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Abstract

4

Teachers who have been trained to work with normal young children (early
childhood certification) or with older handicapped children ?specia] education
certification) are often unprepared to assume the multiple responsibilities of
the teacher of preschool handicapped children. The purpose of this project

- was to address this need by implementing and maintaining a competency-based
inservice training program within the College of Education at New Mexico ,
State University. The project's service delivery model was designed to reflect
the state's rural remoteness (e.g., summer campus-based training with field-
.based academic year “special problems" follow-up) and tricultural diversity.

. During the second and third years of the project, 28 leadership personnel

were brought to the NMSU campus for five weeks of intensive didactic and
“hands-on" inservice instruction. In-state tuition and $75.00 a week trainee-

" ships were provided by the project. The majority of these personnel (represen-
ting 23 or 72% of New Mexico's 32 counties) are currently providing inservice
training upon request in their own or contiguous counties and employing
project-acquired competencies in their home programs.
‘ S . )

Among other project-supported actiyities were the provision of-a regional
" infant, toddler and preschool education of the handicapped conference attended
by 74 New Mexico preschool personnel (third year only) and the development of
the Early Childhood Education of the Handicapped Materials Collectfon within
NMSU's College of Education. The collection is accessible to local educators/
preservice students, and former project trainees relative to their ongoing
inservice training efforts. ‘ :
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»

Final Report: Competency-Based
Inservice Training for Personnel Serving
Handicapped Preschoolers: A Tricultural Approach

1.0 Introduction '

~ As Karnes (1975) has pointed out, teachers who have been trained to
work wiéh normal children (eariy chiidhood certification) or with oider handi-
capped children (special education certification) are often unprepared to
assume the multipie responsibiiities of the teacher of preschoolinandicapped
children. Such a teacher "is often a diagnostician, curriculum developer, |

manager and team leader, parent worker, trainer of volunteers and paraprofes-

sfonals, and public relatfons expert® (p. 81). In addition, this individual

is also a teacher of a unique popuaation of chiidrenV(Hiroshoren & Umansky,

1977). _
‘Prior to the 1979-1980 academic year, few (if any) formal, on-going
mechanisms existed for the deiivery of inservice traininq for personnel serving

New Mexico's preschooi aged (0 6) handicapped popuiation " Therefore, the

project described in this report was proposed to the Bureau of Education for
the Handicapped - Handicapped Personnel Preparation (BEH-=HPP) in Octob 1978.
The originai intent of the proposed project was to meet the needs of New Mexico
personnei serving preschool-aged handicapped children via a three-pronged
approached described in Figure 1. Subsequent budget negotiations resul ted
in eiimination of (a) the field-based/on-site training component (b) the
Associate‘Director position. and (c) the Inservice Faciiitator Trainer position.
After eiiminatfng these positionsﬁand deveiopingfa more detaiied evaluation
pian. the Project Director was notified of the grant award on May 14, 1979.

After elimination of the field-based training subcomponent, the project

target population consisted entirely of a cadre of leadership personnel
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AREAS OF EDUCATIONAL SPECIALTIES.AND BILINGUAL EDUCATION, COLiBGE OoF
" - EDUCATION, NEW MEXICO STATE UNIVERSITY
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to .summer campusg-
based coursewerk.,

Figure 1. The Rural-Remote Service Delivery Model
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i

recruited from q?w Mexico's 32 counties who (a) receiyed inservice‘training
in five-week summer sessfons in 1980,and 1981 at New Mexito State Univers ity
(NMSU) 1in Las Cruces, and (b) performed optional follow-up field-based studies. .
Selection of trainees was partially based upon the expressed“willingness of
“the trainees (seeﬂzogkment in Appendix A) to provide local inservice tra1n1ng
(i.e., field-based studies) beyond the life of the present project.
‘, the tricultural thrust (see Figure 2) of the project was retaﬂned comen-
euréte with demographics of tne Southwestern region. However, the "school -
specific" emphasis described %n the original proposal was oltered significantly
due to the necessary elimination of the on-site training component. Guest
lectures/workshops and inclusion of appropriate trilingual/tricul tural materials
in the Project Materials Collection constituted this thrust during the life
of the project.

Thevprogect a]go retained its competency-baéed'tra1ningwapproach (see,
Figure 3).  Needs assessment data g;thering and trainee record-keeping was

facilitated via the Student Competency Check11st (Stile, 1978). A 1982 revision

of this document (see excerpt from original document in Appendix B) is now
being completed and will be used in AY 1982-83 inservice training efforts and
subsequently submitted for inclusion in the ERIC system.
. | . \
2.0 Procedures

Figure 4 graphically describes the seven major steps involved in the
project -developed university-based inservice training model. These steps are
also described in narrative form in subsections 2 1--2.7 below. Subsections
2,8--2.15 describe major project tasks which supported/complemented the

inservice training efforts.
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Figure 3. Competencies for Personnel Serving the Preschool Handicapped
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2.1 Establishment of traineeships. Traineé in-state tuition and stipend

dollar amounts were established with reference to Sections 121f.42 and 121f.50

of the Code .of Federal Regulations (1978).  The traineeships consisted of ;

$75.00-a-week stipend for living expenses plus paid in-state tuition for

six graduate credit hours.
\ B

2.2 Information dissemination/recruitment. The bulk of’the summer

trainee recruitment eftforts were carried out via project-dévéioped brochures
and pdsters (see Appendix C). During each o% the fwo project recruitmbnt |
efforts, 1,000 brochures and 200 posters were distributed (i.e., posted),
hand-delivered, and/or mailed) to potential“trainees through such agencies

as New Mexico's 89 loéal school districts, state-operated residential schools,
local offices of the Division of Family Services, and Head Start prdgrams.
Additional information dissemination and/or recruitment efforts included
personai contact at professional conferences and state-wide news releases

(See Appendix D).

2.3 Selection of trainees. A project advisory board consisting of a

parent of a handicapped child, the director of the local c&mmunity-based
infant and preschool programs for the handicapped (Open Door]), the director
of the NMSU Office of Indian Affairs, a professor of sﬁeech pathology, and

a professor of educational administration assisted the project staff in .
the trainee selection process. Trainees were selected on the basis of the

following four criteria:

1

'Open Door, Inc., is a local community-based program which operates replica-
‘tion sites for the University of Wyoming's Infant Stimulation Program {WISP)
and the University of I1linois' Precise Early Education for Children with '
Handicaps (PEECH) program. These programs are housed within the NMSU

College of Education and provide practicum experiences for summer trainees.
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(1) Current employment in a preschool program serving! handicapped
children . -

(2) Acceptance by the NMSU Graduate Schdol

(3) Signed agreement to provide service in the home county or region
(e.qg., community screening).

’ (4) Stated need for training.. 4 |

< { )

Table 1 presents recruitment and selection data for the summer 1980 campus- T
based inservice training efforts/(MMSU).

Table 1 . .

Recruitment and Selection Data: First Wave of Trainees
N of ’ ) N of Counties
Formal N of . N of Represented by
Applications Candidate 7980 Trainees/Cadre of
Mailings Received - Pool Trainees Trainers
1,000 posters - 44 32 14 . 14
o .

200 posters

g

2.4 Needs assessment Immediately upon selection, trainees were provided

w1th a short-form needs assessment 1nstrument (see Append1x E). This formf,
prov1ded the prOJect staff w1th perceived training ‘needs within the project's
seven major curricular areas. For example, the spring 1980 needs assessment
led to the inclusion of a\sesS1on .on grantsmansh1p and a greater emphas1s
upon parent involvement than had been originally planned.

2 5 DeveIOpment of coursework. The summer coursework was developed around

Stile s Student Competency Checklist (1978). The three-hoUr“Iectpre ciass

(SPED/ECED 550) and three-hour practicum (SPED 501) provided know]edge and

‘skills within the following seven broad areas of competency (see Appendix F

for excerpt from NMSU 1981-82 Graduate Bulletin):

(o 1 \/

2
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(1) {hg ?evelopment and use of an individualized educational program
IEP .

(2) Curriculum plancing:

(3) The developmental tesksﬁepproach.

(4)N Classroom/instructional managenient.

(5) Behavior management .

(6) Instructional materials.

(7) Miscellaneous background irformation/skills (e.q., grantsmanship,
identification and reporting of child abuse, biiingual/bicu]tural
considerations, etc.).

2.6 Training. Campus-based inservice training was delivered during two
five-week summer sessions;(1980 and 1981). ‘It is estimated that (including |
outside assignments), the number of training hoqrs equaled 200. The total §i,
hours may be broken down as follows: ‘

(1) In-class lectures/workshps (two hours daily for five weeks = 50 hours)
(see Appendix G for excerpt from course syllabus).

(2) "Hands-on" experience in PEECH/WISP programs (two hours daily for
“five weeks = 50 hours).

(3) Outside a551gnments (e.g., abstracts over very recent professional
literature, etc.)(four hours daily for five weeks = 100 hours).

2.7 gvaluation. The Discrepancy Evaluation Model (DEM) (Yavorsky, 1976)
was employed to carry out evaluation of the total project. The "Results"
section (4.0) below will present evaluation data relative to the major out-
comes of the prOJect

As described graphically in Figure 4 these findings were used for revision
purposes in subsequent years. Section 3.0 below will Qescribe the Discrépancy
Evaluation Model (DEM) as iﬁplemented in the present project. | .

2.8 Staffing. A permanent Project Secretary I and Graduate Assistant Il

-

(see Appendix H) served the project beginning June 1, 1979, and September 1,

. .
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1979, respectively. Appendix’I Contains vitae from key project staff and
L)

consul tants.
2.9 First continuation proposal (AY 1980-1981). The first continuation

proposal was developed and subsequently submitted to HPP on September 17, 1979
(three months after project start-up on June 1, 1979). The Project Director
was notified of the grant award on February 3, 1980.

2.10 Second continﬁationAproposaln(AY 1981-1982). The second continuation

proposal was developed and subsequently submitted to HPP‘EB October 17, 1980.
The Project Director was notified of the grant award on February 11, 1981.
2.11 Development of the Preschool Handicapped Materials Collection. A

Preschool Handicapped Materials Collection has been established in the NMSU
Collegé of Education's Learning Resource Center (LRC) with funds provided by
the project. The major target population for thiskcollection consists.of“the
summer trainees/cadre of trainers. Checkout procedures also allgw 1imi ted
access to the local PEECH and w1§p replication site staff End NMSU undergraduate
and graduate stu&ents.reﬂppendix J’contains an excerpt from the project's

nnotated instructional materials bib1iography which was completed dur1ng the
Spring, 1981 semester and subsequently distributed to the summer trainees/
 cadre of trainers. The collection presently fncludes materials in the following
11 areas:

1. Program Administrfion

Assessment and Scr;ening
Behavior Modification
Bilingual/Multfcultural Education
.. Child Abuse/Neglect: |

[=)) > W N

. Infant/Toddler Curriculum

-
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7. MNedia

8. Parenting/Parent Training

‘9: Special Education/Early Childhood Curriculum

10. Early Childhood - Handicapped Texts

11. Vision and Hearing

2.12  Project supplemental bibliography. A bibliography containing

references to relevant journal articles, conference papers and other available
materials was developed and distributed to trainees/cadre of trainers as

a- supplément to an earlier bibliography prepared at the Unive?sity of W*|p1ng

by the project .director, Appendix K contains an excerpt from the Supplemental

Bibljography.

2.13 Preparation of summer training materials. All materials to be used

in the summer training efforts were prepared/revised prior to May 31, 1980

and 1981. These materials included the syllabus (Appendix G) and Supplemental

Bibliography (Appendix K).

-2.14 Regional conference. The project staff organized and conducted a

regional "mini-conference" on infant/toddler/preschool education of the handi-
capped which was held in conjunction with the Spring New Mexico Federation/
Council for Exceptfona]ChildreanMF/CEC) meeting in Las Cruces, March 26-27,
1982. The "mini-conference" was attended by 74 early childhood/special educa-
tion personnei who received 1.6 C.E.U.s for their participation. Appendix L
contains a "mini-conference" schedule. )

2.15 Conference presentations. Papers relat®hg to the present project

Py

@ere formally presented at the foJlowing three conferences during the life

.0f the project:
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1. Fifty-ninth Annual International CEC Conference, New York, NY,
April 14, 1981 (paper edited by Kibler, Robert E. and published
by ERIC, ED 210-845). '

- 2. First Annual Texas Tech University Research in Action Conference,
* Lubbock, Texas, April 2, 1982.(paper submitted to ERIC system for
possib1e,pub11cation). )

3. Sixtiéth Annual International CEC Conference, Houston, X, April .
19, 1981 (paper submitted to ERIC for possible publication). L

3.0 Evaluation Model >

The Discrepancy Evaluation Model (DEM) bf Malcolm Provus (Yavorsky, 1976)

is designed to generate- information relative to program improvement and asses®

ring program performance with projected goals, DEM identifies
any difference ( 1§crepancy) which exists between what is aﬁd what should be.”
The “"Program Design" (which details expected inputs, procééses and outputs)
becomes the standard excellence (what should be)iagajnst which program perfor-
mance ‘is subsequently compared. To the extent that a given prdgram reaches

or surpasses f%swspecified desirable outputs, the proaram may be Judged
success ful. ‘

Table 2 outlines the project “Evaluation Plan" that was included in the
second continuation proposal. The plan follows the DEM convention in that
it first specifies the evaluation question being addressed, then identifies
instruments to be used, cites their developmental status, and projects the
date on which the information will be available.

Relevant to the project's eva]uation plan (Table.&). instruments were:
developed by the project staff to ascertain (a) the immediate impact of the
training, (b) the relevance of program content to job requirements, and (c)
transfer of competencies from the training environment to work enviromment.

In evaluating the rélevsnce of program content, for example, six months after

the completion of training, former trainees were asked 012 questionnaires

and/or interview guides whether they felt they were now meeting the needs

[

. e 22
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of their preschool hearing impaired students. As Smith and Corbett (1976)
have suggested this type of comparison (or discrepancy analysis) can indicate
(a) competencies taught but used 1nfrequent1y, (b) critical competencies not
1no1uded in tHe'training, and (c) the percentage of trainees who have applied

(most)” program competencies to their jobs.
, .

4.0 Results
. Table 3 (the "Program Design”) describes major evaluation questions
according to DEM convention. In‘DEM,,data gathering for revision purposes
- s simply a mattep of determiningﬁwhether a discnepancy'exists-betweeniwhat
is (achievement) and what should be (outputs). Results are presented in eight
subsections which relate to the outputs listed in the last column of Table 3
for each of the two waves of trainees. i p

4.1 Trainee wave No. 1 (AY 1979-80; AY 1980 81).

1. DEM output 1 (results). Subsequent to budget negotiations with -

the funding agency, the number of summer traineeships was reduced from the .
originally proposed 16 to 14. Recruitment and screening efforts led ulti- M
mately to the selection of 14 trainees by the Project Advisory Board The
desired output was achieved since (a) 100% of the trainees were selected on

‘the basis of previously stated cniteria. and (b) the trainees represented 14
separate counties (see Appendix M). |

2. DEM output 2 (results). Summer trainees evaluated in the train-

ing on a weekly basis using a five point Likert Scale. Trainees were asked

o rate each weekly unit (i.e., five days) of training in the following five

ways:
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ERIC”

Aruitoxt provided by Eic:

Tabls 2

Evaluation Plan, AY 1981-1982

]

Design

Evaluation Question (5.1) Reference (5.2)

S.1.1 How do project trainess rate Processes 4.2.1
ths sffectivsnsss of the competency- snd 4.2.2
based trsining program? ° Output 4.3.2

Processes 4.2.1
and 4.2.2
Output 4.3.3

3.1.2 At what level do trsinees
scors on objective-refersnced
tests of knowlsdge-based project
compstenciss? e
$.1.3 At what level do trainces
rste relativs to demonstration
of skill-based competencies in
prscticun setting?

Process 4.2.2
Out put 4.3.4

Process 4.2.2
Output 4.3.6

S,1.4 What is the impsct of the
competency-bssed training pro-
grsm on prsschool handicapped
children (prscticum setting)?

i

$.1.5 How do cadre of trainers/
foraer trsinces rate thsir
subsequent perforaance in home
programs/inservice training?

Process 4.2.4
Output 64.3.7

Process 4.2.5
Output 4.3.9

3.1.6 How do attendces rate
effectiveness of the two re-
gional wvorkshops?

™o
vor

$5.3.2 Objectivs-rsfsr-

Instrument dcvnloﬁcd by
projsct stsff, 5/31/80.

5.3.1 Projsct Liksrt
-Scales (Appsndix Q).

b

OE}icztvc-rnfcrnncca pre-
tssy/posttsst dsvelopsd
by projsct scaff, 5/31/80.

enced pretast-posttsst

i

3 ‘
5.3,3 Ob-ervnztsﬁli;fln' To bs dsveloped by projsct
Scale- (svaluation of
practicum interactions
between trsiness snd
preschool handicapped
children). .

stons 2.12),

-
5.3,4 Bshavioral Charac- Commercially svsilsbls, pro-

ggg;;sigg_!gg];gggzggL fessionolly validsted in-
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‘Program Design, AY: 1980-1981;° AY: 1981-82

Table 3

l

» w ¥

- Inputs

Process ) Lo

- - .Outputs

1. Project Advisory Board
/ 3 B T
2. Project review of recent legisla-

tive mandates/staté rules and regu-
iationslapﬁlled research data for
purposes of revising Student .
Competency Checklist, etc.

3. Project trainces' feedback via
Student Cpmpetency Checklisc.

-ty

“20

3.

|
competency-based

Summer lnstlfute:
training for teachers of preschool
handicapped children (five-week .class-
room instruction).

Summer Léﬁoratb y: Vfour-ﬁeek'"hands-on"
training to
summer program.

Field-based spéclal problems follow-up.

U's preschool handicapped -

1.

2.

3.

At least 14 trainees (representing
.14 of New Mexico's 32 counties)
‘selected on the basis of project
eligibility criteria as outlined in
recruitment brochure, ‘

At least 80X of the trainees rate
training ﬁrOgram at 80X (1cve1 fqur
on a fiv¢epoint Likert Scale) over
all elements of aach training ses-
(80/80_cr1terion) .

