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Introduction

“This is one of twelve guides tha\thave been developed

to facilitate evaluation by and for local education agen-
cy (LEA) personnel. This guide has been designed to
aid the individual who has assumed responsibiliy for
leading this partjcular activity. It includes three.sec-
tions: 1) Preliminary Considerations; 2) Procedure/
Task Breakdown; and 3) Supporting Documents. All
parts of this document are suggested, the local staff is

encouraged to adapt or change any procedures and in-

struments to meet the needs of its agency.

The first section of this Local Leader Guide entitled
“Preliminary Considefations’’ contains a brief’éprIana-

tion of this evaluation activity and the necessary steps -

to prepare for the evaluation undertaking. Suggestions"
are included for holding a staff meeting to discuss this
activity. - " ’

The s&cond settion ofthis guide is the *'Procedure/
Task Breakdown. ", This breakdown outlines suggested
tasks for conducting this evaluation activity. The tasks

‘have been followed in the field tests. However, these

tasks are flexible and should be adapted in each LEA.

The-third section of this guide contains *“Supporting
Documents.” These documents include: 1) information
handouts, 2) example documents, and 3) references.
Information handouts contain valuable information
which will assist in conducting this activity. Example
documents are forms which can be utilized with this
evaluation activity. References include bibliographies
and sources of information for additional assistance.
These supporting documents have been developed and
used in other LEAs. However, théy can be adapted
and revised to fit your specific needs. The local leader
may wish to duplicate and distribute these supporting
documents and work on this activity. ’

The value of this evaluation effort is dependent upon a
team effort in obtaining and utilizing results. By com-
bining these results with those of other activities of an
evaluation system, the improvement of educational
programs and igrvices can begin.
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Preliminary
Considerations

Measuring student achievement i in instructional programs
has been a part of educational programs for quite some
time Most often tbese efforts have been limited to paper
and pencil tests covering the content of lectures and
reading assignments and to assigning grades to student
projects Only rarely has measurement of student
achievement been based upon well defined student
performance objectxves and has the data ahd information
obtained beefi ufilized in the educational program for
some purpose.other than assigning grades

This activity is designed to help local instructors and
administrators to do two things. first, to expand the scope
of their current efforts to assess student attainment of
objectives and second, to increase the number of ways in
which the data and information obtained are used In
evaluating and improving the total program The broad
range of data and information available from an adequate
measurement of student competencies can become
valuable input to program improvement, through
identifying and justifying needed prograt change.

It should be pointed out that for most LEAs the time frame
for implementing and carrying this activity through to com-
pletion may be rather extensive. It will not be uncommon
for LEAs to spend one or two years in upgrading their ap-
proaches to assessing student competencies and utilizing

_ the results in program development

.

Every instructional staff member in the LEA should
participate in the Measuring Student Competencies
activity. .

Staff Meeting with Instructional Staff

1. Briefly discussithe LEA’s reasons for placing special
emphasis on measuring student competencies atthis
time.

a. Desire to obtain additional data and information for
program |mpr0vement

b Response to a need indicated in an on- site

* evaluation report for the district.

2 Distribute summary Information Handout 3-1 indicating
those areas the local staff might pay particular
attention.
¢ format for objectives
¢ assessing higher levels of learning
* assessing manual and perceptual skills
e recording’student performance
¢ utilizing results for program improvement *

3 Distribute and discuss Information Handouts 3-2 to 39.
These are prepared for use in giving an orientation to
each of the three major learning domains.

Cognitive Domain

1. knowledge level

2. understanding level
3. problem solving level

Psychomotor Domain

4. manual skills

5. perceptual skills .

Affective Domain .

6. attitude . -

7. interest

8. values

Each information handout contains exampie behawors
objectives, and measurement items.

The following questions might be used to stimulate and
provide difection for the.discussion of each handout.

a. Does the fist of objectives for our course currently
contain objectives concerned with this type of
learning?

b. if so, what addmonat items might ed to the
example "...student can do...what'" item$ indicated
on the handout’? .

c. What additional objectives for other occupational

- areas might have been inciuded on this handout?

d. What changes, if any, are needed In the farmat of

our objectives for the type of learning indicated on
*this handout?

e. Are our current attempts to assess student
attainment of objectives of this type direct, indirect,
or nonexistent, and why s this the case?

f Are direct assessment techniques feasible for our
objectives that are concerned with this type of
learning?

g. If not, what good indirect techniques might be
utilized to assess student attainment of objectives of

this type?
L 4

Note. You may find it adwvisable to distribute these hand-
outs a week or SO in advance of the inttial meeting with
your staff and request that they review and become
thoroughly familiar with the information presented.

