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‘ Communication and Education: A-ClosekRelationshiQ

Communication has been associated with education
throughout hlstory from Qulntlllan to Dewey.i; Theeimportahce

of thls a55001atlon contlnues to grow, heightened by modern

research and }1terature.2, Berlo cons1ders learning and

™~

communication as similar and complementary processes. >

«;WParcellSJ;Cardona+wandwKleinau'cohtend.thatuallnhumanlbeings.M_Mm,

are educated through eggerience with 6thers and other things
in the world. Thus, when interaction exists through an *
. interchange of verbal and/or nonverbalbcommunication.between .

oneself and another or another thing, a relationship is
n

established and 1earn1ng occurs resultlng in education.
Clearly this suggests the centrality of communlcatlon as a
,fundamental methodolpgy of education. Lynn claims that -
rcohtemoorary educational literature generally agrees that
,the essence of‘tea/ching.isicommuﬁication;"5 therefore,“

I 1

communlcatlon ig essentlal in teaching.

Classroom Teachers as Effective Communicators:
A Historical Perspective on Their Preparation

Y

Speechrcommunicetofs and educgtors have historically
focused only limited attentlon‘on the preparatlon of non—
speech teachers as effective classroom communlcators through
pre - serv1ce or in- serv1ce tra1n1ng.6 Two dlssertatlons

focus on the -pre- and post-baccalaureate development of

communication instruction for public school teachers.

1
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'Anderson surueyed]b58 National Council on Accreditation of
Teacher Education (NCATE) accredited undergraduate colleges
in 1970 while Lynn surveyed 300 NCATE accredited graduate T
lunivers1ties invﬁb7b 7 Anderson found that 122 institutions
(27%) offgred one or more/undergraduate speech communication

courses des1gned\for tedcher trainees and only 19.schools (4%)

»

l: ___required. such aicpurSewof‘teacher;education students.8 Lynn —
reported that 105 institutions (35%) offered one or more

graduate courses involving classroom communication for
‘ »

practicing teachers.9 Both studies show that the development K

- A
[

of commun1cat10n courses for teachers is\a relatively new

phenomena with the greatest_growth occurring since 1965,

This lack of substantial course implementdtion prior. to 1965

t

does not supplant a documented interest and concern over the
years for the concept of: speech training for all elementary
and secondary school teachers.

The need for teacher training 'in communication: first
emphasizing just speech (oral‘communication) and later
vadding other dimensions of communication, is obVious through
a historical examination of communication education literature.11
First, Rousseau revealed the inadequacy of speech training

for public school teachers in 1922,12

‘and numerous appeals ‘}‘
advocating the training of all teachers in speech and
communication skills follo\v!ed.13 Second, research since 1930
indicatés-the need for communication preparation of teachers,

Third, efforts by the Speech Communication Association
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consistentiy emphasize the importance of‘communication in
teaching.15 The significance’of communication for teaching -
is, then? génerally acknoWledged by experts and academicians.
Régardless of‘the recognition of the importance
_conmunication plays in teaching.'only‘minimal,progress in
'commundcation training of non—speech teachers has been
“achieyed through teacher education prograhs.17 This
situation is largely the result of increasingly limited
budgets in schools of educationT\overloaded course requirerbv
,ments,in teacher preparation programs, and the una;ailability
~of staff-line.positionS'in teacher education departments |
for faculty members spec1a11z1ng 1n communlcatlon educatlon..
The development of currlcula in teacher educatlon programs
- to prepare communlcatlon competent teachers is llkely an
“unachjevable task based on the ‘abundance of lnh}bltory ,
factors., Howevér; the'in—service training of non-speeth,
publlc school teachers 1n,commun1catlon skills appears as
an attractlve and feas1b1e alternatlve to pre service course-
hwork. Such communlcatlon preparatlon would not‘only allow )

for the diverse needs of teachers while insuring irstruction

in certain essential skills, but would also provide an’  ,

16

v

18

attractive financial flexibility through the use of district

workshops or converences, conveniently scheduled and offering

opt;onal graduat/ﬂg{edlt. This could be entlclng as well as

“flscally expedient for both publlc.school admlnlstrators and f

teachers.

©




Purpose

~ e

There is no research on post-baccalaureate, communication

workshops in Illinois available,19° Thus a survey was conduct--
ed to determine the feasibility and availability of inf.
service communication workshops for Illinois elementary
and secondary school teachers. Specifically. fhe research -
questions include: “ |
1, Whatois the interest and demand (willingness to
dake thefnecessary sacrifices) of public school

administrators in c0mmunication skill workshops

“  for Iliineis elementary and secondary school
-teachers° What type of workshops have, teachers_

-

“attended 1n the past?
2. .What, if any. 1nst1tut1ons in Illin01s have offer-
ed communicatiOn skill wprkshops for'non—speech.
public school teachers? What type of workshops |
have been offered-and.how have they peen accepte§?~
The purpose of this paper is to identify the status
of, establish a need for, and propose an approach to

!

1mplement1ng communication workshops for profess10nal

edugators 1n IllinOis public schools: the preparatlon of

-

§ .
non-speech teachers as effective classroom,communicators;

Method and Procedure

v %

A descriptive-statistical method utilizing a systematic




-4

7 5
process of inquiry’and a survey technique served as the
basis of this research project.20 Two surveys were cooducted
to obtain infermation regaroiog in-service communication’
workshops for Illinois public schoocl teachers from An

administrative perspective. Follow1ng receipt of re ponses

21

from a pilot study distributed in early Nay of 1982. two

'separate questionnaires were mailed to communication
department heads at institutions of hiéher learning and

public school district administrators (See Appendix A, p. 40O,

and Appendix B, p.43, for sample'instruments-and introductory

22
letters used 4n the surveys. ). ’

< First, commj%h@ation departmental administrators (i.e.,

usually chairmar or chairperson) at Illinois colleges and

IR —

Y

universities (n = 58) were identified and questioned to
‘ ) .

determine‘the availability of in-service communication

‘workshops (See Appendix C, p L6, for specific responses ). 23

. Twenty-four administrators replled for a response rate of
b1, Seoond. administrators (i.e., superintendents) from
the 1, OlZ-IlLinois poblic school districts Were identified
and polled to ascertain the feas1b111ty of in-service
communication workshops (See Appendix D, p U9 for specific
responses.)tzu The sample (n = 174) of district super-:
intendents represented the southern third of the state of
Illinois. This was established by extending'a line from

’

the eastérn»border'Of I1linois at Robinson across the state

to the western border at Alton.25 Seventy-seven administra-
h , v“ ! N
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tors responded for a return rate of W%,

3

¥

Results of the bepartmental_AdministratOrs' Survey.

» ! L

Background Informg}&qn 26 Respondents are adm1n1strators

of fa department respons1b1 _for communication.currioulum and
instruction in their~respective Illinois university or‘college.
,Eighteen departments or divisions (75%)vh%:e‘either the term
speech or oommunication or both in their title. The remain-
" ing departments orfdivisions.(é or 25%) are titled Humanities,.

Fine Arts, or Creatlve Arts. Nost departmental admlnlstrators

1

_1dent1f1ed themselves as holdlng a t1t1e of chalrman, cha1r-

%

person, or a der1vat1ve of those titles (18 or 75%). Whlle

the remaining respondents»Qé or 21%) hold a variety of

[

academic.titles, e.g. direc¥or, coordinatog.‘andiprofessor.
: T e i

Communication Workshops Offereduf&r Teachers.'27 Twenty-

Rt

‘ one department administrators (88%) repart that no workshops

or seminars on communication skills. were \offered for public

school teachers in the last two years. Elgven administrators
\-(Qé%) believe that there is presently no demand for' a WOrk-'
\ shop in communication skills for non-speech teachers, while
u chalrpersons (17%) acknowledge a demand and.9 respondents
37%) offer no response or 1nd1cate uncerta1nt§ !
Threellnstltutlons (13%) of fered communicatlon Workshops'
during the past two.yeaﬂs.' These workshops were well attended
(240 enrollees) by both puBlic»school teachers (178 enrollees)

and studentg in teacher education programs (62 enrollees).

A

L4




e ' . 7
< ' '
No enrollment limitations or restrictions were place on ‘any
of the workshops and.no individuals desiring to attend were

N

turned away. . Workshops were held in public and nursery

schools and on college and univers1ty campuses. All topics

i
-

concerned communication SklllS and ranged from curricular
‘design to discipline ip the building of relationships.

Communication Education: Faculty and Curr1cu1um.28 |

‘Thirteen of the responding departments are staffed with
faculty numbering less than ten pers0ns; 4 departments (17%) -
employ between_}en and fifteen faculty; and, 7 departments
.(29%) are staffed with sixteen or more faculty members. Of
these. communication department staffs, 6 (?5%) employ one
faculty member specializing .in-communication education, but
only 4 departments have two or more communication‘education‘
specialrsts.' Thirteen departments (54%) employ no faculty

a e

member specializing in communication education. Many *
departments (11 or 46%) offer no communication education
course in their regular class schedule; however, 13 depart-

ments (S4%) regularly schedule a course in communication
.t '

education. These courses are predominantly methods c1asses'~'

for the teaching of speech at the elementary or secndary

school level w1th some secondary actiVity courses also

‘'scheduled. Only 2 departments offer graduate courses in:
. {

communication education.

