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‘ N ABSTRACT ° . ‘ -
. o . .

1 . I ' -~ o 1 ’ '
The purpose of this project was to assist in 'the

implementation of PL 94-142 by up-grading the quality -

B

!

of psychological'services'provided to visually impaired

3

studénts,‘pérticular1§ in the- area of assessment. To
| achieve this end in-service trainihg was provided to | |
,1  ‘ school psychologists througﬁ 18 regional wofkshop§ on
assessmen£ of visudlly handicapped students, ‘Origihglly
each yorkshop was scheduled to accommodafe 15 parﬁici—
pants for‘a total of 27?/psychologists to be trained by
tﬁe end of the project.u Due to the high demand #or the
trﬁining; this was expanded so that 445 psycﬂologists
'l had attended the workshops by the end of the pr-oj‘ect.
| The‘project.covered the entire United Stat , éach
wofkéhop covering a limited region of a fey gtaCes. By
the end of the project all but two states, Montana and 0
Vermont, had participated in the workshop progréh. The
!cooperation of the state departments of educati;n was
sought through the inbolvémenﬁ of theastate edﬁcationél
cohsultants for the visually héndicapped so0 as to maximize
’the impact of the prodect., .
TQo‘publications were developed as part of the
project: * |
1) a Model for a Workshop on Assessment of Blind

and Visually Impaired Students and a companion
Literature Kit . ' '




2) a National Network of School Psychologists with '
Knowledge of Blind and Visually ImpaIred

\w—’Jé Children and Youth ‘ :

These publications are-now avallablglfromvthe American

Foundation for the Blind.

[
\
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INTRODUCTION o )

The Education of All Handicapped Children Act'of
1975, PL 94-142, states that every child has a right
to education. To insurgithié right, PL 94-142 give$
phe Local Education Agehcy (LEA) the responsibility for
providing the most appropriate educational services to
all handicapped éh%ldren within its area. The legis-

lation requires tgat every handicépped child have an
' |

f

Individualized Education Plan (IEP). This plan must be

based on an accurate and thorohgh asscssment of the
present level of the child's menta}, physicai and social .
functioning. It %ﬁcludes long term goals for the child,
short term léérning Objectiveq, the special scrvices he
or she will need, and a recommendation ébout howlfully

he/shc ¢an participate in the regular school program.

1 t

The 5chool Psychologist

The role of the psychologist in this process'is
crucial. - Appropriate assessment is a‘érerequisite to
teaéhing in order to facil;tate learning, capitalizing
on the specific sﬁrengths‘and correcting specifié
deficits of each particélar child. 1In éhe case of
sensory impairment, such as a visuai handicap, it is also

imperative that assessment procedufes be appropriate

to the child's condition. If the child is tested in a

a
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manner which penalizes his loss of vision, %the requirements

of non-discriminatory. testing cannot be met. This makes it

-

‘necessary for the school psychologist to have an adequate

knowledge of instruments and techniques which can be used
with children who have various degrees and types of yisual
impairment and of the effects of visual loss on various
ecpecte of development.

The Population

Statistics on pfevalence of blindness.and visual im-
pairment are notoriously inadequﬁte. However, the follow-
ing data suggest the nature and extent of the problem. '

The American PrintingﬂHouse for the Blind (A.P.H.) is
the_source of most braille ;nd large piint books forvpublic
and private schools. Currently A.P.H. reports that ﬁhere‘
are approximately 30,009 legally blind children in com-
munity ané residential schools. | |

The Bureau of Education for the Hahdicapped-repgrted
that 1n the school year 1977~ 1978, 44,608 children recelve%
special serv1ces related to Vlsual impairment under PL 89—
313 and PL 94-142.

~ There is a general .belief in the field of educatlon of

the v1sually handicapped that about 50% of visually 1mpa1red

children have additional handicaps. Janet Klineman (1975)*

[y

* Klineman, Janet "Hidden Abilities Discovered Among Multlply
Handicapped Blind Children" Educatlon of the Vlsually Handi-
capped 1975, 7, 90-96. '




cites the following reasons th an increasing proportion
of visually handicapped children présent additionai im- !
pairments:

"-—-prenatal causes of blindness, many of which
not only affect ‘the eye but also cause addition-
al abnormalities, have increased, while other ,
causes such as infectious diseases and accidents
many of which affect 'only the eyes--have decreased
---; due to advancements in medicine, many more high
: risk babies are surviving; often they have multiple
» disabilities. Lowenfeld (1971) predicted that for
many years to come, comparatively large numbers of
multiply handicapped blind children will need
educational facilities and psychological services
geared to their special needs". ‘

The magnitude of the problems presented by these

children, who require intensive and highly specialized services,
1

is compounded by thg fact that they are a geographically
scattered population. Furthermore, they must rcmain so
scagpered if the goals of Maintaininé them in their homes
' whenever fcasible and in the least restrictive environment "
possible are tolbe met.

At the other extreme there is a gopulation of children \
with visual problems which affect their learning but whose
difficulties may not have béen~identified as visuglﬁ@mpair—

\
ment. It is important for the school psychologist to be aware

-

of this source of learning problems and of remedial measures

?

which can assist the child in coping with them. It is estim- Y

ated by B.E.H. that one school age child per thousand has a

- >y

visual impairment of sufficiént magnitude to require special-

‘edvcational services from a teacher of the visually handicapped.

'




' The Need for Knowledge "

The Americaﬁefoundatidnﬁfor the Blind had:long ‘been
aw&ré of the need of bsycholbéisté in various settihés for
information on inétruments and techniques for evaluating
visually handicapped persons. It had endecavored to meet
‘this need by answering pgrsonal requests by mail and
telephone, by compilation of bibliographies and through
pdblicaﬁiéns, meetings and workshops.

In 1974, in response to a mOLntlng demand in this area
Dr,_Susan J Spunclm, then Education Specialist of AFB organ-
ized the first three worRshops for school psychologlsts on
asses§ment of the visually handicapped.. In;thé sare year
a committce &as set up on providing the needed informdtion‘
through publications. Dr. Scholl and Mr. Sclhinur were already

- <

at work on their manual Measures of Psycholofical _Vocational

and Educational Functioning in 'the Blind and Vﬁsual;eranQE;

capped to be published by AFB. A speccial ispue of the, New

Outlook on "Assessment and the Bllnd"uwas planned with 2.S.

Jastrzembska as guest editor and a companlon issuc of Educa-

tion of the Visually Handicapped was undertaken by the Associ-

ation for the Education of the visdally Handicapped. The two

R ‘
- journal issues appeared in October 1975-and&the Scholl and

-

- PR '
Schnur manual in 1976. Also in 1976 two more workshops for

school psycholégists were organized by Dr. Spungin.




By 1976, however, due to PL 94-142, the search for

informafion had been joined by the staffs of Local Education

Agencies.' Durin e following two years AFB was flooded
, . v

with inqei It has taken a number of measures to

answer these, both individually and through-the produdtioh

*

of‘publications and other materials for gépéral distribution.
Among these "Good Stért" the Multimedia Package on Visual
Handicap for Preservicéﬁand Inservice Trainiq? in Local
Educatioﬁ Agencies, provides basic informat{;n for public
school personnel*ané parents of the visually haédicapped
child in the regular school environment. One of the com-
Iponents of this package deals SQecificall} with the role

of the scio00l psychologist. In addition the Education
Specialist travelled all over éhc United States to conduct‘
prcservice and insgrvice training sessions. Even so;'%he
had-to +;:n“down twice as many requests to conduct thesc
"as sh2 was able *o accept. |
’ It was evidgnt that_there was, a lack of trained personnel s:i
and of training staff and facilitieé to meet the demands

4

being pade on the schodl system. JIt should be noted also

that many of the measures listed above were designed to
meet the more global needs of personnel who were dealing
with visually handicapped chiiﬁren‘functioning more oOr

less at the level of the unimpaired public school student.

A more intensive and direct approach was needed to train

-
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those who werc to meet the needs of the more severely

! impaired visually handicapped child - whether this im-
pairment was due‘Eo a lack of appropriate early inter- -
vention in" the past or to a multiplicity of impairing

|

conditions in addition to the visual handicap. With

adequate services the condition of many of thésechildreh
', 'could be improved to the point where they could function
in q reqgular school env1ronment whlle others could be
helped to attain their maximum potentlai and functlon in

a_ far less rcstrictive ehvironment than was currently the

case. In view of the major role of the school psycholo-

gist in the planning of su fional services it was -

cies be appropriate to the task.

crucial that his coﬁpcté
This was unlikcly in most cases 'since the pub;ic;sch@olv”
popUlation’haq not inclu‘éa stch childreh in the past.
Thare was, therefore, drqent need for(traiﬁipq in® this

arca. .

v

The Regional Workshops

4-142 and AFB's past

In view of the mandate of PL

commitment to meeting the nceds of psychologists for in-

’ formation and training in the assessment of Blind and

t

visually handlcappod chmldren. AFB submitted a grant ‘request

in 1978 to the Burcau of qucatmon for the Handxcappod This
grant was subocquently funded as a Spec;al Project and im-

plemented for the perdqd from June 1979 to May 1982. This
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@rOJect of Reglonal Workshops fgr School Psychologlsts on
Assessment of Vlsually Handlcapped Students proposed to

train 270 school psychologlsts through 18 workshops to be’

¢ )

held 1n varlous locatlons so as to cover the entire United
States:‘ he demand for thls tralnlng has been so great that

?espite the fact_that 445 psychologlsts actually attended the

-

workshops about 300 more applicants did not,; mainly due to

. T

lack of space. Those who did. attend the workshops were seleCted
w1th a regard to prov1d1ng the best poss1ble geographlc cover-

age and to their ability to serve as resource persons in thelr

9

. areas. - . o

As part of’the project and based on the experience of -

the Reglonal Workshops, ‘a Model for a Workshoo on Assessment

of Bllnd and Vlsually Impalred Students has been developed

and. made avallable as a free publlcatlon‘yy A,F,B, A llS
of the partlclpants of the Re: 1onal Workshops and of the
earlier worksh0ps sponsorel by A,F.B, has been conplled into

a “Natlonal Vetwork of School Psychologlsts with Knowledge of

BllndzmuiV1sually Impalred Children and Youth", This list also

1s now avallable from the'Amerlcan Foundatlon for the Bllnd

Goals of the ProjectA (v;

*The objeétive of the projectvwas to assist in the'imple?

mentation of PL 94- 142 with respect to v1sually handlcapped

children through an 1mprovement 1n psychologlcal serv1ces

available t0rthem within the public school system. This was




"to be ,accomplished through inservice training of selected

task. ,Itﬁhlso provided an opportunity for the participants to

',workShop leader, a peer with long experience and extensive

- P »
R .

school psychologistsbon assessment of visually handicapped
'students
The workshop format was chosen because the smgll group,

face to face, situation 1s partlcularly appropriate to the

transmrssion of the complex clinical skills involved in this
share their problems'and experiences-withzeach other and the

background knowledge in this area.

The - work'shop program was of necess1ty limited hﬁ\scope

-

and time: l$ workshops of lSlpart1C1pants each to be held
) A
over a perlod of three years. Consequently, its specific

¥

features “Were des1gned to extend its impact beyond these o .

:llmltatlons . : .
Part1c1pants were selected with the understandlng that.

they would serve as resource persons in their ‘area follow1ng

the workshop.' At the workshops extens1ve literature and

reference material was‘provlded to ‘the part1c1pants,’wh1ch

they were .authorized to reproduce .for dissemination to

colleagues or at any workshoé! or presentatidns they might
give at a later'date. . ’
The reglonal nature of the sprogram was intended to pro—“

vide a nation wide distribution of workshop graduates corres-,

ponding to the scattered geographic dlstrlbutlon of the chlld—

‘ren to be served. It also provided contact among. school

N

psychologists within each area sharing a common professional -

v

' =10~
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involvement with visually handicapped children. ' This fae-

ilitated subsequent cooperation in pooling resources and
continuing activities at' the local level.
The cooperation of state educational consultants for

Y

the visually, handlcapped was sought in the recrultment a1d

| selectlon of part1c1pants and in plannlng future spin-off

at the local level. Many\of‘them attended the workshops
covering their states and alllwere provided lists of all
the applicants fromtheir own stare. They were given the
names of‘both those who attended ehe workshops 3 those
who did not, as.the latter represented potential candidates
ror training at-the local levgl.v | ‘ .
A list'df the ﬁsychologisks who attended the workshops

t

held under this proj ct and the earlier ones sponsored by the

>

Foundatlon has been complled state by sta . It is now

P

,avallable from the Foundation under the thle Natlonal Net-

o v
»

work of School Psycholog;sts with Knowledge of Bllnd and

Visually Impaired Children and Youth. This will enhance the‘

utilization of the workshop gradnaﬁes as resource persons

both locally and nationally. At présent one of the-workshop

leaders, Dr. Joan B.WChase, is engagéd in. creating a psycho--

loglsts workshop within the Association for Education of

«

the Visually Handlcapped and is using ‘the Network list in

recrultlng members for this interest group

! .
The project was 1ntended primarily as inservice train-

1]
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-ing for school psychologlsts in the public school system.

However, in a number of cases, faculty members from Depart—

-

ments of School Psychology at-various universities expressed

L4

interest in the workshops and attended them as observers..
'fhis should result in some preservice training on assass-

ment "of the visually handicapped being provided to students
Vs

pf school psychology at the universities involved.

The\projeot also provided for the development of a

Model for a Workshop on Assessment of Blind and Visually
) .

Impaired Students. This publication consists of a text and

a kit of materials selected from those originally provided

to the workshop participants.‘ The purpose of the‘WorksHop! ~

Model is to provide a permanent record of the experience -
acquired through the program and make it avallable for future
use. It is a resource for persons<¥ith the prerequ1s1te

expertise in work w1th blind and visually handicapped children

'

to be used in organizing their own presentations.
b . .

Thus the project has aimed at promoting better psycho-

logical ‘services for’' visually handicapped students thrghgh

¢
A

inservice traininglof school psychologists. 1t has als
:;zeated,lines of communication, contacts and publications
‘designed to perpetuate and'broaden the effects of the, project
zbeyond the Span=offthe three year straining program. The ’
discussion‘whicn folzows will describe in greater detail‘thel

activities undertaken to accomplish the objectives of this ,

projeot.' | L -\

1 4 -
i
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PLANNING

”
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"t %

Preliminary Survey

-

The: Foundatlon had sponsored five previous workshops
for school Psychologlsts worklng with blind and v1sually
handicapped children in 1974 and l976. The!workshops were
attended by over eighty psychologists and several State
Vision Consultants

A follow up of the graduates of these workshops was
ycarrled out Letters and questlonnalres were sent out to
elicit their oplnlons on the proposed contents of the reg-
ional workshops, and on the problems of spin- off at the . |
local 1level. Information was sought as to wHat conditions
-may have encouraged such, spin-off in some states but not
in others.

At the same time state educational eonsultants for the
visually handicapped were also contacted to alert them to
the project and enlist their cooperation. The ques21qnnaire
used rn the survey of former workshop participants was included
in this mailing. Thus the views of educators as well as.
psychologistsywere obtainea on proposed workshop content.

The mailing was done in June 1979, the first month of
the project. Thls was not a good time to reach school per--
sonnel and was probebly responsible for a rather low' rate
of response. Usablé guestionnaires were returned by ,25 out

S

of 83 psychologists and 24 out of 61 state vision consultants.

Responses to the questionnaires are summarized in Table I.

g R VA




TABLE I

! EVALUAT

TON QF PRCPOSED WORKSHOP CONTENTS
Responses of School Paychologists: N 25

Respondes of State Vision Consultants (figures in brackets): N 24

[ 4

Aruitoxt provided by Eic:

Problem not related .

Not relevant t

Content Ccmponants Crucial Important |Marginal ps/chologlst s [to visual impair-
: - role ment 5
. Overview of Tr‘ndirm.ent - ; \ ‘

Types of vision loss and effects on .

percagtipn Ind learnina . 1r (18)‘ 14 (6) 1

Dxt'c'encelre-ate.‘.‘:oxqeaconac; ...... 7(9) 15(11) 2‘“) gt . Ceereeeen PPN

Addxciona‘handicaps 'hearlng:.(‘lf"”l):(‘e‘:l‘:t‘: 11(15) 10 (9) 5 ..................... Ceteaeeann Ve

-Potential wroblems related ro vision . N ‘

Joss "and :heﬁ\- r\elacmn to: . ’ .

Reactions of pare;\cs, siblings, peers

etc. to, subject's visual impalirment 5 (10) 16 (9) 5 (5) t

Expemenciafdeparivucion ............ 7 (Ic) 14(12) T c.‘, .............. . Qg

socx'xllsolation ....... R 6(5) 16(12) ‘(3) ................ . ieeeaen e

>), T T a £

Assessment — Areas of Evaluation

Assessment of visual functioning o 15 (2) B (7 2 (2) 1 (2)

A.Jux!:cryp'rccpt_;cn ..... P A 10(6)L1(13)5(4)1 ..... [ seeeeaeenas

Momrsxnls .............. Ceeeeeeeaees 9(3)10(16)7(3)3 et ettt

,.z\cc,lulpf-ccept.\.on .......... PP . 10(8)10(1.)6(1)1 .............................

chnxtlvo i oning .................... 17 (15)7(8)1(1)‘ ............. Ceeeeaeees Ceeaees

L.nuguageandgo—,\m“mcauo,, ............. 15(7)9(12) J ;(3) .l ............. Vreaesetrarraan

.;_)c-almar.\:lnt, ............... PP I 9(7) 15..(.13) 2(” ..... ereasaen [ e

Eé};ér\;ii;}';n[x'é.'nééxér};i'{a;éz;i&}.; """ 1w Juan | e T

......................................... 5“) 17(15) ‘(5) Y
................. 6(4) 15(15) ‘(3) 1(2)

‘EI'\J"

Adap—xons of :n.andurd 1

Tests dc/ulnpcd for use with blxnd
and V.H.

