or their families pay for their participa-
tion.) Its goal is to sustain and expand, during grades kindergarten through
three, gains students have made in their preschool programs. A project is
composed of one or more schools implementing a particular Follow Through
instructional approach. Follow Through is the smallest of the four subject
programs, there being only 137 districts participating in the program.

PAST RESEARCH ON PARENTAL INVOLVEMENT IN FOLLOW THROUGH PROJECTS

The various volumes from the national evaluation of Follow Through have little
to say about parental involvement, perhaps because the focus was on compari-
sons among the different Follow Through models. Other studies have provided
some information. For cxample, Nero and Associates (1976), in a study based
on brief visits to ten Follow Through sites, reported that a key element in
facilitating the development of parental participation was the employment of a
person at a Follow Through school in the role of a Parent Coordinator. This
person was found to ease the contact between the school and the parent, and to
facilitate communication at a personal rather than formal level. The Nero
study also found that the presence of classroom aides helped make parents feel
more comfortable in interacting with the school, as did home visits by the
Parent Coordinator; that parents became involved in decision making when they
percetved that their participation would be meaningful; that there was a
tendency for more involvement when students are in the primary grades than
later; and that middle-class, better educated parents tended to be more
involved than lower-income parents.
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Haney and Pennington (1978) reported on an analysis of 3,911 parent interviews
(sampled from some 60,000 collected, but 1ittle analysed, during the national
evaluation). The focus of this analysis was upon the comparison of Follow
Through parents with parents of similar background who were not participating
in the Follow Through program. Haney and'Pennington concluded that Follow
Through parents were more 1ikely than their non-Follow Through peers: 1) to be
aware of and participate in advisory group activities; 2) to feel that parents
can influence the way the school is run; 3) to work in a classroom at school;
4) to visit classrooms; and 5) to have a teacher visit the at home. Olmstead
and Rubin (1980) document aspects of parental involvement related to these
findings for some of the Follow Through models.

Rehab Group, Inc. (1980) reported on a study of the Supplemental Training
component of the Follow Through program. This component, for which Follow
Through no longer provides funding, was intended to provide training and job
opportunities for low income parents and school aides. The report concluded
that participation in the Supplemental Training component did improve the
employment prospects of the participants, although some of the improvement may
have been due to other influences of the Follow Through program.

THE DESIGN OF THE FEDERAL PROGRAMS SURVEY FOR FOLLOW THROUGH

The sample for the Follow Through Program was drawn from a population of
districts having any grades in the range K-8 and more than five pupils per
grade. The sample was selected from a population of all the districts par-
ticipating in Follow Through that was provided by the Follow Through office in
dashington, D.C. There were 137 districts in this population.

The structure of the Follow Through program is different than that of the
other programs under study. Follow Through operates on a project, rather than
a district, basis. The goal of the sampling was to obtain a representative
sample of projects and schools, which was accomplished with a slight modifi-
cation of the sampling strategy used for the other programs (see Chapter III).




Of the 137 districts in the program, four had more than one project in
operation at the time of the survey. These districts were large enough that
they came into the sample with certainty. (That is, using any random start
for the systematic sampling these districts would always have been been chosen
because their size measure was larger than the sampling interval.) These
districts were asked to provide lists of participating schools identified by
project. When the school-level sample was drawn, the projects associated with
the sampled schools were identified and the project directors each received
project-level questionnaires. The net effect of this strategy was that in
each of two of the sample districts the FPS obtained information about two
projects rather than one.

Most Follow Through projects are run in accordance with a "model" provided by

a sponsoring agency (often a university or an educational research and develop-
ment laboratory); however, some are parent sponsored, and some are district
sponsored (called "self-sponsored"). While the Follow Through regulations
concerning parental involvement are the most wide-ranging and specific of all
of the four programs studied, the sponsors' models do vary in their emphasis

on parental involvement.

In order to represent this variation in the sample, participating districts
were organized into five groups, representing an ordering of the sponsor's
emphasis on parental involvement (a list identifying the districts in this
fashion was obtained from the Follow Through Office):

heavy emphasis on parental involvement
2. Districts with projects sponsored by parents

3. Districts with projects run by sponsors whose models place relatively

1. Districts with projects run by sponsors whose models place relatively
moderate emphasis on parental involvement

|

|
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4. Districts with projects run by sponsors whose models place relatively
little emphasis on parental involvement

5. Districts with projects which are self-sponsored, whose emphasis on
parental involvement is not known

Within each of the ten Department of Education geographical regions, the
districts were organized by level of emphasis on parental involvement. The
actual sampling was conducted by choosing a sampling interval based on the
total enrollment in grades K-8 of all served districts and selecting districts
systematically using a random start. An oversample of 5 percent was chosen to
allow for refusals.

Table 15 presents the progress of the sample from the initial draw of 70 dis-
tricts to the final sample of 64 (with 66 projects) that responded to the

survey. After districts were selected, they were contracted for lists of
served schools (public and private). At this point, one district refused to
participate. In the 69 districts that remained, there were 268 served schools
of which 265 were public and three were private. It was decided not to
include private schools in the sample.

Table 15. Progress of the Follow Through Sample

Number of Districts

Districts Selected Initially 70
Refused to Participate 1
No Schools Selected 4
Refused to Fill Qut Forms _1
Final Sample of Districts 64
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The next step was to sample schools from within these districts. Four
districts had no schools selected (as explained in Chapter III) and were
dropped from the study. This resulted in 65 districts and 165 schools being
selected for participation. One more district (with three schools) refused to
provide the information requested. In addition, one school in another district

would not cooperate. The final sample was 64 districts (66 projects) with
161 public schools.

SURVEY FINDINGS

PROJECT AND SCHOOL DEMOGRAPHIC INFORMATION

Project-level FPS data (Section A of the project Questionnaire, and data
obtained in making up the school selection lists) indicate that in 1979, the
average district that participated in the Follow Through program spent $1,402
per pupil in the elementary grades. In the sample, the reported values ranged

from $618 per pupil to $2,700 per pupil.* The survey indicates that Follow
Through grants to districts averaged $352,000 nationwide. In the sample, the
grants ranged from $55,200 to $1,783,000.

The average Follow Through project served 3.3 public schools and no private
schools. Eleven percent of the Follow Through projects served non-public
school students. 1In the sample, the number of public schools served by Follow
Through ranged from 1 to 15.

School-level FPS data (Sections A and F of the school-level questionnaire)
indicate that in 1979 the average public school offering Follow Through
services had a total K-3 enrollment of 293 pupils and provided Follow Through

*These figures should be interpreted with caution as districts do not use
uniform accounting procedures to arrive at the estimated per-pupil
expenditure.
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services to 190 of them (74 percent). In these schools, 74 percent of the
pupils were considered to be low-income students while 11 percent lived with
parents or guardians whose home language is not English.

Table 16 shows the estimated percentages of Follow Through public schools in
various categories of classification with respect to urban or rural location.

On the average, Follow Through public schools have participated in the program
for a total of 9.6 years and indicated that they expected to spend $95,500 of
Follow Through funds during the 1978-1979 year. The average expenditure of
Follow Through furds per served pupil is $552. (Projects were not asked to

separately record funds for direct services or funds for services provided
through sponsors.,)

Table 17 shows the percentages of Follow Through public schools that are
participating in the three other programs that are part of this study and also
participate in the Education of A1l Handicapped Children Act (P.L. 94-142).

In addition, 54 percent of the schools receive other federal funds and 71
percent receive state categorical funds.

PARENTAL INVOLVEMENT IN THE GOVERNANCE OF FOLLOW THROUGH PROJECTS

Parents may participate in the governance of Follow Through projects at the
project level by becoming members of the federally mandated advisory council
the Policy Advisory Committee. This section of the Follow Through chapter
deals with these PACs.

3

The legislation for Follow Through is not very specific about the roles that
parents may play in the governance of projects, stating that "projects will

provide for the direct participation of the parents (of served children) in

the development, conduct, and overall direction of the program at the local

level." (Economic Opportunity Act of 1964 as amended by PL95-568.) The




or Rural Location
(Entries are estimated percentages of the total
population of Follow Through schools.)

Location Percentage of Schools

Large city, over 200,000 population

Suburb of a large city

Middle-size city, 50,000 to 200,000 population
Suburb of a middle-size city

Small city or town, less than 50,000 population
Rural area near a large or middle-size city
Rural area, not near a large or middle-size city

30
2
18
1
17
6
27

Table 17. Estimated Percentages of Schools Served by Follow Through

and by Other Specific Federal Programs

Served by Follow Through and by: Percentage of Schools
The Emergency School Aid Act 16
ESEA Title I 28
ESEA Title VII Bilingual 13
PL 94-142 (Education for A1l Handicapped) 84
None of the above in addition to Follow Through 1

Note: The percentages add to more than 100 because of the overlap in the
categories, especially involving PL 9Y4-142 and ESEA Title I.

one school in the sample was funded by all programs.
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regulations, however, are much more detailed. Some relevant excerpts are
provided below:

a) Purpose. Each grantee shall, upon the identification
of Follow Through project children, establish a Policy
Advisory Committee, selected in accordance with para-
graphs (b) and (c) of this section, to assist with the
planning and operation of project activities and to
actively participate in decision making concerning
these "activities.

b} Membership.

1) More than one-half of the Policy Advisory Com-
mittee members shall be low-income Follow Through
parents who are elected (or reelected) by such

parents in elections held at least annually.

2) The remaining members shall be chosen by the parent
members, elected under paragraph b)l) of this sec-
tion from among the various persons and represen-
tatives of agencies and organizations in the
community who have manifested concern in the
interests of low-income persons.

3) In no case shall an officer of the Policy Advisory
Committee serve for more than two consecutive
years as an officer.

c) Duties. The Policy Advisory Committee's duties shall
include: (1) developing by-laws which define the pur-
poses and procedures of the Committee; (2) helping to
develop all components of the project proposal and
approving them in their final form; (3) assisting in
the development of criteria for selection of profes-
sional staff and recommending the selection of such
staff; (4) assisting in the development of criteria
for the selection of non-professional and paraprofes-
sional staff, exercising primary responsibility in
recommending the selection of such staff for ‘partici-
pation in the project; (5) exercising the primary role
in developing criteria for selection and recruiting of
eligible children; (6) contributing to the continued
effectiveness of the project coordinator; (7) estab-
lishing and operating a procedure of petition and
discussion under which complaints of parents and other
interested persons can be promptly and fairly
considered; (8) mobilizing community resources and
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securing the active participation of Follow Through
parents in the projects; (9) supervising a Career
Development Committee to provide direction and
initiative for the career development component.*

Project-Level Follow Through Policy Advisory Committees (Project-level

Questionnaire, Secton C)

4

The survey data concentrate on the characteristics of the voting members of
the Project-Level Parent Advisory Councils {PACs). Information about the
total size of the PAC was not collected.

In our sample, all of the projects indicated that they had project-level
PACs. The average project-level PAC, nationwide, is estimated to have had
36.8 voting members of whom 32.4 were parents and 31.4 were parents of

children served by Follow Through.

Another perspective on these findings shows that in 58 percent of the Follow
Through PACs, the voting members were exclusively parents, and in 47 percent
of them, the voting members were exclusively parents of children served by
Follow Through. One percent of the projects have PACs in which parents of
served children constituted less than 51 percent of the voting membership.
Fifteen percent of the projects allowed school professional personnel to

hold voting memberships on the PAC and 11 percent allgwed paid aides this
privilege. Six percent of the district PACs allowed representatives of
non-public schools to hold voting memberships.** Thirty-seven percent allowed
community representatives to hold voting memberships.

*Rules and Reqgulations for the Follow Through Program, Section 158.19, Federal
Register, Vol. 42, No. 125, June 29, 1977, page 33149.

**Some of these percentages represent double counts, e.g., a parent paid aide
would be counted as a voting parent and as a voting paid aide. The dis-
tricts consider these people to represent both categories and would not
assign them exclusively to one or the other.
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Parents of Follow Through served children had voting memberships on all PACs.
In about 86 percent of these PACs, all served parents were elected, and in

8 percent, they all volunteered to serve. The remainder used election,
appointment and volunteerism to place parents of served children on the PAC.
Parents of non-Follow Through students attending schools in the district held
voting memberships in 44 percent of the district-level PACs 1n which they
participated fabout 54 percent of PACs). In 26 percent of PACs with non-
Follow Through parent voting members, they all volunteered to serve, in
another 26 percent, they were all appointed, and in 47 percent they were all
elected,

The FPS data indicate that in 25 perccut of the projects, a member may serve \
on the PAC for an unrestricted nunber of consecutive terms of office. In an

additional 61 percent of the proj:cts, a member may serve for at least two

consecutive terms of office. This indicates that most districts have allowed

for continuing participation of PAC members, provided that they are reelected,

reappointed or volunteer to serve again. .
The average Follow Through PAC is estimated to have held ten formal business
meetings during the 1978-1979 school year. Two of the critical activities
associated with conducting formal meetings of the PAC that were examined are
presiding at the PAC meeting and setting the PAC meeting agenda.

In 85 percent of the districts, the PAC chairperson and/or another PAC member
chaired the formal meetings of the PAC, while in 1 percent the Project
Director and/or the Parent Coordinator chaired these meetings. In 14 per-
cent of the districts, the Project Director or Parent Coordinator shared this
role with the PAC chairperson or other PAC member.

Setting the agenda for formal PAC meetings involves more people, in a greater
variety of combinations, than does presiding at the meetings. It was esti-
mated that: in 17 percent of the projects, the Project Director and/or Parent
Coordinator set the agenda without the assistance of a PAC member; in 13 per-
cent of the projects, the PAC chairperson or other PAC member set the agenda
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without the assistance of either the Project Director or the Parent Coordi-
natar; in 70 percent of the projects, the Project Director and/or Parent
Coordinator shared the agenda setting with the PAC chairperson or other PAC
members,

Project personnel (either the Project Director or the Parent Coordinator) seem
to control the agenda-setting function in a modest fraction of the projects.
This does not mean that parental input is ignored or rejected, but it does
mean that parents have not achieved a working parity with project personnel in
the setting of agendas in these districts.

Another important aspect of the governance of Follow Through projects at the
district level has to do with the level of authority the PAC has with respect
to various management activities. Table 18 presents a tabulation of the
percentages of Follow Through PACs that were reported to have each of the four
levels of authority listed (column headings).

Developing the project application, establishing project objectives and
approving the parental involvement budget are the activities in which Follow
Through PACs had the greatest authority. Their level of authority was less
with respect to management operations such as evaluations and even less still
in areas having to do with overall project budget. Among activities having to
do with personnel, many Follow Through PACs played an active role in the
selection and evaluation of project paraprofessionals, but had little say
about project professionals.

Cons¥stent with the relatively large size of Follow Through PACs and their
level of activity, 91 percent of the PACs had subcommittees that met regularly
for the purpose of handling PAC business. The most frequently occurring
subcommittee (85 percent of all projects) dealt with management functions such
as bhudget, personnel or evaluation. Forty-four percent of all project PACs
had a subcommittee to deal with parent education in areas not related to their
work in instructing children. Fifty-six percent of all project PACs had a
subcormittee to direct its own operations (i.e., a steering committee).
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Table 18. Level of Authority of Follow Through
PACs in Various Management Activities
(Entries are estimated percentages of all Follow Through PACs.)

} PAC has no advisory or| PAC advises the LEA | Decision-making
decision-making role | in making decisions; responsibility | PAC has exclusive
| and no responsibility LEA has sole is jointly or principal
| or no opportunity for decision-making shared by decision-making
! involvement. responsibility. PAC and LEA. authority.
rm’-—-— TEA R W e B it S A, R Yo - . —_ - e -
Develop Project Application 0 22 58 20
Plan Project Components 0 41 37 21
Establish Project
i Objectives 1 24 59 16
Monitor Implementation 4 29 54 13
Evaluate Meeting of Goals 1 38 46 15 -
Review PI Budget 0 18 34 48
Review Project Budget 3 34 43 20
S| Sign Off PI Budget 0 6 50 44
Sign Off Project Budget 6 28 48 18
Establish Requirements
for Hiring Parents 2 23 58 18
Select Project
Professionals 14 55 16 15
Select Project
Paraprofessionals 3 29 51 16
Evaluate Project
Professionals 53 38 8 1
Evaluate Project
Paraprofessionals 43 21 34 2
Handle Complaints 10 33 43 14

Hote: The row labels in this table are shortened versions of the row labels used in the Follow Through project- 1,
Q level questionnaire, question C-11. - 4




The mandate in the rules and requlations is reflected in the extensive use of
subcommittees and in the levels of authority attained by the PACs. However,
some of the statements of specific duties might lead one to expect even more
authority to be invested in PACs, on average. For example, PACs are to
exercise primary responsibility in recommending selection of paraprofessional
staff, yet only 16 percent of PACs have the exclusive or principal decision-
making authority to select these people. PACs are to establish and operate a
procedure for handling complaints, yet only 14 percent have exclusive or
principal decision-making authority in this area. These differences between
expectations and the reported performance rest on nuances of meaning tnat
cannot be resolved within the framework of this report. The intent of the
requlation writers may not have been fairly represented by the manner in which
the FPS posed these issues, and the apparent discrepancy may not represent a
shortcoming of the program.

One measure of the support for the PAC is the budget that is allowed for its
operating expenses and activities, and the proportion of that budget that it
controls. The Follow Through regulations are quite specific concerning the
provision of a budget to enable each PAC to accomplish its mandate (set forth
earlier):

1) In order to facilitate the functioning of the Policy
Advisory Committee, i) the committee shall submit a
proposed budget of its projected operational costs for
each budget period to the grantee for inclusion in the
grantee's application, and...shall at the beginning of

\\\\ each grant period allocate to the Committee a sum

sufficient to allow it effectively to fulfill its

~ responsibilities....*

*Rules and Requlations for the Follow Through Program, Section 158.19(e),
Federal Register, Vol. 42, No. 125, June 29, 1977, page 33150.
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Ninety-eight percent of the PACs had a budget. The average budget was $2,655
per year. ‘Eighty-nine percent of these PACs were able to use some of this
money at their own discretion, and in 82 percent the entire budget was for use
at the PAC's discretion.

Voting members of the PAC may also become involved with advisory committees at
the school level. The FPS data indicate that, on average, 29.5 of the PAC's
voting members served on school advisory committees also. Thirty percent of
the projects did not have school-level advisory committees. In 60 percent of
the projects, the PAC was composed exclusively of members of school-level
advisory committees.

The respondents to the project-level FPS indicated that, on average, 67 per-
cent of the served schools had an advisory committee. From the school sample,
it was estimated that 71 percent of the schools had such committees.

Parents of served children held voting memberships in 99 percent of the school
committees. In 18 percent of the schools, all served parents volunteered to
serve on the committee, and in 79 percent, they were all elected. Parents of
children not served by Follow Through were given voting memberships in 44 per-
cent of the school committees. In 22 percent of these schools, all non-Follow
Through parents were volunteers and in another 72 percent all were elected.

In the remaining 6 percent they were all appointed.

COORDINATION OF PARENTAL INVOLVEMENT ACTIVITIES

District-Level Coordination (District-Level Questionnaire, Section B)

Nationwide, it is estimated that 92 percent of Follow Through projects pro-
vided some district-level coordination of parental involvement activities in
the Follow Through program. Among all Follow Through projects, an average of
78.¢ hours per week was spent in coordination of parental involvement
activities related to the Follow Through program.
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Eighty-four percent of Follow Through projects employed full-time coordinators
who devoted some of their time to the coordination of Follow Through parental
involvement activities. (They were not necessarily full-time employees of the
Follow Through project alone.) These projects employed an average of 2.3 such
coordinators who devoted an average of 78.4 hours per week to the coordination
of Follow Through parental involvement activities.

Sixty percent of the Follow Through projects employed part-time coordinators
tan average of 2.4) who devoted a total of 20.5 hours per week, on average, to
the coordination of Follow Through parental involvement activities. (Again,
these coordinators may have been paid from other sources in addition to Follow
Through. )

The projects providing Follow Through parent coordination services were asked
to check off the activities engaged in by their coordinators, and to indicate
which two were engaged in most frequertly. Thirty-nine percent of these
projects indicated that coordinating ectivities for parents to train them
and/or inform them about regulations and guidelines for the Follow Through
orogeam was one of the two most frequent activities (3 percent of the projects
with coordinators indicated that their coordinators did not provide this
service). Thirty-six percent of the projects providing coordination indicated
that recruiting parents for involvement in Follow Through district or school
activities such as serving on advisory committees or volunteering in the
classroom was one of the two most frequent activities (10 percent of projects
with coordinators indicated that their coordinators did not provide this ser-
vice). Thirty-one percent of the projects reported that coordinating visi-
tations to parents to inform them about district or school activities or
policies was among the two most frequent activities (7 percent of the projects
with coordinators indicated that their coordinators did not offer this
servicel,

School-Level Coordination (School-Level Questionnaire, Section E)

Nationwide, it is estimated that 81 percent of Follow Through schools provided
some school-level coordination of parental involvement activities. Among all
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Follow Through schools, an average of 26.2 hours per week are =tent in
coordination of Follow Through-related parental involvement activities.

Forty-four percent of Follow Through-served schools employed full-time coordi-
nators (an average of 1.3) who contributed a total of 36.8 hours per week, on
average, to the coordination of Follow Through parental involvement activi-
ties. Fifty-four percent of the schools employed part-time coordinators (an
average of 4.7) who devoted a total of 18.9 hours per week, on average, to the
coordination of Follow Through parental involvement activities. (As with the

district-level coordinators, the full-time or part-time status of these coordi-

nators does not imply that their entire salary is paid by Follow Through.)

For the schools providing Follow Through parent coordination services, the
respondent was asked to check off the activities engaged in by these coordi-
nators and to indicate which two were engaged in most frequently. In 48 per-
cent ot these schools recruiting parents for involvement in Follow Through
project or school activities (such as serving on a PAC or volunteering in the
classroom) was indicated as one of the two most frequent activities of coordi-
nators. Twenty-one percent of the schools having coordinators indicated that
their coordirators did not offer this service. In 47 percent, one of the two
most frequent activities was coordinating visitations to parents to inform
them about district or school activities and policies. Seven percent of the

schools with coordinators indicated that their coordinators did not offer this
service,

Contrasting the school level to the project level, it seems clear that school-
level coordinators were more often concerned with recruiting parents to
participate in the program and were less often involved in providing infor-
mation about regulations and guidelines than were project-level coordinators.

PARENT PARTICIPATION IN THE FOLLOW THROUGH EDUCATIONAL PROGRAM (SECTIONS B, C
AND D OF SCHOOL-LEVEL FPS SURVEY)

Parents can participate in the educational program in three ways: as paid
paraprofessionals, as volunteers, and as instructors of their own children
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at home. With respect to paid paraprofessionals and volunteers, the
regulations state:

Whenever an opening exists in project staff positions for
non-professionals or paraprofessionals, the grantee shall
actively solicit applications from low-income persons and
give preference to such persons in hiring. The highest
priority shall be accorded to low-income persons who are
parents of Follow Through children. The grantee shall
establish hiring procedures which assure that the Policy
Advisory Committee will be primarily responsible for
recommending the filling of nonprofessional and
paraprofessional positions.*

Based on the survey, 100 percent of schools served by Follow Through employed
paid paraprofessionals (an average of 10.1 each). Eighty-two percent of
Follow Through schools employed an average of 4.2 parents of children enrolled
at the school in some of these positions, and 74 percent employed parents of
Follow Through-served children (an average of 3.5 per school). Ninety-eight
percent of the schools employing parents provided an average of 60 hours per
year of formal training for the paid parent paraprofessionals who work
directly with children in the instructional process.

For each school in the survey, the respondent was requested to check off
activities + paid parent paraprofessionals and mark the two engaged in most
frequently. Two activities clearly stood out: 72 percent of schools with
Follow Through paid parent paraprofessionals reported that one of the two most
frequently engaged in activities was working with individuals or small groups,
reviewing or reteaching skills and concepts students have already learned.
Thirty-four percent reported that giving special assistance to children with
particular academic difficulties or weaknesses was one of the two activities
engaged in most frequently. Only 18 percent reported that either assistance
with non-instructional tasks (e.g., roll-taking, correcting papers,

*Rules and Regulations for the Follow Through Program, Section 158.20. Federal
Register, Vol. 42, No. 125, June 29, 1977, page 33150.
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playground, field trips), or the acquisition, preparation or retrieval of
instructional materials was among the two most frequent activities.

The opportunity to nominate candidates for paid parent paraprofessional posi-
tions or to make the final selection could represent areas of strong parental
influence on the educational process. The management activities of PACs
(Table 5) suggest that considerable parental involvement of this type would be
found and this is, indeed, the case. A series of questions about the indi-
viduals or groups with greatest responsibility in these two areas revealed
that the PAC or a special hiring committee with parent members made or con-
tributed to making nominations for these positions in 50 percent of the
schools. (They were the only parties responsible for nominations in 23 per-
cent of the schools.) The PAC or a special hiring committee with parent
members made or contributed to the final selection at 30 percent of the
schools. (They were solely responsible for selection in 14 percent of the
Schools.) District and school staff (principal, teachers, personnel officer)
alone made nominations in 26 percent of the schools and made final selections
in 44 percent. In about 25 percent of the schools, it was not clear to the
FPS respondent how these nominations and selections were made. Parents have a
stronger role in nomination than in selection, which probably reflects
centralization of hiring authority in the district offices.