At least 80% of Eampus-based trainees

sion.

score 80% or better on all objective- E;
referenced tests in seven broad areas q
of training. (80/80 criterion) .‘6
Project staff will observe impgbve- w0
ment in trainees' skill\!evela as 3
they interact with preschool handi- 3
capped children in _a laboratory é?
situation, (80% will reach criterion .
on 80% of areas on practicum obser- a
vation instrument) ‘ N oo
. _‘g
o
A

.

27
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Tﬁble“3 {cont.)

Program Design, AY:- 1980-1981

&

. Process i - Outputs

At least 80% of trainees contract to
‘do follow=-up: specisl study in at least
one ;f the seven broad competoncy arcas.
At least 802 of preschool students
schieve objeé;iveu in at least two
areas as identified on laboratory IEP's.
At least 80% of the trainees will pro-
vide inservice training to their home
programs and/or service to their own

or contiguous counties, These acti-
vities uill be based &pon the~*gmmer

‘ ingervice training program.

" At-least 80X of the trainces will
directly apply the NMSU competencics
in their own programs.

——————————

20utputs,7 and 8 were added based on feed-

back from the external evaluator prfor

to summer 1980 training., -
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1. overall degree of interest (1- 5)
2. overall value (1-5)
3. overall information of the audiov1sua1 materials (1-5)
4. informational value of handouts (1-5)
5. degree to which the training provided a better ba51s .
7 for working with handicapped preschoolers (1-5)

Based upon the trainees' ratings over the above five areas of concern, the
program successfully achieved the desired output - Trainee ratings surpassed
the B0% criterion for four of the five weeks (80% of the se551ons) _These
data are presented graphically-in Figure 5.

3. DEM output 3 (results). This output was concerned with the

~1evels at which the 14 trainees scored on an objective- -referenced posttest
over the seven broad aregs of competency described at the beginning of this
paper. Figure 6 reveals that 100% of the trainees scored 80% or better on
the posttest,‘thus achieving the desired output. ‘Furthermore, 79% of the
trainees scored 90% or better and trainee number ten achieved the 100% level.
Since the same objective-referenced&test was admipistEred to all 14
trainees on a pretest basis, it was also possib]e to evaluate output 3 re-
lative to gain scores. Figure 6 graphicali&findicateswthat 100% of the
scores improved on the second administration. h
Another check on the pretest-posttest gain would be to employ a one-group
pretest- posttest (Borg & Gal], 1974) and to compare the pretest and posttest
means for statistical significance. using a t-test for correlated means. The
obtained 't value of 15.66 for 13 degrees of freedom (13 d.f. d.f.) was statistically
iusignificant beyond the .001 level or probability (p <.001). As Borg and Gall i
- (1974) have pointed out, the one-group pretest-posttest design is appropriate
when (as in the present project's five-week inservice training) the interval
between the pretest and posttest is relatively short, thus minimizing threats

_to internal validity such as history and education and maturation..
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4. DEM Output 4 (results). The project staff and practicum

personnelxwere unable to agree upon a valid and reliable observation instru-
ment prior to the beginning of the summer 1980 inservice training and,
therefore, this output was not measured. An observation instrdment was .
ﬂadopted)developed prior to the summer 1981 training session and data rebarding
this output is reported below for the second wave of trainees (see Appendix N).

5. DEM Output 5 (result;), Twelve of 14 (86%) students con-.

‘tracted (i.e., presented approved proposals) to do a follow-up special study
in their home programs within the seven broad areas of training . To date,

however, only six (43%) of these studies have been comp]eted Thus. although
the stated criterion has already been surpassed. some proposed projects have

not yet been initiated. ‘

6. DEM output 6 (resu]ts), Each SPE6 501 practicum participant
was assigned at least one objective in each ofitwo areas of the curriculum
(e.g., language and fine motor) for their five weeks of individua]iied in-
struction with the PEECH and WISP students. Figure 7 indicates that the
80% criterion level was again surpassed (i.e., 86% of the students achieved
objectives from the PEECH and WISP practicum IEP's in at least two areas

of the curriculum).

~—-7. DEM output 7 (results). Consumer output via a telephone survey"F .
and subsepuent written correspondence’;it; summer 1980 trainees indicated
that 12 of 14 .(86%) had provided inservice training and/or other types of
service (e.g., community workshops, screenings) in their home or continguous

counties.

8. DEM output 8 (results). As with the previous output, no graphic

display -was developed‘for output 8. Data collected via a telephone survey
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indicated thot 12 of 14 (86%) trainees had applied the NMSU inservice oompe-
tencies in their own‘programs. h 4 - i
In summary, the stated oriteria for six of the eight outputs were“
, obtained orksurpassed during the first 22 months of the project. Output 4
was not measured for the first wave of troinees due- to Iock of a satisfactory

observation instrument.

4.2 Trainee wave No. z (AY 1980-81 _AY 1981-82). onain the DEM coven-

tion was used to gather data addregsing the major evaluation questions in the
last column of Table 3. The results presented below are .based on ‘evaluation
data that has been analyzed by- the project's outside evaluator reiative to

i

recruitment. training, and follow-up for the second wave of trainees.

1. DEM output 1 (results). As described above, budget‘negotiations

resulted in a reduction in the number of summer traineeships from 16 to 14
(or 28 of 32 counties covered). The first wave of trainees (AY: " 1979-80;
1980-81) consisted of 14 trainees represepting 14 couhties and were selected

by the PrOJect AdVisory Board re]at1Ve to prOJect eligibiiity criteria

J

However, only nine of the 14 members of the second wave of trainees (again(yzy/

selected by the Project Advisory Board) represented new counties " Thus, AY
output 1 was only partially met for the second wave of trainees since, although
each trainee met the previously stated eligibility criteria, the nine addi-
tional counties were not represented in the final candidate pool (see Appendix
M). o

2. DEM Output 2 (results). Summer trainees evaluated the training

on a weekly basis using a five-point Likert Scale. Trainees were asked to

rate each wéZEiy unit (i.e;; five days) of training in the following five

!

ways:

, 3y
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overall interest in the week's session;.

overall value of the week's session;

overall value of the week's audio/visual ;
information value of the week's handouts; and o
percefved transferability of knowledge/skills to o
a preschool setting : | ,

(LY R

'Based upon the trainees' ratings over the above five areas of concern, the
. program successfully achieved the desired output Trainee ratings surpassed
the 801 criterion for four of the five weeks (80% of the sessfons). These
data are presented graphically in Figure 8. :
reo- 3. 'DEM output 3#(results) 'This output was concerned with the =

*levels at which the 14 trainees scored on the objective-referenced posttest over &
the seven broad areas of trajning. One htindred percent of the second wave 5
©  of trainees scored 80% or better on the posttest thus.surpassing“the desired
output. Furthermore, 86% of the trainees scared 90% or better and trainee

number six achieved 100% of the posttest. These data are presented graphically
A 0 . ‘

in Figure 9. ' ) . .
‘ )

A11 participants improved from their pre-test scores. Pre-test scores

ranged from 8% to 56% indicatingthatthe students began training on content * v;f

that was new to them. ParticiJants pre-to post- test gains ranged from 35 to

55 points. The h1§h post-test scores indicated that the test questions closeay ‘
‘matched the material covered during the five-week training session and that
the particfpants learned the planned content. The significance of the pre-
to post-test*scores was made througn‘the useof a t-test for correlated means.

" The t value was 3:0? with 13 degreespof freedom and was statistically sé?nifi—

cant beyond the .001 level of probability (P < .01).

4. DEM output 4 (resul%s). This output was not measured for the
first wave of trainees. However (see Appendix N), an observation instrument

was developed prior to summer 1981 and at the conciusion ofdthe training
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period, 100% of the trainees (14 of 14) had reached criterion relative to
the direct instructional model and the 11 designated areas of classroom ~
management. Thus, training was extremely effective in providing the partici-
pant§ with the necessary competencies .to be suécessful classroom teachers
of preschool handicapped chi]dren.w
5. DEM output 5 (results). Only six of 14 (43%) second wave

. trainees contracted to do follow-up special study work in at least one of
the 'seven broad competency areas. All six (100%) who contracted to do
follow-up specia1 studies have completed the proposed studies. Completed
studies have included the teaching of a course in early childhood special
education at Eastern New Mexico University, the presentatioh of a series of
workshops dealingwith parent training, and the implementation of a séhool
district-wide prog%am for the prevention of child abuse and neglect. 4

- -~ (6. DEM output 6 (results). - Three levels-of accomplishment were -

w

‘considered for this objective. These were:
1. Student achieves at least one objective in each of
two areas.
2. Student achieves at least one obJect1ve in only one area.
3. Student does not achieve any objectives.
. Only eight of 14 (58%) second-wave trainees reached criterion relative to
this output (i.e., achievement of at least one objective in two areas of the
practicum IEP). Of the fourteen preschool children who participated in
the program, only 57% achieved at least one or more objectives in each of
two areas. The 80% level of accomplishment was approached (79%) ifvcategories
(1) and (2) are added together. The proportions in each of the three cate-
gories are graphically depicted in figure 10. It seems important that

student attendance records be maintained for future training sessions in

order that the effect of attendance on accomplishment can be monitored.
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7. DEM output 7 (results)_ Consumer output via a telephone survey

with summer 1981 trainees 1nd1cated that 7.o0f :14 (50%) had already provided |
inservice training and/or other types of service (e. g.. community workshops.or .
screenings) in their home or contiguous counties. An additional four of

14 (29%) indicated that they were planning to provide inservice training and/

or other types of service in the future,

8. DEM output 8 (results). Data collected via a telephone survey

indicated thatvll of 14ﬂ(79%) trainees had applied the NMSU 1nsery1ce‘compe;
tencies in their own programs.

In summary, the stated criteria for four of eight outputs were obtained
or surpassed relative to the recrujtment. training, and follow-up with the
second‘wave of trainees. It is important to note that stated criteria for
output 4 was exceeded with 100% of the participants reaching instructional
“criteria. Although«ﬁ‘C four of eight outputs met- the-80% criterion, one
additional output approached criterion at the 79% level (output 8).

5.0 Discussion .

This document has described the major steps involved in thevdeliveny
of campus -based 1nserv1ce training to personnel involved in the education of
hand1capped 1nfants, toddlers, and preschoolers in predomlnantly rura] New
Mexico. Resu]ts to date were also presented accord1ng to DEM convention.
Twenty-eight tra1nees represent1ng 23 of New Mexico's 32 counties received
five weeks of intensive didactic training and hands-on exper1ence through
the third year of the project and all agreed to provide follow-up inservice
training in their home or contiguous counties upon request. Results to date
jndicate that the majority of trainees have provided this service and,
in addition, have applied the new know]edge and skills in their own home

- programs. “
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Major problems encountered centered around a fixed budget (Office of

- Education policy) coupled with rising costs (e.g., wages; WATS line), lack

of follow-up activities by some former trainees, and delays (e.g., in

development of project materials) brought about by unforeseen circumstances

which have gonf11cted with the Director's quarter-time project responsigilities.

Project "spin-offs" to date include the following:

1.

10.

Established ﬁdrking relationship:with Albuquerqﬂe EC-H personnel
preparation project serving Native American personnel (Southwestern

Communications Systems Inc.).

Formal recognition of NMSU project as the outstanding training
program’ in New Mexico by State. Developmental Disabilities Council.

.} Working relationship with UNM's Project DEEP (see program in Appendix

L which was co-sponsored with Project DEEP).

Positive recognition for project-generated materials library by
visiting NCATE team (Fall, 1981)..

Invitation to present project activities at International, regional,

" state and local conferences (e.g., New York, April, T981; Lubbock;—TX,f“'—

April 1982; Houston, TX, April, 1982).

.. Materials requested and supplied for field-based training purposes

(e.g., child-abuse conference in Raton, NM 1981; community screening
effort in Deming, NM 1981). ‘

Invitation to project director to serve on state planning task force

for early childhgod education of the handicapped.

- Increased intereSt in careérs in early childhood education of the

handicapped expressed by NMSU preservice students exposed to project
activities and materials collection. - i}

Expressed interest in (a) annual New Mexico infant, toddler, and
preschool handicapped conference and (b) formation of early child-
hood division of the Council for Exceptional Chidren by majority of
project-sponsored regional conference participants (planning
activities are currently underway in both areas).

New three-year project (1982--86) funded by the Office of Special
Education relative to continued inservice training and materials
collection for New Mexico personnel serving preschool-aged handi-
capped children. Project supported by Directors of State Division
of Special Education, Director of Head Start, and Developmental
Disabilities Council. .

v b
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, The present report is submitted to the funding agency and the ERIC sy§ ,
with the hope that its contents will lead to successful replication efforts |
in other settings.‘ It is anticipated that -the experiences gained by ihe
project staff during the life of the project reported in tﬁis document will
greatly in¢rease their ability to provide beneficial services throughou& the

life of the new three-year project.
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APPENDIX A . X
- sample Letter of Agreement t
” to Provgae Local Inservice Training ‘

A FuiToxt Provided by Exic [l

ERIC:




L e,

N A
COLLEGE OF EDUCATION égxlco‘s‘
OEPARTMENT OF EOUCATIONAL SPECIALTIES ) );’
Bon 3AC/Lass Cruces, New Mexico 88003 -, .. . b P\
Tetaphone (505) 64G-2402, 646-2412 . 2 a m

. . o *
. BEH Preschoot Inservics 1 . % \4
« Training Project . . 'VER‘Q .
PR
~ »e
: MEMORANDUM
March 31, 1980 .
T0: Project Staff 2
FROM: Summer Trainee Y
I hereby agree to provide inservice training to agencies
serving preschool-aged handicapped children within my county .
and in nearby counties should that service be requested after
I complete my training in the summer 1980 program at NMSU
in Las Cruces. N -
. I understand that all financial (e.g., travel, honorarium,
per diem) and other arrangements will be between the agency
requesting such services and me and that the BEH project
staff has no responsibilities regarding the inservice training
other than distributing a roster Qf trainers/consultants on
a statewide-basis. . .
* ’. -
R
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- ) - . - : - - ' :
SRR I 7.0 Instructional Materials. ...... etecenecacnes ccccccctccntccccnccess 36 .
e Includes competencies 7.1--7.2.6. . . : !
o 8.0 Miscellcneous. ..........:.: ..... '....;;..'...’.'....'.....l.h..°....'... 39,
( g Includes compecencxes 8.1--8.3.4. , . : s - . (

.- -Appendix A (Developmen:a], Cente* Sr;mdards Board Competegcy List, .Wincer, ‘
‘e . 1971). B . :

_ Appendix B (Compecencies identified aEter completion of Che first draf:

. . ¢ - . s:udem: compecency ns: Macch, 1978) .
.. .
. . )
. .$ ..
‘.-'. ) - . -
& ' | '
: ' . e .
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Courses found in the second column of the checklist represent an attempt
by the Project Coordinator to indicace vhere. in addition to his own .
courses (SP&A 705D, 706D, 707M and 703D), students may ohbtain competencies.
1t should be recognized that this list is incomplete and, for this reason,
ﬁdditional courses may be specified by studeats in the space marked
othet. -
- Y .

The third colunn lists the mode of e"aluation for the H?Z sequeﬂce of
courses only. No attempt has been made to identify this 1ntormation
for courses taught in' the Department of Psycholozy, etc. Evaluation
criteria (i.e., the audience, behavinr and conditions of learning) are
contained in the individual comp2tancy statements, while the degree of
proficiency is provided by the instructor duringz class 88881018 and/or
on irndividual assigament sheets and exaninations.

.
o 4

The Checklist hos the Eollouxng four-fold purpose. v A S
i 1. To serve as an information source for canpus-based preservice .
and insetvxce students. ’ . . - .

2. To serve as an 1nformation source foc prospective eaployers. < 7

3. To serve-as a guide for course development/xnstruct*on.

4. To secve as a vehlcle for progran dissemxnat)bn/recruicﬂent.
Students may check of f competencxes at any time with prxor app:oval oE
the WPE Progran Coordinator. "Specigl Studies in Preschool Education
of the Haandicapped" (SPSA" 6001) may ba arranged relative to competencies

‘:ot acquired in the HPE course sequence and/or coursework takea in

ther institutions, or departnents at th° Universit; of Wyom iaz.

This proJecc was supported by Federal Grant Wo. OEC-O 74 7542 Ercm the
‘Bureau of Education of the Hapdicapped, Division of Personnel Preparation,

U. 5, Office of Education. Aporeciation is also extended to Ceorgia Tt
. Hitcﬁell 0. E. Project Secretary, for her fine suggestions, extrexe ’
patience and excellent work in helpiaz prepare this document.

Stephen V. Stlle. Ph.D. o . S ":i. o ' : .o
Project Coordinator e, T e A Lo
May, 1978 . T I R .. . . . .
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f‘f.‘slsducaclonal assessment data in six areas
Y 21f-help, soc emotional, fine motor-
ERIC's 7517 {a}{emotional, -
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. 1,0 The Developmeng _and Use of an I

COMPETENCY LIST FOR TEACHERS OF PRESCHOOL~ACED HANDICAPPED CHILDREN

[\

COMPETENCY(IES)

WHERE/HOYW ACQUIRED YES/NO DATE

.
.
”~
'y

EVALUATION MODE ‘
(for Preschool Project Preservice
Sequeuce/tnscrvige Training)

ndivi-

dunlized Educational Plan (1€P).

« Includes:
P.L. 94-142, (b) assessment data in
al]l relevant areas (e.g., education-
+ al”, physical, conscquation; medical,

eec.); . (c) annual goals and short term .

objectives, (d) appropriate pre-task,
task and post-task componeats of in-
struction, (e) cross, mulci and crans-
disciplinary services, and (f) eval-
uacion procedures, ' ’

1.1 The condidate will identify and
’ . deseribe the major provisions of
" P.L. 94-142 as they relate to
preschool handicapped education,

The candidate will define an in-
dividualized {nstructional pro-
gram (IEP) and describe it (an
IEP) in terms of its 13 major
components.

1.2

" The candidate will idencify and
describe the major area of exper-
tise in cach of the following
disciplines and explain briefly
how cach might provide informa- .
tion relevant to instructional

. ' programming:

ey
L ]
w

A B
.