..........................

Use of datn from: family hL.;:ory,

Lrs~n Ta U T S R R

medical reporta, etc. p 19 (16} 3 (3) . 2
L K}
Oevelopment of I.E.P. ,
Translation of assessment lnto terms
relavent Lo educational strategies 12 (14) | 11 (8) 1 (2) 1
COOpetathnolKB:oaun m ......... N O I
“doveloping I.E.D. M 7 (L0) ! 9 (11) 7 (2) 2 1
Cormunication and rapore 3 (Mm 15 (12) 5 (3) 3 (1)
with tecachors
................................ L B T P T B S . LI I I I S S RS
v‘l{.th parents or guacdians 3 (7 18 (14) 2 (2} 3 ()
with the acudane 1y 1 an | Ve S ;
Conaumac righes  TTTTTTTTATTS GG DR R € DR 1D SR € TR Sy R S
Qutsida Pesourcen \
Use of rehab agencies, other \
luscicutions serving the blind and
‘corwmunity services for the beneofit
of V.H. students 2 (7) 17 (10) 5 (€) 2°(1)
Awnmnes-otcaueropportunlcien ........ 3“) 13(12) 8(6) ...... 2(2) ........... eeee Ceeeeen
ramilnrltyvtt_hcollugc-bound .................. ereeean PP FI feeaes . feeecereaes ereen
. proqrams ' ¢ 1 (3) 8 (9) 15 (8) 2 (4)
- -
. 14 [' 1 8 - ¢
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There is no fundamental difference between the two groups.

: leferences of opinion are equally wide within each group.

o

out of: the 30 guestions the majority of responses in both

groups coincided in 21. There was a difference in the

: majorlty responses in only 6. guestions. In the remaining

3 questions an equally high, number of personswinlone of the
groups gave two different responses SO no majority response
' could be identified. _ ° : o
| ‘The high degree of agreement betWeen the two groups : N
when the responses are summated is partlcularly 1nterest1ng
in view of qulte a wide variation between 1nd1v1dual members
of each group. “A posslble 1nterpretatlon of these results
rmight be that as a grOup the respondents are dealing with the
same oooulatlon of visually handicapped children and are |

operating from the same fund of knowledge about thelr needs,

PR

oharacteristics‘and problems &as studentsJ}‘Henée the simil-

’

arities in the'reSponses_of the two groups as a whole. - How-

ever, there are wide variations in the ‘role of the school

psychologlst in dlfferent states Many of the considerable
variation among 1nd1v1dual responses among both- the psychol—
' :ogists and the State Vision Consultants are probably due to
‘ those differences in how the role of the school psychologist
is deflned in the particular context in which the respondent
i s functioning. The summary of the responses to the question-

naire and a compilation of comments made by the responden

~ 7
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"however, make any comments or suggestions of an organiza-'

rental problem to bc overcome if the goals of the project

'

{

was provided to the workshop leaders, to thé cbnsultants on -
evaluation and the National Advisory Committee. This RS
material was ‘used in the development of the conténtsﬁof'the
workshops and of the éuestiénnaires used in th%gevaluation
of the project. '

Extending the impact of the workshops through contin:
uing activiéy at the local level was the other problem the
survey attempted to investiga?e. The response on this issue
was disappointing. Onlyftwo psycnoloéiggs!responded des-
cribing their own activities following the workshop they
aﬁtended and offering their cooperation: They did not,
tionai nature as to the ways an@ me?ns49f‘achieving the :i ‘ - “
desired results. Although ﬁhe survey did not produce any

% )

positive guidelines-on this issue, it underscored a fuhda-

were to be achieved. Péycholqgists were not7administratoaé
and could noﬁ\befexpected to become involved in adminis-
trative érqbiems. They w;re oriented towards improving their
own skills and perforﬁing their éasks more adegquately. They
would be willing to conauct local workshops and share their
expertise. with colleagues. However, they could not be g;peczéd :
to provide the organizational framework for such activities. x\\

Cooperation with State Vision Consultants.and other features

of the project were already directed to that end. However the
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prominence of these concerns was heightened by the survey.

National.@d&isory.Committee

The National Advisbry Committee was comprised of Mary

N

K./éauﬁan, Nevil Inferagency Referral Service, Saul Freedman:w

o .

‘{g .D., Center for Independent Living, W. Bgck‘Schrotberger,

Colorado Instructional Materials Center for'the Visually

Handicapped, Rosanne K. Silberman, Ed.D., Hunter College and
’r

Rose-Marie Swallow, Ed.D., California State Unjversity, Los

)

Angeles. The Committee met on September 6, 1979 with the -

project'staff and the two workshop leaders,.Joan B. Chase,

i

Ed.D. and John L. Morse, Ed.D. They consulted with the staff:

and workshop’ leaders regarding the workshOp cantents, selectlon

of part1c1pants, workshop materials and the cvaluatlon

i

guestionpaire. )

The Committee expressed the desire to mret again at the
beginning of the second year to review the ‘irst yeecr achieve-
meﬁts‘éhd discuss plaﬁs and possible changes for the second

year workshops. . The meeting was held in Boston on Juhe 24,

1980.




IMPLEMENTATION -

!

The Regional Workshogs

A .
" gix workshops were held during each of the three years

of the project, givihg a total of 18 for the entire prograﬁ.

In every annual series one workshop was held in each 6f the

t

six regions served by the Regional Consultants of the

American Fouﬁdation for the Blind, Overtthe three years of
.the project at leagﬁnone work;hop was held in egcﬁ of the
"ten Federal regions.. The workshoés_wére held on three
conéecutive daxé and accommodated 15 funded particpants and some
additional trainees admitted as observers. Two workshop
~leaders, Dr. Joan Bwlfhase and Dr. John L.'Morse led thfee

workshops each every year. Both were highly qualified

( psychologists with extensive experiecé in working with

wvisually handicapped children.

Regional Coverage and Location v

5

3

In addition to providing intensivé training to a selected
group of school psychologists, it was a goal of the.préject

to have a morelextensive impact on services to the visually
handicapped within the public school gystem through con:i
tinued activites at the local, level. It was~felt\that this
would develop morée readilyif the area covered by each work-

shop were restricted to a few states within each region, and

the par;icipénts and State Vision Consultants from each state




- were drawn together at one 51ngle workshop ' Sl
‘ - With this in mind a few states were selected to
comprlse the area to be covered by each workshop. The chart
on p.20 indicates the resulting dlstrlbutlon
A number of factors uere taken into consideration

in selecting the states to be inclooed at specific workshops
and some difficultres were encountered. Contiguity and
acceesibility} i.e., geographicxfactors,'were.one‘criterion. ;
‘Another qu‘population.k The states covered ih each work-

shop were grouped as far as possibie in such a way as to
»evoid a drastic inbalante in the size of éopuletions being

served by the school systems ihvolved. The‘sational Society

for the Prevention of Blindness has compiled state by state

figures on children with vision problems for 1976. These

. figures were used as a very .rou'gh guide suggesting"not the
actuai“numbers of the population\at issue for the purposes
of this project, but rather their likely proportions from
state to state. In addition to these geographic and demo-
graphic ‘censiderations, thevselection of states was also
guided by infcrmation from'the American Foundation for the
Blind Regiohal Consultentsﬁon‘what may be termed regional

' cultural factors. This involved compatibility on the one

hand and on: the other the edggestion that some states with

rather poor services might profit by being exposed to inter-

action with participants from a state that had very highly
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DISTRIBUTION ‘CHART _«

Workshop Locations,“Sfates Covered and Numbers of Trainees

(Bracketed figures aré'in thousands, rounded off to the nearest thousand, and are teken from NSPB, Children With
Vision Problems, 1976. The assumption was that the population of concern to the program was in rough proportion
to the NSPB figures so that they could be used as a guide in seeking to balance population size covered by each

workshop. )
o) : ) ! '
YEAR I YEAR II ' YEAR III -
2 Boston #School Total' | 12 Manchester . “*School 3 Total . 16 Newark #School = Total
Nov.T-9,'T9 Psych. Nos. | Apr.7-9,'81 - Psych. .Nos. Dec,7-9,'81 Psych. Nés.
, Trpinees - Trained o . Trainees Trained|. o - .Trainees Trained
Massachusetts (340) 10 11 ~Vermont (e8) o = 0O New Jersey (436) 15 15
H | Connecticut  (187) 6 . . 6 Maine. | (66) 2 2 (New York)s( ) ‘10 ;%
Z |Rhode Island 5 QI; L 4 New Hampshire (48) 9 10 ?) 25 3
o 578 20 21 New York j;,Ol9) B 19 «
a . , N ' ‘ 19 31
Downstate N.Y.- . //////’//
‘ 0verflow to Newark meeting—~
5 Pittsburgh 7 Washington 18 Louisville
Mar.l4-6,'80 Oct.1-3,'80 May 12-14,'82
 |Pennsylvania (673) 18 18 D.C. (37) - 3 .3 Kentucky = (189) 13 13
H |West Virginia (103) 10 10 Marylauu (esm ™ 11 . 11 Ohio v (638) 12 12
s (776) 28" 28 Delavdre (37) > 5 . 827 25 25
15 . .f Virginia ' (29G) 7 _%_ :
2 ” (621) .26 2
6 Chicago 8 St.Louis S 15 St.Paul
Mar.18-20,'80 . Nov.5-7,'80 : ' Nov.16-18,'81
H |Indiana (329) 10 10 Missouri (21h) 2 2 Minnesota (243) 16 16
{™ |Michigan (s68) 12 . 12 Iova . (189) 13 13 _Wisconsin %285; 10 10 .
1Z |Illinois _(665) 13 19 Arkansas (118) 3 - 3 E 528 26 26
H ) 35 k1 | (Illinois) s( -) _} 19 :
E Dovnstate Illinois overflgz#—__ﬂ‘_,,.—-ﬁ v ? 2 37 .
to St.Louis ﬂeeting - - , . ’

‘#This number represents only those trained who were working as school psychologists in public schools serving

visually handdicapped children.

(Continued next‘page) o
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. it
DISTRIBUTION 'CHART

'5’(cont1nued)

YEAR I

-

" YEAR III

REGION IV ‘ﬂ E

'3 Atlanta:
;Dec 11—135'79

;M1331ssipp1

¥School . Total |
- Psych.- _Nos.

» ' Tralnees Tralned
Ged&gla L= (289) 8 9
South Carollna (168) T T
(1h3) 3 3
18 19

. 9 Tallahabseei
ﬁ'}Dec 9-11

Florida -

'80 Psych.
Tfalﬂees
15

Louisiana
Puerto Rico

Vlrgln Is

(L2
(25
(19
(

1)
1)
6)
8)

>¥Schoel .

. Total *:
_Nos.: -~
“Trained |
15 | (229) -
| North Carollnd(307) 5

.| Alabama = - (202)° 5

P
1
0t
21.

'a,oct;§77;'81,

e

i *Séhool.;'
. ‘Psyech. -
: Tralnees-

19

13 Nashville.

Tennessee ﬁ.
5.

- (138) 29

5
- #

’Totalm.
Nos.
Trained

19
5

& 2

REGION A\

‘New Mexico

1l Denvef ; o

Oct.23-25,'T9

Colorado (151) 11
Kansas . (119) 9 who

| 11 pallas

1. Texaé
. Oklahoma.

~
Feb.2fh,'81 ‘

(132)
- (150)

..17 ’Gheyenpeﬂ o
. AP¥419—21?182.

Wyoming
Montana

North Dakota - (

South Dakota "'v

o Nebraska«7‘

~

“REGION VI

nh Mentefey.— .
Feb.5-7,'80

{53 2
(279 0
/,(120h) 22

Hawaii .

Guanm

California '
e (7). 2%

o

L o T
SoutTern California oVerflow——’”f”’I

1 to Tueson mgéting SR

10 Tucson R
Jan\28—30 81 -

Arlzona
Nevada
(California

{14 seattie .
| Nov,11-13;'81 -

) Washingrorr7 -
Alaska

Idaho
Utah
Oregon -

od

o e G mo A e e Y
SRR P AR R R R e s S
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/LJ§>N 1sually handlcapped chlldren.‘,'

This number, represents only those tralned Wwho were working as school psychologlsts in pubilc schools servlng

&

P
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o

chart these are llsted as "overflow from e

)t

‘developed serv1ces for the v1sually handlcapped

-&
Three problem areas were encountered Callfornla

¢

- and New York w1th the1r extremely large populatlons and

the comblnatlon of states, IllanlS, Indlana and Mlchlgan,

-pthat geograph1cally belonged at the Chlcago workshop but

aga1n presented a d1sproportlonately large populatlon.’

‘This’ problem was resolved by accommodatlng some part1c1pants

from each of these areas at a subsequent workshop not . far

3removed from theﬁr geographrc area.‘ In the d1str1butlon

w
a

' The D1str1butlon Chart also shows the number of tra1nees

: from each state. Th1s w1ll be d1scussed further in the-

sectlon on selection of part1c1pants.

Recruttment

Three maln avenues of recrultment were used Memberw'
Shlp/llsts were purchased from Division 16 (School Psycho]ogy)

of the Amerlcan Psycholbglcal Assoclatlon and from the Natlonal

¢
i

jAssoc1atlon of School Psychologlsts for the . states covered

during each year of ‘the Project., Remarkably llttle overlap

was found between the two. Letters were also '‘sent to the

‘appropr1ate state educatlonal consultants for the v1sually

-

hand1capped requestlng the1r cooperatlon 'in recruitment and

selection of workshop part1c1pants and 1nv1t1ng them to attend

'the workshop in. thelr reglon.‘ They-were asked to submlt llsts.

of educatlonal un1ts or 1nd1v1duals to whom announcements of

the workshops should be sent. Flyers announc1ng the workshops_

“ . ' )
. o .




'Were‘sent out on therbasis of these three sources of
- recelved from,

ﬂworkshop

-mouth. o : .

_logy) and th1s was the basic- crlterlon for adm1ss1on ds a¢

states.v It was the assumption of,thls progect that psycho-

s«_be done by school psychologlsts but this was not the case »

-in every state. In some states,psychologlsts worklng 1n

4regularly used by the school system ‘for assessment and other -

'they were actually working in the schoolslor were brought in.

-sBEEial<education‘services and lanexas,they;provide assess%v

potentlal appllcants;l Some appllcatlons were also

nd1v1duals who had become aware of the

Ogram fromvvanlousupubllcatlons or by word of

{

Selection of Partlcipants'

Lk

. The workshops were a1med at certlfled publlc school
psychologlsts (mlnimum academlc requlrent M A. 1n psycho—

t

part1c10ant 1n most cases. However adequate geographlc S

coverage was also an ‘aim of the prOjeCt and th1s necess1tated

some flex1b111ty to llt in Wlth local condltlons in some -

loglcal assessment of visually handlcapped students would

v TR

other settlngs sach as vocatlonal rehabllltatlon, un1vers1t1es .

or private vractice were used by the local School systems.

Under these c1rcumstances quallfled psychologlsts who were s
services to visually hand1capped students vere accepted whethen

as outs1de COnsultants. 1In New Mex1co, educatlonal dlagnos-
: » )

tlclans are responslble for the evaluation of students for

» : R . . .
1
et ¥
il ’ N ' . B
2 . N . 1.
f . H
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. ments jointly with school psychologists. COnsequently

. R educatlonal dlagnost1c1ans from these two-states were

>

‘admitted to the'workshops on a par with psycholog1sts.,,These’
AV

‘ modiflcatiOns were always made 1n consultatlons wrth the

) - .
state educatlonal consultants f0r the vrsualiy handlcapped.

. ' The number of appllcatlons recelved 1nvar1ably exceeded

the 15 participant positions assigned for each’workshop under'

the terms of the grant. Also, appllcatlons Were recelved
- from some psychologlsts who did not quallfy as part1c1pants
under“the terms of ellglblllty but whose part1c1patlon would
clearly promote the broader goals of ‘the pro;ect that is
.» *1mpfovement of‘psychologlcal servrces to v1sually handlcapped‘
-students. Most of these were faculty members from departments .
of school psychology or speclal educatlon,'a few Were graduate

.n‘ ‘ B students and some were psychologlsts in other sett1ngs dealing -

w1th V1sually handicapped chlldren. To increase the number

of tra1nees at the workshops and to accommodate ‘some of. these

spec1al cases a limited number of addltlonal persons were o

4 . [N

‘ : - admitted to the workshops ‘as observers.f Observers part1c1pated
in the workshops on a par with the regular partlcipant but

x ~ did not recelve a stlpend and recelved the kit' of materlals
provided at the workshop at cost ($20 00) as only lS kits were
covered by the project funds for each workshOp.

