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THE NEED
Clarification
Criteria.

Concrete Models

TARGET AUDIENCE

*

TO THE READER

With the passage of the Education for All
Handicapped Children Act (P.L. 94-142) and
Section 504 of the Rehlbilitltion Act of
1973 (P L. 93-112, as amended), the rights
of parents of handicapped children were
formally stated in terms of a set of
procedural safeguards. Among the most
important of these safeguards are parents’
right to be notified about and consent

to important decisions affgcting their
children's special educag “

-

The recent federal laws and accompanyxng
regulations delineate the rights of parents
and responsibilities of schools at critical

"decision-making points in the special educa- -

tion planning process. However, transla-
ting laws and regulations from pages of :
microscopic print into actual schocl policy
and practice is not always an easy task.
Some regulations seem open to interpreta-
tion. Some details of implementation are
left to the discretion of state and local
education agencies. And, perhaps most
important, models of complete and appro-
priate notice and consent practxces have
not been provided. What has been needed
are clarification, criteria, and concrete
models with respect to the notice and
consent reguirements of the law.

In response to this need, the STEPPING 7
STONES handbook has been developed for

state and local personnel regponsible for
designing, administering and implementing )
special education policy and ‘practice.

The primary audiences of this book are

SEA and LEA special education administra-
tOrs. ..

essdirectors of special education
sestheir administrative staff

+++SEA, LEA, and RRC pgrsonnel responsible
for staff development.

vii
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*. GOALS AND
OBJECTIVES

~ In addition, ‘the handbook has been

designed to serve as the basis for the
in-service training of a secondary
audience of... -~

. s sschool ptincipéls

...8chool psychologists, guidance
counselors, social workers and
other support staff p

.sschild study team leaders

...special and regular cducatfﬁ%
teachers. .

The ultimate purpose of this handbook
is to assist you and your staff in
developing notification procedures

that ‘comply with the procedural safe-
guards requirements of the lavw and

meet the informational needs of parents.
Specifically, the book is designed to
help you: .

® undotat;nd how notificttion‘tggnteé
to the special education planning
process as a whole :

i

@ provide written notification that

includes all the information needed
to inform parents fully

e use interpersonal. comminication to
" supplement written notification and
encourage parents to participate
actively in the decision-making '

process “

e select and integrate written noti-
fication and interpersonal communi<
catibn practices to meet the needs

% of your own school or district.

»

s
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- ORGANIZATION . P
-
Chapter 1

Getting Down to Basics

[

Chapter 2
-Written Notification

“

.

¢hapter 3

Interpersonal Commun i ation

‘.

In accordance with the oBfjectives outlined
above,. the handbook has been organized
into four major sections.

The first chapter provides an Qverview of
the due process provisiens of P.L. 94-142
and Section 504, including the events
leading to the passage of this legisla-
tion. It defines the stages in the’ special
education-planning process, and explains
~.where and how notification fits into'this
process. The basic roles, rights, and .
responsibilities of parents and schools «n
this process are discussed, and the bene-
fits of and barriers to active parent,
involvement considered. -

The second chapter deals with written
- notification. It outlines the major ‘
" occasions when.written notice and consent
are legally required, and, illustrates hoy.
notice and consent can be provided by
focusing on the evaluation and IEP/place-
ment stages. For éach of these stages,
you will find checklists of criteria to
meet the notice and consent requirements
as well as sample notices arfa requests for
consent. Guide;éhes for supplementiag
required notice‘ and consent with o
written materials are also prese:]

Interpersonal communication is theé subject
of the third chapter. Different forms of
personal communzcatlon are briefly dzsgpssed
and one in partlcular, the parent/scho 1
conference, is explored in depth. The
application of - this conference at the
‘evaluation and 1EP/placement stages, using an
agenda/checklist to structure and guide

dis sion, is considered. You will find
lists of the information needs of parents
and school at each of these stages, out-
lines of sample agenda/checklists, and
suggested response$ to questions parents
typically ask at such conferences.

ix




Chapter 4
Putting It All Togetlier

. ) _
The final chapter reviews and summarizes

the written notification and interpersonal
communication techniques available at each

'stage in the special education planning

process. To illustrate how these mecha-
nisms can work in concert with each other,
a case study of Sne family"s journey
through the special education planning

- process is presented.

INSTRUCTIONAL DESIGN

Building a
Knowledge Base

Developing
Notification o
Skills

v

. Applying
Notification
- Skills

.

.POSSIBLE USES

.

General Review

Particular Needs

Within each chaptex, content is organized .
g0 as to lead from the presentation of
general principles to the practical appli- ~
cation of these principles. '

Basic information about notification and
its relationship to the special education-
planning process is first presented (e.g.,
the basic requirements of the law regard-
ing notice. and consent). Theq these
principles gre applied to actual practice .
(e.g., samelsrnotlces and requests for
consent).- Finally, through instructions
provided throughout each chapter and the
activities presented at the end of each
chapter, you are asked to apply the general

.notification prznciples to practzces in
your own schopl district (e.g., by‘revzsing

existing nofices and requests for consent
to conform|with federal requirements).

Recognizing that you have been providing
parent notification for some years now,

and may have a need for information in some
areas but not others, this handbook has been
designed in a way that is both flexible and
specific. It can therefore be used for
Jiveral different purpose¥.

You can read the whole book to review or
seek new ideas regardin"notification

~

‘practices -- both required and optional,

written and interpersonal.

-You can go directly to individual chapters

or portions of chapters‘for assistance with
specific problems or needs -- e.g., to
assure that your notification| practices

are in compliance with the law, or to find
suggestions and materials for planning and
conducting parent/school conferences.

Id




OUTCOME

Self-Assessment

'Y

Training

-

You can use this book as a self-assessment
tool. By reading the text and following
the instructions that accompany the various
exhibits, you -- or a staffperson or com-
mittee whom you designate =- can evaluate
and if necessary modify. your séhool/
district's notification materials and
practices.

By using the workshop activities at the
end of each chapter and reproducing the
portions of the handbook suggested in these
activities, you can design and conduct
training sessions for your staff. As the
introductory comments to each set of work-
shop -activities indicate, these workshops
can be of two types: (1) a single session
or series of workshops to provide staff
with a general overview of notification:; or
(2) more intensive, in-depth sessions to
train appropriate staff to evaluate, revise
or develop specific notification materials
or practices.

whether you use -the book in whole or in
part, as a self-assessment or training
tool, you will of course need to take
into account any state or local require-
ments in adapting the information pre-
sented here. \

The desired outcome of this handbook is

a set of notification materials and prac-
tices that meet the requirements of the
law, the concerns of your staff, and the
needs of the parents and children in your
district. We hope that this handbook
will lp you come up with a notification
systefl that will make everyoné sit up and
take noticei

1
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CHAPTER ONE

GETTING DOWN|TO BASICS

'Historically, special educators have
always recognized the importance of in-
. - 3 ‘volving parents in their child's special
- . education. Today, this involvement is
vt ‘ : mandated by federal and state law.
The new laws require that parents be fully
informed about and consent to important -
decisions affecting the special education®
of their children. Moreover, they prescribe
that parents be given the opportunity to
participate in the decision-making process.
And, in cases where parents disagree with
what is proposed, the laws guarantee proce-
dures for resolving conflicts. The intent
. is that parents and educators together will
‘decide whether a child needs the help of a
special education program and, if so, what
the nature of that program will be.
These laws did not come into existence
. suddenly. They were built on the experi-
" ences of parents and schools and on legal
! precedents set in state and federal courts .
and legislatures. A

g%fING THE FOUNDATION

In the not-too-distant past, school person-
nel usually made educational programming
-decisons for all students, informing parents
only after a decision was made. Handicabped
children were placed in those special /
classes or programs the school felt were
appropriate. Frequently, parents were not
‘notified before their children were eval-
tiated. Often, they were not consulted until
after a sp®cial placement was determined.

PRRENT CONCERN During the 1960s and 19705, parents of handi-
' ‘ capped children began to recognize that they
should be consulted with regard to their
- children's education. They maintained that
in gpome cases schools were abusing their
scretion as educational decision-makers.
They argued that many students were being

evaluated and placed }p special programs
r . '

[ [N
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LEGISLATIVE ACTION

» .
i

without appropriate supporting data, and
that some were being classified on the
basis of tests and procedures that were
culturally and linguistically discrimina-
tory. ' '

Parents alleged that children were some-
times misclassified and placed in educa-
tional programs that didn't meet their
needs or prepare them for life. The in-
appropriate labelling and segregation of
mildly handicapped children was perceived
to be stigmatizing and to encourage self-
fulfilling prophecies. Many seriously
handicapped children, on the other hand,
were placed in institutions that offered
minimal education and training, or were
enrolled in private schools by their
parents at considerable expense.

In addition to voicing their concerns to
the schools, parents and their advocates

v appealed to the courts. Gradually, it was

recognized by lawmakers as well as educa-
tors that classifying a child as handi-
capped and placing him or her in a special
class or institution could have potentially
negative consequences. Moreover, under-
taking such actions wihout parental know-
ledge and consent was depriving parents of
their right to due process.

 EE EEE BER

DUE PROCESS 1S...

vee @ constitutiongl right guaranteed by

the Fifth and Fourteenth Amendments which
assures fair procedures are followed to
protect important individual interests. In
the area of special education, due process.
requires that a person: (1) be given notice
that an action involving special education .
is pending; (2) be provided with an oppor-
tunity to be heard regarding. the action;

(3) be given the chance to make an informed
choice about whether to acquiese to or
contest the action; and (4) have disputes
resolved by an impartial decision-making
authority after both parties have presented
their full case.)




Over the years, in case after case, the
courts ruled in favor of parents and ordered
L ‘schools to comply with the concept of due
process when identifying, evaluating and
placing children in special education. As a
‘result of this "quiet revolutian,” all but
. : ‘ ‘'two states had adopted some sort of manda-
v ) tory law regarding the education of handi-
capped children by the time the federal
* ) . " Education for All Handicapped Children Act
- ' betame law on November 29, 1975.

P.L. 94-142 The Education for All Handicapped Children
° Act, then, is the culmination of years of
‘ ' reflection, investigation, litigation and .
lobbying by parents, school personnel, and
other advocates for handicapped children.
This piece of landmark legislation has
several major purposes, including:

e To guaraﬁiee a free, appropriate
educational program to all handi-
capped children.

e To ensure due process in the
making of decisions about educational
programming for handicapped children.

® To establish clear management and
auditing requirements and procedures

regarding special educatipn at all ., . R
levels of governme2§;x~/}p . . ) .

e To support the special education -
. efforts of state and local governments
R " with federal funds.

Section 504 The intent of P.L. 94-142 was strengthened
by Section 504 of the Vocational Rehabilita-
tion Act Amendments of 1973 (P.L. 93-712).
Section 504 is a mandatory civil rights
statute designed to:

o 'prohibit discrimination against
‘ . handicapped people in all institu-
! . ) tions ‘receiving federal financial
assistance

' ‘fic‘ -and-

® provide a.free and appropriate
public education to all handi- -
capped children. .

e




Though brief. in actual lanLage, the

implications of this statute are far-

reaching, for federal funding can be with-

held from state or local agencies in Vviola-

tion of Section 504. ‘ g N

P.L. 94-142 and Section 504 contain similar

i . : and parallel concepts. However, it is

P.L. 94-142 that specifies what education.
for hnndicnpped children should include’ and
how it should be provided. The material
1n this handbook, thetefote, is based
ptimarxly on,the due process provisions of
P.L. 94-142 -- and specifically on parents’
right to be notified and-to grant (Ot
withhold) consent.

PARENT NOTIFICATION The theme of patent notification is a highly
significant feature of the P.L. 94-142
due process provisions. Parents must be
notified in writing:

e before a child is identified,
-evaluated or reevaluated

e before the meeting to debelop,
n change, or review a child's special
i - education program . v

e before a child is placed in a
‘special education program

e whenever a child's program or place-
ment is changed or terminated

‘e whenever parents' request for an
- evaluation, initial placement, place-
ment change, or specific special
. Rt education services is denied.

£




DUE PROCESS PROVI§IONS OF P.L. 94-142
=

Parents Must: R Schools Must:
WRITTEN NOTICE of (1) the intent .
or refusal to involve a child in ¢
the special education process

Receive ' —9 through identification, evaluation, é—Ptovide

. placement, or provision of special ‘

education services, and (2) any ‘
changes in the student's program ‘ -
or placement. )

w

WRITTEN CONSENT before a child is . K

-9 initially evalﬁated or élaced .in <— Obtain _ '

special education.

Have the PARENT PARTICIPATION in the
opportunity —> meeting at which their &ild's < Facilitate
for 1EP is developed or reviewed.

PARENT RIGHTS, including the

right to examine their child's

school records, request an '

. indépendent evaluation, and

Be informed : init‘.iate a due process hearing; éNotify parents
in writing of éand STUDENT RIGHTS, including in writing of

confidentiality of records, fair

and impartial evaluation, and

placement in the least restric-

tive environment.




RIGHT$ OF SCHOOLS

__ROLE OF PARENTS

Active

1 4';;)@
Passive %

Although the law may seem to be on the
side of parents, it is designed with the
- best interests of the special needs child
in mind. For that reason, schools are
guaranteed similar rights with Yespect

to initiating a due process hearing.

SCHOOLS HAVE THE RIGHT TO REQUEST A DUE
PROCESS HEARING IF...

...parents fail to respond or
refuse consent to an evaluation.

...parents request that the school
pay for an independent evaluation
and the school wishes to contest
that request.

...parents refuse to accept the
special education program proposed
by the school and do not request a
due process hearing.

.

Some requirements placed on schools by

P.L. 94-142 are designed to give parents
the opportunity to play an active role in
their child's education == working closely
with the .school, raising questions about
things they don't understand, expressing
their goals and preferences for their child,
offering suggestions for possible instruc-
tional strategies, and voicing agreement or
disagreement with program and placement
decisions. However, not all parente of
handicgpped children take full advantage

of their rights or become involved in.their
child's education to the degree that the
law makes possible.

Some parents participate passively «- attend-
ing parent/school conferences but functioning
primarily as observeﬁs, accepting the informa-
tion provided by the school but not seeking
more, providing background information about
their child but never voicing agreement or
disagreement. Other parents participate

even more peripherally, confining their
involvement in their child's special educa-
tion to granting consent when requested.

2
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Sometimes -parents remain withdrawn because
they are confident the school will do the
right thing for their child. Other times
their limited participation is because ...

Stumbling Blocks

]

’ u
.ssthey don't have time or can't get
away from work

...transportation, babysitting, or

. other logistical problems stand in
the way
A . " +esthey are intimidated by school .
' ' professionals, terminology, or
procedures : '
- sssthey feel they have nothing

to offer.

Fortunately, &1l of these stumbling blocks
can be surmounted with positive ‘school

action.
ROLE OF SCHOOLS ‘ ~ Like parents, schools can also assume a
' “ variety of roles in assuming their
Active / responsibilities. They can take a facili-

tative role in informing and involving
parents -- i.e., supplementing written
d ~ notice and consent with other written
materials and interpersonal .contacts, and
helping parents fully exercise their rights
Passive and fulfill their responsibilities: Or,
g schools can confine themselves to meeting
“ the basic requirements of the law -- i.e.,
; providing for written notice and consent.

Stumbling Blocks , Some schools may be reluctant to adopt a
“ N more active role in involving parents. This
may be because of...

«ssthe additional time and expenselg -
involved '

.ssthe new skills reqﬁired of school
staff =

.«.the lack of precedents for actively
involving parents in educational
decision-making

.«.an emotional reluctance to work
,Closely with parents who may be angry,
demanding, uncooperative or apathetic.

Fortunately, in this case too, the walls
can come "tumbling down."




BENEFITS OF PARENT
INVOLVEMENT

Information °

<

Parental
Support

Problem
Resolution

. Appropriate
Education

In the short run, developing and imblcmen-
ting strategies to encourage active parent
participation can be time-consuming and
demanding. In the long run, however, most
schools find that the benefits fg§r outweiigh
the costs. Among the advantages of a
special education planning process that
actively seeks.to inform and involve parents
are the following. -

. The school gains access to the unique prac-

tical and personal information that parents
acquire through living with their children

and watching them grow up. This kind of .
background information can assist school '
personnel greatly 'in the special education
assessment, programming and placement

process.

Actively involved parents usually assume more
responsibility for working with their child-
ren at home, thus“mgsuring that the special
instruction that takes place at school is’
reinforced in the student's daily living
experiences. ' '

When an open and rmutually respectful working
relationship with parents is established as
soon as a problem is suspected, the number
and intensity of confrontations with parents
may be reduced. Problems can be identified
and resolved before they reach the crisis
stage.

When those persons responsible for a child's
formal education and the parent(s) or
guardian(s) overseeing the child's general
development work together as a team, the

'individual special needs of the child are ’

more likely to be met.

For these and other reasons, many schools
provide written notice and request consent
as part of an overall effort to improve
communication nnenggablilh cooperation.

The due process provisions of P.L. 94-142
and Section 504 provide general guidelines
for assuring that the constitutional rights
of hlndicnpped\g;iégren and their parents
are met. Many o e details involved in
implementing these laws, however, are left
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to the discretion of state and local . .
educational agencies. What does "informed
s consent” really mean? what kind of language
should be used to assure that the notice is
"understandable to the general public?”
. These are some of the guestions you must
® ‘ answer for yourselves. In addition, you
' must decide .to what degree you wish to
supplement the legal requirements regarding
parent involvement, and you must find ways
] to integrate the new procedures and policies
' into existing systems.

4

" MEETING THE CHMLENGE The real challenge of implementlng the new
” “ : laws, then, rests with state and 1oca1
school personnel. As the front- line
managers, you hold the key to the success
or failure of P.L. 94-142 ‘and Section 504.
It is up to you to translate the legal
mandates into educational practices, and
to encourage effective parent participa-
tion.
‘

This handbook is designed to help you
develop and implement such policies and
practices. In the end, though, your success
or failure will depend on how committed you

. are to the concept of involving parents ¥
in the special education decision-making
process, and to the goal of satisfying the
spirit as well as She letter of the law.




‘ BUILDING STEPPING STONES
, : <

-

As you well know, déveloping an. appropriate
educational program for a child vithhlpecial
needs is a complex and continudus ,process.
This planning process begins with the formal,
or informal identification of a child who is
not benefitting from the school's regular
program. The process continues until the
child no longer needs special assistance.
Often, the planning process is needed
throughout- a student's school life.

L3
——

The everpresent goal of the special educa-

tion planning process is to provide a
handicapped child with a free, appropriate
public education. 'To achieve this goal, the
planning process includes a number of major
stages at which different decisions are made
and somewhat different school staff involved.

‘

Although there are variops ways of

defining these stages, this handbook
we refer to seven stages. :
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IDENTIFICATION . ~ “
: In which a formal or informal: search process revehls that a
M ¢hild may be handicapped, and he or she€ is referred for an

initial screening and/or camrehensive evaluation. .

EVALUATION
In which parents are notified of the school's proposal to evalu-
‘ate their child and, if the parents consent, the child is evalu-
ated and his or her eligibility for special education determined.

In which an individualized education program outlining the goals,
objectives, and special education services appropriate for the

child is develbped (considering:- the results of the ‘evaluatiop,
and at a meeting to which parents must be invited).

¢3

PLACEMENT
In which an appropriate least restrictive environment for the
child is determined (based on the IEP), and parents are noti-

PROVISION CF SERVICBS

In wh;ch the special education services described in the 1EP
sented.

In which the child's educational progress is reviaved his ar
her continuing need for special services reassessed, and -
necessary modifications in the IEP and/or placement made (at a
meeting to which parents must be invited). “

REEVALUATION “
In which parents are notified that their child is to be evalua-
ted again, the child is reevaluated to determine continued eligi- i
bility for special education, a new IEP is developed (at a N B ’
meeting to which parem.s must be invited), and parents are noti-
in placement or program.




STEPPING STONES

INFORMATION NEEDS

Within each of these seven stages occur a
detailed set of activities == the "stepping
stones” in the special education planning
process. Some of these stepping stones are
educational activities performed® by “school
staff -- e.g., evaluating a child. Others
involve required or recommended parent }
notifzcntion prlctxces -= e.g., delivering

written notice of the intent to evaluate a
child.

.
-

The focus of this handbook is‘on

those stepping stones that lead to parent
notification. . -

The particular notification mechanisms used, .
and their timing and seqyence, vary from

school district to school district. Even
within a single district, variation may >
occur to meet the needs of particular

parents. In all cases[ however, the ulti-

mate goal is to develop an appropriate
educational program for a handicapped ,child.

In order to do this, parents and school must
share with each other certain basic 1nforma-
tion. 1In general, the information that’is .
shared by parents and school in their "
’coopeiatiVe effort to;plan the educational
program of a handicapped child can be
clustered into six main areas.

'INFORMATION NEEDS OF PARENTS AND SCHOOL

The Nature of the Child's Educational
Problems and Needs :

-

2, %%e Naturk of the Educational Action,
Program, Service to be Provided

3. ° The Special Education Process X

'Parent/Student Rights and Procedural
Safeguards L '

Logistics and other Information to
Facilitate Parent Involvement in the
Decision=Making Process

Resources Available Outside the School




l ﬂ ’ ) As you will see in the chapters that
) : ' follow, certain information in each of
these categories must be included in the
written notice to parents. Other informa- . »
. tion has been found by many schools to be
helpful to parents, and sharing it is
therefore .recommended as professionally

v ° “ ) responsible practicel . A wide. variety of
: o mechanisms, both written and interpersonal,
* exists to.communicate this information.
| ~
' . ¢
' ‘
~ -
¥
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WORKSHOP ACTIVITI1ES

v \
1]

. The material included in this chapter could be incorpofated
into two types of workshops: ' *

= Y

® e a single tworhour workshop designed to provide

teachers and school staff with a general overview
,of the stages in the special education planning : ‘ -
process and the due p{Pcess requirements of the law; o

e the introductory session(s) in a series of workshops
on notification dbsigﬁed to provide appropriate school
administrators and specialists with in-depth knowledge
and practical skills. .

B

Depending on the time available and the information needs of your staff,
you can pick and choose from the following activities.

)

¢ ACTIVITY #1: INTRODUCTION TO NOTIFICATION

A
U

-

Purpose: To orient pargicipants to the stages in the
special education plaﬁﬁing process and stimu-
S late discussion about how parents can be noti-
fied at each of these stages . ‘ -

Time: * 45 minutes

Material: STEPPING STONES Slide/Tape and Discussion
Guide (pvailable from your Regional Resource

Center) - ™\

The STEPPING STONES Slide/Tape follows the parents of Larry Johnson,
a 10 eqr-old learning disablgd boy, through the major notification points in
the/special education planning process. The school shown not only meets the
lejal requirements for prior notice and consent of parents, but also makes
additional efforts to ensure th?t parents are fully informed and involved in

the planning process. °

1. Show the slide/tape to patticipants and use the questions
and activities suggested in the accompanying discussion
'guide to prepare participants for viewing the slide/tape
and to initiate discussion afterwards. . . s

4




2. The slide/tape illustrates three types of reactions
that many parents have during the special education
planning process: ' ‘ '

L] prise and anxiety upon hearing the school
wants to evaluate their child;
e concern about the stigma of special education;

e ' fear that the child will be isolated and
separated from friends. -

Since theéé issues are important ones that will come up again ‘ ¢/

in these materials, you may want to identify -them and discuss
them briefly with patticipants at this point.

ACTIVITY #2: DUE PROCESS AND NOTIFICATION

Purpose: To help participants understand the purpose of
the legal requirements for notice and consent in
terms of the concept of "due process"”

Time: 15 minutes
' Material: /Cobies of "Due Process Provisions of
P.L.:94-142" (page 5)

[

Much of the confusion about written notice and consent has its
roots in misunderstanding about the underlying purpose of the legal require-
ments: to protect the constitutional rights of handicapped children and
their parents through due process.

1. Based on the information provided on page 2, define due .
. process and explain how it applies to special education.
Note the 'school's rights with respect to initiating a . .
due process hearing (page 6), and emphasize that the.
ultimate beneficiary of all the P.L. 94-142 due process
" provisions is the special needs child.

2. Summarize by distribut¥ng and discyssing copies of
"Due Process Provisions of P.L. 94-142."

~ .




