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CommUnicationand EdUcation: A-Close Relationship

Communicaiion has been associated with education

throughout history from Ciuintilian to Dewey.1 The importance

of thiS association continues to grow, heightened by modern

research and literature.2, Berlo considers learning and

communication as similar and complementary processes.3

Parcells, CarAanaand.Kleinau contendthat_all_humanbeings_

are educated through eperience with Others and other things

in the world. Thus, when interaction exists through an

interchange ,of verbal and/or nonverbal communication between

oneself and another or another thing, a relationship is

eStablished and learning occurs resulting in education.4

Clearly this suggests the centrality of commbnication as a

fundamental methodology of education. Lynn claims that

:'contemporary educational literature generally agrees that

the essence of, teaching is commi.inication:"5 therefore,

communication i$ essential in teaching.

Classroom Teachers as Effect'ive Communicators:
A Historical Pers ective on Their Preparation

Speech cmmunicators and educltors have historically

focused only limited attention rn the preparation of non-

speech teachers as effective classroom communicators through

pre-service or in-service training. 6 Two dissertations

focus dh the -pre- and pObt-baccalaureate development of

communicat,ion'instruCtion for pulic school teachers.

1
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Anderson surveyed 458 National Council on Accreditation of .

Teacher Education (NCATE) accredited undergraduate colleges

in 1970, while Lynn surveyed 300 NCATE accredited graduate

universities'in 974.
7

Anderson found that 122 institutions

(27%) offred one or more,undergraduate speech communication

courses desighed,for teacher tra-inees and only 19 schools (4%)

required such a cours_e of teacher 'e,ducation students. 8 Lynn

reported that 105 institutions (35p offered one or.more

graduate courses involving classroom- communication for'

practicing teachers.9 Both studies show that the development

of communication courses for teachers is a relati-V-elY new

phenomena with-the greatest growth occurring since 1965. 10

This lack of substantial course implementation prior, to 1965

does not supplant a documented interest and concern over the

years for the concept of speech training for all elementary

and secondary school teachers.

The need for teacher training in communication, first

emphasizing just speech (oral communication) and later .

adding othei dimensions of communication, is obvious through

a historical examination or-communication education literature.
11

4

First, Rousseau revealed the inadequacy of speech training

for public school teachers in 1922, 12 and numerous appeals

advocating the training of all teachers in speech and

communidation skills followed.13 Second, research since 1930

indicatds.the need for communication preparation of teachers.
14

Third, efforts by the Speech Communication Association

14P.
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consistently emphasize the importance of communication in

teaching.15 The significanCe'of Communication for teaching

is, then, generally acknowledged by experts and academicians. 16

Regardless of the recognition of the importance

communication plays in teaching, only minimal,progress Ln

communication training of non-speech teachers has been

achieved through teacher education programs.1 7 This

situation is largely the result of increasingly limited

budgets in schools of educationoverloaded course require-

ments in teacher preparation programs, and the unavailability

of staff-line positions'in teacher education departments

forjaculty members specialiiing in communication education. 18

The development of_curricula.in teacher eduCation prograMs

to prepare communication-competent teachers is likely an

unachievable task based on the abundance of inhibitory

factors. However, the in-service training of non-speech,

public school tea:chers in:communication skills appears as

an attractiVe and feasible alternative to pre-service course-

i/ork. Such communication preparation would not only allow

for the diverse needs of teachers while insuring instruction

in certain essential skills, but would also provide an A

attractive financial flexibility through the use of district

workshops or converences, conveniently scheduled and offering

optional grad-uate edit. This could be enticing as well as

fiscally expedient for both public,school administrators and

teachers.

5
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: Purpose

/

There is no research on post-baccalaureate, communication

workshops in Illinois available.19" Thus a survey was conduct-

ed to determine the feasibility and availability of in-

service communication workshops for Illinois elementary

and secondary school teachers. Specifically, the research

questions include:

1. What-is the interest and demand (willingness to

Make the necessary sacrifices) of public school

dministeators in communication skill workshops

for Illlnois elementary and secondary school

teachers? What type of WOrkshops have teachers

atiended in ttie--past?

2. What, if any, institutions in Illinois have offer-
%

ed communication skill workshops for non-speech,

public schodl teachers? What type of workshops

have been offered,and how haVe :they been accepted?'
9

The 'purpose of this paper is td identify the statuS

of, pstabliSh a need for, and propose an approach to

implementing communicatiOn workshops for professional

educators in Illinois public sChools: the preparation of

non-speech teachers as effective classroom ,communicators.

Method and Procedure

A descriptive-statistical method utilizing a systematic

6
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process of inquiry and a survey technique served as the

basis .of this research project.
20

Two surveys Were conducted

to obtain infQrmation regarding in-service communication'

workshops for Illinois public school teachers from An

administrative perspective. Following receipt of responses

from a pilot study distributed in early ray of 1982,21 two

separate questionnaires were mailed to communication

department heads at institutions of higher learning and

public school district administrators (See Appendix A, p. 4Q

and'Appendix B, p..43, for sample instruments.and introductory
22

letters used An the surveys.).'

First, commuriligation departmental administrators

usually chatrmaff or chairperson) at Illinois colleges and
fY

universities (n 58) were identified and questioned to

determine the availability of in-service) communication

yorkshops (See Appendix C PA6, for specific responses.).