4. Present and briefly discuss the following major tasks.
a. Develop for each course in your program a list of
student performance objectives that are comprehen-

sive In scope, clearly stated, and in measurable terms.

b. Develop an instrument for assessing student attain-
ment of each performance objective listed for the
COourses.

c. Develop student performance records forms for
each course or meaningful combinations of courses
in the instructional program.

d. Develop a delivery system for disseminating sum-
maries of the information and data obtained from the
gssessment of student attainment of objectives to
selected individuals and groups in the LEA and com-
munity so that they can be used for program im-
provement.

Local agencies will vary with respect to the degree to

. which each of the foregoing tasks have already been
completed. Obviously, those agencies that have been
successful in upgrading their efforts in one or more of
these four task areas will be "“a step ahead"” and will
have httle or no need to become involved with all of the
tasks listed in the task breakdowns that follow

5. You may want to group staff members according to
program areas. Decide on a method for coordinating
the efforts of all staff and establish a schedule for
subsequent meetings.

5 - s
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Procedure/Task
Breakdown

Task A. Develop Adequate Objectives.

1 Gather and review the student performance objectives
-for.each course in the instructional program to see that

they are clearly stated and contain condition, outcome
and criterion statements that lend themselves to
practical assessment techniques.

2 Identify and list for each course in the instructional
program which objectives would be classified in each
of the following eight categories. Information Handouts
2 through 9 will help you make appropriate
identification. -

Cognitive

1. knowledge

2. understanding

3. problem solving
Psychomotor

4. manual motor skills

5. perceptual motor skills
Affective

6. attitudes . '
7. interests

8. values '

3 Determine if present student periormance objectives
for each course in the program should be revised. One
method of clearly specifying objectives is present in
Example Document 3-1. This form is divided into two
sections which can be used for. (1) specifying the
evaluative outcomes for a performance objective and
(?, recording and reporting the progress of a class of
students on the selected objective.

4. Secure the assistance needed (e.g., advisory
committee) and establish the program necessary to
upgrade present student performance objectives for
each course so that they are comprehensive in scope,
Clearly stated and in measurable terms.

Task B. Develop an Instrument.

1. Develop for each student performance objective one or
more proposed test items or other measurement
techniques for adequately assessing student attainment
of the objective. A variety of measurement tools and
techniques have been used by occupational educators.
Employer evaluations, paper and’pencil tests and
performance tests are just three of many different
techniques that can be utilized. A detailed,
comprehensive presentation of measurement
techniques and instruments can be found in most
educational measurement texts.

2. Submit the objectives and their proposed measurement
techniques to other instructors and advisory committee
members for review and constructive cnticism.

3. Revise measurement techniques including suggestions
by instructor and advisory committee reviewers.

4. Develop instructions for completing the instrument.

5. Administer the instrument.

- 6. Analyze the student responses to each measurement

technique to determine if it is indeed measuring what it
was designed to measure—the attainment of some'
particular objective.

7. Revise measurement techniques including the data and
information proGitled by the analysis of student
fesponses. '

Task'C. Develop Student Performance Record
Forms. o

1 Develop a format for student performance records that
can be utilized by all subject areas included in the
instructional program. (Example Document 3-5)

2 Take the outcome statements from each student
performance objective and list them on the student
performance record form by task area and in order of )
their presentation in the instructional program. Do this
for each course or individual program. (See example in
Information Handout 3-1.) : .

3. Duplicate the completed forms so that they can be
readily available to all staff members.

Task D. Develop a System of Reporting.

1 Determine which groups or individuals should receive
the results of the evaluation, e.g., advisory committees,
LEA administrators, employers, students and parents.

2 Determine the scope of the information each individual
and group should receive—for example, summaries of
individual student progress, individual class progress,
and student progress for an individual or the entire in-
structional program. The Individual Program Profile (Ex-
ample Document 3-6) illustrates a format for describing
class achievement on the course performance objec-
tives. The Composite Program Profile (Example Docu-
ment 3-7) illustrates a format for describing student
achievement on selected or on all performance objec-
tives in several attendance centers in the LEA.

3 Determine a time schedule for distributing each of the
summary reports within the LEA.

4. Develop a format for summarizing student progress
reports that (1) is based on student performance objec-
tives and (2) would be useful in making decisions
regarding the instructional program. .

5 Implement the system on a pilot basis and survey the
individuals and groups involved to determine the extent
to which the system provides them with needed data
and information.

6 Revise the system on the basis of the feedback re-
ceived in the above survey.

Suggested Time-Action Plan

The following time-actiorf plan is presented to assist the

local leader to gauge the time that will be required for the

LEA to successfully complete the tasks presented in the .
foregoing task breakdowns. The actual time required will_
be influenced significantly by the level of development that

has already been achieved by the LEA in areas such as

the development of instructional objectives.

A
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Time-Action Plan ' . ' - .