ACTIVITY #3: PARENT INVOLVEMENT IN THE SPECIAL
EDUCATION PLANNING PROCESS =

Purpose: . To develop an appreciation of the benefits of
- parent participation in the special education
® , . ' < planning process, and come up with ways to
overcome some of the barriers to their active
involyement i

Time: - 45 minutes

Material: Paper and pencils

As a result of the recent legislation, parents of handicapped
children are now involved with the school in making decisions about their
. children's special education. School staff may be at different levels of
«. Aawareness with respect to how parent participation can benefit the various
parties involved, and this can affect the success of their efforts to
inform and work together with parents. -~

1. Have participants break up into small groups. Pro-
vide the groups with paper and pencils, and give them
15-20 minutes to discuss and come up with two lists:

(a) Benefits of Active Parent Involvement in the
special Education Planning Process.

'(b) Barriers to Active Parent Involvement in the
Special Education Plahning Process.

The first lfét should include specific contributions
parents can make. The second list should include
personal feelings and attitudes of both parents and
*school, practical and logistical problems, and
language and cultural barriers.

2. Retonvene as a full group, and have each of the small
“ groups share their lists. Make master lists of the

o benefits of and barriers to active parent involvement
on a blackboard or large pad of .paper, and discuss
each one.  In discussing the benefits, encourage
participants to share their own experiences, includ-
ing how much extra time and effort on the part of the
school is required to involve parents. In discussing
the barriers, talk about the degree (or varying degrees)
of parent involvement in your own school or district,
_what degree of parent involvement is desirable, and how
this involvement can be facilitated and barriers over-
come.

~

34




#4: STAGES IN THE SPECIAL EDUCATION
" PLANNING PROCESS

ACT

To provide participants\with a perspective.-on - - -
the purpose and flow of pecial education

planning process, and on where-and how notifica-
tion fits into this process

>

RS

30 minutes

Time:

Material: "Stages in the Special Education Planning Process"
: {page 11)

The major activities that must take place to provide a child with
'pecial education services are the same in all schools. However, these
activities =-- or stages -- may be defined dlfferently from state to state
or school district to school district.

1. Hand out copies of "Stages in the Special Education
Planning Process,” and compare this general delinea-
tion of stages with the overall process in your school
or district.

2. Prepare a flow-chart outlining the general stages and
specific activities that make up the special_education
planning process in your school district. Distuss with
participants: :

® how each stage is dependent on the preceding stage
and, at the same time, affects what happens in the : -
following stage;

@ the general categories of information that are
shared by parents and school in each stage;

e special problems that occur at any of these stages
with regard to notifying and/or involving parents,
and how these problems might be solved.

17 | '3‘2”




CHAPTER TWO

RN

WRITTEN NOTICE AND CONSENT:

WRITTEN NOTIFICATION: SPEAKING IN YOUR OWN WRITE

Some school staff regard the wri;ten
‘notice and consent requirements as stum-
bling blocks to the performance of their
proper educational duties. owever,.

. because it facilitates communication'

between parents and school, written
notification actually helps school staff
move closer to one of theif. major goals:
the provision of an apprOpﬁﬁate education
to all children. :

By providing crucial rmation in a
clear, complete and timely way, written
communication can pave the way for the ¥
interpersonal interactions that follow.
It can lay the groundwork for making
decisions that satisfy, everyone involved.
Moreover, written nog[&ication that is
thought£fully and sensitively written can
_convey the school's understanding and
support, and in this way strepgthen the
parent/school relationship.’ . SBuch a rela-
tionship is one of the first steps in
ensuring that a handicapped child is able
to make the most of the educational oppor-
tunities available.

For these reasons, written notification
is not a stumbling block, but an important
stepping stone.

UNDERSTANDING THE BASIC REQUIREMENTS

To meet the basic requirements of the law
regarding notice and consent, schools
must :

e Notify parents of handzcapped children
in writing of major special educational
actions proposed or refused for their
child;

e Secure parents' written, informed con-
sent before proceeding with certain
initial a&ctions; and

e Meet specific content, language and

format criteria for both written notice
and consent.

33
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COnfulibn and nilundérltnnding about these -
requirements most often have their source
in two questions:

e When are notice and consent required?

L
e eem— e s e—e- - - - - - ¢ -What must they -include?-- - - - —— oo
' WHEN ARE NOTICE AND For both notice and consent, the regula-

CONSENT REQUIRED? tions for P.L. 94-142 specify when these
safeguards must be provided.

* WRITTEN NOTICE MUST BE GIVEN TO THE PARENTS
OF A HANDICAPPED CHILD A REASONABLE TIME
BEFORE THE SCHOOL:

e Proposes to initiate or change...

eesidentification

.ssevaluation

+s.educational placement

.ssprovision of a free, lpptOptiate
public education.

. = oxn =,

® Refuses to initiate or change...

eesidentification
.s.sevaluation
—- : — -.~.eéuea&e&&l~—pl&ceme — - —— —
' ...provision of a free, appropriate
public education.

. Provision of a free appropriate public
education is defined as special educa-
tion and related services provided in
conformity with an 1ndividu|11zed educa-

¢ tion program.

WRITTEN CONSENT MUST BE OBTAINED FROM -THE
PARENTS OF A HANDICAPPED CHILD BEFORE THE
SCHOOL

e Conducts a preplacement evaluation;

® Initially places the child in a
pregram providing special educa-
tion and related services;

‘ _ e Discloses personally identifiable
l o o - information to anyone other t:;?//
| . . those involved in the provisio

< g o : of special education and related

[ . services to the child. ’

Q ‘ » . °1 9 J‘i R -




These legally defined occasions when

written notice and consent are required

can be further considered in terms of the A
seven special education planning stages.

Identification A PUBLIC ANNOUNCE"ENT IS REQUIRED:

® Prior to the school's initiating a
formal, school-wide screening activity.

The occasions referred to here include:
school-wide vision or hearing screenings;
community-wide preschool "round=ups"”

that involve physical, educational and '
psychological examinations of children in
public pre-school programs; and the review
of school-wide standardized achievement test
scores or minimum competency test scores.
The public announcement required for these
activities is different from the personal
notice required by P.L. 94-142. : The publac
announcement should describe the event that
will occur and indicate the date, time and
place. It would also be good practice to
(a) indicate what actions will be taker

+ regarding-those students whose screening

results appear to be out of the normal
range, and (b) what rights parents have
to withdraw their child from participa-
tion in the screening program.w

Evaluation ' NOTICE IS REQUIRED:

Prior to the school's conducting a
preplacement evaluation.

If the school denies a parent's
. request to conduct a preplacement
i evaluation.

-

If the parents are the source of their
child's referral, they must be notified

in writing if a decision is made by a
screening committee, principal, or other
- school staffperson to take some action
other than a comprehensive evaluation,
since this decision is, in effect, a denial
of the parent's request for an evaluation.

20 35




& e T

IEP/Placement

page 27).

CONSENT 1S REQUIRED:
® Prior to the school's conducting a
preplacement evaluation. 1

@ Prior to the school's obtaining
records from outside agencies and
professionals.

The need to obtain a child's records’ from
an ocutside agency or professional usuajly
arises during the evaluation stage. How-
ever, it may also occur during the identi-
fication stage if outside records are
reviewed as part of the screening process.

"

NOTICE IS REQUIRED:

e Prior to placing a child in a special
education program and providing
special education and related services
in conformity with his or her IEP.

e When the school determines that :a
child—isnot handicapped; is—in - -
eligible for special education and
related services, and conseguently
does not require an IEP or placement
in a spepial education program. !

e VWhen the school denies a parent's
request for a specific special
‘education placement or related
'services. P

/
i

The written notice requirements regarding \
the initial placement and provision of
special education and related services

are usually satisfied in the same notice.
Providing pgrents with a copy of their
child's IEP will not satisfy these require-
ments unless the IEP contains all the
required content elements of notice (see

21




When the school refuses to ﬁrovfde/a
specific placement or special education

'services, this is, from the plrents

perspective, a deninl of the provision
of a free lpproprinte public education.
Written notice is required even if parents
are present at an IEP meeting and under-
stand the reasons for the sclool's refusal.
Of course, if parents withdraw their request
and agree to the school's proposed placement
and services, written notice‘}s not requireéd.
! /

CONSENT IS REQUIRED:

When the school initially places a
handicapped child in a program provid-
ing special education’ and related ser-
vices. ) L ey
When the schotl is asked to disclose
information td outside agencies or
professionals |other than those who
participated in the evaluation or who
will provide ~pecial education servicés.

Sy

Consent to place‘ent may be given by having-

Anaxgn:s.nigngan_lEE_igﬁgh.#IEp—incluées

Provision of
Services

information on thk initial placement which

meets the requirebentq,of consent.

NOTICE 1S REQUIRED:

e When the lchooly~roposes to ‘change or
refuses to change\a child's special
education placement or related services.

If changes in a student's placement or
services are necessitated\prior to an annual
review, parents must be notified in writing
of the proposed changes and\ invited to an
1EP meeting to discuss the changes. The

meeting, or delivered after the meeting
has occurred. Again, sending parents a
copy of the revised IEP will nqgt suffice .

22
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as written notice unless the IEP is accom-
panied by a full explanation of the changes
and a description of parents' rights. If
parents request a change which the school
| : o cannot or will not implement, written notice
| of the denial is required if parents persist
. e in their request after the IEP ‘meeting.

Review NO'éICE 1S REQUIRED:

® When the school proposes éo change a
thild's special education placement
or related services.

e When the school denies parents' reguest.
for a change in the student's special
education placement or related services.,

when the school proposes to dismiss a
student from special education.

1f parents are present at the 1EP meeting,
or participate in some other way and have
an opportunity to obtain & copy of their
child’'s new 1EP, then written notice of
, ! V the differences between the present and \ew
_—_——— ____ __1EPs is not required. Written notice after
_the annual review is meant to: (1) inform
parents who did” not attend or participate in
the, meeting; and (2) provide parents with
wrltten documentation of any praposed
placement change. Thus, notice is required
only if: (1) parents are not present at the
IEP meeting; or (2) there is a change in
‘ : placement. . Written notice of the proposed
change in placement may be sent prior to the
annual review meeting, given to parents at
. the meeting, or sent after the meeting.

I1f parents are not present or do not
participate in the annual review, sending
; the revised IEP with an explanation of
Jz any changes in placement or services and
a description of parents' rights will
suffice.

2}’ é;é,
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$ “ ‘*ffaviqing written notice of termination
: does not relieve a school from invitin
parents to an IEP meeting at which th
possible termination is discussed. A
~ notice of proposed termination may be
A C combined with an invitation to an IEP
- meeting or may follow that meeting.
Written notice of termination is-
required whether or not parents attend \
the 1EP meeting. e '

.

Reevaluation ' NOTICE IS REQUIRED:

when the school proposes to conduct a
reevaluation of the student. .
‘ .

wWhen the school denies a parent's
request to conduct a reevaluation.

The school cannot deny a parent's reason-
able request for a reevaluation; but if the
school believes the request is unreasonable,
it must provide written notice of its denial
to the parent.

24
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Announcesment of General

Screening

Evaluation , Notice of Preplacement | Consent to Pre-* “ .
Evaluation placement _Evaluationo

Notice of Intent Not to Consent to Release

Evaluate “ - of Records
1EP/Placement Notice of Initial : Cms‘ent to Initial

Placement Placement

Notice of Nonplacerment _ Consent to Release ' ot
of Records

Notice of Intent Not to
Provide a Specific
Placement or Related
Services

orovision of Notice of Change in
Services Placement or Related
: __Services

Review Notice of Change in
Placement or Related
Services

Notice of Intent Not to -
Change Placement or
Related Services

Notice of Termination
of Special Education -

; | Reevaluation Notice of: Regv&xatibn

-
Notice of Intent Not to

Reevaluate
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'WHAT MUST NOTICE The P.L. 94-142 requlations specify what
INCLUDE? content the written notice and request for
consent must contain, and establiﬂh some
requirements regarding how the notice and
request for tonsent must be formatted and
- delivered. These- regquirements apply to oo
- B . , ~ all occasions for which notice and consent
are required. In addition, general legal :: . s e .. .
., ~——custom and usage impose other require- )
s  ments for both notice and consent.

) A It is good legal practice to include all
' ‘ ) required content in the notice itself,
although more complete information on
individual items may be provided in
s : . supplemental brochures. Each notlce ‘,“ P
- should be complete in itself; parents
should not have to refer to previous
s notices for information that is required
within the current notice. However, if
the notice itself is basically complete, A
parents may be referred to brochures
received earlier for more complete .
descriptions.

The exact content and format of a notice .

will depend on the specific notification oo
point. However, in all cases, there are

some general requirements that must be

satisfied. )




)

The notice must contain: t

The notice must be

GENERAL NOTICE REQUIREMENTS

Content

A description of gpe proposed or refused act;on. § 300.505(a)(2).

An explanltlon for ihe proposed or refused action. § 300.505(a)(2).

A description of any optzons that, were considered ,
and the reasons why those options were rejected. § 300.505(a)(2),

A descriptien of each evaluation procedure, test,
record or report used as a basis for the proposed
action. . . § 300.505(a)(3)«

-

300.505(a)(1).

§ 300.502.

--ppportunity to eiamine records

--independent educational evaluation ... § 300.503.
--prior notice of evaluation and ees - §§.300.5041a);
reevaluation’ . - X 30b.505.
--written consent to preplacement ... §§ 300.500;
evaluation’ ’ T 300.504(b)(1i).
--prior: notice of program/placement Lo ~ §§ 300.504(a); .
change J S 300.505.
--yritten consent tb initial plecément oo §§ 300.500;

300:504(b)(ii).
300.506 - 513.

--impartial due process hearing and
_appeal

--fair and impartial evaludtion = .o §§ 300.530 - 532;
. g . . ' 300.534 . Eia

--placement in the least ces - 88 300.533;
restrictive environment ' 300.550 - 556.
f-eonfidentiality of records o §§ 300.560 - 574.
. . . e S - R Ca e e e .
‘Format

s

Written in language 'understandable to the .
general public. - § 300.505(b)(1).

Provided in parents' nati&e language o}‘opher
mode of communication used by parents. - § 300.505(b)(2).

This list of requirements is based on the regulations for
P.L. 94-142, and the legal citations refer to Title 34 of. the
Code of Federal Regulations.

27



As we- have seen, the need for written
notice that meets these content and
format requirements occurs at 11 occa-
sions in the special education planning
profess. Two of these occasions:=-
notice of preplacement evaluation and
notice of initial placement == are gener-
ally the most complex in terms of informa-
tion exchangeqd. They are also the two
points where written consent is required.
For these reasons, they will serve as

the focus for the discussion of notice

in this handbook.

To begin, let us look at each content
and format requirement as applied to
Notice of Preplacement Evaluation and
Notice of Initial Placement. ‘

¥

Notice Content

Description of " THE PREPLAC 'EVALUATION notice

-Proposed Action should indicate that the evaluation
will cover severa}y areas of functioning,
use a number of djfferent tests or proce~-
dures, be individ8ally administered, and
be used for educational purposes. The
description should include assurances
that the evaluation materials and proce-
dures are valid for the purpose(s) for
which they are used, and that all tests
and procedures will be selected and
administered in a manner that does not
discriminate on the basis of race, cul-:
tyre, or sensory/manual/speaking impair-

nt. The -apgific evaluation procedures

In cases where the actual tests to be given '~
to a student are not ‘known in advance, the
school must give parents a description of

the general kinds of tests that will be

used -« #.g., “"an individually adminis-

tered test of general intelligence to

measure abilities such as being able to
remember numbers and knowing the meaning

of different words." . .

'Finally, in order to alert parents to
both potential benefits and possible
adverse consequences, the notice must
inform parents that the purpose of the °
evaluation is to determine whether or

- ,
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Expianation for the
Proposed Action

-

. school day.

‘help”) does not meet the legal require-

‘the resource teacher will work with the

~placed within that program.

' In the case of the PREPLACEMENT EVALUATIOK |
. notice, the rationale should be stated in

u {

not their child is eligible for special

education services. In certain communi-

ties, being classified as needing special
education may be viewed as stigmatizing.
Purthermore, receiving special education

services may involve special instruction .
that separates the thild from the regular .
class program for some portion of the

For these reasons, the use

of euphemisms to indicate the purpose of

the qvqlua;ion‘(e.g.,,"yout child may

have a reading problem requiring special

ments.

In the case of the notice of INITIAL
PLACEMENT, the proposed action should

be described in at least one or two
sentences. For example, the description
of the proposed placement might read:

"The placement is in an LD resource class
for 45 minutes a day, during which time

student on the reading goals and objec-
tives indicated in the IEP. The resource
teacher will also provide the teguiat
teacher with special reading materials.”
Some schools supplement the description:
of the proposed placement with a brochure
describing the range of -services and
opportunities available to students

terms of the child's current difficulties
with some aspect of the regular education
program. Tests and other procedures that
support the decision to evaluate may also
be mentioned.

In the INITIAL PLACEMENT notice, this -. e e
criterion is met by stating that the
results of the evaluation and the child's
1EP indicate this placement is apptoptiﬁ}ﬁ,
and explaining why. In other words, the
evaluation results and IEP content must

be summarized and related to the placement.
This can be brief. For example: "Your
child's evaluation results and 1EP indicate
that s/he requires continued assistance in




language skill development. This
assistance is available in the resource
class.” “
Description of Any Options - In the PREPLACEMENT EVALUATION notice, .
Cqnsidered and the Reasons a description of options considered and
Why Those Gptions Were " rejected might be phrased in terms of
Rejected non-special education activities that
were undertaken with the child but proved
. é _.unsuccessful, and other interventions that
P , were seriously considered but rejected.
- For example, if a child was referred for
remedial reading but not accepted, then .
. the referral and reason for rejection ’
. : should be noted.

In the INITIAL PLACEMENT neotice, what
would suffice is a summary statement
such as:  "We considered placing your
child in a less restrictive placement
such as a resource class, but this would
not have permitted the same level of *
- intensive, individual instruction as our
‘ full day program offers.”
Description of Each Generally for the PREPLACEMENT EVALUATION,
Evaluation Procedure, the tests, records, reports and other
Test, Record, or procedures that form the basis for the , .
Report Used as a Basis decision to conduct an evaluation consist
for the Proposed Action " ' _of teacher reports, observations, work
‘assignments, teacher-designed tests,
~curriculum publisher tests, and group
. achievement, vision, hearing, or :intelli-
-gence tests. It is not necessary to - C o
indicate the results of these tests, only
to ianEite which sources were used as a
basis for the decision to evaluate. An
evaluation by an outside agency, private
physician or psychologist may also be .
the reason for the school's decision to . ... -~ . .-
conduct a preplacement evaluation.

In the case of the INITIAL PLACEMENT

-7 ; notice, many districts provide a written

- ) sulmary of the evaluation, thus meeting
this requirement as well as the one to
describe the rationale for the placement.

\




Procedural Safeguards
Available to Parents
and Children

;‘Hritten in Language
"“tUnderstandable to the
_* General Public )

i

Pull Explanation of All Because the PREPLACEMENT EVALUATION

notice is a legal document, this informa-
tion should be provided on the documerit
itself. It is acceptable, however,
to outline parents’ rights on the notice
. and describe them in more detai]l in a
separate, attached brochure. The notice
should include pracical details on how to
access records and, especially, how to
obtain an independent evaluation at the
school's expense, since the rules and
procedures for this vary widely.

- These criteria also apply to the INITIAL
) PLACEM;NT‘notice. Although parents who
}-have,xecexvadrn~p:ep1aggment_ggglng;ion

! notice have been notified of their
. rights, each notice must contain a full
. statement of parents’ rights. Some of
‘ these rights become more important when
the evaluation has been completed and
decisions are being made regarding
eligibility, program, services, and
placement. The rights to confidentiality
of records, an independent evaluation,
and a due process hearing should be
emphasized here. And two important
aspects of the right to an independent
evaluation should be clear: (1) the
. right to have the results of an indepen-
 dent evaluation considered in determin-
. | ing eligibility, developing the IEP, and
selecting an appropriate placement,
regardless of who pays for it; and
(2) the right to have the school under-
write the cogt of the independent eva-
luation if the school agrees that its
evaluation was incomplete, inaccurate,
or in some other way unsatisfactory, or
‘ if a hearing officer establishes that-:
~—=iw . the schoal should pay for it.

Notice Format .

This criterion is somewhat judgmental.
However, in both the notice of PREPLACE~
MENT EVALUATION and INITIAL PLACEMENT,
as well as all other notices, it can be

- ‘ satisfied by bearing in mind that t@e
general population .reads, on the average,
at the fifth grade level. It is also

Y 1 - 4y




—

Provided in Parent's
Wative Language or
Other Mode of
Communication Used
By Parents

WHAT MUST CONSENT INCLUDE?

T

important to define or to avoid using
technical terms with which the .qeqeul
public may be“unfamiliar -- e.g., "due
procesl' or 'loa-t reltrictive environ-
‘ntt '

This requirement is met-by having notices
available in the variety of lapguages com-
monly used by the families in the school
district. PFor parents who cannot read the
printed word or whase native language

is rarely encountered, a special written
or verbal translation will be necessary.
If the notice is translated orally or by
other means, care must be taken that

~——~——parents—undeft%tné~%he—eea%ea%_e£—ehe

»

notice.

Once again, the specific situation will
determine the precise content and format,
but several basic requirements must be
met.

32




' ’ *
GENERAL CONSENT REQUIREMENTS

Content

request for consent must contain:

A statement that parents have been fully informed
of all information relevant to the proposed action. 300.500.

A statement that parents understand and agree in .
writing to the proposed action. ; 300.500.

A description of the activity to which parents
are consenting. 300.500.

A list of the records (if any) to be released
and to whom. 300.500.

\J&;tatement that parents understand granting consent
'is voluntary. , 300.500.

A statement that parents understand consent
may be revoked at any time. 30G.500.

Format

request for consent must:

Be writter. in parents' native language or other
mode of communication used by parents. 300.500.

Provide a place where parents can indicate
they do not consent. u § 300.500.

Provide a place for a parent's signature. “ ~ § 300.500.
Provide a place for the date.

Allow parents to retain a copy.

A}

This 1list of requirements is based on the regulations for

P.L. 94-14?, and the legal citations refer to Title 34 of the
Code of Federal Regulations. Those requirements without a legal
citation are standard legal practice.

ERIC S




List of Records
to be Released
and to Whom

As in the case of written notice, our
discussion of the written consent
requirements focuses on preplacement
evaluation and initial placement, the
two occasions where the request for
consent is regquired.

Consent Content

Most of the content requirements for
written consent are self-explanatory, and
apply to both the preplacement evaluation
and initial placement. There is only one
requirement that merits further comment.

At the PREPLACEMENT EVALUATION stage,
school personnel may need to review
existing records on a child (e.g., records

. from schools the child previously attended
or assessments done by outside agencies)
to obtain additional background informa-

- tion. The request for consent should
contain a statement that parents agree to
the relea of specific existing records
to a designated school staff person.
Parents should not be asked to consent to
the release of records from the evaluation
for which consent is being requested.

In the case of the INITIAL PLACEMENT)~

an outside agency or private school may
be involved in providing services to the
child, and may wish to review the results
of the evaluation or other school reco¥ds.
when appropriate, the request for consent
should contain a place where parents can
agree or disagree to the release of
specific records to designated school .
personnel for this purpose.

- Consent Format

Once again, the regquirements for written
consent are straightforward and self-
evident, and explanation is necessary in
only one instance. '

3




Provide a Place In the case of both the PREPLACEMENT
for a Parent's BVALUATION and INITIAL PLACEMENT, the
- Signature - i ' +« school may proceed with one parent's

. (or guardian's) signature. However,
providing a place for both parents (or
: guardians) ‘to sign eéncourages joint
- . responsibility and recognizes the egual
interest and concern of both partners.

WRITTEN NOTICE AND CONSENT: APPLYING THE BASIC REQUIREMENTS

This section will assist you in

evaluating the ways in which you provide
notice and request consent. Again, for
illustrative purposes, the focug is on .
preplacement evaluation and initial

placement. For each of these notifica-

tion points, you will find: .

S e Checklists that translate the
legal requirements into criteria
for evaluating written notice and
consent.

e Examples of how written notice
‘o and consent can be provided.

The checklists for each notification
- _ point are based on the general content
“ and format requirements outlined and
, discussed on pages 26-35. They list
‘ ‘ : information that must be included to
" satisfy the legal requirements as well as
other recommended information. The legally
required items encompass information required
by P.L. 94-142 (indicated by the symbol
‘ 1), as well as information required by
y ' standard legal practice (indicated by the
‘ symbol ) ). Using the four checklists
presented here, checklists for the other
occasions requiring notification could be
. o v developed.

