DOCUMENT RESUME

]

ED 223 406 SE 039 192

TITLE The One Classroom Schvol in Egypt: An Evaluative
Study. Final Report.?

INSTITUTION International Development Research Centre, Ottawa

. (Ontario).; National Centre for Educatlonal Research,

Cairo XEgypt)

PUB DATE 81

NOTE 303p.

BUB TYPE Reports - Evaluatlve/Fea51b111ty (142)

EDRS PRICE - MF01/PC13 P‘us Pestage. .

DESCRIPTORS Curriculum Evaluation; *Educational Assessment;

’ Educational Objectives; Educational Research;
. *Elementary Education; *Elementary Schools; *Foreign

Countries; Language Arts; Mathematics; *Nongraded y

. Instructional Grouping; Program Evaluation; Religious/
Education; *School Organization; Science Education;

g Sc1ences, Student Attitudes; Teacher ,Attitudes
IDENTIFIERS *Egypt
ABSTRACT

This is 'a report of a studycdesigned to evaluate the
one-classroom school in Egypt. The one-classroom school was designed
for remote areas to ‘provide compulsory education for children 6-8
years old and a new opportunity for education for those who dropped
out or failed formal school. The schools were established in 1975-76
and the evaluation was conducted 5 years later. The study-was
designed to provide information on: (1) the current status of the
schools, student learning, and selected variables related to the
schocl environment and (2) ways to improve the performance’ and
efficiency of the schools. The report is di-ided into seven chapters:
(1) The Study and Its Scope; (2) Objectives and General Features of
the One-Classroom School; (3) Methodology and Steps.of the Study; (4)
Realities cf Material and Human ,Potentialities; (5) Learning Level of
School Subjects; (6) Attitudes toward the One—Room Classroom; and (7)
Summary and Recommendations. -Recommendations cnnsider current
practice and ways io improve the curriculum, 1nstruct1onal materials,
teaching, learning, and the school and community environment. ,(RH)

o] .
X
s

***********************************************************************

* Reproductions supplied by EDRS are the best that can be made *

* from the original document. *
************************************k**********************************

1




U.S. DEPARTMENY OF EDUCATION
NATIONAL INSTITUTE OF EDUCATION
EOUCATIONAL RESOURCES INFORMATION
CENTER (ERIC)
Jl’ms document has been reproduced as |
¢ - ’ recowed trom the person 9or organization ,
ongnating N z ]
Minor changes have been v
eproduction quality

-

ade to improve

® Points of view or opinons stated in this docu

ment do not necessanty represent official NIE
g ARAB REPUBLIC OF EGYPT- oo
O NATIONAL CENTRE FOR* EDUCATIONAL RESEARCH
< IN COLLABORATION WITH
~§ , “THEINTERNATIONAL DEVELOPMENT RESEARCH CENTRE
~f | (CANADA)-
~J ‘ = -
N
LJ

THE ONE CLASSROOM SCHOOL
N EGYPT
AN EVALUATIVE STUDY

T "PERMISSION TO REPRODU'CE T;-HS
MATERIAL HAS BEEN GRANTED BY

Vousser KHALIL -

FINAL -REPORT

TO THE EDUCATIONAL RESOURCE'S
INFORMATION CENTER (ERIC).”

A
v
” ~

a




1

’ TABLE OF CONTENTS

N Page
Board 0f %he Study eeeeiscecccesccccssossossscsesee =
Introduction, by the Minister of State for: Education ]
‘and Scientific Research ececceccecnes =
~ Introduction of the Study, by Dr. .Youssef Khalil
Youssef, Consultant to NCER .ccecccee -

CHAPTER ONE : THE STUDY AND ITS SCOPE seeeeessssess =111

- Aimg Of the StudY eeccecccccsososccsscossscoscces 3

- Torms shd Limitation of the StUQY eeeseesesesees 4

= To0l8 Of REBEBICH cesecscccecccoccccsscossssssscsce 8

- Plan of the Study :’e 10
' _ T N

CHAPTER TWO 3 OBJECTIVES AND GENERAL FEATURES OF .

; THE ONE=-CLASSROOK SCHOOL «ecsssessess 12-23

- Objectives of the One-classroom 8ChOOl .esecccees 13

- Gen?ral rulesgfor the establishment of tpe one-
c1assroom SChOOL ecevessssccossssssccscscssccosess L4

- Some general indicators as regards the actual
conditions of the one-classroom SChoOls «seesesss 17

CHAPTER THREE: METHODOLOGY AND STEPS OF THE STUDY.. 24-64

- Building-up the research t00L8 ceicesssssseccsces 26
- The research sample ............................. 39
- Appllcation of the research tOO0lS seeceeeceescsses 43
- kethod of analysing the resulis obtained from the

_application of the research dBtB essesecsvscscass 952

CHAPTER FOUR 3. REALITIES® OF MATERIAL AND HUMAN *
POPENTIALITIES OF THE OME-CLASSROOLI ‘_

SCHOOL + .evveessescocsscssseccasssss 56-91 .

" = SChOOL PTEMLBES eeseeessceseesssessrssssceasense 58

-




- Curriculs R R T Y 1~
- Attendance and evaluation OFf DUPLLS 4ivercensone.. 68
- Evaluation system ®ercrcsretttecttttreesiasenseses TO
= Administrative and financial organization crecnnes T2
- Teachers' conditions and Rotentialities s.vevuveee 76

CHAPTER PIVE + LEARNING LEVEL OF SCHOOL SUBJECTS ... 92-148
= Learning level of religious education 93

- L.arning levgl cf ﬁ?&bic Language oooooo:oooooooo 99
- Learning level of arithmetic and geometry ......., 116
- Learaing levei of éoienoe,pducation cecerssrsanes 136

Lo Learnin8]19V°1 of 8001&1 education 0000 ser 000 148

o

»

CHAPTER SIX 3 DISCOVERING THE ATTITUDES TOWA%DS THE
: ONE-0LASS SCHOOL s4evuuuvtesradenner, 169-234
= Caonstructing the .instruments T 7. B
.= The samples of the research R R L
4= Findings of the_questionpaire'of the pgachers' \
attitudes towards the one-class 8chool ......c0y. 173
- Findings of Parents' attitudes ....veeeinvenn....’

-~

182
- Pindings of local leadersﬁkb attitudes .:........ 195
- Findings of pupils' attitudes O 0
~ The over-all picture of the attitudes of teachers,

parents, lpcal leaderships and pupils towards the
oﬁe-class,school

...QOO0.00009.000.....0000000.00 221

O
CHAPTER SEVEN: SULMIKARY AND RECOLLENDATIONS
Summarx : ) o -
—~ The subject and its importance ...,

®e00000 0 235"281

¢ .
o\ooooo‘onooooﬂo 236

Objectives and questionsmraised By the research ., é38

2

(TS9N




-«

" - kethod and.prbcedures ecccccssescsssccsscisvsonne
-Ger;eral resulté ..............0...................

Recommendations

- Objectives and curriculum of the one-class school
TextbOOks ....‘.........._.........................

- Teacher preparation and training .cceeceececcccoce.

Financial and administrative organization cesaces
’Evaluation ........................})“......Q...G..
-IDOKing_‘a.head ® 0 000 0 000 0000660000 00000000000 069000 Vo0

&
Bibliogi‘apw .............6.........’..........‘....

¢

~000~

Page

239
243

260
266
267
274
279
280

282




BOARD OF THE STUDY -

‘p---—--————w-—u.— G - G S D D S e TP G

« lr. Hansour Hussein. . Deputy Minister of Education
- Dr. Mohamed Abo El-Ela . Un&er—Secretary of Education
. . for the Minister’s Office.

- Mr, Hessan El-Harras Under-Secretary of Education

o for Priwary Education.

PFrom the_ Faculties of Zducation

- Professor Dr. Roshdy Fam Mansour, Head of Psychology Dept.,
Girls® College, Ain Shamsa Univ.

- Professor Dr. Roshdy Labib, Professor of Curricula, Faculty

) of Education, Ain Shams Uaiv.

.

-Exgerts: ’ ‘ '
-Professor Dr. Youssef Khalil Youaaef# Director of NCER,

- Mr. Nohamed Al El~Hamshary, Pirst Researcher, NCER.

- Jir. Mohamed Gamal El-Din Nowair, First Hesearcher, NCER.
- Dr. Philip Iskaros, First Resegrch, NCER.

~-Agsocgliate liembers
- lir, lohemed Abdel lionem El-Kashef, Director General of

Experimentation.
- hirs. Pathia Bazaraa Director General of Statistics.
Researchers
~ Mrs, Fathia El.-Bigawy,
~ lkr., Abdel-Wabadb Nesoud .
- Mr, Ali Ismail
-~ Dr. Mohamed E1 Kashef (Arabic Language).
-~ Mr, Adham El-Saraf, ~
- Dr. Rawzy Elias, (Science)

- Dr. Lohamed El Batawy

t) v




Q
~ lir. lohamed Hozaien (Social Studies)
-~ lir. Aziz Abdel Azim (Mathenatins)

- lrs, Shwekar Hashish X " {Evaluation)

From the ALESCO

R
< b
My S B0 Sp R D WP T W W D P D SR W

S S0 o San Ans v S Gt W0 WD B @R 43 GNP ANT Gue P TS D " S G S ) e G 2ns Sy S axy By 0w @0 @

~ Professor Dr. Roshdy Labib
- Professor Dr, Youssef Khalil Youssef
- Dr. Philip Iskaros

4

Preparation and BEditing of Final Report:. Q

~t




INTRODUGTION

N

B
‘DR, MOSTAFA KAMAL HELIY : .
* “~MINISTER OF STATE FOR EDUCATION AND
SCIENTIFIC RESEARCE

Eduoation is one of the basio, needs of each individual
= _ in thg aociety, as important as his need for food, shelter
and health services. Unless the efforts are united to
_ aatisfy all such requirements, at least at their minimnm
* level, sepacially anong the economically and culturally
lesadfdvoured_individuals, this will gef}eot negatively

on edwéation, and weaken its effectiveress.

If we aek about the minimim education the. has to be
provided in order that sll individuals in the soclety
may get the basic.amount of values, morals, knowledge

- and practical skills that accord with the conditions
o their varied environments, and enable them to be
true oitizens, an answer may be that, in ‘most under—
developed countries of the world, compulaory/;rimary
aducation —'with its six grades in most cases - forms

the basis of popular education through ghich equal
opportunities are provided for all individusls. 1In




some upgerdcvoloped oountxries, oo&pulaory besio education -
extends to oight or nine years, the Lirat ai: of whioh
Lorm the Livat uta;o or Jycle of that edubation.

In Egypt, the State has been keen, since the
independence in the 1920's to inolude in 4he oona'ti‘tutiona '
that were prqnulgatod, starting from the 1923 Constitution
‘until the 1973 Constitution, a statement that education '
in the firat stage is compuldory for all children of the
nation: melos and Temales, and in urban and miral arcna
elike, However, the present Oonatisution (1971) hal
opened the way before extending this compulmory eduocation
Yo encompass other stages. It-states‘fhat eduoation ia
a right provided by the Sfath, and is compulsory in the
primary stage, and State‘worke for the gxtension of
compulsory eduoation to other stages; . This is what
the State is planning at the moment ao thatmcompulsory
education is extended to include the.p;eéaratory staée

as well,

N

It i8 to be noted that the capacity for abeorbing
children within the Compulsory ege did not exceed 46%
of the total number of such children until the rise of
the July 1955'Revoiution. Thanks to the great efforts
exerted by. the State for the spread. of education, the
absorptiog ratlo for thoss who ;each the age of oompulsory
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about 4.300.000 boy and girl pupils,

§their education and h noe, - relapae to illiteracy. Such °
.phenomenon 18 - in the first place - attributed to the

"~ If the plan of the Ministry of Bducation is head- )

tion of the ohifdren within tha compulsory age in the

. only way to face such & situation is that the educational

_ (¢) o - SN
. S , ©

education has steadily risen until it has amounted to

ebout 87% in 19"9/1980. Thus, the total number of

enrclled children in primary sducation has risen to

Ly

Notwithstanding the quentitative growth in
primary education, thare are still about one million
children of the age ‘group 6-12 years who do not get
any sor% of formal- education, Besides, a percentage B
that ranges between 12% dnd 15% of the total enrolments
in the p*imary school drop out before they complete *

socialgand‘ooonomic,conditions of students,

-~

ing strongly'for thé realization of the complete absorp-.

next few yeaxgaaand with the conviction that the formal
eduoation apportunities will expand in the coming years,
the possibilities that this kind of education will encompass
such ohildren as well &s those who have not had educational

apportunities bafore, will remain inadequate. Hence, the

authorities in Egypt attempt modern educational forms
that are. more flexible, and non-traditional, one of which
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o~ ' 'l.‘ . (d) . l ‘, ~
‘ :
is the “one&clessroom school®, It ie a pattern of

/

educational aystem parallel to formal educdtion but .
"~ has its own identity that makes it appropriate for local

environmenta and their neads, The one a “,0lasaroom school

provides ita eervices to groups of children at various

age levels,

. The idea of establishing one - olassroomh schools

has emerged in 1975/1976 as a fitting formula of the

education of ohildren at the inhabit oas that are -
deprived of any educational norvioe.. It is a style for
providing euch children With the minimm education that

is required for citizenship, as well as o means for
complementing the role undertaken by the formal primary

school 4in blooking the sources of illiteracy and providings
educational opporiunities enew for those who drop~out |

from the primary education, ' A - -

'

‘ Five years have now elapsed .siné¢e “the: one - class~
_ roonm Bchocl experiment has been started during which
it has spread in hamlets and small villages of -the cc>"i.uit:.~3y,\tS
.and the need has emerged to evaluate its conditions, In
this respeot,I have the pleasure to present to all thoee
| who are responsible for the educational~proeees - in local .

coung}ls; educational directorates and in the Ministry of . \

Education - this research which has been undertaken by

Q . ll
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the Nafionel CentrehFor Educational Reaeareh in collabora-

tion with ,the- "Internatlonal Development Research Centre“

(which is” affilieted to the Canadisu Government). It has

beeh founded ca ecieﬁtific and methodological bases, end

on the actual lively conditions of theee schools B8O a8
to identiiy the points ot etrength and weakness 1n thenm
with the view of bettering edunation that they provide

,and maying it possible for them to undertake their mission

in accbrdence with what has been elaborated in detail in

ﬂtbe recommendations at the end of this research.

3

On-tpis oceaeien, I ehould 1ike to convey my thanks
and reepect_to all the_Eolleagues,lmembers of the resear'ch,
from fhe'Ministry\first among whom is Mr, Hﬁheopr Hussedin,
ﬁeputy ﬁiqieter of Education;'and from the National Centre

for Educationel’Research, for the genuine scientific

‘effort in inis research worke.

I tnank - as well - the concerned authorities of
the International Deévelopment Research Centre for the
fruitful co-operé&ion that was shown in all the stepe of

this research.

-

May God guide our steps.

Dr, Mostafa XKamal Kelmy

bl Witn . -

. « - Minister of Stata for -
January 1981 Education and Scientific
Research.
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INTRODUCTION OF THE STUIY

BY

DR. YOUSSEF KHALIL YOUSSEP
¢ CONSULTANT TO NATIONAL CENTRE FOR EDUCATIONAL
RESEARCH

The absorption of children of the compulsory school
age, at primary schools, as one way for blooking the
{11iteracy sources, seems to be an urgent oause to which
the Ministry of Education had directed special attention
in the last two decades.

Primary education hes had an effective role in
blocking sowvces of illiteracy. The illiteracy ratio
in Egypt has come down from 76.2% in 1947 %o 56.5% in
1976 (for jadividuals aged ten years and over aund who
fell witkin the age < produstion)t). sSti1l, the
absolute number of i1lliterates is soteadlly rising
due to the high annual rate of population growth '
(2.6% - 2.,8%) and the quick rise in the number of
children of school age and whose ebscrption in schools
does not go in line with the rise in their numbers.
The number of illiterates in 1947 was 10,393,272, and

(1) Ministry of Education, Working Paper on Developing
and Innvovating Education, 1379. pp. 24 and 49,

1
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rose to 15,611,162 in 1976.(1) From hence emergss the
rolevance of designing and implementing stratagiéu and
plans of illiteracy elimination in & way that creates
strong links between the spread of univogpal primary
education on oue hand, and the programmes of illiteraocy
elimination for youth and adults, on the other, in
aooordence with the recommendutions of the General
Oonference of UNESOO held in Belgrade (September =~
Octobexr 1980). (@)

In its applied form, the idea of the one~classroon
bhas enwrged in 1975/1976 in mcoordence with the re-
commendation raised by the National Counocil fer Bducation,
Scientific Research and Technology, as one formula of

the non-formal education.

It sllows an apportunity for the education of
children of the éompulsory age (6~8 years) who do not
Tind & formael school te join in théir remote areas,
It allows the chance tao continue education anew for

those who leave the formal school whether they are

drop~outs or rallures,

(1) Ministry of Rducation, General Directorate for
illiteracy Elimination, Cairo, 1974, )
- Central Agency For Public Mobilisation and Statistics,
Preliminary Results of the Population and Housing
ensus, Calro, November Oe
(3) Unifed Nations Educational, Scientific and Cultural
Organization (UNESCO), General Conference, Twenty-

First Session, Belgrade 1980, Document No., 21 M/5,
para. 1384, :

| Yy
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Pive years havs now passed since the one-classroom
sohool has been established in most ‘'of the Egyptien gover=-
norates, and #o it was thought fitting that the present

research will answer two questions:

-

(1) What are the present ocouditions of those achools as
regards the aaterial and guman potentialities, the
learning level of the pupils in tham, and the attitudes '
of teachers, parents, and looel authorities, towards ‘ ///

thenm, S

(2) How is“it poasible to clevate the performance of
the ohe-c}aesroom school and raise its efficiency '

80 %hat it oan realize ite aims, as aspired for,

. This study, which hss been underiaken by the National
Centre For Bducationsl Research in Colleboration with the
International Development Research Centre which is affil-
iated to the Canadian Government,according to the direct-
ives of Dr, Mostafa Kamal Helmy, Minister of State for
Education and Scientific Research, The study has some

characteristics and itrends that urge us to feel satisfied
with the results that have emerged from it, and the re-

commendations that it raises. In the first place, this

study applies the scientific method that is characterized
by objectivity and precision, atartiﬁg frém the limitation

Ay

L
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of the scope of study, and through the preparation of
researoh tools, selection of the representative saxple
0of the one-clamsroom school in various governorates, then
in the examinstion and application of thes® tools whether
the tests or questionaires, and orienting'them iﬁ/ihe
light of experimentations before using them as well as
the analysis of results quantitatively ana qualitatively
under the guidance and supervision of two spacialist

prufessors:

« Profeasor Roshdy Pam Mousour, Professor and Head of

" Paychology Depertment, Girls' College, ALh Shags
University,

~ Professor Roshdy Labib Killini, Profsssor of Curricula,
FPaoculty of Education, Ain Shams University. ‘

-

In the second place, tihe present evaluative study

is characterized by compiehensiveness and tptality for;
the objeotives and levels of child learning, methods,
weans, problems, buiidings, administrative and financial -
system:}teachars and the society's attitudes towards the
school, are‘al} involved in the study. Thus, it has come
out as a comprehersive study and it hes become possible
through the study, to reach a detaildd report on the

one-classroom school in proctice,




()

l ' hirdly, it is a field reaearch undertaken by a

N | great many reeearehere, and workers in the field all
working as an intergrated team , and with ite members
having the same view of - the objective that is concentrated

- round the promotion of the educational efteotiveneee of
_the one - classroom Sohools so that it may undertake its
mession in tgf deeifed form for the_servioe of the

communities that it has been established to serve.

Fourthly, the study has had & supervision board
at the highest level under the ohairmenahip‘of Mr. Mansour s
Hussein, the Deputy Minister of Educatdion, who haevéive%
the work vigorous pushes, and removed many obstacles
, t??t the study has encountered until it finally reached
its designed goals.

Also, the research has benefited greatly from the
attention dirécted to it by the responsible authorities
at the International Development Resedrch Centre, Mto
Salah Dieeouki, ‘Regional Director of the Centre in Carro.
Professor Kenneth King, Agsistant Director of the
Educational Research Programme (Ottawa, Canada), - /#
Professor Tunda Pelmer, Regional Director of the Centre

(Singapore) whe followed - up various stages of the
project, step after another, and even participated with
the researchers of the NCER in the field visits to asome

.
~¢
N
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-

sample positions of the one - classrcom school at Payoun

Governorateese..

The study includes seven chaptersi

= Chapter One deals with the 8cope of the research,
- Chapter Two deals with the objectives of the ong -
classroom school, ita rise and genral reatures.
. - Chapter Three deals vith ahe methodalogy and steps
of the study.
~ Ohapter Four' deals with the hasan and material
potentialities of the oné - 'classroom school,

. = Chapter Pive deals with the learning level of the
pupils of’the"one :-classroom school in the achool
subjects, L

- Chapter Six attempts to identify the attitudes towards
the one -~ classroom school,
- The last Chapter (Chapter Seven) includes summary of

the study and some recommendations

) May God guide our efforts,
Consultant to NCQR
).
Dr. ¥oussef Khalil Youssef
Januasry 1981
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CHAPTER ORE

THE STUDY AND ITS SCORE

- Aims of the study.