Interpreting the Departmental Administrators' sSyrvey

4

, ‘ﬁost college and university departments responsible .for =




the'instruction of commun&catioﬁ in Illinois clearly indicate

such accountabillty through their tltles. Any emph351s on
‘communlcatlon educatlon appears to be: burrled within many‘
departmenps as an attempt to provide only those courses
essentiallfor the certification of secondary school speech «~
teaching majors.: This is also reflected through the titles

of communication education courses offered regularly in the
class schedule. These are primari;y methods-of activity
courses for high school speech teachérs. Facclty members

_ specializing in communication'education.ngpbsenf a very

small poftion of the communication department or division | .
staff. Again, this suggcsts that the focus of communication
education in Illinois colleges and universities is,‘prédomihant-

&

1y, limited to the preparation of secondary schocl speecﬁ

¥

';eachérs‘ . v v )
The‘spcech teacher-preparatiOn approach to communication
educatlon in a time of declining teacher education -enroll -
ments is among the major contributlng factors for the neglect
of communicati m 1nstruct;on for'non—speech teachers. While
few communication departmental administrators acknowledge a 4
demand for im-service feécher workshops on communication skillé.
such an attitude may be ﬁqre indicative of éttcmpts to main-
'taic status quolspeech education than an accurate reflection
of pubiic*gchool needs. It seems dnlikely'that many
communication department-chairpersons are in contact with

¢

public school administrators or teachers on a regular basis

¥

a




and even more unlikely that their attitude reflects an

Aunébrst@nding ‘of elementafy and secondary school commun-
ication nee@s. | . o
B ‘ 'Iq addition to the more traditional college and
univgfsify campus locations in which some workshops wefe‘
offered, many were conducted in public aﬁd ndrsery,schools,
'This'refiécts a'ﬁeWrapproach'to communicatioﬁ_instructipn:-
,; bping}pg_the course to the students ra?her thén the students

¥

to the ¢oufse. Assuming the success of this method seems

warranted, based on the numbervof‘tedcﬁers enrolled in these

!’

] workshops. ‘The diversity of tdpics offered in the communi-

g ! cation workshops implies fhat a flexibilify of content to
meet thé unique néeds of different teaching situations and
different teachers contribdted to the success of .these
workshops. The fact that the efforfs of only 3 departments

T offering workshops dyring the past twovyearsvaccount'for?

178 enroliees seems ‘evidence enough of elementary and

secondary educator ﬁ%terest.

&
' ' 3

'Results of the Public School Administrators' Survey

Background Ihformation.29 Respondents are Illinois

school district administrators who identified themselves
predominant1y as'ﬁuperintendents (76 or 99%). Surveyed
admﬁqistpatofs represent=gra2?s kindgrgarten’through eight

o in elementary schpol,districté (35 or 45%) and grades kinder-

garten through twelve in unit school districts (gl or L40%),
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while only 11 superintendeﬁxs (14%) are agents for grddes
nine through‘%welve in secondary school districts. MNost
public school districts (52 or 68%)‘empioy 1ess:than fifty
teaohers and only 25 districts (32%) employ fifty or more

teachers.

t

Communlcat1on Workshops Offered for Teachers. . Fliﬁ%~

six superlntendents (73%). report that no teachers in their
school district attended .workshops on comanlcatlonrskllls

within the past two years. However, 17 districts (22%)

have teachersvwho attended one or more communication york-‘ |

shops and, of those dlstrlcts. 11 (69%) -sent five or fewer

teachers.31 Most of these workshops (7 or uu%) were held
p
within a school district; 5 (31%) were workshops offered
at a college or university; and, 4 workshops (25%) were
N ‘

heid at other'ﬂocétions, e.g..&oohferences of different
professional associations in vgribus citites. ~

Communication workshops were sizysored by a variety
of sources, including: 1) professional orgahizations

cooperating with colleges or public.school dlstrlcts (7 .

workshops or 4u4%); 2) ‘the Illlnois State Board of Eduoation '

2

(5 or 31%); 3) colleges and’universities (2 or 12%); and, 4)

individual school districts (2 or 13%). Workshop topics
cancerned communication skills and ranged from teacher
effectlveness training to readlng. VSbuthern Illinois

University at Carbondale and Edwa: s%ille, McKendree¢

P -
\ "




College, and Olney Central Oollege ‘were 1dent1f1ed as

s

' sponSorlng 1nst1tutlons offering communlcatlon workshops. ;

,\._.

Interest Demand, and Condltlons Favorlng‘Communlcatlon o

Workshop 32“ Forty two,superlntendents (55%) express a f T h;; '
w1lllngness'to release teachers up to 3 days per school year .
s v ; .
~to attend a communlcatlon workshop, 17 adm1n1strators (22%)

' boow o~

st1pulate no release tlme- and 11 s1gn1fy agre?ment | s

g releasé teachers from four days a: semes er to one day a-

3

week per semester._ Most d1str1ct adm1n1strators (53 or 69%)'€"
\ Y L
favor prov1d1ng teachérs w1th some type of relmbursement for :2/

. the1r attendance at a workshop from partlal expenses or’pald
’ N

release time to complete expenses~ whlle only 17 super1nten-f};

dents (22%) would offer no relmbursemen% at all., _ ‘ A
Many school admlnlstrators ‘would not (29}$r 38%) ok .:y;

probably would not (25 or 32%) requlre teacher partlclpatlon '

1

1n a communlcatlon workshop and Just 10 superlntendents'(EB%

} 3 N

wou}d cons1der requlrlng teacher part1c1pat10n.’ Forty-three

3 1

admlnlstrators (56%) estlmate that up to flve teachers from '-‘;7}1
each d1str1ct would part1c1pate in: such a workshop, WhllE»
only 9 superlntendents (11%) calculated teacher workshop . é/> .
attendance fﬂgﬁ each d1str1ct at more than flve 1nd1v1dua1s.‘

| Admlnlstrators 1dent1fy problems encountered w1tﬁ-teacher

L)
) workshops~as-v 1) too d1stant geographlcally (33 or 27%),

A

2) 1nconven1ently scheduled (32 or 26%); 3) too expens1ve

". (26 or 21%); 4) appropriate topics (21 or 17%); and, 5)

¥ . . . L
L . . ] .
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“

partlcgpatlon is’ of partlcular ;nterest. ThlS is s1gn1f1cant

' 12.,

other d1ff1cu1t1es (10 or. 8%). e, g.. not pract1ca1 lack

 of free t1me. and ava11ab111ty and quality of substltute

v
]

_teachers.','f o e : o S

t‘interpreting the qulic,Schooledministrators' Survey

R Y
x
~ -

Whlle most publlc school d1str1cts in Illln01s report

y'ﬁ,no teacher partlclpatlon in commun1cat10n workshops durlng

',the past/two years. the fact that 17 d1strlcts .note teacher lg,;

»

| 51nce no lobbyxng p01nt of departure prov1d1ng COhSOlldathn('
and central organlzatlon for these workshops has exlsted or
- does ex1st« ThlS suggests that many of the communicatlon

‘workshops were the result of 1nd1v1dua1 teacher 1n1t1at1ve

or speclflc school efforts w1th mere cooperatlon of profe551on-
al- organlzaflons upon 1nv1tat10n. Th1s awareness of need
for communlcatlon 1nstructlon of elementary and secondary

sChool teachers is most encouraglng as a'movement:toward

'strengthenlng the quallty of publlc educatlon. The

d1ver51ty of workshop top1cs meetlng the unique needs of

dlfferent teachers in d1fferent 51tuat10ns,'1n add;t;on to

e

the notlon‘of brlnglng the workshopsto the teacher»are

v‘important'ingredients in . extending higher'education

_opportunlty & Those who otherw1se might be neglected.

Most school dlstrlct admlnlstrators dlsplay a w1111ngness

~ to.grant reasonaB}e amounts of release t1me ‘and provide some

-~

type of relmbursement for expenses o teachers attendlng a
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communication Workshopn_ Superintende?ts are reluctant to

requlre teacher part1c1patlon and estimate that as many as‘

L]

flve t(é?aers per d1str1ct mlght attend a workshop These
_respons s present a foavorable plcture for the- feas1b111ty
. of publlc school teacher communlcatlon workshops. However,_

compl catlons are suggested by superlntendents. Regardlng

S

problems encountered 1n veacher workshops, adm1n1strators

#

belleve that 1t 1s essentlal that workshops be f1nanc1ally

expedlent, geographlcally acces51ble, top1cally appropr1ate,
‘-and convenlently scheduled Thus, whlle 1nterest 1s apparent
'_and cooperatlon is 1mp11ed a commun1cat10n workshop w1ll '

»

be evaluated not only by . its effect on teachlng but also

be spec1f1ed crrterla for the workshop s1tuat10n and -g;*."
'presentatlon itself. Iﬁ other words, there is no'blaﬁket
endorsement of the commun1cat10n Workshop concept bx publlc
school superlntendents.‘ Rather, they~exerclsega cautlous .
recept1V1ty.toward workshpps on communlcatlon SklllS for

"elementary and secondary schoél non- speech teachers.:

- a . T
o 'ﬁx_ 4

Pennsylvanla State Un1ver51ty s Teacher WorkshopﬁProgram-
A Model for the Communication Instructlon of Public :
‘School Educators .

