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Project Write, a Title 1V-C funded program, is designed to
improve the composition skills of sixth, seventh and eighth grade
students. These grade levels were selected because it was felt
that an intervention during the initial development of composi-
tion skills would be more efficient than a remedial effort targeted
at high school students. Tne Project combines curriculum devel-
opment and instructional management strands in a comprehen-
sive writing improvement effort. Begun in 1979, the Project is
entering its third and final year of development. Sixteen class-
rooms in two middle schools, one each in Camas and Battle
Ground, Washington, have been involved in the development
and field test of curriculum materials and classroom processes.
Project Write includes the following key compenents.

. Inservice training for project teachers in areas of mastery
leatning, composition instruction, materials usage

« Sequential composition objectives as a basis for instruc-
tion -

+ Development of a Cross-reference Guide to locate mate- -

rials related to objectives

. ! t
. Development of new materials and screening of commer-
“cial materials

« Use of volunteers and peer tutoring for individualized as-
sistance ‘

. ®

« Mastery Learning instruction

Goal-Based Curriculum Development Produces an
Effective Tool for Teachers

The Project’s approach to curriculum development is goal-
based. At the start of the development phase, a set of sequenced
composition objectives was produced through collaboration
among teachers and writing experts. These were fater distilled to
aset of ten broad composition objectives which became the basis
for developing curriculum materials. Each objective is tie focus
of a complete curriculum umit.

L

Project Write Provides Effective Composition Instruction
" For Middle School Students
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The first step in preparing a unit involves task analyzing the

general objective into instructionally significant parts. Here is an
example:

~

Objective #7

The student will be able to compose short narrative, descrip-
tive or expository papers which demonstrate a strong control-
ling idea and sutcessfully address audience and purpose. h

7.1 The studen: will be able to generate multiple ideas for
writing after engaging in formal and informal pre-writ-
ing activities. . -

The student will be able to use a list or ancther device
to develop and organize thoughts for writing a para-
graph. . . i

The student will be able to generate subordinating
facts, details, ideas or examples which can adequately
develop and/or support the controlling idea of a para-
graph. : 4

©

7.5

7.9 _ The student will be able to define narrative, descriptive
and expository modes of writing and produce short

writing samples which serve as models for each type.

Y
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The skill sequence used in the Project
begins with an emphasis on writing
gomplete sentences and ends with stu-
dents able to write a coherent, mult-
paragraph essay with a defensible thesis
and no structural errors.

Early in the project’s development
phase. objectives were cross-refer-
enced with a broad range of commer-
cially available writing curriculum -ma-
terials. This effort produced a
cross-reference index

“teacher use in preparing lesson plans.

Q
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Later this index was withdrawn from
classroom use and used instead as a re-
source for the development of unit
packages offering more - concrete re-
sources and with a content directly tai-
lored to the mastery learning instruc-
ttonal approach.
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Teacher Tool Kits or unit guides contain a
wealth of resources to assist teachers in
achieving their goals. '

Each of the curnculum units has two
important points of emphasis. One is on
‘the specific mechanics of writing as
specified in the unit objective. The other
is on the production of a complete picce
of writing. The development of usage

shills and the application of these skills |

are interwoven through the units. In
cach unit there are worksheets and ex-
ercises designed to develop and
strengthen specific skills and a major
writing assignment that helps ensure
transfer of each skili component-to the
production of writlen prose.

Fach unit contains:

‘

+ Teacher's plan forinstruction

« Resource notes =

« The genetal objective and is sub-
pbjectives
p
+ Teacher notes on possible activi-
ties and grouping

+ A supplementary matenals index

intended for

g

« " The Sheet” which summarizes
all usage rules covered in the unit

+ Unit introduction for students

+ Diagnostiv pretest

+ Supplemental worksheets

» Check test N

« Correctives and extensions

« Writing assignment instrictions
« Mastery tests (summatjve)

Though very complete and detailed.,
these unit guides are just that— guides.
Teachers are expected to teach to the
objective of the unit und use the mastery
learning approiach to instruetion. Be-
yond that they are given flexibility in
such matters gs the content of daily les-
son plans. grouping and the details of
pacing. The Project Write curriculum is
not a highly struetured “program™ at
the level of day-to-day instruction In-
stead. itis an organizer that helps teach-
ers provide cffective writing mstrue-
tion. Teachers use the process and
customize the content if theV choose to
do so. (Although the content can be
used with little or no alteration. )

Instructional Management
Focuses on Excellence in
Learning for Every Student

 The project designers selected Mas-”
tery Learning as the framework within

~ which students would be taught the

writing ¢urricalum. Mastery learning is
a philosophy that holds that given ade-
quate time and high quality instruction,
nearly all students can learn nearly all of
the things taught in school. The ap-
proach to mastery learning used in the
projeet is a group-based form and is an
application advanced in theory by Ben-
jamin Bloom and in practice by Jumes
Block. The general *path of a student 7
through any unit would look like this:

Pretest

{

Initial Group Instruction

Y
{—XVriting Assignment ]

Check Test

f

(W)

Correctives, Enrichments

Mastery Test

e e ]

1

LAddilmnul ('orrcclivusj
v-{A—‘Rcmkc fest J

_ Here are some highlights of the in-
structional process as used in the proj-
ect:

L}

Pretest. The pretest is used mostly for

program evaluation purposes. Usually,

few students meet criteria on pretests,

In cases where a stident does pass the

test. hissher teacher either has the stu- Lo
dent participate in the unit as a means of’
strengthening skills or routes the stu-

dent 1o independent study that is also

related to writing. '

Initial Instruction. This is whole
group mstruction, delivered and paced
by the teacher. Instruction includes drifl
sheets and other techmigques used (o
teach the subobjectives of the unit.

Writing Assighment, After sufficient
devetopment of the target skills in the
unil, & writing assignment is given that
requires application of the new skills.
These assignments are quite structured
and take the student through prewriting
exercises and multiple drafts of written
material. Students proofread their own
and others” draft work. Grading eriteria
are explicit-—students are told exactly
what skills they are accountable for.
Teachers grade the papers using the cri- - 9
teriiand a point system. ‘ -

Check Test. After initial instruction
and completion of the wriling assign-
ment. students take a check test. This is
an objective test covering the ottcomes
of the unit. It is not used for grading pur-
poses. Students correct their own work
under the supervision of the teacher.
For those who don’t meet criterion lev-
els. gorrective exercises. keved to ins
correet responses. are provided. For
those who do, extension (enrichment)
exercises are prescribed. The period of
work on correctives or extensions is
usually two days. Corrective instrucs,
tion is expected to be different from in-
tial instruction in format or mode of pre-
sentation.

Parents working as volunteers in the
classroom play an important role in this
phuase of jnstruction. Students are
grouped. and cach group is supervised
by cither a feacher or a parent volun-
teer. The intent is to make this period.of




Q

“corTective instruction intense and as ef-

fective as possible. Volunteers report
daily to lead teachers concerning sti-
dent progress in their groups. The proj-
ect has developed a handbook which
describes ways of using volunteers ef-
feclivcl'y, L&

Mastery test. The mastery test usually
has an objective portion aimed al

_assessing proficiency with writing me-

chanics or usage and a part requiring the
student to generate a writing sample.
I'he results of this test are used in calcu-
lating the students” unit grades. Crite-
rion performange is a score of 9077 or
anore.

Retakes. Students who don't meet the
criterion have the option to retake the
mustery test at the teacher’s discretion.
Retakes aie usually preceded by one
duy’s work og correctives. The retake
testis a second form of the mastery test.
The intent is to raise the student’s scoré
to at feastthe 80 7 level.

fach pait takes about six weeks lo
complete. The ten units are distributed
across all three grides. with most i the
sisth grade. Teachers ncachof the pilot
buildings deseloped integrated instruie-
tional schedutes so students advanced
Fairly uniformiy through the vear and
the units. Student performance in writ-
ing is reportedtto’ parents as a letter
grade.

Exceptional effortis nmnlc togive stu-
deats good information about their
progress and to provide positive rein-
forcement for good performance. At the
start of the vear. teachers place a large

=¢hartt at the front of the room that shows

the skills to be developed during the
yeat. As each unit is completed. the ap-
propriate segment on the chart is col-
ored in. Another chart posted in the
classroom lists each student in a matrix
with the writing objectives. Each stu-
dent's progress is trached on this chart.

 Project WRITE

Ia K
accnunta\ble Ffor

1. Elominatisg Fragments
2,5 {unvmiz:g Run-ons :

4. Improvug sentence,
ety

3.

o,

A

8.

Teachers display large charts at the {irst
of each year as a way of showing account-
ability. Skills mastered are marked off
widd new skills to be learned are added.
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Several strategies are used to provide
reinforcement for writing in wddition (o
teacher use of oral praise and positive
wrilten comments on papers. _ Somc of

" theseinclude:

« The Project Write Hall-of-Fame
where each teacher selects out-
standing examples of writing and
posts big paper stars with the pho-
tographs and names of authors on
the wall

*

Reading good papers aloud in
class as models

Awarding of good writing buttons

Writing contests where cross-
achievement teams compete with
cach other for top honors -

All of these devices help develop and
maintain “enthusiasm among the stu-
dents. "’

(" program highlights )

Goals, Objectives,
Competencies

3

Subjectarca (programy godls

© | Course goals

® | Unit objectives

Grade level competenuies

Graduation competeacics

Competencies with life role focus

Instruction .

#® | Modnlarized curriculum

tnterdisciplinary curriculum

tapenential learnrg

{dndividgahzed learning plans

Feacher advisors

® | Mustery learning”

Contimrows progress

® | Remediation procedures

Parent participation

Computer support

-

ssessment

. @ {Critenon reterenced tests

Project WRITE shows that midd!e sehool
students can learn to write effectively.

Summary : e

Though the project’s evaluation is not
omplc(c preliminary evidence shows

' wod gains bothinterins of project erite-

ria and national writing norms. Eighty
to cighty-five percent of students have
been receiving A's or B's across all the
writing units in which they have partici-
pated.

Project Write is a comprehensive
effort that successfully integrates cur-
riculum matertals and instructional
management. Attention to dgtail. a fea
ture of effegtive programs. is every-
where evident. And as aresult. students
are learning.

N

@ | Apphied performance tests

Nuotm referenced fests

AMimmum competency teshing

Demonstiated competence
regurred

Assessment center

Credit by examingtion

Objective vompeteney relerenced
tecoids

Student reports based onobjecuives
ar competendies

Gradimg sy stem other than A 1

Computer suppoit

* Management

:
Gaoatl based plannmg

Participatory managdment

Managenment by objectives

Accountability

Management information svstem

Comptiter suppoit

Drata based program evaluation

Regular program revision

Regular reporting of progran
performance

~

ommunity Involvement

Setting goals. objectives,
competencies

Program review

{.carning sites for students <

Certifying stadents competent

o | Joint earoliment secondary post
k secondary J

("contact for information)

Tanis Knight

- ES.D.112
1313 N.E. 134th Street
Vancouver. Washington 98665
(206) 574-2871

J
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H‘OOd-vRiver High School Features Many Key Elements
Of a Goal Based Education Program

Hood River High School initiated a series of innovative prac-
tices when the school opened in the fall of 1970 and has been
working since that time to smooth out the rough spots and make
the practices work to the benefit of all, including students, staflf
and community. The innovations were designed and imple-
mented in order to realize the ideal of individualization—a pro-
gram to meet the needs and abilities of every student. The overall
plan incorporates several impartant .ements including continu-
ous progress instruction, use of .~ computer to assist teachers
and facilitate recordkeeping, a modularized curriculum that
opens up new opportunities for students, a teacher advisor pro-
gram, increased student responsibility for their own learning and
a participatory management stystem.

Planning for the Hood River approach began two years before
the building opened and the plan was put into effect. Prior to
1970, there were two high schools in Hood River County, and
they were to be combined when the new school opened. The
principal, Dr. Charles Bowe, was hired and all staff members
from both schools were involved through a series of meetings in
the planningprocess. Teachers were dismissed early one day por
week so they could participate. From initial meetings, study
teams were formed to research key areas of concern such as
teaching methods for individualization. Each team conducted 2
literature review and visitations, prepared a report and reported
findio'gs to the whole group. Ideas for the Hood River plan were
formulated in this way using three criteria for making final deci-
sions.

- Innovations would be made with staff who were available.

« Aninnovation would be initiated only if near concensus to
-do so was reached by the staff.

« Theye could be noincrease in cost.

Continuous Prbgress is the Backbone of the
Approach

To facilitate the ideal of individualization, the concept of con-
tinuous progress is essential. The curriculum structure and
scheduling procedures have been modified to allow students to
move through and between courses with'a good deal of flexibil-
ity. The normal time constraints have been lifted. At Hood River
High School the concept of continuous progress has been in-

o

v

stalled. The curriculum is structured so that courses are now
divided into units with each unit béing worth .1 of'a Carnegie unit
of credit. Most courses consist of ten (10) units or one credit, but
some courses are as short as three (3) units or .3 of a Carncgie
unit,

Each unit includes a written set of objectives, instructional

activities and assessment procedures. A currieulum-guide con=

taining all courses and units is available for cvery subject area in
the curriculum. While the carriculum materials are not polished,
they serve well as the basis for teaching the units and courses and
for assigning grades for each unit and course completed by each
student.

The scheduling procedure has been modified so that students
can move from course to course at any time during the school
year. Students can complete a course early, spending less than a
semester, or take longer than the usual amount of time. Students
can also comglete their high school program in less than three
years or they can enroll for a fifth year to complete the needed
credits. Procedures for scheduling students into different
courses will be discussed below in the sections on teacher advi-
sors and computer management. In order {o increase account-
ability during the re-scheduling process new guidelines were is-
sued this year, including the following: !

+ First, scheduling into another unit with the same tecacher s
considered. N

. Second, scheduling into a unit in the same department is
considered. : ;

« Third, scheduling irnto a unitin the same division is consid-
ered. )

. Fourth, scheduling into a unit in a course in‘a different
division is considered.

- Fifth, a student does not leave the supervision of one
teacher until scheduling into another class has been com-
pleted.

Jeacher Advisors—“Guides”—Facilitate
Continuous Progress and Individual Planning

The “Guide"” program has added a human dimension to

| Competency Barsed Education
Number 2 October 1981
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——that was--not-experiencesdpreviously. ——-ing with..their own

.

scheoling at Hood River High School

Each professional ‘staff member has a
“Guide Group™ of about 15 students for
whom they are-Xesponsible: and con-
versely each studenthasa = Guide™ who
knows them well and. helps with all
types of needs and problems: While the

~Guide " program began as a way of fa- .

cilitating post high school goal setting
and planning and to keep up with stu-
dent records. the program has taken on
two additional functions, an intramural
program imwhich the “Guide Groups™
compete against each other and a social
Junction through which the ~Guides™
an¢. “Guide Group™ members get to
kriow each other in a less formal way.

Setting an initial post high school goal .

and choosing a " Guide™ happens in the
spring of the ninth grade year, the final
year of junior high. The high school
counselors in cooperation with the ju-
nior high counselors conduct a testing
program and conferences with each
ninth grader and his or her parents. The
resuitof the conférence is an initial idea
about a post high school goal and the
selection or assignment of a ~Guide.”
Laterjn the spring. the “Guides™ meet
with’gach newly assigned member of
their *“Guide Group™ and their parents
toget acquainted and to discuss the high

. school program and post high school

‘goals. In this conference, the initial
schedule forj;rade 10 is established. It
should be pointed out that each ~Guide
Group™ has tenth. eleventh and twelfth
grade students as members. This sets up

3

The counselors. in addition to work-

serve as resource -persons to the
~Guide™ program. Each counselor has
about 14 teachers that they help. The
counselors also publish a Guide for
Guides. The publication came out {4
times during the 1980-81 school year
and contains tips for ~Guides™ to use
with their “Guide Groups.” Finally,
counselors take referrals from
~Guides.” They work with students
who have various kinds of problems
that " Guides™ are not trained to handle.

“Guide Group,” .

Counselors prepare about 15 issues of the
“Guide for Guides™ each year, offering
practical tips and reminders to the

guides.

Computerized Recordkeeping is

an Essential-Service for~
“Guides” and Teachers

Student records are updated dai.y

pleting a course, is recorded on pre-

" printed forms supplied to the teachers.

through a  Daily Record Sheet” that is .

completed by all teachers. Every teach-
er must complete the Daily Record
Sheet™ each day. It takes about 10-15
minutes to do. In this time, all important
information, including attendance. drop
information agd an “end flag™ for each
“student who {s within five days of com-

-

The " Daily Record Sheet™” comes to the
teacher with names of students by pe-
riod, number of units in which each stu-
dent is enrolled. coded reading level for
cach student and sequencing of units for
each student pre-printed. The informa-
tion from the “Daily Record Sheet™ is
entered into the computer.by a single
paraprofe.sional in time for updsted
printouts to be available to ~Guides”
and teachers the next day.

the possibility of peer assistange amon v & & & & &
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The *Guides™ get an ** Activity Sheet
for Guides™ each day that shows ali of
the transactions from the previous day
for esch member of the *Guide Group.™
The information received includes at-
tendance for the previous day, changes
in schedule completed. grades on units
completed, drop information and “"end
flags™ for students nearing completion
of a course. When an “end flag” ap-
pears, the “Guide™ must.worg with the
student to schedule him or her into"an-
other course or unit.

Teachers also complete a “Weekly
Grade Sheet” on which they record
grades for all units completed by their

* students. .The “Weekly Grade Sheet”

also carries the “end flags™ that were re-

" ported for students in the teacher’s

classes. Information from the ““Weekly
Grade St.eet” is automatically recorded
on the " Activity Sheet for Guides.”
The information from the ** Daily Rec-
ord Sheet” and “Weekly Grade Sheet”
is automatically fed into the history for
each student. From the history, report
cards, semester stick tabs for perma-
nent records, teacher load report, stu-
dent directory (locator) and class list by
teacher are generated automatically.
Teacher do not spend time preparing
grades each quarter and semester. The
work is spread throughout the year.
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Reports to parents afe by units complet-
ed as well as courses completed. The re-
port card is geherated automatically
from routine reports.

-

“Diffused Decisiom_naking”'
Keeps Faculty Involved in
Managing the School *

Participation of the faculty in deci-
sionmaking processes increases staff
morale and commitment to the school
program. To increase efficiency in com-
munication and decision making proc-
esses, the school is organized into six
divisions, including physical education
and health,*math and science, voca-
«tional education, resource center, hu-
manities and guidance. Each division
has a “Coordinator' who serves as the
division head and is paid 15% above the
teaching pay schedule. Within divisions
there may be departments. For exam-
ple, the humanities division is com-
posed of English, social studies, art,
music and foreign language. Each de-
partment that has several faculty mem-
bers has a **Team Leader” who serves
as department head and is paid 10%
above schedule.

