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This paper has been identified by a joint project of The Institute on

Desegregation at North Carolina Central University and ERIC Clearinghouse

on Higher Education at Géorge Washington University. The purposes of this

project are to identify, collect, and make ava11ab1e 11terature .concerned

with - , 4
(1) the problems of minority students in h1gher educat1on in general and
(2) the problems of desegregation in historically black colleges and

universities in particular.

New published and unpublished materials are reviewed and recommended by
participants of the Institute on Desegratation's Interinstitutional Research
Group (ID/IRG) for acquisition by ERIC Clearinghouse on Higher Education. An
annual bibliography of this material will be published under the names

« of ERIC and the Institute.

Various tyoes of materials are being solicited, especially unpublished and
7un1ndexed materials, as well as publications, oroduced by faculty and staff

" members. Included in these may be unpublished faculty studies, institutional
research studies, master's theses, monographs, oapers presented at professional
meetings, articles from general and scholarly periodicals, and conference
and workshop proceedings not covered by ERIC Clearinghouse on Higher Education.

To be acceptable for inclusion in the ERIC system, the materials submitted
for evaluation must be (1) renroducible, (2) of sufficient substance to be
of value to practitioners, researchers, scholars, and others, and (3) not ,
repetitive of materials, that are already currently avajlable.

If additional information is needed about this cooperative oroject or the
criteria for selection of materials, please write or call the Director of -
the Institute on Desegregation at 919/683-6433, North Caro]1na Central
Un1vers1ty, Durham, North Carolina 27707
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Summary

The research evidence for se[ecting students in higher edﬁcatign with
and without regard to race and seX is presented and discussed. The writqr
conctudes that the weight of evidencé,favors a stroag consideration of race-sex
subgroups in admissions proceduré§ based on three clusters of studies: (1)
Those that show no relationship, or perhaps a negative relationship between
the traditional predictors and college grades for minority students;J(z) If
traditional predictors are employed there must be separate equations or cutoffs
for each race-sex subgroup; (3) The utility of noncognitive or nontraditional

variables in predicting minority 'student success. Legal implications and

suggestions for future research are included. "




One thing the Bakke decision of 1978 seems to do 1s give schools the
option to use race in admissfons decisions. There is clearly no mandate to
do so; only the opportunity. What advice, then, can one give an admissfdns
gfficer or committee? Should race be considered? And if so, how should it
be used?‘ In this article I will attempt to answer this question based on
availabﬁé research b}'conéideriqg the cases for and against using'réce in ad-

T " nissfons and then reaching a conclusion.

The Case for Selecting Students Without Regard to Race

!

- A number of studies have shown that one can_employ traditional selection
devices such as standardized test §coreé‘(e.g., ACT, SAT), high school grades,
and high school rank without regard to the race of the students being
se]ecfed (e.qg., Bﬁgga1ey, 1974; Humphreys, 1873; Schmidt, Berner and Hunter,
1973; Stanley, 1971 Temp, 1971; Thomas and gtanley, 19569}.

| - Stun1 (1971), in aJmmarizing the resear h,ﬁf predicting the succes; of
"disadyantaged" s?udents, concluded that admissiin to selective colleges and
uniﬁersities shou]d be based substantia11y on test scores and high school

' grades, regardless of whether the app11cant is from a~mznor1fy racial, ethnic,

or socio!ogica1 group Stanley fe1t pesaimistic about the~ ossibility of re-

mediation for digadvantaged students, and stated, “An admissions officer {gnores

test. scores-at his institution's peril,” (1971, p. 642).

Hurphreys (1973) concluded that most studies that seemingly find

; ential validity for ractal groups contain erroneous statistical logfc. The

faylty logic is of tWo types: (1) correlations or regresiions for differeni

racial groups should be compared to each other and nct tested as significantly
. different from zero; (2):because the minority group samples are often much

smalier thaﬁ those of the majority group, we demand a larger coefficioht to

achieve significance for the minority group. This makes it appear that we
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have~signif1cance fOrftpe majgrity students but not for the minority
students. . .