Terms and limitation of the study.
- Tools of research.

- Plan of the study.
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CHAPTER ONE

THE STUDY AND I1I7S SCOPE

In its applied form, the one-tlassroom school came
into teing in'1975/1976 8s a fifting formula for meeting
the educatiohsl needs of children in remote areas with
meagre populatiop that afe deprived of any educational
services due to‘fheir remoteness from settlement aress
and ffom formal schools; and where the number of ochildren
is too little for opening one formal school with its six
"grades. Suoh a school was though of as a style through
wvhioh such ohildren are provided with the minimum education
necessary for a citizen, and ae a tool to complement the
role of thg formal primary school in blocking the sources
of illiteracy.

These schools have spread in Egypt until their number
has reached 2521 schools in 1979/1980 encompassing 66.333
male and female pupils in the hamlets, and smaller rursl
divisions of 22 out of Egypt's 24 governorates.

Ay




Adms of the Study:

" ution which is necessary for spresding education in the

The one - olasaroom school is considered an instit-

areas that are deprived of any sort of educationsl instit=’
utions as has alreaqy.been mentioned. So far, five years ‘
have elapsed since such schools havé been f}ret established
in Egypt. Hence, an urgent need is felt to evaluate their
position on a scientific and methodological bases go
identify points of sirength srd weakness in them with the
view  of bettering the education provided, and hencé,‘
enabling them to undértake their miesion within the frame-

‘work of the goals of the primary education in Egypt.

The accomplishment of such an aim has vequired the
following:

(1) Study of the actual materiel and human potentialit-

jeg of the one-olassrdom school.

(2) Identification of the learning level of the pupils
of the sckool in the following aress:

a- Religious eduoation.
b= Langﬁage skillé (reading and writting).
o~ Skills in arithmetic and geometry.

21

N




(4)

df Sclentific eduoc atlion.
e- Soéial eduoation.

(3) Identification of the attitudes of teachers, parenta’
to the pupils, local leaders and ,%he pupils themselves

towards this school,

Henoe, through identificatiqn of the actual practice
in temme of quality ang quantity, it is poséible to raige
appropriate recommendations for bettering and dmprovement.

Terms and Limitation of the Study:

For the above aims to be realized, it ig necessary
to. define the implications of the terms used in thig study

in arder to glve the required s00pe.

- The one - classroom school:

x It is o sohool that encompaseea male and fewmale pupila
belonging to more than one ‘educational level, in the
some place and taught by one teacher at the same time.

2 It mey be the ¢ase that one teacher for Arabic and

anotheyr ‘or arithmetio are found. Still, each of them

teaches more than one level in one Plaoe and at the Samna
time,




(5) o

%= The school may encompass one, two or three oycles,

and each cycle inoiudee~two eduoational levels.

s In these schools, the courses set for primary education

are taught including:

Arabic, .arithmetic and geometiy. soocial studles,
Science and hygiene, religious eduéation together
with other suhjeoté'suoh as home economics and
agriouitural education, provided that the quent-
falities required are avsilable., Thus, such
schools surpass the traditional "Kuttab " (derived
from the Arabic verb whigh means "to write") which
was assooiated with religious education, mastery
of reading and writing for the service of the Holy

Koran, traditions and Islamic Jurisprudencé.

x The plan of study ir such schools is 16 periods weekly
of which 5 periods are allooated for Arabic, 5 periods
for arithmetic and geometry, 4 periods for religious

edu&étion and ong period for‘eacﬁ of scientific education
and soclal education.

Educational Cycle: N

s

’&' I

% The firast oyole encompasses the pupils who study at

‘an educational level equivalent to grades one and two

primary.

N

?
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x The second cyole enoompaeses’the pupile who study ‘at

an educational leval equivalent to gradea three angd .four
* primary.

x The thirgd cycle encompasses the pupils who study at

an educational level equivalent to grades five and six
primary.

x Baoh of the one - oléssroom schools must have at least

one of the three cyoles.

The liother School (school to which the one - classroom

school is affiliated)

, It is g formal‘pxima?y sohool with six grades
representing 8ix educational ‘years. In the aohool, more
than one teacher are involved in teaching. The head-
lkaster of the wother-school supervises the one - olasg-

room schools near his school in the following: ’

= Supply with books and notebooks, some furniture that
his school dispenses with: an olg blackboard, some

°ld BG&tB S0 00 0boo BtO.

- He may be responsible as well- for providing the pupilag
of the 0ae - olassroom schoolg with medls in cage the

mother-sohool applies the food system.

2




- (7) . 2

Tue One - classrooﬁ.Schqol Inspector:

" He is a primary scpool~inspector who has started
his career as a primary school teacher, then was up-
graded to.a headmaster then inspector. He supervises
the one - classroom sschool teachers in addition to some

* formal primary schools. Some governorateé,,such as
‘ - Fayoum, has provided special insé%%fors for the one -
_ ﬁo%assroom schoél.d%e to the special -~ type erXfor: that

such schools require.

P

~

The Promotion Exam. at the One - olassréom Sohool: ©

It is the exam. held at the one - classroom school '
under the supexrvision Sf the hoadmaster of the mother -
achool,‘ér one of the delegates with the aim of up-~ .

érading atudents from one cycle to-the next.

‘  The promotion exam. is held twice & year, ‘the
_first in February, and the second in May. Thus, the
" one - classroom.school 'differs from the formal schools

in which the pupils are automatically up-graded in the

add grades but after their succesa in the exams. at

the end of the year in even grades.

O ‘ ) -
. c 2.)
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Education at the primary stege in the mother -
school, or the one - c¢lassroom school ends with the
Pupil's success at the Primary Education Certificate
whioch is unified ‘at the governorate level. Marking is
made through the educational directorates to which s
governorate isg administratively divided.

- Tools of the Regearch:
2
= Educational level tests

x For the purpose of this research, s set of tesgts '

has been applied to heasure the educational level in the

aforementioned case,

£ In these tests. the explicit objeotives were
translated into operational objeotives, then into questions

related with life eituation 8 with no regard to the content
of the school book.

& The ain of tests 18 not the sucoess or failuge of
a student, or the reward Or.penalty of a teachsr, but
rather a tool to discover the éducational level of pupils
80 that the interpretation of thoir results may lead to °
praotioal recommendations for the promotion of the

educational level and the improvement of the educational

process.’

)

20
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% Questions are graded so as t0 covaer various

educational levels in’the three oycles.

x The queatioh that is not enswered by a pupil is
not eliminated for the aim'ig not to put questions for
differentiation. The aim is rather to séarch for the
causes behind such inability to give an answer that
realizes the educationsal obiecti%e.. This helps the

avoidance of sudh case in future so that education may

be bettered.

- Assessment Card for the Identification of Attitudes:

- 1t inocludes items that are stated in a linguistic
form in a way that refers to thes extent to which the
respondent accepts or refuses the one - classroom school
and the roles that it undertakes so that the line of

such schools may be oriented in the direction that

elevates their eduocational efficiency.

Major questions raised by the study:

Building upon the above - mentioned concepts and
tools that are especially designed for it, the research

attempts to give an answer to two major questions:
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-

Firstly: The present position of the one - glassroom
sochool in so far as its material and human potentialitieg
are concerned, in addition to the educational levels of
its pupils, and attitudes of teachers, parents local

leaders and pupils themselves towards it.

Secondly: How can the performance of the ome - olassroom
sohool be elevated amd potentiality be made more effect-
ive for the realization of itsg ob jectives?

These twe major Auestions spring from an agresment
that objective oonditions necessitate that such type
df schools will be maintained.for a period of time that
may extend until a better formuld may be introduced for
better spread of education anong meagre population settle-
ments that are deprived of 8ll educational services at

the present time.

Plan of Study:

In the light of what is stated above, the following

steps have been taken to answer the two questions of the

‘study: -

1- Definition of the philosophy and aims of the school,
2- Building tools for the measurenent of what has been
rea.ized of these aims as well as the identification

<
(&)
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I

of the forces influénoing such realization.

3~ Appligation of tools o a representative sample of

the one - classroom schools.

4~ Analysis of tools' data with the aim of answerixvg the
first question that is ooncerned with estimating the

- present position of the one - classroom school.

5« To get visualizations with the aim‘of-giving an
answer to the second question related with the ways
. of raising the sfficiency of the one - classroom school
" in realizing its objectives in the light of-‘the faotors

that have an effect on the role of such school.

The l1tems included in this plan will be dealt with in
s detail in the following chapters.




CHAPTER TW?

OBJECTIVES AND GENERAL FEATURES
OF THE ONE-CLASSROGK SCHOOL ° °

- Objectives of the one - oclassroom school.

~ Generel regulations for the opening of the

one = olassroom school and putting plan of
‘1ts work.

~ Some general iniicators from the aotual
conditions of the one ~ classroom school.

JuJ
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CHAPTER TWO

THE ONE - CLASSROOM SCHOOL AND ITS
"! GENERAL FEATURES

" In the previous chapter, reference is made that the
~establishment of the one - classroom school has emerged
a8 a solution for the settlements with meagre population
who are depri.ed of educational services dus to their
remoteness from formal primary schools and where it is .
difficult to build any school as for the very little
nunbsr of children within the compulsary school age.
A8 a startihg point for the evaluation of this school,
which is the subject of the present study, we deal - in
some detell - with 1ts aims, the role it is assumed to
undertake, rules of its establisnment &s the framework

of the evaluation process. This is what we attempt in

the present chapter.

Aimg of the One = glassroom School:

The one - classroom school was first established in
1975/1976 ascording to a recommendation raised by the
National Council fox Eduoa%ion. Socientific Researoh and

Technology so that it might contribute to thé reelization
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of the following aims:

(1) Allowing a chance far educating the children within

the compulsory age (6~8 years) and in whoge area

there is not any formal school.

(2) Allowing a ohance for the formal school leavers
whether failures or drop=-outs for various causes
especia;ly the remoteness of their gchool, and

accordingly the difficulty to attend a school re-
gularly.

This means that the broad aim of establishing
the one -'olaésroom school is the contribution to block-

ing the illiterooy resources in Egypt.

Some general rules for the establishment of these gchools
and their plans of work: '

-~ The National Council for Education, Scientific
Research and Technology)put general rules to be followed
in the establishment of these schools, and for the realizg=
tion of the aspired aims. Of these are tne following:(l)

- That the efforts of the State should be united with

(1) Report of the National Council for Education, Scientif=

1c Research and Teohnology (Cairo: National Specialized
Councils, Fifth Session, October 13977 - July 1978).
pp. 187 - 2060 "

!

e
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furnishing these schools, equipping them overcoming problems
and elevating their educationsl efficiency.

= In the establishment of these schools, priority is
to be given to remote‘areas with meagre population

that are deprived of educational services.

- Such schools are to be attached to formal schools
(or the one whom he delegates) supervises the work
at the one - classroom school. It is allowed that
a pupil at the one - classroom school is transferred
to a suitaeble grade at the mother - school if his
‘educational level at the one - clessroom school reaches

a certain extent, and if means of transport is available
for him,

- Getting the retired teachers® help wﬁenover it is
possible, tégether with other types of teachers, and
all must be trained on the nature of the work at the

’ 4

one -~ classroom school.

= Good financial rewards are to be given 1o all those who -

work for the ons - classroom school including supervisors,
teachers, hsadmasters of mother - schools, so that this

“

may be an incentive for good work.
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“

- Léarners at the one - olassroom school are divided

&
into three oyoles:

-

% The first oyole stands for the first and {?econd
grades of the primary{sohool.

x The second oycle stands for the third and fourth
grades of the primary school.

¥ The third ocycle stands for the f£ifth and sixth
grades of the primary school.

Transference from one cyole to the next is made
actording pupil's success at an examination held at every
school under the supervision of the mother school in

February and May of each year.

% School books of the formal primary education ave
temporarily used, Plans for writing special graded books
‘for such schools are to be made. Writing such books is.

made in the light of field. experiments in such schools.

% Moals are provided to pupils r¢ tliese sghools
especially at the governorates in which pupils of the
formal primary schools are provided with meals.
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s

Some gencral indicators as regards the actual conditions

of the one ~ classroom schools: N

In the 1light of the ebove rules, the Ministry of
Educaticn made a plan for the estaublishment’of 1000
schools annually for five years. The plan was started
in 1975/1976 until 1979/1980. |

However, quantita%ively, only 50% of the plan ocould °
be executed as is shown in the following table:

Table 2.1

Showing the growth in the number of the one -
classroom schools and their pupils from
1575/1976 to 1979/1980.

Year No. of sochools  No. of pupils '
1975/1976 868 25899
- 1976/1977 1434 47722
1977/1978 1845 61267
1978/1979 2212 61313
1979/1980 | 2521 66333

o - . T T owtan - -

The incapability of quentitatively executing the
proposed plan is attributed to the following:

3 /
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a
(17 Difficulty inhgatting a teacher who acoepts to work

at P.Ts 20 for each period he teaohes, and with a
maximum of 70 periods monthly.

The sohool of Ezbet Abdel-Baky in Fayoum Governo-
rate may be taken an example for this. For foﬁr years
- (from_1975/19i6 to 1978/1979) education was going on
successfully and effectively, but the school was
closed on 1979/1980 when its teacher was transferred
to an Arab Country, anmd e substitute who acoepts the
modest salary ocould not be recruited.

(2) viffiocuvlty to get & suitable plaoe that allows the

chance for the continuation of the educational proceée

without cease:
*

- In cese of Mosques,‘ohildren have to be evacuated

atv times of worshipe.

- If the sohool‘ia-held in a shop or a room in a
house, it is often closed whenever soocizl or
economic ppoblems arise between the teacher of

the school and the landlord of the place.

~ Halls in big houses (El-dawar) has to be evacuated

<

of all pupils on the ocoasion of marriage or death.
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(3) Some of %the local suthorities did not give due
atiention to this type of schools in terms of
material potentials and the solution of transport
aifticul ties. | |

‘Whatever might be the ocauses, the pecsple of Egypt
are keen on Qduoatioh.a matter that has been proven by
the results of the questionnaire that will be elghorated
in detail in the next ohapﬁer,_and which shows how a

sample including parents and loocal leeders weloomed the

opening of tie ons - olassroom school.

In acoordance with the recommendations of the
National Counoil for Education, Scientific Research and
. Technology, the Ministry of Education made an evaluation
of the coxﬂitions of these schools two years after their
establishment, i.e. by the end of the year 1976/1977, and

& report was made inoluding many points, among whioh are
thavfollowing:

- 1434 schools were established throughout the twc years
while it was supposed that 1000 should have been
established each year. This is due to the diffioculty
to £find a su{table'plaoe t- be hired for the schools,

and the diffioulty experienced in getting a teacher

for the school.
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- Such schools eﬁcompassed, at that time, 47.722 pupils
(with a density of 33 in each school), of which 28,023
were of the aon ~ absorbed ochildren by primary education
at & percentage of 58.7%. ;eavers (drop-Outs. and’

failures) were 15.827 opr 32.2%. Illiterétea were 3866
forming 8,1%. , N

- Even in the csse of qualified tea;hers. there is the
difficulty of teaching to three oycles at the same time
and in the same place. Such difficulty may be due to
lack of training among the one - olasgroom teashers on
the type of work required in thes; schools,

- The study plan with its 16 periods weekly does not allow
enough time for the absopption of the courses designed
for the formal schools and which reguire between 26~32
periods weekly according to the grade.

-~ A need was felt t9 reconsider the school books so
that the material they include is on the onme hand
related with the loesl envifonment, the implications
are appropriate for pupils' potentislg and school
subjects are integrated together.

- Tae sohools fall short even of the ninimum equipment
which is esgential. for education, apart from the”

difficulty that the supervisors practise to reach

-
°

~ ’
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suol schools. This affects the educational process

in matters of regularity and development.

Whatever might be the drawbecks of the present
oéhdit}ons of these schools, a fact that cannot be
denied is that they render a service to one section of
the Egyptian sooiety living in local environments totally .
deprived of educational aervioeé. Besides, they spresd :
in 22 of the 24 governorates of Egypt as is shown in the
'following table:

Table 2,2

. ' Showing the spread of the one - olassroom
=4

1 4

school in various governorates

I P

Moo Govemorate  Mogofsshools oy of puptle
1 Alexandria |\ 19 571

2 Damanhour 255 6170

j Tanta 300 6861

4 Kafr El Sheikh 123 3688

5 Shebin E1 Kom _ 39 906

6 Banha 106 4452

7 MansQura 48 1326

8 Damietta 48 1219

e A PN DS WD G 4D e 00 Ep-as - om

3.
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Table 2.2 (Cont.)

TS S S0 D D B s D S e B B A BB s Wy e wre ary O8O SRR AR v as e e S s a0

o Govemorate oo sshools Mo, ot muoita
9 - Zagazig 196 3243
10 Port Ssid .10 349
11 Temailia 40 800
lé Suez - - -
13 Giza - 59 1463
14 Fayoun j .41 10577
" 15 Beni Suet 353 9239
16 'mmia’_- o, =0 7305
17 3 Assuit L 47 1418
18 " Sohsg [ 80 - 2082
d9 Quena }01 2907
20 Aswan - : ‘1 273
21 Matrouh 38 1374
22 El-Wadi El-Gedid 6 68
23 Red Sea ' - -
24 Sinai 1 35

DS o ws aowe —ven -

Now, that we have displayed the rise, aims and some

géneral features of the one - classroom school bagsed on

its presant quantitative condition, it may be possibls

‘41
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that w3 deal with the qualitative evaluation of the

sohool which 13 the ovherent task of the present study.

This is the subject of ohapters-thrse and four.




CHAPTER THREE

" METHODOLOGY AND STEPS OF THE STUDY

Building-up the research tools.

The research sample.

Application of the research tools.
Method of analysing the results obtained

from the application of the research tools.

b
T
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CHAPTER THREE

METHODOLOGY AND STEPS OF THE STUDY

The previous chapter has shown that the basic aim
of the one-classroom school is to allow & chance for the
education of children within the compulsory school age,
and who cannot find any formal éohool within their reach;
together with ellowing a ohance for some leavers of the
formal primary school to continue their education. To
evaluate the extent to whioh this school has, quantitat-
ively and qualitatively realized this aim, it is necessary
to carry out a study based on the actual positioﬁ 80 that
such a school may be developed on an objective basia.
Tools of such a study have to be related with the partial
operational objectives in each aspect that is concerned

with education at the formal primary school which the one-

oclassroom schcol follows.

4s it is impoesible at the present time to afford
the application of research tools on all the one — class~
room schools that have spread in.remote areas, a representat-
ive sample has to be selected in order to give the results
based an the actual conditioms with the negative as well

as positive aspects.
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The present chapter displays ways of putting this
into practice gtarting from the building-up of research
tools; through the sample selection, the application of
tools and then the method of anelysing the data obtained

from the appliocation of the research tools.

Bullding-up the research tools:

The research tools include four groups of cerds,

tests and questionnaires as follows:

- Cards for the evaluation of the present conditions of

school and the teacher, they are three in number.

- Tests for the measurement of the leval of pupils®

learning, they are four in number.

~ Questionnaires for the identification of the attitudes

0% teachers, parents, local lesders and pupile they are
four in number,

The following is data on what is included in each
of the four groups.
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Building-up the eveluation cards of the present conditions

of the one -~ olassroom school:

This has required the design of three cards:(l)

1~ Card for the identification of the one - olassroom
school, ’

2~ Card for the estimation of the conditions of the
one - classroom school.

3= Card for the estimation of the teacher's present

conditions.

The aim of the first card is to identify the
features of the one ~ classroom school, the extent to

which it has spread, and the extent to which it under-

takes its assumed role from the point of view of super-

visors, end the Depariment heads who supervise such type

of schools.

As for the aim of the second card, it is to improve
the actual conditions of the ons - classroom school in

terms of:

o]
!

building
2~ furniture and school equipment.
3~ enrolment and attendence of pupils.

4~ role of {echniocal supervisors as it actuzlly is at

the present time.

-~ - on

(1) See Appenazxes No.'(i), (5; and (3).

45
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The aim of the card of the estimaiion of the teacher's
" present corditions is to identify:

~ The level of his professional, scientific and ocultural
gqualification.

-~ The extent to which he is whole - time devoted to his

work.

- His monthly income from the school and from other

sources,

- The location of his residence and its dis tance from
the school.
- The treining progremmes that he has attended.

- The extent to which he is traimsd to teach more than

one level at a time and under the same roof.

To realize these aims, the research team made an

initial design of the three cards then these were revised
through two aotions: ‘

The first: by holding a workshop that encompassed a
number of experts to discusa the initigl form of the

cards and the proper modifications tbat they suggest.
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The seoond: by performing a small-goale pilot study
whioh resulted in other modifications of the wording
of tl;e cards.

