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INTRODUCT IONM y

-

ThlS oubllcatlon is based on a series of 18 reglonal work- .
shops for school psychologlsts on assessment of v1sually
- handicapped students. The workshops were held over a ¥ (
Qeriod_of three years under a g;ant from the Bureau of
Educationlfor Ehe.Handicappéd. The Model is intended»ég
a resource for persons with the prerequisite experﬁise ) Lo
~and expefiedce in work with blind aﬂd visually handicapped
children, who may wish to use it as aﬁ aid in organiéing:

T .. . &
their own presentations.

/ .

The Workshoé Model describes the workshops as they were

held under this particular program. The audiénce consisted

of school ps&choloQis;s with varying degrees of experience
.with blind and visually handicapped stddents, ranging from
none to many-years of work in schools for thé blind. -The
length of each work;hop was two and a half days (see Appendix
I for sample agendas). Both the type of audience and éhe
length of time at your disposal may be different. What 1
the Model attempts to éo is to(describe the contents and
the rationale for their selection in such a way that pérfioné
may be omitted 6: emphasis. shifted in relation to your v
requirements. In addition, each segment og the.conééﬂtg

. v is followed by a lis€ of the materials pertinent to it,

i

) l . - u‘-
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sc that adaptations ‘of content can be more easily related

) "
) - - ' i

to selection of materials.

w4 . ,
- ' '
] r
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While the text, with the exception of ‘one chapter, and

A

the compilation of th& Workshop Model is the work of the
project coordinatog,'the creation of the Model is actually

the outcome of the cooperation of many individuals. The

B

workshops on which it is based were developed by the two

workshop leaders, Dr. Joan B. Chase and Dr. John L. Morse;

I3

while the concept of the workshop program itself was orig-

inated by the project director, Dr. Susan Jay Spungin.

.

The workshop contents and materials have been developed

'

and refined over the duration of the project on the basis .,

of suggestions from the workshop participants and in a Y

Y ¥ >

continuing process of cooperation between the workshop

t

leaders and the project coordinator. The criticisms and
suggestions of, the workshop partiéipants were ektremely

_ valuable to us -and I take this opportunity to thank them
{

-

for their tontributions:

The kit of workshop materials which accompanies the Workshop

Model consists of some of the reprints from the participants'

kits provided at our workshops. All of these may be repro-

1

+ duced for distribution to the participants of any workshop

presented with the aid of the Workshop Model. No further

2




. o -

1auf:horization is needed for the use of'th;s material
provided it is d;stributed without charge or on‘ﬁhe basis
pf the cost of reproduction;' Wwhilé most of the repriﬁts
are from publications’of the American Foundation for the

. ‘ Blind, a few are from other sources. We wish té thank
. ]

‘ editors of the DVH Newsletter, the Education of tﬁe

Visually Handicapped and»thé School Psychology Digest

l ; . as,well as the authoré, David H., Warren, Ph.D., M. Beth

4

Langley, Natalie C. Barraga, Ph.D. and Mary K. Bauman

- . R . ,
for their kind permission to include them in the Workshop

. © Model kit.




WORKSHOP CONTENTS

o

The'purpose‘of our workshops was to enable school. psycho-

‘logists to perform their functions effectively with blind or

visually handicapped students. fhe focus was on stessmeut, -
but other functions weré covered also. These included pri-

marily transiaéing the results of assessment intb edﬁcgticnal

terms, particularly the I.E.P., as well as:counselﬁng, cooper-

ation with other professionals within the school system, work

 with families of the visually handicapped studenﬁs and use of

outside resources at both community and national levels.
. The materials used at the' workshops in the kits providéd
to the participants and in the literature display are listed

in Appendix II and Appendix III respectively. The items on the

' two lists are all numbered and in the description of workshop

%
contents, ltems relevant to the topics under discussion are

spécified by llSt and number. The issue of materlals 15 dis-

cussed more fully in the chapter on wOrkshop Materials.

Background

It was felt that before assessment per sé could be dis-
cusseé, an hnderstandingof various éspects of vision loss had
to‘be provided. There are several distinct areas to this topic.

The firstof’theseyis an overview of attitudes to the lpsS

of vision on the part of society at large, parents, teachers,
’ .

S | 4 . ly
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'peefs, the visually handicagged themselves and last but
not least the psychologist who is being introduced to work
with visually impaired clients. The film "What Do You Do
When You See a Blind Person?" is useful in that it deals
with the igsues in a humoroué fashion that tends to reduce
tension and open up discussion. The importance of this
topic is two fold,. both in relation to the- attitudes, con-
scious or otherwise, of the participants themselves and

in providing an understanding of the socialiy gengrated
aspects of visual handicap. 'List A: ml,v4i 7, 8, List B;
2, 20. ' .

Another area is that g& the various kihds of vision
lbés, degree of loss, etiologies; including those which °
involve additional impairments,'the natureé of the remain- .
ing visien, if any, age oﬁ onset, prognosis and educational
implications. The film "Not Without Sight" defines éeveral

major types of severe visual impairment and attempts to

illustrate the.very different kinds of residual vision

hich result from them. A simulatipn experience in which

the participants wear occluders and goggles simulating
\ -

»h \

various kinds of vision loss can add to their understanding:

!
.

of the perceptual aspects of visual impairment, althbﬁéh

it in ‘no way simulates the full impact of vision loss with

its permanence and emotional and social aspects. The

simulation experience should be carefully structured and is

.o
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dlscussed in the chapter on SlmulatLOn of Vlsual Conditions
3¥ John L.-MoFse, Llet ‘a: +2,9,10,11,12, 20 34. List B:
8,12,17,18,20,28,33,35. .-

The third major area lS the effect of visual'impair-
. merit on development. The bulk of research materlal avail-
able is on the‘effects of total congenltai bllndness.
Wwhile this along with norma& child development'prdvides a .
basis for discussion, effects of different kinds and levels
of vision loss and age at onset need to be included as well
as multiple handicaps. fhe areas ef developﬁent include
cognitiYe development, social maturity, language develop-
ment, self-concept and body image. Factors affecting de-
“velopment in addition te.sehsory impairment include parental
reaction, possible social isolation anavexperiential depriv-
ation.\Lisﬁ A, 1,4,8,13,14,15,16,38,63: List B: 2,3,4,7,
11,17,20,23,34. -d ” | "

' Finally, an overview of educatlohal services for the
VLSually handlcapped provide both a context for the role ' 0
of the school psychologist and 1nformat10n on the variety

)

of services, ‘teaching technhiques and materlals ‘and devices
which. have been developed to facxlltate the educatlon
of visually handicapped studehts.‘ The’fllm "No Two Allke
deals with mainstreaming visualIy handicapped.qnd blind

students into the 7egu1ar school system. In addition we

have developed a videotape preeentatidn by Dr. Susan Jay

o

Spungin on education of the visually handicapped which
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, provides a more in-depth treatment of some aspects of the
subject. Lkst A: 3,4;3,k€717,18,20,21,22,23,24,25, Li%t '
B; 6,9,13,15,17,31,35,36. | ,

Assessment \

. Assessment was the central issue of the workshop. 'Tq
deal with it COmpreHensively requires both some‘general
discussion and focussidg on some very specific material
such as individual tests and case histories. ng’cstré—
Yuiring a general«o&erview include: the‘advaptages and
disadvantages of using standard tests and tests specific-
ally developed for the visually handicapped, the qdestion
1of:modifieation of testing procedures when standard teste
are used and of the problem of the meanlng of test scores
when obtainad under sucH modified condltlons or for tests
developed in reference to a visually handicapped population

only. Another area for general discussion is rapport with

the visually handicapped student, his/her needs to be

oriented to the locale and the testing situation and finally-

the relatiop of the degree and nature of the client's re-
. malnlng vision, lf any, to selection of lnstr ents and
conditions, such as lighting and timing, under whlch they

are to be administered. List A: 13,16,27,28,29,30,31,32,

33,34,3536,37,38,54,57,58,59. List B: 5,16,14,19,22,26,36.

Review og/various assessment instruments and technigues

is one of the key concerns of the participants and should

hbe as ccmplete and specific as Péssible. ~hese include

e

A




s#tandard tests.such as the Wechsler, the Leiter, the ITPA ..

~

and-r the Bender andréestsdevelooedfo; use with the

blind and visually handiéapéed such’ as the Perkins-Binet,
the Blind Learning Aptitude Test, tﬁé Tactile Test of Basic
Concept; (analog to the Boehm), the Haptic Intelligence
‘Scale égr Adult Blind and the Maxfie}d—auchholz Sécial 4
Maturity Scale. The strengths and weaknesses of each test

when used with the visually handicapped need to be dis- C>

cussed as well as adaptations which can be made for such
4

.

use and their consequences in terms of the meaningfulness
of test results. -List A: ‘24,31,32,36,39,40,46,47,48,49,
50,54,55, 'List B:~ 4,14,19,22,23. ‘ _ .

There is a tendency among'many participants to look

\

for a test battery which would resolve their problems in
assessing visually handicapped and.blind children. While

it should be made clear that this is an "impossible dream”,

both because of the state of the art and because of the

-

nature of the population, which is heterogeneous in so many

|
1

respects, a maximum of ‘practical applicability should be

aimed at in‘presenting this material. We have tried to

*

achieve this by showing a number of tests developed for .

P

use with the visuall handiCappeq and videotapes of portions
of actual testing segsions with a number of children with

various kinds of visual impairments, some with multiple ,

handicaps. Case reports on the children shown on video-

]
8 :

1. .




. further condensat10n would probably glve a dlstorted plc— ;

v 0.

. tape were prov1ded to the partlclpants. The participants

were also glven sample ‘forms for some of the lnstruments
under dlSCuSSlon Llst A: 41 through45 al 52 53.

