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Program Profile

Project Write Provides Effective Composition Instruction
For Middle School Students

Project Write, a Title IV-C funded program, is designed to
improve the composition skills of sixth, seventh and eighth grade
students: These grade levels were selected because it was felt

that an intervention during the initial development of composi-
tion skills would be more efficient than a remedial effort targeted
at high school students. 1 nc Project combines curriculum devel-
oprnent and instructional management strands in a comprehen-
sive writing improvement effort. Begun in 1979, the Project is
entering its third and final year of development. Sixteen class-
rooms in two. middle schools, one each in Camas and Battle
Ground, Washington, have been involved in the development
and field test of curriculum materials and classroom processes.
Project Write includes the following key components.

Inservice training for project teachers in areas of mastery
learning, composition instruction, materials usage

Sequential composition objectives as a basis for instruc-
tiOn

Development of a Cross-reference Guide to locate mate-
rials related to objectives

Development of new materials and screening of Commer-
cial materials .

Use of volunteers and peer tutoring for individualized as-
sistance

Mastery Learning instruction

Goal-Based Curriculum DevelopmentProduces an
(sn
rt.)

Effective Tool for Teachers

The Project's approach to curriculum development is goal-

° based. At the start of the development phase, a set of sequenced

rif composition objectives was produced through collaboration

C.) among teachers and writing experts. These were later distilled to
a set of ten broad composition objectives which became the basis
for deNieloping curriculum materials. Each objective is tlfe focus
of a complete curriculum unit.

The first step in preparing a unit involves task analyzing the
general objective into instructionally significant parts. Here is an
example:

Objective #77-

The student will be able to compose short narrative, descrip-
tive or expository papers which demonstrate a strong control-
ling idea and sAcessfully address audience and purpose.

7.1 The student will be able to generate multiple ideas for
writing after engaging in formal and informal pre-writ-
ing activities.

7.3 The student will be able to use a list or another device
to develop and organize thoughts for writing a para-
graph.

7.5 The student will be able to generate subordinating
facts, details, ideas or examples which can adequately
develop and/or support the controlling idea of a para-
graph.

7.9 The student will be able to define narrative, descriptive
and expository modes of writing and produce short
writing samples which serve as models for each type.

Northwest Regional Educational Laboratory
300 S.W. Sixth Avenue
Portland, Oregon 97204
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The skill sequence used in the Project
begins -with an emphasis on writing
complete sentences and ends with stu-
dents able to write a coherent, multi-
paragraph essay with a defensible thesis
and no structural errors.

Early in the project's development
phase, objectives were cross-refer-
enced with a broad range of commer-
cially available writing curriculum .ma-
terials. This effort produted a
cross-reference index intended for
teacher use in preparing lesson plans.
Later this index was withdrawn from
classrooM use and used instead as a re-
source for the development of unit
packages offering more concrete re-
sources and with a content directly tai-
lored to the mastery learning instruc-
tional approach.
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TencluT Tool kits or unit guides contain a
wealth of resources to assist teachers in
achieving their goals.

Each a the curriculum units has two
important points of emphasis. One is on
-the specific mechanics of writing as
specified in the unit objective. The other
is on the production Ora complete piece
of writing. The development of usage
skills and the application of these skills
are interwoven through the units. In
each unit there are worksheets and ex-
ercises designed to develop and
strengthen specific skills and a major
writing assignment that helps ensure
transfer of each skill componencto the
production of written prose.

Fach unit contains:

Leacher.s plan for instruction

Resource notes

I he grnet al objective and is sub-
objec nye,

Teacher notes on possiille activi-
ties and grouping

A supplementary materials index

"The Sheet- which summarizes
all usage rules covered in the unit

Unit introduction for students

Diagnosti, ;retest

Supplemental w orksheets

Check test

Correctives and extensions

Writing assignment instructions

Mastery tests (sommative)

Though very complete and detailed,
these unit guides are just that guides.
Teachers are expected- to teach to the
objective of the unit and use the mastery
learning approach t o instfuction. Be-
yond that they are given flexibility in
such matters t4s the content of daily les-
son plans, grouping and the details of
pacing. The Project Write curriculum is
not a highly stnictured "program- at
the level of day-to-day ,instruction In-
stead, it is an organizer that helps teach-
ers provide etTective writing instruc-
tion. Teachers use the process and
customize the content if the choose to
do so. (Although the content can be
u,sed with little or no alteration.)

Instructional Management
Focuses on Excellence in
Learning for Every Student

The project designers selected Ma.,
tery Learning as the framework within
which students would he taught the
writing cjirriculum. Mastery learning is
a philosophy that holds that given ade-
quate time and high quality instruction,
nearly all students can learn nearly all of
the things taught in schOol. The ap-
proach to mastery learning used in the
project is a group-based form and is an
application advanced in theory hy Ben-
jamin BlooM and in practice by' James
Block. The general 'path of a student
through any unit wOuld look like this:

IPretest

Initial Group Instructionj
Writing Assignment

[ Check Test

Correctives: Enrichments

Mastery Test

[Additional Correctives

I..- Retake fest

Here iire sOme highlights of the in-
structional process as used in the proj-
ect:

Prete.it, the pretest is used most4 rot
progr4un evaluation purpoNe. UsuallY,
few students meet criteria on pretests.
In cases where a student does pass the
test, his her teacher either has the stu-
dent participate in the unit as a means of
strengthening skills or routes the stu-
dent to independent study that is also
related to writing.

Initial Instruction, This is whole
gmup Ms-Mx-non. delivered and paced-
by the teacher. Iv st ruction mcludes drill
sheets and other techniques used to
teach the suhobjectiy es ot the unit.

Writing Assilihment, After sufficient
development of the target skills in the
unit, a' writing assignment is given that
requires application of the new skills.
These assignments are quite structured
and take the student through prewriting
exercises and multiple drafts of' written
material. Students proofread their own
and others' draft work. Grading criteria
ale explicit --students are told exactly
what skills they are accountable for.
Teachers grade the papers using the cri-
terra and a point sy stem.

Check Test. After Minal. instruction
and completion of the writing assign-
ment, students take a check test. This is
an objective test covering the outcomes
of the unit. It is not used for grading pur-
poses. Students correct their own work
under the supervision of the teacher.
For those who don't meet.criterion lev-
els, corrective exercises, keyed to in:
correct responses, are provided. For
those who do, extension (enrichment)
exercises are prescribed. The period of
work on correctives or extensions is
usually two days. Corrective instrue77
tion is expected to he different from in-
tial instruction in format or mode of pre-
sentation.

Parents working as volunteers in the
classroom play an important role in this
phase of instruction. Students are
grouped, and each group is supervised
by either a teacher or a parent volun-
teer,. The intent is to make this period.of



corrective instruction intense and as ef-
fective as possible. Volunteers report
daily to lead teachers concerning stu-
dent- progress in their groups. The proj-
ect has developed a handbook which'
describes ways of using volunteers ef-
fectively.

Mastery test. The mastery test usualk
has an objective portion aimed at
assessing proficiency W ith writing me-
chanics or usage and a part 'requiring the
student to generate a writing sample.
lhe results of this test are used in calcu-
lating- the students' unit grades. Crite-
rion performanix is a score of 90' , or

Retakes. Students who 'don't meet the
criterion have the option to retake the
mastet v test at thc teacher's discretion.
Retakes ale usually preceded by one
day's work oil correctives. The retake
test is a second form of the mastery test.
I he intent is t6 rape the student's score
to at leasithe 80' , level

Each unit takes about six w eeks Lu
complete. The ten units are distributed
across all three grades, with most in the
sixth grade. Teachers in each of the pilot
buildings de eloped integrated instruc-
tional schedules so students advanced
fairly uniformly through the year and
the units. Student performance in W ri t
Ing is reported to' parents as a lettei
grade.

ExceptionA effortrs made to giv e stu-
dents good information about their
progress and to provide positive rein-
forcement lot good performance. At the
start of the year, teachers place a large
-chart at the ftont of the room that shows
the skills to he developed during the
yeat . As each unit is completed, the ap-
propriate segment on the chart is col-
ored- in. Another chart posted in the
classroom lists each student in a matrix
with the writing objectives. Each stu
dent s Pt ogi es, is tracked on this chart.

Project WRITE
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Teachers display large charts at the first
of each year as a way of showint; account-
ability. Skills mastered are marked off
and new skills to be learned are added.

Several strategies are used to provide
reinforcement for wiitiug in additiim to
teacher use of' oral praise and positive
written comments on papers...Some a
these include:

The Project Write Hall-of-Fame
where each teacher selects out-
standing eamples of writing and

.
posts big paper stars with the pho-
tograph, and names of authors on
the wall

Reading good papers aloud in
class as models

Awarding of good writing buttons

Writing contests where cross-
achie vement tennis compete with
each.other for top honors

All ot these devices help develop and
maintain 'enthusiasm among the slit-
(lents,

Project WRITE shows that middle school
students can learn to write effectively. .

Summary

Though the project's evaluation is not
complete. preliminary evidence shows
good gains both in terms of project crite-
ria and national writing norms. Eighty
to eighty-tive percent of students have
been receiving A's or B's across all the
writing units in which they have partici-
pated.

Project Write is a comprehensive
effort that successfully integrates cur-
riculum materials and instructional
management. Attention to dyad. a fea-
ture of effective progrIl'ims, is every-
where evident. And as a result. students
are learning.

4

program highlights j
Goals, Objectives,
Competencies

Subject area tprogi'am) goals

6 Course goals

l r-lit obit:ink es

6 Grade leY el competencies

Graduation competencies
Competencies Yy ith lite role locus--

Instruction .

Modnlari/ed curriculum
Interdisciplinai y cm tic Ull1111

F.pertential teal rung

Audi% itlpali/ed teal ning plans

I eaelieF :RR I soy,

Mastery learning'
Continuous progress

Remediation procedures

Patent participation
Computer suppoil

Assessment
'Cr:tenon I eterenced tests

Applied peirormance tests

Nut m referznceal 1 ems

Minimum competenc Y testing

I )emonstiated competence
I equii ed

lissessnient ientel
Credit bY e yaminar ion

Obit:L.6%e competency [clef enced
tecoids

Student report,. based on oluctai%e:
or competencies

(iradmii's\ stem olhe 1 than A l'

( omputer ,uppoit

" 11 anagemeof \
Cloal based planning'.1

Participator, managhient
Management by objectly es

et:omit:1(11111y

Management inl ormation system

Computer suppoit
Data hared pr(igram cl aluation

Regular program reY ision

Regular reporting of progran'
performance

Community Involvement
Setting goals. objectiy es,

competencies
Program reviev.
1 earning sites for students

'Certifying students competent

Joint enrollment secondary post
secondary

contact for information

Tanis Knight
E.S.D. 112
1313 N.E. I34th Street
Vancouver. Washington 98665
(206) 574-2871,
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Program Profile

Hood River High School Features Many Key Elements
Of a Goal Based Education Program

Hood River High School initiated a series of innovative prac-
tices when the school opened in the fall of 1970 and has been
working since that time to smooth out the rough spots and make
the practices work to the benefit of all, including students, staff
and community. The innovations were designed and imple-
mented in order to realize the ideal of individualizationa pro-
gram to meet the needs and abilities of every student. The overall
plan incorporares several imp9rtant ,ements including continu-
ous progress instruction, use of computer to assist teachers
and facilitate recordkeeping, a modularized curriculum that
opens up new opportunities for students, a teacher advisor pro-
gram, increased student responsibility for their own learning and
a participatory management stystem.

Planning for the Hood River approach began two years before
the building opened and the plan was put into effect. Prior to
1970, there were two high schools in Flood River County, and
they were to be combined When the new school opened. The
principal, Dr. Charles Bowe, was hired and all staff members
from both schools were involved through a series of meetings in
the planninnrocess. Teachers were dismissed early one day rr
week so they could participate. From initial meetings, study
teams were formed to research key areas of concern such as
teaching methods for individualization. Each team conducted a
literature review and visitations, prepared a report and reported
finditigs to the whole group. Ideas for the Flood Rrver plan were
formulated in this way using three criteria for making final deci-
sions.

Innovations would be made with staff who were available.

An innovation would be initiated only if near concensus to
do so was reached by the staff.

There could be no increase in cost.

Continuous Progress is the Backbone of the
Approach

To facilitate the ideal of individualization, the concept of con-
tinuous progress is essential. The curriculum structure and
scheduling procedures have been modified to allow students to
move through and between courses with'a good deal of flexibil-
ity. The normal time constraints have been lifted. At Hood River
High School the concept of continuous progress has been in-

stalled. The curriculum is structured so that courses are now
divided into units witheach unit being worth .1 of a Carnegie unit
of credit. Most courses consist of ten (10) units or one credit, but
some cburses are as short as three (3) units or .3 of a Carnegie
unit.

Each unit includes a written set of objectives, instructional
activities and assessment procedures, A curriculum-guide con.--
taMing all courses and units is available for every subject area in
the curi-iculurn, While the curriculum materials are not polished,
they serve well as the basis for teaching the Units and courses and
for assigning grades for each unit and course completed by each
student.

The scheduling procedure has been modified so that students
can move from course to course at any time during the school
year. Students can complete a course early, spending less than a
semester, or take longer than the usual amount of time. Students
can also complete their high school program in less than three
years or they can enroll for a fifth year to complete the needed
credits. Procedures for scheduling students into different
courses will be discussed below in the sections on teacher advi-
sors and computer management. In order to increase account-
ability during the re-scheduling process new guidelines were is-
sued this year, including the following:

First, scheduling into another unit with the same teacher is
conSidered.

Second, scheduling into a unit in the same department is
considered.

Third, scheduling ir,to a unit in the same division is consid-
ered.

Fourth, scheduling into a unit in a course in' a different
division is considered.

Fifth, a student does not leave the supervision of one
teacher until scheduling into another claSs has been com-
pleted.

J'eacher Advisors"Guides"Facilitate
Continuous Progress and Individual Planning

The "Guide" program has added a human diMension to

Northwest Regional Educational Laboratory
300 S.W. Sixth Avenue
Portland, Oregon 97204
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schooling at Hood River High School
--that wasnot e xperience-d- prey iou,sly

Each professional *staff member has a
"Guide Group" ocabout 15 students for
whom they are-Nesponsi151e: and con-
versely each student has a "Guide" who
knows them well and helps with all
types of needs and problems: While the
"Guide" progr,am began as a way of fa-
cilitating post high school goal setting
and planning and to keep up with stu-
dent records, the program has taken on
two additional functions, an intramural
program irrwhich the "Guide Groups"
compete against each other and a social
function through which the "Guides"
and "Guide Group" members get to
know each other in a less formal way.

Setting an initial post high school goal
and choosing a "Guide" happens in the
spring of the ninth grade year, the final
year of junior high. The high school
counselors in cooperation with the ju-
nior high counselors conduct a testing
program and conferences with each
ninth grader and his or her parents.. The
Tesult of the cOnference is-aninitial idea
about a post high schoOl goal and the
selection or assignment of a "Guide."
LateNri.p the spring, the "Guides" meet
withach newly assigned member of
their "'Guide Group" and their parents
to get acquainted and to discuss the high
school program and post high school
goals. In this conference, the initial
schedule for srade 10 is established. It
should be pointed out that each "Guide
Groat)" has tenth, eleventh and twelfth
grade students as members. This sets up
the possibility of peer assistalye among
students.

Through the Guide" progrr, stu-
dents confirm or revise their post high
school goals each year. The courses are
.scheduled to keep them on target in
terms a meeting their goals. Another
important aspect of keeping individuals
on target is giving them the responsibili-
ty for their own records. Through the
"Guide Groups" each student keeps
track of her or his progress toward high
school graduation and their post high
school goals.. The "GuideS" help, but
the students are responsible. "Guides"
help students through their high school
program by helping to schedule courses
and units at the beginning of each year
as well'as any time during the year that
an indidual is ready to change units or
courses.

The intramural competition among
"Guide Groups" is an excellent morale
builder among students and'staff. Social
functions are planned by eFh "Guide
Group" and may include such activities
as meals together. birthday parties,
trips and fundraising. Through the so-
cial functions, students and staff get td
know each other well and this contrib-
utes to good relationships within
"Guide Groups" and in the school gen-
erally.

The counselors, in addition to work-
ing- with_their own "Guide Group,"
serve as resource -persons to the
"Guide" program. Each counselor has
about 14 teachers that they help. The
counselors also publish a Guide for
Guides. The publication came out 14
times during the 1980-81 school year
and contains tips for "Guides" to use
with their "Guide Groups." Finally,
counselors take referrals from
"Guides." They work with students
who have various kinds of problems
that "Guides" are not trained to handle.

Counselors prepare about 15 issues of the,
"Guicle for Guides" each year, offering
practical tips and reminders to the
guides.

*Computerized Recordkeeping is
an Essential-Service for-
"Guides" and Teachers

Student records are updated dai.y
through a "Daily Record Sheet" that is
completed by all teachers. Every teach-
er must complete the "Daily Record
Sheet" each day. It takes about 10-15
minutes to do. In this time, all important
information, including attendance, drop
information a d an "end flag" for each
student who s within five days oc corn-

pleting a course, is recorded on pre-
printed forms supplied to the teachers.
The "Daily Record Sheet" comes to the
teacher with names of students by pe-
riod, number of units in which each stu-
dent is enrolled. coded reading level for
each student and sequencing ()conies for
each student pre-printed. The informa-
tion from the ".Daily Record Sheet".is
entered into the computer_ by a single
paraprofe..sional in time for upd.l.ted
printouts to be available to "Guides"
and teachers the next day.
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Teachers record information daily which
is entered into the computerized data
bank in time for updated reports to reach
teachers the next day.
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The "Guides" get an "Activity Sheet
for Guides" each day that shows al: of
the transactions from the previous day
for each member of the "Guide Group."
The information received includes at-
tendance for the previous day, changes
in schedule completed, grades on units
completed, drop information and -end
flags" for students nearing completion
of a course. When an "eo.d flag" ap-
pears, the "Guide" must worK with the
student to schedule him or her intornan-
other course or unit. .

Teachers also complete a "Weekly
Grade Sheet" ,on which they record
grades for all units completed by their
students. .The "Weekly Grade Sheet"
also car'ries the "end flags" that were re-
ported for students in the teacher's
classfss. Information from the "Weekly
Grade SI.eet" is automatically recorded
on the "Activity Sheet for Guides."

