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ACADEMIC CREDIT FOR WORK EXPERIENCE: A STUDY OF YOUTH
EMPLOYMENT AND TRAINING PROJECTS EXPERIENCES

This Occasional Paper is the last in a'series of pecial reports,
piepared by the Youthwork National Policy Study (YNPS) on selected issues
of the Exemplary In-School Demonstration Projects. These projects were
funded through Youth Empl6Kment and Training Projects (YETP) funds esta- /

blished under the Youth Empi-oyment and Denton4ration Projects Act of 1977
(YEDPA). The projects examined were a special group'of local programs
competitively funded by Youthwork, Inc., a public nonprofit organization
established to study innovative and creative program strategits-s'designed
to address youth employment problems.

ACADEMIC CREDIT FOR WORK EXPERIENCE is a report on the process and
development of credit awards which were granted to youth participating
in a special,group of enployment and training programs and.recognized by
local education institutions. Data were collected from twenty-one
Youthwork-, Inc., projects which were representative of all the special
focus areas funded by Youthwork, Inc. The specific categorical program
focus of the projects included in the sample were: Youth Operated, Pri-
F

isns ( rument utilized to examine Issues generi

ate Sector, Career Awareness a d Academic Credit for Work Experience.
The primary data collection
to the granting of credit was a structured questionnafre completed by eld
researchers located ae'the projects. Other sources of .data werensed to
supplement,and expand on the analysis.

September 19804
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! INTRODUCTION

411k

The Youth Employment and Demonstration PrOjects Act (Y6PA) of 1977

sought to eAcourage new and intrative strategies for addressing the

employment piroblems of the nation's youth. The purpose of the act was

to provide employment and training opportunities for low-income minority

youth between the ages of sixteen and lwentY-one years old as a means

of increasing the current and future employability of the target youth

population. Several new categorical programs were created'uxider the act,

one of which was the Youth Employment and Training Progiam YETP). These
,o

soughtbto increase the eMployment prospects of youth through

1grl Comprehensive Employment and Training Act (CETA) sponsorsLp.of

innovative youth employment programs. As part of the experimentation,

local CETA prime sponsors were encouraged to develop youth programs under

the YEDPA ledislation iointly with Local Education Agencies (IliAs).

Th act sought to redress th9,employment problems of youth by more

-

closely involving both education and labor in the design and implementation

of localyouth employment programs:

-1-
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One of the more aOltiolL aspects of YEDPA is the heavy emphasis
on bringing together prime sponsor youth programs and local
school systems. -There is an assumed complementarity between
the CETA and education systems with respect to the populations
thq serve and the servibces they provide. The hope is that these
mechanisms, such as the.provision of setting aside 22 percent
of each sponsOr's YETP allocation to be administered under the
terms of'a joint CETA-LEA agreement, wilg. force the two establish-
ments to act in concert to leverage local resources into a compre-
hensive base of employment and- training services to youtp
(Wurzburg 1979:5).

-
One of the means tp comprehensively address the needs of potentially

unemployed young adults was the YEDPA provision for awarding academic

credit to youth for work experience gained through its programs. This

A

device encouraged labor and education at the local 146el.to develop

programs that met both the employment and education,needs of

at,risk youth. As Stated under Section 335(b) of the YEDPA legislation

of 1977:.

The Secretary of tabor...shall work with the Department of
Health, Education and Welfare to make suitable arxangements
wtth appropriate state and local education officials whereby
academic ctedit may be awarded, consistent with applicable
state law, by educational institutions and agencies for compe-
tencigs derived from work 'Experience obtained through programs
estabshed under this title.

Bridging the Clap

Thispoltcy seeks to counter what has been suggested as a schism
-

between the goals of education and the needs of labor in 'the preparatidn

of youth for adulthood and employment. :Both systems, by their separate

approaches to helping youth prepare for the transition4from school to

work, have failed either to educate or to teach basic employment skills

to youth (Congressional Budget Oyice, 1980:4). Over the past ten years,

compensatory education programs, established under Title I of the

Elementary and Secondary School,Education Act Of41965, have been unsuccessful

in remediating targetec; secondary school yotA (Maeroff, 1980).. Despite'

the-expenditure of over $20 billion by the Department of Education on

,
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compensatory education programs, there has been a negligible ffect on

the improvement of reading scores of high school age youth, paticularly

for low-income'and minority populations.

Department of Laboryrograms have also been criticized for-failing

to help,youth in the labor market in that they have been unsuccess\ul

in remediating the target population to the extent that employers will

\ ,

hire and retain them (Berry and Pine, 1979; and Fuller, 1980). Both 31stems'

prograrl'Is,- in ,failing to teach the basic skills necessary to obtain and'

retain employment, have not met the needs of youth, especially low-income

and minority youth.

The YEDPA legislation, by combining the strengths of the different

service strategies of labor and education, attempts to help potential

dropouts and/or unemployed.youths stay in school and obtain both employment

and basic skills.. One of the mechanisms to achieve thi's goal was the

-encouragement to grant academic crediet not just for employment skills,

but for basic skills as well. Under the guidelines developed by DOL

(1977), YEDPA legislation stated (from YEDPAy.977 sec. 335b):

The Congress fully intended that arrangements be made with
state and local-education officials so that academic credit
would be given for the skills and knowledge acquired through
work experience that would deserve credit if learned through
traditional schooling or in other ways. In referring to
"cqmpetencies", the intent of' the legislation was not to
limit recognition narrowly to job skills but also to the
basic skills of language and mathematics and knowledge of
society and how to asipume responsibility-in it. The cre-

, dentials that may be earned in these programs of work experience
and training will recognize "competencies" in occupational
skills and in the.areas of traditional skills as well
*U.S. Department of Labor, 1977:1).

\_-

'Beyond the intent of helping Youth obtain basic skill& (i.e., math

and seading), the encouragement-to award credit through an accredited

educational institution was based on the belief that accreditation of

fhe target population would in part ameliorate the youth employment

10
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problem:
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That credentials help in getting jobs...is based.on the belief
that having a credential or diploma help an unemployed person
trethendously in getting a permanent jai The goal of the CETA

program is to further job opportunities for economically dis-

advantaged, unemployed and underemployed people (4ishler, 1979:1).

Therefore, the YEDPA legislation of 1977 as an amendment to the CETA

legislation of 1973 seeks to add an educational service component to its

programs to: 1) transmit basic skills and 2) award credentials to its target

youth Population. The term academic credit, as delineated by YEDPA

guidelines, means learning sanctioned and recognized by accredited

education institutions and acquired through work experience in both

basic and job skills.

Education institutions in the United States have been experimenting

with experiential learning programs'since the early 1900's. The move-

ment has been to offer competency-based education (CBE) programs

gearea toward,the acquisition of basic skills through alternative,

outside-the-school learning experiences. During the 1960's thespolitical

atmosphere of citizenry questioning tlie value of education and demanding

accountability led towards the development and expansion of new approaches

7114
to learning. Exii

%
iential learning "in which the learner is directly
\

,

in touch with the ealities being studied" (Keeton and Tate, 1978:2) can

-be accomplished in either a classroom or nonclassroom Letting.' As _

/
4

suggested by the YEDPA legislation, nonclassroom learning experiences

were to be developed and accredit& through YEDPA-funded programs.