- It should be noted ‘that all handouts whether llStS~

., of assessment instruments, test forms, dlscusslon summaries

or case reports become more meanlngful and have more

. impact when they are actively used during the workshop.I

4
Unless they are discussed during the presentation their
usefulness 'is lost to a considerable ektent. - .

- Twd recurring criticisms of‘this portion'of;the work-
shop have beenvthe'length'ofvthe videotape segments in
relatlon to the concepts lllustrated and the fact that

the’ part1c1pants would have ‘liked to have some hands-on -

experlence with the tests under dlscusslon. " The tapes

were shortened conslderably from thelr orrgpnal length and

¢

ture of the testlng sltuatlon., The problem is rather in

the very passive role of .the workshop partlclpants during

thls part of the program. Actual testing experience mlght

kKl

be prov1ded in workshops held as in- service tralnlng in’
schools where visually handlcapped children are avallable

As a partlal rpbstltute, we have added a small- group ac-
thlty in which the part1c1pants are given data lncludlng {'
an eye report, on;four different children. Four grpupsg

of participants develop evaluations and recommendations

for these sample cases. They then report to a joint'session )




where their cénclusiong are discussed by all»thewparti—
cipants and thevworKShop leadef. The four case studies "l
and a llSt of questlons to be included with each, isv

in the Workshop Model kit as a slngle unlt (A 26) This

¢

materlal is 1ntended to’ be typical of 1nformatlon that

would be provided upqn referral. The eve rerports are
. ) . : ‘ . i
replicas frgi actual cases and are not examples of an

ideal eye report. In subsequent workshops Dr. Morse
Iintroduded_two.variations'on this approach. He used
four actual cases from his own practice and presented b ' - ‘

them at the beginning of the first session on assessment
altﬁough the. actual smail group activity was held after

the last session on assessment. This ‘timing encouraged o

i

the part1c1pants to relate the 1nterven1ng presentatlons

to concrete'problems of’ assessment while the use of

t

actual cases enabled him to relate the participants' re-

’ g . : : ;
commendations to actual findings and outcomes. List A: 26.

‘

‘Utilization of Assessment Results

Education: There are two aspects to ‘this as far

- .as formulatlon of educatlonal implications are cencerned.
A / -

One is the role of the school p!ychologlst in the form-
uiation of the IEP. Thisivafieslfrem state to state and
‘is not~felated to visual impairﬁent'per se., It is a
guestion to which some time might be devoted, pro?ably
in the formlofza‘general discussion.wita the pa;ticipants

3

rather than a presentation by the wofkshop leader. The
. : (

e
§
11

10
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o other aspect is translation of* the psychologist's

H

L _ findings into educational terms. This involves both

' !

‘cooperation with teachers, particularly the teacher
of visually handicapped and some awaréness of teaching

techniques, materialstfand other resources available.

in the field of education of the visually handlcapped
o Materlal presanted in the lntroductory session on

spec1al education is relevant here This aspect of

the psycholoaxst s task shOuld be addressed by the

workshop leader Also, at some of our third vegg work-

shopsf we had the opportunlty to add a presentation

by an.educator»of the visually handlcapped to the

~

N :
program The contents of the presentatmon varled but L

,ln each case they cﬁgtrlbuted an addltlonal dlmenslon ’ A

to thls tOplC ) i ' o

List A= 4,9,15, 16 l7 18,21, 23 24,38, List B: 6,7,13,

15,17,32, 35 36 ,37. : ' i -

. Counseling , . C

Those aspects of counseling which need to be dis-
cussed relate back to the aspects of visual lmpalrment - s
and its effects already mentloned lh?the aescrlptlon. ' b .,
of baekg'OLnd information on visual handlcap and bllnd;
ness. - Partlcularly the reactions to the child's v1sual
lmpalrment by family and SLgnlflcant others as well as
the child himself/herself and the possible lsolatlon

)

and/or experiential deprivatLOn resulting_frOm visual

impairment. List 2: 7,13,14,38,61,62,63. List B: 2;

'25,30,31,34,36. oo R
| 1y '




'Vocafional Gu¥dance
Whilé’ﬁhié#&sﬁmot uéuﬁllx'pgrt of the school psych-
Iogist'g rcle;‘the Guestion of the stud;nt's future
beyond the cohfineé of thé school should be discussed.
WhileﬂformalAvocatiOnal g;idamc¥%¥ay be 'done by a
counselor, an assessment of the student's fﬁnctioning
is incomplete if it does‘nét'include'his ability to
function in life és a whole rather than merely to
achieve au accep;able scholastic(performance. List A:

23,24,29,54,64. List B: 1,21,24,29. "

Use of Qutside Resources o o

In relation to education, counseling and vocational
A T

Aguidance the participants should be made aware of both
nétiohal aﬂd’community resources whiégvgan be called -
upon for the benefit of(the visually handicapped students
and theif‘familiés/Such‘as the American Printing House
for the Blind, the National Asso;iatiog of Parents of,
the Visually Impaired, local’ agencies for the blind
and schools for the blind and non-specialized community
organizat;dhs. Whilevactual provision of services may

_ ) ‘ 3
be arranged by other professionals some knowledge of
U : %_
options and resources ig necessary for both informed
cooperation with colleagues and counselinc¢ of clients.

List A: 1,2,4,9,18. List B: 9,17,20,27.
S |
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on the Miguel MemoriaL Library located at the Foundation.

WQRKSHOP MATERIALS : ‘

- ¢

Llstlngs of all the materlals used in the original

¥

workshops pro;ect are lncluded as Appendices II,III and : ,

R

IV._‘These lists are lntended as-an example and a source

¢
&

of informétion and ideas. You will probably choose to

add, subtract or substitute. B

’ .
0

The sources of our materials are listed at the end

of this chsptsr.;xln addition a copy of the Catalog of

Publications of the American Foundation for the Blind

is lncluded in the Workshop Model kit. Besides a com-

plete llstlng of AFB publlcatlons 1t contalns lnformatlon

The.Librsry may be a useful resource in planning your
workshop.

Many of the reprints used in the participants’ kffs - (
are included in the Workshop Model kit. All of these may
be reproduced for use at Qorkshops developed with the
aid of éhis publication if they are provided to the
participahts either free of charge or at the cost of re-
production. |

.

Participants' kits

]
-

The llterature and handouts contained in the partl—
cipants' kits are listed in Appehdl II (List A). They
were assembled from various sources and fell into several

categories.

vt

lLil
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Some were very specific to our QQn workshop_and
worksﬂop 1ej;;;;. &he sample reports (A4l throughd45), -
which went with the videotapes used in our érogram and
not available for use outside éyfﬂworkshopé, fell into
this category. There would be no. point in pr6§iding
these and they are listea merely as an examﬁle of the
'kind of material you may want to'deQelop for your own
wo;kshoé.‘ h i

The handouts prepared by Df. Chase And Dr. Morse
(ASS5 through 62) were used to assist in the discussion -
of ceitaih topics. They are included-as a single unit
in the Workshop Model kit. You are welcome to reproduce
or adapt”any of these itemé which would fitvinto‘yourJ |
own presentation. : ~
‘ The"casevmaterial'(§26) used for the émail'group- L
activity in which the participants developed assessment {
stnaéegies!and recommendations for a'specific?cQélt is

also included in the Workshop Model kit. Here again, vyou

& " . . are welcome toJreproduce this mate:iall !An al;ernative
\ [ suggested by some par;;cipanés would be to use your own
\‘ _ R'materlaISvon-actual.cases.‘ This would enable you to’
\‘ o compare the suggesfions offéhe pérticiéants to the actual

K assessment. In addition, ydh could then have a second

phase to the small group activity in which the partici- N

pants would develop educat{g al recommendations on the

14




basis of tile actual assessment results.
The forms used with the Maxfield-Buchholz Scale of
Social Maturity and the Perkins-Binet were included in | ,

participants' kits. (A51 through 53).. These are avail-

»

le from the publishers, if desired. The same applies
to the eye report form (Al0). The American Printing«l
ouse for the Blind provided items Al8 throuch 21 , which

are free, and The Visually Impaired Child by Carol Halliday

(Al4) which was $1.25 at the time of writing. The Hand- T

book for Teachers of the Visually Handlcapped was out of

prlnt at the time of our project. We reproduced PP. l3 19, E
26-44 and 80-95 for use at our workshops (A9). The Hand-
book is now available again as of the summer of 1981 from
the Americah Printing'House for the Blind. Among other
excellent materlal it contains a chapter on the eye report
which we used in the discussion of vision loss and ‘residlal
vision. ' o | . B
Tmo of the pamphlets, included in the kits (Al and 2)
¢ are available from the Public Affairs Committee, Ino.

These deal with blindness and limited vision in general.

Two more specific pamphlets on cataracts and glaucoma are
also avallaBle from the same'source. Single free copies

of all of these are also available from the American Founda-

&/v tion for the Blind (see Catalog). However, bulk supplies

>

and rates are provided only by the Public Affairs CommitteeS




Pamphlets from';hg American Foundation for the Blind
(A3,é;6 and 17) are avaiiéble free in single copies. So §
is the Braille ;lphabet card (22). The Satalog contains
the prices for bulk orders. .

'We included only two AFB books in the kits (A23 and

34) . This decision was based on cost and ideally two more ¢

shﬁula have béen included: Measures of Psychological,

Vocational and Educational Functioning in the Blind and

Visually Handicapped by"Schollfand Schnur and the Practice -

Report: Informal Assessment of Developmental Skills for

Vlsually Handlcapped Students by Swallow Mangold and

Mangold. We compromlsed by including a photocopy of the
intfoduction to the former (A30) in the §}ts‘and putting
both volumes in the display of literature (Bl9 and B22) .
All the feprints and photocopies from publications
of the American Foundation for the Blind used in the ‘%:
WOrkshop kits éreinpluded‘in the Workshop Model kiﬁ[(A?,f
8,11,15,27 through 30, 32,37,38,46,47,48,54,63,64) . ‘These
may be reproduced for the purpose of any'workshop:develbped
with' the aid of the Model without any additignal permission.
One item (A35) “Developmentai»Assessment of Handicapped
Infants and Young Children: with Special Attention to

the' Visually Impaired" by Joan B. Chase 1is also included

in the AFB Practice Report: Assessment of Visually Handi-

capped Children and Youth (A34) so you will need it only

16
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1f you are not using the boék. it was not in the
orlglnal participant's klts and is 1ncluded in the Mocdel
kit for vour convenlenae.n The same applies to 'Psycho—
so¢§§1“£valuation“ by Saul Freedman (A24) which is an

%q#cerpt fronm Precollege Programs for Blind and Visually

©

' Handicapped Students (A23). Both of these mavy be re-

produced for use in your workshops. The unpublished
paper "Evaluation of Severely Visually Impaired Children”

by Joan B. Chase (A33) was prepared for the American

Foundation for the Blind 50th Anniversary International
Symposium on Science ahd'BIindness, but only the summary

statement by Dr. Chase appeared in the resulting publié—

asion, Science and Blindness. This paper as well as
the‘llstlng of resources and bibliography (A4) and the
sampling of tests (A40) prepared by Dr. Chasevfor the
regional workshop program, aiso may be reproduced for
the purpose of your workshops.