The information from the "Daily Rec-
ord Sheet" and "Weekly Grade Sheet"
is automatically fed into the history for
each student. From the- history, report
cards, semester stick tabs for perma-
nent records, teacher load report, sw-
dent directory (locator) and class list by
teacher are generated automatically.
Teacher do not spend time preparing
grades each quarter and semester. The
work is spread throughout the year.
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Reports to parents al.e by units complet-
ed as well as courses completed. The re-
port card is geherated automatically
from routine reports.

A A

A A

A

"Diffused Decisionmaking"
Keeps Faculty Involved in
Managing the School'

Participation of the faculty in deci-
sionmaking processes increases staff
morale and commitment to the school
program. To increase efficiency in com-
munication and decision making proc-
esses, the school is organized into six
divisions, including physical education
and health,' math and science, voca-

.,tional education, resource center, hu-
manities and guidance. Each division
has a "Coordinator" who serves as the
division head and is paid 15% above the
teaching pay schedule. Within divisions
there may be departments. For exam-
ple, the humanities divkion is -com-
posed of English, social :;tudies, art,
music and foreign language. Each de-
partment that hag several faculty mem-
bers has a "Team Leader" who serves
as department head and is paid 10%
above schedule.

The principal has a "Cabinet" which
is composed of all "Team Leaders,"
"Coordinators" and administrators.
The "Coordinators" and administrators
serve as an "Exectitive Committee" of
the "Cabinet.". Tpe "Executive Com-
mittee" and "Cabinet" serve as prob-
lem solving groups and provide liaiso
with the general faculty. The "Execu-
tive Committee" meets Weekly and the
"Cabinet" meets periodically. These
groups discuss ideas and problems.
While they make many decisions, many
issues are referred back to divisions' or
the general faculty for discussion and

A

A

A

A A

Guides go progress and attendance in-
formation on their guidees daily,

recommendations. Information flows
both directions through the department/
division/school organization. The
"Team Leader" and "Coordinator" po-
sitions are reassigned annually. The
principal takes applications from in-
terested staff members .and makes the
selectioaeach year.

Another part of' the "Diffused Deci-
sionMilking" process is a "Curriculum
Committee." The "Curriculum Com-
'mittee' is composed of one representa-
tive 'from each subject area (depart-
ment), one counselor, the librarian and
the principal, who chairs the group. The
"Curriculum Committee" reviews and,
approves or disapproves all changes or
additions to the Curriculum. Teachers or
departments make proposals which are '
usually assigned to a subcommittee of
the "Curriculum COmmittee" to re-
view. The subcommittee-Makes a rec-
ommendation to the full committee
which is discussed and acted upon.

The large number of staff involved in
the "Cabinet" and the "Curriculum
Committee," and the leadership rota-
tion system mean that all faculty mem-
bers have a good chance for significant
participation.

Other .Positive Features Round
Out the Approach

In addition to the key features de-
scribed above, the approach also in-
cludes the following:

Students mu'st demonstrate that
they have learned.
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Goals, Objectives, ,
Competencies

Subject area (program) goals

Course goals

Unit objectives
Grade level competencies

Graduation competencies
Competpricies with life role focus

Instruction
Modularized curricukim
Interdisciplinary curriculum
Experiential learning
Individualized learning plans

Teacher advisors

Mastery 'learning

Continuous progress

Remediation procedures

Parent participation

Computer support

Assessment
Criterion referenced tests

Applied performance tests
Norm referenced te<it

Minimum competency testing

Demonstrated competence
required

Assessment center

Credit by examination
Objective, competency referenced

records
Student reports based on objectives

or competencies
Grading system other than A-I-

Computer support

Management
Goal based planning

Participatory management
Management by objectives .-

Accountability
Management information system

. Computer support

Data based program evalmaion

Regukit program revision
Regular reporting of program

performance .

Community Involvement
Setting goals, objectives,

competencies

Program review
I xarning sites for students

Certifying students competent

Joint enrollment secondary!post
secondary

tontoct br i n fc"--77"Thlnation
Mr. Charles S. Bowe,
Principal
Hood River Valley High Schodl
1220 Indian Creek Road
Hood River, Oregon 97031
(503) 386-4500

Hood River Valley High School has a
unique program t`o meet the needs of indi-
viduaf students.

Forty to fifty per cent or the stu-
dents participate in community
based exploratory or job,prepara-
tion experiences.

More rittention is given to higher
levels of learning. Technology is

.used to transmit information:
there is less use of .fecture with
more discussion and-more-o-4e-to-
one interaction. L.

There is a diagnosis effort that
supports- individual go,a1 setting
efforts. The diagnosis includes
scholastic and occupational apti-
tude testing.

--There is gn ongoing in-service
program to promote staff renew-
al. The district provides one hour
per week for this purpose. In-ser-
vice includes planned programs
put on by various consultants and
staff members as well as time for
curriculum planning.

Information on Hood River
High School is Available in
Other References

Because of the long history of innova-
tion, information on the Hood River Ap-
proach is available from several
sources.

"IGE/s Description of Hood Riv-
er Valley High School." A paper
available from the school.

"The Hood River Plan," by
Charles Bowe, Princijaal. A paper
available from the sc ol.

Klausmeier, Herbert J. and John'
C. Daresh, A Description of
Hood Ricer Valley.High School
1977-78. Madison, Wisconsin:
Wisconsin Research and Devel-
opment Center for Individualized.
Schooling, April, 1979.

Profiles of Significdnt Schools:
Continuous Progress, Washing-
ton, D.C.: National Association
of Secondary Schools, 1980.
(Filmstrip or 16 mm film)

For more information, contact:

Dr. Charles S.Bowe, Principal
Hood River Valley High School
1220 Indian Creek Road
Hood River, Oregon 97031
(503) 386-4500
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Long-Range Planning for School Improvement Series
Pennsylvania Department of Education

What is the Pennsylvania Department of
Education's Long-Range Planning for School
Improvement process?

LRPSI is the process by which school districts assess current
conditions and programs, identify key areas for improvement,
develop plans to make those iniprovements, implement the plans
and evaluate the success of the implementatifin, The process,
required for all districts in the state, occurs in five year cycles.
The focus is on action planning at both the building and district
level.

What is included in this series for long-range
planning for school improvement?

The series includes several guides to be used as resources for
the Pennsylvania Department of Education's Long-Range Plan-
ning for School Improvement (LRPSI) process, The guides pro-
vide background information on long-range planning and on
school improvement processes; suggestions which can be used
for carrying out the LR°SI process; and resources and models
for each of the process steps,

The LRPSI Oterview guide summarizes the "what, why
and how" of the LRPSI process. Key steps in the process

,
are outlined, and technical assistance support available
from the Pennsylvania Department of Education, interme-
diate units and institutions of higher education is de-
scribed.

The LRPSI Process Guide de,scribes a step-by-step ap-
proach to implementing the process. The five steps of the
process (initial preparation, needs assessment, action
planning, implementation and evaluation) are delineated in
detail. A checklist of the steps and suggestedbasic tasks is ?,
provided.

The LRPSI Guidelines and Instructionsdescribes the dOcu-
mentation,requirements and reporting processes by which
districts demonstrate tfieir engagement in Long-Range
Planning for School Improvement. Required documenta-
tion to be sublnitted to thq Pennsylvania Department of
Education is indicated; districts may go beyond that which

is required,

The LRPSI Resource Guides provide background informa-
tion, general suggestions for administrators to use in in-
itiating and completing the process and resource material
for technical assistance staff.

ONG

ANGE

LANNING POP

CH001.

OvEMENT

PROCESS STEPS

nap I
Prepare district
administrative ply)
far

STIP it
Aim educauonal
programs/sandal
(1.111111-5ection I)

STIP it
Oasts limits manage
11/11 ILIIPSISection 2)

STIP It
Propera action plant
(1.11PSlSactions )4)

STIP 4:
Implement salon plans.

STBP 5:
Evaluate Improvement activities.

Pennsylvania Department of Education works with local schools
and school districts in a five-step process for school improvement.

Northwest Regional Educational Laboratory
300 S.W. Sixth Avenue
Portland, Oregon 97204

Competency Bared Education

Number S. Octrber1981



How are these giiides to be
used? Who is to use them?

The series of guides is designed to
help districts understand, implement
and monitor the Long-Range Planning
for School Improvement process. The
LRPSI Overview is an awareness level
document designed to provide general
information on the process. The Process
'Guide is intended to provide general
guidance to district personnel as they
organize their planning process. The
Guideihqs and Instructions document
provides specific information on con-
tent requirements for district personnel
as they monitor and document the plan-
ning procesS.

The gydes are intended for use by
district ao,d building-level personnel in

-khe1ate Of Pennsylvania. The series is
potentially useful for any-school person-
nel interested in implementing a long-
range planning process. En addition,
persons responsible for policy decisions
on long-range planning may find the se-
ries a useful model.

Where' can a copy of the series
be obtained?

School Improvement Desk
Pennsylvania Department of Education
Box 911

arrisburg, Pennsylvania 17126

LRPSI Guides assist schools and school districts implement goal-
based planning processes.

1
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, Product Profile
Competency=Based Education: Beyond MiniMum Competency Testing

beyeloped by Northwest Regional Educational Laboratory
Ruth Nickse, Editor/Larry McClure, Associate 'Editor

Teachers College Press, Teachers College, Coluinbia Uni' ersity
New York and London, 1981, 242-pages

Who might find this product useful?
This publication introduces the prin..ciples of competency-

;I
based education (CBE) and the issues surrounding its implemen-
tation, surveys historical developments, investigates specific ap-
plications and disctisses the implications of widespread use.of
CBE. It is intended to be useful to those with the respon3ibilities,
for the design and implementatfon of instruction and evaluation
programs (school admistratars, teachers), to education policy
makers (board members, legislators), and to those directly af-
fected by 'CBE (parents and teachers).

What information is contailred in this product?
' .

This publication addresses many of the is ues of competency-
based education through individual,9 focused articles by a num-
ber of authors working in the field:

Oa.

What Is Competence? Arthur Chickering and Charles Clax-
ton: A discussion of definitions of competency outlining
four basic principles common among CBE approaches; a
review of common CBE program dexelopment problems
and a paradigin for competencies as related to personal
development in the individual.

What is Competency-Based Education? Keith Goldhammer
and Bruce Weitzel:A review of the many types of programs

o in the multidimensional movement that is considered com-
petency:based education; a definition of five steps for im-
plementing CBE pfograms; and a look at CBE program
patterns.

How Can Competencies.be Taught? Observations and Sugges-
tions Louis Rubin: A discuSsion of eight steps to design and
implement CBE which can accommodate a wide range of
instructional approaches,

A Sampler of CBE at Iis Best Larry McClure and Joanne
Leigh: Profiles of 13,existing CBE programs, including ele-
mentary and secondary education, post-secondary educa-
tion and programs outside the formal educational system. '

How Cart Competencies Be Assessed? Issues in Role-Based
Assessment H. Del Schaiock: A look at the processes and
implications of assessment of life-role based-competency
education.

'

biWREL produces new addition to the literature on coMpetency
based education.

CBE & SecAdary Schools: Current Practice and Some I mpli-
cadonstSeatt Thomson: A Uiscussion of current emphases,
a revffv; of CBE goals, a description of current work in
CBE and suggestions for the implementation and effects of
widespread coropetency-based education at the secondary
level.

An extensive bibliography of literature about competency-
based ethication is also included,

'Where can a.copy of Competency-Based
Education: Beyond Minimum,CompeteUcy
Testing be obtained?
Teachers College.Press
1234 Amsterdam Avenue
New York, NY 10027

Northwest Regional Educational Laboratory
300 S.W. Sixth Avenue
Portland, Oregon 97204

Competency .13ased Education

Number 4 Octobed98'i
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Parkrose School District's Goal-Baseil Instructional Program:

'Meeting the Minimdm 'Staridardsand Beyond
by

Virginia Shaumleffel
OSSC Bulletin, Vol. 24','No. 1, MO 1981

4Who might find this product useful?
.$,This document describes the minimum standards -tatute for
the state of OregOT the philosophy and history of the farkrose
District program, the program itself, its results and remediation
procedures, the provisions made for individual differences and
the possibilities for use of the program in other districts. As sUch,
it is potentially useful for state and district administrators, for

- teachers and for parents who wish to understand how a minimum
e standards statute might influence instruction in a school district.

-__ What inforoation is contained in this product?
The producedescribes in detail the goal-based assessment pre-

.gram used in Parkrose School District. The program has been
,developed, implemented and validated over the past seven years

.. and-consists of four major components:
.....-,

* Curriculum goals

^. Criterion-referenced testing f (7r-ea-ding, writing and corn-
'Jilting competendies-th'at demonstrate student attainment
of district goals

* Norm-referenced testinp in reedit. language arts and.
matematics)

*Inclass and district-level recordkeeping of additional com-
petencies required by administrative rules

The'reaort begins with ak outline of Oregon Minimum Stand-'
ards and Then d cribes how the district fulfilled the require-
ments of the seat te. In the section "Some becisions Behind the
Progra ," the creatiob of the-philosophical framework-underly-
ing th rogram is describeThe next section', ','History of,tne

aln," explains step:by-step the development of the
Parkrose program. The body of the document provides a descrip-
tion of the program, including results. This subsection is of par-
ticular interest), for it includes a number of anecdotal reports that
portray the prOgram's impact on teachers and students. A final
section suminarizFs twp of the theoretical models.investigated
by the districtcdunng development of the program.

s1

Where,fan âcopyofParkrose School District's
Gcal-B4ed Instructional Program: Meeting the
Minimum Standards and Beyond be obtained?

A cOpy of this*produetcnn be obtained fcom:

Oregon School Study Council
College of Education, University of Oregon
Eugene, Oregon 97403 .

Single copies art $4.00 each ($3.00 if prepaid).

A discount of 10% is given. if 10 Or more copies are ordered.

Where can farther inforMation about the Parkrose
District Program be obtained?

Additional information about the Parkrose goal-based assess-
ment program can be obtained from:

Mr. Clarence Mershon -

Director of Program Evaluation
Parkrose School District
11400 N.E. Sacramento
Portland, Oregon 97220'
(503) 257-5229

Northwest Regional Educational Laboratory
300'S.W. Sixth Avenue 1 ;

Portland, Oregon 97204 ,

1

'Competency Based Educotion
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Program Profile

Whitney Community Learning Center
Uses Competency Based Curriculum

in College Preparatory High School Program

Established in 1976, the Whitney Community Learning Center

uses a competency based college preparatory curriculum in all
subjects for students in grades 7-12. Located in Cerritos. Califor-
nia. in the I.os Angeles metropolitan area, the school offers in-
struction to college-bound students in the ABC Unified

S:hool bistrict.
Whitney studenN are selected through competitive testing.

District studenk are tested in the skills areas of reading. writing
and mathematics and are ranked according to test scores. Stu-
dents with the highest scores may apply to and be seleciect for

transfer to Whitney.
Graduation requirements include passage of all required sub-

jects and elective courses. Students are assessed through teach-
er-developed criterion-referenced tests. They are expected to
demonstrate proficiency in all subject areas pricr to graduation
and mu)t meet levels of competence established by the district in
accordtuice with California law.

Major program eleMents include:

A collegepreparatory colilrieter.cy based curriculum

Competency tests keyed to course objectives

4\- grading system based on quarterly testing of competen-
cy achievement cfr-
Disciplinary procedures that include work/study sessions

Students Apply to Enter College Preparatory
Program

Whitney is a six-year college preparatory school, grades 7-12.

which prepares high school students to meet the entrance re-
quirements of the University of California. The school's 865 stu-

dents come to the Learning Center campus from three compre-
hensive high schools in the district, each with a student
population of approximately 2.200, and from five junior high
schools. Twenty-eight full time teachers follow the competency
based curriculum for all students in fequired classes. School
days at Whitney include seven class periods, a longer day than
the six scheduled classes at other district High -schools, and
homework is assigned in each class every day. In addition, aH
students'attend a college-level survey course during one of the

' seven class fleriods once each week. Taught by teams of profes-

sors from Cerritos Community College, the new six-year course

300 S.W. Sixth Avenue
Northv,,est Regional Educational Laboratory

Portland, Oregon 97204

centers on a particular theme each semester and, beginning this
year. is required for all 'Whitney students.

Spaces are available at Whitney in each grade level each year.
At any grade level, students may apply for admission and be
transferred to the Learning Center for the remainder of the pro-
gram. Admission is primarily based on student applicants' scores
on locally-developed basic skills achievement tests. Student
scores are ranked, and students with highest test score ranking,
and with suitable recommendations from the principals of the
school they are currently attending. are selected for the Whitney
program on a space available basis. Approximately 35 percent of
Whitney'students are identified as talented and gifted.

In order to receive a diploma from Whitney, Students must.,
commencing in grade 9. complete 200 credits before graduation.
They must pass Whitney competency tests ia:

English: 8 semesters

Social Studies:

Health:

Safety/Driver Educatipn:

Mathematics:

Physical Education:

6 semesters, including 2 in U.S.
History and Lin Civics

1 semester

1 semester

2 semesters in grades 9 and 10

2 semesters

2 semesters

In addition. students must demonstrate proficiency in reading,
writing, math and life skills by passing the ABC Unified School
District Proficiency Examination, the district's minimum com-
petency test developed to comply with California law. Students
who complete course work, hut do not pass district competency
tests, do not receive diplomas and are awarded certificates of
completion by the school.

Quarterly Testing Assesses Student Progress
Through the CBC

The Whitney curriculum is organized into quarters and in-
cludes semester- and year:long courses. Stuslents receive a
"competency guide or a "statement of student expectations"
for each course. These include notifkation to students and par-
ents of overall course objectives and of specific learning objee-

Goal Based EducCktion

number 6 november 1981
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RF64.V.IENDFD SIX-YEAR PRt)GRAM FOR WHITNIY COMMUNITY LEARI114,1 a-F.41TR

1th cgade

Eng. Level II
or

Eng. Level I

Soc. Science 7

Pre Algebra
Or

Math Prof.

!-lcienee 7

Electiat Personal
Typtng and
speech

fit!, Grade

Eng. Level III
or

Eng. Level II

50c, Science

Algebra 1

or

Pre Algebra

Math P,,f,

Science 4
one semester

ony. Lang.
one semester

Elective.