, The learning that occurred was also to be sanctiontd or sponsored by

an education institution.

Exlieriential learning programs sponsoring'outside-of-classroom

learning in basic skills inaugurate a new effort to implement joint

education and labor programs. Dwpite the novelty of this legislation,

.11
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there are few legal restrictions on the award of credit for nonclassroom

experiential learning approaches. As discussed in an earlier paper

(Wiltberger, 1980):

Several different sources have the authority to sanction knowl-

edge and skills gained by the population, for .competencies
acquired through participation with an education institution.
These include: state legislation, guidelines and standards;
state boards of education; curriculum committees (local, state
and national); and accrediting associations (NCR Voc. Ed. .1979:
14). While many different institutions may be involved, the
localschool district has the primary legitimizing function of
awardirig credit's for learning which occurs in their districts
at the secondary level (Wurzburg, 1980:9).

Few studies have examined the responsiveness of local school districts

in recognizing nonclassroom learning as specified under the YEDPA legis-

lation. Wurzburg (1980) surveyed a number of CETA prime sponsors across

the nation and found that two-thirds of those queried said that academic

credit for work experience was available through their programs. There

was a disjuncture, though, between availability of credit and the actual

,award of credit. While the majority o prime sponsors said credit was

available, only 5 percent of the YEDPA Participants had actually received

credit (Wurzburg, 1980:9): Another study, conducted by the State

University of New York in 1978, found that 15 percent of the CETA

participants interviewed mighC be able to receive academic credit for

their work experiences. Yet a third survey (Knapp et al. in Keeton and

Tate, 1978) Of post-secondary institutions found that only a 'small

number of students, in about half the surveyed institutions, receive even

the minimal available (as defined,by the education system) credits for

nonclassroom leaYning experiences. These findings suggest that while

there may-5, an expansion'of experiential learning programs (Keeton and

Tate, 1978:1) and few legal restric,tions, the YEDPA provisions,for

awarding credit for mork experience have not been sanctioned by-education

institutions.

_L
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The main reaSd n for residtance by education institutions to awarding ,e

. -

credit for work experience concernp.Tality assurance. Education adminis-

trators find it-difficult to determine-what has been
t
learngd in s ettings

outside_the classroop (Caft in Keetontand ,Tate, 208138)% As summargzed,

by anothe Tese her: .

-4014.

'Most educators contatted express gentine goiicern for the
economically disadvantaged unemploAd or underemployed pgrsons
which CETA seeks to help. However, there is some despair %

crirer whether, realistically, j.t was pdssible to develop and .

'maintain standards in areas Outsidethe direct,purview of
the schoo . Would not the,credibility Of credit be diluted,

.or even th high,school diploma itseif be downgraded?
-. (National C.nter for Research on,Vocational Education,

.1979:19-20).

the Youthwork.Initfative

1

ob
To study issues endemic to awarding academic credit for work experience,

Youthwork, Inc., a nonprofit intermediary organization funded through DOL.

and foundation moniv, esfablished more than sixty YETP Exemplary '
, -

In-School Demonstration I4rojects. Of these programs:, fourteen were )

. -

competitively.funded.on the basis of the4 primary goal, which was to
4 4,

award academic credit for work experience. Three other program tocus
-II

.,
areas were also established by Youthwork, Inc., to develop knowledge

;

through research of each program's specific,goals and:strategies. The -'

. ot er focus areas outlined 'by Youthwork, InC., include: 1:).imate sector.,

N .

ca eer awareness, ,and youth-operated projects.
-

Each focus-area was funded on the basis of its primary'program

k

strategy as designed to

/
ddress youth unemployment problems. The private

cI

sector focus area was fund ed to investigate how private sector employers
4. .

)

.
--,

-could be anqbraged/o participate in youth employment programs. As

,,,../ -

such, these'programs offered work experience, oil-the-job training, and

placement to youth primarily in private sector job slots. Tite projects

focusing on academic credit for work Ixperielcd placed youth in a mix
#

J
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of public add private sector jobs. The difference,between this focus

area and the sector focus area wA the addition of the goal of

devq,loping d operationalizing the means of granting credit for work

experienc In both focus areas, job-seeking skills classes, career

awarenes services, and other employment-related services were offered

id varyi g'degr'ees to participants.

other two fbcus areas funded by Youthwork, Inc., were youth-,
.

operated and career awareness projects. The louth-opelated project's

goal was to increase youth participation in the creation'and retention
. 5

sueh as those available a t the projetsOf emploignent. Othe services,

in academic credit for wort; experience, were. also offered. The career

awareness projects were designed to promote career awareness through
b

career information, guidance,,and job-seeking skills activities: ,These

projects offered a gamut ot services to youth and included, at a number

of projects, job pldcements as part of the career awareness component.
;.-

.,

In all, the distinction betwedn the focus areas was in the primary

Lstrategy of the programs rather than the ervice emphases.

As all of the Youthwork, Inc., projects were established through the

YEDPA legislation as special YETP programs, each focus area could als'o
.

/

additionally academic credit for work experience. This report

examines which ofJind how these progcams have fared in the granting,

of academic cre work experience.

On This Report

This report_was generated as a special study compsonent of the^;iout

wóik National Policy S,tudy (YNPS). The purpose of this sudy waeTh-

explore how the Youthwork, Inc., YETP Exemplary In-School Demonration

Projects have operationalized the academic credit for work experience
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pryr ovion of the YEDPA legislation. Specific issues addressed in this

report were taken., from the researd? agenda of YouthWork, Inc. (Youthwork,

Inc. 10/1979). These include:

*What pxogram characteristics differentiate projects thaC"
award 'academic credit for work experience from those that
do not?

.What are the different types of acadernic credit awarded
and, in terms of differences in work experience, on what

. basis are credits awarded?

..What program characteristics differentiate projects offering
different types of academic credit?

.What is the nature of the relationshipjbetween the types of
academic credit given and the kinds .erwork experience for
which those credies are given?

Sample

The sample consisted of twe ty-one of the Youthwork, Inc., Exemplary

In-School Demonstration Projects. ) The YNPS on-site observers active at

twenty-eight of the Youthwork p jects were contacted to participate, and

seven did not respond. Of the 75 perent sample obtained, six projects

were in the focus area of academic credit for Work experience (100%

response), three in the area of youth-operated projects (60.7:response);

seVen in the focus area of career awareness (64% response), and five

were private sector projects (83% response). The projects represented

by the on-site observers were located in fifteen states in the continental

U.S. and represented a cros-section of the focus areas of the Youthwork,

Inc., projects.

Methodology

The primary- data collection methodology employed was a set of survey

questionnaires sent to on-site observers located at twenty-eight Youthwork,

Inc., projects. These on-site observers were trained ethnographers who

t)



had been-collegting nonpartidipant.field noe data for the YNPS for nearly

two years. Two sets of questionnaires were sent to the- observers along

with a general project questionnaire (see Appendix).

The observers were.instructed to compleie either the first or second
. 1 1

. t

questionnaire depending on whether or not their project granted academic

credit to youth for program partipation. Ealh-observer was instructed

to complete, on the basis of his or her knowledge of the project, one

the qbestionnaires and the general information sheet. If they had any

/
questions regarding necessary data, they were requested to ask the p ject.

"1,

person most inowlAkgeable on the particulanquestion.. Project files on

participants at each projedt that -granted credit were also used to complete

the questionnaires.