The examples of notice and consent illus-
trate how the legal requirements can be
translated into written materials. The
numbers alongside the examples correspond




samples for each notification point hav
been included to illustrate what option
schools have in terms of style and format.

T
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A

EVALUATION NOTICE CHECKLIST

)

USE THIS CHECKLIST AS A GUIDE IN EVALUATING CURRENT METHODS OF PROVIDING
NOTICE OF PREPLACEMENT EVALUATION AND IN GENERATING NEW OR REVISED METHODS.

THIS CHECKLIST CAN ALSO SERVE AS THE BASIS POR DEVELOPING CHECKLISTS OF,

~

CRITERIA FOR THREE OTHER REQUIRED NOTICES: NOTICE OF INTENT NOT WO EVALUATE;
MOTICE OF REEVALUATION; AND NOTICE OF INTENT NOT TO REEVALUATE. >

CMECKLIST OF CR!TERIA
for
WRITTEN NOTICE OF PREPLACEMENRT lVALUATIQN K

Content

Does the notice dsscribe the propossd sctivity s s full
and individual eveluation of the child's educstionel needs? .

Does the notice indicate thst ths evslustion will detsrrane
whether or not the child is eligibls for spscial sducstiorn

services?

Doss the notice indicete thst ths evslustior materisls ené

procedures ere fair snd nondiscrimainstory?

/

1s there s description of the procsdurss, tests, records Or
reports to be used in the evslustion?

1s there 3 dc-éttpuon of the retionals for the evelustion?

1s there & dsscription of whst Options tc sr evelustiqr were
cor.sidersd snd why thoss Options were rsjected?

Is there » descriptior of sech ovﬁ:-uon procedurs. tes:.

record, Or report ussd 88 8 basis

r the decision to evslusts?

Is there s full explsnstion of sll the procedursl nuqu-ran
aveiiable to perents end studsnts? Thess 8re:

.
b.
c.
a.
..
f.
9.
h.
I %
3.

opportunity to examins records

indspendent gducstionel eveluetion

prxor notice of evelustion

written Consent to prsplecement evelustion

prior notice of progrsm/plscsment end prograsm ‘placement chenge
written oconsent to initiel plecement ' o
impartiel due process heering end oppnl

fair and impartisl evesluetion

placement in the least restrictive environment =
confidentiality of records

w 9. 1s there an explenation of ths Procsdurss to be followsd
d for parents to access their child's records?

m 10. Is there an explenstion of the circumstences undsr which
' 4 the school will pay ths cost of en indepsndent evelustion?
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11. le there a description of the special education process.
including tha sequence of events that will follow the
granting of coneent to tha evaluation? - \

12. 1s there an explanation of the reasons for and importance of
parental involvement in the Svalustion process?

. 13. 1s there a description of tha evaluation date, tima, place,

- length and persons involved?

is a -choolﬂeontact person named or some other method
suggested for parents to obtain further {n!ornatxon?

15. Are there suggestions for Preparing the child for the
cvglu.txon7

16. 1s there ar indicatior. of how and wher parsnts will be
informed of the results of the evaluation?

17. 1s there a Gescriptior Of the spscial educstiorn program and
the services avsilabla tc handicapped students?

18. 1s thera a list of resources parents might access for further
informataion?

19. 1s a meeting to provide further inforgption.on the evaluatior
euggested or planned? 1f sc, are details provided on logis-
tics, purpose, participants, contact persocr, and preparatiorn
activities? -

1s there a list of activities to help parents prepare for the
svaluation proco:;rpo that they will be able to contribute?

ormat

21. Is the notica written in lengusge understandable to the
general public?

. 23.-18 the notics provided xn.in. parents’ nstive

other mode of communication used by parents? ---

23. Does the notice indicate the school'a concern for the child?

24. Does tha notice Convey a tone that encourages parents’

@

{nvolvement?




| ‘ NOTICE OF pnzvuczmg svu.un'rxou

. Sample A -

THIS NOTICE CONTAINS ALL THE REQUIRED INFORMATION WITHIN 1TSELF. 1« THE NUMBERS,
ON THE SIDE REFER TO THE CRITERIA IN THE PRECEDING CHECKLIST. .

T .
.

MEWTORNE PUBLIC samus
Easthridge High samx

1100 Douglass Street
. winstor, Oregor:

¥ {Date)

To the Purents or Guardians of:

(Narme of Student)

froms

{Nare) ‘ . (Position)

The Newtowne Public Schools are camitted to providing an appropriste”
educational prograr for each student. Wher a student appsars not to be making
satisfactory progress, the school takes appropriate action to correct the
probler. The following actions have beer taken with regard to your ch.ud‘
educaticnal pru;rmx ‘

b S

To further facilitate your child’'s acadermic progress, your chuld re
nesd special education services. A comprehensive individual educational cvul-
uatior: is required to determine whether or not this is the case and, if o,
the nattre and extent of the special educatior services needed. A requsst tha:
your child receive such an evaluatior. was made by .
wvho is at . for the
following reasons:

i

In considering this requést, the folldving existing records, test
' results, repcrts and othar procedures ware used: -

4

The evaluation will tell us what your child doss well, the aress
causing difficulty, and what educational sctivities might be helpful. The
evalustion will be used to determine vhether or not your child has special
needs that require a special education program and services, and to develcs
an appropriate educational program for your child. The specific tests and
procedures that we will use to evaluate your child are:




i

Pvaluation Area

Intelligence

,;MV

Acaderic Achievement

language/OCammnication Skills

=

Social/Adaptive Behavior

_J——_J-———J—-—_a__

Brotional Status @

Physical/Sensory Conditions

.

Perceptual Motor Skills

——e e e e e

?

, As you car see, our evaluation of your child will be basec on mant
different tests and procedures. In this way, we will be sure to get a corgplete
and balanced view«of your child. All the tests and procedures to be usec have
beer. validated and will be selected and adninistered to assure nondiscririna-

- tory, unbiasec results. '

The person responsible for your child's evaluation is
.
. who is . .

In additior, the following specialists will be involved in the evaluation and/or
or. the evaluation tean: .

* ' Nare Role

RIC e w 55
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- There is same other information about the evaluation process and
your rights that you should know:

Only authorized school personnel will be able to review the
results of the evaluation, unless you later give permissior,
for other persons or agencies to receive this informaticr.

After the evaluatioh, school staff will discuss the evalua-
tion results with you and, together, we will decide on an
appropriate progranm and placement for your child. 1f the
results of the evaluation show that your child is eligible
for special education, he/she will have an individualized
education’ program prepared and could be enrolled in one of
the following typical placements:

= & regular school program, with special services such as
"adaptive physical educatior or language, speech or hear-
ing therapy: .

= @& regular school prograr for most of the day, with sore
time spent with a resource gpecialist in a special class:

- a special class for mos: of the day, with some time spent
in reqular school programs: '
"
a non=public school, if the specialized services needed
by the student are not available in cur public schools.

State and federal law have given you a mrber of important
rights with respect to the evaluation of your child. You
should know that you have the right to:

- review and atend all your child's records- (contact the
school principal if you wish to do this):

review the tests and other procedures to be used in
the evaluation;

bring a person of your choice with you to any meetings
to discuss the evaluation;

refuse to consent to the evaluation, or change your
mind at a later time: ;

receive written notice and give your written consen:

. before your child is placed for the first time in a
special education program:

$
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be fully informed of the results of the evaluation:

have the results of an independent evaluation of
your “¢hild used in making any decisions about your
child's eligibility, program or placement: the school
will pay for an independent evaluation under certain
conditions (contact the director- of pq:nl personnel
if you wish t}us) e
request an impartial due s hearing if there is
disagreement about any as of the evaluation.

In order for us to conduct the evaluation of your chilgd, ‘we neel
your wraitten consent. PLEASE SIGY ANT RETURN THE ATTACHIT CONSRTT

- indicating whether or not you consent to the evaluation.

Af you have Questions about the evaluation or would hke t.o arrange
a meeting to discuss your child’'s probler and the need for an evaluancn,
please contact : -, who is

- , at the following number:

Thank. you for your cooperatior..




»
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urzmcg MADE TO THE ATTACHMENTS WITHIN THE NOTICE ITSELF.

a ! x ‘ » ’
MOTICE OF PREFLACEMENT EVALUATION
& Sample B
“ )
THIS NOTICE, SHORTER AND SOMEWHAT MORE PERSONALIZED THAN SAMPLE Ay MAKES USE
OF PROCHURES AND OTHER SUPPLEMENTARY MATERIALS TO DESCRIBE IN DETAIL CERTAIN
REQUIRED INFORMATION, INCLUDING THE TESTS TO BE USED AND PARENTS' LEGAL
RIGHTS. AS REQUIRED BY LAW, HOWEVER, THIS INFORMATION IS SUMMARIZED AND

GROVER PARK PUBLIC SCHOOL SYSTEM

N Pleins Elementsry School
39 Osk Street
Pairfisld, lows

N

Re: R
‘ (Name of Student)

Desr 3

In the Grover Psrk School System, we try to make surs sech chald is
being taught in weys best suitsd to his or her educetionsl nseds. In order

to dc this for your child, we sre ssking your permission to conduct 8 compre-
hensive individual evelustion of your child’s sducetionsl needs. Your chiléd
was referred for an eveluation by
beceuse your child is having the following diffaiculties:

{ "

/

In 8dd;tion, the following tests end reports have indiceted to us the:i~er
svelustion.would be ussful: ’

Your child hss previously besn involved in the following progreme:

A comprahsnsive individual evslustion Wwill help us detsrmine
wvhether or nat your child‘’e difficultiss will ssriously effect his’/har school
ectivitise and how we cen best serve your child. The svelustion will include,

if necesssry, tsstes in the following sress: genarsl intslligence; scedemic
performancsi. spesch, lengusgs and comsunicetioni socisl and sdaptive bshesvior:
smotional stetus: physicel heslth; vision end hearing:; motor skills end coor-
dinstion. The tsat metsrials and procedurss eére designed to be fair, non-
digcraminatory, snd velid for ths purposss used. \

..

We have stteched s flysr entitled "The Spscisl Educetion Evelustion”
thet describes the verious tests snd procsdurss we might ues end whet we
sxpesct to lesrn from ssch ons. It slso discussss how svalustion lesds into
the specisl sducstion process and how you cen take part in the evslustion

‘ process. 1If your child hee recently been evelustad by en approved sgsncy or
clinic in eny of thess arsss we will, if you sgres, ues thes rssults from your
child's pravious evalustion; we strive to svoid unnscssssry duplicetion of
testing vhensver possible. .




The person in charge of your child's evaluation will be
s+ who 18 the social worker assigned to your
child's evaluation team. We will inform you later of the date, time, and
location of the evaluation. After the evaluationsis completed, we will
schedule a mesting to discuss the results with you. The evaluation results
will be kept confidential.

The results of your child's evaluation may indicate that he/she is

eligible for aervices in one of the many different special education programs
our school offers. “A Parent's Introduction to Special Education,” which 1s

enclosed, describes these different programs.

~

»

We will not place your chxld in a special education program
without:

conducting 4 comprehensive evaluatior of your child:
discussing the results of the svaluation with you:
involving you in the. development of an xnd‘vxdualxzod
education program for your child:
providing you with written notice describing the
placement proposed: .

® obtaining your writter informed consent.

Even if the results of the ‘svaluation Show that your child does not
need special services, the information obtained from the evaluatior will
st1ll be very useful in planning your child's regular educational prograr.

. 1t you disagree with the results of the evaluatior.,, you may regques: ar
B indepéndent evaluations results from an independent evaluation must be
\ considered in determining your child's eligibility for special educazaon
and his’her appropriate placement and program.

» As a parent, the lav has given you a number of important rights.

.These rights are dolcxxbod in "A Parent's Introduction to Special Educatior.
One of your rights is to give == or withhold == your written permission to
an evaluation of your child. A form for this purpose is bnclosed. 1f you
would like to set up a meeting to talk about the evaluation before signing
the consent form, ploalo call
who is , at the following number:

You have the right- to review your child’'s school records; the pxxncxpal at
your child's school can &rrange this. . .

‘ i ) Your active participation is vcry important in the evaluation pnx-u
and in deciding vhat kind of odﬂcatxopal program ia best for your child.
We look forward to vorkinq(;louoly with you and your child.

Thank you for your coopsration.

Sincerely,

-~

(Name)

(Position)

Enclosures: “The Special Education Evaluation”
*A Parent's Introduction to Special Education”

ERIC
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A .  EVALUATION CONSENT CHECKLIST -

USE THIS CHECKLIST AS A GUIDE 1IN EVALUATING CURRENT METHODS OF REQUESTING
CONSENT TO THE PREPLACEMENT EVALUATION OR IN GENERATING NEW OR REVISED METHODS.

.

CMECKLIST OF CRITERIA
for
TTEN CONSENT TO PREPLACEMENT EVALUATION

~Content

Does the request for consent indicets thst parents hsvs besn fully
informed of all information relevant to s praplscement svslustion?

Doss ths request for consent indicste that parents querntnnd snd
agree in writing to the evaluation?

Doss the request for consent describe the sCtivity to which parents
ars consenting as & full 8nd individusl evslustion of the child's
educational needs? - ' :
Does the request for consent indicsts thet psrsnts understsnd the
evalustion will Adstermins whethsr or not thsir child is eligitle
for special educstion servives?

Does the request for conssnt indicsts thst parents understsnd and
sgres to the specific {if known) or gensrasl types of procsdures,
tests. records or reports to be ussd in ths evslustion?

Does the requsst for conssnt list the rscords (4¢ sny) to be
relessed snd to whom?

Does the requsst for conssnt indicsts thst psrants understsnd
granting consent is voluntn‘;?

. Doss the requast for conssnt indicste that consent may be
\\’““"ﬁgi revoked st 8ny time?
. Format

. . 1s the requsst for consent writtsr in parsnts' nstive langusge or
mode of communicstion?

. 1s thers s placs on the request for conssnt whers parents cer
indicate they do not consent?

. 1s thers s place for parents’ eignsturé on ths request for consent?

. 1s the reguest for conssnt dated?

. 1Is thers s system by which parents can retsin s copy of the
request for consent? .

< Is the request for consent written in langusge undsrstsndabls to the
genersl public?

. Does the reguest for consent provids s maans for parsnts to indi-
cats they wish further information or an individusl confersncs
before they consent?

o . ‘ a5 by
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“ . CONSENT TO PREPLACEMENT EVALUATION

CATHER CITY PUBLIC SCHOOLS

Dickena Junior Migh School
109 London Drive
Cather City, W

Name of Student: . Date of Birth:
Schobl: Grede:

- 1 heve received the Notice of Intent tp Conduct e Speciel Education
Evaluetion of my child, and have been fully informed about the purpose and
nature of the evelustion, the specific typea of tests end procedures to be
used, end my rights as a parent. I understend thet:

-

® this evaluetion is e full and individual essessment of my child'k
educetional needs;

the eveluetion may involve tests and other procedures in the following
arees: intelligence, ecedenmic performance, health and physicel sensory
conditiona, sociel/emotionsl etatua, communicetion, perception and motor
skilla, end adaptive bshavior: , .

the eveluetion will be used to determine whether ®my child ia olaqaile
for speciel educetion and, if so, what special educstion and related
services ht'o: she needs:

the information 9eined fror this evalustion 318 confidentiel and will not
be ahsred with any other agency withput my signed conaent:

my consent for evelustion doea not constitute egreement to plecemant irn
& apecial program, snd nc such placement vx*l be made without sy wriSter
conaert ,

my conaent for -evalustior 18 voluntsry end can be withdrawr at any time.

1 rnsve checked the eppropriste box(ea) below:

l:]' 1 consert to have my child evaluated for posaible apecial
educstion eervices.

l:)° 1 consent to heve By child evelusted but prefer thst you
4o not use the following teets or procedures:

[:] 1 do not consent to heve my child eveluated et thia time.

:1 1 would like to meet with you to discusa the eveluetion before
making a deciaion.

(Perent's Signsture) (Date)

(Perent’'s Signature! (Dete)

*IF YOU CONSENT TO THE EVALUATION, PLEASE COMPLETE THE ATTACHED SUPPLEMENTARY FORM.
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v

CATHER CITY PUBLIC SCHOOLS

Dickens Junior High School
109 London Drive
Cather City, MD
Name of Student:
School:

My child's primary language ia:

My child normally: [_) wears eyeglasses.

. [_) wears a hearing aid.

{_] takes medication.

Other factors the evalustior tear needs to consider:

1

) .
1 will provide writtenr medicsl records snd other reports from the follow-
ing professionals and’or agencies: '

(Pro!cllxonllfor Agerncy) (Professions. or Agercy

(Professionsl or Agerncy) (Professionsl or Agency:

1 suthorize authorities in the sgencies listed below to relesse those
records on wmy child needed to conduct the lptcx‘: sducstior. evslustior.:

(Professional or Agency) (Profeasionsl or Agency)

(Professionsl or Agency) (Professionsl or Agentyi -

1 consent to the school's Evslustion Team using recent test results fror
previous evaluations conducted on my child to svoid over-testing snd tes:

-duplicstiorn if the team determines the test results are current snd vslid.

(Parent's Signsture) (Daze:

(Psrent's Signsture) (Dste!
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PLACEMENT NOTICE CHECKLIST

USE THIS CHECKLIST AS A GUIDE IN EVALUATING CURRENT METHODS OF PROVIDING
‘NOTICE OF THE INITIAL PLACEMENT AND IN GENERATING NEW OR REVISED METHODS.
THIS CHECKLIST CAN ALSO BE ADAPTED TO SERVE AS THE CHECKLIST OF CRITERIA FOR
OBMiER REQUIRED NOTICES: NOTICE OF INELIGIBILITY AND NONPLACEMENT; NOTICE OF-
CHANGE IN IEP AND/OR PLACEMENT; NOTICE OF TERMINATION OF SPECIAL EDUCATION
SBWICBS.

.

"CHECKLIST OF CRITERIA
for
WRITTEN NOTICE OF INITIAL PLACEMENT

Content

Does the notice deacribe the propoaed activity aa placerment in &
Geaignated apecial education program for handicapped children?

Doea the notice indicate that the placement waa aelected from e
continuum of alternative placements?

Does the notice indicate that the placement is baaed on the child's
individualized education program?

Does the notice deacribe the placement as in the leaat reatrictive
environment? Thia means:

a. to the maximun extent appropriate with children whc are not
handicappes

L. removal from the regular educational environmen: occurs oniy
wher, the nature or aeveraty of handicar is auch that educa-
tior in the regular claas wit!. the uae of aupplementary a&ids

and services cannot be achieved aatiafactorily

c. aa cloae as poaaible to the child'a ho

Ia there & dsacription of the rationale £ the placement?

511 6. 1s there a deacription of any optiona to ropoaed placespent that
were conaidered and the reasona why thoae na were rejected? {_:

1a there a deacription of each evaluation dure, teat, record, or
report used as & bsais for the placement deciaion? {_}

EII 8. 1la there a full explanation of all the procedural safeguerds
available to parenta? Theae are:

a. opportunity to examine records

b. independsnt educational evaluation

c. prior notice of evaluation

d. prior notice of program/placement and pxoqtln/pllco-ant change
e. written oconaent to initial placement

f. 4impartial due proceas hearing and appeel

g. fair and impartial evaluation

h. placement in the leaat reatrictive environment

i. oonfidentiality of records.

!

RERRRRER
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Is there sn explsnstion of the procedurss to be followed for
parents to sccess thsir child's records? -

‘

2 2

0. 1Is thers an explsnstion of ths circumstenced undsr which the -
school will psy ths cost of an independsnt evslustion? I}
't. Does the notice indicets whet proportion of tims ths child -
will be in the reguler progras? 1
12. Does ths notice indicsts ths relsted services thst the child -

nesds snd thst will be provided? .

13. 1s thers s description of ths spscis! educstion process, !
including ths provisior for annusl review of ths plscement {_S
' éscision? (U

14. 1a thers sn explsnsticn of the rsssons for snd importence

of parentsl involvemsn: in #nd support of ths plscement —
ascision?
15. 1s thers s descriptior of wher plsfsmest will begin end the _
prereguisite entry procsdures? I
16. 1a there s statemsnt detsilang how. wher, end by what wmesrs -
parents will be informed of the child's progrsss in the i
plscemens? ‘ ’ .

17. 1s thers s specisl sducstion teschsr OF other contsct persor
named who cen provids mors information on ths plscement? _

18. ls thers sn Opportunity provided for puroniiyco srrangs to ‘ -

® -
visit the proposed plscement? oI
19. 1s thers s description of ths verious specisl educetior and -
: relsted ssrvices from which ths child might bensfat? (.
. 20. 1s thers s list of resources parent might sccess for -
further information? e
¢ 21. 1s thers s list of sctivities parents might undertsks st
s home to sssist ths child in the propossd plscemsnt?
.
Q

ERIC
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22,

24.

25.

26.

27.

28.

l"
§
I3

Is the notice written in language undsrstandable tqQ the general
public? '

Is the notice provided in the parents' native language or other
m0de of communication used by parents?

Does the notice indicate the school's concern for the child?

Does the notice convey & tone tha: encourages parents'’
involvement?

Does the notice establish that it is an important cduéntio&nl
document that should be retained for future reference?

1s the notice attractive and easy to read?

Does the notice have a personal signature or other personal
touck?

.

I .
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WOTICE OF INITIAL PLACEMENT
Sample A

' TH1S CONCISE BUT COMPLETE NOTICE MAY BE APPENDED TO THE IEP OR DELIVERED AS
A SEPARATE DOCUMENT._ THE NUMBERS ON THE SIDE REFER TO THE REQUIRED CRITERIA
M THE PRECEDING CHECKLIST. “

»

MEWTOWNE PUBLIC SCHOOLS

Bastbridge High School
1100 Douglass Street
Mt. Winston., Oregor

Student:
Date:
PLACEMENT PROPOSED: . ,
. Based on the prograr developed in the IEP, the following special, @
) sducatior placement is proposed:
/ Mame of Placement: ‘ @
Description of Placemsnt: : N
Location:
Type of i_n-tructxon:
. | ]
‘Roqu‘llt Program Classes ox-kcuvniu:
Percentage of Time in Regular Program: @
Melatad Services: @
Special Equipment and Materials:
This program and placement recommendation 1is based on reports fror a
comprehensive preplacement evaluation and the following additional procedures,
¢ tests, recorda, OF TEpOrts: * s
The placement was selected from a continuur of alternative placements. @
The prograr and placesment tear believes this placement is the leas: restrictive,
environment for your child == that ib., as close to your child's home as possi- @
ble and requiring the Minimum separation of your child from the regular school
- progranm. .
6o
o . 51
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OTHER PLACEMENTS AND SERVICES CONSIDERED AND REJECTED:

Plecament/Service Ressor. Rejected

|
:
‘ PARENT RIGHTS: : ’
Pamember thst parsnte have the following rights releted to thie
. plecenent decision: ' .
e to withhold consert to plecement in s Speciel sducetion
* ‘ progrem of withdrew conssnt et eny time:
e to review the ressults of the svelustior. end eny other of
. , your child's recorde:*
e to heve sn independent evelustion 3f you dissgree with '
) . the results of ths svelustion; this may be 8% the schocl's
expenss under certair circumstences;:**
i -
e tc heve the child resvelusted svery 3 ysers, Or sooner

if necessery;

" . e tc ssk for er impertisl dus process heering if you disegres
. .with the propossd placsment end no resclutior of the dispute
cer. be schisved in other weys.**® .

This plecement will be reviewsd annuslly st ths time of the IEP
mesting. Parsntes Bay yequeat & review of their child's progrem at any time
they bslisve astisfectory progress has not been maintsined. Thess gtdhto ore
more detsil in the booklet entitled “"Perent- Righte” that we senc

sxpleined in
*Notice of Intent to Conduct & Preplecement Evelustion.”

you with the
PLEASE S1GN AND RETURN THE ATTACHED CONSENT FORM.

) ‘ ¢ por further information, Contect the Principel.

e por further information, contact the Director of Speciel 'Educetior.

«

o ' — 6/ )
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NOTICE OF INITIAL PLACEMENT

, Sample B h' .

TRIS NOTICE 1S MORE PERSONALIZED IN FORM, AND INCLUDES ADDITIONAL RECOMMENDED
INFORMATION. THE NUMBERS REFER TO REQUIRED CRITERIA IN THE PRECEDING CHECKLIST.