. Y L . |
The Department of'gpeech at Pennsylvania State Universib%

received a grant from the U.S. Office of Education in 1966 to
develop an in-service training program for non-speech

teachers that would enhance classroom communication

33

‘competence. This program is offered throughout the -
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commonwealth of'ﬁennsylvania and has met with'enthusiastic-
success in terms of both teacherrworkshop participation
andjacknow1edged enhancement of classroom teaching effective-'
ness.3“, Program enrollment is a_séoryldf tremendousigrow%h
and expansion. In the first two:years'of‘existence, 3, 500
teachers were enrolled and today the program has reached
more than 6, 000 Pennsylvania edUcators 35

The benefit of this type of program to e1ementary and
secondary scheol teachefs is summarized by Dauria, Bluman,_

and Rhodes as one of communicationvgrowth_and developmentr

from a. two-fold perspectiveu ' . .
Teachers in all disc1p11nes can benefit from learn-
"ing principles and skills of effective communication.
Since communication is an, essential part of teaching.
it was assumed that 1mprov1ng a teacher's communi- '
cation would in turn improve_his or her teaching....
Few teachers {in the program] thought about problems
in their teaching from a communication point of view.

The Teacher Workshop Program gave the teachers an

, opportunity to focus on the commuﬁication variables

~_ in the teaching transaction....We applied our under-
standing of communication to teacher-student class- _
room interaction. In doing so, teachers were encour--
aged to view teaching from a “vdual perspective,"
yanalyzing the sources and consdquences of their own
behavior as well as the behav10r of their students. 36

Workshops in this program are of fered based upon
careful con51deration of many factors which generate goals’
such’asziii) minimiaing travel time and expense for course.
instructors; 2) maximizing convenience for the attending
teachers; and, 3) guaranteeing sufficient’instruotionalv
time for a comprehensive scrufiny of concepts and their'

application to teacher experiences.37 Instructors from
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Pehnsylvania§State University travel throughout- the .
) ' ‘ ‘ ‘ ‘ . !
- commonwealth and ‘the workshops are held in various’ locations

'accessible'to the enrolled teachers. Courses are’offered

in anvall—day workshop format oni 5‘consecutive Saturdays
: L ey
durlng the regular school’ year, This insures few scheduling “423

cOnfllcts (as mlght be encountered during tbe ‘summer months
due to vacatlons or during the academ1c year on school days).
e11m1nates the.needlfor the use of substitute teachers. and ’
: maintains‘uhinterruptea'instrdction‘from the regular teacher
in pubiic school classrooms..'Thg result is teacher and
administrator support, enthusiagm, ahd cooperati?on.38 "
Threelseparate'courses.covering aigferent aspects of
communication for graduate credit are offéred as'part-of_

1

Pennsy1vania State.UniVersity's Workshop Program."Aii'ofr~

K

the workshops requlre that teacher enrollees apply theoret1ca1

1nformatlon to the1r own classroom teaohlng situatlons. First,

»

'The;Development of Communlcat;ve Behavior 'in Children is a

cdurse»designed for pre-school and early childhood educators
which explores~child communication development behaviors inf
relationship to the classroom situation. Second, The Use

of Oral Communication 1n the Classroom is most approprlate

for those ‘teachers whose students have a basic ma&tery of
language skills, This course introduces teachers to the
classroom cohmunication_process and presents various
communication instructiohal methods which are applied in

the classroom, Third, Teacher Use of Interpersonal Communi-

cation in the ClassroOm allows teachers to expiore class-

4" o : .y
, 17




~and language deyvelopment in children.

public school teaching.

16
communication processes and relationships based on their own

B .

'classroom commUnicatipn behavior. 39 Thus, phe,overall program

concerns communication competence and stresses ,lassroom

communication processes and interperSOnal communication,

e

a
ot

The Pennsylvania State University Communication Workshop

Programvservesias an ‘excellent model for a'statewide effort
to éstablish a series of graduate credit generating, in-
service‘workshops for'nonfspeech, elementary“and secondary
school " teachers.and increase communication competence in

@

The program is financially solvent,

«conveniently scheduled, topically relevant, enthusiastically

L1

accepted, and evaluated as effective.

The Challenge of Teaching Communication Competence: !

Implicatlions for Illinois Zducators

¥

Nquist and Booth outline the increas1ngly complex .
process of classroom communication as; p051ng new challenges
for public school teachers. .

Communication in educational environments is a
complex process which requires of the teacher
"knowledge of basic communication principles and
theories as well as competency in communicating
to achieve various purposes in a variety of con-
texts. The interactive nature of contemporary
classrooms and the visually-oriented, active,
and challenging students of today pose fpr the
teacher unique communication challenges.42

‘ oy . ,

While prospective' téachers may have an opportunity to

"receive communication instruction as part of their-pre-

15
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_ service traihihg, elgmeﬂtary and secondarjiséhool teachers
dolnot‘gnjoy thié educétional advantagg. Most in-service
teachers are unlikely to oﬁtain any post-baccalaureate
instruction in commﬁnicatioh. unlesg it is offered through
workshops. The importahce-of communicépion;in teabhing is

apparent baséd on recent research. Thus, its instruction

!

for both pre-service and in-service teachers is acknowledged

¢

as significant. However, this paper's concern is to
encourage the use of workshops for in-service teachers.

The Joint Education Committee for the Illinois Board

, L)

. . ' , b | . )
of Higher £ducation and the Illinois State Board of Education,
notes that "more extensive and well-planned professional
deVelopment programs are needed by ail teachers, begiQQing

b
and experienced.” 3 Such sentiments are echoed by the

Pl

Speech and Theatre Curriculum Coordinator for the State

Boérd of Educétion. but few communication workshops have

been attempted“in Illinois. " A listing of communication
education consultants is maintained by the State Board of-

Education and referrals are made upon receipt of o reQUeét
"

for a workshop by ‘2 school district. ¥4 , )

H

The Speech Communication Ass&piation as well as leading

N ]
speech communication and education experts continue to advocate
the importance of communication training for public school

teachers. Workshop‘pﬁﬁgrams on communication. such as the
one at PennsyIQania State Univefsity. providé evidence of

teacher 'and administrator receptivity in addition to enhancing

© 1y
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the quality of te(_aching.u5 However, the Illinois Speech and

-

. Theatre Association has taken'no §fance or actionlpﬁ this

-

issue and many Illinois college and university departments

46

of commﬁnication a1so avoid the issue, Apparently, these
" institutions are more concerned with perpetuating tradigionai
_épeech education'(prepafing secondary school speech teachers).
The number of faculty specializipg‘ig(communication education
are limited, just as courses in that‘érea°are usually“
PR .
restricted to secondary échoblyspeechiénd ;parihgly écheduled;
This occurs despite declining teacher{édGcatioh program

r

enrollments and threatening high schoolfteacher retrenchment.

, : | Communication department administrators'ekpress oﬁly;minimal
' interest in providing in-service teéchers-with pasic
comhunication skills~--an é%fitude whigh deéfacts from the oot
quality of public educagion. L -
Within the limited conStraints of .certain criteria4u7
I11linois school district administratorg support the concept
%of communication training for public school teachers. Super-
intendents are not interesfed in requiring workshop
& _participation} However, many administrators estimate that
as ﬁany as fiQe teachers from each district might attehd
:such a woryshop and most agreeﬂto furnish'ét least paftial'
reimbursemené for teacher expenses. This indicates an
atmosphere of cautious receptivity which, through careful
planning and implementation, is appropriate for introéducing

%

~ communication workshdps to Illinois. Strengthening the

¢

Q ‘. f (
ERIC | <y
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case stiil;further.lthe 3wlllinois higher eéucation institu-
tions which report offériné”workéhops for teachers indicate
High coﬁrse enrollments. » . o
The Illingis State Board of Zducation in gooperatibn

with t Illinois Speech and»Theatre'Association has produced

a bpoklet, Basic Oral Communication Skills: A Program

Seqﬁence for ‘Illinois.u8 This document applies earlier

competency research as communication skills appropriate
for studént achievement from pre-kindergarten through
secondary levels.49 The pedégogical application is for
teé&hers~to use these communication. competencies to structure
instructioﬁal methods and learning experiences which facilitate
commﬁnication developmeﬁt and enhance education. This list;hg
of cdmmuniéatiqn skills is an excellent tool’to assist in
preparing teachers as more effective communicators, just as
many other, up-to-date resources are also available and
appropriate for_communication,worksndps. 50 .