. . ,

To supplement the questionnaire data, Information gathered from past
-.

YNPS reports (Rist et al. 1979, 1980a, and 1980b) Was used. These reports

examined data and presented findings frbin all of the projects participating .

in this study. As such, the information contained in the reports was a

,

useful means of complementing the present data and elaborating on findings

in the present report.

FINDINGS

Availability of Credit Through Programs

The majority of the Youthwork, Inc., projects represented in the

questionnaire sample offered credit for work experience to program'

participants. "Only five of the twenty-one projects did not offer credit

to participants as a regular program feature. Under exceptional circum-

stances two out of the five projects not routinely awarding youth allowed credit to

be granted in a few cases. Therefore, eighteen of the twenty-one projects
-

were involved in the granting of credit to program participants during

their period of operation.

(.;
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By focus areas, all of the private seCtor (n = 5) and academic credit

(n=6) projects awarded credit to participants. SeVeral of the caieer

awareness projects offered cKgdit as a routine program feature (n=3),

while others did,not offer it at all (n=3) or only under specialcircumstances

(n=1). Two of the youth-oprated projects granted credit to participants

conOstently, whereas a third project only granted credit to a few partici-

pantS. Shown in Table 1 is a summary of the distribution of projects by

ocus area and their relationship to the award of credit.

A Table 1

The Granting'of Credit to Participants

by Project Focus Area

, Frojec't Focus Area

. Academic Credit

Private Sector

Career Awareness

Youth Operated

Total n

. Award of Credit

Credit granted
as a regular

program feature

i

Credit granted
under certain
circumstances

.

40,
No credit
granted n

6 0 0 6
4

'

5 0 0 6

# I

3 1 3 7

2 1 0

16 2
.

3 21

Whether or not a Youthutork project granted credit to participants wis a

function, in,part, of the primary.service strategy of the project. The

academic-credit-for-work-experience projects were funded specifically to

develop means of granting cedit, and this wasitheir primary program

component. For the private sector projects, as well as the other focus area

projects .that granted credit as a regular fe4ure of their Programs, the

awarding of-cialdit was a secondary program strategy. In all but one case,.
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,the projects that routinely awarded credit had plans to do so written in

their Youthwork, Inc., contracts. The exception was one private sector

project that negotiated to grant credit with the LEA after a year and a

half of operation. Initiallsy, this project did mit award credit because

Ihe local school districts were not interested in the idea; furthermore,

the project became operational in mid-Decem& of 978 and, consequently,

was not in synch with the school calendar (Rist et al. 1980:103,104): After

the,school districts were approached by the director in the Fall of 1979,

an agreement was reached to award.credit under special circumstances (to

youth over sixteen and not retroact'dvely). The project then shifted

its priorities and added an extra two hours of classroom instruction to

its vrogram. A career awareness project that had contracted to award

credit obtainedithe same LEA limlted credit agreement. The reason for the

LEA's decision to limit the awatd of credit to blder students Was to

prevent sixteen year olds from graduating and not being able to find

work. 'IA guidance counselor at one of the participating schools stir d:

We are having a credsit explosiop here. The reSults are that
some kids can graduate when they are sixteen years old...If
by granting credit for this program, it would allow more
sixteen year olds to graduate--well, thadtmight be a real

f-problem. You have got to remember that a sixteell year old
out of high school cannot find a'job (Rist et al. 1980:104).

Only three projects out of fifteen that originally had planned to

grant credit were unable to do so as planned after two years of operation.

However, during.the first year of operation, FY 1978-1979, five out of

eleven academic credit projects experienced difficdlty impleMenting

this component. Lack of commitment from the lekitimizing institution

(the LEA) was ehe basis for the difficulty, despite written LEA-CEA

4greements to grant credit:

1 a

k
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The six projects which haVe not had more than minor difficulties
getting credits awarded to participants had the support at all
levels of the school system bureaucracy, whereas the remaining
projects, which were experiencing problems, only had the support
of one or two levels of the school system. If only one sector
of the school bureaucracy, e.g. guidance counselors, was com-
mitted to the program or interacting with the project, then the
project had difitctilty getting credit for the participants, parti-
cularly basic sails credit (Rist et al. 1979:78).

At the three4outhwork, Inc., projects that did not grant credit (all

of them career awareness projects) as a regular program feature, two of the

projects--even though they had contracted to award credit--were unable

"to finalize credit negotiations with the school system. As one of

the on-site observers at these two ca eer awareness projects explained: .
AP

Arrangements were never finalized with schools and with the
Board.group responsible or certifying students.--for aCademic

credit. The subject was brought us in.the course of meetings
on other subjects, but no conclusions were reached and the
subject was notpursued to the point o a decisionY(May 1980).

'1

It.appeared from the questionnqie uata that eitherthe school

system personnel or the project staff at these two projects lacked the

commitmpnt to lobby for this program component. At ome of these
I

projects, the issue of granting credit-was discussed by the project

director with the CETA contract liaison person, the school superintendent,

and principal, Other staffwhose gommitment was found to be crucial

to the implementation tf granting eredit, namely.school guidance

counselors (Rist et al. 1980b: 62-68), wre.never

approached. At the other project, the CETA program coordinators approached

ttie school board with the credit issue and also dismissed it with the

CETA prime sponsor. Aside from the school board contact, no other

LEA perspn was contacted. The project director at this project did

not initiate any discussion of awarding credit with program LEA sponsors,

despite the contractual commitment to operationalize this program

strategy. -



-13-

The third project that never awarded academic credit to program

participasc haclino originally contracted to award credit. This

career awareness project, whiO had two secondary school sites, did

discuss the issue of granting credit-with one site's school principal.

At the other site, the Youthwork, Inc., program officer responsible for

the project initiated credit discussions throlighout the LEA bureaucratic

system. In neither case was progress reportedjn obtaining permission

to grant credit to program participants. From the questionnaire data,

this project director appeared to lack either the ILmmitment or the

knowledge to effect change in the school system.
t -...../

The situ4ion occurring at one of the career awareness projects

!\that granted credit under exceptional circumstances demonstrates what

may\tave happened at the career awareness project that 54er granted credit

and never intended to. At this project, four students received credit

through other programs operatA at the project-affitiated school.

'7
Located off school grOunds in a special off4e building,/three of the

,(
studen s received a variant of vocational educatiqn credit, and the

,

,

fourth received credit throdgh a distributive education program. Credit

awards were determined wlthout any contact between the project and the

accrediting institution (an alternatiVe schdol and vocationa1 technology

school). Eit,her the project participant or the school program personnel

initiated and arranged the credit received by participants.The

obserVer summarized:

The instructor at Vo-tech was so impressed with the Youthwqrk
program that- even though the students did not work enough
hours to receive credit from their program, he gave it to
them anyway. He also said he could have put all the Youthwork
participants through his program and then they coUld have
gotten academic credit for work as well as the minimum wage
they received. The Youthwork project director did not know
about the Vo-tech program and felt the instructor should have
come to him. Of course, the instructor thought the project
director should have,asked him about it...The Youthwork

2 ty
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project'dyector and staff did not think in terms of academic
i credit and had no knowledge of exikting programs which could
have given credit had they.known (May 1980).

