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3.3 Provide additional descriptive information which may be needed by the
Project Staff in interpreting the results and preparing the report of
the field test.

Director, WRISE Project Local School Participant

(Date) (Name of college/university)

(Date)



Your Name:

LOCAL SCHOOL COMPONENT QUESTIONNAIRE:

CURRICULAR ARRANGEMENTS

Date:

89

Month Day Year

Title and Brief Description of Your Position; e.g., Science Teacher, Counselor.

Directions: This questionnaire is lesigned to measure the usability, effectiveness,

value, and quality of the WRISE materials that you have used in your

knowledge-gaining and/or educational improvement activities. It is in

five parts:

Filmstrip: "Curricular Patterns in Secondary Schools"

Audiocassette: "Experiences of a Middle School, a Junior
High School, and Two Senior High Schools with Curricular

Patterns"

Textbook, Chapter 4: "Curricular Arrangements"

Learning Guide, Chapter 4: "Curricular Arrangements"

Complete Set: "Curricular Arrangements"

The questionnaire is to be completed by staff members who used mly of the above

materials to gain an understanding of concepts and practices or to adapt and use them

in an improvement activity. Please respond to each part of the questionnaire that

deals with material you have used and to Part V. Do not respond to material you have

not used.

Questionnaire constructed by Professor Herbert J. Klausmeier, Director, Wisconsin Program for the Renewal and

Improvement of SecondarY Education. with review by John Daresh of the Wisconsin Project and local school staff

participating in the field test.

0 1980--The Regents of the University of Wisconsin System for the Wisconsin Research and Development Center

for Individualized Schooling.

Copyright is claimt,d only during the period of development, test, and evaluation. unless authorization is received

from Ole National Institute of Education to claim copyright on che final materials. For the current copyright

status, contact either the copyright proprietor or the Natiorial Ingtitute of Education.

Center Contract NO. 011-NIE-C-78-0117

Wisconsin Research and Development Center for Individualized Schooling
()
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Local Staff

Directions:

I .

Component Questionnaire Regarding: Curricular Arrangements

Enter a i* in the appropriate column to indicate
our reactions from very hi h to very low.

Enter
Patterns

Fl.

your responses regarding the FILMSTRIP "Curricular
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in Secondary Schools"

Usability,in terms of a reasonable amount of
preparation required of you prior to using it.

F2. Effectiveness for contributing to your under-
standing of the concepts and practices presented.

-

F3. Value or importance of the concepts and practices
portrayed.

F4. Quality in terms of the visuals, sound, and rate
of presenting concepts and practices.

i

F5. Quality in terms of gaining and holding attention.

F6. Appropriateness in terns of length.
,

F7. Your general reaction to the filmstrip.

F8. Should this filmstrip be used next year to acqua nt
new teachers, students, parents, or other persona
with the concepts and practices presented.

Yes

F9. Comments:

Undecided No

II. Enter your responses regarding the AUDIOCASSETTE, "&periences
a Middie School, a Junior *igh School, and Two Senior High
,:s with Curricular Patterns"

Al. Usability in terms of a #easonable amount of prepa-
ration required of you kior to using it.

A2.
,

Effectiveness for contributing to your understanding
of the concepts and practices presented.

A3. Value or importance of the concepts and practices
presented.

A4. Quality in terms of its sound and rate of
presentation.

_

,

A5. Quality in terms of gaining and holding attention.

A6. Appropriateness in terms of length of each segment.
_.

A7. Your general reaction to the audiocassette.
_

A8. Should this audiocassette be used next year to
acquaint new teachers or other persons with the
concepts and practices presented.

Yes Undecided

A9. Comments:

No



Loc
Arr

91

11 Staff Component Questionnaire Regarding: Curricular

ingements

Enter your responses regarding TEXTBOOK, CHAPTER 4, "Currl"cular

4
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A
Arran2ements"

Tl. Usability in terms of a reasonable amount of prepa-

ration required by you prior to using it.

T2, Effectiveness for contributing to your understanding

of the concepts and practices presented.
. -

T3. Value in terns of presenting current and important

information.' , f 4

T4. Quality in terns of the number and kind of concepts

and practices presented.

T5. Effectiveness of the questions at the end of each

section in t6rus of aiding you to analyze and evaluate

the concepts and practices presented.

T6. Appropriateness in terms of length.

N.

-

N.

I

.

T7. Your general reaction to the chapter.

-4

T8. Should this textbook chapter be used next year to

acquaint new teachers or other persons with the

concepts and practices presented.

Yes

T9. Comments:

Undecided No

IV. Enter your responses regarding Learning auide, Chanter 4,

"ricular Arrangewents"

Tne Learning .'luide chapter is intended for use by individ-

uals, pairs, and/or small groups to aid them in increasing

their understanding of the concepts, principles, and prac-

tices included in the textbook chapter, the filmstrip, and

the audiocassette through use and study of the materials

with a, maximum amount of independence and flexibility.

Ll. Usability in terms of a reasonable amount of prepara-

tion required of you prior to using it.
.

L2. Usability in terms of the amount of time required for

interaction between the improvement leader and the staff.
..- . ._

-

1E3. Clarity of the suggestions and directions.

.

L4. Usability in terns of being able to complete the

selected or assigned questions and activities in a

Teasonable amount of time.

L5. Effectiveness in terms of facilitating understanding

and application of the concepts and practices.
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Local Staff Component Questionnaire Regarding: Curricular
Arrangements

V.

L6. Availability of the filmstrip, audiocassette, and
projection eqUipment.

1

L7. Your general reaction to the Guide chapter.

L8. For each chapter section, check the percentage of the questions and
activities that were completed:

4

I. Filmstrip. 75% or more, 50-74%, 25-49%, 1-24%, 0%

II. Audiocassette. 75% or more, 50-74%, 25-49%, 1-24%, 0%

III. Book Chapter. 75% or more, 50-74%, 25-49%, 1-24%, 0%

IV. Application Activities. 75% or more, 50-74%, 25-49%,

1-24%, 0%

L9. Should this Guide chapter be used by new faculty members and other
interested persons?

Yes Undecided

L10. Comments:

"n4rricular

Cl.

Arrangements"

Usability.
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C2. Effectiveness in aiding you learn the concepts
and illustrative practices.

,

C3. Quality, recognizing it is the field test edition.
,

I

.

C4. Value of the concepts and illustrative practices presented.

C5. Desirable interrelation of content of the textbook
chapter, the filmstrip, and the audiocassette.

. .

C6. Desirable relationship of the Learning Guide with the
,

other materials.
-

. ommen s:

1 u,



STAFF QUESTIONNAIRE:

INSTRUCTIONAkMATERIALS OF THE WISCONSIN PROGRAM
FOR THE RENEWAL AND IMPROVEMENT OF

SECONDARY EDUCATION

Your Name: Date:

93

Month Day Year

Title and Brief Description of Your Position; e.g., Science Teacher, Counselor.

Directions: This questionnaire is designed to measure the usability, effectiveness,
value, and quality of the WRISE materials that you have used in your
knowledge-gaining andlor educational improvement activities. It is

in five parts:

Filmstrips

Audiocassettes'

Textbook Chapters

Learning Guide Chapters

Complete Sets of Materials

The questionnaire is to be completed by staff members who used any of the
above materials to gain an understanding of concepts and practices or to
adapt and use them in an improvement activity. Please respond to each part
of the questionnaire that deals with material you have used and to Part V.
Do not respond to material you have not used.
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Directions: Enter a lin the appropriate column to indicate

your reactions from very high to very low.

Enter

Fl.

.

your responses regarding the FILMSTRIPS:
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Usability in terms of a!_teasonable amount of

preparation required of you prior to using them. .

F2. Effectiveness for contributing to your under-
standing of the concepts and practices presented.

F3. Value or importance of the concepts and
practices portrayed.

F4. Quality in terms of the visuals, sound, and
rate of_presenting concepts and practices.

F5.
,

Quality in terms of gaining and holding attention.

F6. Appropriateness in terns of length.

F7. Your general reaction to the filmstrips.
1

F8. Should relevant filmstrips be used next year to
acquaint new teachers, students, parents, or other

persons with the concepts and practices presented.

Yes Undecided No

F9. Comments:

II. Enter your responses regarding the AUDIOCASSETTES:

Al. Usability in terms of a reasonable amount of
preparation required of you prior to using them.

A2. Effectiveness for contributing to your understand-
ing of the concepts and practices presented.

-

.

A3. Value or importance of the concepts and
practices presented.

A4. Quality in terms of its sound and rate of

presentation.

-

A5. Quality in terms of gaining and holding attention.

A6. Appropriateness in terms of length of each segment.

A7. Your general reaction to the audiocassettes.
i

A8. Should rel vant audiocassettes be used next year
to acquaint new teachers or other persons with 1

the concep s and practices presented.

Yes Undecided No

A9. Comments:
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Enter

Tl.
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yourresponses_regardin0EXTBOOK CHAPTERS:
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Usability in terns of a reaionable amount of

ipreparation required by yoitprior to using. them.

12. Effectiveness forcontributing to your ul,derstand-

ing of the concepts and practices presented.

13. Value in terms of presenting current and
im.ortant information.

14. Quality in terms of the number and kind o
concepts and practices presented.

15. Effectiveness of the questions at the end of
each section in terms of aiding you to analyze
and evaluate the concepts and practices presented.

16. Appropriateness in terms of length.

17. Your general reaction to the textbook chapters.

18. Should relevant TEXTBOOK CHAPTERS be used next
year to acquaint new teachers or other persons

with the concepts and practices presented.

Yes Undecided No

19. Comments:

IV. Enter your responses regarding the LEARNING GUIDE CHAPTERS:

The Learning Guide chapters are intended fbr use by

individuals, pairs, and/or small groups to aid them in

increasing their understanding.of the concepts, prin-

ciples, and practices included in the textbook chapters,

the filmetrips, and the audiocassettes through use and

study of the materials with a maximum amount of
independence and flexibility.

Ll. Usability in terms of a. reasonable amount of
preparation required of you prior to using them.

U. Usability in terms of the amount of time required for

interaction between the improvement leader and

the staff.

L3. Clarity of the suggestions and directions.

L4. Usability in terms of being able to complete the
selected or assigned questions and activities in
a reasonable amount-of time.

L5. Effectiveness in terms of facilitating understanding
and application of the concepts and practices.
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L6. Availability of the filiiatrips, audiocassettes, and

projection equipment.

00
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L7. Your general reaction to-the Guide chapters.

L8. For each chapter section,,check the percentage of the

questions and activities that were completed:

I. Filmstrip. 75% or more, 50-74%, 25-49%, 1-24%, 07.

II. Audiocassette. 75% or more, 50-74%, 25-49%, 1-24%, 0%

III. Book Chapter. 75% oyfmore, 50-74%, 25-49%, 1-24%, 0%

IV. Application
Activities.

75%'or more, 50-74%, 25-49%, 1-24%, 0%

L9. Should relevant Guide chapters be used by new faculty members and other

interested persons?

Yes

L10. Comments:

Undecided No

Cl. Usability
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C2. Effectiveness in aiding you learn the

concepts and illustrative practices. ,

C3. Quality, recognizing iris the field test edition.

C4. Value of the concepts and illustrative practices
presented. . .

C5. Desirable interrelation of content of the textbook
chapters, the filmstrips, and the audiocassettes.

C6. Desirable relationship of the Learning Guide Chapters
with the other materials.

C7, Comments:



SECOND SEMESTER 1980-81 LOCAL SCHOOL LEADER'S REPORT OF THE FIELD TEST OF

THE WISCONSIN PROGRAM FOR THE RENEWAL AND IMPROVEMENT

OF SECONDARY EDUCATION

Name: School:

Date:

97

This report is in two parts. Part I calls for information regarding

the nature of your improvement activities. Part II deals with the appli-

cability and effectiveness of the 6-step improvement process and the,

strategies described in each chapter of the Educational Improvement

Leader's Manual. (The same improvement process and strategies appear in

each chapter of the Manual.)

Please complete each part and return it not later than May 15, 1981.

You may wish to duplicate this form and have one or more staff members

complete it if they took initiative for a particular activity. Or you may

wish to have a committee or individual staff members provide information,

particularly for Part I.
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Part I

Directions:

%

Check t/ each component toward which your knowledge-gaining,
planning, and/or improvement activities were directed and enter
the percentage of your total school staff participating.

1.1. Educational Programming (Part I): Arranging a total program
of courses and other activities for each student for the year
or semester

1.2. Educational Programming (Part II): Arranging an instructional
program for each student within each course

%

% 1.3. Curricular Arrangements

% 1.4. Experiential Learning and Career Education

% 1.5. Student Decision Making

1.6. Evaluation of Student Learning and Educational Programs

% 1.7. Administrative Arrangements for Shared Decision Making

% 1.8. Organization for Instruction

% 1.9. Teacher-Advising

Directions: Check t/ each chapter of the textbook, The Renewal and Improvement
of Secondary Education: Concepts and Practices, that was used and
enter the percentage of your total school faculty that used it.

% 2.1. Chapter 1: "A Conceptual Design for Self-Renewing Secondary
Education"

% 2.2. Chapter 2: "Educational Programming
Student (I)"

' 2.3. Chapter 3: "Educational Programming
Student (II)"

2.4. Chapter 4: "Curricular Arrangements"

for the Individual

for the Individual
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% 2.5. Chapter 5: "Experiential Learning and Career Education"

% 2.6. Chapter 6: "Student Decision Making Arrangements"

% 2.7. Chapter 7: "Evaluation of Student Learning and Educational

Programs"

% 2.8. Chapter 8: "Administrative Arrangements"

2.9. Chapter 9: "Organization for Instruction and Advising"

% 2.10. Chapter 10: "Teacher-Advisor Programs"

Check each chapter of the
the Renewal and Improvement

Learning Guide for the Wisconsin Program for

of Secondary Education: School Staff Members

that Was
used it.

%

used and enter the percentage of your total school faculty that

3.1. Chapter 1: "A Conceptual Design for Self-Renewing

Secondary Education"

% 3.2. Chapter 2: "Educational Programming for the Individual

Student (I)"

% 3.3. Chapter 3: "Educational Programming for the Individual

Student (II)"

% 3.4. Chapter 4: 4"Curricular Arrangements"

% 3.5. Chapter 5: "Experiential Learning and.Career Education"

% 3.6. Chapter 6: "Student Decision Making Arrangements"

% 3.7. Chapter 7: "Evaluation of Student Learning and Educational

Programs"

% 3.8. Chapter 8: "Administrative Arrangements"

% 3.9. Chapter 9: "Organization for Instruction and Advising"

% 3.10. Chapter 10: "Teacher-Advisor Programs"
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Check ,/ each chapter of the Educational Improvement Leader's Manual that
you used.

4.1. Chapter 1: "Introduction to the Wisconsin Program"

4.2. Chapters 2-3: "Educational Programming for the Individual
Student"

4.3. Chapter 4: "Curricular Arrangements"

4.4. Chapter 5: "Experiential Learning and Career Education"

4.5. Chapter 6: "Student Decision Making Arrangements"

4.6. Chapter 7: "Evaluation of Student Learning and Educational
Programs"

4.7. Chapter 8: "Administrative Arrangements"

4.8. Chapter 9: "Organization for Instruction and Advising"

4.9. Chapter 10: "Teacher-Advisor Programs"

Check ,/ each filmstrip dhat was used and enter the percentage of your total
school faculty that used it.

% 5.1. "Introduction to the Wisconsin Program for the Renewal
and Improvement of Secondary Education"

% 5.2. "Educational Programming for the Individual Student in
Secondar) Schools: Part I"

% 5.3. "Educational Programming for the Individual Student in
Secondary Schools: Part II"

% 5.4. "Curricular Patterns in Secondary Schools"

% 5.5. "Work and Other Career Education Activities in Secondary
Schools"

% 5.6. "Student Decision/talking in Secondary Schools"

% 5.7. "Evaluating Student Learning and Educational Programs
in Secondary Schools"

tj.j
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% 5.8. "Administrative Arrangements for Shared Decision Making
in Secondary Schools"

% 5.9. "Instruction and Advisory Arrangements in Secondary Schools"

% 5.10. "Teacher-Advisory Programs in Secondary Schools"

Check I each audiocassette that was used and enter the percentage of your
total school faculty that used it.