"~ Inftial Meeting X

v
Develop Adequate Objectives 12 Semesters
Develop Needed Instruments 1 Semester

I

~ Develop Student Performanée 1
Record Forms /2 Semester ' .

] ‘ . - '

Develop System of Reporting Y2 Semester

i
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Information }-Iandout 31

Measuring Student Competencies: A,ngmary

Local district personnel concerned with assé@ing student
attainment of objectives should be asking.four basic ques-
tions regarding this activity. These four questions as well
as information and ideas that will assist local district per-
sonnel in finding answers to these questions are
presented in this summary.

l. How might the format of instructional objectives be
Clearly stated measurable objectives are the first re-
quisite for assessing student attainment of objectives.
All clearly stated measurable student perforinance ob-
jectives contain at least three important parts
1. Conditlon Statement
2. Outcome Statement
3.~Criterion Statement

Example Objective

Given the appropriate tools, equipmenT, and replacement -
parts, the student will be able to install and adjust
distributor points, as per manufacturer’s specifications and
within flat rate time. . 4

Il. How might the range of competencies be
expanded?

Most educational programs should be based on student
performance objectives that are concerned with three
important typeg of skills and behaviors. Each level of
these skills and behaviors has associated with it a wide
variety of student performances. Each has potential for
being developed into a student performance objective.

~

1

Skill and Behavioral Outcomes |
For Occupational Programsl...

1. Cognitive Skills
—knowledge
—tnderstanding
—problem solving.

2. Motor Skills
—manual
—perceptual

3. Affective Behaviors
—attitude
—interest
—values

Example Knowledge Level

Coqgnitive Skills......... ot
. the student can ... what
—define . —terms
" —describe . —equipment
—identify . —materials
—select —toals
—name —methods
—state —procedures
—Jist —facts
—concepts
—principles
w

lll. How might measurement instruments and pro:
cedures be improved?

Any serfous attempt to assess student attainment of ob-
jectives will be based upon the objectives themselves.
Clearly stated student performance objectives that are
measurable and contain condition, outcome, and
criterion statements provide the best guidelines as to
methods of assessing student attainment of that objec--
tive. Objectives are the Key!

Example Knowledge Level
Cognitive Objective. ...

Given a list of 25 technical terms commontly used in the
pipe trades, the student will be able to define to his in-
structor’s satisfaction, at least 22 of the 25 terms.

Example Instrument for Assessing Student Attain-
ment of Definition of Terms Objective . .. ...

Directions: Jhe following listing gontains ‘{E)\technical
terms that are commonly used Ifi the pipe trades. In the
space provided following each term, write a definition for
that term.as it is used in the pipe trades.

1. run

~

-

2.1.D.

—

3. 0D. .

IV.How might methods of disseminating information
be improved? -

If reported and disseminated in a proper format, data and
information obtained from assessing student performance
of objectives can be utilized for program improvement as
well as for assigning report card grades. Cumulative stu-
dent performance records provide a simple mechanism

for summarizing and disseminating to various important  +
groups student performance data and information that can
be utilized for program improvément.

PR
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Example Cumulatjve Studgnt
Performance Recdrd™ » ,

‘ Date Task No.

Final

Rating Instructor |,

Task Hours

Basic Skills, Theory and Service Operations_ .

Perform the basic skills involved in tube swagging, flaring, and bending.

Perform the basic solderihg operations using types of tubing, .

Measure and perform necessary functions to prepare threaded iron pipe. e

Recognize and manipulate basic hand and power tools.

Determine 'thermodynami; of gases. ’

Distribution of Su{nmary Data and I"rjlformation . .

... to whom
—teachers

- . .. for what purpase
—identifying problem
areas in the .
Instruction
—identifying unnec-
essary areas of
instruction
—identifying students
needing additional
help .
—identifying gifted '
students ~ . ' -

—school administrators —evaluating program

effectiveness Y
—evaluating the im- w .

pact of program

variables

—advisory committee —reviewing standards

members

of proficiency

—reviewing course ‘ . \
content - ‘ _

—parents and students —improving student

ERIC

Aruitoxt provided by Eic:

3

Interest ang'

motivation . . .
\—increasing parental

support for ‘programs - .




Information Handout 3-2

Cognitive—Knowledge Level N

Skill and Behavioral Qutcomes Examples of Cognitive Objectives Exampl
ples of items to Directly Assess -
For Occupational Programs . .+ . knowledge level Attalnment of these Objectives .. ...

. Cognitive Skills

Directions The followang listing contains 25
technical terms that are commonly

R used in the pipe trades In the sfface provided
following each term, wrte a definition for that
’ term as it 1s used in the pipe trades e
. 4 Given a histing of 25 technical terms com- 1 mn
7 - boot monly used 1n the pipe trades, the student -
- o’ will be able to define, to his instructor's
o satisfaction, at least 22 of the 25 terms 2 1D

. -

Directions The 15 tools pictured below can be
found in our tool crb In the space provided

Knowledge Level N
Cognitive Skills .