At this project and at the project that had not contracted to award

credit, project personnel may have been ignorant of the possibility of

experien education credit proceUres and local programs. Additionally,

one private sector projecglmariaged to grant credit, although no initial

LEA-CETA agreement to do so existed. At this latter project, the director

lobbied effectively to obtain credits for program participants.

For the projects that either did not intend to award credit

were not able to despite an LEA-CETA agreement, several factornipact ,

on whether credit was (eventually) awarded. These include: 1) comNitment
u .

of project director to award credit, 2) contact with LEA guidance ounstelors

(after-initia LEA principal contact), 3) sukained LEA negotiatio s, and,
,

for &e projects that never intended to awar credit, 4) knowledge of
1,

experiential credit op.tions dnd cOntact .Ath other local. alternative
4

------_ -

education programs granting credit for work experiences. That only three

projects out of fifteen that had'intended to grant credit experienced

difAiculty (and another pro3ect whichCarter a year,of 4eration added

this component to their program, to make a total of sixteen Out of

twenty-one projects) indicates that the local education agencies affiliated

with the projects were receptive tb experiential educaron credits.

Type of Credit Awarded,

As designated by the 'state and implemented by the LEA, both

elective and required subject matter credits were awarded by the Youthwork;
_ .

Inc., projects. Of the sixteen projects that routinely awarded credit

to participants, over 50 percent (n=9) granted Credit in LEM-required,

340
subjects, whereas the remaining projects (n=7) awarded credits in elective
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subject areas only. In Table 2 below is summarized the type of credit

awarded by projects in the four tocus areas.

Table 2

Type of Credit Awarded by Youthwork, Inc., PrWects

Project Focus Area Required Elective - Totgl
.

Academic Credit 5 1 6

Piivate Sector 0 5 5

Career Awareness 3 .0 3

Youth Operated 1_ 1 2_

Total 9 7 16

At eight of the projects that awarded LEA-required credit, required

or academic credits.were awarded in both basic skills areas (English and

math). Thr ninth projeét that awarded LEA-required academic credits, fn

the focus area of youth operated, did not award math credit. Required

history credit was awarded at seven of the prdjects, and science credit

4
was granted at eight projects. Aealth credit, required by the LEA at

(five progct localities, was awarded by three projects. At the four

school districts where health was either ngt taught (n=1) or was elective

(n=3), no credit was granted in this subject area. Physical education

credit was required in seven school districts and was awarded by four

Youthwork, Inc., projects. The remaining three projects did not award

physical education credit. Two projects in district's where the LEA

considered physical education credits as electives did not award credits

for it. Art was an elective subject at all nine project-affiliated

school districts, and creait, was awarded by eight of the prgjects. All

22
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nine projects that granted LEA-required, credits also awarded(C-Fedits in ,

subjetts related to career awarentla or vocational education.

Of the subject areas in which all sixteen projects granted,

elective vocational education or career awareness credits, course

titles varied, being influenced by regional differences as well as by

the focus'pf project curricula and activities. Included were vocational

math, reading, business, work study, and cooperative education.

Two factors, namely project location and project priorities, were

found to impact on whether or not a project awarded academic (-r6-required)

credit to pakticipants. First, program anlysis has found that those
4

projects located off scholl grounds had the most difficu,lt problems in

negotiating foi credit award permisTion from thJ LEA (Rist tt al. 1980:

47). Of projects operated under the focus area of academic cfedit for

work expe ce, only one after two years of Youtbwork, Inc.,lunding

was unable to get the support from or sanction of the LEA to grant

recmired credit. The project was able to routinely award elective

credits. An eaflier analysi,s of this project's difficulty in obtaining

permisslen from the,LEA found that this project lacked the.political

leverage to lobby effecively with the school aystem (Rist Pt al. 1978:.

78). The LEA, through its 'guidance department, refused to serioiVy .

consider the project requests.

In other focus areas, project location and affiliation were found

to be the most important determinants of whether or not the project

granted academic credit. All four projects in focus areas other than

academic credit that granted required credit were affiliated with an

-.-

alternative school. OUthe seven projects that granted only elective

credit, only One project was sponsored by an alternative school. The

remaining six projects were affiliated with an LEA or nonprofit

23
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orgaW.zation. Further, the two projects that granted credit'only under

special circumstances were not affiliated with an alternativp school

(one lAs\located at a conftunitS7-base8 organization site and the other

at a secondary school). The three projects t.hat never granted credit, -

all of which wtre in the focus area.of career awareness, were also

locafid in a secondary school building (n=2) or a nonprofit organization

facility (n=1). Thus, ,project,education authority Affiliation and

corresponding project location was the most important determinant of

whether or not a pro. ject awarded required credit.
,

Second, the priority of strategies undertaken by the projects

, determined the type of credit'the program would award. The private

sector-programs focused foremost on providing work experience! career

expioration through job placement, or on-the-job training as their
4

primary strategy for addressing youth's school-to-work transition

problems. Hence, the award of credit was only in electives for job-related

activities and time spent at work rather than remedial education. The

youth-operated programs aiso focused on work experience and gpecific

areas of career exploration. These three projects awarded either:

1) no credit (although contracted to, the curriculum was nevtr

developed), 2) electiVe credit (work experience provided) and 3) both

elective and required credit (education and work experience services

provided). The career exploration projects, in a fashion similar to the

youth-operated programs, had differences in service priorities at their

projects. Table 3 summarizes the priorities of the projects in their

delivery of services.
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Table 3

Service Priority of the Youthwork, Inc., Projects in the Four Focus Areas

Project Focus Area

Employment
Preparation Education

4 --

4

Work
,Experience Total

Academic Credit 0 4 2 6

Private Sector 1 0 4 4 5

Career Awareness 2 1 7

Youth Operated 0 1 2 3

Total 5 7 9 21

The seVen projects that listed education services (i.e., remediation,

tutorship, or GED prepaxation) as the activities engaged in the most also

granted LEA-required credits. Of two other projects that granted required

credits, one ranked education serviceS second (n=1), and the other (a career

awareness project) taught career,courses as a special component of the

school's regular classroom activities. All the other Youthwork, Inc.,

projects (n=12) spent the most time delivering emplOymen preparation or

work experience activities and in all cales granted only elective credits.

In summary, those projects affiliated with an alternative school,

t and hence under state education jurisdixtion rather than LEA affiliation,

were the most likely to grant required credits for experiential learning.

LEA seEondary schools were not us receptive to alternative education

strategies. Another factor related to the type of credit awarded was

the program's service delivery design. Those projects that awarded credit

in required areas also had developed, spent the most time on and gave

highest priority to in-class remediation/education services.

/2a
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Rel'ationship.Between Credits and Program Activities

All but two of the tWenty-one lAbuthwork, Inc, projects examined

placed Youth participants at work sites as part of their services. Once

placed at either a public, private, or project-created work site,'the

youth worked between ten and twenty hours a week at the site. The'tWo

proj cts that did not place yOuth on a job site were both career awareness

so.

pro ects. Table 4 below presents the, primary sector placement utilized
5

by the projects in the four Yo-,'Ithwork, Inc., focus ar

Table 4

Job Sector.Used for Placement by the Youthwork, Inc., Four Prbject Areas

Primary Job Sectiork*

Project Focus Area Private Public** No Placement Total
k

<
Academic Credit 1 5 0 6

Private Sector 4 1 0 5

Careee Awareness 1 4

.2/

7

Youth Operated 1 2 (\_.....70 3
. _ _

.. Total 10 7 12 '2 21

*"Primaxy" is defined gs over 10% of participants placed at jobs in this
.sector.