Sixty-seven percent of Follow Through-served schools had a volunteer component
in the project. A1l of these schools had parents of children currently
enrolled at the school serving as volunteers. An average of 43 parents of
children currently enrolled at the school served as volunteers. They were
provided an average of 31 hours per year of formal training.

Parent volunteers performed some of the same tasks as paid parent paraprofes-
sionals. Fifty-six percent of schools with parent volunteers indicated that
working with individual children or small groups, reviewing or reteaching
skills and concepts students have already learned was among the two most
frequent activities of parent volunteers. Only 19 percent indicated that
giving special assistance to children with particular academic difficulties or
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weaknesses was one of the two most frequent activities of parent volunteers.
Fifteen percent cited work in acquisition. preparation or retrieval of
instructional materials while 20 percent cited relieving teachers of non-
instructional tasks as among the two most frequent activities of parent
volunteers. Thirty-eight percent of the schools reported that assisting in
non-classroom components of the program (e.g., library, playground, field
trips) was among the two most frequent activities of volunteers.

Parent volunteers are less likely to be used in instructional roles than are
paid parent paraprofessionals, but substantial numbers of parent volunteers do
engage in activities that supplement the instructional program.

The survey indicates that 97 percent of Follow Through-served schools tried to
involve parents in the educational process as teachers for their own children
at home through a diversity of activities or services provided to parents. Of
the 97 percent of schools with any of these activities, 78 percent provided
group training sessions, 73 percent provided workshops in which parents made
educational games and/or other instructional materials, 66 percent provided
individual training sessions, 90 percent sent home specially prepared mate-
rials for parents to use with their children, and 70 percent sent home written
handouts (e.g., pamphlets, handbooks) intended for individual home study. The
data collected in this area did not include information about the frequency or
intensity of these activities, or about the costs.

FINANCING PARENTAL INVOLVEMENT IN FOLLOW THROUGH PROJECTS

The expenditures associated with parental involvement activities may be
accounted for in a variety of ways. Indeed, what is considered to be a part
of parental involvement also varied considerably from place to place.

The Federal Programs Survey asked whether or not each district used a "line
1tem" form of accounting for parental involvement. Ninety-nine percent of the
districts used a line item for parental involvement. Among these districts,
however, there was little agreement as to what activities were included in the
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group meeting expenses while all districts have these groups. Only 17 percent
of districts included the costs of home-school activities such as using parents
as teachers for their own children at home even though 99 percent of schools
have these activities.

|
line item. For example, only 66 percent of the line items included advisory

There is no uniformity in the manner by which LEAs keep track of parental
involvement expenses. One district may cost parent paid aides under "parental
involvement" while another district will locate these costs under "instruc-

tion." Accordingly, we are not able to assign any dollar amounts to the costs
of parental involvement activities.




CHAPTER VIII. A COMPARATIVE STUDY OF PARENTAL INVOLVEMENT
IN FOUR FEDERAL PROGRAMS

This chapter presents a comparative view of the data presented in the
preceding four chapters. The purpose of this chapter is to identify some of
the factors that influence parental involvement, paying special attention to
the differences in legislation and regulation across the four programs under
study. The data on which these comparisons are based were collected in the
spring of 1979,

A1l fcur programs are subject to cycles of legislative reauthorization and
rewriting of regulations. At the time of the survey the Follow Through pro-
gram was the only one of the four to have approved regulations. These regu-
lations elaborate considerably on the legislation with respect to parental
involvement.

Amending legislation for the other programs was enacted in October of 1978,
(before the Federal Programs Survey), but regulations had not been approved by
the time this report was written. Generally speaking, the proposed regu-
lations for these three programs do not elaborate on the legislation with
respect to parental involvement.

Change< in the legislation, the regulations, or the funding levels of the
programs that would influence the results reported in this volume may occur
subsequent to the publication of this report. While the conclusions and

recommendations are expected to hold true in the future, the specific progran
data may be subject to modification.

The structure of th2 chapter parallels the program-by-program presentations,
The discussion will proceed in the order: district characteristics, financial
arrangements, parerntal involvement in goveruance, coordination of parental
involvement activities, and parental involvement in educational programs.
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DISTRICT CHARACTERISTICS

Data on the distribution of schools by type of locale are given in Table 19.
Title I is far and away the largest of the programs in terms of total grants
and number of participating districts. Because of its nearly complete
coverage of all districts in the country, it reflects the fact that most of
the districts are small and located in small towns and rural areas. By
contrast, ESAA and Title VII grants are predominantly awarded to large-city
districts. Follow Through seems more evenly split between the large-city and
rural areas than the other programs.

Table 19. Distribution of Schools by Program and Locale
(Entries are the percentages of served schools
in each type of locale.)

Title I ESAA Title VII Follow Through

Large Cities (over
200,000 in population)
and their suburbs 17 47 52 32

Middle-size Cities
(50,000-200,000) and
their suburbs 13 17 13 19

Small Cities or Towns 31 20 17 17

Rural Areas 39 16 19 33




FINANCIAL ARRANGEMENTS

Table 20 presents data on the average project size and funding levels. The
ESAA programs gave the largest awards, on average, but served the greatest
number of schools per participating district as well. Follow Through had the
second largest average grant size and served the smallest number of schools

per district, on average.

Table 20.

Consequenily, Follow Through had a great deal more

Average Indicators of Project Size and
Funding Levels, by Program

money to spend per school than the other programs.*

Average Number
of Participating
Schools

Average Grant
Size

Average Funding
Per Served
School

Average Percent-
age of School
Enrollment
Served

Average Furding
Per Served Pupil

Title I

3.7

$175,000

$40,000

24

$500

Follow

ESAA Title VII Through

7.8 4.3 3.4

$461,000 $216,000 $352,000

$37,000 $34,600 $95,500
49 21 74%*

$250 $360 $550

**0nly enrollment in K-3 was considered for Follow Through.

by 31 percent.
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The level of funding per served pupil also reveals differences from program to
program. Title I and Follow Through provide nearly equal amounts per served
pupil, while the Title VII program provides about 65 percent of that amount
and the ESAA program provides 50 percent. The effects of these differences in
funding levels on parental involvement will be discussed later in this chapter.

In addition to the funding provided by the separate programs, it is of
interest to note that 98 percent of Follow Through schools also received
Title I funds. In the Title VII program, the figure was 73 percent, while in
ESAA the figure was 68 percent. By contrast, considering the three programs
mentioned above and PL94-142 as well, fully 29 percent of Title I schools
received only Title I funding among these five sources.

An attempt was made to gather information on the financial support that
districts provided for parental involvement activities. Unfortunately, even
within a program, there is no standard accounting practice across districts
that permits reliable reporting of this information. For example, only

55 percent of all Title I projects reported using a line item form of
accounting for parental involvement. Only 68 percent of these line items
included advisory group meeting expenses. Since virtually all Title I
districts have advisory groups, there seems to be little uniformity in
reporting their expenses.

The problem becomes even more severe if one attempts to compare across pro-
grams. The Follow Through directive to give preference to parents in hiring
for paraprofessional positions would lead to reporting some of the cost of
paraprofessionals as parental involvement costs. A Title I district with a
similar level of parental participation might be much less likely to report

any of these costs as part of their parental involvement expenses, feeling
that they are exclusively instructional costs.

The inconsistencies in reporting make it essentially impossible to report
valid data on the absolute or relative costs to districts and programs of
parental involvement activities.
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PARENTAL PARTICIPATION IN PROJECT GOVERNANCE

The data presented in the program chapters support the inference that the
legislation and regulations defining the four programs strongly determine the
nature of parental involvement in governance. In this chapter, data are
extracted from the previous chapters to illustrate this point. In order to
understand more fully the nature of parental involvement in this function, the
reader should read through the program-specific chapters.

Membership characteristics of the district-level committees are influenced by
the legislative and regulatory language as can be seen by the first two rows
of Table 21. The Title I legislation specifically mentions only parents as
members of this committee, without excluding others. The Title VII legisla-
tion mentions school staff, students, and community representatives as pos-
sible members, but maintains that parents should not be less than half the
membership. The Follow Through regulations indicate that more than one-half
of the membership must be low-income Follow Through parents and that they are
to select other members from among community representatives (who have shown
concern for the interests of iow-income persons). ESAA legislation specifies
that after the grant is awarded, the prcject funded by the grant must be oper
ated in consultation with parents of the served children and representatives
of the served communities, including the committee that reviewed the applica-

tion, which was to be composed of parents, teachers, and secondary school
students, if served. These are, perhaps, subtle distinctions, but they pro-
duce noticeable differences in advisory committee composition. The major
question raised by these data is why the Follow Through projects have less
involvement of community representatives than ESAA. The answer may lie in the
fact that representation of low-income parents on the committee is emphasized
in the criteria for evaluating project applications. In addition, the low-
income parents may be regarded as appropriate representatives of the community
interests and may not have been recorded as playing a dual role in answering
the questions on the survey.
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Table 21. Characteristice of District-Level
Advisory Committees, by Program

Follow
Title I ESAA Title VII Through

Percentages of District-Level
Advisory Committees That Allow
Community Representatives to Vote 4 88 16 37

Percentages of District-Level

Advisory Committees in Which

A11 Parents of Served Children

are Elected 30 20 42 86

Percentages of District-Level

Advisory Committees Whose

Meetings are Chaired by a

Committee Member 57 79 58 85

Percentages of District-Level

Advisory Committees in Which a

District Representative Sets

the Agenda 34 27 9 17

Percentages of District-Level
Advisory Committees Having a
Budget 42 30 49 98

Average Budgets for District-
Level Advisory Committees* $1,250 $880 $2,066 $2,655

*These budget figures are not directly comparable and should be interpreted
with caution. The text describing this table explains the variations in the
activities covered by the budget figures.

A second indicator of the influence of legislation and regulation has to do
with the manner in which parents of served children come to serve on the
advisory committee. Follow Through regulations specify that low-income Follow
Through parents are to be elected by their peers. Title VII legislation
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states that committee members are to be selected by parents of children
participating in the project. ESAA legislation does not address this issue.
Title I legislation presents an apparent anomaly: it clearly specifies that
the committee members should be elected. However, this legislation was
enacted after many of the committees had already been established for the
1973-1979 school year. Presumably, Title i-served districts have moved into
compliance with this legislation since the survey was conducted (in the spring
of 1979},

The 1ast four rows of Table 21 and all of Table 22 will be discussed
together. Taken as a whole, they provide further evidence that legislation

and regulation influence parental involvement in project governance.

The Follow Through regulations state that the project-level advisory commit-
tees are to "assist with the planning and operation of project activities and
to actively participate in decision making concerning these activities." They
go on to enumerate nine specific duties for the PACs to carry out, including:
helping to develop all components of the project proposal, approving the
project proposal in its final form, helping to develop criteria for selecting
professional staff and recommending the selection of such staff, and exer-
cising the primary responsibility in recommending the selection of para-
professional staff.* The regulations provide an incentive for achieving the
general goal by noting that evidence that the specific duties are implemented
will count toward the continued funding of projects.

ESAA legislation indicates that projects should "be operated in consultation
with, and with the involvement of" the advisory committee. The Title VII leg-
islation states that projects should "provide for the continuing consultation
with, and participation by" the advisory committee. The Title I legislation

*These are paraphrases of the actual statements which may be found in the
chapter on the Follow Through program.
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Table 22. Participation of District-Level Advisory Groups in
Selected Management Activities, by Program
(Entries in the table are the estimated percentages of
district-Tlevel advisory groups that have at least an
advisory role in the listed management activity.)

Management Follow
Activity Title I ESAA Title VII Through
Develop Project
Application 97 98 100 100

Plan Project
Components 68 , 96 86 160

Evaluate Meeting
of Goals 79 91 89 99

Sign Off Parental
Involvement Part

of Budget 55 79 74 100
Sign Off Total
Project Budget 55 65 60 94

Select Project
Professionals 28 43 38 86

Select Project
Paraprofessionals 21 47 32 97

states that advisory councils should have "responsibility for advising (the

district) in planning for, and implementation and evaluation of, its (Title I)
projects."

None of these last three programs specify duties for the PAC. Furthermore,
they evaluate proposals based upon assurances that these advisory groups will
come into existence and function in the desired manner. Refunding decisions
are not stated to be based on evidence of successful implementation.




The data in Table 22 show the percentages of the district-level (project-level
1n the case of Follow Through) advisory groups that have at least an advisory
role in the various management activities listed in the table. This level of
parilcipation was chosen for presentation in this chapter because it is the
common denominator for all of the programs. The committees and councils
making up the complimentary percentages . .re reported to have no involvement
whatever in each of the management activ ties in the table.

The data indicate that the specific nature of the Follow Through regulations

leads to their PACs more often having at least an advisory role. The clearest
example of this is in the area of selection of professional and paraprofes-
sional personnel. The large difference between Follow Through and the other
programs must surely be due to the specific mandate in the Follow Through
regulations. The next largest difference is in the area of budget where the
Follow Through mandate that PACs approve the proposal leads to the differences
evident in the table. Finally, the areas having to do with planning and
evaluation show smaller differences because the differences in mandate are
less sharply defined.

Cne measure of the support available for advisory committee activities is the
budget that is allocated for their use. Follow Through is the only program of
the four that mentions a budget for the advisory committee. The regulations
state that it must be "sufficient to allow (the PAC) to effectively fulfill
its responsibilities." Again, this specific language results in a con-
siderable difference in the proportion of advisory committees with budgets
(Table 21).

The magnitude of the budgets is probably related to the available funding per
pupil. The budgets for Title VII committees seem large given their funding
level and their apparent activity level. Budget size may reflect activities
of advisory committees that were not included in our study (such as training
of the members or budgets for special events sponsored by the committees) in
addition to the activities associated with governance. Thus, these budgets
cannot be used to estimate the costs of parent participation in governance.
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The last item to be discussed with respect to parental involvement in govern-
ance has to do with the conduct of the meetings of the district-level advisory
committees (Table 21). None of the four programs addresses issues of how
these meetings should be conducted in their legislation or regulations. How-
ever, the differences across programs that are revealed in the middle two
items in Table 21 are probably related to the emphasis on parental involvement
in the legislation and regulations. The fact that Follow Through regulations
indicate a desire to have evidence of parental participation as a condition of
refunding provides an incentive that may account for some of this difference
in tone and the resultant outcomes. Generally speaking, Follow Through PAC
meetings are run by a PAC member using an agenda that was set by PAC members
(often in collaboration with district personnel). By contrast, Title I PAC
meetings are conducted by a PAC member only slightly more than half the time
and the agenda is often set by a district representative. This is consistent
with! the Title I mandate to involve the PAC in advisement about project
matters as contrasted to the Follow Through mandate to actively participate in
decision making about project activities it has assisted in planning. Title
VIT and ESAA advisory groups fall between these two extremes, as would be
expected from the language of their enabling legislation.

COORDINATION OF PARENTAL INVOLVEMENT ACTIVITIES

Coordination of parental involvement activities is not addressed in the legis-
lation or regulation for any of the four programs. It is reasonable to assume
that the amount of coordination provided and the activities that coordinators
engage in are related both to the amount of parental involvement mandated by
the program and the financial resources available to provide the services.

Table 23 shows the differences across programs on the provision of coordina-
tion services. The following presentation discusses the programmatic features

liable to result in a need for these services.

Several sections of the Follow Through regulations deal with aspects of par-

ental involvement other than as PAC members including: participation in the




Table 23. District-Level and School-Level Provisions for Coordination
of Parental Involvement Activities, by Program

Follow
Title I ESAA Title VII Through

Average District-Level Hours
of Parent Coordination Per Week 5.4 35 21 80

Two Mbst Frequent Activities of
District-Level Coordinators G,M M,R G,R G,R

Average School-Level Hours of
Parent Coordination Per Week 3.2 7.4 7.0 36.8

Twoe Most Frequent Activities of
School-Level Coordinators R,M M,V M,V R,V

G: Informing parents about program guidelines and regulations.

M: Attending meetings to inform parents about the district and school
activities and policies.

V: Coordinating visitations to parents to inform them about district and
school activities and policies.

R: Recruiting parents to participate in various activities.

classroom as observers, volunteers or paid employees, and participation in
educational and community activities developed through other program com-
ponents. Follow Through projects are also to have a social services com-
ponent directed at the families of low-income Follow Through children. A
career development program is to be provided for paraprofessionals and non-
professionals (Follow Through parents are to have priority in access to both
types of positions). The extent of these activities would seem to necessitate
a high level of coordination, both to carry out the activities and to recruit
parental participation.
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The Title VII program legislation, 1ike that for the Title I program, speci-
fies roles for parents primarily as advisors through the CACs. However. Title
VII projects can involve a considerable amount of bicultural activity in which
parents participate as exemplars of the culture. Coordinating these activi-
ties (e.g., classroom demonstrations, assemblies at which children perform
skits, etc.) may account for some of the coordination time spent in these
projects. ’

The focus of ESAA, overcoming the problems of racial group isolation and the
difficulties of implementing integration, suggests, again, a stress on multi-
cultural relations that would result in a need for a good deal of parental
coordination. The ESAA program legislation also requires that parents be
shown preference in hiring for paraprofessional positions. Recruitment of
parents for these positions would also require coordination. Finally, the
larger average number of served schools per district might require parent
coordination in order to establish and run the required advisory committee.

The data in Table 23 seems to be largely consistent with the needs presented
above. Surely, the much larger amount of coordination hours in the Follow
Through projects reflects not only the needs established above, but the avail-
ablity of funds to support this activity. The emphasis of Follow Through
coordinators on recruitment reflects the strong regulatory mandate to involve
parents in most aspects of the program. The emphasis on recruitment and home
visitation in ESAA and Title VII probably reflects the multicultural concerns

of those programs, and the fact that they have sufficient support to perform
those services.

Title T projects, on the other hand, have only provided enough of these ser-
vices to permit their coordinators to engage in making general presentations
about the program's regulations and guidelines and about distriect and school
activities and policies. Some recruitment does go on at the Title I schools,
however. This is consistent with the Title I legislation which addresses par-
ental involvement only in terms of participation on the advisory groups, and
mandates such groups at the school level.
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PARENT PARTICIPATION IN EDUCATIONAL PROGRAMS

In this functional area, as in governance, there are differences in the spe-
cificity of the legislation and regulations defining the four programs that

lead to differences in the degree of parental involvement. Table 24 shows the
differences across programs in this area of participation.

Table 24. Parent Participation in the Educational Function, by Program

Follow
Title | ESAA Title VII Through

Percentages of Schools Employing
Parents of Served Children as
Paid Paraprofessionals 9 14 18 74

Percentages of Schools With
Parents Serving as Volunteers 14 17 28 67

Percentages of Schools Providing
Activities and Services to
Parents Who Teach Their Own
Children at Home as Part of the

Praject:
Group Training 27 35 50 76
Workshops 39 26 50 71
Individual Training 26 23 28 64
PARAPROFESSIONALS

Follow Through regulations state that "whenever an opening exists in project
staf f positions for nonprofessionals or paraprofessionals... the highest pri-
ority will be accorded to low-income persons who are parents of Follow Through
children." The regulations also require projects to actively recruit parents
for these positions. The ESAA legislation states that preference shall be
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given to parents of children affected by the project in recruiting and hiring
teacher aides. The level of emphasis on parental involvement in the ESAA
legislation is less than in the Follow Through regqulations. Fewer ESAA
schools employ paraprofessionals (66 percent vs. 100 percent) and they employ
fewer people in these positions, on average (2.5 vs. 10.1). The survey did
not inquire about the recruitment processes, so it is not known whether or not
the numbers of parents of served children employed in these positions by the
projects represent preferential treatment for the parents.

Neither the legislation for Title I, nor that for Title VII addresses these
issues. The higher frequency of pa ental participation as paid paraprofes-
sionals in Title VII, as contrasted to Title I, may reflect the fact that par-
ents of served children are a likely source of bilingual adults needed in the
Title ViI-served classrooms.

VOLUNTEERS

The four programs are ordered in the same way with respect to frequency of
parent participation in volunteer components as they were with respect to
paraprofessional components. The specific language in the Follow Through
regulations (cited above) is one source of the large difference between this
program and the other three. Another source, which was not investigated
directly in this study, is the provision in the regulations allowing certain
in-kind contributions (such as volunteer time) to be counted in place of
cash in payment of the non-federal share of the cost of the project (up to
20 percent of the cost must be borne by the district). This incentive would
surely contribute to the greater degree of volunteer activity in Follow
Through projects.

PARENTS AS TEACHERS OF THEIR OWN CHILDREN AT HOME
This potential area of parental involvement is not addressed specifically in

any of the legislation or regulations for the four programs. The frequency
with which schools reported these activities is apparently linked to the
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program's emphasis on parental participation, and on the availability of funds
to support the activities. This is certainly the explanation for the greater
emphasis on these activities, especially individual training, that occurs in
Follow Through. The degree of emphasis in Title VII projects can be explained
by the need to inform non-English speaking parents how they can help in the
educational process.

“OVERALL SUMMARY

The overall results of the study may be summarized in one succ nct statement:
¢ Legislation and regulation can provide a powerful motivation to foster
and support parental involvement.

The data support the inference that differences between programs in the nature
and extent of parental involvement are related to differences in the content
of the legislation and regulations defining the programs. The data reveal
that the specific content of the legislation and regulations influences the
specific activities undertaken in the name of parental involvement at project
sites in three ways:

¢ By emphasizing parental involvement in the choice of language used to
express the legislative or regulatory intent. This effect is seen in
the generally higher levels of parent involvement in the Follow
Through projects, even in areas where the nature of parental involve-
ment is not specified in the regulations.

s By specifying the activities in which parents are to engage. This
effect is seen in the much higher levels of parental involvement in
the Follow Through program in areas where the nature of parental
involvement is specified in the regulations.

e By providing incentives for obtaining participation of parents.
Follow Through is the only program to provide these incentives. The
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effect of tying refunding to evidence that parental invoivement has
taken place seems pervasive and is difficult to disentangle from other
effects. The effect of allowing in-kind contributions to offset the
non-federal share of project costs probably has its greatest effect on
the volunteer component.

There are two secondary conclusions:

o The level of funding influences the extent of parental involvement
activities.

o It is important to menitor the extent to which districts implement
mandated activities.

Comparisons across programs reveal that the level of fundiny fon a per-pupil
basis) influenced the availability of funds to provide certain services and
activities related to parental involvement. However, the data were not suf-
ficiently clear or specific to permit an accurate estimation of the costs of
these services and activities

Specifying in legislation and regulations that certain activities should take
place within local projects probably does not guarantee that they will take
place. While the survey did not inquire about monitoring practices, certain
features of the data indicate that some monitoring of the implementation of
required activities is desirable. In particular, the language in the Follow
Through regulations requiring evidence of parental involvement as a condition

of refunding both provides an incentive and indicates a requirement for
self-monitoring.

CONCLUSIONS

It bears repeating that the four programs under study have different purposes
and goals. The legislation and regulations for each program attempt to assure
a role for parents in the context of that program's intent. Presumably, each

D




)
\

program office believes that the roles it allocates to parents advance the
goals of the program. The historical origins of the Follow Through progran
have led it to emphasize parental involvement as one means to mobilize and
coordinate community resources for the benefit of children. The other pro-
grams, not sharing these historical antecedents, may have felt uncomfortable
with specifying additional parental involvement components (and requiring
assurances of compliance) unless there was compelling evidence that these
components would advance the main purposes of the program.

Within the context of each program, the value of emphasizing parental involve-
ment has to be weighed against the values assigned to other components demand-
ing programmatic support, especially the provision of instructional services.

The data from this study indicate that the level of parental involvement could
be increased if:

o The legislation and regulations defining the program emphasized
parental involvement, specified the desired forms of involvement, and
provided incentives for involvement.

o Funding was provide for the specified activities, especially for
mandated advisory committees and for parent coordinators.

o Some form of monitoring the implementation of specific activities was
provided.

The data from this study also indicate that project managers at the local
level generally do attempt to implement the mandated parental involvement com-
ponents, going beyond the mandate to add other activities that seem suitable
in the local context. These additional activities are chosen to promote the
goals of the local project. It is worth observing that there are projects in
all four programs that reported broad and intense involvement of parents in
the management and operation of the project activities. This suggests that
there may be ways in which parental involvement can be an effective force in
achieving the goals of each of the programs.
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The subsequent phases of the Study of Parental Involvement will probe more
deeply for the factors contributing to and the outcomes resulting from
parental involvement in these four programs. Describing the relationship
among the functions of parental involvement and their joint rel ationship to
programmatic goals is the objective of the next phase of the study.
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APPENDIX A

ESEA TITLE I PARENTAL INVOLVEMENT QUESTIONNAIRE - DISTRICT LEVEL

ESEA TITLE I PARENTAL INVOLVEMENT QUESTIONNAIRE - SCHOOL LEVEL

ESAA PARENTAL INVOLVEMENT QUESTIONNAIRE - DISTRICT LEVEL

ESAA PARENTAL INVOLVEMENT QUESTIONNAIRE - SCHOOL LEVEL

ESEA TITLE VIT BILINGUAL PARENTAL INVOLVEMENT QUESTIONNAIRE - DISTRICT LEVEL
ESEA TITLE VIT BILINGUAL PARENTAL INVOLVEMENT QUESTIONNAIRE - SCHOOL LEVEL
FOLLOW THROUGH PARENTAL INVOLVEMENT QUESTIONNAIRE - PROJECT LEVEL

FOLLOW THROUGH PARENTAL INVOLVEMENT QUESTIONNAIRE - SCHOOL LEVEL
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FEDAC Clearance No. S-9
Expiration date: 4/80

ESEA TITLE | PARENTAL INVOLVEMENT .
QUESTIONNAIRE |

DiSTRICT-LEVEL

As a wital part of the Study of Parental Involvement in Four Federal Education Programs, this question
naire is designed to collect information related to ESEATitle | supported parental involvement activities

in your district. Although parental participation is considered a valued aspect of several federal educa .
tional programs including Title |, little is actually known about the nature and extent of such participation.
The present study is being conducted by System Development Corporation (SDC) in direct response to a
congressional request for systematic, descriptive information on parental involvement in major federal
educational programs, and to similar requests by federal program offices. In addition, the results of the
Study will be extremely helpful to local school people and parents who are attvmpting to promote paren
tal invoivement in their districts and schools. All responses to this questionnair.: will be treated in accord
ance with federal privacy acts, results will not be reported in a form identifiable with any person, school,
or district.