GROVER PARK PUBLIC SCHOOLS

e} Plains Elementary School - .
39 Oak Street .
Fairfield, low
’ Pl
3 (Date)

(Name of Student)

Dear - 4
The recent comprehensive educatiorial evaluation of your child provided
the followim i.n!omlt.im about his/her level of performance:

t

EVALUATION AREA PROCEIURE OR TEST

kS

Intellectual Developmern:

“l———

Acaderic Performance

social/Adaptive Baravior -

protional Status

Physical Huft.h, Visiori,
Hearing

Motor Coordination

Speect, language, and n
Caomnication Skills

- e — — — — —— — — —— — o — — e — T~ —— . .

mased an the results of the evaluation, the Fvaluation Tes™ has
deterruned that your child is
(l'hndzcuppi.nq Conditiori)

and eligible for special education services.
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A Program Plannirg Meeting in which you were invited to participete

was held on . At that meeting, we preparec
¢ (Date) i

an’'Individualized Education Program: (IEP) that indicates the goals and cbjec-

tives and the' special education services your child needs. Based on the IEP,

the following special education placement is proposed.

W

Type of Placement: "
Description e

Major Educational Activities:
KN »

)

»
Proportion of Time in Regular Prograr:
Relatec Services:

The Placerent Camittee believes this is arn appropriate, leas:
restrictive enviromment for your child.. It will allow him/her to participate
in regular programs with nonhandicapped children as much as possible, and at
the sare time serve his’/her special educational needs. Your child will be

;" removed fror the reqular education prograr only whern his/her educational

", needs canrt be met there. In additiori, the placetent proposed for your child
is as close to your hame as possible: ’ .

The following placements were also considered for your child:
IZ] Regular classroam with supportive services
I”! Part-time special class

I”! Full-time special class

IZ)" Home-based services
I”) Residential center. o,

These were rejected because

: : o

Your child will not be placed in any special education prograr
without your written consent, and you have the right to refuse to agree
to the proposed placement. You also have the right to:

Location: ) :




review the results of the evaluation and your child's

other recordf’ (contact the principal if you wish to do this);
have an independent evaluation conducted by an accreditecd
agency if you disagree with the results of the evaluation
(contact the Director of Special Educatia‘. if you wish

the achool 'to psy for the evaluation); and

sk for an impartial due process hearing ifyoudiagr
with the jropbsed placement {(contact the Dn—cct.or :
Special Bducation for further’ information). J .

Your child's placement will be reviewed annually You will
be invited to a meeting to discuss any- changes, and will be notifiec in writinc
of.myclw»gesmdeltﬂlemeum i

1f you cm.sont, your child will begin to receive special educa-
tion services as of . You iwill be contactec
- . (Date)
by . . , regarding any.necessary
- (Name) - (Positior)
arrangements.

J The folldwma parent who chairs the SPTA Special Educatior
Subccnru ttee in your child's school, may be contacted for more inforration:

. Name . Telephonie Nurber

ep—

-

You are welcome to visit the proposed plagement. Please contact the
principal of the school to make arrangements or to request additional inforrma-
tion about the placement.

A

. AQSB&FOR’-IS PROVIDED WITH THIS NOTICE. PLEASE READ IT
CAREFULLY, CHECKF THE APPROPRIATE BOXES, AND SIGN IT. YOU MAY RETURN THE
PORM IMMEDIATELY. OR MAIL IT TO US LATER. :

We have enjoyed the gpportunity to work together with you to
find a progran vwheré your child can learn happny and successfully, and
we look forward to your continued a::operatmr. in implementing this prograr.

ERIC
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CONSENT CHECKLIST

e e ——— e —————— y

PLACEMENT

USE THIS CHECKLIST AS A GUIDE TO EVALUATING CURRENT METHODS FOR REQUESTING
CONSENT TO IRITIAL PLACEMENT OR IN GENERATING NEW OR REVISED METHODS.
. a

o 2 .
¥
. z

3 v LN

-

A CMECKLIST OF CMITERIA /
for ~
WRITTEN CONSENT TO INITIAL PLACEMENT

b Content

Does the request for consent indicate that parents have been
fully informed of sll information relevant to the initial
placement? - o K

Doss the request for consent indicate that parents understand
and agrss in writing to the placement? -

Does the request for conssnt describe the activity to which
parsnts are conssnting as placement in a program providing
special education and related.services to meet the unique
‘needs of handicapped children? :

AN
Does the request for consent' list the records (if any)
to be relsased and to whom?
Does the reguest for consent indicate that parents under -
stand granting consent 1§ voluntary? | .
Does the request for consent indicate that consent may be
revoked at any time? .
. e " Pormat ‘ ‘.
Is the ilquen for consent written in parents' native lgnqulgé
or other mode of communication?

~Is there a p'lnce on the reguest for consent where parents can
"indicats thsy do not conssnt?

v

Is there a place for pizenti‘ #ignsture on the rsguest for
consent form? '

- N . ‘ Y -
& 10. 1s ths rsquest for consent datsd? !
é". Is thsrs a system by which parents can retain a copy of the -
< , request for consent? = R i
. 12, I8 the request for consent written in .language understandable _
] N to the general public? < [
' . N - . .
- 13. Do the language and tone of the reguest for ‘cénlerit convey -
. s message that the consent decision is important? L]
' 14. Does the reguest for consent provide a -enhs for parents ‘to““
. indicate thsy wish further information or an individual con- -
fersnce before they consent? (3
ERIC T
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CONSENT TO INITIAL PLACEMENT

cATuER cITY PUBLIC SCHOOLS
Dickens Junior High School

‘ 109 London Drive
Cather City, M

Name of Student: Date of Birth:

school: ) Grade:

H

I have received the IEP snd notice of initisl apeciasl elucstion
program and plscement for my child. I understsnd thst sy child hass been
designated as + that he/she is eligible to

(Hendicapping Condataior.)
receive specisl educstion and related services, snd thst his’/her proposed
placement is:

'

9
The.,related services to be provided sre:

N
~: i

N
I have beer informed of the results of the evslustion and hasve participated
in deyeloping snd/or reviewed my child's IEP. With regsrd to the proposed
placement, I have bsen informed that:
e The proposed plycement is based on my child's IEP and takes
into considerstion the resulta of hia/her evaluation.
- &
The placement will be reviewed snnuslly, snd I msy request
8 review any time I have questions about my child's educs-
tionsl progress. .

.

3 will be notified in writing prior to sny placement change.
My consent is voluntsry snd say be revcked st any t;-e.

1t I dissgree with the proposed placement, I may rcquest
8 dus process hearing or s medistion conference.

57




'J nave checked the appropriate boxes:

&
(:! 1 give my voluntary, informed consent to the proposed placement.
»

l:) 1 give my consent to certain aspects of the proposed placement
but withhold consent to others, as explained below:

1 agree to the release of the results of my child's evaluation
to the following agencies, who will be involved in implementing
wy child's IEP:

(Agency? (Persor Responsable!

(Agency ! (Persor. Responsable!

1 will review other requests for release of records as they
come .

1 withhcld my consent to the proposed placemernt at this time.

X Ibgﬁuld like to vasit the proposed placenent before granting
(87 denying! w¥Eonsent . o L e

1 would like to arrange a concaliation conference or due
process hearang to consider the placement disagreement.

.

Sincerely,

(Parent or Guardian) (Date’ -
’ ]

(Parent or Guardian) (Date!

* PLEASE RETURN THE YELLOW COPY, AND RETAIN THE WHITE COPY FOR YOUR RECORDS.

[AFuiToxt Provided by ERIC
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TYPES OF WRITTEL

.
.y

S

SUPPLEMENTING THE BASIC REQUIREMENTS

Once you have developed methods for
' providing /£he required notice and consent,

' you have taken a giant step toward the goal
of fully informing and involving parents.
Most schools find, though, that written
notice and consent in and of themselves are
not enough. Parents often have questions
or concerns about the content of notice and
consent, or want additional information.
Schools need procedures for responding to
these needs, as well as for encouraging and
facilitating parent participation in the
decisioﬁ-making process.

For these reasons, mosi schools supplement
the legal requirements by:

e using additional notices and requests
for consent to keep parents informed
and to document events:

e developing brochures, booklets,
directories, and other supplementary
written materials to clarify and
amplify the information provided
through notice and consent.

NOTIFiE£¥ION “The types of written notification avail-

able vary widely in their formality and in
c the degree to which they are tailored to

* the individual and/or specific to the
situation. There are, on the one hand,
handwritten notes and personal letters, the

" most informal and individualized forms of
written communication. At the other end of
the spectrum are xeroxed copies of articles
and printed brochures, the most formal and

general forms of written communication.
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. ’ Harﬂw_rittén notes
. , Personal letters

¢ . ~ Forms/form letters

Memoranda

Report ca.fds and other reporting forms
Minutes of meetings
Brochures/pamphlets |
Lists/bibliographiés/directories

Reprints/copies of articles

PROS AND CONS | : Viewed as a whole, written notification ™
‘ ! has both strengths and weaknesses, advar-
tages and disadvantages.

ON THE ONE HAND, written notification is : N

usually comprehensive. It can document

events that occur, and be filed away for

future reference. The preparation of

written materidls can be supervised by the

, : school's most knowledgeable staff, and

* ‘ skilled writers and graphic artists can be
used to assure the materials are clear,
intelligible, and attractive. By address-
ing basic facts and common concerns, written .
materials make it possible for subsequent

' personal interactions to focus on issues
' : related to a specific student and to inter-

j : pret basic information in terms of a

specific situation.

ON THE OTHER HAND, some written materials

(e.g., directories and lists of resources)

become outdated. ' Developing written mate-

rials takes more time than does preparing

- for a personal interaction.~ It is also




SRR A

SELECTING A MECHANISM

more costly. Preparing brochures and
pamphlets, for example, involves graphic
artwork, printing, binding, and the use of
quality paper. Finally, printed materials
are of necessity general; they cqnnot
address all the particular questions and
concerns of each set of parents.

In deciding whether of not to use additional
forms of written notification'to convey

- information and encourage parent participa-

tion, you can begin by asking yourself these
basic questions:

e IS WRITTEN DOCUMENTATION REQUIRED
OR USEFUL IN THIS CASE?

e IS.THE INFORMATION LIKELY T0 BE
CONFUSING OR UPSETTING TO PARENTS
IF PRESENTED IN WRITTEN FORM?

® ’IS THE INFORMATION TOO SENSITIVE
TO BE "CONVEYED IN WRITTEN FORM?

I1f you decide that written notification
would be' useful and appropriate, you must
then decide what specific form that notifi-
cation should take. Some considerations in
making this decision are:

' . IS THE INFORMATION GENERAL 1IN NATURE OR

SP&CIF&C T0 A PARTICULAR STUDEhT?

® IS THE INFORMATION LIKELY TO REMAIN

CONSTANT OVER A PERIOD OF TIME?

e DOES THE POTENTIAL USE JUSTIFY
PREPARATION OF PRINTED MATERIALS AND
THEIR MASS PRODUCTION?

® WHATlsTAFF AND FINANCIAL- RESOURCES

ARE AVAILABLE TO DEVELOP AND PRODUCE
MATERIALS? .

61




L

“

Optional Notice Additional notices and requests for con-
and Consent : sent are often used by schools to supple-

+ ment required notice and consent. These
are most commonly used to set -up parent/
school meetings, report on school activi-
ties, acknowledge receipt of parental
correspondence, and secure additional
parent input. Many schools provide
notice to parents on those occasions when it
is not required -- for example, when-a child
'is referred by a teacher for screening, or
as a summary of an IEP or annual review

. meeting.

¢
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' " “ OPTIOMAL WOTICE AND CONSENT | o

[ THE POLLOWING LIST IS INCLUDED TO GIVE YOU AN IDEA OF THE RANGE OF
| : OPTIONAL WOTICES AND REQUESTS FPOR CONSENT USED BY VARIOUS SCHOOL SYSTEMS.
NONE OF THESE IS REQUIRED. PICK AND CHOOSE THOSE THAT SEEM MOST APPRO-

PRIATE AND DESIRABLE FOR YOUR SCHOOL OR DISTRICT. .

TYPES OF OPTIONAL MOTICE AND CONSENT
.. ldentification
® An invitation to parents to a prereferral meeting to discuee
their child'e problems
Motice that a child i1e receiving non-special education intervertior.
A form pPaArents may complete to requeet an evaluatior .
Motice of & child's referral to a ecreening committee
Request for parent consent to screening .
An invitation tb parente to a octoonxné committee Mmeeting.

Evaluataicr

An acknowledgsment of parent coneert tc evaluatiorn

A form for obtaining parente' input or their chiléd

A form ewnmari2ing the evaluatiof, reeults

Notice of plar for regular prograrm modificatiorn (for chaidrer
not requiring an evaluationi.

TYPES OF OPTIONAL NOTICE AND CONSENT
1EP Placemer:

Ar invitataior 17 a proqrnmhplnnnxng meeting
A forr confarming parents' attendarce at the program planning meezirng

A follow-up letter to parente afrer the program glnnnxng meeting.

Review

k
An xnvxntgon to the snnual review

A opocnl ’ducnnon etudent progrees repor: \
Notice thn‘ placenent remaine unchanged

A regueet ﬂox plr.nt coneent ' to placement change om terminataor.

¢ Reevalulitiorn o N

A requeet for parent coneent, to' reevaluatior

LT N

! ;- Rz L ,,..r-u n '
o ‘““‘*“." i An . fuvatntdon to a. toovnl,‘%ton aobrxofan -notan ’ : o

General

~ -

1.3 !orn parente may complete to requeet an xndopondont ovnlultxcn

A form indicating the school'e reeponee tO parente’ nquut for
an independent evaluation ’

A torm parente may complete to requee: a concxlunon conference,
medistion, or a due procees hearing .

A form indicating the school'e reepones to parente’ requeet f5}
a conciliation confersnce, mediation, or & due proceee hearing.

ERIC | o
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Supplementary Printed materials such as brochures,
Materials fact sheets, booklets, and directories
can be prepared to supplement both required
and optional notice and consent. There is a
wide range of general and npecffic areas
P in which you might consider developing other
' written materials.

TYPES OF SUP?LEMENTARY MATERIALS
An introduction to the district's special
education program

1

A description of the evaluation process

Definitions of handicapping conditions

'A checklist for preparing for barent/
school conferences

%

N - A description-of the placement process
and alternative placements

N Directory of school contact persons

Instructigns for reviewing a student's
records

List of sources for an independent
evaluation,

Directory of parent groups

Suggestions for preparing for a due
process hearing.

- Granted, the preparation and production
| of such materials can be expensive. And
‘ there is always the danger that parents may
i be discouraged or overwhelmed by receiving a
I g ‘*wsw*wterfcg~0f Wuck-materials.-- However,- AN OB s o b i

' materials have 1mportant uses and advantages

that recommend their use. They can be
" appended to the notice, thus allowing the

notice itself to be shorter, more personal,
and less overvhelming. When this strategy
is used, however, any required notice
content must be summarized and the attach-
ments referenced within the notice itself.
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IN SUM:

~

Although written notice and consent are

not contracts, ey are legal documents;
and legal documents must be clear, complete
and able to stand on their own.

Supplementary materials can alsg be used -

as appropriate -- to give to parents at a

_ parent/school conference when particular
y questions or concerns irise, fOr @XaAMpley - wemwmers... ..
or when parents request a due proceas e e
hclring. :

Written notification of parents is a major stepping stone toward
the goal of providing all children with an appropriate education.
There are 11 occasions when formal written notice is required,

2 vhen ‘formal written consent is required, and 1 when a general
public announcement is required. There are general content and
format requirements for all the occasions when written notice
and consent are required. These can be translated into check-
lists of criteria to facilitate the development, evaluation,
and/or revistion of techniques for providing notice and requesting
consent. Optional notices and requests for consent and other
written materials may be desired-to supplement required notice
and consent. .




WORKSHOP ACTIVITIES

The information prei%ntgd in this chlpter‘can form the basis for
two kinds of workshop sessions:
. !‘
@ one or more uegyﬁpgauo.sionssgg;;dd;:nm;haacua_&gw% -
- wae———gchool personnel responsible for the development
. : - of written notification materials

.

SRS P

e one or more workshops within a general series designed
to convey the basic facts about notification.

“

° “
Depending on which type of session is appropriate for your staff

and school, you can select from the following activities.

v

ACTIVITY # 1: ‘THE BASIC REQUIREMENTS REGARDING ¢
‘ WRITTEN NOTIFICATION

To provide participants with a ggneral overview
of when written notice and consent are required,
and what must be included .

Time: 45 minutes

Material: e List of written notices and requests for

consent used in your school district

Copies of "Occasions when Notice and Consent
are Required” (page 25)

"General Notice Requirements” (page 27) and
"General Consent Requirements” (page 33)

| Two areas where uncertainty regarding the notice and con-
sent requirements exists are: - (1) the Pccasions when notice and consept
are required; and (2) the information that must be conveyed on each of .
these occasions. Any introduction to the written notification require-~
ments must therefore begin by clarifyigrg these general when's and what's.
o 1. Hand& out copies of ‘the 1ist of "Occasions when Notice.
" and Consent are Required,” and discuss the points at
which notice and consent are required and why they are
‘necessary at these times. \

) 2. Hand out copies of the list of notices and requests for

i - consent currently in use in your school district. Com-
pare this list with, the list of “"Occasions when Notice
and Consent are Required. (The items on the two lists
will probably differ somewhat in their titles, and it

-
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will be necessary to compare them on the basis of the
occasions they represent). RKote whether or mot there
are any required notices and/or requests for consent
that your school does not currently have..
’ L ]
3. Hand out copies of the "General Nqtice Reguirements”
. and "General Consent Requirements” and discuss why
it is necessary that parents be apprised of all the
s° | information listed therein. )

]

) ! . X o A
| - ACTIVITY #2: WRITTEN NOTIFICATION AT THE EVALUATION = .
STAGE ‘

Sk

To familiarize participants with the requirements of the
law regarding notice and consent at the evaluation stage,’
and to prepare staff to evaluate and, if necessary,
revise existing materials based on required and
recommended practices

é
Time: One hour

Material: e Copies of the checklists of criteria for the prerlace-
ment evaluation notice (pages 37-38) and request for
consent (page 45) )

i

e Copies of the sample preplacement evaluation notices
(pages 39-44) and requests for consent (pages 46-47)

]

|
' Two notices and two requests for consent are required at the evalua=-
tion stage. This activity will equip your staff to assess the notices and
requests for consent currently used by your school or district at this stage,
and if necessary to develop additional ones and/or revise existing ones to
incorporate all the legal requirements and any appropriate recommended
items. ) e

1. Hend out copies of the checklist of criteria for the pre<
* — : placement evaluation. Compare the required content and
format items with the list of general requirements dis-
cussed in the preceding activity, and talk about the pur-
poses served by the recommended items. Which do staff feel -
I ' are most important? Which, if any, appear unnecessary?
' Hand out the two sample notices, and analyze how the require-=
ménts of the law have been translated into content and format
in the samples. Discuss how the two notices differ in terms
of style and format, and which type would be more appropriate:
for your school or district.
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a2+, Band out copies of the checklist of criteria for the

preplncenent evaluation requei%“?&?‘bbnsenﬁ;fhhd“ihﬁ” -

sample request for consent. Discuss the various

~ required and recommended items, and analyze how the -

‘\g\ ' requirements of the law have been translated into .

content and format in the sample. :

3. Discuss how the checklist of criteria for preplacement

: ) evaluation notice could be adapted to serve as a check-
list for a notice of intent not to conduct an evaluation.
Note that the same types of information must be included
in both notices. For example, both must contain an ex-

 planation of the rationale for the decision. The only

difference is that one will include a rationale for the
decision to evaluate, the other for the decision not to
evaluate. T appropriate, assign staff to prepare a check-
list for a "Notice of Intent Not to Conduct an Evaluation.'

ACTIVITY #3: NOTIFICATION‘AT THE I1EP/PLACEMENT STAGE (\ lhyg\

Purpose: To familiarize participants with the reéuirements'of
the law regarding notice and consent at the IEP/placement
A~-—7~/—~¢fn~stage,_and -to_prepare staff to evaluate and, if necessary, |
revise existing notices and requests for consent based on
required and recommended practices

Time: One hour .

-

Material: e Copies—of the checklists of criteria for the initial
placemént notice (pages 48-50) and request for consent
(page 56)

Copies of the sample placement notices {pages 51=55)

and requeph for consent (pages 57-58)
.Ai - | ,

Thred®*notices”and fwo reguests for consent are reqdired at the
" 1EP/placement stage. This activity will prepare your staff to asseszkthe
notices and requests for consent currently in use in your schooI or strict
at t stage and, if-necessaty, develop additional ones and/or revise
exist'ing ones to incorporate all the legal requzrements and any appropriate

'fecommended items.

initial placement notice, and discuss the) required

-and recommended items. Distribute copies of the two
) sample notices, and note how the legal requirqments

translate into content and format. . Discuss the

1. Hand out copies of the checklist of crlt:iia for the

4 e g




differences between the two forms in terms of style
and format, and which type would be most appropriate
for your school or district.

2. 2znd out copies of the checklist of criteria for the
itial placement request for consent and the sample
) ~ request for consent. Discuss the various required
- _ and recommended items, and analyze how the legal
requirements have been translated into content and
format in the sample. .
3. Discuss how the checklist for the notice of intial .
placement could be adapted to serve as a checklist
for a notice of nonplacement or a notice of intent
! ; not to provide a specific placement or related ser-
vices. If desired, assign staff to prepare ch -
checklists, ‘

M4

[

 ACTIVITY #4: SUPPLEMENTARY NOTIFICATION

e

To familiarize participants with the ways in which
required notice and consent can be supplemented with'
other forms of written notification . '

'

Time: 30 minutes

" Copies of "Optional Notice and Consent" (page 63)

'Material}

. ) Like most schools or districts, you have probably'deVeléped

T parent notification materials that are not required by law, but that you
have found useful for parents in your area. This activity will help you
reassess those materials, and perhaps come up with sudﬁestions for

diffbtent or additional supplementary materials. .
“\‘ 1. Discuss some of the important functioﬂs that written
B N . - communication can_serve, and some of its disadvantages.
¢ How can ‘a school prepare a body of written notification

R materials that inform parents and document events fully,
but are not overwhelming to either parents or school?

2. Hand out copies of the list of "Optional Notice and
Consent.” Discuss which of these written materials
your school or district already has, and which might

" be useful to have. To assist participants in deciding
whether additional notices might be appropriate, you
might refer to the general guidelines suggested on

# _page 61.

éﬂ{
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Talk about the pros and cons of brochures, directories,
and other supplementary written materials. Make a list
of the supplementary mateérials your school or district
already has, and those additional ones that would be
desirable. Compare this list with the one on page 64.

NOTE: Based on-the general information and procedures
provided in Activities #2 and 3 above, you can prepare
staff to develop checklists of criteria for the notlices

and requests for consent  required at the review and
reevaluation stages, and to evaluate and revise the
materials currently existing in your school or district
for these purposes. i B

e
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CHAPTER THREE

INTERPERSONAL COMMUNICATION: ADDING THE PERSONAL TOUCH . ) "

Written notifjmation that is catefully
'drafted, attractively formatted’, and
comprehensive in coverage goes a long way
toward providing parents with the informa-
tion they need to give their informed
consent. However, written materials can
never replace personal contact as a means ‘ -
of conveying concern, understanding and
support. Nor can they ever provide as

- - great an opportunity to interpret technical
information and relate it to a specific
student and his or her needs. .

This chapter addresses some of the ways in
materials can be supplemented with 1nter-
personal communication. The focus is on the
most complex method of interpersonal communi-
¢ation, the parent/school conference, and on
the two stages at which .this conference 1s

' most critical, evaluation and IEP/placement.

!

" A BIRD'S EYE VIEW OF INTERPERSONAL COMMUNICATION

As with written notification, the forms of
interpersonal communication available vary
widely in their formality and their degree
of generality or specificity. They range
from telephone calls, in which a parent and _ =~
- e T school staffperson discuss a specific event
e T or issue, to parent/school meetings convened
o by the school to convey general information
L to a body of parents.

4

FORMS OF INTERPERSONAL COMMUNICATION

o

Telephone calls °

Informal meetings

Hame visits

Parent/teacher conferences
Interdisciplinary meetings

parent classroam observations -
Disciplinary hearings
Student/Parent/Teacher Associatior
(SPTA) or other parent groip meetings

&
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PRDS AND CONS

SELECTING A
MECHANISM

— . B - e ) L i A R

Like utitten notification, interpersonal
communication has both advantages and
disadvantages.

On the one hand, personal contacts can be
highly individualized. They can address
specific questions related to a particular
student. They can help school staff

identify parental concerns, and provide

an opportunity to respond immediately to
questions and problem situations. They can .,
facilitate the active involvement of parents, .