% 6.1. "Experiences of Two Middle Schools and Two Senior High Schools
with Educational Programming for the Individual Student:
Part I"

% 6.2. "Experiences of Two Middle Schools and Two Senior High Schools
with Educational Programming for the Individual Student:

Part II"

% 6.3. "Experiences of a Middle School, a Junior High School, and
Two Senior High Schools with Curricular Patterns"

% 6.4. "Experiences of a Middle School, a Junior High School, and
Two Senior High Schools with Work and Other Career Education
Activities"

% 6.5. "Experiences of a Middle School, a Junior-Senior High School,
and Two Senior High Schools with Student Decision Making"

% 6.6. "Experiences of a Middle School and a Senior High School with
Evaluating Student Learning and Educational Programs"

% 6.7. "Experiences of Two Middle Schools and Two Senior High Schools
with Instruction and Advisory Arrangements"

% 6.8. "Experiences of a Middle School and Two Senior High Schools
with Administrative Arrangements for Shared Decision Making"

% 6.9. "Experiences of a Middle School, a Junior High School, and
Two Senior High Schools with Teacher-Advisor Programs"
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Check /which of the following were used in addition to the WRISE materials
(do not include materials for students):

7.1. Other printed material similar substantively to the WRISE print
materials. Give the title(s) of the printed materials:

7.2. Other filmstrips or films similar substantively to the WRISE
filmstrips. Give the title(s) of the visuals:

7.3. Other audiocassettes similar substantively to the WRISE audio-
cassettes. Give the title(s) of the audiocassettes:

7.4. Resource persons or consultants. Give the name(s) and the number
of days served:

7.5. Visits to schools or other places. Give the number and places:

7.6. Telephone calls to schools or other places. List the schools or
other places called:

7.7. Meetings or workshops attended outside your school and school
district. Describe briefly.

7.8. Meetings or workshops in your school or district other than during
regular school hours; e.g., on Saturday, in evenings, at other
times when school is not in session. Describe briefly.

1
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Description of your administrative, financial, and other arrangements

8.1 Enter the name(s) and position of the improvement leader(s).

3.2 Give the name of your school's improvement committee or other committee
or council responsible for planning and coordinating the improvement
activities and list the number of persons and categories of positions.

Name of committee

Number:

Comments:

Number:

Administrators Students

Counselors Parents

Teachers Other

8.3 Check I how often the improvement committee meets regulari y.
,

Weekly

Bimonthly

MOnthly

Less than monthly

Caaments:

8.4 Check I when the participating staff meets for its planning, prepara-
tion, and evaluation activities.

only during the regular school day during the school year.

only outside the regular school day during the school year.

only during the summer or vacation periods when the school is
not in session.

some combination of the above.

Describe the time(s) briefly:
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8.5 Yes No

8.6

Check whether any of the participating staff receives additional pay
for any part of their participation. If yes, describe briefly who
receives the pay, how much, and the timing of their activities.

Yes No

Has planning and starting the improvement activities resulted in
increased costs to your school? If yes, indicate the amount and
for what purposes. If no, indicate how it is done without increasing
costs.

8.7 Will the planned improvements when implemented the first year
increase, decrease, have no effect on per-pupil cost?

Explain briefly.

11
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Part II

(Questions in Part II are based on the
Educational Improvement Leader's Manual)

Directions: Enter a in the appropriate column to indicate your reactions
from very high to very low.

Importance of the improvement leader having the
following knowledge, training, and experience:

1. The leader has had experience as a middle, junior
high, or senior high school teacher, counselor,

or administrator.

2. The leader has had experience in leading a local
effort (such as a Title I or Title IVc Project)
and is strongly committed to leading an improve-
ment effort.

3. The leader has participated in a workshop de-
signed specifically for leaders of this educa-

tional improvement program.

4. The leader has studied the textbook, the 10

filmstrips, and the 9.audiocassettes of the
Wisconsin Program, and can explain the concepts
and practices included in them.

5. The leader has studied the Learning Guide for
the Wisconsin Program for the Renewal and Im-
provement of Secondary Education: School Staff

Members and can use it in leading the school's
educational improvement effort.

6. The leader has determined his or her level of
expertise related to eaCh objecttve of the
Design for the Renewal and Improvement of
Secondary Education and has identified any
objectives for which he.or she will require
expert assistance from within or outside the
school to lead an improvement activity.

Comments:
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Directions: Enter a I in the appropriate column to indicate your reactions

from very high to very low.

:sabllit:1, of the following general plan for leading

:sour schoo"'s educational improvement activities in
terms of the time and effort required for using it.

7. Establish a need for educational improvement.

8. Emphasize the importance of continuing educa-
tional improvement.

9. Clarify staff roles and responsibilities related
to the improvement activities.

10. Arrange incentives to promote the continuing
involvement of the staff in improvement
activities.

11. Provide organizational and administrative
mechanisms to involve the staff in planning,
monitoring, and evaluating the improveumnt
activities.

12. Assure that time, space, and other physical
arrangements are provided for the staff to plan

and evaluate their improvement activities.

13. Identify district and state support for the
improvement activities.

Effectiveness of the general plan in terms of aiding

the staff start an improvement effort.

14. Establish a need for educational improvement.

15. Emphasize the importance of continuing educa-

tional improvement.

16. Clarify staff roles and responsibilities related
to the improvement activities.

17. Arrange incentives to promote the continuing
involvement of the staff in improvement
activities.
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18. Provide organizational and administrative
mechanisms to involve the staff in planning,'
monitoring, and evaluating the improvement
activities.

19. Assure that time, space, and other physical
arrangements are provided for the staff to
plan and evaluate their improvement
activities.

20. Identify district and state support for

dhe improvement activities.

Usabilitu of the six-step improvement process in
terms of the time and effort required for using it.

21. Assess your school's situation.

22. Develop your school's improvement plan.

23. Carry out the staff's information-gaining activities.

24. Carry out the staff's preparatory activities.

25. Carry out the implementation activities.

26. Carry out the evaluation activities.

27. The preceding 6 steps as a total process.

Effectiveness of the six-step improvement process in
terms of aiding your staff achieve its educationaZ

improvement goals.

28. Assess your school's situation.

29. Develop your school's improvement plan.

30. Carry out the staff's information-gaining activities.

31. Carry out the staff's preparatory activities.

32. Carry out the start-up activities.

33. Carry out the evaluation activities.

34. The preceding 6 steps as a total process.
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Appendix D
Forms and Instruments Used

ii University Summative Evaluation

Professor's Que
Usability of th

Desirability of
Program for the
(This scale is

tionnaire for Assessing the Desirability and
WRISE Conceptual Design

the Comprehensive and Enabling (*jectives: Wisconsin

Renewal and Improvement of Secondary Education
ven as Appendix A.)

Professor's Que tionnaire Regarding All WRISE Materials Used

Second Semester 1980-81 University Professor's Report of Field Test

of the Wiscons Program for the Renewal and Improvement of Secondary

Education (WRISE)

Component Eval ation Form (Illustrative questionnaire included in this

appendix for o ly one of the 10 components - -Curricular Arrangements.)

Student Questi nnaire: Instructional Materials of the Wisconsin

Program for th Renewal and Improvement of Secondary Education

Posttest: Wis
Secondary Educ
lar Arrangemen
posttest.)

onsin Program for the Renewal and Improvement of
tion (Illustrative posttest for one component--Curricu-
s; pretest not included sinCe it is identical to the

109



PROFESSOR'S QUESTIONNAIRE FOR ASSESSING THE DESIRABILITY

AND USABILITY OF THE WRISE CONCEPTUAL DESIGN

Your Name: Date:

Course:

Last

111

First Konth Day Year

Department Course No. No. of Credits

Directions: The conceptual design fbr the renewal and improvement of

secondary education includes ten comprehensive objectives and enabling

objectives, each set of objectives indicating a possible direction for

starting or extending a systematic educational improvement effbrt in a

middle school, junior high school, or senior high school. This question-

naire assumes that the respondent has a good underitanding of the com-

prehensive objectives and the enabling objectives. Only the 10 compre-

hensive objectives are given in the items of this questionnaire.

Que5tiono41re constructed by Professor Herbert J. Klausmeier, Director, Wisconsin Program for the Renewal and
Improvement of Secondary Education, with review by John Daresh of the Wisconsin Project and professors participating

In the field test.

.c' 1980The 1tegents of the University of Wisconsin System for the Wisconsin Research and Development Center for
individualized Schooling.

Copyright Is iclaimed only during the period of development, test, and evaluation, unless authorization is received
from the National Institute of Education to claim copyright on the final materials. For the current copyright status,

contact either the copyright proprietor or the National Institute of Education.

Center Contract No. 03-1(IE-C-7E-0117

Wisconsin Research and Development Center for Individualized Schooling

113
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Respond to the fOltowing questions to indicate (a) the desirability of

each objective in terms of its indicating a desirable direction fbr a

school's edicational improvement effort and (Li) the usability of each ob-

jective by a local schoolltaff when considering possible directions fbr

its educational improvementactivities. Please respond to every question

by circling the appropriate letter.

Scale

A = Veryjligh (Desirability/Usability)
B = High'(Desirability/Usability)
C = Average (Desirability/Usability)
D = Low (Desirability/Usability)
E = Veryliow (Desirability/Usability)

COMPREHENSIVE OBJECTIVE DESIRABILITY

1. An individual educational program of course A B C D- E

work and other activities ia arranged for
each student each semester that satisfies
the student's developmental needs and
characteristics and that also meets dis-
trict and state requirements.

2. A comprehensive and fleicible curriculum ABCDE
is developed that meets state and district
requirements and that facilitates educa-
tional programming for the individual
student.

3. Career education is arranged for all stu- ABCDE
dents; experiential learning activities
and/or work experiences in the community
are arranged for each student who can
profit from them.
4

4. Students progressively assume more initia- ABCDE
tive for planning, implementing, and
evaluating their programs and activities
with a lesser amount of adult direction
and control.

5. The individual student's progress toward ABCDE
attaining his/her zourse objectives, the
student's instructional program in each
course, the student's total educational

program, and the school's total educa-
tional program are evaluated systematically.

USABILITY

ABCDE

ABCDE

ABCDE.

ABCDE

ABCDE
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Scale

A Very High (Desirability/Usability)
B High (Desirability/Usability)
C Avetage (Desirability/Usability)
D Low (Desirability/Usability)
E VeryTdow (Desirability/Usability)

COMPREHENSIVE OBJECTIVE DESIRABILITY

6. The school's administrative.arrangements
provide for cooperative planning and shared
decision making by the persons responsible
for implementing the plans and decisions
that are made, mainly administrators,
counselors, teachers, and students.

ABCDE

7. The faculty and students.are organized into ABCDE
groups so that an effective educational
program is arranged for the individual stu-
dent each semester and advising is person-
alized.

ABCDE8. Effective communication and cooperative
educational efforts between the school and
the community are carried out as part of a
program of home-school-community relations.
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USABILITY

ABCDE_

ABCDE'

ABCDE

The environment for learning and instruction ABCDE ABCDE
in the school and for work and other educa-
tional experiences in the community is en-
riched through the intellectual, technical,
and material support_provided-Lbysthool-and
school district groups, and by external
agencies, such as regional educational lab-
oratories, the state education agency,
intermediate agencies, teacher education
institutions, and professional associations.

10. Student learning and personality development, ABCDE ABCDE
instruction, advising, administrative
arrangements, and other educational pro-
cesses become better understood and are imr
proved through continuous research and
development conducted by school personnel
and cooperating individuals and agencies.

11. The desirability and usability of 10 sets ABCDE ABCDE
of comprehensive and enabling objectives
in totality in providing desirable and
useful directions for starting an educa-
tional improvement activity.



Professor's Questionnaire regarding all WRISE materials used

Directions: Enter a I in the appropriate column-to indicate

your responses and also respond to the other

items.

I. Enter your responses regarding the FILMSTRIPS that you

used.

Fl. Usability in terns of a reasonable amount of prepa-
ration required of you prior to using them.
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F2. Effectiveness for helping you to achieve your course
objectives.

F3. Value or importance of the concepts and practices

portrayed.

F4. Quality in terms of the visuals, sound, and rate
of presenting concepts and practices.

F5. Quality in terms of gaining and holding attention.

F6. Appropriateness in terns of length.

F7. Your general reaction to the filmstrips.

F8. Will you use the filmstrips the next time that you

teach this course?
Yes Undecided No

F9. Connents:

II. Enter your responses regarding the AUDIOCASSETTES
that you used.

Al. Usability in terns of a reasonable amount of prepa-
ration required of you prior to using them.

ih

. 4.

A2.

_ _

Effectiveness for helping you to achieve your course

objectives.

A3.

-----

Value or inportance of the concepts and practices
presented.

;

i

A4.

--

Quality in terms of its sound and rate of presen-

tation.

A5.

---

Quality in terns of gaining and holding attention.

A6. Appropriatevess in terms of length of each segment.

A7. Your general reaction to the audiocassettes.

A8. Will you use the audiocassettes the next time that

you teach this course?
Yes Undecided

A9. Comnents:

No
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Professor's Questionnaire regarding WRISE materials used.
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Enter your responses regarding the TEXTBOOK CHAPTERS
that you used.

Tl. Usability in terms of a reasonable amount of prepara-
tion Iequired by you prior to using them.

T2. Effectiveness for helping you achieve your course
objectives.

T3. Value in terns of presenting current and impor-

tant information.

T4. Quality in terms of the number and kind of concepts
and practices presented.

.

T5. Effectiveness of the questions at the end of each
section in terns of aiding students to analyze and

.. .. .

evaluate the concepts and practices ptesented.

T6. Appropriateness in terms of length.

T7. Your general reaction to the chapters.

T8. Will you use the textbook the next time that you

teach this course?
Yes

T9. Comments:

Undecided No

IV. Enter your responses regarding the LEARNING GUIDE CHAPTERS
that you assigned to the students.

The Learning 3uide is intended for use by individuals,
pairs, andl-A, smatl groups to aid them in increasing
their understanding of the concepts, principles, and prac-
tices inctuded in the textbook chapters, the filmstrips,
and the audiocassettes through use and study of the ma-
terials outside the regularly-scheduled class period.

Ll. Usability in terns of a reasonable amount of prepara-
tion required of you prior to using the chapters.

L2. Usability in terms of a reasonable amount of time
required of you to aid your students use the chapters.

L3. Clarity of the directions and suggestions to the student.

L4. Usability in terms of the students being able to comr
plete the assigned or selected questions and activities
with a minimal amount of assistance and direction from
you.

I

145. Etfectiveness in terns of aiding the students to under-
stand and to apply, the concepts and practices.

L6. Ready availability of the filmstrips, audiocassettes,
and projection equipment to the students.

L7. Your general reaction to the Guide chapters. Aw^',
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L8. For each chapter section, check the percentage of the questions and activities
that you either assigned or invited your students to complete.

(a) Filmstrip. 75% or more, 50%-74%, 25%-49%,
1%-24%, 0%.

(b) Audiocassette. 75% or more, 50%-74%, 25%-49%,
1%-24%, 0%.

(c) Book Chapter. 75% or more, 50%-74%, 25%-497,
1%-24%, 0%.

(d) Application Activities. 75% or more, 50%-74%, 25%-49%,
1%-24%, 0%.

L9. Will you use the Guide the next time that you teach this course?

Yes Undecided No

L10. Comments:

V. Enter your responses regarding the COLLEGE INSTRUCTOR'S GUIDE CHAPTERS

The College Instructor's Guide isintended for
use by professors whO-OfFei77credit course or a non-
credit activity dealing with some aspect of secondary
education. Included in the chapter are synopses of
correlated materials, suggestions regarding the use of
correlated materials, and objective questions fbr use
with the textbook chapter and which may be used in
preparing pretests or posttests.

Il. Usability in terms of a reasonable amount of prepara-
tion required of you prior to using the dhapters.

12. Effectiveness in terms of providing test items to
evaluate students' knowledge and understanding;of the
WEISE concepts and practices.

13. Quality of the test items to evaluate students' knowl-
edge and understanding of related concepts and practices.

14. Quality in terms of the appropriateness of the sug-
gested activities for use with the correlated materials.

15. Your general reaction to the Instructor's Guide dhapters.

Will you use the Instructor s Gut or the test
items the next time you teach this course?

Yes Undecided No'

17. Comments:
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Professor's Questionnaire regarding WRISE materials used

VI. Enter your responses regarding the COMPLETE SET of WR1SE materials

Cl. Usability.
010. .

C2. Effectiveness in aiding students learn WR1SE
concepts and illustrative practices.

C3. Quality recognizing it is the field test edition.

C4. Value of the WRISE concepts and practices.

C5. Desirable interrelation of the content included
in the text chapters, filmstrips, and audio-
cassettes.

C6. Desirable relationship of the Learning Guide
and the Instructor's Guide with the other
materials.

C7. Comnents:

.12



119

SECOND SEMESTER 1980-81 UNIVERSITY PROFESSOR'S REPORT OF FIELD TEST

OF THE WISCONSIN PROGRNM FOR THE RENEWAL AND IMPROVEMENT

OF SECONDARY EDUCATION (WRISE)

1. Name University

2. Briefly describe your university, school or college, and department or area.
Include number of f.t.e. students in university, school, and department and
composition of student body in terms of undergraduate and graduate.

