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The history of psychology in the United States shows a cyclic-use of -

psychology in the.service ot the neéds of the country, rising to peaks in
times of nationa].emergency such as wars. This pattern, however, has‘a1ways !

{ involved a limited pcrtion of the total activity of academic psychology.
Despite.the etforts of Kurt Lewin and others to encourage “action research,"”

/ it is cn]y recently that there.has been applied efforts‘by’signi}icant numbers -
/ of psychologists nct:associated with clinical practice. Donald ?amnbe11 advo:

/ cated that psychology modify its traditiona] research ‘orientation to assume a .
/ ~Jspirit of social eiperﬁmentatfon". Leona ‘Tyler encouraged us to use cur . Ct

y skills as consu]tants and facilitators to assist other citizens to solve the

/ . ; - -
/. . problems that increas;ngly face us all. The 1973 Vail Conference recommended
o ~that‘programs be orientedrto specific competence areas so that they could meet
/' i community needs. These social interests were somewhat addressed but concern
with student preferencps has seldom shaped curricular direction. It has taken .

‘maJor external shifts in the ze1tge1st to cause related changes in the
undergraduate curriculum in psycho]ogy.

One major factor was the recognitiqn that 75% to 95% ot all undergraduate
psychology majors dc?not intend to go to graduate‘schooljje.g., Turner, 1974;
‘Ware, 1982). " The federal cutbacks d% research and tra{ning funds and the '
_emerging decline in overall college enro]]ﬁents, especially at the fpur-year
level, combine to make the academic teachiné/research market an increas%ng]y

closed avenue fgr the majority of students, even if they,do'intend'graduate,

training (Mathews: 1979). The interests of students have become increasingly

- +

', . .
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~— pragmatic in orientation, in terms of extrinsic rewards Lnd careey preparation

S

N

Nevertheless, there remains‘an inertial tendency to view the undeigraduate )

: : : . Internships
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» r

but retaining echoes ‘of the humanistic orientation of a decade earlier,

- . -~

The change in student populations to_inc]ude~o1der students has intensified

; ‘ \
this pragmatic, focus*on vocational preparation. ’
A Y
s

‘These and sim}1ar forces have interacted ﬁith forces inside academia to
generate a systemat1c change in the curr1cu1a of undergraduate psychplogy to
provide opportun1tes for spec1f1c experiential training to augment the pr1or
emphasis on didactic concept tra1n1ng (McGovern, 1979; ware, 1982) A variety
of art1c1es, especially in the APA Journai Teach1ng of Psychology (eg,, ’ - N
Mathews, 1979; Norcrpss and‘Wogan, 1982; Sherman, 1982), bear witness to-
the options be%ng proyided to allow undergraduates soée hands-on experience in

v ’ . * I

the application of psychological principles outside che‘lecthre hall, '

’

major, as primarily pretraining'?Qr graduate school preparation foreacademic

I .

research jobs or clinical practice (Harper, 1982; Korn, 1974; Kulik, 1973;

Sﬁiverick‘ 1977).. This flies iﬁ'the facg of the externa] rea]ity. Today's

students des1re sué graduate level capeer tra1n1ng to prepare them to’ uSe the

. tools and concepts of psycho1ogy in non-psycho]og1ca1 career roles (Morris, 4 +

’

1982).

The response to these complex change forces has proceeded often without
systemat1c p1ann1ng, often in a subordinate, grudg1ng response to local
pressures. By and large, the recent literature displays a var1ety of iso-
lated case studies on programs designed in a reactive, poorly evdluated trial
pa1nfu1 lessons and usua]]y réta1n1ng the h1stor1ca1 m1ss1on for the major.

This paper reports a systematic sample of these contemporary efforts co

and error fashion (Ware, 1982), gisplaying occasional success and frequent - h
|




_ impressions t?at were held with regard to-.these programs by their directors.
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provide non-classroom, experiential learning and presents a discussion of the

.

! ) ’ . Y

léssons that have been learned in the efforts. >
+ Method * ‘ ‘ \

The Directors of bndergraduate Study at 200 of the larger undergraduate

4

psycho]ogy programs were contaqted by ma11. The samp]e refTected a geograph1—

\s
ca]]y ,strlbuted group, including both pub11c and private schools. It was"

i

selected so as to‘generate a general sense of typical programs, along with the

Responses were received'from 92 of the 200 programs, showing an average size

*of 290 majors, an average of 38 courses per year and an average TﬂSt]tutTOHal

enrollment of 10 537 students. It is 11ke1y, however, that the proport1on of

-

non-respondents with such pragrams 1s much lower.
. 3

-
’ »

. ' . Z i ResuTts ; o . .