~and form the basis for a close rapport and

working relationship with parents.

On the other hand, personal contacts often
provide no permanent record. Moreover,

the success of such interactions depends on
the skill of the individuals involved, and
the information shared may not always be
accurate or clearly expressed. School staff
vary in both the extent of their professional
knowledge and their ability to convey that
knowledge, and extemporaneous remarks cQEEPt
always be reviewed in advance for appro-
priateness.

Whether interpersonal communication should
be used, and if so what form, are decisions
left entirely to schools. In making these
decisions, it is helpful to ask the
following questions:

WHO IS THE PARTICULAR FAMILY INVOLVED?

HOW EASILY CAN THE PARENTS GET T0 MEETINGS
AT SCHOOL?

WHAT HAS BEEN THE SCHOOL'S RBLATIONSHIP WITH
THESE PARENTS IN THE PAST?

HOW EMOTIONALLY AND INTELLECTUALLY PREPARED
ARE THE PARENTS TO DEAL WITH THIS INFORMATION?

HOW IS THE SCHOOL PERCEIVED "IN THE COMMUNITY
OR CULTURE IN WHICH THE FAMILY LIVES?
Depending on the answers to these questions,

a school might decide to forward & written
notice in the mail, telephoning parents to
alert them before its arrival. Or, the school
might deem’ it wiser to deliver the notice
within the context of a home visit or parent/
teacher meeting. i
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THE PARENT/SCHOOL ‘ To give truly informed consent, parents -
CONFERENCQ often need more than written notification.

* Printed materials may not adequately
address the questions and concerns that
- arise when parents must make imgortant
educational decisions for their child.
The significant amount of new and complex
- information presented at such times regard-
‘ ing parent #ights, the proposed action, and
the significance of the decision to be made
y can be technical, confusing, sensitive and
/ ‘ ' difficult for parents to assimilate fully on
their own. Clarifying certain points of
d ) information can be critical to parents'
making a responsible decision about their
child's future education.
o The parent/school conference is an ideal “
- ’ - way to share such information, discuss
' ' questions and concerns, and\lay the ground-
work for a positive parent/school relation-
ship. For these reasons, it is given majcr
- emphasis here.

Agenda/Checklist One effective way to structure parent/school
’ conferences is through the use of agenda-
checklists such as those discussed later in
this chapter. Agenda’checklists facilitate
the presenfation of pertinent information,
) and provide an accurate  record of the ‘
exchange between parents and school.
They can incorporate general information,
information to meet the notice and consent
requirements, and information to respord tc
common parent concerns. In additjon,
preparatory activities can be indicated, and
: space allowed for noting information gleaned
' or concerns expressed by parents at the
meeting. Cover sheets can provide identify-
ing information about the particular case,
summarize the meeting, and document the

& outcome.
- e ‘ Like the parent/school conference itself,
_ - , the agenda’checklist is an optional--but
recommended--procedure. . Used properly, it *
can help you cover the points of notifica-
tion required by law, and at the same time
meet the additienal information needs of
‘ parents.
; -
.13
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- Common Questions The specific questions and concerns
. foar _—and Concerns . parents may have about what the school is

: proposing depend on the parents, child,
school, and circumstances. However, cer-
tain concerns are common among Many parents
at particular points in the special educa-
tion planning process. Most often, these
, | concerns surface at a parent/school confer-
- SoL ’ , ence, and it is important for school per-
sonnel to respond fully and appropriately.

IS

[

‘ , To assist you in this task, lists of ques-
tions and concerns that commonly arise at
the evaluation and IEP/placement stages have
been compiled, along with examples of .
effective responses to these questions.

- You, of course, will want to add to these
lists those questions and concerns that
frequently arise among parents in your
community and responses that you have

- . ' found helpful.

f

3 FOCUS DN: INTERPERSONAL COMMUNICATION AT THE EVALUATION STAGE

v The evaluation stage comprises the series
. of events through which parents are
‘ informed that their child has learning
problems serious enough to warrant a com= "
prehensive, individual educational evalua-
tion--one outcome of which might be designa-
tion as a handicapped student and placement
in a special education program. The over-
S ‘ all purpose of the evaluation is to gather:
x . “ S " information about the child from many
' ) different points of view in order to deter-
mine whether the child's difficulty in
. “ ‘ school is the result of a disability and,
if so, what special services are needed for
him or her to be Qoreﬁsuccessful.

‘ SIGNIFICANCE v The evaluation stage clearly has great

) ] significance’ for a handicapped child,

. ) since-it lays the groundwork for identify-
) ing and meeting his or her special educa-
R . tiona% needs. This stage also has special
- e ‘ ‘ meaning for the parents of & special needs
' ] ‘ student, and for their relationship with

- - . the school. .
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PARENT REACTIONS
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In many cases, the letter, phone call, or
meeting through which parents are first
informed of the school's intent to evaluate
their child may be the parents' first formal
contact with the Bpecial. educatflon process.
The knowledge that thei« child may need
special education services is likely to
have a profound impact on parents. Even if
parents have been aware of the child's
problems and have discussed these with the
school previously, the actual formal notice
may still cause concern. To schools, this
notice may be a routine matter; to parents,
it is not at all routine.
.

From this point on, parents will be
receiving ihformation of many kinds--about
tests their child will be given and the
results of those tests; about their child's
part1cular dxsabxlxty and its conseguences
for the child's future: about the special
programs and services that will best serve
their child:; about their legal rights and

! those of their child. For some parents,
this information may seem technical or
difficult to understand. Yet parents must
understand this information if they 'are. to
decide what is best for their child. In
terms of parents' ability to accept and
assimilate new knowledge, then, the eval-
uation stage is critical.

Because it occurs so early in the special
education planning process, the evalua-.
tion stage sets the tone for future inter-
actions between parents and school. It
offers school personnel the opportunity

to initiate a two-way, cooperative rela-
tionship with parents, to create an
atmosphere where facts and feelings can

be explored openly and decisions made
jointly, and in these ways to lay the
groundwork for a mutually satisfying and
productiye relationship in the future. -

Parents may react in different ways tc

the news that the school wants to evaluate
their child for possible eligibility for
pecial education. They may feel...

...APPRECIATIVE for what the school is
doing’ for thelt child;
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SCHOOL - RESPONSES

++ .ANGRY OR DEFENSIVE, mistrusting the
‘school to act in the child's best
interests;

«+ «GUILTY that they are somehow to
blame for their child's problems;

1
+« +SUPPORTIVE of the school's efforts
to determine what educational
program is lpprOpriate for thezr
child; :

+ « s UNACCEPTING of the fact that their
child may need special help;

+++RELIEVED that the school has
recognized their child's problems and
is taking action;

+ +« «UNCERTAIN about how to assume their
responsibilities in the special
education process.

Many factors may affect how parents
react: how parents view their own role as

, parents; How they feel about their child
and what expectations they have for him or
her; what their educational and/or intella-
gence levels are; whether there are language
or cultural barriers between parernts and. °
school; what else is going on in the family
at that moment.

Another major influence on parents'
reactions to the evaluation notice is the
nature of their previous contacts with the
school, whether these have been on-going,
pleasant, and productive...or few and far
between, unpleasant, and disappointing.
Especially important is the extent to which
parents have been previously apprised of
their child's school performance.

pe

. "« . Different reactions by parents require

different responses on your part. How
you approach and respond to parents at
this stade will tell them whether or not '
you are interested in their child, sympa-
thetic to their concerns, and open to
their ideas and opinions.

Cqmpleteﬁand sympathetic communication
with parénts can prevent many later hours
of frustration, mistrust and antagonism.
It can determine whether parents see you
and themselves as allies--or adversaries.
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INFORMATION SHARED ‘ B The decision as to whether or not a ¢
particular child should undergo a compre-
hensive educational evaluation must be made
jointly by you and the child's parents. In
making this decision, both you and the
parents have information to contribute and
information to collect.

Some of the information that follows is .
required in the written notice of evalua-
tion; some may be presented in other
. written materials. In both cases, per-
- sonal contacts can serve to reiterate,
clarify, or pave the way for this informa-
tion.

Other information, such as examples of
specific test questions, is most appro-
L n priately introduced during interpersonal
exchanges.
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INFORMATION SHARED DURING THE EVALUATION STAGE

THE NATURE OF THE CHILD'S EDUCATIONAL PROBLEMS AND NEEDS

Information Provided by School:

e Who referred .the child ' ' o

® Problems or circumstances tﬁat led to the child's referral

) Tésts. records, reports or other'proéedures that support the
referral ‘ . . :

e Educational actions already undertaken to assist the child °*
4

e Educational activities or procedures that might still be
instituted but don't require an individual evaluation

e What will happen to the child if parental consent to
evaluation is withheld

e School's perception of child's problem
. What special programs might be appropriate for the child.

Information Provided by Parents:

Child's educational history

e Child's medical and developmental history

e Child's behavior at home -- e.g., sibling relationships;
*  language and communication skills; work habits; motivation,
attention, and persistence; self-care ‘

) Ch}ld's neighborhood and other social relationships
e Child's work history

e Child's general attitude, personal interests, and non-
academic skills

‘e Parents' perception of child's problem
‘Child's perception of his/her difficulty.

THE NATURE .OF THE EDUCATIONAL ACTION, PROGRAM OR SERVICE PROPOSED

[

Information Provided by School:

by ® The tests, records, reports, and other procedures that
will be used to evaluate the child, and the purpose of each

e When and where the evaluatiOn“;ession(s) will be held and
how long each session will last

e Who will supervise the evaluation

e How parenté can prepare the child for the evaluation.



INFORMATION SHARED DURING THE EVALUATION STAGE .~

~

Information Provided by Parents:

L

How the child may behave during an individual comprehensive
evaluation

Tests or other procedures that parents would like added to
the evaluation

Tests or other procedures that barents would like dropped
from the evaluation. '
\/

THE SPECIAL EDUCATION PLANNING PROCESS

Information Provided by School:

What happens while the child waitg for the evaluation
Wrat happens to the child after the evaluation

- When and how parents will find out about the results
of the evaluation —

What programs And services are availablé in the school
district for children with special mneeds.

Information Provided by Parents:

® General role parents wish to play in the planning process

e Activities that m;ght help parents perform their desired role
e @ ASpg¢1f1C“points at which parents wish to be involved

® Extent of knowledge about and attitudes toward special education. -

>

PARENT/CHILD RIGHTS AND PROCEDURAL SAFEGUARDS

Information P;ov1ded by School:

e Parents' rights to.review the child’s.recdrqs -

Parents' right to withhold consent to the evaluation or
withdraw it at a later time

Parents' right to request an independent educational evaluation
Parents' right to reéuest a due process hearing
Ch;ld'é right to a fair and impartial evaluation
éh%ld's right to placement in the least restrictive environment

Confidentiality of the child's records. s




IMFORMATION SHARED DURING THE EVALUATION STAGE

Intormatlon Provided by Parents:

whether parents grant or withhold consent to the evaluation
nnd’why

Whether parents accept the results of thé evplﬁation or want
a second independent evaluation and why -

Whether parents consent to the release of the child's records.

f

LOGISTICS AND THER INFORMATION TO FACILITATE PARENT
_ INVOLVEMENT IN THE DECISION-MAKING PROCESS

Information Provided by School:

e Name and phone number of a school contact person
e Time and location of meeting(s) to discuss the need for
evaluation and/or the evaluation results.
! v

Information Provided by Parerts:

e What assistance parents need in order to become informed and
participate in the decision-making process (e.g., interpreter,
child care, transporta;ion).

v

RESOURCES AVAILABLE OUTSIDE THE SCHOOL

Information Provided by School:
Names of other parents who are willing to talk to parents
of students with similar needs ' '
Names of parent advocacy and support groups
Sources of an independegt evaluation.

+

f:nformation Provided by Parents:

e Names of individuals and clinics that have previously con=
ducted evaluations or other diagnostic procedures on their
child.
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ALTERNATIVE ' o : Although schools may use-a range of - — o
MECHANISMS o interpersonal communication mechanisms to

share #nformation and address parent con-

\ cerns about the preplacement evaluation,
two are most common.

s .

Telephone Calls Many schools telephone parep4s to notify
. them that the évaluation ndtice and request

for consent are being mailed, or to invite R
them to a meeting to discuss their child's
problems (at which time the notice an
request for+consent are presented). Alert-
ing parents in this way is strongly recom-
mended. Parents who are unprepared may
be overwhelmed by the description in the-

“ notice of the evaluation procedures, or
disturbed by the legal terms used. They
may be upset that their child is having
problems sg serious that he or she may be

’ "eligible ‘for specxal education,” and
fearful that he or she is "disturbed.”

: When previous personal contact betweern
parents and school has been limited, espe-
cially, notice and request for consent may
have an effect quite opposite to that
intended. Rather than communicating concern

* for the child and respect for the parents,
the notice and request for consent- may con-
vey formality, technicality, and bureau-
cracy. 1If parents are informed by telephorne
that a notice and request for consent are

* being sent, and the purpose of these
procedures and of the evaluation explained,
many anxieties can be averted or alleviated.

Parert/School An additional opportunity for emploring
Conferences . and resolving parent questions a con- .
' ‘cerns exists at parent/school cofferences.
&“T\ “ Although many parents are willin o con-
‘ \ sent to the prepldcement evaluation without

meeting with school staff, this procedure
can cause problems in the future. Parents
who sign forms without fully understanding

i them often have. cancernl that surface at a
later time.

One effective practice is to have parents
attend a conference at which the evaluation
process is discussed and present the request
for consent at the end of that meeting.
Parents can either ‘graht consent at that
time, or nfter they have 2&9 time to thxnk
about it. .
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Aruitoxt provided by Eic:

Agenda/Checklist

le Outcomes

' Examplas of 1hstruments and

..

To assure that all important information
itens are covered at a parent/schopl con-
ference, an agenda/checklist can be
prepared for use by the person conducting
the meeting. At an evaluation notifzca-
tion meeting, this agenda/checklist might
include seven major topics.

AGENDA/CHECKLIST FOR AN !VALUATION'NOTIFICATION'HI!TINGA

>

Outlina of Content

.

8. Appracistion for parants’ attendance

Solicitation of parant questions

and comments
Orientation

Meeting agenda
Introductior of staff

Rationale for Evaluatior.

Genersl purpose and benefaits

Specific reasons for referral, including
atudent's leval of performance and previous
attempts to help student

1

-
N

a. Eligibility

Spacial educatior. programs and services

‘ available
De:cnptfon of Evalust ior

Various tests and procadures involvad
ir purpose

Logistics, including who will administer the
evaluation, how long it will taka, and how
parants widl lonrn about the rasults’

Pnrents‘ Role and Rights

Inportnnce of parants’ role

Specific suggestions and loqistxc- for
parental involvement

Parents’

rights

Conclusion

Review of meating
Presantation of request for consent

Mame of achool contact person who CBn answer
further questions

., Date and location of ovnlultion (it knoun)

or how parents will be notifisd of time ahd pluce

"
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AGENDA/CHECKLIST FOR AN EVALUATION NOTIFICATION MEETING

—

N
"

Sample Cover Sheet

AGENDA/CHECKLIST
4 for
AN EVALUATION NOTIFICATION MEETING

Student's Name:

date:

Classroom Teacher:

‘valuation &oordanator:

SUMMAEY OF MEETING:

¢ _RMeasons for referral and evaluatior presented

Possible outcomes discussed

<Evaluation describecd
Parents' role and rights explained

.

-

ACTION TAKEXN:
Consent presernted .

——Consert explainesd

____Consent postponed:
e Until

L3
® Reasor.

Consent granted
COnlen{ denied:
e BReason

%

FURTHEF ACTION TO l% TAXEN BY TEACHER:

MATERIALS PROVIDED:

ADDITIONAL MEETINGS' SCMEDULED:

PARTICIPANTS:

N

-
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AGENDA/CHECKLIST FOR AN EVALUATION NOTIFICATION MEETING
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RESPONDING 7O : At the evaluation stage, parental concern

COMMON QUESTIONS - is most frequently the result of misunder-

AXD CONCERNS - standing about the reasons for the evalua-

: g tion or about special education in general,

] ~ In the first case, complete and accurate

- *  information:can be provided .and parental
anxieties usually allayed by following an

. ragenda/checklist. In the second case, it
becomes even more important to listen
: , actively and sympathetically and to elicit

the real reasons why parents are con-
cerned or reluctant to grant consent.
. Often, their resistance is due to one of
three reasons. '

Past Experience When parents have had a previous experi-
g ence with spetial education that was un-
pleasant, it is best to acknowledge what
. parents have to say and admit that they
.. . . - may be right. Rather than attempting to
justify what happened in the past, a more
effective strategy is to focus on the
programs currently available, emphasizing
that if special education appears justi-~
fied, parenus apd school together will
) determine qﬂ appropriate program and
x placement for the child. Parents can be
o 2 ~reminded, £0o, that their child will not
. be placed in any special program without
! their written consent.

- ’ - ’ ‘A M <
Stigma " Special gucation has had, and often still

has, a s‘&gma~associating it with poor
quality %nd segregated programs for students
, whom reg&lar teachers want out of their .

' about this-stigma by pointing out
;al education has changed, describ-
new and different programs that

nd stressing the benefits a student
five from a carefully designed special

. Anothé parent can often be even more 0
47 effea@ive in addressing parents' concerns
ibout“special education. Parents are more
likely to consider the possibility of
speei*l education if they know that others
hav benefitted and been gatisfied with
.the results. The school may therefore wish
fovide the name of a parent who has
ented to discuse\ his/her experiences
AF the name of a contact

yms. Schools can respond to parental

¢
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rinally, schools that do good public rela-

tions work regarding their special education

programns usually succeed in building the
reputation of a special education program

within the community and rtducing the stigma

associated with it.

Parents .who believe theit child's problem
is not serious ‘enough to warrant special

sducation may claim their child is just lazy
The

or 8 little

slow or mischievious.

teacher is too tough, won't push the child
to work hard, or doesn't help the child

"enough. In thig case, the best initial
.—— —- gtrategy may be to give parents the benefit

of the doubt and build their trust in the

school's desire to do what is best for' their
child. Changing a child's
that teacher give more time and attention to

teacher or having

the child may prove the parent's or the
ic;}ol'n point -~ provided, of course, that
scHool staff are prepared to try these
options and are not threatened by their

suggestion.

Meanwhile, the -éhool should continue to

work with the parents to help them recognize,
understand, and.accept their child'i educa-
Having parents observé the
child in school, presenting examples of the

tional problems.

child's school work and class tests, and
comparing these with typical work done by

other children are all helpful.
, providing parents witk a guide to help them

So is

evaluate their child at home and compare
this with the school's evaluation.

And, if
several teachers or school personnel comment
,on the student's work in different settings

and at different times, reluctant parents
may begin to understand that it's not

one particular teacher or activity that's
causing difficulty, but a consistent and
petliltent problem that needs attention.

Finally, parents should be reminded that

the evaluation is designed to find out more

precisely what a student's problems are and

how his/her
it may lead
it may not.

‘oppottunity

86

needs can hest be met.

to a special education placement,
Reminding parents they have an
to obtain a second, independent

10,

-

While




evaluation if they -are dissatisfied with .
. any of the school's findings may réduce
resistance. Alternatively, parents might
accept an initial evaluation conducted by
a clinic external to the school? Giving
reluctant parents a choice of evaluatiocn
V opportunities shows the school is open
- . parent concerns and willing to accept other
.outside infggmation. : .

. .87 102




Introduction of Staff .

FRC

why is there a psychologist '~ Just because a psychologist is present
present? How serious is does not» necessarily mean your child
this? \ : had a serious problem. We invited

_specialists to the meeting because we
thought - you would like to meet same of

g « . ' ting your c¢hild. If ydu have questions |
“ about a specific test to be administered
to your child, it helps to have the per-
son responsible for that test answer

your questions.

The psychologist will administer tests
of general intelligence and tests to
determine how your child thinks, learns
best, solves problems, and perceives '
information. The psychologist will also
talk with your child about how he or she -
feelg about school and how he or she gets
along with other students.

Reason for Evaluation

PARENT. CONCEFI . o o o « ¢+ + SCHOOL RESPONSE
Has my child been bad? 1s No, we don't think your child is bad.
_ he/she being punished for But we are concerned about his/her
not doing well in school? progress and behavior in school. Same-
times, children act inappropriately in
) school because they feel frustrated

with their school work or feel pressured.
. The ,evaluation is not-a punishment; it's
a way of discovering more about your
child so we can provide a more appro-
priate program. ‘ o

88’
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‘the different staff who will be evalua- -~ e




EVALUATION NOTIFICATION MEFTINGS

Reason for. Evaluation

PARENT CONCERN.... " « « + «SCHOOL RESPONSE

Why haven't I notiged a At hame, your child is required to do

problem at homa? different types of tasks under differ-
ent conditions than at school. Per-
forming chores, for example, requires
very different skills than reading,
writing, or taking a test.

My child simply,isn't working we'd like to see if there are other
hard enough._ He/she is lazy reasons why your child isn't learning.
and needs to be pushed. . ' Sametimes a student who has learning
problems gets frustrated, loses
, motivation, and seems lazy when that's
. . not the real probler.

Won't the evaluation just The staff who will administer the
aphasize the fact that my evaluation are trained to be very
child is doing poorly, and understanding and supportive. They
make him/her feel even will assure your child that the tests
worse? , will not affect his/her grades, and

will not be used to show how badly
he/she does. Instead, they will '
enphasize how the tests will help

your child. '

Possible butcanes

PARENT CONCERK.... "++..SCHOOL RESPONSE
Is something seriouély wrong We won't really kKnow how serious the
with my child? Will he/she problem is until we review the results
ever be able to get a job or of the evaluation. The important thing
lead a normal life? to remember is that ance we find out

i

" what the problem is, we'll-work to
remediate it.

]
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PARENT CONCERN. ...
' o '

Will the evaluation result
i /¢hild being labelled
14.”@‘
Lo

1f my child is labelled
as handicapped, what will
that mean? )

How long would my child
be in special education?

Possible Outcomes

- a handicap.

. results of the evaluation. Using

. Special education placement isn't neces-

The evaluation will determine whether
or not your child has a problem that .
seriously affects his/her educational
performance, meets the legal defini-
tion of a handicap, and makes him or
her eligible for special education.
Remember, though, that the legal
definition of a handicap for purposes
of special education may not correspond
with what many pecple camonly consider

We won't know until we review the

those results, other information

we have on your child, and your input,
we'll develop an individualized educa-
tion program for your ‘child. We will

recamend a placement based on this |

program, and you will have the right"—
to consent or refuse consent to this
placement. ! “ :

sarily permanent. ‘It will be reviewed
yearly -- and more often if deemed™
necessary. Your child would remain in
a special education program as long as
he/she needs it and you consent to it. -




bescription of Evaluation
\ .
PARENT OONCERN.... o oo o SCHOOL RESPONSE

I've heard IQ tests are 10 tests used to contain many items
prejudiced against minori- . that children or young people in same
ties. How can I be sure cultures or socio-econamic levels
the evaluation is fair to answered differently and therefore
my child? incorrectly. This was unfair.- Now,
' most of those items havé been dropped
fran the testg or have been rescored.
Also, many commonly used IQ tests have
separate standardized scores for minor-
-ity groups. So IQ tests are not as
- biased as they once were.

Furthermore, the evaluation will include
an assessment of your child's performance
in many areas, ‘nbt just intelligence. -
For example,; we look at.school perfor-
mante, peer relations, teacher recammen-
dations, adaptive behavior, and informa-
= - 77T “tien you give us about the child at hame.
1f you think the results of the school'’s
evaluation are still incamplete or in-
correct, you have the right to request
an mdepmdent evaluatlon. -

!

who will do the evaluation? . 'I\ests are given by p:rofessicnals who .
E know how to motivate students and encour-
o , - 2ge their best responses. [If the family
is minority, discuss use of mnont) per-
mﬂg n sonnel :Ln the evaluation]. .

Ho«« long w1I‘i all this take? [Present time=line for special education.
. process.. Include steps for notifying -
©o. ) parents when evaluation is canpleted.
Set tentative date when you'll meet with
parents again].
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what should I tell
my child is happening?

T4y

How do I know the school is
doing the right thing for my
child? And what can 1 do if
I don't think they are?

L

o+ « « SCHOOL RESPONSE

One of the most important things you can
do, is provide us with educational and
cther background information on your
child. It's important for us to know the
whole child, not just .the 'school' child.
In addition, you can reassure your child
and encourage him/her to do his/her best
work but not feel pressured cr anxious
during the evaluation. . r

You can describe what! the tests will
involve, and explain' that thay are being
given to find out.what kind of help the
child needs. Bmphasize that the evalua-
tion should lead to more successful ard
satisfying school experiences.