3. Catalog description of the course in which materials were used (include depart-
ment, course No., and No. of credits):

Check one:

5. Check one:

Graduate course; Undergraduate course; Combined

Course required in a certification program, not re-

quired but often taken, not required and not often taken.

6. Enter the chapter Nos. of the book that were used:

7. Enter the chapter Nos. of the Learning Guide that were used:

B. Enter the titles of the filmstrips that were used:

9. Enter the titles of the school experiences audiocassette that were used:

10. Check whether the WRISE materials were used as primary, supple-

mentary, or one of equally important sets of materials in this course.
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Professor's Report of Field Test, 2nd Semester, 1980-81

11. List the other books which were required of all students in this course:

12. List other materials used in this course*:

13. Check one: I will use the same, more, fewer WRISE textbook
chapters when I offer the same course the next time.

Comments:

14. Check one: I will use the same, more,
when 1 offer the sane course the next time.

Comments:

fewer WRISE filmstrips

15. Check one: I will use the same, more, fewer WRISE school
experiences audiocassettes when-It:offer the course next time.

Comments:

_46. Check one:, I will use the same, more fewer WRISE Learning
Guide chapters when I offer the course the next time. -

Comments:

17. Enter the number of tests and questionnaires that were administered to
students:

pretest, posttest, student questionnaire, sets of com-
ponent evaluation forms.

Comments:

*Do not include titles of all hand-outs, such as reprints of articles, readings
on library reserve, etc.

126
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18. Check the conditions under which the tests and questionnaires were adminis-

tered: individually, small group, total group.

ComMents:

19. Check your estimate of the reliability of the results of the administration:

highly reliable, reliable, uncertain, unreliable,

highly unreliable.

Comments:

20. Check haw well you think you were able to use the WISE materials in terms

of how well equipment functioned, available space, etc.: very effectively,

effectively, not effectively, very ineffectively.

Comments:

21. Briefly describe your instructional strategy or method and comment on the

ease of use and value of the materials in teaching your course.



COMPONENT EVALUATION FORM: CURRICULAR ARRANGEMENTS

Directions to Student: Complete Me Identifying Information

Your Nane: Date:

123

Last First Month Day Year

Class Standing (check one): Undergraduate Graduate

Course:
Department Course No. No. of Credits

Course Title:

dm woekIng with the WisconsirOroject on the Renewal and Improvement of Secondary

Ejucati3n in a national field tast of the Project's instructional materials. _This

questicnnaire secures your opinions about the Project's printed and audiovisual

"laterT:i:s dealing with curricular arrangements. Your responses are very important.

They w!%!.1 not be used in grading and will be treated confidantially. Completing

this questionnaire is not a coUrse requirement; if you object to completing it,

please return it to me now 'Your responses will help me in planning my future

courses and will also help the Wisconsin Project complete their national field test.

Questionnaire constructed by Professor Herbert J. Klausmeier, Director, Wisconsin Program for the,Renewal and
Improvement of SeLondary Education, with review by John Daresh of the Wisconsin Project and professors participating
in the field test.

19t0--Th., Regents of the University of Wisconsin System
Individualized Schooling.

for the Wisconsin Research and Development Center for

Copyrigbt is claimed only during the period of development, test, and evaluation, unless authorization is received
from the National Institute of Education to claim copyright on the final materials. For the current copyright status,
contact either the copyright proprietor or the National Institute of Education.

Center Contract No. O5-NIE-C-78-0117

Wisconsin Research and Development Center for Individualized Schooling
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COMPONENT EVALUATION FORM: Textbook Chapter 4 "Curricular Arrangements"

Enter a bi in the appropriate column to indicate your responses.

"00
1-1
r-400
4

00
0
C.9

0
030
W
0
>
<4

Wri
m
44

W
0
oa

,

1. General reaction to the chapter.

2. Readability of the chapter.

3. Comprehensibility of the chapter content.

,

4. Comprehensiveness of the chapter content.

,

5. Adequacy of illustrations and examples used
in the chapter.

6. Value of questions included in the chapter.

7. Relationship to other correlated materials,
e.g., the filmstrip.

COK,ENTS:

12j
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COMPONENT EVALUATION FORM: Filmstrip: "Curricular Patterns in
Secondary Schools"

..

.60
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1. General reaction to the filmstrip.

d

2. Clearness of audio presentation.

3. Clearness of visual presentation.

4. The filmstrip proceeded at a rate

that encouraged learning.

5. The filmstrip portrayed realistic

situations and scenes.

6. The filmstrip captured and held

my attention.

7. The filmstrip presented instructive
examples, explanations, contrasts, etc.

8. The filmstrip treated the subject

matter in an interesting manner.
,

Comments:
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COMPONENT EVALU TION FORM: Audiocassette: "Experiences of a Middle
School, a Junior High School, and Two
Senior High Schools with Curricular

-Patterns"

4.,
00

.-I

.-I
W
U
X
W

1:30
00

0
W0
W
0
4,
*0

W
v4
04.

W
0
0

A.

1.

,

General reaction to the audiocassette.

2. Clearnes of the audio presentation.

3. The audiocassette proceeded at a rate
that encouraged learning.

+ ,

4. The audiOcassette captured and held
my attention.

.- .

5. The audiocassette presented instructive
examples, explanations, etc.

6. The audiocassette trated the subject
matter in an interesting manner.

I

COMENTS:
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COMPONENT EVALUATION FORM: Chapter 4 of the Student Learning
Guide: "Curricular_Ratterns in
Secondary Schools"

rhc airopriat ,_.,'-urnrt to tnaicate

4..
0
w

9-10u
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o
0

C-7

0
c
0
>E

-,-
1

Cs.

0
o
a.

1.

...-

General reaction to the chaptef.

2. Usefulness of the synopsis and questions
and activities in helping you use and un-
derstand the content of the filmstrip..

3.

,

Usefulness of the synopsis and questions
and activities in helping you use and un-
derstand the content of the school-ex-

periences audiocassette.

-

4. Usefulness of the synopsis and questions
and activities in helping you use and un-

derstand the content of the textbook

chapter.
,

5. Usefulness of the application activities
in helping you relate the content to your
personal or professional experiences.

6. Adequacy of the assistance and guidance
provided by your instructor.

,

7. Availability of the materials for your
individual use or for your small group

use.

8. Availability of projection equipment and
space needed for the filmstrip and audio-'

cassette.

COMMENTS:
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STUDENT QUESTIONAAIRE: INSTRUCTIONAL MATERIALS OF THE WISCONSIN
PROGRAM FOR THE RENEWAL AND IMPROVEMENT OF SECONDARY EDUCATION

i±lrections to Student: Complete the Identifying Infbrmation

Your Name: Date:

Last First Month Day Year

Class Standing (check one): Undergraduate Graduate

Course:
Department Course No.

Course Title:

No. of Credits

I xi wor4<inj with the Wisconsin Project on the Renewal and Improvement of Secondary
Edu,.!an in a national field test of the Project's instructional materials. This
iuestnaire secures your opinions about the Project's printed and audiovisual
naterials that we have used. Your responses are very important. Your responses will

4sed ln grading and will be treated confidentially. Completing this question-
io not a course requirement; if you object to completing it, please return It

to iw Your responses will help me in planning my Ature courses and will also
help the Wisconsin Project complete their national field test.

Please responl to every item. Remember, react only to the fbllowing material of the
Wiscsin Program, not to other course material:

tnrtf Logtxocted by Professor Herbert J. Klausmeier, Director, Wisconsin Program for the Renewal nnd
ialprovrmit Secondary Education, with review by John Daresh of the Wisconsin Project and professors participating
in the liold test.

Regents of the University of Wisconsin System for the Wisconsin Research and Development Center for
Individualized Schooling.

Copyrightis claimed only during the period of development, test, and evaluation, unless authorization is received
from the National Institate of Education to claim copyright on the final materials. -Tor the current copyright status,_
contact either the copyright proprietor or the National Institute of Education.

Center Contract No. OB-NIE-G-78-0117

W1Sconsin Research and Development Center for Individualized Schooling
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Student Questionnaire regarding WRISE materials.

rections: Enter a )1 in the appropriate column to-indicate
your responses.

I. Enter your responses regarding the Wisconsin Program FILMSTRIPS:

Fl. Effectiveness for helping you become aware of a variety
of concepts and practices.

F2. Value or importance of the concepts and practices
portrayed.

F3. Quality in terms' of visuals, sound, and rate of pre-
senting ideas.
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F4. Quality in terms of presenting ideas in an interesting

manner.

F5. Appropriateness in terms of length.

t-

F6. Your general reaction to the filmstrips.

II. Enter your responses regarding the SCHOOL EXPERIENCES
AUDIOCASSETTES:

Al. Effectiveness for helping you understand-ideas presented
in the filmstrip and/or the text.

-_ _ -

A2. Value or importance of the concepts and practices

presented. __-- ----- ---- - - i

A3. Quality in terms of sound and rate of presenting i

ideas.

A4. Quality in terms of presenting ideas in an interesting
manner.

A5. Appropriateness in terms of the length of each segment

of the audiocassettes.

A6. Your general reaction to the school experiences audio-
cassettes.

. .

III. Enter your responses regarding the TEXTBOOK CHAPTERS:

Tl. Effectiveness for helping you become aware of a variety
of concepts and practices.

T2. Value in tents ok dealing with current and important
ideas and practiceS. _. .

T3. Quality in terms of the number and kind of ideas and
practices presented.

_ - . . -

T4. Quality of each chapter, including the questions at the
end of each section of each chapter, in aiding you to
analyze and evaluate the ideas and practices presented.

T5. Your general reaction to the textbook chapters.
. . . 444_ _
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Student Questionnaire regarding WRISE materials.

IV. Enter your responses regarding the LEARNING GUIDE CHAPTERS:

(iitie chapter is intended fbr use by individuals, pairs, 4r1Vor
groupe to aid you in increasing your understanding of the conceptm,

nes, and practices included in the textbook chapter, the filmstrip,
the _zudiocaseette through use and study of the materials outside the

regularly-scheduled class period.

Ll. Each Learning Guide chapter has four sections. Check the percentage
of the questions and activities that you discussed or completed for
the Chapter sections:

(a) Filmstrips. 75% or more, 50%-74%, 25%-49%,

_

1%-24%, 0%.

(b) Audiocassettes. 75% or more, 50%-74%, 25%-49%,
1%-24%, 0%.

(c) Textbook Chapters. 75% or more, 50% -74%, 25% -49%,

1%-24%, 0%.

(d) Application Activities. 75% or more, 50%-74%, 25%-49%
1%-24%, 0%.

L2. Usefulness of the synopsis and questions and activi-
ties in helping you use and understand the confent
of the filmstrips.

L3. Usefulness of the synopsis and questions and activi-
ties in helping you use and understand the content
of the school-experiences audiocassettes.

L4. Usefulness of the synopsis and questions and activi-
_

ties in helping you use and understand the content
of the textbook chapters.

L5. Usefulness of the application activities in helping
you relate the content to your personal or pro-
fessional experiences.

Lb. Adequacy of the assistance and guidance provided by
your instructor.

L7. Availability of the materials for your indiliidual
or small group use.

L8. Availability of projection equipment and space needed
for using the filmstrips and audiocassettes.

L9. General reaction to the Learning Guide chapters.

.13.)

1. 4

;
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Student Questionnaire regarding WRISE materials.

V. General Reactions to the Wisconsin Program Materials.

Indicate what you regard as the main merits and possible weaknesses of the
Wisconsin Program materials.

1 3
C
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P STTEST: WISCONSIN PROGRAM FOR THE RENEWAL

AND IMPROVEMENT OF SECONDARY EDUCATION

Directions to St nt: Complete the Identifying Information

Your Name: Date:

Last First Mo. Day Year om

Class Standing (check one): Undergraduate Graduate

Course:

Course!

Department Course No. Credits

Directions to Student: I am working with the Wisconsin Project on the Renewal and
Improvement of Secondary Education in a national field test of the Project's instruc-
tional materials. This test measures what you have learned about the concepts,
principles, and practices included in the Wisconsin Program. Your responses to the
teat are very important and your score will count tward completing the requirements
of this course. Answer every item; there is no penaZty for guessing incorrectly.
Every question has one best answer.

Polttest. constructeJ by Professor Herbert J. Klausmeier, Chs. 1-7, Director of the Wisconsin Program for the
Renewal and Improvement of Secondary Education, and John C. Daresh, Chs. 8-10, Project Coordinator, with review
by professors participating in the field test. Many items were drawn from the Colleee Instructor's Guide written
by H. J. Klausaeier, Gail Thierbach, Julia McGivern, and John C."Daresh.

I980--The Regents of the University of Wisconsin System for the Wisconsin Research and Development Center for
individualized Schooling.

Copyright is claimed only during the period ot development, test, and evaluation, unless authorization is received
fram the National Institute of Education to claim copyright on the final materials. For the current copyright status,
contact either the copyright proprietor or the National Institute of Education.

3Center Contract Vis. 011-411E -G-78 -0117 1

Wisconsin Research and Developmzot. Center for Individualised Schooling
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CHAPTER 4: CURRICULAR ARRANGEMENTS

DI:rections: Enter your answer in the space provided at the left of the
item number. There is one best answer for each item.

4.1 There is most disagreement among educators regarding

a. the major curricular areas to be included in secondary
education.

b. the role of the state in curriculum policy-making .

c. the use of schools for religious instruction.

d. the specific content students should learn.

4.2 curriculum policy-making refers to

a. decisions regarding materials to be used by students and
teachers.

b. decisions regarding materials to be used oy teachers and
administrators.

c. the passage of laws regarding the curriculum by the
federal government.

d. the establishment of limits, criteria, and guidelines.

4..3 Curriculum development should be carried out at the district
level mainly to

a. assure that federal leRislation is complied with in all
schools.

b. guarantee that appropriate learning activities are avail-
able to all students.

c. assure continuity in student learning from one school level
to the next.

d. determine acceptable levels of student performance.

13d



4.4 The main use Of a subject-matter taxonomy for a broad field

such as the natural sciences or, social studies is to

a. eliminate the need foreourse objectives.

b. guide local school personnel in preparing course
objectives.

c. determine the scope and sequence of instruction in
various courses.

d. determine the focus of teaching and learning in various
courses.

4.5 The best local school curricular arrangements provide for

a.

b.

formal and informal
school building.:

learning activities
school building.

learning activities within the

and guidance practices within the

135

c. formal and informal learning activities within the school

building and in the community.

d. formal learning activities in whic thepstudents parti-

cipate.

4.6 The foremost purpose of district curriculum development, such:,

as that carried out by the Tri-County Goal Development Project,

is to

a. develop instructional objectives for use by individual

teachers.

b. develop behavioral and performance Objectives for use in

evaluating student achievement.

. identify instructional objectives and to specify instruc-
tional methods which facilitate achievement of these
objectives.

d. develop program and course objectives which facilitate
educational planning in local schools.
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Curriculum policies and curricula are developed at four levels. Match the
Activities given in items 4.7-4.10 with the:li7endicated in a-d.

a. federal

b. state

c. school district

d. local school

4.7 Development or identification of unit objectives.

4.8 Development Or identification of objectives for a biology course.

4.9 Development Or identification of mathematics objectives, Kinder-
garten through Grade 12.

4.10 Veto of a sChool district's practice of not recording student
absenteeism:

4.11 In the Tri-County Goal Development Project, as in educational
practice generally, the board of education of a school district
is responsible for approving the statements of purpose that are
indicated in the

a. system goals or objectives.

b. program goals or objectives.

c. course objectives.

d. instructional objectives.

4.12 "The student knows and is able to apply basic mathematical
processes" is an example of a(n)

a. system goal or objective.

b. course objective.

C. instructional objective.

d. unit objective.

140
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4.13 A state with a fully decentralized approach to curricular policy
is one in which

a. there are statewide textbook adoption policies.

b. state officials have authority to veto a course.

c. there are statewide minimal competency objectives.

d. state authorities advise and assist local school districts.
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CHAPTER 4: ANSWER KEY

4.1 d

4 . 2 d

4.3 c

4.4 b

4.5 c

4.6 d

4.7 d

4.8 d

4.9 c

4.10 b

4.11 a

4.12 a

4.13 d

142



40

5. the extent to which the WEISE comprehensive objectives are
regarded by university professors as indicating desirable
directions for secondary education and as usable by local
schools in identifying areas of improvement.

Selection of the Universities

Nine universities particiPated in the summative evaluation. They
were selected on the basis of/their expressed interest in the program,
their willingness to participate in a workshop, and their willingness
to enter into an agreement with the Wisconsin Center for Education
Research-to carry out the prOvisions of the agreement. The main pro-
visions of the agreement follow.