Thus, the thres scards finelly became in the spplicable
form.

The first card was applied in Nbvgmber 1978 on (38)
supervisors and department heads representing (12)
_governorates from the Northern and Southern.Egypt,
a8 has already been mentionsd - during their partioipa- *
tion in a training course on the aifficultiee encountered
by the one - clasaroou sohool, and wayaqgf overcoming
them. Data of this card has helped in defining the

terms of the research and in the selection of the sample.

Bl

As for the two other cards whioh are concerned with
the evaluation of the conditions of the school and its
teachers, they were applied to a sample of forty selected
schools then the results were analysed as is shown in
chapter thres. '

Building-up tests for measuring the level of pupils:

The research gives attention to learning in five
basic fields: ’

(1) Religione education.
(2) Arabioc language (reading and writing).

47
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(3) Arithmetic and geometry. -
(4) -Social eduocation.

(5) Science education.

Although each of these fields is characterizeg by
cerfain character and features, whioh were taken into
consideration when putiing the tests which will.be dealt
in the next chapter, tpe researoh team put one plan includ-
ing some genéral principles that are followed in the

building~up of tests for the measurements of the learning
level oﬁ pupils,

The plan was put on the assumption that the achieve=
ment tests put by the eduoatioﬁal directorates are ndt
suitable for the realization of the aims of the research.
The aim of this research is to evaluate the school with
the view of bettering the education it provides. Thus,

1% will not bd attained unless the learning level of its
pupils as regards the desired goals, is identified, then
work is possible for the gteady devel opment of this level.
On the other hand, the aim of the achievement tests is to
state the success or failure of & pupil in one school
subject or more, whioch makes the eveluation process
concerned with the amnouncement of the examination results.
Besides, their questions do not cover all the aims that

are required fof realization, sxd most of the questions

are not characterized by objectivity.

45
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From hence, rose the relevance of designing tests

for the measurement of the pupil'’s learning so that these

tests may be closely associated with “he research questions.

The research questions ss previously steted -~ evalue round

raising the efficiency of the one - classroom school,

the only open window for education and acculturization

in its environment,

Although the following chapter will deal in detail
. with the structure of each test it is, nevertheless
important to give general examples that give a compre-~

hensive view of these tests.
(1) Religious education:

If the aim of religioua education is that the pupil
feels that the religious phenomens arc the basic drives
of his behaviour, then the pupil is not asked directly
on religious education, as he will express what he has
learnt by heart. Such questions were, hence, dispersed,
throughout the teste of school subjects in order to identify
the extent to which religious education pervsdes the student,

and thus we could defiﬁe his real learning leavel.
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(2) Arabic Languege

If the ultimate ends of learning the Arabic languege,
for example, 18 that the pupil by the end of the third
cycle, i.e, the completion of the primary grades, is
able to read and assimilate a news item in a newspaper,.
write a letter to the managér of one, co=operative
society in the village, the level test must be graded.

It has to start with the identification of the latters,
then the word, the sentence and at last the discussion
of a written news item in the same letter size of news-
papers, or make him write a letter to one of the village
authorities requesting to be employed, or that a certain

problem be solved.

On studying the test results, we define the learning
level that pupils have reached, and explain reasons far
his stopping at that level, how we can elevate such &
level in future, and how %o attain better level with the
minimun effort and costs and in the shortest possible
" time, -

(3) Arithmetic and geometry

If one of theultimate ends is that the learner -
having completed the primary stage ~ is able to count the

>

{)U
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multiple interest of a co-operative society, to imagine
e piece of land that he intends to buy or work onm,
examine the saving channels that best suit his case,
then the test must be affected by figure discrimination
and performance of the four arithmatical processes, then
up in level until he reaches the final arithmatical
problemd on shares and bonds, interest, saving, purchuse
of a specific area of land. Also, geometry starts with
the 1dentifioation of the square, the circle, the
%¥riangle as well other geometrical shapes, end and with
the drewing of these and the identification of their
scientific traits.

When examining the results of these tests, it does
not greatly concern us whether a certain pupil has succeeded
or failed to solve one or two problems or exercises. It
is rather that we identify the level of pupils' learning
at each cycle, interpret their inability to exceed a certain
level with the aim of getting hold of the factors that allow
the contrél of the educational process in future to the

extent that it benefits in raising its efficiency.

(4) Social Education

If one of the ends is that the learner recognises
the Arab belongingness, then graded questicns are worded
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— 5

Ay

to diséﬁver the extent of his belongingness 55 his local’
environment in the eméll village, then his govérnorate,
then his country Egypt, then the’Arab Nation, If the
results of the level test show that, py-fhe end of the
third cycle, the pupil is unable to exceed the ievel of
the ‘questions that are related to his }océiqenvironmept; -
then there must be reasoms for this. If these. reasons,
whether they .are concermed with the school sbook, the
teacher, the plan of study, or a method of teaching, are
idenfified, then these will be deaif with by the research
together\with suggestions aboﬁt means of betterment and

improvement,

, "y

(5) Science Education

If one of the ultimate ends is that those who complete
the primary stage are capable of cause and effect inter- !
pretatién that link phenomena together, then graded questions
have to be worded on, say, microbes starting with an identif-
ication of the extent to which the learner accepts the
notion of washing fresh vegetables before egting them,

Then, a higher level quéstion is given to discover the
pupil's idea about making a dress to simple bleed, then
to a higher question that asks about his awareness of the

connection of disease with an objective cause, i,e. microbe,

Ju




Such greded lpifal questions for the measurement of
one sis reveal the extent to which the pupil's learning
has reached, 7This will help in future plans for the

betterment of science and health education in the 1light
of what the factors affecting the level of education may
reveal,

< of 8 framswork that 28 +

ediometric nura (the one that takes educational objectives

b‘i 4 e e 0 steps were

followed in the building-up of gggts;

1. Defining the top level that a learner may reach by the
end of his primary cduoation in any field of the above

four ones.

2., Putting stag?» operational objectives whioch are
graded and begin with the level of new cntrant'to

education up :to the level of the primary school certifi-

oate which is reached by tho'end of the third oycle.

3. Pranslating operational objectives into questions
that are oharacterized by,pbjegtivity whenever it is
possible, Questions that reéﬁiﬁi free expression are
confined to tha aspects thst’cann§t~bo,neaanrod except
through thia t¥pe of questions.
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4. Performing a pilot experiment for the objective
tests in the two schools:

a) One - classroom school™

b) One formal primary school™®

where, in one - classroom school, thirty boy and girl
pupils were put, ten of which were from grade two primary,

ten from grade four and ten from grade six.

5. In the light of the two pilot experiments, and accord-
ing to conclusions from the discussions with pupils
which were made by participants in the design and
refinement of the tests, the testswere finally put in
their final form as is shown in the appendixes.(l)

It is noteworthy that the choice of content of these
tests was basically madé in the 1light of the following:

1- Attending to the functional concepts that the pupil

megts in his l1ife whether he withdrew from education or
continued.

x Bain El-Bahrain cne-classroom school which is
affiliated to Giza Educational Directorate, The
school is situated southern of Cairo.

x% Alam El-Din primary school which is affiliated Yo
West Cairo Educational Directorate.

(1)See Appendixes: Reeding Test - Appendix No. (4).
Writing test, Appendix No. (5) - Arithmetio and
Geometry test, Appendix No. (6) = Science Education

Test, Appendix lo. (7) - Social Education Test,
Appendix No. (8), -

C‘ ] L)‘l
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2~ Attending to academic concepts in the narrowest scale

and whenever there is utmost urgency for this.

3~ Revealing the extent to which the pupil is able to
take decisions in the light of ovbjective information.

Building-up the questionnaries for the identification

of attitudes:

The need for such tools was felt in order to identify
the pethway by which the effectiveness of the one -~ class-
roos school may be supported. attitudes of the school
teachers, parents, leaders of its local environment,
and its pupils themselves are among the effective condit-
ions for raising the future effectiveness of these schools.
Beaides, these tools give indicators that help in giving
answers to some of the research queations, especially in

so for as the follow.ng aspects are concerned:

(1) How the importance of this school is visualized, and
the extent of the belief in the need for its existence.

) to
(2) The extent, which its duily routine - work and system

/
thronghout the year are acceptable.

(3) The extent of the belief in the fruitfulness of its
curricula in terms of the limited concept within the
school, and the borader one that encompasses life

within and outside the school,.
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(4) The extent of the visualization of the nature of
human relations within the school.

As the next chapter will display the steps of
building - up these questionnaires, some sta'!aments were
put to reveal the attitudes of the respondents so that
every group of statements evolves round one area and is

closely associated with the questions and aims of the

research,

Then a pllot experiment was performed in one of
the one - classroom schools® and in the 1light of the

results of this experiment, the statements were refined.

The pilot experiment was then performed another
time with other undividuals from the same village and
the questionnaires were refined for the last time, and

hence became applicable for:

(1) The teachers.

(2) The parents.

(3) The local leaders.,
(4) The pupils,

x Bain El-Bahrain echoof:referred to previously.
% See aAppendixes No. (9), (10), (11) and (12),

B
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Semple of the research:

Table No. (2.2) in the previous chapter has shown
that 2521 one-classroom schools in the Arab Repuvhlic of
Egypt distributed over {22) governorates according to
the 1979/1980 statistics. Such schools vary according

to two hasic aspects

(1) Educational cycleg in the school

- Some Bschools have three cycles and have educat-
ional levels equivalent to the six or the first five

grades of the formal primary school.

- Some schools have two cycles and have educational
levels equivalent to the first four or three grades

of the formal primary school.

- Some schools have ong cycle, and have two educa-
tional levels equivalent to grades one and two of

the primary schools.

- A school may be found with one cycle equivalent

to ocne educational grade at the formal primary school,
Such schools were excluded from the study as the
definition given to the term, and which defines

guch schools as having at least two educational
levels under the same roof, and taught by one teacher

at a time, is not applicable in their case.

U
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(2) Level of Teacher qualification and training

- In some schools is found a teacher with an educa-

tional qualification.

- In some schools, the teacher has got a school

certificate but has not got an educational qualifica-

tiono

- In some schools the teacher has got neither a

8chool certificate nor an educetional qualification.

For more identification of the conditions of these
schools before chooéing the sample, the research board got
the clhance of a meeting held for the educational leaders
responsible for the supervision of the one-classroom
8chools in November 1979 at the Central Training Administra-
tion kKanshiet El-Bakry, Cairo, and introduced the ideutifica-
tion card of the one-classroom School.(l) Resources, were
obtained from thirty eight supervisors and department heads
representing (11) governorates: Aswan, Quena, Asiut, linia,

Fayoum, Qualiobia, lonofia, Damietta and Beharisa,

In the 1ight of the data obtained from their cards,

as well as from the discussions with them,

S 08 T s e P G S e T s s iy o
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and the information from the Ministry of Education
documents, a representative sample of the one-classroom

school was chosen taking the following into consideration:

a. Variety of the number of cycles in the chosen

schools.

b. Variety in the qualification level of their

teachers.

c. Variety in the environments served by the chosen

schools.

Table 3.1 shows the sample of the different schools
chosen. Their number is (40) schools of which (12)
schools were in Lower Egypt Zowermorates (Qualioubia,
Monoufia, Tanta and Beharia); and of which (28) schools
‘ware in Upper Bgypt governorates ( Payoum, Minia, Asgsiut,

Sohag, and Quena).

(G
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Table 3.1
Shows the sample of different schools

Tyoe of the Teacher is qualified Teacher has got a general (Teacher has got no Schools with
one-classroom| and has previously qualification but has not qualification undefined status
school worked in education worked previously in Edu. of teachers
Three-cycle (1)Arab El-Hamamsha (2)Nage E-dary of
school Al Ahraz/Shebin El- western Zora, Sohag
Kanater/Qualiobia.
Two-cycle (3)Ezbet Abdel Sabour |[(5)Al-Ashraf,Balana,Aswen. |(10)El Wastania,Tamia,Fayoum (18)Ezbet Riad,
school school, Farazas,Kousia, 6 (11)Mahmoud Abdel Baky, El-Mehala Elkobra,
Asiut., JAl-Sadat, Balana,Aswan. Tamia, Fayoum.
{4)E1l Kalzam school, (12)E1-Dokary,Tamia,Fayoum. glgéffSZ;EEg'ygaf'
shebin E1 Kanater, (13)El-Sawohlia El-Gharbia, Kgéra ) r =T
Gualiubia. Abnoud, Quena, (ZO)B;nofer Kafr
(7)El-Keria El- (14)El-Sawahlia El-Sharkia, gy 7avvat. |
Thaltha,Tamia,Fayounm. Abnoud, Quena. = yyat.
{8)E1-Shawazla El- (15)Sheraidah Than.Mahmou~
¥abira/El-Shawazla =1- dia,Behaira.
Mensha, Sohaj. (16)E1-Kolka,Amaida,El~
(9)El-Shawazla El- Sshawodfa,El Mensha,Souha].
saghira/El-Shawazla ° (17)El~Gawanib El-Shawazla,
El-Talimia,El-Minsfa, El-Minsha, Souha}j.
_ Sohaj. .
One-cycle (21)Tahfeez E1 Minsha, [(26)Gezirit El Noghmees, (35)Abdel~Al Mahmoud,Tamia,
school Sohaj. Tamia, Fayoum. Fayoun,
(22)Ezbet Gorgy,Kafr |(27)Karbuy,Toukh El-Khail, {(36)El-Khori El-Baharia,
Hamza,El-Khanka, El Minia. Kism I/Atsa.
Gualioubia. (28)El-Dababeen, Taukh El- (37 )Ezbet Soadoni, Tamia,
(23)E1 Megahdeen Rabe, |Khail,E1l Minia. Fayoum,
Abou Hammos, Behaira. 29)Zaki-Kism I,Atsa, Fayoum.(38) Morad Gindi, Tamia,
(24)sandrina,Than, El-|(30)Sedawy-Kism I, " . Fayoun.
Kahmoudia, Behaira. 31)E1-Kom El-Asfar, Kism I,|(39)Sayed Ahmad,Temia,Fayoum
(25)El-Khamseen one- Atsa, Faydum. (40)¥eyag Than, Idko, Behara.
classroom school, i}Z)El-Haddadin ,Tamia,Rmyoum.
¥onouf &,Manouf. 33)Abo Khatra,Kism I, Atsa,
Fayoum.
(34)El-Nage E1 Thalith,Hosh
Eisa, Behaira.

(ev)



(43)

When choosing three villages as case studies to
know the conditions and role of the one-classroom school,

the following villages were chosen :

{

(1) Noge El-Haddadin as a modgl of a small village
that enjoys economic flourish and most of its
inhabitants are land-owners who cultivate fertile

land.
¢

(2) Nage El-Dokari as a model of a small village which
~ is economically poor and ig_isolated from sellements

by barren land and public drain.

(3) Nage liohamoud Abdel-Baki as a model of a small

village whose people live in grinding poverty.

Although the school is situated in a fertile aree,
the majority of its people are workers who prefef

to employ their daughters as servents in houses in
stead of education. For this, not any girl within

the age-group can read and write in this village.

Application of the Research Tools :

Every tool of the ones stated previously was applied

in the style that suits the aim which it serves :

y

b,
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Firstly: Identification Card of the One-Classroom School

The research team, as already stated, got the chance
of distributing the identification card of the one-class-
room school in November 1979, over a number of educational
leaders respons;ble for the supervision of the one-class-
coom schools. Twenty-eight'of.them filled the card on
behalf of (348) one~classroom achools belonging to (11)

governorates covering North and Southern Egypt as follows:

1. Lower Egypt governorates : Qualioubia, Monoufia,

Daekahlia, Demietta and Behaira.

2. Upper Egypt governorates : Feyoum, liinia, Asuit,

Souhag, Quena and Aswan,

The data was processed and studied at a time other
research tools were being built up and so helped in giving
precise qualities of the sample apart from definition of

the terms of the research and its scope.

Secondly: Tools directed to pupils

The research iccas responsiblg\for field application
of the reéearch tools were trained during February 1980 by

explaining aims of the research, objectives of each tool
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-and how to apply it in accordance with the regulations
stated in the following chapter and in the Appgndixes,
before any tool was explained.

Governorates that have one-classroom schools were
notified to get ready to meet, at a certain specified
date during harch 1980, a team of two. The following

have to meet the team at the school :

(1) The school pupils,

(2) The school teacher.

(3) The supervisor and the department head respon-
sible for the follow-up of work at the school.

(4) Three leaders of the local community such as
the village head (umda), or the Sheikh, the

1
Koran reciter of the village ...etc.

_Phe team consisted of two, of whom one at least
had participated in building-up the research tools or
workers in the research. One of the two was to epply
the research tools directed to the pupils while the
gecond #ill,’ simultaneously, apply the tools (other

than the ones directed to pupils), i.e. the card of

school conditions, teacher's status and the questionnaires

for the identification of the attitudes of teachers,

parents and local leaders).
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A8 the required data in the measurement of
learning Arabic (reading and writing), arithmetic
and geometry, science education, and social educetion
is identical Zor the same person, these were only to
be filled once and in the test of "social education®

by tbe researchexr and the school teacher.

As for the other tests, it was sufficient to

record cipher figure in three squares as follows :

ead Cycle in
) School Pupil which
pupil
Number Number

> e G S T D T GO G W s P T D G W O P D R G W Us UG D T GRS D s U D U B D e WA Y Gy s G U G e D S S WS

) Hence, every school was given a certain number
starting from I and until 40. Every pupil was given
& number according to the list of names and which
starts with those enrolled in the first cycle, then

the second cycle then the third cycle.

The pupil who is enrolled in the first cycle had

the number (1) written against his name.

bo
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The pupil who is enrolled in the second cycle had

the number (2) written against his name.

The pupil who is enrolled in the third cycle had

the number g{) written sgainst his name,

(

The researcherp§alks to the pupils for ten minutes
stating that what is required is to elevate the
school and improve the service provided to thenm.
He affirms as well that the test will lead neither
to success nor to faiiure. However, every one who
answers as precisely as he can will be given a box

of biscuits’or a plece of chocolate.

It actually happened that, by the end of each test
one biscuit box, or a piece of chocolate was given
to each pupil as an incentive to answer with the

greatest possible precision.

The researcher starts the application with the "So

cial

education” test. lie reads the sentences one after

the other in clear voice and intonaticn, and asks
to put the mark ( v ) against the siatement which,
think, is correct, and the mark ( X ) agaiust the
statement which, they think, is wrong.

’t;\)

them
they
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The researcher was to m;ke sure that the questions
cover all cycles and that the younger pupils will not
get bored when they fail to ‘answer some duestions. The
pupils were asked not to make any mark unless they are

sure of. the ansgwer.

After the end of the test, the researchér collected
the answer papers, distributed sweets over the pupils,

then distributes the papers of the science education

test,

- After that, the tools, directed to the pupils are
stopped, and the teacher is ;sked to explain one
lesson for a quarter of an hour so that the researcher
will identify his method of teaching to more than one
educntional level at a time and under one roof. This
helps in elevating the teacher when filling the card
which is especially designed for this as will be

shown later.

- Therd the pupils will have one quarter of an hour
break. ~

~ After the bregk, the reading test is applied followed
by the writing test then the arithmetic and geometry.
The researcher explained the idea behind the test

\ L]
— o

by
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as will be shown in the following Chapter - then
leaveé the pupils tg answer allowing them an open
time, and encouraging them to continue, and‘try to

give ihe most correct answer possible.

After the end of the testa for the measurement of
the educatioﬁal_}eve%,'which normally took three
sours at the one-ciéssroom.school, the researcher
kept about ten of the oldest pupils enrolled at the
school provided the& are likely.to read and write
well, He aistributes over them.the questionnaire
(Attitudes of‘the ﬁup}l towards t@s one-cloeaxoom
school), He.explains to them its idea of the
questionnaire and reads its items. one after the
other élowly and in clear intonation. He asks -them
to putkfhe mark (/) before the answer (I agree),

or (I do not agree). Hesitant answers are e cluded,

*

- Thirdly: Tools other than the ones directed to pupils

»

Simultsneoualy; while the pupils inside the classroom
are with the first researcher, the gecond is engaged

in the interview of pafents and locel leaders individ-
ually, changing the questionnaire into an interviewing

schedule whenever the respondent is illiterate. As for

bo

-




(50)

_those who master reading and Writing, they are asked

to put ( ¥ ) before the statement (I agree) or (I do

not agree). Hesitant answers are excluded.

After the tools concerned with the attitudes of
parents and local leaders have been filled. the
teacher will have provided the required aid to the
first researcher in writing the lists of the attending
pupils and the personal data about them. Hence, the
teacher £ills the questionnaire of the teacher's
attitudes towards the one-classroom schgol. and the
evaluation card of the school's condition, and soﬁe

informution concerned with the teacher himself.

Pourthly : Tools used in the lother-school

- So that the picture of the learning level of the pupils

-

of the one-Cla..sroom school may be comparable with the’
learning level of the formal school pupils. learning
level tests were applied to pupils from the mother-

schools to which some of the one-classroom schools

involved in the present study are attached.