.Twenty-four administrators replied for a response rate of

41%. Second, administrators (i.e., superintendents) from

the 1,012 Illinois public school districts were identified

and polled to ascertain the feasibility of in-service

communication workshops (See Appendix,D, p.49 , for speCific

'24
responses.).. The sample (n = 174) of district super-.

intendents represented the southern third of the state of

Illinois. This was established by extending a line from

the eastdtrpborder of Illinon at Robinson across the state

to the western border at Alton.
25

Seventy-seven administra-

A
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tots responded for a return rate of 44%. -

Results of the Departmental Administrators' SUrve

Background Informa
26 Pespondents are administrators

of a department resgonsibl for communication curriculum and

instructi,on in their respective Illinois univerSity or college.

:Eighteen departments or divisions (75%) hame either the term

speech or communication or both in their title'. The remain-

ing departments or divisions (6 or 25%) are titled Humanities,

Fine Arts, or Creative Arts. Most departmental administrators

identified themselves'as holding a title of chairmans, Aair-
,

perqon, or a derivative of those titles (1& or 75%), While

the remaining respondents (5 or 21%) hold a variety of

academic,titles, e.g. dieector, coordinator, and professor.
6

Communication WorkSho s Offered for Teachers.'
27

Twenty-

one department administrators (88%) rep rt that no workshops

or seminars on communicatiori skills.were ffered for public

school teachers in the last two years. El ven administrators

(46%) believe that -Ehere is presently no d nd forl a work-

shop in communication skills for non-speech teachers, while

4 chairpersons (17%) acknowledge a demand and.9 respondents

(37%) offer no response or .indicate uncertaint

Three institutions (13%) offered communication Workshopa

during the past two years. TheSe workshops were well attended

(240 enrollees) by both pukic school teachers (178 enrollees)

and itudenta in teacher education programs (62 enrollees),
. ,
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No snrollment limitations or restrictions were place on'any

of the workshops and.no individuals desiring to attend were

turned away. Workshops were held in public and nursery

schools and on college and university campuses. All topics

concerned communication skills and ranged from curricular

design to discipline the building of relationships.

Communication Education: Faculty and Curriculum.
28

Thirteen of the responding departments are staffed with

faculty numbering less than ten persons; 4 departments (17%)

employ between Isn and fifteen faculty; andi 7 departments

(29%) are etaffed with sixteeh or more faculty members. Of

' these communication department staffs, 6 (25%) employ one

faculty member specializing,in.communication education, but

only 4 departments have two or more communication education'

speciali,sts. Thirteen departments (54%) employ no faculty

4

member specializing in communication education. Many

departments (11 or 46%) offer no communication education

course in their regular class schedule; however, 13 depart-

ments (54%) regularly schedule a course in communication

education. These coursee are predominantly methods classes

for the teaching of speech at the elementary or secndary

school level with some secondary activity courses also

scheduled. Only 2 departments offer graduate courses in.

communication education.

Inter retin the De artmental Administrator ' S rve

(olbst college and university departments responsible.for
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the instruction of communicatiod in Illinois clearly indicate

such accountability ihrough their titles. Any emphasis pn
. ,

communication,education appears to be burried within Aany

departments as an attempt to provide only those courses

essential for the certification of secondary school speech,

teaching majors.' This is algo reflected through the titles

of communication education courso6 offered regularly in the

class schedule. These are primarily methods-of activity

courses for-high school speech teachers. Faculty members

specializing in communication education re2poesent a very

small portion of the qommunication department or division

staff. Again, this suggests that the focus of communication

education in Illinois colleges and universities is, predominant-
.

ly, limited to the preparation of secondary pchool speech

,teachers.

The speech teacher-preparation approach to communication

education in a time of declining teacher education .enroll-

ments is among the major contributing factors for the neglect

of communicaticn instruction for,non-speech teachers. While

few communication departmental administrators acknowledge a

demand for Lia-service teacher workshops on communiaation skills,

41)
such an attitude may be more indicative of attempts to main-

.

tain status quo speech education than an accurate reflection

of public school need's. It seems Unlikely that many

communication department-chairpersons are in contact with

public school administrators or teachers on a regular basis
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and even more Unlikely that their attitUde reflects an

understianding of elementary and secondary school commun-

ication needs.

'In addition to the more traditional college and

unive-rsity campus locations in which some workshops were

offered, many were conducted in public and nursery_schools.

This reflects a new, approach'to communication instruction.:-

. bring,ing the course to the students rather than the students

to the course. Assuming the success of this method seems

warranted, based on the number of teachers enrolled in these

workshops. The diversity of topics offered in the communi-
,

cation workshops implies that a flexibility of content to

meet the unique needs of different teaching situattons and

different teachers contributed to the success of :these'

workshopa Tlie.fact that the efforts of only 3 departments

offering workshops during the past two years account Tor

178 enrollees seems evidence enough of elementary and

secondary educator illiiterest.

Results of the Public School Administrators' Survey

Background Iiiformation.29 Respondents are Illinois

school district administrators who identified themselves

predominantly as-superintendents (76 or 99%). SurveYed

admkistrators represent-grades kindergarten" through eight

in elementary school districts (35 or 45%) and grades kinder-

garten through twelve in unit school districts (31 or 40%),
,
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while only 11 superintendeas (140) are agents for grades

nine through.twelve in secondary school districts. Most

public school districts (52 or 68%) employ less"than fifty

teachers and only 25 districts (32%) employ fifty or more

teachers.