The WEISE Project will carry out the, following activities: -

Provide to each participant the complete college set of WEISE
materials at a total cost of $80.00.

Authorize the participant to use the materials during the
field test year with the added provision that the authoriza-
tion will be extended after the field test year if the results
of the field test are favorable and the participant and the
Director of WEISE desirto extend the authorization.

Provide consultative assistance in the use of the materials
via telephone and/or letter.

Sponsor a workshop for participants to plan the field test of
the WEISE design and materials.

Grant permission to each participant to reproduce copies of
any written materials, inCluding books and data gathering
instruments, that are used in the field test.

Provide at least one copy of e:4Ch data gathering instrument
and authorize the participant to duplicate it.

Score pretests and posttests administered by each participant
and indicate the technical characteristics of each test in a
field test report.

Summarize the field test results and make them available to
each participant by mail.



41

Each university field test participant has the following respon-

sibilities:

Participate in planning the field test at the workshop for

participants.

Provide the WRISE Project essential information concerning

the characteristics of the course(s) in which the WRISE

materials are used during 1980-81, including a catalog descrip-

tion of the course, number of students enrolled, list of WRISE

and other materials used, and a brief description of the in-

structional strategy employed.

Prepare and administer one or more pretests and posttests in

each course, Using some or all of the objective questions in

the chapters of the College Instructor's Guide and other ques-

tions that the participant will construct.

Use the answer sheets provided by the project and transmit

them to the Center within 24 hours of the day of administration.

Complete self-report-inventories designed to measure the

usability, effectiveness, value, and quality of the WRISE de-

sign and materials, and transmit them to the project within

24 hours of the last class meeting.

Provide additional descriptive information which may be needed

by the project staff in interpreting the results and preparing

the report of the field test.

Data Gathering Instruments

The report form and data gathering instruments were prepared by

the author of the present report and are given in Appendix D. The

titles of the instruments to which the professors responded are as

follows:

Professor's Questionnaire for Assessing the Desirability and

Usability of the WRISE Conceptual Design. This questionnaire was com-

pleted by each professor except that two who offered short courses in

the summer of 1981 were not asked to complete it.

Profess-or Questionnaire (Separate Components): A total of 10,

one for each set of correlated material--a chapter of the textbook,

a filmstrip, an audiocassette (except for Chapter 1), a learning guide

chapter, and a chapter of the College Instructor's Guide.

.13
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Professor Questionnaire (Regarding WRISE Materials Used). The
professor could complete this questionnaire for all sets of materials
.used or a separate questionnaire for each separate component.

University Professor's Report of Field Test. This form was used
by the professor to report the materials used, how the course was con-
ducted, and other information.

The instruments completed by the university students were as
follows:

Component Evaluation Form: A total of 10, one for each set of
correlated material; or

Student Questionnaire: Instructional Materials of the Wisconsin
Program for the Renewal and Improvement of Secondary Education. This
questionnaire was designed to secure the responses of the students to
all of the materials used in the course rather than to each set of
materials. The professor who wished to have students use a minimum
amount of time to respond to questionnaires used this form.

Pretest and Posttest: Wisconsin Program for the Renewal and Im-
provement of Secondary Education: A total of 10 tests, one for each
set of correlated material. The pretest was identical to the posttest.
The items were drawn from the College Instructor's Guide; however, some
items were rewritten to improve readability and comprehensibility.

The number of items per chapcer and the reliability estimates of
each test are given in Table 3.1.1

Table 3.1

Reliability Estimates of Chapter Tests

Chapters

1 2 3 4 5 6 7 8 9 10

Number of
Items 10 14 13 13 12 12 12 12 12 12

Reliability
Coefficients .85 .74 .79 .61 .49 .03 .76 .54 .62 .69

1. The University of Toledo is not included in this analysis because the
test scores of the students were not zwailable at the time the reliability
coefficients were computed.
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The reliability coefficients for all chapters except 6 range from
.49 to .85. The coefficient for Chapter 6 was .03. This was considered
too low to include the results of this chapter test in this report.

Descriptive Information Regarding the University Courses and
Procedures

The name of each university, the time during Which the materials
were used, and information regarding the course are now presented.

Southwest Texas State University (50), Second Semester, 1980-81

Professor Lowell Bynum used the materials in an education course
titled "The Secondary CurriCulum," a 3-credit-graduate course. It, is

an elective course. He used all dhapters of the textbook, the 10 cor-
related filmstrips, and the segments of the nine correlated school-
experiences audiocassettes that dealt with high school practices.
Thesel4RISE materials were used as the primary materials in the course.
The students did not use any chapters of the learning guide.

Generally the filmstrip was viewed and discussed in One class
meeting. The students were asked to read the text chapterbefore the
next class meeting. The next class meeting began with listening to
the high school segment of the audiocassette. Discussion followed.

In his final report, Professor BynuM indicated that the next time
he offered the course be would use the WRISE materials as part of the
primary material rather than as the sole primary material. He would
not use certain chapters that were not closely related to curriculum

concepts. Moreover, he would use the audiocassettes on an elective
basis rather than requiring all students to listen to them.

University of Cincinnati (UC), Spring Quarter, 1980-81

Professor John Daresh used the WRISE materials in a graduate
course titled "Supervision of Instruction." This course carries three
quarter-hours of credit-and is required in the certification program
for educational leaders. Textbook Chapters 1, 4, and 8 and the related
filmstrips were used; the correlated audiocassettes and the learning
guide dhapters were not used. A required textbook in supervision and
other materials were used. In his.final report, Mr. Daresh indicated
that he had difficulty in incorporating the materials into this class
because of offering the class for the first tiMe. Mr. Daresh later used
the WRISE materials effectively in the same course during a 10-week
quarter.
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University of Toledo (UT), Second Semester, 1980-81

The professor used the WEISE materials in a course titled
"Secondary Teaching and Learning, II." This-course carried 4-12 hours

credit. It is the second course in a sequence on secondary teadhing

and learning. Students are assigned to a public school classroom as
part of the course requirement. The course is undergraduate and is

required in the teadher certification program. The professor used

textbook Chapters 2 and 3 and the related learning guide chapters,
filmstrips, and audiocassettes.

The filmstrips-and audiocassettes were presented to the class in

a large group setting. Discussion followed. The students used the
textbookand learning guide chapters on an individual voluntary basis.
The professor indicated that dhe materials were general'y useful in -
achieving the objectives of the unit.

University of WisconsinLaCosse (La), First Semester, 198081

Professor Donald Davis used the WEISE materials in a course titled
"Curriculum of the Secondary School," a 3-credit course. This is a

graduate course and is not required in a certification program. Chap-

ters 1, 2, 3, and 4 of the textbook and the correlated filmstrips were
used. These materials were used to supplement a basic textbook on

secondary education. The school-experiences audiocassettes and the

learning guide dhapters were not'used.

This class met for 2 1/2 ,hours one night per week. The WEISE ma-

terials were the main materials used in four class meetings. The film-

strips were viewed and discussed in class and the Chapters were assigned

for outside reading. Professor Davis regarded this supplemental use of
the WEISE materials as desirable and thought that he might use more of
the material in this manner the next time he offered the course.

University of WisconsinPlatteville (PI), First semester, 1980-81

Professor Ken Kamps used the WEISE materials in a 2-credit course

titled "Secondary Education." This is an undergraduate course and is
not required for teacher certification.

The students were assigned Chapters 1, 2, 3, 4, 8, and 10 of the
textbook and Chapters 1, 2, and 3 of the learning guide. Four filmstrips

wete used and one school-experiences audiocassette. These materials

were used to supplement a basic textbook and other material.

The course procedure was to show a filmstrip and assign the textbook
chapter and specific questions in it. At the next class meeting the
assigned readings were discussed.
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Professor Kamps indicated that the materials were easy to use but
that the students had difficulty applying some of the concepts since
they had not yet haa student teaching. He felt that the materials would
be excellent for graduate students, much better than for undergraduates
who had not yet had a student teaching experience.

Jniversity of Wisconsin--Stevens Point (St), First Semester, 1980-81

Professor Warren Lensmire used the WRISE material in a 3-credit
graduate course titled "Instructional Programming." This course is

not required for certification. The students were expected to master,
the course objectives and to reflect their mastery in the posttest
scores.

Chapters 1, 2, 3, 7, 9, and 10 of the textbook were assigned to
all students. The correlated filmstrips were used during the class

period. Some of the school experiences audiocassettes were used during
the class period. Some of the students used some chapters of the learn-
ing guide on an individual basis. Some non-WRISE materials were used
by the students who were more interested in elementary education than
in secondary education.

The class met late in the afternoon, since it enrolled primarily
practicing teachers. Professor Lensmire closely correlated the film-
strip with the discussion of the textbook chapter. He regarded this

4
use of the materials for his students as excellent.

University of Wisconsin--Eau Claire (Ea), First and Second Semester,

1980-81

Professor Charles Larson and other professors used the WRISE
materials during the_first and second semester of the 1980-81 school
year on an individual basis with students enrolled in various courses.

At some time during the two semesters all the textbook chapters, the
learning guide dhapters, the filmstrips, and the school-experiences
audiocassettes were used by one or more students.

The dhapters of the textbook and the learning guide were re-
packaged so that there was a correlated set of materials for each
Chapter rather than a complete textbook and a complete learning guide.
This enabled individual students to use a set of materials in a variety
of ways outside of the regular class period. Professor Larson felt
that this procedure worked particularly well, since the students were
enrolled in late evening courses for practicing teachers and other
school personnel.

The teachers responded to the pretest and posttest as well as to
the relevant questionnaires on an individual basis and were not moni-
tored. Accordingly, the results of the tests are not included in this
report; however, the other information from the students is.
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University of WisconsinEau CZaire (Ea), Summer, 1981

Professor Donald Birr used the WRISE materials in a 3-credit,
elective, graduate course in the summer of 1981. He used six corm:
lated sets of textbook dhapters, Chapters of the learning guide, and
filmstrips and rwo school-experiences audiocassettes as the primary
materials of the course. The graduate students met for rwo weeks be-
fore secondary school students of Grades 7-12 came to the university
for summer school instruction. This coMbination of a course and sub-
sequent teadh*wwas a clinical experience for the graduate students,
desitned to enable them to carry out practices in accordance with the
recommended procedures of-therWRISE ramwhen they returned to
their schools.

The WRISE materials were useI in the_two weeks prior to the sec-
ondary school,studenta Arriving on campus. They were also used on an
individual baths after the students arrived.- Time did not permit pre-_
testing or posttesting the graduate students. However, they did re-
spond to the questionnaire. Professor Birr regarded the WRISE mater-:
ials as helpful and easy to use.

Yniversity of WisconsinMadison (Ma), Summer, 1981

The professors used five filmstrips in the summer session of 1981 '

in an elective 3-credit graduate course titled "The School Principalship."
This course met for four weeks. A basic text and other materials were
used in addition to the WRISE filmstrips.

The instructional procedure began with an introduction to a topic
and a short lecture. This was followed with an introduction to the
concepts of the filmstrip and then the filmstrip. He divided his class
into small groups to discuss and analyze the filmstrip. Each group
reported back to the total group, and there was further discuSsion of
the concepts and practices depictedln the filmstrip. Inasmuch as only
the filmstrips were used, the pretest,end posttest were not administered.
The questionnaire dealing with all the materials was administered after
the last filmstrip was used. The professor indicated that he was Able
to use the filmstrips very effectl.vely.

Before proceeding to the results of the pretests4posttests, we
should recognize that three universities Initially identified to par-
t4cipate in the summative evaluation are not included in this report
for the following reasons. In two universities the students were told
that their scores on the posttests would not be used in assigning their
grades for the course. Sone of these students apparently did not make
a serious attempt to learn the material, to do well on
both. In the third university the enrollment for the course was so low
Chat the course was cancelled.
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Students' Pretest amo Posttest Results

A summary is given in Table 3.2 of the pretestsposttest results

for each of the six universities in which the tests were administered.

In three of the nine participating universities the pretests and post-

tests were not administered. A brief indication is given of the

course in which the materials were used and also the sets of correlated

materials that were used. The nuMber of students who took the pretests
and posttests,, the total number of items that the students took, and

the mean and standard deviation for the pretest and the posttest based

on the total number of items are given.

Students made a statistically significant gain from the pretest
to the posttest at Southwest Texas State University, University of

Toledo, University of Wisconsin--LaCrosse, University of Wisconsin--
Platteville, and University of Wisconsin--Stevens Point. The students

at the University of Cincinnati did not gain.

Of the three courses on which the'percent correct on the posttest
were the lowest, two were undergraduate courses, one of which carried

only two credits. The other was the graduate course at the University
of Cincinnati, a 10-week course which Professor Daresh was teaching
for the first time.

The students achieved'considerably higher in the three graduate

courses where more of the WRISE materials were used and where the

material Was either the primary material or a large part of the supple-

fllentary material. To what extent the students studied the assigned

, textbook dhapters was not ascertained; however, the test items were

based on the textbook content.

Students' Evaluations of the Quality and Other Properties of the
WRISE Materials

Professors were given the option of having their students complete

one composite evaluation form that dealt with all of the sets of the
materials they had used, or a separate form for each set. Five pro-

fessors used the composite evaluation form for all materials, three used
the individual component forms, and another could not work in this stu-
dent evaluation because of the time constraint in his course.



Table 3.2

Summary of Pretest--Postteat Results

Course

UniversAty Description Cortelnted Materials Used

No. of Students
who Took

Pretests and
Posttests

Total No.

of Items Pretest Ponttest % Correct

Southwest Texag 3-credit, Sem. Textbook Chs. 1-10 15 110 i 56.30 74.00
*

76

State University The Secondary Filmstrips 1-10 SD 8.63 14.67
Curriculum, Audiocassettes 2-9

Graduate Learning Guide chs optional

University of 3-credit, Qtr. Taxtbook Chs. 1, 4, 8 19 35 X 18.42 18.42 53

Cincinnati Supervision Filmstrips 1, 4, 8
of Instruction,

SD 2.71 4.30

Graduate

University of 4-12 credit, Sem.1, Textbook Chs. 2, 3 31 27 )1 14.81 16.10* 60

Toledo Secondary Teachini+411,watrips 2, 3 SD 2.93 3.66

6 Learning, Audiiicassettes 2, 3

Undergrad.

Univ. of Wisconsin-- 3-credit, Sem. Textbook Chs. 1, 2, 3, 4 8 50 i 27.78 34.78* 70

LaCrosse Secondary Scb.,o1 Filmstrips 1, 2, 3, 4 SD 3.96 5.24

Curriculum, G.:ad.

Univ. of Wisconsin-- 2-credit, Sem. Textbook Chs. 1-4, 8, 10 9 52 i 29.11 32.89 63

Platteville Secondary Educa-Filmstrips, 1, 2, 3
tion, ilndergrad. Audiocassette 2

(2, 3, 4, 10) SD 4.40 4.08

Learning Guide Ch. 2

Univ. of Wisconsin-- 3-credit, SeM. Textbook Chs. 1, 2, 3, 7, 9, 10 13 73 X 42.00 70.08* 96

Steveps Point Instructional Filmstrips 1, 2, 3, 7, 9, 10 SD 4.81 2.63

Programming, Audiocassettes 2, 3, 7, 9, 10
Graduate Learning Guide Chs. 1, 2, 3, 7,

9, 10

* P < .05
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A summary follows of the students' responses to the materials using

the composite evaluation form (Table 3.3). The items of the question-

naire to which the students responded are indicated. The five uni-

versities that used this form are indicated as well as the number of

students responding and the mean rating assigned to each item. To

compute the mean ratings, a 5 was given to a response of very high,

4 high, 3 average, 2 low, and I very low.

For the textbook the mean ratings generally fell between average

and high. The graduate students at LaCrosse and the undergraduates

at Platteville rated the textbook-somewhat higher than did the gradu-

ate students at the other two universities. Students rated the text-

book chapters relatively high on effectiveness in helping them become

aware of a variety of concepts and practices, value in terms of deal-

ing with current and important ideas and practices, and quality in

terms of the number and kind of ideas and practices presented. Only

the students at Eau Claire rated the last item relatively lower.

The filmstrips were. rated somewhat higher than the textbook chap-
,

ters. The three items rated higher than ehe others were effectiveness

for helping the student become aware of a variety of concepts and

practices; value or importance of the concepts and practices portrayed;

and quality in terms of the visuals, sound, and rate of presenting ideas.

The graduate students in administration at the University of Wisconsin--

Madison rated the filmstrips particularly high, ell:cept for length.

The school-experiences audiocassettes were rated somewhat lower

than ehe filmstrips. They were also used less often. The mean ratings

assigned by the students at Eau Claire to the audiocassettes was con-
sistently higher than the mean ratings by-the Southwest Texas students.