. 1

The two chapters from Individualized Progran Planning
for the Visually Impalred and Multi- ggﬁ}capped éAlZ and

'.

13) could not be included in the Workshop hggel. The
N ‘publishers, Sotential Publishing Company of Blackwood,
NJ have gone into bankruptcy and it was not possible to
obtain permission to reprint this material. |
Three other papers from the 6riginal participants'
kits have been included in the Workshop Moael kis:

"Cognitive Development, Assessment and the IEP" by D. H.

Warren, DVHE Newsletter (Al6), "Psychological Tests Used

) N i !
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t

A

with Blind and Visually Handicapped Persons" by Mary

( } .
K. Bauman and C.A. Kropf, School,Psychology Digest (A31l)
' J

~and "R§ychoeddcational Assessment of the%Multiply

¢

_Handicapped Blind Child: 1Issues and Methods" by M.Beth

Langley, Education of the Visually Handicapped (A36) ..

These may be reproduced for. use in worgshOps based on
the Workéhop Model provided they are distributed free
or ‘at cost of repro%gction. The same applies to "Sub-
tests of Evaluative Instruments Applicabie for use with
| Visually Handicappgq Children" by B. M. Bullard anq‘N.

Barrage which originally appeared'in Education of the

Visually Handicaépqu(A39). We thank the‘authors and

plishers. of these mat;rials for authorizing their use
( in the Workshop Modei. |

) Two items, A49 and ASO,have‘not been included.

'However, single copies may be obtained from Dr. Joan B.

Chase.

Exhibit of Literature

Q

In selecting thé’literaturg for the participants’
kits, we used‘as criteria (1) felevance to the'psychologyst's,
role, especially assessment, (2) manageable length, (3)
cost. In the display of literature we included public-
ations which were not suitable for the ?articipaﬁts' kits
but were considered of intérest to some or all the parti-
cipants. Some of these, as al;eady mentioned, we would C e

have liked to include in the kits but were unable to finance.

—
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There were also major publications (e.g. B33, Bll, B34)

of rinterest to those participants'who might-be inter-
ested in following up the workshop Qith in-depth study

of visyal impairment. Some gave a broader overview of

)

blindness in general (e.g. B2, B8). Others @ere‘addij

tional material on special topics: career education (Bl,

v

B29). Sex eQucation (e.q. BZS( B3l) , Low Vision (Bl8, B33).
motor development (B4, B23), education (e.g. Bl3, B32,
B35-37). 'Finally some were included as information on
available resources (B9, Bl6, B27).

' Essentially, the display of literature was intended
to provide an amplification on the manriaT“ih the parti-
cipants' kits.. Where the kits proviced a basic minim&m |
of materiais in concise form, the display presented
additional literature which the participants could examine
and later‘prpcure on éh ir own if they wished. C .

The tests displ;yed:at the worgshops are listed in
Appendix IV. They wére from a collection accumulated .
at the Foundation, with the exception of ‘the Perkins-

Binet which Mr. Charles Woodcock was kind enough tolloén
to the”ﬁroject starting with the second year. The
workshop leaders also had some materials of gheir own,

EN 3

which they brought to the workshops. We will not discuss

this portion of the materials further on the assumption




that anyone conducting this kind of workshop will have
their own.collecticn of instruments which they will
present and discuss at the workshep.

zducational Materials
i ’

' The‘Catalog~of'Educational and Other 2ids from o

» -

the American Printing House for the Blind was incIuded'

in the partlc’pants kits (221). This lllustrated
publication provxdes a good review of educatlonal materlals
for blind ahd visually handloapped students. Conseguently
we only indluded the tape of compressed speech and some

~ 5 B
thermoﬁorm sheets in the display.to give the particlpants
an augitory‘and tactual experience of this kind of o
material.‘l | I ,

If the opportunity exists you may wish to include

a presentatlon of some of the more technologically soph-

‘lstlcated aids such as the optacon and talklng calculators.

For example, at our Pittsburgh workshop we were fortunate
to have Dr. Mary Moore demonstrate and dlSCUSS the optacon.
A new booklet descrlblng these technologically |

advenced sensory aids is now available from the American

Foundatlon for the Blind. See Aids for the Elghtles

p. 19 of the Catalog. Single copies are free, additional
ccpies are 65¢ to 75¢ depending on amounts ordered.
The three ‘llms used at the workshops, "Wnat Do You

Do When You See a Blind Person "Yot Without Sight”

20 2




'approximépely 2 hours, will be available. It is on black

' &

and ”No Two Alike" can all be rented from the American

Fouqdation ﬁpr‘the Blind. All are }Gmm color film.

- i

. |
‘For further'information on,these and other AFB films . I

)

coﬂtact the Film Libfarian,‘Public Education Division; 0
American Foundation for the Blind, 15 West 16 Street,

s - \
New York, NY 10011l. ;

/‘ For those wishing to explore the use of films

1

Yo
I

available from cther sources there is a Guide to Films

v

about Blindness qpntaining some 175 items, listed in

the Catalog of Publications encloééd in the Workshop

Model kit.
Videotapes

The videotapes of blind and visually impaired children .
tested by the workshop leaders cannot be provided to
users of the Workshqp Model. The videotape of Dr. spungin's
presentation on education of the visually hanéicapped can
be borrowdd without'charge from ﬁer office at the Founda—r
tion. However, it was made specifically for usé in the,
projecﬁ'Qorkshdps. Its appropriateness for other work-.
sﬁops will have to be determined by each prospective user.
It is in black and white on 3/4" video cassette tape.

A videotape of one of the workshops given by Dr. Morse

was made by Dr. Brenda Bailey,‘GéB%gia State Department’ .

of Education. An edited version of this material, running

"
¢

and white 1/2" reel to reel videotape. It can be obtained

s
I

on loan from Mr. Randall F. Dobbs.
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" that will serve to minimize the adverse effects of differing
visual nandicaps. However, it is recognized that the simu-
_lation experience, as is true for all attempts to simulate

other conditibns, haS‘limitations.s It lS 1mpossxble to

t

SIMULATIOﬁ OF VISUAL CQNDITIONS .
John,LL Mcrse, LD.D. , . @

[ .

.
:
.

a

I 'Introduction - ) .

.
T

' Simulation experlences encourage a sense of sensitivity ‘ ’
to and awareness of ‘the functlon effects of a visual lmpalr- :

ment. ‘Accordlngly, thlS paper attempts to descrlbe the

N o )

equlpment materlals and process employed over the past two

years in Workshops for(School PsYcholog;sts to increase' their

: di

understanding of various visual impairments as they affect

Y l

the functional life of cliénps‘the& will be"requeseeq to
assess.. The“simulatign enperience shauld immediétéin fdllew
a presentation of the film,,"Noﬁ Without Sight".

The ad?antages of the e#pe:ience are considefable.“‘The
participants widl develoé an awareness of the bodily and
behavioral accommodations thaﬁlare necéssar& and employed'
by’ﬁisually nandicapped stndents witnin ﬁheir honc and acad-

emic environments. Compensatory techniques are offered

1.
4

simulate all visually handlcapplng condltlons, partlcul@rly

N . c -

a central field loss. In addition, it isvnot possible to
insure a uniform experienCe for allfﬁarticipants owing to
the unique yisnal’conditions'ameng‘eheparticipants; namely;
the partfcipants will consist 6f those Qho are myopic, .

o

far-sighted or have astigmatism. -Furthermore, the'simula-

o




latigon experience stresses monocular vision owing to the

limited number of simulation lenses and devi¢es. Of greater

v ¢ ’ i

significance, :;/24 recognized -that it is imbqssible to

Simulate the totality of eye conditions or the uncertainty
of prognOSis that many Visually handicapped clients must
facev : ‘ ‘ ' - y
: B . . B
II Method Employed: "

’
-

The Vision Simulatien Kit* consists of'seven sets of

gdggles, six Occluders, One Cataract Lens, two lenses
simulating'20/400 farpoint vision, two lenses simulating
20/200 distance vision, two lenses simulating 20/60 vision,
four color-coded funnele~representing central vision of

% degrees, 4 degrees, Bldegrees and 11 degrees;.four lenees
~ replicating 20/200 nearpoint vision, four clear glass lenses,
N and a traveling case. ‘In addition, various‘materials and
eguipment should accompany the_SimulaEion Kit. A round ,
soft sponge or ner?e ball must be included forcgross motor
activities. It will be necessary to have a blackboard
available. The instruétor should also make aveilable various
reproduced papers, (Purple ditto, mimeographed sheets, photo-
:copies) Multiple copies of the-coding or digit symbol
subtest of the WISC-R or WAIs should be available. Prior

to the simulation experience, itlwill be neceesery for the
Instructor to assemhle the various lenses and gogglee with

their abcompanying equipment and materials.

The process will require all partLCipants to rotate

2 1

* produced'h& Constance C. Carter. ¢
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- central field and an occluder be attached to a set of

- approximately 12 feet from the person not unger simulation.

9

among various stations, each representing a differing
! - 1

visual condition. _The following stations and their

purpose are described as follows:

Stétion I: Visual-Motor

. o ) .
0 The Station will require participants, under simulation

of 'a restricted ‘central field, to catch and throw a sponge
to another-participant who is not under simulation. It is
suggested that the green funnel simulating an 8 degree

t

goggles. The participant under simulatidn. should stand .