Communication Workshops Offered for Teachers.30 Fi

six superintendents (73%),report that no'tgachers in their

sci\twol district attended.workshops on commignication skillS

wiAhin the past two years. However, 17 districts (22%)

have teachersmtro attended one'or,more communicationirork-

shops anc4.'of those districts, 11 (69%) sent five or fewer
,

31
teachers. Most of these workshops (7 or 44%) were heid

, within a school district; 5 (31%) were workshops offered'

at a college or university; anc!;:, 4 workshoPs (25%) were
,

held at otherilocAtions, e.g.tonferences of different

Drofessional associations in wirtbus citites. ft

Communication workshops were Ejsored by a variety

of sources, including; 9 professionta organizations

cooperating with colleges or public-School districts (7 4

workshops or 44%); 2) the Illinois State Board of Education

(5 or 31%); 3) colleges and/universities (2 or 12%); and, 4)

individual school districts (2 or 13%). Workshop topics

cancerned communication skills and ranged from teacher

effectiveness training to reading. Sbuthern Illinois

University at Carbondale and Edwarisk1le, McKendree



College, and Olriey Central College mrere- identified ag-

sponSoring institutions, offering communication-workshops.

Interest De Mand, and Conditionb Favoring Communication

Workshoos Forty-two-sliperintendents (55%) exprees a

willingness: to: r'elease teachers up to 3 days per school year
4

\

to attenh a communioation workshopt administrators' (22%)
,

,
42,

stipulate no release ti\me; and, 11 signiPy agreZymen-4 o

release' teachers frOm fo'Ur days..a semes er to one dai

week per semester, Most district administrators (53, or 69%)

favor providing teachers with some type of reimbursement for

their attendance at a wOrkshcip- from ptutial expenses or paid

:releaSe time to Complete expenSes,,, while onlY 17 8uperinten=

dents (22%) wOUld offer no reimbursemerit at 'afi .

Many SchoOl adminiStratorswould not: (29sr 38%)

'probably would not (25 or 32%) ,require :teacher participation

1. in' a coMmunication wOrkhop and just 10 sUperintendent8
,

woufld consider requiring teacher,participation. Fortifthree

administrators (56%) e'stimate that up to five teachers from

each, district would participate in such a workshop, while

only 9 su,perintendents (11%) calculated teacher workshop'

attendance fAlt each district at more than five. individuals.

AdMinistrators identify problems encountered wi t4- teacher
:

workshopSas: 1) too distant% geographically. (33 or 27%);

2) inconveniently scheduled (32 Or 26%) ; 3) too expensive

(26 or n%); 4) appro riate topics .(21 or 17%)'; and, 5)

1.



other difficulties (10 or. 8%), e.g., not practical, lack

. af free time, and availability ancrquality of substitute'

teachers.

Interpreting the Public School Administrators' Survey

While most public school districts in Illinois report

no,teacher participation in communication workshops dUring

the pastrtwo years, . the.fact that 17_distriCts,note-teacherl

participation is of particular interest. This is significant

eirice no lobbying point of departure providing consolidation
,

and central organization for these workshops has existed or

does exist illhis.'tsuggests that many Of the cdmthunication

workshops were the result of individual teacher initiative
1

or specific school efforts with mere cooperation of profession-

al organizations upon invitation. This awareness of need

for communication jnstruction of elementary and secondary

school teachers is most encouraging as a movement toward

strengthening the quality of public education. The

k

diversity of workshop topiCs meeting the unique needs of

different teachers in different situations, in additioril to

the notion of bringing the'workshop to the teacher are

important ingredients in extending higher education

opportunity ttlhose who otherwise might be neglected.

Most school district Administrators display a willingness

to ,grant reasonable amounts of-release time and provide some

type of reimbursement for expenses o teachers"attending a
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cOmmunication workshop. Superinten nts are reluctant to

,

require teacher participation and est mate that as many as

fivet ers'per disirict might attend a workshop. These
/

respons s present a foavorable picture for"the feasibility

of public school teacher communication workshops. However,
:

' cOmp ications are suggeSted by superintendents. Regarding

13

problems encountered in teacher workshops, administrators

believe that'it is essential that workshops be financially

'expedient, geographically accessible, topically appropriate,

and conveniently scheduled. Thus, while interest is apparent

and cooperatiron is implied, a communication;workshop will

be evaluated not only by its effect on teaching but also

be specified criteria for the workshop .situation and

tioresentation itself. IfI other words,'there is no blanket

endorsement of the communication workshop .concept bypublic

school .superintendents. Rather, theyexarcise___a -cautious
,

-

receptivity toward workshops on communication skills for

'elementary and secondary school, non-speech teachers.

Pennsylvania State University's Teacher Workshop Program:
A Model for the Communication Instruction of Public
School Educators

1.

The Department of gpeech at Pennsylvania State University

received a grant from the U.S. Office of Education in 1966 to

develop an in-service training program for non-speech

teachers that would enhance classroom communication

competence.3? This program is offered throughout the
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commonwealth of Pennsylvania arld has met with enthusiastic

success in terms of both teacher 'workshop participation

and,acknowledged enhancement of classroom teaching effective-

ness.34: Program enrollment is a story-Of tremendous'grolith

and expansion. In the first two. years .cf'existence, 3,500

4
teachers were enrolled and today the program has reached

more than 6,000 P,ennsylvania edUcatots.35

.The benefit of this type of program to elementary and

secondary school teachs is summarized by bauria, Bluman,

and Rhodes as one of communication ,growth and development,

from a.two-fold perspective, ,

Teachers in all disciplines can benefit ttom learn-
ing principles and skills -of effective communication.
Since communication is an,essential part of teaching,
it was assumed that improving a teacher's communi-
cation Would,in turn improve his or her teaching....
Few teachees [in the program] thought about problems
in their teaching from a communication point of view.
The Teacher Workshop program gave the teachers an
opportunity to focus on the commuhication variables
in the teaching transaction....We applied our under-
standing of communidation to teacher-student class-
room interaction. In doing so, teachers were encour-
aged to view teaching from a'uslual perspective,"
,analyzing the sources and cons6kquences of their own
behavior as well as the behavior of their students. 3°