- ‘ “The final selection of part1c1pantsxwas made in consult—

ot

- atlon with the state educational consultants for the visually

‘. B ) _724_- 30




handicapped whenever'pOSSible. ;in the vast majorityfof_

°

. states the consultants took a very active role in the

selection of participant y in some cases submitting their own

. slate of participants chose r.their key positions and |

,_abil*ty‘;Q serve as resource’ persons nd provide in-service

,training to other peronnel.‘ Their wi hes were adhered to as
' : much as space at the workshops allowe,
As far as the 15 participant pogitions were concerned -

space waS'allotted in proporﬁidn to the)relative population
distribution among the states assigned to a given workshop.

£

The only exceptions occurred if fewer applications were
received from a given. state than the number of participant ,

positions.allotted to it; Observer positions were generally

Moo ‘. P i B Ww : ¥

allotted Onva“first?come, first-served basis.
‘ L Attendance ; , ! "

4 . : i i

5 A total of 445 psychologi cs and ’ducational'diagnosticians

‘attended the workshops. A iew other professionals such as

teachers, counselors and state vision consultants also attended

as observers. However, they are not, included in the Network,

' ¢

o List nor in the numbers of trainees.

o o ‘The Distribution Chart on p.20 shows the number of.
-trainees from each state. It is obVious that, although a
proportional distribution was aimed at, some states were much
more heavily represented than others. This was largely due to

‘. '

. the preSence of observerss In most cases the states in which

é.EliC‘ o o -25- 31
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‘A a'morkshop was held had the largest participation. Out -
ivaﬂ\state travel was frequently a problem for applicants
fxrom other states, especially during the third .year of
'a'the prOJect “when local funds were more limited dbserv—
ers who received no financial support from the pro;ect,
.were most affected by this. Only two states, Vermont
~and Montana were not represented at all, No applicaf | i -
tions were received from Vermont. Two applicants from
_l“lontana were accepted but did not attend. * 0 .
It. might be noted‘that while there are some in-

{

balances in the distribution of trainees these are far

?

'snaller than the enormous differences among the states :

‘in the number of’%pplications sent in.‘.TheSe seemed B

t’to reflect for the most part great differences among

states in the level of services for visually handi- ' -
.apped students, or of psychological serv1ces for students

in general. Another factor was the degree of interest
in and support for services to the visually handicapped

at state departments .of ‘education. ' ‘ ( oy

Workshop Content _ - ' . v

! The workshopccontent was developed primarily b§

“the two workshop leaders in cooperation with each ‘other

| . oA,

..,and the_pro;ect coordinator.‘ Modifications were intro-

duced as the project progressed, based in part on comments

from workshop participants., During the first two years:

o

-25_ ' . 32 :‘ B




of the project“part of the last session of each work—
shop, chaired by the coordinator, was used to discuss
the workshop. The criticisms and suggestions of the
partic1pants ‘were extremely helpful ir optimizing~the
contents and presentation;- | |

_while the-workshop ‘leaders used materials based on
their own experience and interests the contents and
format of their workshops were essentially~very similar,
What follows is a general description and discussion
of the contents. Emphasis and order of presentation

may have varied from one workshop to another. Tt should

" also be mentioned that the questionnaires fil1led out by

participants were made available to the workshop leaders

. prior .to each workshop.~ This. gave them an idea~of.the

¢

.

needs and interests of the particular group thev would
be dealing with and prompted some ad hoc adjustments to

" : .
meet them.i TwWO sample agendas €rom the last year are

included as- Appendices I and II. - ' fmz‘

The purpose of the workshop ‘was to enable school~-

psychologists to perform ‘their functions effectively

with blind or visually handioapped students. The focus'
was on assesément but other functions were covered also.
These incldded translating the results of aqpessment into

educational terms, particularly the I.E.P.s counseling,

’,work'with families of blindqor visually handicapped

t

27, ,
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&

-vision loss had to be provided. Several distinct areas

) loss of vision on the part of society at large,»parents

sgudents and use of resources both within and outside

the school system for their benefit.

It was_felt that before assessment per se could 4

be discussed, an understanding of various aspects_of"

oAt

. of. this topic were covered

One of these was an overview of attitudes to the .

land various significant others, the child himself and

t
A

last but not least the psychologists themselves._ The
film "What Do You Do When You See a Blind Person"° was
used at this ]uncture.

Another area was the various types of visual impair-
ments, their etiologies, the nature of remaining vision, ' St
if any, concOmitant 1mpairments, progn051s and educational

;mplications,' The film "Not Without Sight“ was shown

and assessment of functional v1sion; particularly near

vision, was discussed. ~During the first year, Dr., Morse
added the use of a simulation kit to the workshop activ=~
ities. This enabled ‘the participants to experience some
of the'perceptional aspects of various kinds of vision
loss. When done in a structured fashion, with specific
tasks being assigned to the participants, it was a very

effective exercise and was used by both workshop leaders

[}

for the remainder of the prOJect.




MW:’A&*&'X!»?%G% S AR L e @%.ﬂ::& Tl s, et ]

The_tnird major area%masvthe-effect of visual_impair-
‘ment on development. The bulk of research material avail-
able is on the effects of tota1 congenital blindness. While
- this along with norma1 ch11d development provided a basis ‘
,for discussion, effects-of different kinds and levels of
vision loss and age.at onset were 1nc1uded as well as mul-
tiple handicaps.i The areas of development covered 1hc1uded
cognitive development, social maturity,llanguage development,.
self-concept and body image. Factors.affectingndevelop—‘ |
ment in addition to sensory impairment’included parental
reaction, possible social isolation and experiential
deprivatlon. : |

Finally, an overview of educational services for
‘the visually handlcapped prov1ded both a ccntext ior ¥
the role of the school psychologist and 1nformat ¢n on
the variety of serv1ces,rteach1ng techniques and materials
and devices which have been developed to facilitate the .
education of visually handicapped students. The £ilm
"No'Two Alike", dealing with mainstreaming visually
handicapped and blind students into the regular school
system,was shown. In addition a videotape presentation
*'by Dr.: Susan Jay Spungin on education of the visually
handiCapped was developed and used with the second and
third year workshops;_ This provided a more in-depth
treatment of some aspects of the subject. |

-

¥ g
Assessment was the cggkral issue of the workshop
w9 i .

and the entire second day was deyoted to it, There

Kl 4 ‘ X
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hwhen obtained under such modified conditions or for t s

and was :.1iven extensive attention. These included standard

ard tests developed for use with the blind and vishally

.Blind and the Maxfield-Buchholz Social Maturity Scale.

~

[

wasfa“discussiOnVofvgeneral problems of assessment of ©
handicapped and more particularly visually handicapped

persons. . This included%theladvantages and disadvantages

of using'standard tests and‘tests specifioally developed

for the v1suallv handicappped “the question of modific—

ation of testing procedures when standard tests are :

" used and of the problem of the meaning of test scoaes f\j;>
Mo—

developed in reference to a visually, handicapped popu a-,
tion only.
Review of various assessment instruménts and techni-

{

ques was one of thevkey concerns of the participants

+

tests such as the Wechsler, ‘the Leiter, and the Bender

handicapped such as the Perkins-Binet, the Blind Learning
Aptitude Test, ths Tactile Test of Basic Concepts (analog
to the Boehm), the Haptic Intelligence Scale for Adult

-~

The strengths and weakhesses of each test when.used with

. the visually handicapped was discussed as well as adapt-

ations which could be made for such use and their conse- A

quences in terms of the meaningfulness of test iesults.

Examples of assessment procedures with ch ren of

various ages, types and degrees of vision loss, levels of

functioning and with and without additiOnal handicaps were
o f




provided by means, of'videotapes. The.videotape, along

‘with compatible case reports, were provided by both work-

" shop leaders, who had familiarized themselves with each’

-

other's material so that the full set was used by both.
~The use of videotapes was intended to provide the nearest
approximation to actual experience w1th vy%ually handi-

capped children. Initially this was hot very successful,

Many participants pomplainedaboutthe length of the tapes
in relation to the concepts illustrated, As a result

thevtapes Were'edited‘after the first'three workshops to
Y _

approximately half their original length, Also, as the

; % ’ »

W i -

project progressed, the workshop,leaders‘deﬁeloped.a much

richer repertoire of comments to the tapes. This provided;m~

suffioiedt guidahce.to enable the participants to perceive‘

the sigﬁificaht material ‘in the video sequences more fully,
The particxpants also frequently commented that they wanted
actual hands ‘on experience.. While this was not feaqible j
within the conditions of our workshops, it suggested that
part of the problem with.  the use of the videotapes was

the entirely passxve role of the partic1pants in this kind
of presentation, ‘To remedy this bot workshop leaders ' |
developed referral data on four children,..This material‘i

was used by the participants,in small group jessions to

develop assessment strategieé and recommendatiQns for these

‘sample cases. jTheim work was then reported and, discussed in

a joint sessiOn“by all the participants and the workshop




group activity;

'ofvthe s<-hool psychologist's role.

1

leadef This activity prOVided an exercise in relating

.the information acquired at the~workshop to specific--,

cases and individual problems, .
\
The topic of the role of the psychologists in the

deyelopment of the I.E.P. evolved‘into a-group discussion.

in some workshops.: Much of the material relevant'to edu~-

Il t

- cation was covered during the first day, and educational ,"

Xl

recommendations were discussed in the context of the small
As discrete topics, this and vocational
assessment and counseling were’covered'more_hriefly than
other components of the workshop.. The”former ;as a theme o

that ran through much of the discussion of other topiqs

as the educational implicationu of various~visua1 impair—

'_ments in the discussion of VlSlon loss, the discussion of
hassessment and iﬂterpretation of test scores, etc. The

latter, vocational or career chnning, is not usually part

However, the question
of the student's future beyond the confines of the school
systemvwas_discussed, particularly in relation to assess-
ment'of~0verall'functioning,vindependence and counseling

of students and their families.'

-

In the session on counseling the workshop leaders

‘discussed work with families, including group sessions and

- work withsiblingsof handicapped children as well as counsel-

ing of visually handicapped  students themselves. Those aspects

of counseling were discussed which were related to visual

' - 38
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\to child s impairment-by the family and significant others

Ly

impairments and its effects.' These included the reactions

- as well as by the child himself/herself and the possible

. social isolation and experiential deprivation resulting ‘

from*visual impairment, R -
- The last session of each ‘workshop was chaired by the |
progect coordinator. This had originally been intended |
as a planning session at which local level spin-off from " s
the workshop was to be discussed with the participants, the
state vision consultants for the states covered by aqgiven
workshop, and the Regional Consultant of the Foundation.
While‘some such discussions‘Fid take place, it soon became = = |
evident that this was not an effective wenue for such plann-
ing.'i0ften the administrators were unable to attend.
Furthermore; many had already formulated their own plans,
while others were not able or committed to developing them
at that point. During the'first two years of the_projeo%‘
this session was used to discuss'the'wOrkshops. éomments,
criticisms and suggestionsvwere'solidited.ahd'used in mod-
ifying subsequent workshops. .There was also some discussion
of the woﬁ;&ﬁ%p model and how this publication could best
meet the needs of potential workshop leaders. The project
coordinator:;lso,reviewed the personnel and resonrcas at
the Foundation which weze likely tgbbe useful to the partij
cipants in their work with visually handicapped students.® .

buring the last year of the project the discussion of the

a

"




workshops was dropped as no ionger useful s1nﬁe the project

was com1ng to an. end The avallable t1me was used forv'

§
i

‘an’ addltlonal presentatlon.: These var1ed from one work-

a0

shop to another ‘and were devoted to educatlonal and/or

\vocatlonal and Llfé plannlng lssues. All the speakers were -

t

profess1onals 1nvolved w;th the fleld of bllndness in
varlous capac1t1es and three were themselvesﬂblind;ky
o A soclal hour was prov1ded at the end of the'flrst
day of each worksh0p. Thls gave bhe«partlc1pants an op— : .
portunlty to become acgualnted at the outset and to explore
b mutual interests\1n a more 1nformal manner,'Out51de of the

”=workshop. Many commented favorably on thls arrangement.

Workshop;Materlals‘- Participants‘ Kits

A packet of mater;als was prov1ded to’ the workshop
part1c1pants. It con51sted of sscs background llterature |
‘and handouts to be used at the workshop. The 0r1§1nal plan
was to mall out the background llteratur~ to mhe partlﬁhk'

! pants prlor to the workshop. However, problems of t1_e a

o ‘cost and last m1nute changes 1n attendance made thls.lm.lv.f

' ——

pract1cal Coﬁfequently, ‘the part1c1pants recelved all
the materlals at the workshbp., Durlng the fﬁrst year a

problem arose w1th the eutra tralnees admitted as observers -

i o i ey S S Bt S 1 b

“

Some shared packets w1th part1c1pants, others recelied the

repr1nts but not the prlced publlcatlons and some sent in-
requests follow1ng the workshops and were sent the reprlntsA
and 1nformation on the prlced publlcations. From'the ,‘
second year of the pr03ect on,.the observers were 1nformed

th t complete packets would be avallable at cast C$20 007

~34=
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for purchase at the workshop.: This eliminated confusion

‘\,Without creating‘extra costs which were not covered by

thebuaget, T

During the first Year.of'fhe project the materials

provided to the participants varied somewhat from one:

1

workshop to the next as some items were added é\ring the

“course of the year and a few ran out and were not réplaced

. During the first year, a list of materials in- their kits

¢ ) <

was sent to the partiCipants after the workshops for

_'evaluation._ A reVised kit was assembled on. the baSis of

.1

itheir comments and of’ a search for materials which would

.cover. someutopics ‘more adequately. The list of materials K

: ' L
.y . . P . . oo R

St

' which finally emerged is provided in_Appendix‘III;

Torkshop Materials - Display

[

fv.' Durinq each workshop, books, tests and some teaching

r?aids for Visually handicapped, were on display. ‘These

t

materials were discussed by the workshop leaders'andvin.
Dr. Spungin's Videotape presentation.. Breaks during the
workshop allowed the participants to examine the displays
‘appropriate to the topics under discussiong

In selecting the literature for*the participants' kits,
‘the criteria used were relevance to the psychologist‘s role,
-espeCially asseSsment, manageable length and cost, The»
‘display of literature included publications which were not
suitable for the partic1pants' kits but were considered of

/

-




some or all the participants.

'vimterest to

!

. _, . were simply too costly. ' ‘There were also maJor publica— .
| tions of interest to those participants who might be inter—
ested in following up the workshop with in—depth study of

visual impairment. Some gave a broader overview of blind-

ness in general;; Others were additional material on special
' tOpicsévucareer education,

N . t ' . N

‘development]‘education,.etc.

sex educatiOn, low vision, motor

Finally'some were included~

¢

as information on available resources.

Essentially, the display of literature was intended
to provmde an amplification on t@e material in the partici—
pants'’ kits. Where the kits prov1ded a bas1c minimum of
materials in concise form, the display presented additional
literature which the participants could examine and later |

1Y s

( Appendix IV)

B

procure on their‘own if they wished.

”he tests displayed at the workshops are listed lﬂApP-
~wndix v also Most were from a. collection accumulated a{

5 S the'?oundation. The Perkins—Binet was loaned to the prO}ect

.by Mr. Charles Woodcock, starting with the second year, The
. workshop leaders also had some materials of their own which
they brought to '_the workshops. = A

iii“wOrkshop Model . e

The experience accumulated in developing and presenting

the workshops during the project has been compiled into ‘a

Model for a WorkshOp on Assessment of Blind and VisualLy',

-

r
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‘Impaired Students. ‘Two problems were'seen by therproject

staff and National Advisory Committee in doing this.

' The first,concerned the adv1sab111ty of doing so at

3

T g

v_all as some felt thlS m1ght encourage persons with 1n-‘

suff1c1ent knowledge to. present such workshops and result

'1n a lowering of quality. To counter this the introduction

clearly states that "The Model is intended as a resource for

M

~'pers0ns’with the prerequisite expertise ‘and experience in

work w1th blind and v1sually handicapped children who may -

W1Sh to use it as-an aid in organ121ng their own present-

_ation" - The same formula has been used 1n announcing the

availability of the Model to the graduates of the reglonal

workshop progrmm.‘ ’ o o 7;s~?? .-
. . A - Ry .

The second problem was that thé material should beum‘u%

.

s

presented in such a way that it could be used in developing
different wo" .shop fcrmats, particularly shorter workshops.
hSince all the .project workshops were of the same length

such alternative formats could not be presented w1th the
'same authority o;Xexperience. 'Consequently the Model des-
cribes the cqntents of the workshops as they were'held, -

in discrete segments, and giVes the rationaIe'for their.

+

-,inclusion in such a way that portions may be omitted or

1

emphasis shifted in relation to the user's requirements.
—In addition, each'’ segment of ‘the content is followed by a

011st of . materials pertinent to it, so that adaptations‘of
. S " . .
content can be matched to selection of materials,

-~




,Network List

The'Model'contains-a descriptionxof thefworkshop.

contents, a chapter on the workshop materials, a complete

list of sources of the materials used, a chapter by no

) -~

Dr. Morse describing activities best suited for the sim-

Y

ulation of visual conditions and a postscript presénting
some ‘data from,Dr. David_W.lAlford s dissertation.FKnow—

ledge Needéd and Possessed by School Psychologists in

thePsychoeducationalAssessment of Visually Impaired

Children as“Perceived by School Psychologists and Teachers jk,

of Visually Impaired Chiidren“. Appended are sample
agendas and’complete_lists of the materials used at the

workshops both in participants'.kits and on diSplay; ..p

\\p*_ A collection of reprints and handouts was selected

-from the original participants' kit and compiled into a

Literature Kit to accompa ny,the Model. ' Users” of the
Model are authorized to reproduce any of'the'materials

-

in the Literature Kit for distribution at any workshop

based on the Model, proVided they do so without charge or

at the cost of reproduction.