The person not under simulation should be instructed to
vary his tosses with regard to speea and height arc.

Station 2: ﬁobi’li’txz-

' Two goggles should be prepafed for this Station. The

black funnel simulating an l;bdegree central vision and an

occluder should beAattached tﬁ a sét of goggles. The other

set of goggles should consist of a set of lenses replic- C
ating 20/200 nearpoint vision (green tint). Thosé under |
simulation should be instructed to navigate'the hallwayé,

-

travel within dimly lit and lighted areas, and f£ind and

1

make use bf the bubbler and bathroom. Each participant

should be accompanied by a person not under simulation
X .
to insure. that they do not take any unnecessary risks

or encounter hazards. \
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Station 3:' Desk and Biackboard Work:

The two 20/400 farpoint vision lenses should be

attached to a set of goggles( The Instructor should write

various addition and subtraction arithmetic problems on a
the blackboa2rd and provide papéf and pengil at the parti-
cipant's desk. The participant should be¢ instructed to

¢

perform the necessary calculations at his desk and proceed
to and from the bléckboard as necessary»go solve the
problem. The participant will notice that %is nearpoint

vision is unaffected, yet he is unable to see the black-

board unless he comes within close proximity-to it.

Station 4: Eye-Hand Coordination? [
The red funnel simulating a 4 degree central vision

and an occluder should be attached to a set-of gogcles.

Various copies of the Coding or Digit Symbol subtest of

‘the Wechsler tests should be available for C%Fplétion.

'Each participant should be instructed to attempt to spend

approximately one minute completing the task.

-

Hy .
Station 5: Nearpoint Classroom Work:

The Cataract lens and an occluder should be attached
to 'a set of goggles: Various reprod;ced papeés should
be available.for examiﬁation. 'Each participant shoﬁld
be requested to attempt to read the vafioﬁs repro@pced
copies. They should be instructed to v;ry:the.distance

and amount of illumination as each variable will affect

whether or not the material can be ¢ead. It will be

A

28 -,
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'l

important for the Instructor to insure that smudged purple

ditto sheets, as well as clear and difficult to read re-

t t

prcduction‘ copies are available. Black print on white as

well as yellow-paper should be available for contrast

Vo

i1

i ' - : ' :
, 'purposes. : :
.

The simulation process will require all participants
to have oppo;ﬁunity to rotate among the various Stations.
It is anticipated that approximatély 45 minutes will be
:eéuired for each participant to tra&el among statibns.
It will be impértant for the Instructor‘;o insure that

~all participants haye attempted qll simulation gxperiences

<

prior to rejoining the gfoup for discussion purposes. If

¢

¢ime permité, it weald be advantageous'to make available -
various activities of daily liviﬁg to be performed under
simulation. For example,‘participanﬁs could be asked to'
butter a piece of bread and pour liquid into é glass.when
over-all vision is severely reduced or obscured.

Subsequent to ascertaining thét all participants have
rotated among all statiohs, the Instructor should reconvene
the group and request their reactions to each. task attempted
while under simulation.{ With regard to Station 1, parti-
cipants should be requested for their reactions to attempting
to catch a thrown object where only a small amount of central

vision is available. Encourage them to discuss their feel-

ings of frustration in judging the approach of a thrown-

object. It will be important to insure that they distinguish




hetween the effect of'mqnocu}ar vision and reduced visuai
- ‘field. They should be encouraged to talk of their bodily
sensations, balance, and postural changes.

With regard to the participénEs' reaction to the
requiremené thas £hey navigate the hallways with over-all
vision significantly reduced or with peripheral vision
obscured (Staéion 2), tﬁey should be encouraged to expreés
their over-ail reactions, frustrations, and attempts to
Qccommodate.for the vision ibss. Théy should be asked if
varying aﬁéﬁnts of illumination were helpful, if they
attempted to trail with their h;nd along a wall, if bodily
or postural difficulties were encountered, as well‘as to
their feelings of competence and confidence, or.absence
.thereof. | |

The'pd}ticipants should be gquestioned with regard to
their reactions and feelings while attempting to perform

deskwork for proplgms presented on the blackboard (Station'3).
Théy should be reassured that their feeiings and reactions
are quite typical of~those who are séverely Myopic or near- .
sighted. They should bé asked to imagine the need of those
with such a visual impairment to continually get out of

' their seat and approach inforﬁation préSented at a distance.

They should be informed that many clients with such a visual

impairﬁent will not be necessarily assisted in a class-

room environment by being seated in the front row; the

distance may still be too formidable.

30




The participants should be questioned regarding their
reactions to performing a speed eye-hand coordination task
4

with only a snall amount ‘of central vision poSSible (StatiOn

»4),_ They should be questioned whether they had difficulty

rapidly shifting their visual focal points from one part

" of the page to another. They should be asked if they found it

necessary to utilize accommodation tthniques; e.qg. keepf
ing their finger‘on the line of print as well as being re-—

quired to move their whole head in contrast with merely

~ shifting one's visual gaze. They should be questioned

whether they felt fatigued and experienced bodily tension. '
The participants should be questioned as to how efficently

they could scan and comprehend printed information that

had been reproduced while under simulation for an over- -all

vision. loss, -Cataracts (station 5). They 'should be encour-

aoed to discuss which form of reproductidn seemed easier.

to read, whether or not the size of print made a difference,l

how clcse they needed to be to the printed material

and whether or not wvarying degrees of lighting or iiluminaf

tion made a difference. The inétructor should comment that

directional lighting, black print on yellow (paper'and the

elimination ofvextraneOus and confusing visuai stimuli

are accommodating techniques that will assist visually

«npajired clients where over«all vision is reduced, ‘ .

Over-all, it is critical for the Instructor to insure

31




. ' . .
that the participants understand and discuss the effective

- accommodation techniques to be employed for each Wisual
. impairment that is simulated. : ‘ ,

'

ITI. Implicatfons:

Wheréagdlt‘%s important that the simulation experience
encourage amorig t rticipants a sensé of sensitivity . .
to and awéfeness;of~the functional effects of varying '
visual. impairments, it is considered essential that the
participants be assisted in translating the experience
.;o their prospective assessment involvement with visual%y
handiéépped clientsf The success ofléhe experience wili
) ) be assured, proyided the participants understahd andtmake

[

use of the accommodatiﬁg Qechniques employed in, the

exe;cise as welllas modify their assessment procedures

to reduce the varying effects of each visual impairment.
. ’ Hopefully, the por;ion of training devoted to the use of

_modifications necessary for assessing the visually handi- ' '

capped will reflect the experience received from the

simulgtion exercise.




POSTSCRIPT . v . St

During the first year of our project Dr. David

’ . ¢

W. Alford was completing his doctoral dissertation

"Knowledge'Veeded and Possessed by Schcol Fsycholo-

1

gists in the Psychoeducational Assessment of Vlsual;x e

Impalred Children as Perceived by School Psychologlstsh ///
4 h

and Teachers of Visually Impa%red Children", Unxversxtj C e
of Pittsburgh, 1980. The subject matter is so releva v .\
to users of the Workshop Model that a summary of some

of the data from his study is being included in this

publication with Dr. Alford's kind permission.

The Research Questions

In Dr. Alford's own words "The intent of’ this study
was to assess the perceptions of regular school psycho-
logists, experienced school psychologists, and teachers
of visually impaired children as to the knowledge needed
by school psychologists in the psycheducatlonal assess-

, ment of visually impaired children and the extent to
which school psychologists possessﬂthe knowledqe. |

The purpose of the study was to answer the follow-

<
]

ing research questions: : ' »
1. What kpowledge is neede& by school psycho-
'logists in the psychoe%ucatjonal ascess- )
ment of visually impaired children as

gerceived by the survey respondents?

2. that Aif{ierenaes exist Amons the survey

Q o [j\< . S ‘ 3 ' .
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1,

.visually impaired children?

groups as to their p;rcépﬁions ofvénow— )
ledge needed by school psychologisﬁs in

the psychOeducéﬁional assessﬁent of visUallyl
impaired children? . oo

What relationships exxst bet%een the back-

. ground characteristics of the surveyb

respondents and their perceptions of know-
ledge needed by schéol psychoibg;sts in
the‘psychéeducational assessment of
visually impaired children?

To what extent are school psychologists
perceivéd,léy the'éufvey;fespohdents,
to possess knowledge of the psycﬁo—
educational assessment of visually impaired
children?

What differenceé exist among the survey

groups as to their perceptions of know- w

ledge possessed by school psYchologistsi

in the psychoeducational assessment of

visually impaired children?

What relationships exist between the back-

ground characteristics of the survey

-

respondents ‘and their perceptions of
knowledge possessed by school psychologists

in the psychoeducational.asséSsment of

v
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v 7. what relationships exist between
/ » ' Yz .
St - . ‘ . knowledge perceived as needed by
‘ ' school psychologists, and knowledge .
\ perceived as possessed by schecol
psychologists in the.psychoeddca-
- , tional assessment of visually

impaired children?"

What will be reported here concerns essentially §
research questions 1 and 2. However, it should be : .

?

- v mentioned that the knowledge of Fhe psychogducatiohal,
“»assessment of visually impéiréd children possesséd by

school psycholoqistsﬁxrésearch guestion 4) was ' per-

ceived as very low by all three groups of respondents 1 ‘
surveyed by Dr. Alford. In only one area, "Knowledge
of definitions and regulations pertaining to visual
ihpairméht" did as many as one third k34.5%) of the
respondents consider that kndwledge to be complete or
adequate. | : : R |

/ Method o . .
) ‘The research instrument was a twq—sebtion question- |
naire. The first section was Aesigned to collect

background information on the participants; the second

section to elicit their perceptions as to knowledge

needed and possessed by school psychologists. The

“latter consisted of 98 statements related to assess-
ment of visually impaired chilcren. The respondents

dere oo vesd too indis o she o fiv . point Liker: —senv,

“5 - ! N
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their estimates of the degree to which the knowledge . .