9th Grade 10th Grade

Eng. I-Level IV Eng. II-Adv. Eng.

or Or

Fee. Level III ng, Level TV

Soc. ',clence 4 :lin.. 1,c1, 10

Geometry
or

Algebra I
or

Pro Algebra

Algebra II

6etsselry

Ngehla

Language I lAnquage II

P.E. 9/Health P.E. Fd.

Elective E lect ve

Ilth Grade 1:th tgade

AdVana,d English

, tql,.0 ii

Math Analysis
or

Algebra I I

1;eometry

Sioloqv

or
General Sc i once

Language III

(optional)
or ldnguage I

Elective

Advanced English

Advamed Math(C.R.1

. Math Analysis
f7I

A 17b la II

Physiology
or

Biology or
General ;:crenve

Language TV
(optional)

or Language II

EdectIV.0

Whitney is a six-year college preparatory school (grades 7 through 12, which concentrates on having stud.nts meet the en-

trance requrrements for the University of California. We stress six yoacs of English, social science, math, 24 years of

science, 2 years of a foreign language and 4 years of physical education. We also encourage students to develop them-

selves creatively in the areas of music, drama, dance, media and.Eine .irts. The English, social science, math,and science

programs are competency based, which means students receive qra,les by demonstrating understanAing of competencies via the

school coMpetency testing program.

Lives throughout the course. The guide
for the year-long, ninth-grade course in
World History, for example, outlines
course content covering "MODERN
TIMESThe French Revolution to the
Present." Sections are organized in his-
torical sequence and outline specific in-
formation students are expected to
learn:

3.0 Eufope and the World 1870s-1910s

3.1 Trace the effects of the industrial
society upon life in Europe

3.1.1 Industrial growth
Steelgrowth in use of
8400%
Steark transportation
ocean andIand....

3.1.2 OrganizatFon of industry
Trusts, holding companies
and cartels

At the beginning of each Semester,
parents are sent an outline of material to
be covered in all classes in the upcOming
semester. Listings include, for dqc h
class, textbook titles, assignments Por
the classwork during thi quarter and an
explanation of how gratt will be deter-
Mined for the class. Si4 nts and par-
ents can use these lists to ch ck individ-

ual requirements for classes in the
student's schedules.

At the same time, parents are notified
-of competency test dates. These tests
are administered in all classes at the end
of every quarter. Tests are developed
by Whitney teachers at. the department
level and contain questions drawn from
objectives for each class. All depart-
ment teachers administer the" same
tests, so all students in each grade level .
in a particular course are assessed
through the same test.

To pass quarterly tests, students must
achieve 70 percent or more proficiency
on each competency test. Students
must pass all quarterly tests in each
course to receive.credit for that course.:
students who do not meet standards are
put on academic probation and may be
reassigned to their home junior high or
high schools if unacceptable perform-
ance continues.

Grades of A (excellent, 90-100 per-
cent), B (above average, 80-89 percent),
C (average, 70-79 percent) and F (69
percent and below) are given. Grades
are based, in percentages that vary
among courses, on course work, home-
work and competency test scores. The
Learning Center-is currently working to
phase in this grading system.

A recommended six-year program of
study for Whitney students focuss on
college-preparatory work in all subject
areas.

Discipline an Inzportant
Program Element

Firm discipline is an integral part of
the Whitney program. Students are ex-
pected to attend all classes, to be punc-
tual and prepared with necessary mate-
rials (books, homework, etc.) in classes
and to remain on campus throughout the
school day. The principal regularly pa-
trols the halls, .and school gates are
locked during school hours. Infractions
are reported to the administrative as-
sistant in charge of guidance and/or to
the assistant principal .for appropriate
disciplinary action.

In lieu of suspension for minor mis-
conduct,.students are placed in a deten-
tion program to make up additional
time. Assigned hours are used for clean-
ing up the campus and school equip-
ment. Time remaining after clean-up is
used for make-up classwork or home-.
work. There is.close parent contact in
all eases of misconduct.
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social Science - 7th

World History
Humanities

Social Science 1-9

Sticial Science II-10th

S History

nom

Introduction
to Wrr-i-3.1
Sciences

Ancient
Civijriations

CHAPTERS ASSI121rD OTIIER ASSIGNME0TS

Units 6 8

Geography (6)
Political Sc1encei0)

21-25

Mandatory--
1/ Quarter project
2/ Glossary Of TPIT, (both

unitn)
1/ Study Guide Questionn

(both units)
Review all.units previounly
covered.

Research paper, report or

ProjectMandator-1

Medieval and Early
Modern Tjmes

Mo_de.r.11-TAM0A

20-24, 26-27, 29-32

25-33 and 35

)lomework assignments

CRAP1NG

10% clanswork
10% project

103 essay
70% objective portion

competency exam

15% paper or project
151 homework and class

quizzes
70% tent score

90% of grade on competency
test

10% classwork

Homework assignments
optional report or,research
paper

Minimum of 70% on comPe-
tency tent. 90% of grade
on the test. 10% for

classwork. (0-20 points
possible for research
paper)

40-50 Term paper based on a
nuggested novel

Competency test accounts for
70% of final grade. Paper

is 20% of final grade.
Clasn exams are 10% of
final grade.

Contemporary Problems Nene

Whitney Provides College
Preparatory Education
Comparable to Private Schools

The Whitney Community Learning
Center provides college preparatory in-
struction to high school students select-
ed from throughout the district on a ba-
sis of achievement in the basic skills
areas of reading, writing and mathemat-
ics. A structured, competency based
curriculum, frequent tests and strong
discipline are combined to help students
meet University of California entrance
requirements at the completion of the
school's six-year program. The pro-
gram has been effective in preparing
stUdents for college, and administrators
believe the Whitney program to be com-
parable to instruction offered in private
college preparatory schools.

I. Attendance at one city
council mtg. one school

board meeting
2. Participation in class

simulations and activities
3. District proficiencies

Student reports and

discussion

Sx

Test of district profi-
ciencies--50%
Weekly grades 10% on cies!
work. Quarter grade--20%

"; :;\ ,

'
Outlines of classwork for each semester
are sent to parents at the beginning of the
semester, including reading materials,
assignments and grading criteria.

Whitney Community Learning Center
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Goals, Objectives,
COmpetencies

Subject area (program) goals

Course goals

Unit objectives
Grade-level competencies

Graduation competencies
Competencies with life role focus

Onstruction
...

Modularized curriculum
Interdisciplinary curriculum
Experiential learning
Individualized learning plans

Teacher advisors

Mastery learning
Continuous progress

Remediation proccdures

Parent participation

Computer support

Assessment
Criterion referenced tests

Applied t...aformance tests

Norm referenced tests

Minimum competency testing

Demonstrated competence
required

Assessment center

Credit by examination
Objective/competency referenced

records
Student reports based on objectives

or competencies
Grading system other than A-12

Computer support

Management
Goal based planning

Participatory management

Management by objectives

Accpuntability
Management information system

CompOter support
DatatAsed program evaluation

kcgular prOgranyrevision
R4ular reporting of program

performance

Community Involvement
Setting goals, objectives,

cornpetencies

Program review
Learning sites for students

Certifying students competent

Joint enrollment seCondary/post
secondary

Robert S. Beall, Principal
Whitney Community Learning
Center
16800 Shoemaker Avenue
Cerritos, California 90701
213/9261566, ext. 2497



(Wile/
programi & product/

Program Profile

A Competency Based Curriculum in
The Public Schools of the District of Columbi

Over the past five years, the Public Schools of the District of
Columbia has . developing a systemwide competency basedIF ri

curriculum (C. C) for its .approximately 100,000 students in
grades prekindergarten through 12. This resulted from a 1975
D.C. Board of Education decision to upgrade the educational
system and increase student achievement levels through adop-
tion of the CBC. .

New curriculum materials were required for all grades. A
three-year curriculum development effort resulted in the 1978

publication of continuous progress curriculum materials. The
materials specified sequenced learning objectives for students in
all grades in reading, mathematics, science and English/lan-
guage arts. A. concurrent staff developMent effort was under-
taken and a-manageihent by objectives approach was adopted to

prepare system personnel for the implementation of the CBC.
Pilot schools began using the CBC during the 1978-79 school

year, and systemwide implementation began in the fall of 1979.
In the spring of 1980, the Board required that students demon-

strate grade level competencies in reading and math in order to
qualify for promotion .to the next grade...Mid-year testing in
'grades 1-3 indicated students were not .receiving sufficient in-.
struction to meet minimum cbmpetenties and that revisions to
the CI3C were necessary. The curriculum was reorganized into
semesters and objectives were rewritten for each semester. Pro-
motion from each semester unit became based on student mas-

tery of learning objectiVes in reading and math. .t,

The revised CBC in reading and math, called the Student Prog-

ress Plan, is now in effect in all elementary schoolsin grades 1-6.
Testing indicates that the new curriculum is beginning to have
effect in raising student achievement levels. A secondary com-
ponent to implement the revised CBC for grades 7-12 is being
considered, as well.

Board of Education Sets Educational Goals

The Board of Education charge to the D.C. public schools is
"To promote excellence by providing a viable and comprehen-
sive instructional program (prekindergarten through twelfth
grade) leading to the attainment of knOwledge, competencies and

skills which upon completion will enable each student to function

as a useful citizen." As part of their deciSion in 1975 to adopt
CBC for the D.C. Public Schools, the Board outlined four major

goals 'to be met in changing the curriculum:

1. Promote academic excellence for the attainment of ,s

knowledge, competencies and skills.

t
2. Ensure'the active participation of all components of the

D.C. Public Schools in the implementation ory a sys-
temwide competency based curriculum.

3. Develop a systematic plan tor the continuous assessment
and evaluation of educational needs and achievement.

4. Make significant improvements in the levels of service
and efficiency of operations in the major support areas of
management services and to maintain those level of sup-
port services necessary to the mission of the school sys-
tem. '

" New cluTiculum materials for all grade levels were needed,

and work was begun immediately. A Curriculum Advisory Com-
mittee was formed tO design a comprehensive competency based

program for all students in the system. Membership included
teachers, school system administrative personnel, school
officers and community members. Initial development.concen-
trated on skill acquisition by stutlentsin broad calegories which
promote success in life-role functioning: analytical skills, con-
sumer/producer skills_ socialfctolitical skills., self-actualization
skills.

Planning groups from each of the six administrative regions in

the district were established. Comprised of PTA and community
representatives, administrators, teachers and students, these
groups provided guidance in curriculum development and
adopted prioritized instructional goals.

WORD PERCEPTION SCOPE AND SEQUENCE -

VOCABULARY
DEVELOPMENT

E---WORD PERCEPTION

......._L.

HONETIC ANALYSIS

I

1CONSONANTS

i

VOWELS

STRUCTURAL
ANALYSIS

Skills identified in the Washington, D.C.,
CRC "Word Perception Scope and Se-
quence."

0
Akt
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nennyloRAL 9oJECTIVEs

WP/V-i. Given common nouns and basic ight words appropriate to the con-
tent and level, the learner will identify the worde by night
with 95% accuracy. (Sight Words)

HP/V-2. Given word» of eimilar configuration, the learner will diatin-
%Nish the words by pronouncing and defining them. (Confinmation)

WP/V-l. Given incomp1e7e sentencen nnd a lint of sight words the learner

Will distingu heish t words by using context clues whIch tuYet cnm-

pletes the sentonce, (Context Cities)

4P/V-4. Given wort, among which there in nn antonym for each word, the,

learner will distinsu(xh the antonym, (Antonyms)

WP/V-,S. Given words Among which there is a synonym for each word. the
learner will dlatlnguish 'the nynonyma. (Synonyms)

WP/V-6. Given words among which there are hOmonyms for each word, the

learner will distinguish the homonyms, (Homonym.)

WH/V-7. Given heteronym, the learner will describe two meaning,

Oleteronymn)

WP/V-0. Given words with multiple meaning. (homographs), the learner will
describe at leant two meaningn for each word. (HoMogrnilhn)

WP/V-S. Given word parte (affixe,e, rootwordai. the learner will construct
words with acmatical varlationn.

W1'/V-i0. Given selection containing key.words and concepts relative to

the technical vocabulary of the content, the learner.will describe
the meanings an they are used im the ',election.

(Technical Vocabulary)

WP/V0 Given reading nelection designated words for which denota-
tive and connotative meaninun can be described. the learner will
dixtinguish the denotative and connotative menning of the desig-

nated word, (Denotation and Connotation)

...."12MIMMENSt9.talgelltag.400:W'''

Competency Based Curriculwn
Developed to Meet Goals

CUrriculum development began first
in the priority subject areas of reading,
mathematics,, science and English/lan-
guage arts. In 1976, the Curriculum Ad-
visory Committee produced the "De-
sign for a Prekindergarten Through 12th
Grade Competency Based Curricu-
lum," which described sequences of
skill's in these four priority areas. This
document was the basis for further cur-
riculum development efforts.

A series of steps led to development
of a full K-I2 competency based curric-.
uhim. Initially, teachers volunteered
time to write the curriculum, during in-
service sessions after school and on
weekends. During the summer of 1977,
approximately 200 teachers took part in
a tuition-free, for-credit CBC curricu-
lum writing course. They received train-
ing in curriculum development, taught
according to CBC principles, and par-
ticipated in writing curriculum materials
in their particular fields of interest. This
course resulted in a written sequence of
learning objectives for all grade levels
which became the basis for curriculum
materials.

A preliminary draft of the full curricu-
luni was published in 1978, ready for the
initial trial of the CBC. This curriculum
describes student tasks in 'Sinstruc-
tional triads" with each triad directly
reflecting one learning objective. Each
triad includes three components:

I. Behavioral objective: the new
behavior or skill to be achieved.

2. Instructional activities: at least
two learning activities for stu-
dents for each objective. These
are often both Classroom and
homework experiences which
complement one another, offer
more than one approach and
thus accommodate individual
student learning styles. All are in
performance agreement with the
specified objectives

3. Assessment tasks: at least three
consecutive student deponstra-
tions of mastery of the specified
objective, all in performance
agreement with the specified ob-
jective.

Assessment of student progress is a
key element of .the CBC. The assess-
ment tasks' in the instructional triad
measure ea-ch student's progress
through the curriculum. In addition,
both norm-refercnced and criterion-ref-
erenced tests are used. Annual stand-
ardized norm-referenced tests are used
in grades 3,6 and 9 to compare D.C: stu-
dent achievement levels with those of
students across the nation, to determine
student educational development and to
pinpoint.the need for changes in instruc-
tional prograhns based on assessment of
group performance. Custom-made cri-
terion-referenced tests, developed for
the D.C. schools by the California T6'st-
ing Bureau, are given to students in
reading and mathematics. Testing de-
termines how well students have mas-
tered learning objectives and aids in de-
termining individual student placement
within the CBC..

1

The CBC "Word Perception/Vocabu-
lary Development" hierarchy or behav-
ioral objectives.

Massive Staff and Management
Development Effort Prepares
District for CBC

As work proceeded on curricultml de-
velopment, a second majorgfort began
to prepare staff and to develop new
management techniques for the change
to CBC. The Instructional Services
Division was reorganized into two
teams. The Coordinating Team pro-
vided overall leadership in planning,
managment and implementation of tran-
sition tO the CBC: and the Instructional
Suppore, Team offered ,direct .technical
assistan e to classroom teachers. This
team app :oach was to prove very effec-
tive in preparing the school system per-
sonnel, student and the community for
the CBC.

.

Three phases of staff development
and implementation were planned:
Phase I/AWARENESS in 197¢-77; Phase
II/COMMITNIf.NT in 1977-78; and
Phase III/IMPLEMENTATION in 1979-
81. .,

Phase I/AWARENESS begadin Sep-.
tember of 1976, an effort to inforth
teachers cr thc need for curriculum
changes and the direction of those
changes. Several elements contributed
to that effort:

The creation of a third team, the
Implementation Team, to take ad-
vantage of and mobilize in-house
resources at the grassroots level.

Presentations and workshops at
individual schools, led by mem-
bers of the three teams.

THE CBC INSTRUCTIONAL TRIAD

BEHAVIOR! AL
OBJECTIVES

ASSESSMENT .
TASKS

INSTRU CTIONAL
A CTI VI TI ES

Each learning objective in the CBC is de-
scribed in an instructional triad.
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In the Student Progress Plan, students
move through the first .six grades in
twelve steps. Semester promotion moves
students to each step in the plan.

The preparation of various in-
structional media for use during
training sessions: slides/tapes,
videotapes, films, multi-media
kits, etc.

The publication or printed mate-
rials about the, new curriculum: a
CBC NIOTF.,BOOK of terminol-
og y nd methodology with
monthly updates, brochures, etc.

More than 200 teachers partici-
pated in an in-service course in
curriculum writing. The course
resulted in the preparation of cur-
riculum objectives used in devel-
oping curriculutn materials.

A 'second in-service course on-
"The Foundations of Competen-

z cy-Based Curriculum" provided
training in CBC technology to
teams of administrators and
teachers from 200 schools in the
district. The coarse was taught
according to CBC principles and
introduced the more than 2,000
participants to systematized in-
struction. The course also result-
ed in the development or a CBC
implementation plan for each
school building in the district.

Phase 11/COMMITMENT was in-
itiated in 1977, both to expand informa-
tion dissemination throughout the dis-
trict and to elicit firm commitment from
members of the school system and the
community to the implementation of
CBC..Phase II included several impor-
tant elements:

A 24-lesson television course on
the competency-based curricu-
lum, prepared by the D.C.
Schools in cooperation with the
local public teleyision station,
was broadcast throughout the
metropolitan Washington com-
munity. The course increased
community awareness of CBC
and, through workshops and sem-
inars held in conjunction with the

lessons, demonstrated classroom
uses of the CBC.

A two-day Media Festival was
held, highlighting the CBC ap-

,
proach through various media
presentations, exhibitions and
demonstrations of the CBC. All

. were open to members of the
school system and interested
community members.

The new curriculum was intro-
duced in. 29 pilot and prototype
schools following intensive staff
development efforts for teachers
who would be using the CBC.
These classrooms served as ob-
servation sites. for other district
personnel.