Thus, a single prediction equation or cutoff score is most fair to al} |
concerned and will select the best students for a given school., Is is partie-
ularly important that higher education select the best possible students during
the cur;ent times of tight bﬁdgets, declining enroliments, and a skeptical
public. Bad decisions now could severly damage or wreck higher education

completely. . : |

The Case for Selecting Students by Race

There appear to be a growing number of studies which indicate we cannot
use a s%ngle equation or selection system fo? all students (e.g., Baggaley.
1974; Borgen, 1972; Farver, Sedlacek and 3rooks, 1975; Goldman, 1973; Horowitz,
éed]acek and Brooks, 19723 Perry, 1972; Pfeifer and Sedlacek, 1970, 1971, 1974;
Sedlacek a;d Brooks, 1975;.Témp. 1971). The support for this pesition centers
' around three clusters of results. First, there are studies which show no
relationship, or perhaps a negativé relationship between traditional pred%ctors
| aéé college grades, Sedlacek and Brooks (1975) found that the SAT-Verbal
“scale had correlated éignificqptly with freshman grades (.56) for b1§ck females
"and was uncorrelated for black males (-.03) in a special program at the e
University of Maryland, while the SAT-Math scale correlated .16 for black
females and -.33 for black males. Thus the SAT-Math scale actually had negatiQe
va]?dity for black males in that sample. Baggaley (1974) found esseptia]ly'
the same results with blacks at thg Universiéy bf Pennsylvania. The SAT-
: Verbal correlated .15 with grades for black females ardﬂ~.04‘¥9r black males;
while the.SAT—Math correlated ,38 for‘glack females and'-.36 for black males.; ;o

®  The second cluster of studies sdpporting differential race-sex subéroup X

prediction involves studies which show that if traditional predictors are'to ' 3




be used, there must be separate equations or cutoffs for each subgroup to

achieve optimum validity, Horowitz et al. (1972), Perry (1972), Pfeifer and
Sedlacek (1971), and Yemp (1971) all clearly show this. Goldman (1973) pre-
sented evidence that even when a general regfession equation overpredicts

how well minorities will do, it is stil} unfair to them. He argues that since

we have less abiIity to accurately pred1ct minority student grades (higher
standard error of estimate),.if we combine race-sex groups and develop a

single regression equation we will achieve an equation favoring the hore
predictable majority applicants., Even if we obtain an overestimate of

minority student grades, 1t will not be offset by the ﬁse of a relatively
inaccurate equation, Interestingly, white females tend to be the most pre- |
dictable race-sex subgroup and an& general equation would favor them, That )
we donut have}a.great many more white females* in hfghenfeducation is evidence
that admissions of?icers have not been reluctant to balance classes with white )
“ates Bla“? md1es ténd to be the Teast predvctab1e race-sex subgrOUp and any
general equation would discrininate most against them. ‘

Studies by Farver et al. (lQiSf‘and Horowttz et al. (1972) further support
the proposition of differential regression equations for race-sex subgroups.
They found that if grades beyond the freshman year até predicted, different
equations resu1t§. Not only are the regreésion equations different over the .
years, but blacks bgcome relatively more predictpb1é than whites after the
freshman year., Thus, race-tex subgroup equations predicting beyond the freshman
year appear particularly appropriate.' Studies by Berdie and Prestwood (l975)'

and Kallingal (1971) further support this conclusion.” "~~~

The third major cluster of studies supbovting the_;onswderation of rage-. _ . .. -

sex subgroups in admissions dea1s with n0n-cogn1t1ve predictors of mwnority \

student success. A key argument 1n minority admissions which I have not seen
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s %,
adequately raised previously runs like this: One reason why we must
o——"’h .
considqr race or ethnic group in admission is to achieve equality. It is
often argued that you don't, or can't, achieve equality by considering
differences. [ say that the kind of equality we are after in admissions is

equality of information, not equality of process. We want the best information

we can get on every applicant. It can be argued that our.current
gathering applicant data favors white, middle class applicants. Hbw? Let's
start with the application form itself. Studies have shown that the typical
minority applicant is not as sure just what is being asked, and is less 1ikely
to kﬁow just how to "play the game" and supply the information the school
really wanés (Sedlécek. Merritt and Brooks, 1975). Hinority persons also are
less likely to have family, friends or peers who have dealt with the admissions
process who can advise them.