- ¢

represented by the statements was needed and possessed L
by school psychologists. '(Figure 1) ’
rThe questionnaire was sent to a total sample of
700 psychologists and teachers. ' Usable'questiondaires
were received from 170 regular school psychologists,
29 school psychologists experxenced in work with v1sually 5

-

- ‘}mpalred children and 81 teachers of the v1sually im-
paired, a total of 280 questtonnaires. ' ¥
Results

A questionnaire‘item wasuclaSSed as knowledge
needed if 7d% or more of respondents gave it a Likert
soaie value of (4) "the knowledge is probably neoessary" |

., or (5) "the knowledgewis essential". Table I shows the

.
v.r

results for the totai sample. The data is grouped into
subscales reflecting specific ateas of knowledge regarc- &
lng ‘visually impaired chlldren
- . The 47 items in Table I indicate knowledge percelved ‘ ,
as needed by the total sample in which the regular school
psychologists were the predomihant group. This group
had little or no familiarity with visually impaired children.
It lS there'ore important to look at the addltlonal 1tems

rated as needed knowledge, by the twétgroups etperlenced

in work with visuallyimoaired students shown in 'rables .

3
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“Figqure I, "
Questionnaire ‘ o o .
S SECTIN T A ' '

1

Thu section reqhests your mt.mg 04 the §pllowing Am.te.mena On dm ' ,

~scale Lo your le4Z%,
o which you dﬁ

cincle the numben which best (ndicates the.degree '
the hnowtedge u nzzded by school paychologisls n

-

'

(pledse conting.)

' . 37
| 4,
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general. On the scale Lo your ‘the numben which best in-
du.axu the degree £o which you Adwal paydwtagu&s whom you
anow possess the hnowledge. .
. - 2 0y . L ek 4
§ " . o
o rating keys '
The knowfedge {4 essential ' . Paydwtaguu possess campuxz !mouu’.zdgz 5
$ The knowledge {4 probably. nzchumq Paydwlngw possess adequate hnowledge 4
3 The kowledge may be helpdul . Paychologists possess some knowledge 3
2 The hnowledge <8 probably unnecessary Paydwlagu.ca posaess Little knowledge
1 The hnowfedge {4 unnecessarny : P.sydwlogu&s possess no hnowledge |
L » MLEDGE OF: [
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4321 Performance characteristics of visua.lly unpa:.red dulch-en on the 12345
: Illinois Test of Psycholinquistic Abilities S °
4321  Perceptual/motor development of visually impaired children 123485
4321  icademic achievement of visually inpaired children 123458
4321 Educational implications of albinism . 12345 ,
1321 Terminology -relating to nsual _impairments 12345 L
4321 Currici'lz needs specific to visually unpaxred chzldren 12 5
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The 25”items-rated as needed khOwledge by exp;ri—
'1enced psychologists but'oot by the'total group 4are - i -
jpefhaps of particular impoftahcé;- They might‘bé con-

sidered as‘afeas‘of greatést ignorance among regular
school psychologists in that they sre unaware of their*~};
significance while the psychologists experienced in
~ work with’visually impsired children consider them .
needed knowledge. | ; ‘
In bis dissertationﬂjknowledge Needed,gpp. 182-
207) Dr. Alford discusses the differences between' the

A

three groups in peroeptions of knowledge needed and the

-

- reasons for the omissions of some{igsms or whole subscales
such as "Knowledge of Services Provided Visually Impaired
Persons". He suggests the .latter may be due to the re-

spondents' perceptién of fhe ;Zspective roles of the school

‘ psychologist, the teacher of visually handicappéd and other
' ! ) '

professionals, and of the assumption of consultation and co-

Aopgza;ionmgmongﬁphénky&uchﬂmayinotoalways_existmin;actuastoﬁvadhsm;
1 .-!\ . ". . -
practice. In one instance he points out an item included

by teachers (42'"a@ministering“a‘braille“odition*of s "‘”1 ' e
standardised‘test") as‘neither realistic nor neceSssry:f It

is obvious, therefore, that the listing of items in Tables
I, II and iiI'is not to‘be taken as necéssaséiyxdefinitive.

) ot
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Table I o ‘ e

-
i

L Knowlédée Ferceived'aé ﬁeedeq for Schéol Psychologists
by -the Total Survey Sample B -

- v

-
‘- . E

3

Know}edge_of the Educational impficatioqs of Visugl‘lmpairments’

11 Illumination requirements of various visual impairments
' L}
‘ A

" vnowledge of Definitions and Regulanioné Pertaininz to Visual Impairments

23 rederal regulations pertaining to the educational placement of
visually impaired children ‘ :

-

52 -State tegulations pertaining to the educational placement of
" visually impaired children . N T

59 gtate definitions and classifications relatidy to the identifi-
cation of visually impaired children ’

v.nowledge of Adépcing Tests for Use with Visual}y {dpaired Children

3 iodifying standardized tests used with visually impaired children:
s Zffects of time limits on test performance of visually impairel . .
children . ) . . S
25, Jerformance characteristics of visually impaired children on tie
verbal portion of the WISC ., , ‘ o
31 The appropriate modification of the Stanford-3inet Intelligence
Scales for use with visually impaired children : «
"' 3% problems involved in-the interpretation of aorm-rgferenced tests
' used with, visually icmpaired children ’ T

55 The use of enlarged tests with visually idpaired children .

68 The effects of administering tests orally to visually impaired R
‘ehildren ‘ . ' .

94 Limitations resulting from the omission of Performance Subtests of -
.-the WISC in the assessmeqt.of’visually impaired ciildren | 4

Vﬁpqv}g?;gwqﬁ;OrientaCion and tlobility Téchniques
4 iiow visual impairments may affect children's abilities to orient ,
to and travel withia the environment R : .
5 Orienting visually impaired children to the testing area/room
'vnowledge of Characteristics of Visually Impaired Children ~ =
10 Cognitive development of visually impaired,children
15 Social davelopment of visually impaired cihildren * )
15 Peiceptual/motor development of visually impaired children
19 academic achievement of visually impaived children
15 possible effects of visually impaired children on the family/'
' 39 How visual .impairments may affect the physical activities of -
children , . - v

- -

39 ol
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Aruitoxt provided by Eic:
i . .

Table I «Cont'a)

55 .xpet*entxak deptxvatxou on the functioning of. v15ually impaired
~children - /|
66 Developmental delays of visually impaired ehildren
.79 Differences between autxstxc children and visually xmpaf%ed child-
ren .
30 The effects of additional handicaps-on the functipning of vxsually
impaired children '
39 The development of children with differing amounts ‘of vision
92 The relationship between age of onset of visual Lﬂoaxrments and
the development of children

4

inowled;e of Educational Prograrming for Visually Ibpaitedlchildten.

2 Characteristics of resource room programs fOt‘visually impaired
. children
. 22 .Curricula needs specific to visually impaired cnxldten
47 Ere-school programming . for visually impaired children .
77 ariables affectiang successful mainstreaming of visually xnpaxted_
caildren

N I3

. . - Y R ~s
Knowledse: oz sssessment Erocedures for Visually Impalired Children

L, T8 .ests developed for use with visually impaired children
13 idministering intelligence tests to.visually impaired,children
27 Criteria ianvolved in the selection of assessment instruments used
" with vigually impaired children
30 .dministering personality tests to visually xnpaxzed children
38 Observational assessment of visualLy impaired childrea _
43 The nmulti-disciplinary team's assessment of visually impaxted
! children '
43 Ixplaining testing materials to visually impaired children
SO Establishing rapport with visually impaired children
53 Interpreting assessment results in the educational planning for
visually impaired children ,
60 admimiStering tests of motor development to visually impaired

children -
62 ilow to locate tests developed for use with visually impaired child-
ren S,

71 Formal assessment of visvally impaired chxldten

753  The’ apptopriate assessment environment or testing room

78 ‘Yocational or career assessment of visually xnpa'ted childten

§3 Appropriate pre-assessment background information of visually inm-
- paired children

s

tnowledge of LCye Anatomy and Visual Terminology.

¢

9 L1terpteting the- eye ‘'specialists' report
73 The meaning of visual acuity measurements (i.e. 20/200)

.
i

;

40 .
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Takble II

- .
| ‘ Knowledge Perceived as Needed ‘
i . by Experienced School Psychologists
| Which: YJas tot Perceived as lleeded by the Total Survey Sample
| N , .
! k)
. Knowledze of the tducational Implications of Visdal Impairments,
# , 16 GCducational implications of amblyopia ex anopsia .
- 20 GZducatiodal implications of albinism
. ‘ ' 24 Educational implications of glaucoma
' ' 36 Cducationmal implications of cataracts
‘ + 67 Educational implications of visual field defects
’ - 81 Educational implications of retrolental fibroplasia
M6 Educational implications of nyst-gmus
Knowledge of Definitions and Regulations Pertaining to Visual Impairments
‘ 69 Limi:atlons in the definitions of "legal blindness" and "partial
sigh:edness
. Vnowledge of Orientation and.Mobilicty Technxques P f
o
‘\\ﬁF~Orxentation anq mobility skills for vxsually inpaired children
‘51 Acting as 3 human guide with visually impaired children .
‘ o ' .
Knowledge of Characteristics of.Visually Impaired Children ' -~
| ' 14 Stereqtypic mannerisms (blindisms) among visually impaired children
| 54 Attitudes of sighted persons toward visually impaired persons
» ‘ 38 Verbalism (use of words without ‘sensory experience i.e. colors)
: among visually impaired children
Knowledge of Educational Programming for Visually'lmpaired Children
* 29 Vocatxonal and career training of v~sually impaired children
' 45 Characteristics of residential school programs for visually
impaired children _
- 46 Sensory awareness training of visually impaired children

"9
98

Independent living skills training of visually impaired children
Human sexuality instruction for visually impaired children

1 Various visual and educational aids used by v1sually xmpaxred
children

low vision aids used by visually impaired children

|
} anwiedge of Aids Used by Visually Impaired Children
’ 64

\

Knowledge oE‘Adaﬁting Tests for Use with Visually Impaired Children

69 The effects of type size on the reading of visually xmpaxred
children

4]




. o -~ Table 1II (Cont'dx

Knowledfé of tye Anatomy and Visual .Terminology

21 Terminology telatzng to visual impairment

. 34 Physiology of the visual system
65 , How corrective lenses affect vision
Visual functioning assessment of visually xnpaxted children

86

- ~

Table III ‘

! | Knowledge‘Pe;ceived as ileeded by Teachers

which Was Not Perceived as deeded
by the Total Survey Sample’

' . - .