-
,’.

.
L

(8) use in conformance with|.

.| Octher

-

SPEA 705D .
EDADM 625M
EDEXC 700D

Other

SP&4 705D
EDADM 625M
EDEXC 700D o

-
.o

_ SP&A 706D
Other

cognitive, gross p=lor, communication and

rovided by ERI

a

1.1 Objective-refercnced test ltems
' evaluated by {nstructor '

1,2 Objeccive-éeterenced test items
-ev@luated by instructor .

1.3 Objective-referenced test 1ceﬁs?ﬂ
,evaluated by instructor ‘

1Y
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2 éthETENCY.LIST FOR TEACHERS OF PRESCHOOL-ACED HANDICAPPED CHILDREN

COMPETENCY(IES)

WHERE/HOW ACQUIRED YES/NO DATE

J
EVALUATION MODE .
. (for Preschool Project Preservice
 Sequence/Ingervice Training)

‘psychology/psychometry, speech .|

pathology, audiology, social
work, occupational therapy, phy-
sical therapy, medicine, nursing,

1,4 Civen a list of eight Jrcas of’
" expertise, the candidate will
describe how professionals could
& - work together {n cross, mulc{
and trans-disclplinary modes to
develop and carry out individual-
"+ ized instructional programs for
" ‘‘preschoal handicapped children
(1.e., staffing).

" 1.5 The candidate will tdentify and

describe at least five natural-
Astic and/or controlled observa-’
‘tion techniques and use these
techniques to develop writcen

reports ol observacional data for}

at least four preschool handi-
. capped children,

i

‘ - ‘ E

1.6 'The candidate will differentiate
among preschool '"screening,"

"diagnostic," and "achievement"

. instruments.

| spsa 7060

Ocher ‘ . W

-,

P

SPEA 707M

Other

SP&A 706D ..
EDEXC 8650 ' -

EDFND 706M

PSYCH 640D .

PSYCH 641D LT,

PSYCH 6420
Other

. -
.

1.4 bhjectlve-re!erenced tedc ftems
evaluated by instructor .

., a:

1.5 Objectlvi;nerercnced test ltens/

wreltten & oRal reporc(s) evalu-
- ated by instructor

evaluated by instructor

-
.
.
o

1.6 .Objective-referenced test ftem(s)
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COMPETENCY LIST FOR TEACHERS OF PﬁESCHOOL-AQED,HANDICAPPED CHILDREN

1)

094

K COMPETENCY(IES)  ,

L .
. .

WHERE/HOW ACQUIRED YES/NO DATE

EVALUATION MODE
(for Preschvol Project Preservice
Sequence/Inservice Training)

1.7 The candidate, when given a list
" of preschool diggnostic (i.e.,
. . assessment) inscruments used by’
‘ : ~ professionals other than educa-
. ' tors, will choose four and des-~
.. cribe each (e.g., group vs. indi-
o ‘'vidual adminisctration),

.. v " +of preschool diagnostic instru-
ments used by educators ({i.e.,
v teachers, aides, and/or volun-
) teers including parcnts), will

: + 4. choose four and describe each, '

13

.
s

1.9 * The condidace will idencify and-
desccibe the compunents of a
e * possible teacher-made -informal
’ assessment {nstrument/syscem.

*

1.10 Civen the instructional manual
for two scandavdized diagnostic
Inscrumencs of che candldute's
choice, he/she will adminlscer
the Ingtrumencs’ correcetly to a
preschool handicapped child and

* interprec the results and cheir
«. significance for educational ,
) programming, ‘ ' “

.(5() ;“ . .'2 to. g

L

- EOFD 7068

1.8 The candidace, when given a list
_ EDEXC 865D

- PSYCH 642D

SPEA 706D

" EDEXC 700M

‘PSYCH 641D ° '

SP&A 706D
EDEXC 865D

PSYCH 640D T

PSYCH 641D

PSYCH 642D

. Other ' - . :
: —= =

SP&A 706D

EDFD 706M

PSYCH 640D

PSYCH 641D . .

Ocher . T : .

SPSA 706D

EDEXC 865D

EDFD 706M B

o

PSYCH 640D - .

"PSYCH 641D -

PSYCH 6420

Ocher

SPZA 708D )

EDFD 706M - ,

PSYCH 640D .

RSYCH 6420
Octher _

| 1.7 - wetccen/oral reporc(s)

evaluaced by inscructor

1.8 Writcen/oral reporc(s) .- |
evaluated: by Instructor |

. b ?

1.9 Wriccen/oral. repore(s)
-evaluated by instruccor,

%
. . .. .

1.10 Observation of adminisctracion;
wricecen/ocal reporc(s) eval-
uvated by instructor .

(33
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Traineeships in
Preschool Education
- of the Handicapped

Offered by the Department of
Educational Specialties

: “College of Education

‘New Mexico State University

Las Cruces, New Mexico

Purpose: Teachers who have been trained to work
with normal young children (early childhood certi-
fication) or with oldar handicapped children
(special education cartification) are often unpre-
pared to assume the multiple responsibifities of the
teacher of preschool handicapped chiidren. The
traineeships described below have the fotiowing
twotold purpose: (a) to directly provide a set of vali-
dated competencies to a group selected from the
target population of New Mexico's EC-H personnel
and (b) prepare this cadre of professionals to pro-
vide ssrvicas to other EC-H psrsonne! beyond the
life of the presant project. These services would
include tha cperation of field-based mode! class-
rooms and the delivery of inservice training work-
shops.

Stafi: Training will be conducted as a cooperative
offort by expstienced EC-H teachars from New
Mexico State University and the Open Door com-
munity-based preschoo! program which serves as a
regional replication site for the University of lilinols’
Precise Early Education for Children with Handi-
caps (PEECH) and the University of Wyoming's -
tant Stimulation Program (WISP). The training pro-
gram will be under the direction of Dr. Stephan W,
Stile. whose experience includes successful opera-
tion of a similar program at the University of Wyo-
ming.

Curriculum: Competency-based training will be
provided within seven broad areas. The areas are
consistent with recent fedaral mandates, New
Mexico State Rules and Regulations for Special
Education, and recent rasearch data regarding
offoctive programs for young handicapped chii-
dren:

1. Devolopment and use of an individuaiized
educational program (IEP).

The developmental tasks approach.
Curriculum planning.

Classroom/instructional managerpent systems,
Appfiication of oparant behaviorism.
Use of EC-H instructional materials.

enaswn

b4
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? Mmellfneous background snfarmation (0 in-
clude the relevancy of school-specific ienguage
iabels., Dehaviors. customs and traditions.
child-abuse reporting procsdures. modsis for
parent participstion and tdentificstion/screon-
ing of “high risk” children.

Eligibility Criteria: Enroliment priorities will be

given to those individuels eblo to demonstrete/veri-

'y.

(]

1. Need for EC-H inservice training

2. Accsplance as graduate student in the Specie!
‘ Education Ares, Dept. of Educations! Special-
ties. College of Education, New Mexico State
University.  Application forms are available
tram the Dean of the Graduete School, NMSU,
Las Cruces, NM 88003. Acceptance by the
Cotlege of Education doss not necessarily
insure accu‘plunc‘lnlo the preschoo! training
progrem.

3. Current employment in @ New Mexico pre-
school program serving handicapped chiidren.
4. Willingness to perticipate in follow-up “direct-
ed study” and join a cadre of field-based
isadership personnei, i

Limited faciliies makes sslection competitive,
NMSU is an Equal Opportunity Institution. .

Personalized Program. of Study: Subsequent to
selection, the project staf! will assess instructional
nesds of treinees. This neads assossnent will
smploy the Student Competency Checklist deve-
joped by Stile (1978). Personelized contrects
will then be developed to facilitate implementation
of competencies in IIM‘IM students witi
be given the opportunity to 8mploy newly deve-
toped skills in their home programs on 8 “directed
study” basis during the academic year.

‘ Credit Students mey epply the 9 hours of graduate .

credit oarned towards a MA Degrea in Earty Child-
hood Special Education. Continuing Education

Units (CEUs) would constitute another option

opsn to studants.

4

" Location and Detes for Summer Treining: Traming

will take place dunng a live-week penod between
July 6 and Aug 14, 1981 in O'Donnell Hall, NMSU
Traineos will atteno classes and receive "hands-on

expenence with preschoul-asged handicapped

chulgren throughout the training program .

Costs to Treinses: Trainee; hips'shau cover the cust
of summer school ti-state tyition ($86 00) anda $75
peor week stipend (total $375) Trainees will be ex-

pectad to make all arrangements lor local housing.

-and to absorb the costs of transportation, required
texts and materials, follow-up directed, study and
CEUs. ’

!

Trainesships are contingent u’pdn continuation of
BEH funding.

Project Funding end Support: The project/training
program is funded through the Division of Person-
nel Preparations, Bureau of Education for the Handt-
capped, U.S. Office of Education. {DPP/BEM/
USOE). The project/training program is recognized
and supported by the New Mexico Division of
Special Education. Santa Fe. -

- W - - -

.
v

Place in o retirn envelope and send to Jerry
McDowell. Propect Coordinator, Presthool Educa-

tion of the Hamncapped. Box JAC. New Mexico

State University . Las Cruces. NM 88003

-
- Telephone
State
re nformation about the tramneeshups tn Preschool

3

o

| am interested in recening

Education of the Handicapped.

Name .

.
g
=
(2]

City

| ERIC | d o
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El Paso Times, July 17, 1981

| P.rggram -
£ (Cotinued from Page 1B)

the university for 11 months out of the year, some-
thing Glen Grussaute, the center’s director, said is
invaluable to handicapped children in the area.

“The university provides us with classrooms,”
Grussaute said. ‘““They also provide us with practi-
cum students to work with the children, some-
times at a ratio as low as 2-1 (children to student
teachers). We rate as one of the top systems in the
United States, and it's a combination of our staff,
which is very capable, and the incalculable re-
sources of the university.” T

A low student-teacher ratio is important, Ms, -
Gurrola said, because some of the children do not *
| have a long attention span and must be encouraged

to keep their minds on the subject at hand.

But it is not all reading, writing and arithmetic at
the program. The children are led in sing-alongs
and play “Hokey Pokey” and other activities that
are fun but teuch lessons.

-Ms. Gurrola has one such game where she uses a
- hand puppet to encourage children to recognize
-geometric shapes. ‘ .
" “Can you give me the circle?" she asked one
| child.,, The child picked up a black paper circle and
hanlded it to her. “Very good,” she said encourag-"
ingly. .
Stile said the biggest part of the pgogram is that it
| tills a need not often addresyed by regular.
schools.
*“There are schools for early gducation,” he said.
“And there are schools for spectal education. We're

creating a. hybrid, teaching early special educa-
tion." .

e
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'UDENT FATIMA VIGIL PLAYS UNDER A WATCHFUL EYE
c 9ﬂdren and their teachers are learning through program

B8 benefits both teachérs:

By DOUG DesGEORGES
* Times staff writer
LAS CRUCES ~ Two kinds of stu-

W and handicapped’kids

_ dents are in New Mexico State Uni-

versity's program to train handi-
capped children and prepare them for
publie school. :

There are the children themselves,
children who are not able to attend
public school without some help. And
there are the students who are learn-
ing how to teach those students once
they get to public school.

All the student teachers are teach-
ing at schools throughout New Mexico
except for one, 2 26-year veteran of
kindergarten teaching from Myrtle
Point, Ore. :

The children benefit from the pro-
gram because they can-receive indi-
vidual attention from the teachers,
Martha Gurrola said. The children
usually spend their classroom time at
the Open Door Center, a school for
handicapped children in Las Cruces,
but she said the children do not re-
ceive individual attention. most of
them need.

Ms. Gurrola teaches the teachers

‘as well as the children. She said the

five-week course, which carries six
hours eredit at NMSU, trains teachers
to help handicapped children at their
schools. It also trains teachers to

teach what they have learned to.

others, thus spreading the program
statewide. ’

“Most of the teachers don't have

any experience in early special edu-

cation,” she said. “We teach them to

work with the children individually.

They also become able to write indi-
vidual programs for children.” -
Each child in the program has his
or her own special learning program,
Ms. Gurrola said. She s d‘_thsz';o-
grams are designed to help childrén’
in areas where they are not as good as

summer-schook

f1sv
mid
3

aad

Y
LT

they should be, while; taking care to
* -keep up’'morale bybspend

g time at
things they are goodbatd =~ -
“There's a boy who can’t speakd'.
she said. “All he camdo is muk
noises. We try to help him maketnew
noises. But he is good with Matdt
skills, So we reinforce him by alkao-
ing him to use those skills while trying
to help him speak.” ?

At least.three of the children in the
program will be going to public school
this fall. But Ms, Gurrola said that is

- because those children had reached

the age they are legally required to go
to school, not necessarily because
they are_ready for;jchool.

“Unfortunately, we have a waiting
list" of children for the program, she
said. ““So we can't keep them even if
we wanted to."” :

The waiting list is something the
program has no control over, Steve
Stile, director of the program, said.

“The number of children is limited
by the fire. marshal,” he said. .

He said the university has provided
the special education department
with rooms to handle not only this
program, but also for.regular classes
in special education each semester.

. The number-of teachers is limited
by the amount of money the program
has, Stile said. He 'said the program —
now in its third year - had hoped:to
have teachers from each county in
New Mexico attend the program, but
said the budget would allow only 28

‘teachers to attend, 14 last year and 14

this year. .
“The teachers are expected to train
others,” he said. “The program pays

them $75 a week (for the five-week -

course) and theirrtuition.” .
The program-is oply part of the
Open Door Center's relationship with

NMSU. The-center-also-works with- -
(Please see Program, Page iB)
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N . -

PARTICIPATE—Preschool age children from the Las
Cruces area are participants ina New MexicaState Uni-
»  versity training program this summer for teachers who
work with young handicapped children. Three-year-old
Dennis Huson, son of Mr. and Mrs. Dennis Huson, 1230 La
Fonda, works on *‘gross motor skills” in head and neck
exercises with trainee Betty Higgins of Lordsbure. Four-
teen New Mexico educators are involved in the competen-
cy based training program funded through the Division of

Q
ER

@

" Personnel Preparation, Bureau of Education for the

‘1 AT
Al

Handicapped, U.S. Office of Education. NMSU personnel
under project director Steve Stile, are cooperating with
personnel from Las Cruces Public Schools and Open Door
Center, which is a regional replication site for the Uni-
versity of Illinois’ Precise Early Education for Children
with Handicaps (PEECH) and the University of Wyom«
ing's Infant Stimulation Program. - -
g | (Anné Hutchins Photo)
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‘ NEEDSKASSESSMENT FORM: .
PRESCHOOL HANDICAPPED TRAINING PROJECT
New Mexico State University
Summer 1981

. G PR - R .
i B 7 PN L R I

b

1.0 Please rank ( oh a scale of 1-7) the following seven areas of
training in terms of your perceived need at this point in time:

1.1 Development of Individualized Educational Rléns (IEP's):
1.2 Development tasks approach.
1.3 Curriculum planning.
. 1.4 CIaSSroom/instructional management systems. .
o 1.5 Application of operant behaviorism. 8
1.6 Use of EC-H instructional materials. .

1.7 Miscellaneous background information to include.the
relevancy of school-specific language labels, behaviors, |
customs and traditions, child-abuse reporting procedures,
models for parent participation and identification/
screening of "high risk" children.

u feel need to be addressed under

2.0 Please indicate subareas that yo
use back of sheet if necessary):

the first six areas of training

AREA , .
1. Development and use of an l 1.1
individualized educhtion |

program (IEP). I

I

, ,

LS % R R AT S P ¥




Summerb 1981

2.0 cont. page 2
‘ IR . ' N Q
2. Developmental tasks approach. 3
. * L. g. 1 - ‘g :
; |
' P
! -
|
. ‘ ‘ ;
| 2.2
i
. fﬁ‘ Q
v = e
I
3. Curriculum planning. 3.1
E)
v{" . gr_
3.2

t
r
Full Tt Provided by ERIC.




2.0 cont. page 3

Summer 1981

4. Classroom/instruci:ional management
systenms. -
- 4.1
4 !
|
{ & ~ " 4.2 ’
j
r
| [
2 {
5. Application of operant behaviorism. 5.1
. rd
— -
>
A
5.2
BEIEELA R T N

JAFulToxt Provided by ERIC




2.0 cont. page 4 Summer 1981
6. Use of EC-H instructional materials “
P e oly ’ TR ‘
f
i : :
\'\ _
. f, !
b ﬂ . Ay
-
- 6.2 :
. , .
. (I i ,
3.0 Please indicate additional subareas under "Qther miscellaneous”
(I.7) that you feel need to be included in the summer training
program: : - ;
3 Ll l ¥ -
3.2
) 3.3 :
" 3. 4 .
3.5
3.6
3. 7 ~
3.8 "
3.9 -

B e
e ks S A,

A v Provided by R
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EMD 670 Intamship 1-6 cr.
For those purswng an advanced degrae 1o meel he lield work
requirement. To bear an appropnaie sublitle Graded S/U.

EMD 681. Administrative Theory 3cr.
Organizational and adminisirative theories for apptication to
the school.

€MD 6388. Survey Sampling Procedures 3cr.
=+ Construction, analysis, and inlerpratation of surveys in educa-
tion including sampiing and methodology.

EMD 689. Evaluation Design in Education 3cr
Evaluation and accountability models; application o educa-
tions) programs.

EMD 690. Educational Planning and Management 3cr
Planning, analysis, and deveiopment models fory the managa-
ment ol educational systems. "

[EMD 603. Educational Experimehtation ) 3cr
identitying basic and applised resaarch problams, project
design and msthodology. Same as BIL, C EP. ECED, EDUC,
RDG, SPED 683. .

EMD 698. Selected Topics 1-6cr.
Ottared under yprious subtities which indicate the subject
maitsr coverad. May be taken lor a maximum of 6 credits in
any one semaester and a grand tolal of 6 credits. :

D 699. Ressasch Project var. cr.

MD 700. Doctora! Dissertation var. cf.