0 L] h
N . o after each tool, write first the correct name for

.-« thestudentcan ... what . - that 100l, then describe 1ts use on the job ,
—define* * - —temse » 1 ™
—descrbe . —equipment ' L -] o o - :
—identity % —matenals . ,
—select —tools o .
~name. , —methods® . ,
—slate fee., —procedures ©
—list fee., —facts

., - Given a random sample of 15 common :

; tools from the tool crb, the student will be -
feere 8 able 1o name each tool and describe s . .
“le,, use on the job witholit error

ERIC ~ -
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) Information Handout 3-3
Cognitive—Understanding Level,

Skill and Behavioral Qutcomes
For Occupational Programs

Cognitive Skills

nding
soiving

% —unde
_pfd)l
1. Motor Skills
—manual N
—-perceptual
1ll. Atfectivé Behaviors
—attitude .

* —interest . °
—values

Understanding Leve)

Cognitive Skliis
o .. the student can
- —interpret .
—translate 10 *

verbal matenal ,+°
—estimate frome

° data
—summarnze
' —gve examples ofe o , | .
= ~paraphrase *
p .
,
N . .
. A
*

C.

A ot Prodded by EHG

°what' : .

~—verbal matenal, .
charts & graphs .
—non-verbal formutas  °
—future consequencese |
—data & information e,
—expected consequences °,

—policies & regulations .,

4

. .

o..’.

Ny

N

Examples of Cognitive Objectives
. . . understanding leve!

*

Y

Given the for any. common bakery
good, the s t wilt B4 able to explain,
with 100% accuracy, the general conse-
quences Of altering any one of the ingre-
dients or procedures presented in the~

Examples of items to
Directly Assess Attainment y
of Thess Objectives... .

Directions: Two changes have been made in
the following recipe They have been made by
tining out the onginal ingredient o procedure
and adding the new one in parentheses: In the
space provided on the r sheet, write the
probable effect that these changes would have
on the final product

. fecpe
L] .
Pe Crust Recipe . \
(¢3] ' . .
- +¥4c fiour V2 ¢ shortening
) . (oding)
" 2 tsp. salt 5-7 thsp.-eeld-water
Sift fiour and salt Cut in shonenmg Add water.
thsp at a ime
N .
/
<
. ' Drrections’ Twenty-five used automobile parts
. have been assembied hdre You will have five
minutes each in which to examine a part and
wr jte n the appropriate space below examples
’ t coukt be expected to happen to the
operabmty of thecarfad that part not been
replaced
. 1 ignition ponts
Grven a collection of 25 different Used -
automobile parts, the student will be able to o —
list, for at least 22 of thé'25 parts, the ex- 2 fuelhine filter .
pected consequences of continued use of
the used part in ts orjginal installation,
:g::tndmg no more than 5 minutes on each 3 slaner brushes
v . 4 .
v -1 4 & 1
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Information Handout 3-4
Cognitive—Problem Solving Level **

Skill and Behavioral Outcomes -
For Occupational Programs

1. Cognitlye Skills
—knowledge
~understanding .
% —problem solving
Il. Motor Skills - - * ‘
~—manual
—perceptual . .
111, Affective Behaviors )
—attitude
—interest, ‘.
—values
&= B
Problem Solving Level
Cognltive Skills
5 ..+ the student can ... what N
’ —apply - concepts and prnciples *
N new situations
—analyze new materals for organiza-
tional structure, unstated
assumptions, and fallacies
. n reasoning
—synthesize . matenals from different
areas inlo a new plan,
. scheme, of presentatione ,
—evaluate the logical consistency,
- adequacy, or value.of new
. maternal
. .
| 3
\ 15
Q .

ERIC .

Aruitoxt provided by Eic: . ,
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Examples of Cognitive Objectives
.. . problem solving level

Grven the prescribed AICPA formula and
the necessary figures refating to cost,
useful ife, apd scrap value, the student will
be able to compute within 30 minutes and
by with 100% accuracy, each of the four stan-
dard types of deprectation allowance for
any gven prece of equoment .

Given a problem in agricultural production,
the student wilt be able to propose, within
an ordinate amount of time, a plan for in-
vestigating this problem that would conform
to all established principles of scientffic in-

{1  vestgation

’

Exkmples of ltems to Directly Assecs
Attainment of These Objectives . ..