\ . . .

A list of all the psychologists who attended the

25— e o e
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project workshops and the ﬂive earlier workshops sponsored

4

. by the Foundation has been compiled state by state into a

’"National Network of School Psychobogists with Knowledge

of Blind and stually Impaired Children and Youth". This

~

A




t

_ publication will be available from the Foundation and

'and'other professionals.

w1ll be updated periodically. ‘ o 1 o
At the tiwe of theefirst update, a brief questionnaire

will be~sent out to determine the particular areas of

'expertise, if any, of each psychologist,e ge, retarded,.

deaf-blind, infants etc. This information will, be added

: : ' ) ) < _

to their names on the Network lists.,. This‘should greatly =
enhance its value as a resource. v

Spin-off Concurrent and Future e S

«

" The goal of the pro;ect was not only to prov1de train-r

o

ing to a number of school psychologists but also to achieve

a'ripple-effect,locally by having the workshop trainees

serve as‘resource‘persons and~provide'training to colleagques

<,
a “

-

" As already mentioned in the section on recruitment the

i 1 " -

“selection of workshop part1c1pants was made 1n most cases

-'position within the school system. - In Texas the Director

B e T

of Services for the Visually Handicapped“and his staff not

t

in close cooperation w1th the state educational consultants
for the visually handicapped ‘The main criterion for '
selection was the'ability of the applicant to. fulfil these-

roles based on personal ability, geographic: location and

g e g

only cooperated‘with the project coord1nat0r in selecting
the workshop participants but also followed up the workshop

with a practicum for the workshop graduates at the Texas

School for the Blind . : *

Following each workshop lists of workshop graduates




were sent to the state educational consultants[and to o 1

any applicants who had been unable to attend to promote

.
kel B

. the use of the trainees as. resource persons._ In addition,,‘ o

~ K

lists of the applicants who had, not attended ‘the workshop S

— e . ot

s '~ were sent to the state educational consultant from their ”"

. states with the suggestion that they were prime- candidates PRNER
~for local level training. '

t . .
i s 4

<2

ol ' L Whiledﬂm*project staff was not involved in the local

o ; L 4
o /acitivitieswfo&lowing the workshops, there are indications N

Sl : that the goal of a local level spin—off was in fact fulfilled o
During the first year of the project a few of the workshop

L, ;- !
graduates volunteered the information that they hadudone ) S~

in-service training or made other presentations as a result *
Y

. of the workshops. ThlS demonstrated that a question on
. ' the subjec::hoqld have .been included in the post workshop : . )
questionnaire. 'It was therefore added for the second and L e
. S i _
- third years. As a result, it was found that over 608 of
the respondents had in fact done in-segyice training or made \
other presentations, or'both.‘ In addition,‘a number of .
respondents who had not done'so, indicaxed“that-they were'

planning such activities in the future.;:Manyralso mentioned

that they fe sharing‘the’materials from«their packets with . TR
psychologists and other professionals. \ ' '
Lists of workshop graduates and of applicants who did

" not attend were also forwarded to the Foundation s Department ' -

of Publication: They were to be included in their mailing * ¢
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f shopg, one in Pennsvlvania and one in West Virginia,fand o N

, ‘Dr. Morse gave three, one in Texas and two in Maine.

selected materials from the participants"kits were re-

. ing from the project. A SR : \

| Education of the Visually Handicapped. Announcements

‘training to school psychologists. It has been decided to

list so that contacts-established with psychologists in- '

terested in'the visually handicapped would be maintained. ' . .
| -During the three yearsAOE-the.project the two work-

shop leaders received a number of requests to present

similar'workshops‘under the sponsorship of various school

syste . As a result Dr. Chase'gave’two‘additional work-'. . )

1

b

The audio-visual materials and'eghibits used at the project

workshops were loaned for these additional workshops and . “

produced by the sponsors and provided to the trainees. ' ' Y

,This further extended the numger of psychologists benefit-
7

*

Dr. Chase is at present organizing a special 1nterest : T

s

group for school psychologists within the Ass0ciati0n for Co

inviting their participation are being sent to all the work-

shop graduates on the basis of the National Network list.

The existence of such a group will be conductive to main-

taining their interest in the visually handicapped, main-

taining contacts and‘continuing ‘to develop their professional < ]
competence in this field. ' : : ., .

THe Foundation will maintain its interest in providing

P




keep the collection of display materials developed for
" the project for future use. These materials and the Model :

for a Workshop on Assessment of Blind and'VisuaIly Impaired

Students and the Literature Kit will make it possible to

-

cooperate with interested school authoritiesfin organizing
'_training for psychologists and other appropriate personnel,

. : One- such pro;ect is already in the making with the assist-

4.

o ance of one of the Foundation's Regional Consultant and the

NatiOnal Consultant in Educationy Dr. Dena'Grumanp‘whoMWill o

b [ Al

be in charge of any future activities related to the progect.

‘A paper on the pro}ect will also be submit ed, to the School

¥

ot Psychology Digest, published by the National Associaticn

of School Psychologists. o | o

~ Pre workshop data has been collected for all of~the
. 18 workshops by means of the questionnaire devisead for the
' ‘v, eva1uation of the progect. Post workshop data has sc far

I been collected on 16 workshops. The last two were held too

% . #

close to the end of the pro;ect to allow the collectrng

, o

and processing of post workshop questionnaires., However,

because the questionnaires represent a wealth of data on

4 psychologists working with visually handi@hpped students, - ;
Dr. Chase has expressed the desire- to- analyze this material - o
more extensively (:Because of this, post workshop questionnaires

will be sent to- the participants of the last two workshops

IS

by the Foundation. The complete data on the total trainee
.

population will" then be provided to Dr. Chase for her own.
study. ‘

48
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The project has been eminently successful mainly

5 . 3 . )
1 " . .

e because it met a né%d'intensely felt by those concerned

“with the education of visually handicapped 'children, both’
4educators and psvchologists. T%§~origina1 aim of pro- |
viding trainingrto 270 school psychologists waslover-.w
reached as 445 actually attended;the workshops. It was-
also very dratifyinq that the enthusiasm of the app1icants'
at the prospect of receiving'this kind of.training was
.~ generally matched. by the satisfaction of the workshop
participants with what was actua11y provided Many'com;ij
mented that this had been one of,the best workshops they
had ever attended At the same time, many expressed the
desire for further training either in areas of their parti-
cular involvement or in assessment w;th actuad hands ‘on
vexpeiience. The Poundation remains cognizant of this'need for
ddditional trainina as well as of the continuing-needfor the

i

kind.of work shop the proiect provided. as witnessed by the

‘ 'several hundred app1icants who cou1d not be accommodated.

t ®

. The regional nature of the workshop project has largely

!

achieved 1ts goal of providing a complete coverage of the

< - e - P . .

'United States. Only two ‘states, Montanaand Vermont, failed

l )

 to participate and numerical representation of the various

states generally approximated the population densities in—

N
' y R ¢ \
Lo

volved.




'

The published material resulting from the project

should help'tp'perpetuate its effects. The Model for a

Workshop on Assessment of Blind and Visually Impaired

' _Students and the companion Literature Kit is a, resource

i \

that will facilitate future training efforts. - The

National Network of School Psychologists with' Knowledge

of Blind and Visually Impaired Children and Youth prov1des

avstate'by state listing of all the workshop graduates.,

It will not only“facilitate their utilization as resource -
., persons but will promote continuing contacts and involve-
ment wiwe\fieldof work with the blind and visually
impaired. - ‘

e
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Evaluation of Workshbps for Schook Psychologists

. Prepared by_Jaclyn Packer, Research Associate and

e Corinne Kirchner, Director of the Social Research

Department Co ' . .

.

K

v /
I, Objectives

The objective of the evaluation research was to measure .
the short -term (i e., 1-2 months after training) effects of

18 training workshops for school psychologists on their com-

- 0 s

petence to work w1th blind/Visuhlly handicapped children as .
assessed by the trainees themselves. Essentially this is,a
measure of'self-conf;ggnce'in.carrying out the professionalb
roles of school psychologists.~ The study besign assumes that
competence is‘largely dependent on self-confidence, and that
self?confidence in'turn.can be increased’thfough_thehfeatufes

¢

the workshops'were designed to impart: (a)'objective knowledge

~and (b)' subjective commitments and experiences gained through

personal c0ntacts with other professionals. The’ :esearch e

objective, as.Just.defined, was selected in terms of feasibility,

given the time and money constraints of the project.

The curfent report presents summary findings‘from a

| preliminary analysis of "before-after" workshop questionnaire

data. Further analysis is.underWay, with plans to disseminate
findiﬁgsmaf ihééfési”eo the fields of (a) ‘sehool psychology -
and (b) education of the visually handicapped |

i
A
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II. Study Desiga g Dgﬁa Collectiorriand Analysis
. ' ” \ Py A

A. Study design and dfta collection. .

Two questionnaires, mostly closed-ended, were' designed

for'self—administration, one before and the other after
each 'workshop (except for the "control" group, as noted.
below) . Background questions were asked only on the "pre-

test". Identical items tapping specific areas of se1f-

b

confidence and level of knowledge in working with visually .

[B\]

handicapped children (compared in some items, with other
' handicapped children and with non-handicapped children),

were included on. both the pre- and post-tests in order to

" measure change. After the first year, the post-test also
asked whether the trainee had darr:ed out certain activities
after?the‘workshop. The questiennaires wereigiven to all
participants, but only those who‘completed_both_the pre-
and post-tests are included.in ouv. analysis (N=260). (Because

of time constraints'the trainens in the 17th and 18th workshops

1

were not sent: post tests, and they are, therefore, not included
l

{ ' —~
y

in this analysis )
A quasi-experimental‘design,was’used. ‘In the firstmyear,

trainees at workshops'4 5 and 6 served 'as a "control” group'

(N-SZ persons) for trainees at workshops 1,-2 and 3 (N= 44

bt et \m,-_»,-—," - ————
¢

{
persons).i Strictly speaking, this was a "comparison“ rather

I
\

than a “control“ group since random assignment was not used.

The "control droup” received both versions of the questionnaire

i

- before the workshop: Time 1 was sent by mai1 about three weeks

1

prior, and Time 2_was‘given on-site immediately before the work-

shop. This was intended to test for “"questionnaire effect",




i.er, to determine Qhether responding to thevquestions brought

€ o
[ ¥ ’ 4

ahootnjfanges in the_measures independently of the workshop
exper ience. ‘

‘For the remaining tenWWorkshops which had pre- and poet-
'teste, the‘design was modified in an attempt to establieh
"revolving controls"; with a different pdrpose, i.e., to test
' for the effedt of Societal developments other than the work~ "
shops which might affect school psychologists in the intended
’ ways. The plan was that the pre-test of a later workshop would

1

coincide with the post- test of an earlier one. In practice, as
" shown in Chart 1, which depicts‘the chronolooy of workshops and
_teet)administrations, this p%@n worked outlonly for a few test
administrations, and then only approximate}y'(e;gg,.pre-test \
for workshop #10 was given at approximatelyfthe'samertime as
the post-test for workshop #9. o ‘ .

"All gquestionnaires (except the second administgation for
the year 1 "controls") were distributed and returned‘by mail.

. [ ]

B. Analysis ’ Lo | . ( -

The analygjis comparing the year 1 experimental and control
groups was presented 'in the Progress Repprt‘for year 1 and is
'summarized below. Analysis of the "revolving controls is not
'included'here. it depends'on'workshopwbywworkshop data; currert=
ly being prepared for more detailed analeis.

This report begins with an analysis of the results for all -
"workshops combined, and‘then examines the results by year. |

Cono}ueions'are based on the direction and size of changes in

.
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Chrono]ogy of WOY‘kShOpS and '-"d‘"1““f"5tii-ohs, of ‘Pre-and Post
T -}workshops:' Lo “ .),gf o
0 - pre-tests - R o .
Of - Dost tests ,

m /7 '7. RO, v ARy 7/, 74
0 e, 0 000000000 1y
2 S BTN

|

. .'_,q et

Cod

o
.L
-
]
t

5

}

l
f
H

i

'ﬁovember
December

October
4Fébrqafy'~

J;September

Note that all tests were administered by ma11 ekcept for the post-test for workShdps 4, 5, ‘and 6,
which was 01ven on S1te, before the workshop.v ) S o : o ‘ »
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s rule-of-thumb 1s followed to 1nd1cate practlcal s1gn1f1- .

N . . C 4 S '_.g vbl[
'percentage d1str1butlons bstween the pre- and~post-tests.

Statistical tests of s1gn1f1cance would not- be approprlate

1

"as we are not deallng with random samples. In the text,_a

A
J

: cancev 'such that differences of less than 10% are conslder--
;ed "no change";-l0—19%‘1s a smakl-to-moderate change;rand
Zo%vorﬂgreater is.conslderedfa'large'change;‘ |
Further‘analysis'is underway_usinglworkshopeby-workshop
data. These may be.COmbined to examine.any or‘a11 of the

¥

follQW1ng dlfferences-by speaker, by 1n1tal scores;’ by

.

9
¥

geographlc reglon,,and other speC1f1c clrcumstances. We
, also plan to analyte pre-test ratlngs and Pre‘to-post changes
in scores accordlng to background characterrstrcs\
: _ . X )
Findings -
"A;' Background

PR RS Experlence W1th Handlcapped students_

The number of v1sually handlqapped students that partlcl—(u

bpants had worked with in the past varled w1dely At one

¢

extreme, 15% had never worked with a v1sually handlcapped

'~child,iwhllegat the other'extreme, 24% had worked w1th more'
_than twentytsuch*Students; The'medlan for the past was 81xv

" children. An evep greater number were. not worklng with a.

visually handlcapped ch;ld attpresent-(27%),'although 18% -
‘were;currently working with‘elevengor more. | The median for
the present.was;¢wo‘childreh:~&'

By comparlson, when asked about the1r exper1ence wmth

",fph?s;cally or mentally handicapped children, only a few more

-
' part1c1pants lpd;cated“havlng‘thls experlence,-(ll%_had.no\

experience) but Withla'far_greater number of students. More

‘mmmbm‘a%wa-Ag-,*sawwumz':

’ ,"{:(Aw ,},‘A’t& Mt%ﬂ‘:r’!wé A LT A 3




. .
PR

-lndicated that they worked with the full range of grades r

' : : T e

- P : . B ‘

: hhan 25% indicated that they currently work w1th more. than

50 of these children, (median for the presentﬁhmy~25 children),

.and 24% had worked w1th .more than 500 in the past, (median for

k]

the past was 101 children) R \
. . .
2.  Grade Levels Q - ’ " g

‘ PartiCipants did not vary greatly according to the range

. of grade levels w1th which they work. Seventy—one percent .

<4 4

¢

from either pre-school or kindergarten through twelfth. grade.'

Thirteen percent worxed with pre-school or kindergarten up
-

to grade .1 or higher but not including twelfth grade, and the

]

remaining 15% worked With various other ranges of grades._

~

3. Number of Psychologists and Students in the School District

Twenty-nine percent of the partic1pants indicated that

there are only one or t/9,school psychologists in their local

N
school district, while at the other,extreme, 16% indicated
there . arz more than'twenty. ' SR . .
When asked how many students there were in the partic1pants'

local school district 27% indicated that there were 3500 or

less, while 21% indicated there were more than 35 000

'4. Roles as a School Psychologist

t
3

When asked whether five,specific activities were part of

T

the participantd role as a«psychohagist; (Q.6) 89% saidvthat'referral

‘to community,agencies"_was part of their role, 68% indicated

the same fori"prerschool services", 40% for "early intervention.
(infant)", 35% for "vocational or career planning", and 28%
for "college preparation and/or counseling". (See Table 1)

\
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Pre-test Q.6:

Roles'

‘Early Intervention
(Infant) = .

. Pre4$chool Services

.
‘

Referral to Community
,Agencies

. , BN

College Prebarationf-"

and/or Counseling = ~ -

' Vocatlonal or Career
‘ .ann:.ng . . - :

.

Doee Not Not Part Is'?art~ C e
Apply ~of Role | of Role N* S T
{ : . Vs ‘
" . ' v ..’
4 '
" 34 26 40 (254) ‘
oo 21 . 68 (255)
1 10 89 (256)
23 a9 28 (253)
15 - 50 35 (253)

1
2
-

.

'tl:,‘Peroéntage Di tribution of*sohooi Peychologiste'Resﬁonses to
."Has your 'role included the following?"

*Ns include‘"control groups"; who are excluded from pre-post comparison

tables . : .

24 ¢
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. . :;either that it "does not;~apply to. students (they) have worked
. ﬁg'w1th"' or that 1t‘"does\apply to (their) students, but is not
; part of (their) role ' rThirty-four percent saidrthat early.
‘1ntervention did not apply, 23% said the same for college -
'preparation, 15% for vocational or career planning, 11% for.

pre-school services; afjd l% said that referral to community i

agencies did ‘not apply b the students they have worked with.