The principal has a **Cabinet™ which
is composed of all “Team Leaders,”
“Coordinators” and administrators.
The “Coordinators” and administrators
serve as an * Executive Committee" of
the **Cabinet.” The *'Executive Com-
mittee” and “Cabinet” serve as prob-

lem solving groups and provide liaisos.

with the general faculty. The “Execu-

_tive Committee” meets weekly and the -

“Cabinet” meets periodically. These
groups discuss ideas and problems.

While they make many decisions, many

issues are referred back to divisions or
the general faculty for discussion and

7
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Guides get progress and attendance in-
formation on their guidees daily. "

recommendations. Information flows
both directions through the department/
division/school organization. The
“Team Leader™ and * Coordinator™ po-
sitions are reassigned annually. The
principal takes applications from in--
terested staff members and makes the
selection each year.

Another part of the **Diffused Deci-
sionminking” process is a **Curriculum
Committee.” The * Curriculum Com-
'mittee”” is composed of one representa-
tive from each subject area (depart-
ment), one counselor, the librarian and
the principal, who chairs the group. The
“Curriculum Committee” reviews and
approves or disapproves all changes or
additions to the curriculum. Teachers or
departments make proposals which are »
usually assigned to a subcommittee of
the “Curriculum Committee” to re-

~view. The subcommittee- makes a rec-

ommendation to the full committee
which is discussed and acted upon.

The large number of staff involved in
the “Cabinet” and the “Curriculum
Committee,” and the leadership rota-
tion system mean that ali faculty mem-
bers have a good chance for significant
participation.

Other Positive Features Round
Out the Approach
In addition to the key features de-

scribed above, the approach also in-
cludes the following:
K

. Students must demonstrate that
they have learned. s

)




(" program highlights.

Goals, Objectives, .
Competencies

Subject area (program) goals

Course goals

@ | Unit objectives

Grade level competencies

Graduaticn competencies

Competencies with life role focus

Instruction

® | Modularized curriculum

Imerdisciplinary curriculim

Experiential learning

a

Individualized learning plans

Teacher advisors

Mastery learning

@ | Continuous progresy

| Remediation procedures

Parent participation

® | Computer support

Assessment

Criterton referenced tests

Applied performance tests

Normreferenced tests

Minimum competency testing

Demonstrated compelence
required

Assessment center

Credit by examination *

Objective: competency referenced
records

Student reports based on ohjectives
or competencics

Grading system other than A-F

Computer support

Management

Goal based planning

@® | Participatory management

Management by objectives -

Accountability v

Management information system

+ | Computer support

Data based program cvaluation

Regulat program revision

Regular reporting of program
performance

Community Involvement

Setting goals, objectives,
competencies

Program review

‘1earning sites for students

Centifying students competent

.

Jaint enrollment secondary/post

secondary . J

("contact for information

Q

ERIC

;

Mr. Charles S. Bowe,

Principal : ] :
Hood River Valley High School
1220 Indian Creck Road

Hood River, Oregon 97031
(503) 386-4500

- Forty to fifty per cent of the stu-
dents participate in community
based exploratory or job prepara-
tion experiences.

More dttention is given to higher
levels of learning. Technology is
used to transmit information:
there is less use of lectuie with
more discussion and more-oae-to-
one interac‘t‘ion‘

v
“

There is a diagnosis effort that
supports- individual goal setting
efforts. The diagnosis includes
scholastic and occupational apti-
tude testing.

“There is dn ongoing in-service
program to promote staff renew-
al. The district provides one hour
per week for this purpose. In-ser-

vice includes planned programs

put on by various consultants and
staff members as well as time for
curriculum planning.

Information on Hood River
High School is Available in
Other References

Because of the long history of innova-
tion, information on the Hood River Ap-
proach is available from several
sources.

- “IGE/s Description of Hood Riv-
er Valley High School.” A paper
available from the school.

+ “The Hood River Plan,” by
Charles Bowe, Principal. A paper
available from the scéol.

'

Hood River Valley High School has a
. A unique program to mect the needs of indi-
vidua! students.

« Ktausmeier, Herbert J. and John
C. Daresh, A Description of
Hood River Valley High School
1977-78. Madison, Wisconsin:
Wisconsin Research and Devel-
opment Center for Individualized.
Schooling., April, 1979.

Profiles of Significant Schools:
Continuous Progresy, Washing-
ton, D.C.: Nationa] Association
of Secondary Schools, 1980.
(Filmstrip or 16 mm film)

For more information, contact:

Dr. Charles S. Bowe, Principal
Hood River Valley High School
1220 Indian Creek Road .
Hood River, Oregon 97031

(503) 386-4500
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Product Profile.

) 1ong-Range Planning for School Improvement Series

v | Pennsylvania Department of Education

What is the Pennsylvania Department of
'Education’s Long-Range Planning for School
Improvement process?

LRPSI is the process by which school districts assess current -

conditions and programs, identify key areas for improvement,
develop plans to make those improvements, implement the plans
and evaluate the success of thé jmplementatién, The process,
required for all districts in the state, occurs ih five year cycles.
The focus is on action planning at both the building and district
level. . )

What is included in this series for long-range
planning for school improvement? .

The series includes several guides to be used as resources for

the Pennsylvania Department of Education's Long-Range Plan-

. ning for School Improvement (LRPSI) process. The guides pro-

vide background information on “long-range planning and on

school improvement processes; suggestions which can be used

for carrying out the LRSI process; and resources and modeis
for each of the process steps. ' .

+ The LRPSI Overview guide summarizes the ‘‘what, why
and how" of the LRPSI process. Key steps in the process

ONG
ANaE i sTEP
LANNING FOR R Asesi sducationsl A
cHoOL | erogram/mrvion .
B (LAPS —Section 1)

OVEMENT

sdministrstive plen

for LAPSI.

Asseas distriet mansge-

ment (LAPSI-Saction 2) SN

"

b . h
are outlinéd, and technical assistance support available
from the Pennsylvania Department of Education, interme-
diate units and institutions of higher education is de-
- scribed. ~

« The LRPSI Process Guide describes a siep-by-step ap-
proach to implementing the process. The five steps of the
process (initial preparation, needs assessment, action
planning, implementation and evaluation) are delineatedin
detail. A checklist of the steps and suggested basic tasks is g
provided.

« The LRPSI Guidelines and Instructions describes thé docu-
mentation requirements i’md reporting processes by which

_districts demonstrate their engagement in Long-Range
Planning for School Improvement. Required documenta-
tion to be subinitted to the Pennsylvania Department of
Education is indicated; districts may go beyond that which
is required. »

« The LRPSI Resource Guides provide background informa-
tion, general suggestions for administrators to use in in<
itiating and completing the process and resource material
for technical assistance staff. .

sTEP Y.
Pregare sction plany
{LAPS|-Gactions 1-8)

.

o~ . [

Pennsylvania Department of Education works with local schools
and school districis In a five-step process for school improvement.

- Noithwest Reglona Educational Laboratory
& 300 S.W. Shth Avenue
Portland, Oregon 97204

Competency Based Education |
_Number3 Oct-ber 193]




How are these guides to be
used? Who is to use them?

The series of guides is designmed to
help districts understand, implement
and monitor the Long-Range Planning
for School Improvement process. The

- . LRPSI Overview is an awarehess level
document designed to provide general
information on the prncess. The Process
‘Guide is intended to provide general '
guidance to district personnel as they
organize their planning process. The
Guideiings and Insicuctions document
provides specific information on con-
tent requirements for district personnel
as they monitor and document the plan-
ning process.

The guides are intended for use by

district apd building-level personnel in

o -the State of Pennsylvania. The series is

potentially useful for any-school person-

s nel interested in implementing a long-

- range planning process. In addition,

persons responsible for policy decisions

4 on long-range planning may find the se-
ries a useful model.

‘Where can a copy of the series
be obtained? ¢

School Improvement Desk
Pennsylvania Départment of Education
Box 911

Wenns ylvania 17126

ERIC I

Aruitoxt provided by Eic:

LRPSI Guides assist schools and school districts implement goal-
based planning processes.

o
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Competency-Based Education: Beyond Minimum Competency Testmg \
: - : Developed by NorthWest Regional Educational Laboratory
. ; - Ruth Nickse, Editor/L:arry McClure, Associate Editor . Y
Teachers College Press, Teachers Collegc Columbia Up’ ersity .
*Tew York and London, 1981, 242" pages. ' , .
Wha might find this product useful? . .
r's . . \
This publication introduces the:principles of competency- .
5 based education (CBE) and the issues sun‘oundmg its 1mplemen- COMPETENCY_ A
, tation, surveys historical developments, investigates specific ap- B ASED
. phcanons and discusses the implications of widespread use.of , . .
CBE. Itis intended to be useful to those with the resporsibilities, ! EDUCAT'ON
for the design and implementation of instruction and evaluatxon . ey *
programs (school admistratdrs, teachers), to educanon policy
makers (board members, leglslators), and to those directly af- B
fected by CBE (parents and teachers). .
, What information is contaired in tlus product? .
\ .

E

o

3

Q

This publication addresses many of the istues of competency-
based education through individual focused articles by a num-
ber of authors working in the field:

« What Is Competence? Arthur Chickerlng and Charles Clax-
ton: A diseussion of definitions of competency outlining
four basic principles common among CBE approaches; a
raview of common CBE program development problems
and a paradigm for competencies as related to personal
development in the individual.

* What is Competency-Based Education? Keith Goldhammer

and Bruce Weitzel: A review of the many types of programs

o inthemultidimensional movement that is considered com-

petency- “based education; a définition of five steps for im-

plementing CBE programs; and a louk at CBE program
patterns.

<« + How Can Competencies-be Taught? Observaiions and Sugger»
" tions Louls Rubin: A discussion of eight steps to desxgn and
implement CBE which can accommodate a wide range of
mstructxonal approaches .

« A Sampler of CBE at Iié Best Larry McClure and Joanne
Leigh: Profiles of 13.existing CBE programs, including ele-
mentary and secondary education, post-secondary educa- *
tion and programs outside the formal educational system. *

* How Can Compqelcncx”es Be Assessed? Issues in Role-Based
Assessment H. Del Schalock: A look at the processes and
impligations of assessment of life-role based competency

based education.

NWREL produces new nddltion to the Ilterature on competency'

+ CBE & Secondary Schools: Current Practice and Some Impli-
cations,Scott Thomson: A discussion of currént emphases,
a reviéw of CBE goals, a descripiion of current work in
CBE and suggéstions for the implementation and effects of
wxdeispread corqpetency -based education at the secondary
leve

An extensive blbhography of hterat& about competency-

based education is also included. - -

.

/ Where can a-copy of Competency-Based
Education: Beyond Miniraum Competency
Testing be obtamed?

Teachers College.Press

1234 Amsterdam Avenue

education. " New York, NY 10027
P @ * .
Northwest Regmnal Educational Laboratory Compétencg ‘Barsed Education
300 S.W. Sixth Avenue : !

Portland, Oregon 97204 ' "

[ -

Numberd October198]
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~ Parkrose School Dlstrlct’s Goal- Bised Instructional Program. S
— © ""Meeting the Minimum Standards and Beyond N
Virginia Shaumle‘ffel vy

0SSc Bulletin, Vol. 24;No. 7, March 1981

~

-
¥ . - ’ . \ .

5

. A ’
h ﬁW"O might find this pr oduct useful? \ ‘. Where gan & copy of Parkrose School District’s
:\tatute for

- . =This docum®nt describes the minimum standard GQRI'Ba‘sed Instructional Program: Meetmg the
the state of Oregofry the philosophy and history of the Parkrose Minimum Standards and Beyond be obtamed7
. District program, the program itself, its results and remediation .
» . procedures, the provisions made for individual differences and A copy OftfhlS’PrOdWt can be obtained from: * S
. the possibilities for use of the program in other districts. As siich, -
. it is potentially useful for state and district administrators, for 8;'{'&(;2 i?ﬁ‘ﬂiﬁgg %?ﬁg:lrlsny ofO) egon )
o teachers and for parents who wish to understand how a minimum Eugene, Oregon 97403 .

S« standards statute might influence instruction in a school district. o .
. ) Single copies are $4.00 each (33.00 1fprepa1d)

—~ What inforration is contained in this product? A discount of 10% is gwen 1f 10 or more coplcs are orderéd,

, ¥ The produc{dcscnbes in detail the goal-based assessment pro-

‘ gram used in Parkrose School District. The program has been Where can further mforﬂianon about the Parkrose
«developed, implemented and validated over the past seven years h Dtstrwt Program be obtained? -
., and-consists of four major components:

fsia C . Additional information about the Parkrose goal-based assess-

. Curriculum goals ment program can be obtained from:

- Mr. Clarence Mershon -

..~ Criterion-referenced testing f¢ (r?adlng, writing and com- . Director of Program Evaluation v,
¥ puting competencies that derronstrate student attdinment " Parkrose School District . , .
of district goals - . 11400 N.E. Sacramento T ‘
. Portland, Oregon 97220
» Norm-referenced testins m reading, language arts and (503) 257-5229 : ’
. mathematics ’t o -
Yo \ \.) . . R -
. «+Inclass and district-level recordkeeping of additional com- e .
- petencies required by administrative rules . ‘ .
The report begins with an_ outline of Oregon Minimum Stand-’ , ! : ¢

ards and then describes how the district fulfilled the require-
ments of the statyfte. In the section *Some Decisions Behind the ,
Progra ,” the creatioh of th&philosophicel framework.underly- : . R
mg th rqgram is described, The next section;, ;' History of the ) , ' . .
. ram,"” explains step- {y -step the development of ‘the : ’ . ) co
' Parkrose program. The body of the document provides a descrip- .. ’ )
< tion of the program, including results. This subsection is of par- .
*  ticularinterest] forltmcludes anumber of anecdotal reports that . RN
portray the program's impact on teachers and students. A final .
section summarizgs two of the theoretical models-investigated
by the district«during development of the program. . h ‘ o

X : . )
* Northwest Regional Educational Laboratory : ‘Combctcncg Based €ducation oy
300'S.W. Sixth Avenue LR , . . A . :
) Portiand, Oregon 97204, \ ' Number 5 October1981 | .

= .

1
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P'rogram Profile

Whietney Community Learning Center
~ Uses Competency Based Curriculum
In College Preparatory High School Program

&

Established in 1976, the Whitney Community Learning Center
uses a competency based college preparatory curriculum in all
subjects for students in grades 7- 12. Located in Cerritos, Califor-
nia. in the L.os Angeles metropolitan area, the school offers in-
struction to college-bound students in the ABC Unified
S :hool District. . :

Whitney students are selected through competitive testing.
District students are tested in the skills areas of reading. writing
and mathematics and are ranked according to test scores. Stu-
dents with the highest scores may apply to and be selecied for
transfer to Whitney. .

Graduation requirements include passage of all required sub-

jects and elective courses. Students are assessed through teach-

er-developed criterion-referenced tests. They are expected to
demonstrate proficiency in all subject areas pricr to graduation
and muyt meet levels of competence established by the district in
accorddnce with California law.

Mafor program elements include:
Voo -
+ A colleBe preparatory competency. based curriculum
.« Competency tests keyed to course objectives
- . A 13

A grading s'y'svtcm based on quarterly testing of competen-
cy achievement

e

« Disciplinary procedures that include work/study sesstons

Students A ppl,\; to Enter C ollﬁége Preparatory - -
Program .

Whitney is a six-year college preparatory school, grades 7-12,
which prepares high school students to meet the entrance re-
quirements of the University of California. The school’s 865 stu-
dents come to the Learning Center campus from three compre-
hensive high schools in the district, each with a student
population of approximately 2.200, and from five junior high
schools. Twenty-eight full time teachers follow the competency
based curriculum for all students in required classes. School
days at Whitney include seven class periods, a longer day than
the six scheduled classes at other district high ‘schools, and
homework is assigned in each class every day. In addition, all
students attend a college-level survey course during one of the
* .seven class periods once each week. Taught by teams of profes-
sors from Cerritos Community College, the new six-year course

““~ Safety/Driver Education:

centers on a particular theme each semester and. beginning this
year. is required for all'Whitney students.

Spaces are available at Whitney in cach grade level each year.
At any grade level. students may apply for admissipn and be
transferred to the Learning Center for the remainder of the pro-
gram. Admission is primarily based on student applicants” scores
on locally-developed basic skills achievement tests. Student
scores are ranked. and students with highest test score ranking,
and with suitable recommendations from the principals of the
school they are currently attending, are selected for the Whitney
program on a space available basis. Approximately 35 percent of
Whitney students are identified as talented and gifted.

In order to receive a diploma from Whitney, students must,
commencing in grade 9. complete 200 credits before graduation,
Thev must pass Whitney competency tests ini:

p ;

' English: 8 semesters

Social Studies: 6 semesters, including 2in U.S.
History and Lin Civics

Health: | semester
I semester
Mathematics: 2 semesters in grades 9 and 10
Physical Education: 2 semesters

Science;——

2 semesters

~In addition, students must demonstrate proficiency in reading,

writing. math and life skills by passing the ABC Unified School

. District Proficiency Examination, the district’s minimum com-

petency test developed to comply with California law. Students
who camplete course work, but do not pass district competency
tests. do not receive diplomas and are awarded certificates of
completion by the school. ’

Quarterly Testing Assesses Student Progress
Through the CBC

The Whitney curriculum is organized into quarters and in-
cludes semester- and year-long courses. Students receive a
“competency guide” or a “statement of student expectations”
for each course. These include notification to students and par-
ents of overall course objectives and of specific learning objec-

[N

" Goal Based Education

. wa Northwest Regional Educational Laboratory
- . & 300 S.W. Sixth Avenue .~
| Portland, Oregon 87204 _ :
Q : i
ERIC _ —
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. «
RECOMMENDED 51X~YEAR PROGRAM FOR WHITNEY COMMUNITY LFARNING CENTER
Subyest j_th‘_{.;z”a‘dn _____Bth Grade 4.,-3”‘. Grade_ ___ 10th Grade y __l1th Grade, loth Grade
1. Fnqlish Eng. Level Il Eng. Level III Eng, I-leve) IV |Lng. II-Adv. Eng, [Advanced Enqglish Advanced English
or or - or or
Fng., Level I Ervg, Level I Fng, Level 111 £ng, Level IV
PR -,,j;_,‘, PO . .‘,,,A.,,W“ [ EE - B T T
2. Sactal . . . . . . X
o ience soc, Scrence 7| Soc, science B 500, fclence G Soee, Dol Lo Soc, Solence 1Y Soc, scrence 12
1. Math Pre Algebra Algebra 1 Geometry Algebra 11 Math Analysis Advanced Math(cac) 1
[231 nr or - ot or ot . i
< Math Prof. Pre Algebra Algmbra I Geeametry Algebra 11 Math Analysas |
or or or or Tot
Math P, of, Pre Algebra Algebra T Geometry AlgFbia I1
P NS (PRI SR —— St B e b kb
9. norence Sorence 7 S¢ience B Biroloagy Physi1ology
one semester or or
veneral Science Birology or
L General Solence
5. f.anquarge Conv, lang, Language 1 Lanquage 11 Language 111 Languaqe IV
one semester (optionalt {optional)
or lLanquage 1 or Lanquage 1[I
€ LN P.E. 7 IL.E, 8 P.E. N /Health p.E. W0/Dr, Ed
Elective Personal Elective » Elective Flective Flective Elective
Typing and .
Speech
<
whitney 15 a s1x-year college preparatory school {grades 7 through 12, which concentrates on having students meet the en-
h trance requirements for the University of (falifornia. We stress si1x years of English, social science, math, 2% years of
science, 2 years of a foreign lanquage and 4 years of physical education. We also encourage students to Jdevelop them-
selves creatively 1n the areas of music, drama, dance, media and.fine arts, ‘The English, social science, math, and science
programs are competency based, which means students receive grades by demonstrating understanding of competencies via the
school competency testing program, i o

A recommended Six-year program of
study for Whitney students focuses on
college-preparatory work in all subject

_ERIC

tives throughout the course. The guide
for the year-long, ninth-grade course in
World History, for example. outlines
course content covering "MODERN
TIMES—The French Revolution to the
Present.” Sections are organized in his-
torical sequence and outline specific in-
formation students are expected to
learn:

3.0 Eufope and the World 1870s-1910s

3.1 Trace the effects of the industrial
society upon life in Europe

K. 3.1.1 Industrial growth
Steel—growth in use of
84009

Steam, transportation—

ocean and land. . ..