It will be recalled that the students at the University of Wisconsin--

Eau Claire used the cassettes on an individual basis, while the students

at Southwest Texas listened to ehem during class period. Moreover, the

students at Eau Claire were involved in a clinical experience and had

the opportunity to apply the information they gained in teaching the

secondary school students.

The learning guide chapters were rated only by the students at

the University of Wisconsin--Eau Claire. The mean rating pertaining

to the adequacy of the assistance provided by the instructor was 2.60;

the mean rating pertaining to the availability of projection equipment

and space was 2.67; and the mean for availability of the needed mater-

ials was 4.00. Accordingly, we infer that the professor treated the
learning guide chapters as relatively self-instructional while the stu-
dents did not. Despite this, the usefulness of the activities included
in the learning guide chapters were rated relatively high by the stu-

dents.

Students' responses to the individual component evaluation forms
are summarized in Table 3.4. The items on these forms are not the

same as those just discussed. Moreover, the number of students indicated

5



Table 1.1

Summary of Students' Responses to Composite Materials

Questionnaire Item

TEXTBOO CHAPMS

Effectiveness for helping you become aware
of a variety of concepts and practices.

Value in terms of dealing vith current and
important ideas and practices.

Quality in terms of the number and kind of
l&as and practices presented.

Quality of each chaptee, including the
questions at the end of each section of each
chapter, in aiditig you to analyze and evalu-
ate the ideas and practices presented.

Your georal reaction to the textbook
chapters. -

Effectiveness for helping you become aware
of a variety of concepts and practices.

Value or Importance of the concepts and
practices portrayed.

Quality in terms of visuals, sound, and rate
of presenting ideas.

Quality in terms of presenting ideas in an
interest'ng manner.

Approprl:Aencas In terms of length.

Your genvtal reaction to the filmstrips.

-----------

University
So La P1 Ea (sum) Ma

(All 10 sets) (1, 2, 3, 4) (1, 2, 3, 4, 10) (1, 2, 3, 4, 9, 10) (1, 2, 3, 9, 10)

Student

X

Student
N X

Student
N X

Student Student Total

DII

15 3.47 9 4.11 8 4.00 10 3.90 3.87

15 3.80 9 3.78 8 4.00 10 3.90 3.87

14 3.64 9 3.67 8 4.13 10 3.10 3.64

15 3.13 9 3.67 8 3.13 10 3.90 3.46

15 3.40 9 3.,56 8 3.25 10 3.00 3.30

15 1.80 9 4.00 8 1.88 11 4.36 15 4.60 4.11

15 3.60 9 3.78 8 4.25 11 3.91 15 4.20 3.95

15 3.87 9 3.67 8 4.38 11 4.45 15 4.70 4.21

14 1.57 9 3.56 8 3.50 11 3.91 15 4.30 3.77

14 3.36 9 3.44 8 3.50 11 3.36 15 3.93 3.52

15 3.33 9 3.33 8 1.63 10 3.40 15 4.47 3.63

(Continued)

8

5 3



Table 3.3--Contlnued

Questionnaire Item
University-

So La PI Ea (sum) Ma

(All 10 sets) (1. 2, 3, 4) (1, 2, 3, 4, 10) (1, 2, 1, 4, 9, 10) (1, 2, 3, 9, 10)

Student

SCY EXPERIVCES AUI:TOCASSETTES

Effectiveness for helping you understand ideas
presented in the filmstrip and/or the text. 15 2.87

Value or importance of the concepts anJ
practices presented.. 15 3.53

Quality in-terms of sound and rate of present-
ing ideas. 15 3.47

Quality in terms of presenting ideas in an
interesting munner. 15 2.87

Appropriateness in terms of the length of
each segment of the audiocassettes. 14 2.93

Your general reaction to the school exper-
iences audiocassettes. 15 2.60

LEAHNIN 1;i21P1 CH4V:Wilf

UsefOness of the synopsis and questions and
activities in helping you use and understand
the content of the filmstrips.

Usefulness of the synopsis and questions and
activities in helping you use and understand
the content of the school-experiences audio-
cassettes.

Usefulness of the synow,,is and questions and
activ;tioa in helping you use and understand
the content of the text5ook chapters.

Usefulness of the application activities in
helptug you-relate the content to yonr per-
sonal ur professional experiences.

DU

Student Student Student Student Total

X

DV DU DU

8 3.38 . 3.13

8 3.88 3.71

8 4.13 3.80

8 4.00 3.44

8 3.63 3.28

flu DU

4 3.75

DU

3.18

10 3.30 NA

9 3.67 N1

10 3.40 NA

10 3.20 NA

(Continued)

Ci



Table 3.1--CoattnueJ
------- -----------

Quttt I.,niaj re Item

Leilh'N.i.*:1 a, at: CHAPTERS , CONT.

Adequazy of the assistance and guidance
proviilA by your instructor._

Availability of the materials for your
individual or small group use.

Availability of projection equipment and
space needed for using the filmstrips and
audiot-asettes.

General reaction to the Learning Guide
chapters.

Note. DO tnie

NA - nut applicable-

University
So La P1 Ea (sum) Ma

(All 10 sets) (1, 2, 3, 4) (1, 2, 3, 4, 10) (1, 2, 3, 4, 9, 10) -(1, 2, 3, 9, 10)

Student , Student Student Student Student Total

X N X N X N X N X X

5 2.60 NA

9 4.00 NA

6 2.67 _
NA

10 3.20 NA
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Table 3.4

Summary of Studene' kesponses to Separate Component Evaluation Form

UT

-
University

St Ea

(2 Sets of Katerial) (5 Sets of Material) (8 Sets of Material)

Item (Chs. 2, 3) (Chs. 1, 2, 3, 7, 9) (Not Chs. 1, 7)

Student Student Student Total
X

Ta(nO2K

General reaction t,-, the textbook Chapter. 59 3.63 57 374 39 3.54 3.64

Readability of the Chapter. 59 3.66 57 3.72 39 4.41 3.93

Comprehensibility of the chapter content. 59 3.61 57 3.70 39 3.92 3.74

Cosprehensiveness of the Chapter content. 59 3.53 57 3.70 39 4.00 3.74

Adequacy of illustrations and examples
used in the Chapter. 59 3.49 57 3.37 39 3.85 3.57

Value of questions included in the Chapter.

telationship ta other correlated materials,
e.g., the filmstrip.

59

59

3.46

3.56

57

57

3.44

3.56

38

39

3.38

4.26

3.43

3.79

FILMSTRIPS

Generaljreaction to the filmstrip. 58 3.33 56 3.66 39 4.05 3.68

Clearness of audio presentation. 57 3.67 55 4.14 39 4.33 4.05

Clearness of visual presentation. 58 3.81 56 4.07 39 4.51 4.13

The filmstrip proceeded at a rate that
encouraged learning. .58 3.24 56 3.48 39 4.11 3.61

The filmstrip portrayed realistic situations
and scenes. 58 3.41 56 3.36 39 4.00 3.59

The filmstrip captured and held my attention. 58 3.10 56 3.30 39 4.00 3.47

The filmstrip presented instructive
examples, explanations, contrasts, etc. 58 3.43 56 3.48 39 4.00 3.64

The filmstrip treated the subject matter
in an interesting manner. 58 3.29 56 3.38 39 3.92 3.53

General reaction tu the audiocassette. 39 3.77 31 4.29 4.03

Clearness of the audio presentation. 39 4.13 31 4.48 4.31

The audiocassette proceeded at a rate
that encouraged learning. 39 3:67 33 4.21 3.94

The audiocassette captured and held
ey attention. 39 3.36 33 3.76 3.56

The audiocassette presented instructive
examples, explanations, etc. 39 4.02 33 4.06 4.04

The audipassette treated the subject
matter in an interesting manner. 39 3.87 33 3.78 3.83

(Continued)
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Table 3.4--Continued

UT

University
St Ea

Item

(2 Sets of Material) (5 Sets of Material) (8 Sets of Material)

(Chs. 2, 3) (Chs. 1, 2, 3, 7, 9) Not Chs. 1, 7)

Student Student Student Total
X

LEARNING GUIL'ES DU

General reaction to the Learning Guide

chapter.
53 3.75 34 3.92 3.84

Usefulness of the synopsis and questions
and activities in helping you use and
understand the content of the filmstrip': 53 3.62 32 3.97 3.80

Usefulness of the synopsis and questions
end activities in helping you use and
understand the content of the school-

experiences audiocassette. 53 3.47 4.18 3.8333

Usefulness of the synopsis and questions
and activities in helping you use and
understand the content of the textbook

Chapter.
53 3.47 36 3.69 3.58

Usefulness of the applicatio- activities
in helping you relate the content to
your personal or professional experiences. 53 3.15 37 3.78 3.47

Adequacy of the assistance and guidance
provided by your instructor. 53 3.76 26 3.96 3.86

Availability of the materials for your
individual use or for your small group

use.
53 3.72 36 3.81 3.77

Availability of projection equipment and
space needed for the filmstrip and

audiocassette.
51 3.94 36 3.98 3.96

Note. Student N is the combined number of students responding. For example at the University of Toledo,

31 students responded to Chapter 2 and 28 to Chapter 3 for a total N of 59.

DU didn't use
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is the total who responded to each item. For example, 31 students at
the University of Toledo responded to Chapter 2 of the textbook, while
28 responded to Chapter 3. The mean ratings take into account the
total number of students (59) who responded to eadh individual chapter
and to other individual kinds of correlated material.

The ratings that the students dhecked were Excellent (5), Good (4),
Average (3), Fair (2), and Poor (1). Most of the mean ratings fell

----between average and good, although some were between good and excellent.

Overall, the graduate students at Eau Claire rated the textbook
chapters-somewhat higher than did the graduate students at Stevens
Point and the7undergraduate students at the University of Toledo. The

graduate students at Eau,Claire also rated the filmstrips higher than
the students of either Cif----the-=Other universities, and the graduate stu-
dents at Stevens Point rated the filastrips higher than did the under-
graduate students at Toledo. The graduaie,students at Eau Claire rated
the learning guide chapters higher than did the graduate students at
the University of Wisconsin--Stevens Point.

Two points should be made regarding the higher ratings of the stu-
dents at Eau Claire in comparison with Stevens Point. First, the stu-
dents at Eau Claire used all the materials, including the cassettes and
learning guides, on an individual basis. This resulted in a lower pro-

portion of the students using all the materials. Second, a much higher
proportion of the students at Stevens Point used the learning guide and

to a lesser extent the audiocassettes. The same chapters and related
materials were not used by students at the three different universities
discussed in this section of the chapter.

Professors' Evaluations of the Usability and Other Properties of the
WRISE Materials

The nine professors from the cooperating universities compieteo
an evaluation of the usability, effectiveness, and other properties of
the sets of WRISE materials that they used. Professors at Southwest
Texas University, University of Wisconsin--Madison, and University of
Wisconsin--Eau Claire (summer) used the composite form, while the pro-
fessors at the other universities used the individual component forms.
The ratings in Table 3.5 are based on a 5 for very high, 4 high, 3
average, 2 low, and 1 very low.

The first four items pertaining to the textbook chapters, film-
strips, audiocassettes, and the complete set of materials were alike
in that they dealt with (1) the usability of the material, (2) its
effectiveness in aiding the professor achieve course objectives, (3)
the importance of the concepes and ideas presented in the material, and
(4) the technical quality of the material. The items pertaining to the

6



Table 3.5

Summary of Prp,fessora' Evaluation of the Usability, Effectiveness, and Other Properties of the WRISE Materials

Item

Ti7XM,20")X CUAPP.S::;

Usability in termo of a reason-
able amoutn of preparation re-
quired by you prior to using,
them.

Effectiveness for helpilig you
achieve your course objectives.

Value in termo of presenting,
curren, and important infor-
mation.

Quality'in terms of the number
anid kind of concepts and prac-
tices presented.

Effectiyenes of the cluestions
at the end of each section in
terms of aiding students to
analyze and evaluate the con-
cepta and practices presented.

,Apprupriateness in terms of'
length.

Your general reaction to the
chapters.

FILT;AIK;

Usability In terms of a reason-
able amount of preparation re-
quired of you prior to using
them.

Effectiveness for helping you to
a,:hleye your cuurse objectives.

Value or importance of.the con-
ceptt-:; and,practices portrayed.

0*_

University Designations and Correlated Sets of Materials Used

Chs.

1-10

Chs. 1,

4, 8

UT
Chs.

2, 3-

LA

. Chs. 1,

2, 3, 4

VI

Chs. 1, 2,

3, 4, 10

St

Chs. 1, 2,
3, 7, 9, 10

Ea

Ch. lh Chs.

4,

(sum)"
1, :, 3,

6, 9, 10

Man
Chs. 1, 2,
3, 9, 10 Averagee

DU

5.00 4.67 4.00 3.00 4.40 4.83 4.00 4.00 4.24

5.00 3.67 3.50. ,3.67 4.40 5.00 4.00 5.00 4.20

5.00 4.00 4.50 4.75 5.00 5.00 5.00 5.00 4.78

5.00 5.00 4.50 4.00 4.80 4.85 5.00 5.00 4.77

4.00 4.00 5.00 3.00 4.60 4.67 3.00 3.00 3.91

4.00 4.67 4.50 3.75 4.40 4.50 3.00 3.00 3.98

5.00 1 4.67 4.00 1.75 4.40 4.83 4.00 3.00 4.21

5.00 5.00 4.00 3.75 ° 4:80 4.50 3.00 4.00 5.00 4.34

--

4.00 3.33 3.50 4.00 4.80 4.50 1.00 4.00 5.00 4.01

5.00 5.00 4.50 4.50 4.80 4.67 5.00 5.00 Nit

(Conaainuod)

S



Table 3.5-7Continued

Item
Soa
Chs.

1-10

FIL43TIPS, omt.

Quality in terms of the visu-
als, sound, and rate of pre-
senting concepts and practices. 5.00

Quality in terns of gaining
and holding attention. 4.00

Appropriateness in terms of
length. 4.00

Your general reaction to the
filmstrips. 5.00

AULL,CASSETTES

Usobility in terms of a rea-
sonable amount of preparation
required of you prior to using
them.

Effectiveness for helping you
to achieve your course objec-
tives.

5.00

3.00

Value or importance of'the con-
cepts and practices presented. 4.00

Quality In terms of its sound
and rate of presentation. 5.00

Quality in terrs of gaining
and holding attention. 2.00

Appropriateness in terms of
length of each segment. 4.00

Your general reaction to the-
audlocasettes.

6 3

3.00

University Designations and Correlated Sets of Materials Used

UC
Chs. 1,
4, 8

UT
Chs.

2, 3

La
Chs. 1,
2, 3, 4

PI
Chs. 1,

3, 4,

Sf
2, Chs. 1, 2,

10 3, 7, 9, 10 J

Ea
Ch. 1"

Ea (sum)5
Chs. 1, 2, 3,
4, 6, 9, 10

Ma3
Chs. 1, 2,
3, 9, 10 Average('

-/7

5.00 5.00 3.10 5.00 4.50 5.00 4.00 5.00 4.67

4.67 4.00 4.00 4.80 4.33 3.00 4.00 4.00 4.09

4.33 4.00 4.00 4.80 4.33' 3.00 4.00 4.00 4.05

5.00 4.00 4.00 4.80 4.50 3.00 4.00 5.00 4.37

DU DU DU NC DU

4.25 3.80 00 4.26

4.50 3.80 3.00 3.58

4.00 4.60 5.00 4.40

5.00 4.00 4.00 4.50

4.00 3.40 3.00 3.10

4.25 3.80 4.00 4.01

4.00 4.00 4.00 3.75

(Continued)



Table 3.5... --Continued

Item

L3ANNING GUIDE CHAPTERS

Usability in terms of a
reasonable amount of prepara-
tion required of you prior to
using the chapters.

Usability in terms of a
reasonable amount of time re-
quired of you to aid your stu-
dents use the chapters.

Clarity of the directions and
sUggestions to the student.

Usability in terms of the stu-
deras being able to complete
the assigned or selected ques-
tions and activities with 3
minimal amount of assistance
and direction from you.

Effectiveness in terms of aid-
ing the students to understand
and to apply the concepts and
practices.

Ready availability of the filmr
strips, audiocassettes, and pro-
jection equipment to the
students.

Your general reaction to the
Guide chapters.

CUUJVX INSTRUCTOR'S GUIDE CRS.

Usability In terms of a reason-
able amount of preparation re-
quired of you prior to using
the cliapters.

--------------------

University DesignationsAnd Correlated Sets of Materials Used

Son
Chs.