DUCATIONAL SPECIALTIES

Wooden, department head, Ed.D. (New Mexico State)—reading.
p/omentary education: R. Barrera. Ph.0 (Texas al Austin)—reading,
d:hngual educanon; D Byrnes. Ph.D. (Arizona Staie)—egrly
Shidhood. human development, J. Cole. Ph O. (Utah State) — .
special educaton, D G. Ferguson, £d D. (Denver)—elemeniary
education and curricilum, R. Gallegos, Ph.D. (New Mexico)—
raading, biingual education. G. Giordano, Ph.O. (Ohio State)—
rasding, M. Kitano, Ph.D._ (Calilornia at Los Angeles)—aarly
dwighood and special education; S. Scarpati, Ed.D. (Northern
- Colorado)—special educanon, S Shile, Ph.D. (Utah State)—special
atucation. L. Wiliamson, Ed D. (New México)—reading, educa-
1onal hnguisthcs )

The graduate curricula of the Department of Edu’caliona?w

+ Specutties are designed 1o dovelop specilic expertise far_students
- Seaking graduste-degrees individua! 8lténtion is given to the goals
and aspratons of_gach student. The learning opportunilies are

. test described as Deing lisid-oriented willh emphasis on inquiry
end probiem solving 10 provide maximum fiaxibility in meeting
individual needs. The Dove Learning Canlet, an integrat part of the
depariment, permits students to participate in approprigie aciivities
to gain fusi-hand experience in aspacts of the lsarning-teaching

process.
The department offers four graduate areas of concentration:

1. Bitingual Education o

2, Earty Childhood Education Q‘Y

3. Reading

1 4. Specisl Education
By a department specialization in one of the above oreas,

sfudents may cam the foilowing degrees:

4 |.ar. Master of As i Ecucation (MA) .. . .
" Bpeclalist i on (Ed.S.)
Doctor of Educa £d.D.)

| O octor of Philosophy (Ph.0.)
ERIC :

Full Tt Provided by ERIC.
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_ BiL 495H b-;ecled Sm‘dy Courses in Bilingual Education

- v

The detals ol subject maller requirements for an individual
enrolled 1 any of the above degree programs are supphed by an
adviser rom the appropriale field. Each individual program is
developed by the student and his or her adviser in order to meet
the student’s needs and the requirements of the department,
college, and Graduate School. Inter-area specialization programs
(e.g. early childhood-reading, bifingual-special education) are
encouraged. . . o ]

The Doctor of Education (Ed.D.) programs are designed 1o
provide advanced professional training and to develop further
abifity in the scholarly study of professional problems. These
programs are intended primarily for students pursuing careers
which emphasize teaching. adminisiration, and school services.

The Doctor of Philosophy (Ph.D.) progiam has a theoretical
and experimenta! orientation requiring the student to demonstrate
compstency with two of the following research tools: (1) advanced
statistics, (2) computer tanguage, (3) foreign language,

The residence requiremants for both the €d.D. and Ph.D. are
described in the section “Requirements for Higher Degraes.” Three
years' leaching experienca, or the equivaiant, is required for
admission to docloral programs. Applicants for the Ed.S. degrea
must have at least one year of succassful teaching experience
prior to receiving the degree.

Psychometric scores are required as follows: Master of Arts -
and Educational Specialisi-Miller Anaiogies Test or Graduate
Racord Examination (aptitude); Doctor of Education and Doctor of
Philosophy-Miller Analogies Test and Graduate Record Examination
(aptitude). .

Further degrea requirements are lisied under "Requirements
for Higher Degress” in this bulletin. For detaited information on
programs and stipends, write the Department of Educationa!
Speciaities, NMSU, Box 3AC, Las Cruces, New Menxico 88003.

BILINGUAL EDUCATION ¥

8IL 460. Selected Topics in Bilingual Educalién 0 1-6 cr.
various lopics on current requests and needs In bilingual
educalion Maximum of.6 credits in the cousse. -

BIL 470. Directed Study in Bilingual Education | t 1-6cr.
independent research topics in bilingual education based on
parheuiar individual interest or needs -~ R

BIiL 489 Topics . 3er
Otiered under various sublities which indicate the subject
matiers to be covered. May be repeated 3 times for a
maximum of 9 credits. o

BIL 495 Dwected Study Course in Bilngual Education 1.3 ¢r
Each course-will be identiied by a qualilying sublitie.
Maximum of 9 credits in the course. -

1-3cr
Designed lor students in the honors program Each course will
be ideniitied by a quallying subtitle. A maximum of 3 credis
in any one semester and a grand total of 6 credits.

BiL 501 Special Topics 1-6 cr
Ollered under varous sublities which indicate the subject
maiter (0 be covered.

BIL 502. Special Topics in Bilingual Education 1-6 cr.
Offered under various subltities which indicate the subject
matter io be covered.

BIL 503. Contemporary Developments 1-6 cr.
Oliered under various subtitles which indicate the subject
matter 10 be covered.

BiL 505. The Bilingual Preschool Child Jcr
Principles of multicultural education appiied to praschool qgg
primary lovels. Focus on issues, methods. end materials.

BIL 513. Current Research in Specialized Education Areas
- Same as ECED 513, RDG 513, and SPED 513. = -~ '~ *

BiL $19. Advanced Teaching the Culturally Diflerent [;fg‘ »43 e
Same as C EP, ECED, EDUC, EMD, RDG, and SPED

(LU ]
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BiL 693 Educational Ex'nonmemahon Jer
Same as C EP, ECED, EDUC. EMD, RDG, SPED 693.
BIL 698. Research in Bilingual Education 1-6cr

Offered urider various sublitles which indicate the subject
matter 10 be covered. A daaximgum of 6 credils in any one
semassisr and a grand lota! qc‘tedils*

BIL 699. Research Project var. cr.
Oftered primarily lor those pursuing the research requirements
for the Ed.S. degres. Course may be repeated up to a
maximum afiowsd (or this degree. Each research pvo@ecl‘fdn
be designated by e qualifying subltitle.

EARLY CHILDHOOD EDUCATION -

ECED 453. Individual Dillerences in Language Development 3 cr.
Lenguege development: siretegias for facilitaling oral and
wiritten expression in normel and exceptional children. Same
as SPED 453.

ECED 454. Learning Environments: Home and School Jer
Strategies for organizing leerning environments. inciudes
techniques for identilying learning problems. - lacilitating play.
maneging behavior, end working with parents and the

. community. Prarequisite: ECED 350 or consent of instruclor.

ECED 459. Methods in Behevior Management 3cr
.. Strategies lor managing the behavior of young children. Same
as SPED 459

ECED 479. Curriculum in Early Childhood Education 3ecr
Devalopment and imptementation of curriculum and materials
(or teaching young children. -

ECED 480. Practicum in Early Childhood Education dcr
Supervised axparience in early childhood education setlings.
Prerequisites: ECED 351 and ECED 453. or consent ol

. Insteuctor.

ECED 484, The Arts in Early Childhood Education 3cr
The rote of the arls. music, art. rhythm, dramatic play. and
creative language, in the school and out-of-schqol experiences
of younger children. :

ECED 489 Topics 1-3 er
Oftered under various sublilies which indicate the subject
matter 10 be. coveted May be repeated three times lor a
maximum of 9 credits.

ECED 495, Directed Study Courses in Education
Each course will be identilied
Maximum of 9 credils.

ECED 495H, Directed Study Courses iq Early Childhood

€ducation . t.3 ¢l
Designed for students in the honors program. Each course will

-3 cr.

be identtied by a qualitying subtitle. A maximum of 3 credits

in any one semester and a-grand fotal ol -6 credits.

ECED 50t Special Topics ¥ , 13 cf.
Oflered under various subuiles which indicate the subject
matter o be covered. A maximum ol 3 credils in any one
semester and a grand total of 6 credits.

ECED 502. Special Problems . t-3 cr
Oftered under various subtitias which indicate the subject
malter o be covered. A maximum of 3 ¢redits in any one
semester and a grand total of 6 credits.

ECED 503. Contamporery Developments ‘ 1-3 cr.
Oftered undaer various subltitles which indicate the subject
matier 1o be covered. A maximum of 3 cradits in any one
somaester and a grand tote! of 6 credits.

ECED 505. The Bilingual Preschoo! Child et
Same es BIL 505.

ECED 508. Teaching Beginning Reading . dcr
Same es RDG 500.

ECED 510. issues in Eerly Childhood Education 3cr

Examines current trends snd problems through readings of
QO oretical, empiricel, end applied fitereture.

ERIC

by a qualilying subltitie.

ECED 5t1t. Heuristic Education 3cr
Theory, methods. materials, and program development for
heuristic sucalion including learning through play, problem
solving. ar inquiry. One hour of lecture/discussion. two hours
laboratory/lield experience per week.

ECED 513. Current Research in Specialized

Educational Areas dern
Same as BIL 513. RDG 513, and SPED 513.
ECED 515. Working with Parents of Young Children 3cr

Techniques for selling up home and classroom visitations,
communicaling with parents, and esteblishing special programs,

ECED 520. Seminar on Cognitive and Socia] Development 3 cr.
in-depth study ol developmental theories. Piaget, Kohiberg,
Bruner, Erikson, end others. Implications for development of _
preschool programs and teeching techniques.

ECED 537. Independent Readings in Early
Childhood Education 1-3cr.
Each course shall be identified by a qualilying subtitle. A
maximum of 3 credits in any semester and a grand total of 6
credits.

ECED 550. Early Chitdhood Special Educetion 3cr
Same as SPED 550.
- ECED 580. Field Exparience in Eerly Childhood Education 3 cr.

Supervised experience individually designed to accommodaie
both practicing classroom teachers and nonteaching graduate
students,

ECED 598. Special Research Programs 1-6 cr.
Individual investigation either analytical or experimental. May
- be repeated for a maximum of 9 credits.

var. Cr.

ECED 599. Masiar's Thosis
ECED 600. Doctora! Research var. Cr.
" ECED 605. independent Study Topics in Early Childhood
Education , 1-6 cr.

Each course to bear an appropriate subtitie.

ECED 607. interdisciplinary Doctoral Seminar ‘ 3cr.
Same as BIL, C EP. EDUC, EMD, RDG, SPED 607.

£CED 640. internship in Early Childhood Education 1-6 cr.

J“‘

For those pursying an advanced degree o meaet the
requirement for field work. Each course 10 bear an appropriate
sublitle.

ECED 685. Practicum 2-6cr
Field inquities and experiences designed Ip prepare the
doctoral student for assuming responsibilities in the areas of
Surriculum and instruction,

¥

ECED 693. Educatonal Experimentation ‘ der
. Same as BIL, C EP, EDUC, EMD, RDG, SPED 693.
ECED 648, Seiected Topics in Early Childhood Education  1-6 cr.

Olfered under variolis subtitles which indicate the subject
matter.

ECED 699. Research Project var. cr.
OMered primarily lor those pursuing the research requirements
tfor the Ed.S. degree. Course may be repealed up to a
maximum allowed lor this degres. Each research project will
be designaied by a qualilying subtitle.

READING

RDG 471. Corractive Reading in the Classroom Jer -

 Emphasizes diagnosis and remediation of problems in reading -

" in the classroom. Includes study of school screening proce-

dures, procedures for determining the raeding naods o&guuﬂs.

and techniques of small group work. Prerequisite: RDG 350
RDG 355. RDG 356 or consent of instructor.

RDG 489. Topics ol 3er
Offered under varicus subltitlas which indicate the subjaot
matters 10 bo covered. Mey be repasted threo times for 8
maximum of 9 credlts. e '

vy




DG 495 Dwected Study Course n Reading 1-3 cr
Ondy topecs in 'reagmg will be covered. Each course will be
idenfitied by a qualilying subtitle. Maximum of 9 credits.

495H. Directed Study Courses in Reading 1-3 cr.
Designed for students in the honors program. Each course will
be idenlihed by a qualilying subtitle. A maximum of 3 credits
in any semaster and a grand total of 6 credits. ’

DG 501. Special Topics : , 1-3cr
Ollered under various subtitles which indicate the subjact

matter to be covered. A maximum of 3 credits in any semester ]

and a grand total of 6 credits.

DG 502. Special Problems ' t-3cr.
Oflered under various subtillas which indicate the subject
matler to be covered. A maximum of 3 credits in any semaster

and a grand tota) of 6 credits.

503. Contemporary Development 1.3 ¢cr.
Oflered under various subtities which indicate the subject
matter to be covered. A maximum of 3 credits in any semester
and a grand total'of 6 cradits.

DG 508. Teaching Beginning Reading ’ Jcr.
Thaoiy, ressarch, and practice concerning reading instruction
a1 the preschool and primary levels. Same as ECED 508.

G 509. Reading lor (h‘lexceptionllﬂ Student dcr
Emphasizes reading diagnosis and materials for students with
spscial developmental and learning problems. Same as SPED

DG 510. issues and Probiems in Reading Jer’

Principies. practices and instructional materials related to
. sequential developmeni of reading skills from kindergarien
through aduithood. - - : LI

e i

. . i R . :
S11. Diagnosis and Prescription in Reading Instruction 3 cr.

Theoretical and practical aspects of using formal and inlormat
- diagnostic. procedures: selecling appropriate test batleries;
prescribing instructional techriques and materials based upon

individual diagnosis. .

G 513. Current Research in Speciatized Educational Areas 3cr.
Current investigations ‘and .research lechniques Same as BIL
513, ECED 513, SPED 513 . ’

DG 514 Critical Reading in the Setondary School /Content
. Areas y - 3cr
. Alternative materials’ and lessons for teaching critical Yeading
10 adolescents. Emphasizes reading in the content fieids.

DG 520. Reading S|ra|eé£es and Language Acquisition Jer.
Teaching reading based upon language principles.
DG 530 Psychology ol Reading der

Evaluates curreni programs and materials in the light of
tearming theory amd research of the nature of the reading
process.

DG 536 Special Studies in Teaching Reading - 1-6cr
€ach study will be designated by a qualilying subtitle.
" Prerequisite: RDG 355 and RDG 455 or consent of instructor

DG 537 independent Readings in Reading Education 1-3er.
Each course shail be identilied by a qullilying subtitle. A
maximum ol 3 ciedils in any semester and a grand total of 6
credits. "

i ’

§71. Advanced Cotrective Reading Jecr
Techniques and materials; assessment and design ol instruc-
tiona! strategies for students with problems in roading.

§85. Practicum in Reading ° 36cr
Supsrvised. isboratory exparience with children with reading
dilliculties. The student implemonts a program ol spacilic
procedures 10 aid the disabled (sader. Preroquisite: RDG 511,

598. Special Ressarch Programs 1-6cr.
Individua) investigation either anglylical or experimental. May
Q 10 lgr a maximum of 9 credils.

, t
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ADG 599 Master's Thesis T varor

RDG 600 Doctoral Research var, cr.

RDG 605. Independent Study Topics in Reading ,. 16cr

RDG 607. Interdisciplinary Doctoral Seminar Jcr.
Same as BIL. C EP. ECED. EDUC, EMD, SPED 607.

RDG 640. Internship in Teaching Reading 1-6cr.

Each course should bear a qualilying subtitie. Maximum of 6
credits in any semester and a maximum of 6 credits.

RDG 650. Seminar 1-6cr.

Each courss will bear a qualilying subltitle indicating course
content. Reserved for educational specialist and docloral-level
students. A maximum of 6 credits in any seniaster and a
grand total ol 9 credits.

ROG 685. Practicum 2-6cr.
Provision lor tield inquiries and experiences, designed lo
prepare the doctoral student lor assuming responsibliities in
the areas of curriculum and instruction. .

S

RDG 693. Educational Experimantation Jcr,
Same as BIL, C EP, ECED, EDUC. EMD, SPED 693.
RDG,698. Selected Topics 1-6¢cr.
flered under various sublities which indicate the subject
matter.
RDG 689. Research Project vay. cf.

Otlered primarily lor those pursuing the research requirements
for the Ed.S. degree. Course may be repeated up to a
~maximum allowed for this degree. Each resaarch project will
ba designated by a qualilying subtitle. -

SPECIAL EDUCATION

SPED 450. Education of Exceptional Children Jcr

A beginning course in regular and spedial classrooms,

hospitals, and resideniial schools. Aitention is given lo

characleristics, idantilication, and educational needs ol the

various groups ol children: impaired physically, mentally

retarded. gilted. etc. Designed lor genetal and special

educators, -nurses, counselors, and related prolessional
y personnel .,

SPED 451 Curriculum for Speciai Educalion Jei
Developmeni ol educational programs lor individuals or groups
in classroom or residential settings. Prerequisite: SPED 450 or
congsent ol instructor. .

SPED,452. Methods and Materials lor Special Education 3er
Procedures, accepled praclices, selection of materials for
ellective teaching ol sgecial educalion classes. Preraquisile
SPED 450 or consent of instructor.

SPED 453 Individual Dilterences in Language Developmeni 3 cr

Same as ECED 453. ’

SPED 458 Menlal Relardation An Introduction 3
Dealing with hisiory. phitosophy, goals and objeciives, classili-
cation and characteristics of mental retardagon. Prerequisite
SPED 450 or consent of instructor. . , o

SPED 459. Meihods in Behavior Management for Special
Educaltion 3cr.
Behavior-change siralegies lor exceptional children. Prerequi-
site: SPED 450 or consent of instructor. '

SPED 463. Assossment of Excaptional Children , Jer,
Theory and use ol noim-and criterion-relerenced instruments
in the ciassroom; planning. ol prescriptive instructional pro-
grams. Prerequisiie: SPED 450 or consant of instructor.

SPED 466. The Learning Disabled Child ‘ , Jcr
Current dalinitions, conceptualizations, and fechniques. Pre-
roquisite: SPED 450 or consent of instructor.

SPED 481%. Practicum in Special EdBRation - 39cr
Supervised oxporience in special education seltings. Ono
semostor (3 credits) required. Preroquisite: SPED 450 or
consont of instructor. .

ou
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SPED 482 Studém teacihing in Special Education 39 cr
Full-ume §tudont teaching i a spocial education classroom

SPED 489 .Topics ’ Jcr
Ollered under varigus subtities which indicate the subject
matter 10 be covered. May be repeated (hree times for a
maximum of 9 credits.

SPED 495. Directed Study Courses in Special Education 1-3cr.
Each courss shall hie identified by a qualifying subtitte. A

. maximum of 3 credils ih any ong semaesier and a grand totat

ol 9 credits.