3.1.2 Organizaiion of industry
Trusts, holding companies
and cartels

At the beginning of each $emester,
parents are sent an outline of material to
be coveredin all classes in the upcoming

semester. Listings. include, for éach -

class. textbook titles, assignments for
the classwork during the quarter and an
explanation of how g'-'i!‘d,"?;?‘ will be deter-
mined for the class. 8lbgents and par-
Q  canuse these lists to cchq;k individ-

ey

Aruitoxt provided by Eic:

ual requirements for classes in the
student's schedules. .

At the same time, parents are notified
‘of competency test dates. These tests
aré administered in dll classes at the end
of every quarter. Tests are developed
by Whitney teachers at the department
level and contajn questions drawn from
objectives for each class. All depart-
ment teachers administer the” same

tests. so all students in each grade level .

in a particular course are assessed
through the same test.

To pass quarterly tests, students must
achieve 70 percent or more proficiency
on each-competency test. Students
must pass all quarterly tests in each
course 7 receive credit for that course:
students who do not meet standards are
put on academic probation and may be
reassigned to their home junior high or
high schools if unacceptable perform-
ance continues,

Grades of A (excellent, 90-100 per-
cent), B (above average, 80-89 percent).
C (average. 70-79 percent) and F (69
percent and below) are given. Grades
are based, in pércentages that vary
among courses, on course work, home-
work and competency test scores. The
Learning Centeris currently working to
phase in this grading system.

areas.

_— . l 4,:_,‘,_ L

Discipline an Inportant
Program Element

Firm discipline is an integral part of
the Whitney program. Students are ex-
pected to attend all classes, to be punc-
tual and prepared with necessary mate-
rials (books, homework, etc.) in classes
and to remain on campus throughout the
school day. The principal regularly pa-
trols the halls, ‘and school gates are
locked during school hours. Infractions
are reported to the administrative as-
sistant in charge of guidance and/or to
the assistant principal for appropriate
disciplinary action. =

In lieu of suspension for minor mis-
conduct,.students are placed in a deten-
tion program to make up additional
time. Assigned hours are used for clean-
ing up the campus and school equip-
ment. Time remaining after clean-up is

used for make-up classwork or home-’

work. There is.close parent contact in

all cases of misconduct. —
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Aruitoxt provided by Eic:

CLAGY UMY ROOK CIIAPTERS OTHER ASSIGHMENTS GRANING
N . . S e LHNAPTRRS L R R e e TR [
SOCTAL SCIENCF
goclal Sclence - 7th Introduction Units 6 & B Mandatory-- 107 classwork
to the Social Seography (6) 1/ Quarter project 108 project
Sclences political Sclence(B) 2/ Glossary of Terms (both 107 essay
T units) 701 objective portion
3/ Study Guide Questions compatency cxam
{both units)
Review all units previously
covered,
World History & Anclent 21-25 Rescarch paper, report or 157 paper or project
Humanitles - Nth Elx}jt;ag}onq project--Handatory 15% homework and class
- qulzzes
70\ test score
soclal science 1-9 Medleval and Early | 20-24, 26-27, 29-32 Homework asslgnments 90\ of gqrade on compatency
iodern Times test
= 107 classwork
Sdclal Sclence 1i-10th 25-33 and 5 llomework asslgnments Hinlmum of 707 on compe-
optional report or research tency test. 90v of grade
v paper on the test. 10% for
classwork. (0-20 points
4 possible for research
" paper)
1.8, Nistory American Pagsant 40-50 Term paper based on a Competency test accounts for

suggested navel

707 of final grade. Paper
is 201 of final grade.
Class exams are 10v of
final grade.

Contemporary Problems

Whitney Provides College
Preparatory Education
Comparable to Private Schools

The Whitney Community Learning
Center provides college preparatory in-
struction to high school students select-
ed from throughout the district on a ba-
sis of achievement in the basic skills
areas of reading, writing and mathemat-
ics. A structured, competency based
curriculum, frequent tests and strong
discipline are combinéd to help students
meet University of California entrance
requirements at the completion of the
school's six-year program. The pro-
gram has been effective in preparing
students for college, and administrators
believe the Whitney program to be com-
parable to instruction offered in private

college preparatory schools.

1. Attendance at one clty
councll mtg. & one school
board meeting

2. Participation in clans
gimulations and activities

3. District proficlencles
Student veports and
discussion

e

Test of district profi-
clencles-~50v

Weekly gradea 30v on class =
work. Quarter grade--20%

Qutlines of classwork for each semester

are sent to parents at the beginning of the

semester, including reading materials,
< assignments and grading criteria.

2

Whitney Community Learning Center
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program highiights

. Goals, Objectives,
Competencies

Subject area (program) goals

Course goals

Unit objectives

Grade level competencies

Graduation competencics

Competencies with life role focus

-~ Instruction

T

Modularized curriculum

Interdisciplinary curriculum

Experiential learning

Individualized learning plans

Teacher advisors

Mastery learning

Continuous progress

Remediation procedures

Parent participation

Cornputer support

Assessment

Criterion referenced tests

Applied .orformance tests

Norm referenced tests

Minimum competency festing

Demonstrated competence
required

Assessment center

Credit by examination

Objective/competeney referenced
records

Student reports based on objectives
or competencies

Grading system other than A-F

Computer support

Management

Goal based planning

Participatory management

Munagement by objectives

Accountability

Management information system

Computer support

Data"b?xse_d program evaluation

Regular program revision

Régular reporting of program
performance

E

RIC
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. Community Involvement

Setting goals, objectives,
competencies

Program review

Learning sites for students

Certifying students compelent

A

Joint enrollment secondary/post
secondary. y

( contact for information

O

. 213/926-5566, ext. 2407 ‘ J

Robert S. Beall, Principal
Whitney Community Learning
Center

16800 Shoecmaker Avenue
Cerritos, California 90701

Vi

v
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Program Profile
A Competency Based Curriculum in

The Public Schools of the District of Columbia

=

Columbia has T#&:n developing a systemwide competency based
curriculum ((®C) for its approximately 100,000 students in
grades prekindergarten thfough 12. This resulted from a 1975
D.C. Board of Education decision to upgrade the educational
system and increase student achievement levels through adop-
tion of the CBC. ' ’

New curriculum materials were required for all grades. A
three-year curriculum development effort resulted in the 1978
publication of continuous progress curriculum materials. The
materials specified sequenced learning objectives for students in
all gra’des in reading, mathematics, science and English/lan-
guage arts. A concurrent staff developnient effort was under-
taken and a management by objectives approach was adopted to
prepare system personnel for the implgmentation of the CBC.
Pilot schaols began using the CBC during the 1978-79 school
year, and systemwide implementation began in the fall of 1979.

In the spring of 1980, the Board required that students demon-
strate grade level competencies in reading and math in order to
qualify for promotion .to the next grade, Mid-year testing in

Over the pa§ivc years. the Public Schools of the District of

-grades 1-3 indicated students were not receiving sufficient in- _

struction to meet minimum competencies and that revisions to '
the CBC were necessary. The curriculum was reorganized into
semesters and objectives were rewritten for each semester. Pro-
motion from each semester unit became based on student mas-
tery of learning objectives in reading and math. ..
The revised CBC in reading and math, called the Student Prog-
ress Plan. is now in effect in all elementary schoolsin grades 1-6.
Testing indicates that the new curriculum is beginning to have
effect in raising student achievement levels. A secondary com-
ponent to implement the revised CBC for grades 7-12 is being
considered, as well. )

Board of Education Sets Educational Goals.

“Phe Board of Education charge to the D.C. public schools is

Q

E

Aruitoxt provided by Eic:

RIC

3

“To promote excellence by providing a viable and comprehen-
sive instructional program (prekindergarten through twelfth
grade) leadingto the attainment of kndwledge, competencies and
skills which upon completion will enable each student to function
as a useful citizen.” As part of their decision in 1975 to adopt
CBC for the D.C. Public Schools, the Board outlined four major
goalsto be met in changing the curriculum: :

1. Promote academic excellence for the attainment of -
knowledge, competencies and skills. -

LI
. Ensure the active parlicipation of all components of the
D.C. Public Schools in the implementation of a sys-
s temwide competency based curriculum. -

™~

3. Develop a systematic planfor the continuous assessment
and evaluation of educational needs and achievement.

4. Make significant improvements in the levels of service
and efficiency of operations in the major support areas of
management services and to maintain those level of sup-
porl services necessary to the mission of the school sys-
tem. )

“ New curriculum materials for all grade levels were needed,
and work was begun immediately. A Curriculum Advisory Com-
mittee was formed td design a comprehensive competency based
program for all students in the system. Membership included

- leachers, school system administrative personnel, school

officers and community members. Initial development concen-
trated on skill acquisition by students'in broad categories which
promote success in life-role functioning: analytical skilks, con-
sumer/producer skills, social/political skills, self-actualization
skills.

Planning groups {rom each of the six administrative regions in
the district were established. Comprised of PTA and community
representatives, administrators, teachers and students, these
groups provided guidance in curriculum development and
adopted prioritized instructional goals.

o L3

WORD PERCEPTION SCOPE AND. SEQUENCE -

WORD PERCEPTION

- T

VOCABULARY PHONETIC ANALYSIS STRUCTURAL
DEVELOPMENT . ANALYSIS
A [
CONSONANTS .

s - : e
VOWELS

=

/

Skills identified in the Washington, D.C.;
CBC “Word Perception Scope and Se-
quence.”

‘Northwest Regional Educational Labbratory
& 300 S.W. Sixth Avenue
Postland, Oregon 87204
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BEHAVIORAL ODJECTIVES

Glven common nouns and baslc slght vords appropriate to the con-
tent and lavel, the learner will ldentify the words by sight
with 95¢ accuracy. (Sight Words)

Given words of aimilar configuratlon, the learner will diatin-
quish the words by pronouncing and defining them. {Confi uration)

-
Given incomplete sentences and a liat of sight worda, the learner
2111 distinguish the words by u%ing context cluns which best com-
pleten the sentencos, {Context Cluen}

Glven worde among which there ia an antenym for cach word, the,
learner will distinguiab the antonyma, (Anto‘nymn) N

Given words among which there im a synonym for ecach word. tha
learner will diatinguish the nynonyma. (Synonyma)

Given words among which there are homonyms for each word, the
learner will d{stinguish the homonynmz, (llomsnyma) -
'

Glven heteronyms. the learner will (lnncrlb‘c twa meanings,
{leteronyms}

Glven worda with multiple meanings (homographs). the learner will
describe at least two meanings for each word. (llomographs}

Given word parta (affixcs, rootwords}. the learner will conatruct
words with acmatical variationa. .

Glven a nelectlion containing key words and concepts relative to
the technical vocabulary of the content. the learner,will doacribe
tho meanings an they are used in ths selection.

{Technical Vocabulary)}

Glven a reading melection wifh denignated words for which denota-
tive and connotative meaningn can be doscribed. the learner will
diatinguigh the denotative and connotstive meaning of the denig-

E

M

Competency Based Curriculum
Developed to Meet Goals

Curriculum development began first
in the priority subject areas of reading,
mathematics, science and English/lan-
guage arts. In 1976, the Curriculum Ad-
visory Committee produced the “*De-
sign for a Prekindergarten Through 12th
Grade Competency Based Curricu-
lum,” which described sequences of
skills in these four priority areas. This
document was the basis for further cur-
riculum development efforts.

A series of steps led to development
of a full K-12 competency based curric-
plum. Initially, teachers volunteered
time to write the curriculum, during in-
service sessions after school and on
weekends. During the summer of 1977,
approximately 200 teachers took part in
a tuition-free, for-credit CBC curricu-
lum writing course. They received train-
ing in curriculum development, taught
according to CBC principles, and par-
ticipated in writing curriculum materials
in their particular ficlds of interest. This
course resulted in a written sequence of
learrfing objectives for all grade levels
which became the basis for curriculum
materials. -

A preliminary draft of the full curricu-
lum was published in 1978, ready for the
initial trial of the CBC. This curriculum
describes student tasks in ‘instruc-
tional triads” with each ‘triad directly
reflecting one learning objective. Each
triad includes three components:

1. Behavioral objective: the new
o behavior or skill to be achieved.

RIC

Aruitoxt provided by Eic:

nated wordn,

{Danotation and Gonnotation}

2. Instructiona1 activities: at least
two learning activities for stu-
dents for each objective. These
are often both tlassroom and
homework experiences -which
complement one another, offer
more than one approach and
thus accommodate individual
student learning styles. Allarein
performance agreement with the
specified objective,

3. Assessment tasks: at least three

. consecutive student demonstra-

tions of mastery of the specified

objective, alfl in performance

agreement with the specified ob-
jective.

Assessment of student progress is a
key element of the CBC. The assess-
ment tasks in the instructional triad
measurc each student’s progress
through the curriculum. In addition,
both norm-referenced and criterion-ref-
erenced tests are used. Annual stand-
ardized norm-referenced tests are used
ingrades 3,6 and 9tocompare D.C. stu-
dent achievement levels with those of
students across the nation, to determine
student educational developmentand to.
pinpoint'the need for changes in instruc-
tional programs based on assessment of -
group performance. Custom-made cri-
terion-referenced tests, developed for
the D.C. schools by the California T€st-
ing ‘Bureau, are given to students in
reading and mathematics. Testing de-
termines how well students have mas-
tered learning objectives and aids in de-
termining individual student placement
within the CBC.

| 15

The CBC “Word Perception/Vocabu-
lary Development” hierarchy of behav-
ioral objectives.,

Massive Staff and Management
Development Effort Prepares
District for CBC

As work proceeded on curriculum de-
velopment, a second major effort began
~to prepare staff and to develop new
management techniques for the change
to CBC. The Instructional Services
Division was reorganized into two
teams. The Coordinating Team pro-
vided 'overall leadership in planning,
managmentand implementation of tran-
sition t¢ the CBC: and the Instructional
Support\ Team offered direct technical
assista,m\e to classroom teachers. This
team approach was to prove very effec-
tive in preparing the school system per-
sonnel, studentg and the community for
the CBC. '

Three phases of staft development
and implementation were planned:
Phase /AWARENESS in 1976-77; Phase
[I/COMMITMENT in 1977-78; and
Phase IN/IMPLEMENTATION in 1979-
8l. ;

Phase I/AWARENESS began‘in Sep-,
tember of 1976, an effort to inform
tcachers of the need for curriculum
changes and the direction of those
changes. Several elements contributed
to that effort: . -

« The creation of a third team, the
Implementation Team, to take ad-
vantage of and mobilize in-house
resources at the grassroots level.

- Presentations and workshops- at
individual schools, led by mem-
bers of the three teams.

THE CBC INSTRUCTIONAL TRIAD

BEHAVIORIAL
"OBJECTIVES

ASSESSMENT, - INSTRUCTIONAL
TASKS ~ ACTIVITIES

Each learning objective in the CBC is de-
scribed in an instrnctional triad.
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In the Student Progress Plan, students
move through the first six grades in
twelve steps, Semester promotion moves
students to each step in the plan, )

]

9

. The preparation of various in-
structional media for use during
training sessions: slides/tapes,
videotapes. films, multi-media
kits, etc.

.

The publication of printed mate-
rials about the new curriculum: a
CBC NOTEBQOK of terminol-
ogy @nd methodology with
monthly updates, brochures, etc.

More than 200 teachers partici-
pated in an in-service course in
curriculum writing. The course
resulted in the prcpdmuon of cur-
ricuhum Ob_ICL[lVCS used in devel-
oping curriculum materials.

A ‘second in-service course on-
*The Foundations of Competen-
cy-Based Curriculum™ provided
training in CBC technology to
teams of admnmstmto:s and
“teachers from 200 schools in the
district. The course was taught
auordmg to CBC principles and
introduced the more than 2,000
participants to systemdmcd in-
struction. The course also result-
ed in the development of a CBC
lmplemtnt(mon plan for each
school building in the district.

Phase 1I/COMMITMENT was in-
itiated in 1977, both to expand informa-
tion dissemination throughout the dis-
trict and to elicit firm commitment from
members of the school system and the
community to the lmplement'ulon of
CBC. Phase 11 included several impor-

- tant elements:

+ A 24-lesson television course on
the competency-based curricu-
lum, prepared by the D.C.
Schools -in cooperation with the
local public teleyision station,
wus broadcast throughout the
metropolitan Washington com-
munity. The course increased
community awareness of CBC
and, through workshops and sem-
inars held in conjunction with the

Aruitoxt provided by Eic:

lessons, demonstrated classroom
uses of the CBC.

A two-day Media Festival was
held, highlighting the CBC ap-

. proach through various media

prcsentdnons exhibitions and
demonstrations of the CBC. All

. were open to members of the

school system® and interested
community members.

The new curriculum was intro-
duced in 29 pilot and prototype

schools following intensive staff

development efforts for teachgrs
who would be using the CBC.
These classrooms served as ob-
servation sites. for other district
personnel.