A challenge to the-Illinois Speech and Theatre Association
to take the lead by providing direction toward achieving
communicaﬁion‘competence in public school teaching is in
order., Efforts in this direction will enhance the quality
of elementary and secondéry,school education in Illinois. .
Suqh'a challengé, though;'mdst be extended to other groups:

" the State Board of Educationj secondary school speech teachers; '

and, college and university comMunication departments. The

current availability of communication workshops is minimal
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> but the feasibility of offering w?rkthps is very good. A
cooperative effort between these ggoups cou1d produce an _
effective workshop program~on a;statewide basis. Workshops,
based'6;,the Pennsylvanig.State University model, would be
cost'egficient. conveniently‘§chedu1ed, geographically .
accessible, topicaliy relevant, and result in an inéreageq,
quality of teaching. An I11iAois Communication Workshbp
Program could not only provide credit generating, graduate
courses for elementary and‘secondary school teachers, bdt
also serve simultaneouély as a district;wide'public school
teacher workshop. | | - - s

-

First, the Illinois Speech and Theatre Asgociation

should ser;e as a planning agent prepaiing a variety of
Workéhop moéels fepresepting different aspects of communi-
cation in different teathing sitﬁationé. Second, thé State -
Board of Education .would cover the workshopvénstructor's
transportation and lodging expenses and serve -as the
bcéordinating agency for the program. The Boarg would refer,
schoél‘district reqﬁests for workshops to the college or
university communication department ldéatéd.élosest 'to the
requesting‘district.  bhird,’the commun}cation department
skpuld afrange'workshop details directly w%th the school
district and assign a facufty member or members as instructor

[

(s). Each workéhop would be offered both as a course for

graduate credit and as a districtwide workshop simultaneously.

Thus all teachers Would be encouraged to attend and gain

7

communication skills through the workshop, while those /

22
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" teachers desiring graduate credit enroll in the workshop as-™.

‘a course through the conducting dollege” oY university.

Divers1ty of educational s1tuations may dictate that a
series,of orkshgps be ‘offered in each school d1strict to
meet particular teaching needs. Fourth; secondary speech

teachers in the requesting school district should assist in

«coordinating workshop activities, identifying distfict

-communication needs, and specifying workshop content. Finally.
a cooperative effort an the part of all groups and lnlelduals

in promoting the concept of communication workshops lS,
. o . - i . . / : ’
imperative for the success of this movement.
1 §
The call is now for a new movement of commé/icatlon

education in Il1linois, expanding the boundaries beyond’ the
training of speech teachers to the - prepar

¥
teachers as effective communicators. Thi

goal for speech communication higher educators as instructors

oflinstructors. prOViding.teachers with the skiils necessary

to, encourage elementary and secondary“schpol students to -
\

achieve communicatiox competence. The inevitable result

(to society'oy~QSSist1ng in ¢hild '

[ '

development and producing effectively functioning indiViduals

'would be beneficial

. 51

‘who are capable of.coping w1th one another 1n a complex world

4
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-,

‘Relationships between education and communication have
been established throughout'histofy‘by many echolars frg;}i‘i
both areas. For example, Quintilian?associated the-rhetor-
ical aspect of communication with eqocation in the first
century A.D., while Dewey's concept&of shared experience as
‘communication}is of paremount impogtance in his twentieth

”centory philosophy of edocation. See James Gouinlock.

~ John Dewey's Philosophy of Value (New Yorkz Humsnities E&NK.
Press, 1972), pp. 258-263; and, Frederick M Wheelock, '

Qunitiliah as Edueator (New York: Twayne, 1974).

EYS

2 Por example Larry L. ‘Barker. ed., Communication in

the)Classroom<zEnglewood Cliffs. New Jerseyz Prentice-Hall,

' 1982); Ronald E. Bassett and Mary Jeanette émythe, Communl—
~ommini

' cation and Instruction,(New York: Harper and Row, 1979);

Arthur A. Bellack..et al.. The Laqguage of the Classroom L}
(New York: Teachers College Press, 1966); Pamela J. Cooper,

Speech Communieation.for the Classroom’Teacher (Dubuque.
Toway Gorsuch-Scarisbrick, 1981); Donald K. Dafnell. *Some

Basics to Get Back to: A Transactional Perspective in

Teaching-Learning," Communication Education, 27 (1978),

pp. 277-285; Donald K. Darnell and Wayne Brockriede, Pereons

B
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Communicating (Englewood Cliffs, New Jersey:

1976); Gustav W, Frederich, Kathleen M. Galvin,

A

‘Prentice-Hall,

and Cassandra

t

L. Book, Growing Together--Classroom Communication (Columbus,
'

Merrill, 1976); N.L. Gagé, ed., Handbook on Research

‘Ohio:

in Teaching (Chicago: Rand-McNdlly, 1969); L. Thomas Keith,

Louis G. Tornatsky, arid L. Eudora Pettigrew, JAn Analysis
of Verbal and Nonverbal Classroom Teaching Behaviors," The

Journal of Experimental Education, 42 (197&{, Pp. 30533;

R.G. Martin, "Communication and the Act of Teabhingxi A_‘

‘"

Footnote to Models of Teaching." Journal-df Teacher Education,

22 (1971)J pp. 418 425; Ge.ald M. Phllllps, David E. Butt,

and Nancy J. Metzger, Communlcatlon in Education (New York: '

Holt Rinehart, and Winston, 197&); Gavrlel Salomon.’J

Communicatlon and Education (Beverly Hills, Callfornlax

‘Sage, 1981); Gene Stanford and Albert E. Roark, Human

Interaction in Education (Boston: Allyn and Bacon, 19745;

~ Teaching (Cﬁicago: Rénd—McNally, 1973 and, Sargh“Trénholm

o e and Toby Rose, "The Compliant Communicator: Teacher
‘Perceptions of Approprlate Classroom Behavior," Western'

Journal of §Qeech Cowmunlcatlon, 45 (1981), " pp. 13- 26

- 3 David K. Berlo. The Procesm of Communication (New
- York: Holt, Rinehart, andﬁ%nﬁﬁng~196o). pp. 99-102,
m AN

Frank E. Parcells, Ivan Cardona. and Marvin D.
leinau, "Speecﬂ Communicators as Processors Innovating

Educqtion: An Integratlve-Evaluatlve Goal Theory,"

L4

. Robert M.W. Travers, ed., Second Handbook on ‘Reasearch in -,

-y
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,unpubllshed manuscript submltted for publlcatlon 1982f

Avallable from the authors.

A

5 Elizabeth Meagher Lynn/ "In-Ser¥ice Teache Education

1n Classroom Communication,"” Communlcatlon -Education, 26
(1977).9‘:’. . ' L o

The concept o!?"effectlve" classroom commun1catlon

is descrlbed by ‘Lynn as "both (1) - theory and practlce in
- a wide range of\\peclffc gommunlcatlon skllls. and (2)

theoretlcal knowledge of classroom commun1cat10n. See Lynn.;'

{

éﬁIn SerV1ce Teacher nducatlon...." pp. 2-3. For a discuss1on

LS

of specific goals of classrodm communlcatlon. ‘see chy L.t
Nyquist and James L. Booth, "Instructlonal Communlcatlon:
A Basic Course for Teachers." Communlcatlon Education. 26
(1977) pp. 13 14, ‘ .
7 See Roy G. Anderson, "A Study of the Bas1c Speech

Communlcation CoursefDeslgned Primarily for Classroom .

_Meagher Lynn. "A National Survey of Graduate Courses in

Classroom Communlcat;on Theory and Skills Avaxlable to

Practlclng Alementary and Secondary Teachers." Diss. ; _~.L//

Indiana University 197h See also Elizabeth M. Lynn.

ImprOV1ng Classroom Cbmmunlcatlon; $§eech Communicat on,

Instructlon for Teachers (Urbana, I¥linois: ERIC Clearing-

house on Reading and CommunicatiOn Skilis and Speech
Communication ‘Association, 1976), pp. 30-56. Lynn summarize
both the Anderson dissertation and her own study in this

compact text.

.ﬂTeachers.? Dlss University of Colorado 1970} and, Elizabeth

8




L . "' M .M -:. \.. . 2“ ! .;b-"
8 See Lynn Improv1ng Classroom Communlcatlon.... pp. =
31-36 and "In- Serv1ce Teacher Educatlon.... . 2.. ;~tﬁ
9 See ﬂynn '"In Serv1ce Teacher Educatlon...." p. 5 ’
. %Q See Lynn, Improv1ng Classroom Communlcatlon.... bp. 36; f.{éf
S 11 : o .o o
s . Materlals were uncovered through a computer search

X
- of the Educatlonal Resources Informatlon Center system

’

_(ERIC) Morr1s Library,: Southern 1111n01s Unlversity at ~;"://’

.Carbondale. 3 June 1982. Add1tlona1 t1t1es were reallzed

'ffrom a rev1ew of 1nd1ces. See Rlchard Leo Enos and Jeanne L.v

g

, McClaran. eds.. A Gulde to Doctoral Dlssertatlons Ln Communl-”

Aoatlon Studles and Theater (Ann Apbor. Mlchﬁgan- Un1vers1ty

'Internatlonal..1978). Ronald J Matlon. Index to

‘ Mlcrofll

' .Journa S 1n Oommunlcatlon Stud1es through 1929 (Annandale.