Knowledge of Definitions anil Régulations Pertaining to Visual Impairments

69 Limitations {1 the definitions of "legal blindness" and "partial

sightedness"

knowledge of Adapting Tests Used with Visually Impaired Children

17

42

82

Performance characteristics of visually impaired children on the
Illinois Test of Psycholinguigtic Abilities
Administering a braille edition of a standardized test to vxsually

impaired children ‘
The effects of tvpe size on the reading of visually impaxted child-

ren

Knowledgze of Characteristics of‘Visually Impaired Children

88

Verbalism (use of words without seasory experience i,e. colors)
among visually impaired children

Knowledze of Educational Programming for Visually Impaitéd Children

29
41

63

Vocdtional’ aﬁd career training of visually impaired adolescents

Characteristics of xtxnerant teacher prozrams for visually impaired

children -
lesponsibilities of teachers of visually inpaired'chxldren

42

40

-
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LS -

R Lo ) 4 « : .
It does provide, however, a very useful and stggestive’

check list of contents in designing a training program
. ) ' . 7 * - .
for school psvchologists. S .
- t

- This br;efvrepprt of some.of Dr. Alford's data
hae'been added " to the Workshop Model because it may
be helpful to the users of this publication. Hopefully

*

it  will also prompt the readers to refer to the dissert-

atlon itself as 1; is of major lmportance to anyone - T

-

"seriously involved in pre-service or in- servxce traln—

ing. of school psycholoqists in assessment of visually “

impaired students. .

The &iseextaﬁ}qn itself‘ehoﬁld be available in

the near future from the Migel Memorial Library at the

American Foundation for the Blind. o
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REGIONAL WORKSHOPS FOR SCHOOL PSYCHCLOGISTS

4

- ON THE ASSESSMENT OF VISUALLY HANDICAPPED STUDENTS -

LN
i PR R

4

Cecil B. Green Building

) _ Room 2.534 '

University of Texas at Dallas )
Richardson, TX '

'

February'2~4, 1981

’ Joan B. Chase, Ed.D. Workshop Leader
‘ : , Associate Professor .
) Department of Psychiatry (
: CMDNJ: - Rutgers Medical School
- Piscataway, New Jersey

AGENDA

Monday, 'February 2, 1981

Registration 8:30 - 9:00 a.m.
’ 4

\

Welcome: Will Beth Stephens,Ph.D.
‘ ‘ 9:00 ~ 9:30 a.m.

Introduction: 2ofja S. Jastrzembska _
< - ) Broject Coordinator

§ession I Oyerview

A, The School Psycholoyist $:30 - 10:30 a.m.

and the school communi ty
. and the handicapped child
. « . and the visually handicapped child




[N - N

B. Functional practices of the school
psvycholoaist and

. . . the diagnostic role
. . . the prescriptive role '
. the consultative role
the scienhtific role

c. The age of 94-142 and ddvocacy
Break Books and Readings ' ‘ '10:30 - 11:00 a.m.

Session II Visual Disorders 11:00 - 1:00 p.m.

t A

A. Eye cqnditidns and diagnoses
+ “ AR |
B. Visual acuity and efficiency

b
{

Simulation Experience
Lenses and Aids

C. Neurology and mulfihandicaps/

Films: “Not Without Sight".
"What Do You Do.When You
See a Blind Person?!

!

Lunch - 1:00 - 2:00 p.m.

)
¥

Session III Educationalflhpact of -

Visual Disorders .2:00 - 3:30 p.m.

A. Visually Impaired Children in
the Schools- _— ™
Historical Overview
. Options . . ' ]
Film: "No Two Alikef ' . s

B. Support for Ledrning = - T o ‘,‘

O

Videotape: Susan Jay Spungin, Ed.
. Service Provisions and Agencies
Break Kit reyiew ' 3:30 - 4:00 p.m.
Session IV Developmental Overview " 4:00 - 5:30 p.m.

A. DeveLgphental issues . . .
. . and total blindness
. . anc partial vision 4.

'B. Specialized- Neerds
o 45




- Tuesday, February 3, 1981

!
Session V The Diagnostic-Process

[s

A. Basic Evaluation Issues
B. Test Batterieg..'. .

i

Familfar assessment tools
' . Specially designed tools
' . . . Individualized selection

and profiles

Break Assessment Materials

Session VI Case Presentations

A. Use of familiar instruments

Videotapes: "David”
"Carrie"
"Darlene”

Discussion

Lunch

1
v

Session VII Specialized Testing

A. The multihandicapped

Videotapes: "Johnd
* "Richard"

B. Affective Cogcerns

Personality tests
Perception and Personality

Break Assessment Materials.

-

Session VIII Findings and
R'ecommenuatLOns

A. Constructing a battery :around
problems
Small group exercise 1
_ Discussion ‘

46

oy

.9:00 - 10:30 a.m.

10:30 - 11:00 a.m.

11:00 - 1:00 p.m.

1:00 - 2:00 p.m.

2:00 -

3:30 p.m. |

3:30 - 4:00 p.m..

4:00 -

5330 np.m.
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Session VIII continued

B.

C. Meaningful recommendations for

Meeting with the Team

IEP Implications
Implementing Findings

the visually handicapped

IWednesday, February 4, 1981

1

Session IX Counseling and Advocating 9?00 - 10:30 a.m.

A.
‘B.

cC.

F.

¢

Br

» Session

Family issues

_Pre—§chool issues
School-related counéeling
Affective needs

Pre-vocational and Vocational
counseling

tLife-planning issues

Relaxdtion!

)

The Multihandicappéd

" A Mental ratardation and ,

visual disorders

]

3. Deaf-Blindness

C. Neurological Disorders-.

)

Cerebral Palsy, Learning
Disabilities

D. Emotional Disturbance and the

Session XI

Visually Impaired

] 1

Review

Discussion

Session XII Planning Session apd

Working Lunch \

47
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10:30 - 11:00 a.m.

11:00 - 12:00 noon

12:00 - 1:00 p.m.

1:00 - 3:00 p.m.

"

S
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" AMERIGAN FOUNDATION FOR TNE BLIND. INC.
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REGIONAL WO SHOPS FOR SCHOOL PSYCHOLOGISTS ON THE

ASSESSMENT OF VISUALLY HANDICAPPED STUDENTS

“

Lexington, FPoom °* , -

\ - . °

v . | " Holiday Inn : 9
s Manchester, New Hampshire ‘ :
April ? - 9, 1981

| . John L. Morse, Ed.D.
B ; , \Workshop Leader

) I3
AGENDA

April 7, 1981 Tuesddy \

Registration 8:30 - 9:00 a.m.

Wefcome anéd Introduction T
Zofja S. Jastrzembska "9:00 -)9:15 a.m.
Project Coordinator . o

B : a * -
~Session T. Overview 9:15 -10.30 a.m.
A. Workshop Purposg and Scope : : '
. , B. Societal Reactipns, an Historical -
" Overview . ' ‘

Film: “"What Qo You Do When You'See < . .

a BlLind Person"? ’ ] . ;

‘ . Y

3

v . “' “\ '
~ N - . 48 ' . & '
; ' o £IEL0 OFFICES

1680 L Sireet. N'W Washington O C 20038
100 Peschires Siresi. Allania, Georgra 3030Y
760 Maruet Sireet San Francisco. Caitiornia 941067
. g 18802 Lincoin Strest Jenver. Coiorado 80203
5 - { : 300 Nortr Micrigsn. <venys, Chicago, hncis 6001
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C. Effect of Handicap upon
Significant Others '
(parents, sibs)

Break 'Bocks and Kkeadings

Session II Visual Handicapping
- Conditions

. "Reception vs. Perception
Age of Onset, Visual Memory
Etiology and its Effects
Film: "Not Without Sight"
D. Simulation Experience

Owp

Lunch

Session III Developmental Variations

A..Normal Growth and Development -
B. Development of Body Image/Self-

concept
Break Teaching Aids and |
: Publications 1

1

Session IV The Schools and PL 94-142

. A. Film: "No Two Alike"
B. Videotape: Susan Jay Spungin, Ed.D.
Special Education and the .
Visually Handicapped

April 8, 1981 Wednesday

Session V Basic Evaluation

A. Small Group Exercises

B. Disadvantages of Standard
Instruments with the Visually
Handicapped/Advantages of
Visually Handicapped Assessment
Procedures with the non-visually
Handicapped

Non-cognitive interfering factors

Breaking Standardization .

The Problem of Reception/Perception/
Expression: Case Studies: "John"
and "Greg" '

F. Observation Considerations

<

moOn

49 JJ

10:

11:

8:

30-11:00 z.m.

.
L

00~ 1200 P_;n;‘* .

:00 -2:00 p.m.

:00- =-3:30 p.m. .

:30' =4:00 p.m. "’

:00 -5:30 p.m.

30- 11:00 a.m.




'Break Assessment Instruments ©11:00-11:30 a.m.

Sessjon VI Using Standard  Instruments: 11:30- 1:00 p.m.

A Adaptatlons and Modifications - .
B. Videotape Demonstration - DQVLd ' * :
_ Carrie, Darlene

Lunch . 1:00 -2.00 p.m.

Session VII Assessing the ﬁultihaﬁaicapped 2:00--3:30 p.m.

4 A. Videotape Demonstration - John, Richard
B. Sample Case Report

Break Assessment Instruments . 3:30 - 4:00 p.m.

Session VII Assessing the Multihandicapped 4:00- 5:30 p.m.
{continuecd) .

€. Demonstration of Instrument .
v ‘Developed for the Visuallv ‘

Handicapped
D. Sample Case Report

~Aprii 9, 1981 Thursday ' .

¢ - . . M ' - .
Session VIII Assessment Review . ‘8:30 -9:30 a.m.