Workshops in this program are offered based upon

careful consideration of many factors which generate goals

such as: 1) minimizing travel time and expense for course

instructors; 2) maximizing convenience for the attending

teachers; and, 3) guaranteeing sufficient instructional

time for a comprehensive scrutiny of concepts and their

application to teacher experiences.37 Instructors from



Pennsylvania State University travel throughout.the.
4

commonwealth and the workshops are held in various locations

accessible to the enrolled teachers. Cdurses are offered

in an all-day ,workshop format on S'consecutive.Saturdays

during the regular school year, ThiS insures few scheduling

, Conflicts (as might be encountered during tbe summer months

due to vacations or during the academic year on school days),

eliminates the needifor the use of substitute teachers, and

maintains uninterrupteaT instruction from the regular teacher

in public school classrooms. The result is teacher and

administrator support, enthusiasm, and cooperatipn.38

Three separate courses.cove/ring different aspects of

communication for graduate credit are offered as part of

Pennsylvanid State University's Workshop Program. All of

the workshops require that teacher enrollees apply4theoretical

information to their own classroom teaching sltUations. First,

TiTeDevelopment of Communicative Behaviorin Children is a

cOurse designed for pre-school and early childhood educators

which explores child communication development behaviors in

relationship to the classroom situation. Second, The Use

of Oral Communication in the Classroom is Most appropriate

for those teachers whose students have a basic mAittery of

language skills. This course introduces teachers to the

classroom communication.process and presents various

communication instructional methods which are applied in

the classroom. Third, Teacher Use of Interpersonal Communi-

cation in the Classroom allows teachers to explore class-
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communication processes and relationships based on their own

classroom communication behavior.39 Thus, the overall program

concernp communication competence and stresses A.assroom

.cOmmunication processes and'interpersonal communication,

and language deyelopment in children. 40

The Pennsylvania State University Communication Workshop

Program, serves as an.excellent model for a statewide effort

to establish a series of graduate credit generating, in-

service wOrkshops for non-speech, elementary and secondary

school teachers.and increase communication competenbe in

public school teaching. The program is financially solvent,

conveniemtly scheduled, topically relevantl enthusiastically

accepted, and evaluated as effective. 41

The Challenge of Teaching Communication Competence:
Implications for Illinois Educators

Nyquist and Iiooth outline the _increasingly complex

process of classroom communication as,posing new challenges

for public school teachers.

Communication in educational environments is a
complex process which requires of the teacher
knowledge of basic communication principles and
theories as well as competency in communicating
to achieve various purposes in a variety of con-
texts. The interactive nature of contemporary
classrooms and the visually-oriented, active,
and challenging students of today pose for the
teacbqr unique communication challenges.42

While prospectiveteachers may have an opportunity to

7,

receive communication instruction as part of their-pre-
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service training, elementary and secondary school teaChers

do not enjoy this educational advantage. Most in-service

teachers are unlikely to obtain any post-baccalaureate

instruction in communication, unless it is offered through

workshops. The importance of communication in teaching is

apparent based on recent research. Thus, its instruction

for both pre-service and in-service teachers is acknowledged

as significant. However, this paper's concern is to

encourage the use of workshops for in-service teachers.
4 e

The Joint Education Committee for the Illinois Board

of Higher Education and the Illinois State Board of Education,

notes that "more extensive and well-planned professional

development programs are needed by all teachers, begiling
.43

and experienced." Such sentiments are echoed by the

Speech and Theatre CurricUlum Coordinator for the State

Board of Education, but few communication workshops have

been attempted in Illinois. ' A listing of communication

education consultants is maintained by the State Board of

Education and referrals are made upon receipt of a request

for a workshop by A school district.44

The Speech Communication Association as well as leading

speech communication and education experts continue to advocate

the importance of, communication training for public school

teachers. Workshop.prdgrams on coffimunication, such as the

one at Pennsylvania State University, provide evidence of

teacher and administrator receptivity in addition to enhancing

1 j
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the quality of teaching. 4".5
Howeve', the Illinois Speech and

Theatre Association has taken"no stance or action qK this

issue and many Illinois college and University departments

of communication also avoid the issue46r Apparently, these

institutions are more concerned with perpetuating traditional

speech education (preparing secondary school speech teachers).

The number of faculty specializipg in,communication education

are limited, just as courses in that area'are usually 41
/

restricted to secondary school,speech%and sparingly scheduled.
,

This occurs despite deblining teacher education program

enrollments and threatening high school teacher retrenchment.

Communication department administrators ekpress wily minimal

interest in providing in-service teachers with basic
Sy'

communication skills--an attitude which detrtcts from the

quality of puiilic educittion.

Within the limited constraints of.certain criteria,
47

Illinois school district administrators support the concept

of communication training for public school teachers. Super-

intendents are not interested in requiring workshop

participation. Howeverr, many administrators estimate that

as many as five teachers from each district might attend

such a workshop and most agree to furnish at least partial

reimbursement for teacher expenses. This indicates an

atmosphere of cautious receptivity which, through careful

planning and implementation, is appropriate for introducing

communication workshops to Illinois. Strengthening the

u
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case still,further, the 3 Illinois higher education institu-

tions which report offerineworkshops for teachers indicate

high course enrollments:

The Illinois State Board of Education in pooperation

with t Illinois Speech and lheatre Association has produced

a bpOkle , Basic Oral Communication Skills: A Program

'Sequence for Illinois.48 This document applies earlier

competency research as communication skills appropriate

.for student achievement from pre-kindergarten through

9secondary 1evels.4 The pedagogical application is for

teachers to use these communicationcompetencies to structure

instructional methods and learning experiences which facilitate

communication development and enhance education. ThiS listing

of communication skills is an excellent tool'to assist in

preparing teachers as more effective communicators, just as

'many other, up-to-date reSources are also available and

appropriate for -communication worksnops. 50

A challenge to the-Illinois Speech and Theatre Association

to take the lead by providing direction toward achieving

communicaiion competence in public school teaching is in

order. Efforts in this direction will enhance the quality

of elementary and secondary school education in Illinois.