- The research team evacuated one of the classrooms (in

each of the chosen schools), and gathered in it thirty

%

of the school's pupils so that 10 are from grade 2,




(51)

10 from grade 4 and 10 from grade 6.

- The same method for the application of tests of
educational level in the one-classroom school was

epplied.

Pifthly ¢ Total number of the sample on whom the research

tools were applied :

The sample of pupils on whom the level tests were

applied emounted to (1008) pupils as in Table 3.2.

Table (3.2)
Shows the number of pupils on whom the learning
level tests were applied

- - —— - AP WD W 2 o D S U e PP s P D s M TS G EE D M P S e GNP GRS S AL WL M LAS S SIS eme S e G5 6

Cycle One-classroom Mother-school Total
school

First 450 50 480

Second 339 50 389

Third 89 50 139

> s omp I D A D e G - S e S G S W G G GPF WU wmy SO e GED D oo G TP S WD I e S e
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hethod of analysing research data:

The school workshop considered that the statistical
treatment must function in the service of the research

tools as well as the questions raised in the previous

chapter.

The following instructions were carefully regarded

by the research members :
’ Y

- As one of the aims of the research is "learning
for mastering", so the question that is not attempted -
by pupils is not to be eliminated. Also, the ques~
tion which is answered by all the pupils should not
be taken as simple and uniscriminative. In all cases,
the numerical data has to be given causal interpreta-~

tion that may help in feeling the way to betterment.

-  Bettering education is not reached by excluding the
views of the minority however ;eagre, as such minority
mey be dominant in a certain governorate or limited
local enwironment forming thus an absolute majority
in such case, and hence, must have the requirements
and needs answered. For this, even the least percentage

has bo be interpreted in depth similar to the nighest

percentage.

71
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The statigtical treatment should not be exaggerated
to the extent that it may hinder the decision-maker
to reach the core of the research which is raising

i{he potentiality of the one-classrocu school. Any

statistical treatment in this research must ajim at

the explanation and embodiment of a significent

educational aim.

Teats of the learning level of reading and writing,
arithmetic and geometry had tc be re-arranged after
the »nd of merking and estimating the correct, wrong
and unattempted answers in a way that starts with the
questiohs that got the highest perceniage of correct
answers, then graded downwards until it ends with the

questioné with the least pecceniage of correct answers.

As for “Science education™ and "Socisl education",
arrangement of tﬁ; questions in three levels equiva-
1lent to the three cycles on the logic and assumption
that there are some culturai“aspects that lkave to be
included in one cycle or the other in the light of

the amuounced educational aims.

To unify the analysis processes in tests of the

learning level, the research board agreed to commit
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to the>analysis of the numerical data for every

test after classifying it into six tables showing:

(1) Results of the estimation of the test questions in
the three cycles giving recognition of the wrone,

the correct and the unattempted.

(2) Results of estimating the test items in the three

cycles giving recognition of “.ue correct, the wrong

and the unattempied.

(3) Average percentage of the correct answers for the

first cycle in each of the following cases :

a) BEducationally qualified teacher.
b) Teacher with a non-educational certificate.

c) Teacher who is unqualified and with no certificate.

(4) The same as above for the second cycle.
(5) The same as above for the third cycle.
(6) Average of the percentage of correct answers in the

one-classroom schools and the fo..wwl mother-schools.

Such unification of the researcl. course was not to
impose limits on the thoughts of specialisgts, but each
specialist was given the chance to add what he thought

likely to affirm the nature of his subject matter,

Y
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especially in the case of "Socisl education" that has

got certain distinguishable characteristics.

On the basis of this method, and the aforementioned
steps, it was possible to collect a lot of numerical and
discriptive data ax regards an evaluation of the present
conditions of the one~classroom school and its teacher,
as well as the learning level of its pupils comparing

them with their peers in the formal mother-school,

i Also, the attitudes of teachers, parents, local

leaders and pupils towards this school were identified.

But what significance does the data obtained through

the research tools have ?

To what extent can s8uch significance be utilised for

pettering education at the one-classroom school ?

The next chapter throws light on such questions.
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CHAPTER FOUR

REALITIES OF MATERIAL AND HUMAN
POTENTIALITIES OF THE ONE~CLASSROOM
" SCHOOL

- School premises

School equipment

Curricula

- Pupils' attendance and evaluation

Evaluation system

Administrative and financial orgeaisation

Teacher conditions and potentialities
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CHAPTER FOUR

? 2

REALITIES OF MATERIAL AND HUMAN POTENTIALITIES
OF THE ONE-CLASSROOM SCHOOL

As the material and human potentialities laat are
available for every educational institution is one of
thé im&ortant factors that affect its effectiveness in
the realization of its aims, it is natural that we start
this evaluative study by the identificetion of the realities
of the humsn and material potentialities of the one-class-
room achool, and the extent to which these are appropriate,

a8 well as the limits they put to the educational process.

To identify such realities, three cards have been

applied :

(1) Card for the identification of the one-classroom
school and which waas answered by (28) of the
education leaders (supervisors and department
heads),

(2) Card for estimating the realitiss or actual condi-
tions of the one-c&assroom school the data of which
was obtained through field visits to the schools
that were chosen as a sample of the research

(40 schools).

fy
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/
(3) Card for the realities or actual conditions of

the one-classroom school teacher, the data of

S

which was obtained through field visits to the

sample schools. "

" The following are the results of processing the

data of these cards:

School premises

Only 7.8% of the education leaders of the one-
clasarobm school believe that the premises are suiteble
a8 it is a primitive building that goes in line with
the buildings of the village that the schcol serves.

On tﬁe other hand, 82.5% of such leaders believe that
it is not suitable for the following reasons :

-~ Abgence of current water and water closets

(84.2% of the respondents).

~ Absence of school-yard-~ (78.9 % of the

respondents),

- Narrowness of the building.
(76.3% of the respondents).

~ Inadequate illumination (63.1% of the

respondents).
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_ Absence of. s ceiling that protects the young
pupils from the falling rain, or thé sun-heat
(42.1% of the respondéﬁts).

P

‘ ¢
As for ihe evaluation-made of the sample schools

during the field visits, it could be classified in
accordance with the data included in Table (4.1).

N
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Table (4.1)

Showing the condition of the premises of
the forty aschools of the chosen sample

. | % of the
Conditiorp ) sample
o ) schools
A) As re%arda the place on which the achool
‘18 esta Shed.
- The one-classroom school occupied ths 37%

building of a formal school after the
.end of the formal work times.

- A Mosque ' © 53%

= A hut or an unoccupied tract of land 10%

B) As regards the location of the school

- Outside inhabitant settlements 20%
- Viithin population settlements 80%

C) As_regards the numbsr of rooms

-~ In one room ’ 92%
- In twd’rogms . 5%

D) As regards the services avaeilable at
the school

-~ Water is available 22%
- Electric current is available 25%
- Good ventilation 82%
- Good illumination 80%

J
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Prom the data of the above table, it is found
that most school buildings of the sample schools are

unsuitable. for one or more of the following reasons:

-
-

- If the school is held in one of the places of .

worship, work in the school muast cease at the
time of worship apart from the belief on the.
part of some of the inhabitants that it is

spritually unlawful to allow girls to enter the
mosque./ Such outlook is a narrow view at the
genuine rel}gioua values. On the other hand,'
the mosque doee not allow the hanging of v}

educational aids or using the wéllajfor the
benefit of educational tasks.

If the school is in a hired place or in a
guest-hall (madiafa) the landlord may cause
some trcubles if the monthly 1ent is not paid
in time, or if there is an occasion on which
the guest hall has to be used I{zx reception

purposes as in occasion of death or marriage.

- If the school 18 in & hut, illumination and )

ventilation may not be sufficient which negatively

affects the pupils' achievement.




1

- If the school is outaide the residence area,
some pupils are absent during weather changes

for fear of illness.

' - When the school has only got one room, it is
difficult to keep the education aids or clean
tools, if available.

- Absence of current water, water closets or
urinals makes it difficult to get the pupils
culturally acquainted with sound scientific
principles.

Education leaders raised suggestlions for raising |
the efficiency of the school premises, of which the
following are some 3

- Collecting donation from the inhabitants during
the harveat time, end urging them to erect a

suitable buidling with self-efforts.

- Using moving units, or improving the available
buildings from the service allocations in the
aducational directorates.

- To levy some additional taxes on the co-operative

societies for housing, and directing the money
to be collected for the building of such schoola.

51
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= Allocating a certain budget for the letting of

such schools,

- Building moving unite for the service of bedouins

and near~by estates,

One reascn for supporting the moving educational
units is the possibility of depending on them in a iong-
range programme for the universal educational service -
at remote areas in stages. They are to be moved from
one place to another in gccordance with the stage-

requirements of the development plan.

Eguipment

The data of the Card for estimating the realities
or present conditions of the one-classroom school have

shown that the sample schools have the equipments as

ehowp in Table (4.2).

-
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Table (4.2)

Showing the equipments of the sample schools

Statemnment % :ghggis
Schoo: has seats 15 %
Pupils sit on straw mattress 2 %
Pupils sit on the ground 12 %

- School has a blackboard 100%
School has chalk 97.5%
Hotebooks and pencils (are brought by

the pupila) . 100 %
School books are available 95 %
School has library for pupils 5 %
School has a simple lab for science 2.5%
School has charts, graphs and maps 12.5%
School has models and the like 5 %

-

Prom Table (4.2) the following are shown :

- Pupils set on hips on ground or straw mattresses
in 85% of the sampls schools, This affects the
good handwriting apart from its effect on the
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unsteadiness of tlLeir backbones. Besides, the

uncomfortable sit lessens pupils' achivement,

- In all achools there are blackboards and chalk.
Only in one school chalk wgs not available udue
to soms emergency conditions related with mé s

of communication.

- In all schools pupils buy the notebooks and pen-
cils but the books are distributed free. In two
azhools, books had not arrived due to the slow
routine and lack dt attention of the head-

master of the mother school.

\ But as the promotion exam from one cycle to the
néxt ig held in Pebruary or May, an administrative
difficulty does exist as regards the distritution of
the suitable books on the promoted pupils from one
cycle to the next.in February as it is only ellowed
to distribute the books of one cycle throughout the
whole &ear at its beginning. Hence, promoted pupils
from one cycle to the next have to borrow the books
bf the next cycle from their peers who dispense with
tgem.

- In 38 out of the 40 sample schools there was

no library: the school is held in a mosque, or

o
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e public place that cannot be closed. This
requires tuat each school has to be provided
with a cupboard with a lock fo~ the books end
educational aids, or simple lab to be kept as
such tools have an important role to play in

the educational processes.

Curricula

92% of the education leaders believe that the
curricula of the one-classroom school represent a real
problem for the following reasons :

~ The courses are long compared to the study plan.

A
e

It has to be taken into account that while a formal
school plan has 28-32 periods weekly {(according

to tbhe grade), it is only 16 periods weekly in the
cage of the one-classroom school diastributed over
five days as Friday and the market day are holidays.
Hence, it is difficult that the course is tackled
in a good way throughout the 16 weekly periods

with 45 minutes duration each.

- The courses are higher than the pupils' atandard
as they are tough and dry,being confined 10 Arabic

Arithmetic, geometry, science and sociel siuaies.
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The plan does not include art education, music,
physical training agricultnral training or home -
economic 3, which is a pupular subject to young
pupils, apart from its significance to thelre
educational formation.

Even science and social studies may not be taught
in some schools due to the inefficlency of. the
teacher. In the sample schools it wes found

that (7) schools o not teach sociel studies at all

and (2) schools do not teach science.

- A8 Egypt is on its way to universalize basgic educa-
tion that links education with work, theory with
application within the tremework of the requirements

of the local enviromment, the curicula of the formal

primary school which are spplied as well in the one-
classroom schools need be reconsidered and developed

from this angle.

~ The one-classroom school is characterized by more
£lexibility than the case is with the mother school
in that the pupils and teeoher find suitable time for work.
Some such schools start at 9 o'clock, others 10
o'cliock, a third cetegory start at 12 o'clock at
noon, a fourth at 2.30 p.m. Cheice of the suitable
time is likely to elevate school acrievenent.

\‘)‘)
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Bducation leaders suggested the following as regards

the curricula

- Concentrating the study on the fundamentels in e
way that fits with the reduced weekly school Plea.

- Combining of the courses studied in each cycle un
one book, as the school book used at the one-class-
room school needs be modified In terms of form,
content, printing, and drawing in order to suit

the nature of work at the one-classroom school.

- Providing a detailed guide book for teacher to
explain how he should/teach to more than one
edurational level at a time and under the same
roof.

- Introducing physical training, art and handicraft

at such schools.

- Increasing the weekly period of the study plau

whenever it 18 possible.

Attendance and Evaluation of Pupils

The one-classroom £choul is characteriied by a high
attendance rate among its pupils. In 92.5% of the sample
schools, the perccntage of atten@gppe among the enrolled
pubpils is over 75%. The low attendance rate in 7.5% of

the gample schools is attributed to the following‘:
5y

J
/




(69)

- Parents' need for ochildren to help in the field,
as well as mothers' need for deughters to help

in looking efter their young children.

-~ Cruelty of teacher.
~ Changeabdility of weather especially when the
mejority of school are without ceiling.

~ Children sicikness.
- Peacher himself does not attend regularly at the
fixed times.

- Inavailability of another dress for the pupil

when his only one is washed or still wet.

- Not providing meals for children. ;

The education leaders‘see that the 1mpr?ﬂement of
pupil attendence at the one-classroom school may be

realized through the following measures:-

Improving the school building end its equipment.

.~ Providing a mesl for children.

-~ Providing free schocl dress. .
- Allow?ng the pupil te pérticipate in the fellow~-up
of the school.
- Getting the ~upervisor and headmaster or his vice
‘ to make & follow-up visit to the one-classroom

A
_ school at least once a week.
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- Giving due care to the record of attendance, and
the follow-up of the abaert children to find
causes of their absence to help in the overcome

of such causes.

Pupils’ Evaluation System:

- As to the new-entrant, there i8 no objective
method to get him join the cycle that suits his
standa:1 a8 the teacher asks him only a few
questions in readiﬁg. writing and arithmetic,
then recoxrds him in the educational cycle that

!

he believes will £it with his standard.,

-~ When a pupil is promoted from one cycle to the
next, a written as well as oral exam, is held
under the sup2rvision of the headmaster of the

mother school or his vice in Pebruary and May.

- It is possible that a pupil in one~classroon
school is vransferred to a certsin grade a% a_
lurmal school after his sucess at a written

exam that fits with joining that grade.

- %;ateme of evaluation at the one-classroom school
are characterized by being flexible and un—frighfi

ening to children. The teacher can simply transfer
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a pupil from one educational cycle to the next,
or to a Lower one whereas in the formal school,
promotion is made automatically in odd grades.

and after success in a written exam in case of

even grades,

- It is possible that e pupil at one-classroom
school applies for the frimary certificate kExanm

which is unified at the level of the educational

b directorate , or the governorate after paying
£. 2 as fees., The teachérs of such schools
suggest tﬁat the people are exempted from such
fees du? to their poverty or the one hand, and
to enc&ﬁrage the pupils to apply for such examina-

tions, on the other.

Besides, the education leaders suggested the
necdssity of applying ‘he closed examination system at
the one-classroom schools and give  gruaduate children
a terminal certificate, similar to that given to the
graduates of illiteracy eliminaiion classes. However,
as will later be snewn, the people strongly object such
trend for the continuation of their children in educatién
up in the ladder ie one of theithopea being the only

means for changing the social and ecounomic status of the

individual.
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The Administrative and Financial Organization

The following is some of the data about the
financial and administrative aspects of the one-class-

room 8school : .

a) ‘The one-classroom school teacher gets 20 piastres
fo:- every period he teaches provided that the total
rxt r of periods he teadhiea throughout the whole
month does not exceed 70 periods. As such amouny
does not allow a decent life for the teacher, he
is engaged in another work to increase his income
as by recit?ng the Holy Koran on occasions, or
renting & tract of land and cultivating it, or by
working in cog;erce or any other job., Thus, his
effort is exhausted and he is unable to better

education adequately.

b) It is supposed that the headmaster of the mother-
school, or his vice supervises the one-classroom
school in terms of :
’ -~ Pollowing-up the porticns covered of the curricula.
- Orienting the tescher to more effective techniques
of education.
- Providing the school with books, chalk and tools

allowed: blacikbosrd, attendance records, notebooks

l
t S~ 3
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of recording marks apart from the dispensed-with
tools in hisg school such as old seats or teacher

chairs,

- Providing meals for children in case the mother

achool is within the food system.

There are financial difficulties such as the

following :

- Due to the school's location at & population
settlement remote from public transport, and

that slow transport orly arrives through
unlevelled roads, it has become difficult to
follow up the attendance or work of the teacher,
especially when it is recognized that the nearest
school is 1-9 kilometres away from the one-class-
/room school and that the supervisor's office is

(1-40 kilometres) away from the one-classroom

school._
: .

Hence, rises the importance q{ delegating the
follow-up process to the popuiar local suthorities
especielly as some of the people are enthusiastic
té have their children. educated and are ready to

~

watch the opening and closure of the school.

4(Some teachers complain that their sselaries are

not paid regularly by the end of each month.

[}

Lo
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In many cases, the saiaries of two or three
months are accumulated due to the govermment
rortine., Such a difficulty has to be overcome

by a firm administrative measure.
. W/
- Some schools complain that school books and

chalk are delayed due to the uneven roads on the
one hand, and for the routine measures on the
other. Such difficulties may be overcome by
good timing.

« No Budgef is allocated to the elevation of the
material and human potentiaslities of the one-
classroom school except for the item of teachers'
gsalaries and teachers!' training. However, even
training has its-expensed, and thus the teacher
is not encouraged to join it. One training
gsession et the capital of a governorgte for a
period of 1-7 days will require expenses for
living, transport and o%thex }tems that the one-
classroom teacher cannct afford. It is thus clear
that the one-Zlassroom teacher training is impcrt-
ant which réquires that the supervisor should be

given a limited number of schools that allow his

visit to school at leaat twice every month. It is,

! not, at all, adequatethat tne school is visited

’.v

twice a year and for one hour or so each time.

.
| ) . . {
% B h> " . 1),)
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- Contactpof the one~cléssroomfschool teacher with

the mother-school is wesk 3

. In five of the sample schools (12.5%) the teacher
did not, at all, contact the mother school.

. Twenty five teachers (71.4%) of the gunple
reported that they have benefited from.such
visits in terms of borrowiﬁg some educational
aids or getting to know gbout good metbods of

_ temching. - |

. 10 teachers (gB%) of the‘!%mple reported that
their visit to the mqther»school was related
with' setf;ng some affairs relaued with their
salaries, and that tlﬁgy have not at ell bemefited

in matters of education or science.,

: ¥rom ﬂence springs the need: to make arrangements
that the one-classroom teacher has to have periodlc
contact with his fellow colleagues duriqg'thelr work
at the mothex-s:shool so that he may actually be trained.
This .mey be posaible during the market day during which
the one-clessroom school is cloé%d while the mother formal

school regularly works.

!
- -
~
.,
————
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- Some administrative authorities do not co-operate
with the one-classroom teacher. In 15 schools of
the sample (37%) the education directorate did not
re3pond to the teacher's request to furnish the

achool with some furniture.

Teacher conditions and potentiulities

The results of the card of teacher condition and
whicu w22 applied to the forty sample schools give

numerical data that is relevant to the following aspects:

- Teachers' qualific ation and training.

- ﬁconomic and social conditicas of teachers.

- Teachers' estimations of the potentialities and
position of their schools.

The following is the detailed discussion of these

aspecte :

(1) Dibcriminating data :

Suph data includes the age-groups of teachers,
experience years, social status, sex, and residencze

ar 18 shown in Table No. (4.3).

)
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Table No.(4.3)

Showing the discriminating data of forty teachers
in the sample schools

Statement Fo. Percentage ¢
Afe~gToups: 20 - 29 years 12 30%
30 - 49 years 10 25%

50 - years 18 45% -

Years of experience at the school

New entrants working for lst year 15 37.5%
0ld-hands with more than one year 25 62 .5%
at the school

Sex and social status

Males 36 90 %
Females 4 10 %
Maxrried 28 70 %
Unmarried 12 30 %

Place of residence \\
In the same village 30 75 %

Tn unother villege 10 25 %
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The data obtained from the résults of Table 4.3

shows the following 4

o The majority of the age-group 20~29 years (30%)
of the sample ére waiting for employment in other jobs.
Hence, we should not expect that most of them have an

aptitude to master their work.

Besides, the majority of the.age-group (30 years
and over) are of the officials or those who wish to

2

increase their income by working at the one-classroom
school some of whom try to master their work so that
their salary may continue. The original job of some

of them affects their efficiency in teaching.

As for the majority of the age-group (50 years aﬂd
over) they are of the old men of religion who recite
the Holy Koran and who are inclined to teach their pupils
to learn the Koran by heart and do notj on the whole,
master the scientific or social studies.