**Two projects developed their own sites at the project; these are 'classi-
fied as public sector.

The nine Youthwork, Inc, projects that awarded required academic

credits to participants placed participants in the public sector. None

of the projects that placed youth primarily.in the private sector awarded

required credits. Only one project, in the focus area of career awareness,

did not place youth at a work site but awarded participants credit. tn
+Pm.

this case, required credit wa$ awarded for career and employment classes
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conducted within the'secondary school'm regular school curriculum. Other

than this project, the,sixteep-programs that reguIstly granted either

ertptive or required credits of.fered youth participants a job placement.

The type of credit that a project awarded was related to the

factors used to determine if a participant-should receive credit. From

the questionnaire data,ehe seven projects that awarded only elective

mcredit (n=7) gave highest ranking to factors related to placement

activities. In ottier words, faCtor's such as job at endance, attitude,

and supervisor-youth evaluations were the mbst important criteria used

to determine receipt of credit. The nine projecarthat awarded required

credits in addition to elective credits all gave high4 ranking to

-traditional, means of ascertaining credit: written aSsignmenes (quality -

and completion,), ct-generated tests, class attendanc,6 and teacher

e the same projects that listed as their primaryevaluations.. Thes

service the provis. 'on of education/remediation services. "Although eight4
1

of these proj&ts al'Ob placed youth at a job site, in no case was job-

related input ranked higher'than third in determining credit. Neither

were LEA, state, or otandardized ;gots ranked important in.determining

receipt of credit. In all cases, the proTects liad developed their own

tests to measure student performance and determine academic credit awards.

Therefoa% although these eight projects did not utiliA (to a great
g

extent).employer or job-related did ,they use their

education agency affiliateP exams.A .

The most common means for ascertaining youth learning used 1:,7 the

projects was the development of individualized learning contrac Although

V
no dath exists for hg.five private sector projects, five of the academie

credit projects, one youth-operated project, and one career awareness

projeCt used learning contracts to measure youth performance. These

IMO

2



41

contract§ specify objectives and competencies that each youth must achieve

to receive full credit for participation. Currently, all of the projects

known td use learning contratts (n=7) have changed to are in the process of

changing their means of determining credit. Ten out of sixteen projects

have chaAged or will altdi some aspeCt of the way they determine or award

credit.

Of the ten projects changing their credit award services, eight

were those granting required and elective credits. (Of the projects

gratiting required credit, the only one not planning any changes was

the career awareness project that meshed its curriculum with

the regular secondary

I.

school's coursework.) The other two projects out of the ten projects

changing their credit services were private sector projects awarding

electivicredit.' One of these projects, discussed earlier, added ber.

houi-s'of classtime to the project after receiving LEA permission to

grant credit. The other private sectoi project, which alsO granxs

elective credits, has decided to involve employers more in the evaluation

of on-the-job youth performance. Aside from two acadebic credit projects,

this was the only project to seek more employer input into the youths'

credit activities. The remaining seven projects did not change the

employer-project relationship, which in the past had not factored

highly into a youth's receipt of credit.

Aside from the fact that only three projects out of ten decided

to involve job supervisors to a greater degree in the students' program/

credit activities, the changes'proposed or implemented were,project

specific and had only one erend: learning contract revisions common

to all seven. The parti ulars of the contract changes vere idiosyncratic

and included development of more specific objectives, pre- and posttests



of youth skills, new or different means of measuring competencies, general

standardized skills checklists, arid study of the relationship between

specific job activities and competencies. Four also added new subject

areas in which they,pould granx credit. Partial credits are now

available at two projects. (Many school districts do not allow partial

credits, and these projects, located in such a district, obtained permission

to grant partial instead of full credits.) In all cases except one,
1

these seven projects were operationalizing changes in the education

component of ateir program rather than the employment/work experience

component.

Possibly, these seven projects believed they could effect a change

in their education services rather than employment-credit relationship

strategless because the latter was not within thekr control. Of the

fourteen projects that grant credit and place youth at a job site, eight

projects reported difficulties with the work experience,component of

their projects. Some_of the difficulties reported, such as lack of

transportation (n=4),,I;were not structural problems. All other

r.
problems encountered would be more difficup to remedy, including

scheduling problems (n=4) or lack of requested or needed job sites,

such as in the skilled tradeS of carpentry, welding, electionics,

plumbing, and auto (n=6), fine and applied arts (n=4), medical/health n=2),

and clerical (n=2). The stated reason for the problem ,went beyond

sector placement limitations: legal restrictions (the age limits for

placements as defined by federal child labor laws) and local economic-

political reasons were most often cited as delimiting factors.

In summary, the process of determining the award of credit for

Ire
program activities has been changing over the past two years. Projects
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,

awarding required academic credits Use traditional means of determining

learning, such as written,test,s, attendance, and youth attitudek. Althoug4

t-he means of ascertaining learning was similar to procedures of LEAs,
-

the curriculum design was different. Projects aw rding required credits

used individualized learning contracts, which outlined youth-specific

learning objectives and expected competencies. Work-related feedback

was nOt imPort'anZ in awarding credit for these projects. The projects

that award elective credits relied on work experience factors to determine

,)
receipt of credit. These included job attendance, attitude, and supervisor

evaluations.

A litt,le more than half of the projects had difficulty matching

youth needs or interests with a work experience placement. Although

one project tried to alleviate problems by moving into the private

sector, three of the four private sector projects experienced youth-job

matching problems. Both public and private sector lacement programs

were5limited in the available scope of placements by child labor law

restr-ictions and local economic recession problems. Therefore, placement

difficulties involved more than sector limitations; in both cases,

either federal regulations or the state of the economy presented diffi-

cultiesffor projects trying to develop and place youth at appropriate

work sites.

SUMMARY AND RECOMMENDATIONS

Data was collected from twenty-one Youthwork, Inc.; YETP Exemplary

. In-School Demonstration projects to examine several issues generic to the

awarding of academic credit to youth for work experience activities.

The primary source of data was a structured questionnaire completed

3
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by APS ethnographers located at each project in the Spring of 1980.

Additional data derived from ethnographic field notes of the projects

over a two-yeN period were utilized to supplement the questionnaire

findings. Youthwork, Inc, projects located in fifteen U.S. states

were included in the sample.

The objectives of this report were to examine several components

of the Department of Labor and Youthwork, Inc, research agendas. Items

selected for study included the availability, type, and determination of

credit awarded to/youth participating in joint labor and education

special 'lepployment and training programs. The goal of this report was

to examine how the academic credit for work experience provision of the

YEDPA legislation of 1977 was implemented and operationalized by an

exemplary group of YETP programs.

Availability of Credit

The majority of the.Youthwork, Inc., YETP Exemplary In-School

Demonstration Projects examined credit awarded to youth for program

participation. Of the twenty-one projects included in the questionnaire

samPle, sixteen routinely granted credit and an additional two projects

awarded credit under exceptional circumstances. Only thrge projects

did not grnt credit to youth for program participation during any

period of their two-year operation (FY 1978-1960).