Such a challenge, though, must be extended to other groups:

the State Board of Educations secondary school speech teachers;

and, college and university comMunication departments. The

current availability of communication workshops is minimal
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but the feasibility of offering workhops is very good. A

cooperative effort between these groups could produce an

effective workshop program,on a statewide basis. Workshops,

based on,the Pennsylvania State University model, would be

cost efficient, conveniently scheduled, geographically

accessible, topically relevant, and result in an increased

quality of teaching. An Illinois Communication Workshop

Program could not only provide credit generating, graduate

courses for elementary and secondary school teachers, but

also serve simultaneously as a district-wide public school

teacher workshop.

First, the Speech and Tteatre Association

should serve as a planning agent prepa'ri,ng a variety of

workshop models representing different aspects of communi-

cation in different teaching situationS. Second, the State

Board of Eduaation ,would cover the workshop instructor's
V

transportation and lodging expenses and serve,as the

coordinating agency for the program. The Board would refer°

school district requests far workshops to the college or

universitY,communication department located closest o the

requesting district. Third, the communication department

shOuld arrange workshop details directly with the school

district and assign a facurty member or members as instructor

(s). Each workshop would be offered both as a course for

graduate credit and as a districtwide workshop simultaneously.

Thus all teachers would be encouraged to attend and gain

communication skills through the workshop, while those

22
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teachers desiring graduate credit nroll in the workshop as

a course through the conducting ollege'A4. university.

Diversity ,of educational situations may dictate that a

series of orksh ps be'offered in each School district to

meet particUlar teaching needs. Fourth; secondary speech

teachers in the requesting,school district should assist in

0.poordinating workshop activities, identifying district

communication needs,'and specifying workshop content. Finally,

a coopeimtive effort Qn the part of'all groups and individuals

in promoting the concept of communication workshops is

imperatiVe for the success of this movement.

The call is now for A new movement of Comm4hcation

education in:IllinOis, expanding the boundaries beyond'the

training of speech teachers to.the.prepar

teachers as effective'communicators. Thi inclU s a new

goal for speeCh 'communication higher educators as instructors

ofinstructorS, providing _teachers with the skills necessary

all

to, encourage elementary and secondary'schpol Equdents to

achieve commtinicatiA competence. The ineVitable result

would be beneficianO societyb/y,kssisting in Child

development and producing effectively functioning individuals

who are capable of coping with one another in a complex world. 51 41
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COMMUNICATION EDUCATION QUESTIONNAIRE 40
(Department Administrators)

Directions: Please answer each of the applicable questions.that follow
by circling the most appropriate response or by supplying
the requested information in writing. Your assistance is
lappreciated.

1.- What is,the exact name of your department?

2. What is the exact title of your position with that department?
t

What is the.number of full-time teaching faculty in your.department?
_

4

-Has your department orfered any workshops or seminars on communication
skills for public sohool 'teachers in the last two years?

A. No B. Yes

',If you answered l'yes" toquestion 4, please respond to-questions 5
throUgh 12. If you responded "no" to question 4, then akipquestions
,5 throUgh 12 and begin again with question 13.

5. HoWmany seminars or workshOps oh communitation skills for public'.
school teaohers has your department offered in the'last two years?''

Where were the workshops or seminars heldl

A. a pUblic school
B. on your college or.university campus
C. on a community college campus
D. Other, please Specify

What was the topic.or. general content area of each of the workshops
or seminars?

CoUrse 1:

Course 24

CoUrse 3:

8. How many students were enrolled in-each course and how.many of
those students were full time teachers during the time of the
course offering?

Total-Enrollment No. of Students Teaching/Enroll d
Zourse 1: , .,

A,ourse el

Course _II

PLEASE CONTINUE ON THE BACK OF THIS PAGE1

4
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Was the workshop or seminar enrolLmentijimited to any specific
number of students?.

ourse 1 k: No B. Yes C. Yes D. , Yes
(1-15,students) (16-30 students) (more than 30)

Course 2: A. No:B... Yes (1-15) C. Yes (16-30) P. ,Yes (31+)

Course3s A. No B. Yes (1-15) C. Yes, (16-30) D. Yes (31+)'

'1 . Did you turn prospective students away from the seminars or workshops?

Course_1: A. No B. Yes C. Yes D. Yes
(1-5 students) (6 to 10 students) (more*than 10)

Course 2: A. = No B. Yes (1-5) C. Yes (6-10) D. Yes (11+)

Course 3: A. No B. Yes (1-5) C. Yes (6-10) D. Xes (11+)

11. Have any of these seminars or workshops been required of students
- as part of the collegeAchool/department of education at your
university or college entitlement for teaching certificate proeess?

, A. No B,_ Yes_

12. What are the names of the faculty members in your department who have
instructed tHe seminars offered by your department?,

Course 1 Instructor:

Course 2 Instructor:

Course 3 Instructor;

13. Is there presently a,.demand for a seminar or workshop in communication
skills for:public schbol teaChers?

A. No B. Yes

14. Is there a full time faculty member(s) specializing in communication
education in your department?

A. No B. Yes C. Yes D. 'Yes, E. Yes
(1 faculty member) (2 faculty) (3 faculty) (4 or more faculty)

15. Is a Course(s) in communication education regularly offered in your
department's teaching schedule?

A. No B. Yes,

16. If you answered "yes" to question 15, what is the name of that
course(s)? .

Course Title:

Course Title: 1%

THANK YOU FOR COMPLETING THIS QUESTIONNAIRE!
Please return it to us in the included stamped envelope.