This questionnaire requests descriptive information about your district as well as information about two
parental involvement program components, More specifically, it is organized into the following three sections.

SECTION A. District Descriptive Information

SECTION B. Supervision/Coordination of Parental Involvement Activities

SECTION C. District-level Title | Parent Advisory Councils
To answer some ot the questions contained in these sections, you may need to consult with other personnel
in the district office. We would appreciate your gathering the irformation needed to complete this question
naire at your earhest convenience. A member of the study staff will be contacting you by telephone in the
next few weeks to record your answers.
Thus study 1s sponsored by the U.S. Office of Education’s Office of Evaluation and Dissemination. While

you are not required to participate, your cooperation is needed to make the results of the study compre
hensive, accurate, and timely.

THANK YOU FOR YOUR COOPERATION.

14.,




SECTION A.
DISTRICT DESCRIPTIVE INFORMATION

Please answer the following questions about your district. If you are completing questionnaires for
more than one federally funded program within your district, the first three items should be completed

only once. If you have dlready answered these questions, go on to Question -+ in Section A, District
Descriptive Information.

1. What is your district’s estimated 1978 79 per pupil eapenditure for the elementary grades?

S

2 Indicat= the total amount of each type of federal funding listed below that your district is receiving
during the 1978 79 school year. (If no money is being received from a particular source, enter zero.)

S Elementary and Secondary Education Act (ESEA) Title |
S Emergency School Aid Act (ESAA)
S Elementary and Secondary Education Act (ESEA) Title VII Bilingual

(74

Follow Through

3. Withing your district, which, if any, of the following federal programs provide services to ron-pubis
school students? {Mark all that apply.)

Elementary and Secondary Education Act (ESEA) Title |

Elementary and Secondary Education Act (ESEA) Title VII Bilingual
Emergency School Aid Act (ESAA)
Follow Through

4. Does your district’s Title | budget include a /ine item for parental involvement?

Yes

No (Go on to Section B, Supervision/Coordination of Parental Involvement Activities.)

a If yes, please indicate the amount of the parental involvement line item for the 197879
school year.
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b. If yes, what types of services and/or activities are supported within the parental involve
ment budget category (e.g., district Title | PACs, school Title | PACs, parental
involvement specialist, school-parent liaison, paid parent paraprotessionals, parent
volunteer program, home tutoring program)?

SECTION B.
SUPERVISION/COORDINATION OF PARENTAL INVOLVEMENT ACTIVITIES

Questions 1n this section are concerned with the person or group of persons who might operate at the
distrit ievel to supervise and/or coordinate parental involvement activities. This person(s) might have
responsibilities such as. informing parents about district or school activities or policies, coordinating
training or education programs for parents, or serving as a mediator or arbitrator between parents and the
district and; or school. |f there i1s a person or group of persons whose responsibilities include supervising
and,or coordinating parental tnvolvement activities at the school level but who operutes at more than one
schoul, please consider the person(s) to be a district-level staff person(s) and answer the questions in this
section about that person{s). If there is no person in your district who is responsible for supervising and/
or coordinating parental involvement activities, check the box below and go on to Section C, District
level Title | Parent Advisory Councils.

J nNo person responsible for supervising and/or coordinating parental involvement activities

1. How many persons are there at the district level who serve as fu// time parental involvement specialists
or parent coordinators? (If none, enter zero and go on to Question 5.)

Number of full-time parental involvement specialists/parent coordinators

2. How many of these full-time, district level parental involvement specialists or parent coordinators
spend time on activities related to parental involvement witfun the Title | progrum? (If none, enter
zero and go on to Question 5.)

——— Number of full-time parental involvement specialists/parent coordinators who spend time
on Title | parental involvement activities

ERIC
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3 Please esimate the totu/ number of hours per week spent by these full-ime parental involvement
speciahists or parent coordinators on activities related to parental involvement within the Title | program.

Hours per week spent on Title | parental involvement activities
4 Do the district level parental involvement specialists or parent coordinators associated with the Title |
program also serve any other federal program?

No (Go on to Question 5.)

Yes

a If yes, indicate which of the following programs, in addition to Title I, are served by these
district-level parental involvement specialists or parent coordinators.

ESEA Title VII Bilingual

ESAA
Follow Through

Other (Please specify.)

You have just been answering questions about full time parental involvement specialists or parent coordi-
nators who spend at least some of their time on Title | parental involvement activities. Questions 5 and 6
ask about persons who are not full-time parental involvement specialists or parent coordinators but whose
responsibilities nonetheless include supervising and/or coordinating Title | parental involvement activities.

5 How many persons are there at the district level who are not full-time parental involvement specialists
or parent coordinators but whose responsibilities include supervising and/or coordinating parental
involvement activities associated with the Title | program? (If none, enter zero and go on to Question 7.)

Number of persons who are not full-time parental involvement specialists/coordinators but

whose responsibilities include supervising and/or coordinating Title | parental involvement
activities

6 Please estimate the zota/ number of hours per week spent by the persons identified in Question 5 on
activities related to parental involvement within the Title | program.

Hours per week spent on Title | parental involvement activities
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7 Listed below are some activities in which persons (whether working full-time or part-time) who are
responsible for supervising and.or coordinating parental involvement activities might engage. Please go
through the list and mark with a check each of those activities in which the district-level person(s)
responsible for coordinating and/or supervising parental involvement activities within the Title | program

actually engages Then go back and indicate with the numbersiandithe two activities engaged in most
frequently by this person(s).

&b

(b)

{c)

d)

{e)

h

{g)
(h)
(i)
(i

k) —

Coordinate visitations to parents to inform them about district or school activities or polictes
Participate in meetings to inform parents about district or school actwities or policies

Coordinate activities for parents to train them and/or inform them about regulations and
guidelines for the Title | program (e.g., workshops, conferences, seminars)

Help to organize and/or to run parent education programs

Coordinate a program to provide counsel for parents concerning family relationships
Recrutt parents for involvernent in Title | district or school activities (e.qg., district or
school parent advisory councils, paid paraprofessional positions, volunteer posttions,
home tutors)

Serve as an advocate for parents before district and school administration

Serve as an advocate for the district and/or school to the parents

Serve as an arbitrator between parents and the district and/or school

Provide informal opportunities for parents and district and/or school personnel to interact

Other (Please specify.)
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SECTiON C.
DISTRICT-LEVEL TITLE | PARENT ADVISORY COUNCILS

Questions in this section are concerned with district level Parent Advisory Counicds which are dassociated

with the management of Title | projects. If there is no such district level council for Title | 1 your district,
check the box below.

D No District level Parent Advisory Council

(This completes the formal portion of the questionnaire. Please turn to page 13.)

e — -

1 How many . ¢ ry members are serving on your district’s Title | Parent Advisory Council (PAC) during
the 1978 79 school year?

Number of voting members

2 Indicate the number of i oliniy purent members presently serving on the district Title | Parent Advisory
Council (PAC) who belong to the following racial/ethnic groups.

Amernican Indian or Alaskan Native

Asian or Pacific Islander ¢
Black, not of Hispanic origin
Hispanic

White, not of Hispanic origin

Total number of voting parent members

3. How many of the voting members presently serving on the district Title | PAC are parents of children
who are currently recerving Jrtle | services in the district?

Number of voting members who are parents of children being served




4. For each category of district Title | PAC members listed below, please indicate 1) whether the members
from this category are customarily elected, uppointed, or self selected (i.e., volunteers), and 2) whether
thie members customarily hold votiny or nun-vuting memberstups on the district PAC. (If a cateyory of
wmdividuals s not represented on your district PAC, leave the spaces corresponding to that category blank.)

Categories (Roles) Elected Appointed | Volunteer Voting | Non-voting
of Individuals (1) (2) (3) (4) (5)

{a) Parents of students served
by the Title | program

{b) Parents of other students
attending school in this
district

{c} Students

{d) Professional school
personnel

{e) Paid Aides and Assistants

{f) Representatives of
non-public schools

{g) Representatives of commun-
ity organizations (e.q., civic, <
business, church)

5. {s the entire + oluny membership of the district PAC selected (e.g., elected, appointed, self selected)
at the same time?

(a) Yes, all of the voting seats on the district PAC are filled at the same time and for the same
terms of office.

(b)___ No, terms of office are staggered so that all of the voting members are not selected at the
same point in time.

{c) —____ There are no set terms of office for voting members of the district PAC.

6. Which of the following statements best describes the policy governinghow long a member can serve on your
district’'s PAC? (Mark one.)

(a) A member can serve on the district PAC for only one term of office.

(b) ____ A member can serve more than one term of office, however, these terms of office must be
non-consecutive.

{¢) —— A member can serve on the district PAC for a prescribed number of consecutive terms of office.

(4) ________ A member can serve on the district PAC for an unrestricted number of consecutive terms of

office or an unlimited amount of time.




7. Which of the following statements best describes the procedure customarily used to select district Title |
PAC officers. Please answer this question first for the PAC chairperson and then for all other PAC officers.

Elected Appointed Voiunteered
to the position(s) to the position(s) for the position(s)
(1) (2) (3)

PAC Chairperson

Other PAC Officers

B. Please niark the statement which best describes the terms of office for district Title | PAC officers.

{a¥ ______ Adistrict PACT officer can serve as an officer for only one term of office.

tb) A district PAC officer can serve more than one term of office, however, these terms
of cffice must be nonconsecutive.

{c) —_____ Adistrict PAC officer can serve in his or her position for a prescribed number of

consecutive terms of office.

{d) _______ Adistrict PAC officer can serve as an officer for an unrestricted number of consecutive
terms of office or an unlimited amount of time.

9 How many formal business meetings of the entire district PAC will be held during the 1978-79 school
year” {Include in your total the meetings which have already been held p/us an estimate of the number
of meetings which will be held between now and the end of the school year. Do not include workshops
traiming sessions or seminars held for PAC members.)

’

Total number of formal business meetings this school year




10. Below are listed several activities often associated with the conduct of formal meetings of a d.s{nct PAC. |
Please indicate, by checking he appropriate column, the person or group of persons who has prirrury }
respuninbility for carrying out each activity on your district’s PAC. If responsibility for a given activity |
15 >hure d equully by two Or more persons or groups, please check the appropriate columns for all persons
or groups who share that responsibility.

152
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Title | Parent ;
. Coordinator/ |
Title | Parental FAC Other Other |
Project Involvement | Chair- | PAC PAC Other (Please |
Dircetor | Specialist person | officer(s) | member(s) | sPecify below.)
(1) (2) (3) (4) (5) (6) ‘
{a) Preside at PAC meetings ‘
(b) Set PAC meeting ‘
agendas |
{c) Select PAC meeting ‘
sites l
I
{d) Select PAC meeting
times ,/
{e) Review/approve PAIC
meeting minutes |
|
t 9
-
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Below are listed some of the important management activities 'n which district PACs may be engaged. Please indicate by checking the
appropriate column the weve/ of uuthor ity which your district PAC exercises with regard to each activity.

tMark only one column for each activity.)

PAC has no advisory or

PAC adwvises the LEA In

Decision-making

PAC has exclusive

-—

Q)

Other (Please specify

deusion-makipg role and making decisions; LEA | responsibility 1s | or principal
Management Activities no fespol{Slbllltv or no has sole' q(e_cision-maknng jointly shared by decmo_n-makmg
opportunity for involvement. | responsibility. PAC and LEA. | authority.
m (2) (3) (4)
tat  Developing the T tle | project application
by Conducting district w.de aeeds assessment for the Title |
project
fc1  Pianning specitic components of the Title | project
t Establishing goals and objectives for Title | project components
{ey  Monitoring implementation of Title | project components
thh  Evalusting the extent 10 which goals ard objectives for
various project components are being mat
tgt  Reviewmng Title | district budget allocations for parental
yolyement actwities
th!  Raviewing other Trtle | cistrict budget allocations
v Signing off on Title t district budget allocations for
parental involvemenst activities
() Signing off on other Title | district budget allocations ]
tk)  Establishing eligibihty requirements for emplaying parents
with Title | funds
{1 Selecting Titie | professional staff (e.q., teachers, mathy
reading specralists, media resource specralists)
{mi  Selecting Titie | paraprofessional staff (e g, classroom aides,
teaching assistants, playground/lunchroom aides,
clerical assistants) o S R .
{m  Evatuating Title | professional staff
{or  Evaluating Tille | paraprofessional staff
' Handling statf and community complaints

10




12 Are there sotvommttees of your district’s PAC which meet regularly for the purpose of handling certan
aspects of PAC business? (Please consider an executive commuttee to be d subcommittee, du nul consider
an ud hoc, re,, temporary, committee to be a subcommittee.)

Yes
No {Go on to Question 13.)

a. If yes, please indicate the number of subcommittees which have met regularly during
the 1978-79 school year.

subcommittees have met regularly during the 1978-79 school year
b if yes, what types of responsibilities have been delegated to these subcommittees .g.,

authority to decide upon PAC budget allocations, responsibility for monitoring or
evaluating Title | program components)?

13 Indicate the total amount of your district PAC’s budyct tor uperuting expenses and activities during
the 1978 79 school year. {If none, enter zero)

-

How much of the money referred to in Question 13 s funding over which the district PAC has
direct control? In other words, how much of this money can the district PAC use at its own
diocretion? (H none, enter zero.)

S

How many of the .«.tiny members presently serving on your district s PAC also serve as voting members
on district fevel advisory groups for the following federal programs? (If none, enter zero.)

serve on an Emergency School Aid Act {(ESAA) district-level advisory group
serve on an ESEA Title VII Bilingual district-level advisory group

serve on a Follow Through district-level advisory group




serve on school-level Title | PACs

or in the schools within your district.

within a state)
County

within a district)
Other (Please specify.)

17 Although Title | advisory councils are mandated at only district and school levels, they are sometimes
instituted at other levels. We are interested in determining the extent to which advisory councils
associated with the Title | program exist beyond the district and school levels. Please indicate which
if any, of the following types of advisory councils serve the Title | projects operating in your district

Regional (i.e., advisory councils that consist of members from more than one district

Intermediate (i.e., advisory councils that consist of members from more than one school

16 How many of the voting members presently serving on your district’s PAC also serve as voting members
on school-level Title | PACs? (If none, enter zero.)

.

O
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You have now completed the formal portion of this questionnaire. The System Development
Corporation person who will be calling to record your responses to these questions will also be
anxious to talk with you about any other significant parental involvement activities that occur
at the district level as part of your Title | project. Please use the space below to jot down any
comments thut s ou would like to share with us about your district’s Title | parental involvement

activities

THANK YOU FOR YOUR COOPERATION!

13
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FEDAC Clearance No. S-9
) Expiration date: 4/80

ESEA TITLE | PARENTAL
INVOLVEMENT QUESTICNNAIRE
SCHOOL-LEVEL

As a vitai part of the Study of Parental Involvement in Four Federal Education Programs, this question
naire 1s designed to collect information related to ESEA Title | supported parental involvement activities
in your schoot. Although parental participation is considered a valued aspect of several federal
educational programs including Title I, little is actually known about the nature and extent of such
participation. The present study is being conducted by System Development Corporation {SDC) in

airect response to a congressional request for systematic, descriptive information on parental participation
in major federal educational programs, and to stmilar requests by federal program offices. In addition,
the results of the Study will be extremely helpful to local schoo! people and parents who are attempting
to promote parental involvement in their districts and schools. All responses to this questionnaire will be
treated in accordance with federal privacy acts, results will not be reported in a form identifiable with any
person, school, or district.

This questionnaire requests descriptive information about the school «dentified above as well as
.nformation about several parental involvement program components. More specifically, it is organized
into the following seven sections:

SECTION A. School Descriptive Information

SECTION B, School-level Title | Parent Advisory Councils

SECTION C. Paid Paraprofessionals

SECTION D. Volunteers

SECTION E. Parents as Teachers for Their Own Children

SECTION F. Coordination/Promotion of Parental Involvement Activities
SEC7ION G. School Funding

To answer some of the questions contained in these sections, you may need to consuit with personnel at
the schooi. We would appreciate your gathering the information needed to complete this questionnaire

at your earhest convenience. A member of the study staff will be contacting you by telephone in the next
few weeks to record your answers.

This study s sponsored by the U.S. Office of Education’s Office of Evaluation and Dissemination. While
you are not required to participate, your cooperation is needed to make the resuits of the study
comprehensive, accurate, and timely.

THANK YOU FOR YOUR COOPERATION.
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SECTION A.
SCHOOL DESCRIPTIVE INFORMATION

Please answer the following questions about the school named on the front of this
questionnaire. If you are completing questionnaires for more than one federally funded
program within the school, Section A, School Descriptive Information, should be compieted
only once. If you have already answered these questions, go on to Section B, School-level
Title I Parent Advisory Councils.

1 Asof October 1, 1978, indicate the number of students in this school enrolled in each of the grades
listed below. (If this school does not contain a particular grade level, enter zero.)

Kindergarten . Grade 4 Grade 8

Grade 1 . Grade5 — Grades 9-12
. Grade 2 —— Grade6 Other

Grade 3 ——. Grade? Total Enroliment

2. What percentage of the students in this school are considered to be low-income students?

% of students

a. What criterion did you use to estimate the above percentage of low-income students in the
school (e.g., students eligible for free or reduced price lunch, students from families eligibie
for Aid to Families with Dependent Children)?

3 Please indicate your estimate of the percentage of students enrolled in this school who live with
parents or guardians whose home language is not English.

— % of students

4. Which of the following best describes the location of this school? (Mark one.)

(a) Large city, over 200,000 population

(b) Suburb of a large city
{c) Middle-size city, 50,000 to 200,000 population
(d) Suburb of a middle-size city

{e)
{f)
{g)

Small city or town, less than 50,000 population
Rural area near a large or middle-size city
Rural area, not near a large or middle-size city




SECTION B.
SCHOOL-LEVEL TITLE | PARENT ADVISORY COUNCILS

|
!
|
r
|
o

Questions in this section are concerned-with Parent Advisory Councils (PACs) which are
associated with the management of school-level Title | projects. We understand that for some
small schools or schools with minimal Title | projects, a single Title | PAC may represent more
than one school. |If your school is represented by such a PAC, please consider that PAC to be a
school-level council and answer the questions in this section about the entire PAC. If there is no
school-level council for Title | representing this school, check the box below and go on to
Section C, Paid Paraprofessionals.

O No School-level Parent Advisory Council

Does this school’s Title | Parent Advisory Council {PAC) aiso represent any other Title | schools?

— Yes
— No (Go on to Question 2.}

a. If yes, please indicate the roral number of schools represented by this PAC.

—— Number of schools represented by this school’s Title | PAC

How many ,oting members are serving on this school’s Title | PAC during the 1978-79 school year?

Number of voting members

indicate the number of voting parent members presently serving on this school’s Title | PAC who
belong to the following racial/ethnic groups.

- American Indian or Alaskan Native
— Asian or Pacific Islander

__ Black, not of Hispanic origin

— Hispanic

— White, not of Hispanic origin

Total number of voting parent members

How many of the voting members presently serving on this school’s Title | PAC are parents of
chiidren who are currently receiving Title | services at this school?

Number of voting members who are parents of children being served
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5. For each category of school Title | PAC members listed below, please indicate 1) whzther the
members from this category are customarily elected, uppointed, or selt-selected (i.e., volunteers),
Jnd 2) whether the members customarily hold « oting or non-voting memberships on the school PAC.
(1f a category of individuals is not represented on the school PAC, leave the spaces corresponding
to that category blank.)

Categories {Roles) Elected | Appointed | Volunteer §| Voting | Non-Voting
of Individuals (1) (2) (3) (4) (5)

(a) Parents of students served
by the Title | project

{b) Parents of other students
attending the school

(c) Students

{d) Professionat school !
personnel

(e} Paid Aides and Assistants

{f)}  Representatives of non-
public schools

(g) Representatives of com-
munity organizations (e.g.,
civic, business, church)

6. Is the entire vutiny membership of the schooi PAC selected (e.g., elected, appointed, self-selected)
at the same time?

(a) Yes, all of the voting seats on the schooi PAC are filled at the same time and for the same
terms of office,

(b) No, terms of office are staggered so that all of the voting members are not selected at the
same point in time,

(c) There are no set terms of office for voting members of the school PAC.

-4

Which of the following statements best describes the policy governing how long a member can serve
on the schoot PAC? {Mark one.)

{a) A member can serve on the school PAC for only one term of office.

(b} A member can serve more than one term cf office, however, these terms of office must
be non-consecutive.

{cl A member can serve on the school PAC for a prescribud number of consecutive terms of
office.

{d) —__.. % member can serve on the school PAC for an unrestricted number of consecutive terms of

office or an unhmited amount of time.
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§ Which ot the tolluwing staterments best describes the procedure customarily used to sefect school
Title | PAC ofticers? Please answer this question first for the PAC chairperson and then for all
other PAC officers.

Elected Appointed Volunteered
to the to the for the
position(s) position(s) position(s)
(1 (2) (3)

PAC chairperson

Other PAC officers

9 Please mark the statement which best describes the terms of office for school Title | PAC officers.

la) _. A school PAC officer can serve as an officer for only one term of office.

(b) ___ Aschool PAC officer can serve more than one term of office, however, these terms of
office must be nonconsecutive.

(¢) _— Aschool PAC officer can serve in his or her position for a prescribed number of consecutive
terms of office.

(d) _._ A school PAC officer can serve as an officer for an unrestricted number of consecutive
terms of office or an unlimited amount of time.

10. How many formal business meetings of the entire school PAC will be held during the 1978-79 school
year? (Include in your total the meetings which have already been held p/us an estimate of the
number of meetings which will be held between now and the end of the school year. Do not include
workshops, training sessions, or seminars held for PAC members.)

____ Total number of formal business meetings this school year




Below are listed several activities often associated with the conduct of formal meetings of a school
PAC. Please indicate, by checking the appropriate column, the person or group of persons who has
primary responsibility for carrying out each activity on this school’s PAC. If responsibility for a
given acuwity is shared equally by two or more persons or groups, please check the appropriate
columns for all persons or groups who share that responsibility.

Title |

Project

Director
{1

Title |
Parental
Involvement
Coordinator
(2)

School
Principal
(3)

PAC
Chair-
persqn

Other
PAC
officer(s)

(5)

Other
PAC
member(s)
(6)

Other
(Please
specify
below.)

{7)

{a)

Preside at PAC
meetings

{ 4}/

(b)

Set PAC
meeting
agendas

{c)

Select PAC
meeting sites

(d)

Select PAC
meeting times

{e)

Review/approve
PAC meeting
minutes
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Below ate listed some ol the important management activitie
appropriate column the fevel of yuthority which the school’s PAC exercis

tor each activity.)

s in which PACs may be engaged. Please indicate by checking the
és with regard to each activity. (Mark only one column

PAC has no advisory | PAC adwvises the LEA
or decision-making or school in making Decision-making
L role and no respon+ | decisions; LEA or responsibiitty 15 | PAC has exclusive
Managenment Activities sitnlity or no school has sole juintly shared by | or principal
appor tunity for decision-making PAC and LEA dectsion-making
involvement responsibility or school. authority
(n (2) (3) (4}
{a) Developing the Title | project application
(b} Conducung-scm_);)l_-\mm}fe needs assessment for the '
Title | project
{c} PlaunlngAs—;’J;:cﬂu: components of the Title | project T
() Esldl‘)ﬂs‘ﬂfn-g go'albs.aﬁggbjéclu}e's for Title |
project cormnponents
(ém.t)—r;{orll;g- l‘n'fi)lc;nenléuon of Title | project components
(f Evaluating the extent o which goals and objectives
for varnious project components are being met
[ ig) mRe\;I—é\Ewrl.n_gﬂT—';l‘le I school budget altocations
tor parental involvement activities
“(h) Reviewing other Title | school budget allocations T o
B {1} Sigﬁmg off on Title | school budget allocations for
parental involvement activities
m(ﬁ@]{;ﬁﬁ\é off on othes Title | school budget allocations - 0
(k) g&l:l;l;;lul;;ehglbﬂﬂy requirements for employing
parents with Title | funds ) .
e Selectmg Title | professional staff {e.g,, teachers, T
math/reading specialists, media resource specialists)
“{im) Setecting Title 1 paraprofessional staff (e... class- | I ) I
soum aides, teaching assistants, playground/lunchroom
aides, clerical assistants)
{n) Evaluating ﬁl‘lgrﬁ;sf‘ésgmnal staff i B
" (o) Evaluating Title | paraprofessional staft T T - o
{p} Handling staff and community complaints - s [ e e o e = o R
t) Other (Pleass Spcfc-'h;) o o B A - - T
PR
O (
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4.