Y
B) As regards the yesrs of experience at ithe school

37.5% of the teachers of the semple work at the
one-clagsroom school starting from this year, while
62.5% are of the old-hands who acquired field experience

in work at the one-classroom school.

g
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This point, together with the previous one, indicate

'~ #the need for the diversification of the training programme

to answer the requirements of each teacher. This is
acertained by the diversity in the status of teacher as

to sex and s%cial condition:

¢) As regards the place of residence

75% of the sample 1ive in the same village in which
the one-clasgroom school 18 situatedawhich urges them to
give‘the best they can for reasons such as the relation-
ship or neighbourhpod with the pupils. They cannot bear
the effort of daily\travel. . As for the strangers who
repregent (25%) of the cample, they are mostly exhausted
by the troubles of transnort and most of them work auto-
matically at the one-classroom school having no relation-
ghip that links them with the pupils' families.

¢

(2) Qualification and trainiag of teachers

The Table No. (4.4) shows the qualification of the
teacher of the sample and the extent to which they have
participated in special training programmes for teaching

in the one-classroom school.
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Table 4.4 Showing the qualifications and
training of the teachers of the

sample

Statement No. Percentage
Qualifications

Without any qualification 8 20%

Hold school certificate 23 57.5%

Educationally qualified .9 22.5%

. f

Iraiping

Attended treining programmes 26 65%

has not attended any training 14 35%

programmes -

From the data of the table No. (4.4) it is shown

D

that ¢

All teachers of the sample are unqualified for

. /
working at the one-classroom school because even the

educationally qualified are originally trained to

teach at the formal six-grade schools.

Begides, only

65% of the teachers of the dample heve attened special

treining programmes for teaching more thaii one educa-

tional level under the same roof and at the same time,

N}

-
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‘ This shows the éxtent to whickh the quealification
of teachers especially for these schoole is needed.
This may be through special sectioans in Teacher Training
Schools, together with allowing more training programmes
for tve teachers already at work, provided this will
not be during their teaching time. It so happeped that
most of the teachers‘of the sample who attended training
programmes in one té&n far from the villages showed
greet resentm~nt es such tPaining will cost them a lot,
ﬁesides, they reported that training is confined to some
lecturesand a few non-specialized general discyssions.

-

j ;

r
{3) Economic and social conditions of teachers

- All teachers of the sample'have another job.-at times
other thaﬁ the teaching times.at the one-classroom school,
Such work occupies 40 hourg and more weekly for 37.5% of
the sample, and occupies léss than 40 hours weekly for

62.5% of the sample.

This shows that the one-~clagssroom teacher is not
whole-timq devoted for his job as his salary does

not exceed - as already mentioned, 20 piasters per perind
y,
with a maximum of 70 periods a month, which does not
"

allow, decent standard of living., It is certain that

this n@n-devotion to work at the one-classroom school
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Y

Y

makes the outcome low and necessitates work to find
some means Fo elevate the efforts wether through

material and other incentives.

It is observed that some teachers of the sample
have refused to join the training~programmes. Those
who acually joined such progremmes re;ented that the
progremmes were held in towns far from their orjginal

and subsidiary work which affects their income.

Teachers' estimates of .he pdtentiaiities and condi-

tions of the schools in which they work

Tgble-No. 4.5 shows the teachers' estimates as to
the t ae of study, the duration of the wchool day, the
building and equipment of the school and the extent of

-~ the peoples support gtd the mother-school to their own

one~C .a88room school.

t

14)
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mable No.l4.5) Showing the estimates of the one-
tlassroom teachers to the potentielities
- and conditions of their achools.

x Statement _ No. Percentage
Believe that school times are suitadle 33 82.5%
Believe that the duration of school day 25 65.5%

_ is suitable.
Believe ithat the school building is suit- 14 35.0%
able.
,&Believe that the present curricula are 31 77 .5%
’ suitable.
Believe that the school fuiruiture is 5 12 .5%
suitable.
Believe that the present books are suitable 28 70.0%
‘Believe that having more than one cycle 30 75.0%
¢ 1is suitatle,
Belisve that the people's support is adequate 26 65.0%
Believe that the support of the mother-school 19 47.5%

is adequate.

I
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"From the data of the Table 4.5 it is shown that:

82.5% of the individuale bfﬁfhe sample see that .

the school times are suitéble as they accord. with
the tiﬁe of other jobs that they practiss. However,
the number of teachers who believe that the school
timés are not suitable means the need to allow the
chance for teacher to change the times of school to

suit them mnd hence ensure their regular attendance,
4

62.5% of the sample believe that the duration of the
school day is suitable as it allows a chaﬁce to
undertake another work as well. 38,.5% of the’ sample
bc’ieve that that the school day is short and unsuite-
able for satisfying the requirements of the curriculum.
Such variaé;on in opinion calls for an investigation
on how the chance‘is to be aIiéwed for *he teacher

to be wholly éevoted to work at his school and the
chenge of school books in the light of coursea that
serve the conditions of the school. 22.5% of the
individuals of %he sample believe that the present
courses .ire unsuitable, and 304% éf the individuals

of the sample believe that the school books are

unsuitable. 25% of the individuals of the sample
belieye that having more than one cycle in the same

room is unsuitable as 28 beoks are to be used :
’ 3

1
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«

!

6 for Arabic, 6§ for Arithmetic and geometry, 6 for

science and hygiene, 6 fo;.reiigious education and

\ 4 for social studieé. ..

' 354 of the ipdividuals of the sample believe that

~

“the school building is suitgble and 12,5% believe

that the furniture is suitable as it accords with the

poor environment that the school serves. However,
the opposers of such view'look forward to have the

N

same standards of the formal scﬁool.

65% of the individuals of the sample believe that the,

people support the school.  The evidenée f6§ this is

that 30 achools of‘the sample (75%) are n;t hired but
established by gelf-efforts as.a mosque and school,

aqd provided with straw mattresses rom their own
money. However, the opposers to this view believe

that the support must extend to cover the expenses

of building an independent room for the one-c lass-

room school so that it may extend its activities

that are restricted by the holy view that the mosgque

has.

47.5% of the sample are satisfied with the support

given by the fermal mother school to them. It is
, certain that such sgpport should extehd to teacher

treining and providing him with\teaching eids as

1,
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o : N _
well as providing ‘the one-classrqom school with

equipment and provide its pupile with meals if
. possible, -

(5) ‘Evaluating the teacher's position in the class,'\

A

The teachers of the one-classroom school undertook
the explanation of some lessons before the research team
during their field visit. They also showed them their
registers. From this item in the evaluating card, it was

. possible to gefgthe data included in the Table ﬁ5. 4.6,

L
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mable No.4.6: Showing the researchers' evaluation of

- the teachers' posgition inside the

gample school..

Stetement h

P

No. Percentage

Peaching MOthod

‘Teachers engaée all pupils whatever

their cycle is

Teachers engage pupils from veried
cycles in one task.

Teachers gttend to some pupils leaving
others engsged in another task.

Tfeachers get the help of some pupils

Teachers whose work is dominsted by
rote learning.

Pénchers benefit by the environmental
potentialities. ‘

Peachers attend to written works of
pupils.

Teachers give more than is formally

suggested “to help. the under-achievers

Teachers cover what is included in the
school book.

Teaéhers utable to cover what is
included in the school book.

32

. 30

17
21
17

10

35

80.0%

75.0%

22.5%

42.5%

87.5%

22.5% .
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Table No. 4.6 (Cont.) A

Statement

No. ™Percentage

- Teachers use teacher's guidebook 10 25.0%
- Teachers use teaching aids 5 12.5% .
~ Teachers read books and references 6 15.0%
- Teachers discuss with pupils results

of examinations. 19 47.5%

¥

~ Teachers attend to health aSpecta of | ,

their pupils 23 57.5%
-~ Teachers attend to the sociél agspects .

of their pupils 2T 67.5%
Registers
~ Teachers keep pupil attendence ’

registers 37 92.5%:
- Teachers keep registers for marks . '

given to their pupils 17 42 ,5%
- Teachers keep lessgon notebooks 32 80.0%.

1,
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“
L

Prom the data of Table No. 4.6, it is shown that

As to the methed of teaqhiég

Despitg.the.rise in the percentages of estimation
given to the positive aspects of the teacher's position
at teaching, such percantages have still to be risen
to the utmost possible rate in accordance with objective
criteria by urging the teacher'u)innovate new styles for
bettertng his: position in the class, and accordingly

elevate the educatioﬁal effectiveness of pupils. This

\ may be attained thraugh : T

N3

- Gettihg the help of sowe monitors to attend‘sbme of
the under-achlvers oxr better the education of pupils

in one of the cycles as 42 5% of the sample actually
did.

~ Benefiting from the potentialities of the local environ-~
ment so that the pupils of one cycle are sent, for
example to collect data from the environment, while the
pupils of the other cyple or two cycles are kept'in
class: an actié%that lessens the burden of work distrib-
ution thrown on the teacher as (42.5%) of the indivihuals
of the sample actually did.

- Supporting the discussion and activity method so as to

cutweigh the dominant rote-tcaching that is prevalent

among (52.5%) of the sample of %eachers.
i
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- Preparing a simpls guide for the teacher that helps
him in his daily performance. Thus, the number of

those who benefit from it rises to more than 25% of
the sample.

= Arranging study workshops in which the teacl;xers of
the one classroom school are encouraged on dialogue,
exchange of views and experience on means and methods
of overcoming the obstacles that they encounter such
as the use of low-cost teaching aids that basically

depend on the raw materigls from the locel environment.

~ Uxrging the teachers to discuss, with their pupils,
the results of examinations as a new style for bettering
their stendard through getting them to know their points
oX strength and weakness in their answers. In this wey,

the percentage of those following such style will exceed
the 47.5% of the sample.

- Tee&acher's attention directed to the health and social
aspects of the pupil is likely to urge the pupil aad

his fanily appreciate the teachexr's work, on the one

hand, and make the pupils feel thet special attention
i3 directed to them driving them forward to improve,
on the other. Such attention has to be raised so the

percentege will rise between (57.5 - 67.5%)-\'\

J_l";
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-~ The rate of teachers who consult books and references

must be raised to exceed the 15% of the sample. This

may be attained through providing some educational and

cultural books to ihem as a loan or as a gift.

- TInability of 22.5% of the sample to cover what the
school book includes shows the need to lessen the
number of the books used and reconsider its material

to de easily tackled.

As to the teacher's registers

It is important that all teachers of the one-classrobm

school keep registers for the attendence of pupils, and

their marks inthe examinations together with the notes of

lesscns. Having leas than 100% in such aspects indicales

lack of seriousness on the part of the teacher. Hence,
teachers should be trained on the classification and
simplification of registers to make them functionally
effective every school day.
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CHAPTER FIVE

LEARNING LEVEL OF SCHOOL SUBJECTS

Firstly: Learning level of religious education
Secondly: Learning level of Arabic language
Thirdly: Lea'ning level of arithmetic and geometry
Fourthly: Learning level of science educatjon

Fifthly:. Learning level of soci;al sducation
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Chapter Five

Learning Level of School Subjects for the One-classroom Sahool

Pupils

* ‘Jl *

Firstly: Learning Level of Religious Education

Objectives of Learning Religious Education <

The religious aspect is one of the major aspects in the
formation of the Egyptian character. It is even one of the
'two bages in the slogan of 'Science and Faith' that Egypt
raises at the present time. Hence, it is natural that
education in various stages attends to the developuent of
religious education in a way.that accords with the modern

view of what the heavenly religioncs conceive &s directions

of behaviour.

~N
.

Religious education does not mean the confinement to
worship, or beliefs that are absorbed by the Egyptian
citizen since his very eariy infancy through the family and

places of worship. It extends to belief ih the drives of
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behaviour such as hone :y, unselfishness, seriousness,
co-opefation, sincerity to work, dependence on God as
different from fatefulmess, giving and taking without

cheat, chastity, tolerance, fdirness .... etc.

Method of measuring the level of religious education

In an attempt po identify the level of the pupils of
the ope-classroom school in the religious aspects, the
research team was inclined not to put an independent test
for the measurement of such &spect on the same line adopted
in Arabic language tests, arithmetic and geoﬁetry, sclence
education or social education, &s this test may give
numerical results that afe not expressive of the actﬁal

role 6f the one-clasaroom school for two reasons:

I- The religious behaviour of the youngesters in Egypt is
influenced by the depth of the religious attitudes of
thalr families.

2- The religious behayiour of the youngsters in Egypt is
influenced by the overall cultural role ﬁhat is undertaken

by the places of worship. a9 .

1t was thus believed that in thc identification of the
learning level of religiouaveducation to take into account
the ideal and moral conceﬁts that are derived from holy
books, and which are included within the school subject tests

themselves, together with the observations made during the

S S ‘
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-

~

field visits when these tests were applied.

¥hen the teste(l) in thigc research are reviewed,are find that:

(1) In the measuremeint of the learning level of reading

ve notice that: ' -
a., Concept of unselfishness is included in the ninth
"question.
b. Concept 6! honesty 1is included in the tenth question.
c. Concept of kind trea£ment is included in the eleventh

~question. °

4

d. Concept of co~operation and seriousness is included

in the twelfth question.

s~

(2) In the learning level te;t of writing we notice the
following:
a., Concept of sincerity is includedtin the question
ro. 26,
b. Concept of depandence on God as against fatefulness

is included in question no. 27.

(3) In the learning level of arithmetic we find that the
problems are related with daily life problems which rely

oii honsat precision is buylng and selling.

(4) In the learning level test of science education we

find that:

(1) See appendixes no. 4,5,6,7 and 8.

I
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a, Concept of health and chastity is included in
the first question.
b. Concept of open-mindedness and tolerance is

included in the sixth question.

(5) In the learning level test of social education it
is found Fhat:
a. Concept of unselfishness is included in the tenth
question.
b. Concept of feirness is includ?d in the question
no. 39.
c. Some religious facts are included in five questions

from no. 45 to 49.

All these concepts are realities which are preached
by heavenly religions and are as well intended by the
religious education subject in Egypt for the sake of

an enlightened religious culture.

Results and interpretation of the study

Thu following chapters show the results of the
answers to the referred to questions and which are related
with religious education each in its original place of
the learning level test of Arabic, arithmetic & geometry,

science education, and social education.
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In addition to the fragmental results throughout the
school subjects, direct observation of the researchers
to the one-classroom pupils during thelr answer to
questions, and during their discussions in thc question-
naire of aftitudes towards their school, and during the
intervals amd whilc eating biscuits and chocolate at the
end of each test, were of value in the identification of
the extent to which they have absorbed the religious
culture and adopted the religious principles and concepts

in their actual behaviour.

The following is a _review of the results of the general
observations:

; The absorption of pupils of the religious concepts
steadily increases from the first cycle to the third.
This is clear us regards the concepts of unselfishness
and honesty, co-ovperation, éive and take without cheat.
It is less clsear in the concepts of kind treatment,
seriousness, sincerity in work, chastity, tolerance

and fairness. It shows itself in a still weaker form in
the concept of dependence on God. This may be interpreted
by the nmatural growth of the socially normal child which
makes him shift from clear egotism to ‘others', or from
vaguensss of the confines of honesty, and the inability

to discriminate between one's own possessions and what

11,
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belongs to others, to a more accurate limits of the
possession of each .... etc. Variation in the absorption
of different concepts may be attributed to the cognitive

growth level,

- Results of the one-classroom pupils in religious
education are higher than the results of the pupils of
the mother-school, i1f the direct o%servations are added
to the quantitative data of tpe tests.

This may be interpreted by the close family relation- °
ships between the majority of the one-classroom pupils
and their constant fac; to face contact with a small
population settlement make them absorb the implications.
of unselfishness, kind treatment, fairness and tolerance..
etc. which are not allowed in the case of the formal
mother~school with great: nunder of pupils and where

gome relations Rre dissevered.

~ The marks on the ‘religious facts! are highar in the
case of the one-classroom pupils in case the teacher is
& man of religion. This is interbreted by his inclination

to make his pupils memorizs what he himself masters.

~ The marks of pupile in religious education are
asgociated with the quality of the ieacher; they are
higher when the teacher is e@ucationally qQualified than
the case i§ with the teachqp'who does not hold any
certificate. This may be interpreted by the educationa-

1lly qualified teacher being more aware of the importance

11




that religious concepts and culture pervade every minute

and every school subject.

- No difference is found betwsen the results of pupils
learning at one-classroom school in a mosque and in

other places. This is interpreted by ‘the fact that the
teacher regards the place of learniqé mérely as & shelter
for pupils during the learning - Process regardless of

the function of the place being originally a place of

S

worship or other.

These results show the extent to which there is need
for:
I. Elevating the standard of teachers.

2. Extending tha religious culture to all school subjects,

In the last chapter, we shall review ways of reallsing
this through teacher preparation and tralning processes,
through the recommendation to prepare theschool books
that deal with religlous eQucation, Arabli¢ language,
arithuetic and geometry, sclience aud social educationm,

'in an integrated form for the first two cycles.

Secondly: Learning lLevel of Arabic language

Linguistic objectives

The one-classroom school aims at arranging the pupil's




language, and elevating its level ro that he may have
the abilityof functional expression of 1life positions
in writing, speech and absorption of what is read or
heard. All this has to bé reschiad in easy séyle, sound

dictation and good readable handwriting.

The basic skills intended by the pupil's learning of

Arabic through the three cycles at the school, and which

”~
cover the six grades of the formal primary achool are:
s -

- Identification of the letter and writing it.'

“ = Identification of the word and writing it with the

help of a picture.

-~ Identification of abstract word and writing it.

- Identification.ot the sentence and writing it.

~ Understanding the drawn statement and writing it.

- Understanding &bstract.statement.

~ Reading the stateﬁent ana writing itz arranging its

— T T ‘*"opde‘r’and‘"fi“l’l&ﬂ&“in—With—tm:tsB‘nrg*vmf(rg;"' - e e
- Qéiting the letters that the,pupil requires for
correspondence. |
- Editing the required requests for the Service bodies,
- UnQerstanding what he hears or reads through the
informé%idh and culture media.
~ Understanding the statem;ht and writing it through

|
l
‘ . audition.
|
|
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K

N
Qesta:

Tests were put to measure the pupils'’ level of linguistic
learning in the ligkt of the previously stated objectives
and ckills, through the e rriculum put for the school and
the assigned school books. Thus, & tesi for reading, another
for writing, and a third Qne for dictation were combined im
one graded test through which to measure the pupils' abilities
ir the three cycles startiing from grade one and ending vith
grade six. As has_already beocn mentioned, the first cycle
includes grades one and two, the second cycle includes
grades three and four, and the third cycle includes gradss

five &nd six.

The test was thvee times applied in schools ropresenting
various environmiats, aind on a sample of thirty (30) pupils
sach time. In the )ight of these experiments; many

orientations and changes wero made to the test items, until’

the test was put im its fimai form, This was reached on the

bas£s that the ultimate goal 1ias tha; the pupils of thoe firat
and secoad cycles -e2zh solution, from the beginning of the |
test, oquivalent to v@nt is shown by the perceatages of the

following tadle. As for the third cycle, all the test to be

attempted by its pupils.




Showing the percentage of the test questiions intended for
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Tadble 5.1

sach cycle

Cycle ’ Reading Wiriting Dictation

First Cycle - SI.7% 2855 --
Second Cycle ~ 75.5% 57.6% 70%
cvecle ) 100% I00% 100%

avy

Application of the test

The test was applied on a sample of pupils of the

one classroom school (I008 pupiIS), in adcition to another

cample from thd formal school pupiis (150 pupils). The formal

school sample 1s taken as a measure on which the one-classroon

_sample is to be evaluated.

General rvsults of the test (General standard)

In the light of what is intended in each cycle, and the

comparison of the one-classroom school, table 5.2 is made.




Table No. (5.2)

Showing what is intended in each cycle and comparison of the
one-classroom school with formal school

¢ Results of the test for each cycle
Cycle __ - Standard aimed at

One-classroom school ' Formal school in each cycle

Reading Writing Dictation Reading Writing Dictation Reading Writing Dictation

FPirst 25% 14% 10% 41% 23% 17.5% 51.7% 28.5% -
Second 38% 16% 26% 58% 42% 34% 75.8% 57.6% 70 %
Third 26% 24% 49% 51% 65% 80% 100 % 100 % 100 %

gl
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Comment on_tr - genmeral stand’rd of the test

— It is noticed that the success rate in reading is higher
than in writing in all cycles.this is natural as the
aﬁsorption of writing skills 1is not reached until the
reading skills are mastered.
_ Dictation is not aimed at in the first cy;:le. Still, its
sucesss rate reached I0% in the one-classroom 8chuol, and

-~ 17.9% in the formal achool. This is an evidence of a
praiseworthy effort especially'as regardé the dne—cias§room
school where there 1s no incentivec for the teacher except

his loyalty to his environument.

- The result of the third cycle came out even lower than
the result ot the second cycle some times in reading and

writing. This 1is interpreted by the following:

\ .