11.

(
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Southern Illinois

University at Carbondale
Carbondale, Illinois 62901

Department of Speech Communication

Date: may 3, 1982
To: Department Chairman

Frit= Karvin D. Kleinau and Frank E. Parcells

Please excuse the formality of this note. However,, time and expense necessitate
this tj,pe of correspondence.

This questionnairet is an attempt to ascertain th 6. status of workshops or seminars
on communication skills for, public school teachers, in colleges and universities
throughOut the state of Illinois.

Your participation is appreciated! Please, complete the included questionnaire
and return it in the addresseck and Stamped envelope enclosed with this mailing.
Time is essential, so our deadline is not far away. Your return .of this
questionnaire by May 17 is very important.

Thank. youl

Southern Illinois
University at Carbondale
Carbondale, Illinois 62901 -

Department of Speech Commumication

Datc May 3, 1982 7.6: Department Chairman

From:Marvin D. Kleinau and

Frank E. Parcells

Please forgive the formality .of this note. However, time and expense
dictate such action. This survey is an attempt to assess the status
of.coinunication education for all classroom teachers, (K-12) in public
school : what, is the'Illinois college or university doing in
communication for the public school teacher? Your assistance by
prompts completion of the questionnaire will he greatly appreciated
and mo t helpful. As with all surveys there is, a deadline and fours is
June 1, 1982.

Thank you:

.46
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COMMUNICATION EDUCATION QUESTIONNAIRE
(Public SChool Administrators)' 43

Directions, Please. answer each of the applicable questions tfih.t follow
by circling the most appropriate response or by supplying
the requested information in writing. Your absistance is
appreciated.

L. What is the exact title of your position with the school district?

2. What level(s) of education is included in your school district?.

A. Elementary*(K-8) B. Secondary (9-12) C. Combination (K-12)

3. What is the number of,fulltime teachers employed by your school
district?

4. Have any teachers in your school district attended'a workshop(s)
or seminar(b) on communication skills in the past two years?

A. No B. Yes If "yes," how many seminars were attended?

If you responded "yes" to question 4; please answer questions 5 through
9. If you responded "no" to qUestion 4, ihen skip quebtions 5 through
9 and continue, b ginning with question 10.

5. Where was t ,workshop(s) or seminar(s) held?

A. a district school
B. a college or university
C. a community college
D. Other, please specify

4

6. Who offered the seminar(s) or workshop(s)?

A. a school district,
B. a college or unnersity
C. a community college
D. Illinois State Board of Education
E. Other, please specify

How man7 teachers attended the workshop(s) or seminar(s)?

8. What was the topic(s) of the seminar(s) or workshop(s)?

Course 11

Course 2:

Course 3:

If the seminar(s) or workshop(s) was offered by a college or
university,.please specify the name, of the institution(s) and its
sponsoring department(s)

InstitutiOn 1:

Department 1: 48
PLEASE CONTINUE ON THE BACK OF THIS PAdEt



Institution 2:

Department 2:

Institution 3:

'Department 3:

10, %Are you willing to provide rel ase tik for teachers to attend a
workshop or seminar on communi ation skills? ,

No time, Up to 3 days Betweex 4 and 6 days Up to 3 days '1 Day a week
release per year

5 4

.per year 4. per sem6ster per semester

3 2

,

11. Are you willing to provide financial reimbursement for teachers
who attend such a seminar or workshop?

,

Complete Reimbursement Partial No cash No
reimbursement for tuition reimbursement reimbursement reimbursement
tOr'travel, but not for for overall but provide
lOdging and lodging or expenses paid release
tuition travel time-

,

,

4
.

3 2. 1

12, What is the total number of teachers in your diatrigt that you
estimate might attend such a seminar, if such a workshop were
available without time or enrollment-restriction?

1

(

,

13. Would you consider requiring participation of teachers in your
district for a seminar or workshop on communication skills?

Would Would Would Would ,

require colisider 'probably not definitely not
e,

participation requiring Neutral require require

5 L. 3 2 1

14. What problems have yo observed or, discerned with existing teacher
workshops or seminars

fi

A. too'expensive
B. too distant (geog aphically)
C. inconveniently sc eduled
D. inappropriate topics
E. Other, please specify

1 . What problemb do you believe might be encountered with a workshop or
seminar on communication skills for public school teachers?

THANK YOU FOR COMPLETING THIS QUESTiONNAIRE1
Please return it ito us in the included stamped envelope.

4 9

4



Soutbern Illinois
University at Carbondale
Carbondale, Illinois 62901

Department of Speech Communication

.,41

Dew may 3, 194
.

To: School District Superintendent

Fremlvarvin D. Kleinau and Frank E. Parcells

Please excuse the formality o1 4 this note. However, time and expense necessitate

this type of correspondence.

1This.questionnaire is an attempt to ascertain the status of-workshops or seminars

on Communication skills for public school teachers and the feasibility,of

developing such workshops or seminars.

Your participation is appreciated.' It is important that you fill out the

questionnaire, as it is your perceptioh we.are seeking. "However,.please feel

welcome to contact your school district personnel for information. Time is

essential, so our deadline is not far away. Your return of this questionnaire

by May 17 is very important to us.