[Explain the procedural safeguards’ of

the law: -written consent to evalua-

tion; parent involvement in develop-

ing an IEP; least restrictive environ-
ment: written consent to placement; Oppor-
tunity for an independent evaluation;
annual review of placement; reevaluation
at least every 3 years; due process hear-

ing].

LR
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wWhat am I getting intb
by signing this?

Your consent will allq!w 3/1s ‘to proceed
with the evaluation. ; Remember, we can't
be sure what type of,a special place- |
ment is necessary —or even if one is
warranted -- until we ¢camplete an assess-
ment. Remember, tod, that no placement
will be made without your written

1. Even ifiyou think you don't
gt your child inia special education
program, the results of the evaluation
will still be very useful to his/her

regular teachers in instructing your

child and making his/her school situation
more satisfactory. .
[I'f parents are hesitant to consent, dive
them time to consider their decision and
suggest persons to talk with.)
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INTERPERSONAL-COHMUNICATIO& AT THE 1EP AND PLACEHENT STAGES

SIGNIFICANCE

Interpreting
‘Test .
Scores

Legally and conceptually, the IEP and
placement stages are separate. However,
becauie here is such a close sequen@zel and

“ developmental relationship ‘betwgen ‘#hese

stages, they are considered together here.
The ultimate goals of the IEP and placement
stages are to develop an individualized
education program and decide on an appro-
priate placement (based on the IEP) for a
hand;capped child.,

‘P

!

; The IEP and'placement stages are szgnifzcant

for their extensive and detailed exchanges

.of information, multiple parent/schogl .

interactions, and critical deczszon-makzng
points. The discussion of outcomes of the
evaluation process presents pnrents with an
arrdy of test scores, observations, and -
other technical 1nformation on their child's
educational strengths, ‘weaknesses, and needs.
This information must be comprehended not
only in and of itself, but. also in terms of
its implications for decisions related to
the child's el;glblllty for special educa-
tion, classification, program goals;and
objectives, and spec1a1 pducation p acement
and services.

‘to school personnel. Parents may. be ovef-

whelméd or ‘upset by the school's findings

. or interpretations. Some may cope with

their anxiety by reacting defensively.
Others may be concerned ‘about the confiden= .
tiality of test results. And the issue of
the child's classification is often a
controvbrsig} one. .

Explaining fully the purpose ‘and sxgnlfx-
cance of test scores is important to prevent

- parental misconceptiohs about what a test

does and does not measure, what it reveals
about the student, and how reliable and
accurate- it is. By putting test scores into’ .
perspective, school staff help ensure that

.




beveloping an IEP .

Selec;ing
a Placement -

‘may have much to contribute =-- about their

‘'soméwhat in tRkeir values

,The gselection of a spec1a1 educat;on place-

. 4,;26 "least restrictive.” Deciding exactly
a

R .
o [

parents are neither unduly optimistic nor '
pessimistic about their child's needs, and
that they are prepared to help develop and
accept an appropriate educational program
and placement for their child. '

. 2
The IEP is the most important document -’
related to a handicapped child's educa-
tion because it defines what a free, appro-
priate public education is for that child.
It is the key to that child's educational
program, clarifying not only what.educa-
tional programs and services the child
will-receive, but also how these programs
and services will assist the child and
enhance his/her behavioral and developmental 3
growth. The comprehensive nature of the IEP - ‘
means that parents must assimilate still .
more new technical information. ‘

Dialogue between parents and school staff Q: —~
is important during the degelopment of the °
IEP because this is an arel where parents

child, about their perception of his/her
social and academic abilities, interests
and needs, about the educational goals they
believe are most 1mpottant, and about
methods they have used to h their child
learn or manage his/her avior. Some-
times parentg and school ftaff may differ
There may be,
for example, di nt about the emphasis
on academic versus vocational goals. But
the zmpottance of the JAEP document necessi-
tates that parents and school work out their
differences until a point of mutual satis-
faction is reached. Only after the IEF is .
developed can a final decision regarding
an appropriate ﬂiacement be made. ;
“~

ment for a handlcapped ch;ld is guided by
the two broad pr;nc;ples of "appropriate”

hat constitutes an "appropriate” and
"least restrictive” placement for a par-
ticular student involves complex quest&ons
of judgment; theréfore, this process calls
for careful consideration by both parents
and school.
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PARENT REACTIONS

-

SCHOOL RESPONSES

!

~ there may be practical problems or con-

Accepting the need for a special placement
for their child can be difficult for parents.
Reactions of parents to the knowledge that
their child can no longer succeed without a
special education program may range from
grudging acceptance of a fact that yas
suspected for some time to shock and dismay.

\fiome parents:may have been able to face

their child's disability as long as he or - S
she was in a regular class; but now, it may

seem to them, the whole world is about to

learn that something is 'wrong with their

child. '

Others may feel that special education I
carries a stigma that may have negative
consequences for their child. Or they may
be concerned about their child's separation
from 'old friends and classmates, or what
the other children in the' special education
placement will be like. In some cases,

distance, or transportation.

siderations to deal with, such as cost, k_

For these and other reasons, it is impor-
tant that parents have an opportunity to
learn all they can about the placement
proposed for their child and become comfort-
able with it =- by asking questions, obtains '
ing additional information, talking with
others, and visiting posszble placements-

How smoothly this stage proceeds will depend
in part on what has happened earlier in the
special education plamning process. 1f ‘

_parents have been prepared to understand and

accept their child's needs, and if an open

and cooperative relationship between parents

and school has been established, then it .
will be easier for garents to make the final ’
decision about their child's special place-

ment .

3 -
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During both ‘the IEP and plqé;ignt stages,
pl{gg;s may have many expressed 'or implied

~ questions or concerns about the technical _

information with which they are presented
and the important decisions they must make.

.You and other schoo) staff, in furn, need

the input of parernts in order to. propose
an appropriate educational program and .
placement for the child. Once again, some
of this information is required in the
written notice, and some may be conveyed
in other written materials. Interpersonal
communication can serve to amplify and
interpret information that has already
been presented,-as well as to introduce
new information.




INFORMATION SHARED DURING THE IEP AND PLACEMENT BTAGES

»

" QHE WATURE OF “THE STUDENT'S EDUCATIONAL PROBLEMS AND NEEDS

L)

Information Provided §! School: - . .

- .

e Specific chezectetistics or behaviors meesuted by the evaluafion
/ tests and ptoceduzes .

- 4

e How the various scores relate to each other

.

e What factors might have caused the child to receive tﬁige scores

° the child's test scores compare with those of other children
the same grade, and with scores received on pzevious tests

e . What the scores mean in terms of ptedicting future behavior,
educational progress, and long-term potential \
. . .
e What the results indicate are. the child's educational strengths
and weaknesses . S

0

e what specific situations cause the child mift difficulty

‘'@ what the child's special education classification is and what
it means ' . S '

- B
4 v

e What evaluation results led to the suggestion of this patticulat
classification. o "

Information,Pgovided by Parents:

3

. ® Observations made of the child at home that support or conflict
.with the evaluation results

"ol Additional information from medical, educational and other:
family records.

-

THE NATURE OF THE fDUCATIONAL ACTION, PROGRAM OR SERVICE TO.BE PROVIDED
4

Information Provided by School-

K

The purpose, content a nd use .of the IEP document
Recommegaed goals and objectives for the child's IEP

Support services that will be needed to facilitate pzogtess
in each objective

Who will be responsible for each service; when, where and for
how long it will be provided; what each service will include




s e,

Based on the I!P, vhat placement seens lppropriate for the
child and why \ .
How the proposed placement meets the child's particular geduca-
tional needs, including: teaching methods,- curriculum, and
instructional materials; intensive individual or small group
instruction; specifically~-trained teacher(s) and specialists

. . :
The educational goals and objectives emphasized in the proposed
placement, including: general philosophy and approach; academic.
demands; relative balance between academic. achievement, social
_adjustment, and career preparation

How much the child will miss of the regular program, and how
this loss will be made up

® The climate of the proposed special class placement, including:

what the other children in the placement are like; how the class
is a warm supportive place; precautions that will be taken to
ensure the child is not rejected or isolated socially, or frus-
trated and pressured academically \

The least restrictiveness of the proposed placement, including:
how much time the child will spend with nonhandicapped students,
when, and for what activities; the proximity of the child's
classes to those of nonhandicapped students; the ratio of 'handi-
capped to nonhandicapped children in the special placement and in
the building; the accessibility of other classrooms and school
facilities to the child

oo

Any special practical considerations or problems the proposege
placement presents, including: +distance from the child's home;
how the child will get there and how long it will take; trans-
portation to be provided; any additional costs, K to parents.

AInformation Provided by Parents: - ! :

o\ Feelings about the IEP goals and objectives suggested by the

.

school

)

Additional goals and objectives for the child's IEP

'@u‘ 9
Specific instructional approaches, equipment, materials, or
teachers to be part of the child's IEP ,
Preferences regarding the emphasis -academic, social, and
vocational areas in the IEP :

Support services desired for the thild




y b

° tducational approaches .and activities the parents, have tried
successfully with the child : '

»

e Preferences regarding the appropriate placement for the child.

THE SPECIAL EDUCATION PROCESS

infoimation Provided by échool:

e VWhen the IEP and’placement will be reviewed

¢

e The continuum of programs and services the school system offers
for handicapped children . : -

When the child will be. reevaluated to determine whether he/she is
still eligible for special education. ]

9

Information Provided by Parents: o .

e What future role parents wish to play in the special education
decision-making process

_The extent _to which parents can assist the child in his/her
lchbol progrem at home.

PARENT AND STUDENT RIGHTS AND PROCEDURAL SAFEGUARDS
) o i
Information Provided by School:

° Therchild's right to receive a free, appropriate public education
in the least restrictive environment, and what this means

The child's right to have all school programs and facilities
accessible to him or her

The child's right to have records kept confidential

_ Parents' wight to an independent educational evaluation

Parents' right to examine all'records and evaluation results used
to determine the child's placement :

Parents' right to a due process hearing

Pe:ents right to withhold consent to the placement. or to
revoke it at a later time.




Infornatiom Provided gg‘rerents:

Whether they uieh,ln independent evaluation

F 4 -

e Whether they want e'ccpy of the IEP ad¥ament

ﬁhether thej grant or withhold consent to the placement, and why
. 2

If parents disagree with eligibility. 1EP, or placement.ewhat
further action they intend to pursue.

LOGISTICS AND“OTHER INFORMATION TO FACILITATE PARENT
INVOLVEHENT IN THE DECISION-MAKING PROCESS

hnformation Provided by School:

e Date, time, pmrticipents. and agenda ok meeting(s) to discuss
- evaluation results, develop IEP. and/or determine placement

How parents can prepare for above Qeeting(s)

® 'How the parents can efrenge to visit the proposed placement(s);
- what they should look for when they visit

Information Provided by Parents: <

® Degree to which parents wish to be involved in the development
‘of the IEP and placement decision-making process V

Assistance parents néed (e.g., transportation, child care, inter-
preter) to ensure their presence and participation at meetings.

RESOURCES AVAILABLE OUTSIDE THE SCHOOL

~

Information Provided by Schoo s

.

® Names of parents of other students in the proposed placement who
are willing to discuss the placement -

Books, periodicals, and organizations concerned with the child s
disability

Names of parent .advocacy, plychological. and other cupport groups
available to parents _

e Recreational facilities available to the child.

Information Provided by Parents: ‘

e Outside services and support the child is currently receiving

e Particular community services in which parsnts would like their
child to participate.




THE PARENT/SCHOOL
CONFERENCE

Variation One

PYor a decision as important as the first
placement in a special education program,

' personal contact with parents is almost

alwvays reguired to ensure that they under-
stand the nature of, reasons for, and pur-
pose of the proposed placement. A parent/
school conference is the best wdy to
guarantee that parents understand the
results of the evaluation, have an oppor-
tunity to participate in the development
of their child's 1EP, and are informed
about the proposed placement. There

are several ways in which parent/school
conferences can be used at the IEP and
placemeqt stages.

Some school districts discuss’ the results

of the evaluation, develop the IEP, provide
notice, and reqguest consent to placement

all at the same meeting. This pattern has
the advantage of permitting complete integra-
tion of the information presented, so that
parents. gain an understanding of how the
evaluation informatioh is used to develop

an educational program for their child and
how that program, in turn, becomes the basis
for selecting arl appropriate placement. The
disadvantage of this variation is that
because of the amount of information to be
presented and the number of decisions to be
made, the meeting can be overwhelming and
exhausting and may not provide adequate
time for parent reflection and investiga-
tion. This pattern also consumes consider-
able amounts of professional staff time,
since the evaluation specialists as wvell as
members of the program planning and place-
ment team must be present. When such single
meetings are carefully structured and
parents adequatelyvprepared, however, they
are quite effective. Parents can leave such
meetings with a sense that the problem has
been identified and a comprehensive plan to
assist their child worked out.




Variation Two

Variation Three

M

“ Conference Format

]

N

»
Other school districts present the results
of the evaluation and perhaps a discussion
of alternative placements at one meeting,
and invite parents to a second meeting to

develop the IEP and receive notification of ’

the proposed placement. This pattern also
tends to occur when an outside clinic or
agqpcy does the evaluation of the child, or
if the child is severely handicapped and
_the evaluation has been very extensive.

‘ Separate evaluation briefings avoid over-
whelming the parents with too much informa-
tion and too many decisions at once, and
they permit more efficient use of the
fprofessional evaluation team staff. Some
parents, however, do not view geparate
conferences positively. They find the
svaluation conference unfulfilling, pre-
senting their child's problem without
specific recommendations for a solution.
Care must be taken when using this varia-
tion, therefore, to ensure that parents
leave the evaluation debriefing with confi-
‘dencd that a solution is forthcoming and
‘some knowledge of what that solution might
involve.

.

" A conmhon variation on both of the above
approaches involves delivering the place-
ment notice after the meeting(s) with
parents. At the IEP/placement ‘conference,
potential placements are discussed, but
the selection of a specific placement
occurs after the meeting. when the specific
placement receives administrative approval,
parents are notified and asked to consent
(usually through the mail). During the
interim period between the conference and
the delivery of notice, parents have an
opportunity to visit the principal place-
ment alternatives.

- Mhichever of the above two pntterns is
;mused, however, the information conveyed
“teénds to be presented in a similar manner.
The conferences comprise. pultiple school
personnel == usually the school psychologist,
the social worker, a learning specialist,
and building administrator. This group may,
be supplemented by other sppcialists who. ' .
have evaluated the -tudentp:cd by other
concerned staff -- a guidante counselor,
a special education teacher, the ch{}d's

118
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classroom teacher, and, in some instances,
staff from other agencies involved with
the child and his or her family. -
In general, parents appreciate the oppor-
tunity to meet each of the profgssional -
staff who participated in the evaluation
of their child and to witness the inter-
relationship and interchange among the
. members of the evaluation team. However,
v g . the advantages to be gained from having
' each specialist present must be carefully
! , weighed against the disadvantages of
: \ possibly confusing or overwhelming the
. parent, and of the heavy costs involved in
- staff time. Using just one or two pro-

. - fessional staff who are familiar with the
student's evaluation allows for a unified -
presentation of the evaluation results,
and may be a more economical use of staff
and a better way of integrating the com-
ponent pieces of the evalq‘ﬁfon.

Most school districts rely on formal pre-
sentations, with each participant discussing
his or her findings about the child. The
most effective presentations are brief and,
straightforward. Parents are most under- <
standing and accepting when information is
' : not technical and is presented in terms of

their child's educational needs and school

) performance.
cbnference Length " Program planning meetings typically last
no longer than one hour. Establishing a
¢ : . - fixed”length of time for the meeting is

Hrpat 4

necessary to accommodate the schedules of

the multiple participants and provide

parents with an opportunity to participate
effectively in the planning process. -

Compacted into this session, however, is vl
not only the sharing and synthesis of

information, but also the development of

an appropriate educational program and

an examination of the placement alterna-

i; '
-t ' tives.. e

Given thé extent of information discussed,

such a ocne-hour time frame can be constrain-
ing. It may be more appropriate to schedule
a 1-1/2,' 2, or 2=1/2 hour meeting, allowing

u:(“ . 113
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Conference Content

Agenda/Checklist’

L4

A

time for both comprehensive presenta-

tions and parent reaction and participa- -
tion. Parents need to feel there is time
to explore all the alternatives and have

all their questions answered. Those who
feel pressured or rushed may cqnsent to a
placement today, but be resentful and '
uncooperative afterwards. If schools are to
foster parental understanding, trust, and

~ informed consent, there must be time for
. thoughtful and open discussion.

Just what information is presented .t a
parent/school conference at the IEP and
placement stages depends on the nature of
the school's previous contacts with the
parents and the parents' level of under-

- gtanding. A meeting prior to the evalua-

tion may have prepared the parents for this
lsrsequent conference. Even then, though,

i® is.good practice to inform parents prior
to the meeting of the agenda, participants,
and specific items to be discussed. Failure
to do this may cause parents to feel caught
unawares, intimidated, or overvhelmed. 1It'
may also be advantageous to include a blank
1EP to familiarize parents with its general
content and help them formulate their own
ideas of what they want for their son or
daughter. Parents should be told they can
bring a friend, advocate, or interpreter to
the meeting. g

Some information is better left for initial
presentation at a face-to-face meeting. For
example, it is generally not a good idea to
give parents a summity of the evaluation
results prior to the meeting; evaluation
results need to be professionally inter-
preted. Mritten summaries furnished by-the
school during the conference are more useful,
serving to structure the presentation and
encourage parents to ask specific questions.

“Given the breadth of information, the number
of decisions to be made, and the time avail-
able, the organization of the program plan~
ning meeting is of the greatest importance.




It affects the amount of information parents
can assimilate, their ability to participate .
fully, and their support of any final '
decision. As at the evaluation notification
meeting, an agenda/checklist can facilitate
the presentation of information,and the
making of decisions at the ptogram planning
meeting. '

An aqenda/checklist for a p:oétam planning
meeting might structure the meeting around
the three written documents involved:
summary of the evaluation results: Indi-
vidualized Education Program (I1EP):; and
written notice of and consent to placement.
In this case, the major ugendl items would
. be six. i




mnmgggmxn FOR A PROGRAM PLAMNING MEFTING

Outline of Content

[ ¥
e Welcome
e. Thanke to Parents for ettending :
b. Solicitation of parent Questions and commente c
Orientetion ’
P . E 4
- o. Meeting agends
b. 1Introductionh of etaff
‘ Evelustion Results ‘
oy ' e. Summary and interpretetion of rn\é_n !
: ‘ b. Parent reectiocne 3 L -
c. Confidentiality of childye echool racords -,
4. ©Child'e eligibility for speciel educetiorn
o. Diecuseion of hendicapping conditiorn «
1EF Development ‘ '
e. Purpose of 1P N
b. Genere! content of IEF ’ ,
c. Current level of performerce (based on svelustior. results’ [

. 4. Goels end objectives
e. Criterie fof dstermining whether gosle end oblectives ere rme: ) .
¢. Releted eervices to be provided

g- Sterting Adate and duntxor. of eervites
Plecement - ‘

e. MNeletionetip of IEP to plecement S .
b. Placemant proposed by echool T
c. Alternstive plecements coneidered but u)ocud 4

d. LRE end meinetresrming . ¢ h
8. Time in the requler clees '
f. Invitetion to parents to vieit plecement

g- Raminder of parente' rights . ) \

h. Parente’ Tesponess to plecement ’ .

1. Presshtetion of requeet for conesnt »”

"9+ 1f parente coneent:

e Practical detaile On entaring placemsnt

e Waye to diecuse pPlecement with child

e SuUpporting sctivitiss perente can do with child et home e

If parente ere Teluctent to grent coneent: ,

¢ Reseone for their rasarvetions :

e Poseidle compromiese

¢ Alternstive plecemente thet pn'lnn might vieit
6. Conclueion ) ) ’
s. Maview of information diecusead and ection to be taker
b. ' Invitetion of edditiocnel Questions
c. MHame of echool contect pereon
4. Tentetive Ano for next contect

f
ERIC o T

Aruitoxt provided by Eic:




4 ” - & .
. -

. AG!NDA/CH‘CH-IST FOR A PROGRAM PLANNING MEETING '

LS

‘Sample. Cover Sheet

AGENDA /CHECKLIST
o for e -
A PROGRAM PLANNING MEETING

.

+
2

student's Name:

Date:

Classroom Teacher:

Case Hlniqer:

Handicap Designation:

Placemerit: _

Discussed evaluation and eligibility for .pe;i.l cducntion‘lervices: 7

___Eligidble
Not eligible
Classification

Developed IEP:
Current level of performance
Goals and objectives, evaluatior criteria, and procedures
: " Related services . B

Presented placement notice and discussec

Proposed *placement :

Alternative placements

o ‘Pcrcent-ge of time in regular progranm

' .
. {

Reguested consent to placement

Request for Consent explained
Consent postponed:

e, Until_-

»

® Reason

Consent granted

Consent denied:

o Reason

-

Dispute settlement procedures and due process hearing
! : .}tplnincd '

4 .

FURTHER ACTION TO BE TAKEN:
MATERIALS PROVIDED:

ADDITIONAL MEETINGS SCHEDULED: \

e ——————————————————

Participants: ' Relationship to Student:

v

=
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AGENDA/CHECKLIST FOR A PROGRAM PLANNING MEETING

-

le Page

)

»
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ship to
evaluation
results:;

® Relation-

) ness of proposed
placement :
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RESPONDING TO
COMMON QUESTIONS
AQD CONCERNS

Incomplete or
Inaccurate _
Information

-

Schools that repert the evaluaticn results
at one meeting and discuss the IEP and
placement at another can use the appropriate
section from the agenda/checklist at each
meeting, or make two separate checklists.

As you can see, the preceding outline allots
a significant portion of the meéting to the
discussion of the proposed placement. This
is because parents' .satisfaction with the
entire planning process is most often
dependent on their confidence in the out-
.com¢ == i.e., the placement recommendation.
Moreover, parents seem to require less
information on.the technical aspects of

the evaluation (e.g., scotes on tests) and
more interpretative information on how ‘the
evaluation results and the child's educa-
tional program (goals, objectives, services)
relate 'to a placement.

At the program pianning meeting, parents
may raise any number of questions and con-
cerns related to the evaluation results,
IEP and placement. In particular, there
are three reasons why many parents resist
a proposed placement.

Parents must have access to complete and
accurate information. about their child's
special needs and the placement proposed
for their child. Wwhen parents feel they
are not completely informed, schools can
provide them with additional evaluation
information, names of other parents and
parent groups, and other writtc.’descrip-
tive materials. They can also arrange for
parents to observe their child in class,
visit alternative programs or placements,
and talk with designated teachers.

Occasionally, parents' request for more
information reflects apprehension or dis-
trust of the school. By being open with
parents about what is proposed, encouraging
parents to visit the program, providing
parents with the names of outside persons to
talk with, and suggesting sources for an
independent evaluation, a school can
alleviate anxiety and foster more open
communication and trust.
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Differences There are situations in which parents and

in Opinion school staff have honest differences of
, opinion about what constitutes an appro=
Priate placement. For example, parents .

‘may believe their child needs gn inten-
sive, self-contained instructional program,
while school staff believe supportive
* instruction in a resource class is appro-
: ' priate. Or, parents may want a program
’ T , with a strong vocational component, while
) . the school believes a sound academic foun-
. dation. should come before vocational con-
siderations.

Tﬁese disagreements center around values
and judgments about what a child needs,
. and can be dealt with through a variety
of conflict resolution techniques. The~
goal of such strategies is to create an
atmosphere in which ideas and opinions
" can be exchanged with opénness and mutual
respect. Parents need to feel that their
S Lo ) opinions are being heard and taken into
consideration, and that there is time to
explore alternatives and obtain outside
advice and counsel. One way to create
) - such an atmosphere of trust is to explain
-, ‘ to parents their rights to request an
independent evaluation and to appeal the
v : dispute to higher school administrative
levels, mediation, or an impartial due
' process hearing officer. Often, bringing
. ~ the principal or other higher level adminis-
. trative staff into a dispute helps creatée
. a more facilitative climate and assures
. parents that their concerns are being
taken seriously.
Sometimes, more or different evaluatibdn
information is useful in settling parent/
school disagreements. An independent
evaluation may resolve certain issues )
about a child's instructional needs.
. Often, if both the parents and the school
RS . o ) agree to an independent evaluation and
' the results of that evaluation support
the school's proposal, parents are willing
to consent to that placement, thus avoiding
- the need for a due process hearing.