- Pupils of the third cycle reach the age of employment and
are absorbed by the labour market, and are thus , engaged in
matters far from study. The backwardness of their-environment
—socially, econmomically and culturally- allows 2 chance for
drop-out from school especially when we take into considerat-
ion that the present theoretical education, to the parents®
way of thinking, has no clear avail as it is not related

with the activities af the society, and consequently, they

do not feel that -through euch education- their children

are oriented for the 1life of work. Besides, the ambition of

‘ 12}
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the majority of parents and children to continue education
at higher educational stages is impeded by various
conditions which are unfavourabls for éducational

continuation.

-~ If the result of the one-classroonm school is lower than
what is aspired in all cycles, the difference between

such a school and the formal school is not great, a

patter which makes it not far from the objectives for its
establishment. One point must be borne in mind in favour of
£he one-classroon achooi, that it undertakes its mission

with limited potentialities and under unfavourable conditions,

1solation weakens and lessens its contact with the formal
school.

All thsse necessitate the continuation of the one-classroom
school and its support to be able to undertake its mission

in a better way.

As regards the pupils' absorption of the skills of reading,

writing and dictation:

I- Reading

Table no. 5.3 shows the aimed at standards for the pupils®
absorption of the reading skills in the three cycles, and
the standard the pupils have actually reached compared to

what their peers in the formal school have reached:
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Ist Cycle 2nd Cycle 3rd Cycle
Adiped at through Aimed at through Aimed at through
the test the test the tedt
51.7% 75 .8% I100%

One-cl. Formal One-cl. Formal One-cl. Famal

School School School School School School

Identify the letter 42% 66 .6% 75% 82% 83% 84.5%

Identify -word in ,
picture 42 6I% 71% 91% 84% 90%
Identify abstract

word 28% L6.5% 50% 66% 76% 69%
Identify sentence &

understand it 20% 38% Ly 48.5% 67.5% 6I.5%

Understand paragraph 5% 6% 22% 20.5% 306 . 60%

From the above table we notice that:

- The results of the first cycle of the one-clasaroom school
are~v3ry nuch lagging behind the equivalent at ths formal
school while the gap is narrower in the other cycles:.

The reson for this may be that the teacher in the one-
classroom school is - in most cases- not educationally
qualified, which means that he does not master the teaching
method of spelling at the beginning of the educational
Process. In most c;aea s such teacher starts the teaching
ot‘spelling by following the partial traditional method
which is in contradittion with the method on which the
school book was designed. This obatructs tha absorption
of the required skills at the start of the educational

process.

12y,
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~ Except for the above part, it 1is noticed that the results

are high and -in many cases- exceed what is aspired for. This
assertg that the pupils‘have acquired skills without
obstruction.

- The understanding of the paragrapth is not aimed at in 8O

far as the first cycle is concermed. Still, its results have
reactsd 5% in case of the ome~classroom school, 6% in case of
the formal school. This may give an evidence for a praiseworthy

effort.

2~ Writing

The following table (no. 5.4) shows what the one-classroom
pupils have achieved as regards the writing skills compared

to the formal school pupils concernipg what is aiwed at in

each test.
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Table No S.4

Ist Cycle 2nd Cycle 3rd Cycle
‘ Almed a Aimed at Aimed at
Skill 28.5% 57.€% I00%
One-cl Formal One~cl. Formal One-cl. Formal
School School School School School School
1. Identify the letter 22% 55% S51.5% 6% 72% 69%%
2. Expressioa confined
to a picture 21.%% . 54% 43% 6% 6% 63%
3. Exprcssion confined
to story i~ pictures 17.5% ’/50% LO% 696 65% 62%
4. Expression confined
to pictured situations I4.%% I2% 22% L% 53% 70%-
5. Occupy ieis.re time 7% L% 4% 32% L4% 49
6. Sentence arrangement 5.% 3% 4% 30% 38.5% 49%
7. Free expression
(discussion) 8% 3% 16% 26% 50% 59%
8. Free expression
.Awriting a request) 9.% 0 % 9% 19% 16%
9. Free expression
understand an igsue
and discuss it 1I% % . %% 26% 2I%

From tbe above table we notice thats

-~ The items, starting from no. (expression confineJ to

Pictured situations) are not aimed at in the first cycle,

also no. 7 (free expression - discussion) is not aimed at
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in the mecond cycle. 5till, the result was not zero in tle
skills that are not aimed at as is clear frow the figurss

of the table. This is a praiseworthy phenomenon-
o

- The teacning results of the first cycle in the one-classroonm
school are low, and this affirms the importance of havingeducatiocn-
ally quaiified teacher at the beginning of the educational
process.

- In the other cycles, the results of the one-classroom

school are similar to the results of the formal school, and

this indicvtes that most of the writing skills are absorbed.
If there are some problems, they are 'dictation' problens )
which will be elaborated whem dealing with the dictation

analysis.

R - The equivalence that is observed between the two schqols
as regards the third cycle may be explained by the
transference of some‘of the formal school pupils in “he
£ifth and sixth grades to the one-classroom school on its
opening. This was either because of the nearness ol thé !
school to these pupils' homes especially in the 1‘ght of
their low ambitions to continue their educatiou due to the
isolation from schools of hnigher educational stagss &8 well ac «
because of the low social and econmomic stundard of the
envircnment.

- A glance at the above table shows that the result is

acceptable in the light of the conditions under which the

12
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A
one-classroom workse. The difference between the results of
the school and those of the formal school, which are not
striking, call for am appreciation of ot its rolé and the

support of the efforts exerted.
3~ Dictation

Table No. 5.5 shows the extent of the one-classroom
bpupils' achievement compared to that of the formal
school in accordance witlh what is aimed at in all three

cycles.

ILjU
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Table No. 5.5

) le . d Cycle
Dictation difficulties Ist Cycle  2nd Cycle. 3rd Cyc

and thetextent to which Dictation is not Achievement Achievement

aimed at __ aimed at aimed at

they were overcome

One.cl Forma} One-cl. Formal One-cl. Formal
School School School  School School School
Hamsa) at the middle
of the word % 9% 23% 30% 47.5% 7%
(Hamza) .at the end of
the word 6% 20% 19% 32% 38% 78%
Taa el-marbouta 19% 13% 23% 31% 456 82.%
Taa el-maftouha %% 9% “ 24% 23.5% 4% 2.5
Alef el-layena %% 38% 34 . 5% 4L9% 56% 88%
Letter Alet (the a) 9% 4% 26% 35% L46% 80%
Letter Waw 10% 22% 32% Lb% 63% 85%
Lettsr Yaa 2.5 1% 26% 31I% 51% 79%
Average 10% 17.% 2€6% 34% 49% 0%
Notes
-~ Dictation is part of the writing, the function of which 1is
to identify the difficulties with the aim of facilitating )
them.
.
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~ Dictarion is not aimed at in the first cycle. Still,
I0% of the one-classroom pupils and I17.5% of the formal

school pupils has some success in it.

- However, the result in the second cycle is, ‘'on the whole,

a low one in the one-~classroom school, and to some extent
in the formal school. This necessitates that measures

should be taken to facilitate the dictation difficulties.

Suggestions

- It is clear from the result of the research that the
one-classroom school has achieved satisfacéory results
(in the arabic language), which were in some cases
equivalent to the formal school, and in other cases the
standard was in way less than ?U% of the standard of the
formal school despite the educational conditions under
which the one-classroom school works. This calls for some
ald to be directed to the ome-classroom school as well as
the rationalization of the educational.process in it and

linking its curricula with the environment: conditions

and activitiase. .

- It may be better if all school subjects in the first
cycle are taught through one school book to be written

by a group of specialists in various subjects in a way

13,
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that lass siress on reading-and writing: the main goal

of the educational process in the early ye&ars.

- iAs for the second and third cycles, it 1is recommended
that all tranches of the Arabic language are taught
througﬁ one school-bouk. Thus, the branches ot‘the one
school subject are linked together, the knowledge
provided is releVant.when linked with the activitles of

thg)socioty.

- In all schocl books of the primary staée there 1is
gradation in languajge in‘accordance with the results of
the psychological and sociological studles. An at tempt |
is made to bridge the gap between homé and school so tha
the pupil moves from what is tfamilier? to what is
'untamiliar', from what is 'krown’ to what is 'unknown'
wmaking as much benefit as possible of the colloqugl and
classical language. An attempt is also made to promote
the colloquial into classical within the limits of the

child's dictionary and in the light of the psychological

"studies.

~ The aimed at language in teaching, learning, and writing
is the arabic language that is easy in strugture,

grammar and letter drawing, &nd which is suitadble for the
life requirements in the pupils's environment without

harm to its genuine origin in patterns o¥ structure,

1 \{‘)
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derivatives and pronunciation.

-~ Bookss of the first cycle are written after the easy
alphabeficization of thé Arab League Educational,
Scientific and Cultural Organization, and according to
which a letter-ﬁs used nearly in one form at .the peginning,

( the middle and the end of the word (30 forms of alphabetics).

~ Book3 of the second cycle are written after the easy
alphabeticization of the aArabic language Congress,
according to whi.ch the one letter has many forms (64

alphabetics).

- Books of the third cycle are written after the current

alphabet,

~ Words in all books of the three cycles are provided with

Arabic phonetic symbols.

- With each boolk, the authors provide a !'Teacher's Guide®
including language glossary so that the teacher may be
awvare of the language gradation throughout the three

cycles.

As regards the methods of teaching

The Committee for the Facilitation of Reading and

. {
Writing (I979) has chosen the dual method or the \
'Structpral' one and recommended that it should be )
followed in the primary stags. ' S
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The most important elements of dualism in this method

are the followiﬂg:

- It provides complete meaning units for children and
these are words with meaning, and hence the pupils may

bansfit by the merits of the words method.

- It provides them with easy sentences in which some
words are repeated, and hence they can benefit by the

merits of the sentence method.

- The method gives attention at the proper time to the
phouetic.analysis‘ot words, and the linkage of sounds
with tﬁ%ir symbols so as to ‘reach the complete cognition
of the total meaning, and hence, to reach the meaning
value of the letter. This is implicit realization of

.

the phonetic method.
- In one of its later stages, there is onetreand that

aims at the identification of name and drawing of
alphabetics, and hence, the merits of the alphabetical

method are attained.

/,
&

what accounts for the‘succese of such method is its
with short words and current styles in the child's
1ife with illustration through coloured pictures

and giving special show of the intended words especially
in grade one.

In 1ine with this method, tsaching is igplemented and

books are written.
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Thirdiy: Learning Lewel of Arithmetic and

Gecaetry

One of the aims of the one-classroom school is to debelop
the pupils' ability to perform the arithmetic processes that
a;fe related with daily life situations. Hemce, the
evaluation of the effectiveness of the school in the real-
ization of suck aim is related with the pupils' learning
ability. Through detecting the positive and negative fadors
anfluencing the pupils® level, it is possible to feel the
way to betterment. In this part of the chapter we deal with
the method used for the detection of the learning level of
arithmetic and geometry as well as the results of the tests

and their interpretation.

Aims of teaching arithmetic in the one-classroom school

The one~-classroom school pupils study 'Arithmetic!
a8 a basic school subject side by side with Arabic languare,
Omne hour is devoted oevery day for the study of arithmetic

sane as the study of Arabic language. No pupil is enrolb d

as successful unless he has succeeded in arithmetic.

¥
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The course of~arithmetic is divided into three cycles
in line with the divisiom or the school igto three cycles.
Such course was designed in 1974 as a quick aétion taken
at the beginning of the establishment of these schools.

It 1s still under use as a temporary course. The following

points have been takeu into account im this course:

I. Stﬁdy of the basic arithmetic concepts; addition,
subtraction, multiplication and division of integers
and fractions. |
2. Study of the basic processes ¢f common and decimal
fractions.
5« Application of what has been studisd derived from
social life such as taxes, scale drawing, division,
proporticn, proportionate division, saving, profit and
loss, areas, volumes, percentage and simple interest.
L. Some preliminary foundations of geometry:
The main trend in putting the course was the simplification
0f the course that 1s studied at the primary stage from ®
grade one to grade six with the following points taken
into account:
@) So that the one-classroom pupil may be able to join
the formal school in case of re;hing an appropriate
level, and joins the grade that fits his standard.
b) So that some pupils may apply for the exam which is

held by the end of the sixth grade of the formal school.
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¢) So that the ono-clussroom pupil deals with arithmetic

in a sound way whether iu purchase, taxes, ... etc, as

well as all that he needs in h..s environment.

Aims of the fest

The arithmetic and geometry test for the one-classroom

school aims at the following:

I- Measurement of the pupils' understanding of arithmetic
Processes on integers and fractions.
2- Measurement of the pupils' skill in performing the

basic processes on integers and fractions.

3- Diagnosis of the points of weakness and strength in
arithmetic for the pupils of each of the three cycles.
u-“ldentification of the relationship between the exktsnce
of one, two or three cycles in one classroom and the
achlevement level of the pupils in arithmetic.

2~ Specification of the appropriate skills and knowledge

for each level in the three cycles.

Building-up the arithmetic test

Arithmetic is one of the subjects that are arranged on
logical and psychological foundations. In the study of
arithmetic , we start with simple concepts such as the

recognition ot figures » formation of figures, then - in

graded steps- the basic procésses: addition and subtraction

then multiplication and dividion. 1n all cases, gradation
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in the l3vel of each process from the easy to the difficult
was ensured so that the test was built up on sound basis.

A pupil cannot add big numbers (composed of three or four)
unless ha has got knowledge of the addition of a number
which 18 composed of ope figure, but cannot use the idea of
cercying in addition or borrowing in subtraction without
knowledge of the tens, etc... So, in dbullding-up the
srithmotic test, we started by the analysis of arithmatical

and fundamental processes into various graded levels:

(1) Addition of integers at various levels, and it is

compored of:

a) Addition of a number which is formed of one figure

under 9.

b) Addition uf a number which is formed of two figures

with another of two figures without carrying.

c) a. 'ition of a number which is formed of two figures
with another of two figures with carrying.

d) Addition of a number which is formed of two figures
or more with another which is formed of two figures

Oor more.

@) Addition of sumbers of which some figuree are zeroes.

f. Problems on addition processes in various forms.
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2. Subtraction Processes:

The ' sic -oncepts of the subtraction Process are defined

as follows:

&) Subtraction of a number composed of ohe figure from
another composed as well of one figure.

b) subtraction by borrowing, of a number composed of one
figure from another composed of two figures.

¢) Subtraction of & number composed of two figures

with borrowing.

d) Subtraction of a number composed of two figures
without borrowing.

e) Subtraction of numbers composed of three or more
figures from numbers composed of three or moxe figures.

£) Subtraction 9f numbers with zeroes.

-

5, Multiplication Processes:

The multiplication processes include the following standards:

a- Facts of the multiplication table.

b- Multiplication of a number composed of one figure by

another composed of two figures.

¢~ Multiplication of & number composed of ome figure

by another which is composed of many figures.

‘ 1‘1'1
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d- Multiplication of a number composed of one figure

by another which is composed of four figures,

e~ Multiplication of a number composed of two or more
figuvres by another which is composed of two or more

figures.
f- hultiplication of numbers including zero.

g. Sums on various levels of multiplication.

4. Division Processes

Division processes include the following levels:

a- Division from the multiplication table.
b~ Division of & number composed of two or more figures

by another composed of one figure without remainder.

c- Division of a number composed of three figures by
another composed of two figures without remainder. -
e- Divisionm of numbers including zero by another
composed of one figure, or by another composed of two

figures.

f- Division by a number composed of three figures wikhout

remainder (long division).

5. Fraction Processes:

The topic of fractions includes the study of fractions that

are used in social life, i.e. ordinary (mormal) fractions,

11




and decimal fractions.

Ordinary Fractions:

a- badftion of a fraztion to another so that the

denonenators are Lldentical.

b- Subtraction of ome fractiom from another so that the

denomenators are identical.

c- Multiplication of am integer by a fraction.
d- Multiplication of & fraction by a fraction.

e-- Multiplication of a fractional anumber by another

fractional number.

f- Division of a fraction by an integer.
g- Division of a fraction oy another fraction.
h-

i- Division of a fractional number by a fractional

number.

Decimal Fractions:

Decimal “ractiop include the following basic concépts:

»
[}

Addition of a decimal to

b~ subtraction of a decimal

(¢
1

Addition of a decimal to

d- Subtraction of a decimal
e~ Addition and suttraction
thousandth.

f. Division of a decimal by

14,

pivision of a fractional number by a‘?raction.

a dec¢imal,

from * decimal.
hundredth -

from & hundredth.\

of fractions including

an inceger which is formed
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of one figure.
g. Division of = decimal b a decimal and diversitied

sums on these.

6. Rational Rumbers:

The topic of rational numters aims at the study of the
different relationships of virious units, i.e. changing
plasters into pounds, grams .ito kilograms, centimatres

into decimetres, days, week: and months into years .. etc.

The study of this topic at the primary stage or at the
one~classroom school is of great importance as it is an
application of the arithmatical processes that have been
studied, and linking them with the reality of the pupil's

esvironment and what is used in his life outside school.

In this topic are used the basic processes of addition,

subtraction, multiplication and division.

7. Percentage:

Cf tne important processes in 1ife is the use of
percentage in interests and taxes, profit and losa,
absence and presence of puplls,.and percentage of success
in various grades. This topic is studied for the applic-

ation of decimal fractions and proportions.
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8. Proportion, Proportionate division, and Scale drawing:

The topic of proportion and its application in propor-
tionate division and scale drawing are closely aésociated
with the pupil's social life such &s in the division of
heritage, thr formation of trade companies and shopé, the
drawing of areas in smaller form, and finding the distance
between cities thrqugh identification of the scale ratio.
Hence, it is of the important tcpics in the one-classroom

school.

9, Volumes apnd Areas:

The understanding of the areas topic helps pupils
find the area of the agricultural land; volumes are
important for the finding of the volume of grain stores,
the arca and volume of buildings, or the estimation of
the amounts of various goods. Hence, the topic of areas

and volumes is one of the principal topics.

I0. Geometry:
2

Since long times, geometry has had its influence orn
our life, being related with the Nile, agriculture, and

the estimation of areas ... etc, It is concomitant with

the child's life since his infancy a8 . watches it in

14




his tovs and other surrounding things.

So, geometry is studied in the formal primary school
from grade one and until grade six, It is studied in the
one-classroom school in the second and third cycles.
In the study of the topics of geometry, we are concerned
with the basic concepts that are related with the beginningg
of teaching geogiry such as the regular éhapes, and some
simple geometrical congtructions such as the diameter of

the rectangle, the height of the triangle and the chord

of a circle.

Defining the Test Items

From the above analysis of. the major topics of arithmtic,
und the level of each process, the test items were defined
by including an arithmatical sum on each level, and a sum
related with puplls sc that it might be possible to measure
the coknitive and skill aspects as well as the dlagnosis

of difficulties.

Wording of the Test:

The test is composed of I50 iftems, and was applied in

a pilot experiment on two classes of the formal primary

11,
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school. Scme ltems were excluded ans so the number of the

test items was 100 divided as [follows:

(I) Addition Process at various levels and included

twenty questions the numbers of which are as follows:

I - 2 - 3 - 8 - 9 - 10

1X - 16 - 17 - 18 - I9 - 20
26 - 27 - 28 - 29 - 33 -~ 34
35,

The various items of addition amounted to 19.

(2) Subtraction process at various levels, the numbers

of which in the arithmetic test are as follows: (I9 items)

4y - 5 - 6 - 7 =~ 12 - I
IS - 21 - 22 - 23 - 24
25 - 30 =~ 3 - 36 - 37 - 38,

(3) Multiplication process

The number of items representing various levles of
multiplication was II the numbers of which in the test

are as follows:

39 - 4T - 44 - 46 - 48 - 49
51 - 53 =~ S4 - 55 - 56,

(4) Division process

The test included 13 process representing the aforementioned

SRRt
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n the test

levels of division, and theirx numbers i

were as follows:

o - 42 - k3 - 45 - W7 -

o

s0 - 5 - 57 - 58 - 59 -

60 - 6L - 62.

(5) Fraction processss

The test processes that included ordinary fractions

with their varied levels mentioned proviously were

the numbers of which in the test were as follows:

nine,
63 - 64 - 65 =~ 66 - 67 -
68 - 78 - 79 - @8o.

Decimal Fractions

The test processes that included decimal fractions were

ten, the numbers of which on the test were as follows:

69 - 70 - 7?1 ~ 7B - N -
75 - 76 - 77 - 78.
Hence, the processes representing ordinary and decimal

fractions were 19 processes.

(6) Rational Numbers

The test included only one sum dealing with rational

numbers. 1t was no. 8I.

[
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(7) Bercentage

There were L percentage processes in the test, the

numbers of which are as follows:

g2 - 8 - 8 - 89.