SPED 495H. Directed Study Courses in Specia) Education 1-3 cr.
Oasigned for studsnts in the honors program. Each courss will
be identified by a qualilying subtila. A maximum of 3 credits
in any one semesier and a grand total of 6 credits.

SPED S01. Topics in Special Education 13cr.
Oftared, under various sultitles which indicate the subject
matter 0 be covered. A maximum of 3 credilts in any one
ssmaosier and a grand total of 6 credits,

SPED 502. ProBlems '
Oflered under various subtities which indicate the subject
matier to be covered. A maximum of 3 credits in any one
gamester and o grand total of 6 cradits.

SPED 503. Contiemporary Development : t-3cr
Ollered under various sublities ‘which indicate ihe subject
matter io be covered. A maximum of 3 credits in any one
semastar and a grand total of 6 credits.

SPED 505. Advanced Assossmeni of Excéptional Children Jcr
Advanced theory and use ol norm and critérion-relerenced
instruments in the classroom; pianning of prescriptive educa-
tional programs. Prerequisite: SPED 463 or consent ol
ingtructor.

]

- .

SPED 509. Reading lof tha Exceptional Student 3¢t
Samo as RDG 509. _
SPED 510. Current issues in Speciai Education Jer

- Thaoretical ‘and empirical boses for spociai education prac-
tices. Skill davelopment in critical thinking. reading, and wnting
in relation to contemporary problems

SPED 513 Curreni Resoarch in Speciaized Educatonal Areas 3 cr.
Samo as BIL 513, ECED 513, RDG 513, .

SPED 515 Worlung with Parents of Exceptional Children et
Mathods and techniquos for aducators and- ather prolessionals
in paront-profassional relationships. . )

SPED 520. Teaching Gifted and: Talented Children . 3er
Identification procedures, instrugtional methods, and model
programs lor ihe special and rogulbr classroom teachei.

SPED 521 Programs in Special Education dcr
Federal and state legisiation affecting special education.
includes prngiples, policies, and programs ralating o stale
and local responsibitities  * ' .

SPED 522 Curnculum and Msthods for Tsaching Severoly
Handicapped Je
Setling up instructional program and presanting cufrent design
and practices in educaling tho severaly handicappad child |

SPED 523. Advanced Curriculum for Exceptional Childran 1.3 cr.
Oflered with subtities such as Learning Disabled. Mantatly
Handicapped. Emotionally Disturbad. Prerequisite: SPED 450

“ and SPED 458 or consant of instructor. Maximum of 9 credits,

SPED 523. Applisd Behavioral Analysis Lo dcr
Apptication of principles of .operant conditioning and contin-
gency managament with exceptiona! children in educationd
setlings. Prerequisites: SPED 450 and C EP 508.

SPED 831. Spocial Education Administration Jecr

_ SPED 537. Independent Readings in Specis) Education 1-3ct,
’ Each course shail be identified by @ qualifying subtitle. A
magimum o! 3 cradils in any one semaostar gnd a grand (ota)

E l{‘Ccmﬁu.
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SPED 548 Fiold Expenence in Special Education 1-3 er.
. Supervised expenence lor the advanced student. Designed to
individually accommodale both practicing classroom teath,
and nonteaching graduate students. A maximum of 6 crmﬂ\'sy“.:u‘~

SPED 550 Early Childhood Spoeckyl € tion Jer
(ssues and mathods concetning early identfication, infant
stimulation, preschoo! programs, and parent involvement.
Same as ECED 550.

SPED 566. Instructional Programs fof tho Learning Disabled 3 cr.
Thoory, design, and implamentation of program models.
SPED 598. Special Rosoarch Problems 1-3cr.

Individugl investigation ither analytical or axperimental. Maxi;
mum of 3 credits per semoster and a grand total 04 6 credits.

SPED 589. Mastor’s Thosis " var cf,
SPED 600. Doctoral Rosearch var, cf.
SPED 605, independent Study Topics in Special Education 1-8 cr.

A problem and sominai. course for those pursuing an
advanced giaduate dogree.‘Each course 10 boar an appropti-
ate sublitio.

SPED 607. Interdisciplinary Doctoral Seminar Jer.
: Same as BIL, C EP, ECED, EDUC, EMO, RDG 607.
“ SPED 640. Internship in Special Education 1-6 cr.

Each course should bear a qualilying subtitie. Maximum of 6
crodils in any one semestor.

SPED 693. Educaiiongt Experimontation © 3er’
Samo as BIL. C EP, ECED. EDUC. EMD, RDG 683.
SPED 698. Selected Topics in Specie! Educationd ’ 1-6 cr.

Offared undor various sublities which indicate the subject
matier tq be covered. A maximum of 6 credils in any one
semostioer and a grand ioial of 6 credils. ¢

SPED 699. Research Pyojoct in Speaial Education var. ¢r,
Oiterad primarily {0r those pursuing the resoarch requiroments
for the Ed.S degree. Course may be repoaled up 1o a -
maximum allowed lor this degree. Each research project will
be designaled by a qualilying subiitie.

{
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ELECTRICAL AND COMPUTE

&

ENGINEERING

FE Carden, deparimedl head. Ph D. (Oklahoma Siale)--cammuni-
cahon thesty and systems, J Wit Almar, Ph D. (New Mexico Sung)’
<= bio-eleciromes. R J Black, Engineer, (Stanford)—elocironics,
K B Carver. Ph D {Ohio Staiej—antennas. G M. Flachs, Ph.D.

© {Michigan Slate)—compinter systems, R L. Golden, PhD. (Calitor:
"ma‘ﬁémel‘a‘y’)%campuwlﬂy eleciromagnetics. G. Hancock, Ph D.

P

(Arkansas) —semote sensing, M. Hankamer, PND. (New Moxico
Siaie) —commumication-coding. WH (Kersing: M S._ (llingis Institute
of Technology)—power systems. G.W. Lucky® PhD. (Okiahoma
State)—circuil theory. L.C udeman, Ph.O. (Arizona State)—
communication theory and systems. M.D. Morrll, Ph.D. (Utah)—
control systoms. S. Ranade. Ph D. (Florida)—powsr sysiems and
machinery, S A Schigusenar, Ph D. (lowa Stale) - olectro-oplics-
tasors. H. Smoback. Ph.O. (Toxas at Arlingion)—powar Systoms,
J.E. Steaiman. Ph D (Now Mexico)—circull mw/ry and sysfams;
JM_Taylor, PhD. (Wyoming)-~computer systems. W.E. Thempson,
Ph D. (Michigan State)—sysiom theory

*Registerod Profassional Enginear

The Dapartmant of Electrical and Computer Engineering ofterd .
graduate work laading to the Master of Science and the Ooctor of
Phitosophy degreos.
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' POSITION(S) AMNOUNCE ENT
( ' . - New Mexico State University
: o PO.Bax 5273
- y A Las Cruces, New Mexico 83003
' ” APPLY AT PERSONNEL DEPARTMENT, HADLEY HALL, LOWER LEVEL .
- (Stated salaries may be higher if NMSU employee is involved in a promotion) : :
| . August 2%, 1979 R . 79/80-067 e
. ,‘v . . 4 . .. . - . ) . . H
: ", 7 - SECRETARY I (% Time) = AT
. f_; f“f;,° Educational Specialties '
i C N ce ‘ ) ‘ ' . “\- .
r ’ JDEADLINE FOQ APPLICATIOVS — - 8/28/179
- HALFTIHE — - ASAP . .
. SALARY - Crade 3 S ‘ $276.50/mo.
. : ‘ . . . ,
QUALIFICATIOVS

TYPING: 50 wpm. High school graduacion or GED certificate. One
(1) year of typing and general clerical experience or. any equivalent
% combination of education and’experience. Prefer Spanish fluency
{ . . and knowledge of N.M.S.U. procedures. .

# ot -
. . o

PR - . -
ot ot

. P )
Tl ' ‘ EXAHPLE OF DUTIES
» Types and edits proposals and fxnal reports° arranges app01nCmenCS
and schedules travel; composes routine correspondence and answers
. routine inquiries and questions; establishes and maintains files;
\ performs primary screening of callers and visitors; maintaing
. and prepares bookkeeping and other/records; makes arrangements J
for workshop/conference facilities; helps coordinate/distribuce/
process project information and applications; reads and routes’
— T, _incoming mail; may take and transcribe dictation; operates

" WATS line; performs relacad vork as assigned by Projecc Director/

Coordinacor. . SRR C. e . . . -
s L .
s .
¢ .
4 -
»
. P .
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NISU-80-20-093
cARouate scroot

@ox 3G/Les Cruces, New Mexico 88003
Taiephona (505) 546-2736 :

hpril 4, 1979

 HEMORANDUM

iTO: o Distribution Lists A, B, C,/
FROM: William H. Matchett, Dean B
SUBJECT: Stipends for Graduate Assistantskand Hourly ﬁages for Student

Employees, 1979-80 ;

There has been an increase in the stipends for graduate assistants for the
1979-80 academic year. The new stipends are as follows:

B

_ Nine Months | ; ,Sggggr o mos./12 checks
Level 100% 50% Monthly 6 wks. 11 Mos. Monthly
I $4300  $2150  s477 . §716 C$5247 . . 4437
1 .4400 - 2200 488 . 733 5363 447
o as0 - 2250 . 500 . 750 5500 458

The routine hourly pay rates for graduate studénts‘being employed on student
payrcll (Form 201) are as follows (see ADC Minutes of September 13, 1977):

-~ . e !
Maximum |
Level Hourly Rate !
' I ) $4.51
Ir - . - 4.64
c,oooour . L 4.8
A1l graduate aséistants will pay fheir own.tuition. Graduéte assistants ]
employed at least half-time (ten hours per week) will be classified as |
residents for tuition purposes during their first year at NHSU. If New §

Mexico resident status has not been estzblished by the time of any reappointment,:
the graduate assistant will be subject to non-resident tuition rates. |

A]l.hourly employees paystheir own in-state or cut-of-state tuition based on
thelnnresideqcz status at the time of registretion. See pages 120-121 of the'
. Academic Policies and Procedures Manual for regulations governing student:

heurly employees. *
‘ . BEST COPY AVAILAB

HWHM: kw ” ' -7 8?
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gineering, mechanical engineering, mathematical sciences,

physics, and psychology.

Assistantships

The assistantship, designed in the nature of an inlernship,
is a leaming experience lacilitating the completion of degree
requirements. it helps the student to acquire practicat and
professional experience related to a degree program and to
prepare lor a prolessional carear.

Graduate assistantships in teaching and research are avail-
able to selecled stugents in those fields in which graduate
degrees are oflered, as well as in some other offices of the
universily. Students interested in the latter may inquire at the
Graduate School. Eligibility for graduate assistantships include
(a) acceptance by or registration in the Graduate School, (b)
classification as a “regular” graduate student (or GRE apti-
tude scores above a point to be designated by the graduate
dean), and (c) a’continuing 3.0 grade-point average in all
gradyate work. : :

Generally, a foreign student is not eligible for an assistant-
ship during the first year of graduate work on campus.

The duties involved normally require about 20 hours per
week of the student’s time. By accepting an assistantship,
the student is obligated to enroll for. and maintain enroliment
in a minimum of 9 credits of graduate work per semester,
unless prior approval of the dean of the Graduate Schoo! is
secured. An assistant may not enroll for more than 10 credits
(2 with ovefload permit) for any one semester. During six-
week summer sessions, graduale assistanls mus! take at
least 2 credits but not more than 4 credits. Courses taken for
aduit or undergraduale deficiencies are counted in the maxi-
mum lotal course load; audiled classes cannol be used for
the minimum course load requirement; and only three credits
ol undergraduale deliciency can be counted for the minimum
course load.

Stipends for graduate assistants in 1980-81 will be:
Levet N Stipend
b, e e ] $4810

Level | applies to a student pursuing a master's degree or
one who has altained less than 30 graduale credits.
~ Levet Il applies to a student pursuing the education special-
ist or doctoral degree, who has completed a master's degree
in the cognate lield or 30 graduate credits in a related field
and has passed the qualilying examination. '

Level Il applies to a doctorat student who has passed the
comprehensive examination. o

Graduate assistants employed al least one-fourth lime (ten
hours per week) will be considered residents for tuition pur-
poses during’the first 12 months of tenure. It New Maxico
resident status has not been established by the tim§ of any
reappointment, the graduate assistant will be subject to non-
resident tuition rates. ’ .

Graduate assistants, fellows, and trainees may accept ad-
ditional employment or stipend Irom other university agencies
with prior approval of the department head and the dean of
the Graduate School. They may be employed as tutors if

, Such employment is shown o be Iree of conflict of interest

T (0 consistent with policies governing supplemental appoint-

ents,

ol

Fees and Expenses/19

Any request for supplementalion of stipend for fellows and
trainees will require a statement Irom the department head
certilyigg that any additional employment is clearly relevant
to the’student’s degree program and will nat protong the time
required for the attainment of the training objective for which
the award ol fellowship or traineeship is made.

Graduate assistants, lellows, and trainees may not work
more than ten hours per week at the hourly rales set by the
Dean’s Council. © 7

Application forms for graduate assistantships or feflowships
may be oblained by writing (o the head of the department.
Completed application forms should be received by the head
of the department not later than February 15. All transcripts
and forms required for admission must be filed with the Gradu-
ale School before application for assistantship will be con-
sidered.

The university limits the number of years a student may be
supported. A student should check with his department head '
on these limitations.

Hourly work

In order to be hired on a student payroll. a graduate stu-
dent must be enrolied for at least 6 graduate credits.

FEES AND EXPENSES

TUITION >
) New Mexico Non-
Regular semester Residents Residents
Full-time (12 or more credits) ......... $354 ...... $1041
Each creditover 18................. 29 ........ -, 87
-Part-time per credit (11 or lewer) ....... 29 ........ . 87
Audit, percredit ...................... 29 ......... 87
Summer Session—1980*
Full-time (5 or more credits) .......... $147 ....... $434
Each creditover 7.5 ................ 29 ......... 87
Part-time, per credit (4 or fewer) ....... 29 .........
Audit, percredit .....................: 29 ...l 87

‘Charges are applicable lo each six-week session.

NOTE: Short courses, workshops, and institutes are treated -
as completely separate sessions with per credil rales above
applicable.

Resident, nonresident status

The determination of resident or nonresident stalus will be
according lo a unilorm delinilion established for afl New Mex-
lco institutions by the Board of Educalional Finance, State of

~ New Maxico, and administered by the registrars of the v{gdcus

institutions. I
Members of the armed forces, their spouses and minor
children, not otherwise entitled to claim residency, are'eligi-
ble for tuition payment at the resident student rales upon
presentation of a cerlilicalion from their commanding offiter
of assignment to active duty within the exterior boundaries of

this ate. ‘
(o}

.
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APPENDIX 1 )

Vitae From Key Project Staff and cOnsultan}s

I
1.2
[.3
[.4
1.5
1.6

0 ~

Stile, Stephen W. (Project Director)

Gallegos, A. (Workshop Presenter)
Gallegos, R. (Guest Lecturer/Workshop Presenter)

Lujan, Harry (Workshop Presenter)
McDowell, Jerry A. (Graduate Assistant)

Pettibone, Timothy J. (Guest Lecturer/
Workshop \Presenter)

Veloz, Josefina (External EvaIuator)
Wachtel, William J. (Workshop Presenter)

bt




Q!TA FOR STEPHEN W. STILE -
(Revised July 1, 1982)

v

QUSINESS ADDRESS

Special Education Component '
Department Of Educational Specialties
College of Education .

New Uexico State University

Box 3AC
Las Cruces, New sMexico 88003

(505) 646-4313
HOME ADDRESS

HUME AULESS
2210 Rosedale Avenue
Las Cruces, New Mexico 88001
(505) 526-8706
PROFESSIONAL PILE
Placement Office - -~ '
Utsh State University (UKC-01)
. Logan, Utah 84322
PERSOMAL DATA

e e ————

Born: June 12, 1937

P Hetght: 5°' 8"
Weight: 160 1bs.
No physical 1imitations
Married, two chiidren

DEGREES AMD PROFESSIONAL QUALIFICATIONS .
“ n (NCATE)

National Councll‘(or Accreditation of Teacher Educatio
evaluator tr:lnln¢.$00uncll for Exceptional Children, Houston, s, 1982,

pue Process Mediator, New Mexico State pDepartment of Education, 1979.
Due Process llearing Officer. HNew texico State Department of Education,

1978.

Ph.D. Degree in Special Education;
Utah State University, 1976. \
National Title IIL/IV validation train
Sacramento, CA, 1975 (Region II).
Standard Supervision Credential (elementary principalship. K-9).
California State University, los Angeles, 1974. -
Supervision of Special Education Credential (K-12).

University, Los Angeles, 1974. )
Califorania State University, San Jose, 19872,

California State University,

minor in Instructional Technolozyn
ing (exportablllty speclnllst).
Californisa State

#.A. Degree in Education.
Standard Teaching Credentlnlw(elqmentnry).

San Jose, 1971.

Gene?nl Junior #igh Credential. California State University, San Jose, -

1966. ‘ ‘
California State

B.A. Degree in Social Science; minor in English.
University, San Jose, 19061.

PROFESSIONAL POSITIONS HELD .
Department of

Associate Professor, Special Education Component,
Educational Specialtios, College of Education, New Nexico State University,

Las Crucos, New Hexico, 1981--present.
‘Pteld Reader, Bureau of Education tor the liandicapped, U.S.

¢ Education, 1978-~prescnt.
pPorsonnol Prepa}utlon Projoct,

pivoctor, 9ffice of Spocial Education,
Collaege of Education, New Hexico State Unjggrllty. tas Cruces, New Hoxico

19082--prosent . ,
.

office of
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LY
PROFESSIONAL POSITIONS HELD (Cont'd) «)
—_——————————————— —"

Director, BEH Preschool Inservice Training Project, College of Education, 'y
New Yexico State University, Las Cruces, New MUexico, 1979--1982.

Director, Due Process Mediation Project, College of Education, New

Mexico State University, Las Cruces, New Mexico, 1979--present.

Director/Head Teacher Summer Preschool Handicapped Program, College

of Health Sciences, University of Wyoming, Summer 1978.