5. Percentage of Time,;pent in Specific Activities
) .“ As an additional background question, we asked participants'vy
the approximate percentage.of their school—related time spent
. with all children on spocific activities, “and the percentage of
'*time they Would prefer to spend on those .same activ1t1es.‘ Manyf_
participants -apparently were confused by this question, |
. particula_rly the request to all‘ocate percentages of time;
btherefore, we analyzed it simply‘according to whether they
indicated that they di%pr prefcrred to do;the activity at all

_We° ound ‘that more participants 1ndicated that they would

Qe :

Ly : pre'er to spend time at four act1v1t1es than actually dld :
. '\/\ ~ o

a - spend time at them.’ Those categories were’: Group Counseling,

Family Counseling, ?rimary Preventive ConSultation, and

Individual Counseling. In every other category,:more persons
. v e », ‘ R .
indicated that they would prefer not to spend time than-

actually do.

i

S § the\actiQQty was not part of their role, they indicated SR

B.. Comparison of Competenc1es in Working with Visually

Handicapped Other Handicapped and Non-Handicapped Students

‘ - Participants were asked how adequately they felt they

|
|
could handle a number of situations for three types of o .
. - . . . ‘
|
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difference between the OH and the’NH groups was not as

“situations. Of the four situations‘covered,,participants

occurred;for ‘them. For item 2B (making an overall assessf

l
[

children: those who are visually: handlcapped (VH), other _
handlcapped (OH) or non-handlcapped (NH) (Q Za-d) 1he results show,

-a clear dlfference in self-ratlngs for worklng with the

¢ -

: three groups on eachzltem;on the;preAtest; however, the

marked as it-was when each of those‘were.compared with the

Nearly all (98-99%) rated themselves as “very" or "quite"

adequate at'hahdling all situations for-NH students; For

1
the other handlcapped '95-98% rated themselves as’ ery or B

quite adequate".' However, for the V1sually handlcapped

. group, as few as 23%.rated themselves adequatev;n’one,of'the:

_ A : |
felt most comfortable "carrying on informal communication" :
- - . ‘

with'the‘visually.handicapped child (92%); next in positive
bself-ratings was “communiéating their assessment and consult-

ing with teachers and school personnel“ (59%), followed f a

Closely by prov1d;ng feedback to the chlld's parents’ (55%)

»

Part1c1pants felt least comfortable maklng an "overall assess-
ment of the ch11d, uslng both formal and 1nformal assessmenf

technlques (28%) .

On the post-test, theredwas a dramatie-increase in self-
ratings o§ adequacy in working with VH children, and a ‘ ,
slight increase for the other handicapped and even for the

non-handicapped children. Of course,'participants felt so

confident at the start in handling the latter two groups , k :

‘that it would be hard to tap whether a.lot of imﬁrovement

ment of the child) there was an increase of 65% for VH ) .

1o s ey b g RS NI
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‘ledge in several different are?s, such as "coping strategies .

v ’ < -t : . » !

children;' Theurelative.order-oﬁ*the categories in terms
of competence remalned the same;from the pre- test to the
post-test.. For the "control group" who took the post~test
before the workshop had occurred there was ‘a s11ght but
cons1stent negative change in feelings of_adequacy-for’all
three groups of students. We, therefore, conclude that |
the 1ncreased feelings of adequacy came about as a. direct

'result of ‘the workshop.. (See Table 2) ' C o N

i
1

We also examined participants'-reported levels of ‘

familiarity with various resources in working-with)chiidren

~who are‘handicapped; (e.g. use of ‘national and locaiagen-

¢

cies(Q.5)) and compared answers for the visually handicapped -

with other-handicapped children. For eVery item on the

pre- test, participants who were fam111ar wit h these resources

for other handicapped children far outnumbered‘those_whd

'Vyere familiar with them for the VH children.(rsele Table 3) For example,

. N
75% were.familiar-with vocational or career possibflities

for other handicapped children, but only 10% were familiar

_with resources in the same area for the visdhlly,handicapped.

On the post-test, participants' fam111arity with these

resources for the VH increased- dramatlcally, and also in- v
creased slightly for the other handicapped. Note, however,‘,f o

that even with the great increase, for the VH, the percentage .
3 ¢ ‘ i S

‘rating themselves familiar with those resources was still'w

not as high as for the other hand1capfed (except in the area

of use of national resources) T -

C. Extent of Knowledge

. Participantg were asked about the extent of their know- \

¢

| oo 1 P | |
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Table _2 . Changes between Pre-test and Post-test-in Percentages of School
<L Psychologists who responded positively to Q.2:  "How adequately
o do you feel you can handle each of the following situations” for

Visually Handicapped Children compared with Other Handicapped

and Non-Handicapped Children’

Typelof Task and

Non-Handicapped

i

Handicapped Status Pre—-test Post-test _ -
of children . . § Positive % Positive  Chaige
. §
"a. Informal Communication’ ‘ ‘ o :
Visually Handicapped |, . 92 . 99 . o+7.
Other Handicapped 98 ' 100 +2
Non-Handicapped 99 100 +1¢ oA
'b. Overall AssSessment ' ' v .
visually Handicapped 28 : 93 - +65
Other Handicapped . 95 ' 99 +4 .
Non-Handicapped 98 . L ?9‘ +1
c. Feedback to Parents . ' -
Visually Handicapped* S5 ' - 95 +40
Other Handicapped 96 .98 +2
Non7aandieapped 99 ‘ .99 0
d. Community Assessment ' : e ) R .
Visually Handicapped 59 96 +37
Other Handicapped ¢ 96 100 +4
929 100 +1

)

omitted an item.

Base Ns vary between 188 and 206, since indiv1duals may have




;" Table _3 , Changes between Pre-test and Post-test in Percentages of School Psychologists respond-
- " . ing positively to Q.5: "How familiar are you with the folloWing\resources?"

N
' e .. . Handicap status ' ‘
' - : Visually Handicapped —______ Other Handicapped
‘ ' - Pre-test =~ Post-test - - - Pre~test = Post-test o
K . % Positive - % Positive Change - % Positive & Positive Change
! A. Role of resource = S : ‘ | -  -.' I L ‘
~ personnel - . sl 88 +37 9¢ " 95 |7 41
B. Use of National : . L k - .
- -Agencies o 15 80~ . +65 68 o .76 . +8
. C. Use of local" o - | | : o -
agencies ' ' 38 o 78 +40 - 88 . 920 +2
D. Non-specialized S : ‘:
© Community Resources 20 ' 58 - 430 y 73 76 43
 E. Vocational or Career - . - Y oo 1.
Possibilities 10 46 ‘ +36 ° 75 77 +2
- F. College-Bdund: _ ' - - , ' |
L Programs ' -6 .. 34 +28 - 58 o 58 0

' Note: Base Ns vary between 198 and. 203 since individuals may have omitted an'item. o

. "
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available to the child, parents and teachers to compensate

for vision loss" and the "implications of different types of
i : . :

vision loss for planning-a child's education program".

o B "' . o , . ) » ) .( o : . )
There was a large increase in every area as measured by the

post-test. In one area, as many as 47% rated their.extent
of kn-owledge "very'low“-on.the pre—test item: “Differences‘

related to age of onset ingyeffects of vision loss on cognitive

and psychorsoc1al development\1 while on the post test there 1

g

1;weregonly 2% 'in the category.'very low",ﬂ_Theﬂcategory most
. often checked on the post-test,.forteverf.area, wasl“fairly
high". Althoqgh there was a large increase in assessment of
knowledge for every item, there was still a significant
nnmher of persons who, even after the workshop, indicated
that their knowledge was "fairly low". HoweVer, in most
cases, these'were persons Who,had previously indicated "very
'low“~ and, therefore, this was cerﬁainly an- improvement for
them. On all items, the percentage of persons in the “very
low" and “fairly.low“ categories combined was at least 12% on
*»;the‘post—test. The categories for which traineeslshowed the
'most knowledge on the post-test were‘those involving teachers.
(Q.3G & 3H) High levels weregreported'by 87% and 85% .
respectively.' %he category which showed the least impfgvement
was "how to deal with the potential problem of visually handi-
capped child s experiential deprivation,' to which 36% still .
responded negativqu on the post test. (See Table 4 for 1tem 3G)
In several areas of knowledge, there was a significant

Al

increase in the size of positive change ratings over the three

years,of the workshops. The percentage of persons who in=




¥ Extent of -
| Knowledge

@

Changes between Pre-test and Post-test in Percentage distribution of School Psych-'

ologists' Responses to Q 3:
about (item G)-Teachers
combined and By Year (with Year 1 "Control”)

S Bx‘Year :
" Years v Year 1 :
l-'3 combined ' Experimental ' Control
Pre Post Change i Pre Post Ch. Pre-1, Pre-2 Ch.
8. % 3 Ty POREE % S
16 - * -16 || 16. o -16 | 24 24 o0
51 12 -39 49 12 -37 | 35 4§ 410
29 68 +35 H-'za 70 +42 | 39 29 -lo0-
4 23 +19 7 19 +12 2 2 0
. ' k - |
(202) (43) . (51)

!

* less than .5%

Year 2

Pre Post Ch.
% 3 3
17 1 -16
50 14  -36
zg - éq_ 436
s 22 o+l

(88)

"How would you assess the extent of your knowledge -
Reactions to a child's visual handicap?"; Years 1 - 3

___Year 3
Pre Post Ch.’
308 R
16 0  +16
- 52 10 - +32
30 62 - +32
3 28 +25

' S R4
Aoy



] ‘vlng categorles

or peers, and teachers about the1r reactlons to a ch11d'

| workshops 1nto plannlng for later ones.... L BT

. dlfferences emerged 1n self assessments (See Table 5) ;-* -

:ab111ty to’"predlct future potent1a1 for a Chlld w1th a

-compensatoqy measures" (40%),‘and “eva;gatlng the role: qf a. ., hJ,gv£;~ ;

-rV1sua1 def1C1t in current level of functlon (24%)

as show1ng s1gn1f1cantly greater 1mprovement in the 1ater

ke.dlcated thelr knowledge was "Very h1gh"'1ncreased not1ceab1y

;from year 1 to year 2 and from year 2 to year 3 an the follow-.7}

B

,eactlons to agchlld's visual hand1cap on

and "How to counsel parents,,s1b11ngs
=2 .

the part of teachef_;

‘visual hand1cap

Ty e : : , v

Th1s pattern suggests that the workshops 1mproved over
Bl

t1me ?s a result of 1ncorporat1ng suggestlons from earller

. - ¢ ¢
! : - . IEEEL REELN

r: /‘/'/\ L
Ds «Formal and Informal Assessment s o j,w_.‘ S “;ﬁj .
T L : ‘ : T
,art1c1pants also showed enormous 1ncreases 1n the1r,' o

self assessment of ab111ty in d01ng formal and 1nforma1
4 !\ LB
assessments for V1sua11y handlcapped chlldren.

Part1c1pants revealed low, conf1dence in these areas on
the pre—test, but after the workshops large pos1t1ve

-

The 1tem shoW1ng the 1east 1mprovement was clearly the

v1sua1 handrcap ' even after the workshop, 48% of the l

e - R
part1c1pants reported themselves to be. "Very low or "fa1r1y
10W"'1n th1s area.’ The other two areas Wthh showed a large

number of peOple in the negat1ve category was "plannlng

l i, 5 { " RS PR

. \a . o »l .\'
As w1th the preV1ous questlon, several areas stood out ‘ '

\]

workshops than 1n the ear11er ones.: Those areas were-'

[
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‘Years

ologist's ‘Response to Q.4:"

R .

3 combined -

"Exgerimehtal

" Year 1

LI

By Year

Control-

e\

" Post
3 % .

S

Fairly High 27,
g o v [
-

. G208

]
e N

Change

b -

% I SRR SRR T
I L PR

32

Pre Post Ch..

o33
,zb5f7
sa

(CU

ey e

RS e
\
“

gPre-lePre+2

412 | |6

%

45

- Ch,
g

45

*»

Changes between Pre-test and Post-test.in. Percentage dlstrlbutlon of School Psych—
YHow would you rate your ability to:do the following....
. (item C)-locate instruments developed for use with v15ua11y handlcapped children?" -
Years 1-3 comblned and by year (w1th Year 1 “Control")

K3

" Year 3 °

45

©23

63

33

f{g;;T

40 o

 +28

45 . 6

Pre- Post Ch.

s

.39

28

+33
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"

selecgrng standard assessmenh 1nstruments for use, w1th »T\,75M
K ) . ° o

"v1sually handlcapped chlldren W1th dlfferent types of
- vision loss v“adaptlng standard assessment 1nstruments,~

for use w1th v1sually hand1capped chlldren with dlfferenti,»

types of v1510n loss ; ;“locatlng 1nstrument5’developed

for)use w1th vrsually,handrcapped ch11dren an '“determin—f

. 1

ing whether or not. to use a partlculhr 1ng%rum nt developr,';

e .. : (
T Cs

ed" for use w1th v1suarly hand1capped chlldren

.'f After the f1rst year of workshops was completed we‘”

1..

repllzed-at'would»bev1nterest1ng'to learn 1f partrcrpantspd“(
had done anypin—servioe'traininglor‘other‘presentations.

4
)

‘after the WOrkshop was:oyer.' We, therefore, added a
. question to this effect on the postftest, Forty-three

peroent-of the persons in the second" year, and 33% of

personS'ln the th1rd year had done an 1n—serv1ce trarnrng,;d'- o
between. the t1me the workshop,had flnlshed and they fllled
‘_out'the post test (4 8" weeks), 45% of the persons in-

vyear 2, and 36% of the persons 1n year 3 had made a pré;}

sentatlon other than an in-service tra1n1ng. | a
Considerlng these two types of. follow—up act1v1t1es 1orntlv.

we'found~%hat-31% of'second year tralnees had done both,and B b

‘16% of thlrd year trarnees had done both. It is not clear A
§ / ¥ t l A& v
~at th1s polnt why the frequency of follow—up activities-was

lower after the third year workshops, especrally in view of
the seemlng 1mprovement in posrtrve effects,of later work~1

shops on self—confldence. It 1s poss1ble that the- 1nter— '

t

7“1 . S
Jﬁ ,,n -6 1_ ., sy . . . s L L ".-";'.:’ “?;“"".H‘l"'»
i ’i&t m@rMMMmmM&LWJW' it i

> '_xﬂl»},.v A

F. Follow Up Act1v1t1es': e 2 a"h' - e

W




.

L4

| gvening periods for respondlng to post-tests was a llttle

'shorter 1n “the flnal year, but further analys1s mlght

‘

= after, workshops to traln s?hOOl psychologlsts for: work1ng

Db ol

x

: that respondents felt a lack alg&lme 1 1n the1r knowledge and

- in‘general, large increases ‘in positive self—ratlngs on the

'were more effective than earller ones, 1nd1cat1ng the 1mpact

[

o

- -

reveal another explanatlon. «
T

]

Summary .and Conclu31on

-~

g
i

In summary, the results of standardlzed questlonnalres
¢ A v
given by mail several weeks before, and again, several weeks e

A FECTEE

i

#

""“"M‘f\ ‘ o

&S oy sl

w1th v1sually handlcapped or bllnd chlldren progﬁded eVLd?nce

~

thqt the-workshops were effectlve, ~F1rst,.the data showed’

e
ablllty to work, Wlth v1sually handlcapped chlldren, as. com-

*

pareo with other handlcapped chlldren (and espec1ally as com—

pared with nonhandlcapped children). . At Tlme 2, there were, A
. o . . - ]

t . - S . o
same measur concerning work with visually'handicapped /

] . -y

chJLdren. Furthermore, thenmajorlty of those querled after

¢

Years 2 and 3 had carrled out some type of presentatlon based !

on the materlals they learned in thelr workshop., ; : .,’;;

There was also some eV1denc§ that the later workshops

of 1nCorporat1ng informal ﬁvaluétlon feedback durlng the dourse
of the project. S . S : o

4 . . . X . 9?¢ i "‘0 ’ < , ¢ { ' N {

%
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APPENDIX I

" AMERICAN FOUNDATION FOR THE BLIND, INC.

. _ REGIONAL WORKSHOPS FOR SCHOOL PSYCHOLOGZESTS
L fon THE ASSESSMENT OF VISUALLY HANDICAPPED STUDENTS S B
- . ._ i ‘\ . . l ( . 4 ;" : N ) »
= Danersity of Lou1sv1lle %1“ S /
) Room 151, Education Building . o
. - y .
,May 12-14, 1982 . ;
| WORKSHQP LEADER . ‘
. " Joan B¢ Chase, Ed.D. . K
h Associate Professor o o '
o : , Department of Psychiatry = T
//f o R _ CMDNJ' - Rutgers Medical’ ‘School o ~
B ST ,;Piscataway,‘ J. 08854 7. o
e , | v
St _- 1 : L L R \AGE . ; :
Wednesday, May 12, 1982 R ; o S .
Registration' .. 8:30- 9:00 a.m.
Introduct:.owl Zofja S. Jastrzembska S - - :
Project Coordinator . 9:00 - 9:15 a.m.
.SMmf;dWelcOme;"Edwsrd P. Berla, Ph.D. ;: v, 9:15 - 9:45 a.m. v
| d
SESSION I OVERVIEW
A. The School Psychologist « o e .
e e e e and the school community
.. .+ . . and the handicapped child
« « o« « . and the visually*handicapped child
3 . . ¢ FIELD OFFICES
“ . : . , . 1880 L Strest, N W . Washingion, D C 20036
18 WEST 16TH STREET. NEW YORK, N'Y. 1001 1/TEL' (212) 620-2000/CABL E ADDRESS' FOUNDATION, NEW YORK T e o arote 84102
o ’ . ’ 1860 Lincotn S'u;l, D.Sur. Coto;ndo 80203
500 North Michigan A Chicago, ithnots 60811

AN EQUAL OPPORTUNITYEMPLOYER 73 | -
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| Page 2 AGENDA .