15.

17.

Are there s, 00 smmitiees 0f this school’s PAC which meet requiarly for the purpose of handhing
certain aspects of PAC business? (Please consider an executive committee to be a subcommittee,
ao nof consider an Ja hoc, i.e., temporary, committee to be a subcommuttee.)

— Yes
— MNo {Goon to Question 14.}

a. If yes, please indicate the number of subcommittees which have met regularly during the
1978-79 school year.

— subcommittees have met regulariy during the 1978-79 school year
b. I* yes, what types of responsibilities have been delegated to these subcommittees (e.g.,

authority to decide upon PAC budget allocations, responsibility for monitoring or evaluating
Title | project components)? ’

Indicate the total amount of this school PAC’s budget for operating expenses and activities during
the 1978-79 school year. (lf none, enter zero.)

S
How much of the money referred to in Question 14 is funding over which the school PAC has direct
-untroi? In other words, how much of this money can the PAC use at its own discretion? (If none,
enter zero.}
S ___
|
How many of the ,vling members presently serving on this schoo/’s PAC also serve as voting l
members on the district-level Title | PAC? (If none, enter zero.) |
|
\
— voting members also serve on the district-level Title | PAC |
How many of the volting members presently serving on this schoof's PAC also serve as voting I
nembers on school-level advisory groups for the following federal programs? (If none, enter zero.)

_—. serve on an Emergency School Aid Act (ESAA) school-level advisory group
— serve on an ESEA Title Vi Bilingual school-level advisory group
e serve 0N 3 Foilow Through schooi-level advisory group




SECTIONC.
PAID PARAPROFESSIONALS

Questions in this section are concerned with members of this school’s paid paraprofessional
staff whose salaries are paid primarily by Title | funds. If there are no such Tit/e '-funded paid
purdprofessionals at this school, check the box below and go on to Section D, Volunteers.

O No Title I-funded patd paraprofessionals

R

1, How many of the paid paraprofessionuls currently employed at this school receive salaries paid
primarily by Title | funds?

.. Number of Title I-funded paid paraprofessionals

2. How many of these Title I-funded paid paraprofessionals are parents of children currently enrolled
. this school? (If none, enter zero and go on to Section D, Volunteers.)

___ Number of Title I-funded paid parent paraprofessionals

3. How many of these Title I-funded paid paraprofessionals are parents of children who are currently
being served by the Title | project at this school? (If none, enter zero.)

____ Number of Title I-funded paid paraprofessionals who are parents of children being served

3

Questions 4 through 7 appiy only to Title I-funded paid paraprofessionals who are parents of children
currently enro.led in this school. These persons need not be parents of Title | children.

4. Listed betow are some of the activities in which a paid paraprofessional might engage. Please go
through the hst and mark with a check each of those activities in which the Title I-funded paid
parent paraprofessionals at this school actually do engage. Then go back and indicate with the
numbers /_and 2 the two activities engaged in most frequently by the Title I-funded paid parent
paraprofessional staff.

\a) — Relieving teachers of non-instructional duties or tasks (e.g., roll-taking, correcting papers)
{b) —— Assisting 1n the acquisition, pr~paration or retrieval of instructional materials
{c) ___ Assisting in the operating or monitoring of classroom learning centers
«d) —— Working with individual children or small groups, reviewing or reteaching skills and
concepts they have already learned
et — Gwving special assistance to children with particular academuc difficulties or weaknesses
1t} —— Eunching the curriculum in areas requiring special skills or unigue experiences
(@) —— Assisting in the teaching of new skills or concepts to the children
‘h) ___ Assisting n the nun-classroom components of the school program (e.g., library, piay
ground, field trips)
1y ——_. Other (P'ease specify.)
9
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In the columns below are listed several activities related to the hiring of Title I-funded paid parent
paraprofessionals Please indicate, by checking the appropriate row, who has primury responsibihity
for carrying cut vach activity at this school.

i

Setting of | Nomination | Interviewing Final selection

selection of of | of paid parent

critena candidates candidates paraprofessionals
{1) (2) (3) {4)

{a)} School principal

{b} Teacher or other school-
level professional staff

{c} Paid paraprofessional !
staff

(d) Title | Parent Advisory
Council

{e) Special hiring committee
that includes parent
members

{f) Special hiring committee
that does not include
parent members

{g) District personnel officer
or other district adminis-
trative staff

{h}) Other {(Please specify.)

You have just been answering questions about all of the parent paraprofessionals in this school whose
salaries are paid primarily by Title | funds. Questions 6 and 7 are concerned only with the parent para-
professionals paid with Title | funds who worg directly with children as part of the instructional process.
{1f none of the Title | funded paid parent paraprofessionals works directly with children as part of the

nstructional process, check here and go on to Section D, Volunteers.

6.

—)

What percentage of the Title |-funded parent paraprofessionals who started this school year working
directlv wrth chuldren as part of the instructional process have remained on staff at this school?

— ’» of those who started the school year remain on staff

How many hours of formal training (e.g., workshops, conferences, seminars, supervised on-the-job
rraiming) will the typical paid parent paraprofessional who works directly with chiidren as part of the
nstructional process be provided during the 1978-79 school year through the Title | project?

{1f none, enter zero )

—- Number of hours of formal training




SECTION D.
VOLUNTEERS

ym—— = [, e o e e - JU—
i

Questions in this section are concerned with the volunteer component of the Title | program.

More specifically, we are interested 1n those Title | volunteers who work within the school’s

educational program, If there are no such /:tle | volunteers at this school, check the box below
© and go on to Sectian E, Parents as Teachers for Their Own Children.

{3 No Titie | volunteers who work within the school’s educational program

"

1 Piease estimate the number of volunteers who work within this schuol’s educdtional program on an
on-going basis as part of the Title | project.

___ Number of Title | volunteers who work within the school’s educational program

2  How many of these Title I-supported volunteers are parents of chuldren currently enrolled in this
sohor? (1f none, enter zero and go on to Section E, Parents as Teachers for Their Own Children.)
. Number of Title | purent volunteers who work within the school’s educational program

3. How many hours of turmal traiming (e.g., workshops, conferences, seminars, supervised on the job
trasning) will the typicai parent volunteer who works within the school’s educational proyram receive
during the 1978-79 school year as part of the Title | project? {If none, enter zero.)
— Number of hours of formal training

4 Listed below are some of the activities in which a Title | parent volunteer might engage. Please go
through the list and mark with a check each of those activities in which Title | parent vulunteers at

this schooli actually do engage. Then go back and indicate with the numbers 7 and 2 the two
activities engaged in most frequently by these Title | parent volunteers.

{a) .—_ Rehewving teachers of non-instructional duties or tasks (e.g., rll taking, correcting papers)

{b) —— Assisting in the acquisition, preparation or retrieval of instructional materials

{c) _._ Assisting in the operation or monitoring of classroom learning centers

{d) _—___ Working with individual children or small groups, reviewing or reteaching skills and
concepts they have already learned

ier .. Giving special assistance to children with particular academic difficulties or weaknesses

{fi ___ Ennching the curriculum in areas requiring special skills or unique experiences

{g) .__ Assistuing in the teaching of new skills or concepts to the children

th) . Assisting in the non-classroom components of the school program (e.g., hbrary, play

ground, field trips)

() ___ Other {Please specify.) _ ) ———




)

5. Following are several possible methods for providing compensation to parents for expenses they
incur while votunteering their time and services at a school. Please mark with a check each method
that s used within the Title | project at this school to defray the expenses incurred by parent
volunteers. Then go back and indicate with the number 1 the method of compensation used most
frequently.

fal . Parent volunteers are provided with in-kind services le.g., child care, babysitting).

(b} — Parent volunteers are reimbursed for out-of-pocket expenses {e.g., transportation).
(c) . Parent volunteers receive stipends to defray all or part of the expenses they incur.
{d} .. Other (Please specify.)

{e) —— No money or services are provided to defray expenses incurred by parent voiunteers.

SECTIONE.
PARENTS AS TEACHERS FOR THEIR OWN CHILDREN

The single question in this section is concerned with afforts of the school’s Title | project to
i ‘Nvolve parents in the educational process as teachers for their own children in the home.

i

1 Following are several activities and services that might be provided to parents who teach their own
children at home as part of the Title | project. Please go through the list and mark with a check each
of the activities and services which has been provided by this school’s Title | project during the
1978-79 school year. (Mark all that apply.)

{a) __ Group training sessions {held, for example, at school, at the district office, in a parent’s
home)

(b} Workshops in which parents are assisted in making educational games and other
instructional matenals for use at home with their children

{c} —— Individual training sessions

'd} . Specially prepared matenals that are sent home for parents’ use with their chitdren
(el —__  Wntten handouts {e.g., pamphlets, handbooks) intended for individual home study
tf) ___ Other (Please specify.)

9t ——  NO activities or services are provided.
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SECTION F.
COORDINATION/PROMOTION OF PARENTAL INVOLVEMENT ACTIVITIES

P

Questions 1N this section are concerned with the person or group of peisons Jt ths school/ who 1
coordinates or promotes parental involvement activities. This person(s) might have respon-
sipilities such as. informing parents about district or school activities or policies, serving as a
mediator or arbitrator between parents and the district and/or school, or coordinating training
or education programs for parents. In responding to this section, please do not include any
person(s) who coordinates or promotes parental involvement activities at more than one school
or 1s considered to be a district-level parental involvement specialist or coordinator. If there is
no person at this school who is responsible for coordinating and/or promoting parental involve-
ment acuvities, check the box below and go on to Section G, School Funding.

(3 No person responsible for coordinating and/or promoting parental involvement
activities

1 How many persons are there at this school who serve full-time 10 coordinate or promote parental
\nvolvement activities? (If none, enter zero and go on to Question 5.)

" ___ Number of full-time parental involvement coordinators
2. How many of these fuil-ime parental involvement coordinators spend time on activities related to
parental invoivement wrttun the Title | project? (If none, enter zero and go on to Question 5.)
___ Number of full-ime parental involvement coordinators who spend time on Title | parental

involvement activities

3. Please estimate the fota/ number of hours per week spent by these full-time parental involvement
coordinators on activities related to parental involvement within the Title | project.

_ Hours per week spent on Title | parental involvement activities

4 Do the parental :nvolvement coordinators associated with the Title | project at this school also
serve any other federal program?

—— No {Go on to Question 5.}
— Yes

3 if yes, inaicate which of the following programs, in addition to Title |, are served by
these parental involvement coordinators.

— ESEA Title V!I Bilingual
I ESAA
S Follow Through

— Other (Please specify.)
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You have just been answerng questions about tuil time parental :nvoivement coordinators who spend at
least some of their ime on Title | parental involvement activities. Questions 5 and b ask ghout persons
who are not tuil tome parental involvement coordinators but whose responsibihities nonetheiess ¢ iude
coordinating ang. or promotng Title | parental tnvolvement activities,

HOw many persons are there gt this school who are not tull-time parental invoivement coordingtors
but whose responsibrhities inciude coordinating and/or promoting parental involvernent activities
dssociated with the Title | project? (If none, enter zero and go on to Question 7.)

-~ Number ot persons who are not full time parental involvement coordinators but whose
responsibniities include coordinating and/or promoting Title | parental tnvolvement activities
at this school g

Please estimate the rozs/ number of hours per week spent by the persons identified 1n Question 5 on
ACUVILies related 1O parental nvolvement within the Title | project.

—— Hours per week spent on Title « parental invoivement activities

Listed betow are some activities in which persons (whether working full-time or part-time) who are
responsible for coordinating and,or promoting parental involvement activities might engage. Please
g0 through the hst and mark with a check each of those activities in which the person(s) responsible
for coordnating any or promoting parental involvement activities within this school’s Title | project
actually engages Then go back and indicate with the numbers / and 2 the two activities engaged n
most frequentiy by this person(s). -

{a) __ Visit parents in their homes to inform them about district or school activities and policies

{b} ___ Participate in meetings to inform parents about district or school activities and polictes

{e) . Conduct workshops to inform parents about the regulations and guidelines for the Title |
program

{d) ____ Serve as an advocate for parents before district, school and community

tel . Serve as an advocate for the district and/or school to the parents

(f) ___ Serve as an arbitrator between parents and the district and/or school

{9) . Recruit parents for involvement in Title | district or school activities {e.g., district or
Scho0I parent advisory councils, paid paraprofessional positions, volunteer positions, home
tytors)

{h) ... Hetp to organize and/oOr tO run parent education programs

0 ___ Coordinate training activities for parents (e.q., workshops, conferences, seminars)

)} Provide counset for parents concerning school-related probiems

ik} . Prowvide counsel for parents concerning family relationships

. Hetp parents to focate services within the community (e.g., medical services, community
mental heaith services, welfare}

‘M) Provide intormai opportunities for parents and district and/or school personnel 1o interact
ini . Otnher (Please specify )

11
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SECTION G.
SCHOOL FUNDING

l

Piease answer the following questions about funding this school is receiving during the 1978-79
school year,

is this school recewving the following types of funding for the 1978-79 school year? (Mark “yes” or
“no” for each type of funding.)

YES  NO

_ . ESAA

—_— —— ESEA Title Vi Bitingual

— — Follow Through

_— ____ The Education for All Handicapped Children Act (P.L. 94-142)
S ___ Other Federal {excluding Title | funding)

— —— State (Categorical funds)

How many years {inciuding 1978-79) has this school received Title | funds?

— Number of years

indicate the totai amount of Title | funds that will be used to provide services for this school during
the 1978-79 school year.

$

How many students will receive services supported by Title | funds at thys school during the 1978-79
school year? Furst, indicate the total number of students enrolled in this school who will receive
services supported by Title | funds. Then, indicate the total number of non-public school students
who will recerve Title | services at this school.

—— Number of students enrolled in this school who will receive Title | services during the school year

—__ Number of non-public school students who will receive Title | services at this school during the
school year

15
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You have now completed the formal portion of the questionnaire. The System Development Corporation
person who will be calling to record your responses to these questions will also be anxious to taik with
you about any other significant parental involvement activities that occur at this school as part of the
Title | project. Please use the space below to ,ot Jown any comments that you would fiRe to share with us
about this school’s Title | parental involvement activities.

THANK YOU FOR YOUR COOPERATION!

16 »
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FEDAC Clearance No. S-9
Expiration date: 4/80

ESAA PARENTAL INVOLVEMENT
QUESTIONNAIRE

DISTRICT-LEVEL

As a vital part uf the Study of Parental Involvement in Four Federal Education Programs, this questionnaire

15 designed to collect information .elated to ESAA supported parental involvement activities in your district.
Although parental participation is cunsidered a valued aspect of several federal educational programs including
ESAA, little is actually known about the nature and extent of such participation. The present study is being
conducted by Systern Development Corporation (SDC) in direct response to a congressional request for system-
atic, descriptive information on parental involvement in major federal educational programs, and to simiiar
requests by federal program offices. In addition, the results of the Study will be extremely helpful to local
schoo! people and parents who are attempting to promote parental involvement in their districts and schools.
All responses to this questionnaire will be treated in accordance with federal privacy acts, results will not be
reported 1n a form 1dentifiable with any person, school, or district.

This questionnaire requests descriptive information about your district as well as information about two
parental invulvement program components. More specifically, it is organized into the following four sections.

SECTION A. District Descriptive [nformation

SECTION B. Supervision/Coordination of Parental Involvement Activities
SECTION C. District-wide ESAA Advisory Committees

SECTION D ESAA funded Nonprofit Organizations

To answer some of the questions contained in these sections, you may need to consult with other personnel
i the district office. We would appreciate your gathering the information needed to complete this question
naire at your edrliest convenience. A member of the study staff will be contacting you by telephone in the
next few weeks to record your answers.

This study 15 sponsored by the U.S. Office of Education’s Office of Evaluation and Dissemination. While you
are not required to participate, your cooperation is needed to make the results of the study comprehensive,
accurate, and timely.

THANK YOU FOR YOUR COOPERATION.
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SECTION A.
DISTRICT DESCRIPTIVE INFORMATION

- s RSO

foPlease arawer the totlowing questions about your district. Many of these questions relate specitically to

e distrcts ESAA program . We understand that in some districts, ESAA program funds may come from

ditterent grant sources {such as Basic, Pilot, and Magnet school grants) and that money tfrom these different

. drants gy be used 1o run separate projects (with, for example, sepdardate budgets and separate staffs) For

" tne purposes ot ths questionnaire, please treat all items asking about the ESAA program in your distiiet gs
referring to dactivities of services supported by Basic, Priot, and or Maygriet s hrond granis only o Exclude

, uhvities or services supported by other ESAA sources (e g, Bilingual, Special Arts, Special Compensdtory).

- Wereglize that i certain districts this approach may require respondents to consolidate information for as

Loy gy three separate ESAA project components  that s, Basic, Pilot, and Magnet. However, the design
O This study necessitates such consolidated information,

It o are completing questionnaires for more than one federally funded program within your district, the
tust theee e shoutd be completed only once  If you have already answered these questions, go on to
et e ey section A District Descriptive Information.,

P VRSt s your dstrict’s estimated 1978 79 per pup - cxpenaizire tor the elementary grades?

S

[

frdicate the total umount of each type of federal funding listed below that your district is receiving during
e 1978 79 schiool year  (1f no money s being received from a particular source, enter zero.)

S ESAABasic

) ESAA Pijot

S_. _ ESAA Maygnet

3 ESAA (Total from /7 ESAA grants)

S Elementary and Secondary Education Act (ESEA) Title |

3 .. Elementary and Secondary Education Act (ESEA) Title VII Bilingual
3 _ Fotlow Through

3 wwithin your district, which, if any, of the following federal programs provide services to non-public sc hool
a7 gk all that apply )

___ESAA
Elementary and Secondary Education Act (ESEA) Title |

- .—. Elementary and Secondary Education Act {ESEA) Title VII Bilingual
- -~ Fonow Through

.~

i
l ()
|

O
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4 Do any of your disttict s ESAA budgets for Basic, Pilot and/or Magnet projects include /iie stemn for
parental involvement?

Yes

No {Go on to Section B, Supervision/Coordination of Parental Involvement Activities.)

a If yes, please indicate the amounts of the parental involvement line items for the 1978 79 schodl
year {!f no money s being received from a particular source, leave the space corresponding to that
source blank; if there is no line item for a particular source, enter zero.)

S ESAABasic
S ESAA Pilot
$ ______ ESAA Magnet

b !f yes, what types of services and,’'or actwvities are supported within the parental involvement budget
categunies (e.g., District wide Advisory Committee, school level advisory committees, parental involve
ment specialist, school parent liaison, paid parent paraprofessionals, parent volunteer program, home
tutoring program)?
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SECTION B. |
SUPERVISION COORDINATION OF PARENTAL INVOLVEMENT ACTIVITIES
|

: =
uestions it this section are concetrred with the person or group of persons who might operdate ./ i
fo D e tosupervise and or coordinate parental involvement activities  Thus person(s) might have
responsitilities, such as - intorming parents about distriet or school activities or policies, coordinating
trarng or education programs tor parents, or serving as 4 mediator or arbatrator between parents and
the districtand or school 1 there is a person or group of persons whose responsibilities wnic ludse super
s and o coordingting parental involvement activities at the school level hut who operate s ul more
e oo please consider the person(s) to be a distnict level staff person(s) and answer the
duestionsan this section about that person(s)  In responding to the questions that refer specifically 1o
superasion g or coordination ot ESAA parental involvement activities, please include </ district

vve petsons whose responsibilities encompass supervising and. or coordinating such activities for Basic,
Prot and ur Magnet projects  f there is no person in your district who s responsible for supervising
and ot coordmating parental involvement activities, check the box below and go on to Section C,

Dt tgade £ESAA Advisory Comnmittees.

[J Yoo pernon responsible for supervising and or coordmdlmq pdmmal nnvolvement activities

How many persons are there at the district Jevel who serve as foi/-tirne parental involvement speciahists
a¢ parent coontinators? (Hf none, enter zero and go on to Question 5.)

- Number of tull time parental involvement specialists parent coordinators

How many of these tull time, district Tevel parental involvement specialists or parent coordinators spend
time on activities related to parental involvement withie the £ 5 VL prognam (1e., Basic, Pdot and. or
Magnet projectst’ (1t none, enter zero and go on to Question 5.)

Samber of tull tune parental invelvement specidhists parent coordinators who spend time on
ESAA parentat invoivement dactwities

Pieda estiogle the © L number of hours per week spent by these full time parental involvement special
oty of parent coordinators on activities related to parental involvement within the ESAA program

Hours per week spent on ESAA parental involvement activities

Do the district tevel parental involvement specialists or parent coordinators associated with the ESAA
program a so serve any other federal program?

_No tGo on to Questton 5}

AREN

y 1ty es ndicate which of the followsng programs, in addition to ESAA, are served by these district
eves parentdl involvement speciahists or parent coordinators

ESEA Title VI Brongual
ESEA Titie !
Foliow Through

Other (Plegse specity } 0 0




You have just been answering questions about full time parental involvement specialists or parent coordina
tors who spietnd gt least sume ot their time on ESAA parental involvement activities. Questions 5 and 6 ask
Jbout persons who dre rol Ladd e parental involvement specialists or parent coordinators but whose
AN Dt fotis B s oriciude supetvising and‘or coordinating ESAA parental involvement activities.

5 How mdny persons are there ot the district level who are ot tail tune parental involvement specialists or
parent coordinators but whose responsibilities include supervising and.'or coordinating parental involve
ment gctivities associated with the ESAA program? (If none, enter zero and go on to Question 7.)

_ Number of persons who are not full time parental involvement specialists, coordinators but
whose responsibilities include supervising and,'or courdinating ESAA parental involvement
Jetivities

6 Please estimate the fotw/ number of hours per week spent by the persons identified in Question 5 on
ac bvities related to parental involvement within the ESAA program.

Hours per week spent on ESAA parental involvement activities

7 Listed beiow are some activities in which persons (whether working full time or part time) who are respon-
sibie tor supervising and. or coordinating parental involvement activities might engage. Please go through
the hist and mark «th a check each of those activities in which the district level person(s) responsible for
coordinating and, or supervising parental involvement activities within the ESAA program actually engages.
Then go back and indicate with the numbers / and > the two activities engaged in most frequently by
this personis)

ta) ______ Coordinate visitations to parents to inform them about district or school activities or policies

{b) Participate 1n meetings to inform parents about district or school activities or policies

¢} ___ _ Coordinate actiities for parents to train them and,or inform them about regulations and
guidehines for the ESAA program (e.g., workshops, conferences, seminars)

{d} ___ ___ Help to orgamze and/or to run parent education programs

te) _____ Participate inin-service training intended to help school professional and./or paraprofessional

staff deal with special problems of minority group students

th Coordinate a program to provide counsel for parents concerning family relationships

(@) Recruit parents for involvement in ESAA district or school activities (e.g., district or school
advisory committees, patd paraprofessional positions, volunteer positions, home tutors)

th) Serve as an advocate for parents before district and school administration

{0 _____ Serve as an advocate for the district and/or school to the parents

() _______ Serve as an arbitrator between parents and district and/or school

3 Prowvide informal opportunities for parents and district and/or school personnel to interact
{h _ Other (Please specify.) i
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SECTION C.
DISTRICT WIDE ESAA ADVISORY COMMITTEES

Wuestions i s sechon are concerned with District wide Advisory Commuttees which are associated
Dowvith the mignagernent of ESAA projects. [f there is no such district wide commuittee for ESAA in your
pobstnet Check the box below and 6o o to Section D, ESAA funded Nonprofit Organizations

; Teo Dt twvide 3 ‘visory Comnnnttee

e e

T Howmar, o oo members gre serving on your district’s ESAA Adwvisory Commuttee during the 1978 79
SUHCo. year !

e Taumber of voting members

Jordicate v aeober of Lo purcn members prasently serving on the district ESAA Advisory Committee
Ao einng to the folfowing racial ethmce groups .

Aocercan fndian or Alashdr Native
e Asian or Pacific {slander
B acr ot of Hispanic ongin
iaMNoFIolld

e ute ot of Hispanic origin

— Totwi number of voting parent members

3 How man, Of the voting members dresently serving on the district ESAA Advisory Comraittee are parents
of vecarensno are carrenty revc g d S U wervicon mothe district?

o Numb-r of voting members who are parents of children being served

17y
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f o eatt calengory, ot distret Advisory Commuttee members listed below, please indicate 1) whether the
members rom ths valeguty are customanily eledted, uppointed, or selt selected e, volunteers), und 2)
whether the members customanily hold soliry of o votinyg membershups un the district Advisory Com
mittee (1t a category of individuals 1s not represented on your district Advisury Comnuttee, leave the
spaces correspunding to that category blank.)

Categories (Roles) Elected Appointed Volunteer
of Indwiduals (1 (2) {3)

Voting | Non voting
(4) (5)

{a) Parents of students served
by the ESAA program

(bt Parents of other students
attending school m this district

{c)  Students

{d} Protessiondl school personnel

{et  Paid Audes and Assistants

{f)  Representatives of non public
schoois

{g)  Representatives of community
organizations (e.g , civic,
business, church)

(e2)

O

ERIC
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Is the entire , /-y membership of the district Advisory Commuttee setected (e.g.,elected, appointed, self
sefecterty at the same time?