Uember, Graduate Faculty, New Mexico State University, Las Cruces

New dexico, 1978--present. .

Assistant Professor, Department of Bducational Specialties, College of .
Education, New Mexico State University, Las Cruces, New Mexico, 1978--1981. !
Assistant Professor, College of Health Sciences, University of Wyoming,

Laramie, Wyoming, 1976--1978. 5 : .
Coordinator, Preschool Handicapped Education Project, College of Health

Sclences, University of Wyoming, Laramie, Wyoming, 1976--1978.

Adjunct Professor, Department of Social Work, Collega of Arts and
“8¢1enc31. University of VWyoming, Laramio, Wyoming, Spring/Sumnmor, 1978.
Research Assistant, TELEPAC Project, Utah State University, Logan, Utah,
1974-1976. - )

Lecturer, Department of Specfal Education, California State University, . \
Los Angeles, 1974. )
wprofessional Expert” (analyzed statistical data for Title I, LIl/IV,

and VI evaluation teams), Special Education Branch, Los Angeles Unified

School District, 1974. ,

Supervising Head Teacher, Butte County Development Center for Handi- s

capped Minors (severely handicapped), Chico, Californis, 1970--1973.

Teacher of the Trainable Montally Retarded, Conniff Elementary School,

San Jose, California, 1969--1970. ’ .
Compensitory Education Teacher (ESEA, Title 1), “Woodrow Wilson Junior (
High School, San Jose, California, 1966--1969.

g .

PROFESSIONAL AFFILIATIONS

Association for Retarded Citizens -

Association for Special Education Technology

Council for Exceptional Children (Teacher Education Division) o : .
National Society for Performance and Instruction : “\ s

Phi Delta Kappa

TEACHING/SUPERVISION: UNIVERSITY LEVEL (Names of courses with dates .
first taught specified)

Practicum in Special Education, New Mexico State University, (Fall 1982)..
Assessment of Exceptional Children, Department of Educational Speélnltges,
New Mexico State University (Fall 1982),. )

Applied Behavioral Analysis, Departmont of Educational Specialties.

New Mexico State University (Summer ,1982).

Curriculum/Methods for Teachding the Severely Handicapped, Department
of Educational Specialties, Hew Mexico State University (Fall 1981).

Child Abuse !ntefven:tbn. Departments of Educational Specialtics,

Counseling and Educational Psychology., and Social Work (cross-listed),

(Fall 1980). . :

Special Education Adoinistration, Departments of Educational Specinltics -

and Educational Management and Dovelopment (cross-listed), (Spring 1880). : ¢
Mainstreaming, Department of Educational Specialtics, New Moxico State

University (Fall 1979), '

Orientation to Special Education, Department of Educational Specialties, “

Hew Ulexico State University (Spring 1979).

IRC o
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Names of courses with dates

TEACH ING/SUPERVISION: UNIVERSITY- LEVEL (
first taught specified)

Supervision of Special Education Student Teachers, Departament of
Curriculum and Instruction/Department of Educational Specialties,

Hew Mexico State University ¢Spring 1979).

Contemporary Development: Child Abuse and Neglect, Department of
Educational Specialties, New llexice State Untver-tﬁy (Fal111979)..
Prograns in Special Education, Department of Educational Specialties,?
Mew Mexico State University (Sunmer 1979). .
Interaship in Special Education: Supervision of College Teaching,
Departmont of Educational Specialties, New Mexico State University
(Sumner 1979). :
Advanced Curriculum for Special Education, Department of Educational
Specialties, New Mexico State University (Summer 1879). ° ’

v

Curriculum for Special Education, Department of Educational Specialties,
New Uexico State University (Spriong 19870). ‘

Education of Exceptional Children, Department of Educational Specialties,
Mew Mexico State University (Fall 1978).

Materials for Special Education, Department of Educational Specialties,
gev Mexico State University (Fall 1978). )

{ntroduction to Yental Retardation, Department of Educational Spéct:lttes.
Hew Yexico State University (Fall 1978).

Early Chidhood Education of Excoptional Children, Department of
Educational Specialties, New Hexico State University (Fall 1978).
Problems in Child Abuse and Heglect, Department of Social Work,
University of Wyoming (Spring 1978).

Regoarch tiethods, College of Health 8ciences, University of Wyoming

(Fall 1977). .

- flabilitatioa of Young Handicapped Children, I and II, E?lleee of Health

Sciences, University of Wyoming (Fall 1977).

Fleld Experience with Preschool Handicapped Children, College of Health
Sciences, University of Wyoming (F:llﬂ)977).

Practicum in Hanagement of Classrooms for the Preschool Handicapped.
College of Health Sciences, University of Wyoqing (Fall 1977).

Practicum in, Evaluation of School Programs, Department of Special
Education, Utah State University (Fall 1975).

Special Education Practices and Problems, Department of Special Education,
California State University, Los Angeles (Summer 1974).

Supervtston“o! Special Education Student Teaching, Department of Special
Education, California State University, lLos Angeles (Summer 1914).

PROFESSIONAL SERVICE: PROGRAM DEVELOPMENT & EVALUAT ION/COMMITTEE

yembef, International flesearch Committece, Council for Exceptionn{
Children, 1981--present. .

Member, Long-range Planning Committee, Faculty Senaté, New Hexico, State
University, 1982--present. ““

{mmediate past President and Executive Board Member, New Mexico
Federation Council for Exceptional Children, 1982--1983.

Chairman, Infant, Toddler, and Preschool Education of the Handicapped
Conterence, Las Cruces, Hew Uexico, March 26-27, 1982.

President, and Executive Board Hember, New Mexico ifdoructon/Counctl
tor Exceptional Children, 1981--1983.

Member, Early Childhood Handicapped Tagk Forde, New Mexico Developmontal
Disabilities Council, 19081-~-present.

dembor, College of Education Studont Affairs Committeo, 1981--present.

©
o
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PROGRAW DEVELOPMENT & EVATUATION/COMMITTEE

PROFESSIONAL SERVICE:

Nember, Committee on Comaittees, Faculty Senate, New Mexico State
Ungiversity, 1981. -
Hedber, Paculty Affairs Comnittes, Faculty Senate, New Wexico State
 University, 1981.

5o Educl‘lonul Standards Commission, State of lHew Mexico,
present.
exber, University Discipline Comnittee, New Mexico State University,
1980--present.
Member, College of Education Student Affairs Task Porce, New Mexico State
University, 1980--1931. .
president-Elect and Executive Board Member, New Mexico Federation/Council
for Exceptional Children, 1980--1981. ‘ :
Hember (Project Director), Preschool Handicapped Project Advisory Board,
Mew Uexico State University,n979--1982.
Member, Senior Citizens Trutntn{ Project Advisory Board, New Mexico State
University, 1979--1981.
Wember, Vocational Education Advisory Board, New Mexico State University,
1979--present. ‘
Chairaan, New Wexico Federation/Council for Exceptional Children Fall
Conferenge, Albuquerque, New Hexico, October 25-27, 1979. ,

Chairman, Jury Committee, New Hexico Pederation/Council for Exceptiona

Children Spring Conference, Las Cruces, Hew Mexico, March 1-3, 1979.

; TFaculty Representative, Student Council for Exceptional Children, New
texico State University, Spring 1979.
Vice President und”Emecutt¥n Board Membor, New Mexico Fedoration/Council
for Exceptional Children, 979--1980. .
Treasurer and Executive Board Member, Las Cruces Chapter, Phi Dolta
Kapps, 1979--1980.
Member, Advanced Statistics Committee, College of Education, New Mexico
State University, 1978--present. i ’ g
Co-Chairman, Current Trends in Auditory gnd‘henrlng Prosthetics Research
Conference, The University of Wyoming, July 25-27, 1977, »
Coordinator for éﬁkin*tlon of Leatning Resource Centers (LRCs) for
State of Montana, May 1976. ) . .

~ Chairman of final Title III/IV Audit for Fostival of Arts, Jordan

i/  School District, Salt Lake City, Utah, Spring‘ 19876, ‘ .

Hatarials evulustlon--nduptlvo‘Vocntlons tor Disadvantaged Chl;&ren
 Through Educational Technology Project. Dickinson Public School
pistrict, Dickinson, North Dakota, Spring* 1976, .
Evaluation of Prenatal Care Training Project, Utah State University,
Winter 1975--Spring 1976.
Title III/IV audit for Model Resource Center, Provo School District,
Provo, Utah, ¥inter 1975--Spring 1976. ~

Final Title III/IV Evaluation of Projodt IMPLODE, Jordan Scirool District,
Salt Lake City, Utah, September 29--October’ 1, 1975,

Codrdinscor; Systems for the Uanagement and Training of Pnrnprotesslonnlx\(/

Personnel Conference, Utah State Univeérsity, June 11-13, 1975.

Evaluation of core curriculum tor Department of Spe 1 Eduecation, Utah
State University, logan, Utah, Spring 1975--Summor 1978,

Editor, Breakthrough (Utah State -peatnlleducucton journal), Fall 1974-~
¥inter 19795, T

Coordinatoms, University Council for Educational Admlntltrut!on“(uczﬂ)
Regional Conferencae, Los Angeles, lUay 3-4, 1074. ;

Member, Executive Board, Butte County Chapter, California Federation/
Council for Exceptional Children, 1972-1973.

ext Providad by R
-
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PROFESS1ONAL SERVICE: MAJOR PRBSENTAT!ONS[CONSULTATIO‘N'

Sixtieth Annual fnternational CEC Conferenco, lloustony TX. “lLong-
term and short-term evaluation of two early childhood programs for

handicapped children,™ April 13, 1982. ‘ .

Rural Research Conference, Lubbock, TX. “Raesults of-an inservice
training program for .rural EC-H personnel,"” April 2, 1982.

Southwestern Conference tor Rural Education, lLas Cruces, NH. “The

four day schoolweek for rural schools,” March 31, 1982 (Session .
Chairperson). :

Mew Hexico CEC Conference, Las Cruces, NM. “A program of reading

readiness,” March 26, 1962. . :
Mew dexico Chapter/Hational Soclety for Performance and Instructicn ' i
Hdeeting, Albuqygrque, 4. “Infusing instructional systems design into

a special educatign teacher trafning ?rocrum." March 2, 1987

Rocky Uountain Regiohal Research Conforence, Dallas, TX. "A singlo
“case study in early cqtldhood special education,” October 22, 19?1.

Las Cruces public Schools, Las Crucys, NM. "Child abuse {ntervention: (
A workshop for school nurses as trainers,” May 22, 1981.

Open Door Center, las Cruces, WM. "Introduction to mental retardation,”
May 15, 1981. i ’

Las Cruces Public Schools, Las Cruces, M. . »Child abuse intervention:

A workshop for counselors and admlnlrtratorl.” May 8, 1981, ra
Las Cruces Public Schools, las erce-. NM. "Child abuse intervention:

A workshop for special educators,” April 22, 1981. -

rifty-ninth Annual fnternational CEC Conference, 2g-¥$;k. NY. “A

university-based inservice training model for per¥onne serving handi-
capped preschoolers, toddlers, and infants in rural arecas,” April io, 1981. . ‘

Hew Mexico Secondary Prlnclpall¢hlsoclagton Conterence, Socorro, NM.

b “What to look for in effective special education programs for learning

handicapped children: A guide for sacondary school principals,” | N

March 26, 1981. ‘ ) ‘ “jw
College of Human and Community Development, New Mexico State Untversity.

Coordination of Family Dynamics Project, Eall 1080--Spring 1981.

open Door Center, Las Cruces, NM. “Developing IPPs: When, Why, What

and llow,"” September 20, 1980.

Fifty-eighth Annual International CEC Convention, Philadelphia, PA. Y |
»*Child abuse and neglect: University-based preparation for special ~
educatfoo personnel,” April 25, 1980 (session leader).
Los Lunas Hospital and Training School, Los Lunas, New Mexico. "velop- TN
ment of {nterdisciplinary hnbllitntton plans,” april 11, 1980, ”
Aatec School District, Aztec, New Moxic . "What to look for inh a L
quality special education program,” March 21, 1980. ]
New Uexico CEC Convention, Roswell, N, *The Open Door Center-Based
_ [ofant Stimulation Program,” March 7, 1960. * !
_California CEC Convention, Annﬁe;m. “Training Senior citizens as para- .
professionals to work with the handicapped,” November 9, 1979.
New Mexico CEE Convention, A}lbuquerque.. "Special education admiristration:
an input session,"” October 27, 1979. . ) )
Rocky Uountain Educational Research Association, Tucson, Arizona. A

comparison of two mail-out survey research techniques,” September 27, 1979.

) Fifty-seventh Annual International CEC Convention, Dallas, Texas.
»Special education and related services for handicapped young' children
(18-36 months): The project ¥WISP center-based program,” April 26, 1979, .
Colorado State ERC Metwork Meeting, Boulder, Colorado. “Strategics for .
sinimiging parent attrition in programs for handicapped children,”
pecember 8, 1978. ‘ .
Las Cruces Teachers Center, Las Cruces, Hew Mexico. “Serategies for
keeping parents of handicapped children {nvolved in school programs,”
Kovember 30, 1978. , °

‘, 94‘
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PROFESSIONAL SERVICE: uAJOR@PHESBNTATIONS[CONSULTATIONS (Conz'd)

New Mexico CEC Convention, Albuquerque. “Parent attrition in programs
Cor exceptional children," October 26, 1978.

Senior Citizens Project, College of Continuing Education, New Hexico
State Sniversity, las Cruces. "Teaching specific skills to and managing
problem behaviors of the mentally retarded,” (throe presentations per
secester, Fall 1978--Fall 1980).

DonaWina ‘ARC, Las Cruces, New Mexico. *Task lnllyitl and oporant bohavior-
tsm: Tools for parents of the meatally retarded,” October 7, 1978.

, Department of Social Work, the University of Wyoming. Development and
implendigiition of child abuse curriculum, Spring, Summor 1978.

Fifcy-sixth Aannual International CEC Convention, Kansas Gity. “parent/
professional partnorships--serving the necds of the family,* May 3, 1978,

John F. Kennedy Medical Center, The University of Colorado, Denver. L |
Colorado-Yyoming UAF Feasibility Study, Winter 1977--8pring 1978,

Bureau of Indian Affairs/Hew Mexico 8tate University, Las Cruces. Handi-
cappod Nayajo Education Project, Winter 1977-Spring 1978.. .
‘Pifey-f1fth Annual l:cornlctonal CEC Convertion, Atlanta. “Introduction

to mental retardatign: Planning, tmplemonting and evaluating training
for- community-ba wtolutonulu and paraprofessionals,” April 14, 1977.

Califorania CEC Convention, San.Francisco. % packaged miterials for the

non-professional as fastructor of the handicapped: Instructional pro-

gramming and the R&D process,” November 19, 1976.

Fifty-fourth Annual International CEC Conveation, Chicago. “Packagad

homs instructional-materials for paronte of .the soverely handicapped:
. A concept analysfs,” April, 1976. “

Vvisiting Homo Services, Inc., Ba Lake City. “Spoecial training in

mental retardation,” Fall 1975--3%moer 1976.

Devils Lake Region Schogls, Devils Lake, North Dakota. A systoms

approach to classroom tnstruction for the severoly handicappod,”

August 27-29, 1975,

tvision of Family Services, Salt Lake City. “Allo-lmont,rlpocifiéntton

of objectives, and managing behavior of severely handicapped children

in the hi?o.“ July "21-23, 1975,

Los Angeles County Superintendent of Schools. “Usjag ‘brainstorming’

techniques to program soverely handicapped childrén,*” May® no, 1973.

RESEARCH: PUBLICATIONS/TECHNICAL PAPERS MATERIALS DEVELOPMENT

tle, S. W., (with London,®. B.). “The_schoo ‘e¢’role in the prevention
of child abuse. DBloomington, IN, PhI Delta Kappa Fducational Foundation,
{ f982.“(f§sﬂ 0-87367-172-4) . -

, (with Yachtel, ¥, J,. & Pottibone, T. J.): Perspoctives
on the application of tnstructional technology in rural special oducation
programs. In !l. Hagen (Ed.), Readings in rural s acial oducation. )
Broadus, MT: Tricounty Specth Edycation Cooporatfvc, 1972 (in pross).

] * . A university-bascd inservice training model for personnel
serving handicapped Anfants, toddlors, and preschoblers in rural areas.
In . G. Kibler. (Ed.), Education and related services for youn childreon
with special nceds in rural aroas. EE:ourcon in EEuent!on, 1062 (in pross).
" (with London, S. B.). The gchool and tio maltroated child.

3 Fuevo Wexico Elemontaty Principals, 30 )., 23-24, 1982,
C ., (with Gallegos, A.). Senior Citizens as paraprofessional
aldes: A model for rural spacial aducation programs. Lifelong Learning.
S (7)., 135-24. ‘ ' . . .
, {with Estrada, D., McDowell, J. A., & Kykor, G.) Annotatad’
: Early childhood education of the handicapped collection.
s iy reschool lian PP roject, Specia ucation
Component, Department of Educational Specialties, New Mexico State

University, 19881, /

.
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RESEARCIt: PUBLfCATlONS;TECHNICAL PAPERS/MATERIALS DEVELOPMENT (Cont'd)

: . Data-based decision making in programs for handicapped
Yearners: Three models. Performance and Instruction, 1981, 20 (3),
23-25. ° K o .

1
, (with Pettibone, T. J.). Training and tertification of

sdministrators in special education. In G. R. Thompson (Ed.), Yearbook
1980-1981 (Gph ed.), Cplcago:v Marquis Academic

. of special educatjon
Wedia, 1980. . - ‘ . o
. . lmproving the quality of special education in rural
areas: The college of education's contribution. Coggacc.&IQBO,,lg.
(3), 24-26. : : ‘ »
B ,
, ., (with Pettibone, T.). Training and certification of
administrators in special education-. Exceptipnal Children, 1980, 46
(7), 530-533. T - .
) ,. (with Bavolek, S. J., & London, S, B.). Child abuse and
neglect: University-based preparation. Resou;ces in Education,
1980, 15 (11), 88. (ERIC Document Reproduction Service No. ED 188 409)
. , (with Olson, A.). The trandisciplinary model: an
alternative approach for meeting the needs of children in early child-

15 (12), 83. (ERIC Dofument Reproduction Service No. ED 189 803)

. < , (with Brummett, R.). Final report-for Title VI-D projects
1-4-22827 and 1-4-22848. Las Cruces: ew Mexico State University, 0:,

, (with Egolf, D., Kirlinm, L., & Larson, V.). Current
trends in hearin rosthetics Fesearch. New York: Grune & Stratton,
1979. "ISBN 0-8089-1164-5) ] ,

, (with Stile, A.). Special education and ‘related services

for handicapped young children (18-36 months): The project WISP
center-based program. Resources in Education, 1979, 14(10), 88.