Thank vou!,

Southern Illinois
University at Carbondale
Carbondale, Illinois 62901

Department of.Speech Communication

To:School Superintendent

Date: may 3. 1982

Frtnru Marvin D. Kleinau and Frank E. Parcells

Please forgive the formality of this note. However, time and expense dictate

such action. This survey is an attempt to iscertain the needs of public school

teachers in the area of communitation and determine the feasibility of developing

seminars or workshops. It is important that you, as the district superintendent,

respond directly to the items on this questionnaire. Please feel free to consult

with any personnel in your school district, but the responses we desire must come

from you. Your participation in tpls survey and return of the questionnaire in

the addressed and stamped envelope included with this mailing will be greatly

appreciated. As with all surveys there is a deadline and ours is June 1, 1982.

Thank you!
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COMMUNICATION EDUCATION QUESTIONNAIRE RESULTS
(Department Administrators)

J. What is the exact name of your department?

Humanities Division 4 (17%)*
Department of SpeeCh Communication 4 (17%)
Communication Division 3 (13%)
DivisiOn of Speech CoMmunication 2 (8%)
Speech and DraMa Department 1 (4%),
Communication and Theatre Department 1 (4%)
Communication,Arts, Humanities, and Fine Arts
Divisioe 1 (4%)
Communication and Humanities Division 1 (4%)
Division of Humanities and Fine Arts 1 (4%)
Department of Communication 1 (4%)
Department of Communication Studies 1 (4%)
Department,of Communication Arts 1 (4%)
Depattment of Speech Education 1 (4%)
Department of Creative Arts 1 (4%)
Departrilept of Speech and Performing Arts 1 (4%)

, I.
2. Whit is t4e exact title of your position with that

departmenr

Chairman 11 (46%)
Chairperson 4 (17%)
Director 3 (13%)
Chair 1 (4%)
Acting Chair 1 (4%)
Acting Chairperson 1 (4%1*
Coordinator 1 (4%)
Professor 1 (4%)
No Response 1 (4%)

f.

3. What is the number of full time.teaching faculty in your
department?

A. 'Under 3 persons 3 (13%)
B. From 3 to 6 persons 8*(33%)
C. From 7 to 9 15ersons 2 (8%)
D. From 10 to 15 persons 4 (17%)
E. More than 15 persons 7 (29%)

. Has your department offered any workshops or seminars
on communication skills for public school teachers in
the last two years?

A. No 21 (88%) B. Yes 3 (13%)
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Questions 5 through 12 apply to only deftrtments offering
workshops or seminars on communication skills for public
school teachers A the last two years?

5. How many minars or workshops an communication skills
,

for publ'c,school teacherd has your department offered
' in'the l at two year's?

A. One workshop 0
B. Two workshops 1 (4%)
C. Three workshops 0
D.- Four or more workshops 2 (8%)

No Response 21 (88%)

6, Where were the workshops or seminars held? (22 no respon'ses
cr 92%)

Respondents (2 or 8%) noted:

.A. Public schools ,

B. College or university campuses
C. Nursery school

4/hat was the topic or general content area of each of
the workshops or seminars? (3 responses or 12%; 21
no responses or 88%)

8. How many studepts were enrolled in each course and how
many of those irtudents were full time teacher:: during
the time of the course offering?

Topic or Content Area Enrollment Number
Teachers

NR

IP%

of Workshop Total

Basic ComMunication Skills, 30

'Communication tt Curricul r
Design.c 9

Teaching,Performance CourseS
!in.Speech 11

Communication in the
Elementary School 40

Discipline as Relationship
Building 120

Communication for the
ClasSroom Teacher 1, 30

2

4

30

120

30

Was the workshop or seminar enr011ment limited to any
epecific number of students?

All responded no.
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1 . Did you turn prospective students away fram the seminarp
or workshops? or

All responded no.

11. Have any of these-seminars or workshops been required'
of students as'Part of the college/school/department
of education at yoUr university or college entitlement
for teaching certificate process?

One,respondent replied yes; otherd no.

Question 12 is intentionally omitted, as it was included only

As a.means ofildentifYing workshop instructors should fUrther
'reference be required.

15. there,presently a- demand for a seminar or workshop
n communication skills for Tblic school teachers?

A. No 11 (46%) B. Yes 4 07%) C. No Response 9 (37%),

14. Is tttere a full time faculty member(s) speciali g in
communication education in your department?

A. No 13 (54%)
.

B. -Yes (1 faculty membe'r) 6 (25%)
)4

/ C. Yes (2 faculty members) 3 (13%)
D. Yes (3 faculty members) 0

E. Yes (4 or more faculty members) 1 (4%).
No Response 1 (4%)

1 . Is a course(s) in,communication education regularli

,.
offered in your'department's teachihgedchedule?

., A. No 11 (46%) B. Yes 13 (54%) ...*\N

,

.d

1 . If you answered "yes" tO question 15,*what is the name

of that course(s)? ;

t

Number of

Course Ca egoried Times Referenced

Speech CommUnicatiOn Education graduate) 2
_

'Teaching Of Speech 4

Teaching Speech (Elementary) , 3

Teaching Speech (Secondary) 5

Speech Activities (Secondary) 2

Otho.r, special topics 2

*Unless otherwise ndted, all percentages are based on the

total numter of survey respondents (24). All, percentages

are rounded-off to the nearest half of a percentage point;
Thus,,some questions reflest a total percentage of either

99% Of 101% rather than 100%.
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COMMUNICATION EDUCATION QUESTIONNAIRE RESULTS t
(Public School Administrators)

-
what is ,the exact title of_your position With the school
district?'