All of the Youthwork,-Inc, projects funded in the focus arBas

of academic credit and private sector awarded credit to youth participants

as a regular feature of their programs. Of.the other focus areas, two

out of three youth-operated projects consistehtly aWarded credit,
1

whereas the thirdiproject from this sample occasionally awarded credit.

Under the foill's area of career awaTeness projects, three never granted

credit, one sometimes did, and the remainder (n=3) reg6larly awarded

31.
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credit. Excepting one project, those projects that awarded credit
0

consistently (n=16) had an LEA-CETA contractual agreement to do so.

91rveral factors were found to be 'related to the availability of

credit to youth for program participation. Foremost, having a written

LEA-CETA commitment to award credit to YETP.participants almost assured

that recognized credit would be granted. Only three projects out of

eighteen that had such a contractual agreement were unable to routinely,

if at all, award credit. All three of thlese projects were in the focus

area of career awareness and were affiliated with a secondary school(s).

On the basis of the experience of the a emic credit projects

in implementing their credit plans, it was deduced that the LEA affiliation,

rather than the focus area of the projects, impacted on the career

awareness Projects credit restrictions. From past analysis (Rist et al.

1979, 1980a) it was found the LEA institutions were the most restrictive

in granting experientially based education cripdit and that Special

entry procedures must be used to achieve sanctioning of project activities.

Local school policies of not allowing youths under sixteen years old

credit for out of class activities (as a means of easing employment

problems).impcted on the LEA resolution to limit credit availability.

Where local policie's restricted experiential education credit awards,

_special LEA entry procedures were found to be necessary to obtain the

sanction to award credit. After support of the LEA school principal

had been gained, school guidance counselors had to be contacted and a

commitment from them to the program obtained for credit to be awarded.

At two projects that had.lan agreement to award credit but could not,

the negotiation process with the LEA was incomplete in that LEA guidance

counselors were not contacted. From the data, it appeared that project

dire%tors themselves either were not committed to the strategy of,awarding

32
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credit or did not know the proper LEA lobbying channels. Another factor

is that the project directors were unaware of other local programs that

granted experience-based education credit.
NS

In summary, for academic credit for program activities to be awarded

to YETP youth participants, two procedures must be observed: 1) completing

contractual LEA-CETA credit agreement and 2) following koper negotiating

strategies. To negotiate with an LEA to operationalize credit plans,

project directors must: /1) be committed to experience-based education,

2) be.knowlegeable about experiential learning techniques, 3) gain LEA

entry through school principals, and 4) obtain support from LEA guidance

counselors. It.is recommended that these procedures be observed to make

credit 4vailable to YETP participants.

Awarded

The education organization with which the Youthwork, Inc:,project

as affiliated was the most important determinant of the type of credit

awarded. Alternative school project sponsorship was more likely to result

in'required academic credits being,awarded than secondary school affiliation.

Six of the seven projects that granted only LEA1state glective credits were

sponsored by an LEA, whereas all'four of the projects (not in the focus,

area of academic ,credit) that granted required credits were affiliated

with aa alternative school.* The only academic credit foctis area project

that was not able to grant.requit4d credits was sponsored by an LEA.

Second to institution sponsorship, the focus area of the project

and its program strategies impacted on the type of credit awarded. Those

projects where the primary strategy was education were more ltkely to

grant required or basic skills credits than were those projects where the

fbremost strategy was provision of work experience or employment preparation

services. Where the program priority was education/remediation, more

ts
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time was spent on these activities than on employmeht-related services.

If the granting of required academic credits is preferred, it is

Qecommended that projects be funded under an alternative school sponsor-

-ship, the primary service delivery plan being education/remediation

of youth.

Relationship Between Credits and Program Activities

,Fifteen of the sixteen projects routinely awarding.academic credit

for program participation placed youth on a job. Only those projects

placing youth in the public sector more than 70 percent of the time (n=9)

awarded required credits. All t4 remaining credit-granting projects

placed youth in the private sector and awarded elective credits. In

part, this relationshiP was based on the primary service strategy of the

project. When asked to rank t*he most important determinants of receipt

of credit, those projects ranting elective credits ranked employment-

re/ted factors highest. These factors included employer evaluations,

job attenolance, and the job attitude of the youth. Projects granting

required credits' gave education determinants highest priority, including

written tests, class attendance, and the attitude of Youth in the

classroom. Employment-related criteria were developed and used as a

major determinant at only one project that grantedcrequired credits.

To determine the award of required credits, projects used competency-

based education "techniques. Learning contracts ou'tlining specific

objectives and competencies to be demonstrated by each youth were used

by the projects. Project-generated tests and written assignments

4
were the most common means used to determine skill mastery.

The process of measuring learning through contract plans was

changing at the majority of projects that award required credits.
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Only one project that grants required credits was not anticipating or

implementing any changes,in its means 411( determining credit awards.

For those projects that grant elective credits only, five out of seven

do not anticipate any changes. More employer input ot work experience-

related activity were planned at three of the ten projects proposing

or operationalizing changes. All other changes occurring at the

remaining seven projects entailed learning contract revisions. These

changes includetseveral different project-specific plans, such asApew

competency measurement tools, skill hecklists, and more specific

objectives. Four projects were also expanding the areas in which ,they

Could grant credit, and two projects were beginning to award partial

instead of full credits.

The lack of relationship between work experience activities and

required-credit plans or proposed changes may be a result of the

difficulty projects experienced in latching Youths to jobs. Whereas

edbcation plans could be changed or improved, the Aployment-related

problems were structurll in nature and difficult to-address. Impediments

to placing youth on appropriate jobs included such factors as the

general economy (or how the national receseion affected localities) and

,federal child labor laws. The first problem, economic conditions,

impacted programs by limiting j.obs n all areas, whereas the second

p'roblem, child labor laws, restri the placement of youth in skilled

- jobs. Without a wide variety Of potential work sites, projects either

cannot or will not design their required cyedit determinants to include

work experience-related activities. The impact of child labor laws and of

the recession on youth employment and training programs requires further

study to examine means to circumvent the difficulties imposed by these

two problems.

A
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youthwork national policy study
n124 mvr hall
cornell university
ithaca new york 14853

TO: ' On-Site ObserVers

April 23, 1980

FROM: Heathen E. Wiltberger, Project Aqsisfant

(607)256 4431

RE: Collection of Information 09 the Awarding of Academic CreLt
for 'olork Experience

I

This, ,coming Tune a special report will be issued on the Youthwork,
Inc. projects granting.of academic- credit for work experience. While
the primary data analysis will be conducted from the protocols you have
supplied to us over the past year, it is necessary to supplement this
data with a short questionnaire. This cluestionnaire was designed to
collect addktional information and/or '0 triangulate on information
we already have on the t_lbject of awar ing academic credit. All
projects are requested to participate n this survey, and to return
the quescionnairefto me by May 30, 198

InstructiDns for filling out the questionnaire are enclosed. As

the qdestionnaire.was designed tO ba brief and require only one or two,
days of your time t5 fill out, some information on the subject.of awarding
academic credit for work experience may be neglected. To remedy this
problem in part, I have provided a sheet marked "Additional Comments"
where you can discuss further some of yOUr answers,make new points,, and
refer to your protocol work. As I am not familiar with many of your
protocol material, I would appreciate your cross-referencing the su6jects
of the questionnaire ith your appropriate protocol numbers in the '

section "Additional Comments". If you have any questions, please do
not hesitate to call me (607-256-4431).