Validation of curriculum mate-
rials took place.4 t was found that
the adoption or the CBC was
feasible and could result in im-
proved educational opportunities
for students. The CBC materials
had a generalized appeal to both
students and teachers; the CBC
approach proved a useful instruc-
tional framework which allowed
latitude for creative approaches
to teaching: and the CBC pro-
vided students with a clear under-
standing of the levels of achieve-
ment they were expected to
reach,

A tuew CBC team, the Instruc-
tional Management Team, led to
the design and adoption of a man-
agement systeM to-support the
development and use of CBC.
Based on a management by objec
tives approach, the new manage-
ment system integrated the ele-
ments or planning, implementa-
tion and evaluation in administra-
tion of the district. Schools
vidualry prepared goals, objec'N
tives, critical tasks and evaluation
procedures for use in the entire
academic year: and a CBC School
Chairperson in each school
served as liaison between the I n-
strUctional _Management Team
and the locaF school. Both ele-
ments of this manageMent system
have been continued.

Phase III/IMPLEMENTATION was
planned for a three7year period. The
first systemwide use of the competency
based curriculum took place in the 1978-
79 school year, and CBC was expected
to be in full oPeration in the 1980-81
school year. To facilitate ongoing devel-
opment as implementation progressed,
a CBC Center was established, provid-
ing information, reSources and assist-.
ance to teachers using the CBC mate-
rials.
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Parents receive reports of student Prog-
ress that specify status in the Student
Progress Plan and performance in 'all
other subjects.
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Goals:, Objectivesr,
Competencies

Subjeaarea (program) goals

Course goals

Unit objectives
Grade level competencies

Graduation competencies
Competencies with life role focus

Instruction
Modularized curriculum
Interdisciplinary cUrriculum

Experiential learning
Individualized learning plans

Teacher advisors

MAtery learning
Continuous progress

Remediation procedures

Parent participation.

Computer support

---- Assessment
terion referenced tests

Applied pe-rformance teSts

Norm referenced tets
Minimum competency testing

Demonstrated competence
required

Assessment center

Credit by,examination
Objective+ competency referenced

records
Student reports based on ob)ectives

or competencies
Gradingsystem other than A-F.

Computer support

Management
Goal based planning

Participatory management

Management by objectives

Accountability s

Management information system

Computer support
Data based program evaluation

Regular program,revision
Regular reporting of program

performance

Community Involvement
Setting goals, objectivesl

competencies

Program review
Learning sites for stifdents

Certifying studentscompetent

Joint enrollment secondary/post
secondary .

contact for information
Joan W. Brown
Public Schools of the District of
Columbia
Presidential Building
415. 12th Street, N.W.
Washington, pc 20004

Board Requires Grade Level
Promotion

The CBC included a continuous prog-
ress approach which moved students
through the curriculum, but it did not
include standards of mastery for grade
level promotion and retention. In the
spring of 1980, the D.C. Board of Edu-
cation required that standards for pro-
motion be adopted in all elementary
schools. PromOtion was to be based on
student demonstration of grade-level
competencies in reading and mathemat-
ics.

At mid-year, students in grades 1-3
were assessed, based on teacher judg-
ment supported by data on student daily
performance, student mastery of objec-
tives and the results of standardized
diagnostic fests. Results indicated that
most students were unable to meet mini-
mum competencies at that time. Al-
though intensified instruction was effec-
tive irfraising achievement levels by the
end of the year; this assessment indicat-
ed the need_for curriculum revision.

CBC Revision Leads to Student
Progress Plan

Reevaluation of the CBC led to the
dev'elopment of-the-Student Progress
Plan, a competency-baSe-d-euniculum
for grades 1-6 which mandates student
promotion based on competencies in
reading and mathematics. The curricu-
lum is divided into 12 semesters for the
six grades and outlines sequenced ob-
jectives for each semester. Students be-
gih the continuum in first grade, in se-
mester IA and proceed through the s-ix
grades semester by semester: 1A, I B,
2A, 213', 3A, etc. Promotion is based on
teacher determination of studed mas-
tery of objectives and takes place at the
semester for,studeitts who have met the
reading and mathematics skills require-
inents of the current level.

A student who masters at least 70% of,
the reading and mathematics objectives
for a semester grade level, including all
those identified as critical skills for that
level; is promoted to the next semester
level. Students who, at the end of a se-
mester, can demonstrate mastery of
skills in ()My one 'of the two areas are
placed in a "transitional" class or group
at the next level/grade. They are pro-
vided special intensive instruction
which helps them acquire the necessar0
skills to advance along the instructional
continuum.

Student eligibility for promotion is
based upon the results of curricnium ob-
jective assessments and teacher judg-
ment. Student progress toward learning
objectives is monitored throughout the
semester through individualized report
forms (checklists) that record each stu-
dent's achievement of objeCtives.

Other efforts were made to increase

20

the effectiveness of the CBC, as well.
New recerdkeeping requirements, were
established. In many cases, teachers re-
structured classroom activities to in-

' elude CBC curriculum materials that
had not previously been used. A series
of three handbooks Was prepared for
parents, teachers and administrators
explaining the uses of the individualized
Student Progress Plan.

The Student Progress Plan is now ful-
ly operational throughout the D.C. Pub-
lic School system in grades 1-6. De-
velopmental efforts continue, as the
district works toward full implementa-
tion of a competency-based curriculum
in all suojects for grades prekindergar-
ten through 12. .

CBC Major Change in D.C.
Schdol System

Faced with the problems of upgrading
a large urban school district, the D.C.
Board of Education decided to imple-
ment competency based curriculum
rather tham simply begin administering
competency based testing: they opted
to improved the processes of education
rather than change their method of
measuring the outcomes of education.
The entire school system and the com-
munity became invelved in a complex,
lengthy development process that re-
_suited in the final adollion of a compe-
tene-y-based_curriculum throughout the e.
system in all-gri-rde--le_v els. Teaching
methods, assessment proCedure-sand
administrative systems were changed
accommodate the new curriculum. A
major setback was overcome when
competency assessment was mandated
bor student promotion, and the D.C.
Public Schools- have now successfully
implemented a sy.stemwide competency
based curriculum for grades 1-6. The
ystem will continue to develop, as cur-
riculum changes are made to reflect stu-
dent needs. The successful transition to
the CBC was facilitated by careful plan-
ning, a systemwide commitment to the
curriculum change, and the involve-
ment of personnel throughout the sys-
tem in both the development and imple-
mentation of the system.

Contact:
Joan W. Brown, Executive Director
Division of Curriculum and Staff
Development
Public Schools of the District of
Columbia
Presidential Building
415-12th Street, N.W.
Washington, DC 20004
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Program Profile

Modesto Public Schools Program Solves Problems
of Curriculum and Discipline

The 1981 "Gallup Poll of the Public'.s Attitudes Toward the

Public Schools" (Plzi Delta Kappan, September, 1981, pp. 33-47)
indicates that Americans believe "lack of discipline" and "poor.
curriculum/poor (academic) standards" to be two of the most
critical problems facing public schools in this country. Since
1976, the Modesto City Schools have been using an approach to
education specifically designed to solve these problems, and
their program hasbeen successful on both counts.

Colled.Academic Expectations and the Fourth R: Responsibili-

ty, the program outlines competency based expectatitins for all

district 'students in grades K-12: specifies student, parent and
school responsibilities in education and involves parents and
community members in school programs.

The program includes:

Board-adopted principles otitlining student, parent, com-
munity and schoot responsibilities in a partnership to im-

prove education

Competency based education for grades K-12, including
minimum competency requirements for high school gradu-

ation

Direct parent involvement in the processes of education

Remediation for students unable to meet grade-level or
graduation competency requirements.-

Involvement of community members, in programs to re-
duce truancy, to coordinate youth assistance services and

to recognize student excellence throughout the communi-

N tY
N,

ent of Program Based On Standards of
School an oinmunity Responsibilities

The Modesto pr ram resulted frong efforts begun in 1975 by
Assistant Superintent nt Jim EnochS. He surveyed national
trends in education and fo nd that relaxation of school standards

was a primary reason for the llarming drop in student achieve-
ment levels and for th'E, rapidly creasing problems of student
misconduct. He looked 'at Modest. s schools'and discovered a
less-marked hut similar trend in the trict: and he determined
that immediate action could forestall ac leration of the prob-

lems.

A year later, after much research and planning, Enochs pre-
sented to the Board of Education a multi-faceted plan which
woUld provide the local schools with a strong program to combat
these threats to education. The plan called for I) careful delinea-
tion of learning objectives in a competency based basic skills
program, 2) the institution of school efforts to instill personal
responsibility in students and 3) increased community and parent
awareness of their responsibilities for student welfare.

The plan was predicated on a series of principles:

i t is essential that a public institution clearly define itself;,_
to say unequivocally what it believes in and stands for.

The development of responsible adults is a task requiring
communit commitment. It cannot be left solely to the
public schools.

The principal tasks of the public schools cannot be
achieved if a disproportionate amount ot time and re
sources must,be given to maintaining order.

The full responsibility for learning cannot be transferred
from the student to the teacher.

Parents must consistently support the proposition that stu-
dents have responsibilities as well as rjghts and schools
have an obligation to insist upon both-.

Public schools are not obligated to serve students who,
through persistent and serious acts, disrupt school and vio-
late the rights of others.

High performance takes place in a framework of high ex-
pectation.

There is nothing inherently undemocratic in requiring stu-
dents to d,o things which are demonstrably beneficial to
them.

In order for a program to succeed, it must be kept in place
for a reasonable period of time and be assured of continued
support despite periodic criticism and the hut of faddish-
ness.

The plan proposed that the district change its approach to edu- -
cation to reflect these principles. Included were the following
elements, each proposing spe'cific programming in schools and
including a Process whereby each should be established:

O

Northwest Regional Educational Laboratory
300 S.W. Sixth Avenue
Portland, Oregon 97204
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1. Establish written student con-
' duct codes.

2. Reemphasize involvement,
commitment and identity for stu-
dents, schools and the communi-
ty.

3. Develop a genuine community
consortium for dealing with seri-
ous youth problems.

41. Educate students for responsi-
bility in a Specialize,d program,

, grades K-6.

5. Create a framework of academic
expectations for all students,
grades K-12.

Early in 1976, the Board accepted the
assessment of present and potential
problems, adopted the principles as dis-
trict policy and agreed that the Modesto
Schools -would implement the entire
Academic Expectations and the Fcmrth
R: Responsibility program. Work began
immediately, involving students, teach-
ers, administrators, parents and can-1-
munity members. Implementation of
the program began in September, 1976,
was expanded the following year and is
now in operation throughout the dis-
trict.

Modesto Specifies Academic'
Expectations for Ail Students

Modesto's "Academic Expecta-
tions" for all students include five major
components in an overall coiripetency
based program for all district students in
grades K-12:

A Basic Skills Program for grades K-8
defines minimum competencies in
math; reading and writing. The pro-
gram includes -annual assessment
based on these written competency
objectives (including writing sam-
ples), systematic remediation for stu-
dents unable to demonstrate mini-
mutt) competencies, required parent
conferences regarding student prog-
ress, mandatory retention if compe-
tencies are not mastered and a uni-
form district grading policy.

A pamphlet describing the basic
skills program is circulated to all par-
ents or students in I hese grades, ex-
plaining the progmm and outlining
competencies. Clear definilion of ex-
pectations in minimum competencies
is.thus available to all parents and stu-
dents.

A Help Yourself Home School Pro-
gram for grades.K-8 provides manda-
tory remediation for students show-
ing need. In a carefully organized and
supervised program; students show-'
ing deficiencies are assigned daily
homework packets tailored to their
individual needs which must be com-
pleted and tUrned.in the next day. Par-

Grado.ation Competencies Met

12th

Students
Not Meeting
Competencies

11th

Second
Competency Test

Graduation--Cornpetencies Met

Further
Remediation

High Schof:I Graduation
Competencies

Math, Science, English, Health,
Social Science

10th Math/Reading/Writing,/

9th

Students
below
Standards

8
7
6

Help Yourself 5
Program 4

or 3

Retention" 2
1

A

Math/Reading/Writing

A

Math
Minimu m
Standards

Reading.
Minimum
Standards

Writing
Minimum
Standards

Minimum Expectancies'
and

Competency-Based Graduation
Modesto City Schools

District/Ilart
Assessment
Certification of
Competencies
or
Prescribed Reinediation

Hart Assessment
Notification of Parents
Prt.cribed Remediation
(Could be optional for
those who passed.)

Hart Assessment
Notification of Parents
Prescribed Remediation

Students
at or above
Standards

Annual Asscssfrnent

a

i'UOMISMAglaggiNSOMEMONWOOMMUMMAWAndaMIWAI\ 1 the Modesto schools, student progress
toward meeting minimum expectancies
and graduation 'competencies is moni-

\kored thoughout gradeS K-12.

ents either provide quiet study time or
work with the students on the lessons

\ and are required to sign completed as-
-,srpments verifying the student's
hal.ling done the work at horn. Par-
ents who choose to be more directly
involved in the program by. helping
students with homework assignments

, iffiay attend voluntary training ses-
"sions provided by the school as part
of the program. A single paraprofes-
sional prepares packets for students

. _
according to teacher instructions and
checks returned homework. The pro-
gram provides daily assistance to stu-a
dents and emphasizes that "learning
is the job of the school, the home and
the student."

A High School Specialization Diploma
Program for grades 9-12 requires that
students, with parental guidance, se-

24:

lect one of three high school curricu-
lum plans: "academic" (college pre-
paratory program)," vocational "
(preparation for employment in busi-
ness and industry) or "genera" (for
students who do not plan to attend
college or have not chosen a voca-
tional field; prepares them to civalify
for a California community college).
In each case, studentS work with
counselors and parenA to develop a.
plan which meets both special re-
quirements in each course and gener-
al education course requirements ap-
plicable to all students.

Competency Based High School Grad-
uation is in effect for all district stu-
dents, requiring them to demonstrate
proficiency in science, social science,
health, English and math minimum
competencies. Freshman and sopho-
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Basic Skills Program booklets are circu-
lated to parents'of all students in grades
K-8, outlining learning expectations for
each grade level.

more students are tested annually in
reading, writing and math competen-

ThieS,, continuing the assessrpent be-
gun inarade school. During the. unior
yeai-, students are tested in all re-
quired competencies and are certified
conipetent in each area by a passing
score on these tests. Students unable
to tremonstrate competence are given
a second chance to pass the test in the
senior year. A one-semester remedial
course in math and/or English is pro-
vided-tp students unable to pass com-
petency tests in the junior year, and
individual independent study is re-
quired for students failing in the other
minimum competency areas. Ha stu-
dent fails any of the five competency
tests a second time, the student is in-
eligible for graduation.

A Student rec6gnition program called
Excellence' is a Community Affair
publicizes and rewards academic
achievement in a joint school-com-
munity effort. Organized according to
elementary, junior high and high
school levels, both ccimpetitive,-
events and recognition programs
have been developed in a partnership
with the: city's business and profes-
sional communities. Community
sponsors provide funds for purchase
of awards or for cash prizes and are
represented in panels selecting stu-
dent winners. Excellence is recog-
nize& in categories that range from
creative writingthrough homemakirtg
skills. Studentith high grade point
averages are also recognized.

FOURTH GRADE

READING

Studeps will

I. identify thirty words from a ba'sic list.

II, read a selection from a third grade reader
and answer four factual questions.

III, use the dictionrry.

UNITING:

S.,ients will

'n a topic uying at least two related

sent ..nce contajnlno descriptive words (modifiers).

klAI,P_IAT ICS

Students will

I. subtract ..wi thout zeroes, two-digit numbers

with borrowing.

II. know multiplication tables through six.

ILI. tell tini.

IV. add a column of three two-digit numbers.

411:

"The Fourth R:
ResponsibilLy" Integrated in'
K-12 Curriculum
-"The competency based curriculum
clearly defines academic expectations
for student achievement and minimum
graduation competencies. A second
program, "The Fourth R: Responsibili-
ty" is integrated throughout the K-12
curriculum to expose students to com-
monly-held personal values and to aid in
developing personal responsibility and
citizenship in district students.

Six major components have been de-
-veloped as part of the "Fourth R" pro-
gram:

Character Education courses arc re-
quired for all students in grades K-6.
In half-hour classes three times Per
week, all elementary students receive
instruction in the "consensus values"
of.courage and conviction, generosity
-and kindness, honesty, tolerance, use
of time and talents and .others. Char-
acter Education was instituted to as-
sure thaj all students are, at -an early
age, exposed to values that are com-
monly considered to be important to
the development of responsible citi-
zens.

; Uniform Written Student Conduct
Code booklets are distributed to all
parents and students in grades K-12.
These booklets define student rights
and responsibilities, acceptable stu-
dent behaviors and school action if
rules of conduct are broken. Two
code booklets are circulated, one for
grades K-6 and a second for grades
7-12. Booklets are sent home to par-
ents with students, and parents must
return a signed notice of receipt.
Through these written codes, all; stu-
dents and parents are apprised of re-
quired standards of student behavior.

There is student Citizenship Account-
ability in grades 7-12. Each quarter,
students receive citizenship marks of
"outstanding," "satisfactory" or
"unsatisfactory" assigned by class-
room teachers. These marks are
based on student performance in such
areas as tardiness; failure to meet
deadlines, coming to class unpre-
pared and others detailed in "district
guidelines. Student privileges (athlet-
ics, student government, school
clubs, etc.) are linked to"citizenship

Modesto City Schools
The Fourth R: Responsibility

Interrelationship of Program Components

Active Control of
Truancy (K-I2)

Community
Consortium

&Otitis Youth Problems
'(K-12)

"Excellence is a
Community Affair"
Student Recognition

' Program
(K-12)

Grades 9-12
Citizenship Accountability

(9 12)

s Grades 7-8
CitizenAip Accountability

(7 & 8)

GradB K-6
Character Education

Conduct Code
Rights and

Responsibilities
(7-12)

Conduct Code
Rights and

Responsibilities
(K,6)

;''.." 4,

4.* 55 A

"The Fourth II,: Responsibility" pro-
gram elements are interrelated through-
out all grades in the Modesto schools.



program highlight/

Goals, Objectives,
Competencies

Subject area (program) goals

Course golds P

Unit objectives

Grade level competencies

Graduation competencies
Competencies with life role focus

Instruction
Moduimized curriculum
Interdisciplinary curriculum
Experiential learM-ng
Individualized learning plans

Teacher ad visUrs

Mdstery learning

Continuous progress
Remediation prkedures
Parent participation

Computer support

. Assessment
Criterion referenced tests

Applied performance tests

Norm referenced tests
Minimum competency. testing

Demonstrated competence
required

Assessment centei

Credn hy examination
Ohjective competency referenced

records

, Student reports based on ohjcetiv es
or competencies

Grading system other than A (-

Computer support

Management
Goal based planning

Participatory management

Management hv objectives ,

Accountability 1

Management information system

Coniputer support
Data based program evaluation

Regular program revision

Regular reporting of program
performance

Community Involvement
Setting goals,objectives,

competencies

Program review

1.,Lrning sites for students

Certifying students competent

Joint enrollment secondary/post
secondary

contact for information
Dr..\ames C. Enochs, Director
Curriculum and Instruction
Modesto City Schools
426 Locust Street
Modesto, California 95351
209/576-4115 4'

and may be revoked if students fail to
meet citizenship standards.