(ERIC Document Reproduction Services No, ED 171 C 3) ,

: , (with Brummett, R., London, §., & Kuh <, §.). Mediation
training package: Guide to complaint resolution i1 New Mexico. Santa Fe:
State Department of Education, Division:of Special . “ucation (Author),
1979. . :

. (with Rodriguez, R., Cole, J., & Gallegos, R.). Bilingualism
and biculturalism for the special education classroom. Special Education
and Teacher Education, 1979, 2(3), 69-74. :

, (with Cole, J., & Garner, A.).« Maximizing parental. involve-
ment in programs for handicapped learners: Strategies for education and
related service personnel. In L. P. Shapiro (Ed.), Family interactions
of handica d children, Reston, Virginia: Council for Exceptional
Children Fub%IcatIons. 1979. . . )

, (with Cole, J., &tole. M.). Identification of reinforcers
for handicapped learners:. Construction and use of a classroom conse-
quation matrix. The Pointer, 1978, 23(1), 34-39.

, (with Cole, J.).~ Parent attrition in programs for excep~
tional children: Extent of the problem, associated factors and
strategies for minimizing the phenomenon. Exceptional Child Education

. Resources, 1978, 11(1). (ERIC Document Reproduction Service No.
ED 153 420) T . ‘

educacfbn program (f rst, draft). aramie: Preschoo an
Education Project, College of Hgalth Sctqnces. The University of

Hyom%pg. 1978.

. Bibltoﬁrashg: Preschool” education of the handicapped.
Laramie: Preschoo andicapped ucation Project, ege o ealth
Science, The University of Wyoming, 1978.

. Materials list: Preschool education 61'che htndtcugged.
Taramie: Preschool Handicapped Education Project, College of Hea th
Sciences, The University of Wyoming, 1978. ”

. 96

Provided by ERIC.

hood education programs. for the handicapped. Resources in Education, 1980.
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RESEA%H: PUBLIQQTIONS[TSCHNICAL PAPERS[HATERIALS ISSVEIDPLQNT (Cont'd)

. Aetrition factors in a home-based service delivery

or parents of handicapped children (Doctornl“dlssertstlon.
ah State University, 1976). Dissertation Abst acts International,
1978, 38. 5095A-5758A. (University Hicrofilm No. 77-30, G66) ﬁ

5 . FPollowing & ken directions. Logan, Utah: Outreiﬁh

and Development Division, xceptional C 1d Center, Utah State
functional

+  yniversity (currently published as The understanding of ) . .
words and hrases). Niles, 111inois: . Developmentsl Learning e
ﬁsterIsis. Y977. ' . _
So . (with Alley, M.). Pill services fgr handicapped children ‘
through parent advocacy: Suggestions for prof ssional assistance.
Journal of the lkomin Speech and Hearin ssociation, 1977, g(l) 31-38.
) ," (with Hertlein, F., & Konopasek, D.). Introduction to R ]
mental retardation: Plannifg, {mplementing and evaluating traipning for :

communtty-bssed protesslon;ls and psrsprotesslonsls. Resources in
Education, 1977, 12(1). (ERIC DocumentpReproductlon Service No. “ .
ED 139 185) “

, (with Atkinson, C). Packaged hqﬁe‘tdétructlonsl materials . |

for parents of the severely handicapped: A concept analysis. Resources
in Education, 1976, ll§9). ol. (ERIC Document Reproduction Service
2

0. 22 551) ) .

= . (with Henderson R., & _Ragan, S.). An outdoor recreation wt o
facility for teaching and research. Programs for the Handicapped. 1976, - -
4, 14-16. : - y

- ", (with Hertlein, F., & Xonopasek, D.). Mental retardation:
A articipant's manual. . Salt Lake City: visiting Home Services, fnc..
Tﬁ!i. L -

a behavioral disposition_to follow verbal

‘ . .Creatin
airectIons in aevefo ent center children Zunpubllshed‘mnster's thesis). ,
San Jose: Eiiffornfs State UnIversI:y.U1972. )

RESEARCH: _SUBMITTED FOR PUBLICATION, 1981-1082 - , i ) Cee

Y

stile, S. ¥W., (with Giordano, G). A communicative reading readiness
program for handicapped toddlers. , Submitted to Teaching Exceptional . .

Children, 1982. .. \

, (with Brummett, R.). Efficacy of a third-party gpecial =~ ’
education mediation training program. Submitted to Exceptional N
. Children, 1982. . o

RESEARCH: GRANTSMANSHIP (TOTAL FUNDING TO DATE = $251,290)

Inservice Training of Early Childhood Speclallsts/?rainers and Regular
Education Admlnlgtrators'(Oftlce of Special Education-DPP, $39,140)

1982--1983. .

pDevelopment of Prototype Instructional Packages (College of Education, -
NMSU, $250). 1982--1983. “ .S

Due Process Mediatioa Training., New Mexico State University (PL 93-310,

pPart D, Education of the Handicapped Act, $3,900), Fall 1979.

Preschool Hlandicapped Inservice Training Progrnm,-ﬂew Mexico State

University (BEH-DPP, $81,000), 1979--1982. .. -

pDue Process ttiediation Training and Materials Development, New uexid6r '
State Univeraity (PL 93-380, Part D, Education of the Handicapped =

Act, $6,000), Spring 1979.

Summer Traineceship in Education of the Preschool Handicapped. The
University of wyoming (PL 93-380, Part D, Education of the Handicapped

Act, $11,000), Summer 1978.
preservice and Inservice Teacher Training Programs i{n Bducation of
the Preschool iiandicapped (BEH&DPP. $85,000), 1977_nnd»1979.

| 97 .
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RESEAR;H: GRANTSMANSHIP (TOTAL FUNDING TO DATE = $251,290) (Cont'd) \ E

Feasibility Study.. The University of ¥Wyoming (DDO, $25,000), :

Winter 1976. . - /

AESEARCH: GRANTSMANSHIP (Pending at present) /
Preservice Training of Regular Educators to Work With Hand{capped
Students (Office of Special Education-DPP, $257,719), Fall 1982

(resubmission).

. Inservice Training of Early Childhood Specialists/Tr
+ Bducation Administrators (Office of Special Educatio

continuation,

ainers and Regular
n-DPP), 1983-1984

{




Anng Gallegos : VITA Date of Birth:.10/8/46
2640 Ardis ' Office Phone : (50S) 64
Las Cruces, New Mexico o Home Phone ~ : (50S) S2

PRESENT POSITION ~

Project Coordinator - Famx!& Dynamics: Ad]ustxng to a Hand1cap (A community-
baséd education program) .

College of Human and Communéty Services

‘Box 3446 New Mexico State University

Las Cruces, New Mexico 88003

Assistant Director - Women's Educational Equxty Act Project
Department of Educational Specialties

Box 5701 /New Mexico State University

Las Cruces, New Mexico 88003 .

PREVIOUS POSITIONS

'
Project Coordinator - Paraprofessional Training for Senior Cxtzzens to work

with the Handicapped
College of Human and Community Services
Box 3446 New Mexico State University

F
August, ‘1979 - May, 1980
. Las Cruces, New Mexico 88003 . 5

. 3
Materials Development Specialist K
Title VI-D ' ; |
Division of Special Education , ' =~ August, 1989 - May, 1980
State Department of Education v ‘
Santa Fe, New Mexico

Graduate Assistant - Special Education \\ =
Practicum Supervisor,
Department of Educational Specialties h . ‘
Box 3 AC New Mexico State University August, 1977 - May, 1978"
Las Crucds, New Mexico 88003 - g '

Program Director and Diagnostician
Open Door Center for Developmentally

Disabled .Adults and Children October, 1974 - June, 1977

232S E. Nevada ° _ h -

Las Cruces, New Mexico 88001

EDUCATION
New Mexico State University, Las Cruces, New M xicd

B.S. Elementary/Secondary Education - History, English, Library Science
January, 1969

New Mexico State University, Las Cruces, New Mexico
- M.A.T. Elementary/Secondary Education - Special Education
May, 1976

New Mexico State University, Las Cruces, New Mexico

Ed.D. Special Education/Curriculum and Instruction
Cday, '1979
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VaTA ¢OR ROGERT LEVT CALLECOS
_ ABDRESS

Depactmant of Zducational Specialties
Box JAC

HeY Maxico Stace Univarsity

Las' Cruces, Mav Maxico 8800)

TEACHING ARFAS OF COMPETINCE

Elesencaty fducacion-relaced courees vt:z a conccn:rniton on teading and reading

f

’ in a 8ilingual/Siculcural Bducacion seceing. a .
DECRERS B , o
1937 Bachelor of Aru in Government, Univeraicy of Nev Mexico.

1964 ‘Mascer of Arte in Elemsncaty Education vwith an esphseie in Rndtng.
: Univeraicty of MNavw Msxico.

1974 Doctor of Philosophy in Educacion: Curriculys end Inecruction
. (A Study of Cultursl Markere in Sclccud h.}-r. Dasigned for
Bilingusl/8iculcural Prograas).
IEACHING EXPERIENCE INCLUDES

‘ 1975-1976 Assiscent Professor of Eleceatary Educacion, Departmant of
Elessotary Education, Univareity of New Maxico.

‘ 1975 (fsll) Tsught Oraenizacion y sneensnza de 1s lecture en la eeciels |
¢ prizaria for cventy-eix Edusdoreen tsachere end supervisor. The
Univecaity of Nev Maxico campue.

1976-present  Assistant Professor of Educational Spcctcluu. Yev Maxico Scate

Untvnnt:y. X
- WORK EXPERIENCE .\ND CONSULTANCIES INCLUDE
& .

1978 Albuquetque Public School.. Jaouary, 1975. "Culcursl Markere and
the Resding Progrem.” .

1975 Culcural Avarensee Canter Secondary Tducation Reading Conference,

"~ Albuquatque, Nev Maxico. ‘

1975 Croed-Cultural InetituteT Fort Levie Coucu. Durango, Colorado,
June, 197S.

1976 ” “The Reading Prograo in the Elezentacy School. Rosvell, New
Maxico.

, 1916 “The Reading Progrso in a Bilingual/Biculcural Secting.” .Gadeden

Independent School Districe, Anchony, Nev Maxico.

j . 1976 Consultant for Normales Superiores Programa d. escudief ecciales
en 13 escuela griﬁattl. San ?axlo del Lago, Ecuador.
N 1917 "Culture 1in thu Elawentary School Curqtculm.'r = Chaca Independent
= School Districc, Chana, New Maxico.
19177 “Matodologia y las clencias en' un programa hfl@nguc y dlculcucal."”
‘ Nev Mexico State Universicy. !
19717 Nev Maxico Scate Aesociation for Bilingual Education, Annual
Confe;ence. "Caring: The Foundaticn for Actios.”
1978 "Cultura ¥ el desstrollo de lenguaje.” MNew Maxico State Univeteicy.
- 1978 Conferencia Internacionel de Literstura infantil y Juvenil en
Eapanol, San Francisco, Celffornia.
1978 Macfonsl Aseoctacion Yor Bilingual Zducation, San Juan, Puerto Rico.
1979 lacermational hndtng Aesociacior, Atlanca, Ceorgias.

PUBLICATIONS tXxcCLUDE

Collaboracion, Ecusdorssn %asding Series for Children, published by che
Hintaccy of Educacion, Quito, Ecuador.

“They Like “hat They Live: Culturally Relevant Reading,” Yav Maxico $choel
E!! v‘lo ". He. l. ’Prtﬂ‘o 1978. !

"Cashing ia on Cognactea: 'rucMnl Saaic Vocahulaq to Intellectually

) Kandicapped B1lingual Children,” (in conjunction wich Dr. Jack Cole and.De. Roy = ¢ /& .
&'y ‘VA,MBLE Radrigues) Ihg Pointes, vinter, 1919, Geass Vallar, Califors. 109

L&
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VITA for HARRY A, LUJAN

ADDRESS 5 e j

Mative American Programs

Hav Maxico Scate Universicy

Box 4198 '
Las Crusls, Hav Mexico 8800)

EBUCATIONAL BACXGROUND - '

Taos, H:L Haxico, May 1937 (gradusce)

1970 B.S. Dagres in Zlemsncary Education from Hav chico s:.:- -
- Universicy, . .
1971 M.A. Degres {n Guidance and:- Student Personnel wotk, Arizons Stace

Untversicy. -

WORR SXPERIENCE INCLUDES

”;1972-proundt Direccor of Native A-nrican.ﬁro;rn-s. Nev Maxico State Universicy.

“Applied Psychology” - Cencrsl Arizons College, Coolidge, Arizona.
HacAr:hut Elecentsry School, fifch grade, Lan Cruces, Mav Maxico.

- Uni.vnni.:y Jdills Elementsty School, sixth grade, Lu Cruces, Nav
Maxico, :au;h: as scudent ceachsr.

Bureau of Prisons, La Tuns, Texas.
Supecvisor of Elementary school student teachers.
@

Las Crucas Recreation Department, Las Crtuces, Nev Mexico.

Gila River Careser Zeaidter, Sacaton, Arizona (opersted by Cantral
Acizona College) as Head Counsslor, Adminiscracive Assistant to
the Executive Dsan, snd Director of Student Services..

PROFESSIONAL SERVICES I'CLUDE AR ” -

Consultant, Westetn Nev Maxico Uoiversity, Silver City, Nev Maxtco (VIMAX progrsa).

Consulctsnt, Denver Community College, Aurora Campus, Denver, Cdlorndo (Nacive
Abericsn Scudies).

Comissfon on Inscituzions of Higher Educstion, Norch Canttal Association of
Colleges and Secondary Schools (acc:ndl:n:ioq of Cotmunity Colleges and Universi-
ties).

Chsiraan, All Indian Adult Advisory Coenittae, an-w.‘ico Scate Universicy, las
Cruces, Nev Maxico. -

Mazber, Committee on Minority Affairs, N.M.S.U.

Coosultant, ERIC Clearinghouse, N.M.S.U.

" BEST COPY-AVAILA

BLE




VITA FOR JERRY ‘A. McDOWELL

ADDRESS

Departmént nf’Education:§’5pecia1cies'
College of Educatibn

Box 3AC

New Mexico State University

Las Cruces, New Mexicer 88003

DEGREES - : ’ ‘ “ C %

Ph.D, New Mexico State University, in progress. (Special Education/
' Curriculum and Instruction) »
M.A. . University of Cincinnati, 1978. (Speech Pathology/Audiology)
. .M.A. i{n BEd. Northern Arizona University, 1975. (Special Education)
B.A. University of Texas, 1973. (Political Science) !
'

 QRGANIZATIONS g
. . J
Alpha Kappa Lambda - National Social Fraternity. ' ’
Phi Delta Kappa - Professional Education Society.
Phi Kappa Phi ~ National Scholastic Honor Society.
PL Sigma Alpha - National Political Science Honorary Soclety.
Council for Exceptional Children.

. EXPERIENCE g . “ ¢

, Coordinator, BEH Personnel Preparation Project for Preschool Handicapped,
New Mexico State University, 1980- ‘

Speech Pathologist, Cobre Consolidated-Education District, Bayard,
New Mexico, 1978-1980.

‘ ' N
.

CONSULTANCIES

|
|
|
Served as Speech Pathology advisor for Sﬁecial Education Abpraiéal and
 Review Committee hearings in the Grant County district of New Mexico.

. : |
|
|
|




: VITA FOR TIMOTHY J. PEITIBONE | »
ADDRESS | o -
Departm@nt of Educational Management and Development :
Box 3N; New Mexico State University : \\.

Las Cruces, New Mexico. 88003

DEGREES

| e——

Ph.D., New Mexico State University, 1969.

H.A.. New Mexico State University, 1968&

T

B.S., Oregon College of Education, 1965. \\v/z

EXPERIENCE .

AN

S

Department Head and Professor,'bepartment‘of Educationg;anagemenc and Development;

New Maxico State University, 1970-present.

=

Research Aséociate, Office of Research angfzxgluacion, School District of

Philadelphia, 1969-1970.

Laboratory Manager, Division of Teaching Research, Oregon State System of
Higher Education, Monmouth, Oregonh, 1965-1967.

Director of Technical Publications and Technician, Exact Electronics Inc.,

Hillsboro, Oregon, 1962-1963.

CONSULTANCIES

P

El Paso Community College, El Paso,~Texas.

Eastern Arizona Collége, Thaccher; Arizona.

Region XIX Service Center, El Paso, Texas. ‘

University of the Pacific, Stockton, California.

‘Project HEED, Sacaton, Arizona (6 reservation sites).

A

Project MEOW (Mescalero Education on Wheels), Mescalero Apache Tribe.

Southwestern Cooperative Educational Laboratory, Albuquerque, New Mexico.

Franklin Institute, Philadelphia, Pennsylvania.

“

. Southwest Educational Development Laboratoéy. Auétin, Texas.

.

PUBLICATIONS

Stile, Stephen W., Pimothy J. Pettibone, “Training and Certification of

Administrators in Spec7nl Education."

Pettibone, Timoch& J..aReview of “Per
Bducation" by Hiroshima Universicy, 1

Exceptional Children, April 1980, 46 (7).

spectives for the Future System of Higher

Management, in press. L .

O ettibone, Timothy J. and Phillip H.

" ERICs a Punction of Distsnce, Image Reversal, and Letter Height and Wideh," Audio
e ;1su;1_JaurnaI.,Vol. XI, No. L,‘Ppll ‘ ‘ .

nternational Journal for Higher BEducation

Dillard, “Overhead Transparency Legibility

1976. )
S 10
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S 41 o
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? EDUCAIION
Ph.D.