. = . . - i. .
. ¢

7V1rg1n1a Speech Communlcatlon Assoc1atlon. 1980) 5and. o

Speech and. Hearlng A D1ssertatlon B1b11ographx (Ann Arbor.

Mlchlgan | Un1vers1ty M1crof11ms Internatlonal 1979)

12 Lousene G./ ousseau. "Speedhunducatlon 1n the Normal )

Lo

8 (1922). p. ‘217, o .' S o N

13 See Donald é Bryant. "Speech for Teachers."’Quarterly
- Journal of Speech Zh (1938)._pp; 2&4 247. Preston H. Scott."

"Speech Training for Teacher§ " The Southern Spgech Journal, .

L~

luﬁr“B (1942), p p 33 36(’E1vena Mlller. "Speech Tralnlng for
j the Elementary Teacher." estern ggeech, -6 (1942). pPp. 2- 5. L "

Fellx C Robb "The Speech Chrrlculum 1n the Teacher Tralnlng
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'-:,Program," ThedSouthern §peech Jourhal,r1u»(19u9), pp. 229-

2323 Harry G Barnes, "Basic Concepts of Speech Educatlon;"

”Speech Teacher, 1 (1952), pp. 14~ 19 Harold Llllywhlte and

.Granv1lle Basye,'"Tralnlng the Teacher Cand1date in Speech "

WesternASpeech 16 (1952), pp 5= 10 Ollver W Nelson. "An

f;sQeech 15 (1951)\ pp. 32 34; Grover A. Fuchs, “Speech in

Teacher Tra1n1ng at Texas," Quarterly Journal of Speech, 40

(1954), pp.«293 298 Julla C. quuette, "Needed Adequate

Speech Tralnlng‘for Elementary Educatlon MaJors,: Speech

"'Teacher, 9 (1960), Pp. 276-277; Robert W. Vogelsang and
eErnest E Ettllch "NDEA Instltutes A Challenge to Speech
: EducatLon." Speech Teacher, 15 (1966), pp. 186- 190 Douglas

J Pedersen, "The Teacher Workshop at Penn State," Today

Speech 20 (19?2), pp. 55 58 Dav1d C Klelman,'"Student

Teach1ng Semlnars Involving the Public’ Schools," Communl—

_ catlon Educatlon,.25“(19?6), pp. 81-82;'Lynn, "In-Service

. Teacher‘Educationi..," pp'a1—12- Nyduist'and Boothk pp. 13-

26 and, Arthur E. Dauria, Dale L. Bluman,’and Steven

C. Rhodes. "A Rhetorlcal Model of Teachlng." Communmcatlon

.'. Educatlon, 30 (1981), Pp’s 64 ?6 B

1 .
w'See C P Lahman, "Speech Educatlon in Teacher—

' Tra1n1ng Instltutlons." QuarteEIy Journal of Speech 16

Cy,

(1930), pp. 42 61; Seth A. Fes enden,‘"The Classroom Teacher

‘is not a Publlc Speaker," Quart rly Journal of Speech 29 ..

(19439. pp. 92- 93. Vlrgll A. Anderson,_"Speech Needs and ///

. . .
> . : : ) o -,

e - . ) T LY

" In- Serv1ce Program 1n Speech for the Publlc Schools," Western .

~
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Ab111t1es of Prospectlve Teachers," Quarterly Journal of

‘. iy

;Speech 30 (1944), pp. 221- 225, Committee on: Teacher

Education, "Speech in Teacher: Educatlon," Quarterly Journal

’of-Speech, 32 (1946), pp 80- 102 -Herold Llllywhlte, "Speech

«Q

Needs ofrTeachers." Quarterly Journal of Speech, 32 (1946),

pp. 496-501; Marion Emory_Shea, "Education of“the'Elemehtary

.School Teacher in Comhunication'Skills." Quarterly Journal of

Speech, 33 (1947), pp. 222-224; Burton H. Byers, "Speech in

;Teachen,Trainihg,” The ‘Southern Speech Journal, 13 (1947),

pp. 50-53; Herold Lillywhite, Waldo Phelps, and Granville
fBasyé, "Speech Proficiency.in Teaching as Related to Teacher-

Tralnlng Curricula," Western Speech, 14 (1950), pp. 5- 14

f;Maxlne Traternicht, "Speech Prof1c1ency of Teachers in

| Tralnlng," Speech Teacher, 13 (1964), pp. 16- 20; Paul’ Walw1ck.f

~"The Status of Speech Instruction in the Elementary Schools."

o Dlss.vPennsylvanla State Un1vers1ty 1967, Donald K. Orban,

'"AVSurvey of Speech‘Educatlon in. the Public High Schools

f . the United States, 1969-{970,"‘Diss. Indlana.universlty
/‘1973: Anderson; and, 'LYnh. "A'National SurVey of...." ,
15 See Lynn "In-Serv1ce Teacher Educatlon...,"\p 2
.”She c1tes, for example, Douglas Ehnlnger, "Report of the

B

@
'Commlttee on the Scope of Rhetorlc and the PlaCe of Rhetor1ca1

-Studles in ngher Educatlon,"‘ln the Prospect of Rhetorlc:

Report of the Natlonal Development Project, ed. Lloyd F

'S?Bltzer and ‘Edwin Black (Englewood Cllffs. New Jersey:

Prentlce-Hall,‘197l), p. 2163 Robert J. Kibler and.Larry

b .
s ’ / ! 4
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L. Barker, eds., Conceptual Frontiers in Speech Communication: .

Report of the NeW'Orleans Conference of Researbh and Instruction-,

‘al Development (New York: Speech Assoc1at10n of Amerlca,‘

1969), pp 28-29; and, P. Judson Newcombe and R. R Allen,

"eds., New Horlzons for Teacher 4gucatlon in §peech Communl—

'catlon- Report of the Memphls Conference of Teacher

Educati.on (Skokle, Illln01s National Textbook, 1974),

pp. 13b\139 .
v 16 -

See Lynn, Improving Classroom Communication.,., ppyQr

8—25- 4
17'See,Anderson; and, Lynn, "In-Service Teacher Education.
. .o o9 " po 30

1 , ' '
" 8 Lynn, "In-Service Teacher Education...," p. 3,

194ERIC computer search; and, review of past;issues\-

of the Journal of the Illinois Speech and Theatre Association

“and communication indices. ‘See note 11.

20 See Earl R. Babbie, Survey Research Methods (Belmont,

California: Wadsworth, 1973); Charles H. Backstrom and

Gerald Hursh-Cesar, Survey Research, 2nd ed. (New York:

John Wiley‘and Sons,, 1981); Isadore Newman, Basic Procedures

in Conductlng Survey Research (Akron, Ohio: Un1ver51ty of

Akron, 1976); and Raymond X. Tucker, Richard L. Weaver 11,

and Cynthia Berryman-Flnk Research in Speech Communlcatlon

(Englewood Cliffs, New Jersey: Prentlce—Hall, 1981), pp. 89

-102.and 181-185.
© 21

o

- Three departméntal-administrators (n = 58) and seven

'public school administramors'(n = 174) constrtuted the
, 4 4 /

s o=

30




B

_of the instrument for the, two surveys. R

o 28

¥

sample population of the pilot‘study, All pilot study

questionnaires were returned and indicated the appropriateness

22 Only minor revisions to'the pilot study instrument
were required and, 'although both introductory lettérs to the

pilot study and regular survey bear the same date, none of

the reVLsed questionnaires were mailed until all pilot study
Y

instruments were received and evaluated.
J "

23'A review of current Illinois college and uniVersity

catalogs (including community colleges) was used to determine
) Y

which 1nstitutions offered communication programs. See .

Directory of Graduate Programs in theA§peech Communication
" . ] . : .

Arts and Sciencesl>19§1-82 ed. (Annandale, Virginia: Speech

Negley, "Speech Programs in Illinois Community Colleges,"'

Communication Association, 1981); and Darrell Allen )

Diss. Indiana Un1vers1ty 1973. - _ -

2? Illinois State Board of Education, 1980-1981 S,

Illinois Public School Districts and Schools (Springfield;

-

Illinois: Illinols State Board of Education, 1981), pp.
64-122., . ‘ | ' y

25vA line extending across the state of Illinois from
. . . ‘ : "J}; ,
the eastern border to the western border (a Yatitude of 399

north). See Road Atlas: United States, Canada, Mexico

(Chicago: Rand-McNally.'1979). pp. 30-31. : | c

26 See Appendix A, p.40, and Appendix C, p.46, question

.numbers 1 and 2. -
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27 See,Appendix A, pp. 40 -41, and Appkndix C, pp. 46 -48 .
question numbers b-13.
28 See Appendlx A, pp. 40 - 41, and Appendlx C, pp 46 -48
question number 3 and numbers 14-16,
I See Appendix B, p. 43, and Appendix D, p. 49, Question
numbers 1-3. | .
30 see Appendix B, pp{43;-4% apd'Appendix D, pp.49:-5L
question numbers 4-9, |
3 Percentages expressed for districts reporting that
teachersfattended one or more communication workshops are
based on 16 respondents (100%).
3i See Appendix B, p.44 , and Appendix D, p. 51, question
numbers 10-15, | | '
y

33 See Arthur F Daur1a. Dale L. Bluman, and Steven

C. Rhodes. "A Rhetorlcal Model of Teaching," Communlcatlon

Educatlon, 30 (1981). pp. 64-65; and, Douglas J. Pedersen,
"The Teacher Workshop Program at Penn State." Todax
Speech, 20 (1972), pp. 55-58. The workshop program was
'originally funded‘by Title III;ﬁElementary and Secohdary
_Education Act, Grant No. 67-33336 (Region J, Pennsylvania)
through the U.S. Office-o ducation. '.