_ Yes, ail of th e voting seats o1 the d.strict Advisory Commuttee are fil'ad at the same time and

tay :
for th2 same terms of office,

Wy No, terms o office are staggered so that all of the voting members are not selected at the same
point in ttme

wer ____ There are no set terms of office for voting members of the district Advisory Committee.

which of the foitowing statements best describes the policy governing how long ¢ member can serve on
your district’s Advisory Commuittee? (Mark one.)

tar . A member can serve on the district Advisory Committee for only o term of office.

2. __ A member can serve more than one term of office, however, these terms of office must
phe non consecutive,

¢ _______ A member can serve on the district Advisory Commuttee for a prescribed number of consecu
ti,e terms of office

W o . A mernber can serve on the district Advisory Commutiee for 4n unrestricted number of consecu
tye terms of office or an untimited amount of time
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7 Wit of the tultowing statements best describes the procedure customarily used to select district Advisory

Cummitive otticery” Please answer this question first for the Advisory Comnwttee chawperson and then
tor atl other Adviory Commnnttes othicers.

Elected Appointed l Volunteered
to the position(s) 10 the poyicls) for the positionts)
1) {2 (3
Advisory Committee
Chdirperson R
Other Advisory
Commuttee officers

8 Please mark the statement which best describes the terms of office for district Advisory Committee otticers,

{4 A district Advisory Commuttee officer can serve as an officer for only e term of office.

iy A district Advisory Committee officer can serve more than one term of office; however,
these terms of office must be non consecutive.

fch ______ A dstrict Advisory Committee officer can serve i his or her position for a prescribed number
ot consecutive terms of office.

dy A district Advisory Committee officer can serve for an unrestricted number of consecutive
terms of office or an unhimited amount of time.

9 How many tormal business meetings of the «ri74¢ district Adwmsory Committee will be held during the
1873 79 school year® (Inciude in your total the meetings wt ich have alieady been he d p/is an estinate
ot the number of meetings which will be held between now and the end of the school year Do r1o: include
wvorkshops, training sessions or seminars held for Advisory Committee members }

Total number of formal business meetings this schoo! year

Y|
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Advisury Committee  Pledse ndicale, by checking the appropriate column, the person or group of
LNy Who has prom7, cosporsan 12y for carrying out each activity on your district’s Advisory
Comnnttee I responsibility for a given activity s shire d equall/y by two or more persons or groups,
Diedse ek the gppropriate columns for all persons or groups who share that responsibihity

ESAA Parent
Other Other
Adwisory Advisory
Commuttee | Committee
Officer{s) | Member(s)

{4 (5 (6)

Coordinator-
ESAA | Pparental Advisory
Project nvolvement Committee
Director | Specialist Chasrperson

11} V3] (3

=

t4)  Preside gt Advisory l
Committee meetings ‘
|

|

i

i

|

|

bt Set Advisory
Commuttee meeting
aqendas

{cr Select Advisory
Committee meeting
sites

e e - AU

4y Select Advisory E |
Committee meeting
umes

RN A

ie}  Review approve
Advisory Committee
meeting minutes

e S

10 Brtow are tnted weyrergl acvities often associated with the conduct of formal meetings of a district

162
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11 Below are Iisted some of the important managemen® activities ir. which district Advisory Committees may be engaged.
Please indicate by checking the appropriate column the /et ef of uuthorits which your dstrict Advisory Committee
ex=rCises with regard to each activity  {Mark only one column for each activity.)

Management Activities

Advisury Connmittee has no
advisory or decision waking
ruie 3nd da responsibality or
no oppurtunity fur ivetvement.

(1)

Advisory Committs - advises
the LEA i making dectsions,
LEA has sole decision making
responssbiity
(2)

Decision making re-
sponsibility 15 jointly
shared by Advisory
Committee and LEA.
(3)

Adwisery Commttee

has exclusive or

poncipal deciston

making authority,
(4)

r3 0 Deumiop oy the ESAA project apphcation

D Lenductayg dntr O 5 de needs dysessibient for
the ESAA project

v Planamg specitic components of the ESAA project
2 3 dChiviliey To tacihitate the desegregation plan,
Gf to reduce manonity group solation)

<3 Establ shing goals and objecbves for ESAA project
components

v Mon tor aganpiementation of ESAA project componersts

1 Euaua7 oy the extent 1o which goals and obyectives for
VAt L progect components are being met

g R, 2.ng ESAA district budget altocations for

pare oty nyolvement aolivitiey

e Rey gy g other ESAA dustrict budget atlocations

b e

Suan g ott on ESAA district budget altocations for
pareetai nyolvement activities

v sgeing off on other ESAA district budget allocations

o Estubtahing el giidity requirements for employing
pa‘enty w.th ESAA funds

. Se vt og ESAA professional s atf {e §  teacher,
At rmadeng spec g’ st Medig resource special T

N — — -

n Serectng ESAA paraprofessionat staff (e g clas room
2 des 123Ching g8 stants, playground funchroom
1 des Clercai ass afanty

s Eoaating FSAA professional otaft

v ELsiaating ESAA parsprofessional staff

_— - S

el Ml eg statt and community compidimts

Otrae tPlease spec fy s

L

PP —

10
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12 Are there sur cmmnttees of your district’s Advisory Committee which meet regularly for the purpose
ot handiing certan aspects ot Advisory Commuttee business? (Please consider an executive committee
10 be 4 subcommmitiee, du ot consider an ud fod, 1 e, temporary, committee to be a subcommittee.)

Yes
_ No (Go on 1o Question 13)

4. It yes please indicate the number of subcomimittees which have met reqularly during the 1978 79
school year

___ subcommuttees have met regularly during the 1978 79 schooi year
b it yes, what types of responsibilities have been delegated to these subcommittees (e.g., authority

1o decide upon Advisory Committee budget aliocations, responsibility for monitoring or evalu
4Uing ESAA program components)?

13 indicate the total amount of your district Advisory Commuttee’s budyed tor uperatine expenses und
ior. e~ during the 1978 79 school year. (If none, enter zero.j

14 How muct of the money referred to in Question 13 s funding over which the district Advisory
Computtee has voro b control? In other words, how muck of this money can the district Advisory
Comamtiop use at 1ts own Jdicreton? (1 none, enter zero )

15 How many of the ., ufny members presently serving on your Jistr,o s Yduisory Conimittee also serve as

serve on an ESEA Title | district level advisory group
wrye on an ESEA Title VI Bilingual district tevel advisory group

wrue on g Follow Through district level advisory group

11 160
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Although ESAA advisory committees are mandated at only the district level, they are sometimes instituted

at other fevels oy well - The last three questions in this section ask about the extent to which advisory
commuttees associated with the ESAA program exist beyond the district level.

16 Approximately what percentage of the schools in your district thai raceive ESAA funds have school-level

ESAA adwvisory committees? (If no school level ESAA advisory committees exist in your district, check
here and go on to Question 18. )

% of the ESAA funded schools have school jevel ESAA advisory committees

17 How many of the 1 o1y members presently serving on your District-wide Adwvisory Commuttee also

serve as voting members on school-level ESAA advisory committees? (If none, enter zero.)
e S€TVE ON school-level ESAA advisory committees
18  We are also interested in advisory committees, other than district-wide or school-level, which serve the

ESAA projects operating in your district or in schools within your district. Which, if any, of the
foltowing types of advisory commuttees serve the ESAA program? (Mark all that apply.)

Reqional (1 e, advisory committees that consist of members from more than one district within
4 state)

County

—— Intermedsate {1 e , advisory commuttees that consist of members from more than one school
within a district)

Other (Please specify.)

|
u

OP—




SECTION D.
ESAA-FUNDED NONPROFIT ORGANIZATIONS

. .- — -

Questions i tres section are concerned with ESAA funded Nonprofit Organizations (NPOs) that operate
At your district to support school desegregation programs, reduce minority group isolation, or aid
school chudren s uverconnng the educationdl disadvantages of nunonity group sulation 1 no ESAA
tunded NPOs operate within your district, check the box below.

{0 No ESAA tunded NPOs

i This completes the formal portion of the questionnaire  Please turn to page 14.)

1 Plegse 15t 5 ESAA tunded NPOs that have provided services within your district during the 1978 79

Sehaot yer

rD

We are interested indentifying activities or services provided by these ESAA funded NPOs at the isiiit

v tor the purpose of involving parents in the educational process or in any aspect of the ESAA program.
\We reghize that because of the varied nature of ESAA funded NPOs, there may be a wide range of such
parental involvement activities provided to your district by NPOs. These activities might include (but are
not hruted to) educating parents about federal, state, or locally funded educational programs, involving
parents i wounseling quidance or career orientation programs, or serving as a liaison between parents and
the dustoct or school administration, in the space heluw, please List all parental involvement activities
provided to your distnict by ESAA funded NPOs. Please be as specific and detailed as possible. Thes, go
Dack and :ndicate with the numbers / and - the two parental involvement ac’ wities provided most frequent
v by these ESAA funded NPOs. -

o 13 :
ERIC 187

Aruitoxt provided by Eic:

e At amaaes




You have now completed the formal portion of this questionnaire. The System Development
Corporation person who will be calling to record your responses to these questions will also

be anxious to talk with you about any other significant parental involvement activities that
occur at the district level as part of the ESAA program. Please use the space below Lo 1ot down

ws comments that s od would ke to share with us about your district’s ESAA, parental
involvement gctivities

THANK YOU FOR YOUR COOPERATION!

Jf_')\)
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FEDAC Clearance No. S-9
Effective date. 4/80

ESAA PARENTAL INVOLVEMENT
QUESTIONNAIRE

SCHOOL-LEVEL

As a vital part of the Study of Parental Involvement in Four Federal Education Programs, this questionnaire
is designed tu collect information related to ESAA -supported parental involvement activities in your school.
Aithough parental participation is considered a valued aspect of several federal educational programs includ
g ESAA, Lttie is actually known about the nature and extent of such participation. The present study is
Leng Londueted by System Development Corporation (SDC) in direct response to a congressional request
tor systematic, descriptive information on parental participation in major federal educational programs, and
to sinular requests by federal program offices. in addition, the results of the study will be extremely helpful
tu local schoul people and parents who are attempting to promote parental involvement in their districts and
schools. All responses to this questionnaire will be treated in accordance with federal privacy acts, results
will not be reported in a.form 1dentifiable with any person, school, or district.

This questionnaire requests descriptive information about the school identified abo: e, as well as information
about several parental involvenent program components. More specifically, it is or janized into the following
seven sections

SECTION A. School Descriptive Information
SECTION B. Paid Paraprotessiona s
SECTIONC Volunteers
SECTION D Parents as Teachers for Their Own Children
| SECTION E Coordination/Promotion of Parental Involvement Activities
SECTION F ESAA funded Nenprofit Organizations
SECTION G School Funding
|
|
|
\

T answer some of the questions contained in these sections, you may need to consult with personnel at the
sohoul We would appreciate your gathering the information needed to complete this questionnaire

4t yout earhest convenience. A member of the study staff will be contacting you by telephone in the next
tew weeks to record your answers.,

Trus study s sponsored by the U S. Office of Education’s Office of Evaluation and Dissemination. While you
4re not 12quired 1o participate your cooperation is needed to make the results of the study comprehensive,
Accurate, and timely

THANK YOU £OR YOUR COOPERATION

183
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SECTION A.
SCHOOL DESCRIPTIVE INFORMATION

Please answer the following questions gbout the school named on the front of this questivnnaire. Many of
these questiuny relate specifically to the school’s ESAA program. We understand that in some schouls, ESAA
program tunds mdy come from different grant sources (such as Basic, Pilot and Magnet school grants). For
the purposes ot thus questionnaire, please treat all items asking about the ESAA project at this school as
referring to activities or services supported by Busic, Pilot, und/or Mugnet grants enly  Exclude activities or
services supported by other ESAA sources (e.g, Bilingual, Special Arts, Special Compensatory). We reahize
that . certain schools this appraach may require respondents to consolidate information for as mdny ds
three separate ESAA components - that is, Basic, Pilot, and Magnet. However, the design of this study
necessitates such consolidated information,

't you dre completing questionnaires for more than one federally funded program within the school, the
hrst five items should be completed only once. If you have already answered these questions, go on to
Ouastorn on Section A, School Descriptive Information.

b o

b Please indicate whiuch of the following ESAA grant sourzes is providing funds tu i school for the
1978 79 schoor year  {Mark all that apply )

e ESAA Baswe
ESAA Pilot

ESAA Magnet
e Other ESAA (Please specify )

2 As ot October 1, 1978, indicate the number of students in this school enrolled in each of the grades

hsted below (1t this school does not contain a particular grade level, enter zero.)

e Kindergarten — Grade 4 — . Grade 8

Grade | e Grade b . Grades 9-12
—  Grade 2 — Grade 6 e Other

Grade 3 — . Grade 7 — Total Enrollment

3 What percentage of the students in this school are considered to be low income students?

o of students

3 Wratuntenion did you use to estimate the above percentage of low income students in the
school (e y , students eligible for free or reduced price lunch, students from families eligible
for Ard to Famihes with Dependent Children)?

4 Palse inaate Jour estimate of the percentage of students enrolled in this school who live with parents
or Juacdans whose home languade 1s not English.

1 4
0 students

ERIC
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5 Whienh ot the toliowinyg best descnibes the location of this school? {(Mark one )

3

) Foawge ity over 200,000 population

tod _ Suburb ot a large city

b Ahddte size aity, 50,000 to 200,000 population
ST —Suburb of 4 nuddie size city

oot . Small ety or town, less than 50,000 population
o Rurai area near g large or iddle size city

vy Rural area, not near a large or middle size city

The tobowig questions ask about school level ESAA advisory committees. Although such committees are
not manddated at the school level, we are interested in whether o1 not one has beeninstituted at ttus school.

6 iy there an ESAA advisory comnuttee at this school?

o {Go on to Section B, Paid Paraprofessionals.)

.
Y e,

7 For each cateqory of schivol ESAA advisory cominittee members listed below, please indicate 1) whether
the members trom this category are customanly ¢/ccted, uppoitited, or self-scledted (1e.,volunteers), wnd
21 whether the members custemarily hold voting or non v uting memberships on the school advisory
committee (It a category of individuals 1s not represented on the school advisory commuttee, leave the
spaces corresponding to that category blank.)

Categories (Roles) Elected Appointed Volunteer Voting | Non voting
of Individuals (1 {(2) (3) {4) {5)

fat  Parents of students served
by the ESAA project

{b}  Parents of other students
attending the school

(ot Students !

- - - - - - - bt S - - 7‘71» i
i Protessional schoot i
cersonnel ‘ i

— - t It S
o Padd Audes and Assistants | f ;

o — —- - - e e - e - - - -— «T—- - - - - T— qi» - —
4 Representatives of non | ‘
Saphic schools 5 1 ‘,

-4 . + . - —ed
| i !

P peewentgt ves of com :
v, otganizations (e g, : ;

SO hasiness chprehl | ; ‘
; { i
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_ SECTION B.
PAID PARAPROFESSIONALS

Questions 10 ths section are concerned vvith members of this school’s paud paraprotessional staff whose
sdidiivs dre pand primanily by ESAA funds 1f there are no such £ S V- -funded pdid puraprotessiondds at
tis sehioul check the box below and go on to Section C, Volunteers

D No ESAA tunded pad pataprofessionals

Hoey many of the pu G pdruprofossond/s currently employed at this school receive salaries pad pnimarily
by ESAA funds®

Numper 01 ESAA tunded paid paraprofessionals
S How many of these ESAA funded paid paraprofessionals are purerrts of chiddren currentiv emroifed i this
© 7 {1t cane enter Zzero and go on to Section C, Volunteers )

. Numoer of £SAA tunded patd purent paraprofessionals

3 How man, of these ESAA funded paid paraprofessionals are purernits ot children who are currently being
ool by the ESAA project at thes school? (I none, enter zero )

Numter ot ESAA tunded paid paraprofessionals who are parents of children being served
4 Please ndicate the umber of ESAA paid paraprofessionals at this school belonging to each racial/ethnic

groupn histed betow  Furst, indicate the racial 'ethnic backgrounds of all ESAA paid paraprofessionals. Then,
dicate the racial ethnic backgrounds of all ESAA patd purent paraprofessionals.

Racial 'Ethnic Background Paid Paraprofessionals Paud Parent Paraprofessionals

Amenican Induan or Ataskan Native

p— — e [ S

Asan or Pacfic Islander

Black not ot Hispanic origia

T —
Hispand
White, rot of Hispanic origin
19 -
LN D%
4
O
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Questions 5 through 8 apply only to ESAA funded paid paraprofessionals who are purcnts of chuldren
currently emrolled i this school. These persons need not be parents of ESAA children.

5. Listed below are some of the activities in which a paid paraprofessional might engage. Pledse go through
the list and mark with a check each of those activities in which the ESAA funded paid parent para
professionals at this school actually do engage. Then go back and indicate with the numbers J and 2
the two activities engaged in most frequently by the ESAA funded paid parent paraprofessional staff.

{a) Relieving teachers of non instructional duties or tasks (e.g., roll taking, correcting papers)

{b) Assisting in the acquisition, preparation or retrieval of instructional materials

(c) Assisting in the operating or monitoring of classroom learning centers

{d) Working with individual children or small groups, reviewing or reteaching skills and concepts
they have already learned

{e) Giving special assistance to children with particular academic difficulties or weaknesses

(f) ______ Enriching the curriculum in areas requiring special skills or unique experiences (e.g., activities
and/or instruction related to minority cultural backgrounds)

{g9) ___ ___ Assisting in the teaching of new skills or concepts to the children

{h) ____ Assisting in the non classroom components of the school program (e.g., library, playground,
field trips)

(1) ______ Planning and/or participating in special activities with multi cultural themes (e.g., assemblies,
fiestas, carnivals)

{jy _____ Other (Please specify.)

5
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6  in the columns below are listed several activities related to the hiring of ESAA funded paid parent
paraprofassionals  Please indicate, by checking the appropriate row, who has prirmuary responsibility
tor carrying out each activity at this school.

Setting of | Nomination | Interviewing | Final selection
selection of of of paid parent
criteria | candidates candidates |paraprofessionals
(m (2) (3) (4)

{a) Schootl principal

(b) Teacher or other school-level
professional staff

{c} Paid paraprofessionai staff

{J) ESAA District-wide Advisory
Commuttee

{e) Special hiring committee that includes
parent members

{(f)  Special hiring committee that does not
include parent members

(g) District personnel officer or other
district administrative staff

{h} Other (Please specify.)

You have just been answering questions about all of the parent paraprofessionals in this schoo! whose salaries
are paid primarily by ESAA funds. Questions 7 and 8 are concerned only with the parent paraprofessionals
paid with ESAA funds who work directly with children us part of the instructionul process. (If none of the
ESAA funded paid parent paraprofessionals works directly with children as part of the instructional process,
check here and go on to Section C, Volunteers. )

7 What percentage of the ESAA funded parent paraprofessionals who started this school year workiny
direts with chuldren as part of the instructional process have remained on staff at this school?

% of those who started the school year remain on staff

8  How many hours of formul training (e.g., workshops, conferences, seminars, supervised on-the-job
training) will the typical paid parent paraprofessional who works directly with children as part of the

instructional process be provided during the 197879 school year through the ESAA project? (If none,
enter zero.) .

Number of hours of formal training

194




SECTIONC.
VOLUNTEERS

D No ESAA volunteers who work within the school’s educational program

e

Questions in thys section are concerned with the volunteer component of the ESAA prugram. More
specifically, we are interested 1n those ESAA volunteers who work within the school’s educationdl
projram. |f there are no such £54 4 volunteers at this school, check the box below and go un to
Section D, Parents as Teachers for Their Own Children.

1. Please estimate the number of volunteers who work within this school’s educdtiondl program on an

on going basis as part of the ESAA project.

2. How many of these ESAA supported volunteers are parents ot Chuld:er currenthv ctrolled i (s schiool?

Number of ESAA volunteers who work within the school’s educational program

{if none, enter zero and go on to Section D, Parents as Teachers for Their Own Children.)

Number of ESAA purent volunteers who work within the school’s educational program

3 Please indicate the number of ESAA volunteers who work on un otiqoiny busis withun this school’s

educatioy,a, progrant belonging to each racial,'ethnic group histed below. First, indicate the racial, ethnic

backgrounds of 4// ESAA volunteers. Then, indicate the racial,’ethnic backgrounds of ESAA purent

volunteers.

,

Racial/Ethnic Background

ESAA volunteers

ESAA parent volunteers

American Indian or Alaskan Native

Asian or Pacific Islander

Black, not of Hispanic origin

Hispanic

White, not of Hispanic origin

4 How many hours of formu/ trainming {e.g., workshops, conferences, seninars, supervised on the job training)
will the typical parent volunteer who works within the school’s educational program receive during the
1978 79 school year as part of the ESAA project? (If none, enter zero.)

Number of hours of formal training

ERIC
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5 Listed below are some of the activities in which an ESAA parent volunteer might engage. Please go through
the bist and taark swith a check each of those activities in which ESAA parent volunteers at this school
actually do engage  Then go back and indicate with the numbers / and . the two activities engaged jn most
frequently by these ESAA parent volunteers, -

(a) __ Relieving teachers of non instructional duties or tasks (e.g., roll-taking, correcting papers)
by ___ Assisting in the acquisition, preparation or retrieval of instructional matenals
{c) _______ Assisting in the operation or momtoring of classroom learning centers

{d) . Working with indwidual children or small groups, reviewing or reteaching skills and concepts
they have already learned

(e} _

Gving special assistance to children with particular academic difficulties or weaknesses

{fy - Enniching the curriculum in areas requiring special skilis or unigue experiences (e.g., activities
and’or instruction related to minority cuftural backgrounds)

{9) —_—_ Assisting in the teaching of new skills or concepts to the children

thi_ __ Assisting in the non classroom components of the school program (e.g., ibrary, playground,
field trips)

v _ Ptanming and’or participating in special activities with multi-cultural themes (e.g., assemblies,
tiestas, carnivals)

() ... Other (Please specify,)

6 Following are several possible methods for providing compensation to parents for expenses they incur while
volunteering their time and services at a school. Please mark with a check each method that 15 used within
the ESAA project at this school to defray the expenses incurred by parent volunteers. Then go back and
indicate with the numberthhe method of compensation used most frequently.

{a) Parent vo|un! eers are provided with in-kind services (e.g., child care, babysitting).
{b) Parent volunteers are reimbursed for out-of-pocket expenses (e.g., transportation).
{c) ____ _. Parent volunteers receive stipends to defray all or part of the expenses they incur.
{dy _ Other (Please specify.)

ted . __ Nomoney or services are provided to defray expenses incurred by parent volunteers.

19¢
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SECTION D.
PARENTS AS TEACHERS FOR THEIR OWN CHILDREN

The single question in this section is concerned with efforts of the school’s ESAA project to imnvolve
parents in the educational process as teachers for their own children in the home.

1 Following are severdl activities and services that might be provided to pdrents who teach their own children
at home as part of the ESAA project. Please go through the list and mark with a check each of the activities
and services which has been provided by this school’s ESAA project during the 1978 79 school yedr.

(Mark all that apply.)

{a) Group training sessions (held, for example, at school, at the district office, in a parent’s home)

(L Workshops in which parents are assisted in making educational yames and other instructional
materials for use at home with their children

tc) ———_ Individual training sessions

) Specially prepared materials that are sent home for parents’ use with their children

{e} —_______ Written handouts {e.g., pamphlets, handbooks) intended for individual home study

(4 ____ Other (Please specify )

{g) No activities or services are provided.

SECTION E.
COORDINATION/PROMOTION OF PARENTAL INVOLVEMENT ACTIVITIES

Questions in this section are concerned with the person or yroup of persons ¢ ¢us sohoo! who coordinates
or promotes parental involvement activities. This person{s) might have responsibilities such as  informing
parents about Uistrict or school activities or policies, serving as a n.ediator or arbitrater between parents and
the district and, or school, or coordinating training or education proyrams for parents. In responding to this
section, please o 1ot include any person(s) who coordinates or promotes parental involvement activities at
more than one schooi or is considered to be a district level parental involvement specialist or coordinator.

if there 1s no person at this school who is responsible for coordinating and, or promoting pasental involve
ment activities, check the box below and go on to Section F, ESAA funded Nonprofit Organizations.

i
i
|
|
|
|
!
|

[:] No person responsible for coordinating and, or promoting parental involvement activities

1 How many persons are there at this school who serve fu//-tiene to coordinate or promote parental involvement
actwittes? (I none, enter zero and go on to Question 5.)

Number of full time parental involvement coordinators

L 197
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2 How many of these full-time parental involvement coordinators spend time on activities related to parental
involvement wiltuer the F SV projece? (I none, enter zero and go on to Question 5.)

~ — Number of full time parental involvement coordinators who spend time on ESAA parental

involvement activities

3 Please estimate the tota/ number of hours per week spent by these full-time parental involvement coordi-
nators on activities related to parental involvement within the ESAA project.

4 Do the parental involvement coordinators associated with the ESAA project at this school also serve any
other federal program?

e = No (Go on to Question 5.)

S ~ Yes

You have just been answering questions about full-time parental involvement coordinators who spend at least
some of their time on ESAA parental involvement activities. Questions 5 and 6 ask about persons who are
not tull-time parental involvement coordinators but whose responsibilities nonetheless ¢ lude coordinating
and/or promoting ESAA parental involvement activities.

5. How many persons are there at this schoo! who are not full-time parental involvement coordinators but
whose responsibilities include coordinating and/or promoting parental involvement activities associated with
the ESAA project? (If none, enter zero and go on to Question 7.)