(8) Proportion, pronortionate division and scale drawing

The test included two processes on proportionate
division and scale drawing, the numbers of which
are:

84 = 85.
(9) Volumes

The test included one process represeniing volumes,

it is no. &8.
(10) Geometry

The principal topics of geometry dealt with
elementrry direct yeometrical forms were seven,
the numbers of which are as follows:
2 - 9I - 92 - 93 -~ 94 - .
95 - 96,
There were also some geometrica)l constructions
(four in number) the numbers of which in the test
are as follows: : -
9? .~ .98 - 99 - 100.
Hence, the total number of geometry items in the test

was II items.
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Tha final form fcr the wording of the test

7

After defining I00 items for the test in its first
form, it was applied in a pilot experiment on 2 number
otz pupils of the formal school of levels equivalent to

the three cycles. It has shown that:

(I) The 100 questions are suitable for the time allowed
«nd it was about one hour.
(2) The pupils could read the questions clearly.

(3) Some of the pupils mapaged to solve the whole test.

It was thus that the test was regarded as appropriate
tor the pupils of the one-classroom school with its
three cycles,

(4) Gradation of the questions from the easy to the more

. 13

difricult was taken into conslderation. Questions within

each gréup were arranged randomly.

Hence, the test was put in its final form as is shown in

Appendix No. (6).

.Application of the test

Each group of researchers got the instructions of the
arithmetic test, and they applied the test on the chosen

sample of the one-classroom schools &nd five formal ones
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on the basis thuat the first and second grades of the
formal school stand for the first cycle, grades three
and four stand for the second cycle, and grades five and

8lx stand for the third cycle.

Analysis of the test results

In our analysis of the teat results we attempted to identify

the following:

(1) The oxtent of the puplls! efficiency in various

educational levels in each item of the test.

(2) The extent of the difference between the school that
includes one educational cycle and those including more

than one cycle.

(3) The extent of the effect of the relationship between

the teacher's qualification and the learning of his pupils.

(4) The extent of the difference between the standard of
the one-classroom puplils and that of the pupils of the

formal motiher school.

To identify the four above-mentioned points, the following

steps were undertaken:

(A) Classification of the correct answers for each question

on the basis of the educational cycle. The study of the

ERIC Lo
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numerical data of these answers has shown the following:

I- The rise of the percen.age of correct answers in
the processes of addition, subtraction, multiplication

and division in the third cycle.

2- 'The percentage of correct answers in the second
. cycle is8 higher than in the first, that the third

cycle is hirher than the first and the second.

3~ Some answers of the pupils of the first cycle
such as items no. 47, 49, 50, 5I .... were rather
veak, while the answers of the pupils of the second
and third cycles were high., This may indicate the
gradation of the level of questions for the three

cycles.

L~ The percentage of correct answers in various
fundamental geometry questions were high particularly

for the third cycle.

The analysis of the test results has shown

I- That the continuation of the pupils in the first
end second cycles has led to the mastery of the
fundamentals of addition, subtraction, multiplication

and division.

7 1.,
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2~ That it is hardly possible that the one-~classroom
school will be able to elevate the standard of its
pupils unless the causes behind the commit ted mistakes

shown in the results of the tests will be dealt with.

{(B) Classification of the correct answers on the basis

of the degree of the teacher's qualification, the

number of educational cycles at the school for the

first educational level:

From the table which shows the percentage of
correct answers in each process at its various levels,
the teacher who undertakes teaching (qualified teacher,
teacher with a certificate but not educationally qualified,
and the unqualified teacher) for the first cycle only,

it is shown that:

I- The high percentage of correct answers in case of the

qQualified teacher at the school with two cycle.

2~ The low percentage of correct answexrs in case of the

school with three cycles.

3~ In case of the technical processes that require a
particular teuching style, the percentage of correct
answers in the case of tﬁe qualified teacher has risen

in topics 1ike proportionate division, volumes and geometry.

15.:
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(C) Classification of the correct answers on the basis

of teacher's qualification, the number of cycles at

the school for the second educational level:

From the table that shows the percentage of correct
answers of the pupils of the second level in cases of
the the qualified teacher, the un-educationally qualified
teacher and the teacher with no certificate, it has been
found that there are differences in percentage according
to the quality of the teacher, particularly at the

schools including more than one cycle.

It also shows that, in case of the qualified teacher, |

his pupils answered questions on topic of fractions,

rational numbers and percentage, though ths number of

such pupils is low. Still such topics are not of the
|

ones studied at the second cycle.

{D) Classification of the correct answers on the basis

of the tezcher's qualification and the number of cycles

at the school, for the third educational levsel:

From the table that shows the percentage of correct
answers for the third level, the low percemtage in case
of the unqualified teacher for the third level is

clearly shown.

‘ 1«‘)'()
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(E) Compurison of the results of the one-classroom pupils

with the mother formal school pupils is shown in

Tuble (5.6).

he table shows generel comparison of the three lcvels

in the one-classroom dchool &nd the mother gschool:

Tabls No. 5.6

Showing the average percentage of correct anawers
in arithmetic and geonmetry

[ievol [Ono-Classroom School Formal School
First 9.7 22.0
Second 25.1 34.8
Third 40.4 63.3
Total 15.2 120.1

Table 5.6 indicutes the percentage of correct answers
in each level of the one-~classroom school and the formal

school. From the table is shown the following

l. Ths rise in the percoﬂtage of correct answers in all

levels of the formal school over the equivalent levels

of the one-classroom school.

O ‘ I()l
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Feurthix: {earning Level of Science Education

The one-classroom school aims at providing its pupils
with some functional concepts associated with health and
sickness, living creatures, the soil, energy, natural
phenomena, &8 well as their acquisition of the sclentific
attituge ané&vhatever may help agpraise and appreciate
beauty.

In this part of the chapter, we try to detect the ex.unt
to which these aims have been realized so as to feel, the
7ay to the betterment of the school's role in providing

young people with sciemtific culture.

Aims that the one-classroom 8chool has to realize as regards

Science education:

-Firstly: Concepts

I- That the pupil gets functional knowledge about health
and sickness.

2- That the pupil gets functional knowledge about living
croeatures.

3~ Yhat the pupil gets functional kmowledge about the
s80il and raw materials.

4~ That the pupil gets functional knowledge about enexrgye.
5- That the pupil gets functiouanal knowledge about natural

phenomena.
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2- In both the one-classroom school and the formal
school it'has been shown that both schools are not
up to the required standard. The percentages obtained

show that both are in need 6f care.

I:}U
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Secondly: Scientific attitudes

6~ That the pupil will be characterized by open-nindedness.
7- That the pupil agrees to causal relations.

8- That the pupil combats superstiticns and mythical thought.

Thirdly: Appraisal and appreciation

9- That the pupil appraises the role of the teacher in
daily 1life,

I0- That the pupil appreciates beauty.

Building-up the test

(A) Spiral questions were put which were associated with
each aim. The upper question oft the page is for the {first
level, i.e. first cycle, the mlddle question on the page
is for the second educational level, i.e. the second cycls,
the questiorf on the bottom of the page is for the third

educaticnal 1level, i.e, the third cycle.

(B) The questions were formed in a way so that the{o is
a prelude (or a body) for each Quéstion naterial, folléled
by two test items of which one must be correct () and
the other is wrong (X ) . The pupil has to mark (¢’) or

"(X), otherwise his answer will be taken as incorrect or

unattempted.

c¢) In its initial form, the test was applied on Bain e--Bahrain

one~classroom school at Giza. It was later refined in the
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light cf the results of this pilot experiment and given

its final !ormSI)

Applicaticn of the test

In its fin«l form, the test wes applied to a sample of

(40) forty one-classroom schools and on formal mother-

schools &and the Zollowing points were taken into consideration

in application:

(I) The researcher applyins the test orients the minds
of pupils to the answers by asserting that the aid of
the test is not an estimation of 'success’ or 'failure!
as regards tle pupil;, but rathér to identify the
standard so0 a3 to be able toinnovate the methods that
will make their teaching and education easy. It is not
supposed that the pupil will answer all questions that
require & pupil who has completed his education at the
Bixth grade primary at the formal schools, i.e. has

Somoleted the third cycle of the one-classroom school.

Ag an lncentive for the pupils to give their best

apsvwer, the researcher announced to them that every pupil

“ho answered aietly and precisely, would be given a box
Qf biscuits, .nd he actually distributed biscuit boxes

over the pupils, one box each by the end of the test.

(2) The researcher read in good voice and slow clear

{1) See Appendix No. (7)
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intonation the test, one item after the other. He did not
shift from one item to the next unless he felt tbat the

general bulk of the pupils follow him.

Marking the test

Special tables were designed for processing pupils'
answers. Then answers were classified in accordance with
the variables of the research as will be elaborated in
the following pages.

L4

Results and their Interpretation

4

Firstly: Relat;onship between teacher's qualification and

the pupil's level at science education

The numerical data from the tables show that the percentage
of the correct answers in accordance with the degree of
the teacher's qualification, and the number of cycles in

the schcol (one cycle, two or three) show the following:

(I) The question ‘on health snd_sickness

The highest percentage of correct answers was (74.I%)
in case of the teacher without certificate, It comes down

to (72%) in case of the educationally qualified teacher

150 '
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then further down to (6I.I%) in case of the teacher who

holds & school certificate.

This may be interpreted on %he grounds that sclence
education is associated with environmental habits and
non-formal culture which calls for more attention to be

dirgcted to 1it.

(2) The question on living creatures:

The highest percentage of correct answers was (46.2%)
in case of the educationally qualified teacher, and comes
down to guz.zx) in case of the teacher who holdes a school
certificate, then is further down to (29,2%) in case of

the toacher with no certificate.

This may be interpreted on the grounds that the education-
ally qualified is better able to link the plece of infor-
mation with the 1life of the pupil who mostly lives in the
rural milieu with its varied animals. This imposes the .

>
necessity of attending to the training of teachers in this

aspoct.

(3) The question on the soil

The highest percentage of correct answers was (57.1%) in
case of the educationally qualified teacher, and comes
down to (43.8%) in casé of the teacher with a certificate,

then further down in case of the teacher with no certificate.

»
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This is interpreted on the grounds that the educatio-

nally qualified téacher is more efficient than others.

(4) The question oa energy

The highest percentage of'correct answers was (60.7%)
in case of the educatiopally qualified teacher, then
comes down to (49.2%) in case of the teacher with
a certificate, then further down to (24%) in case of
the teacher with no certificate. .

From hence, the importance of having a qualified teacher

is shown, similar to what the previous question has shown.

(5) The question on natural phenomena

_ The highest percentage of correct answer$ “as (59.9%)
in case o! the educationally qualified teacrer, then
comes cdown to (46.6) in case of the teacher with no
certificate, then further down to {43.%) in case of the

teacher with a certificate.

The rise of the percentage of the teacher with no
certificate over the one with & school certificate is
justified on the grounds that the question discusses
phenomena that the pupil is already acquainted with

in the general culture in his envirohment.

~
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(6) The guestion on the extent of the open-mindedness

The highest percentage of correct answers was (40.2%)
in the case ot the teacher with a certifticate, and comes

down to (3I.Y%) in case of the teacher with no cercificate,

then further down to (24.2%) in case of the qualified

teacher,

This i8 interpreted on the grounds that scientific
attitude in such aspect is associated with the over-all
atmosphere amidst which the pupil lives.

LN
(7) The question on causal relaticns

The highest percentage of correct answers was (49.2%)
in case of the qualified teacher, and comes down to (38.I)
in case of the teacher with a certificate, and further

down in case of the teacher without certificate.

This is interpreted om the grounds that the atmosphere
in which the pupil lives plays a role in supporting the

attitude towards the recognition of causal relations.

(8) The question on the combat of superstitious thought

The highest percentage of correct answers was (62.7%)

in case of the educationally qualified teacher, and

comes dowa to (50.%) in case of the teacher with a

v,
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o

certificate, then further down 1n case'of'the teacher
with do certificate.

This is interpreted on the grounds that, apart from
the environmental factors, the level of the teacher's
qualification has its influence as well on the tormation .

of the scientific attitudes.

(9) The question on the appreciation of beauty

-

_The highest percentage of correct answers was (46.U0%)

in case of the teacher with a certificate, and comes down
to (41.7%) in case of the educationally qualified teacher,
and further down to (I?.2%) in case of the teacaer with

no certificate.

This is interpreted on the grounds of the role that
the environmental conditions have in the formation of

besauty appreciation. The noticeable deterioration in

case of the teacher with no certificate may be attributed
to !i8 low personal standard which requires” that a

minimum of ~zertificate holding be required for thoss

(I7) The question concerned with the teacher's role in life

The highest percentage of correct answers was (60.8%)

who are recruited to teach in the one-classroom school. -
\
|
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in case of the teacher with a certificate, and coues
down tn ‘5I,3%) in case of the educationally gqualified
tencher, and further down to (42%) in case of a teacher

with no certificate.

The gemeral rise in all percentages, and their
variation at the same time to the nature of the age
wvhich 1is assumed to have its influence on the pupils

in addition to the influence ¢0f the teacher.

(II) The test as a whole

The highest percentage of coilrect answers was (4<¢.9%)
in case of the educationally qualified teacher, and coues
down to (37.2%) in case of the teacher with a certificate,

and further down in cas~ of the teacher who dc 's not hold

any certificate.

In the light of this result, it may be of importance

to take the following measurea:

Uxging “he teacher with no certificate to get
® certificate as a preliminary step.
b) Urging the teacher who holds a school certificate
to be educuationally qualified, or train him on the job.

¢) In ali cases, the standard of all the ons-classroom

1t
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school teachers has to be elevated through the
provision of in-service training as will be elaborated

in det ail in chapter six.

Secondly: The relation between the number of cycles

in the classroom, and the learning level of puplils

The highest percentage of correct answers was 37.53% in
schools with three cycles, and comes down to 27.75% in
casze of schools with ome cycle, and further down to I7.I%

in case of schools with two cycles.

The rise of the first case is interpreted on the grounds
that reading and writing answers helps in the self-learning
and that the older age of the pupil makes him more capable

of absorbing the content of the question. ;

-

A8 for the rise in the percentage of the school with

one cycle over the one with two cycler is intsrpreted on

the grounds that pupils of the seéond cycle have not yet
mastered the national language that will make easy for then
self-learning to an extent that will emable the teache™

to engage them in work while he is teaching to ancther

cycle.

As for the pupils of the first cycle, they answer from

the memory what they have studied because forgetfulnese
has not got an influence, a matter which is different from
the case of the second-cycle pupils.

{
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Thirdly: Comparison of the results of the one-classroon

school with the formal mother-school

- From the numerical data, it may be deduced that the
results of the pupils of the formal mother -school are
higher tran the reasults of the pupils of the one-classroom
school in eaph question separately, and this is attributed
to the following:

&. The ease of teaching pupils of almost similar level
in one-classroom in the formal school.

b. Rise in the educational qualification of the formal
school teacher.

c. Rise in the teaching plan of the scientific culture
in the formal school to four times the onc-classroom
school.

d. Availability of some laboratory potentialities in

I

the formal school.

From these results, we come to the following data:

Educational Average percemtage of the correct answers
Level One~classroom school Mother school

First 25.8% . - 47 4%

Second 2808% 5206%

Third 43.2% 64.6%

Average 34493 5he86%

Ity




The result clited in the above table does not mesan
calling for the closure of t he one-classroom school., It
actually undertakes a role that realises (35.93%) of tne
aims of science education, It is rather that we call for
supporting it so that the role it undertakes will rise *9

a standard close to that of the formal school.
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Fifthly: Learning Level of Social Education

As one of the aims of the one-classroom school is to
intensify the spirit of citizenship in the children
without disregard of their Arab fraﬁework and its role
in Egyprtian thought, it was necessary to analyse and
turn this into operation&i objectives, and measure the
extent to shich this school has realised such .ims so as
to identify the ways of bettering the present condition

and elevating it to what is aspired for.

This part of the chapter displays these procssses in

methodologicali steps.

Alms of Social Education:

Firstly: In the field of cognitiomns, concepts and attitudes

thar are related with citizenship and feeling of belonging-

ness to the environment and the countr-

- Rscognition of the historical and geographical features
of the environmsnt, and know their economic and human
roles, fields ot work, institutions and organisations
(post-offices, banks, co-operative socleties, water

and Electricity organisation, First Aid Centres, hospi tals,
political and popular organisations), and be aware of

the services they render, ways to communicate with them

and benefit by their services.

I }}’ J
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- The abllity to use the map to identify the features

of the snvironment.

. - The abllity to participate in some of the prociects
that link man with his environment, and develop in him
the feeling ot bslongningness to it, and help his
involvement in the Life ¢f his community through

means such as the following:

* Control of the traffic within the suburb in which
he lives.

* Participation in the cleaning of the schuonl, the
suburd or village, and make it beauti ful

. Partiéipation in scme health projects and simple
medical first-aid.

<% pParticipation in fire extinguish.

- To have some knowledge about the country's constit- ‘

ution as regarda:

* Local administraition system.

Concepts of democracy amd its practice at school.

* Man's rights and duties.

*«

Authorities and their respomsibilities.
People's Council: its formation and concerns.
Clear recogaition of Egypt’s&geography (the land),

resources, population, potentialities; ard
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?

the possibilities of developing the country's economic

and human resources.

* Clear recognitiof of Egypt's history throughout the
ages, the efforts that have been exerted by the
Egyptian people for the enrichment of human
civiligation, and Egypt's civiliaatioé role in contem-

-

porary history.

* Recognition of Egypt's role lhroughout the ages in
. the protection of religious traditions, defence of
-

the Heuvenly beliefs and the rejection of the heresies.

Secondly: In the field of Arab belongingness

-

-~ The learmer's recognition of parts of the great Arab
world, its economic ana humar character, its contemporary
role in world economics, and possibility of realising

the economic integration between its countries, and

raising the standard of living among its individuals.

- Recognition o2 fhe contenporary history of the Arab
" world, the dimemsions of ¢the Palestinian case, and the

rational rights of the Palestinian people.

Thirdly: In the field of belongingness to the greater

family of humanity

- Recognition of the country's position within world map

llll}




and the openness of the couatry to the outside world

politically, culturally and economically.

- In the iight of the set goals mentioned in the previous
paragraph, the courses and school books in the primary
stage of educaticn were reviewed. Patterns of schoos
material were defined in accordance with the above goals,
and the material was worded in the framework of life
situations or cognitions as a preliminary step to measure

them in the test.

~ Social studies in the primary stage serve general aims
‘represented by citizenship, recognition and comprehension
of geographical facts and knowledge that are‘related with
the pupil's country and its relations with other countries
ag well as knowledge of the national history. Many ways of
the realisation of these alms 2re non-school techniques

without restriction to school grade.

Building Test items for tue Measurement

of learning level of soclial education

e,

When the above pims are translated into items for the

measurement of learning level, the following noints were

taken into account:
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(I) The test was to be made for the three levels and
designed to give an answer to the following question:
'Where do the pupils stand in their social eulture?*
This is because the cultural aspect is reached both
insidé and outside the school, apart from the fact that
'Social‘Bdu;ation' is defined through various situations
that the pupil encounters through the interaction with
his environment, and the social reality that he lives

as well the mass-media that influence him.

(2) The educational outcomes are classified in accordance
with four major groups: .

facts, concepts, attitudes and skills.

(3) The building-up of the test is composed of a great
number of questions that are expressive and representative
of the total educational outcomes that have been agreed
upon and guided by the test objectives and the possibility
of eliminating some of them in the light of what a limited-

scale test on pupils from various primary grades may reveal.

(4) As the principal aim of the test is the measurement of
social culture among the one-classroom pupils, it is

outside the realn of objectives to test the pupils' abiity
to read or write. Hence, the researchers applying the test

were oriented to read all the test items before all the

pupils.
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‘ In the 1ight of these cﬁnsiderations, a'preliminary
test was built up and applied on the pupils' of Bain
El-Bahrain school, Giza Educa%iongl Directorate, apart
from a sample from Alam El-2inm formal prim;ry school,
West Cairo Educationa10Zone. In thé light of all this,
22 questions wsare eliminated, then another>question was
eliminated at a 1ater stage. Thus, the test got its final
form as shown in Appendix KNo. (9).

A
:

Applacation of the test

Aftter the wording and classification of the questions
in sccordance with the four major groups (facts, concexts,
attitudes, skills); the supervisors who were to waitch over

its application were g1§en the following instructions:

I. That the appointed time for Answer is no less than
45 minutes érovided that %hch pupil has the full
sreedom to answer all the questions included in the
tent (77 questions).

2. Pupils should starg their answer to the questions
of the test at the fame moment.

3, It is enough that the pupil writes on the front
page 0f his waswer note-book his name, and the name
of his school. Supervisors have to fill in the

data that the pupil may be unable to write such as




-

"'Pupil's number in the sample', or *School number in

the sample* , ,.. etc.

4. Puplls have to be seated in a way that preyents
the reliance of one pupil on another. Thus,
adequate distance had to be left between each pupil
&nd the others, | -
Thg test was applied on (40) one~classroom schools
in various parts of the country as has already been

mentioned in the previous chapter.

The Results and their Interpretation

Each of the percentages of correct answers on each

question was estimated and formed according to:

I- Each of ths four a&reas: facts, concepts, skills

and attitudes,

2- Extent of t;acher's qualification.