. *
LY

B Functional practices of the school- psychologist and ;
. .« + « . the diagnostic role

. . . . . the prescriptive role

. . . the consultative role : ; ‘ |
' . the scientific role - . o ' |

' C. The age of 94-142 and advocacy : ‘ L

Break ‘Bocks and readings B ©10:30-11:00 ‘a.m.

T

Session II Visual- Disorders R vf;' £1:00v4¥1;90 g.ny‘?“

' A“hEye conditions and diagnoses
éf Visual acuity and efficiency .‘ o o
Simulation Experience Bl ‘ . oo
~ Lenses and Aids A ' : '
C. Neurology und multihandicaps.

‘ I Films: "Not Without Sight"
L "What Do You Do When You Meet a Blind Person?"

Lunch." o - - 1:00 - 2: 00 p.m.
fk Session Il Educational Impact of Vbsual Disorders : ;2'00 - 3.30 p.m.
A. Visaalry Impaired Chi’dren in the Schools S '

‘Historica™ Overview _ . s . :
,Options L L ‘ o : el
* Film: "No\zyolAlike” , vl A ~

Ba,Support for. Learning -*n‘

L -

‘Videotape Susan Jay Spungin Ed.D.
s Service. Provisions and Agencies o v i

Break " Rit review 3:30 - 4:00 p.m.

!

.Session IV Developmental Ove‘r\'riev'vv . 4:00 - 5:30 p.m.

o A; Developmentel issues ."., . .

\ ’
. . . . and total blindness _ : , L
“ . . . . and partial vision S ‘

B.'Specialised Needs
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%; - Thursday, May 13, 1982

k SESSION V THE DIAGNOSTIC PROCESS - . . -~ + -

k4

0

o

(=]
1

Bo Test Batteries . .- o o. ’ ': ) - . ’ T f E
,'. ¢ . .'?amiliaf assessment tools .
~+« %« « + . Specially. designed tools S
e o o« o« o Individualized selection and profiles

Break . Assessment materials . 10:30

. SESSION VI CASE PRESENTATIONS Tt 11:00
A. ‘Use of familiar instruments - ' \‘.
Videotapes: "Davigd" ~
- | "Carrie" S
) "Darlene"
; Dis&gssion‘

Lunch | ‘ | - 1:00

2:00 p my

@  scssiow vir seecranizep resTing .. 2100
A. The multihandicapped o

Videotapeg: "John" ( o ;

, "Richard” ‘ '

Lol '

B. Affective concerns
_Personality tests
'Perceptibn and personality . ) !

Break Assessment materials ,' . 3:30 - 4:00 p.m,
SESSION.VIII FINDINGS AND RECOMENDATIONS : ;4:00f— 5:30 p.m.

A. Constructing a battery around-problems

- Small ‘group exercise' . ¥ ; ' . , ’
piscussion . ‘ y : : :

B. Meeting with the team

IEP implications
Implementing findings

A

C. Meaningful recommendations for the visually handicapped

A. Basic, Evaluation Issues-~ o, 9 10:30 a.m.

11:00. a.m. .
1:00 ﬁ;m;,

3: 30 p m.,
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‘ Friday, May 14, 1982 _ v _ T _ o
snssxou IX COUNSELING AND ADVOCATING | -;> ' 9:00 -.10:15 a.m. ,

- A. Family issues «
B. Pre-school issues v
€. Schbol-related counseling

D.‘ Affective needs

E. 'Pre-vocational and vocational counseling l_ " IR
F. Life-planning issues S A . C ';?
Break Relaxation! S © 10:15 - 10:30 a.m.
'SESSION X THE MULTIHANDICAPPED = ° o 10:30 -, 11:30 a.m.
_A. Mental rererdetiOn and visnal’diserders L ' i
. B. . Deaf-blindness' Lo ! N ' ;
'5ﬂ‘ c. Neurologicgl disorders -_perebral Palsy » o Y
‘ , Learning disabilities \ v \ N \ o, o
‘ D. Emotional disturbance and the visually impaired lewmd“<ﬁ% “””W“?**§g
" ' GESSION XI _REVIEW S | . 11:30'-712:30 pum.
i Bl Discussion“‘“ _1# R - %M *"fé'k»i" T T
‘ Lunch. . | | - R 12:30 - 1:15 p.m.
L ' . SESSION XII- OTHER NEEDS AND RESOURCES' : Z’ C1:15 - 2:30 p.m.
A. Total Education - The Bridge between
' Academia and Reglity
Edward Ruch Vi
B. The American Foundation for the Blind
S Zija S Jastrzembska ‘ . ' L f ( | . .

® - |
.. o
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APPENDIX II

AMERICAN FOUNDATION FOR THE BLIND., INC.

’
.

REGIONAL WORKSHQPS FOR SCHOOL PSYCHOLOGISTS ON THE ASSESSMENT

OF VISUALLY HANDICAPPED STUDENTS

‘Amqrican Room, .

RS

S.E.

Little America

o Cheyenne, Wyoming

.vm\%gymwﬁ%, - ,,3;‘:%‘,&” S e, |

Bia R }!

. g FYre
. '~ .. 3 o _ [ ’ JOh L &o*se ’ ?‘f’nl
B . - T v;gkshpp L"eader v
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L e, ., AGENDA

. . |

april 19, 1982-Monday - oo | o
. Registration

Welcome and Introduction .

- Zofja S. Jastrzembska
{ Project Coordinator b

SESSION I. OVERVIEW

A. Workshop Purpose and Scope

W * 1At CTREET NEW YORK NY 100 1/TEL (212:820-200VCABLE ADDRESS FOUNDATION NEW Y

67

AN EQUAL OPPORTUNITY EMPLAYER ~

.

77

9:00 - 9:15 a.m, '

9:15 - l{:JO a.m.’

8:30 -9:00 a.m.

.o
o
SIFL N NEEICFS

WA | Sireey NW Wasthinginn D C :no:u\
100 Paachiren Strdet Alianta Gaorgra 30303

R0 Mareat Strael San Francisco Calitornia 94102

IAAD Lincain Siree) Danver Coiorado 80203
W) Nooth Michigan Avenus Chicagd Himmors A081Y
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. Page 2 _
A' —
Co , B.'Societal Reactions, an Historical Overview
| : Film: "What Do You Db When You See a Blind Person"°
- ‘ C. Effect of Handicap upon Significant Others
IR - (parents, sibs)
N : - . o
- Break . Books and Readings ‘ 10:30 - 11:00 a.m.,
. SESSION II ' VISUAL HANDICAPPING CONDITIONS 11:00 - 1:00 p.m.
- A. Reception vs. Perception A . 8
B. Age of Onset, Visual Memory P ,
C. Etiology and its Effects ’ o
- Film: "Not Without Sight"
D. Simulation Experience
‘Lunch S . ~ 1:00 - 2:00 p.m,

SESSION III DEVELOPMENTAL VARIATIONS - ) : 2:00 - 3:30 p.m.
A. Normal Growth and Development ‘ ' )
B. Development of Body Image/Self—concept

Break Teaching, Alds ard Publications 3:30 - 4:00 p,m.  °

o . - ' - /‘“'\
SESSION IV " THE SCHOOLS AND PL 9” 1“2 . ~4:00 -~ 5:30 p.m,
. A. Film: "No Two A}ike" |
A B. Videotape: Jay Spungin, E4d.D.
{ )

Speclal Educagion andfthe ¥isually Handicappedxj .

. o : i .
April 20, 1982 -~ Tuesday k : -, Ty

-+

SESSION V BASIC EVALUATION' 9:00,- 11:00 a.m.
A. Small Group Exercises '
B. Disadvantages of Standard Instruments
with the Visually Handicapped/Advantages A
. of Visually Handlcapped Assessment Procedures ~* . . N
r. with the non-vi ually Handicapped R :
' Non-cognitive interfering factors '
Bregking Standardization :
The Prioblem of,Reception/Perception/Expression. g
Case Studies: "John" and "Greg" ) ‘
. Observation Considerations . >

[

W Mmoo

Break Assessment Instruments ' . 11:00 - 11:30 a.m.
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SESSION VI USING STANDARD INSTRUMENTS

ot

A. Adaptations and Modifications
B. Video Tape Demonstration -~ David,
Carrie, Darlene

SESSION VII ASSESSING 'i'aE MULTVIHANDICAPPED . 2:00 - 3:30 p.m.
’ bt N

A. Video Tape Demonstration_- John,
Richard . o '
B. Sample Case Report -

Break 1 Assessment Instruments

/
SESSION VII ASSESSING THE MULTIHANDICAPPED (cont.)

C. Demonstration of Instruments developed
for the Visually Handicapped
D. Sample gase Report

April 21, 1982 - Wednesday

(;;'1 N . ¢ ‘ " \ |
 SESSION VI¥I ‘Asszssmzm' REVIEW 9:00- 10:00 a.m.

. . ]
A. 'Small Group Exercise

. . ]
o . '

S;SSION IX CONSULTATIONS WITH PARENTS/SERVICE PROVIDERS 10 00~-11:00 am
s 3 "»,_ p :
A. Parents: Dissatisfied,'not Difficult .
~ B. Valid and Invalid Expectations co ,
g ot '
‘SESgION X THE NEED FOR A TOTAL ASSESSMENT 11:00 - 12:00 N

¥

T ~ “_ . ’
Lunch . - '12:00 - 1:00 p.m.

SESSION XI THE SCHOOL SYSTEM AND BEYOND : 1:00 - 2:30
oot a S . . . £
A, Needs of the visually Impaired
Student Before Reaching Adult Life

‘H'. Smith Shumway

.

Resources ‘at AFB

Zofia S. Jastrznmhska.

N

ADJOURNMENT /




APPENDIX III

"MATERIALS : PARTICIPANTS' KITS

[ 4

-Liﬁing with Blindnessl Irving R. chkman, 1972 A
Public Affairs Pamleet

What Can We Do About Limited Vision Irv1ng R. Dicﬁhan
1973 A Public Affairs Pamphlet ,

How Does a Blind Person Get Around? 1973, Americanl
Fo naation for the Blind

Pesources for the Visually Handicapped Prepared
for School Psychologists Joan B, Chase,
(includes bibliography) :

AFB Catalog of Publications l980 81 American'
Foundation for the Blind

This is AFB American Foundation for the Blind
pamphlet

“An Analysis of Attitudes - Dynamics and Effects"
Beatrice A, Wright, New Outlook for the Blind,
March 1974 pp. 108-118

"Social and Psychological Aspects of Blindness"
Sampling of the Literature" 2Zofja S, Jastrzembska
=§gsearch Bulletin 25 'American Fodundation for the
Elind January 1973 pp. 169-'173. :

Handbook for Teachers of . the VisuallyﬁHandicapped \
G.D. Napier," D.L. Kappan, D.W, Tuttle, W.L.
Schrotberger and A.L. Dennison, 1981 Amerid%n
Printing House for the Blind

Eye Report for Children with Visual Problems
form provided by National Soclety for the Pre-
‘ vention of Blindness. .

"Development of Efficiencyi'in Visual Functioning.
Rationale for a Comprehenggve Program" Natalie
Barraga and Marcia, E. Collins Journal of Visual
'‘Impairiment and Blindnbss, Volume 73, #4’April 1979

"The Child with Low Vision" " Eleanor E - Fay, from

Individualized Program Planning for the Visuall
ImpaIreE and Multi-HandIcaEEed Jeffrey Grotsky.

et al, - Potentia s ing Company pPp. 1-22

v included iﬂ Workshop Model kit
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l3)

14)

v 15)

v 16)

,;6)

18)

19)

' 20)

N
'

21)
22)
23)

v 24)

"Psychological Implications of Visual and Related
. Impairments” Joan B. Chase, .from Individ-

ualized Program Plannin§ for the Visually
Impaired and Multi-~Handica . Jeffrey Grotsky
et ail, 1977 PotentIaI PuSIEsEing cOmpany pp. 91-104
The Visually Impaired Child- Growth Learnin

~ Development, Infancy to School Age Carol Hal%iday
1971, American Printing House for the Blind

Concept Development for Visually Handicapped

Children William T.I Lvdon and M, Loretta McGraw

1973, American Foundation for the Blind. Reprints of
J PPs 1 14, 62- 8 ' -

"Cognitive Development Assessment and the I.E.P"., _
. pavid H Warren, DVH Newsletter Summer l978

v

When You Have a Visuall Handica ed Child in Your
Classroom @ Suggeéstions for TeacEers Anne
Lesley Corn and Iris Martinez, 1977 American
Foundation for the Blind pamphlet

.Sources of Materials for the Partially
Instructional Materlals Reference Center gor
visually Handicapped Children American Printing
House for the Blind ‘,;w '

Mental Tests and Measurements American Printing f
~ House for the Blind

Distribution of Quota Registrations by School
Grades and Reading Media American Printing House
' For the Blind

Catalo " of Educational andAéther Aids American-'
Printing House Eor the B1lind .

Braille Alphabet and Numbers American Foundation
for the Blind , '

Precollege Programs for Blind and Visually Handi-
ed students Susan Jay. Spungin ,
EH%EEE?”I???"Xﬁerican Foundation for 'the Blind

"Psychosoc.al Evaluation" Saul Freedman ,
Reprinted from Precollege Programs for Blind

and Visually Handicapped students Susan Jay
Spungin, iE%Itori Iggg “American Foundation for
. ‘ °

the Blind pp. 10-14

"o, .

71
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V31)

d‘32)

‘&‘33)

30
- ,_{,‘J,_ g

v 35)

?&zithe Visually Impaired"’

J 36)

N3 6:)'
K " tional-. Functlonlng ‘in the 'Blind and-Visually - ﬁ}_'

N e e e et s

. Blind and Partxa&ly Seeing In§1v1duals"

, Joan B. Chase, 1971 unpubllshed paperv ¥

- capped Blind Child:

:~wPub11c Law 94 142, 94th Congress, 56 November 29
- 1975 S _ O R L :

T

Sample'CaserReports*for‘Small GrogP'Act{yities:*‘lv
Carol, Ted Bob and A11ce_ by Joan- B “Chase

John ' L. Morse

'9Gu1ded Vocatlonal Cholce" Mary K.-Bauman New

"Measures of Psychologlcal, Vocatlonal and 'Educa-

Handicapped: Introductory Remarks" Geraldlne o
Scholl and Ronald Schnur = New Outlook for the Bllnd
October 1975 pp. 365 370 ,

f" Psychologlcal Tests Used w1th Bllnd and Vlsually-~
Mary K. Bauman and C A. Kropf*’

Handlcapped Persons"
School Psychology D1gest 1979 {1).-

"Flfty Assessment Instruments Commonly Used w1th _
‘Rose-Marie

Swallow = Journal.of Vlsual Impalrment and Bllndness
February 98I : P

‘ "Introductlon to Assessment and the Bllnd" Mlchael o
"~ EJ Monbeck' and Mary Ellen Mulholland New Outlook ‘
Afor the Bllnd< October 1975, pp 337 9 ol

]

j0utlook for the Blind = October 1975, pp. 354- 362:f¥\\L’

"Evaluat;on of Severely Vlsually Impalred Chlldren";.

@

Assessment ﬁor ally Handlcapped Chlldren and
. Youth . Rose—Marle Swallow (with S.J. Spungln and
J.B. ChaseLf~AFB ractice Reporttu1937 e :

"Developmental Assessment of Handlcapped Infants
and Young Children: with Special Attention‘'to
Joan B. Chase New Outlook

for the Bllnd October 1975 . pp. 341 349

"Psychoeducatlonal‘Assessment of the Multlply Handl-
Issues and Methods" M. Beth.

Langley ‘Education of ‘the Vlsually,Handlcapped ’

Wlnter 1978 -9, pp. 97- IlS o . _ L

32

LuAnsWerlng the Questlons of the Psychologlst ASSess_'}rﬁf7135r'
. ing the Visually Handlcapped child" - v
- New: Outlook. fon,thﬁ,gllnd October 1975 pp. 350 3




“‘i_ v¢38l "Temperament and the Rubella Chlld"' Stella Chess.

N

““'45)“”Eye Report “Dav1d" . ﬁ

| 448), “leferences Between Blind and Slghted Chlldren

v 37) "Asséssment and Programming for Blind Children _

. . "with Severely Handicapped Conditions" Rebecca 1

DuBose et al Journal of Visual Impairment: and :
Blindness February 197?%‘ P. 49 53

_and Pauline Fernandez - Reprinted from The Effects _
. of Blindness and Other Impairments on Early Develop~
. 'ment 2.S, Jastrzembska, Editor, 1976 Amerlcan _ -
-[Foundatlon for the Bllnd pp.7186 =199 . - '

. for Use with Vlsually Handicapped Children" B
_,_Bullard and Natalie Barraga, l97l, Instructiona

' Mater;als ‘Center,” ‘springfield, IL ' Originally
t;n Educatlon of the1V1sually Handicapped

.¢39lv "Subtests of Evaluatlve Instruménts Appl:.cabl\‘Qw :

< 40) - A Sampiing of‘Measures for  Assessment of the
" -7 Visuadly Handlcapped Chlld , Prepared by Joan B.
-Chase e '

)
Tk

Case Reports on Chlldren Presented on V1deotape T

~:4lf‘ Psychologlcal Evaluatlon “Carrle

. 't~l~..