34 See Pedersen. p 56 and p. 57 See also evaluatioh
reports for the workshop program, Bureau of Curriculum
Development Department of Educatlon. Harrisburg, Pennsylvanla;
and, Department of Educatlon. Hashlngton. D.C.

35 See Daurla. Blumany and Rhodes, p. 64; and Pedersen,

p.-55:.

K
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.
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36 Dauria, Bluman, and Rhodes, p. 65. Bracketed material
-added by author. : 5‘, *
37 Pedersen, p. 57.

38 Pedersen, pp. 56-57. W

39 see i}nn. Improving Classroom Comminication..., P 52.
Jand "In-Service Teachef Zducation...,"” p. 9; and, Pedersen,
pp. 56-57.

ho Lynn, "In-Service Teacher Education...,"” p. 9.

‘ _ o ul‘See Dauria, Bluman, and Rhodes, pp. 64-65; Lynn,

Improving Classroom Communication..., pp. 52-53 and "In-

Service Teacher Education...,” p. 9; and, Pederseh. pp. 53-

58.

7

b2 Nyquist and Booth, p. 26. ‘
U3 Joint}Education Commlttee of the IllanlS State Board

of Lducatlon and the Illinois Board of Higher Education,

"Recru1tment and Retention of Teachers." Research Report,
1982. summary Avallable from either Board Springfield.

uu Telephone 1nterview with Mlna Halliday, Curritulum
v | Coordlnator of Speech and Theatre, IllanlS State Board of
) ' Education, Springfield, 14 July. 1982.

U5 ‘See Lynn, Improbing Classroom Communlcation.... pp.

50-57 and "In-Service Teacher Education...,” PpPp. 8-10.
46 . Tel ephone’ interview with PhillimLQray. Chairman,
Illln01s Speech and Theatre- Assoc1atlon—Speecp Education

Commlttee: 13 July 1982. Also Halllday interview.

L7 Such constraints innciude: (1) financial expedience;}

33 . |




-(2) geographic acéessibilitj}_(3)’topica1 appropriateness;

and (b)'convénience,of scheduling. See "Interpreting the
Public Sbhool.Administrators' Survey," p. 12, of this

report.

48 I1l1inois State Board of Education.  Basic Oral

4

Communication Skills: . A" Program Sequence for Illinois.

Springfields Illinois State Board of Education;'1981.
49 For example R.R. Allen and Kenneth L. Brevw, eds.,

Developing Communication Competence in Children (Skokie,

Illinois: National Textbook Company. 1976); Carl Larson,

Phil Backlund, Mark Redmond, and Alton Barbour, Assessing .

Functional Communication (Urbana, Illinois: ERIC Clearing-
!

house‘bn Reading and Communication Skills and Speetch

~ Communication Association, 1978); and, Barbara Sundene

A

" Wood, Development of Functional Communicatipn Competencdies:

N

Pre-K--Grade 6 and Grades 7--12 (Urbana, Illinois: "ERIC -

Clearinghouse on Reading and Communication Skills and Speech
& Commuhication Association, 1977).

50 por example Barker; Bassett,and Smythe; Cooper; and,

'~ Frank B. May, To Help Children Communicate (Columbuss
Merrill, 1980). See also notes 2, 6, 7, and 13 in this

paper.

5; See Parcells, Cardona and Kleinau.
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. APPENDIX.A
. DEPARTVENTAL ADMINISTRATORS' SURVEY:
* QUESTIONNAIRE AND INTRODUCTORY:LETTERS




A«i»“ r . : . : )

“  COMMUNICATION EDUCATION QUESTIONNAIRE ko
(Department Admlnlstrators)

Directions: 'Please answer each of the app11cable questlons that follow
' by circling the most approprlate response or by supplylng
the requested information in writing. Your ass1stance is .
appre01ated.

1. What is .the exact name of your department'>

ot

2. What is the exact title. of your.position with that department?

¢ o .

3. What is thi.numoer_of full-time_teaching faculty in’your-department?

o .
4. Has your department offered any workshops or seminars on communlcatlon
skllls for publlc school ‘teachers ‘in the last two years'> ' ot

Al . NO Bl YeS ,"‘ » ) o ] . &

‘If you answered "yes" to—question 4. please respond to—questlons 5 ' —_ -
. through 12. If you responded "no" to question 4, then sk1p questlons

. 5 through 12 and begln again with questlon 13. - . ,
5; How’ many seminars or workshops ori communlcatlon SklllS for public’

- school teachers has your department offered in the last two years? '

~f

o

6. Where were the‘workshops or seminars held? ' /

A. a public school : K , AR .
B. on your college or. .university campus : Co %
C. on a community college campus ' o -
D. Other, please specify e >

7. What was the toplc or general content area of each of the workshops _
or seminars? P , , _ A
Course 11 - . - - s

v ‘ . ' ‘ ’ t}‘ . '
Course 2:__ - . r <;\

"Course 3 .

8. How many students were enrolled in each course and how many of ¢

those students were full time teachers during the tlme of the
course offering? '
Total Enrollment ~ No. of Students Teachlng/Enrolled
TOUTsSE T _ _ _ . '-
‘Tourse Zi —
Tourse Ji
ER&(: . ~”PLEASE CONTINUE ON THE BACK OF THIS PAGE!
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| -2- oy :
Was the workshop or seminar enrollment 11m1ted to any spec1f1c
number of students? - ).ﬁ
ourse 1 A: No B. Yes ' C. Yes ‘D., Yes

S : (1-15 students) (16-30 studénts) (more than 30)

" Course 23 A. ‘No . B;w Yes (1-15) €. Yes (16-30) D; Yes (31+)
Course 3: A. ’NO' B.' Yes (1-15) "C,_ Yes (16-30) D. Yes (31+)"
Did you turn prOSpectlve students away from theVSeminars or workshops?

Course_l: “A. No B. Yes ¢, Yes D. Yes .-
- o, (1-5 students) (6 to 10 students) (more- than 10)

Course 2: .A.  No B. VYes (1-5) <. Yes (6 10) D. Yes (11+)

.x"““

Course 3: A. No B. Yes (1-5)/ C. Yes (6-10) . Yes (11+)

Have any of these sem1nars or workshops been requ1red of students

- as part of the college/school/department of "education at your
‘un1vers1ty or college entitlement for teaching. cert1f1cate process?

; A- . NO _B-__ YeS o _ ) v. . t : : ) ) —— ,_A L.

ot

What are the names of the faculty members in your department who have,
'1nstructed the sem1nars offered by your department?,

Course 1 Instructor: - . B

Course 2 Instructor:

Course 3 Instructor:

Is there presently a. demand for a seminar or workshop in communication
SklllS for .public school teachers?

A. No B. Yes

F oo
+

Is there a full time faculty member(s) speclallzlng in commun1cat10n

educatlon 1n your department?

A. No B. Yes €. Yes D. 'Yes, © E. Yes ‘
(1 faculty member) (2 faculty) (3 facuity) (4 or more faculty)

Is a course(s) in communication educatlon regularly offered in your
department's teaching schedule?

A. No B. Yes,
If you answered "yes" to questlon 15, what is the name of that
~course{s)?

Course Title: -

‘Course Title: 3 _ ‘ 1&

THANK YOU FOR COMPLETING THIS QUESTIONNAIRE!
‘Please return it to us in the included stamped envelope.

-
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. s » : Southern Illinois ‘
' . A Co < University at Carbondale
} . : Carbondale, Illinois 62901

Departnent of Speech Communication

Date: May 3, 1982 ‘ : To: Department Chairman o

. From: Karvin D. Kleinau and Frank E. Parcells
Please excuse- the fbrmality of this note. However, time and expense necessitate °
“this type of correspondence. ) ' o

This questionnaire: is an attempt to ascertain thi status of workshops or s'eminai's‘
on communication skills for, public school teachers.in colleges and universities -
throughout the state of Illinois. ' '

Your participation is appreciated! Please complete the included questionnaire T,
and return it in the addressed: and stamped envelope enclosed with this mailing.-
Time is essential, so our deadline is hot far away. Your return of this
questionnaire by May 17 is very important. '

'l'hank' you! /

N

' . * Southern Illinois
- _ ’ University at Carbondale
) ) : Carbondale, INlinois 62901 ~

Department of Speech Communvication

¥ i
PR

Daui May 3, 1982 : To: pepartment -Chairman

From: . . ;
™ Marvin D. Kleinau and /

_Frank E. Parcells , o,
~ Please forgige the formality .of this note. However, time and expense
dictate such action. This survey is an attempt to assess the status-
of . communication education for all classroom teachers, (K-12) in public
schoolls: what is the'I1linois college or university doing in - o
communlication for .the public school teacher? Your assistance by :
prompt) completion of the questionnaire will be greatly appreciated .
and most helpful. As with all surveys there is a deadline and jours is ‘
June 1, 1982. : ~ o ‘

Thank you!