Validation of curriculum mate-
rials took place..4t was found that
the adoption of the CBC was
feasible and could result in im-
proved educational opportunities
for students. The CBC materials
had a generalized appeal to both
students and teachers: the CBC
approach proved a useful instruc-
tional framework which allowed
latitude for creative upproaches
to teaching; and the CBC pro-
vided students with a clear under-
standing of the levels of achieve-
ment they were expected to
reach.

« A uew CBC team, the Instruc-
tional Management Team, led to
the design and adoption of a man-
agement system to-support the
development and use of CBC.
Based on a management by objec-
tives approach, the new manage-
ment system integrated the ele-
ments of planning, implementa-
tion and cvalration in administra-
tion of the district. Schools \(Ll-
vidualfy prepared goals, objec™
tives, critical tasks and evaluation
procedures for use in the entire
academic year: and a CBC School
Chairperson in each school

! served as liaison between the In-
structional Management Team
and the local school. Both ele-
ments of this management system
have been continued.

Phase HI/IMPLEMENTATION was
planned for a three-year period. The
first systemwide use of the competency
based curriculum took place in the 1978-
79 schoot year, and CBC was expected
to be in full operation in the 1980-81
school year. To facilitate ongoing devel-

opment as implementation progressed,
a CBC Center was established, provid-
ing information, resources and assist-
ance to teachers using the CBC mate-
‘ials.
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Goals, Objectives,
Competencies

Subject.area (program) goals

@ | Course goals

Unit objectives

Grade level competencies

Graduation competencies

Compelencies with life role focus

Instruction

Modularized curriculum

Interdisciplinary curriculum

Experiential learning

® | Individualized learning plans

Teacher advisors

Mastery learning

Coniinuous progress

Remediation procedures

Parent participation.

Computer support

--_Assessment

i

@ | Criterion referenced tests
' Applied performance tests

® | Normreferenced tests

Minimum competency lesting .

°® Demonstrated competence
required

Assessment cenjér

Credit by examination

Objective,competency referenced
records

Student reports based on objectives
or compelencies

Grading system other than A-F

Computer support

Management

Goal based planning

Participatory management

® | Management by objectives

Accountability

Managetaent information system

Computer support

Qata based program evaluation

Regular programrevision ”

Regular reporting of program
performance

Community Involvement‘

' ® Setting goals, ochcllvcs’
) competencies :

Program review

Learning sites for students o

Certifying students.competent

k secondary .

Joint enrollment secondary/post

S

ﬁontmt for information

Joan W. Brown

Public Schools of the District of
Columbia’

Presidential Building

O Washington, DC 20004

ERI

415--12th Street, N.W.
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Board Requires Grade Level
Promotion ‘

"

The CBC included a continuous prog-
ress approach which moved students
through the curriculum, but it did not
include standards of mastery for grade
level promotion and retention. In the
spring of 1980, the D.C. Board of Edu-
cation required that standards for pro-
motion be adopted in all elementary
schools. Promotion was to be based on
student demonstration of grade-level
competencies in reading and mathemat-
ics.

At mid-year, students in grades 1-3
were assessed, based on teacher judg-
ment supported by data on student daily
performance, student mastery of objec-
tives and the results of standardized
diagnostic tests. Results indicated that
most students were unable to meet mini-
mum competencies at that time. Al-
though intensified instruction was effec-
tive inraising achievement levels by the
end of the year; this assessment indicat-
ed the need.for curriculum revision.

CBC Revision Leads to Student

Progress Plan

Recuahnnon of the CBC led to the
development of-the Student Progress
Plan, a competency- -based curdculum

for grades 1-6 which mandates student™

promotion based on competencies in
reading and mathematics. The curricu-
lum is divided into 12 semesters for the
six grades and outlines sequenced ob-
jectives for each semester. Students be-
giti the continuum in first grade, in se-
. mester 1A and proceed through the six
grades semester by semester: 1A, IB,
2A, 2B, 3A, etc. Promotion is based on
teacher determination of studeni mas-
tery of objectives and takes place at the
semester for students who have met the
readmg and mathematics skills require-"
ments of the current level.

A student who masters at least 700% of ,

the reading and mathematics objectives

“for a semester grade level, including all

those identified as critical skills for that

“level; is promoted to the next semester

level. Students who, at the end of a se-
mester, can demonstrate mastery of
skills in only one of the two areas are
placed in a ‘‘transitional” class or group

at the next level/grade. They are pro- -

vided special intensive instruction
which helps them acquire the necessary
skills to advance along the mstructxondl
continuum.

Student eligibility for promotion is
based upon the results of currictijum ob-
jective assessments and teacher judg-
ment. Student progress toward learning
objectives is monitored throughout the

-semester through individualiZed report
forms (checklists) that record each stu-

dent’s achievement of objectives.
Other efforts were made to increase

<y

the effectiveness of the CBC, as well.
New recordkeeping requirements were
established. In many cases, teachers re-
structured classroom activities to in-

‘clude CBC curriculum materials that

had not previously been used. A series
of three handbooks was prepared for
parents, teachers and administrators
explaining the uses of the individualized
Student Progress Plan.

The Student Progress Plan is now ful-
ly operational throughout the D.C. Pub-
lic School system in grades 1-6. De-
velopmental efforts continue, as the
district works toward full implementa-
tion of a competency-based curriculum
in all suvjects for grades prekindergar-
ten through 12. -

CBC Major Change in D.C..
School System -

Faced with the problems of upgrading
a large urban school district, the D.C.
Board of Education decided to imple-
ment competency based curriculum
rather than simply begin administering
competency based testing: they opted
to improved the processes of education
tather than change their method of
measuring the outcomes of education.
The entire school system and the com-
munity became involved in a complex,
lengthy development process that re-

sulted in the final adoption of a compe-

tency bai.ed\cumculurﬁ throughout the
system in all grade-levels. Teaching

methods, assessment procédures.and

administrative systems were changed to
accommodate the new curriculum. A
major setback was overcome when
competency assessment was mandated
for student promotion, and the D.C.
Public Schools. have now successfully
implemented a systemwide competency
based curriculum for grades 1-6. The
system will continue to develop, as cur-
riculum changes are nrade to reflect stu-
dent needs. The successful transition to
the CBC was facilitated by careful plan-
ning, a systemwide commitment to the
curriculum change, and the involve-
ment of personnel throughout the sys-
tem in both the development and imple-
mentation of the system.

[

]
Contact: .

Joan W. Brown, Executive Director

_ Division of Curriculum and Staff

Development |

Public Schools of the District of
Columbia

Presidential Building

415-12th Street, N.W.
Washington, DC 20004
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Program Profile

Modesto Public Schools Program Solves Problems
of Curriculum and Discipline

The "1981 ~Gallup Poll of the Public’s Attitudes Toward the
Public Schools™ (Phi Delta Kappan, September, 1981, pp. 33-47)
indicates that Americans believe " lack of discipline” and " poor
currjculum/poor (academic) standards™ to be two of the most
critical problems facing public schools in this country. Since
1976, the Modesto City Schools have been using an approach to
education specifically designed to solve these problems, and
their program has been successful on both counts. .

Colled Academic Expectations and the Fourth R: Responsibili-
ty, the program outlines competency based expectations for all
district students in grades K-12: specifies student, parent and
school responsibilities in education and involves parents and
community members in school programs.

- The program includes:

« Board-adopted principies outlining student, parent, com-
munity and schoof responsibilities in a partnership to im-
_ prove education .

- Competency based education for grades K-12, including .

minimum competency requirements for high school gradu-
ation

« Direct parent involvement in the processes of education

.+ Remediation for students ungble to meet grade-level or
graduation competency reqiirements.. 4 -

« Involvement of community members, in programs to re-
duce truancy, (o coordinate youth assistance services and
to recognize student excelience throughout the communi-

AN

o .

Dévelopuent of Program Based on Standards of
School and~Community Responsibilities :

The Modesto program resulted from efforts begun in 1975 by
Assistant Superintendent Jim Enochs. He surveyed national
trends in education and found that relaxation of school standards

was a primdry reason for thdsalarming drop in student achieve- .

ment levels and for (H® rapidly increasing problems of student
misconduct. He looked at Modestols schools and discovered a
less-marked but similar trend in the district; and he determined
that immediate action could forestall acseleration of the prob-
lems. §

A year later, after much research and planning, Enochs pre-
sented to the Board of Education a multi-faceted plan which
would provide the local schools with a strong program to combat
these threats to education. The plan called for 1) careful delinea-
tion of learning objectives in a competency based basic skills
program, 2) the institution of school efforts to instill personal
responsibility in studentsand 3) increased community and parent
awareness of their responsibilities for student welfare. ‘

The plan was predicated on a geries of principles:

. it is essential that a public institution clearly define itself; -
" to say unequivocally what it believes in and stands for.

The development of responsible adults is a task requiring
community commitment. It cannot be left solely to the
public schools. ‘

The principal tasks of the public schools cannot be |
achieved if a disproportionate amount of time and re-
sources must be given to maintaining order. ‘

The full responsibility for learning cannot be transferred
from the student to the teacher. - .

Parents must consistently support the proposition that stu-
dents have rgsponsibilities as well as rjghts and schools
have an obligation to insist upon both.

Public schools are not obligated to serve students who,
through persistentand serious acts, disrupt school and vio-
late the rights of others. \

High performance takes place in a framework of high ex-
pectation. ‘

There is nothing inherently undemocratic in requiring stu-
dents to do things which are demonstrably beneficial to
them. o <

Inorder fora program to succeed, it must be Kept in place
for areasonable period of time and be assured of co ntinued
support despite periodic criticism and the lure of faddish-
ness.

The plan proposed that the district change its approach to edu-'-
cation to reflect these principles. Included were the following
elements, cach proposing spetific programnting in schools and
including a process whereby each should be established:

-,

Northwest Regional Educational Laboratory
& 300 S.W. Sixth Avenue

Portland, Oregon 97204
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I. Establish written student con-
duct codes. @

2. Reemphasize' involvement,
commitment and identity for stu-
dents, schoolsandthecommum-
ty.

3, Develop a genuine community
consortium for dealing with seri-
ous youth problems.

4. Educate students for responsi-
bility in a specialized program,
. grades K-6. '

5. Create a framework of academic
- expectations for all students,
grades K-12.

Early in 1976, the Board accepted the
assessment of present and potential
problems, adopted the principles as dis-
trict policy and agreed that the Modesto
Schools ‘would implement the entire
Academic Expectations and the Fourth
R: Responsibility program. Work began
_immediately, involving students, teach-
ers, administrators, parents and cem-
munity members. Implementation of
the program began in September, 1976,
was expanded the following year and is
now in operation throughout the dis-
trict.

Modesto Specifies Academic ™
 Expectations for All Students

Modesto’s “*Academic Expecta-

- tions” for all students include five major ’

components in an overall competency
based program for all district students in
grades K-12:

A Basic Skills Programn for grades K-8

" defines minimum competencies in

math; reading and writing. The pro-
, gram includes .annual assessment

based on these written competency

. objectives (including writing sam-
ples), systematic remediation for stu-
dents unable to demonstrate mihi-
mum competencies, required parent
conferences regarding student prog-
ress, mandatory retention if compe-
tencies are not mastered and a uni-
form district grading policy.

A pamphlet describing the basic
skills program is circulated to all par-
ents of students in fhese grades, ex-
plaining the progrem and outlining
competencies. Clear definition of ex-
pectations in minimum competencies
is thus available to all parents and stu-
dents.

A Help Yourself Home School Pro-
gram for grades.K-8 provides manda-
tory remecdiation for students show-
ing need. In a carcfully organized and
supervised program, students show-'
ing deficiencies are assigned- daily
homework packets tailored to their
indxvidual needs which must be com-
l: MC ed ‘md turned.in the next day. Par-
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12th Competency Test
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Students Further
Not Meeting Remediation °
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. Competencies Assessment
Certification of
Yith Math, Science, English, Hulllh CO“‘PCIC“CiCS
th, Socml Science or
Prescribed Reinediation
T Hart Assessment
Notification of Parents  °
i ) Prescribed Remediation
i (Could be optional for
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Math/Reading/Writing/ T

those who passed.)

¥
Hart Assessment

Notification of Parents
Prescribed Remediation

9th ﬂ‘ A
Students Math/Reading/Writing Students
below : at or above
Standards Standards
8
Z Math Reading’ Writing
. Minimum Minimum | Minimum | .
};elp Yourself i Standards Standards | Standards
rograni .
or . 3 Annual Assessment
Retention 2 :
i
K

Minimum Expectancies’

Competency-Based Graduation
Modesto City Schools

and

.

o !n the Modesm schools siudent progress
toward meeting minimum expectancies
. ‘and graduation -competencies is moni-

-

\(ored thoughout grades K-12,

ents either provide quiet study time or

“'x‘\ work with the students on the lessons

“and are required to sign completed as-
stgnments verifying the student’s

knhang done the work at home. Par- -

‘ents who choose to be more directly
.“involved ‘in the program by. helping
‘students with homework assignments
~ffiay attend voluntary training ses-

~'sions provided by the school as part

of the program. A single paraprofes-
sional prepares packets for students
according to teacher instructions and
checks returned homework. The pro-

.

gram provides daily assistance to stu-

dents and emphasizes that"‘learning

is the job ofthe school the home and

the student.’ .

A High School Specialization Diploma
Program for grades 9-12 requires that
students, with parental guidance, se-

22

A

lect One of three high school curricu-

lum plans: “academic” (college pre-
paratory program),‘‘vocational’
{(preparation for employment in busi-
ness and- industry) or “‘general’” (for
students who do not plan to attend
college or have not chosen a voca-

‘tional field; prepates them to qualify

for a California community college).
In each case, studen‘t“s work with
counselors and parents to develop a

plan which meets both special re- .

quirements in each course and gener-
al education course requirements ap-
plicable to all students.

Competency Based High School Grad-

vation is in effect for all district stu- -

dents, requiring them to demonstrate
proficiency in science, social science,
health, English and math minimum
competencies. Freshman and sopho-




T

E

RIC

Aruitoxt provided by Eic:

Grades K-8 |
{ Expccbmﬂons

A Frumcwork 0

s,

o it
~ Modeglg (4

. .
e et S«'plnnln:r 197

Basic Skilis Program booklets are circu-

lated to parents’of all students in grades
~ K-8, outlining learning expectations fo
- each grade level. :

‘more students are tested annually in
réading, writing and math competen-
~cies, continuing the assessment be-
gun ingrade school. During the ‘unior
« - year, students are tested in all re-
‘quired competencies and are certified
competent in each area by a passing
score on these tests. Students unable
to demonstrate competence are given
a second chance to pass the testin the
° __senior year. A one-semester remedial
course in math and/or English is pro-
vided-to students unable to pass com-

petency tests in the junior year, and *

individual independent study is re-
quired for students failing in the other
minimum competency areas. If a stu-
dent fails any of the five competency
tests a second time, the student is in-

eligible for graduation..

A student recognition program called
Excellence” is a Community Affair
publicizes and rewards academic
achievement in a joint school-com-
munity effort. Organized according to”
elementary, junior high and high

school levels, both competitive= -

events and recognition programs
have been developed in a partnérship
with theicity’s business and profes-
sional communities. Community
sponsors provide funds for purchase
of awards or for cash prizes and are
represerited in panels selecting stu-
dent winners. Excellence is recog-
nizec in categories that range from
_crealive writing through homemaking
skills. S,tudemg%mh high grade point

o averages are also recognized.

" READING:

FOURTH GRADE

Studeﬁnts will
1. identify thirty words from a basic Tist,

i, reﬁd a selection from a third grade reader
. and answer four factual questions, .

111, use the dictionary,
WRITING: ‘
S.dents will

Wriw *n a topic usdng at least two related
sent .nce containing descriptive words (modifiers).

M FSATICS
Students will

,
1. subtract,.without zeroes, two-d1git numbers
with borrowing,

11. know multiplication tables through six.
tell time.
3

1y, add a column of three two-digit numbers,
(e
b3
<
4 -

&h. |
w

“The Fouirth R: ‘
Responsibili:;” Integrated in”
K-12 Curriculum

~The competency based curriculum
clearly defines academic_expectations
for student achievement and minimum
graduation competencies. A second
program, “'The Fourth R: Responsibili-
ty” is integrated throughout the K-12
curriculum to expose students to com-
monly-held personal valuesand toaidin
developing personal responsibility and
citizenship in district students.

“veloped as part of the *“Fourth R” pro-
gram:

dent behaviors and school action if

quired standards of student Behavior.

" There is student Citizenship Account-

Six major components have been de-

Character Education courses are re-
quired for all students in grades K-6.
In half-hour classes three times per
week, all elementary students receive
instruction in the “‘consensus values”
of courage and conviction, generosity
and kindness, honesty, tolerance, use
of time and talents and others. Char-
acter Education was instituted to as-
sure. that all students are, at an carly
age, exposed to values that are com-
monly considered to be important to
the development of responsible citi-
zens. '

Uniform Written Student Conduct
Code booklets are distributed to all
parents and students in grades K-12.
These booklets define student rights
and responsibilities,” acceptable stu-

rules of conduct are broken. Two
code booklets are circulated, one for -
grades K-6 and a second for grades
7-12. Booklets are sent home to par-
ents with students, and parents must
return a signed notice of receipt.
Through these written codes, all. stu-
dents and parents are apprised of re- *

abiiity in grades 7-12. Each quarter,
students receive citizenship marks of °
“outstanding,” . “‘satisfactory™ or
~unsatisfactory” assigned by class-
room teachers. These marks are
based on student performance in such
areas as tardiness, failure to meet
deadlines, coming o class unpre-
pared and others detailed in ‘district
guidelines. Student privileges (athlet-
ics, student government, school
clubs, etc.) are linked to°citizenship

Modesto City Schools
The Fourth R: Responsibility
Interrelationship of Program Components

Active C ¢ Grades 9-12 _1
ctive Control of _| Citizenship Accountability
Truancy (K-12) . (9-12)
. o - Conduct Code
Community \ * Rights and
. Consortium - > [~ Responsibilities
Serious Youth Problems . Grades 7-8 (7-12)
' (K-12) Citizénship Accountability
(7&8)
“Excellence is a * -
Community Affair” — !
Student Recognition 7 C;';d;:gﬁ‘%de
" Program Grades K-6 [ es ARt
: Charscter Education Responsibilities
. (K-12) L : - (K=6)

WA,

. = o “The Fourth R: Responsibility”
) gram elements are interrelated through-
out ali grades in the Modesto schools.

M 23 '
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[ program hlghllght: Y

Goals, ObJutlvc,s, .
Competenues o

Subjeci area tprogram) goals

Course gouls ¢

Unit objectives

@® | Grade level competencics

® | Graduation competencics

Competencies with life role focus

Instruction

Modularized curriculum

I~ Tinterdisciplinary curgiculum

Experiential learning “

Individualized learning plans

Teacher advisors

Mastery learning

Continuous progress

® | Remediation procedures

@ | Parent participation

Computer supporl g

Assessment

® | Critenion refe renced tests

Applied performance tests

NormTeferenced tests .