A. Small Grdup Exercises

Session IX Consultations with Parents/ 9:30-10:30 a.m.

Service Providers ‘
. A. Parents: Dissatisfied, not . ﬁ
o o~ .. . _ __  Difficult

B. Valid and Invalid Expectations

Session X The Need for a Total 10:30-12:00 noon
Agsessment . : .

Lunch : 12:;00- 1:00 p.m. \

, t
Session XI Planning Meeting =~ | ’ 1:00- 2:30 p.m.

" Adjournment 2:30 p.m.

50 “




'~ APPENDIX II

.+ LIST A: PARTICIPANTS' KITS

_—

Livipg with Blindness Irving R. Dickman, 1972 A
‘Public Affairs Pamphlet ‘

‘What Can We Do About Limited Vision 1Irving R. Dickman
1973 A Public Affairs Pamphlet

How Does a Blind Person Get Around? 1973, American
Foundation for the Blind _ ’

Pesources for the Visually Handicapped Prepared |
for School Psychologists Joan B. Chase,
{includes bibliography) !

AFB Catalog of Publications 1980-81 'Americah 
Foundation for the Blind _
This is AFB American Foundation for the BlindV 

"An Analysis of Attitudes - Dynamics énd Effects"
Beatrice A. Wright, New Outlook for the Blind,
Maxch 1974 pp. 108-118 ’ ‘

*Social and Psychological Aspects of Blindness:

A Sampling of the Literature" Zofja S. Jastrzembska
Research Bulletin 25 American Foundation for the ,
Blind January 1973 pp. 169- 173 :

Handbook for Yeachérs of the Visually Handicapped
G.D. Napier, D.L. Kappan, D,W. Tuttle, W.L. '
' Schrotberger and A.L%-Dgnnison, 1981 American’
Printing House for the' Blind " '

1

Eye Report for Children with' Visual Problems
form provided by National Society for the Pre-
vention of Blindness

"pDevelopment of Efficiency in Visual Functioning:
Rationale for a Comprehénsive Program", Natalie
Barraga and Marcia E. Collins Journal of Visual

Impairment and Blindness Volume 73, #4 Aapril 1979

"Phe Child with Low Vision" Eleanor E. Fay, from
Individualized Program Planning for the ,Visually
Tmpaired and Multi-Handicapped Jeffrey Grotsky

et al, 1977 Potential Publishing Company PP. 1-22

V. included. in Workshop Model kit

: syt . 55




14)

v 16)

17)

. 18)

19)

20)

21)

22)

23)

/ 24)

LIST A

"Psycholoalcal Implications of Visual and Related ,
Impairments” °~ Joan B. Chase, from Individ-- :

~ualized Program Planning for the Visually

Impaired and Multi-Handicapped Jeffrey Crotsky
et al l§77 Potential ?‘bITSEinq Company pp. 91- 104

The Vlsually Impalred Child: Growth,ALeérnlqg
Development, Infancy to School Age Carol Halliday -

1971, American Printing House for the Blind

Contept Development for Visually Handicapped
Children William T. Lyvdon and M, Loretta McGraw
1973, American Foundation for the Blind. Reprints of
PP. 1-14, 62 8 :

,"Cocnitlve Development, Assessment and the I.E.P",

Davxd 4. Warren, DVH Newsletter Summer 19738
v ‘ %
When You Have a Visually Handicagged Child in Your

Classroom : Suggestions for Teachers. Anne

Lesley Corn and Iris Martinez, 1977 American
Foundation for the Blind pamphlet :

Sources of Materials for the Partially Sighted
Instructional Materials Reference Center for
Visually Handicapped Children American Printing
House for the Blind y

1 \\/ 'y )
Mental Tests and Measurements American Printing
House for the Blind :

Distribution of Quota Registrations by School
Grades and Reading Media American Printlng House
For the Blind . : _ . :

Catalog of Educational and Other Aids American
Printing House for the Blind . :

Braille Alphabet and Numbers American Fcundation
for the Blind

2

'Precollege Programs for Blind and Visually Handi-=
- capped Students Susan Jay Spungin

Edltor,(l975 Amerlcan Foundation for the Bllnd
"psychosocial Evaluation" Saul Freedman
Reprinted from Precollege Progradms for Blind
and Visually 'Handicapped Students Susan Jay

Spungin, (Editor) 1975 BAmerican Foundation for
the Blind pp. 10-14

»




25)

v 26)

4 28)

151)

4 32)

' 34)

: 4 35)

v 27).

—f”Guided~Vocational Choice"

4 30)

v 33)

4 36)

,

N 4

Publié Law 94-142, 94th Congreés, S6, November;29; .
1975 | | ; o

Sample Case Reports for Small Group Activities:
Carol, Ted, Bob and Alice: by Joan .B. Chase

"Introduction to Asseésment and the Blind" Michael
E. Monbeck and Mary Ellen Mulholland New Outlook
for the Blind October 1975, pp.337-<9 -

"Answering the Questions of the Psychologist Assess- .
ing the Visually Handicapped Cchild" John L. Morse
New Outlook for the Elind October 1975, pp. 350-3

Mary K. Bauman . Hew
Outlook for the Blind October 1975, pp. 354-360

"Measures of Psychological, Vocational and Educa-
tional Functioning in the Blind and Visually
Handicapped: Introductory Remarks" Geraldine
Scholl and Ronald Schnur New Outlook for the Blind
‘October 1975, pp. 365-370 - ‘

" Psychoiogical Tests Used with Blind and“Visually, <
Handicapped Persons" Mary K. Bauman and C.A. Kropf ’
School Psychology Digest 1979 (1) ‘

"Fifty Assessment Instruments Commonly Used with
Blind and Partially Seeing Individuals” Rose-Marie
Swallow Journal of Visual 'Impairment and Blindness
February I98T _
"gvaluation of Severely Visually Impaired Children"

‘ Joan B. Chase, 1971 unpublished paper

. Assessment for Visuglly Handicapped Children and

Youth Rose-Marie Swallow (with S.J. Spungin and
J.B. Chase) AFB Practice Report, 1977 C
"Developmental Assessment of Handicapped Infants :
and Young Children: with Special Attention to

the Visually Impaired" Joan B. Chase New Outlook
for thHe Blind October 1975 pp. 341-349

"psychoeducational Assessment of the Multiply Handi-
capped Blind Child: Issues and Methods" M. Beth

Langley Education of the Visually Handicapped

Winter 1978-9, pp. 97-115 N -

.

53 .
NS/



; I - LIST A

» : ; i . » ) . ;
4 37) “"Assessment and Programming for Blind Children’

with Severely Handicapped Conditions" Rebecca

DuBose et al - Journal of Visual Impairment and

Blindness February 1977 pp.49=53

‘¢ 38) "Temperament and the Rubella Child" . Stella Chess
and Pauline Fernandez: - Reprinted from The Effects
‘ of Blindness and Other Impairmerits on Early Develop-
. t ment 2.S5. Jastrzembska, Editor, 1976 American
Foundation for the Blind pp. 186-199

L 4 39) "Subtests of,Evaluative Instruments Applicable

. ’ for Use with Visually Kandicapped Children" B.M.:
Bullard and Natalie Barraga, 1971, Instructional
Materials Center, Springfield, ILL, Originally )
published in Education of the Visually Handicapped —

J40) A Sampling of Measures for Assessment of the
Visually Handicapped -Child Prepared by Joan B.
Chase - ' .

<

" Case Reports on Children Presented on Videotape

41) .PsychOIOgical,évaluation "Carrie"

42), Psychological Evaluation "Darlene"

r 43) Psychological Evaluation "John"

44) Data Sheet .,"Richard"

45) - Eye Report "David"

{ 46) "The Development and Evaluation of a Tactile Analog
: to the Boehm Test of Basic Concepts, Form A"

CoL Hilda Caton Journal of Visual Impairment and

. . o Blindness . November 1977, 'pp. 382-6

{47) "The Blind Learning Aptitude Test" T. Ernest
. Newland Journal of Visual Impairment and Blindness
April 1979 "pp.'134-9 i - :

4 48) "Differences Between Blind and Sighted Children
on WISC Verbal Subtests” B.W.G.M. Smits and M.J.C.
Mommers New Outlook for the Blind June 1976
pp. 240-6

49) Fgur:gear‘Psychological Examination - Manual for
the Grahar~-Ernhart Block Sort Test(/




50)
51)
52)
53)

J 54)

I55)

J56)

v 57)

4 58)

v 59)

/60)

/61)

LIST A

"A Verbal Adaptation of the Draw-A-Person Technique
for Use with Blind Subjects" J.B. Chase and I.N.
Rapaport International Journal for the Education

‘of the Blind December 1968 pp. 113-5

Maxfield-Buchholz Scale of Social Maturity for
Use with Preschool Blind Children Record Blank
American Foundation for the Blind

~

"Perkins—Bingﬁ Tests of Infélligence for the Blind -

Form N: For Subjects with Non-usable Vision

Perkins School for the Blind-Howe Press

Perkins-Binet Tests of Intelligence for .the Blind -
Form U: - For subjects with Usable Vision Perkins
School for the Blind-Howe Press

"Assessing the Visually Impaired child: A Zchool
Psychclogy View" J.L. Genshaft, N.L. Dare, P.L.
O'Malley Journal of Visual Impairment and Blindness
November 1980 pp. 344-50 ,

Handouts prepared by Joan B. Chase

Interpretation of WISC and WAIS Subtests

Continuum of Neuroleogical Impairments - from
Denhoff and Robinault 1960 ¢

\

Issues Around Assessment of Handicapped Children

Handouts prepared by John L. Morse

Observations of Behavior ’ «

Disadvantages of Standard Instruments with the
Visually Handicapped - Advantages of Visually

Handicapped Oriented Assessment Procedures for
Non-visually Handicapped Children v .