The Active Control of Truancy (ACT)
program involves cooperation be-
tween the schools and local law en-
forcement agencieS. Students found
on the streets during morning school
hours are picked up and taken to one
of several designated 'rdrop areas."

. Schools .are notified,. paroilts are in-
volved in resolVing truancy cases and
legal folfow-up may take place.

A Community Consortium for Dealing
with Serious Youth Froblems repre-
sents a cooperative effort within the
Modesto community to coordinate,.
youth assistance efforts. Instituted by
the .schoot distriet, there are regular
meetings of a comipttee of school ad-
ministrators and representatives of
probation, mental health, welfare,
law enforcement, juvenile court and
other agencies working with young
people. This committee airs con-
cerns, defines reponsibilities and ex-
plbres ways in which greater coopera-
tion among agencies and with the
schools can aid students in the com-
munity.

The Excellence is a Community Affair
student recognition program detailed
earlier also includes recognition of
and awards to students for their citi-
zenship, for community-school ser-
vice, for performance in the Charac-
ter Education Program oand Other
achievements. Excellence in the
"Fourth R" is recognized and re-
warded in the same mannet is aca-
demic achievement.

Dual Program Suécessful in.
Raising Student A c h ie veme n
Levels and RedUcing Discipline
Problems

The Modesto Cif)/ Schools instituted
the Academic Expectations and the
Fourth R: Responsibility program to re-

The Modesto program .has been effective
in improving student.academie perform-
ance, in increasing student citizenship

'and in reducing truancy.

.ts o
store academic standards and ro coun-
teract natipnal and local trends toward
increased problems of student disci-
pline. The program, with its emphasis
on individual responsibility and its
clearly defined standartis for student
academic tichievenfent, as been sue-\
cessful in meeting both obj.-.ctives.

The basic .ski1ls program,%the compe-
tency based curriculum ancf\the mini-
mum high shool competeney\require- .

'9 ments have been effective in 'raising
student achievement levels. Apikoxi-
marel). 80 percent of students ittggaks
1-8 are ,ichieving at or above graae level
in .readiag and math, according to re-
sults of: annual California Test of Basic
Skills (CTBS) assessments. Average
scores for high school students taking
'the Scholastic Aptitude Test have in-
creased 18 percent in verbal and I I per-
Cent in math over a three-year period. In
addition, there has been an average gain
of 19 percent in California Assessment
Program performance by studentin 1
grades 3, 6 and 12.

The "Fourth R: Responsibility" pro-
gram haS been effective as well. There
has been significant reduction in tru-
ancy, students are showing increased
citizenship capabilities and rthe inci-
dence of vandalism has fallen. Overall,
Modesto has experienced success with
the program.

.

Combining a determination to raise'
standards and the belief that education
is a shared responsibility, among stu-
dents, 'parents, the comtilunity and the
.schools led the Modesto Public Schools
to develop and implement a dual-em-
phasis program that has successfully
combatted two of the most significant
problems facing schools in this country
today.

Mod tocityrA
chools 'TT
Orr raarth R RespamithilOY

0 .

TIDE CHARTS
I. Minimuill Competencies: Percent of

Failures
Math Reading Writing

1977-78 56e; 12' ; 21'; ,

1978-79 151? 3'; 131.;

1979-80 4'; 3'i . 7';

If...citizenship: Percent of Unsatisfaetories

1st Quarter 40'4

2n(1 Quarter 35' i

3a1 Quarter

4th and subsequent Quarters 18-21'4

Ill. Truancy: Permit of t 'tit:Noised Absences
1975-76 4 51.4

1976-77

1977-78
1978-79
1980-8 t.(.5 months) I 5,4
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Program Profile

Gra\duation CompetencieS in the Newport-Mesa Unified School District

In the Newport-Mesa Unified School District competeney
based curriculum and assessment p.-agram, all students must
meet minimum competeney requireMents to qualify for high
school graduation: In effect the first time for seniors graduating
in 1981, the program requires graduates to demonstrate profi-
clency in 60 skills in the subject areas of readirrg, computation, .
composition and mWhematical syStems.

Program development and implementation included ,the,
lowing elements:

A community-wide survey of expectations for education
which led to Board 'adoption of an overall education policy
for the district

Identification of educational objectives and eorrelative as-
sessment items in 12 skill and knowledge areas for all stu,
dents in grades K-.12

Local development of criterion-referenced tests to assess
graduation competencies

Assessment of enabling objectives for graduation compe-
tencies at the elementary level

Comput.,rized recordkeeping aed.: reporting of student
progress

Extensive remediation for students to help them achieve
required competency levels

Development Process Based on Board Adoition oL
Educational Goals

The change to coMpetency based education in Newport-Mesa
began when the' district was formed in 1965. Two elementary
school districts and one high school district were at that time
consolidated under a single Board of Trustees and.Superinten-
dent. The Board immediately began to develop a new educa-
tional thrust for the district.

The first step was the "Instructional Tasks Project (ITP)," a
survey of community expectations for the schools funded
through an ESEA Title II grant. In the survey, subcontracted to
the American Institute for Research (AIR), data was collected
from a random sample of 1,600 community members, including
high school students, parents, business persons, teachers and

embers of the community-at-large. Groups of participants
ere called in to fill out a questionnaire based on the AIR "criti-

cal incident" technique. Participants were asked to give specific
1.exapples of desirable and undesirable behaviors of youth. Desir-

0)1,1 behaviors were categorized and reviewed by a panel of 35,

community members who had participated in the initial survey.
This panel was asked to select behavior categories representing
skills in whiclfschools should be responsibje for training cistrict
students. Twelve skill/knowledge areas were thus identired as
areas of school responsibility.

Translated into educational objectives for district sc lodls,
these 12 skill/knowledge areas were adopted as goals for educa-
tion by the Newport-Mesa Board of Trustees in 1970. The policy
document adopted by the board was called "Statement of EduL-
tional Principles (SEP)."

STATEMENT OF EDUdATIONAL PRINCIPLES

The total education of the student results from the cOmbined efforts
of .home, church, and tOtal communitY. The Board of Education as-
sumes the primary responsiblity for the maximum intellectualdevel-
opment of all students, includOlg development of the ability to apply
intellect to the problems of citizenship in our democratic society. The
Board recognizes, however, that if the education is to be complete,
the efforts of other community institutions must be supported and
reinforced. Thus, the Board shares responsiblity for physical, social-
emotional, cultural (esthetic values), and ethicakmoral development '

of St dents with other community efforts

5ta ter,. ent of Educational PrinciPles

That he total education of youth is shared among home, church',
schoo arid other community organizations.

2 That th areas of shared responsibility for student development
are phys'cal development, social development, emotional devel-
opment, ultural and ethical-moral development.

3 rhat the schools' primary responsibility is the maximum irtellec-
tuaideveiopment of youth.

4 That each school is responsible for the educational progress of
each studen t attending

5 That each student is to make reasonable progress in each school
subject, each year in which he is enrolled or participating.

6 That progress will be determined through District, school, and
teacher assessment data.

7 That progress will be reported to all concerned.

the Board of Education adopted a State-
ment of Educational Principles to guide
development of curriculum objectives.

Northwest Regional Educational Laboratory
00 S.W. Sixth Avenue

rttand;Oregon 97204

Goal Based Education

number 9 november 1981
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Work wa, then'begtM to develop sets
of oblecti es for each of the 12 ares. In
a joint 'project with the.Center for tbe
Study of-Evaluation at U.C.L.A., the
district develop,ed a continuum of
structional 'objeyives and tut items in
reading which Wecame*a.prototype for
development in all areas.

Committees were established to de-
velop sets of objectives rot each of the
12 skill/knowledge areas and 12 "SEP
Curriculum Universes- or hierarchies
of objectives were completed.

SEP UNIVERSE FOR READING: '
OBJECTIVES.TOR READING READINESS 4"

1 0 The learner will.develop visual perception
skills

1 1 1 The learner will develop visual discrimi-
nation

1 1 1 1 ;yen a set of simple objects anPI-a
set of illustrations of these ob-
jects, the learner ob-
jects to their illustrati s

,
1 1 1 Given a set o( shapes or simple

pictures, the learner will mark
.hose that are identical

1 11 3 given pictures or shapers, all iden-
.tikal but one, the learner w4I indi-
cdte the one which is different

1 1 1 4 Gi complete and incomplete
pict ires of the same sene, .t.he
lear er will indicate or supply the
missibg part of the incomplete
pict4 to make the pictures iden-
tical

1 1 1 5 The le rner will distinguish bg-
tween .}-r,ilar letters of the alpha-
bet sucf as .74,1! and "d" Pr "p!'
and "q" --

/

--
-Fine and Practical -
Arts 753 objectives

Speaking 144 objectives

Thinking- 140 objectivel'

Listenjng 2auobje^tives

Doing (incomplete)

Graduation Requires
Proficiency in 60 Locally
Developed Competencies

The district's next step was to iden-
* iify levels of competency in the 12 SEP

Universes for graduation from nigh
sOhool. Due to impecding California
leg,fslation equirin Odsic skills compe-
tencies for all high school graduates, the
emphasis was placed on identifying
nraduation competencies in reading,

,c mposition and Mathematics.
Paicents, community ledders, ad-

minis4ators, SEP. committee chairper-
sons And teachers met to determine

These SEP lJniv rses were then used
by .12 Program 0 itcome Evaluation
Committees to d .velop assessment
components, with te,-t items tied to indi-
vidual objectives in t4le 12 areas.. A dis-
trict-wide survey gr teachers led to the
acceptance and adoption of objectives
and assessment components, including
the assignment of objectives to grade,
levels.

The 12 SEP Universes and the num-
ber of.student performance objectives
comprising easch universe are as fol- a

lows:

Reading
,

6omputational Skills

Mathematical. S.
Systems

Composition

Languag9 Systems

Social Studies

Science

100 objecti ves

100 objectives

409 objectives

164 objectives

254 objectives

501 objectiies

383 objectives

vis_ectiies in the reading, coinpo-
sition and mathematics SEP Universes
should become pferequiIiites for high
school gradvtion. Skill lists were de-
veloped and refined-through field tests
of assessment items by. both students
and adults. High schOol principals se-
lected department chairpersons to serve
as selection comthittees to actually de-
fine graduation competencies, and by
April, 1978, the Board of Education had
adopted minimum graduation
proficiency requirements, now in effect
district-wide..

Assessment oftcompftencies
" Key to Prograid

In order to graduate from Newport-
Mesa district high schools, regUlar pro-
gram students must demonstrate prôfi-
cidncy in all 60Nki1ls (10 _Reading; 25
Computation, 19 Mathematical Sys-
tems, 4 Composition, 2- Writing). Stu-
dents designated as "learning disabled"

.are required to demonstrate compe-

NewpoZ-Mesa Unified Schoorblitrict

Minimum Graduation Profiency Requirements

in compl ince with California legal requirements, this schooldistrict reglares that students graduating from high'school .

after km , 1980, demonstrate mastery of certain skills in the area of Reading, Mathematics, and Composition that have

been adoted by our Board of Education The student must master all sixty of these skills before receiving a diploma from

the school district The sixty skills are grouped into six categories or sub-tests as indicated As the student masters all of the

skills in a particufk category,a 112" 0-1/2" label is placed on the permanent record card Indicating that all obteefives

were pasnd in that particular skill category Thi9.means that a student may have between 0 and 6labels on the permartent

card if a stUdent has six such labels affixed to the permanent record cardehen
s/he has demonstrated mastery of all sixty

i
skills . ,.

'Reading {126G) 10 Skills

Multiple-meaning-words (using context clues)
5,inn idea'
Ipecific details
Events in order

, Cause/effect
I Inferegce,

I Fact vs opipioli
Using theMwspaper
Filling Out forms/applications
Alphab.qical order

\Composition (CPS) 4 Skills

l Spelling
i Capitalization

Punctuation
Usage

tomputation (CMP): 25 Skills I

Numeral naine
Add/Subtract whole numbers (5 or lessi
Multiply single digits
Add/Subtract any whole numbers
Multiply factors (10 through 1001
Divide one-dign mimbers
Divideswhole rturnbers
Adi fractions with like denomiriators (sum of_l or less)
Add fractions with hke denominators (sum of i-or more)

-Add fractiorlowith unlike denominators (sum of I or less)
Subtract proper fractions, like denominators
Subtract mixed fractions, like denominators
Subtract proper (radials from whole numbers
Multiply whole numbers/proper fractions
Multiply proper fractions
Multiply whole/mixed numbers
Add/Subtract/Multiply decimal fractions
Divide decimals by whole numbers..
Divide decimals by decimals
Divide-wh-ele numbers by decimals
Common fraction to a percent
Common integral percent

- Writing Sample -Business Letter (WS1L)

Business letter (applying for a lob)

Writing SampleTheme (WSTH)

Composition (unified around a cenhal idea)

Mathematical Systems (MATH): 19 Skills

Whble number digit place value
Decimal digit place value
Line segment:.traction
Fractions to decimals
Reading a thermometer
Reading a stale
Units of measurement
Lengb of fine segment
finding perimeter -

Finding volume
Finding area
Word'problem sheeting operation
Word problem: one operation, whole number
wogs problem. one or more operations

...Safes tax And selling price
Sins* yearly interest
finding-total expenditure
Determning change
Finding total salary

119.wport-Mesa students must demon-
strate proficiency in 60 skins before grad-,
nation.



STIMULUS

STIMULUS
MESPCNSES

SAMPLE ITEM AND ITEM SPEcteICATIms FOR:

COMPOSITICN 90.52.2.502 or PUNCTUATICN APOSTROPHES TO
SOCW POSSESSION

SAMPLE ITEM.

Directions. Choose the item which is CORRECTLY pUnctusted.

A. The three girls coats were wool.
S. The three girl's coats were wool.

' C. The three girls' coats were wool.
1

Answer( C

ITEM SPECIFICATIONS:

Stimulus and Response Attributes.

1.

2.

The student will be given a simple sentence containing a singular or
plural po ive.

The following uses of the apostrophe will be tested:

2.1 To form the co ive of a SINGULAR NOUN or PRONOUN, e.g., baby's toy,

woman't dress, someone.i notebook

2.2 To form the possessive of a REGULAR PLURAL ECUS (ending in 0, e.g.,
girls' hats, ladies' hate

2.3 To fon the po iv, of an IRREGULAR PLURAL NOUN (not ending in s).

These will be confined to frequentlyused irregulars: men, women

and children. Examples: children', toys, men''s department st

601MitiElAtkaft1=
tence in the same 60 skills by taking
tests atone of three levels of difficulty in
each subject sarea. A school committee
determines the level of test to be taken
in each subject area.
' Competencies are integrated through-
out, the curriculum and are not tied to
specific 5ourses. Competency instruc-
tion in the basic Skills begins in grade
school. In a decentralized approach
adicected by each school administration,
elementary teachers are rqsponsible for
incorporating competencies into the
regular curricuhvi. Elementary teach-
ers can use a "Proficiency Assistance
Catalogue". to assist in instruction to-
ward the competencies. The Catalogue
is a directory of existing district re-
sources, and includes worksheets, rec-
ommended text and a correlation to
films and other media available at the
district media center.

Mandatory proficienCy testing -on
enabling objectives to,..assess student
progres's toward competenCies is ad-
ministered in grades63 and .5. All 18 ele-
mentary schools in the district have vol-
untarily increased the testing program
to include assessment of student skill
developmpniat the beginning and end o
all gradeg 1-6 :

.

...,,,

ffull testing on graduation compe en.-
cies is required for t e--fltV time f r all
students in April f the eighth grade

....-7-.
year. Students are a this time expected
to be proficient in all 60 minimum gradu-
ation competencies. Competencies are
assessed in A series of six "sub-tests,"
locally-developed criterion-referenct4
tests in which test itemsdirecily reflect
the required competencies. One-hoar
sub-tests in -Readiq, ComputatioP,
Co posiiion, Mathematical Systems
and riting (two kb-tests) are usually
given in three two-hour. sessions on -
three consecutive school days. Testing
on Ichool time is repeated in grades 9,
10 and 11. , -

'Samples of test items and clarifications of
skills measured by these items are circu-
lated to teachers for use in instruction.

To demonstrate proficiency in each
skill area and pass the sub-test, students
must correctly answer a minimum of
ewo-thirds of items on each objective
teSt. Writing tests are graded in a "holis-
tic" approach. Teams of two teachers
reaa writing samples, e4ch assigith a
grade, and the twit, grades on each sam-
ple dre averaged to determine whether a

..third l'eading is necessary to assess the
student's level of proficiency.

High school teachers continue to in-
corporate minimum competencies into
the regular curriculum. To aid them in
integrating competencies into class-,
room materials, an "Item Specifications
and Sample Test Item Packet" is widely
circulated. This packet includes de-
tailed explanations of the scope of each
skill required for graduation and sample
test items used to .assess That skill.
Teachers model practice tests for stu-
dents on these packets.

Test items in the mathematical systems
area include assessment of student mas-
tery of weights and measulres.

zr.

2 7

N\

In grades 9 through 11, students are
tested only in areas where 'they have
failed previous tests: high school stu-
dents must demonstrate competency in
each skill area only once. Because all
competencies must be successfully
demonstrated by all students before
graduation, seniors have the opportu-
nity to mini-test on each skill at site test-
ing centers.