® | Minimum competency testing

Demonstrated competenee
required

Assessment cenier

Credit by examnanon

Objective competeney referenced
- records

. @

Student reports based on objectives
ar compelenvies -

Grading system other than /\ I

Computer support

Management

Goal based planning

N N &
Participatory management

Munagement by objectives

Accountability N

Management information system

Computer support

Data based program evaluation

Regular program revision

Regular reporting of program
performance

Community Involvement

Setting gouls. objectives,
competencies

Program review

T N . -
Learning sites for students

Certifying students competent

Joint enrollment scu)nddryl post

k secondary J

v

(contact for information

Dr.Yames C. Enochs, Director
Curriculum and Instruction

.. Modesto City Schools
426 [.ocust Street

"~ Modesto, qulform'l 95351

'

I
-]

and may be revol\ed xfsludentq fail to
meet citizenship smnddlds

The Actlve Control of Truancy (ACT)
program involves cooperation be-
" tween the schools and local law en-
forcement agencies. Students found
on the sireets during morning school
hours are pncked up and taken to one
of several désignated Tdrop areas.”
Schools are notified . parents arc in-
volved in resolving truancy cases and
legal follbw-up may take pldcc ‘

A Community Consortium lor Dealing
with Serious Youth Froblems repre-
sents a cooperative effort within the
Modesto community to coordinatg,
youth assistance efforts. Instituted by
the school district, there are regular
meetings of a comrmittee of school ad-
ministrators and tepresentatives of
probation, mental health, welfare,
law enforcement, juvenile court and
other agencies working with young
people. This committee airs con-
cerns, defines reponsibilities and ex-

- plores ways in which greater coopera-
tion among agencies and with the
schools can aid students in the com-
munity.

The Excellence is a Community Affair
student recognition program detailed
earlier also includes recognition of
and awards to students for their citi-
zenship, for community-school ser-
.vice, for performance in the Charac-
ter Education Program-<and other
achievements. Excellence in the
“Fourth R _is recognized and re-
warded in the same manner as aci-
demic achievement.

‘Dual Program Successful in.

Raising Student Achievement.
Levels and Rediicing Discipline
Problems .

The Modesto City Schools instituted

the Academic Expectations and the
Fourth R: Responsibility program to re-

.

i

‘Fhe Modesto program has been effective
in improvin;., student academic perform-
ance, in increasing student citizenship
‘and in reducmg, fruancy. “

'

& ' o
store academic standards and to coun-
teract natignal and local trends toward
increased problems of student disci-
pline. The program, with its emphasis '
on individual responsibility and its
clearly defined standarfis for student
academic achievenitnt, f\s been suc-
cessful in meeting both objectives.

The basic skills program, lhe compe-
tency based curriculum and the mini-
mum high shool Lompelemy (equne-
ments have been effective in raising
student achievement levels. Apfi‘rowi-

" mately 80 percent of students xm},mdes
1-8 are .chieving at or above grade level
in reading and math, according to re-
sults of annual California Test of Basic
Skills (CTBS) assessments. Average
score$ for high school students taking
‘the Scholastic Aptitude Test have in-
creased 18 percent in verbal and 11 per-
centin math overathree-yearperiod. In
addition, theye has been anaverage gain
of 19 percent in California Assessment
Program performance by students “in’
grades 3.6 and 12, .

The " Fourth R: Responsibility” pro-
gram has been effective as well. There
has been significant reduction in tru-
ancy, students are showing increased
citizenship capabilities and ‘the inci-
dence of vandalism has fallen. Overall,
Modesto has experienced suacess with
the program.

Combining a determination to rafse
standards and the beliefl that education
is a shared responsibility. among stu-
dents, parents, the community and the
schools led the Modesto Public Schools
to develop and implement a dual-em-
phasis program that has successfully
combatted two of the most significant
problems facing schools in this country
today.

°
Modegtocnym
o-:r«-«uun.,...;m ty
.TIDE CHARTS
{. Minimum Competencies: Percent of
Failures
Math  Reading  Writing
1977-78  567% 1207 2007,
1978-79 157 307 1377
1979-80 4 ¥ 7
1. Citizenship: Percent ol Unsatisfactories
Is1 Quarter.’... .. e - 407
2 2nd Quarter ... e 350t
¢ IrdQuarter ... 257%
dth and subsequent Quarters. . ... 18-214%
1. Truaney: Percent of Unexcused Absences
TH9TSTO 4.5
1976-77 ..o 4.0%
1977-78 ..o PP PR 1S 4
1978-79 o oven 25

1980- 8[ (S mnmlm ............... 1.50¢

l: lC 209/576-4115 \ » .
.. . ) R )
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"< Graduation Competencies in the Newport-Mesa Unified School District

| ) #

In the Newport-Mesa Unified School District competency
based curriculum and assessment program, all students must
meet minimum competency requirenients to qualify for high
school graduation, In effect the first time for seniors graduating
in 1981, the program requires graduates to demonstrate profi-
ciency in 60 skills in the subjec( areas of reading, computation,
composition and mijthematical sysiems. -

-

Program development and implémentation included .the, fol="-"

lowing elements:

. A community-wide survey of expectations for education
which led to Board adoption of an overall education policy
for the district A

-

. 1dentification of educational objectives and correlative as-*
sessment items in 12 skill and knowledge areas for all stu-
dents in grades K-12 ) v

« L.ocal development of criterion-referenced tests to assess
graduation competencies

\ . Assessment of enabling objectives for graduation compe-
tencies at the elementary level ,

» Computarized recordkeeping a{)d.' reporting of student
progress . AN o

. Extensive remediation for students to help them achieve
required competency levels

Development Process Based on Board Adoption of,
Educational Goals

The change to competency based education in Newport-Mesa
began when the district was formed in 1965. Two elementary
school districts ard one high school district were at that time
consolidated under a single Board of Trustees and Superinten-
dent. The Board immediately began to develop a new educa-
tional thrust for the district.

The first step was the ““Instructional Tasks Project (ITP),” a
survey of community expectations for the schools [unded
through an ESEA Title 11 grant. In the survey, subcontracted to
the American Institute for Research (AIR), data was collected
from a random sample of 1,500 community members, including
high school students, parents, business persons, teachers and
qnembers of the community-at-large. Groups of participants
g;ere called in to fill out a questionnaire based on the ATR *criti-
cil incide nt” technique. Participants werc asked to give specific
ex‘u}mples of desirable and undesirable behaviogs of youth. Desir-
abld behaviors were categorized and reviewed by a panel of 35

community members who had participated in the initial survey.
This panel was asked to select behavior categories representing
skills in whicl’schools should be responsible for training diistrict
students. Twelve skill/knowledge areas were thus identified as
areas of school résponsibility. '

Translated into educational objectives for district schoois,
these 12 skill/knowledge areas were adopted as goals for educa-
tion by the Newport-Mesa Board of Trustees in 1970. The policy
document adopted by the board was called **Statement of Educa+
tional Principles (SEP).” yoos

~

STATEMENT OF EDUCATIONAL PRINCIPLES

The total education of the student results from the combined efforts
of home, church, and total community. The Board of Education as-
sumes the primary responsiblity for the maximum intellectual devel-
opment of all students, includihg development of the ability to apply
. intellect to the problems of citizenship in our democratic society. The
Board recognizes, however, that if the education is to be complete,
the efforts of other community institutions must be supported and
reinforced. Thus, the Board shares responsiblity for physical, social-
emotional, cultural (esthetic values) and ethical-moral developmerit
of s‘t\xdwe'nts with other community efforts .
7

ment of Educaticenal Principles

1 That\he total education of youth is shared among home, church,
school, and other community organizations.

State

2 That thg areas of shared responsibility for student development
“ are physical development, social devélopment, emotional devel-
opment, icuitural and ethical-moral development.

3 That the schools’ primary responsibihity 1s the maximum irtellec-
tual deveiopment of youth :

4 That each school is responsible for the educational progress of
each'student attending '

5 That each student is to make reasonable progress in each school
subject, each year in which he 1s enrolled or participating.

6. That progress will be determined through District, school, and
teacher assessment data.

7 That progress will be reported to all concerned.

< The Board of Education adopted a State-
ment of Educational Principles to guide
development of curriculum objectives.

.

Northwest Regional Educational Laboratory
00 S.W. Sixth Avenue |
o\rtland;@regqn 97204

~ Goal Based Education
Number 9 November 1981
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Work ‘wy/then\begun to develop sets v Fine and Practical - : M”egti\?es in the reading, compo- .
of objectives for each of the 1Zaress. In Arts : . 753 objectives sition and mathematics SEP Universes -
a joint project with the Center for the Speaki - 144 obiect] should become prerequiSites for high i
Study of-Evaluation at U.C.L.A., the - peaxing objectives  school gradyation. Skill lists were de-
district dcyelqp,eq a continuum of in-y " Thinking: 140 objectivey veloped and reﬁned'thrqugh field tests
structional ob;ec%xvca and test items in - . o of assessment items by both students
reading which bécame w» prototype for - Listenjng 20t-objertives and adults. High school principals se- - -
velopment in all arcas. . \ . ! ; sted de irper
develop . all tS' ' ! Doing (incomplete) lected departlnen;qhaxlpelsonsto serve
Committees were established to de- . R as selection committees to actually de- o
velop sets of objectives fot each of the o . ’ fine graduation competencies, and by B
12 skill/knowledge areas and 12 "SEP . Graduation Requires April, 1978, the Board of Education had
Curriculum Universes™ or hierarchies \ Proficiency in 60 Locally i nd_(}p‘ted minimum graduation
jectives compl . ) . roficiency requirer s, now in
of objectives were completed. \ Developed Competencies , Rsiriot wi’ée quirements, now in effect
: 1 \ by - . -
. 3 . . ~ . . B -
» The district’s neXt step was to iden- L v .
SEP UNIVERSE FOR READING: , ¥ f{t}f levels of competency in the 12 SEP Assessment of:Competencies &
OBJECTIVES FOR READING READINESS % upiverses for graduation from high —« K,yto Prograim - - " 4
~ : ' sohool. D impegding California Y gramnt -
5 } s _ a sghool. Due to imp ing Californma, - < .
]k?lThe tearner will develap visual perception . legisiation .equiring bisic skills compe- In order to graduate from Newport-
skills — » : tengies for all high school graduates, the Mesa district high schools, regular pro- - .
111 Thelearner will develop visual discrimi- em;}has]s was placed on identifying gram students must demonstrate profi-
. __’naton e . vrau\\uau'qn cormpetencies in reading, " ciéncy in .ull 60‘§kills (10 ,Re.adi‘ng,' 25
e 1111 wenaset of smple objects anc4 - «C mgosmonund math'ematlc‘ﬁ. : Computation, l?.Mathemqtgcal Sys- .
, cot of sliustrations of these ob- Purkents, community leaders, ad- tems, 4 Composition, 2- Writing). Stu-
v 52 ) e Tt - H AN - H ’ - Wlae 1 H "
jocts, the learner wil match ob- _ minis \mors, SEP committee ch.mppr dents desggnated as learning disabled
jects to therr llustratiogs - sons :\nd teachers met to determine «are required to demonstrate compe- '
~ . ~ N .
-~ J ~ o . = . - K ¢ Y
111% Gwven a set of shapes or simple _\\. g { .
< \pictures, the learner will mark \ T Newpog-Mesa Unified School District '
{hose that are identical \ o . .
‘ Co . \ Minimum Graduation Profiency Requirements /
1 11 3 Geven pictures or shapes, all iden- \ : R .
'U&al but one. the leamer el indi- In compliance with Californw legal requirements, this 5("\00'2’5"1([ requires that students graduating from highschool - ]
" Cd\e the one which is different after Juné, 1980, demonstrate mastery of certain skillsin the area of Reading, Mathematics, and Composition that have “.
. . «  been adopted by our Board of Education The student must master all sixty of these skills before recewing a diploma from
‘1114 Gveh complete and incomplete the schooldistnict Thesixty skills are grouoed into six categories of sub- tests asindicated As the student masters allof the -
pict ires of the same séene the skdlsnnanavt.(uhifr category, a 172" x 3-1/2" label s placed on the permanent record card mdlc]atmg that all objectives ~
) Lo were passed in that particular skill category Thismacns that a student may have between 0 and 61abels on the permarfent
learrier will indicate or supply the card lfasiuden(has six such labels affixed to the permanent record cardgéhen s/he has demonstrated mastery of all sixty
— mlss;‘xgeg part of the incomplete skils ' . .
picture to make the pictures iden- . | N
P 'Readmg(RbG): 10 Skills B ~ Writing Sample --Business Letter (WS-8L)
tical \ N : .
- Multiple- 19 words (us text clues) + Business Lelter (applying for ajob) - *
1115 The ledrner will distinguish be- Niuple meanig wor s (using context hes!, usiness Lelter (applying for @10 '
tween Yalar letters of the alpha- L. ?;;‘ecuhc details ™ " .
bet Sud\ as b and "d" or ”D" - . Events in order ) Dwmmg Sample-—THeme (W5-TH) )
- and "q"‘ - g0 ‘l(n']'::::;;ﬁpu : ‘, « Composition (unified around a central idea)
; \ , \, - Factvs opinior ' ) R [~
‘ ‘ \-E?Img the:f;‘éwl;n/af;’; N . Mathematical Systems (MATH): 12 Skills x
. . R > t « Filhng out forms ications .
. .\ . L ) i - Alphabictical order - Whole number - digit place valué
. These SEP Universes were ther used : \ - - Deamal digit placge vglue I\
. . ~ Bvaluati | . . POl ’
b‘y 12 Program Olitcome Evaluation . |Composition (CPS) 4 Skills il?.fﬁiﬂ?&"éé(iﬁi?“ 3
Committees to develop asscssment . . . Reading a thermometer o
components, with tekt items tied toindi- }c{:;nn‘:ﬁzanon - Reading a scale y b
vidual objectives in the [2 areas. A dis- b functuation . t’e",',:go'}'ﬁ:;‘;';g",f:;l g3 h
_ trict-wide survey of teachers led to the usage ‘ » . finding perimeter X
acceptance and adoption of objectives o tation (Cop): 25 kil | : E::S‘I:g;‘:‘;m
<, . . t o H i N . . . -
and agsessment components, including omputatien . - Word problem. salecting operation ¥
the assignnient i objectives to grade, d Numeral name : i - Word problem: one operation. whole number
levels Add/ Subtract whole numbers (5 or less « Word problem. one or more gperations
. o i a Muluply single digits . “ Sales tax and seling price -,
- ~ ‘The 12 SEP Universes and the num- Add/ Subtract any whole numbers - ~'Swhple yearly interest R
. e . P . v Multiply factors {10 through 100) ¢ « finding total expenditure
ber of)ﬁ'tudent‘ pcrformancc objectives . Dindy ane-cigst numbers . - Determining change
comprising each universe are as fol- s Dividgwhole riumbers ) + Finding total salary
o . -add frictions with like denominiators (sum of .1 or less)
OWS: . !
' . . Add fractions With ke denominators (sum of 1-or more)
. : < . : - Add fractionywilh unlike denominators {sum of 1 or less)
Re‘ldmg . 100 ObJec“ ves + Subtract proper fractions, like denominators
. 2 Lt P' . . . « Subtract mixed fractions, like denominators :
Computational Skills 100 objectives - Subtract proper fractions from whole numbers .
‘. - « Multipty whole numbers/proper fractions
. M?thcmuticu] . ' “Multply proper ractons
3 o . . . . . « Multiply whole/mixed numbers
Systems 409 objectives * « Add/Subtract/Multiply deamal fractions
. . . . - Divide dectmals by whole numbers.-
Composition 164 objectives : 'Dlv:dedecimalsbybdeql?\a(l’s L Newport-Mesa students must demon-
: . - Dividewkele numbers by deamals - P . Lt .
Language Systems 254 objectives e fraclion 10a percent ) strate proficiency in 60 skills before grad-
. guagg oy jectives . - Common ntegral percent - : uation ’ :
Social Studies 501 objectives ° L ’ .
Q . ' . . .
E lCncncc . 383 objectives
. . . .
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“Samples of test items and clarifications of

SAMPLE ITEM AND ITEM SPECLPICATIONS FOR: . R . .
skills measured by these items are circu-

COMPOSITION 90.52.2.502 or PUNCTUATION-~APOSTROPHES TO

4

P
SAMPLE ITEM:

SHOW POSSESSION

Directions:

Choose tha item which is CORRECTLY punctuated.

The three girls coats were wool.
The three girl's coats were wool.

The three girls' coats were wool.

ITEM SPECIFICATIONS:

Stimulus and Response Attributess

1. The studant will be given a siple sentence containing a singular or

plural possessive.

The following uses of the apostrophe will be testad:

2.1 To form the possessive of a SINGULAR NOUN or PRONOUN, e.g.. baby's toy,

woman's dress, someone's notebook

o form the possessive of a REGULAR PLURAL NCUN (ending in s), e.g.,

girls' hats, ladies' hata

Tc form the possessive of an IRREGULAR PLURAL NOUN (riot ending in s).
These will be confined to frequently-used irregulars:

and chlldren.

; AT o el B e PR, DI

Example children’

tence in thysame 60 skills by taking
tests at-one of three levels of difficulty in
each subject area. A school committee
determines the level of test to be taken
in each subject area.
/ Competencies areintegrated through-
out, the curriculum and are not tied to
specxﬁc ourses. Competency instruc-
tion in the basic skills begins in grade
school. In a4 decentralized approach
digected by each school administration,
elementary teachers are rgsponsible for
incorporating competengies into the
regular curriculum. Elementary teach-
ers can use a “Proficiency Assistance
Catalogue™ to assist in instruction to-
ward the competencies. The Catalogue
is a directory of existing district re-
sources, and includes worksheets, rec-
ommended texts and a correlation to
films and other media available at the
district media center.

Mandatory proliciency testing-on
enabhng objectives to_assess student

progress toward competencies is ad-

ministered in grades™ and 5. All 18 ele-
mentary schools inthe district have vol-
untarily increased the testing program
to includé assessment of student skill
developmentat the begmmngdnd end o
all grade{i 6: - N
WFull testing on graduation compefen-
cles is requxred for t e—ﬁrs\t time fgr all
students in April %the eighth grade
F
year. Students are at-this time epected
to be proficient in all 60 minimum gradu-
ation competencies. Competencies are
assessed in.a series of six ‘‘sub-tests,’

. local]y-developed critérion- referenc‘ﬁp

Aruitoxt provided by Eic:

tests in which test items directly reflect
the requ1red competencnes One-hour
sub-tests in -Reading, Computation,
Cowposition, Mathématical Systems
and Writing (two sub-tests) are usually

given in three two-hour sessions ‘on-

three consecutive school days Testing
on §chool time is: l‘epedled in grades 9,

‘10'1ndll .

toys, men's d.pnrtnenc

*
Test items in the mathematical systems
area include assessment of student mas-
tery of weights and measufes.