6. Please estimate the fora/ number of hours per week spent by the persons indentified in Question 5§ on activi-
ties related to parental involvement within the ESAA project.

ERIC
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Hours per week spent on ESAA parental involvement activities

a 1f yes, indicate which of the following programs, in addition to ESAA, are served by these
parental involvement coordinators.

— __ ESEATItle]

ESEA Title VII Bilingual

— Follow Through

——— Other (Please specify.) _ _

Number of persons who are not full-time parental involvement coordinators but whose responsi-

bilities include coordinating and/or promoting ESAA parental involvement activities at this school

Hours per week spent on ESAA parental involvement activities

195

10




7. Listed below are sume activities in which persons {whether working full time or part time) who dare respon-
sible for coordinating and, ur prumoting parental involvement activities might engage. Please go through
the list and mark with a check each of those activities in which the person(s) responsible for courdinagting
and. or promoting parental involvement activities within this school’s ESAA pruject dactually enyayges.

Then go back and indicate with the numbers_{_and_g_the two activities engaged in most frequently by this
person(s).

@)

(b)

{c)

(d)
(e)
{f)
{y)

{h)
(n
()

(k)

U]
()

{n)

{o)
(p)

ERIC
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Visit parents in their homes to inform them about district or school activities and policies
Participate in meetings to inform parents about district or school activities and policies

Conduct workshops to inform parents about the regulations and guidelines for the ESAA
program

Serve as an advocate for parents before district, school and community
Serve as an advocate for the district and/or school to the parents
Serve as an arbitrator between parents ad the district and/or school

Recruit parents for involvement in ESAA district or school activities {e.g., advisory committees,
paid paraprofessional positions, volunteer positions, home tutors)

Help to organize and/or to run parent education programs
Coordinate training activities for parents (e.g., workshops, conferences, seminars)

Participate in in service training intended to help school professional and,'or paraprofessional
staff deal with the special problems of minority group students

Help to plan special school activities with multiculturai themes (e.g., assemblies, fiestas,
carnyvals)

Provide counsel for parents concerning school-related problems
Provide counsel for parents concerning family relationships

Help parents to locate services within the community (e.g., medical services, community
mental health services, welfare)

Provide informal opportunities for parents and district and/or school personnel to interact
Other (Please specify.)

-

N~

M

1
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SECTION F.
ESAA-FUNDED NONPROFIT ORGANIZATIONS

Questions in this section dre concerned with ESAA funded Nonprofit Organizations (NPOs) that provide
wrvices to this school or students enrolled in thus school. |f there are no ESAA funded NPOs providing
such services to this school, check the box below and go on to Section G, School Funding.

[J No ESAA funded NPOs

Please tist aft ESAA funded NPOs that have provided services to this school or students enrolied in this school
during the 1978 79 school year.

We are interested inidentifying activities undertaken by these ESAA funded NPOs for the purpose of in
volving patents of children enrolled 11 thss schoul in the educational process or in any aspect of the ESAA
pruject We realize that because of the varied nature of ESAA-funded NPOs, there may be a wide rarge of
such pdrental mvolvement activities offered to this school by NPOs. These activities might include (but are
nut hinnted tu) educating parents about the school operation and/or federal, state, or locally funded educa-
tiunal pruyrams, training parents to provide educational assistance for their own children, and invoiving
parents i tutunigi programs or guidancecounseling programs. In the space below, please list all parental
nvolveriient activities provided to this school by ESAA funded NPOs. Please be as specific and detaiied das
possible  Then, go back and indicate with the numbers_l_and_}_the two parental involvement activities pro
vided most frequently by these ESAA -funded NPOs.




SECTION G.
SCHOOL FUNDING

Please answer the folluwing questions about funding this school 1s receiving during the 1978 79 schoul year.

1. Is this school recewving the following types of funding for the 1978 79 school year? (Mark "‘yes” or “'no”’ |
for each type of funding.) |

" YES NO

ESEA Title | |
ESEA Title VII Bilingual }
Follow Through |
The Education for All Handicapped Children Act (P.L. 94-142) |
Other Federal (excluding ESAA funding) i

|

|

State (Categorical funds)

2. How many yeais (including i978-79) has this school received ESAA funds?

Number of years

3. Indicate the total amount of each type of ESAA funding that will be used to provide services for this
school during the 1978-79 school year. (If no money is being received from a particular grant source,
enter zero.)

S ___ _ ESAABasic

S___ ESAAPIlot

S ____ ESAA Magnet

S ESAA (Total froma/f ESAA grants)

4. How many students will receive services supported by ESAA funds at t/us school during the 1978 79
school year? First, indicate the total number of students enrolled i this s hool who will receive services
supported by ESAA funds. Then, indicate the total number of noti-pubhc school students who will receive
ESAA services at this school.

Number of students enrolled in this school who will receive ESAA services during the school year

Number of non-public school students who will receive ESAA services at this school during
the school year
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You have now corapleted the formal portion of the questionnaire. The System Development
Corporation rerson who will be calling to record your responses to these questions will also be
anxious tc talk with you about any other significant parental involvement activities that occur

dat this school as part of the ESAA project. Pleuse use the spuce below to ot down dns comments
thuat s ow would ke to share with us about the school’s ESAA parental involvement activities.

THANK YOU FOR YOUR COOPERATION!

202

14




FEDAC Clearance No. S-9

Expiration date: 4/80

ESEA TITLE VII BILINGUAL PARENTAL
INVOLVEMENT QUESTIONNAIRE

DISTRICT-LEVEL

As a vital part of the Study of Parental Involvement in Four Federal Education Programs, this question
naire 15 desiyned to collect information related to ESEA Title VII Bilingual supported parental
involvement activities in your district. Although parental participation is considered a valued aspect of
several federal educational programs including Title VII Bilingual, hittle is actually known about the nature
and extent of such participation. The present study is being conducted by System Development
Corporation (SDC) in direct response to a congressional request for systematic, descriptive information
on parental involvement in major federal educational programs, and to similar requests by federal
program oftices. In addition, the results o: the Study will be extremely helpful to local schoo! people and
parents who are attempting to promote parental involvement in their districts and schools. All responses
to this questionnaire will be treated in accordance with federal privacy acts, results will not be reparted in
a form 1dentifiable with any person, school, or district.

This questionnaire requests descriptive information about your district as well as information about
two parental involvement program components. More specifically, it is organized into the
following three sections:

SECTION A, District Descriptive Information
SECTION B. Supervision/Coordination of Parental Involvement Activities
SECTION C. District-level Title V11 Bilingual Community Advisory Committees

To answer some of the questions contained in these sections, you may need to consult with other
personnel 1n the dstrict office. We would appreciate your gathering the information needed to complete
this questionnaire at your earliest convenience. A member of the study staff will be contacting you by
telephone in the next few weeks to record your answers.

This study 1s sponsored by the U.S. Office of Education’s Office of Evaluation and Dissemination. While
you are not required to participate, your cooperation is needed to make the results of the study
comprehensive, accurate, and timely,

THANK YOU FOR YOUR COOPERATION.

_2U3




SECTION A.
DISTRICT DESCRIPTIVE INFORMATION

Please answer the following questions about your district. Many of these questions relate
specifically to the district’s ESEA Title VII Bilingual project. We understand that in some
districts, an ESEA Title VII Bilingual project may have components or sub-projects tor each
uf two or more languages, and that these components may, to some extent, be run as separate
programs {(with, for example, separate budgets and. separate staffs). For the purposes of this
questnonnanre please answer all items related to the Title VII Balmgual project about the entire
project in your district. We realize that this approach may require you to consohdate informa-
tion about several language components, However, the design of this study necessitates such
project-level information,

—— e

If you are completing questionnaires for more than one federaliv funded program within your
district, the first three items should be completed only once. If you have alreedy answered these
questions, go on to Questron 4 in Section A, District Descriptive Information.

—_—— e et

What is your district’s estimated 1978-79 per pupi! expenditure for the elementary grades?

S

Indicate the total amouni of each type of federal funding listed below that your district 1s recewving
during the 1978 79 scheool yea:. (If no moriey is being received from a particular source, enter zero.)
S___ Elementary and Secondary Education Act (ESEA} Title VII Bilingual

S _ Elementary and Secondary Education Act {ESEA) Title |

S . Emergency Schaol Aid Act (ESAA)

S _ Follow Through

Within your district, which, if any, of the following federal prograras provide services to numn-publi
school students? (Mark all that apply.)

— . Elementary and Secondary Education Act (ESEA) Title V11 Bilingual
—. Elementary and Secondary Education Act {ESEA) Title |
— Elementary School Aid Act (ESAA) \
— Follow Through \
\

U




Does the ESEA Title VII Bilingual budget for your e¢ntire district include a /inne 1tem for parental
involvement?

— Yes
—— No (Go on to Section B, Supervision/Coordination of Parental Involvement Activities.)

a. If yes, please indicate the amount of the parental involvement line item for the 1978 79
school year,

$

b. If yes, what types of services and/or activities are supported within the parental involvement
budget category (e.g., district-level Community Advisory Committee, school level advisory
committees, parental involvement specialist, school-parent liaison, paid parent para
professionals, parent volunteer program, home tutoring program)?




SECTION B.
SUPERVISION/COORDINATION OF PARENTAL INVOLVEMENT ACTIVITIES

| e e R —— —_— O

Questions 1n this section are concerned with the person or group of persons who might operate gt
the Jistrict level to supervise and/or coordinate parental involvement activities. This person(s)
might have responsibilities such as. informing parents about district or school activities or policies,
coordinating train'ng or education programs for parentsf or serving as a mediator or arbitrator
between parents and the district and/or school. If there is a person or group of persons whose
responsibilities include supervising and/or coordinating parental involvement activities at the :
school tevel but who operates at more thun one school, please consider the person(s) to be a |
. district level staff person(s) and answer the questions in this section about that person(s). In ;
responding to the questions that refer specifically to supervision and/or coordination of Title Vi ]
Bilingual parental involvement activities, please include u/f district-level persons whose respon- ;
sibthties encompass supervising and/or coordinating such activities, regardless of which language g
components they serve. |f there is no person in your district who is responsible for supervising
and ‘or coordinating parental involvement activities, check the box below and go on to Section C,
District-level Title VII Bilingual Community Advisory Committees.

t
J No person responsible for supervising and/or coordinating parental involvement |
activities l

L et P

1 How many persons are there at the district level who serve as full-time parental involvement specialists
or parent coordinators? (If none, enter zero and go on to Question 5.)

—— Number of full-time parental involvement specialists/parent coordinators

2 How many of these full time, district-level parental involvement specialists or parent coordinators
spend time on activities related to parental involvement within the Title V1 Bilingual program?
(If none, enter zero and go on to Question 5.)
Number of full-time parental involvement specialists/parent coordinators who spend time on
Title VII Bilingual parental involvement activities

3. Please estimate the rotal number of hours per week spent by these full-time parental involvement
specialists or parent coordinators on activities related to parental involvement within the Title VI|
Bilingual program.

Hours per week spent on Title VI Bilingual parental involvement activities
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4, Do the district level parental involvement specialists or parent coordindtors dassociated with the Title VII
Bilingual program also serve any other federal program?

__ No (Goon to Question 5.)
— Yes

a. If yes, indicate which of the following programs, in addition to Title VII Bilingual, are served
by thase district-level parental involvement specialists or parent coordinators,

——— ESEATIitle |
ESAA
Follow Through

_ Other (Please specify.)

Youu have just been answering questions about full-time parental involvement specialists or parent co-
vrdinators who spend at leact some of their time on Title VII Bilingual parental involvement activities.
Questions 5 and 6 ask about persons who are not full-time parental involvement specialists or parent
coordinators but whaie respunsibilities nonetheless include supervising and/or coordinating Title VII
Bilingual parental involvement activities.

5. How many persons are there at the district level who are not full-time parental involvement specialists
ur parent coordinators but whose responsibilities include supervising and,’or coordinating parental
involvement activities associated with the Title VII Bilingual program? (If none, enter zero and go on
to Question 7.)

Number of persons who are not full-time parental involvement specialists/coordinators but
whose responsibilities include supervising and,/or coordinating Title VII Bilingual parental
invoivement activities

6. Please estimate the futu/ number of hours per week spent by the persons identified 1n Question 5 on
activities related to parental involvement within the Title VII Bilingual program.

—.— Hours per week spent on Title VII Bilingual parental involvement activities

ERIC
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7 Listed below are sume acbivities in which persons {whether working full-time or part-time) who are
responsible tor supervising und.’or coordinating parental involvement activities mught engayge. Pledse yo
through the #ist and mark with a check each of those activities in which the district level person{s)
responsible for coordinating and, or supervising parental involvement activities within the Title V1|
Bilingual program actually engages. Then go back and indicate with the numbers 1 and 2 the two
activities engaged 1 most frequently by thus person(s).

tg)
{h)
1)
(1)
(k)
(n

ERIC
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Coordinate visitations to parents to inform ther. about district or school activities or
policies

Parucipate in meetings to inform parents about district or school activities or pohicies

Coordinate activities for parents to train them and/or inform them about regulations and
guidelnes for the Title VI Bilingual program (e.g., workshops, conferences, seminars)

Help to organize and/or to run programs to train parents in the yse of bilingual educational
techniques and methods

Coordinate a program to provide counsel for parents concerning family relationships

Recruit parents for involvement in Title VI Bilingual district or school activities

f+ 4, community advisory committees, paid paraprofessional positions, volunteer positions,
home tutors)

Serve as an advocate for parents before district and school administration

Serve as an advocate for the district and/or school to the parents

Serve as an arbitrator between parents and district and/or school

Provide informal opportunities for parents and district and/or school personnel to interact
Translate matenals (e.g., notices, handbooks) to be sent to parents

Other (Please specify.)
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SECTION C.
DISTRICT-LEVEL TITLE VII BILINGUAL COMMUNITY ADVISORY COMMITTEES

e e mm — — —

Questions in this section are concerned with district level Community Advisory Committees which
are associated with the management of Title VIl Bilingual projects. These questions refer to
advisory commuttees that represent a district’s entire Title VII Bilingual project, rather than
committees that represent only specific language components. |f there is no such district level
committee for Title V11 Bilingual in your district, check the box below.

ONo District-level Title VII Bilingual Community Advisory Commitee
(This completes the formal portion of the questionnaire. Please turn to page 14.)

e e s AR s ot i

How many sutsny members are serving on your district’s Title V11 Bilingual Community Advisory
Commuttee (CAC) during the 1978-79 schoo] year?

. Number of voting members

indicate the number of voting purent members presently serving on the district Title V11 Bilingual
Community Advisory Committee (CAC) who belong to the following racial/ethnic groups.

. American Indian or Alaskan Native
___ Asian or Pacific Islander

___ Black, not of Hispanic vrigin

— Hispanic

— White, not of Hispanic origin

Tota! number of voting parent members

How many of the voting members presently serving on the district Title VII Bilingual CAC are parents

of children who are currently recewving Title VII Bilingual services in the district?

—____ Number of voting members who are parents of children being served
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4 For each cateqory L f district Title VII Bilingual CAC members listed below, please indicate 1) whether
the members trom this category are customarily elec ted, uppointed, or self-selec ted (i.e., volunteers),
and 2) whether the members customanily hold s vty o1 non voting memberships on the district CAC.
(It a category of individuals is not represented on your district CAC, leave the spaces corresponding
to that category blank.)

Categortes (Roles) Elected | Appointed { Volunteer Voting | Non voting
of Individuals (1) (2) (3) (4) (5)

{a)  Parents of students
served by the Title VII
Bilingual project

{b}  Parents of other
students attending
- school 1n this district

— mee e e e

{c) Students

{d)  Professional school
personnel

(e} Pad Aides and

Assistants |

S N NN U S 4 -
(f)  Representatives of non- |
public schools l

(g)  Representatives of
community organizations
(e.g., civic, business,
church)

5 s theentire 1u/ny membership of the district Title Vil Bilingual CAC selected (e.g., elected, appointed,
self-selected) at the same time?

{a) ___ Yes, all of the voting seats on the district CAC are filled at the same time and for the same
terms of office.
(b) . No, terms of office are staggered so that all of the voting members are not selected at the
same point in time.
(e} —__ There are no set terms of office for voting members of the district CAC.
£
<y
-~




6. Which ot the tollowing statements best describes the policy governing how long a member can serve

on your district’s Title VI Bilingual CAC? (Mark one.)}

(a) _— _ A member can serve on the district CAC for only one térm of office.

(b} _____ A member can serve more than one term of office, however, these terms of office must be
non-consecutive,

(¢) __ _. A member can serve on the district CAC for a prescribed number of consecutive terms of
office.

(d) ____ A member can serve on the district CAC for an unrestricted number of consecutive terms

of office or an unlimited amount of time.

Which of the following statements best describes the procedure customarily used to select Title VI
Bilingual CAC officers? Please answer this question first for the CAC chairperson and then for all
other CAC officers.

Elected Appointed Volunteered
to‘the to the for the
position(s) position(s) position(s)
(1 (2) (3)

CAC Chairperson

Other CAC officers

Please mark the statement which best describes the terms of office for Title VII Bilingual district
CAC officers.

(a) _._.__ Adistrict CAC officer can serve as an officer for only one term of office.

(b) _____ A district CAC officer can serve more than one term of office, however, these terms of
office must be non-consecutive.

{c) __ A district CAC officer can serve in his or her position for a prescribed number of
consecutive terms of office.

{d) A district CAC officer can serve as an officer for an unrestricted number of consecutive

terms of office or an unlimited amount of time.

How many formal business meetings of the entire district Title VII Bilingual CAC will be held during
the 1978-79 school year? {include in your total the meetings which have already been held p/us an
estimate of the number of meetings which will be held between now and the end of the school year.
Do not include workshops, training sessions or seminars held for CAC members.)

_ Total number of formal business meetings this school year




10. In what language(s) are the meetings of your district’s Title V11 Bilingual CAC typically held? (Mark
all that apply.)

—— English
e Spanish
—wemm. Other (Please specify.)

11 Below are listed several activities often associated with the conduct of formal meetings of a Title VII
Bilingual CAC Please indicate, by checking the appropriate column, the person or group of persons
who has primary responsibility for carrying out each activity on your district’s CAC. If responsibility
for a given activity is shared equally by two or more persons or groups, please check the appropriate
columns for all persons or groups who share that responsibility.

Title VII
Bilingual
Parent
Title VII | Coordinator/ Other .
Bilingual Parental CAC Other Other (Please -
Project Involvement Chair- CAC CAC specify
Director Specialist person | officer(s)| member(s) | Below.)
() (2) (3) (4) (5) (6)

(a)  Preside at
CAC meetings

(b)  Set CAC
meeting
agendas

(c)  Select CAC
meeting sites

(d)  Select CAC
meeting times

(e)  Review/approve
CAC meeting
minutes
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Below are hsted some of the important management activities in which district Title V1I Bilingual CACs may be engaged. Please
indicate by checking the appropiiate column the level of authority which your district CAC exercises with regard to each actlwty

{Mark only one column for each activity.)

Management Activities

CAC has no advisory
or deciston-makimng
role and no respon
sibility or no
opportunity for
involvement.

)]

CAC adwises the LEA
i making decisions;
LEA has sole
decision-making
responsibihty.

(2)

Deciston-making
tesponsibility 1s
jointly shared

by CAC and LEA.

(3)

CAC has exclusive
or principal
decision-making
authority.

(4)

(a) Developlng the Title VII Bilingual project application

(b) Conduchng district-wide needs assessment for the
Title VII Bilingual pro;ect

o) Plannmg spec:ffc components of the Title VIl

Bnlmgual project

i (d) Estabhshlng qoals ‘and ob]ecnves for Title VI

Bilingual project components

() Monrtoring implementation of Title VII Bilingual
_project components

(f) Evaluating the exten? to which goals and ob]ecnves
for various project cemponents are being met

(g)mRévi;ME;'ﬁfle V11 Bilingual district budget

allocations for parental involvement activities

{h) Reviewing other Title V! Bilingual district budget -

allocations

(i) Signing off on Title V11 Bilingual district budget
allocations for parental involvement activities

{jy Signing off on other Title VII Bilingual district
budget allocations

(k) Establishing eligjbility requirements for employing
parents with Title VIl Bilingual funds

. {1} Selecting Title VII Eilingual professional staff

{e.g., teachers, math;eading specialists, media
resource specialists)

(m) Selecting Title VII Bilingual paraprofessional

staff (e.g., classroom aides, teaching assistants,
playground/lunchroom aides, cierical assistants)

{n) Evaluating Title VIt Bilingual professional staff

B {o) Evaluating Title V1| Bilingual paraprofessional staff

~‘—”(pn) Handling staff and community complaints

(q) Other (Please specify.)

-
]
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13, Are there subcommuttees of your district’s Title VII Bilingual CAC which meet regularly for the
purpose of handling certain aspects of CAC business? (Please consider an executive committee to be
a subcommittee; do not consider an ad hoc, i.e., temporary, committee to be a subcommittee.)

e Yes
——— No (Go on to Question 14.)

a If yes, please indicate the number of subcommittees which have met regularly during the
1978-79 school year.

subcommittees have met regularly during the 1978-79 school year

b If yes, what types of responsibilities have been delegated to these subcommittees
(e.g., authority to decide upon CAC budget allocations, responsibility for monitoring
or evaluating Title VIl Bilingual program components)?

14. Indicate the total amount of your district Title VII Bilingual CAC’s budget for operating expenses
and activities during the 1978-79 school year. (If none, enter zero.)

S

15. How much of the money referred to in Question 14 is funding over which the district Title V11
Bilingual CAC has direct control? In other words, how much of this money can the district CAC use
at its own discretion? (If none, enter zero.)

$

—

16 How many of the voting members presently serving on your district’s Title VII Bilingual CAC also
serve as voting members on district-level advisory groups for the following federal programs?
(If none, enter zero.)

——— serve on an ESEA Title | district-level advisory group
—— serve on an ESAA district-level advisory group
serve on a Follow Through district-level advisory group

2l




Although Title V11 Biingual advisory committees are mandated at only the district level, they are some
times snstituted at other levels as'well, The last three questions in this section ask about the extent to
which advisory commuttees associated with the Title V11 Bilingual program exist beyond the district level.

17. Approximately what percentage of the schools in your district that receive Title VI Bilingual funds
have school-level Title VII Bilingual advisory committees? {If no school level Title VII Bilingual
advisory commuittees exist in your district, check here and go on to Question 19 )

% of the Title VI Bilingual-funded schools have school-level Title VII Bilingual advisory
committees

18. How many of the voting members presently serving on your Jistrict’s Title VI Bilingual CAC also
serve as voting members on school-level Title V11 Bilingual advisory committees? (If none, enter zero.)

serve on school-level Title VI Bilingual advisory committees

19. We are aiso interested in advisory committees, other than district wide or school level, which serve the
Titie VI Bilingual projects operating in your district or in schools within your district. Which, if any,
of the following types of advisory committees serve the Title VII Bilingual program? (Mark all that

apply.)
Regional (1.e., advisory committees that consist of members from more than one district within
a state)

e County
intermediate (i.e., advisory committees that consist of more than one school within a district)

——_ Other (Please specify.)

ERIC
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You have now completed the formal portion of this questionnaire. The System Development Corporation
person who will be calling to record your responses to these questions will also be anxious to talk with
You about any other significant parental invoivement activities that occur at the district level as part of
your Title VI Bilingual project. Please use the space below to jot down any comments that you would
like to shure with us about your district’s Title V11 Bilingual parental involvement activities.

THANK YOU FOR YOUR COOPERATION!

14

_17




ESEA TITLE VII BILINGUAL PARENTAL
INVOLVEMENT QUESTIONNAIRE

SCHOOL-LEVEL

As g vital part of the Study of Parental Involvement in Four Federal Education Programs, this question
naire 1s desiyned to collect information related to ESEA Title VI Bilingual supported parental
divolvement activities 1n your school. Although parental participation is considered a valued aspect of
several federal educdational programs including Title V11 Bilingual, httle is actually known about the nature
and extent of such participation. The present study is being conducted by System Development
Corporation (SDC) in direct response to a congressional request for systematic, descriptive information
on pdrental participation in major federal educational programs, and to similar requests by federal
program offices. In addition, the results of the Study will be extremely helpful to local school people and
parents who dre attempting to promote parental involvement in their districts and schools. All responses
to this questionnaire will be treated in accordance with federal privacy acts, results will not be reported in
a form 1dentifiable with any person, school, or district.

This questionnaire requests descriptive information abeout the school identified above, as well as
information about several parental involvement program components. More specifically, it is organized
tnto the following six sections:

SECTION A, School Descriptive Information

SECTION B. Paid Paraprofessionals

SECTION C. Volunteers

SECTION D. Parents as Teachers for Their Own Children

SECTION E. Coordination/Promotion of Parental Involvement Activities
SECTION F. School Funding

To answer some of the questions contained in these sections, you may need to consult with personnel at
the school. We would apprec:ate your gathering the information needed to complete this questionnaire at
your earhiest convenience. A member of the study staff will be contacting you by telephone in the next
few weeks to record your answers.

Thus study 1s sponsored by the U.S. Office of Education’s Office of Evaluation and Dissemination. While
you are not required to participate, your cooperation is needed to make the results of the study
comprehensive, accurate, and timely.