Computerized Recordkeeping
and Reporting Procedures Map
Student Progress

Student progress toward meeting
graduation competencies is monitored
through a computerized recordkeeping
system. Individual student scores arP
entered when students undergo the sub-
tests covering the 60 skill areas. A cu-
mulative record of each saident's
"Graduation Proficiency Status" is
printed and mailed to parents each year.
The report form lists all 60 required-
competencies, with those the student
has mastered checked off. Scores on
sub-testh are noted in a listing sum-
marizini the percentages of skills mas-
tered in each of the six sub-tests. Par-
ents and students are in this waTnotified
of student progress toward meeting
graduation competency requirements.

Remediation Includes Student
Review Packets and Summer
Sessions .

Eor high school students Who have
not achieved competencies, remedia-
lion is available throughout the school

I Pblectloe 17 PeClinf k.l,

Stlowlus: Wow ruck does the oIcture4 obJect .4107

Responses' 3 owoMs. 12 ounces
I. 4 pounis, 4 ounces
C. 3 wanes. 1 ounces

0. 4 peones

Anire,

PwlectIoe Nowbor f0.31.1.19. units e NeSsurewwnt

Stlowlus Weloct lasts/ II ...lured In witch f the foIlwrIno units?

Responsw, A. ....en

C. I1iZ7rs
degree centl ,,,,,

Anfrtr

Niectivs Pholn:r 90,31,4,4' Lent°. oe Line

Stlwaus, j'11:te the Irv,. 1 icc line.se9oent belew la the ...eft 1/4 Inch.

minTvor iiimOlvinNwriT9

lefFNIfft: A. 4 Indles

I. 4 ilni.Wes

C. 4 Inches

5 Inches



program highlight/

Goals, Objectives,
Corripetencies

Subject area (program) goals

Course goals

Unit objectives
Grade level competencies

Gradpation competencies
Competencies with life role focus

Instruction
Ntodularized curriculum
Interdisciplinary curriculum
Ex penentiar learning
Individualized learning plans

Teacher advisors

Mastery learning
Continuous progress

Remediation procedures

Parent participation

Computer support

Assessment
critenon referenced tests
Applied performance tests

Norm referenced tests
Kinimum competency testing

Demonstrated competence
required

Assessment center

Credit by.examination
Objective competency referenced

records
Student reports based on yhjectiv es

or competencies
Grading system other than

Computer support

Management.
Gpal based planning

Participatory- management
Management by objectiv es

Accountability
Management information sY stem

Computer support
Data based program evaluation

Regular program revision

Regular reporting of program
performance

Community Involvement
Setting goals, objectives.

competimcies

Program review
Learning sites for students

Certifying students competent

..,-

contact for information
Dale C. Woolley or Nola Hoffman
Newport-Mesa Support Services
Center
425 E. 18th Street .
Costa Mesa, California 92627
3.14/760-3295 ......."

Joint enrollment t,econdary (post
secondary

,Skill area tested Individual skill Skills mastered are checked off with an "s"

COMPUTATION 25 SKILLS
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year and in special summer programs.
Main remediation efforts during the
school year take place in skill labs with--
in district high schoolsp Labs are super-
vised by .regular staff teachers, and
schedules are arranged at each school.
Some schools make labs available dur-
ing school time, others schedule ses--
sions during -the lunch hour or after
school.

Students voluntarily attend lab ses-
sions and work through self-directed
study guides yi skill areas where they
lack proficiency. These "Basic Skill Re-
view Packets" are designed to teach
specific skills that will be assessed on
the district competency tests. Sceniors
indicating need have weekly after-
school opportunities for competency
testing at the labs, providing they have
completed appropriate rernedial work in
the review packets.

4 summer remedial program for mid-
dle and high school students was begun
in 1980. Using the self-guided review
packets, students work -to achieve the
required competencies: Daily testing is
available and is controlled by teachers
based on whether or not the student is
ready to retest on specific skills.

District Continues Work
Toward PulLCBE Program

Led 6y its Board 'of Trustees, the
Newport-Mesa Unified School District

*has now completely implemented grad-
uation competencies in the basic skills

A self-mailing computer printout of the
cumulative record of individual student
progress toward meeting graduation re-
quirements for skill mastery is sent to the
student's home each year to hiform par-
ents of current student status.

areas of read ing. composition and math-
ematics. Development of programs in
the other skill/knowledge areas has
slowed, although a new Title 1V-C
funded project will begin shortly to
complete the "listening" component of
the curriculum,

The district has established the phi-
losophy of goal based education, de-
fined minim,um graduation competen-
cies, developed assessment tools.
prepared malerials to aid in integrating
competencies into the curriculum and
created a program of remediation that
has aided students in achieving mini-
mum competencies. The program's suc-
cess is indicated by two factors. Teach-
ers have become more involved in
helping each student reach required
competence: and each year a higher per-
centage of students have demonstrated
proriciency in the minimum graduatiOn
competencies at the end of the eighth
grade year.

For further information, contact:

Dale C. Wo011ey, Director
Research and Student Services
or
Nola Hoffman, Director
Curriculum and Test Development
Laboratory

Newport-Mesa Support Services
Center
425 E, 18th Street
Cost Mesa, California 92627,
714/760-3295
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Program Profile

Independent Study and Continuous Progress Instruction
Emphasiied at Bishop Carroll High School

In 1971. Bishop Carroll High School in Calgary, Alberta. Can-
ada, opened its doors based on a continuous progress', indivi-
dualized approach to education for all students in grades 10-12.

The organization of the school included changes in instruc-
tional time and changes in curriculum and staffing structures for
the school. The school accepted a new way in which education
dollars are spent while maintaining a perstudent education cost
equal to the other four high schools in the Calgary Catholic

School District.
The program includes:

A continuous progress approach to instruction with em-
phasis on scheduled independent study for all students

A school building, designed for the new approach to edu-
cation, which does not include traditional classrooms

A Teacher-Advisor Program tied directly to individualized
independent study

Teachers working in teams and aided by increased support
staff

A modularized curriculum divided into nine areas of
knoWledge with graduation requirements in each

Flexible student scheduling, including opportunities for
off-campus learning experiences rot credit

Continuous Progress Adopted to Increase
-Learning Opportunities for Students

The Bishop Carroll program developed through the five-year
Model Schools Project sponsored by the National Association of
Secondary School Principals and directed by J. Lloyd Trump.
Thirty-two schools were selected as project participants, 30 in
the United States, one in Germany and Bishop Carroll in Canada.
The project was based on a commitment to student-centered
education and iricluded changes in curriculum, staffing methods
and instructional patterns. Currently. the school is a member of
the Le:trning Environments Consortium, under the direction of
Dr. William Georgiades, which is a self-help group of schools
committed to personalized learning.

The Bishop Carroll program is based on the concepts of con-
tinuous progress instruction and individualized education. The
curriculum is modularized and studentS.move through courses at
their own pace, evaluate their own progress and choose times for
testing according to their own rates of achievement. Students
work toward predetermined learning goals in areas that may he

of particular interest to them while fulfilling specified requirse-

ments for graduation. Student groupings vary according to
achievement levels and student interest, and scheduling is flexi-

ble.
Students are evalUated according to individual progress rather

than through comparison with other students. Working through
individual tudy plans, students do not wait for other students to
catch up, nor are they frustrated by work that is too difficult for
them. The relaiknship ,between time spent in school and credit
earned has been abolished: instead, there is a direct relationship
between achievement and credit.

There is flexibility to match students' learning styles with
teaching strategies. The role of the teacher is defined as separate
from th roles of support staff, and the program provides condi-
tions for teaching that recognize differences between teachers
and capitalizes on the special talents and interests of each staff
member. Teachers provide instruction Chrotigh large group pre-
sentations, small group discussions and individual meetings with
students. Learning takes place in a number of spaces, and neither
students nor teachers are programmed to study or teach in partic-
ular places at particular times every school day.

Northwest Regional Educational Laboratory
300 S.W. Sixth Avenue
Portland, Oregon 97204

Goal Based Education
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Flexible Building and Teacher
Roles Facilitate Curriculum

Two of the elements which facilitate
the individualized approach to educa-
tion at Bishop Carroll are a school build-

enough to accommodate the
innOVat' program and a reorganiza-'
tion of staffiwhjch changes the role of
teachers.

The school building, while trot an es-
sential element for the success of the
program, was new in 1971 and does not
include traditional elagrooms. Instead
there are major areas used as resource
centers for each of th?,nine subject
areas into which the curriculum has
been divided. Each center contains
study" carrels, tables and chairs, equip-
ment, printed materials and audio-vis-
ual resources appropriate to the subject
area. The school building also includes
seminar rooms, labs, ,shops, a media
center, gymnasium, cafeteria, reference
library, theatre, art- gallery, diagnostic
fitness center, &arcer resource area and
individual offices for teachers. The
building provides areas for students to
follow individualized learning plans that
include three kinds of instruction: inde-
pendent study at learning centers, large
group presentations and sma11 discus-
sion groups or seminars.

Staffing at Bishop Carroll also reflects
curriculum emphasis On individual-

ized instruction. In a staffing program
that includes a system cif support ser-
vice provided by three e pes of aides,
teachers serve in profes. ional rOles as
both learning facilitators n a particular
subject area and as teach r-advisors to
an assigned group of stud nts.

Subject area instructio includes sev-
eral elements. Working in teams, teach-
ers are responsible for mo ivational pre-
sentations in a particular s bject area to
large groups of students. In these ses-
sions, teachers may pro ide informa-_
tion, circulate supplement d written ma-
terials or make oral as, ignments to
students. Individual te tchers imay
schedule themselves to meet with
-small-er groups of students for seminars
in particular subject courses. Schedult
hid' is flexible, and the majoi-ity of teach-
er time is not spent in classioorn preSen-
cations.

A portion of each teache 's time is set
aside each week for curri tilum pl. n-
ning. In these regularly scheduled i-

weekly sessions, teachers ,ork togeeh-
er to develop curriculum rt aterials fr
use in subject area centers. eachers al-
so have time to work ind vidually tO
map personalized schedule of instruc\-
tionifiq individual students ssigned t
them in the school's Teac er-Adviso
program.

As subject area specialist teacher
are also responsible for rm. intenanc
and staffing a subject area resourc

centers. They prepare cun-iculum mate-
rials, monitor student progress and are
always on site during center hours to
provide assistance to individual stu-
dents or informal groups of students
working in that center. There is some
specialization, but, for the most part,
teachers are responsible for providing
dssistance and direction to students in
all course material within the subject
area.

Teacher-Adivisor Program
Creates Close Relations/zips
With Students

The remainder of teacher time is
spent providing assistance to studefits
in the Teacher-Advisor Program. Each
teacher serves as Teacher-Advisor (TA)
to 20-35 Bishop Carroll Students. Stu-
dents are assigned to a TA when they
enter the school and' remaiir'with the
same TA throughout.their high school
careers. New students are assigned to
each TA each year, and TA groups in-
clude students from all grade levels.

The Teacher-Advisor is personally
responsible for providing assistance to
5tudent advisees in all areas of their edu-

cational progress at Bishop Carroll.
They work in cooperation with other
TAs, with staff counselors, subject area
teachers and with the administration in
monitoring advisees.

There is continual contact between
the Teacher-Advisor and each advisee.
At the beginning of the year, TAs meet
individually with advisees to plan per-
sonalized student schedules for the
year. Individual meetings continue at
least once a Month during the year for
review or student acadethic pThgress,
diagnosis of problems and prescription
of solutions. All members of a single TA
group meet with their Teacher-Advisor
twice each day, as well, for check-in
where attendance is recorded and for
check-out at the end of the day. In addi-
tion, TAs are availfible dtiring regular
school hours for special consultations
with individual advisees.

A close relationship develops be-
tween the TeacherfAdvisor and the ad-
visee. Teacher-Advisors keep .student
progress records, meet with parents of
advisees at least twice each year, and
report home on student.progress. They
serve as mentors.to their advisees, re-
ferring students to subject area teachers
for special instruction, bewming aware

"
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of personal needs'of individual students
and providing support to students as
they work through their personal study
plans.

Support s.taff, relieve teachers or
many non-instructional duties. Three
types of aides provide support services
for teachers, performing tasks which
would take up as much as one-third or
more of a traditional teaching day:

. Instructional Assistants, who
have two years of post-secondary
training in a particular subject
area superviSe independent study

-areas, aid in materials, prepara-
tion and assist in evaluation of
students.

Clerical Aides are responsible for
typing, duplicating, record keep-
ing and other clerical tasks nor-
mally performed by teaehers.
There is one clerical aide for each
subject area team of teachers, ap-
proximately one for every four
teachers.

General Aides supervise study
and non-study areas, arrNilge for

--audio-visaid equipment, file and
perform other tasks.

The paid support staff frees teachers to
concentrate on instruction, curriculum
development and direct monitoring of
individual student progress in the
Teacher-Advisor program. Support
staff is not in addition to professional
staff but in place'of some certified teach-
ers.

Modularized Curriculum--
_Provides Fie-iibility for

Learning Experience. in Nine
Areas of Knowledge

A modularized curriculum provides
flexible time that can be scheduled to in-
clude a vadety of learning experiences
for all Bishop Carroll student, regard-
less of age or talent. With the guidance
of Teacher-Advisors, students can ar-
range for supervised self-directed and
school-directed individualized study
and work al school, at home or in the
community.

All students must meet specified re-m.
quirements in the school's "Nine Areas
of Knowledge" while acquiring the 100

credits necessary for graduation:

English Language
Arts

Fine Arts

Health Fitness and
Recreation

Mathematics

Minimum of thred
tive-credit courses,
one at each grade
level

Minimum of one
, three-credit course

Minimum of one
three-credit course

MiniMum of one
five-credit course

Modern Languages

Philosophy,and
Religious Studies

Practical Arts-
(accoUnting,
business, home
economics,
industrial arts.
perlormingarts)

Science

Social Sciences

Minimum of one
three-credit course

MinimUm of one
three-credit course

Minimum of one
three-credit course

Minimum of one
three-credit course

Minimum of ten
credits, five of which
must he grade 10
social studies

In the nine subject arelet, each course
is assigned a number of credits toward
graduation. Students must earn a mini-
mum of 100 credits to p tc.luate, al-
though most students earn more. There
is no time limit for fulfilling require-
ments nor are students 'required at all
times to be al grade level in all classes.

Each course.is, in turn, divided into a
set number of units which students must
complete in order to earn credit for that
course. Five-credit courses contain 30
units of instruction and require approxi-
mately three to five hours of student
work per unit. Three-credit courses
cOntain either 15 (half 'course) or 18
units. To graduate, most students com-
plete 210 lo 240 units or approximately
35-40 credits per year.

Each student follo'ws a personal per-
formance schedule of independent
study planned with and appreved by the
Teacher-Advisor to include tithe for in-
dependent. study and scheduled group
sessions. The student is responsible for
working according to the personal
schedule which can be changed 'when-
ever necessary..

Group sessions and independent
study time are scheduled for all students
and teachers in a two-week cycle of in-
struction. In a typical two-week sched-
ule, students may attend large group
sessions and small group sessions in
each of the major subject areas. These
sessions, which are the re.sponsibility of
subject area teams of teachers, are ap-
proximately 30 minutes in length and
complement the students' independent
study.

Students proceed at their own pace
through courses, using learning guides
prepared for each. unit. Working
through the guides, students spend time
in subject area resource centers in study
and in projects guided by subject area
teachers. Learning guides are supple,-
mented by small group discussions
seminars, audio-visualmaterials,,video;
tapes and some large group presenta,
tions. Within the course, students act-
vance in sequenced Units after
achieving 60 percent proficiency on unit
tests. Most tests are administered in the
school testing center.

L.A,

4. inonar.,ht,,R1 Ft,

4 Tan,. Ar,. 0. to%
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BISHOP CARROLL HIGH

SCHOOL
,ECUND YEAR luLOGY

In supervised individual study, students
use unit guides which, like this sample
biology guide,, include objectives, refer-
ences, learning activities and self-,Wsts re-
lating to speci tic course material.



r program highlight/ )
Coals, Objectives,
Competencies

Subject vett (program) goals

C.'ourse goals .

Unit objectives

Grade level competencies

Graduation competencies
Competencies with life:role focus

Instruction
Modularized curriculum
Interdisciplinary curriculum a

Expenential learning '

individualized learning plans

Teacher advisors
Mastery learning

Continuous progress

Remediation procedures

Parent participation

Computer support

Assessment
Cruenon'referenced tests

Applied performance te;ts

Norm referenced tests

Minimum competency testing

Demonstrated competence
required

40---Votr-!ssment center

Credit hy esammation

-

Objectiv e competency relerenced
records

Student reports based on ohtectiv es
or competencies

Grading system other than A I'

Computer support

N anagement
Goal based planning

Participator!, management

Management hy ohtedives

Accountability
ManaKement infornmtion sv stem

, Compffer support
Data based program evaluation

Regular program rev ision

Regular reporting of program
performance

ComMunity Involvement
Setting goals, objectives.

coMpetencles

. Program review
1.earning sites for students

Certjfying students competent

Joint enrollment secondarylpost
secondary 4

COI'tTxt for information
Ralph/A. Vigna, Principal.
Bishop Carroll High School

- 4624-Richard Road S.W.
Calgary, Alberta
Canada TIE 6 L., I
403/249-6601

. .

Course Corrip Ietion Record

LEVEL: Grade X LEVEL: Grade XI LEVEL: Grade XII
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Student academic progress is moni-
tored by Teacher-Advisors, A Student
Progress Report booklet is assigned by
the TA to each student at the beginning
of the year. The booklets serve both as
planning guides for students and as re-
ports of student progress. Following
meetings with TAs, student goals for the
year are listed in the booklets,: As
course work is 'completed, entries are
made in a "Course Completion Rec-
ord," kept up-to-date so student, parent
and Teacher-Advisor are aware of stu-
dent progress toward year-long goals.
At each formal report period, report to
parents is made via form.s in the book-
lets which note work completed to date,
work planned for the next report period
and Work to be completed by the end of
the year. At all times, students, teachers
and parents are aware of the student's
progress toWard meeting goals and to:-
ward fulfilng graduation requirements.

As units are completed, students,re-
C-eive written confirmation which in-
cludes Jest performance and comments
from teachers. Percentage gradesan
Alberta Education requirementare
given at the completion of each course.
Grading, forced attendance 'and peer
comparisons are deemphasized tcy re-
duce tensions among students and there
are few discipline problems in the
school. Letter grades are not given, and
there is. no honor roll.