HEW:ka, %

Enclosures
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INSTRUCTIONS

1. The questionnaire was designed for observers to fill out. For

several questions, you may want to consult with the directors
of the project, MIS person, or another individual to collect the
requested information,.

2. The questionnaire was designed to be brief and to the point.
Please help us achieve this goal by keeping ybur answers concise

, and legible. Space has been provided for further information
Or elaboration under the section marked "Additional Comments".

Each observer must fill out and return two questionnaires. The

first questionnaire "General Information" is enclosed and to

be completed by every on-site observer. The second questionnaire
enclosed is entitled either "Projects which award academic c.redit"
(:)r"Projects which do not emphasize the awarding of academic credit".
Based on your protocol data and the project's grant proposal,
I have chosen to include one of the above'questionnaires for you
to complete for your prbject along with the questionnaire entitled
"General Information".

4. For several projects it could not be determined which questionnaire
on academic credit was most releirant to the project. In this
situation, I entlosed both questionnaires and left it to the
observer.to choose one or the other to fill out based on which
questionnaire was most appropriate to his or her project. The
first questionnaire, entitled "Projects which grant academic .

credit: was developed for those projecti which grant academic
credit as a regular programmatic feature. The other academic credit
questionnaire is "Projects'. which do not emphasize the award academic credit"
is to be fIllea out by those on-site observens whose project does
not award academic credit, or has granted credit only under exceptional
or extenuating circumstances. Please choose and complete one
questionnaire on the award of academic credit for your project
and return it to me along with the "General Information" questionnaire.

5. To maintain the confidentiality of project staff and participants,
please do not use person's real names anywhere on the questionnaire.

6. If you have any questions; please call me (607-256-4431).

7. Complete the questionnaire as'soon as possible and return it to
me by May 30, 1980.
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GENERAL INFORMATION

,

All on-site observers please complete:

1. Namwof project:

2. youthwork focus area of project:

Youth operet61

Career exploration.

Private sector

Academi&credit for work experience

3. Location and number of project sites:

Number of
Project

Sites

4

Project Location

Secondary school building

PostIsecondary school building

Alternative school building

Other, pleaser,st:

4. _Length of time project has been supported by Youuhwork, Inc.
funding:

From (mo/yr) to (mo/yr)

5. Was the program in exlstence previous to Youth#rk, Inc.
funding? YES NO

If YES,.program was under spolporship of another organization;
or institution since 19

4 -L
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6. List all project staff members as of May 1, /980 and describe their major
responsibilities, the gmount of time each week devoted to their responsi-
bil es and check the appropriate column fo

lr
i when each staff member was

hir and when the staff position was created.

Staffing as of May 1, 1980

Time Devoted
to each

Activity
(Approx. hrs/wk)

Hired

rosltion
Created

.

.

Position Title

.

'

Major Responsibilities

oN
r--
cr,
r-1

.

,
X
a)

o

pcg

aN
r--
aN
r-I

.
r-I

0
Z
s..,

4.i

I4

cr%
r--
ON
r-i

'
r-1,
z

5-

4-4

CO

ON
r--
4t7N

r-1

^
r-1

co
Z

$44

4-4

.4

)ireAtC, r

,

.

.

,

Adm:n;straton 8r,c1 urrvs:s;or,

sachin c_areer de/el:rent class

. ,

/

zo hr4/Lo k
1 0 tws ha k

.

,./' ,/

,
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7. For'Spring 1980, rank from one to three.how much time has been
spent by the project on the following three participant services:

Estimated % time spent

Rank on services

,

Employment preparation services
Example: provision of career
information, job seeking skills .

activities, vocational assessment

Zducation services
Exagaple: remedial education,
taoring, GED preparation

Work experience
Example: .on-the-job training,
job placement, vocational exploration

8. Are project participants provided with a work placement as part of

their program activities? YES NO

If YES, please answer the following questions.

A. What percent of the work placements are in the following
two sectors?

Public job sector

Private job sector

B. Are there enough work sites available to match the project
paFticipants career or skill interests/needs to sites?

'Yes, there has been no problem with job matching

No, the project does not try to match participants to
work sites based on their interests. Selection is

based on (Explain)

46
No, there are not enough work sites available in,the
participant's area Of interest'or need. Particular
problems are (check one or more as applies):

transportation

scheduling problems (such as work.sites open odd hours)

job not available in the following participant high
interest areas (please list the five most important)
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why are there not enough wOrk sites in the
areas you listed? Please explain briefly:

Other, please briefly explain:

Please asterisk (*) which of the reason(s) you checked above which
has contributed the most to the problem of matching participants
to work sites.

ik

. Thank you. 4 4

4

4411110
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PROJECTS WHICH DO NOT EMPHASIZE THE AWARDING OF ACADEMIC CREDIT

Please complete and return this questionnaire if your project has not, or has
only under exceptional circumstances awarded academic credit to program

participants.

Name of project:

1. Has any program participant received academic credit over the past year
for activities undertaken through the project? YES NO

If YES, please list by each participant who has received academic credit
through the program the subject area(s) credit was granted in, the amount
of credit awarded (in units), whether the subject(s) were in what the
sponsoring education,system conciders elective or required subject area(s),
and briefly describe the circumstances whereby the participant was able to
receive academic credit through the program. (Please identify each partici-

pant by a number and then provide the requested information.).

Please check one
for each subject
area listed

Circumstances whereby credit was awarded
(Please explain briefly)

2. Did the project originally plan to award academic credit in either their

grant proposal or initial stages of operA'on? YES NO

If YES, why was the plan or intent changed? (Please briefly explain.)



a

3. Has the issue of awarding academic credit to Youthwork program participants ever been discussed by project
personnel with the following persons?

Academic Credit
issues ever,dis-
cussed with project?
(Circle one)

Who Initiated?
(Identify by

title)

Nature of discussion
(Please check one)

Formal Informal

Circumstances and results of

discussion
(Briefly explain)

CETA prime sponsor

Other CETA personnel

(title)

School teachers
(non project staff)

School principle

YES NO

YES NO

YES NO

YES NO

School guidance counselors YES NO

School board

Other (please list)-

YES NO

YES NO

YES NO

YES NO

A
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4. Are there any local or state legal restrictions on the award of academic
credit to program participants? YES NO

If YES, what are the governing education institutions and their restrictions?

5. With which of the following organization(s) in the project affiliated?

Educational institution

Community based organization

Other; please list:

6. Do any programs exist in the project's local school district which award
academic credit for work experience? YES NO

If YES, please list the type(s) of prograth(s) and identify the sponsoring edu-
cational instiution, the target population, number of participants and the lengt1)...
of time the program has o erated and current funding source(s ) for each program '

liSted.

Type of Program
(Briefly describe)

Sponsoring

Education
Institution

Target
Population

Characteristics
Number of
Participants

How long
Piogram has
Operated
(# Years)

Funding

Sources

i,

.

)44

&

.u.

,

,

.

A j
.1

.

,

.
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7. On the average, how much time does each participant Lspend engaged in
project activities? (Please fill in the time period which is easiest
to use as a generalization.)

hours/week

hours/month

hours/year

Thank you.

4

J
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PROJECTS WHICH AWARD ACADEMIC CREDIT

.