»en, uosen

To demonstrate proficiency in each

- skill area and pass the sub-test, students

must correctly answer a minimum of
fwo-thirds of items on each objective
test. Writing tests are graded in a *"holis-
tic’” approach. Teams of two teachers
read writing samples, each assigns a
grade and the two grades on each sam-
ple ate averaged to determine whethera

. third Peading is necessary to assess the

student’s level of proficiency.

. High school teachers continue to in-
corporate minimum competencies into
the regular curriculum. To aid them in
integrating competencies into class-

~room materials, an " ltem Specificdtions

and Sample Test Item Packet” is widely
circulated. This packet includes de-
tailed explanations of the scope of each
skill required for graduation and sample
test items used to-gssess that skill.
Teachers model practicé tests for stu-
dents on these packets. . - ‘(

lated to teachers for use in ingtruction.

In grades 9 through 11, students are
-tested only in areas whére ‘they have
faiiad previous tests: high school stu-
dents must demonstrate competency in
each skill area only once. Because all
competencies must be successfully
demonstrated by all students before
graduation, seniors have the opportu-
nity to mini-test on each skill at site test-
ing centers.

Computerized Recordkeeping
and Reporting Procedures Map
Student Progress

Student progress toward meeting,
graduation competencies is monitored
through a computerized recordkeeping
system. Individual student scores are
entered when students undergo the sub-
tests covering the 60 skill areas. A cu-
mulative record of each stiident’s
*Graduation Proficiency Status” is
printed and mailed to parents each year.
The report form lists all 60 required
competencies, with those the student
has mastered checked off. Scores on
sub-tests'are noted-in a listing sum-
marizing the percentages of skills mas-
tered in each of the six sub-tests. Par-
ents and students are in this wa¥notified
of student progress toward meeting
graduation competency requirements.-

Remediation Includes Student
Review Packets and Summer
" Sessions

Eor high school students who have

not achieved competencies, remedia-
tion is available throughout the school

P
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Individual skill

@ | Graduvation competencies

Competencies with life role focus

Instruction

Muodularized curriculum

Interdisciplinary curriculum

Expenential learning

Individualized learning plans

Teacher advisors

Mastery learning
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Continuous progress

@® | Remediation procedures

Purent participation

Computer support

Assessment

@® | <Criterion referenced tests

Applied performance tests

Norm referenced tests

® | Mynimum competency testing

Demonstrated competence
requnred

b Assessment center

Credit by-examination

Objective competency referenced
records

° Student reports based on \)hJL‘LlI\L‘
or LompL(enue\

Grading system other than A-F »

@ | Computer support

Management

Goul based planning

Participatory management

Management by objectives

Accountability

Management information system

| Computer support

Data based program evaluation

Regular program revision

Regular reporting of program
performance

: Community Involvement

Setting goals, objectives.,
competéncies

Program review

Learning sites for students

B

Certifying students competent

[ | C114/760-3295
.

secondary J

L Joint enrollment secondary/post

(contact for information )

_ Dale C. Woolley or Nola Hoffman
Newport-Mesa Support Services
Center

4 425E.18th Strcet -

O Costa Mesa, thfornm‘)2627

i

Number of skills
mastered to date

School name

Percent of subtest
mastered to date

year and in special summer programs.
Main remediation efforts during the
school year take place in skill labs with-
in district high schools 2 Labs are super-
vised by regular staff teachers, and
schedules are arranged at each school.
Some schools make labs available dur-
ing school time. others schedule ses-
sions during the lunch hour or after
school.

Students voluntarily attend lab ses-

sions and work through self-directed -

study guides jn skill areas where they

lack proﬁcmncy These **Basic Skill Re- -

view Packets’” are designed to teach
specific skills that will be assessed on
the district competency tests. Seniors
indicating need have weekly after-
school opportunities for competency
testing at the labs, providing they have
completed appropriate remedial work in
the review packets. ‘

A summer remedial program for mid-
_dle and high school students was begun
‘in 1980. Using the self-guided review

packets, students work to achieve the
requ:rcd competcnc:les Daily testing is

-8 available and is controlied by teachers

based on whether or not the student is
ready to retest on specific skills. .

District Continues Work
Toward FullCBE Program
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Date of this report

Led by its Board of Trustees, the

Newport-Mesa Unified School District
~has now completely lmpremented grad-
uation competencies in the basic skills
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Student name/
address for mailing

Student personal data

Date last tested .

A self-inailing computer printout of the
cumulative record of individual student
progress toward meeting graduation re-
quirements for skill mastery is sent to the
student’s home each year to inform par-
ents of current student status.

areas of reading. composition and math-
ematics. Developnwnl of programs in
the other skill/knowledge ureas has
slowed, although a new Title 1V-C
funded project will begin shortly to
complete the “listening™ component of
the curriculum,

The district has established the phi-
losophy of goal based education, de-
fined minimum graduation competen-
cies. developed assessment tools,
prepared materials to aid in integrating
competencies into the curriculum and
created a program of remediation that
has aided students in achieving mini-
mum competencies. The program’s suc-
cess is indicated by two factors, Teach-

helping each student “reach required
competence: and each year a higher per-
centage ‘of students have demonstrated
proiiciency in the minimum graduation
competencies at the end of the eighth
grade year.

For further information. contact:

Dale C. Woolley, Director
Research and Student Services

or

Nola Hoffman, Director
Curriculum and Test Development
Laboratory

Newport-Mesa Support Services
Center .

425 E. 18th Street

Cost Mesa, California 92627
714/760-3295
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Program Profile
Independent Study and Continuous Progress Instruction
Emphasized at Bishop Carroll High School .

In 1971. Bishop Carroll High School in Calgary, Alberta. Can-
ada, opened its doors based on a continuous progress, indivi-
dualized approach to education for all students in grades 10-12.

The organization of the school included changes in instruc-
tional time and changes in curriculum and staffing structures for
the school. The school accepted a new way in which education
dollars are spent while maintaining a perstudent education cost
equal to the other four high schools in the Calgary Catholic
Schoeol District.

The program includes:

- A continuous progress approach to instruction with em-_
phasis on scheduled independent study for all students

- A schoo} building, designed for the new approach to edu-
cation. which does not inctude traditional classrooms

« A Teacher-Advisor Program tied directly to individualized
independent study

. Teachers working in teams and aided by increased support
staft

.

. A modularized curriculum divided into nine arcas of
knowledge with graduation requirements in each

. Flexible student scheduling, including opportunities for
off-campus learning experiences for credit

BISHOP CARROLL
HIGH SCHOOL

&

wc JOBISCUM B
95“)\?’ L ‘ MDD "EIZ‘.'Z.‘\“ -

Continuous Progress Adopted to Increase
Learning Opportunities for Students

The Bishop Carroll program developed through the five-year
Model Schools Project sponsored by the National Association of
Secondary School Principals and directed by J. Lloyd Trump.
Thirty-two schools were selected as project participants, 30 in
the United States. one in Germany and Bishop Carroll in Canada.
The project was based on a commitment to student-centered
education and ircluded changes in curriculum, staffing methods
and instructional patterns. Currently. the school is a member of
the Ledrning Environments Consortium, under the direction of
Dr. William Georgiades, which is a self-help group of schools
committed to personalized learning. .

The Bishop Carroll program is based on the concepts of con-
tinuous progress instruction and individualized education. The
curriculum is modularized and students move through courses at
their own pace, evaluate their own progress and choose times for
testing according to their own rates of achievement. Students
work toward predetermined learning goals in areas that may be
of particular interest to them while fulfilling specified require-
ments for graduation. Student groupings vary according to
achievement levels and student interest. and scheduling is flexi-
ble.

Students are evajuated according to individual progress rather
than through comparison with other students. Working through
individual study plans. students do not wait for other students to
calch up, nor are they frustrated by work that is too difficult for
them. The relayfonship between time spent in school and credit
earned has beéh abolished: instead, there is a direct relationship
between achievement and credit.

There is fexibility to match students’ learning styles with
teaching strategies. The role of the teacher is defined as separate
from tht roles of support staff, and the program provides condi-
tions for teaching that recognize differences between teachers
and capitalizes on the special talents and interests of each staff
member. Teachers provide instruction through large group pre- |
sentations, small group discussions and individual meetings with
students. Learning takes place ina number of spaces, and neither
students nor teachers are programmed to study or teachin partic-
ular places at particular times every school day. :

Portland, Oregon 97204

Northwest Regional Educational Laboratory
& 300 S.W. Sixth Avenue o .

Goal Based Education
Number IO 'nouember 981

.




Flexible Building and Teacher
Roles Facilitate Curriculum

Two of the elements which facilitate
the individualized approach to educa-
tion at Bishop Carroll are a school build-
ing flexible enough to accommodate the
innovative program and a reorganiza-’
tion ofsﬁem\wh.(ch changes the role of
teachels —

The school building, whlle mot.an es-.
sential element for the success of the
program, was new in 1971 and does not
include traditional ¢la§krooms. Instead
there are major areqs used as resource
centers for each of thé¥nine subject
areas into which the curriculum has
been divided. Each center contains
study carrels, tables and chairs, equip-
ment, printed materials and audio-vis-
ual resources appropriate to the subject
area. The school building also includes
seminar rooms, labs, shops, a media
center, gymnasium, caleteria, reference
library, theatre, art- gallery, diagnostic
fitness center, Carger resource area and
individual offices for teachers. The
building provides areas for students to
follow individualized learning plans that-
include three kinds of instruction: inde-
pendent study at learning centers, large
group presentations and small discus-

map personalized schedules of instruct
tion<BY individual students hssigned t
them in the school's Teacher-Adviso
program.

As subject area specialistg, teacher
are also responsible (or mdintenanc
nn{! staffing of subject area\ resourc

3

centers. They prepare curriculum mate-
rials, monitor student progress and are
always on site during center hours to
proyide assistance to individual stu-
dents or informal groups of students
working in that center. There is some
specialization, but, for the most part,

: teachers are responsible for providing

Assistance and direction to students in
all course material within tht subject
area.

Teacher-Adivisor Program
Creates Close Relatzons}ups
With Students

The remainder of teacher time 1

spent providing assistance to studefits
in the Teacher-Advisor Program. Each

teacher serves as Teacher- Advisor(TA) |

to 20-35 Bishop Carroll Students. Stu-
dents are assigned to a TA when they
enter the school and remain®with the
same TA throughout their high school
careers. New students arc assigned to
each TA each year, and TA groups in-
clude students from all grade levels.
The Teacher-Advisor is personally

. responsible for providing assistance to

student advisees in all areas of theiredu-

cational progress at Bishop Carroll.
They work in cooperation with other
TAs, with staff counselors, subject area
teachers and with the administration in
monitoring advisees.

There is continual contact between
the Teacher-Advisor and each advisee.
At the beginning of the year, TAs meet
individually with advisees to plan per-
sonalized student schedules for the
year. Individual meetings continue at
least once a month during the year for
review of student academic progress,
diagnosis of problems and prescription
of solutions. All members of asingle TA
group meet with their Teacher-Advisor
twice each day, as well, for check-in
where attendance is recorded and for
check-out at the end of the day. In addi-
tion, TAs are availdble during regular
school hours for special consultations
with individual advisees.

A close relationship develops be-
tween the Teacher-Advisor and the ad-
visee. Teacher-Advisors keep student
_progress records, meet with parents of
advisees at least twice each year, and
report home on student progress. They
serve as mentors.to their advisees, re--
ferring students to subject area teachers
for special instruction, becoming aware

sion groups or seminars.
Staffing at Bishop Carrollalso reflects g EDEDENRED 6 il Qe Nk I Wt
g Carrollalsoreflects |y gy OGNS BREGH B N
t... curriculum emphasis on individual- e [Te 1’5 WSl L A
ized instruction. In a st\lfﬁng program
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. . ' .
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Every two weeks, lists of upcoming large
group presentations are circulated for
use in scheduling student time. Daily no-
tices also provide information on large
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of personal needs of individual students
and providing support to students as
they work through their personal study
plans.

Support staff:relicve teachers of

many non-instructional duties. Three

types of aides provide support services
for teachers, performing tasks which
would take up as much as one-third or
more of a traditional teaching day:

.« Instructional Assistants. who
have two years of post-secondary
training in a particular subject
area supervise independent study

~areas, aid in materials. prepara-
tion and assist in evaluation of
students,

. Clerical Aides are responsible for
typing, duplicating, record keép- -
ing and other clerical tasks nor-
mally performed by teachers.
There is one clerical aide for each
subject arca team of teachers, ap-
proximately one for every four
teachers. ~

“« General Aides supervise study
and non-study areas, arrfinge for
“audio-visudl equipment, file and
perform other tasks. '

. The paid support staff frees tcachers to

concentrate on instruction, curriculum
development and direct monitoring of
individual stedent progress in the
Teacher-Advisor program. Support
staff is not in addition to professional
staff but in place'of some certified teach-
ers.

: Modularized Curriculum — "
' Provides Flexibility for

Learning Experiences in Nine
Areas of Knowledge

A modularized curriculum provides
flexible time that can be scheduled to in-
clude a variety of learning experiences
for all Bishop Carroll students, regard-

less of age or talent. With the guidnncejf

of Teacher-Advisors, students can ar-
range for supervised self-directed and
school-directed individualized study
and work at school, at home or in the
community. . :

All students must meet specified re--
quirements in the school’s “Nine Areas

. of Knowledge™ while acquiring the IQO

credits necessary for graduation:

English Language Minimum of three

Arts five-credit courses,
one at cach grade
level

Fine Arts Minimum of one

. three-credit course

~ Minimum of one ’
three-credit course

Health Fitness and
Recreation

Minimum of one
five-credit course

Mathematics

Modern Languages

Philosophy,and
Religious Studies

Practical Arts
{accounting.

Minimum of one
three-credit course

Minimum of one
three-credit course

Minimum of one
three-credit course

business, home
€Cconomics.
industrial arts,
performing.arts)

Minimum of one
three-credit course

Science

Minimum of ten
credits. five of which
must be grade 10
social studies

Sociul Sciences

In the nine subject arcas, each course
is assigned a number of credits toward
graduation. Students must earn a mini-
mum of 100 credits to grzduate, al-
though most students earn more. There
is no time limit for fulfilling require-
ments nor are students fequired at all
times to be at grade level in all classes.

Sach course.is, in turn, divided into a
set number of units which students must
complete in order to earn credit for that
coursc. Five-credit courses contain 30
units of instruction and require approxi-
mately three to five hours of student
work per unit. Three-credit courses
contain either 15 (half ‘course) or 18
units. To graduate, most students com-
plete 210 to 240 units or approXimately
35-40 credits per year.

Each student follows a personal per-
formance schedule of independent

study planned with and approved by the

Teacher-Advisor to include time for in-
dependent. study and scheduled group
sessions. The student is responsible for
working according to'the personal
schedule which can be changed ‘when-
ever necessary.

Group sessions and independent
study time are scheduled forall students
and teachers in a two-week cycle of in-
struction. In a typical two-week Sched-
ule, students may attend large group
sessions and small group sessions in
each of the major subject areas. These
sessions, which are the responsibility of

“subject area teams of teachers, are ap-

proz(imately 30 minutes -in length and
complement the students” independent
study.

Students proceed at their own pace
through courses, using learning guides
prepared for each unit. Working
through the guides, sfudents spend time
in subject arca resource ceters instudy
and. in projects guided by subject area
teachers. Learning guides are supple-
mented by small group discussions“VH
seminars, audio-visual materials, vidcor
tapes and some large group presenta-
tions. Within the course, students ad-
vance in sequenced units after
achieving 60 percent proficiency on unit
tests. Most tests are administered in the

-school testing center, '
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In supervised individual study, students
use unit gnides which, like this sample
biology guide, include objectives, refer-
ences; learning activities and self-tests re-
lating to specific course material. '
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Goals, Objectives,

}+ Competencies

Subject area (program) goals

Course goals

® | Unit objectives

Grade level competencies

Course Com‘ﬁpletion Record .

LEVEL: Grade X

LEVEL! Gracde XI

. LEVEL: Grade Xl

OATE

COURSE ICREDIT |MARK | COMPLETED COURSE  JURELIT|
3|

MARK | TOMPLETE

DATE OATE
SRS E [CHELATIMARK] TOMPCETED

Graduation compelencies

Competencies with life;role focus

Instruction

® | Modularized curriculum

tnterdisciplinary curviculum

Expenential learning

individualized learning plans

® | Teacher advisors

Mastery learning

® | Conunuous progress

Remediation procedures

Parent participation

Computer support

Assessment

Critenon‘referenced tests

Applied performance tests

Norm referenced tests

Minimum competency testing

Demonstrated competence
requtred

@ A~~osmeni center

Credit by exanunation

Objective competency referenced -
records

Student reports based on objectives
or competencies

Grading system other thun A-F

Computer support

Management

Goal based planmag

@ | Participatory management

Management by objectives

Accountabihty

Munagement information system

Comptfter support

Duta based program evaluation

Regular program revision

T . N
Regular reporting of program
performance

Community Involvement

Setting goals, objectives,
competencies

- Program review

I.earning sites for students

Certufying students competent

1,

Joint enroliment secondary/post

L secondary J :

( contact for information

Ralph'A. Vigna, Principal,
Bishop Carroll High School
4624 Richard Road S.W.
Calgary, Alberta

Canada TIE 6L1

403/249-6601 J

Student academic progress is moni-
tored by Teacher-Advisors. A Student
Progress Report booklet is assigned by
the TA to each student at the beginning
of the year. The booklets serve both as
planning guides for students and as re-
ports of student progress. Following
meetings with TAs, student goals for the
year are listed in the booklets: As
course work is completed, entries are
made in a “Course Completion Rec-
ord,” kept up-to-date so student, parent
and Teacher-Advisor are aware of stu-
dent progress toward year-long goals.
At each formal report period, report to

s parents is made via forms in the book-

lets which note work completed to date,
work planned for the next report period
and work to be completed by the end of
the year. Atalltimes, students, teachers
and parents are aware of the student’s
progress toward meeting goals and to~
ward fulfilng graduation requirements.

_ As units are completed, students re-
Teive written confirmation which in-

- cludes_test performance and comments

from teachers. Percentage grades—an
Alberta Education requirement—are
given at the completion of each course.
Grading, forced attendance ‘and peer
comparisons are deemphasized to: re-

" duce tensions among students and there

are few discipline problems in the
school. Letter grades are not given, and
there is no honor roll. .