Y There was general agreement that the program was usefuT since 9;% said

i
>

that it was either definitely or probably vaTuabTe. The nature of "the
programs varied widely, but most schqols offered a var1ety of pTacements. The

Targest category, Tog1ca11y, was pre-clinical (64%) but, over half aTso offered

3 ’

_placements in social services, criminal justice, school on’pre-school, or per—
. 1

* sonal counseling. About 1/3 offered options for guidance>counse1ing, person-

nel* or 1ndustr1a1 placements. OnTy'7% mentipned researCh as an option.

ATmost 60% of fered both 1nd1v1dua11y des1gned exper1ences and on-going
{
sites for-one or more students, Respondents reported an average of about 48
" Vi / ?
students a year, placed in the permanent sites and about 25 a year in the

individuaﬂlyidesjgned experiences. A1l the students. reqeiyed academic credit
but the amqunt of cred1t varied. About 2/3 received. letter grades. Supervision
patterns were evenTy mIXed among facuTty superv1s1on, site supervision or joint

r , .
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supervision.' Half"1nd1cated that ‘there was a formal contract with the off-
campus .site- but “few prOV1ded compensat1on to the site. -

It is significant thgt ‘only 16% identified skills development as the
b1ggest benefit of the. program. In fact, there dias a;repeated feeling that

they wanted to make it c]ear to students that they were NOT trained and shou]d

‘ not be cons1dered to be SO, The largest category of benef1ts 1nvo1ved the °

genera] exper1ent1a1 aspects of the placement (43%) with smal]er groups ‘cre-

) d1t1ng a1d 1n making career choices, chances to develop job contacts, a

ba]anced educat1on, and two responses reportnng the major benef1t to be pub11c

LIS

-

-

relations for the co11ege. ' . : . p
There_was even 1ess consensus about the b1ggest def1c1ency, but it generally

" invol ved the qua11ty control aspects, such as poor superV1s1on (35%), 1ack of'

t

academ1c qua11¢y (32%), and sma]ier groups report1nq a lack of ab111ty and
.ﬂ

preparation of the students, lack of adequate placements and the misuse of

1
2

students by agencies.

.

When asked about the major factors facilitating or blocking the success of

such a pfogram, about half (62%) agréed‘that cooperation between site staff

a . . . . .
and faculty was the key factor.with smaller groups naming supervision, inter-
. . . _ A

nal program support and student quality.

R . . * a2
Discussion. .

. ’

These were larger, predominantly public-funded undergraduate programs that

were associated with graduate programs in psychology. The results may obscure

5

shifts among smaller programs, which may be¢pore responsive to market factors.
'Honever, this sample agreed on the value of non1c1assroom experience, but only
as an orientation, not as a training experience. They,recognized that valid

experiences demanded more of departments, individual fagulty; and studepts
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than. traditional courses. These extra demands on time, for planning, con-

tinuous monitoring, and supervision were seen to:yié}d potentially large divi-

dends in enhancing personh] devé]opment and awareneés of étudents. Although .

- )

useful.in guiding student,dec1s1on-mak1ng about their futures “the opportunity

to de11ver actua] 'services to commun1 y‘pe;sons and agencies and to deve]op.

part1cu1ar sk111s was, of s1;n1f1cant1y-?Zsser importance for the sample. It - \\
' is reasoqab]e to infer that the pr1maty progrqgmgt1c pu?pose was preparation

A ~

for advance training viargradud%e school. ° )

The results augment the data reported in the literature (Baron & Duerfeldt,

1980; Hess et\a],.1978; Prerost, 1981; Sheverick, 1977,,Vande Creék & Thompson,

-

L]

set of princip]és that can be extracted, to effectively gui&e those experiences.

»

. ' . Recommendations

. Planning. Directors ﬁus%\develpp clear understanding and acceptance of .
\ N r . o
the objectives of 'such a program amohg-ALL departmental faculty, among stu-
dents, amoﬁg representative% of the placement sites, and pertinent administra- y
v ) : ).