THANK YOU FOR YOUR COOPERATION.
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SECTION A.
SCHOOL DESCRIPTIVE INFORMATION

Please answer the following questions about the school named on the front of this
questionnaire. Many of these questions relate specifically to the school’'s ESEA Title VII
Bilingual project. We understand that at some schools, an ESEA Title VII Biltngual project
may have components or sub-projects for each of two or more languages, and that these
components may, to some extent, be run as separate programs (with, for example, separate
budgets and separate staffs). For the purposes of this questionnaire, please answer all items
related to the Title VII Bilingual project about the entire project at this school. We realize
that this approach may require you to consolidate information about several language
components. However, the design of this study necessitates such project-level information.

— e e e ]

If you are completing questionnaires for more than one federally funded program within the
school, the first four items should be completed only once. If you have already answered these
questions, go on to Question 5 in Section A, School Descriptive Information.

As of October 1, 1978, indicate the number of students in this school enrolled in each of the grades
listed below. (If this school does not contain a particular grade level, enter zero.)

——.. Kindergarten — Grade 4 Grade 8
— Grade 1 — Grade 5 —— Grades 9-12
—— Grade 2 Grade 6 — Other

Grade 3 Grade 7 ——— Total Enroliment

What percentage of the students in this school are considered to be low-income students?
% of students
a. What criterion did you use to estimatz the above percentage of low-income students in the

school (e.g., students eligible for free or reduced price lunch, students from familics e.gible
for Aid to Families with Dependent Chiidren)?

Please indicate your estimate of the percentage of students enrolled in this school who live with
parents or guardians whose home language is not English.

—— % of students




4. Which of the following best describes the focation of this school? (Mark one.)

a) ___
(b) ——
(C} —
(d) ——
(e)
fy ——
(g ——

Large city, over 200,000 population

Suburb of a large city

Middle-size city, 50,000 to 200,000 population
Suburb of a middle-size city

Small city or town, less than 50,000 population
Rural area near a large or middle-size city

Rural area, not near a large or middle-size city

5. Please indicate which lunguages are funded under the ESEA Title V11 Bilingual project at this school
for the 1978-79 school year. (Mark all that apply.)

(@) ——
(b)
)
(d) —
e)

Spanish

French

Chinese

Japanese

Other (Please specify.)

The following questions ask about school-level Title VI Bilingual advisory committees. Although such
committees are not mandated at the school level, we are interested in whether or not one has been
instituted at this school.

6. Is there a Title VII Bilingual advisory committee at this school?

(a) ___.
(b) .

c)

Yes, there is one Title V1| Bilingual advisory committee at this school.

Yes, there are several advisory committees at this school, each representing a different
language component of the Title V11 Bilingual project. (Go on to Section B, Paid
Paraprofessionals.)

No, there is no Title V1! Bilingual advisory committee at this school. (Go on to Section B,
Paid Paraprofessionals.)
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SECTION B.
PAID PARAPROFESSIONALS

Questions in this section are concerned with members of this school’s paid paraprofessional staff
whose salaries are paid primarily by Title VII Bilingual funds. If there are no such Title Vv//

Bilingual-turded paid parapro fessionuls at this school, check the box below and go on to
Section C, Volunteers,

0 No Title VII Bilingual-funded paid paraprofessionals

—

How many of the paid paraprofessionals currently employed at this school receive salaries paid
primarily by Title VII Bilingual funds?

~— Number of Title V1| Bilingual-funded paid paraprofessionals

How many of these Title VII Bilingual-funded paid paraprofessionals are parents of children currently
enrolled in this school? (If none, enter zero and go on to Section C, Volunteers.)

—— Number of Title VI Bilingual-funded paid parent paraprofessionals

How many of these Title VII Bilingual-funded paid paraprofessionals are parents of childrent who are
currently being served by the Title V11 Bilingual project at this school? (If none, enter zero.)

-~ Number of Title VII Bilingual-funded paid paraprofessionals who are parents of children
being served




Questions 4 through 7 apply only to Title VII Bilingual funded paid paraprofessionals who are purents of
children currently enrolled in this school. These persons need not be parents of Title VI Bilingual
children.

4. L.sted below are some of the activities in which a paid paraprofessional might engage. Please go
through the hst and mark with a check each of those activities in which the Title VII Bilingual funded
pad parent paraprofessionals at this school actually do engage. Then go back and indicate with the
numbers_{ and 2 the two activities engaged in most frequently by the Title VII Bilingual funded paid
parent paraprofessional staff.

{a} ____ Releving teachers of non instructional duties or tasks (e.g., roll taking, correcting papers)
{b) —____ Assisting in the acquisition, preparation or retrieval of bilingual instructional materials
{c) .__.._. Assisting in the operating or monitoring of classroom learning centers

{4} ——_ Working with individual children or small groups on activities designed to improve their

English-speaking abilities

(e} —_ Working with individual children or small groups, reviewing or reteaching skills and
concepts they have already learned

() — Gwing special assistance to children with exceptional talents or dnffncultles (other than
difficulties with the English language)

(g —— Ennching the curriculum in areas requiring special skills or unique experiences (e.g., bi-
cultural activities)

(h) _—__ Assisting in the teaching of new skills or concepts to the children

(1) —_ Assisting in the non-classroom components of the school program (e.g., library, play-
ground, field trips)

() —— Other (Please specify.)




7 For each categury of school Title Vil Bilingual advisory committee members listed below, please
indicate 1) whether the members from this category are customarily ¢fec ted, uppointed, or sels-
selected (1.e., volunteers), und 2) whether the members customarily hold voling or non-voting
memberships on the school advisory committee. (If a category of individuals 1s not represented on
the school advisory committee, leave the spaces corresponding to that category blank.)

Categories (Roles) Elected Appointed | Volunteer || Voting Non voting
of Individuals (1) {2) (3) (4) (5

{a)  Parents of students
served by the
Title VI Bilingual
project

b - e

{b)  Parents of other
students attendi:q
the school

{c) Students

{d}  Professional school
personnel

{e) Paid Aides and
Assistants

(f)  Representatives of
non-public schools

(g)  Representatives of
community organi-
zations (e.g., civic,
business, church)

Y1y
~ae S




5. In the columns below are listed several activities related to the hiring of Title V11 Bilingual funded paid
parent paraprofessionals. Please indicate, by checking the appropriate row, who has primary
responsibility for carrying out each activity at this school.

Setting of | Nomination °| Interviewing Final selection
selection of of of paid parent
criteria candidates candidates paraprofessionals

{1) (2) (3) (4)

(b)  Teacher or other school-
level professional staff

{c) Paid paraprofessional
staff

{a)  School principal

(d}  Title VII Bilingual
Community Advisory
Committee

(e}  Special hiring committee
that includes parent
members

(f)  Special hiring committee
that does not include
parent members

{g)  District personnel officer
or other district adminis-
trative staff

(h)  Other (Please specify.)

Y ou have just been answering questions about all of the parent paraprofessionals in this school whose
salaries are paid primarily by Title VIl Bilingual funds. Questions 6 and 7 are concerned only with the parent
paraprofessionals paid with Title V11 Bilingual funds who work directly with children as part of the
instructional process. (If none of the Title V11 Bilingual-funded paid parent paraprofessionals works
directly with chuldren as part of the instructional process, check here and go on to Section C, Volunteers.

)

6. What percentage of the Title VII Bilingual-funded parent paraprofessionals who started this school
year working directly with children as part of the instructional process, have remained on staff at this
school?

. _ % of those who started the school year remain on staff
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7 How many hours of tormul traiung (e.g., workshops, conferences, seminars, supervised on-the-job
training) will the typical paid parent paraprofessional who works directly with children as part ot the
Instructional process be provided during the 1978-79 school year through the Bilingual project?
First, indicate the number of hours of formal training in the use of bilinguul educational techniques
and methods. Then, indicate the number of hours of formal training not specifically focused on
bilinguai education. (If none, enter zero.)

-~ Number of hours of training in the use of bilingual educational techniques and methods

—— . Number of hours of other formal training
H

SECTION C.
VOLUNTEERS

Questions in this section are concerned with the volunteer component of the Title VII Bilingual
program. More specifically, we are interested in those Title VII Bilingual volunteers who work
within the school’s educational program. |f there are no such Title V// Bilingual volunteers at this
school, check the box below and go on to Section D, Parents as Teachers for Their Own Children.

O No Title v Bilingual volunteers who work within the school’s educational program

1 Please estimate the number of volunteers who work within this school’s educational program on an
on-going basis as part of the Title V11 Bilingual project.

—— Number of Title VII Bilingual volunteers who work within the school’s educational program
2. How many of these Title VIl Bilingual supported volunteers are parents of children currently enrolled

mn this school? (If none, enter zero and go on to Section D, Parents as Teachers for Their Own
Children,)

— Number of Title VII Bilingual parent valunteers who work within the school’s educational
program

sy -




3. How many hours of tormul trairuny (e.g., workshops, conferences, seminars, supervised on the job
training) will the typical parent volunteer who works within the school’s educational program receive
Jduring the 1978 79 school year as part of the Bilingual project? First, indicate the number of hours of
formal training in the use of bi/inguul educational techniques and methods. Then, indicate the number
of hours of formal train:ng not specifically focused on bilingual education. (If none, enter zero.)

. Number of hours of training in the use of bilingual educational techniques and methods
Number of hours of other formal training

4. Listed below are some of the activities in which a Title VII Bilingual parent volunteer might engage.
Please go through the list and mark with a check each of those activities in which Title VIl Bilingual
parent volunteers at this school actually do engage. Then go back and indicate with the numbers 1
and 2 the two activities engaged 1n most frequently by these Title VII Bilingual parent volunteers.

(@) —___ Relieving teachers of non instructional duties or tasks (e.g., roll-taking, correcting papers)
{b) . Assisting in the acquisition, preparation or retrieval of b//inguul instructional materials
(c) _____ Assisting in the operation or monitoring of classroom learning centers

(d) ____ Working with individual children or small groups on activities designed to improve their
English-speaking abilities

(&) —___ Working with individual children or small groups, reviewing or reteaching skills and
concepts they have already learned

{f) .—— Giving special assistance to children with exceptional talents or difficuities (other than
difficulties with the English language)

(g) Enriching the curniculum in areas requiring special skills or unique experiences (e.g.,
bicultural activities)

(h) Assisting in the teaching of new skills or concepts to the children

() . Assisting in the non-classroom components_of the school program (e.g., library, play-

ground, field trips) a

(j; —— Other (Please specify.)

5. Fullowing are several possible methods for providing compensation to parents for expenses they incur

while volunteering their time and services at a school. Please mark with a check each method that is
used within the Title VII Bil:aigual project at this school to defiay the expenses incurred by parent
volunteers. Then go back and indicate with the number 7 the method of compensation used most
frequently.

(a) —__ Parent volunteers are provided with in-kind services (e.g., child care, babysitting).

(b) ____ Parent volunteers are reimbursed for out-of-pocket expenses (e.g., transportation).

{c} ___ Parent volunteers receive stipends to defray all or part of the expenses they incur.
(d) —_ Other (Please specify.)

{e) —_. No money or services are provided to defray expenses incurred by parent volunteers,
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SECTION D,
PARENTS AS TEACHERS FOR THEIR OWN CHILDREN

The single question 1n this section is concerned with efforts of the school’s Title V1| Bilingual
{ Pproject to involve parents in the educational process as teachers for thewr own children in the home.

b

Following are several activities and services that might be provided to parents who teach their own
children at home as part o ae Title VI Bilingual project. Please go through the list and mark with a
check each of the activitie nd services which has been provided by this school’s Title VII Bilingual
project during the 1978-79 school year. (Mark all that apply.)

(a)

{b)

P —

{c)
{d)
(e)
(f)

gy .

Group training sessions (held, for example, at school, at the district office, in a parent’s
home)

Workshops in which parents are assisted in making educational games and other
instructional matenals for use at home with their children

Individual training sessions /
Specially prepared materials that are sent home for parents’ use with their children
Written handouts {(e.g., pamphlets, handbooks) intended for individual home study

Other (Please specify.)

No activities or services are provided.




SECTION E.
COORDINATION/PROMOTION OF PARENTAL INVOLVEMENT ACTIVITIES

Questions in this section are concerned with the person or group of persons at thus school who
coordinates or promotes parental involvement activities. This person(s) might have responsibilities
such as. informing parents about district or school activities or policies, serving as a mediator or
arbitrator between parents and the district and/or school, or coordinating trdining or education
programs for parents. In responding to this section, please Ju not include any person(s) who
coordinates or promotes parental involvement activities at more than one school or is considered
to be a district level parental involvement specialist or coordinator. If there is no person at this
schuol who s responsible for coordinating and,'or promoting parental involvement activities, check
the box below and go on to Section F, School Funding.

(J No person responsible for coordinating and/or promoting parental involvement
activities

How many persons are there at this school who serve full-time to coordinate or promote parental
involvement activities? (If none, enter zero and go on to Question 5.)

—Number of full-time parental involvement coordinators

How many of these full time parental involvement coordinators spend time on activities related to

parental involvement withun the Title VI Bilingual project? (I none, enter zero and go on to Question 5.)

Number of full time parental involvement coordinators who spend time on Title VI| Bilingual
parental involvement activities

Please estimate the ruty/ number of hours per week spent by these full time parental involvement
coordinators on actvities related to parental involvement within the Title VI! Bilingual project.

—— Hours per waek spent an Title VII Bilingual parental involvement activities

Do the parental involvement coordinators associated with the Title VII Bilingual project at this school

also serve any other federal program?

No (Go on to Question 5.)
Yes

a. If yes, indicate which of the following programs, in addition to Title V11 Bilingual, are served

by these parental involvement coordinators.

— ESEATItle |
— ESAA
Follow Through

—— Other (Please specify.)

1
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You have Just been answenng questions about full time parental involvement coordinators who spend at
least some of their ime on Title VII Bilingual parental involvement activities. Questions 5 and 6 ask
about persons who are rot tull-time parental involvement coordinators but whose responsibilities
nonetheless include coordinating and,/'or promoting Title V1| Bilingual parental involvement activities,

5. How many persons are there at this school who are not tull time parental involvement coordinators
but whose responsibilities include coordinating and/or promoting pdrental involvement activities
assoctated with the Title VI Bilingual project? (If none, enter zero and go on to Question 7.)

—— Number of persons who are not full-time parental involvement coordinators but whose
responsibilities include coordinating and/or promoting Title VII Bilingual parental involvement
activities at this school

6. Please estimate the rota/ number of hours per week spent by the persons 1dentified in Question 5 on
activities related to parental involvement within the Title VI1 Bilingual project.

—— Hours per week spent on Title V11 Bilingual parental involvement activities

7. Listed below are some activities in which persons (whether working full-time or part-time) who are
responsible for coordinating and/or promoting parental involvement activities might engage. Please go
through the fist and mark with a check each of those activities in whith the person{s) responsible for
coordinating and/or promoting parental involvement activities within this school’s Title V11 Bilingual
project actually engages. Then go back and indicate with the numbers / and 2 the two activities
engaged in most frequently by this person(s).

(a) Visit parents in their homes to inform them about district or school activities and policies
(b) ____ Participate in meetings to inform parents about district or school activities and policies

{c) Conduct workshops to inform parents about the regulations and guidelines for the Title V11
Bilingual program

(d) ____ Serve as an advocate for parents before district, school and community

(e} ____ Serve as an advocate for the district and/or school to the parents

(f) _____ Serve as an arbitrator between parents and the district and/or school

(@) —— Recruit parents for involvement in Title V1! Bilingual district or school activities
(e.g., community advisory committees, paid paraprofessional positions, volunteer
positions, home tutors)

(h) Help to organize and/or to run programs to train parents in the use of bilingual educational

techniques and methods
(i) —__ Coordinate training activities for parents (e.g., workshops, conferences, seminars)
(i) _____ Provide counsel for parents concerning school-related problems
(k)

{n Help parents to locate services within the community (e.g., medical services, community
mental health services, welfare)

- Provide counsel for parents concerning family relationships

{m) Provide informal opportunities for parents and district and/or school personnel to interact
{n) Translate matenials (e.g., notices, handbooks) to be sent to parents
(o) . Other (Please specify.) —_ — .

Q ()')n)
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SECTION F.
SCHOOL FUNDING

{ Please answer the following questions about funding this school is receiving during the 1978 79
| school’year.
{

e e e ——————— N

|
|
\
|
|
|
1. s this school recewving the following types of funding for the 1978 79 school year? (Mark “yes” or ‘
“no’’ for each type of funding}.

YES NO

oo .. ESEATItle|

e ESAA

Follow Through

The Education for All Handicapped Children Act (P.L. 94-142)
Other Federal (excluding Title VI Bilingual funding)

State (Categorical funds)

2. How many years {including 1978-79) has this school received Title VII Bilingual funds?

__ Number of years

3. indicate the total amount of Title VII Bilingual funds that will be used to provide services for this
school during the 1978-79 school year.

$

4. How many students will receive services supported by Title VII Bilingual funds ut this schuol during
the 1978-79 school year? First, indicate the total number of students enrolled in this sthoul who will
receive services supported by Title VII Bilingual funds. Then, indicate the total number of non-public
school students who will receive Title VII Bilingual services at this school.

year

Number of non-public school students who will receive Bilingual services at this school during
the school year

Number of students enrolled in this school who will receive Bilingual services during the school

Q 13 23U
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You have now completed the formal portion of the questionnaire. The System Development
Corporation person who will be calhing to record your responses to these questions will also be
anxious to talk with you about any other significant parental involvement activities that oceur at
this school as part of the Title VII Bilingual project Pleuse use the space below to jot down any
comments that you would like to share with us about this school’s Title VII Bilingual parental
involvement activities,

THANK YOU FOR YOUR COOPERATION!

14
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FEDAC Clearance No. S-9
Expiration date: 4/80

FOLLOW THROUGH PARENTAL
INVOLVEMENT QUESTIONNAIRE

SCHOOL-LEVEL

As ¢ vitai part ot the Study of Parental Involvement in Four Federal Education Programs, this questionnaire
is designed tu collect information related to the Follow Through project’s parental involvement activities
operating at your school. Although parental participation i1s considered a valued aspect of several federal
educational programs including Follow Tiirough, little is actually known about the nature and extent of
such participation. The present study is being conducted by System Development Corporation (SDC) in
direct response to a congressional request for systematic, descriptive information on parental participation
in major federal educational programs, and to similar requests by federal program offices. In addition, the
results of the Study will be extremely helpful to local school people and parents who are attempting to
promote parental involvement in their districts and schools. All responses to this questionnaire will be
treated n accordance with federal privacy acts, results will not be reported in a form identifiable with any
person, school, or district.

This questionnaire requests descriptive information about the school identified above, as well as information
about several parental involvement program components. More specifically, it is organized into the following
s1X sections.

SECTION A. School Descriptive Information

SECTION B. Paid Paraprofessionals

SECTION C. Volunteers

SECTION D. Parents as Teachers for Their Own Children

SECTION E. Coordination/Promotion of Parental Involvement Activities
SECTION F. School Funding

To answer some of the questions contained in these sections, you may need to consult with personnel at the
school. We would appreciate your gathering the information needed to complete this questionnaire at your
earhiest convenience. A member of the study staff will be contacting you by telephone in the next few
weeks to record your answers.

Thas study is sponsored by the U. S. Office of Education’s Office of Evaluation and Dissemination. While
you are not required to participate, your cooperation is needed to make the results of the study comprehen
sive, accurate, and timely.

THANK YOU FOR YOUR COOPERATION.
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SECTION A.
SCHOOL DESCRIPTIVE INFORMATION

Please answer the following questions about the school named on the front of this questionnaire. |f you
are completing questionnaires for more than one federally funded program within the school, the first
tour 1tems should be compieted only once If you have already answered these questions, go on to
Uuestion 5 1in Section A, School Descriptive Information.

1. As of October 1, 1978, indicate the number of students in this school enrolled in each of the grades
hsted below. (If this school does not contain a particular grade level, enter zero.)

Kindergarten —_— Grade 4 Grade 8
Grade 1 Grade 5 — Grades 9-12
Grade 2 —  Gradest — Other
Grade 3 —— Grade — — Total
Enrollment

2 \What percentage of the students in this school are considered to be low-income students?
o of students
4 What criterion did you use to estimate the above percentage of low-income students in the school

(e g students eligible for free or reduced price lunch, students from famulies eligible for Ad to
Families with Dependent Children)? :

3 Please indicate your estimate of the percentage of students enrolled in this school who live with parents
or guardians whose home language is not English.

s of students

4. Which of the following best describes the location of this school? {Mark one.)
{a) Large city, over 200,000 population

(b} Suburb of a large city

{¢) Middle-size city, 50,000 to 200,000 population

{

{

d) — Suburb of a middle-size city

e} Small city or town, less than 50,000 population
{f) —__ Rural area near a large or middle-size city

g} —_ Rural area, not near a large or middle-size city

The foltowing questions ask about school-level Follow Through advisory committees. Although such com-
mitters are not mandated at the school level, we are interested in whether or not one has been instituted at
this school

5 Is there a Follow Through advisory commuttee at this school?
No {Go on to Section B, Paid Paraprofessionals.)
Yes




v For ‘each category of school advisory commuttee members listed below, please indicate 1} whether the
members from this category are customanly elected, upposnted, or selt sclected fie., volunteers), und 2)
whether the members customanily hold vutwiy or non oty memberships on the school advisory com
muttee. (if a category of indiduals 1s not represented on the school advisory committee, leave the
spaces corresponding to that category blank.)

Categories (Roles) Non-
f? .. Elected | Appointed | Volunteer || Voting | voting
of Individuals (1) 2) (3) (4) (5)

{a) Parents of students served by the
Foliow Through project

{b) Parents of other students currently
enrolied in the school

S ] f e e — e — e m e e -

{c)  Students

—— e

{4} Professional school personnel

te)  Paid Aides and Assistants

{f)} Representatives of non-public schools

{g) Representatives of community
organizations {e.g., civic, business,
church})

SECTION B.
PAID PARAPROFESSIONALS

Questions n, this section are concerned with members of this school’s paid paraprofessional staff whoge
salaries are paird primarily by Follow Through funds. If there are no such Follow Through-tunded paid
puraprotessionals at this school, check the box below and go on to Section C, Volunteers.

[___] No Follow Through-funded paid paraprofessicnals

1. How many of the purd puraptotessionals currently employed at this school receive salaries paid primarily
by Foliow Through funds?

____ Number of Follow Through-funded paid paraprofessionals




2 How many of these Foliow Through funded paid paraprofessionals are purents ot Children currently
etrofled mi this scnoot? (1f none, enter zero and go on to Section C, Volunteers.)

Number of Follow Through funded pard parent paraprofessionals

3 How many of these Follow Through funded paid paraprofessionals are putents ot children currently
being served by the Follow Through project at this school? (If none, enter zero )

Number of Follow Through funded paid paraprofessionals who are parents of children benrg
served

Questions 4 through 7 apgly only to Follow Through funded paid paraprofessionals who are purents vt
cinldren current!s enrolfled in this school. These persons need ot be parents of Follow Through children.

4 Listed below are some of the activities in which a paid paraprofessional might engage. Please go through
the list and mark with a check each of those activities in which the Follow Through-funded paid parent
paraprofessionals at this school actually do engage. Then go back and indicate with the numbers / and 2
the two activities engaged in most frequentiy by the Follow Through-funded paid parent paraprofession-
al staff.

(a) _____ Releving teachers of non instructional duties or tasks (e.g., roll-taking, correcting papers)
{(b) ____ Assisting 1n the acquisition, preparation or retrieval of instructional materials

{c)
(d)

Assisting in the operating or monitoring of classroom learning centers

Working with individual children or small groups, reviewing or reteaching skills and concepts
they have already learned

{e) Giving special assistance to children with particular academic difficulties or weaknesses
(f) ____ Enriching the curriculum in areas requiring special skills or unique experiences

(@) . Assisting in the planning and carrying out of learning activities based on the children’s
own interests, needs and capabilities

(h) . Assisting in the teaching of new skills or concepts to the children

(1} . Assisting in the non classroom components of the school program (e.g., library, playground,
field trips)

()} —— Other (Please specify.)




5 In the columns below are listed several activities related to the hiring of Follow Through funded paid
parent paraprotessiondls  Please indicate, by checking the appropriate row, who has prunar sy responsi
bility for carrying out each activity at this school.

Setting of | Nomination Interviewing| Final selection
selection of of of paid parent
criteria candidates candidates | paraprofessionals

(1) (2) (3) (4)

{a) School principal

(b} Teacher or other school-level
professional staff

{c) Paid paraprofessional
staff

(d} Follow Through Policy Advisory
Committee

{e} Special hiring committee that includes
parent members

{f)  Special hiring committee that does
not include parent members

{g) District personnel officer or other
district administrative staff

(b} Other (Please specify.)

You have just been answering questions about all of the parent paraprofessionals in this school whose
salaries are paid primanily by Follow Through funds. Questions 6 and 7 are concerned only with the
parent paraprofessionals paid with Follow Through funds who work Jirectly with children us purt of the
Ssltwlooruwl o ocess. (I none of the Follow Through-funded paid parent paraprofessionais works directly
with children as part of the instructional process, check here and go on to Section C, Volunteers. )

6 What percentage of the Follow Through funded parent paraprofessionals who started this school year
sorkong Jdiretiv with JAuldren as part of the instructional process have remained on staff at this school?

% of those who started the school year remain on staff

7 How many hours of furmu traimnyg (e.g., workshops, conferences, seminars, supervised on the job trainirg)
wiil the typical paid parent paraprofessional who works directly with children as part of the instructional
process be provided during the 1978 79 school year through the Follow Through project?

{1f none, enter zero.)