In addition to in-school instruction, s'f.u-
dents have opportunities to gain credits
by 'Participating in work experience and
by doing special projects both inside
and outside of the formal school setting.3

Each student's progress is recorded in. a
"Course Completion Record" available
to students, parents and Teacher-Advi-
prs.

Students can, with Teacher-Advisot;ap-
prwal, arrange to spend time in the
community in offices, industries, mu-
seums, institutes or other locations to
supplement instruction in particular
subject areas. In this way, much of the
community becomes a classroom, as
students work outside the school build-
ing in individual learning situations ar-
ranged by the school.

Curricuhn Updating Assures
School's Responsiveness to
Student Needs
For over ten years, Bishop Carroll High
School hut's successfully used a continu-
ous progress approach to individualized
education. Within a building which ac-
.commodates the nine curriculum areas,
students and teachers work togetherin a
program that offers individualized in-
struction and a variety of learning situa-
tions. Students are resPonsible for se-
lecting and completing their own course
of study: and teachers, aided by exten-
sive support staff, can concentrate on
improving instruction. .

Bishop Carroll's program has been
successful, but the school is aware that
the curriculum must be continually re-
viewed and amended in order to rernain
responsive to student needs.. Through
continuation of the program and regular
assessment of its effectiveness, Bishop
Carroll will continue to provide its stu-
dents with a wide variety of educatitmal
opportunities.
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Product Profile

Wisconsin Program for the kenevyal and Improvement
of Secondary Education (WRISE) -

Who might find this product.usefal?
Through workshops and printed materials, the Wisconsin Pro-

gram for the Renewal and ImProvement of Secondary Education
(WRISE) provides information on an outcomes-based approach
to secondary school improvement. Developed by the Wisconsin
Research and Development Center for Individualized schooling
through a grant from the National Institute for Education, the
program is designed for persons who lead or coordinate local
school educational improvement activities (principals, learning
coordinators, department heads, district directors of secondary
education, state education agency personnel and university pro-
fessors)- and for university professors who, offer,courses dealing
with secondary education but do not provide technical support to
local schools.

What information is contained in this product?
The WRISE program provides an improvement process easily

adapted to local school situations. Underlying the program are
ten objectives for improving secondary.education:

Providing studentswith individual educational programs
of course work and other activities which Meet both the
student's developmental needs and characteristics and
district and state requirements.

2. Developing a comprehensive, fle.sible curriculum that
meets both state and district requirements ivid facilitates
individualized educational programming for students.

3. Arranging work and community learning to provide stu-
dents with opportunities for experiential learning artd/or
work experience outside the school.

4. Developing capabilities for student decision making re-
garding planning, implementation and evaluation of their
own programs and activities.

5 Systematically evaluating individual students' progress
toward objectives, educational programs of individual
students and the entire school instructional program.

6. Organizing administrative arrangements, including a lo-
cal schdbl improvement committee, to provide for coop-
erative planning and shared decision making among ad--
ministrators, counselors, teachers and students.

7. Organizing fOr instruction and student advising by
grouping faculty and students.

8. Developing home-school-community relations through
effective communication andcooperative educational ef-
forts.

9. Developing internal and external support for the instruc-
tional program within the school and with state education
agencies, teacher education institutions, professional as-
sociations, etc.

10. Continuing research, and developmmt to improve all
elements of secondary education.

Information about WRISE is mitde available through work-
shops and printed Materials. WRISE personnel conduct 31/2 day
workshops to introduce the program and traia.educational im-
provement leaders in its use. In the first 21/2 days of the work-
shops, Participants attend 10 sessions concentratingon eleinents
or the program. The final day is optional for those who desire
More information or individualized consultations. Workshops
are goal based, with each session designed to meet predeter-
mined objectives while aiding participants to identify the areas of
improvement which would be most effective in their situations
and to prepare related improvement 'plans.

The Wisconsin program
for the Renewal and Improvement

of Secondary Education.

Northwest Regional Educational Laboratory
300 S.W. Sixth Avenue
Portland, Oregon 97204

Goal Based Education
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A complete set of printed materials
uSed in the workshops is available only
to persons who complete the first 21/2
days of the. workshop and can be pur-
Chased for $120 from CCL Documents
Service, Wisconsin Research and De-
velopment Center, 1025 S. Johnson
Street, Madison, WI 53706. The text-
book ($11.00) and a filmstrip entitled
"Introduction to the Renewal and Im-
provement of Secondary Education"
.($10.00) may be purchased by any per-
son 'interested in gaining an overview of
the program. Workshop materials are:

Text: Klausmtier, H. J., Lipham, J. M.
and Daresh, J.T. The renewal and int-
provement of* secondary education:
Concepts and practices. Madison: Wi-
sonsin Research and Development Cen-
ter for Individualized Schooling, 1980
(for all workshop participants).

Manual: Daresh, J. C. and Klausmeier,
H. J. Educational iinprovement lead-
er's mandal. Madison: Wisonsin Re-
search and Development Center for In-
dividualized Schoolhig, 1980 (for local
,school personnel). '

Learning Guide: KlatKmeier, H. J.,
McGivern, J. E., Thierbadh, G. L., and
Daresh, J. C. Learning guh,le for the
Wisconsin pragram for die rejieWal and
improvement of secondagieducation:
School staff members."-Madison: Wis-
consin Research and Development Cen-
ter for Individualized Schooling, 1980
(for local school personnel).

Learning Guide: Klausmeier, H. J.,
Thierbach, G. L., McGivern, J. E., and
Daresh, J. C. Learning guide for thc.
Wisconsin program for the renewal and
improvement of secondary education:
College students. Madison: Wisconsin
Research and Development Center for
Individualized Schooling, 1980 (for uni-
versity professors).

College Instructor's Guide: Kiausmeier,
H. J., Thierbach, G. L., McGivern, J.
E., and Daresh, J. C. College instruc-
tor's guidefor the Wisconsin program

for therenewal and improvement of sec-,
ondary education. Madison: Wisconsin
Research and DeVelopmene Center for
Individualized Schooling, 1980 (for uni-
versity professors).

Used in schools throughout the Coun-
try, the WRISE Program has proven ef-
fective in improving student achieve-
ment levels, and it has b.een well
received by ad ministrtors, teachers and
students.

Where can further information
about WRISE be obtained?

Additional information about the
Wisconsin Program for the Renewal and
Improvement of Secondary Education
can be obtained from:

Dr. Herbert Klausmeier, Director
Wisconsin Program for the Renewal and
Improvement of Secondary Education
University of Wisconsin
1025 S. Johnson Street
Madison, WI 53706
(608) 262-3694
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The Clearinghouse For Applied Performance Testing CAPTRENDS
Newsletter

Who might find this product useful?
The Clearinghouse for Applied Performance Testing (CAPT),

located at the Northwest Regional Educational Laboratory, con-
ducts research and provides information and assiStance to those
interested in performance assessment. In performanc . assess-
ment, students are aSked to apply their knowledge and Skills to
solve real life or simulated problems. Teachers, in turn, observe
student behavior so required tasks are completed and evaluate
performance, often using subjective criteria. Communication
skills (speaking, listening and writing) are often assessed via per-
formance measures. This type of assessment may be of greatest
potential value to persons interested in working with goal based
aPproaches to instruction.

Three times per year CAPT publishes CAPTRENDS, a news-
letter highlighting particular areas of interest and providing gen-
eralized information about applied performance assessment.
CAPTRENDS is currently received by over 3,000 public school
teachers and administrators, college and univerSity.staff.and ad-
ministrators, personnel at state departments of education and
intermediate eduational districts and persons working in govern-
ment. business and industry.

What information is contained in this product?
'Recent issues of CAPTRENDS have focused on 'Perform-

ance Assessment and Learning Disabled Students," "Assessing
Performance in the Talented and Gifted," "Assessing Life
Skills," "Assessing Speaking and Listening Skills". and other
topics. In addition to special topical material, each issUe has in-
cluded information concerning workshops, publications, re-
search projects and special programs involving applied perform-

ance techniques.
CAPTRENDS also provides up-to-date information on

CAPT's investigations of the role of performance assessment in

the classroom and descriptions of CAPT publications currently
available. Clearinghouse publications include a series of annotat-
ed bibliographies in topics related to performanceassessment, as
well as synthesis papers and monographs on the development
and use of performance-based measures.

Where can further information about
CAPTRENDS be obtained?

CAPTRENDS and manY other CAPT publications are free of
charge on request. The CAPT program will, on request, provide
an extensive list of publications concerning applied performance.
testing. To be placed on the CAPTRENDS mailing list and/or to
receiVe the CAPT publications list, contact:
DrAichard-Stiggins
Clearinghouse on Applied Performance Testing
Northwest Regional Educational Laboratory
300 S.W. Sixth Avenue
Portland, ()12 97204
503) 248-6800
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Lprogram/ & product/

Program Profile

Secondary Curriculum Improvement Project
Uses Competency Based Approach in New Orleans Public Schools

As in many large urban school districts in the 1970s, the New
Orleans Public Schools faced declining student enrollments,
poor attendance, student discipline problems and falling SAT
test scores among high school students in the district. A program
in New Orleans elementary schools had been successful in im-
proving student :achievement levels, and it became clear that
similar efforts at the secondary level were necessary. In addi-
tion, statewide legislation had been passed requiring Louisiana
schools to adopt curricula with a greater emphasis on competen-
cy based instruction in the basic skills and improved evaluation
techniques.

In 1977, the New Orleans School Board determined to change
the secondary curriculum and to implement the Secondary Cur-

Improvement Program (SCIP), a mastery learning pro-
gram in the basic skills areas of Read;ng/Language Arts and
Mathematics for all high school students in the district.

Elements of the program include:

A "Continua of Skills and Objectives" delineating mini-
mum competency objectives which serves as the basis for
all instruction in the two subject areas in high schools in' the

district

Minimum Competencies which students achiev6 before
receiving high school diplomaS

Criterion-referenced tests used to assess mastery of objec-
tives

Resource centers staffed by trained "SCIP Apciates"
who are available for training and support to all teae ers in
the district

A computerized Information Management System use
monitor student progress, design individualized programs
of study, develop.and score student tests and provide re-
ports of student progress to teachers and parents.

A "Home Study Program". that involves parents in helping
their children achieve mastery of minimum competencies

School-by-School Planning Process and
Curriculum Development Readies District
for SUP

Each secondary school in the New Orleans district was re-

spicnsible for its own SCIP instructional model based on a needs
assessment and an action plan developed by personnel at each
school. The individual SCIP models of instruction were to be in
accordance with mastery learning theory: students- are require'd
to master each segment of the curriculum in a subject area before
moving to another segment. Each school was required to submit
a planning proposal describing its implementation of SCIPover a
five-year period. To draw -up these five-year proposals,' e,ach

school received a grant for a slimmer workshop, ranging from
$500 to $20,000 depending on school size. During the summer of
1978, planning strategies to develop five-year plans were pre-
pared by all secondary schools in the district. The plans were
developed at the beginning of the 1978-79 school year.

Curriculum development was concurrent with the preparation
of school proposals. In the summer of 1977, Curriculum Commit-
tees Were appointed to study the existing curriculum, concen-
trating on the basic skills areas of Mathematics and Reading/
Language Arts, and to determine minimilm competency
objectives for district students. During the 4977-78 school year,
curriculum personnel worked to refine the objectives produced
by the summer committees.

Also during that year, a Consultant Team composed of curric-
ullim experts from the district and representatives of outside or-
ganizations was appointed by the Superintendent of Schools to
complete objectives in the two areas and to begin exploration of
criterion-referenced tIsting of those objectiVes. Early in the
planning process, Benjamin Bloom, James Block and other mas-

_tery learning experts visited the New Orleans- schools to aid in
the,training of personnel to develop SCIP. Central resource cen-
ters for training and information about mastery learning were
established to provide support for the development process.

A Task Force for New Orleans Public Schools Objectives, in-
cluding a large cross section of ,representation,- waS commis-
sioned to validate the work of the Consultant Team and.to refine

bjectives. A complete sequence of learning objective-sin Read-
h?,(Language Arts and Mathematics, called the "Continua of
Skills and Objectives," resulted from this developmental work
and wks adoptedby the New Orleans School Board as a hasis for
seconda`r instruction in the district.

Objective and Competencies Basis for InstruCtion

The New Or tans SCIP program is based-on the " Conti a of

Skills and Objec s," which includes sequenced learni

A Northwest Regional Educational Laboratory
300 S.W. Sixth Avenue
Portland, Oregon 97204
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READING

jectives in feading/ Language Arts and
Mathematics. As Students move
through the Continua, they must also
demonstrate mastery of the district's
"Minimum Competencies," a portion
of the Continua which.specifies levels of
achievement in the basic skills areas for
district students. The Minimum Compe-
tencies were .developed following com-
pletion of the Continua and include re-
quirements in life skills areas.

Learning objectives in the Continua
of Skills and Objectives are arranged se-
quentially in "cycles":

Cycle I: Foundational Objectives
Cycle II: Functional Objectives
Cycle III: Operational Objectives
Cycle IV: Extended Objectives
Cycle V: Augmented Objectives

Minimum competencies required in the
district-are generally included in the ob-
jectives in Cycles I. II and 111. Cycles IV
and V move the students beyond mini-
mum expectations into expansion, en-
richment and specialized curriculum
areas.

Students move through the sequence
of objectives, mastering competencies
in each subject area before moving to

The Continua of Skills and Objectives
lists learning goals for five cycl6 of in-
struction in Reading/Language Arts and
Mathematics.

another cycle. Objectives are clustered
in skill areas and are listed from the least
to most difficult. The Cycles are appli-
cable within any of' the grade levels or
chronological age groupings.

CRP: Assess Student Progress
in Mastery Learning Cycles

Keyed to the objectives in the Conti-
nua, a mastery learning "cycle of in-
struction" is used throughout the dis-
trict. The approach includet diagnoStic
testing, flexible student groupings and
individualized instruction.

Assessment of students takes 'place
through criterion-referenced tests in-
cluding test items keyed to individual
Continua. objectives. .Test items were
developed by two task forces of teach-
:ers, curriculum specialists, testing per-
Sonnel, multi-lingual specialists, special
'ducation teachers and consultants
'rom.the National Assessment of Ed u-
ational Progress (NAEP). A total of 20

test items per objective were written
and critiqUed , by the' Task Force for
New Orleans Public Seho61.0bjectives,
by the State Department of Education'
curriculum and testing Oecialists .and

by NAEP personnel. Following pilot
testing in 15 schools, (est items were
packaged and incorporated into SCIP
throughout the district.

Using the CRT data, teachers assess
each student's level of achievement
within the Continua as the students en-
ter each course. Assessment is based on
student test scores, evaluation of past
records and previous grades and other
methods. Teachers then provide in-
struction toward objectives, at the
diagnosed entry level within the context
of units and plans prepared for the
course. After sufficient instruction, stu-
dents undergo formative testing, and
those who have mastered objecives re-
ceive extensions or enrichment, Those
who have not: mastered the objectives
receive 'corrective instruction through
alternative teaching strategies. Stu-
dents are regrouped' accord int to forma-
tive. test results, instructed Eind tested
again, and finally undergo a summative
test for the specific objectives. The sum-
mative test serves as the diagnostic in-
strument for the next group of objec
tives in the sequence, and the mastery
learning cycle begins again.

Early in the student's high school ca-



reer, information is developed concern-
ing the student'S mastery of required
competencies. Individua4ed pTograms
of study are planned for each student to
insure each will master all essential
minimum competencies required for
graduation.

Computerized Instructional
Management System Used
DistriCt-Wide

A computerized instructional Man-
agement Information System (MIS) is
used in the district to aid teachers in
assessing student achievement levels,
in designing individual programs of in-
struction and in generating information
about student progress. All 412 objec-
tives in the Minimum Competendes
portion of the Continua of Skills and Ob-
jectives have been entered into the com-
puter and serve as data base for the
MIS. Every student and teacher is in-
cluded in the system via indiVidual
identification numbers. Student num-
bers are assigned and maintained
throUghout the student's career in New
Orleans schools, and teachers can at
any time extract information in the com-
puter.about students' current status to-
ward mastery of objectives. 0

Regular testing of student mastery of
Minimum Competency Objectives is fa-
cilitated by the MIS. Test items for each
objective in the Minimum Competen,
cies have been entered into the com-
puter and reusable test booklets are
available to teachers through a comput-
erized catalogue cross-referenced to ob-
jectives. There is a bank of 20 criterion-
referenced test items per objective. Ten
items for each objective have been vali-
dated and are in booklet form for us'e by

teachers.
Teachers determine objectives on

which to test students, order test book-
lets and use preprinted answer sheet in
testing.-Stude,nt performance on tests is
then scored by computer. Students may
be tested on a single objective within a
test booklet, all objectives in a single
booklet, or several objectives in several
booklets. The computerized system en-
ables teachers to test students at current
levels in eadh- objective in each subject
area. Teachers use teacher-made crite-'
rion-referenced tests- to asSess compe-
tencies that reach beyond the minimum.

In addition to its use for testing stu-
dent achievement levels, the MIS is
used throughout the district for the de-
sign of individualized student programs
of study. Instructional materials availa-
ble at all schools have been referenced
to the Minimum Competencies objec-
tives and entered into the computerized
system, following a major effort
wherein teachers at each school re-

-viewed all textbooks and reference ma-
terials found in individual schools and

noted the sections of each resource per-
taining to particular Minimum Compe-
tencies Objectives. The information
from all schools is now listed in the MIS,
and knformation regarding materials at
each school is thus made accessible to
teachers at all schools through the com-
puter.

Drawing on this extensive pool of ma-
terials, teachers retrieve listings of ma-
terials appropriate to individual stu-
dents' learning needs .and use them to
prepare programs of study to aid stu-
dents in mastering the objectives neces-
sary for the students to progress
through the Continua.