1-10

UC
Chs. 1,
4-8

UT
Chs.
2, 3

La
Chs. 1,
2, 3, 4

PI
Chs. 1, 2,
3, 4, 10

St

Chs. 1, 2,
3, 7, 9, 10

Ea
Ch. 1"

Ea (sum)
a

Chs. 1, 2, 3,

4, 6, 9, 10

a

Chs. 1,
3, 9,

2,

10' Average
c

DU DU DU DU DV

4.00 4.33 4.00 . 4.00 4.08

3.33 4.33 4.00 4 .bo 4.17

4.33 4.17 4.00 5.00 4.38

3.33 4.17 4.00 4.00 3.88

3. 33 4.33 4.00 5.00 4.17

4.33 4.50 4.00 5.00 4.46

4.00 4.17 4.00 4.00 4.04

DU DU DU DU DU

3.50 4.00 4.33 4.00 3.96

(Continued)



Table 3.5--Cootinued

Item

COLLEZ INSTRUCTOR'S GUIDE
CHAPTER3, etqa.

Effectiveness in terms of pro-
viding test Items to evaluate
students' knowledge and under-
standing of the WR1SE concepts
and practices.

Quality of the test items to
evaluate students' knowledge
and understanding of related
concepts and practices.

Quality in terms of the appro-
priateness of the suggested
aetivities for use with the
correlated materials.

Your general reaction to the
Instructor's Guide chapters.

OLPWLETE SET

Usability.

Effectiveness in aiding stu-
,

dents learn WR1SE concepts and
illustrative practices.

Quality recognizing it Is the
field test edition.

Value of the WR1SE concepts
and practices.

Desirable interrelation of the
content included in the text
chapters, filmstrips, and
audiocassettes.

Desirable relationship of the
Learning Guide and the instruc-
tor's Guide with the other
materiali.

Note. DU didn't Uhe
NR no respunse
NC no audiocassette

Sod UC
Chs. Chs.

1-10 4-8

University Designations and Correlated Seta
-
St

Chg. 1, 2.
3, 7, 9, 10

UT La PI

1, Chs. Chs. 1, Chs. 1, 2,

2, 3 2, 3, 4 3, 4 10

of Materials Used

Ea Ea (suse
Ch. 1

b
Chs. 1, 2, 3, Chs. 1, 2,

4, 6, 9, 10 3, 9, 10 Average('

Ma
a

3.00 4.50 4.67 2.00 3.54

3.50 4.25 3.83 2.00 3.40

3.50 4.00 4.33 3.00 3.71

3.50 4.00 4.17 3.00 3.67

DU

5.00 NR 4.00 3.75 4.20 4.75 4.00 4.00 4.24

5.00 NR 4.00 3.75 4.00 4.67 4.00 5.00 4.35

5.00 NR 4.00 4.00 4.40 4.33 4.00 5.00 4.39

5.00 NR 4.00 4.75 5.00 5.00 5.00 5.00 4.82

5.00 NR 4.00 4.00 4.40 4.50 4.00 5.00 4.41

DU DU 3.50 DU 4.00 4.67 4.00 5.00 4.Z3

a All correlated sets of materials were responded to on one questionnaire.
Responmen for Ch. 1 only, net for all eight seta of materials used.

c Average of composite ratings and menn ratings.
74
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chapters of the learning guide and-instructor's guide were unique to
these materials; however; at least one item dealt with usability and
effectiveness. Our primary concern is with usability, effectiveness,
importance, and technical quality of the materials, particularly the
average ratings by all the professors.

The mean ratings of the usability of all the separate items--
textbook Chapters, filmstrips, audiocassettes, and learning guide--as
well as of the complete set ranged between high and very high, except
for the College Instructor's Guide which was 3.96. The effectiveness
of the separate items and the complete set in aiding the professor
achieve course objectives was also between high and very high except
for the College Instructor's Guide and audiocassettes. Both the tech-

nical quality and the importance or value of the ideas and practices

presented in the textbook chapters, filmstrips, audiocassettes, and
the complete set were rated between high and very high.

All the items pertaining to the complete set of materials and the
filmstrips were rated between high and very high, six of the seven
items were for the learning guide chapiers, five of seven were for the
textbook, and four of seven were for the audiocassettes. Most of the

items pertaining to the College Instructor's Guide are related to the
test items, the main content of the Instructor's Guide. Here the five

mean ratings were below high but were well above average. Because the

project supplied the pretest and posttest items to the professors,
they had little need'for the Instructor's Guide.

Professors' Evaluations of the Desirability and Implementation of the
WRISE Comprehensive Objectives

Professors responded to a questionnaire that included the 10 com-
prehensive objectives of the MUSE program. They responded to each

objective in terns of (a) its indicating a desirable direction for a
local school's educational improvement effort and (b) its usability by
local school staff when considering possible directions for educational
improvement activities. A rating of 5 indicated very high desirability
or usability, 4 high, 3 average, 2 low, and 1 very low.

Seven professors responded; the two who were involved only in the
summer session of 1981 were not asked to respond. The university
designations and the response of eaCh professor to each item are shown

in Table 3.6.

With few exceptions the professors rated each comprehensive objec-
tive very high in terms of its indicating a desirable direction for a
school's educational improvement effort. The mean ratings of the
seven professors ranged from 4.57 to 5.00.
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Table 3.6

Summary of Professors' Evaluations of the Desirability and Usability

of the WRISE Comprehensive Objectives

61

Comprehensive Objective

Desirability Usability

ABCDEFCAverageA8CDEFCAverage

1. An individual educational proeram of course
work and other activities is arranged for
each student each semester that satisfies
the student's developmental needs and
characteristics and that also meets dis-
trict and state requirements. 5

2. A comprehensive and flexible curriculum
is developed that meets state and district
requirements and that facilitates education-
al programming for .the individual student. 5

3. Career education is arranged for all stu-
dents; experiential learning activities
and/or work experiences in the community
are arranged for each student who can
profit from them. 5

4. Students progressively assume more initia-
tive for plannins, implementing, and eval-
uating their programs and activities with
a lesser amount of adult direction and
control. 4

5. The individual student's progress tadard
attaining his/her course objectives, the
student's instructional program in each
course, the student's total educational
program, and the school's total education-
al program are evaluated systematically. 5

6. The school's administrative arrangements
provide for cooperative planning and shared
decision making by the persons responsible
for implementing the plans and decisions
that are made, mainly administrators,
counselors, teachers, and students. 4

7.,The faculty and students are organized into
groups so that an effective educational pro-
gram is arranged for the individual student

. each semester and advisine is personalized. 4

8. Effective communication and cooperative
educational efforts between the school and
the community are carried out as part of a
program of hOme-school -community relations. 5

9. The environment for learning and instruction
in the school and for work and other educa-
tional experiences in the community is en-
riched through the intellectual, technical,
and material support provided by school and
school district groups, and by external
agencies, such as regional educational lab-
oratories, the state education agency,
intermediate agencies,tescher education
institutions, and professional associations. 5

10. Student learning and personality development,
instruction, advising, administrative
arrangements, and other educational pro-
cesses become better understood and are im-
proved through continuous research and
development conducted by school personnel
and cooperating individuals and agencies. 4

11. The desirsaility agd usablilty of 10 sets of
comprehensive and enabling objectives in to-
tality in providing desirable and useful
directions for starting an educational im-
provement activity. 5

5 5 5 4 5 5 4.86 4 4 4 4 4 5 5 4.29

5 5 5 5 5. 5 5.00 5 5 4 4 4 5 5 4.57

5 4 4 5 4 5 4.57 4 5 3 4 4 4 5 4.14

5 5 5 5 5 5 4.86 4 5 3 5 4 4 5 4.29

5 5 4 5 5 5 4.86 5 3 5 4 4 5 5 4.43

5 5 5 5 5 5 4.86 3 5 5 5 4 5 5 4.57

5 4 5 5 5 5 4.71 4 5 3 4 4 5 5 4.29

5 5 5 5 5 5 5.00 4 5 5 4 4 5 5 4.57

5 3 4 5 5 5 4.57 3 5 3 3 5 3.86

5 5 4 5 5 5 4.71 3 5 4 3 4 4 5 4.00

5 5 5 5 5 5 5.00 4 4 4 4 5 5 5 4.43
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The usability of each comprehensive objective by a local staff
when considering possible directions for educational improvement efforts
was usually rated as high or very high. The mean usability ratings
ranged from 3.86 to 4.57 and were about a half point below the mean
desirability ratings. The mean desirability rating for all 10 sets
as shown in Item 11 was 5.00, while the mean usability rating was 4.40.

Conclusions and Discussion

Five specific objectives of the summative evaluation of the WRISE
materials in university settings were indicated at the beginning of
this chapter. A conclusion regarding eich objective and a brief dis-
cussion follow.

The students at five of the six universities made a statistically
significant gain in achievement f*om the pretest to the posttest.
Accordingly, we conclude Chat Uni*rsity students learned well from
their studs' of the material.

Whether the course is graduate or Aindergraduate, the amount of
WISE material used in the course, the time given to use of the
OISE material, and the instructional approach appear to be related
to the amount of gain made by the students. At the university
where no gain occurred, the professor indicated difficulty in find-
ing time for using the WRISE materials. It is possible that these
students may not have had time to study the WEISE textbook chap-
ters. The amount of gain, though statistically significant, was
quite modest in the two undergraduate courses where not much of
the material was used. In graduate courses in which a considerable
amount of the material was used, there were substantial gains. The
greatest gain occurred in a graduate course where most of the
materials were used and mastery of the objectives was a course
goal.

The students at five universities rated all the materials on one
composite questionnaire. At three universities they used a separate
questionnaire to rate each set of correlated materials. Although
very important information was gained about the technical quality
of each kind of material through the separate questionnaires, the
conclusions that follow are based on the results of the composite
questionnaire.

The effectiveness of the textbook and the filmstrips in helping
the student become aware of a variety of concepts and practices was
perceived to be high as was also the value or importance of the
ideas and practices presented in thle material. The technical qual-
ity of these materials was also regarded as high. Other proper-
ties of these materials were rated well above average but not high.

4.
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The properties of the school-experiences audiocassettes and the
learning guide chapters were regarded as above average but not as

high as the textbook and filmstrips. Based on the mean ratings

we may conclude that university students regard the WRISE mater-

ials from above average to high.

There was considerable variation among the mean ratings of the
students at the different universities who responded to the com-
posite questionnaire and also among those who responded to the
separate qufstionnaires. Apparently how the students respond de-
pends considerably upon how the students perceive their use of the
concepts and practices, on whether the material is used in class
or is available and Used outside class, and on the nature of the
material itself, whether filmstrip, textbook Chapter, or audio-
cassette. The filmstrips were used in class without other WRISE
materials very effectively. On the other hand, the learning guide
Chapter and the correlated audiocassette were used very effectively
by individual graduate students or by a small group outside the
regularly scheduled class period when the students selected the
particular content area to be studied.

The professors regard the usability, effectiveness, and technical

quality of the filmstrips, audiocassettes, learning guide, and com-

plete set of materials as high to very high. The College Instruc-

tor's Guide is regarded above average but lower than the other

materfin-7

'9 The professors perceive the WEISE comprehensive objectives as in-

dicating highly desirable directions for improving secondary edu-

cation and highly usable by local schools in identifying areas of

educational.improvement.

A final word is in order regarding the filmstrips and audiocassettes.

The introductory filmstrip, titled "Introduction to the Wisconsin Pro-

gram for the Renewal and Improvement of Secondary Education," was pro-

duced to present an overview of WRISE, including the materials, in an

awareness workshop or conference as 'well as in a university class or

local school staff meeting. When using it in a university class or in

a local school staff meeting, only the early part of the filmstrip that

presents the overview of the WEISE concepts and practices should be

used. The later part describing the materials should not be used since

the description of fhe materials does not increase understanding of the

WRISE concepts or practices.

Another point regarding the filmstrips. Our film producer photo-
graphed individuals and small groups of students and school persons
rather than classroom groups for three reasons--greater human interest,

lower cost of lighting and filming, and less interruption of the school's

schedule of classes and activities. Accordingly, very little whole-class
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iastruction is-depicted in the filmstrips. The university students
aurthe local school staff members should be made aware of these facts
so that they do not assume that teadher-directed group instruction has
no place in implementing educational programming for the individual

student.

The main purpose of the school-experiences audiocassettes is for
a teacher or another school person to explain how a school carries out
a practice, such as teacher advising, and to describe how the school
started the particular practice. Accordingly, a correlated audiocassette
should be used after the textbook chapter is studied or after the film-
strip is viewed and the student already understands the concept or
practice. The student should select the.segments of the audiocassette--
middle school or high school-7of interest and should probably not
listen to more than two segments at one sitting. Inservice teachers,
graduate students who are teachers, and undergraduate students who are
student teadhing listen to selected segments of selected audiocassettes
with high profit. Very different from the filmstrips, the audiocas-
settes cannot be used profitably unless other WRISE material is also
used.
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Appendix A
Comprehensive and Enabling Objectives

of the Wisconsin Program for the
Renewal and Improvement

of Secondary Education

(The complete set of objectives follows as part of the

Desirability Scale.)
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DESIRABILITY OF THE COMPREHENSIVE AND ENABLING OBJECTIVES:

WISCONSIN PROGRAM FOR THE RENEWAL AND IMPROVEMENT OF SECONDARY EDUCATION

Complete the identifying information by checking your position:

Teacher Principal Professor

Counselor District Official Other

Xrections: Many recommendations have been made to improve secondary

education. The recommendations of the Wisconsin Program fbr the Renewal

and Improvement of Secondary Education are in the fbrm of ten comprehensive

objectives and a related set of enabling objectives fbr each comprehensive

objective. The objectives are not prescriptive.. Rather, each set of

comprehensive and ilZustrative enabling objectives indicates possible

directions fbr a school staff to consider when starting or refining their

sAool's educational improvement effbrts. Please rate the comprehensive

L2nd enabling objectives in terms of their indicating a desirable direction

a school's educational improvement effbrts.

Please respond to every question. Use the following descriptive

'i:nformation in arriving at your ratings:

Desirability Scale Interpretation

Desirable Implementing this objective would result in great
improvement of secondary education.

B--Desirable Implementing this objective would result in some
improvement of seconda4r education.

C--Somewhat Desirable Implementing this objective would result in improve-
ment rather than deterioration of secondary education.

D--Somewhat Undesirable Implementing this would result in deterioration

of secondary education.

E--Undesirable IdOlementing this would'result in some deterioration

of secondary education.

F--Highly Undesirable Implementing this would result in great deteriora-

tion of secondary education.

Questiouoaire constructed by Professc.r Herbere J. Klausmeier, Director, Wisconsin Program for the Renewal and

Emprovemont of Secondary Education, with review by John Dnresh of the Wisconsin Project and persons partici-

pating in the field test.

0 OSO--Mu Re*.cnts uf the f.nivemity of Wisconsin System for the Wisconsin Researci. and Development Center for

ladiyiduali,fed Schooling.

yriKhr clai.ved only duriag the period of development, test, and evaluatioh, unls' authorization is received

from thc :hstitute of Education to claim copyright on the final materials. For the current copyright status,

contaet etcher the copyright proprietor or the National instItuie of Education.

Center Contract No. OB-NIE-C-78-0117

wis.ousin Research and Development Center far individualiud Schooling
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DESIRABILIIT Or COMPREHENSIVE AND ENABLING OBJECTIVES

Directions: Enter the letter A-P in the .

A. Highly Desirable D. Somewhat Undesirable
B. Desirable E. Undesirable
C. Somewhat Desirable P. highly Undesirable

COMPONENT I, EDUCATIONAL PROGRANI/nc FOR THE INDIVID(ML STUDENT

CONPREHENSWE 08jECTIVE: (PART I)

1.0 An indivi.duat educational pkognam oi comet tootle and othea activitite i..o WLAarljgd eae# etudent each
lematt4 that aattaiiea the student's devetopmentat needs and chanactenietice and that atko.ateta diatitict
and State AcquiumentS.

?LLUSTRATIVE ENABLING OBJECTIVES:
4NN4c,

Each itudea's cridivtduat educational pugumwhich inciudee all coutees and othet activitia:

1.1 Is planned each semester or year by the student and the student's advisor.

1.2 Takes into account the student's aptitudes for learning different subject matters, interests, motiva-
tion. learning styles, career goals, and other personal and social characteristics:

1.3 Pmvides for exberiential learning, including work experience in the community, for students Jho will
benefit from

1.4 Is monitored cooperatively L:y the student and the student's advisor throunhout the semester.

1.5 Is changed as necessary during the semester to assure hiah quality education for the student

COMPREHENSIVE OBJECTIVE: IPART II)

1.04 An indtviduat inituuctivnat ptogiam is amanged ioa ihe student in each comet and othea activi.ty that iA
pdtt oi tht student's total educational pnostam that takes into account the student's aptitudes, intents1S,
motivation, teaming styles, WAtek goats and othea peasonat and social chatatttaistics.