Minority students may be reluctant or temative in completing the -applica-
tion form, and universities that have done the best 3ob of increasing black
enrollment over a five-year period have tended to streamline or reduce the
number and types of forms required in their admissions procedures (Sedlacek,
Merritt and B}ooks, 1975). Thus the appli;ation form is designed to elicit
information fairly efficiently on applicants with traditional, white, middle-
class experiences in the society. It can be documentgd that the experiences
and life styles of typical minority apﬁlicants are different’(Sedlacek and
Brooks, 19763 Borgen, 1970), and that we would gather data differently if we
were to desjgnxa form specifically to admit minorities. "For instance, a
minority applicant who has shown leadership jn 3, ¢o junity’project rather théq
the biology club might not be as likely to Qrite it on the application because

" of the way the question is worded and his/her lack of information on what is

T



appropriate toiwrite in.

| Aside from the applicatign form, we must consider that the typical tests
employed in education are not as useful in predicting or diagnosing minority
student potential performance as they are in predicting middle class, white
student performance, as was discussed above.

How did this happen? The best explanation appears to me to be that the

‘reinforcement system developed in the society for minority people is more
capricious than it is on the average for whites. That {is, there is not as
tight a link between performance and outcome for minoritig; as there is for
whités (Sedlacek and Brooks, 1976). There are a number of studies that

show that minOrjties do not tend to have the same control over their lives

as do whites (Gurin et al., 1969; Epps, 1969). More whites realize that if
they do X, they will geﬁ Y, and so forth. For example, whites are more likely
to feel "If I study hard, I will get good grades and go on to the next step."
This is not nearly as clear for Minorities. Several studies show that teachers
tend to have lower expectations for minority student performance (Rosenthal

and Jacobson, 1968; Rubovits and Maehr, 1373). This s more likely to

result in higher or lower grades than would h2 expected, either of which are
bad for minorities trying to dgvelop a lnk or reiationship between what they
do and what happens to them. This, kind of grade discrepancy has been found in
a number of studies (Cleary, 1968; Thomas and Stanley, 1969; Pfeifer and
Sedlacek, 1371}, ané helps to explain why grades don't predict minori;y student
performance bettér. It s particularily di#ficu]t to dfagnose or predict ‘
minority'ma1e performance, Some sociolog!c&l literature- supports the argument

that the majority culture tends to control minority ulture primarily through

!

controlling méles (Verma and Bagley, 1975).




Since this link of behayior and reinforcement is better and stronger for
white applicants. we don't have to work too hard to ohtain additional applicant
information on whites. If a white in a white ofiented system, using white
. culturally based predictors, gets high gradest we know something about the
mottvation of that student. If he/she were president of a fraternity/sorority,
we know that shows leadership. But for minority“appiicants, we are not as sure

about their cultures, what it is like to be in them, and how one.shows accom-

plishment in those cultures. Astin (1975), in a national study of dropouts,
found that blacks who were able to demonstrate knowledge gained in nen-tradition-
al ways throunh crédit~by-exam1nation were less likely to drop out than blacks who
did not take credity-by-examination. The inc?ease,in student retention
associated with showing knowledge in this nontraditional way was more than
twice as great for blacks as for whites, f

Sedlacek and Webster {1978) found that schools tha}‘tended to consider
race'}elated variables tended to have better retentioﬁ~6fwﬁidbrity students.
They also fand that private universities tended to have better retention
records than public universities.

A number of studies have shown that background, interest, attitudinal
and motivational variables are related to minority student success,4but are

not necessarily useful in predicting the academic success of white students

(e.g., DiCesare, Sedlacek and Srooks. 19723 Gurin et al., 1969; Horowitz et al.,

19723 Lowman and Spuék,\1975; Perry, 1972; Pfeifer and Sedlacek, 1970; 1974;

and Sedlahek and Brooks, 1975). .
Sedlacek and Brooks (1976), in reviewing the noncogﬂitive p}edictor studies

ror minorities, concluded that there wgré seven key nvacognitive variables:

(]) Positive self-concept. Confidence, strong."self" feeling, strength of

, — , '
chgractor, determination, independence. (2) Understands and deals with racism.