Number of hours of formal training




SECTION C.
VOLUNTEERS

Questions 1n this section are concerned with the volunteer component of the Follow Through project.
More specifically, we are interested in those Follow Through volunteers who work within the school’s
educational program. If there are no such Follow Throagh volunteers at this school, check the box
below and go on to Section [, Parents as Teachers for Their Own Children.

[:] No Follow Through volunteers who work within the school’s educational program

1 Please estimate the number of volunteers who work within this school’s educational program on an on-
going basis as part of tire Follow Through project.

Number of Follow Through volunteers who work within the school’s educational program

2 How many of these Follow Through-supported volunteers are parents of children currently enrolied
1r ths sohoo ™ (1 none, enter zero and go on to Section D, Parents as Teachers for Their Own Children.)

Number of Follow Through purent volunteers who work within the school’s educational program

3. How many hours of rormul truming (e.g., workshops, conferences, seminars, supervised on-the-job training)
will the typical parent vofunteer who works within the school’s educational program receive during the
1878-79 school year as part of the Follow Through project? (If none, enter zero.)

Number of hours of formal training

4 Listed below are some of the activities in which a Follow Through parent volunteer might engage. Piease
go through the list and mark with a check each of those activities in which Follow Through parent volun-
teers at this school actually do engage. Then go back and indicate with the numbers_/ and 2 the two
activities engaged in most frequently by these Foliow Through parent volunteers.

{a)
(b} ———_ Assisting in the acquisition, preparation or retrieval of instructional materials

Retlieving teachers of non instructional duties or tasks (e.g., roll-taking, correcting papers)

(c) Assisting in the operation or monitoring of classroom learning centers,

{d) Working with individual children or small groups, reviewing or reteaching skills and concepts
they have already learned .

{e) Giving special assistance to children with particular academic difficulties or weaknesses

{f) Enriching the curriculum in areas requiring special skills or unique experiences

{q) Assisting in the planning and carrying out of Ieafning activities based on the children’s own

interests, needs and capabilities
{hj
{1}

Assisting in the teaching of new skills or concepts to the children

Assisting in the non classroom components of the school program (e.g., iibrary, piayground,
tield trips)

{}} ———_ Other (Piecase specify )




5 Followiny are severdl possible methods for providing compensation to parents for expenses they incur
winie volutiteening thewr tune and services at a scheol. Please mark with a check each method that is used
withun the Foliow Through project at thus school to defray the expenses incurred by parent volunteers.
Then go back and indicate witke the number /_the method of compensation used most frequently.

{a) _____Parent volunteers are provided with in-kind services (e.g., child care, babysitting).

, (bl Parent volunteers are reimbursed for out of -pocket expenses (e.g., transportation).
(c} Parent volunteers receive stipends to defray all or part of the expenses they incur.
{d Other (Please specify )

{e) No money or services age provided to defray expenses incurred by parent volunteers.

SECTION D.
PARENTS AS TEACHERS FOR THEIR OWN CHILDREN

The singie question in this section 1s concerned with efforts of the school’s Follow Through project
to involve parents in the educational process as teachers for their own children in the home.

1 Folluwing are several activities and services that might be provided to parents who teach their own children
at home ds part of the Follow Through project. Please go through the list and mark with a check each of
the activities and services which has been provided by this school’s Follow Through project during the
1978-79 school year. (Mark all that apply.)

(d Group training sessions (held, for example, at school, at the district office, or in a parent’s home)

W) Workshops in which parents are assisted in making educational games and other instructional
materials for use at home with their children

(c) Individual training sessions

{d) ——__ Specially prepared materials that are sent home for parents’ use with their children

{e) _—___ Written handouts {(e.g., pamphlets, handbooks) intended for individual home study

tf) —_ Other (Please specify.)

No activities or services are provided.

{gi




SECTION E. -
COORDINATION/PROMOTION OF PARENTAL INVOLVEMENT ACTIVITIES

.

Questions in this section are concerned with the person or group of persons ut thus schuol who coordi-
nates or promotes parental involvement activities. This perso.i{s) might have responsibilities such as.
informing parents about district or school activities or policies, serving as a medhator or arbitrator
between parents and the district and,or school, or coordinating training or education programs for
parents In responding to this section, please Ju rot 1iclude any person(s) who coordinates or pro-
motes parental involvement activities at more than one school or 1s considered to be a district-level
parental involvement specialist or coordinator. If there is no person at this school who responsible

for coordinating and ‘or promoting parental involvement activities, check the box below and go on
to Section F, School Funding,

J w~o person responsible for coordinating and/or promoting parental jnvolvement activities

1 How many persons are there at this school who serve fu/ time to coordinate or promote parental jnvoive-
ment activities? (If none, enter zero and go on to Question 5.)

——— Number of full-time parental involvement coordinators

2 How many of these full time parental involvement coordinators spend time on actwvities related to parental
involvement withun the Follow Through project? (If none, enter zero and go on to Question 5.)

— Number of full time parental involvement coordinators who spend time on Follow Through parental
involvement activities

3 Please estimate the r.i/u/ number of hours per week spent by these full-time parental involvement coordina-
tors on activities related to parental involvement within the Follow Through project.

Hours per week spent on Follow Through parental involvement activities

4 Do the parental involvement coordinators associated with the Follow Through project at this school aiso
serve any other federal program?

No {Go on to Question 5.)
Yes

a If yes, indicate which of the following programs, in addition to Follow Through, are served by
these parental involvement coordinators.

——_ ESEA Title VIi Bilingual N
ESAA

— _ ESEATItle |
. Other (Please specify )

e
(o
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Y ou have just been atuswering questions about full time parental involvement coordinators who spend at

least suine of thea tune un Follow Through parental involvement activities. Questions 5 and 6 ask about
pEI-uNs WO are nul fudi Lirie parental involvement coordinators but whose responsibilities nonetheless sudilude
coordinating and, or promoting Follow Through parental involvement activities.

5. How many persons are there at thus school who are not full-tine parental involvement coordinators but
whose respunsibihities include coordinating and,/or promoting parental involvement activities associated
with the Follow Through project? (If none, enter zero and go on to Question 7.)

Number of persons who are not full time parentdl involvement coordinators but whose re$ponsibilities
inciude coordinating and.'or promoting Follow Through parental involvement activities at this school

6 Please estimate the toty/ number of hours per week spent by the persons identified in Question 5 on
Je’ cties related to parental involvement within the Follow Through project.

Hours per week spent on Follow Through parental involvement activities

7 Listed below dre some activities in which persons (whether working full time or part-time) who are respon
sible for coordinating and, or promoting parental involvement activities might engage. Please go through
the list and mark with a check each of those activities in which the person(s) responsible for cootdinating
and or promoting parental involvement activities within this school’s Follow Through project actually
engaaes. Then go back and indicate with the numbers 7 and .J the two activities engaged in most frequent-
Iy by this person(s). -

id) . Visit parents in their homes to inform th:m about district or school activities and policies

D) Participate in meetings to inform parents about district or school activi}ies and policies

— o

Canduct workshops to inform parents about the regulations and guidelines for the Follow
Through program and/or to familiarize ther~ with the Follow Through model

Cr

{d)
{e)

if+ —_— Recruit parents for involvement in Follow Through project activities {e.g., policy advisory com
muttees, paid paraprofessional positions, volunteer positions, home tutors)

Serve as an advocate for parents before district, school and community

Serve as an advocate for the project, district or school to the parents

{g)
{h)
(M
()
(k)
(n

{m)

Heip 10 organize and/or to run parent education programs
Coordinate training activities for parents (e.g., workshops, confererices, seminars)

Provide counsel for parents concerning school-related problems

Provide counsel for parents concerning family relationships

Help to run the career development program for Follow Through parents

Help to run the support services program for Follow Through parents

Provide informal opportunities for parents and school personnel to interact
(>} —__ Other {Please specify.)

Qo i | 9 24{_}
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SECTION F.
SCHOOL FUNDING

Please answer the following questions about funding this school is receiving during the 1978-79 school
year,

1. Is this school receiving the following types of funding for the 1978-79 school vear? (Mark “yes” or “no”
for each type of funding.)

YES NO

ESEA Title |

ESEA Title VII Bilingual

ESAA

The Education for All Handicapped Children Act (P.L. 94-142)

Other Federal (excluding Follow Through funding)
State (Categorical funds)

2. How many years (including 1978-79) has this school received Follow Through funds?

Number of years

3 Ind:cate the total amount of Follow Through funds that will be used to provide services for this school
during the 197879 school year.

S

4 How many students will receive services supported by Follow Through funds at t#:s school during the
197879 school year? First indicate the total number of students enrolled in this school who will receive
services supported by Follow Through funds. Then indicate the total number of non-public school
students who will receive Follow Through services at this school.

Number of students enrolled in this school who will receive Follow Through services during the
school year

Number of non-public school students who will receive Follow Through services at this school
during the school year




You have now comipleted the formal portion of the questionnaire. The System Development Corporation
person who will be calling to record your responses to these questions will also be anxious to talk with you
about any other significant parental involvement activities that occur at this schonl as part of the Follow
Through project. Please use the spuce below to jot down any comments that you would Like to shure with
us about this school’s Follow Through parental involvement activities.

THANK YOU FOR YOUR COOPERATION!
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FEDAC Clearance No. S-9
Expiration date: 4/80

FOLLOW THROUGH PARENTAL
INVOLVEMENT QUESTIONNAIRE

PROJECT-LEVEL

As a vital part of the Study of Parental Involvement in Four Federal Education Programs, this questionnaire
is designed to collect information related to parental involvement activities within your Follow Through
project Althoigh parental participation is considered a valued aspect of several federal educational programs
including Foilow Through, little is actually known about the nature and extent of such participation. The
present study is being conducted by System Development Corporation (SDC) in direct response to a con-
gressional request for systematic, descriptive information on parental involvement in major federal educa-
tional programs, and to similur requests by federal program offices. In addition, the results of the Study
will be extremely helpful to local school people and parents who are attempting to promote parental in-
volvement in their districts and schools. All responses to this questionnaire will be treated in accordance
with federal privacy acts, results will not be reported in a form identifiable with any person, school or
district.

This questionnaire requests descriptive information about your district as well as infurmation about two
parental involvement program components. More specifically, it is organized into the following three
sections.

SECTION A. District Descriptive Information
SECTION B. Supervision/Coordination of Parenta! Involvement Activities

SECTION C. Project-level Follow Through Policy Advisory Committees

To answer some of the questions contained in these sections, you may need to consuit with other personnel
in the project office and with people in the district office. We would appreciate your gathering the informa-
tion needed to complete this questionnaire at vour earliest convenience. A member of the study staff will
be contacting you by telephone in the next few weeks to record your answers.

This study is sponsored by the U. S. Office of Education’s Office of Evaluation and Dissemination. While
you dre not required to participate, your cooperation is needed to make the results of the study compre
hensive, accurate, and timely.

THANK YOU FOR YOUR COOPERATION.




SECTION A,
DISTRICT DESCRIPTIVE INFORMATION

Please answer the following questions about the district in which your Follow Through project operates.
I you are completing questionnaires for more than one federally funded program within the district, the
hrst three items should be completed only once. If you have already answered these questions, goon to
Question +n Section A, District Descriptive Information.

1 What s your district’s estimated 1978-79 per pupil expenditure for the elementary grades?
S

2 Indicate the total amount of each type of federal funding listed below that the district is receiving during
the 1978 79 school year. (If no money is being received from a particular source, enter zero.)

Follow Through

Elementary and Secondary Education Act (ESEA) Title |

Emergency School Aid Act (ESAA)

Elernentary and Secondary Education Act (ESEA) Title VII Bilingual

L2 O I 7 I V7

3 Within the district, which, if any, of the following federal programs provide services to non-public school
students” (Mark all that apply.)

Foilow Through

Elementary and Secondary Education Act (ESEA) Title |

Emergency School Aid Act (ESAA)

Elementary and Secondary Education Act (ESEA) Title VII Bilingual

4. Does your project’s Follow Through budget include a /ine item for parental involvement?

Yes
No (Go on to Section B, Supervision/Coordination of Parental Involvement Actities.)

a If yes, please indicate the amount of the parental involvement line item for the 1978-79
school year.

S

b 1f yes, what types of services and/or activities are supported within the pdarental involvement
budget category (e.g., project level Policy Advisory Committee, school-level advisory commut-
tees, parental involvement specialist, school-parent liaison, paid parent paraprofessionals,
parent velunteer program, hame tutoring program)?
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SECTION B.
SUPERVISION/COORDINATION OF PARENTAL INVOLVEMENT ACTIVIT!ES

Questions in this section are concerned with the person or group of persons who might operate ¢
e Jotic !t wevel to supervise and, or coordinate parental involvement activities. This person(s) imight
have responsibilities such as. informing parents about district or school activities or policies, coordi
nating training or education programs for parents, or serving as a mediator or arbitrator between
parents and the district and,'or school. [f there is @ person or group of persons whose responsibilities
include supervising and.'or coordinating parental involvement activities at the school level but whio
cesdles dt thore than une schuol, please consider the person(s) to be a district level staff person(s) and
answer the questions in this section about that personis). If there is no person in your district who is
responsible fur supervising and,'or coordinating parental involvenient activities, check the box below
and go on to Section C, Project-level Follow Through Policy Advisory Committees.

2 Nu person responsible for supervising and,'or coordinating parental involvement activities

. Huw many persuns are there at the district level who serve as fu/l-tune parental involvement specialists

or parent coord’'nators? (If none, enter zero and go on to Question 5.)

Number of full time parental involvement specialists/parent coordinators

How many of these full time parental involvement specialists or parent coordinators spend time on
activities related to parental involvement within the Folluw Through project. (If none, enter zero and
go on to Question 5.)

e Number of full time parental involvement specialists/parent coordinators who spend time on
Follow Through parental involvement activities

. Pledse estimate the ‘ulu, number of hours per week spent by these ful' time parental involvement special
ists or parent coordinators on activities related to parental involvement within the Foliow Through project.

Hours per week spent on Follow Through parental involvement activities

. Do the district level parental involvement specialists or parent coordinators associated with the Follow

Through project also serve any other federal program?
No {Go on to Question 5.)
Yes

a. If yes, indicate which of the following programs, in addition to Follow Through, are served
by these district level parental involvement specialists or parent coordinators.

— ESEA Title |
—_ ESEA Title VII Bilingual
—— ESAA

. Otrer {Flease specify.)

3~24

<



You have just been answering questions about full ime parental invoivement speciahists or parent coordi-
nators who spend at least some of their time on Follow Through parental involvement activities. Questions
5 and B ask about persons who are not ta tine parental involvement specialists or parent coordinators

but whose respomip.lities notie theloss in fude supervising and/or coordinating Follow Through parental
involvement activities.

5 How many persons are there at the district level who are not tull-tine parental involvement specialists or
parent coordinators but whose responsibilities include supervising and/or coordinating parental involve-
ment activities associated with the Follow Through project? (If none, enter zero and go on to Question 7.)

Number of persons who are not full time parental involvement specialists/coordinators but whose
responstbrlities include supervising and/or coordinating Foliow Through parental involvement
activities

6 Please estimate the roru/ number of hours per week spent by the persons identified in Question 5 on
activities related to parental involvement within the Follow Through project.

Hours per week spent on Follow Through parental involvement activities

7 Listed below are some activities in which persons (whether working full-time or part-time) who are
responsible for supervising and,'or coordinating parental involvement actwvities might engage. Please go
through the st and mark with a check each of those activities in which the district-level person(s)
re ‘ponsible for coordinating and,or supervising parental invalvement activities within the Foliow
Tt sugh project actually engages. Then go back and indicate with the numbers_/ and 2 the two
activities engaged in most frequently by this person(s).

fa) Coordinate visitations to parents to inform them about district or school activities or policies

{b} Participate in meetings to inform parents about district or school actwvities or pohicies

{c Coordinate activities for parents to train them and/or inform them about regulations and
guidehines for the Follow Through program (e. g., workshops, conferences, seminars)

{d) Help to organize and/or to run parent education programs

fe} ____ Coordinate a program to provide counsel for parents concerning family relationships

A
tf) Help to organize and/or to run the career development program for Follow Through pareqts

fa) . Help to organize and’/or to run the support services rogram for Follow Through parents
p p

{h) Recruit parents for involvement in Follow Through project activities (e. g., policy advisory
committees, paid paraprofessional positions, volunteer positions, home tutors)

) Serve as an advocate for parents before district and school administration

() Serve as an advocate for the project, district and/or school to the parents

(k) Serve as an arbitrator between parents and the district and/or school

{1) Provide informal opportunities for parents and school personnel to interact

tm) _____ Other (Please specify.)

4 .
| ERIC L 24y

i
|




SECTION C.
PROJECT-LEVEL FOLLOW THROUGH POLICY ADVISORY COMMITTEES

Questions i this section are soncerned with project level Policy Advisory Commuttees (PACs) which
are assuciated with the management of Follow Through projects. If there is no such Policy Advisury
Commuttee {(PAC) for your Follow Through project, check the box below.

Z No Project level Policy Advisory Commuttee {This completes the formal portion of the question
naire Please turn to page 11.)

L]

How many 1ulir.y members are serving on your project’s Follow Through Polhicy Advisory Coinmittee
{PAC) duning the 1978-79 school year?

Number of voting members

indicdte the number of vulig pu:ent members presently serving on the project Policy Adwisory Com
mittee (PAC) who belong to the following racial/ethnic groups.

- __ American Indian or Alaskan Native
Asian or Pacific Islander

— .. Biack, not of Hispanic origin
Hispanic

— Whute, not of Hispanic origin

Total number of voting parent members

How many of the voting members presently serving on the project PAC are parents of children who
are currently recen g Follow Through se.- _+ within the project?

Number of voting members who are parents of children being served

Fui vact category of Follow Through PAC members listed below, please indicate 1) whether the mem
bers fiom thss category are customarily efected, uppoinited, or self-selected (i, e., volunteers), und

2; whether the members customarily hold 1oty or non-votiniy memberships on the project PAC. (if
4 category of individuals is not represented on your project’s PAC, leave the spaces corresponding to
that category blank.)

Categories {Roles) Elected Appointed | Volunteer Voting Non-voting
of Individuals (n 12) {3) {4) (5)

tar  Parents of students served
by the Follow Through
project

(b} Parents of other students
attending a school in the
Follow Through project |

ich  Students B

() Professional school i
personnet i

e}  Paid Aiudes and Assistants {
I
i

{f1  Representatives of non
»ublic schools I

¥

gt Representatives of com
muynity organizations {e, ¢.,
civic, business, church)

247
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S Is the entire v oting membership of the project PAC selected (e. g., elected, appointed, self-selected) at
the same time?

(a) Yes, alt ot the voling seats on the project PAC are filled at the same time and for the same terms
of office.
by ____ Mo, terms of office are staggered so that all of the voting members are not selected at the same

point in time.

{ch

There are no set terms of office for voting members of the project PAC.

6 Which of the following statements best describes the policy governing how fong a member can serve on
your project’s PAC? (Mark one,)

tat —— A rember can serve on the project PAC for only one term of office.

bt _ __ A member can serve more than one term of office, however, these terms of office must be non-
consecutive.

fch A member can serve on the project PAC for a prescribed number of consecutive terms of office.

{dy —__ A member can serve on the project PAC for an unrestricted number of consecutive terms of

office or an unhimited amount of time.

7 Which of the following statements best describes the procedure customanily used to select Follow

Through PAC officers® Please answer this question first for the PAC chairperson and then for all other
PAC officers

Elected Appointed Volunteered
to the position(s) to the position(s* for the position(s)
{1 (2) (3)
PAC -

Chairperson

Other PAC
Officers

8 Please mark the statement which best describes the terms of office for Follow Through project PAC
officers.

{a) A project PAC officer can serve as an officer for only ane term of office.

thy ____ A project PAC officer can serve more than one term of office, however, these terms of office
st be nonconsecutive.

‘et ____ A project PAC officer can serve in tus or her position for a prescribed number of consecutive
terms of office

tdr . Awproject PAC off cer can serve as an ofticer for an unrestricted number of consecutive terms of

office or an unhmited amount of time,

O
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10

How many formadl business meetsngs of the entire project PAC will be held during the 1978 79 school
year? tinciude m your total the meetings which have already been held p/.» an estimate of the number
of meetings which will be held between now and the end of the school year. Do ot include workshops,
tratning sessions or seminars held for PAC members.)

Total number of formal business meetings this school year

Betow are usted several activities often associated with the conduct of formal meetings of a project PAC
Piedse indicate, by checking the appropriate column, the person or group of persons who has prunary
respons.ointy for carrying out each activity on your project’s PAC. If responsibility for a given activity
1S wured e quduy DY two Of more persons or groups, please check the appropriate columns for all persons
or yroups who share that responsibihity,

Follow
Through
Follow Parent Other
Through g:r(:z;dt‘anlamr/ PAC Other Other (Please
Project Invelvement Chair- PAC PAC specify
Director Specialist person Officer(s) | Member(s) below.)
{1) (2) (3) (4) (5) (6)
{a} Preside at
PAC meetings
(b} SetPAC meeting
agendas
{c) Select PAC
meeting sites
(d Select PAC
meeting times
{e} Review/approve
PAC meeting
minutes ,

7244
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Beiuw, are histed sume uf the umportant mdnagement activities i which project PACs miay be engaged. Please indicate by checking the appropriate

coiumn the e, L

wetton O which your project PAC exercises with regard to edch activity. {Mark only one column for each activity.)

-

Management Activities

PAC uas nu advisory or
decisiun makiky role
and nw respunsinbty
of nu apportumty for
tivolvenent

tn

PAC advises the LEA
making decsions, LEA
has sole decision making
responsinhty

12}

Oecision making

responsibility 15

jomtly shared by

PAC and LEA.
(3}

PAC has exclusive or
prncipal decision
miaking authority.

Developiny the Follow Through project apphcation

(o}

‘Ptannmq specific components of the Foliow Through

Project

el

Establishing goals and objectives for Follow Through
project components

td]

Monitoring implementation of Follow Through project
components

(e}

Evaluating the extent to which goals and objectives
tor various project components are being met

fy

Reviewing Follow Through project budget allocaticns
tor parental involvement activities

Reviewiny other Follow Through project budget
atfocations

Signing off on Follow Through project budget
ailocations for parental involvement activities

Signming off on other Follow Through project
budget aliccations

Estabhishing ehigibihity requirements for employing
parents with Follow Through funds

Selecting Follow Through professional staff (e. g.,
teachers, math reading specialists, media resource
speciahists)

Selecting Follow Through paraprofessional staff (e g,
cltassroom aides, teaching assistants, playground’
lunchroom ardes, clerical assistants)

Evaluating Follow Through professional staff

(RAY]

Evalugting Foliow Through paraprofessional staff

52

Handhing staff and community complaints

i

Orthee (Please sprecify.)

{ “~
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13.

14.

15.

tain aspects of PAC business? (Please consider an executive committee to be a subcommittee, do ot
consider an ud fioc, 1 ., temporary, committee to be a subcommittee.)

Are there subcommittees of your project’s PAC which meet regularly for the purpose of handling cer }
— Yes I

No (Go on to Question 13.)

a. If yes, please indicate the number of subcommittees which have met regularly during the
1978 79 school year,

subcommittees have met regularly during the 1978-79 school year

b. If yes, what types of responsibilities have been delegated to these subcommittees (e. g.,
authority to decide upon PAC budget allocations, responsibility for monitoring or evaluat
ing Follow Through project components)?

Indicate the total amount of your project PAC’s budyet tor operating eapenses und uctivities during
the 1978-79 school year. (If none, enter zero.)

S

How much of the money referred to in Question 13 is funding over which the project PAC has direct
«ontrol? In other words, how much of this money can the project PAC use at its own discretion?
M none, enter zero.)

S

How many of the . utiny members presently serving on your project’s Follow Through PAC also serve
as voting members on district level advisory groups for the following federal programs? (if none, enter
.zero )

serve on an ESEA Title | district-level advisory group
serve on an ESEA Title VII Bilingual district-level advisory group
serve on an ESAA district-level advisory group




Although Follow Through advisory committees are mandated at only the project-lesel, they afe sometimes
nstituted at other levels as well. The last three questions in this seotion ask about the extent to which ad-
visory committees associdted with the Follow Through program exist beyond the project jevel.

16 Approximately what percentage of the schools in your Follow Through project have advisory com
mittees? ({If no school level Follow Through advisory committees exist in your project, check here
and go on to Question 18. . __ __)

% of the Follow Through schools have school level Follow Through advisory committees

17 How many of the voting members presently serving on your project-fevel PAC also serve as voting
members on school-level Follow Through advisory committees?

serve on school-level Follow Through advisory committees

18 We are a'so interested in advisory committees, other than project-level or school-level, which serve
your Follow Through project or schools within your project. Which, if any, of the following types
of advisory committees serve your Fo'llow Through project? (Mark all that apply.)

Regional (1. e , advisory committees that consist of members from more than one district
within a state)

County

Intermediate (i.e., advisory committees that cunsist of members from more than one school
within a district)

Other (Please specify.)
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}

SO VTV




¥ ou have now completed the formal portion of this questionnaire. The System Development Corporation
Ferson who will be calling to record your responses to these questions will also be anxi0us to talk with you

;about any other significant parental involvement activities that occur at the project level as part of the

/‘ Foliow Through program. Pleuse use the space below to jot down any comments that s ou would like to
share with us about your project’s Follow Through parental involvement activities.

THANK YOU FOR YOUR COOPERATION!
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