’
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APPENDIX B -

PUBLIC SCHOOL ADMINISTRA;I‘ORS' SURVEY.

QUESTIONNAIRE AND INTRODUCTORY LETTERS

-




N it

Directionsn Please. answer each of the appllcable questlons that follow

~ What level(s) of education is included in your school. district?.

A

COMMUNICATION EDUCATION QUESTIONNAIRE L
(Public Sc¢hool Admlnlstrators) 3

by circling the most approprlate response or by supplylng
the requested information in wrltlng. Your assistance is
appveclated. , r

What is‘the exact t1t1e of your position with the school district?

i

T

A. Elementary’ (K-8) - B. Secondary (9-12) C. Combination (K-12)

What is the number of full=-time teachers employed by your school
district?

»

: ’\
Have any teachers in your school distrlct attended ‘a workshop(s)
or seminar(s) on communlcatlon skills in the past two . years?

gl

A.‘ No B. Yes -~ If "yes," how many seminars were attended?

»

If you responded »yes" to question 4; please answer questions 5 through

9.

5.

9 and contlnue. biglnnlng with question 10.

'B. a college or uniVversity
"C. a community college '
D. TIllinois State Board of Educatlon 3

How many teachers attendedl the workshop(s) or seminar(s)?

If you responded "no" to question- L, then skip questions 5 through

Where was thff- workshop(s) or seminar(s) held?

A. a distriet school

B. a college or university . .
C. a community college ‘ y ' \
D. Other, please specify o _ ' |
Who offéred the seminar(s) or worhshop(s)? | ! /%
A. a school district. N . X ’ * f‘/‘_

E. Other, please specify

What was the topic(s) of the seminar(s) or workshop(s)?

. v : pJ ]
Course 1; ’

Course 2: e v _ v

Course 3

If the seminar(s) or workshop(s) was offered by a college or

, univer91ty. ‘please specify the name. of the 1nst1tutlon(s) and its

sponsorlng department(s)

3
w

Institution 1;

m

Department 1: | K 48 ‘
? PLEASE CONTINUE ON THE BACK OF THIS PAGE!




12z,

13.

{ <

14.

15.

Institution 2, - . , - .

Department 2:

Institution 3:

fDepartment 3 1

~Are you willing to provide rel ase tiiic for teachers tc attend a

workshop or seminar on communipation skills?

No time Up to 3 days Betweerl 4 and 6 days Up to 3 days ‘1 Day a week
release per year pber year - ' per seméster per semester

5 s 3 ; .2 ' 1
Are you willing to prov1de financial reimbursement for teachers

who attend such a semlnar or workshop?

-~

Complete : Reimbursement Partial No cash - No

reimbursement for tuition reimbursement reimbursement reimbursement

for "travel, - but not for - for overall but provide '

-lodging and lodging or expenses paid release

tuition travel e — time- . - -
5 . b | 3 0 2 1

What is the total number of teachers in your distrigt that you
estimate might attend such a seminar, if -such a workshop were
available without time or enrollment-restriction?

}

Would you consider requiring part;01paﬁlon of teachers in your

dlstrlct for a semlnar or workshop on communicatlon skills? ‘ e
Would Would ' Would ~ Would
require consider . . probably not definitely not
participation requiring Neutral require - require ..

5 4 3 2 1

4

What problems have yo observed or discerned with existing teacher

workshops or semlnars

'

B. too distant (geog aphlcally)
C. inconveniently scheduled

D. 1nappropr1ate topics
E. Other, please spe01fy

‘A. too expensive ﬁ

What problems do you believe might be encountered w1th a workshop or

seminar on commonlcation skills for public school teachers?

.

THANK YOU FOR COMPIETING THIS QUESTI ONNAIRE! .
 Please return it 4o us in the included stamped envelope.
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‘ S S " Southern Illinois
o , S University at Carbondale
' S B ) Carbondale, Illinois 62901

Department of Speech Communication

! "

 Date: May 3,' 198% T oo . - To: School District Superintendent P ,
o Fromdarvin D. Kleinau and Frank E. Parcells
Please excuse the formality of this nots. However, time and expense necessitate

this type of correspondence. ‘

+This .questio.nnairewis an attempt to ascertain the status of workshops or seminars
on communication skills for public school teachers and the feasibility of '
developing such workshops or seminars. :

Your participation is appreciated, It is important that you fill out the
questionnaire, as it is your perception we .are seeking. However, please feel
welcome to contact your school district personnel for information. Time is
essential, so our deadline is not far away. Your return of this questionnairz
by May 17 is very important to us. ' '

Thank_ you!
Y ) ‘ Southern Illinois
~ - ‘University at Carbondale
| o Carbondale, Illinois 62801

' Department of- Speech Communication

Date: May 3. 1982

To:School Superintendent ~ i . From' maryin D. Kleinau and Frank E. Parcells

Please forgive the formality of this note. ‘However, tium?and expense dictate
such action. This survey is an attempt to ascertain the needs of public school
teachers in the area of communication and determine the feasibility of developing
seminars or workshops. It is important that you, as the district superintendent,
respond directly to the items on this questionnaire. Please feel free to consult
with any personnel in your school district, but the responses we desire must come
from you. VYour participation in thjs survey and return of the questionnaire in
the addressed and stamped envelope included with-this mailing will be greatly
appregjated.. As yith all surveys there is a deadline and ours is June 1, 1982.

Thank you!
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- RESULTS OF THE DEPARTMENTAL ADMINISTRATORS' SURVEY




vA. No 21 (88%) B. AYes 3 (1}%)

<

b6 .

!

COMMUNICATION EDUCATION QUESTIONNAIRE RESULTS
(Department Administrators)

What is the exact name of your department? p

Humanltles Division 4 (17%) * ’ |
Department of Speech Communication U4 (17%)
Communication Division 3 (13%)

Division of Speech Communication 2 (8%)

. Speech and Drama Department 1 (4%)_

Communication and Theatre Department 1 (4%) \
Communi cat ion «Arts, Humanities, and Fine Arts
Division™ 1 (h%)

Communication and Humanities D1v1s;on 1 (4%)
Division of Humanities and Fine Arts 1 (4%)
Department of Communication 1 {4%)

Department of Communication Studies 1 (4%)
Department of Communication Arts 1 (4%)
Department of Speech Education 1 (4%)

Department of Creative Arts - 1 (4%)

Departmept\of Speech and Perfmrmlng Arts 1 (4%)

v What is tﬂe exact tltle of your p081t10n with that

departmen‘}:'7 . , ‘ <

Chairman 11 (46%)

Chairperson 4 (17%) 1

Director 3 (13%) ' -
Chair 1 (4%) '

Acting Chair 1 (4%) ‘

Acting Chairperson 1 (4%)°

Coordinator 1 (4%)

Professor 1 (4%) \\\7

No Response 1 (4%)

What is the number of full tlme teachlng faculty Ln your
department? ’ ‘
A. ‘Under 3 persons 3 (13%) |
B. 'From 3 to 6 persons 8 :(33%) \\_ .
C. From 7 to ® persons 2 (8%) '
D. From 10 to 15 persons 4 (17%)
E. More than 15 persons 7 (29%) |
Y .
Has your department offered any workshops or seminars
on communication skills for public school teachers in .

. the last two years?




Questions 5 through 12 apply to only deﬁ!rtments offering

~» . : 4

workshops or seminars on communication skills for public
school teachers dp/the last two years?

. :How many

Qaow>»

¥6minars or workshops on communication skills -
for publifc .school teachers has your department offered °
in®* the 1ast two years? , /

%

One workshop O _
. Two workshops 1 (4%)
Three workshops 0

No Response 21 (88%)

Four or more workshops 2 (8%) ‘,<

Where were the workshops or semihars held? (22 no responbés

cr 92%) o . | —
Respondents'(Z or 8%) noted:

-A. Public schools .. " . ‘ ' r$\\
B. College or university campuses
C. . Nursery school .

3

~What was the topic or general cont@nt. area of each of

the workshops or seminars? (3 responses or 12%; 21
no responses or 88%) ‘ ‘

How many studepts were enrolled in each course and how
many of those &tudents were full ‘time teacher: during
the time of the course offering?

Topic or Content Area Enrollment Number
of Workshop / \ Total Teachers

Basic Communication Skilljz . 730 MR
‘Communication #h Curriculdr '
DeSigrL{ . T _ 9 ' 2
Teaching.Performance Courses

*in. Speech . 11 ) 4
Communication in the _ ' -
Elementary School ) 40 - 30

Discipline as Relationship .
Bu}lding ) 120 120

Communication for the /‘ v :
‘Classroom Teacher -2 30 30

4

Was the workshop or seminar enrollment 1imiteﬁ to any
specific number of students? .
’ P

£11 responded no.