Rejlist, based on personal experiences of racism. Committed to fighting to
impryve existing system. Not submissive to existing w%ongs.‘ or hateful of
society, or af”cop—out." Able to hand]e racist system. Asserts that the

. school has a role in fighting racism. (3) Realistic se1f-agpra1sa1 Recognizes

and accepts any academic or background deficiencejfﬁhd works hard at self-deve]op~

ment. {4)\Prefers 1ong~rangg goals to short-termlor 1mmed1ate needs. Under-

stands and \s willing to accept deferred gratification. (5) Availabiligy of

strong support person. Has a person of strong influence availab1e to provide

advice. (6) Successful leadership e4per1ence. -Has shown the ability to organize ‘

. and influence others within one's cultural/racial contexts. (7). Demonstrated

community service. Has shown evidence of contribution to hié/her communi ty.

’AJ1 of the abqve variables can be assessed by préctica1 means through
interviews, counseling sessions, standardized measures; questiownairec or
application forms and can be obtained by counselors and personnel workers,

Thus the process of gathering such 1n.ormation should be ab!e to fit 1nto exist-
'1ng programs without 1nvolv1ng aign1finant costs. Many admin1strators and
educators are concerred with the implications of any minority admissions policie;
for possible "reverse| discrimination" lawsuits such as the Bakke case. The

use of the above honco nitive variables has been recmmnended b& the Association
of American Medical Colleges as 2 way to achieve equa]1ty and be prepared for
possible lawsuits (D'Co ta, ‘et al.. 1974; Prieto, et -al., 1978; Association of
Amerfcan Medical Col?eg Se 1975. 1977). The basis of most reverse discrimina-
tion lawsuits ha§ en q white applicant accusing 3 school of preferential .
admission based of racejor ethnic group., If a school were to employ a systematic'_'

minority admis; ons progedure based on empirical studies which showed the pro-

’tedhre to be valid, 1£ ould be in a good'posjtion to avoid lawsuits.

| L,
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we go about ‘gathering our admissions information favors white applicants,
and we ten& to get nohcogn1t1ve information routinely for them. In aﬁmission§
and retention, our immediate goal 1s equality of information to use in making
decisions ;nd planning programs. If we must work harder, or use different
ne§hods, to secure information from some applications, so be it; our long
term goal is retaining and graduating competent professjonals.
Conclusions

’ It appears to me that the weignht of the evidence favors a strong considera-
tion of race-sex sdJbgroups in admissions procedures, While the evidence is not
always exact in terms of hgg to weight the variables, particularly the non- .
cognwtive predictors, there is much support for the aforementioned conclus1on
Because of our inability to weight the predictors, 1t is 311 the more important
*hat local research be conducted at each school. The studies noted above can
serve is gufde?ines, but the specifics should be developed by tne admitting
1nst1tution

 There are a great many issues relating te"minority admissions which will
not be discussed here Thase 1ntere;t9d are referred to Sedlacek (1974, a,b;
1977, a,b) and d1xson & Epps (1975}, for further information. There is éné issue,
nowever, wnich is especially important when attempting to summarize and eVa1uate
the research in this area. We must rememoer that the very nature of our informa-
tion gafhering and research methods, and cur tendency to be conservative in inter-
sreting results, work against theminority applicant. Our application forms,

interviews, lettersTof recommendation, tests, and the educational system itself

3

nere designed for majority people. By having re1at'1eiy few applicants prov1d1ng’ _

scanty information frogﬁgtypical bafkgrounds, it is easy to fa11 back upon the:

old standards in admission research, and explain results in terms of “flukes"

13

-




or methodologica}'prob1ems. It 1s a time when we must drop a notch or two
in our model of inductive science and be willing to piece together some mors
fragile and misunderstood bits of.information. If we do not, we could be
risking the future of entire races of people. Recent evidence indicates that

o

the numbers and percentages of minorities in higher education are dropping

(Sedlacek and Pelham, 1976). Whether this trend continues will depend largely

upon the actions of admission officers and any conclusions we can reach from our

researcn.