42) :Psychologlcal Evaluatlon "Darlene o e R o R

F S e e

437 stchologlcal Evaluatlon "John“ ‘{Z/

“44) Data Sheet "RJ.chard“'j

t

J 46) '"The Development and Evaluatlon of a Tactlle Analog
.g1 to the Boehm Test of Basic Concepts, Form A" . .
Hilda Caton Journal of Visual Impairment and

\?llndness '« November: 1977, pp. . 382-6

475 "Dhe Bllnd,Learnlng Aptltude Test® T. Ernest B -
Newland Journal of Visual Impalrment and Bllndness R
o ..April 1979 pp.-134-9 = o . _ L e

o on WISC Verbal Subtests" B.W.G.M. Smits and M. J.C.
o v Mommers New Outlook for the Bllnd June 1976 - o
’ pp. 240W¢ o -

' [49) Four-year Psychologlcal Examlnatlon - Manual for

the GrahamlErnhart Block Sort “Test e




50)

hSl)

“sz)m

Ny 53)

J 54)

y55)
. N.56)

v 57)

¥

J58)~\Qbservatlons of Behav1or

- ¥ 59)

v 60)

v61)

o et T et e ekt S s, oo

“Aqurbal'AdaptatlonIOf the\DraWeA—Person,Technique“
for Use w1th Blind Subjects" J.B. Chase and I,N.
Rapaport - ‘International Journal for the Education

‘ of the Bllnd December 1968 pp. 113-5

-,Maxfleld-Buchholz Scale of Social Maturltx for

Use with Preschool Blind Children Record Blank 'hg . .

_'Amerlcan Foundatlon for the ‘Blind

“Perkrns-anet Tests of Intelllgence for the Bllnd -
ﬂ(Form N:  For Subjects with Non-usable Vision FL
" Perkins School for the Bllnd Howe Press Jwv

t,Perklns-Blnet Tests of Intelllgence for the Bllnd - .
- Form U: For subjects with Usable Vision Perk1ns ’

School for the B]lnd*Howe Press

“Assesslng the V1sua11y Impaired Ch11d°- A School" :
Psychology View" J.L.'Genshaft, N.L. Dare, P.L. _ B
O'Malley Journal of Visual Impalrment and Blindness : ‘
November 1980° pp. 344 50'\

Handouts prepared by Joan B. Chase

Interpretatlon of WISC and WAIS Subtests

Contlnuum of Neurologlcal Impalrments - from

Denhoff and Robinault 1960 R

Issues Around Assessment of Handlcapped Chlldren

“+

-Handouts~prepared by John L. Morse . L.

- . . y

D1sadvantages of Standard Instruments with the
Visually Handicapped - Advantages of Visually .

Handicapped Oriented Assessment Procedures for _f o v
Non-v1sua11y Handlcapped Children ‘ o :

Summaryﬁof the Thirteen Pr1nc1p1es from ‘Krumboltz :
and Krumboltz o ‘ D

Parent Expectatlons of Serv1ce Prov1ders

,74.‘




Serv1ce Prov1der Egpectatlons of Pare;;s

~ 63) “Counsellng Famllles ofvSeverely V1sually Handlcapped i _
Children" Helen E. Froyd New Out;Jgk for the Bllnd - IR
June 1973 pp. 251-7 _ :

) . . . ' v .
v 64) "The Implications of Career Educatlon for visually. -
Handicapped Students" George E. Klinkhamer New- = -

PO Outlook for the Bllnd, May 1973 pp. 207-9, 215




4)

11)

12)

vFoundatlon for the Bllnd

10)

APFBNDIX IV
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MATERTALS : EXHIBIT
 Yiterature S
S )

. ADAPTED CAREER EDUCATIONAL UNITS, Grades K-6,
. for-use with Blind and Visually Handicapped

Stude 975 American Foundation for the Blind

THE BLIND'IN SCHOOL AND SOCIETY - a psychological

Thomas D. Cutsforth,

1951 'Americ7n'

study.

'BLINDNESS AND EARY CHILDHOOD DEVELOPMENT Dav1d

H. Warren, 1977, Amerlcan Foundatlon for the -
Blind o o

BODY IMAGE 'OF BLIND ChILDREN Bryant J. Cratty o
"and Theressa A. Sams, 1968 American Foundatlon -

ﬁiﬁor the Blind
'-COWIUNICATIVE AND COGNITIVE ABILITIES - Early

Behavioral Assessment, Edited by Fred D. Minifie
and Lyle L. Lloyd, 1978 ‘University Park Press,
Baltlmore, MD

VCOMPETENCY BASED CURRICULUM FOR TEACHERS OF THE

VISUALLY HANDICAPPED: A National Study Susan |
Jay Spungin, 1977 American Foundation for the

- Blind - o _— S ‘1,

CONCEPT DEVELOPMENT FOR VISUALLY HANDICAPPED

‘CHILDREN William T. Lydon, M. Loretta McGraw,,
1973 Amerlcan Foundatlon for the Blind.

THE DEMOGRAPHY OF BLINDNESS THROUGHOUT THE WORLD
Hyman Goldstein; lQﬂGW~Amer1can Foundatlon forw
the Blind ' v :

DIRECTORY OF AGENCIES SERVING THE- VISUALLY
HANDICAPPED IN THE U.S. 21st-Edition, 1981
American Foundation for the Blind

EDUCATION OF THE VISUALLY HANDICAPPED Volume VII

_ 43, October 1973 Association for Educatlon of

the Vlsually Handicapped

"THE EFFEC"S OF BLINDNESS AND OTHER IMPAIRMENTS
zofja S. Jastrzembska, n : ;

ON EARLY DEVELOPMENT
Editor, 1976 Amerlcan Foundation for the Blind ,

v

~ESTIMATED STATISTICS ON BLINDNESS AND VISION PROBLMES

1966 National Society for the Preventlon of j

‘Blindness , 3




N et e s i e o] oo ¢

FUTURE ROLE OF RESIDENTIAL SCHOOLS YFOR THE
BLIND Susan Jay Spungin, Editor, 1979

’VkAmerican Foundation for the Blind

. 14)

15)

16)

17) -

- 18)

19)

20).

21)

22)

23)

GUIDELINES AND MANUAIL OF TESTS FOR EDUCATORS
INTERESTED IN THE ASSESSMENT OF HANDICAPPED
CHILDREN Gary Dean Yarnall and Glenn R.
Carlton, 1979 International Research Institute

AGUIDELINES FOR PUBLIC SCHOOL PPOGRAMS SERVING

. VISUALLY HANDICAPPED CHILDREN S n-.Jay

Spungin, Edlton» 19781"American;Fou, atlon for
the Bllnd AN , N o ,
GUIDE TO FILMS ABOUT BLINDNESS Joel Saltzman,
Editor, 1978 American Foundatlon for the Blind

HANDBOOK FOR TEACHERS OF THE VISUALLY HANDICAPPED
Napier, Kappan, Tuttle, Schrotberger and -Bennison, 1974
American Prlntlng House for the Bllnd

INCREASED VISUAL BEHAVIOR IN LOW VISION CHILDREN
NataIle Barraga, 1964 Research Series #13 .
" American Foundation for the Blind

INFORMAL ASSESSMENT OF DEVELOPMENTAL SKILLS FOR
VISUALLY HANDICAPPED STUDENTS - Edited by Rose- - f
Marie Swallow, Sally Mangold, Philip Mangold

1978 American Foundation for the Blind

_LIVING WITH IMPAIRED VISION: An Introductibn
1979 American Foundation for the Blind o

MANUAL FOR A WORK-EXPERIENCE PROGRAM - Oak Hill
School, 1970, conducted by the Connecticut
Institute for the Blind * |

MEASURES OF PSYCHOLOGICAL, VOCATIONAL AND EDUCA-

TIONAL FUNCTIONING IN THE BLIND AND VISUALLY

ANDICAPPED Geraldine Scholl and Ronald Schnur
76 American Foundation for the Blind

MOVEMENT»AND SPATIAL AWARENESS IN BLIND CHILDREN '
AND YOUTH 'Bryant S. Cratty, 1971 Charles C. ’
Thomas,’ Sprlngfleld, IL

* This program no longer exists. Remaining copies

of the Manual may be.obtained from the Workshop
. Program Coordinator at the Amerlcan Foundatlon
for the Bllnd '

e
4 1

s 77 : . | .
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* 25)

. 26)

© 28)
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NEW OUTLOOK FOR THE BLIND May 1973 Z(Career
Educatlon) Amerlcan Foundatlon for the Bllnd

NEW- QUTLOOK FOR 'THE BLIND May 1974 (Sex
Education) American Foundatlon for the Blind

NEW - OUTLOOK FOR THE BLIND October 1975
(Assessment) Amerlcan Foundatlon for the Bllnd

PRODUCTS FOR PEOPLE WITH VISION PROBLEMS 26th
~ 'Edition 1980-81, American Foundation for the
Bllnd . . _
. . o . / ) ‘
RE OMMENDED AIDS FOR THE PARTIALLY SIGHTED»

ise L. Sloan, 1971 Nat10na1 Soc1ety for the

27)

Preven lon of BIlndness ; , .

29)

A Resource Guide, 1978
an Foundatlon for the Bllnd o
30) SEX EDUCATION AND FAMILY LIFE FOR VISUALLY
( HANDICAPPED CHILDREN AND YOUTH: A Resou;ce
Guide, 1975. American Foundation.for the Blind

SEX EDUCATION FOR THE VISUALLY HANDICAPPED IN
SCHOOLS AND AGENCIES - Selected papers, 1975
'Amerlcan Foundatlon for the Blind '

31)

TEACHING AIDS’ FOR BLIND AND VISUALLY .LIMITED
CHILDREN . Barbara Dorward and Natalie Barraga
. 1968 American Foundation for the Blind"

A TEACHER'S GUIDE TO LOW VISION AIDS - Low Vision
Clinic, School of Optometry/The Medical Center,
The University of Alabama in Birmingham.

33)

VISUAL IMPAIRMENT IN CHILDREN AND ADOLESCENTS
- James E. Jan, Roger D, Freeman, Eileen F, Scott
1977 Grune and’ Stratton ,

34)

VISUAL IMPAIRMENT IN THE SCHOOLS Randall K,
Hardey and G. Allen Lawrence, /1977 Charles C.
Thomas, . Sprlngfleld IL -

35)

"PHE VISUALLY HANDICAPPED CHILD IN SCHOOL Berthold’
Lowenfeld EQltor 1973 John Day Company

36) |

37)

<WRITINu INDIVIDUALIZED ASSESSMENT REPORTS 1IN
SPECIAL ERQUCATION: A Resource Manual 1978 -

National Adsociation of State plrectors of
Special E cation '

.78
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. . ‘ St Tests

the Blind

Blind Learning Aptltude Pest Unlverslty of 1111n01s.

“Press

Braverman-Chevigny Auditory PrOJectlve Test

Anxiety Scale for the Blind Amqucan Foundatlon for

American

Foundation for the Blind

Haptic Intelligence Scale for Adult Blind. Stoetling

Manual for the Stanford Multi Modality Imagery Test

American Foundation for the Blind

Maxfield-Buchholz Social Maturity Scale for Bllnd

Preschool Children American Foundation for the.

- Blind,

Perklns-Blnet Test of Intelllgence for the Bllnd

0 Howe Press

Plagetlan Battery of Reasoning Assessments: Adapted

4 ., "for the-Visually Handlcapped - Short Form A~ Project

“ PAVE University of Texas at Dallas

Roughness Discrimination Test Amerlcan Printing House

. for the Blind

Stanford-Ohwaki~-Kohs Block Desrgn Test for the Bllnd

Western Psychological Services

Tactile Analog to .the Boehm Test of Basic Concepts

7 . ' . TAmerican Printing House for. the Blind
Tactile Block Design Test UJ.B. Chase

Vision Tests

Flash-card Vision Test for Children

(~New York Association for the Blind

Educatlonal Materlals

. , Foﬁlke, University\Df Loulsv1lle

Thermoform Materials

. :
! \Map of the Medlterranean

: ‘Map of the,United States
s Anatomical Dpawing
(ff

v
Y

C

Fl: Lighthouse/Low Vision
Clinic, New York Association for the Blind
Near Vision Test Card Lighthouse/Low Vision Clinic

. Sample Tape of Compressed Speech prepared by Dr. Emerson

-




APPENDIX V

WORKSHOPS FOR SCHOOL PSYCHOLOGISTS

“ ’ QN WORKING WITH VISUALLY HANDICAFPED CHILDREN

v

This questionnaire has t:wo pti:poses: ) ) s ' B

1) o help identify spetific areas of knowledge where additional( infomation would
benefit you in assessing and counseling v:l.sually handicapped students, and

2) to help us make an cbjective study of the effectiveness of this Workahop in -
me:ing needs for such information. _,

) b A
T, co. ’ <

' N ) .
"

‘n:e results of this vstudy will be :eported back to you and will be used to make
any necessary ohenqes in planning future Workshops around .the - o uy

- 1 .

‘Although lhort enswer catago:ies are provided for moat questiono. we welcome
any comments you w:ite in to explain or modify your answer. Use the ‘margins or the
back page; please be sure to indicate the question numbe: your eoments refer to.

Please put your name on this top sheet, and then detach it. ‘We have usigned
a cods number to each questionnaire. This maintains confidentiality of your ers,
but also permits furure contact with you about this research. Be sure to re the

top sheet along with the questionnaire. The top sheet will be kept separate from
the questionnai:e during all data processing. .

- Thank you for your contribution. o -,

Name s

s ot b pmnek

i ‘ : ; Questionnaire number

"

Zofje S. .Iastrze:ﬁbska'

American Foundation for the Blind Inc.
15 West 16 Street

New'York, NY 10011 -

2

Fl




Number

p.w T “"’"?mss “ANSWER. Azr”guss'rxons, WHETHER ”op. NOT YOU HAVE EVER WORKED wrm VISUALEY
| ' . EHANDICAPPED CHILDREN, DRAWING ON YOUR GENERAL KNOWLEDGE AND Expmumcz.

4

e+

17 Du:ing the current school yeax (answer in COlumn -A) ,a.nd in gast vears (answer in
‘Column. B) , about how many children have you worked) with who are . . .

4 o : & ‘ Approximate number of students in
_— ) (Indicate if none) : T .

A ' B

. Current . Past ‘
o ' School Year School Years L .
a. Visually handicapped? . . . . . . . . s L -

b. Physically and/or mentally handicapped
but wvho are not visually handicapped? .« e

FOR THE POLLOWING QUESTIONS, PLEASE CIRCLE THE NUMBER THAT COMES CLOSEST TO T
DESCRIBING YOURSEI.E’, EVEN IF YOU HAVE NEVER WORKED WITH VISUALLY HENDICAPPED
- CHILDREN. “

r Kl . )
t

2. How adequately do you feel you can handle each of the following situatioms . . .

Please respond in terms of three types of children - - first, those who are

. ' visually handicapped (answer in Column A); then those-who have other physical
or mental handicaps but not visual ‘(answer in Column B), thc:n those who have
no physical .or mental hapdicaps (ansver in Column .

R A B " . (o] \
- TTTVistally Other _ Not
‘ : “Handicapped Handicapped Handicapped
Very or Poorly Very or Poerly ' Very or Poorly
quite ° .or not |, quite or not quite or not
adequately at all . adequately at all adequately at all’
! [
a. Carrying on . - , : ' '
informal communi- C ‘ : ' ) ‘
cation with the . - g 3
child? . . « .+ ... 1 2 . ol 2 1 2
b. Making an over-
all assessment of’ ' : !
the child, using : L
both formal and
informal assess- L ~ _ . ' ‘
ment tdchniques? ,.. 1 ‘ 2 1 2 I T S 2
c. Providing feedback
to the child's parents? 1 2 % I S 2 . .1 b2
. d. Communicating your : ‘ '
assessmant and consult- - - ’
ing with teachers and : : . ,
school personnel? . .. 1 2 1 i ‘2 1l 2




.