Depraciation Problem

Acme Company purchased a new maching for
$20,000 plus $800 instakation costs. Its ex-
pected useful kfe was 5 years and 400,000
units of products Its scrap price at the end of
5 years was estimated to'e $400 The first .
year of production, 1t produced 100.000 unis of
products

e the depreciation for this
machine after s first ygar of operation ysing
the following AICPA me
—straghtine §

—sum-of-theyears’ digit §
—double-dechning batance $
—units of production §
T\mo—so minutes

Production Probiem

Fertilizer X would cost Acme Farms 15% more
than the fertihzer they used last year on their
corn Fertilizer X 1s also advertized as being
capable of ncreasing com production up to
20% over other popular fertilizers

Problem—Design and present, in the space
provided on your answer sheet, an experiment
that would answer the question as to whether
or not 1t woukt be profitable for Acme Farms to
Start using Fertilizer X on their corn next year

Time—45 minutes

li-14
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% :
Psychomotor—Manual Skills
Skill and'Behavioral Outcomes i
For Occupational Programs . e
. Cognitive Skills . -
. —kpowledge .
—~understanding
—prablem solving . .
I. Motor Skills i X
% f-—manual [
—perceptual . * .* :o.
IIl, Atfective Behaviors
* —attitude [ 9 . * o.
—nterest . . .o
—mm L] d * ..!
, ] . . L] ) ...
Manual Motor Skils "
. ... the student cqa”” ... what
~—drve o* —~qoif balis U
. —assemble * —automobiless”
—adjuste ~—nails -
—cut ' —Sscrews
—sharpen —tools
—clean —equpment
. - —bake ~CookieS e o
_p(epa{e.... —meat ‘o.'
e, R .o:'.
i .

Aruitoxt provided by Eic: - .

v D

4

Examples of Manual Motor
Skills Objectives ‘

Gerven the necessary tools and equipment,
the student will be able to clean and adjust
automobile spark plugs as per speciica.
bons outined in the manufacturer's service -
manual and within flat rate time

Given access 10 the necessary tools, equip-
ment, and ingredients, the student will be *
able to prepare a tossed salad that mat. |
ches U S N. recipe portions and i3 in suffy-
cient quantity 10 serve 150 with 5% or less
left after serving

-

-

Examples of Items to Directly Assess
Attainment of These Objectives ...

Performance Test Card
Clean and Gap Spark Plugs

Directions Remaove the spark piugs from the
automobile provided, clean and adjust them in accor-,
dance with the auto manufacturer’s specrfications, and
submit them along with this form to your instructor for
evalation .

-

Inspection points: Accept Reject
—insulators clean @] @]
—electrodes clean @] @]
—correct gap , O [m]
—time required @] o
Test Results 0 Pass O Fad
Instructor's signafure

Performance Test Rating Card
Preparing Tossed Salad

Directions Prepare a tossed salad that s in accord
with USN recipe portions and will serve 150 people
plus 5% or less excess* Then present this card and
your salad 1o your mstructor for evaluation,

‘

Inspection points: Unacceptable Outstanding
—corect ingredients 1 2 3 4 5
—ingredient propor-
tions 1 2 3 4 5
—appearance 1 2 3 4 5
—santation ~—— 1 2 3 4 5
—size of excess 1 2 3 4 5
Overall Rating 1 2 3 4 5
..
Instructor's signature =
Overall Rating O Pass {3 Fail
a—
Iy 4 :
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' " Information Handout 3-6-
Psychomotor—Perceptual Skills
" Skill and Behavioral Outcomes Examples of Perceptual Motor
For Occupational Programs Skills Objectives
L. Cognitive Skills
—knowtedge
—understanding
—problem solving -
Given access 1o the appropriate tools and
IL. -Motor Skills ) supplies, the student will be abie to blend
—manual : o] pamnts that upon dryng will match specified
% —perceptual A color samples
iIl. Atfective Behaviors
—attitude PR -
~interest .® R
~valies o . .o -
o - o.. :
Perceptual Motor Skiis' -
... thestudeafcan ... what '
. —blende* —wind velocity _* .
X - —compare —distancese | e )
—idehtify —sounds  <°,
—estimdte . , —weights ,° e, .
—shoot e, ~fextiles,* .
. —sketch *e., —paintse
—design siays . te.
—micrdor ..
—~firearms ., ‘e,
..°'-., .°°. Given the locations of a fire hydrant and 10
. R hypothetical fires, the student will be able
el 1o estimate within 10 seconds and with
° 100% accuracy the number of lengths of
. firshose it would take to service a fire at
1 . those locations.
)
AN
I —~ -
Q
E MC ' ~
] N :

’ ) < ,

Examples of items to Directly Assess )

Attainment of These Objectives ...

Performance Test Card
Paint Color Matching

Directions Starting from white base, blend one
quart of paint that, upon drying, wilt match the
color of the attached sample After thorough
mixing, smear a sample of your mix in the
space provided below and submit this form to
your instructor for evatuation

OPass O Fal

Smear
Sample
HERE!