Superintendent 70 .(91%)
ASsistant SUperintendent 1 (1%)
SuPerintandent and Principal 4 (5%)
Superintendent and Teacher 1 (1%)
CUrriculum Coordinator 1 (I%)

2. What level(s) of education is included in your Jschool
district?

A. Elementary (K-8) Only 35 (45%)
B. Secondary (9-12) Only 11 (14%)
C. Unit Combination'(K-12) 31 (40%)

4. Have any teachers in your school district attended a
WorkshoP(s) or seminar(s) on communication skills in
the past two years?

- A. No 56 (73%)
B. Yes, 1 workshop 6 (8%)
C. Yes, 2 workthops 5 (6%)
D. Yes, 3 workshOps '3 (4%)
E. Yes, More than 3 workshops 3 (4%)

No Response 4 (5%)

Questions 5 through 9 apply only to school districts with a
teacher(s) attending a worlshop on communication skills in
the past two years. While 17 respondents replied that one
or more teachers had attended a workShoc(s) during the past
two years, only 16 administrators proviaed-specific
information about those workshops in questions $ through 7.
Thus percentages in questions 5 through 7 ate bated on the
reporting population of 16 respondents.

5. Where was the workshop(s) or seminar( ) held?

A. A school dietrict 7 (44%)
B. A college or university 4 (25%)
C. A community college, 1 (6%)
D. Other 4 (25%)

Mt. Vernon Conference; State-Regional professional
Associations

What is the number of full time
your school distridt?

A. Under-20 teachers 30 (39%)

teachers employed by

B. From 20-to 49 teachers 22 (29%)
C. From 50 to 75 teachers 13 (17%)
D. From

"From
76 to 100 teachers 3 (4%)

E. 100 to 125 teachers 5 (6%)
F. More than1125 teachers 4 (5%)
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ork shop( s )?

A. A school district 2 (13)
B. A .collee or university 1 (6%)
C. A community c011ege 1 (6%)

q D. Illinois State Board of Education 5 (31%)
E. Other 7 (44%)

Southern Illinois University and Special Education
Cooperative; County Workshop; Grant from SIESC;
Southern Illinois Reading Council; Mt. Vernon'
Conference; and Industrial Training Division

How many teachers attended the workshop(s) or seminar(s)?'

A. 5 or fewei. teachers 11 (69%)
B. From 6 to 11 teachers 1 (6%)
IC. From 12 to 17 teachers 2 (13%)
D. 18 or more teachers 2 (13%)

8. What was the topic(s) of the seminar( ) or workshop(s)?

Topics of Workshops

Reading
Personal Responsibility for Individual Development
Communication' Skills . r

Teacher Effectiveness Training
Responsibility in Education
Single Parent Families
Journalism
English/Problems in Teaching English

If the seminar(s) or'workshop(s) was offered by a college
or university, please specify the name ,of the institution
(s) and its spolsoring department(s).

Institution bepartment

Southern Illinois University College of Communication;
at Carbondale Eng4:ish; Special Education
Southern Illinois University
at Edwardsville Art

McKendree College Special Education

Olney Central College ComMUnication
Division

10. Are you willing to provide release time for teachers to
attend a workshop .or seminar on communication skills?

1 One day a'week per 'semester 7 .(9%)
2 Up to3 dayS per semester 2 (3%)
3 Between 4 and 6 daya per week 2 (3%) - Mean Responsei_j_.234 Up to 3 days pet year 42 (55%)
5 No Telease time 17 (22%)

NO ResPonse 7 '(9%)

57
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Are you willing to provide financial reimbursement-for ,

teachers who attend such a seminar or Workshop?

*1 :NOrcimburocment '17 (22%)
2 No cash reimbursement

but pi-ovide paid release time
3 Partial reimbursement for

overall expenses 19 (25%)
L. Reimbursement for tuition but

not, for lodging or travel 4 (5%)
5 COmplete, reimbursement for

travel, lodging and tuition 13 (17%)
,No Response .7 (9%)

-12. What i the total number of:teachers in your district
that y6cluestimate' might-attend such a seminar, if such
a workshop were available without time or enrollment
restriction?

A. No teachers 7 (9%)
B. From 1 to 5 teachers 43 (56%)
C. From 6 to 11 teachers 5 (6%)
D. From 12 to 17 teachers 0
E. 18 or more teachers '4 (5%)

No Response 18 (23%)

17 (22%) Mean Response: 2.7

1 . Woilld you consider requiring participation of teachers
in your district for a seminar or workshop on
communication skillS?

1 Would definitely no require 29 (38%)
2 Would probably not i-equire 25 (32%)
3 Neutral 9 (12%)
L. Would consider requiring 10 (1
5 Would require participation 0

No Response 5 (6%)

14. What problems have,you observed or discerned with
existing teacher workshops or seminars?

Mean Response:

15. What problems do you believe might be encountered with
a workshop or seminar on communication skills for public
school teachers? .

Questions 14 and 15 have been consolidated, since most respond-
ents merely noted "See number 14" as a reply for question 15.
Many administrators'identified more than one item, thus
percentages are based on the total number of responses (122).

A. 'Too expensive 26 (21%)
B. Too distant (geographically) ,33 (27%)
C. Inconveniently scheduled 32 (26%)
D. Inappropriate topics 21 (17%)
E. Others 10 (8%)

Lack practicality for school districts; Difficult
to find the time; Availability of substitute
teachers; quality of substitute teachers;

58
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Ineffective substitutes.; 'and little interebt.

14.o ResPOnse . 7 (9%) ReRponripnt'N (91%).

:*All percentages', unless otherwise noted, are based on the
total numbet of survey respondents- (77). All percentages
are rounded-offltothe nearest half of a percentage point.Thus, soMe quest-iqu'reflect a total percentage. of either99% 'or 101% as opposedto 100%.