3. Bov vculd you assess :he extene of your knowledge in each of the following areas? . .
: The 'extent of my knowledge, in this area is:
. Subject A:éa K -~ Very ‘Fairly. Fairly Very 4
J : . ‘ ow low High - . . Bigh :
- a. The effects of different A X : . o _ ‘o
. types of vision loss(e.g. =~ : ' o T , .
- total Hlindness, low ‘. , : o ) . v
vision, field defects) on oo : ’ ,
cognitive and psychosocial

development . . . . . . . ‘ 12 3 4
Coping strategiss avail- , | ' . o v

ablo to child, parents and
teachers, to compensate £or _
- visionloss.”.. e e o e i § 2 ) 3 4

c. Differences related to
age of onset in effects of , i i
- vision loss on m_g ' - , e ’ .
~, and a_zﬂte;.-m : I ~ :
" opment . Cee s ae 1 - ‘ _ »

d. The impucations of o ‘
- different types of vision =~ v , ; L
loss for planning a child’'s T . TN

‘ educational program. . . . ‘ 1 2 3 4 .
. . . . ‘ . .
"e. How to deal with the - v '
potential problem of a . : ‘ T Ca
visually handicapped _ . ‘ . : NN
child's social isolation? 1 2 3 . 4

f. How to deal with the ~- -
potential problem of a
visually - handicapped

child's ﬂedentia.l ‘ ‘
degrintion? .« . . . . 1

g. Reactions to a child's
visual handicap on the -
part o!. s P ¢
Parents? . . . . . 1
Siblings/and/or peers? 1
z =
Toachye:;? « ¢ ¢ 4 4 : 1

.\\

¥
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(Question 3 continued) LTI T L oo D e ~-ﬂ
. . ~ - ( Wl 9 ‘: ﬁ . R
Subject Area = : The extent of my knowledge in this an[ is:
A Very - Fairly ° ‘ Fairly Vary
low Low K High High
h. How to counsel each of —
the following regarding . . -
reactions to the child's - '
visual bandicap: J '
Parents? . . . . . . o 2 i s
Siblings and/or peers? 1 2 3 SR
Teachers? . . . . . . 1 2 3 e
The child him/her self? 1 2 C 3 4.

4. Next, considering the tasks of formal and informal assessment of visually handicapped

k children, how would you rate your ability to do each of the following? . . . . . . .

4

My present ability in this area is:

Very Fairly Pé.itly. vﬁry ye
Low Low ” Big High

t

a. Select standard
assessment instruments ‘ o
for use with visually : ' .

" handicapped children ‘ S

with different types . . ' .
of vision losss . . v -1 2 ‘ 3 o 4

\ [}
b. Adapt stan ‘ ¢ -
.assessment ins ts
for use with vistally . o
handicapped childr
with different
of vision loss - 1 2 e e 3 T -
. ¢: Locat® instruments
devaloped for use with
. visually handicapped }
children . . . . . . ' 1l ] 2 3 ’ 4
d. Determine whether or
not to use a particular
instrument developed for I,
use vith visually handi- ! ;
'capped children . . . . 1l 2 3 . 4
N1
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(Q;;;éian’zwégheinund)' N, ,
-"l' o : o o ‘ My present ability in this area is:

Very Fairly Fairly - Yery
Low : Low: High . 'Bigh

> =
e. Administer formal =~ ‘ L :
tests to children with ~ ' S
variocus types of vision ‘ _ ' ' :
loss . ....... 1 2 3 - 4

f. Make an informal

assegsnent of a child

with a visual handi- ; : :

:ap T, 1 - 2 ' 3 4

qg. Evalunt. the role

of visual deficit in

current level of ‘ ~ v )

functioning revealed \\ : %

thrdugh assessment

.« .‘procedires. . . . . 1l o2 . 3 4

. h. Predict future ‘ ‘a' : '

potantial for a - ‘
child gith a visual ' !
handicap. . . . . . 1 2 3 - 4

"l. i. Plan compensatory ' -
. measures for a child with )
a visual handicap . . . 1 ‘ 2 S | ‘ 4

\

5. Bow familiar would you say you are with each of the lollowing?:ﬁ . ..

1 Please respond in terms of two types of children--first, those who are visually
‘ handicapped (answer in Column A); then those who are physically or mentally
handicapped but not visually handicapped (answer in Column B)
¢ ) . ! t ! ' ‘

A . B
For Vigually | 7 ror other , _..
\ Handicapped """ 'Handicar 5;3"“"‘
- : Children ' Chil -
Slightly or Quite Slightly or Quito
’ . not at all  or very | not at all  or very
- , T 7T familiar familiar “T familiar familiar -’
a. The role of resource personnel 1T
'~ .such as social workers, counselors, B
etc. in the development of an'IEP?, . 1 ' 2 1 2
e
b. The use of national agehcies that )
specialize in services for pexsona
with this disability? . . ,'e .'e « o 1 2 1 2
€. The use of local aqoncies that spec-
ialize in services for persons with ‘ "
this dfsability?. . . « . . « « o o « 1 2 1 2
d. The use, for children with this : " o
disability, of other, non-specialized . ' oe
COmMUALEtY FLOSOUZCOS?. « o & o-.0-000-0 1 2 w1 2

) | 84 94 .




(Question 5 continued)

e. Vocational or career
possibilities, including
training programs for

' b children with this dis-

abidiey? . . . . i . .

f. College-bound prep-
aratory or remedial
programs for children’

» with this disability? .

! Pinally, a few backgtound quntions nbout your work u a school psychologiat:

6.

has your role e included the following? . . . .

r
’

a. Early intervention
(Infant)

e o o o o o @
1

b. Pre-school services . .

c.mtonlltoccmniey
agencles? . . . . . . .

d. College preparation
and/or counseling? . . .

e. Vocational 6: c&:u:
plann:l.ng?.......

7.
school related time s

i

{

Does not apply - Applies to
‘0 students I

have worked with

students, but
not part of my

role '
1 2
1 2 .
1l 2
»
l - 2
1. 2*

L)

Considering all students you have worked with, whether handicapped or non-hand.tcappnd

Applies to
students and

ig part of my
role

COnsid.:ing the past academic year, please utimatn roughly the pe:ccntago of your
with all children,; vhether handicapped or non-handicapped,

in the. following activities (answer in Column A), and the percentage of your time
" that you would prefer to spend in each of the activities (answer in Column B).

,aznoqtic-‘
Informal Muumnt

e B

CY : B
Percentage of Prof.r:léq) percentage
time in past vear of time

s

| ] ke

¥

i

“«n
R

35

o5

A ’ B k"‘;”
For Visually For other :
Handicapped Handicapped
Jd¥en - Children
Slightly or Quite Slightly or - Quite
not at all or very not at all: or very
‘ familiar . - familiar familiar . familiar -
R -~ Q
1 2 1 2
1 2.° 1 2




' LQueatipn 7 continued)

. A - B .
. ‘ ¢ Percentage of Preferred percentage
' o s time in past year of time

Wl ¥

Diagnostic ( continued) _, 1y

.Stanqardized formal
testing . . . . . .

-

Consultation-

Case—-related . . . .
School-wigde . . . . .
. Primary Preventive . .

Treatment-

Indiyidual cc;unseling .
Group counseling . . . .
Family counseling . . . .

Activities related to Pl 94-
142 (handicapped only)

Formulation of IEPs . .
Case confeérences . . .
Reports, minutes, etc. .

All other
© - (specify Hietly)

Total School-related
- work activities . . . 100%
I |
8.  Including yourself, about how many schéol psychologists are
there in your local school d‘.j.strict? c 4 e e e s s e s No. of Psycheologists

About how many students are there in your local school .
ALSETICE? & &t vt s h h e ke e e e e e e e e e e e . ~ No. of stydents

«

What 1s the range of :grade levels of students with whom _to
YOU WOER? & ¢ ¢ o vt 4 e ¢ o o o o o s 8 s s o o o 4 s @ lowest

- fhat ére your main personal cbjectives for this.Workshop?

4
'




THANK YOU FOR YOUR COQPERATION

Please use this space‘and the other side of the -page to expand on your answe s, if
yb\; vish, or to make any comments, including comments on this questionnai_:e.%
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B L ,‘ ' . Retest
¢ o APPENDIX VI = =« S :

}

§ v ’ o | . '
: WORKSHOPS FOR SCHOOL PSYCHGLCGISTS L

’ e .
, oM WOFPKING WITH VISUALLY‘EINDICAPPED CHILDREN
. - s .
This auestionnazre has” two purposes. - . . o

\
[

1) to help identify specific areas of know;edge where addxtxonal information would
"benefit you in assessing and counseling visually handxcapped students, and

2 ) to help us make an objectxve study of the effectiveness of this Workshop in a
meeting needs for such informatxon.

f

S . ~ o )
' The results of this study will be reported’back to yiu and will be used to make
any necessary changes in planning future Workshops around the gountry. '
_ N Although short answer catagories are provideé for most questions, we welcome
L any comments you write in to ‘explain or modify your answex. Use the. margins or the
o back page; please be sure to indicate the question nurber vour comments refer to.
9
Please put your name on this tor sheet, and ther detach it. We have assidned
a code number to.each questionnaxre. This maintains confidentiality of your answers,
‘ but also permits furure contact with you about this reseazch. Be sure to return the
' top sheet along with the cuestionnaire. The top sheet will be k=pt separate from
the questxonnaire duxing all data processing. !

t

.
.
'

- ) " Thank you for your contribution.

. . . .
N .
- 4 . - -
v 4 . J . . !
W 7 . .
A ' . )

Questionnaire number

!
s

"
) .

< 1‘ v )
‘ - Return to: Zof_]a S Jastrzembska ' | . o .
: American Foundation for the Bllnd ‘ S :

15 W 16th Street =« o ’

| S New York, N.Y. 10011 - | ~

Q ‘ o : L o . .
[ERJ!: ] . . % S)ég

Aruitoxt provided by Eic:

L e - . , . .
4, ks it ! ™ T




1 N - - s
o . v o : Number
. N .

‘ ' . PLERSE Al\SW'ER ALL ODESTIONS, hHF"lHEP OR NCT YON HAV‘E EVER WORFID "IT!- VISURALLY
" HANDICAPPED CHILDREN DPAW;NG ON YOUR GENETAL IQIOWIEDGE AND LXFEFRIENCE.

1. Durina the current school year (answer in Column A) ,and in past vears (answer in ‘
Column .B), about how many children have you worked with who are . , .. . —

‘-

Approximate mxnber of students m
(Indicate if none)

o - . C | . A . B | . .
' Current | | Past ‘ : o o
School Year * School Yea’ze '
e. Visually handicapped? ‘..' e e e e o . C
b. Ph;sically and/or mentdlhly handicapped .» - . . .

but who are not visually handicapped? . .

-

FOR THE FOLLOWING QUESTIONS, PLEASE CIRCLE THE NUMBER 'THAT COMES CLOSEST TO S
DESCRIBING YOURSELF, EVEN IF YOU HAVE NEVER WORKED WITH VISUALLY HANDICAPPED
- CHILDREN. . , n

2. Bow adequately do you feel you can handle each of the fo‘llosé:iné situations .

4

Please respond in terms of three types of children-- - first, those who are

.' ) visually handicapped (answer in Column A); then those: who have other physica; : '
' or mental handicaps but not visual ‘(answer in Column B) than those who have : -
—_ N . o ghvsicql cr men‘tal handicaps (answe? in Column C) o ) X
A B N C H |
Visually : Other - Not
Handicapped - ‘ Handicapped - Handicapped
) Very or Poorly Very or "Poorly Very or Poorly.
o quite or not quite or not quite »  or not

adequately at all adeguately at all adequately at all

a. Carrying on -
informal communi- ‘ o ¢
cation with the L . : ' . _
childe . . . ..... 1 2 1 - -2 1 2
b. Making an over- - : . .
all assessment of « ) ‘
the child, using

both formal and
informal assess-

ment techniques? .. . 1 ' 2 : 1 2 : 1 -2
’ ¢. Providing feedback o : .
. to the child's parents? 1 2 1 2 1 2 ,
. d. Communicating your . \ ’
assessment and consult-, . ‘ , .
,_‘ ing with teachers and '

school persomnel? . ... 1 .« 2 1 2 1 2




v
. .
R . . .
LR v ’
! :
< ' . !
. . ,
.

3. How would vou assess the extent cf youx knowledae in each cf the rollowma areas?
! B ' The extent or my knculedz.e in thif area is: {

Subject Area ) Very Fairly ~ - Fairly ° Very

Low =~ low High High -
'+ a. The effects of different’ ’ ) L

types of vision loss(e.g. . oo 4 .
total blindness, low - .
‘vision, field defects) on o ’ . . L

‘cognitive and psychosocial

development . . . . . . . \ 1 2 3 .. 4

b. Coping strateaies avail- : R

able to child, parents and ‘

teachers to comegsate for ‘ .
vision loss . . . o 1 2 3 4

c. Di!ferencesl félated to .
age of onset in effacts of L
vision loss on gggqpitive :

and gsvchosocias devel- / . . I
gpment . - i . . . e oo . . 1 2 -3 - 4 .

d. The implications of ' .
different types of vision ' '

d loss for planning a child's
educational procgram. . . . 1 2 i 4

' 4 -

e. How to deal with the o ' . -
‘potential problem of a ' : :
visually handicapped ‘ . o
child's social isolation?- S 1 2 3 4

u

£. How to deal with the
potential problem of a .
visually handicapped ‘ , ‘ '
child's experiential : . '

deprivation? . . . .. 1 . 2 3 4

G. Reactions to a.child's
visual handicap on the

part of: ' . A o
Parents? . . . . . 1. 2" ' 3, K 4
Siblings/and/or ‘peers? 1 2 ' 3 o T4

' Tegcﬁ’ers? e e e e g 1. _‘2 3 . ’ ' 4 ' .




i <7 . ?
' . ‘ ‘ - 2 3
(Question 3 continued) 7 :
Subject Area . The extent of my knowledce (lin ‘thi_é area is:
_ Vézy . Fairly Fatrly - - Very
Lew , Low High High
: - '
h. How: to 'counsel each of
the following:regarding
reactions to the child's . , .
visual handicap: ‘ A : !
Parents? . . . . . . ) 1 2 3 ' 4
Siblings and/or peers? 1 2 . S 3 B 4
Teachers? . . . . . . 1 2 ' 3 4
“The child him/her self? 1 , 2 . 3 S 4

4. Next, considering the tasks of formal and informal assessment of visually handicapped
children, how would you rate your apbility to do each of the following? . . . . . . .
My rresent ability in this area is: <

Very . Fairly Fairly Ve'xy
Low Low ° High ~ High

a. Select standaxd
assessment instruments

_ for use with visually .
% bandicapped children - ’ : ,

with different types

of vision losss . . . 1 ‘ 2 3 4
b..Adapt standard
assessment instruments
for use with visually . " '
handicapped chijdren :
with different types i
of vision loss . . . 1 2 3 4

c. Locate instruments @ .

developed for use with e v

visually hanéicapped - ’

children . . . . . . “ 1l 2 3 4

d. Determine whether or i ,
' not to use a particular’ :
ingtrument developed for
use with visually handi- ‘ {
capped chiléren . . . . 1 p 3 4

O
+—




‘¢ . ‘
. 4
{Question 4 ccntinued) . . :
¥ My present abilitv in this area is:
Very Fairly : Fairly Very ‘
- v ’ . Low - Low High ‘ Righ -
e. Administer formal ' k
tests to children with . * v
various types ‘of vision . R . ..
loss .. . . .. . . ' 1 2 "3 : 4 .
'£. Make an informal * ’
asgessment of a child
" with a visual handi-
=T - O 1 2 3 4
g. Evaluate the role e’
of visual deficit in ‘ 5,
current level of’ ! )
functioning revealed ' v
through agsessment’
‘procadures. . . . . 1 2 . 3 4
h. Predict future
poteantial for a
«child with a visual
handicag. . . . . . 1, 2 1 4
L. Blan compensaéo:y _ ‘ .
meagures for a child with L
a visual handicap . . . ° 1 - 2 3 4
5.. How familiar would you'éay you are with each of the following? . P
Please respond in terms of two éypéb of children--first, those who are visually
handicapped (answer in Column A): then those who are physically or mentally
handicapped but not visually handicapped (answer in Column B)
] | | A S -
. r' v ) 3 . For Visually For other:
— _ . . Handicapped Héndicapped
' Children . : ' Chilgien
4 Slightly or Quite 3lightly or Quite
not at all or very :| not at all or' very
familiar familiar familiar familiar
a. The role of resource personnel " : *
such as social workers, counselors,
etc. in the development of an IEP?. . 1 2 1 2
$ . .
B. The use of national agencies that
) specialize in services for persons . ,
with this disability? . . . . . « . < 1, 2 1 2
¢. The use of local agencies that spec- '
ialize in services’for persons with
thigfdisability?;“. e e o e o e s e s 1 2 . 1 .2
d. The use, for children with this . - . : .
disability, of other, non-specialized ; v .
community CeSOUXCe3?. . « o eiera-o-0 1 2 1 02
L. ' : 5
e R 92 . f;: _ .




B, made any other presentationms

if yes, please specify:

8

5

THANK YOU FOR YOUR COOPERATION.

.

»

[ % “ l 5
(Question 5 ccntipued) ! : i
. : 1 . . . v " A B .
For Visually For other
, S Bandicapped Handicapped
;o . N Children Children -
, ’ . S'lightly or Quite Slightly or Quite
.o ) < : v not at all or very not at ,all"’ ‘ or very
Cy Jamiliar fariliar familiar familiar
. e. Vocational or career !
b possibilities, including
training programs for , B
- children with this dis-
, abildty? . ... . . . . 1 2 1 ‘2,
RE Colleoe-sound ptep- -
aratory or remedial . v
, programs for children ‘
vith this disability? . 1 2 1 2 .
. ! i / ! * N ]
T -, ;
6. As a result of this workshop have you
A. done any in-service training Yes ~ No
Yes No

Please use this space and the other side of the page to expand on your answers, if
you wish, or to make any comments, including comments on this questionnaire.