If awarding academic credit to participants is considered a regular
rfeature of the project, please complete this questionnaire.

Subject
Area

Name of project:

1. In what subject area(s) has or can the project award academic
credit, and is this credit recognized by the sponsoring education
institution as elective or required academic credit:

Project has awarded
credit jn subject as
of May 1980

(Please cirCle one)

English YES NO

Math YES NO

Sciencej YES NO

History YES NO
4

Health YES NO

Art YES NO

Phys. Ed. YES NO

Genlral:

Career ATAreness YES NO

Vocational Ed. YES NO

Project can award
credit kn subject
but has not as of

May 1980
True or False (Circle one)

T F

T F

T F

T F

T F

T F

T F

T F

T F

Sponsoring education
institution considers
Subject elective (E)
or required (R)
(Please circle one)

E R

E R

E R

E R

E R

E R

E R

E R

E R

2. How many project participants have received academic credit foi
activities undertaken through the project during the following
academic semesters elect the project appropriate semester system
and fill out either A, B or 01

Check if Project
Operating During

Semester Time Period

Fall 1978

Spring 1979

Summer 1979

Fall 1979

Spring 1980
(anticipated)

No. of Participants
Receivin Ac. Credit

50

Total Number
of Project
Participants Enrolled
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B. Projects operating under trimester system.
Check if Project

Operating Dbring No. of Participants Total Number of ProjectSemester Time Period Receiving Ac. Credit Participants Enrolled
ANFall- 1978

Winter 1978

Spring 1979

Summer 1979

Fall 1979

Winter 1979

Spring 1980
(anticipated)

C. Projects operating under quarter semeser system

1st Quarter Fall '78

2nd Quarter Fall '78

3rd Quarter Spring '79

4th Quarter Spring '79.

Summer 1979

1st Quarter Fall '79

2nd Quarter Fall '79

3rd Quarter Spring '80'.

4th Quarter Spring '80
(anticipated)

,...

3. Does the.project award academic credit to participants for activities
undertakei ata' work placement or for time-spent at a work placement?

YES NO

If YES, aboUt what percent of the participants who receive academic
credit through the project receive credit for their work placement
activities?

5
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4. For granting,of academic,credit considered required by the sponsoring
education institution, please rank the following factors from one
to five in their order of.importance in determining the award of

academic credit during this year.

project does not grant required academic credit. (please skip this
question and go to question 5).

Rank the five most important factorg from
one to five on their importante in deter-
the awarding of credit (where the rank of
one is low and five is high)

Factors used to determine the
award of academic credit;

school g nerated tests or quizzes

project generated tests or quizzes

standardized equivalency exams

written assignments (Completion
and/or quality)

class attendance

class attitude

job attendance

job attitude

// written student evaluation by
job supervisor

oral evaluation by job supervisor

Other (please list):
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5. For the granting of elective academic credit, which orthe following
factors are most important in determining the award of credit during

this year?

project does not grant elective academic credit (please skip this
question and go to question 6).

Factors used to determine the
award of academic credit.

Rank the five most important factors from
one to five on their importante in deter-
the awarding of credit (where tpe rank of
one is low and five is high)

.11

school generated tests or quizzes

project generated tests or quizzes

standardized equivalency exams

written assignments (Completion
and/or quality) 4

class attendance

class attitude

job attendance

job attitude

written student evaluation by
job supervisor

oral.evaluation by job supervisor

Other (please list):

%41110

53
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6. Have there been any changes in the awarding of academic credit to
project participants over the past year? YES NO

If YES, below lists some areas where-changes might have occurred.
Please check those areas hich have Veen changed and briefly
explain under the areas 1rou identified what the changes were.

Amount of credit ãarded

Type of credit awarded

Measurement of competencies

Learning contracts

Employer or job supervisor input or rel ions

Type of job placement or work experience

Amount Of time on job or,the classroom

Other (please list 9nd explain)

5
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7. -For the last completed'grading,period (semester) of this year,
'select* ten project Touth participants from the participant roster
or project files and provide the following informa on as it applies

' to-each selected participant.

*Participant selection formula: 4

ytimber of participants in project
at time of last completed semester

10
ection code

Using the selection code, pick the participant sample by choosing
. each participant file or name at the interlial Obtained from the
above formula until."Iten participants are selected.

EXAMPLE:

54 total participants
10

therefore, record the appropriate information for every
fifth individual from the participant roster or files
which would be participant:

5,10,15,20,25,30,35,40,45;50 .

Please follow this participant selection formula and provide
the information requested as it applies for each participant
on the ten forms providPd- 'Fpmember th reenrd nn the top

right hand corner of each participant sheet the last completed
semester used for your sample-collection (at the sample should

have been selected for the same semester time period).

a
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Information collected for last completedPARTICIPANT
semester which ended: (mo/yr)

Education degree sought

aHow many credits does participant need to graduate? elective required

How many academic credits are required by the.education institution fordegree completion? elective required total number of credits
needed to receive a degree

A. Participant Characteristics

Age (years) Race Sex M F
B. Program Ittivities: In what subject areas has the participant receivedacademic credit for activies unciertaken through the project?

participant did not receive any credit for program involvement(please skip this question and go to question C)4

Number of Elective (E) orSubject area in which
credits.for Required (R)received credit (list)
each subject Subject (Circle)

100

.J



C. Did the participant receive only partial, no or "incomplete" academic
credit for a subject area when the participant was expected to obeain
more or some academic credit for the subject? YES NO

If YES, please fill in and identify the subject areas and check
a ro riate reason for not obtaining full potential.

I

.

Diclnot receive
any of full credit
for the following
subjects
(Please list)

CO

11

8
TA
O CO
M4-1
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't1 C.)
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o
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W mn
.54 0
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1-1 f:t.
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rrl $.1 k
't1 (1)

ri
0
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1.1
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I
00
0

ow
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1:1 40 OWOOM
.41 14
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4.1
4.) $.4
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4.4
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H'ft.. 4
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4.1 4-I

.o .2
0 Wmet

WM
14
4.)

0

.o0
nn

....
41

" CO
-41

. CU

W
H
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1.1
0 .

.

. .

.

,

.

1._

A.'

.0

;

.1

. .

D. Did,the participant have a job placement during the selected semester
period? YES NO

If YES, please list the job placements and identify the nature of the
placement(s) and length of time spent on the placement(b).

Job Placement Title and
Position Description

Sector of Job
Placement

41,

Type of Placement
,Onthe Job or
Career Exploritiov
Work Experience

Length of Placement
in weeks

Private Public

Private Public

Private Public

'Private Public

Private PubliC

PriVate Ptblic

OJT 'CE/WE

OJT CE/WE

OJT CE/WE

'OJT CE/WE

OJT CE/WE

OJT CE/We

. 4
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8. On the average, how much time does each participant spend engaged in
project activities? (Please fill in the time period which is easiest
to use as a generalization.)

Thank you.

hburs/week

hours/month

hours/year

I.

5d

40'
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ADDITIONAL COMMENTS

If you have any general comments about your questionnaire answers or wish

to further elaborate, please use the space proyided here. This space

should also be used ço identify your protocol numbers which have content

corresponding to the questions you have answered in the academic credit or

general information questionnaires. Please be sure to identify both the

protocol numbers and the.question which it addresses.
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