10.

-

. References

Assoctation -of American Medical Colleges. Brief amicus Curige in sJ;port of
the position of the Regen;s of theiy?}verijty of California in Bakke vs.
the Regents of the State of-CaIiforniéT"S.F.‘# 23, 311 in the Supreme Court
of the State of California, February, 1976.

Association of American Med%ca] Colleges. Brief Amicus Cuwriae in support of
the Regents of the University of California vs. Allan Bakke, No. 76-311
in the Supreme Court of the United States, February, 1977.

Astin, AW, Preventing stuéents,from dropping out. San Francisco: Jossey-Bass,

1975,

3aggalay, A.%. Academic prediction at an Ivy League co]lege. moderated by

demégraphic variables. Measurement and Evaluation in Guidance, 1974, 6,

232-735.
Berdis, R.F. and Prestwood, J.S. Prediction of freshman and graduation grade

point averages. Collrge and -University, 1975, 50, 124-128.

Borgen, F.H. Able black Anericans in collage: Entry and freshman expgriencest

Merit Scholarship (orporatiun Research Reports, 1970, 6, # 2.

Borgen, F.H. Differeatial expectationé? Predicting grades for black students *
in five types of :olleges. Measurement and Evaluation in Guidance, 1972

4, 206-212.

Cleary, T.A. Test bias: Prediction of grades of Negro and wnite students in

integrated co'leges. Journal of Educational Measurement, 1963, 5, 115-124.
D'Costa, A.G., tashook, P., Elliott, P., Jareck}, R., Leavell, W., Prieto, D,,

and Sedlacek, W.E. Simulated minority admissions exercises workbook. = ‘

Washington, D.C.: Association of American Medical Solleges,-1974.. ...

DiCesare, A., Sedlacek, W.E., & Brooks, G.C., Jr. Nonintellectual correlates |

of black student attrition. Journal of College Student Personnel, 1972,
“]3, 319-324.,




References, Continued
Epps, £.G. Correlates of academic achievement among northern and sguthern

urban Negro students. Journal of Sacial Issues, 1969, 25, 5- 13

Farver, A.S., Sedlacek, W.E.,& Brooks, G.C., Jr. 'Longitudinal predictions of

univers1ty grades for blacks and whites. Measurement and Evaluation in
Guidance, 1975 7, 243-250.

Goldman, R.D. Hidden opportunities-in the prediction of colliege grades for

different subgroups. Journal of Educational Measurement, 1973, 10, 205-210.

Gurin, P., Gurin, G., Lao, R., & Beattie, M. Internal-external control in the

rotivational dynamics of Negro youth. dJournal of Social Issues;, 1969, 3

29~53.

too 3

Hixson, J. & Epps, E.G. The failure of selection and the problem of prediction:

Racism vs, measurement in higher educaticn. Journal of Afro-American Issues,

1975, 3, 117-128.
Horowitz, J.L., Sedlacek, W.E., % Brooks, G.C., Jr. Correlates of black and

white university student grades beyond the freshman year. Cultural Study

Center Research Report # 7-72, University of Maryland, College Park, 1972.

Humphreys, L.G. Statistical definition of test validity for minority groups.
Journal of Applied Psychology, 1973, 58, 1-4. |

Kallingal, A. The prediction of grades for black and white students at
Michigan State University. Journal of Educational Measurement, 1971, 8,
264-265. '

Lowman, R.P. and Spuck, D.¥. Predictors of college success for the dis-

advantaged Mexican-American. Journal of College Student Personrel, 1975,
16, w-aq. '

’ P"rry. «» Jr. Selected variables related to academic success of black fresh-

men students at the Unigsrsity of Missouri ~ Colunbxa. Unpublished
dissertgtwon. University of Missouri, Columbia, Missouri, 1

~ ——

"

), . ‘ : 1 .
» ) 4 _b; .
. !

~—



Pfeifer, C.M., Jr. and Sedlacek, W.E. Nonintellectual correlates of black and

white students' grades at the University of Maryland. Cultural Study Center

Research Report # 3-70, University of Maryland, Coliege Park, 1970.