Summary of the Thirteen Principles from Krumboltz

and Krumboltz

Parent Expectations of Service Providers

¢
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162) Service Provider Ekpectations of Parents

¥ 63) "Counseling Families of Severely Visua1ly_Handicapped4»
"Children" Eelen E. Frcyd New Outlook for the Blind
June 1973 ' pp. 251-7 '

Y 64) "The Implications of Career Edpcatioﬂgﬁor Visually
‘ Handicapped Students"” George E. Klinkhamer New
Outlook for the Blind, May 1973 pp. 207-9, 215

t

v '
)t " .
. . .
! . ' ‘
4 "~
\ f -
4 -
'

ry




1),

2 )

6 )

7 f

8 )

9 )

- 10)

11)

12)

APPENDIX III
LIST -B: LITERATURE. Ol DISPLAY

AP”ED CAREER EDUCATIONAL UNITS, Grades K-6,
for use with Blind and Visually Handicapped °
Students, 1975 American Foundation for the Blind

TKE BLIND IM SCHOOL AND SOCIETY - a psychological
study. Thomas D. Cutsforth, 1951 American ‘
Foundation for the Blind

BLINDNESS AND EARY FHILDHOOD DEVELOPMENT David
H. Warren, 1977 American Fqundation for the

.Blind

BODY IMAGE OF BLIND CHILDREN Bryant J. Cratty
and Theressa A. Sams, 1968 American Foundation
for the Blind ; o N o

COMMUNICATIVE AND COGNITIVE ABILITIES - Early
Behavioral Assessment, Edited by Fred D. Minifie
and Lyle L. Lloyd 1978 University Park Press,
Baltimore, ‘MD ‘ S

' COMPETENCY BASED CURRICULUM FOR TEACHERS OF THE

VISUALLY HANDICAPPED: A National Study Susan
Jay Spungin, 1977 American Foundation for the
Blind :

CONCEPT DEVELOPMENT FOR VISUALLY HANDICAPPED
CHILDREN William T. Lydon, M. Loretta McGraw,
1973 American Foundation for the Blind

“THE DEMOGRAPHY OF BLINDNESS THROUGHOUT THE WORLD

Hyman Goldstein, 1980 American Foundation for
the Blind : '

DIRECTORY OF AGENCIES SERVING THE VISUALLY
HANDICAPPED IN THE U.S. 2lst Edition, 1981
American Foundation for the Blind '

EDUCATION OF THE VISUALLY HANDICAPPED Volume VII
43, October 1975 . Association for Education of
the Visually Handicapped - .

THE EFFECTS Oé BLINDNESS AND OTHER IMPAIRMENTS
ON EARLY DEVELOPMENT Zofja S. Jastrzembska,
Editor, 1976 American Foundation for the Blind

ESTIMATED STATISTICS ON BLINDNESS AND VISION PROBLMES

1966 National Society for the Prevent10n of
Blindness
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13)

14).

15)

le6)

17)

18)

19)

20)

21)

22)

23)

" LIST B- ! e

' »f/ .

FUTURE ROLE OF RESIDENTIAL SCHOOLS FOR THE
BLIND Susan Jay Spungin, Editor, 1979

American Foundation for the Blind ;

GUIDELINES AND MANUAL .OF TESTS FOR EDUCATORS
INTERESTED IN THE ASSESSMENT OF HANDICAPPED
CHILDREN Gary Dean Yarnall and Glenn R.
Carlton; 1979 International Research Institute

GUIDELINES FOR-PUBLIC SCHOOL PPOGRAMS SERVING
VISUALLY HANDICAPPED CHILDREN Susan Jay
Spungin, Editor, 1978 American Foundation for
the Blind ' ; .

GUIDE TO FILMS ABOUT BLINDNESS Joel Saltzman,
Editor. 1978 American Foundation for the Blind

HANDBOOK FOR TEACHERS OF THE VISUALLY HANDICAPPED
Napier, Kappan, Puttle, Schrotberger and Dennison, 1974

" American Printing House for the Blind

INCREASED VISUAL BEHAVIOR IN LOW VISION CHILDREN ‘
Natalie Barraga, 1964 Research Series #13
Amerlcan FOundatlon for the Blind

INFORMAL ASSESSMENT OF DEVLLOPMENTAL SKILLS FOR
VISUALLY HANDICAPPED STUDENTS -~ Edited by Rose-
Marie Swallow, Sally Mangold, Philip Mangold
1978 American Foundation for the Blind-

LIVING WITH: IMPAIRED VISION: An Introduction
1979 American Foundation for the Blind

MANUAL FOR A WORK-EXPERIENCE PROGRAM - Oak Hill
School, 1970, conducted by the Connecticut
Institute for the Blind *

MEASURES OF PSYCHOLOGICAL, VOCATIONAL AND EDUCA-
TIONAL FUNCTIONIMG IN THE BLIND AND VISUALLY:
HANDICAPPED Geraldine Scholl and Ropald Schnur
1976 American Foundation for the Blind

MOVEMENT AM§\SPATIAL AWARENESS IN BLIND CHJIT.DREN
AND YOUTH Bryant S. Cratty, 1971 Charles C.
Thomas , Springfield, IL

* This program no longer exists. Remaining copies
of the Manual may be obtained from the Workshop
Program Coordinator at the American Foundation

for the Blind ' "
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"LIST B

.. 24) NEW OUTLOOK FOR THE BLIND, May 1973 -(Career

Education) American Foundation for' the Blind
25) NEW OUTLOOK FOR THE BLIND, May 1974 (Sex :
- Education) American Foundation for the Blind

26) NEW OUTLOOK FOR THE BLIND, October 1975
(Assessment) Anerlcan Foundatlon for the 8lind

27) PROCUCTS FOR PEOPLE WITH VISION PROBLEMS 26th v .
' Edition 1980-81, American Foundatlon for the ‘ .
’ Blind

.28) RECOMMENDED AIDS FOR THE PARTIALLY SIGHTED
Louise L. Sloan, 1971  tational Society for the
Preventlon of Blindness

29) SENSORY AIDS FOR EMPLOYMENT OF BLIND AND VISUALLY
IMPAIRED PERSONS: A Resource: Guide, 1978;
American Foundation for the Blind

30) SEX EDUCATIOM AND FAMILY LIFE FOR VISUALLY
HANDICAPPED CHILDREN AMD YOUTH: A Resource .
Guide, 1975 Americdan Foundation for the Blind

31) SEX EDUCATION FOR THE VISUALLY HANDICAPPED IN
SCHOOLS AND AGENCIES - ‘Selected papers, 1975
American Foundation for the Blind

CHILDREN Barbara Dorward and Natalie Barraga
1968 American Foundation for the 'Blind 3

33) A TEACHER'S GUIDE TO LOW VISION AIDS - Low Vision
Clinic, School of Optometry/?he Medical Center,
The University of Alabama’ in Birmingham.

34) © VISUAL IMPAIRMENT IN CHILDREN AND ADOLESCENTS ‘ .
James E. Jan, Roger D. Freeman, Eileen F. Scott ,
1977 Grune and Stratton

35) VISUAL IMPAIRMENT IM THE SCHOOLS Randall K.
Hariey and G. Allen Lawrence, 1977 Charles C.
Thomas, Springfield, IL

. 36) TﬂV‘VISUALLY HANDICAPPED CHILD IN SCHOOL Berthold
“ Lowenfeld, Editor, 1972 John Day Company

37) WRITINS INDIVIDUALIZED ASSESSMEMNT REPORTS IN
SPECIAL EDUCATION: A Resource !Manual, 1978

National Association of State Directors of

|

|
32) TEACHING AIDS FOR BLIND AND VISUALLY LIMITED ' S
Special Education
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APPENDIX IV

OTHER WORKSHOP MATERILALS

Tests ‘ : ) ‘ .

4 ¢

Anxietv Scale for the Blind Amerlcan Foundation for
the Blind A oo

Blind Learning Aptitude Test UnlverSLty of Illanls
“Press

Braverman-Chevigny Auditory Projective Test American
Foundation for the Blind

Haptic Intelligence Scale for Adult Bllnd Stoetllng

Manual for the Stanford Multi Modality Imagery Test
American Foundation for the Blind

Maxfield- Buchholz Social Maturity Scale for Blind
Preschoo ren- American Foun atlon
Blind

Perking-Binet Test of Intelllgence for the Blind .

Howe Press )

Piagetian Battery of Reasoning Assessments: Adapted
for the Visually Handicapped - Short “Form A Project
PAVE Unlversity of Texas at Dallas

Roughness Discrimination Test Amerﬁcan Prlntlng House

. for the Blind

Stanford-Ohwaki-Kohs Block Design Test for the Blind
Western Psychological Services .

Tactile Analog to the Boehm Test of Basic Concepts
American Printing House for the Blind

Tactile Block Design Test J.B. Chase

Vision Tests

Flash-card Vision Test for Children Lighthouse/Low Vision
Clinic, New York Assoclation for the Blind

Near Vision Test Card Lighthouse/Low Vision Cllnic

New York Assocxatlon for the Bllnd

-

Educational Materials

Sample Tape of Compressed Speech prepared by Dr. Emerson .
“Foulke, University offboulsv1lle s

A

Thermoform Materials -

Map Of the Mediterranean
Map of the United States
Anatomical Drawing
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CTHER WORKSHOP MATERIALS

(continued) ’ .

§

o

Simulation Kit

A kit of goggles with lnterchanceaule lenses for simulation
« of blindness and various vision lmpalrments - Constance Carter

Films
NOT WITHOUT SIGHT A presentation.Bf severé visual . .
impaitment - American Foundation for the Blind : e

. »
WHAT DO YOU DO WHEN YOU SEE A BLIND PERSON  Demonstrates
the right and wrong ways of dealing with blind persons -
American -Foundation for the Blind ,

t

HO TWO ALIKE On mainstreaming visually handicapped and
blind students into the regular school system - Amerlcan
Foundation for the Blind

A

“

Videotapes . '

N EDUCATION OF THE VISUALLY HANDICAPRED A preserntation
by Susan Jay Spungin made for use in the workshop ) (
program - American Foundation for the Blind '
‘ "CARRIE", "DARLENE", "JOHN", "DAVID" 'and "RICHARD"
Tapes of testing sessions with various Vvisually handi- N -
capped children. Use restricted to workshops c8nducted
by Dr. Morse or Dr. Chase. \