1977). *There are widespread efforts to provide field experiences and a reliable
tors. *Expﬁﬁcit 1parﬁiﬁg contracts are essential. Pilot runs are a useful

- device.. Limitations must be recognized and respected. The'departméht and

A Y

college must make an explicit commitment to support the programgfor a reason-
< ‘ . -

4

able pilot period.

[} . [

Selection Hard-headed, valid selection criteria must be devé]oped for

both students and p]acement sites. Students must have the academic and per-
sona] maturity to handle the different and often intense demands ;to be mad& ' . -
B upon them. It ‘must be recogn1zed that placement sites must fit the part1cu1ar

student. Better to have a 1ater placement or no p.acement than a damaging one.

& ¢ 4 " -
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There will be “casualties"™, student$ who cannot handle, their placement or T e

. L TS | L e . . -
students who decide to'shift away from the field. \Shifts based on reality

& ’ testing are appropriate, but we can i1l afford to lose students during the o .

pre11m1nary phases for a particular site. . ,/ ‘ i

Prerequisites. Students shou]d be trained, 1ntens1ve1y if necessary, for

the exper1ence. Usua]]y th1s means coursework but also it means preparing
them for the emot1ona1 demands to be faced: A frequent and useful pattern is

] to pair the field component with a focused, classroom experience prior to or
.. . . s - . . ’

parallel ‘to the field experience. The linkzge between theory and practice is

) essential as s soc1a11zat1on in the ethical aspects of their experience. -

Supervision. There is a need for close facu]ty superv1s1on which may ' ¢

M »

demand more’time and energy fhan normal courses. Faculty must insure that the

v x v /

learning contracts are followed by all parties. Frequent student contracts
= and periodic field reviews are necessary. This suggests that the faculty
assignment should NOT be an overload, but one of the reguJar course assignments.

. Whether pass/fail or letter grade, student evaluation is difficult here, but

-

high standards are more important here than for other courses. Students must

process the1r exper1ence not just live it. They must go beyond the affectvve

to the cogn1ti¥e and behavioral domains of understand1ng.and the combination ' .,

-

"of these, three domains places much greater demands.and leads to far more fre- T

[

b quent problems than the hardest classroom’ course.

> " Protection. The student must contribute to 1earn1ng ObJGCt]VGS. It is

.
] '

easy for agencies and individual site staff to see students as volunteer
workers designed to relieve them of scut work. MWhile some such work is use-
fu1,’facu1ty must protect students against the degrading of their experience . '

FY - ] 7’ . -
since often students may be unable to confront their site supervisor, at least - 7
L4

* successtully. : . ) - .
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Time Pressures. Time problems must be anticipated. .y Student schedules

. J .
options are more fléxibJe, Students need to récognize that they must meet -

-

their commi.nents even'when it is inconvenient. Also, a semester may be too

short a period for assimilation of an experience. N
L 4 .

Eva]uation: Thg'program director must have a clearly Qefined sysggm to

-

assess the effectiveness of the field experience progran, There should be

objective criterid, linked expliditly to the stated ﬁrogram‘mission of both

. . . 7
short-term and long-term.duration. ~

v

»
2.

.
i

seldom show an optimial match with site needs, although interim or summer

4
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Conclusion

*, These data suggest’that a clearly defined tool exists for preparing stu-

dents for the use of psychology outside of teaching but that a clear prejudice

3
remains against its use for terminal bachelor's level students. Faculty serve
a_ro1e as instructor, mentor, and role model, but increasingly need to realize

that their role ought not be to turn out veritable role-clones of themselves.

\They need to respect. student g oa]s and market realities and to prepare their

-

students to be 1iKe themselves in academic preparation, in humanistic orien-
tation, and respect fop~know1edge, but NOT necessarily in terms of career

. . ' . A *
role. .We pride ourse]ves on leading students to psychological insights about

themselves and their, soc1ety and yet lack the confidence or perspective to see

- how psychological concepts can be directly app11ed‘td“VEEE%1ona1 roles buts1de

that specificaliy 1abe1ed "Psyfho1og1st. Iron1ce11y, the research~based
emp1p1ca1_approach td/;na1ysns of problems and solutions to those problems is

perhaps the most important tool any graduate can use in virtually every

-employment role. Ego—?ef]afing though it may be, azceptance of that mission

will serve the needs of studen@s, ourselves, and the society increasingly well

in the years to come.,

——

-
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