Computer-generated reports of stu--
dent progress are also available to
teachers and administrators. They in-
clude:

Individual Student Profiles: Cur-
rent information about each stu-
dent's progress toward meeting
minimum competency objectives
and information on most recent
testing

Group Profiles: Information on
mastery of minimum competency
objectives for particular groups of
students, organized to list stu-
dents together who have achieved
the same level of mastery in the
objectives sequence

Reports to Parents: Information
on student achievement of objec-
tives and home study lessons par-
ents may use in the Home Study
Program to help- students prog-
ress toward objectives

Individual Studeat 'Histories:
Complete records of student
progress, whidr objectives mas-
tered, dates of all tests

Classroom Summaries: Summa-
tions of class group achievement

. levels on obj&ctives

-The MIS has operated through the cen-
tral administrative office, resulting in an
approximately two-week turnaround..
time on information for teachers. A pilot
use of a microcomputer -hookup in one
junior high school in the 1981-82 school
year may lead to more rapid information
return should the system be adopted by
other chools in the district.

Staff Development Integral
--to SCIP

Staff development efforts were begun
in 1977-78 school year with inservice
-training of principalS and staff. Initial ef-
forts resulted in the developnient of a
model fpr inservice and, sirIce June
1980, training has included preliminary
sessions -followed by in-classroom as-
sistance in the following SCIP program
areas:

Use of materials developed,,, for
systemwide implementation
Knowledge of mastery learning
and Bloom's taxonomy
Classroom management of in-
struction
Identification of teaching and
learning styles
Grouping at the secondary level
preparation of syllabi, units and
lessons
Preparation of correctives and ex-
tensions
Management of data and informa-
tion

'Ongoing staff development takes
place- at a district Staff Developpent
Center, the Administrative Annex,
which contains one laboratory/work-
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Students are tested regularly using re-
sponse forms which can be scored by the
SOP computer.
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Goals, Objectives,
Comrietencies

Subject area (program) goals

Course goals

Unit objectives
Grade level competeriCies

Graduation competencies

- Competencies with life role focus

Instruction
Modularizea curriculum
Interdisciplinary curriculum
Ekperiential learning
Individualized learning plans .

Teacher advisors
Mastery learning

Continuous progregs
Remediation procedures

Parent participation

Computer support

Assessment
Criterion referenced tests
ApplicdTerforrnance tests
Norinl'eferenced tests
Minimancompetency testing
Demonstrated competence

required

Assessment center

Credit by examination
Objective/competency referenced

records

Student reports based on objectives
or competencies

Grading system other than A-F

Computer support

Management
Goal based planning

Participatory management

Management by objectives
Accountability

-0
Management informadon system

Compater support
Data based program evaluation

Regular program revision

Regular reporting of program
performance

ComMunity Involvement
Setting goals, objectives,

competencies

Program review

Learnhig sites for students

Certifying students competent

Joint enrollment secondary/post
secondary

'contact for information
Dr. Carol AllenContact.:
Assistant Superintendent for

Curriculum & instruction
New Orleans Public Schools
4100 Touro St.
Ntw Orleans, LA 70122
(04) 288.(i56

NEW ORLEANS PUBLIC SCHOOLS

SECONDARY CURRICULUM IMPROVEMENT PROGRAM
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shop for Reading/Language Arts and a
second for MathematiCs, In the Center,
teachers can refer to Curriculum mate-
rials, catalogues, objectives and test
item banks, reference books and other
information. These centers are staffed
by "SC1P Associates teachers who
he ve received intensivetraining in mas-
tery learning techniques and who pro-
vide support services to administratOt4,
other teachers and individual schoolsi
Among aclivities. at the centers are the\
continual revisidn of objectives and test";
items, workshop,. for teachers, confer-
ences and inservi e training sessions.

Staff training is led by SC1P Associ-
ates and includes bn initial five-day in-
service session and five days of in-build-
ing training over the several, weeks,
following the initial session. In addition
to staff training, Associates provide as-
sistance to schools in the use of the
Management Information System, aid
schools in developing and imPlementing
their SCIP Five-Year Plans, including.
annual evaluations and budget prepara-
tion, and provide special assistance
with interpretation and use or students'
CTBS scores and state achievement test
results to improve the instructional pro-
gram.

Home Stody9Program Involves
Parents in the Educational
Process

One' major goal' of SCIP has been to
include parents actively in the educa-
tion of their children. The New Orleans
Public Schools has developed a "Home
Study Program" to aid parents in be-
coming involved. A special ffome
Study staff conducts parent workshops
to inform parents about how the SCIP
program works, to familiarize them with
home study materials that are available
to them for use wit6 their children and to
encourage parents to provide the proper

3

Reports .to parents list students'
achivevements and recommended Home
Study Program materials that ean be
used at home to aid students in learning'
neW skills.

environment for learning at home. Par-
en'ts, are asked to enter into a contract
with the district agreeing to work with
their children toward meeting the objec-
tives and competencies required in the
district.

In addition, parents regularly receive
information about student progress to-
ward mastery of basic skills require-
ments in Reading/Language Arts and
Mathematics. These "Reports to Par-, .
ents" list skills students have mastere.'
and those on which students need addi- /
tional help. Home Study Program as-
signments are listed next to skills which
students have not mastered and parents
can.use Home Study materials provided
by the schools to help students with
homework assignments. As the Home
Study Program continues to develop,
the district's goal is to have homework
lessons available for every test item for
each objective ahd to have maximum
parental participation in SCIP,

SCIP Assessment Study
Under Way

The .New Orleans Public Schools'
Secondary Curriculum Improvement
Plan appears to be successful in improv-
ing student achievements in the basic
skills areas of Reading/Language Arts
and Mathematics.

The district will research SCIP effec-
tiveness during the 1981-82.sehool year.
TwO regearch groups of teachers and
students have been identified .in each
,school in this study. An experimeptal
group of teachers will. use re-
sources in instructing students, while a

. second, control group will not use

.SCIP. Student, progress in the two
groups will be studied. Based on this as=
sessment Of SCIP effectiveness, further
decisions will be made concerning the
program:
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Continzious Progress Individualized Instruction
In Chalmette High School

Chalmette High School ha§ developed ar d implemented a con-
tinuous progress, individualized approac'i to instruction in all
subjects for all,students grades 9-12. Part of the St. Bernard Par-
ish School System,.Chalmette is a suburban high school.located
in the New Orleans, Louisiana, metrwolitan area. The school
adopted continuous progress instruction to counteract high stu-
dent dropout rates and low student achievement levels and to
improve instruction for all studen1:3.

Features of the Chalmette prr;gram include:

Continuous progreK; instruction allowing students to prog-
ress thpough the ,:urriculum at individual rates and not tied

,to grade levels.

A speciai program wherein students are assigned to con-
sult ,with and work With Teacher-Advisors in developing
individualized programs of study.

Subject area learning centers staffed by department teach-
ers in which students independently follow individualized
programs of study.

A variety of student groupings for instruction, ranging
from large group instruction to totallyjndependent study.

Flexible scheduling with students involved in making deci-
sions about how school time is spent.

Program Grows froM Pilot Project
To more effectively meet the needs of district Students, the St.

Bernard Parish School System began to change tO a continuous
progress approach.to instruction.* alt grade levels in all district
schools in the 1965-66 school year. A structured curriculum and
increased teachemtudent interaction allows students to move
through a clontinuum of basic skills and enrichment, activities at
individual rates. Students proceed through the curriculum at
their own pace and are not tied to grade levels..

CurriCulum guides in all sUbject areas (math, reading, language
arts, social studies, cultural arts, science) identify basic skills
which are the target of the instructional program. Guides include
prodedures for diagnosing- current student achievement levels,
provide instrtictional activities Ilya can be individualized accord-
ing to students' needs .and furnish evaluation methods to assess
students' achievement of competencies covered in instructional

materials. As students are assessed for current performande lev-
els, a course of instruction is prescribed and appropriate evalua-

tion takes place.
friq969, Chalmette High School was selected as,a pilot school.

in the fiye-year Danforth Model Schools Project, a projectdevel-
oped through a grant from the Danforth Foundation to the Na-

tional °Association of Secondary School Principals.. Develop-
ment at Chalmette centered around incorporating educational
innovations into a systematic, comprehensive program of in-
struction which would reinvolve students in the educational
process.by developing their individual talents'and allowing them
to progress at individual rates.

Louisiana's Chalmette High School uses

a continuous progress approach to indi-
vidualize instruction.'

Akt,
Northwest Regional Educational Laboratory
300 S.W. Sixth Avenue
Portland, Oregon 97204
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Teacher-Advisors Key to
Chalmette Program

Chalmette students, all ,blas, are fa-
miliar with the continuou4rogress ap-
proach to instruction when they enter
the high school. Through Chalmette's
Teacher-Advisor program, howeveil,
students become more directly involved
in determining their individual courses
of study.

Each student is assigned to a Teach-
er-Advisor (TA) on entering Chalmette.
The TAs are selected from among expe-
rienced teachers and receive in-service.
In additidn to regular teaching 0.uties,
each TA works with a group of approxi-
mately 30-35 students, randomly as-
signed by the principal. Students gener-
ally remain with the same TA
throughout their four years at Chal-
mette, kind close relationships usually
develop between TAs and advisees-.

In a program specifically designed:to
increase the 'effectiveness of student
guidance services at Chalmette, TeaCh.-
er-Advisors fulfill four main ftinctions:

Each TA helps assigned students
make decisions about how school
time will be spenthow much in
math, how much in work experi-
ence, etc. Guidance irAudes
keeping students aware of gradu-
ation requirements.

Teacher-Advisors collect and
record information on assigned
students' progress through the
curriculum. Information is en-
tered into the school's data proc-
essing system and is available to
TAs and counselOrs. It is through
this monitoring process that TAs
learn tO know advisees well.

Each student is aided by the as-
signed TA to discover and de-
velop individual talents and inter-
ests.

Teacher-Advisors serve as the
school's liaison to parents of ad-
visees, through regularly sched-
uled meetings. They also provide
liaison in cases of student attend-
ance or discipline problems.

Close contact between advisees and
TAs is encouraged. Teacher-Advisors
record daily attendance of advisees and
are available in a one-hour period each
day for consultations with them. To fa-
cilitate responsiveness to changes in
students' needs, Teacher-Advisors re-
view and make necessary amendments
to student schedules. Teacher-Advisors
meet individually with each advisee at
least once every three weeks.

Staff counselors, supervised by the
prindirial, provide assistance to Teach-
er-Advisors, meeting with them often
both individually and in teams. Coun-
selors are closely integrated inky the

school p'rogram and are railable to help
students and parents, as well.

Learning Centers Organize
Instructional Activities

Instructional activities at Chalmette
are based in subject area learning cen-
ters rather than in i.egular classrooms.
Seven learning centers have been estab-
liShed in the school, including language
arts, mathematics, science, sociiktud-
ies, practical arts,, fine arts, and httalth
and physical education. Staffed at all
timesThy teams of subject area teachers,
the centers eontain textbooks, tapes,
filmstrips, slides, and other subject-re-
lated instructional and' reference mate-
rials.

Teachers in each center evaluate and
record each student's achievements
both tq determine which course objec-
tives have been mastered and what ac-,
tivities should next be undertaken. Stu"-
dents have the oPportunity to use a'wide
variety of instrpctional materials indi-
vidually or in groups, alway,s with
teacher guidance and direction, as they
worno fulfill graduation requirements.

Teachers have a unique role at
Chalmette High School. They not only
work with class siZe groups, but also
spend a good deal of time helping stu-
dentS individually. Teachers frequently
plan special presentations that are made
to large groups'of students.

Modularized Curriculum Units
Basis for Graduation
.Requirements

The high school's program is con-
ducted on a year-round basis operating
within a quinmester structure. The year
is divided into five nine-week terms,
with all quinmesters equal in academic
value.

To graduatefrom Chalmette, stu-
dents must complete specffied units of f
credit in required courses. Students

entered prior to the year 1981-82,'
must complete 20 units of credit fa

2 Units Heallh & Physical
Education

1/2Unit Free Enterprise
81/2 Units Electives
" Units Total required for

graduation

Each Carnegie unit of credit represents
a full year of course work. Individual
courses which'are worth 1/2 credit are
broken 'down into instructional objec-
tives. All instructional objectives must
be completed Flor the student 'to receive
course credit,

Flexible SchedulMg Facilitates
Student Progress

. There are three types of instructional
opportunities available in all subject
areas at Chalmette:

Large groups: Lectures, demon-
s trations and audio-visual pro-
grams are scheduled periodically
in some subjects. .Students in-
volved'in related course work are
scheduled for these sessions,
which are led by teams of teach-
ers in the subject area.

Small groups: Seminar-type ses-
sions:are held both formally and
inforinally in which students dis-
cuss:material with their peers and
with individual subject area
teachers.

l/ndependent study: Students pur-
sue individual interests in learn-
ing centers, researching and stud-
ying particular course work.

Students are responsible for directing
their own programs of learning. Guided
py Teacher-Advisors, students select
/combinations of instructional methods

/ and subject areas to create tailored pro-
/ grams of study as they prdceed through
; their work to fulfill requirements. Stu-

dents are accountable for their own
time: teachers at each type of grouping
stamp copies of the student's schedule
to verify student attendance during each
period of time. All student time in
school is scheduled. Teacher-Advisors
monitor this project.

According to the student's-capacity
for self-direction, three types of per-
sonalized weekly, schedules are pre-
pared in consultations with Teacher-
Advisors:

Flexible Schedule: cffhe majority
of students follow flexible sched-
ules that include large and small
group sessions and independent
study. Teachers stamp each stu-
dent's schedule at each session to
verify attendance. Students may
plan'their own activity schedUles.

Inflexible Schedule: Students un-
able to satisfacotrily follow a

who

paduation:

3 Units Language Arts
2 Units Social Studies
2 Units Mathematics
2 Units Science
2 Units Health & Phy,sical

Education
1/2 Unit Free Enterprise

81/2 Units Electives
20 Units Total required for

graduation

In 1983 and thereafter, 22 units of credit
must be earned for graduation:

' 4 Units Language Artq
2 Units Social Studies4
3 Units Mathematics
2 Units Science

41
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Students evict], receive a weekly schedule
sheet which mhst be stainped by teachers
to verify attendance at large group ses-
sions, seminars and study centers. Sched-

.... . ........

. ules are colorcoded for students -with
flexible schedules and those with inflexi-
ble schedules.

r A 13501

8729 - 8.15

1:05 - 97,715

9:40 -10:00

10705-10:15
7.7 .7.7

10:40-11:05

11: 35-12: 10 7

12:30-12:55

12:55- 1:25

1.30 -71:55

1:55 = 225

2:10 2755

2:55 -

3:25 - 4: 30

flexible schedule are a signed
firm, inflexible schedules of su-
pervised instruction and are re-
quired to have schedules stamped
by teachers to verify attendance
at each instructional acrivity.

-Pride Platoon:" Students in
grades 1 1 and 12 who have dem-
onstrated a high capacity for self-
directed study f011ow schedules
independently and are not re-
quired to have teachers verify at-
tendance at large and sinall group
sessions' or in learning centers.

Student Progress, Measured,-
Reported to Parents

udent progress is continually as-
sessed through teacher-made tests ad-
ministered by instructional-aides at the
testing center. Test materials, coordi-
nated with work packets in all units of
instruction, are available through the
school's testing center. After complet-
ing a packet, the student requests a test
on the material. One of several versions
of the test prepared for each particular
unit is selected, administered at the test-
ing center and then graided by the teach-
er. If the student fails the test, recycling
activities are prescribed covering the
same subject Matter. If the 'student
paises, new subject material is selected
and the student begins a new unit.

Both remedial instruction and special
education arc provided at Chalmette.
For slow readers, there is a remedial
reading laboratory. Students working in
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the remedial lab may concurrently work
in high school language arts courses for
credit. They move out of the laboratory
as soon as they demonstrate the re-
quired reading skills. In addition, a spe-
cial program for the learning disabled
provides extra help (or students show-
ing deed.

Parents receive status reports on stu-
dent progress each qui nronester. Reports
list cou subjects. sequences of in-
structio+ un 1ts, student achievement
levels ofi grades in each course and the
number of credits earned toward gradt4-.
ation. Reports show retter.grades. Par-
ents may also choose to receive infor-
mation more frequently on student
progress that is not assessed in standard
N-F grades.

Planning for Program
Refinement Continues

Since 1969, Chalmette High School
has used a continuous progress ap-
proach to individualized instruction.
While providing students with a highly
diversified program of instruction, the
school has included them in decisions
about what they study and has empha-
sized the individual student's responsi-
bility for learning.

While imPlementation is complete
and the program has gained acceptance
in the community, plans continue for re-
fining and improving the program.
There is great interest at the,school in
recent research on individuallearaing

, 4

1981-1982

Chalmette
High

tirthe
Platoon

Students in grades 11 and 12 who have
demonstrated a high degree of self-direc-
tion in studying are granted membership '
in the school's c'Pride Platoon."
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Goals, Objectives, .

. Competencies
Subject area(prpgram) goals

Course goals

I. nit objectives

Grade level competencies

Graduation competencies
Competencies With life role focuS

Instruction .

Modularized curriculum
Interdisciplinary curriculum
Experiential learning
Individualized learning plans

Teacher advisors

Mastery learnitg
Continuoiis progrns
Remediation procedures

Parent participation

Computer support

Assessinent
Criterion referenced tests

Applied performance tests

Norm refereni:ed tests

Minimum competency testing

Demonstratedcompetence
required

Assessment center

Credit by examination
Objective/competency referenced

records
Student reports based on objectives

or competencies
Grading system other than A-F

Computer support

Management
Goal based planning

Participatory management

Management by objectives

Accountability
Management information system

Computer support

Data based program evaluation

Regular program revision

Regular reporting of program
performance ,

Community Involvement
Setting goals,.objectives,

competencies

Program review
Learning sites for:students

Certifying students competent

Joint enrollment secondary/post
secondary

contact for information
Contact: Wayne Warner, Principal

Chalmette 8chool
/1100 E. Judge 'Perez Drive
Chalmette, LA 70043
(504) 271-4506
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styles and their mezisurement: further
information about individual student
approaches to learning may result in
finding ways to make the Chalmette pro-
gram more responsive to student needs.
Work is now under way to develop al-
ternative learning activities which
would increase options for Chalmette
Students.

The Chalmette program will continue
to evolve as district administrators,
teachers, students and parents work to-
gether to improve and maintain broad
educational opportunities for all stu-
dents in the school.

sr.

Student progress is reported to parents
each quinmester on a printed report form
listing subjects, sequences of units com-
pleted and credits >earned, achievement
(ACH) and total cretiits earned to date
in the year.