ILLUSTRATIVE ENASOW OBjECTIVES:

The riuttuctionat Ptogtam r t1t est4denZ:

1.6 Is planned by the student and the teacher of the course at the beginning of the course.

1.7 Includes course and unit objectives that are appropriate for the student in terms of the student's
aptitude, entering achievement level, and career goals. .

1.8 Provides an appropriate amount of time--in class, during school hours or outside school hours: as
netessary--to suit the student's rate of achievinThis/her objectives in the course.

1.9 Provides for appropriate individual attention by the teacher to take into account the student's
motivation and other personality characteristics.

1.10 Provides for an aopropriate amount of teacher-directen individual, nair, small-group, and large-nroun
activity to take into account the student's need for structure and oreferences for mode of instruction.

1.11 Provides for an appropriati amount of student-initiated indiVickial, pair, small-group, and lame-croup
activity to take into account the student's need for independence and preferences for mode of
instruction.

1.12 Provides-for aporopriate use of printed materials, audiovisual materials, and direct exneriencing
to take into accoLnt the student's preferred modes of learning--visual, auditory, tactual, or
kinesthetic.



DESLBABILITY OF COMPREHENSIVE AND MAIMING OBJECTIVES

Directions: Enter the Letter A-P in the

A. Highly Desirable D. Somewhat Undesirable
p. Desirable E. Undecirdhlo
C. Somewhat Deeirable F. Highly Lndesirable

CCMPChENT CURCICULA1 ARRANGENBTS

COMPREHENSIVE 03.1ETTIVE:

_ 2.0 A comptehenscve and ilettble cutteculum is developed that meets state and distt ct kequttements and that
Sacaitates edumtional ptogtammtng jot tht indivtdual atudent.

ILLUSTRATIVE ENABLING OBJECTIVES:

CcmPAettn40.-e and qexibte cutt4cutat and insttuctionat attangementa 6acititate ndividuat educationat
ptogtammuig 01 the icteeRtotg a22a4:

2.1 Communication skills, including coMposition, literature, and speech;

71

2.2 Mathematical concepts and skills.

2.3

2.4

2.5

2.6

2.7

2.8

2,9

Scientific and technological concepts and skills, including computer technolo9y.

Social science concepts and skilis.

The expressive and performing arts, including aesthetics, art, dance, drama, and music.

Career education, including awareness, exploration, and preparation..

Health education, including physical and mental.

Family and home membership.

Leisure education, including crafts, clubs, and extracurricular activities.

Fot each seratate coutee %elated to the pleceding ateasi local school cuAt4cu4.m committees, teams 14
teachets, andlret individual staii membeta, with appleptiate patticipation by school disttict petsonnet:

2.10 Identify or prepare content outlines, organized in the form of taxonomies, other hierarchies,
or topical outlines.

2.11 Identify or formulate course and unit objectives.

2.12 Identify or prepare instructional materials, including printed and audiovisual materials, that enable
individual students to attain their objectives.

2.13 Formulate instructional strategies, including the use of time, methods, and materials, that enable
individual students to attain their objectives.

2.14 Foraalace procedures for identifying course and unit objectives that are appropriate for each
individual student.

2.15 Prepare learning guides that the students and the teacher use at the beginning of each course to plan
each student's Instructional program.

COMPONBT 3: EXPEPIBTIAL LEARNING AND CAREER EDUCATIO't

CO4PREHBSIVE OBJECTIVE:

Cateet educattco ts attanged Aot att students; expetientiat activities and/ot wetk expetiences in the
zommunitg ate attanged iot each atadent who con piPAit Ktom them.

ILLUSTRATIVE ENABLING OBJECTIVES:

Dtsttict and local school peticte4 and ptacttged Ociettate eijectee

3.1 Career education, e.g , awareness, exploration, and 7weparation, including work exoerierce.-

3.2 Student participation fh cultural, recreational, service, or other nonwork, experiential-learning
actiyities in the community.

3.3 Participation of commulity personnel in within-school programed and activities and of school
personnel mid students in community activities.
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DESIRABILITY OF COMPREHENSIVE AND ENABLING OBJECTIVES

Directions: Enter the letter A-P in the .

A. Highly Desirable D. Somewhat Undesirable
B. Desirable E. Undesirable
C. Somewhat resirable F. Highly Undesirable

3.4 Use of materia'l resources and facilities within the school and within the community.

3.5 Preparation of community personnel who participate in the educative Process.

The schuct staii, with apploptiate patticipation by Sehoot disttiet peuonnet and othet4.:

3.6 Identifies course and unit objectives to guideiq career education and other experiential learning
activities in the community.

3.7 Uses effective counseling and advising procedures to be used in planning each student's individual
educational program regarding career education and experiential learning in the community.

3.3 Utes instriftional strategies, including methods, materials, and community resources that facili-
tate the individual student's attainment of his/her career and experiential-learning objectives.

3.9 Prepares learning guides for use by the students, the teacher, and/or community persons to plan
ach studgnes instructional program at the beginning of the course or activity.

COMPVNENT 4: STUDENT DECISION-MAKING ARRANGEMENTS

COMPREHENSIVE OBJECTIVE:

"!- Students ptogtessivety aSSume mote ini'tiative iot ptanning, imptementing. and evatuat.ing theit ptogtarm
and a6tivities Oith a teasel amount o6 adutt ditection and contAot,

ILLUSTRATIVE ENASLING OBJECTIVES:-

_ Students in thein cta46ee and/ot in meetings with theit advisote dte taught:

4.1 Decsion-making strategies and skills that help them to make educational decisions as individuals.

4 2 Con:epts and skills that enable them to participate in shared decision making with other students,
the scbool staff, and parents.

The individuat student exeleises ineteasing initiative Sot making decisions, accepting the tetated
comsequences o6 the decisions, and evatuating decision4 tegaaang:

4.3 The student's instructional program in each,course.

4.4 The student's indiOdual educational program for the semester.

4.5 The student's individual educational program for the school year.

Studnt. tz mCRIbet4 OS gnoup4 take inota4ing inetiative ion making deciaiona, accepting the Iteaponsi-
bitity ion. the dceiaione, and 6o4 evatuaang the deciAiona ugatding:

4..6 The objectives and activities in the course in which the group is enrolled.

4.7 The extra=curricular activity in which the group participates.

4.8 The governance of the group.

Students ate cn.:outaged to setve:

4.9 As officers and to participate as members of student-governing groups.

4.10 An :student representatives on the schuol'a standing and ad hoc committees, councils, and task
forces.
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DESIRABILITY OF COMPREHENSIVE AND ENABLING OBJECTIVES

Directions: Enter the letter A-F in the

A. Ki3h Desiraile D. Somewhat Un;lesirble

B. Desirable E. Undesirle
C. Sookawhat Desirable P. Highly L:naesirable

CCMPONENT 5: EVALUATING STuDENT LEARNING AND EDUCATIONAL PROGRAAS

CMPREHENSIVE OBJECTIVE:

S.: The undividuat student's pitogtess toutaAd attaining hislhet coutse objectives, the student's insttuctionat

ot,:gtam CA eack coutse. the student's total educational plogtam, and the school's total educational ptogtam

ate evatuated systematicaltw.

ILLUSTRATIVE ENABLING OBjECTIVES:

Apploptcate measutement and evatuation technique's arce used:

5.1 To evaluate each student's progress toward achieving his/her unit and course objectives.

5.2 To evaluate each student's instruCtional program in each course.

5.3 To evaluate each student's educational program each semester in terms of the student's achievement

of his/her goals, and in terms of how well the program has taken into account the student's

aptitudes, interests, motivation, learning styles, career goals, and other characteristics.

5.4 To evaluate each student's total educational program for the school level, i.e., middle school, high school,

5.5 To evaluate the school's total educational program.

The tesuits o the evaluation o6 each student's educational ptogtam each aemestet arce used, ptimatity

by teachets and students:

5.6 To set goals for each student to achieve the next semester.

The tesults ci the evaCuation 06 tte school's total educational ptogtam ate used ptimanity by teachets:

5.7 To set goals annually for composite groUps cf students, such as those of a particular grade in school
or those taught by a teaching team,, to achieve in curricular areas, overt behavioral areas, and

affective reas.

5.8 To evaluate each group's achievement of the goals.

The tez.ults o6 alt evaluation activities ate used by teachets and othet school 4ta<6:

5.9 To evaluate the effectiveness of curricular or other programs in terms of criteria they formulate.

5.10 To improve the curriculum, instruction, and other elements of the school's total program.

5.11 To make long-range plans for improving the school's curricular, instructional, advising, organizational,

and administrative arrangements.

:ZONPONEW o: ADMINISTRATIVE ARRANGEMENTS

COPMEHENSIVE OBJECTIVE:

T. SChOCC3 admtni,sttutive aAlangements ptovide iot coopeaative ptadnin9 and ahated decision making by the

petsona teswastble Sot umptementing the ptana and decisions that ate made, mainty adminiattatots, counselcu,

teachets, and students.

ILLUSTRATIVE ENABLING OBJECTIVES:

The school:

6.1 Is organized into administrative units, each of which has no more than 500 students.

6.2 Has one or mor4 committees, composed of representatives of the administrative team, counselors,

teachers, students, and parents that make decisions and formulate plans regarding the school's

curriculum, instruction, advising, evaluation, organization, and staffing.
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DeSIRAIIILITY OF COMPRERENSIVE AND

Directions: .Snter the letter A-F in

A. Highly Desirable
B. Desirable
C. Somewhat Desirable

the

D.

E.

F.

DIMLING OBJECTIVES

Sameuhat undesirable
Undesirable
Highly Undesirable

Art Educational Imptovement Committee, ot °tittle committee ot council that halt tepteaentatiues
admintattative team, cuttieutum c.::otdinatots, counsetots, and teachetai

6.3 Plans the school's educational improvement activities.

Studer.ts, patents, and citieena:

6.4 Participate in meetings of the Educational Improvement Committee when matters
are on the agenda.

6.5 Serve e, regular members of the Educational Improvement Committee.

One ot mote diattict committees, composed oS the disttict administtatot, teptesentative ptinapals,
cuit.icutum cootdinatou, counselcu, teacheta, students, patents, and citizens:

6.6 Coordinate the improvement activities of the district, taking into account district policies
and state requirenents.

6.7 Seek the participation of subject-matter coordinators, othe--- .pecialists, and external consultants
when matters related to their specialty are on the agenda.

The seceedaty school ptincipat ptouides teadetahip and, with apptoptiate invotuement o6 membetaEducational Imptouement Committee, on othet gtoup, and the school staSS:

6.8 Establishes policies and procedures which facilitate the school's educational improvement efforts.

6.9 iupervises and evaluates members of the school staff on a continual basis.

___ 6.10 Coordinates the-use of facilities, materials, equipment, supplies, and other resources.

6.11 Provides time, space, and other physical arrangements that are needed for teaching teams, school
cannitteei, and cv:her groups to meet and conduct their business during the school day.

6.12 Establishes effective two-way communication among administrators, other staff, teachers, and students;
and between the school and parents and citizens of the conmunity.

6.13 Participates as a member of district committees.

6.14 Transm ts infornation to and from district committees.

6.15 Attempts to have implemented the decisions made by district comnittees.

of concern to them

oS the

COMPONE17 7: ORGANIZATION FOR INSTRUCTION AND STUD6NT ADVISING

COMPREHENSIVE CSJECTIVE:

The jacutty aed students ate olganized into gtoups so that an eSSective educatienat ptcgtam ia attanged
ict the indcvidduat student each semestet and adViAiAg i4 petaonatized.

ILLUSTRATIVE BOLING OBJECTIVES:

Glows o6 students and teams oS academic teachets ette otganized into academic Insttuction and Adviaotv
Unita, ot tato aimttat attangementeb, that aetye to cootdinate inattuction and aduising. Related to the
team'A insttuctionat iunetiona and taking into account Achoot and diatAiet poticiea each team coopekativet#:

7.1 Plans the procedures that team members use in developing, monitoring, and evaluating each individual
student's educational program.

7.2 Identifies the kind of information about each student that the team members use in developing
evaluating each individual ,stucent's instructional program in each course.

7.3 Evaluates the instructional strategies for which the team is responsible.

and
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DESIRABILITY OF COMPREHENSIVE AND ENABLING OBJECTIVES

Dire,,ti7ns: Enter the letter 4-17 in the .

A. Hi3hly Desirable D. Somewhat Undesirable

B. Desirab:e E. Undesira'.4e

C. Somewhat Desirable F. Highly 0:desirable

Retated to the team's tnAttuetionat 6unctton4, and taking into account ch4ttiet, schcol, and team
guidetines, ea:,:h team membet:

7.4 Outlines the curriculum for the courses taught.

7.5 Develops the outline for preparing the student learning guides that will be used in each course taught.

7.6 Plans the instructional strategies that are employed in eaCh course taught, including time allocations,
modes of instruction, and use of materials.

7.7 Participates in all aspects of the team's cooperative planning and evaluation activities.

7.8 Carries out his or her instructional activities in actordance with the team's plans.

Retated to advkst,:j junctions, each team pi teachets, taking inte account achoolwide poticies and with the
a4444tance oi a co,nselot, parttickFa.76-4.70Tanne team's advi4ing activities teiated to:

7.9 Providing educational advisement.

7.10 Increasing '.-ichoolwide communication.

7.11 Improving home-school-community relatiOns.

7.12 Enhancing the personal and social development of students.

Related to adviaing 6unctiona, each team membet:

7.13 Serves as an advisor to a group of students.

7.14 Assumes responsibility for planning, monitoring, and evaluating each of his/her advisee's individual

educational programs.

A terate4dIttatkve oi ea,:h academic Inottuction and Advisoty Unit, ok othet gkoup:

7.15 Chairs the meetrigs of the teaching teal or other group.

7.16 Serves on the school's Educational Improvement Committee and participates in the committee's

decision-making process and planning.

7.17 Transmits information, decisions, and plans from the teaching staff to the Educational Improvement

Committee.

7.18 Transmits information, decisions, and plans to the teaching staff.

COMPOkEW S: HNE-SCOOOL-COMMUNITV RELATIONS

COMEHENSIVE :SJECT:VE:

8.0 Eiiective con,mul:tcatten and coopetative educationa eijotts between the school and the community ate

cattted out a4 patt es' a ptogtam o6 home-schoot-coMmunity tetations.

ILLUSTRATIVE ENABLIG OBJECTIVES:

A comp.tehenakve ptogtam oi home-schoot-community utationa:

8.1 Is formulated and monitored by a school committee composed of representative school staff, parents,

and students.

8.2 Provides for frequent and effective communication between the school and coamunity.

8.3 Encourages the school staff to participate in the analysis of the home and neighborhood conditions

of their students.

8.4 Encourages parents and other community persons to partiCipate in in-school educational activities

and to provide suggestions to aid in decision-making.

1: 8.5 Involves parents in planning the individual educational program of their child.

8.6 Provides for student progress to be reported to parents regularly and effectively.`'
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DESIRABILITY OF CONPREHENSIVE AND ENABLING OBJECTIvES

Directions: Enter the letter A-F in the

A. Highly Liesirable D. Somewhat Undesiral,le
B. Desirable g. Undesirable
C. Sancwhat Desirable P. Highly Undesirable

COMPONEW 9: INTERNAL AND EXTERNAL SUPPORT ARRANGEMENTS

COMPREMEMSIVE OSJECTIVE:

9.0 The envitonment 04 teatning and insttuction in the school and 04 wotk and othet educationat expetiences
in the community is entiched thlough the intellectual. technical, and matelcat suppott plevided by school and
school dittict gtoups. and by extvinat agencies,' such as tegienat educationat tabotatcties, the state educa-
tion agency . imatmediate agendies, teacheA education institutions, and p4ojessionat associations.

ILLUSTRATIVE BABLIYG CBJECTIVES:

The schcot diattict-and tccal school make p4ovisions

9.1 The Educational Improvemeat Committee, or other group, to meet weekly during school hours to plan and
carry out its activities.

9.2 Each teaching team, or other group, to have a common time for carrying out their preparation, planning,
evaluation and other activities.

9.3 Each advisor to meet regularly'with his/her advisee group and/or individual advisees.

9.4 Teachers to receive expert assistance in carrying out their educational improvement activities.

The state education agency takes initve with local school distticts 04 activi.tiez such as:

9.5 Developing strategies for stimulating the educational improvement activities of local schools.

Providing financial and technical support to local schools in carrying out their educational
improvement activities.

Encouraging job descriptions to be changed, if necessary, to enable teachers to participate in student
advisement and in educational improvement activities.

9.6

9.7

___ 9.8 Reviewing and changing the licensing requirements of currently-licensed educational personnel and
developing new licensing programs to meet changing societal conditions and related demands on
education.