Instructor

Performance Test Record
Firehose Estimation Problem

Directions: Estimate the number of lengths of
standard firehose 1t would take to service, from
a given hydrant, a fire at each of the ten loca-
tions pointed out by your examiner and record
your estimates on the attached answer card.

Time Limit: 10 seconds per estimate
Test Results: O Pass O Fail
Examiner

1
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Information Handout 3-7 -
. *»
Affective—Attitude . : -
H .
. . ‘o
Y ~ . .
Skill and Behavioral Outcomes Example Affective Objective
“For Occupational Programs ? ' :
. . . attitude ‘
. Cognitive Skills )
~—knowledge . " .
—understanding ' ' .
—problem solving ' ’
While working on the job, the students will
il. Motor Skills . demonstrat';ay safety consciousness as : < ]
. —manual ’ . evldenxd achieving a rating of 85 or
perceptual R better it safety on their bweekly Learning -
) .o Progress Rating Form
Hi. Atfective Behaviors - ' At { -
% —atttude o . ¢
—interest 3 K s S
—values . - P .' 7
. . e . - R
’ . ° ) ... ¢ - - )
.. ¢ o e t .
LA K . / .
L] .. A
Examples of Affective BehaViors ’ Example ftem to Directly Assess Attainment of This Objective . .. <
... the student will*" ... what s . L;arning Progress Rating Form :
. —demonstrates —democratic processes * -
- —express —sensitmty toward o Student Date
—sgek others o
. —defend —salety consciousness® , Dwrections After each of the following traits there is a line drawn with descrptive phrases placed along 1t
. —propose —responsibility * and above the line a numencal fating. Place a check mark at the place on the Iine which you think shows
—accept —regulations the degree 10 which this student has that particular frait
’ - —question —seff-retiance . - ]
-~ ’ —own strengths 1 Appearance 0, 60 70 80 90 100
. \ =own limitations ! Unsatisfactory Often neglect Usually Always Exceptionally
. . —differences personat neat and presents neat and clean
appearance clean favorable
appearance
ox 2 initiative 0 60 . 70 80 © 90 00 C
) — * Needs frequent Routine heip Occasionally Resourcetul Seeks and sets L .
N directions or usually waits ventyres out -~ and alert added tasks for t IS
prodding to be told on his own to appoint himself
- ments N
I ﬂji‘"
N - i R 3 Salety 0 60 70 80 90 100
‘ L * Unsale workes Frequently Occasionally Rarely Sats the
. . R exhiblts exhiits exhibits exampie for
4 - unsafe work unsafe work unsale viprk others to follow
habits habits hebits »9 »

-
-
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Info_rmatibn Handout 3-8

)\ﬂective—lnterest

.

Skill and Bshavioral Outcomes
For Occupationa} Programs

. Cognltive Sklils
—knowledge
~understanding
—problem soiving

it. Motor Skills N
—manval-
—perceptuat

1. Atfective Behaviors
. -—allitude .
®« —interest

—values

.

-
..

~—seek

. ~~defend
~—propose
~—accept
~—~question

- N
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the student wil ’
~—demonstraie’
B . ~—express*®

.

.

Examples of Affective ?.h'avlors

what

—democratic processes’
- ~=Sensitivity toward

others

.
.

—safety consciousass
. ~=responsibility

~—regulations
~—self-rehance ,*
~—own strengttts
~-own himitations
~differenca$
~—interests*®

.

.. o ..-
S
.o
.
. .

.

Example Affective Objective

A

.« . Interest ’

When given 3 format opportunity to do
s0. students will express a high degree

* of interest n at jeast one occupation for
which, in the judgement of the guidance *
personnel, they would appear 10 have
the necessary apttudes and abihties

X

1

Example item to Directly Assess
Attainment of This Objective . ..

{nterest In an Occupation

Dsrections. Below s a hsting of statements
about all occupations Place a (») 1n front of
each Statement that you agree with as it per-
tains to working as afan ' '

,This 1s not 2 test that you will be graded on
Your response to each item is correct if i
expresses your true opinion .

.1 1would love to do this Work
.2 This job would give me some
pleasure ,
___3 Ths job would be worth having / R
_ .4 The good and bad points about this