{n addition to in-school instruction, stu-
dents have opportunities to gain credits
by participating in work experience and
by doing special projects both inside

. and outside of the formal school setting.3 -
, hd S
' . VA

Each student’s progress is recorded in a
“Course Completion Record” available
to students, parents and Teacher-Advi-
sors.

Students can, with Teacher-Advisog ap-
praval, arrange to spend time in the
community in offices, industries, mu-
seums, institutes or other locations to
supplement instruction in particular
subject areas. kn this way, much of the
community becomes a classroom, as
students work outside the school build-
ing in individual learning situations ar-
ranged by the school.

Curriculm Updating Assures
School’s Responsiveness to
Student Needs

For overten years, Bishop Carroll High
School has successfully used a continu-
ous progress approach to individualized
education. Within a building wirich ac-
commodates the nine curriculum areas,

students and teachers work togetherina-

.program that offers individualized in-
struction and a variety of learning sitva-
tions. Students are responsible for se-
lecting and completing their own course
of study: and teachers, aided by exten-
sive support staff, can concentrate on
improving instruction.

Bishop Carroll’s program has been
successful, but the school is aware that
the curriculum must be continually re-
viewed and amended in order to remain
responsive to student needs. Through
continuation of the program and regular
assessment of its effectiveness, Bishop
Carrol!l will continue to provide its stu-

dents with a wide variety of educatfonal

opportunities.
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» Product Profile
Wisconsin Program for the Renewal and Improvement
of Secondary Education (WRISE) -

Who might find this product useful?

Through workshops and printed materials, the Wisconsin Pro-
gram for the Renewai and Improvement of Secondary Educatitn
(WRISE) provides information on an outcomes-based approach
to secondary school improvement. Developed by the Wisconsin
Research and Development Center for Individualized schooling
through a grant from the National Institute for Education, the
program is designed for persons who lead or coordinate local

school educationa! improvement activities (principals, learning

coordinators, department heads, district directors of secondary
education, state education agency personnel and university pro-

. fessors) and for university professors who offer courses dealing

with secondary education but do not provide technical support to
local schools.

v

What information is contained in this product?

The WRISE program provides an improvement process easily
adapted to local school situations. Underlying the program are
ten objectives for improving secondary education:

1. Providing studentswith individual educational programs
of coursé work and other activities which meet both the
student's developmental needs and characteristics and
district and state requirements.

2. Developing a comprehensive, flexible curriculum that
meets both state and district requirements and facilitates
individualized educational programming for students.

3. Arranging work and community learning to provide stu-
dents with opportunities for experiential learning and/or
work experience outside the school.

4. Developing capabilities for student decision making re-
garding planning, implementation and evaluation of their
own programs and activities. '

5. Systematically evaluating individual students’ progress
toward objectives, educational programs of individual
students and the entire schoo! instructional program.

6. Organizing administrative arrangements, including a lo-
cal schoo!l improvement committee, to provide for coop-
_erative planning and shared decision making among ad-
ministrators, counselors, teachers and students.

7. Organizing for instruction and student advising by
grouping faculty and students.

8. Developing home-school-community relations through
effective communication and'cooperative educational ef-
forts. :

9. Developing internal and external support for the instruc-
tional program within the school and with state education
agencies, teacher education institutions, professional as-
sociations, etc. ) '

10. Continuing research and development to improve all
elements of secondary education.

Information about WRISE is made available through work-

shops and printed materials. WRISE personnel conduct 3% day- -

workshops to introduce the program and traineducational im-
provement leaders in its use. In the first 2V2 days of the work-
shops, participants attend 10 sessions concentrating on elements
of the program. The final day is optional for those who desire

more information or individualized consuitations. Workshops
are goal based, with each session designed to meel predeter- .

mined objectives while aiding participants to identify the areas of
improvement which would tie most effective in their situations
and to prepare related improvement plans. :

The Wisconsin Program

for the Renewal and Improvement
of Secondary Education.

O,

) Northwest Regional Educational Laboratory
. & 300 S.W. Sixth Avenue '

Portiand, Oregon 97204

~ Goal Based Education
Number Il November 1981
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A complete set of printed materials
used in the workshops is available only
to persons who complete the first 2%
days of the workshop and can be pur-
chased for $120 from CCL Documents
Service, Wisconsin Research and De-
velopment Center, 1025 S. Johnson
Street, Madison, WI 53706. The text-
book ($11.00) and a filmstrip entitled
“Introduction to the Renewal and Im-
provement of Secondary Education”
($10.00) may be purchased by any per-
soninterested in gaining an overview of
the program. Workshop materials are:

Text: Klausmgier, H. J., Lipham, J. M.
and Daresh, J.}.. The renewal and im-
provement of secondary education:
Concepts and practices. Madison: Wi-

sonsin Research and Development Cen- |

ter for Individualized Schooling, 1980
(for all workshop participants).

‘Manual: Daresh, J. C. and Klausmeier,
H. J. Educational improvement lead-
er's manuul. Madison: Wisonsin Re-
search and Development Center for In-
dividualized Schoolirig, 1980 (for local
school personnel). '

Learning Guide: Klau eier, H. J.,
McGivern, J. E., Thxerb'lc G. L.,and
Daresh, J. C. Leauung guiye for the
Wisconsin prégramfor the rehiewal and

“improvement of secondary/education:

School staff members. Madison: Wis-
consin Research and Development Cen-
ter for Individualized Schooling, 1980

(for local school personnel).

Learning Guide: Klausmeier, H. J,

Thierbach, G. L., McGivern, J. E., and'

Daresh, J. C. Learmng guide for the
Wisconsin program for the renewal and
improvement of secondary education:
College students. Madison: Wisconsin
‘Research and Development Center for
Individualized Schoolmg, 1980 (for unj-

. versity professors).

College Instructor’s Guide: Kiausmeier,
H. J., Thierbach, G. L., McGivern, J.
E., and Daresh,. J. C. College instruc-
tor’s guide for the Wisconsin program
Sor therenewal and improvement afvec-
ondary education. Madison: Wlsconsm
Research and Development* Center for

o Individualized Schooling, 1980 (for uni-

“E

versity professors).

Used in schools throughout the coun-
try, the WRISE Program has proven ef-
fective in 1mprovmg student achieve-
ment levels, and it has been well
received by admmlstrtors teachers and
students.

O

N

i'

Where can further information
about WRISE be obtained? .-

" Additional information about the
Wisconsin Program for the Renewal and
Improvement of Secondary Education
can be obtained from:

Dr. Herbert Klausmeier, Director
Wisconsin Program for the Renewal and
Improvement of Secondary Education
University of Wisconsin

1025 S. Johnson Street

Madison, W1 53706

(608) 262-3694
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o , Product Proﬁle
The Clearinghouse For Applied Performance Testing CAPTRENDS

v

Who might find this product useful?

The Clearinghouse for Applied Performance Testing (CAPT),
located at the Northwest Regional Educational Laboratory, con-
ducts research and provides information and assistance to those
interested in performance assessment. In performance assess-
ment, students are asked to apply their knowledge and skills to
solve real life or simulated problems. Teachers, in turn, observe
student behavior so required tasks are completed and evaluate
performance, often using subjective criteria. Communication

skills (speaking, listening and writing) are often assessed via per- °

formance measures. This type of assessment may be of greatest
potential value to persons interested in working with goal based
approaches to instruction. : o

Three times per year CAPT publishes CAPTRENDS . a news-
Jetier highlighting particular areas of interest dnd providing gen-
eralized information about applied performance assessment.
CAPTRENDS is currently received by over 3,000 public school
teachers and administrators. college and university staff-and ad-
ministrators, personnel at state departments of education and
intermediate eduational districts and persons working in govern-
ment, business and industry.

What information is contained in this product?

"Recent issues of CAPTRENDS have focused on 'Perform-
ance Assessment and Learning Disabled Students,” ** Assessing
Performance in the Talented and Gifted,” " Assessing Life
Skills.” “Assessing Speaking and Listening Skills™ and other
topics. In addition to special topical material, each issue has in-
cluded information concerning workshops, publications. re-

search projects and special programs involving applied perform- -

ance techniques. :

CAPTRENDS also provides up-to-date information on
CAPT's investigations of the role of performance assessment in
the classroom and descriptions of CAPT publications currently
available. Clearinghouse publications include a series of annotat-
ed bibliographies in topics related to performance assessment, as
well as synthesis papers and monographs on the development
and use of performance-based measures. ’

- Newsletter

Where can j‘turther information about
CAPTRENDS be obtained?

CAPTRENDS and many other CAPT pu'blications are free of
charge on request. The CAPT program will, on request, provide

- an extensive list of publications concerning applied performance

testing. To be placed on the CAPTRENDS mailing list and/or to
receive the CAPT publications list, contact:
_Dr/Richzu‘d'Stiggihs '

Clearinghouse on Applied Performance Testing

Northwest Regional Educational Laboratory

300 S.W. Sixth Avenue

Portland, @R 97204

(503) 248-6800
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Program Profile

Secondary Curriculum Improvenient Project

2

Uses Competency Based Approach in New Orleans Public Schools

As in many large urban school districts in the 1970s, the New
Orleans Public Schools. faced declining student enrollments,
poor attendance, student discipline problems and falling SAT
test scores among high school students in the district. A program
in New Orleans elementary schools had been successful in im-
proving student achievement levels, and it became clear that
similar efforts al the secondary level were necessary. In addi-
tion, statewide legislation had been passed requiring Louisiana
schools to adopt curricula with a greater emphasijs on competen-
cy based instruction in the basic skills and improved evaluation
techniques. ; :

In 1977, the New Orleans School Board determined tochange
the secondary curriculum and to implement the Secondary Cur-
ricalum Improvement Program (SCIP), a mastery learning pro-
gram in the basic skills areas of Reading/Language Arts and
Mathematics for all high school students in the district.

Elements of the program include:

« A “Continua of Skills and Objectives” delineating mini-
mum competency objectives which serves as the basis for

allinstruction in the two subject areas in high schools in'the

district

Minimum Competencies which students achieve before
receiving high school diplomas

N
Criterion-referenced tests used to assess mastery of objec-
tives N

Resource centers staffed by trained *SCIP Agf&pciates"
who are available for training and support to all teachers in
the district -

monitor student progress, design individualized programs
of study, de‘velop,and score student tests and provide re-
ports of student progress to teachers and parents.

their children achieve mastery of minimum competencies

School-by-School Planning Process and

.Curriculum Development Readies District

for SCIP

Each secondary school in the New Orleans district was re-

A computerized Informatien Management System used\\

A “Home Study Program’’ that involves parents in helping

sponsible for its own SCIP instructional model based on a needs
assessment and an action plan-developed by personnel at each
school. The individual SCIP models of instruction were to be in .
accordance with mastery learning theory: students are required
to master each segment of the curriculum ina sybject area before
moving to another segment. Each school was required to submit
aplanning proposal describing its implementation of SCIP pvera
five-year period. To draw up these five-year proposals, each
school received a grant for a summer workshop, ranging from
£500 to $20.000 depending on school size. During the summer of
1978, planning strategies to develop five-year plans were pre-
pared by all secondary schools in the district. The plans were
developed at the beginning of the 1978-79 school year.

Curriculum devetopment was concurrent with the preparation
of school proposals. [n the summerof 1977, Curriculum Commit-
tees were appointed to study the existing curriculum, concen-
trating on the basic skills areas of Mathematics and Reading/
Language Arts, and to determine minimim competency
objectives for district students. During the 1977-78 school year,
curriculum personnel worked to refine the objectives produced
by the summer committees.

Also during that year, a Consultant Team compgsed of curric-
ulym experts from the district and representatives of outside or-
ganizations was appointed by the Superintendent of Schools to
complete objectives 1n the two areas and to begin exploration of
criterion-referenced tssting of those objectives. Early in the
planning process, Benjamin Bloom, James Block and other mas-
tery learning experts visited the New Orleans schools to aid in
the training of personnel to develop SCIP. Central regource cen-
ters for training and information about mastery learning were .
established to provide support for the development process.

A Task Force for New Orleans Public Schools Objectives, in-
cluding a large cross section of -representation,” was, commis-
sioned to validate the work of the Consultant Team and.to refine

\ijectives. A complete sequence of learning objectives.in Read-

iﬁ)g(Language Arts and Mathematics, called the “Continua of
Skills and Objectives,” resulted from this developmental work
and :Aq adopted by the New Orleans School Board as a basis for
second%wstruct,ion in the district. Lo

Objectives.and Competencies Basis for Instruction

The New Orleans SCIP program is based-on the ‘;Contiﬁg!, a of
Skills- and Objec}ives," which includes sequenced learni

X
N\

N

\
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jectives in Reddmg/Language Arts and
Mathematics. As students move
through the Continua, they must also
demonstrate mastery of the district’s
“Minimum Competencies,” a portion
of the Continua which.specifies levels of
achievement in the basic skills areas for
“district students. The Minimum Compe-
tencies were developed following com-
pletion of the Continua and include re-
quirements in life skills areas.

Learning objectives in the Continua
of Skills and Objectives are arranged se- .
quentially in “cycles™:

CycleI:  Foundational Objectives
Cycle II:  Functional Objectives
Cycle I1I:  Operational Objectives
Cycle IV: Extended Objectives
Cycle V: . Augmented Objectives

Minimum competencies required in the
districtare generally included in the ob-
jectivesinCycles 1. and I11. CycleslV
and V move the students beyond mini-
mum expectations into expansion. en-
richment and specialized curriculum
areas. ‘

Students move through the sequence
of objectives, mastering competencnes
Q ach subject arca hefore moving to

ERIC
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The Continua of Skills and Objectives
lists learning goals for five cycle$ of in-
struction in Reading/Language Arts and
Mathematics.

another cycle. Objectives are clustered

in skill areas and are listed from the least

to most difficult. The Cycles are appli-

cable within any of the grade levels or
. chronological age groupings.

CRT: Assess Student Progress
in Mastery Learning Cycles

Keyed to the objectives in the Conti-
nua. a mastery learning ~ cycle of in-
struction” is used throughout the dis-
trict. The approach includes diagnostic
testing, flexible student groupings and
individualized instruction.

Assessment of students takes place
through criterion-referenced tests in-
cluding test items keyed to individual
Continua objectives. Test items were
developed by two task forces of teach-
‘ers, curriculum specialists, testing per-
sonnel, multi-lingual specialists, special
sducation teachers and consultants
rom the National Assessment of Edu-

ational Progress (NAEP). A total of 20
jest items per objective were written
and critiqued. by the Task Force for
New Orleans Public S¢hool Objectives,

by the State Department of Education’

currlculum and testing s\pecnllsts and

P 37

by NAEP personnel. Following pilot
testing in 15 schools, test items were
packaged and incorporated into "SCIP
throughout the district.

Using the CRT data, teachers assess
each student’s level of achievement
within the Continua as the students en-
tercach course. Assessment is based on
student test scores, evaluation of past
records and previous grades and other
methods. Teachers then provide in-

struction toward objectives. at the -

diagnosed entry lével within the context
of units and plans prepared for the
course. After sufficient instruction, stu-
dents undergo formative tésting, and
those who have mastered objecives re-
ceive extensions or enrichment. Those
who have not mastered the objectives
receive “corrective instruction through
alternative teaching strategies. Stu-
dents are regrouped according to forma-
tive test results, instructed and tested
again, and finally undergo a summative
test for the specific objectives. The sum-
mative test servesas the diagnostic in-
strument for the next group of objec:
tives in the sequence, and the mastery
learning cycle begins again.

Early in the student’s high school ca-




v . .

reer, information is clleveloped conceérn- -
ing the student’s mastery of required
competencies. Individualized programs
of study are planned for cach student to
insure each will master all essential
minimum competencies required for
graduation. o .

. Computerized Instructional
Management System Used
District-Wide

'A computerized instructional Man-
agement Information System (MIS) is
used in the district to aid teaghers in
assessing student achievement levels,
in designing individual programs of in-
struction and in generating information
about student progress. All 412 objec-
tives in the Minimum Competencies
portion of the Continua of Skillsand Ob-
jectives have been entered into the com-
puter and serve as data base for the
MIS. Every student and teacher is in-
cluded in the system via . individual
identification numbérs. Student num-
bers are assigned and maintained

. throlighout the student’s career in New
Orleans schools, and teachers can at
any time extract information in the com-’
puter.about students’ curreat status to-
ward mastery of objectives. o o

- Regulay testing of student mastery of
Minimum Competency Objectives is fa-

- cilitated by the MIS. Test items for each
objective in the Minimum Competen=
cies have been entered into the com--
puter and reusable test booklets are
available to teachers through a comput-
erized catalogue cross-referenced to ob-
jectives. There is a bank of 20 criterion-

“referenced test items per objective. Ten
items for each objective have been vali-
dated and are in booklet form for use by
teachers. ‘

Teachers determine objectives on
which to test students, order test book-
lets and use preprinted answer sheet in
testing.-Student-performance on tests is
then scored by computer. Students may
be tested on a singie objective within a
test booklet, all objectives in a single
booklet, or several objectives in several
booklets. The computerized system en-
ables teachers to test students at current

.

v

- levels in each-objective in each subject

area. Teachers use teacher-made crite-’
rion-referenced tests'to assess compe-

tencies that reacti beyond the minimum.

[n dddition to its use for testing stu-

dent achievement levels, the MIS is

used throughout the district for the de-

sign of individualized student programs

of study. Instructional materials availa-

‘- ble at all schools have been referenced
‘ to the Minimum Competenciés objec-
tives and entered into the computerized

system, following a major effort

wherein teachers ai each school re-

. ...-—viewed all textbooks and reference ma-

. i @ terials found in individual schools and
', oy

o H /

-

~ ‘

~ '

noted the sections of each resource per-
taining to particular Minimum Compe-
tencies objectives. The information
from all schools is now listed in the M1S,
and information regarding materials at.
each school is thus made accessible to
teachers at all schools through the com-
puter. - . ’

Drawing on this extensive pool of ma-
terials, teachers retrieve listings of ma-
terials appropriate to individual stu-
dents’ iearning needs.and use them to
prepare programs of study to aid stu-
dents in mastering the objectives neces-
sary for the students to progress
through the Continua. :

Computer-generated reports of stu-~
dent progress are also available to
teachers and administrators. They in-
clude:

. Individual Student Profiles: Cur-
rent information about each stu-
dent’s progress toward meeting
minimum competency objectives
and information on most recent

“The MIS has operated through the cen-

junior high school in the 1981-82 school

Staff Developmerﬁ 1 ntegral
‘to SCIP

{training of principals and staff. Initial ef- ..