" M.A.

M.Ed.’

s

VITA

Josefina Estrada Veloz
308 Lomont
El Paso, Texas 79912 .
(915) 58423267

1980 - (expected date of completion), New Mexico State Uhivérsity, Las
Cruces, Cpunseling and Educational Psychology (major ‘'emphasis:
mental health evaluation and research/community services;‘minor:

. experimental statistics) .

1978 New Mexico State University, Las Cruces, Counseling and Educa-
tional Psychology (major emphasis: mental health evaluation and
research/community services; minor: experimental statistics)

1976 University of Texas at El Paso, Guidance and Counseling (minor:
gociology)

1968 University of Texas at El Paso, Health and Physical Education

(minor: Spanish/Biology) )

RELEVANT EXPERIENCE

)

1980

Spring/ss 1978

1977
1976

1968-1976

‘TRAINING CONFERENCES

Consultant, U.S. Office 6f Education, Sex Desegregation Training Institute,
New Mexico State University, Las Cruces ‘ .
Evaluation Interﬁ, Southwest Community Health Services, Las Cruces. (Re-

search design, coordination of interviewer operation, instrument revision,
form design and translation to Spanish, collection and analysis of data,

statistical applications, report writing).
Group Facilitator, First Offender Program, Las Cruces.

School Consultation Project, Southwest EOmmunity Mantal Health Services,
Las Cruces. (Research design, interviewing, observation, report writing) .

Teacher, El1 Paso Public Schools, Texas

Summer 1979

i

1977

PUBLICATIONS

™~

\

veloz, J. E.

Participant in National Chicano Research Network 1979 Training Institute.
Emphasis on research methodologies and techniques appropriate for research.

Statistical Systems for Mental Health Centers; Applied Statistics Training
Institute, Department of Health, Education and Welfare, bDallas.

‘ . g | \
Bilingual materials in the social service system. »Hispanic Joyrnal of the

Behavioral Sciences, Dec. 1979, 1(4).

HONORS
_ Mental Health E

1976-1980.

v

valuation and Research Training "Program Fellow, New Mexico State University,

PROFESSIONAL ORGANIZATIONS v

Q

IToxt Provided by ERI

New Mexico State University Chicano Faculty and Scaff Caucus
Phi Delta Kappa ‘
Image-de Las Cruces _ d
’ 104 L
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William J. Wachtel Home Address: 3039 Hillrise Drive
Assocfate Project Director , Las Cruces, NM 88001
Department of Educational Specialties ' (505) 522-8928

Box 3AC, NMSU

Las Cruces, New Mexico 88003

————————— . —

SPECIALTIES: . Management, special education adminiéiration. evdluatidh}
: , fiscal and policy analysis, research methodology,
research administration.

EDUCATION: Ph.D. (Educational Administration/Finance -and Accounting)
New Mexico State University, 1982
M.A. (Educational Administration/Research)
New Mexico State University, 1977 .
B.G.S. (History/Basic Sciences) ,
New Mexico Institute of Mining and Technology, 1973

EXPERIENCE : ) Associate Director.and Field Coordinator, reschool Special
4 . Education Specialist/Regular Education Administator
Inservice Training Project, New Mexico State University,
1982-present B
Research Intern, Educational Research Center, New Mexico
State University, 1981-present ) :
Graduate Assistant, Educational Management and Development,
Research Associate, Educational Research Center, New
Mexico State University, 1979-1981
- Graduate Assistant and temporary prefessional, Offﬂcg of
Grants and Contracts, New Mexico State University, 1977-1979
Counselor and Tutor Coordinator, Special Student Services,
New Mexico Institute of Mining and Technology‘ 1974-1975

RELATED | !
CERTIFICATIONS: Certified due process mediator for the State of New Mexico

PUBLICATIONS: Stile, S. W., Wachtel, W. J., and Pettibone, T. J. Perspectives
on the application of instructional technology in rural
special education programs. In M. Hagan (gd.) Reading
in_rural special education. Broadus, Montana. ~Tricounty

- Special Education Cooperative, in press. “

Wachtel, William J. "The Status of Thedry in Educational
Research: A Case for Tyo Theories." Education New Mexico,

12 (1), Spring 1981, ppt 4-7.

resented at the Tyelveth Annual Mseting
of the,Rocky Mountain Educational Research Association,
October981, Dallas, Texas. ‘

PAPERS{PRESEN-
ONS: o The Effects of Ethnicity on the Attitudes of New Mexico
. ‘ L Citizens Toward Postsecondary Education, with
M. L. Gonzales. P d 1
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VITA - w1111am J. wachte1
Page 2 ;
PAPERS/PRESEN-
TONS ¢ ) 1nions and Attitudes of New Mexico Citizens on Postsecondar
‘ Eaucation' An Overview. with T. J. Pettibone and J. Cavin.

Presented at the Eleventh Annual Meeting of the Rocky
Mountain Educational Resedrch Association, October 1980,
Las Cruces, New Mexico.

The Status of Theory in Educational Research. Presented at
- the Eleventh Annual Meeting of the Rocky Mountain -
Educational Research Association, October 1980, Las Cruces,
New Mexico.

-\
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Stephen W. Stile, Project Pirector - ﬁ

T $ poris Estrada, Gii'aduate Assistant
Jerry A. McDoweld, Project Coordinator

‘Glenna Kyker, Project CoordinatQr

New Mexico State University -
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FullToxt Provided by ERIC.

"~ Sc. Martin Press | -°

;ydhng children vho ere mildly tntifdcd{”ﬁcddiitily tetarded,

Y

INFANT/TODDLER CURRICULUM

o

‘
Bluma, 8. M., Sheerer, M. S., Frahman, A. ¥., and Billiard, J.M.
A Psrent’s Guide co Berly Educetion: Portage Guide to Early
Educetion. Porctegs, W a: Cooperstion Education Ser-

vices Agency #12, 1976.

*Refer co Parencting/Perent Treining Sectionm.

Flamboe, J. (Edicor). Infent end Toddler Resource Cuide €or
P-rent-. Laranie, E;E:In.: WispP, 1978.

Wyoming Project WISP Oucreach
Box 3226 Univ. Scecion
Larauie, Wyoming 92071 (33.00) *

This guide is e liscing by cicle, lutbOt and publisher of
miteriels on the market focusing om infant and coddlers. The
guide vais compiled by. che steff et che Wyoming Infanc Scim. Program
et the Univ. of Wyoming. Along with che macerials liscs i{s a
bibliogrephy of materiele loceted ec che Univ. of Wyoming Library
rangiog from child cere, development end’ feeding to social-emotional
development. P

foscer, M. Promoting Infent Developmant: A Guide for Working with
Parents. l--hvill-. Tennessee: D.A.R.C.E.E. Publiceiton V,
1974 . :

Demcnstrecion .and Reseerch Cer. for Zerly Educ.
George Peabaody Collage .
Neshville, Tena. 37203 ($4.00) -

The activicties in this booklec were designed for parents
vishing co prowmote dcvolop-lut in ctheir young iafants in Che
arees of language scquisition, motor dcveloyncn:. personal-social
skills, and cognitive growth. The activities accompany a sequence
of development duritg the !xtlt year of life in each on the above
arees.

Cordon, I. Baby Leirning Throush Baby Plav: A Parenc's Guide for
the First Two Years. New York: Sc. Marcin ?ress, L970.

B R
B 4

175 Sch Ave.

Wew York, . lootlo . ($3.06)

is bgok was vriccen for parenes working wich children -
ranginog ge from 0 ¢o 2 years. 1TIhe book contains many games
which develop basic skills such as focusing, eye-hand coordina-
tion, explocaton, trusc (inceraction between parent and child),
self-facts (leerning is enjoysble), and distinguishing diiferenes
among elmost identicel objects. The gemes are grouped ipto sequen-
tial order begimming wich games in che early months; sicting and
lap biby games; creeper-cravler gemes; standing and coddler gawes,
and older toddler gimes. .

]

Johnson, V. M., and Werner, R.A. A SCeo-by-SCep Learning Cuide for
Recerded Infants snd Children (I). Syracuse, M.Y.: Syracuse
University Press, 1975.

Johnson, V. M.
1011 E. Weter Screat ‘
Syrecuse, N.Y. 13210 (37.16)

These leerning accivicties heve been prepared for li!lntl and

|
N
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saverely retarded or wultiply handicapped. The tasks are designed
to enable the child to learn essential skilla for development in
self-care, social dehavior, gross and fine wmotor skills, language
and perceptusl developmsnt, aud cognitive abilicies. The learning
casks are arranged in sequence with photographic illuscration angd
description ,.ot teaching procedures. -

Karnes, M.3. Small Wonder! Activicies for Baby's FPirsc 18 Months.

Circle Pines, Minnesota: Aserican Guidance Service, 1979.

Americsn GCuidance Service
(aee listing for address) - ($65.00)

This kit comes wich 150 accivity cards contsining games, exer-
cises, songs, picture sctories and puppet plays vhich encourage
physical, imtellectusl and emotionsl grovth as vell as language
development. The kit can be used wich hendicapped and develop~ ' -
wentally delayed children., The kit can be used at home or in a
classroom setting. A User’s Cuide masqual is included giving an
overview of program iocluding developmental guidelines and a
susmary of cormal stages of infanc developuedc during the child’a
tirsc eighcesn months. A Look Book. My Ficrsc 18 Months Diarv of °
Activicies, Ceeper the Catipillar puppet, activity cards and 64
piccure cards are also included..

Lavy, J. The Baby Exercise Book for the First Fifceen Months.
¥ev York: Pantheon Books, 1975. . —

Pantheon Bookat ¢/o Random Houae Inc.
400 Hahn Rd. {
Westminfater, Maryland 21157 ($3.711) - ‘

This book shows parenca how to ald a child's growth by utiliz~
ing his natural movesenta. The exercises are based on the novemants
that young children normally make vhile playing in cribs or vith
parents. Photos are included making the series of exercises easy ¢€o
follow.

The Nisonger Center for Mental Retgardation and Developmental Dis-
abilicies. Infant Stimulation Curriculum. Columbus, Ohio:
Ohio Scate Universicty, 1976.

*Refar Co Assesskant/Screening Section.

Stora, P.,..nd Meddaugh, G. Infant Stioulation Curriculum Assess~
‘nent Tool. ?olumbul, Chio: Ohio State University, 1976.

*Refer o A-n.nb-;;EIScrooning Section. .

»
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INTRODUCTION

g

This bibliography is a supplement to a document
originally developed at the University of Wyoming.,
It 18 intended foY use by teachers of preschool- ‘
aged handicapped children. Many of the materials .=
listed herein are in New Mexico State University's
Special Education Instructional Materials collection
which is located in the Learning Resource Centerx b
(LRC) in O'Donnell Hall. Check-out procedures “ ~—
have been established and the library is now serving
campus-based students and other interested members
of the local community area (e.g., parents of hand-,
icapped children). Please comnsider this biblio- - s b
graphy to be a base to develop, revise, expand, and
perhaps annotate. Space is provided at the end of
‘each section for the addition of recent articles,
.books, and materials._ o

Materials may be checked out by visiting the LRC and
following the check-out procedure. Unfortunately,
however, our budget does not allow mailing of mater-
fals. All materials may be borrowed for a two week
period. Extensions may be granted upon a telephone
or written request. - ‘

“This project is funded by the Jetsbnnei Prepat;fion

’ Division, Bureau of Education for the Handicap ed,
U.S. Office of Education under Federal Grant No.
G007900846, Project No. 451CH1092. (

A

Stephen W. Stile, Ph.D.
Project Director

( .
Glenna Kyker, M.A.T.
Project Coordinator




Abroms, K. I. & Gollin, J. B. Developmental study
of gifted preschool children and measures of
psychosocial giftedness. Exceptional Children,
1980,- 46, 334-341..

Arenas, 9. Bilingual/Bicultural programs for pre-
school children. Children Today, 1978, 12,
63‘“8- - '

Bagnato, S. J., et. al. Perceptions of dévelopmental
skills.: A multi-source rating profile of

functional skills for the preschool child. -
~University Park: The Pennsylvania State Univer-

sity, HICOMP Preschool Project, 1977.

Bagnato, S. J., Jr. & Neisworth, J. T Between
assessment and intervention: Forging an assess-
ment/curriculum linkage for the handicapped pre-
schooler. .Child Care Quarterly, 1979, 8, 179-195.

.

Bagnato, S. J., Jr. & Neisworth, J. T. The interven-
tion efficiency index: An approach to preschool.
program accountabilicy. Exceptional Children,
1980, 46, 264-269.

Bignato. S. J., et. al. A profile of perceived cap-
abilities for the preschool child. Child Care

Quarterly, 1978, 7, 327-335.

Bayley, N. Bayley scales of infant development. New
York: Psychological Corporation, 1969.

Berger, M. & Fowlkes, M. A. Family intervention pro-
ject: A family network model for serving young
handicapped children. Young Childrenm, 1980, 35,
22-32. oo - " -

\ A

Braine, M. D. D. Children's first word combinations.
Monographs of the scciety for research in child
development, 1976.

Braun, S. J. & Lasher, M. S. Are you ready to main-
stream? helpin reschoolers with learning and
behavior problems. Columbus, Ohio: Charles E.’
Merrill, 1978.

Bricker, D. Early intervention: The criteria of suc-
cess. In Early intervéntion with infants and .
young children. Allied health and behavioral
science journal, 1978, 1, 567-582.
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AL TnFANT, TODDLER ANO PRESCHOOL WORKSHOP PRESENTATIONS N BRAZI70 ROOM

8:00

8:15

8:30

9:45

10:00

11:30

1:00

2:30
2:45

4:45

CONFERENCE SCHEDULE.,
Friday, March 26 B

Welcome: Or. David Byrne, Dean, College of Education,
New Mexico State University 2

Orientation: Or. Steve StiTe/Mr. Jerry McDowell,
NMSU Preschool Handicapped Training Project

Update on Developmental Disabilities Council State Plan o
Efforts: Marilyn Price, Director, NMDDC . : ’

Break

Project COPE, Philadelphia, PA. Project COPE's .presentation
will provide an awareness of their comprehensive se-
‘quentially programmed preprimary curriculum and manage-
ment system that provides for {ndividual developmental

growth and learning of basic readiness skills: Bettye Shepherd

Lunch (Participants are urged-to make their own arrangements
fqr lunch)

Community Awareness of the Néed#for €arly Intervention with
Handicapped Children: A Hands-On Public Relations
Workshop: Mr. Thom Flamboe, Coordinator, Wyoming
Infant Stimulation Program, The University of Wyoming,
Laramie, WY. | ; ‘

Break Q

Teaching Research Infant and Child Center Classroom for
Moderately and Severly Handicapped Children, Monmouth,
OR. Teaching Research's presentation will provide
an awareness of their individualized skills instruction
program for moderately to severely handicapped children,
ages 1-8: Willtam Moore

Crackerbarrel: Meet the presentators at an informal question

and answer session (details to be announced on Friday
morning. .

116
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Saturday, Marth 27

.8:00 - The Role of the Physician in the Total Management of Excep- .
tional Preschoolers. The purpose of this presentation
1s to provide preschool personnel with specific strate-

. : gles., for working with young handicapped children and
their parents (e.g.,.how to ask the physician meaning-
ful questions). Or. Stan Handmaker, M.D., Director,
Developmental Disabilities Team, Albuquerque, HM.

9:30 Project PREP, Redford, MI. ~The purpose of Project PREP's ~ -

“ . presentation will be to, provide an awareness of their
early intervention activities for academically high-
risk preschool children in which parents attend classes
to learn to become e¥fective change agents for their
own children, and high school students learn prepanentg
ing skills while working with children: Ann Sheppard. -

10:45 .~ Break ,

11:00 Community Screening. The purpose of this workshop will be’
to provide experience through simulation activities
in developing and conducting a community screening effort
to identify children at-risk for handicapping conditions:
Martha Carolla, Ann Stile, Isabel Tapia, Open Door
WISP and PEECH Replicatfon sftes, Las Cruces, NM.

12:22 Closing remarks/Pick up tests for C.E.U.'s.
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APPENDIX M

" New Mexico Counties
With/Hithout ProJect Trainers




TR

Sen Miguel

NAN

Cuedelupe

Curry
Oelace N\

Ressevelr

. A
Counties with trainers {(summer, 1980 trainees)

— = -

Cogntie”s without trainers (N = 9)
, < )
N\ Summer, 1981 Trainees (N =9)
“ 20n1y.9 new counties represented in group of 14 1981 trainees .
| |
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APPENDIX N
Project-Developed Obssrvation Instrument
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Student

Date 7 SPEDS01 Pracricwd OpservATION Forw . o

- Week S (witH THANKS To C, BeasLEY,"UraH STATE
| | . * UniversiTy, 1976) - )
. Sd———p R— Sc L ‘ | L
a & - e ;
g |
> v/ &3 ~ CLASSROOM MANAGEMENT
] &y 9 ol ] . v
' L - . . . _‘
% - : o) : Ratipg . + |- Comments
2 ‘ 1 nggm‘ ing/Dress ‘ B
4 1 2 | - Seating , . 1 P
‘ 5 [ ' ) »
L e 3 Organization of MnterialeJ -
7 . ]
—8 —C 4 Attention (Prior) - i
9 i ] : Rdd
15 - —A 3 'Mg@rials Presented without “Rd
l 6 |- Speech (Volume, Clarity, Graf,
3 _1 iy . N
, 7 Pacing . , ;
5 ' 8 Maintains Student Control 7 :
"'Jr~ 9 Program Monitoring ©
79 = 10] Interpction with Studemts h
20 y :
T 11! TJIpstruction Consistent with
J 24 _ EP/IPD .
, 2: % _ 1EP/ , \g
25 , , ' }2 — - - 1
[ 26 : —— ~
- 57 . < '
—5 \
[ D § ) B
' - [Gle] Ceneral Comments/Suggestions »
'7‘_*‘ i — [ — by__.» - e — P ———————— — J— — — — . . - - - L -
' Marking Code
3 ‘ . ‘
-"4" = Appropriate or gositive : ‘
"." = Inappropriate or Negatiyj: ‘
““"\) L "g" - Croup : ) .
[MC Ty >