job are about equal

Many people do not hke this job

There are many things about this

work that lwouldn'l\uke

7 This would be the worst job in the
world for me

o w»
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Information Handout 3-9 ) A
’ L]
. L.
Affective—Values . . ‘ ] o
Skill and Behavioral Outcomes - ” Example Affective Objective
For Occupational Programs -~
. h ... value -
I, Cognitive Sklils
—knowledge !
~—understanding
—prcbiem soiving . "While working with others on team efforts
II. Motor Skiils that require cooperation, dhe students will
- —manual accept the cultural, racial, and
~perceptual o] socioeconomic differences of other team
Lo members as evidenced by zero cbserva.
HL: Affective Behaviors " «® N hons of any negative reference 1o such dif
~~attitude . c . lerences being recorded by the instructor
—mterest . o0
* —values s K s .
A ] . . .
... ' r .. ) ‘
Examples of Affective Behaviors ,+° ) N
o ' « '.
... the student will . ;" what . .
' —demonstrate «*  —democrdtic processes ,° .
. —express o ~—sensitmty toward K
—seek . others . .
—defend .* ~—safety conscidisness® .
~-propose . * —responsiility . ‘
~—accepte ~regulalions .
—question —self rekance  .° .
~—Own strengths,®
—~0wn himiatiops -
et . , ~differencese
. i b ’
) ( ! , .
. " ) ]
A ’“ {' » .
- .
29 . -
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~
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Example item to Directly Assess .
Attainment of This Objective . ..
- ”~ . )

¢

P
3

’ ' ]
Soclal Skills Development Check List

Student « Date

Ditections Answer the following questions for

the student named above The boxes following  *

each question should be checked yes or no

depending on your observation of this student’s .
conduct in class dunng the present working

period ‘

1t Does hefshe accept \
cultural differences in
+ others? £ P

2 Does helshé e;hubil racal
prejudice? 1 I

3 Does halshq accept the
SOCIO-2CONOMIC I
differences of others?

” [}

£ .
4 Is hefshe punctiral? ' ; '

5 Is helshe conscientious in

canng for i ! 7
tools agd equipment? .
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Example Documents

/
3-1. Objective Specification Form . ... . .
32. Obijective Specification Form For Duplication-.” .

'33. Proficiency Index of Students .

34. SeffRatingForm .. ...

'&5." Learner Performance Profile .

36. Individual Program Profile e

' 3-7. Composite Program Profile
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T~ Total Number Enrolled: 25~
Objective Number: __& )
» Leaming Domain:__@@;ﬁx"u/
N Leaming Level: Wﬁbﬂfgfu _— ,
Measurement Techinique: @m eudd L/'?wcee./
“Section A: \ -
Performanoe Ob]ectivs Speclﬂcation Form
Objective: Huier) geloctial o 1 Lot horrcend Wa.z«:m)do Llasnd
< wull de atdle T arcanir st Leagt m 7ﬂw

Condition Statement. /&M.J u&aia(, W‘U e MWO Wzow

Information units will include: -~
1. ‘W .o-u/ . 47 "‘7"&7’“"‘ .
2. ’

-

3. W‘K_)
5. &»M awal e/m?ula?v‘/
Task Statement: " ‘
jtem type will include: ' ' \

W' _atisces ’ T . .

Ciiterion Statement: "2t Leaat Jp% % ke Mwo G @ m Wu

* The criterion breakdown is specified as follows:
Excellent — The student will correctly answer at least ¢09o of the questlons on the exam.
Above Average — The student will correctly answer at least 8O% _ of the questions on the exam.
Average — The student will correctly answer at least _79% __ of the questions on the exam.

-

Below Average — The student will corgectly answer from £-¢9% of the questions on the exam. \)
Section B: - . '
Student Performance Record - ; .

_ Resuilts of Objective. Determine tHe percentage of students who have performed according to the following
categories.

Excellent Above Average Average  Below Average  Total 7 * .
S % 0 % ) 30 w S5 Y%, =/0% ' -
" Results pf Evaluation: . - ) . .~
Yes — No MV _ ‘/ Successful Fulfiliment of the Objective Shows the Majority of Students to be Average or -
. * Above.
- Yesr M, v No Unsuccessful Fulfillment of the Objective Shows the Majority of Students to be Below
Average. *
Conclusion; This objective should be revised. . ‘ Yes _L No __
) * A different measurement-technique should be apphed 2 Yes Y. . No__.

-




Example Document 32 -

Objective Specification Form for Duplication . ’
Course:
Total Number Enrolled:
R ' Objective Number: \
’ Learning Domain:
’ Leaminq‘dLeveI: :
Measurement Technique:
Section A: :
Performance Objective Specification Form _
Objective: ) T
' \
Condition Statement:
Information units will include: ’
" B
2.
3.
4. , ‘
5.
Task Statement: ' b t
Item type will include: ' : . : .
1. .
2.
3' -
4. .
Criterion Statement. /

The criterion breakdown is specified as follows:
Excellent — The student will correctly answer at least
Above Average — The student will correctly answer at least
Average — The student.will correctly answer at least
Below Average — The student will correctly.answer from

of the questions orr the exam.

of the questions on the exam.
of the questions on the exam.

of the questions on the exam.

Section B:
Student Performance Record .

Results of @bjective: Determine the percentage of students who have performed,according to the fotlowing
‘ .

categories,
LY

3

Excellent Above Average  Average  Below Average  Total
h 0

’ % % % % = Y%

[ ]

.
(3

Results of Evaluation: .