« Classroom Summaries: Summa-
tions of class group achievement
o .
. levels on objectives

tral administrative office, resulting in an
approximately two-week turnaround.
time on information for teachers. A pilot
use of a microcomputer hookup in one

year may lead to more rapid information
return should the system be adopted by
otherschools in the district.

Staff development efforts were begun
in 1977-78 school year with inservice

forts resulted in the development of a
model for inservice and, sirce June
1980, training has included preliminary
sessions followed by in-classroom as-
sistance in the following SCIP program
areas:

H -
testing . Use of materials developed, for
. Group Profiles: ‘Information on systemwide implementation
mastery of minimum competency <'Knowledge of mastery learning. .
objectives for particular groups of and Bloom's taxonomy :
students, organized to list stu- - Classroom management of in-
dents together who have achieved struction .
the same level of mastery in the . identification of teaching and
objectives sequence learning styles
. . Groupiug at the secondary level
- Reports to Parents: Information - Preparation of syllabi, units and
on student achievement of objec- lessons .
tives and home study lessons par- + Preparation of correctives and ex-
ents may use ir the Home Study tensions _
Program to help. students prog- - Management of data and informa-
ress toward objectives tion
« Individual Student 1{istories: ‘Ong()lng staff deve]opn]en[ takes
Complete records of student plkice~at a district Staff Development
progress, which objectives mas- Center, the Administrative Annex,
tered, dates of all tests which contains one laboratory/work-
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Students are tested regularly using re-
sponse forms which can be scored by the
SCIP computer.’




E

Aruitoxt provided by Eic:

1
y

[ program highlightr

Goals, Objectives,
Competencies

Subject area (program) gouls

Course goals

Unit objectives

Grade level competencies

Graduation competencies

| Competencies with life role focus

Instruction

Modularized curriculum

Interdisciplinary curriculum

Experiential learning

Individualized learning plans

Teacher advisors

Mastery learning

Continuous progress

Remediation procedures

| ®

Parent participation

Computer support

Assessment

Criterion referenced tests

M

Appligd-performance tests

el ‘
Nortwreferenced tests.

Minimum competency testing

Demonstrated compclcncc
required

Assessment center

Credit by examination

records

Objéctive/competency referenced

or competencies

Student reports based on objectives

Grading system other than A-F-

Computer support

Management

Goal based planning

Participatory management

Management by objectives

Accountability

R . .
Management information system

Computer support

Data based progmm cvallmuon

Regular program’ revision

Regular reporting of program
performance

Community Involvement

Setting goals, ochcuves,
compctcncncs

Program review

Learning sites for students

Certifying students competent

Joint enroliment secondary/post
secondary

)

contact for information )

O

RIC

Conlact Dr. Carol Allen

Assistant Superintendent lor

Curriculum & Instruction
New Orleans Public Schools
4100 Touro St. N
New Orleans, LA 70122
(5041 288:6561
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Reports to parents list students’
achivevements and recornmended Home
Study Programn materials that can be
used at home to aid students in learning’
new skills. >

°

u'x_

shep for Rcwdxng/l,anguane Arts and a
second for M¢llhem1[l§,5 In the Center,
teachers can refer to ¢urriculum mate-
_rials, catalogues, objectives and test
item banks, reference books and other
information. These centers are staffed
'by **SCIP Associates,’ * (eachers who
heve received intensive! training in mas-
tery learning techmqucs and who pro-
vide support services to ﬂ(.mlnlSll‘lel'S\
other teachers and individual schoolm
Among dcuvmes at the centers are the‘
continual revision of objectives and test,
items, workshop for teachers, COﬂfCl- i
ences and inservide training sessions.
Staff training lsllcd by SCIP Associ-
ates and includes an initial five-day in-
service session and five days of in-build-
ing training over the several' weeks,
following thé initial session. In addition
to staff training, Associates provide as-
sistance to schools in the use of the
Management Information System, aid
schools in developing and implementing
their SCIP Five-Year Plans, including.
annual evaluations and budget prepara-
tion. and provide special assistance
with interpretation and use of students’
CTBSscores and state achievement test
results to'improve the instructional pro-
gram.

Home Study,Program [nvolves
Parents in the Educational
Process

One'major goal of SCIP has been to
include parcnts actively in the educa-

-tion of their children. The New Orleans

Public Schools has developed a “*Home
Study Program” to aid parents in be-
coming involved. A special Home
Study staff conducts parent workshops
to inform parents about how the SCIP
program works, to familiarize them with
home study matcnals that are available
to them foruse with their children and to

_encourage parents to provndc the proper

- .. .35

-

environment for learning at home, Par-
ents-are asked to enter into a contract
with the district agreeing to work with
their children toward meeting the objec-
tives and competencies required in the
district.

Inaddition, parents reguiarly receive
information about student progress to-
ward mastery of basic skills require-
ments in Reading/Language Arts and
Mathematics. These “Reports to Par- .
ents” list skills students have masterec’
and those on which students need addi-
tional help. Home Study Program as-
signments are listed next to skills which
students have not mastered and parents
can use Home Study materials provided
by the schools to help students with
homework assignments. As the Home
Study Program continues to develop,
the district's goal is to have homework
lessons available for every testitem for
each objective and to have maximum
parental participation in SCIP,

SCIP Assessment S tudy
Under Way

The .New Orleans Public Schools’
Secondary Curriculum Improvement
Plan appears to be successfulin improv-
ing student achievements in the basic
skills areas of Reading/Language Arts
and Mathematics.

The district will research SCIP effec-
tiveness during the 1981-82 school year.
Twb research groups of teachers and
students have been identified in each
school in this study. An experimeptal
group, of teachers will, use SCIP”re-
sources in instructing students, while a

1re

.second, control group will not use

SCIP. Student_progress in the two
groups will be studied. Based on this as*’
sessment of SCIP effectiveness, further
decisions will be made concerning the
program,
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| Program Profile ' .
Continuous Progress Individualized Instruction
In Chalmette High School

'

. +

Chalmette High School has developed ar dimplementedacon- - materials. As students are assessed for current performance lev-

- tinuous progress, individualized approach to instruction in all ¢ls, a course of instruction is prescribed and appropriate evalua-
subjects for all students grades 9-12. Part of the St. Bernard Par- tion takes place. : d _ .

ish School System,.Chalmette is a suburoan high school.located ,ln\¥969, Chalmette High School was selected as,a pilot school.

in the New Orleans, Louisiana, metropolitan area. The school in the Rye-year Danforth Model Schools Project, a project devel-

adopted continuous progress instruction to counteract high stu- oped through a grant from the Danforth Foundation to the Na-

dent dropout rates and low student achievement levels and to i tional ‘Association of Secondary School Principals.. Develop-

improve instruction for all students. . e ment at Chalmette centered around incorporating educational

Features of the Chalmette program include: - innovations into a systematic, comprehehasive program of in-

, . . . strugtion which would reinvolve students in the educational

- Continuous progress instructionallowing students to prog- process by developing their individual talents and allowing them

ress through the curriculum at\mdnvnduzll rates and not tied to progress at individual rates. .

Jtograde levels.

- A special program wherein students are assigned to con-
‘ sult with and work with Teacher-Advisors in developing
individualized programs of study. :

o

+ Subject area learning centers staffed by department teach-
ers in which students independently follow individualized

programs of study. N

- A variety of student groupings for instruction, ranging
from large group instruction to totally independent study.

+ Flexible scheduling with students involved in making deci-
: » sions about how schoof time is spent.

Prograin Grows from Pilot Project

“To more cffectively meet the needs of district students, the St.

Bernard Parish School System began to change (¢ a continuous
+ progress approach.to instruction for all grade levels in all district
schools in the 1965-66 school year. A structured curriculum and
increased teachersstudent interaction allows students to move
through a gontinuum of basic skills and enrichment activities at
individual ‘rates. Students proceed through the currictlum at
thelr own pace and are not tied to grade levels. :

Curriéulum guides in all subject areas (math, reading, language
arts, social studies, cultural arts, science) identify basic skills S ' S—
: which are the target of the instructional program. Guides include - — .
1 procedures for diagnosing current student achievement levels, .- .
' provide instrictional activities thaicanbe individualized accord-, - =~ -~ "7 Louisiana’s Chalmette High School uses -
ing to students’ needs and furnish evaluation methods to assess o ’ a continuous progress approach to indi-
students’ achievement of competencies covered in instructional vidualize instruction.” -

X N
. v !
3 .

-gg Northwest Regional Educational Laboratory - ' ’Qi\a COQ| Based Education

300 S.W, Sixth Avenue ; . ,
I o _Portland, Oregon 97204 o | Number 14 November 1981
| ERIC— . — — "
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Teacher-Advisors Key to

Chalmette students, all boys, are fa-
miliar with the contmuou.\((y)gress ap-
proach to instruction when they enter
the high school. Through Chalmette’s
Teacher-Advisor program, howeven,
students become more directly involved
in determining their individual courses
of study.

Each student is assigned to a Teuch-

‘er-Advisor(TA) on eritering Chalmette.

The TAs are sélected from among expe-
rienced teachers and receive in-service.
In addition to regular teaching gduties,
each TA works with a group of approxi-
mately 30-35 students, randomly as-
signed by the principal. Students gener-
ally remain with the same TA
throughout their four yeats at Chal-
mette, and close relationships usually
develop between TAs and advisees.

In a program specifically designed;to
increase the effectiveness of student
guidance services at’ Chalmette, Teach-
er-Advisors fulfill four main functions:

« Each TA helps assigned students

make decisions about how school
time will be spent—how much in
math, how much in work experi-
ence, etc. Guidance inéludes
keeping students aware of gradu-
ation requirements.

Teacher-Advisors collect and
record information on assigned
students’ progress through the
curriculum. Information is en-
tered into the school’s data proc-
essing system and is available to
TAs and counseldrs. It is through

this monitoring process that TAs.

learn to know advisees well.

Each student is aided by the as-
signed TA to discover and de-
velop individual talents and inter-
- ests.

»

Teacher-Advisors serve as the
school's liaison to parents of ad-
visees, through regularly sched-
uled meetings. They also provide
liaison in cases of student attend-
ance or discipline problems.

Close contact between advisees and
TAs is encouraged. Teacher-Advisors
record daily attendance of advisees and
are available in a one-hour period each
day for consultations with them. To fa-
cilitate responsiveness to changes in
students’ needs, Teacher-Advisors re-
view and make necessary amendments

“to student schedules. Teacher-Advisors

meet individually with each advisee at
least once every three weeks.

Staff counselors, supervised by the
principal, provide assistance to Teach-
er-Advisors, meeting with them often
both individually and in teams. Coun-
°{~'ms are closely integrated into-the

school program and are "1v¢ul'1ble to help

Learning Centers Organize
Instructional Acttvmes

Instructional activities dl Chdlmette
are based in subject area learning cen-
ters rather than in regular classrooms.
Seven learning centers have been estab-
lished in the school, including language
arts, mathematics, science, socialstud-
ies, practical arts, fine arts, and health
and physical education. Staffed at all
time$by teams of subject area teachers,
the centers ontain textbooks, tapes,
filmstrips, slides, and other subject-re-

lated instructional and reference mate-
- rials.

Teachers in each center evaluate and
record each student’'s achievements
both ta determine which course objec-
tives have been mastered and what ac-_
tivities should next be undertaken. Stu-

_dents have the opportunity to use a’wide

variety of instructional materials indi-
vidually or in groups, always with
teacher guidance and direction, as they
work’to fulfill graduation requirements.

Teachers have a unique role at
Chalmette High School. They not only
work with class size groups, but also
spend a good deal of time helping stu-
dents individually. Teachers frequently
plan special presentations that are made
to large groups’of students.

<

Modularized Curriculum U nits
Basis for Graduation

‘Requirements

The high school's program is con-
ducted on a year-round basis operating
within a quinmester structure. The year
is divided into five nine-week terms,
with all quinmesters equal in academic
value. .

To graduate “from Chalmette, stu-

“dents must complete specified units of
Students h

credit in requnred courses.

who entered prior to the ycar 1981- 82

must complete 20 units of credit fm'

graduation: :
3 Units Language Arts- 4

2 Units Social Studies

2 Units Mathematics

2 Units Science

2 Units Health & Phy,sncal

Education
15 Unit  Free Enterprise i
8'2 Units Electives

20 Units Total required for
graduation '

7

In 1983 and thereafter, 22 units,;'ofcredit
must be earned for graduation'

"> 4 Units Language Arti
2 Units Social Studies
3 Units Mathematics .
2 Units Science

it
!

2 Units Health & Physical

students and parents, as well. Education
_ Chalmette Program Ve Unit  Free Enterprise
8Y2 Units Electives ®

22 Units Total required for
graduation

Each Carnegie unit of credit represents

a full year of course work. Individual,

courses which are worth ¥ credit are
broken ‘down into instructional objec-
tives. All instructiondl objectives must
be completed flsr the student to receive
course credit,

Flexible Scheduling Facilitates
Student Progress

. There are threé types of instructional
opportunities available in al! subject
areas at Chalmette:

- Large groups: Lectures, demion-
strations and audio-visual pro-
grams are scheduled periodically
in some subjects. Students in-
volved-in related course work are
scheduled for these sessions,
which are led by teams of teach-
ers in the subject area.

Small groups: Seminar-type ses-
sions;are held both formally and
inforally in which students dis-

cussmaterial with their peers and’

with individual subject area
teachers.

l’ﬁdepenclcnt study: Students pur-

sue individual interests in learn-’

ing centers, researching and stud-
ying particular course work.

'Students are msponsnblc for directing
thcrr own programs of learning. Guided
/’)y Teacher-Advisors, students select
ombinations of instructional methods

/ and subject areas to create tailored pro-
/ grams of study as they proceed through

their work to fulfill requirements. Stu-
dents are accountable for their own
time: teachers at each type of grouping
stamp copies of the student’s schedule
to verify studentattendance during each
period of time. All student time in
school is scheduled. Teacher-Advisors
monitor this project.

According to the student’s:capacity
for self-direction, three types of per-
sonalized weekly. schedules aré pre-

pared in corfsultations with Teacher- '

Advisors:

+ Flexible Schedule: ¥Fhe majority
of students follow flexible sched-
ules that include large and small
group sessions and independent
study. Teachers stamp each stu-
dent’s schedule at each session to
verify attendance. Students may
plan‘their own activity schedules.

Inflexible Schedule: Students un-
able to satisfacotrily follow a

| ERIC DY
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Students each receive a weekl) schedule
sheet which must be stamped by teachers .

to verify attendanee at large group ses-
sions, seminars and study centers. Sched-

. ules are colorcod‘ed for students with
flexible schedules and those witly inflexi-
ble schedules. e

flexible schedule are a%_lgned
firm, inflexible schedules“ef su-
pervised instruction and are re-
quired to have schedules stamped
by teachers to verify attendance
at each lnstructlonal acflivity.

(XY

*“Pride Phtoon Students in
grades 11 and 12 who have dem-
onstrated a high capacity for self-
directed study follow schedules
independently and are not re-
. qunred to have teachers verify at-
tendance at hrge and small group
sessions or in learning centers.

Student Progress, Measured,
Reported to Parents

B*xdent progress is continually as-
sessed through teacher-made (ests ad-
ministered by instructional-aides at the
testing center, Test materials, coordi-
nated with work packets in all units of
instruction, are available through the
school's testing center. After complet-
ing a packet, the student requests a test
on the material. One of several versions
of the test prepared for each particular
unit is selected, administered at the test-
ing center and then graded by the teach-
er. Ifthe student fails the test, recychng
activities are prcscrlbed covering the
same subject matter. If the -student
passes, new subject material is selected
and the student begins a new unit, -, °

Both remedial instruction and special
education are provided at Chalmette.
For slow readers, there is-a remedial
reading laboratory. Students working in

.

the remedial tab may concurrently Work
in high school language arts courses for
credit. They move out of the laboratory
as soon as they demonstrate the re-
quired reading skills. In addition, a spe-
cial program for the learning disabled
provndes extra help for students show-
ing need.

Pd_rcnts receive status reports on stu-
dent pregress each quingn_estcr. Reports
list cot%&?ects. sequences of in-
struction{it units, student achievement
levels og grades in each course and the
number of credits earned toward gradug.
ation. Reports show lctter grades. Par-
ents may also choose to receive infor-
mation more frequently on student
progress that is not assessed in standard
A-F grades.
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Planning for Program
Refinement Continues

Since 1969, Chalmette High School
has used a continuous progress ap-
proach to individualized instruction,
While providing students with a highly .
diversified program of instruction, the
school has included them in decisions

_about what they study and has empha-

sized the individual student's responsi-
bility for learning.

While -implementation is complete
and the program has gained acceptance
inthe commumty pl'ms continue for re-
fining and improving the program.
There is great interest at the school in
recent research on individual® lmrnmg

1981-1982

) Chalmelle
High

Ao Hride
latunn

LS

Students in grades i1 and 12 who have
demonstrated a high degree of self-direc-
tion iu studying are granted membership'
in the sehool’s “Pride Platoon.”. :
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Goals, Objectives,
. Competencies

Subject aréa (program) goals

Course goals

@ | Unit objectives

Grade level competencies

Graduation competencies

Compétencies with life role [ocus

Instruction

@ | Modularized curriculum

{nterdisciplinary curriculum

Experiential learning

@ |Individualized learning plans

@ |Teacheradvisors

Mastery learnimg

@ |{Continuous progress -

Remediation procedures

Parent participation

Computer support

Assessment .

Criterion referenced tests

Applied performance tests

Norm referenced tests

Minimum competency testing

Demonstrated competence
required

@® | Assessmentcenter

Credit by examination

Objective/competency referenced
records

Student reports based on objectives
or competencies

Grading system other than A-F

Computer support
i Management

| Goal based planning -

Participatory management

Management by objectives

| Accountability
‘ Management information system

Computer support

Data based program evaluation

Regular program revision

Regular reporting of program
performance .

Community Involvement

Setting goals, objectives.
compelencies .

Program review

Learning sites for students

Certifying students competent

. Joint enroliment seccondary/post

) L }secondary ‘ J
("contact for information )

Contact: Wayne Warner, Principal _
Chalmette High School
/1100 E. Judge Perez Drive
“Chalmette, LA 70043
Qo . (504 271-4506
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styles and their measurement; further
information about individual student
approaches to tearning may result in
finding ways to make the Chalmetfe pro-
gram more responsive to student needs.
Work is now under way to develop al-
ternative learning activities which
would increase options for Chalmette
students. )

The Chalmette program will continue
to evolve as district administrators,
teachers, students and parents work to-
gether to improve and maintain broad
educational opportunities for all stu-
dents in the school.
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Student progress is reported to parents
each quinmester on a printed report form
listing suhjects, sequences of units com-
pleted and credits:earned, achievement
(ACH) and total cré(!i(s earned to date

in the year. \

N
\\