H
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More information about a program --
particularly concrete information about
what will be taught and what instructional

" techniques will be used -- may correct

parent misconceptions about the proposed
placement. For example, parents may not
realize how much of their “self-contained”
child's instruction will be similar to
that used in the regular’ program, or how
many activiti€s their child will be doing
with nonhandicapped children.

Ofteri a compromise may be appropriate.
Or, if the disagreement is related to
whether or not the child is eligible for
special education, it may be helpful to

. clarify the eligibility criteria and to

offer other nonspecial education assis-
tance. ] g Lt

" Another effective strategy is'to specify

a trial placement. This involves placing
a child in the program proposed by either
the parents or the school for a limited
time period, and monitoring his/her
progress. While this might not be
totally satisfying -tp either parents or °
school, it does provide time for more
observation and an interim resolution
that offers some support for the student.

In some cases, parent/school disputes

are best handled by proceeding in the
direction the pirent wishes. This

develops parent confidence in and support
of the school and prevents exhaustive due
praocess hearings. However, this strategy .
works only if school staff implement the .
parents' wishes without reservation.
Passive resistance strategies on the part .
of teachers doom this strategy to failure. °

1f a dispute persists, of course,

-parents should be informed about and .

assisted in preparing for an impartial
due process hearing.

.a




Denial of Problem

.

Communicating with parents who continue

to deny their child's handicap and resist
special education can be taxing. However,
continued openness, additional dnforma-
tion, expanded opportunities for parent
participating, and shared concern for the
welfare of the child usually bring success.
Resistant parents imay gradually come to
accept their child's problem, and often
become the school's strongest supporters.

'
.
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PARFN'T CONCFRY. ...

Fxactly what did the
evaluation measure?

~

SUGGFSTFI RFSPONSFS TO COMMON PARENT CONCERNS
AT
PROGRAM PLANNING MFFTINGS

Pvaluation Results

o

Fow confident can I be that

- the scores are accurate?

vhat might have caused my
child@ to receive these
scores? :

e

. compared with other chi

»+ + +SCHOOL,,RESPONSF

We were trying to find out-how ydur ‘child | -
learns best so we can help him/her
succeed in school. We looked at such
factors as attention span, concentration,

-~ and anxiety in performing tasks. We also

looked at how your child perceives and -
approaches a task, and how se things
/his age. .
We carbined this jinformat ith addi-
tional information about your child's
school peformance, adaptive behavior, and
relationships with his/her friends. 1In
this way, we learmed about your child's
strenaths and weaknesses- in many differ-
ent areas..

The tests were performed by profession-
als trained to administer them and ’
interpret the results. The tests were
conducted according to the instructions
in an administrator's menual. Remember,
too, that all the tests used have been
shown to be valid for the purposes for
which they are being used.

We try to assure that each student is
tested under fair procedures, and have
made adjustments for unusual circum-
stancés that occurred during your .
child's evaluation. [Discuss child's
skills in terms of specific tests
administered and how tests are con-
sistent in indicating strengths and
weaknesses. Include other informa-
tion to support these findings:
teachers' reports, previous testing
information, etc.)




Pvaluation Results (Contd .I)

"PARFNT CONCERN.... - o e+ «SCHOOL RESPONSE .- . .
How do my child's test scores [Prepare graphs to show student's scores
campare with those of other in camparison with peer scores. Review
children his or her age? How previous testing information and explain
@ they campare with tests how scores show consistency in needs. )
given in the past?

What do the scores mean in The scores help us determine your child's |
terms of predicting my child's current strengths and weaknesses. Fram
future behavior or long-term this information we can decide what type
potential? of program and services will be appro-

. priate for your child and will help him/
her achieve to the best of his or her
ability. Your child's future behavior ™~ ~
and long-term potential will depend,
in part, on how he or she responds to
the individual program developed for
him/her. Other children with problems
similar to your child's have made
strides. [Provide'information about
prognosis for particular handicapping
ocondition. ]

How will the scores be We will use the evaluation tests, along
used in education \ with teacher and parent observations
planning? . and recammendations, to develop an
. - individualized program for your child.
We hope you will work closely with us
in plamning this program.

Vhat do the results [Prepare list of child's educational

indicate are my child's strengths and weaknesses and explain

educational strengths how particular test(s) indicate each.

and weaknesses? ‘ Use examples of child's answers and
" - work to illustrate.]

13y
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pFvaluation Results (Contd.)

PARENT CONCERN. ...

-

what will happen to all
these evaluation scores
and results?

'

that can I do if I disagree
with the results of my
child's evaluation?

labelled?

why does my child have to be’

" Also, classification is important. for

\

«« « «SCHOOL -RESPONSE

A sumary of the results of the evalua-
tion, test protocols, and committee
recammendations will be included in
your child's permanent record. These
records are confidential and are seen
only by school personnel working with
your child. The information will be
used to help school staff plan and
carry out an appropriate progranm for
your child. We must get your written
permission to release these records

to anyone else. However, you may look
at them and obtain copies at any time. -
[Provide information on where files
are housed and procedures for review- -
ing them.]

[Explain parents’ rights, including
right to refuse consent and right to an
independerit evaluation. Explain process
by which an independent evaluation ray
be obtained.]

The handicap designation given t’z‘:’ your
child makes it easier to cawmmnicate in
a general way the particular type of dis-
ability he or she has. Knowing the class-
ification category that includes your -
child will make it easier for you to
locate professionals who work with your -
child's disability, parent and oonsumer
aroups concerned with that disability, and
bocks and magazine articles to help you
learn more about your child's handicap. -

recordkeeping and program accountability.
The federal government requires that
states report the mmber of students
served by type of handicap.
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Evaluatien Results (Contd.) -

PARENT OONCERN. ... ~

1s it possible for my child
to receive special education
services without being desig-
nated as handicapped?

8

wWhat exactly does this
classification mean?

Will the classification
be permanent?

o ¢+ « SCHOOL RESPONSE

If your child is to receive the benefits
of an jntensive, continuing special edu-
aation program, he or she rmust be evalu-
ated and designated as having a dis-
ability that meets the legal definition
of a handicap as presented in state amd
local education laws.

'[Explain the nature of the specific handi-

capping condition and what it means in
terms of child's eligibility for specific
services. ]

The classification is for special educa-
education purposes only. If your child
withdraws or is dismissed fram special
education, he or she will no longer be
classified as handicapped -- at least as

- far as special education is concerned.

Your child's classification may change
if a reevaluation shows changes in your
child's test profile ar behavior that
points to a different classification.
Your child will be reevaluated at least
every three years to find out whether
or not he or she still meets the legal
definition of handicapped and is still
eligible for special education services.




what is the purpose of the The IEP is a legally required form
IEP? How will it be used? developed by school staff and parents '
to describe the goals and objectdves
for students receiving special educa—~,
tion services. It also describeg a%l‘ ’
the services your child will receiv
The IEP gives those professionals
who work with your child a consistent
plan for developing his/her instruc-
tion.

What will the content of The IEP will include a statement of
the IEP docurent be? your child's present level of educa-
tional performance and an cutline of
his or her educational needs in terms
of the strengths and weaknesses
indicated by the evaluation. These
will be used to identify annual goals
and short<term objectives for meeting
these goals, including the procedure
for determining if these objectives
are being achieved. The IEP will
also name the services to be provided,
the providers of these services, and”
the dates for beginning and ending the
services. There will also be a state-
ment of time to be spent in-the regular
educational program and the date for
. the IEP review. [Discuss IEP content,
“9 following district's IEP format.]

when will my child's IEP be Your child's IEP will be reviewed at

reviewed to determine if it least annually to assess your child's

is still appropriate? progress in meeting the goals and
cbjectiveg outlined. It can, however,
be reviewed and revised more frequently
if you or the school feel that is
necessary.




IEP Development (Contd.)

PARENT CONCERN.... ....SCHOOL RESPONSE

Is the IFP a legally binding , MNo, the IEP is not a mr&.ract, but it
document? - ’ is a document with legal importance.

‘ It defines the services to be provided
to a particular student, and obligates
the school to provide thoge services.
School districts and teachers cannot be
held liable if a student does not make
the progress expected, but the school
must make every effort’ to’provide the
services stipulated and assist the child
in achieving the goals specified in the
IEP. '

what should I do if I First, express your dissatisfaction and

disagree with the IEP? explain why you feel any part of the IEP
may be inappropriate. The school wants
to work with you and is willing to make
modifications in the IEP. Your child
will not receive any special education
services except those you and the school
agree are needed. If the disagreement
cannot be resolved, you nay request an
independent luation to provide
additional ihsight into the appropriate
goals and services for your child.
You also have the right to a due process
a hearing.

Will I receive a copy of If you request it, you will be given

the IEP? How should I . a copy of your child's IEP. [Explain

use it?- - how and when this will happen.] You
should use it to keep track of the
progress your child is making and to
help you determine the appropriateness
of the program and services he/she is
- receiving.




PARFNT CONCTRM....

Is it necessary for my child
to be separated from his/her -
friends to get needed services?

Can my child receive enouch
special instruction and
teacher help if he/she
stays in a reqular class?
wWon't the other students
ianore or tease him/her?

L 4
++ « «SCHOOL RESPONSE

Your child's program will be in the

least restrictive environment. He/she
will participate in as many activities
as possible in the mainstream of school

. life, and will not be separated fram
'his/her friends unless abeolutely

necessary.

We believe that every student receiving
special education services ghould be
with norhandicapped students as much as .
is appropriate. Being with non-
handicapped students helps your child
feel like he/she is a real part of the
school commmity. And many handicapped
students learn more and develop better

» social skills when they are part of a

recular class and can obeerve and ‘inter~
act with other students. All of our
teachers have participated in workshops
to help them understand the need for
intearating handicapped students

into the social group and preventing
other students from ignorina or teach-
ing your child.

We make every effort to provide an
balance of intensive special instruction
in regular classes with non-
icapped students so that your -child
will achieve his/her IFP goals. The
school staff will be alert to any problems

being mainstreamed, and we know you will
be, too.. If it appears that your child
is unhappy or not making adequate pro-
gress, we will review his/her IFP and
placeament and make any necessary

adjustments.




How will the rost appropriate
placerent for my child be
determined?

vhat is meant by "least
réstrictive environment”
and "mainstreamina”?

. o
+ o « « SCHOOL RESPONSE

First, we will identify the educational

needs of your child and determine what
special services are required to meet

- those needs. Then a committee, includ-

ing professionals who are familiar with
your child, will look at and discuss the
different placements where the services
described in your child's IFP may be
delivered. An appropriate, least - . :
restrictive alternative will be seledted.
The cammittee will discuss the alterma-

. tives and their proposal with you to

obtain your consent. No placement will
be made without your approval and
written consent.

"Least restrictive enviromment” refers
to the amount of integration between
the special education services a child

-,receives and his/her participation in
. reqular school programs. Handicapped

students are menbers of the school
ammnity and should attend regular
classes and participate in nommal school

- gocial and dcademic activities to the

maximon extent appropriate. This in-
wolverent in regular school activities
is commonly referred to as "mainstream-
ing". How restrictive or integrated a
am a child has depends on his/her
individual needs. We try to keep handi-
capped students as much in the mainstream

of school society as possible.




Placement (Contd.)

PARENT CONCERN. ... ‘ | ' o+« «SCHOOL RESPONSE

Can I visit placement alter- [Explain how parents can arrange to visit | .
natives for my child? Wwhat placements.] When you visit, arrange to

should T look for when I do? - talk with the teacher and observe the
’ ) class in progress. You should look for:

e the program's approach.

. e the curfimlum orientation
| ‘@ frequency and type of contact
with nonhandicapped students

e mnumber and type of program
. staff (specialists and aides)
and ratio of staff to students

‘ @ special facilities, equipment
and materials available

’ e characteristics of students

N in the program and how they
interact with one another
‘and with adults.

t

What can I do if I disagree ~ Your child will rot be plam a
with the proposed placement? special education program wi t your -
Com _ written consent, and you can refuse -
* . the placement. You may also request
. a hearing before an impartial hearing
officer. [Explain dispute settlement

procedures. ]
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.« » .SCHOOL RESPONSE

How do I decide if my Stay in contaét with your child's
child's placement’ is working teacher and ask for progress reports.

" out? What can I do if I Ask your child how he/she feels schobly,
don't think it is? is going. You should be able to see
’ your child beginning to attain some
of the objectives on the IEP in 6-8
weeks [or same other time period]. 1If
you do not feel your child is making
adequate progress, you should contact
the school. [Explain how parents or
school can request an IEP meeting or
review of the placement at any time.
Remind parents that consent can be .
. revoked at any time.] P

How long will my child be  ° [Be honest in discussing the amount of -
in this placement? time child may remain in placement.
' ‘ Explain review and reevaluation
£ procedures. ]

IN SUM: Interpersonal communication is needed to amplify and interpret
information presented in the written notice, to respond to parernt
questions and concerns, to involve parents actively in the

. decision-making process, and to build a close working relation-
ship between parents and school. One of the most éffective means
of interpersonal communication is the parent/school conference,
which is most critical at the evaluation and lEP/placement stages.
The use 6f a detailed agenda/checkl;st can further help to ensure
that all important information is covered and parents have an

- 'opportunity to-express their preferences and views. -




+

»

' MORKSHOP ACTIVITIES 3
' ipe content of Chapter 3 is appropriate for two kinds of .
workshop sessions:. v e '
- f B . h ¢

e One or more intensive training sessions geared to
those school personnel who interact personally with
.parents of handicapped children (e.g., principals,
school psychologists, social workers, special
education:teachers, community outreach workers).

1

ow' One or two workshops within a genéral series
“" designed to convey the basic facts nbout ! .
. notification. -

.

Depending on which type of session is most ‘suitable férfyou, you cnn‘
select from the following activities.

.
"t

ACTIVITY #1: INTRODUCTION TO INTERPERSONAL NOTIFICATION

~ To orient participants to thd various
forms of personnel communication that
play an important role in the notifica-
tion process

Time: 30 minutes

Material: None

= Iﬁhool personnel can make use of a wide range of mechanisms to
cammunxcate‘personnlly with parents of handicapped children. This activity"
will help participants take a closer look at the need for these interpersonal
exchnnges and ‘the purposes they serve.

oo ...V _Discuss some of the limitations of written communica-
tion and the reasons why interpersonnl interactions
are naeded to supplement written notification.
lncournge participants to use examples from their own
experience to illustrate situations where personal
‘. communication is the key to successful notification

¢ and planning.

2. List the ‘different forms of personal communication

that school staff most often use during the special
~ education planning process: )

: o 124 .
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e home visits | o
® télephone calls 7 ; , .

o informal-pnrent-tcacher talks . 2 t.

° parent/teacﬁgr meetings

e parent/school conferences.

For each of these, discuss: $

e the speciai purpose it serves
) its advantages and disadvantages

® at which times it is most ﬁseful.
You might want to talk, too, about which of these
mechanisms participants find most effective, and which .
they think parents prefer.

'

ACTIVITY #2: INTERPERSONAL COMMUNICATION AT THE EVALUATION STAGE

To familiarize participarnts.with the v
information needs and concerns of parents
at the evaluation stage, and the ways in’
which interpersonal communication can be
used to respond to these needs and con--
cerns '

ime: One to two hours
Material: e "Content Outline for an Agenda/Checklist
for an Eyaluation Notification Meeting”
(page 82) R

”f .
e "Sample Pages for an Agenda/Checklist for
_..an Evaluation Notification Meeting”

(pages 83-84) : ,

b e

— 0

i

During the evaluation stage, parents come into contact with a :
significant amount of new information about their child's needs and the P
special education planning process. School staff, at the. .same time, are
collecting detailed information about the child and his/her family. This

]




L

exchange of detailed information, and the emotional reactions that often
accompany it, necessitate the use of some form of interpersonal notifica-
tion at one or more points in the evaluation stage.

[ ) 4
1. Make a list of the information that parents need to 'l
- know at the evaluation stage. For each item, indieate .
wvhether this information: -

e must be conveyed in the written notice

® usually requires verbal clarification
or discussion

e is best initially ptesenﬁed during a
personal interaction.

‘2., Make another list of the information that school staff
- need to obtain from parents at the evaluation stage, and
indicate which items on the list are best obtained during
personal contacts. .

3. Discuss how a parent/school conferenge could be used .
to meet parents’' information needs. Distribute copies .
' of the content outline and sample pages for an agenda/
- checklist for an evaluation notification meeting.
Decide whether such an agenda/checklist could facilitate
parent/school conferences in your school or district.
Adapt or expand the suggested content outline to-fit
your needs ard practices and, if desired, .assign staff
" to develop an agenda/checklist for evaluation notifica«
tion meetings in your school/district. »
4. Select from the list of "Suggested Responses to Common
Parent Concerns at Evaluation Notification Meetings"
(pages 88 -~ 93) those questions that most frequently
arise among parents in your school or district.

Present these to participants, arnd have them discuss ”i% .
or ;ole play appropriate responses and talk about the . '
possible causes of such parental reactions.




ment stage is crucial.

on pages 114 to 123 of this book.

Time: One-two hours

goals and preferences for the child.
participate in any meeting(s) at which their child's IEP is developed or
changed. To meet legal mandates and to provide for effective information-
’sharzng, therefore, some form of interpersonal notification nt the 1EP/place-

ACTIVITY #3: INTERPERSONAL COMMUNICATION AT THE
| IEP/PLACEMENT STAGE

' 1
To familiarize participants with the informa-
tion needs and concerns ‘'of parents at the
IEP/placement stage, and the ways in which
interpersonal communication can be used to
respond to these needs and concerns

Materials: ® "Content Outline for an Agenda/Checklist
for a Program Plnnning Meeting”
{page 107)

@ Sample pages for an Agenda/Checklist for
a Program Planning Meeting" (pages 108 - 109)

Puring the 1EP/placement stage, parents must assimilate addi-
tional and often technical information about their child's needs and various
program and placement options to meet these needs.
additional information from the parents about the child and about parents'

School staff must gather

°

Purthermore, parents must be invited to

T . Follow steps 1-4 in Actdvity #2 above, applying them to the I1EP/
plncement stage, the Program Planning Meeting, and the informatjon presented

A
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C  CHAPTER 4 )
‘ PUTTING IT ALL TOGETHER: . STEP BY STEP- %

w

o M we have seen, there are certain basic
steps schools must take to meet the legal .

requirements of the law regarding parent
notification. These relate not only to when

notice and consent must take place, but also
. ‘ T - to what it must include and how.it must be
o presented. Once these major stepping stones
‘ are in place, you can add other procedures
to make it easier to get from one major
| stepping stoné to the next. In doing this,
1 you have access to a virtual grad bag of

| strategies.
!
|

. '4 ' :
¥ [ .
. !
" ,
ﬁ %&i : | ‘ﬂ,‘ YOU CAN...

| ...add to the content of the required
notice and request for consent in ways
4 . that will inform parents more fully and
encourage their participation.
t

. ...develob optional notice and consent

- procedures to document events in the
| planning ‘process, facilitate parents'’
x

*involvement, and strengthen your rela-
tionship with them.

\ sssprepare other supplemental materials--
5 ' fact sheets, brochures, booklets,
\ . lists, and directories--to meet common
information needs about special.educa=-
‘ ' tion and the planning process.
e ]

e ————————= - <y At

- .. interact with parents on a personal
. 9 \ ) “ level==on the phone, at school, or
! ' . 1 even at home=--to share information,

answer questions, and alleviate con-
| cerns.

4

Opportunities for laying these stepping

stones are available at every stage in the
special education planning process.
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NOTIFICATION THROUGHOUT THE SEVEN ITAGIS: SUMMARY AND REVIEW

IDIRTI!ICAmtou _At the identification stage, a public
announcement is required when a school
intends to conduct a formal, school-wide
screening of children, one purpese of .

. which is to locate those with special

. needs.

. e e
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st “In additior, “many schools have informal
screstiing procedures that occur after a
teacher, parent, or other person has made a
request to have a student evaluated.
Schools that have such procedures may choose
to_keep parents informed by:

i

e notifying them that their child is being
' screened for a poo.iple comprehensive
evaluation;

e offering to meet with parents before the
screening to answer questions about the
referral; '

e inviting parents to attend the ic:eening‘
meeting-and participate 1n the ‘c:eening
process;

;. . . ® providing parents with a written summary
. : of the screening results.

 EVALUATION ‘ After it has been decided that a comprehen-
sive educationgl evaluation is necessary to
learn more about a child's problems, parents
‘ - must be notified in writing of the intent to
o e ' evaluate and their written consent must be
AR AL e * °  obtained. If it is determined.that an
evaluation requested by parents is not
" necessary, then parents must receive formal
notice of-the refusal to evaluate. And, if

the evaluation reveals that a student is not

o e e e 5 g A e it 7 —aligible for.a. special sducation placement. .
B < S ‘or program, parents must receive tormnl.
y : . written notice to that effect.

Motification related to the preplacement
evaluation may also include the following
- optional actions: ) 1

e telephoning parents to alert them that
the notice is on its way and to briefly
discuss the reasons for the intent or
refusal to evaluate;
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1EP |

e inviting parents to a meeting to explain

|
\
J
|
|
|
the reasons for the intent to evaluate '
and-the nature of the proposed evalua-

tion; '

'} ' B
@ visiting parents at their homg to discuss -
the evaluation and obtain their input:;

‘e p;ovidingvdetniled written information "
about the special education process as ’ ‘

a vhole and the evaluation process in
particular;

® inviting parents to a meeting to discuss
the results of the evaluation and the
child's eligibility or ineligibility for
special education, at which timeva

written summary of the evaluation results . '
"may be presented;

® sending parents who cannot attend the.

evaluation debriefing a written report
of the meeting.

If the evaluation results indicate that a
student is eligible for special education

services, the next step is the development

of an indijvidualized education program for

that child. Parents must be invited to the ‘
meeting at which the 1EP is developed (which

may or may npt be the same meeting at whaich S
thhe evaluation results are discussed and/or ) “
placement determined). 1f parents request

a copy of the IEP, schools are required to
give them one.

Written notification of the IEP meeting is
not required, but it is highly recommended.
It is alsc a good practice for schools to

‘provide parents with a copy of the IEP on
their own initiative.

1)

The 1EP serves as the basis for the deter-
mination of an appropriate placement for a

child. 8chools must provide parents with ’(’—
formal, written notice of the placement L
that is proposed, and obtain parents' ’
vritten, informed consent to this initial o
placement. ‘
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This required notification can be supple-
"manted by:

e inviting parents to a meeting to par-
ticipate in the“placement decision-
making process (usually the same meet-
ing at which the IEP is developed);

e encouraging parents to visit the pro-
posed placement(s);

e giving parents an opportunity to dis- '
cuss the proposed placement(s) with
their child, friends, school personnel,
and other parents and parent groups:;

° éroviding parents with detailed-yritten
material about the proposed placéhment(s).

L]
If changes in placement or related services
are proposed during the year, then parents
mist receive formal, written notice of these
changes. ‘ \

In addition, schools usually remain in
communication with parents during this stage
through one or more of the following
activities:

e report cards and other standard school -
reporting forms;

e telephone calls, informal notes or school
meetings to discuss the child's general
progress Or any apecific needs or problems
that arise;

e _suggestions as to how parents can rein-
- force the child's prodgram at home.

Parents must be invited to the review
of their child's IEP and placement. and this

“must take place annually or moré frequently ™ -

if pnrents or school request it. If any -
change in placement or services are being
proposed at this meeting, parents must

receive formal written notification.

Again, it is a good idea to notify parents
of the IEP meeting in writing, and to
provide them vith a copy of the revised
IEP. .

k3§
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Parents must be notified in writing when-

ever the schaol reevaluates their child.

If a change or termination in eligibility,
placement or services is indicated by the
t-cvalnagion. written notice ;a‘rqquired.

Some of the supplementary written and
interpersonal mechanisms recommended at
the preplacement evaluation stage are also
appropriate here, including:

e inviting parents to discuss the
results of the evaluation;

e providing parents with a summary of
these evaluation results.

SELECTING AND APPLYING MOTIFICATION MECHANISMS: A CASE STUDY

Clearly, neither school nor parents

would benefit from the use of all these
stepping stones. The effect would be
overvhelming to parents, exhausting to
schools. Notification mechanisms must

be selected and combined in ways that suit:
the characteristics of the school district,
meet the needs of parents and children,

and provide the most direct route to the
ultimate goal: an appropriate education
for-a handicapped child. .