Pfeifer, C. M., Jr. and Sedlacek, W.E. The validity of academic predictors for
black and white students at a predominantly white university. Jourral of
Edvcational Measurement, 1971, 8, 253-261.

Pfeifer, C.M., Jr. and Sedfacek, W.E. Predicting black student grades with

nonintellectual measures Journal bf Negro Education, 1974, 43, 67-76.

Prieto, 0.0., Bashook, P.G), D'Costa, A.G., Elliott, P.R., Jarecky; R.K.,

Kahrahrah, B., Leavell, 5 & Sedlacek, W.E., Simulated Minority Admissions

- Exercise. Workbook . Washington, J.C., A$sociatf5n of American Medical

- Colleges, 1978,

Rosenthal, R. and Jacobsow, L. S21f-fulfilling prophecies in the classroom:
Teachers' expectations 3s unintended detarm1nant= of pupils' jntellectual
Competence. In Deutsch, M., Katz, I., % Jensen, A.R. (Eds.) Social Class,

Race andrPgithological Duvelepment. HNew York: Holt, Rinchart & Winston,

1968. SN

Rubovitz, P.C. and Maehr, M.L. Pygmalicn black and white. Journal of Personnality
and Social Psychology, 1973, 25, 210-218. ‘

Eqﬁmiif, F.L., Berner, J.G., & Hunter, J.E. Racial differences in validity of

emp]oyhent tests: Reality or illusion? Journal of Applied Psychology,
1973, 58, 5-9.
Sedlacek, W.E. Issues in predicting black student success in higher educatxon

Journal of Negro Education, 1974a, 43, 512-516. ) ‘

Sedlacek, W.E, Racism in society: A behavioral model “or change. Behavioral

Sciences Tape Library, # 82220: Leonia, New Jersey: Sigma Information, Inc.,

© 19745,




- N 2
A | . 12,
- Y.l ’ e
? ~—— N . .
: ‘
|

. , References, continued

Sedlacek, W.E. Test bias and the elimination of. ra%ism. Journal of Colfege

o < Student Peﬁﬁbnnei, 1977a, 18, 16-20.

vSedlacek, W.E. Should higher education students be admitted differentially by

race aqd.sex: The evidence. The Journal of the National A§§ociatiqﬁ of

College Admissions Counselors, 1977, 22, # 1, 22-24.

I'd '

' Sedlacek, W.E. and Brooks, 6.C., Jr. Predictors ‘of academic success for univer-

sigy students in special p%ograms. Journal of Nonwhite Concerns in Personnel

and Suidance, 1975 (in press). "

Sedlacek, W:E. aad Brooks; G.C., Jr. Racism in American education: A model for

4

change. Ch{cago: ﬁe]son-HaIl, 1976,

i .

Sedlacek, W.E., Merritt, M.S., & Brooks, G.C., Jr. A national comparison of

untversities successful and unsuccessful in enrolling blacks over a five-year '

period.  Journal of Cellege Student Personnel, 1975, 15, 57-63. ‘ ’

Ség}acek, W.E., and Pelham, J.C. Minority admissions to 1$rge universities: A

\d A3 i ‘, * ¥ i .
national survey. Journal of Non-dhite Concerns in Persennel and Guidance,

1976, 4, ¢ 2, 53-63. ,
Sedlacek, W.E. and Webster, D.H. Admission and retention of minority students

L SN
in large universities., Journal of College Etudent Persennel, 1978, 19,

242-248. 0D

1

Stanley, J.C, Predicting college suc;éss of the educationally disadvantaged.“u

~car

Science, 1971, 171, 640-647.
Temp:, G.  Validity of the SAT for blacks and whites in thirteen integrated

institutions. Journal of Educational Measurement, 1971, 8, 245-251.

Thomas, C.L. and Stanley, J. Effectiveness of high school grades for predicting
college grades of black students: A review of discussion. Journal of

Educational Measurement, 1969, 6, 203-215,

Yerma, G.K. and Bagley, C. Race and education across cultures. London, England:

Heinemann, 1975.

' 1o