The 4egional educational labo4atoty camitd out actAmities, such as;

Providing technical support to state education igencies in formulating and carrying out their educa-
tional improvement activities.

9.9

9.10 Providing technical support, in cooperation with the state education agency, to schools in formulating

9.11 Encouraging a climate in state education agencies and local schools conducive to educational improve-
ment in the lodal schools.

Teachet education institutions, wotking coopenatively with local schools and the state education agency,
,taite initiative 04 acttita, suck as:

___ 9.12 Evaluating their programs to prepare administrators, counselors, teachers, and other educational
personnel, revising existing programs, and developing new programs to meet changing societal conditions
and related demands on education.

and carrying out their ecucational improvement activities.

9.13 DovelootnA and offering credit and noncredit courses designed to meet the needs of prospective education-
al persounel and inservice personnel to participate effectively in educational improvement activities.

___ 9.14 Arranging for cooperative preparation of student teachers and interns with local schools.

Ptoessionat associations at the local, state, ahd national levet take initiative Sot activities such as:

9.15 Providing leadership to their members in carrying out educational improvement efforts.

9.16 Identifying and publicizing local schools that demonstrate continual educational improvement.

-__ 9.17 Influencing local, state, and federal legislation to support,continual educational improvement.
=-

--- 9.18 Encouraging the adoption of contract provisions which facilitate educational improvement.
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DESIRABILITY OF COMPREHENSIVE AND ENABLING OBJECTTVES

Directions: Enter the Letter A-F in the

A. Highly Desirable D. Somewhat Un.:esirable

B. Desirable E. Undesirable
C. Somewhat Desirable F. Highly Undesirable

CO4PONE1T 10: CONTINUING RESEARCH AND DEVELOPMENT

COMPREHENSIVE OBJECTIVE:

Student lealn4ng and petavnatity development, inattacti.on, advieing, administuttive atlangements, and otheA
educatiogat ptocesiea become bettet uod tateed aAd ate imptoved tiottloh cont.i.nacu4 kebeatch and devetcpment
conducted by achoot petsonnei and ccp il9 ndividaaa and agencita.

ILLuSTRATIVE ENABLING OBJECTIVES:

The schvoi staii:

10.1- Oevelops the capability and climate for carrying out its own systematic evaluative research

10.2 Participates in cooperative problem-solving research with external agencies that are interested in
identifying and refining strategies for educational improvement.

In coopitatton with tecat achootA:

10.3 Regional educational laboratories carry out research and development directed toward formulating, testing,
demonstrating, and refiningveducation-improvement strategies that local schools in the states of their
region may employ.

10.4 R & 0 Centers and other research organizations.carry out research designed to extend knowledge concerning
educational processes and to improve related educational practices.-

10.5 Institutions of higher learning carry out practical, problem-solving research directed toward extending
knowledge concerning educational processes and to improve related practices.

e

tJ
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ANNOTATED LIST OF MATERIALS OF THE WISCONSIN PROGRAM

FOR THE RENEWAIi, AND IMPROVEMENT OF SECONDARY EDUCATION

KLAUSPETER, H. 3.. J. M. UPHAM, AND J. C. DARESH, THE RENEWAL AND IMPROVEMENT OF SECONDARY EDUCATION: CONCEPTS

ANO rRACTICES. MADISON: WISCONSIN RESEARCH AND DEVELOPMENT CENTER-, 1910.

This book, which is intended for use both in local school improvement efforts and also as a text for university

courses, presents the conceptual design of the Wisconsin Program for the Renewal and Improvement of Secondary

Education. Explanations of each element of the design and illustrative practices in middle schools, junior high

schools, and senior high schools are presented. Objectives are indicated at the beginning of each chapter, and

questions directed toward analysis and evaluation of the condepts and practices are presented at the end of each

mein part of each chapter.

PARISH. J. 0., AND H. J. KLAUSMEIER, EDUCATIONAL IMPROVEMENT LEAVER'S MANUAL: MIDDLE AND HIGH SCHOOLS. MADISON:

WISCONSIN RESEARCH AND DEVELOPMENT erFITER, 1910.

This Manual is intended for use by an administrator, counselor, teacher, or other staff member of a middle,

junior, or senior high school whd leads the school's educational improvement effort. It may be used by persons'

from regional educational laboratories, state educational agencies, intermediate agencies, school districts,

and by college instructors who either lead improvement
activities in local schools or who prepare persons to

serve as local school educational improvement leaders.

KLAUSMEIER H. J., J. E. McGIVERN, G. L. THIERBACH, AND J. C. DARESH, LEARNING GUIDE FOR THE WISCONSIN PROGRAM

FOR TOE RENEWAL AND IMPROVEMENT OF SECONDARY EDUCATION: SCHOOL STAFF MEMBERS. MADISON: WISCONSIN RESEARCH

AND DEVELOPMENT CENTER, 1930.

This Guide is for use by local school staffs working and studying individually, in pairs, or in small groups.

The qUiifions and activities in each chapter are related to the correlated filmstrip, school experiences audio-

cassette, and textbook chapter and are directed toward enabling staff members to increase their understanding

-of concepts, principles, and practices, and to plan for local improvement efforts.

KLAUSME1ER, H. J., G. L. TH1ERBACH, J. E. McGIVED, AND J. C. DARESH, COLLEGE INSTRUCTOR'S GUIDE FOR THE WISCON-

SIN PROGRAM FOR THE RENEWAL AND IMPROVEMENT OF SECONDARY EDUCATION. MAWSUN: WISCUNSENFRMARCH ANV

IIEDELOPMEWF CENTER, 7910.

This Guide ij intended for use by professors who offer a credit or non-credit course dealing with some aspect of

seconaiTeducation. It is organized into ten chapters corresponding to the textbook chapters. Each Guide chap-

ter is divided into three sections which include synopses of the correlated filmstrip, school experiences audio-

cassette, and textbook chapter, suggestions regarding the use-of the correlated materials, and objective ques-

tions based on the textbook that may be used in preparing pretests or posttests.

KLAUSMEIER, H. J., G. L. THIERBACH, J. E. McGIVERN, AND J. C. DARESH, LEARNING GUIDE FOR THE WISCONSIN PROGRAM

FOR THE RENEWAL AND IMPROVEMENT OF SECONDARY EDUCATION: COLLEGE

AND DEVELOPMENT CENTER, 1910.

I I f V ,

This Guide is for use by indiviouals, pairs, and/or small groups of college students to guide their study out-

side niFegularly scheduled class period. The questions and activities in each chapter are related to the cor-

related filmstrip, school experiences audiocassette, and textbook chapter and are directed toward enabling stu-

dents to increase their understanding of concepts, principles, and practices and to identify applications to

their areas of professional preparation.
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scHOOL EXPERIENCES AUDIOCASSETTES AND ACCOMPANYING PRINTED AUDIOCASSETTE GUIDES

ExPERIENcEs oF TW MIDDLE SCHOOLS AND TWO SENIOR HIGH SCHOOLS WITH EDUCATIONAL PROGRAMMING FOR THE INDIVIDUAL

STuDENT. PART I

Representatives from Webster Transitional School in Cedarburg. Wisconsin and Steuben Middle School in Milwaukee.

Wisconsin on Side A. and from Hood River Valley High School in Hood River, Oregon and Cedarburg High School in

Cedarburg. Wisconsin on Side B, discuss how total educational programs are arranged for their students.

EXPERIENCES OF TwO MIDDLE SCHOOLS AND TWO SENIOR HIGH SCHOOLS W/TH EDUCATIONAL PROGRAMMING FOR THE INDIVIDUAL

STUDENT: PART II

Representatives from Webster Transitional School in Cedarburg. Wisconsin and Steuben Middle School in Milwaukee.

Wisconsin on Side A. and from Hood River Valley High School in Hood River, Oregon and Cedarburg High School of

Cedarburg. Wisconsin. describe how they arrange an instructional program in each course that meets the educa-

tional needs of each student enrolled in the course.

ExPER1E4o:t::- ,:ft.
A mIODLE SCHOOL, A JUNIOR HIGH SCHOOL, AND TWO SENIOR HIGH SCHOOLS WITH CURRICULAR PATTERNS

Representatives from Sennett Mtddle School in Madison. Wisconsin and Madison Junior High School in Trotwood. Ohio

on Side A. and from Cedarburg High School in Cedarburg. Wisconsin and Washington High School in Milwaukee, Wis-

consin on Side El. present highlights of their curricular and instructional
arrangements that clarify and go beyond

the filmstrip information.

EXPERIE4CES OF A VIOVLE SCHOOL, A JUNIOR HIGH SCHOOL, AND TWO SENIOR HIGH SCHOOLS WITH WORK AND OTHER CAREER

EDUCATION ACTIVITIES

Representatives ifrom Webster Transitional School in Cedarburg. Wisconsin and Byers Junior High School in Denver.

Colorado on Side A. and from Hood River Valley High School in Hood River, Oregon and Washington High School in

Milwaukee. Wisconsin on Side B. dismiss aspects of their schools work and other career education activities.

EXPERIENCES OF A M1VDLE SCHOOL, A JUNIOR-SENIOR HIGH SCHOOL, AND TWO SENIOR HIGH SCHOOLS WITH STUDENT DECISION

MAXISK.;

Representatives from Steuben Middle School, Milwaukee Wisconsin and Wy' East Junior High Schoo) and Hood River

Valley Aigh School. Hood River, Oregon on Side A. and from Irvine High School, Irvine, California and Cedarburg

High 'School. Cedarburg. Wisconsin on Side B, discuss student decision making in,tkeir schools.

El(FERTENCES OF A mIDDLE SCHOOL AND A SENOR HIGH SCHOOL WITH EVALUATING STUDENT LEARNING AND EDUCATIONAL PROGRAMS

Representatives from Steuben Middle School. Milwaukee. Wisconsin on Side A. and from Cedarburg High School, Ce-

darburg. Wisconsin on Side B. discuss their evaluation strategies and practices.

exPEQL-I'..CfS C TC IDDLE SCHOOLS AND TWO SENIOR HIGH SCHOOLS WITH INSTRUCTION AND ADVISORY ARRANGEMENTS

Representatives from Webster Transitional School in Cedarburg. Wisconsin and Steuben Middle School in Milwaukee.

Wisconsin cn Side A. and from Cedarburg High School in Cedarburg. Wisconsin and Hood River Valley High School in

Hood R14er. Oregon on Side B, describe how their schools have been organized so that teachers are able to plan

togetner to provide for cooperative teaching, evaluating student progress, advising students, and renorting to

parents

EXPER:EkCES ,s; A kilppLE SCHOOL AND TWO SENIOR HIGH SCHOOLS WITH
ADMINISTRATIVE ARRANGEMENTS FOR SHARED DECISION

AAKIV6-
Reorosentat,4es from Steuben Middle School in Milwaukee. Wisconsin on Side A. and from Irvine High School in Ir.

vine. Califorwia and Hood River Valley High School in Hood River, Oregon on Side B, explain the arrangements that

their schools have adopted to facilitate shared decision,making by teachers,
counselors, administrators, and others.

EAPER:EWES CF A mIDDLE SCHOOL, A JUNIOR HIGH SCHOOL, AND TWO SENIOR HIGH SCHOOLS WITH TEACHER-ADVISOR PROGRAMS

Representatives from Webster Transitional School in Cedarburg. Wisconsin and Coolidge Junior High School in Phoenix,

IllInots on Side A. and from Wilde lake High School In Columbia. Maryland and Irvine High School in Irvine, Cali-

fornia on Side S. discuss the functioning of
teacher-advisor programs in their schools. Emphasis is placed on the

current operation of the programs and also on the steps taken during the
initial implementation of the programs.
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FILMSTRIPS AND ACCOMPANYING PRINTED FILMSTRIP GUIDES

INTRODuCTL 'nE WISCONSIN PROGRAM FOR THE RENEWAL AND IMPROVEMENT OF SECONDARY EDUCATION

This fiL.strip introduces the conceptual design of the Wisconsin Program for the Renewal and Improvement of Sec-

ondary Education and the multimedia materials that present the concepts and practices. The design includes ten

comprehensive objectives to guide the educational improvement efforts of local schools. Excerpts from the full-

length filmstrip that deals with each objectiVe are presented.

EDUCATIONAL PROGRAMMING FPR THE INDIVIDUAL STUDENT In SECONDARY SCHOOLS: PART I

This filmstrip presents examples of how the first aspect of educational programming for the individual student,

namely arranging a total program of courseS and other educational experiences that meets each student's needs,

is carried out in a middle school and two senior high schools. ,

EDUCATIONAL PROGRAMMING FOR THE INDIVIDUAL STUDENT IN SECOWDARY SCHOOLS: PART II

In this filmstrip, arranging the individual student's instructional program in each course included in the stu-

dent's educational program is illustrated at one middle school and two senior high schools.

CURRICuLAR PATTERNS IN SECONDARY SCHOOLS

Curricular patterns of two middle schools and two senior high schools are shown and the relationship of the pat-

terns to arranging an individual educational program for each student is indicated.

STVVE,47 OECISION MAKING IN SECONDARY SCHOOLS

This filmstrip portrays students making progressively more important decisions that affect them as individuals

and as members of groupS in a middle school, a junior high school, and three senior high schools.

wORK ANO OTHER CAREER EDUCATION ACTIVITIES IN SECONDARY SCHOOLS

This ,filmstrip presents experiential learning
activities, includihg work experience, and also other career edu-

cation activities that are part of the individual
educational programs of students of a middle !.chool, a junior

high school, and two senior high schools.

EVAWATING STUDENT LEARNING AND EDUCATIONAL PROGRAMS IN SECONDARY SCHOOLS

This filmstrip shows staff members of a middle school and a senior high school evaluating the progress of their

students in different courses, the individual educational programs of their students, and elements of their

school's total educational program.

ADMIN/STRATIVE ARRANGEMENTS FOR SHARED DECISION MAKING IN SLCONDARY SCHOOLS

Examples of alternative administrative arrangements which
enable shared decision making to take place in three

senior high schools and one middle school are presented.

NSTRuCTION AND ADVISORY ARRANGEMENTS IN SECONDARY SCHOOLS

Alternative arrangements for teaching teams are explained and illustrated in two middle schools and two senior

high schools. Examples are used to show the functions of organizations for instruction and student advisement.

TEACHER-ADVISOR PROGRAMS IN SECONVARY SCHOOLS

The filmstrip shows the teacher-advisor programs of two senior high schools, a middle school, and a junior high

school. Important functions of teacher-advisor programs are emphasized.



a.

Appendix C
Forms and Instruments Used

in Local School Summative Evaluation

Agreement Between the Local School Field-Test Leader and the WRISE

Project Director

Local SchoOl Component Questionnaire (Illustrative questionnaire in-
cluded in this appendix for only ane of the 10 components - -Curricular

Arrangements.)

Staff Questionnaire: Instructional Materials of the Wisconsin Program

for the Renewal and Improvement of Secondary Education

Desirability of the Comprehensive and Enabling Objectives: Wisconsin

Program for the Renewal and Improvement of Secondary Education (This
scale is given as Appendix A.)

Second Semester 1980-81 Local School Leader's Report of the Field Test
of the Wisconsin Program for the Renewal and Improvement of Secondary

Education
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AGREEMENTA1ETWEEN THE LOCAL SCHOOL FIELD-TEST LEADER

AND THE WRISE PROJECT DIRECTOR

. The objectives of the 1980-81 field test of the WRISE design and materials
in local schools are:

1.1 To ascertain the desirability aad usahility of the comprehensive and
enabling objectives of WISE.

1.2 To evaluate the usability, effectiveness,-quality, and value of the
WRISE materials in information-gaining, planning, or carrying.out
an improvement or refinement effort related to one or more WRISE
components.

II. The WRISE Project will:

2.1 Provide to each school district ihe complete school set oeWRISE
materials.

2.2 Authorize the leader to use the WRISE improvement processes and
materials.

2.3 Provide consultation in the use of the materials via telephone
and/or letter.

2.4 Permit you to reproduce any book or book chapter or to purchase it
from us at cost. We can provide a district 2 copies of text and
learring guide at no cost.

2.5 Summarize the national field test results and make them available to
eachyarticipant by mail. (tio school will be identified by name%)

III. Each local school field test leader will:

3.1 Use the WRISE processes and materials related to one or more WRISE
components for the purpose of gaining information, planning, or
carrying out an improvement effort related to one or more WRISE
components.

3.2 Complete the following forms and mail them to the Project not later
than June 15, 1981:

a. 1980-81 Local School Leader's Report of the Field Test of the
Wisconsin Program for the Renewal and Improvement of Secondary
Education.

b. Local School Component Questionnaire (one for each component field
tested).

c. Desirability of the WRISE Component Objectives (one for each com-'
ponent field tested).