To illustrate how this can be done, and
to conclude this book, we invite you to
consider the case of... '




ese THE EEPATAS

- * * 3
The Sepatas live in a small town where Mr. Sepata is an accountant
and Mrs. Sepata an awerd-winning jewelry-meker who works at hame.
Their dauchter Karen is 6-years-old and multiply-handicapped. She
has moderate-to-severe cerebral palsy, very poor speech, and moderate
retardation. Althouch helped by leg braces, Karen has limited mobility
and requires almost constant attention. Karen's parents want her to
continue in a private, residential school program, but the local public
school recammends placement in an Intermediate Unit Special School.
In deciding whether or not to consent to the proposed placement, the
Sepatas must consider such issues as transportation, the least res-
trictive enviromment, and their own needs as well as Karen's.

IDENTIFICATION Karen Sepata's cerebral palsy was identi-

K fied when she was an infant, .and her
parents have taken her all over the state
for evaluations and treatment. Karen has
attended an infant development program run
by a nearby hospital, an Easter Seal pre-
school program, and, most‘teceptly. a
federally-funded, residential pre-school
program sponsored by a private school
called The Sullivan Center. Karen has
done very well at the Sullivan Center.
she's become almost toilet-trained and
learned to feed herself, and her temper
tant?ums have subsided. Karen's parents
believe her progress can be attributed to
the 24-hour attention and instruction she
has received at The Sullivan Center.

Karen's pltenﬁs wanted her to move on to
the elementary school program at The Sulli-
van b@"t?ﬁ;,BHQPGVOYQ this program is

o e o S s P A i NN IR

e s e T S npported by tuition, which the Sephtas
cannot afford. 5o they made an appoint-
- ment with the principal of the elementary
é -school in their neighborhood. When they
: ‘explained the purpose of the visit--to
request tuition reimbursement for Karen's
program=-the principal agreed that a special-
education representative should be present
at their meeting.

) \
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At the meeting, Mr. Sepata explained
“ . Xaren's handicap, and Mrs. Sepata des-
- cribed the program at The.Sullivan Center
and explained why they wanted Karen to
; remain there. The director of special |
- - education, Ms. Turner, inforked them that
before the school could recommend place-
i : : ment in any program, certain procedures
Co had to be followed to assure Karen was
placed in the least restrictive environ-
ment. Ms. Turner gave the Sepatas a copy
‘ : ' “ of a booklet entitled "A Parent's Intro-
i k duction to Special Education” and a list.
’ of support groups. She went over the
special education planning process with :
the Sepatas, discussed their rights, and s
explained that Karen's placement would be
based on the individualized education
program developed for her. She also ex= 4
plained that the Grover Park Public School
. System was part of an Intermediate Network
Unit of schools. The Intermediate Unit
had a good program for multiply-handicapped
students in a. special school building about
s 30 miles away. The Sepatas had heard
. something about that program, but didn't
think it was as good as the program at The

: ' . , 8ullivan Center. Besides, they said, the
' Intermediate Unit was too far away and wvas
not a residential program. .
4
EVALUATION Ms. Turner prepared a Notice of Preplacé-

ment Evaluation and reviewed it with the

Sepatas. Mr. and Mrs. Sepata signed the

request for consent to the evaluation and

a statement authorizing the release of

records. Ms. Turner explained that in the

case ‘of a miltiply-handicapped child, the

school would use private psychologists,

audiologists, speech, physical agd occupa-
_“f;ionn;\thernpiats to conduct aspects of ;
" the evaluation. TEh¢TNlss told the-Sepatas - - v

Potomcim o e RS ssmnme o s s e e e

. they would receive an evaluation schedule . -
. in the mail. b

As agreed, Mrs. Sepata took Karen to the
b Easter Seals Developmental Disabilities
Diagnostic Clinic, and after the three~day
w . evaluation the Sepatas were invited to a
meeting with the evaluation team. At the
* , meeting the Sepatas were given a summary
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of the evaluation results. The meeting
confirmed the Sepatds® feelings that Karen
could learn basic living skills and perhaps

. bs employed in an unskilled position., How-

sver, it 4id not provide any insight into
the appropriate school program for Karen.
Mrs. Sepata wondered how the school would
translate all this technical 1n£o:mncion

into an education program.

Mr. and Mrs. Sepata were invited to a o
program planning meeting to discuss Karen's
program and consider possible placements.
Concerned that the school would propose the
Intermediate Unit Special ‘School as appro-
priate and less restrictive than a private
placement, the Sepatas contacted the local
chapter of the Assotiation for Retarded
Citizens (ARC). Mr. Sepata spoke with

! gomeone at the ARC who vas familiay with
both The Sullivan Center. and the Interme-
diate Unit Special School and felt they
were both good. 1If the Sepatas really
wanted Karen to remain in The Sullivan
Center, however, he suggested they contact
an attorney, because a due process hearing’
_would probably be necessary. . )

Mr. and Mrs. Sepata were reluctant to hire
an attorney, but they talked with gpe they
knew socially. The attorney advised them
to keep an open mind and start documenting
the case by keeping careful records. Shs
also suggested they get help in preparing
their case from the state Developmental
Disabilities Law Project.: :

The program planning meeting was attended
by: the Sepatas: the director of specisl
education; the school psychologist; the ,
social worker from the Diagnostic Clinics
“"the speech pathologist; the audiologist:’

the physical therapist; the school district’
mental retardation supervisor; the director -
of the mental retardation program at the

- Intermediate Unit; and, at.the reguest of ,
the Sepatas, the director of Tho Sullivan
Cencer.
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Ms. Turner, the director of special educa-
tion, reviewed the summary of the evaluation
oconducted at the Diagnostic Clinic and asked
if the Sepatas were satisfied. When '
Mrs. Sepata complained the evaluation didn't
help her decide on an educational program
for Raren, Ms. Turner promised the school
would interpret the findings of the evalua-
tion as they developed an individual educa-~-
tion program for Karen.

First, Ms. Turner translated the evaluation
findl' s into statements of Karen's current,
levels of performance. She then shared the
goals and objectives the school believed
were reasonable for Karen; these were in
the areas of living and social skills,
speech, and small muscle coordination. She
asked the Sepatas what their feelings were
about the goals and objectives for Karen.
The Sepatas agreed with the goals and
objectives proposed by the school, and made
seje}al additional suggestions that were
incorporated into Karen's IEP.

Next, Ms. Turner discussed the therapeutic
services that were appropriate for Karen--
individual speech therapy and physical

therapy two days a week. Mrs. Sepata

inquired about play therapy as a way of
helping Karen control her temper. Ms. Tur-'
ner agreed that play therapy was a good

~ idea for Karen, and noted that service in

the IEP. When the IEP was completed to the
satisfaction of both the Sepatas and the
school staff, Ms. Turner promised that
they would mail the Sepatas a copy thé
following week. ’

The director of the Intermediate Unit *
mental retardation program then explained
the school believed Karen's IEP could be
implemented in the Intermediate WUnit
program. She outlined the schedules of
instructional and therapeutic services’
Karen would receive ‘each day, and ex-
plained that bus transportation would be
provided (45 minutes each way). Or, if:

. they preferred, Mr. or Mrs. Sepata could

drive Karen to school and shave 15-20 min-
utes off the trip:; the school would re-
imburse the Sepatas for gas and mileage.

Ut
po
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Ms. Turner explained that they had con-~
sidered a private school placement for
Karen, but believed it would be too res~
trictive. The Intermediate Unit Special
School was across the streets from an ele-
. mentary school and two blocks from the
. o3 ‘ junior high. There were student exchange
‘ ' and peer tutoring programs in operation
with both these schools, thus assuring
K : ‘ Karen opportunity for contact with non-
handicapped students. The school viewed
residential placements as necessary only
- in severe situations, preferring ordi-
narily to allow the child to remain with
his, or her family and neighborhood.

~

The director of The Sullivan Center des-
cribed the services and instructional
program Karen would receive at The Sulli-
van Center, and pointed out that they.
too had an exchange program.

Ms. Turner urged the Sepatas to visit the
- program at the-Intermediate Unit Special
= ' School. She said that a Notice of Place-
. : ment and a Request for Consent to Place-
>l - . ment would be mailed to them. If the
Sepatas did not consent to 'Karen's place-
, ment, they had the right to request a due
g , process hearing. She gave the Sepatas a
' booklet describing the due process hearing
"’ procedures, a form to complete if they
wished to request a hearing, and a list of
names of priviate attorneys and public
interest clinics who were interested in
representing clients at hearings. She
also discussed the Sepatas®' right to a
., second independent evaluation or educa-
. tional diagnosis, and gave them a direc-
. , tory of private and community clinics and
a form to request an independent evalua-
tion.

{: _ The Sepatas visited the Intermediate Unit
. é. Special School and found the staff and
. facilities to be excellent. As they dis-
- 3 cussed the two schools at home, they
‘ realized what the real “issue was: “
Mrs. Sepata didn't want to go back to the
intensive care routine that Karen required
vhen she lived at home all week. Mr. Sepata
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offered several possible compromises: a
live-in attendant; his taking one day a
week off from his job; and hiring a baby-
sitter for several lftetnoong.

Finally, the Sepatas agreed on a plan that
involved hiring a babysitter for two after-
noons a week, Mr. Sepata coming home early
on Friday afternoons, and both sharing in
Karen's care in the evenings. With the
home exercises and games suggested by the
school staff, -this time could be positive-
ly spent. The Sepatas signed and returned
the consent form and made arrangements to
spend two or three days with Karen-at the
Intermediate Unit while she became adjusted.
: &

»

In September, Karen began school at the

- Intermediate Unit Special School, where

the services outlined in her IEP were
provided. Karen loved the swimming classes,
where she felt "free"” of her mobility
problems. .She had a "schoolmate"” from

the elementary school nearby, and they
visited each other every Friday, alterna-
ting schools.

Karen did well in school and gradually
learned to be more independent, caring for.
and amusing herself. Mr. and Mrs. Sepata
joined the local ARC group, where they

,made several new friends. They learned

about respite care and several other
community services for Karen and themselves.
Using the respite care, the Sepatas took
their first vacation in years.

At the end of the school year, the Sepatas
were invited to an Annual Review Meeting.

At that meeting, they discussed Karen's ~
1EP, including her progress in the program

and new goals and objectives for the coming
year. The Sepatas asked about summer arrange-
ments for Karen and were told that the ARC

ran an excellent summer camp program during,
July and that the Intermediate Unit program .
offered a recreational/instructional program
three days a week during August.

The Sepatas thought Karen required a full-

time uninterrupted school program and were
dismayed to legfn of the limited summer
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offerings. They requested that Karen's IEP
include a statement that Karen would receive
full=-time, full-year schooling. The school
explained that although they would have
o * -~ 1iked to do this, they lacked the financial
' _ j ' resources to provide summer instruction.
( .. However, Karen's teacher stated that, in her
. . f experience, the children who attended the '
- . ‘ ARC and Intermediate Unit programs did not
' seem to lose ground over the summer and ,
seemed to enjoy the social and recre-
ational opportunities. The combination
of these two programs therefore seemed an
appropriate way to meet Karen's needs.

Karen's 1EP did not, in the end, contain
: A a statement about year-round instructionm,
But Mr. Sepata said he wanted to be "on
the record” about Karen's needs, so he
added a penciled remark on, the IEP indica-
wing his request. After the meeting; the
Sepatas received formal notice of the
school's refusal to provide full-time,
full-year instruction. "Win some, lose
some,"” Mr. Sepata commented as he filed
the notice with Karen's records.

_ REEVALUATION After three years had passed, Karen's
’ parents were notified of the need to con-
_ duct a reevaluation of Karen. They were
. very curious to see if the test results
confirmed their own observations of Karen's
2o great improvement in behavior and maturity.
e " After the reevaluation was completed, they

were invited to a meeting, where they
learned that Karen had, indeed, shown
tremendous growth.

% The results of the reevaluation were con-
sidered at that year's Annual Review meet-
ing, where Karen's new IEP was developed.

. Both the Sepatas and the school are looking
forward to Karen's continuing progress
through special education.

139

154




e e L R A

WORKSHOP ACTIVITIES

The information presented in this chapter could be used in two
kinds of ways: ‘ ’

[ ) as the summary and review of a general workshop
. session or series on notification
® as a separate workshop session focusing on the
ointegration of written notification and inter-
" . personal communication. -

The following three activities can be adapted to either of these purposes.

ACTIVITY #1: REVIEW OF NOTIFICATION MECHANISMS T _u;:~“
. o
To assist participants in summarizing and - N
reviewing the written notification and inter- :f’
personal communication mechanisms available
at each stage of the special education planni?g 9 .
process J S K ’ o,
30 minutes \ ;a
Material: None
. .|
At this point, participants will have been exposed to a wide variety of ”Q;
methods for notifying parents and requesting their consent == both required
and optional, written and interpersonal. This activity will provide par- A
ticipants with an opportunity to review these techniques, focusing on their ) :
applicability at the seven stages in the special education planning process.. ~ '
1. For each stage in the special education planning i
process, list the specific written and interpersonal . L,
mechanisms that are available to notify and communi~- . - N
cate with parents.
. 2. Note which of the items on the above list are required, .
i3 which are optional practices that your school/district . -
‘ already uses, and which are optional practices which Teoee
would be appropriate for your school/district to . PERE X
establish. ‘

s ' . . & “ n"i‘




ACTIVITY #2: CASE STUDY AMALYSIS

pe

To help participants see how written notifica-
tion and interpersonal communication complement
each other by analyzing the case study of one
family

-

Time: One hour
Material: Case dy of "The Sepatas" (pages 133 to 139)

- : In many cases, the ctgbination of notification techanisms that a
““4,. ¢+ gchool/district chooses to employ depends on the needs, feelings and circum-
‘ * * stances of the particular family involved. By considering the case of one
%+ .. -family-and the notification process used with them, participants can analyze

< e ' - hew appropriate forms of written notification and interpersonal communication
. . ire“qelected and used and how these two forms of communication work together.

- .

-y %, Hand out copies of the case study on the Sepatas
- ~and ask participants to read it, keeping in mind
* ,the following questions:

e _What were the specific informational and
- ' L emotional needs of this family?

“ ¢ Did the school meet all the legal require-
’p ments for written notice and consent?
© . s " vnat other notification mechanisms did the
¢ ... schoolwuse to respond to the parents' needs?

2. Discuss the case study, beginning with the three general
. Questions posed above. - You might also want to talk about:

. T L o ' What specific functions the various notifica-
‘ : . ' 7 - tion mechanisms served
‘e What parents contributed to the planning
.. process o

v
’ - @ e ¥

.

. g
‘. s = e How parents were prepared for written notice
and consent and for parent/school meetings

"+ @ How the school encouraged parent participation

. ® What specific concerns the Eepatas had and how
the school responded to these

s o e "® Whether participants would have done anything
R\ J e L ' " differently had they been involved with the
C o  Sepata family. :

Lo 1
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should be
plan and,

3.

Discuss how interpersonal communication was used to pave
the wvay for, clarify, or expand on the written notifica-

tion that Mr. and Mrs. Sepata received. Do participants feel

that the written notification delivered was adequate?
Inadequate? MNore than was necessary? What abogt the

interpersonal communication?

4

ACTIVITY #3: DEVELOPMENT OF A NOTIFICATION PLAN’

Purpose: To help participants establish an overall
notification plan for your school/district

Time: One hour

Material:  PFlow chgxt developed in Chapter i

The final applicatien of the m-terial presented in this handbook
‘the reassessment. of your school/district's overall notification

hctivity 04 (page 17)

. "
wt

if necebsary or Besired, its revision or modification’

1.

2.

-

Display a master copy of, or distfibute individual

copies

of, the flow chart of your school's special education
planning process. .- Based on the informatian acquired and
decisions made as a result of exposure to-.the STEPPING
STONES materials, indicate what additions or changes you
would make to-this chart. Include both required and
optional; written and interpersonal fo:ms of notifica-

tion ‘at each stage. '

Dibcunl any problems you may encounter or thinqe thet will

have to be done to implement this plan. and suggett ways

to overcome these obstacles.

K 3 °
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hearings and the Steps parents must take to prepare for a hearing. Examples
of sample letters and agendas for a hearing and conferences are included.

The Rights of Parents and Tﬁe{Re'gonsibilities of Schools. Cambridge, MA.:
Education Publishing Service, 1978.

Contains an issue-by~-issue discussion of due process procedures
with pertinent excerpts from P.L. 94-142 and Section 504. Dispute settle-
~ment issues, including prior notice and parent consent, hearing rights and
appeals, complaint procedures, and surrogate parents are discussed. The
complete texts of both laws are included. Also includes a listing of
national, state, and local information centers and a bibliography of books
and directories for parents and teachers.

Turnbull, Ann P., and H. Rutherford Turnbull. Parents Speak Out: Views
¢rom the Other Side of the Two-Way Mirror. Columbus, OH: Charles E.
Merrill Publishing Co., 1978.

Focuses on professionals who are also parents of handicapped
children speaking to one another about the difficulties and challenges
they face. Addresses the dilemma of services for the handicapped from
a unique point of view. Includes 15 articles.

Turnbull, H. Rutherford, and Ann P. Turnbull. Free Appropriate Public
Education: Law and Implementation. Denver, CO: Love Publishing Co.,
1978. ’

Describes the current legal status of the handicapped child's
right to an education, how public schools have dealt with the challenge
of educating the handicapped child in the past, and how they must 4o soO
under recent law. Provides a detailed analysis of six major principles
‘4f federal legislation: zero project; non-discriminating classification;
individualized and appropriate education; least restrictive placement;
procedural. due process; and parental right to participate in the educa-
tional process..—Also includes a comparison of recent federal laws estab- .
lishing equal educational opportunities for handicapped children.
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The United States Department of Education, Office of Special Education.
Developing Criteria for the Evaluation of Due Process Procedural
Safequards Provisions. Philadelphia, PA: Research For Better Schools,
Inc. * 1979. . " 3

Three position papers which cxplore and develop critoria that
LlAs might ‘employ in examining the extent and quality of their implemen-
tation of the due process safeguards of P.L. 94-142. Particular emphasis
is placed on the notification and consent requirements. An issue=-by-issue
susmary Of a panel discussion of the position papers and its recommenda-
tions are also included.

The United States Department of Education, Office of Special Eduéation.
Developing Criteria for the Evaluation of Individualized Education
Program Provisions. Philadelphia, PA: Research For Better Schools, Inc.
1979.

Four position papers that present criteria which could be used
by LEAs in svaluating their own progress in implementing the IEP provisions
of P.L. 94=142. Criteria are developed for two specific IEP components:
(1) the procedures undertaken by LEAs to develop, review, and revise IEPs;
and (2) the IEP documents actually produced. An issue-by-issue summary of
a panel discussion of the position papers is also presented.

-

The United States Department of Education, Office of Special Education.
Developing Criteria for the Evaluation of the Least Restrictive
Environment Provision. Philadelphia, PA: Research for Better Schools,
Inc., 1979. : .

An investigation of issues related to the gquality of various
procedures undertaken to implement the LRE provision of P.L. 94-142.
Develops criteria which can be used to evaluate two specific components of
LRE: (1) procedurss undertaken by LEAs to implement the LRE provisions;
and (2) the appropriateness of the actual placements made. Also includes
a summary of a panel discussion of the issues.

.

The United State Department of Education, Office of Special Education.

Developing Criteria for the Evaluation of Protection in Evaluation
Procedures Provisions. Philadelphia, PA: Research for Better Schools,

Inc., 1979.

i¢ o

' An investigation of the issues of egqual protection of the law
in testing materials and procedures used to evaluate and place handicapped
children. Criteria are developed for determining the quality of procedures
undertaken by LEAs to implement the protection in evaluation procedures
provisions of P.L. 94~142 and the effectiveness of such procedures. Also
includes a summary of a panel discussion of the issues.
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Weintraudb, !r‘dcrick Je, 0t al (eds.). Public Policy and the Education
of Exceptional Children. Reston, VA.: Council for Exceptional Children,
1976. :

Provides guidelines and examples of appropriate policies for'
exceptional children. Considers the varying rights advocacy has won and
examines current developments in public policy at the federal, state and
local elvels, including texts and digests of significant federal laws.
Professional rights and responsibilities are discussed; ll well as infor-
mation on advocate needs to effect change.
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PARTICIPATING STATES AMD SCHOOL DISTRICTS

Mobile County Public Schools
Mobile, Alabama

Phoenix Elementary District #1
Phoenix, Arizona

)
Pl

Los Angeles County Schools
Downey, California )

San Diego City Schools
San Diego, California

San Diego Unified School District
San Diego, California

State Department ‘of Education
Department of Special Education
Denver, Colorado

" Connecticut State Department of Education
Bureau of Pupil Personnel and Special Education Services
Hartford, Connecticut
. o ¢
State of Florida
Department of Education
Tallahassee, Florids

Newton County School System
Covington, Georgia

Marietta City School District
Marietta, Georgia

School District #91
1daho Falls, Idaho

Independent School District of Boise City
Boise, Idaho

State Department of Education
Department of Special Education
Ppise, 1daho

Eastern Illinois Area of sbecinl Education
Mattoon, lllinois

»




t .

Iorthuhut Suburban lpociul lQpcutton Otgnnilatton .
Palatine, Illinois

Black Mavk Area Special Education Distrtct
SEIA #4865
.Bast Moline, Illinois

Department of Special Eaucation
Qprtngfiold Public School District 0186
nprianield. Illinois

Board of ERducation
City of Chicago

Chicago, Illinois © 7\ . A\

Special Education Sezvicea | , o
Stateﬂnnpartmant of Bducation °
Baton Rouge, louisiana co

Mew Orleans Public Schoolu
ycw prlcans. Louisiana

L -

© State of Maine

Department of Educational and Cultural Services
Augusta, Maine

Division of Special Education
State Department of Education
Boston, Massachusetts. . =

Andover Public Schools
Andover, Massachusetts

Weston Public Schools
Weston, Massachusetts

Springfield School Department
Springfield, Massachusetts

Boston Public Schools L% ¢
Boston, Magsachusetts ) ) <

Newton Public Bchools
Revwtonville, Massachusetts

Van Buren Intermediate School District
L,ﬂronce. Michigan




Minneapolic Public Schools
Department of Special Education
Minneapolis, uinnesotn ’ &z;

8t. Paul Public Schools
lpccinl Education Instructional Haterxnls Center
St. Paul, Minnesota

State Department of Education
Jackson, Niss}ssippi

Department of Elementary and Secbndnry Education
P.O. Box 480
Jefferson City, Missouri -

Lincoln Publié&Schools
Lincoln, ﬂebrdtkl

Westfield Publzé Schools
Westfield, New Jérsey
‘ AN
Board of Educthon oﬁ~the City of New York
Brooklyn, New York
L ]
Technical Assistance Services
State Department of Public Instruction
Raleigh, North Carolina

Exceptional Children's Program
Lee County Schools
Sanforad, Norﬁh Carolzna

Guilforad COunty School Systdm
. Greensboro, North Carolina

Greenville City Schools
Greenville, North Carolina

Onlloﬁ County Schools
Jacksonville, North CAroling

Gaston County Schools
Gastonia, North Carolina

g f o
Tulsa Public Schools'
Tulsa, Oklahoma

Colonial Northampton IU #20
Nazareth, Pennsylvania

ks




Central Susquehanna Intermediate Unit ‘ ! .
Louisburg..?cnnsylvhnia .

The School Disttxct of Philadelphia .
Philadelphia, Pennsylvania .

Pittsburgh IU #2
169-40th Street
_ Pittsburgh, Pennsylvania

School District of Pittsburgh
341 South Bellefield Avénue
Pittsburgh, Pennsylvania

e

NW Tri-County Intermediate Unit !
.Edinboro, Pennsylvania ' '

Philadelphia IU #26 : E
Philadelphia, Pennsylvania

Programs for Handicapped
Columbia, South Carolina | :

State of South Carolina
Department of Education
Columb@a, South,gg;olina

Sumter School District #17 o ’
Sumter, South Carolina e oA

Tl

Memphis git§ Schools* . )
Memphis, Tennessee c ; . , S

4

Granite éch061 District :. ’ -
Salt Lake City, Utah !

Billingham Public-Schools o . “ ) .
Billingham, Washington .- ) ‘

Seattle Public Schools
Seattle, Washxngton

Dlvxsxon of Special Educatfbn ‘ _
artment of Edycation . / P Loy

[N R AU S s C hd B D4
» ;

,arles¢0n, “West meg;nza o , 3 f

Gelmore County Schools
Greenville, West Virginia