-

Ve |

f 23

1

BN
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.10. Did you turn prospective students away from the seminarp
. or workshops? - t

- g",
All responded no.

11, Have any of these:seminars or workshops been required
of students as Part of the college/school/department

. of education at your university or college entitlement
" for teaching certificate process?

One\ii?pondent replied yes; others no. B
Questibn 12 is, intentionally omitted, as it was included only
‘as a.means of Adentifying workshop instructors should further
‘reference be required. : i

13, 1 theré‘presently»a~demandnfor~a seminar or workshop
n communication skills for nglic school teachers?
. ' .

A No 11 (46%) B. Yes 4 (17%) C. No Response 9 (37%):

14, Is tpere a full time faculty member(s) specializédg
: communication education in your department? /i L

A. No 13 (54%) T

. . ., . B. -Yes él faculty member) 6 (25%) /‘
2 . / ‘ 8. Yes (2 faculty membersg 3 (13%) _
L ‘ *
E

in

('

Yes (3 faculty members 0 '
‘ Y. E. Yes (I or more faculty members) 1 (4%)
' ; No Response 1 (4%) : . o

N | t ’ i

)

15. 1Is a course(s) in.communication education regularly
' . offered in your department's teaching«schedule? .

- A. No 11 (46%) B.. Yes '1‘3 (5{%&%) . | \
16, If you answered "yes" to question 15.'Whaf“is the name
* of that course(s)? : A
) -y, ' ' ) Number of
Course agtegorieg \ * Times Referenced

Speech Commgnicatién Education (graduate)
‘Peaching of Speech R :
Teaching Speech (Elementary) ‘, <
Teaching Speech (Secondary) . s
Speech Activities (Secondary) |

Other, special topics

N Dnw &N

1

#Unless otherwise noted, all percentages are based on the
total number of survey respondents (2 ). All percentages
are rounded-off to the nearest half of a percenta%e‘ oint.
Thus, some questions reflect a total percentage o either
99% 101% rather than 100%.

o
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o COMMUNICATION EDUCATION QUESTIONNAIRE RESULTS’
- (Public School Admlnlstrators

R

.1. What is the exact: +1+'le nf‘ vnnr posi +1nn \m-l—h the: school

dlstrlct° o
]VSuperlntendent 70 (91%)* v o~
Assistant Superintendent 1 (1%)
Superintendent and Principal &4 (5%)
~ Superintendent and Teacher 1 (1%)
- Curriculum Coordlnator 1 (1%) '

2. What level(s) of educatlon is 1ncluded 1n your school
dlstrlctV _ Ly L . ‘ .

“A. hlementary (K- 8) Only " 35" (hS%),

- B.. Secondary (9-12) Only 11 (142)"

il C; Unlt Comblnatlon (K-12) 31 (40%)

3. What is the number of full tlme teachers employed by
your school district? . . o

A. Under-20 teachers 30 (39%) o
B. From 20-to 49 teachers 22 (29%)
C. From 50 to 75 teachers 13 (17%)

" - D. From 76 to 100 teachers 3 (4%)

E. From 100 to 125 teachers .- 5 (6%) o
F. MNore than 125 teachers 4 (5%) S

4. Have any teachers in your school district attended a
: workshop(s) or seminar(s) on communlcatlon skills in
the past two years°

. A. No 56 (73%) .
* B. Yes, 1 workshop" 6 (8%)
C.. Yes, 2 workshops 5 (6%)
D. Yes, 3 workshops 3 (4%) - )
- E. Yes, More than 3 workshops 3 (h%)
No Response L (5%) ' '

: Questlons 5 through 9 apply only to- school districts w1th a

teacher(s) attendlng a workshop on communication skills in
the past two 'years. While 17 respondents replied that one
or more teachers had attended a workshop{(s) during the past}

“two years, only 16 administrators prov1ded specific

information about those workshops in questions 5 through 7.

‘Thus percentages in questions 5 through 7 are baged on the

reporting. populatlon of 16 respondents.‘l,

t

5. Where was the workshop(s) og semlnar(s) held? :

A. A school district 7 (44%)
B. A college or university &4 (25%)
-~ C. A community college. 1 (6%) o
- D.. Other 4 (25%) - K
' Nt. Vernon Conference; State-Regional Profe551onal
'Assoc1at10ns : ’
56

R




- 6. Who offered ‘the semlnar(s) 0 p”
g .

50\ -

.A. -A school dlstr;ct -2 (13%)

v Ce A communlty college 1 (6%)

n
D

D
2

" D. Illinois State Board of Educatlon 5 (31%) o :
E. Other 7 (44%) X o

_ Southern Illinois Un1vers1ty and Spe01al Education '
Cooperative; County Workshop; Grant from SIESC;
Southern Illinois Reading Council; Mt. Vernon '

. Conference; and Industrial Tralnlng D1v1s1on

.7. How many teachers attended the workshop(s) or sem1nar(s)°

A. S or fewehr teachers 11 (69%) _
B. From 6 to 11 teachers 1 (6%) . . :
:C. From 12 to.17 teachers 2 (13%) ’ : SN
D. 18 or more teachers 2 (13%) :

B

8. What was the toplc(s) of the seminar(s) or workshop(s)°

Topics of Workshops

Reading B SR

Personal. Respons1b111ty for Ind1v1dual Development

- Communication Skills . '

- Teacher Effectlveness Training . ‘
Responsibility in Education . . .

. Single Parent Families ' ' '
~Journalism :
Engllsh/Problems in Teaching Engllsh

9. If the seminar(s) or workshop(s) was offered by a college

~.or un1vers1ty, please specify the namé -of the 1nst1tutlon
;(s) and its’ spowsorlng department(s)

Instltutlon . L ﬁepartment .

. Southern IllanIS Un1vers1ty ~ College of Communication;
at Carbondale : Engllsh}_Speoial'Education
Southern Illinois University o . - .
at Edwardsville Art o S

- McKendree College _ _ ' : Special'Eduoation‘

' Olney Central College . Communication . °

Division

-

=T

10. Are you willing to provide release time for teachers to

attend a workshop or seminar on communication skills?

One day a week per ‘semester 7 (9%) -

Up to' 3 gays pzr semester 2 (3%)( 2 : v
Between and days per week 3%) - : ~ .
Up to 3 days per year b2 (55%) - Meah Response: 3.93
No rele€ase time g (22%)

No Response 7 (9%

W EwN e
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11. Are you willing to provide flnancial reimbursement for . .
' teachers who attend such a seminar or workshop?

A

AV
7

No cash re1mbursement

2.7

2 o : ,
but provide paid release t1me 17 22%) - P
3 Partfal relmgursement for ‘ %) Mean Response:A
~ overall expenses 19 (25%) ' :
L, Reimbursement for tuition but ' o : S
*. not for lodging or travel 4 (5%) '
5 'Complete‘reimbursement for . o

travel, 'lodding and tuition. 13 (17%)
No Response - .7 (9%) . ,

{

.12. What ig the total number of teachers in your d1str1ct

. that yo . estimate’ might ‘attend such a seminar, if such
- a workshop were available w1thout time or enrollment

4

»

"A. No teachers 7 (9%) ’
B, From 1 to 5 teachers 43 (56%) . , o
C. From 6 to 11 teachers 5 (6%) ; .
D. From 12 to 17 teachers O
E. 18 or more teachers ‘4 (5%) .
No Response 18 (23%)
13, Would ‘you consider reqU1r1ng part1c1pat10n of teachers |
'in your distric¢t for a seminar or workshop on :
communication skills?

Would definitely no require é9 (38%)

. restr1ct10n° S, , - R

2

Would probably not require 25 (32%) Mean Response:
Neutral « 9 (12%) ' '

Would consider requirlng 10 (13{3

Would require particlpatlon
No Requnse 5 (6%) -

oW e

14, What problems have you observed or discerned with
existing teacher workshops or seminars?

15, - What problems do you believe, ‘might be encountered w1th
a workshop or sem1nar on commun1cat10n skills for public
'schgol teachers?

Questions 14 and 15 have been consolldated. since most respond- |

ents merely noted "See. number 14" as a reply for question 15.
Many administrators’ jdentified more than one item, thus
percentages are based on the total number of responses (122).

A. /Too expensive 26 (21%)

B. Too distant (geographically) 33 (27%)
C. 1Inconveniently scheduled 32 (26%)

D. Inappropriate topics 21 (17%)

E. Others 10 (8%)

Lack practicality for school districts; leflcult
to find the time; Availability of substitute
teachers; quallty of substitute teachers;

28
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Ineffective substitutes; and little interest.

'No Response . 7 (9%) Respondpnfs;ZQ_LQL%)'f

J*A11 percéntagés; unless otherwise noted, are baéed“on the
total number of survey respondents (77). All percentages
Are rounded-off to the nearest half of a percentage point.

. -Thus, some ques%ﬁqgs”refléct a total percentage of either
99% or 101% as opposed to 100%. T s

’,

53