Yes __. No___ Suecessful Fulfilment of the Objective Shofws the Majority of Students to be Average or
) Above. ' ‘ .
" Yes_.__ No___ Unsuccessful Fulfillment of the Objective Shows the Majority of Students to be Below
Average: © | : , /

.

Conclusion: This objective sholild be revised. , . Yes... . No.___
A different measurement technique should be applied. Yes . No.—.

. . 29
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*
PROFICIENCY INDEX OF STUDENTS

KEY: 1) poor (2) fair (3) good (4) excellent

PERSONAL APPEARANCE DEPENDABILITY

Grooming 1234 To follow directions 1234
! Suitability of dress 1234 To take criticism 1234

Poise ' ’ 1234 To understand written -

Posture 12:34 instructions

Health ' 1234 To attend to details

Stamina 1234 To keep on the job

To get things done on time
PERSONAL TRAITS To plan ahead
To adapt to new ideas

v

[
NN N
wWwwwww
[ T - A s Y

Tact 1234
" Ambition 1234 JOB SKILLS
Use of time 1234
Promptness 1234 Efficiency on job . 1234 .
Being confidential/ 1234 Performance on’ job 1234 .
Initiative 1234 Speech, ability to convey
- Cooperation 1234 ideas 12314
Interest in work 1234 - Safety practices 12314
Manners 1234 Mathkmatical ability 1234
Sense of humor 1234 —Knowl edge of routine
Willingness to work - =T job assignments 1234
hard 1234 '
Self control 1234 .BUSINESS TECHNIQUE -
i Respect for the.rights
o of others 1234 Use of telephone T234
Oral eXpression 12328 Use of sources of
Attitude under pressure 1 2 3 4 information 1234
Care of equipment 1234
ATTENDANCE ) Use of supplies 1234
S Public relations 1234
Times absent \
Times tardy
. . ' £
-~ GENERAL COMMENTS Strong Points Principle Area for Improvement
Student Learner . ‘. ] Date —
Signature of Evaluator ' Coordinator's Signature

+
v » L]

Y ‘
Edopted from Decatur School District #61, Lakeview High School Vocational
Q Cooperative Education, Decatur, I1linofs. 53()
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® 3 *
‘ 3 SELF'RATING FORM

‘ TRAIT EXCELLENT 600D FAIR POOR VERY POOR
ATTITUDE ° . ' |
COURTESY
DEPENDABILITY

DESIRE TO SUCCEED

: ENTHUSIASM .
FORESIGHT

FRIENDLINESS

HEALTH

HONESTY

INITIATIVE

LOYALTY

MORALITY” ' . .

NEATNESS

OPEN"MINDEDNESS

PERSONAL APPEARANCE

/
PUNCTUALITY >
SELF CONTROL ’ ’

SENSE OF HUMOR

» TACT

USE OF VOICE

’

‘-*Adopted from Decatur Public School D'istric"c'#ﬁl, Decatur, I1linois.

" - 31 .

g o o * / : s




. + -

. - s .
. P \ Leamer Performance Profile* : '
U Program: : Instructor:
. School: . Semester: g . R
' 4 | K .
Objective Number Summary Comments ‘
- « 5 -
8 ° & [ ® .
g O . T | 2| £ [z¢8-
| S | 38| £ |38
Learner w q4g < m <
- Y
A | -
. . . 4
[}
] ‘ £
- L:
=3
E=]
]
Q
B 3]
) ) o]
A 2
o]
.8
R e
: B
» w . , D
Jr S
; F . - £
. (23
_ w
_ . - og
‘ , . ‘ re}
3
:2 C : — a
> B - v - 7
5 . : ' g
£ \ ~ 8
g A\ 3 ’ L4 E
‘ 2
(] ! 5
2 : tow B
E . A Q.
% ' . / ‘ S ©
) - . o N
: Totals - 33 < =

32 ‘ .

EH

E

r

\IF’

Full Tt Provided by ERIC.




.- . - o« I
~ . . . 4
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. Individual’ Program Profile* . -
t . ~
Program Instructor:
School: Semester:
~ . r\—f
) ) Objective Number ‘
— - =
. o 7’
: t
. e 3 * R . a .‘é
. . | e
Evaluative : T £
Ratings N]%B|N|BIN[BIN[%B{N[B|[N|B|N|%S[N|S|{N|%|[N]%B|N[%|IN]|%B{N[%IN|% =
Excellent " ] *
3 \ D »
‘ = . . §
Abave - .5
- Atlg;age ‘ 2
1 - 2 k7]
o
] . - - -6
Average 9
4 Q
\n
L
4 5
g Below 1 . &
s Average N ! :?-‘
4 : @
@ o
g Totals o
g :
QO x ! <«
o B
o -~ -
P g o
RS - Bg
2 . *
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