3. Number of educational cycles at the school
(one, %wo or three cycles).

4+ Overall estinate of the test as a whole,
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Firstly: Results of the pupils in the four areas

The questions of the test were distributed into Zour

major areas:

Facts: These included (4k4) questiong, BOS.

I - 2 - 3 - 4 - 1 - I3 -

jan - 15 - 16 - i9 - 20 - 21 -

22 - 23 - 35 - 3% =~ 37 - 38 - )
b2 - 43 - 46 - 47 - 48 - b9 -

56 - 57 - 58 - 59 - 60 ~ 6I -

2 - 63 - 64 - 65 - 66 - 67 -

8 - 69 - 70 - 7B - W - B -

% - 7.

Concepts: These included fourteea (I4) questions:

5 - € -II -~ 17

I8 - 28 - 29 - 30

2 - 33 - 3 - 39 . :
71 - 72 '

Skills: These included fifteem question:

2y, -~ 2 - 26 =~ 27

3 - 40 - .41 -4y

5 - N - L - 52

55 - & o~ 55 - | B .
\ . ‘

)




Attitudes: These include four questiors:

?7 - 8 - 9 =~ I0

When estimating the percentage of the correct answers
according to the four areas, it was found that the per-
centage of the correct answers in Facts was (22.7%)
for the first level, (39.4%) for the second level, and
(50.8%) for the third level, which means that the percent-
age of correct an;Qers>riaea with the rise of the pupilt's
educational level. Also, the percemtage of correct answers

for tHe second area (concepts) rises from the first level

to the second, and then to the third &s the percentage

went up from (I3.3%) to (42.7%) and to §55.%5%) respectively,

; The’aame is found with the third area (skills), as
psrcentages of ctorrect answers rose from the first level
(21.7%) to (39.7%) for the second lewel then to (54.3%)
for the third level.

~

In the fourth area (attitudes), the percentage rose
from (29.9%) for the first level, to (42%) for the second

level, -and come down to (4I.6%) for the third level.

Ag for ths first level:

s Y

’The higheat correct answers were in the attitudes (29.9%)

follziad by concepta (23.3%), then facts (22.7%) and
lastly skills (0,7%).




As for the second level:

The highest correct answers were in the area of concepts
(42.7%) followed by attitudes (42%) then skills (39.7%)

and then factse.

The following table No. (5.7) shows the descending order
of the correct marks in the four areas in each of the

three levels separately:

Table (5.7) showing the decending order of the areas

according to educational level in cycles

First Cycle Seconc Cycle Third Cycle
I. Attitudes I. Concepts I. Concepts
2. Concepts 2. Attitudes 2. Skills

3. Facts 3, Skille 3. Facts

4. Skills 4. Facts 4. Attitudes

Table No. (5.8) shows the percentages of correct
answers for sash of the four areas in accordance with
tb: three levels at the one-classroom schools and the

formal schools.
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Table No. (5.8) showing the perceamtage of correct answors

First invol Second Level Third Level

Argaa One.cl. PFormal One-cl. Formal One~cl, Formal

School 8gkool School School School School
Facts 22, 7% 30.6% 39.4% 47.6% 50.8% 67.2%
Concepta 33.3%  37.3% 4. 56.8% 55.5%  75.h4%
Skills 21.7%  30.3%  39.7%  S52.1% 54.3%  73.1%

- Attitudes 29.9% 42.0%. 42.0% §3.9% 4Y.6% 58.3%

3 - o

The above table skows that there are constant differences

in favour of the formal school in the four areas mentioned

above.

An example of this is that the perceatage of correct
answers of the formal schonl in the area of 'facts' was
(30.6%) while it was only (22.7%) for the one-classroom
pupils in the first level. This means that the dif farence
vas  (7.9%). However, such dittorongo riges very groatly
in the area of concepts in é%ich the differsnce amounts
to (I4.0%), and in attitudes it amounts to (I2.1%) in

I4

'tavour of the formal school.

€

j  In the second level, differéncss dimineish until

they reach (I.9%), but rise in the case of concepts

te (IQ.I%) .

‘
s d +
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As for the third level, diff:rences are clear in
each of the four areas: in facts, it is (I6.4%), in Y
concepts, it is (19.9%), in skills, it is (18.8%), and

in attitudes, it is (I6.7%).

Table No. (5.8) shows the descending order of the correct
marks according to each of the three levels separately

for the one-classroom school and the formal school.

Tabls No., (5.8) showing the descending order in the four

areas in the one-classroom school and the

e W 1Y

formal school

First Level Second Level Third Level
Order One-cl. Fornal Omne-cl. Formal Cne-cl. Formal
School School School School School School
(1) Attitudes Concepts Concepts Concep. Concep. Concepts
(23 Concepts Attit. Atti%, Skills Skiils Skills
(3) Facts Facts Skilis Facts Facts Facts
(4) Skills Skills Facts Attit. Attit. Attit.




Secondly: Answers of Pupils in accordance with the degree

of teacher's qualification

¢ Tables show the relatioanship between the degree of
teache r's qualification and the learning level of his
pupils in the three Cycles. The percentéga of correct
apswers in 'facts® rise with the unqualified teacher
reaching (34.0%) followed by the teacher with a certifi-
cate (23.6%), whilasr the qualified teacher is at the
bottom.

This may be attributed to the great concern which the

unqualified teacher givea for rov: learning especially
rorﬁyhe puplils of the first level, which means giving all

impartance to hand-writing and memorization. In the se cond

level, the case is different, as the percentage of correct

answers at the ievel oﬂ/facts was (46.1%) for the teacher

with certificate, t/o;l.iowed by the qualified teacher '
(37.4%), #nd at th; end comes the unqualified teacher
(33.8%), which shows that whenever the pupiiez proceeded
to higher cycles, the importance of the teacher with a
cortificate is betier shown, and the qualified teacher
moxre than the unqualified teacher. Such & fact is afiyrmed

. by the parcentage of correct amswers for the third level

Pupils 28 the percentageof correct answers for the teachar

with a certificate amounts to (58.9%) followed by the

1\.’/
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qualified teacher (52.1%), then at last the unqualified
teacher (42.0%). This may .be attributed to the pupils'
achievement abilityinclucd®ng remembrance, and comprehension
is realizod as intendec: through a qualified teacher and

a teacher with a certificate more than it is realized

with the unqualifird teacher.

It is also shown from the above table that the percentage

of the correct answers «. to 'concepts! i3 closely associated
with the quality of the teacher. We shall also point out

%0 a closer relationship batweenr the teacher with &
certificate amd the growth of concepts as difference becomes
greater in upper levels. The difference was (28.6%) then
rcae to (48.9%) in the second level, and higher still to

(54.8%) in the third level.

Also, the percentage of correct answers of the pupl's
of the qualified teacher rose from (22.2%) in the first
level, to (37.8%) in the second level, and reached (39.2%)

in the case of the pupils of the third lewel.

As for the skill level, it is shown from the above table

that the percentage of correct answers rises in the case

of the unqualified teacher in the first level to (30.5%),
then down to (20.0%) in case of the tsacher with a certi-

ficate, and further down to (16.3%) in case of the qualifed

teacher. This may be attributed to the unqualified teacher's
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»

knowledge cf how his pupils excel at the preliminary levels

(facts, concepts, skills, attitudes), but at that level

only, while in the case 0f the qualifisd teacher and tha
teacher with a certificate, the percentage of correct
apswers of the pupils are highe= than in other levels.
For example, the percemtage of the level of skills is
higher in the second level in case of the teacher with a
certificate (47.9%) followed by the qualified teacher
(35.6%) then the unqualified teacher (26.8). Alsc, at the
third level, the percentage of correct answera in case of
the teacher with a certificate is (6X.7%) followed by the
qualified teacher (60.2%) then the unqualified teacher
(47.2%), @ matter that affirms the importamce of the

teacher's preparation and training.

As for the area of ‘'attitudes', we find that the rercent-
age of correct answecrs steadily risea frcow the first level

(36.2%) to the third level (40.0%) in case of the qualified

teacher,

A higher perceantage of correct anowers is found in case
0f the teather with a certificate as it was (30.9%) at the
tirst level, and rose to {u?.B%) at the second 1laval,
and reached (49.2%) with the third lewel pupils,
meanwhile, the percentage of the first level pupils did not
exceed %, and reached its highest at the second lsvs
as it was (35.3%).

[ ~
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Through the comparison of these percentages, it
is found that the teachers with certificate greatly
excels over thLe unqualified teachers. This may be
because the effact of the unqualified teacher ceasas
at the first lsvel due to the cease of his academic
growth, whilst better and quicker growth is achieved
in the cases of the both the qualified teacher and the

teacher with & certificate,

Thirdly: Results of the pupils according to the number

of cycles at the school

Figures of the tables show that the percentage of
correct answers of the pupils in a school with one cycle
or £wo or three varies in the four areas: facts, concepts,

skills and attitudes. we find the following:

1. There is some relationship between the achievement
level of the pupils, and the cycles system. This is

shown by the percentages in the previous table as
. ’ ‘;'
- A\ //
the achievement level rises under the one-cycle system

which reached (28.5%) in the area of ‘facts’, but was

only (I2.9%) in the three-cycle sysi.m. This may point

out that variation in the learning level of pupils is

affected by the quality of the teachars, and his

LM)




inability to regard the individual differences among

them. This may be attributed té his low standard and
lack ot int&rmation in various methods and techniques
of teaching, a matter which may widen the gap between
the three cycles. This is also clear in the second
level when we motice rise in the percentzge of correct
answers of the pupils of the one-cycle (54,0%) than in
the saecond cycle system (37.0%) than in the third cycle

systea (28.5%) .

However, the percentages are unearer in the third
level, and variations are not pointed out. The
parcentage was (51.0%) in case of the one-cyclé system,
(51.5%) in camse of the two-cycle system, and (47.8%)
in ths three cycle system,

When the percentage for each cycle-system is compared
separately, we find the high perceantage at the third
level (51.0%), while it was (28.5%) at the Zfirst
level, and the percentage amounts to (5I.5%) in the
two-cycle system in the third level, while it was (I8.5J)
4n the same systen at the first level. Also, the percent-
age rises to (47.8%) at the third level (the three-cycle

system) while it wae (12.9%) under the szme system at

the first level.

~

I~
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In the area of concepts, variaticn in the level
is shown. We find that the percentage rises in the
one-cycle systen ;éachins (36.0%) while i} comes
down in the two-cycle system to (21.4%) and to (12.6%)

in the three-cycle aysten.

The same picture is found f}th the second level
for; the percentage increases with the one-cycle
system to reach(44.5%) and comes down to (4I.9%) in the
two-cycle s8ystem, and comes down further still to only

(29.0%) in cae_three-cycle system.

* The third level is almost similar as the percentage
amounts to {5I.0%) i~ the one-cycle system, and rises
to (52.5%) in the two-cycle system and finally reaches

(57.5%) in the three-cycle systen.

In the area of 'skills' tho percentage at the first
sevel 1s (36.0%) in the one--cycle system, and comes
down to (2I.4%) in the two-cycle system, and comes to
its lowest (IZ.6%) in the three-cycle system.

The above picture is repeated in the second level
ani the percentage amounts to (44.%%) in the one-cyck
system, then to (4I.9%) in the two-yycle gystem, and

comeg further down to (29.0%) in the three-cycle syestem.

Percentages in the third level are close to each

other reaching (5I.0%) in the one-cycle system, then
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(52.5%) in the two-cycle system, and amounts to
(57.5%) in the three-cycle systea. However, the .
percentage rises in the one-cycis system from (26.7%)
in the first level, to (39.4%) in the third level.

As for the three-cycle‘ayatem, it’ records steady rise
as well, from({6.8%) in the first lewel to (55.0%) in
the third level.

In the area of attitudes, the same picture is
repeatnd, and variation ie found in standard for;
the percentage in the ons-cycle aystem is (35.5%) and
cuoines down to (22,7%) in the two-cycle system, and
finally comes down to (8.3%) in the three-cycle

aysten. .

As for the second lavel, the percentage comes down
from one level to the next. It reached (44.9%)in the
one-cycle system, then down to (40.0%) in the two-cycle

system, and finally comes down to (I6.9%) in the thiee-~
cycle system.

At the third level, percentages are in contradiction
in the three levels despite the existence of some
similarity. Thi/ﬂercentage is (36.5%) in the one-cycle
system, (33.7%) in the Lwo-cycle system, and is further
down to (29.6%) in the three-cycle systen,
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Pourthly: Over-all results of the pupils:

To study the over-all results of the learning level
of social education, we cowe to the data of the table

o. (5.9}

Table (5.9) showing the percentage of correct answers
in each of the one-classroom school and

the formai school

Level One-classroom School Formal School
First 23 4% 32.3%
Second 30.2% 50 .0%
“Phird - SI.8 69 ..4%
Average 33.6% 50.7%

The above table shows that the percentage of correct
answers in 'Social education' reached (33.6%) in the
case of the'one-claasroom school, and (50.7%) in the
cage 0of the formal school. Similar percentages were

~“also reached at the first, second and third levels.

The table shows as well the average percentage of correct




answers in the 'Social educafion‘*tor each of the one-

classroom school and the formal eéhool in the three lemls,

S
o~

It is alsu shown from the above table that the differ-
ences petween the percentage‘pf cqrrect Aanswers in the
one-classroom school and the.formal school lncreases
steadily from the first level to the third. While these
differences were (8.9%) for the first level, they rose
to (9.8%) in the second level, and then- to (17.6%) in

-

the third level.

4

The previous table shows as well the steady rise in
the fercentage of correct answers in the first level to
the third level ’hather:for the one~-classroom schsol or
the formal school. The percentage of correct answers in
the one-c2=ssroom school 18 (23.4%) in the first lewvel,
and rises to(40.2%) in the second level, and to (51.8%)

in the third level. As for the formal schocly the

»

percentage of correct answers is (32.3%) in the first

level, (50.0%) in the second level, and (69.4%) in the

third level.
X -

One of the important results is the percentage of

correct answers in the second level (50.0%), and the

peércentage of correct answers in the third level, bvoth,

&re close to each other in case of the ons~classroon

L {
b

school, 7

L
.
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SCOVERING THE ATTITUDES TOWARDS THE ONE-CLASS SCHOOL

Constructing the instruments

- The samples of the research.

-

Pindings of the questionnaire of the teachers'

attitudes towards the one-class school
Findinés of parents’ attitudes ’}
Pindings of local leaderships' attitudes,
Findings of pupils' attitudes

The-overall picture of the assitudes of teachers ,
parents , local ieadersnipe and pupils towards the

one-class school .
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CHAPTER_SIX

DISCOVERING THY ATTITUDES TOWARDS THE ONE-CLASS SCHO0L

The success of any school in performing its function,
not only as an institution for educating the young people,
but also as an irradiating spot in the local environament,
aiming at lighting the road to development , de>ands on
the exteht of the acceptance of the local society and
the support it eoffers to this school .

The one-class school 1s presumably based upon the
private popular effort , and hence it becomss organically
related to all classes of the local environment.

Conséquently s 1t has become important that we should

attempt in this research to f£ind out the attitudes of

the pupils , teachers , parents and local leaderships

towards it .

Instruwents of the cesearch

?

In order to discover these attitudes , four quest-

ionnairgs have been designed specifically for this re-

search :
(1) A questionnaire to discover the attitudes of
teachers towards the one-class school .

.
4
[., .
¢
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(2) A questionnaire to discover the sttitudes of parents

(3) A questionnaire to discover the attitudes of local
leaderships

(4) A questionnaire to discover the attitudes of pupils.

Every questionnaire was designed independently ,

éo that every group of questions should deal with one

specifi: aspect . In other words , the items were
‘;classified into groups or clusters as seen in handling

the data . However , the questionnaire itself includes

a rendom distribution of items .
‘A pilot trisl &f She questiennaire was undertaken
at Bein El Bahrein school in Giza educational direct—-
erate . Accerdingly , the language of many items was
nodified . Another pilet trial of the modified version
was attempted , and slight medificatiens were intre-

duced . The final versiens of the questionnaires can

be seen in the Appendices ef the research .

The sample
The instrumants of the research were used in the

forty scheols representing the sample of the research.

Table (6:1) shews the numbers ef the sample .

1.,
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Table (6:1 ) ;

Showing the uumbers of the sample

yi

Sample Number of respo. es Accepted responses
Teachers 43 —.m-_*z-’“"—"--~1;£~~" a
Parents 98 84

Iocal

leaderships 100 90

Pupils 316 . 286

.

v e e wmev® e P 6 8 @ M AW W M o s o e T o FTSCecw . - < son
0

First: Results of the guestiodnaire for teachers' attitudes

Table (6:2) gives a description of the sample of

teachers answering the questionnaire

]

Iten Nuabers

SEX ' Males : 39 TFemales: 3 -
QUALIPICATIONS None : 8 Primary Certificate:6

Prep.Cert.:% égcond.Cert.: 14
Institute:9 Univ.Degree: 3
Holdérs of educationalkqualifi~
cations besides previous ones : 5

— W mn & st wee——— 4 e I . B I O R A X
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pable (6:2) (contd.)

Item 5 Nunbers

- r - ®
-~

PERIOD OF TEACHING This year only 14
Since last year 8

‘ Before last year .20

f— - - ————— oo

SCHOOL IOCATION in a small village (population
less than 1000) : 51
In an ordinary village (popu-
lation from 10D00-15,000): 8
In a town (population more than
15,000) : 1

o P [ _— —_—

RESIDiNCHE ' At the place where the school '
is located : 28
At another place : 14

e e & M @ e o e B ¢ e T . swwe e s s e A e

(1) Concecning the attitudes of teachers towards the

one-class school

The questiénnaire of the teachers' attitudes

.

has revealed the following :

- 100% of the sample believe that the school benefits
the pupils . In fact , these schools are the only

outlet for educating “he children in their distant

areasg .

14,




- 76.19% believe that a formal school is better than
a one-class school , since hupan and material

facilities are available at the fobmer school.

= The remaining 23.81% of the sample believe that
the one-class school hus the advantage of being
very close to the houses of children , and of being
of smali density , of having a teacher who is usuallj
dedicated to his work , for two-thirds of the sample
o€ teachers who live in ﬁhg same locglity of their

schools are relieved of the problems of transﬁ%rtation._

~ 42.86% agree<t, being traunsferred to a formal school,
for they believe that tearl.ing in a homogeneous
class is more cgomfortable . Besides , the status of

a teacher in a one-~class school is rather low .

On the other hand , the remaiping 57.14% agree
that they have other indispensable commitments .
Besides , some of them are waiting for an appointment
in anothef job for which they have the qualifications,
according to the Egyptian laws which provide for the

appointment of alllgraduates holding university or
technical qualifications .
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& - 85.72% agree that the weekly study plan is quite
adeguate . Some of them de other jobs besides
teaching , and have o enthusiasn for increasing
the weekly plan .

bn the other hand , those wpo disagree , express
_ their doubts that allocating éne lesaon a week for
science , as well as another one for social "sciences
will not he enough ps achieve the .objectives of

-

"teaching them .

(2) Corcerning the ettitudes of teachers towards the

general systeum of the school
- 30.95% believe that somd old pupils may annoy younger

ones with their Jjokes . However , 69.05% believe
z that the majority of the children are relatives and
live together inside the one-class school as well as

L
outside it . - -

-~ 57.14% agree to the unification of the school uni-'
form , S0 that there may be no economic discrimi-

nation among children . Thé remaining 42.86% believe
that over-burdening the poor parents by compelling

them to buy a school uniform , may impel them to

v

 °
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stop their children from going to school , unless they

get thé school uniform free of charge .

- There is a good sign that only 9.52% of tuhe sam-
ple agree to the principle of beatiig the children. .
A follow-up of these four cases has revealed that

they were new graduates , working temporerily in s

one-class school until they would find ths opportunity
of being appointed ~- as they claimed -~ in a suit-
able job . Besides , their pupils didn't like them.

- (One teacher (reppesenting 2.4% of the sample) wants
to deal with the parents , for --bag.he imagines ==
he is perforﬁing his misaion in combating illiteracy
by teaching xeading and writing only , and that the

‘parents are 1gnorant and do not know anything . mch
teacher needs a kind of orientation so that he meay
understand the dimensions of combeting professional

illiteracy and the importance of sirengthening
relationship with parents . . '

~‘0nly 33,33% of the sample believe that teaching at

a one~class achool is more comfortable than teaching
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at a fcrmal schod} ;vsince they eajoy the freedom of
'beginning‘énd ending a teachigg session , as well a8
dealing with a gmall number of pupils . Besides , they
¥ do not f£ind aifficulty in going to school .
On the other band , those who disagree pelieve that
the differences in the standards of the pupils in their °

scuools require a quick and constant' follow-up -

& (3) Concerning the attitudes of teachers towards the

daily system

= 78.57% believe that young children cannot stand
. studying for the whole day . Besides , the teacheré

themselves have their own private problems , as well

as‘yarious jobs for which they need the whole day.
On the pther hand , those who disagree to this are
%pfluenced by religious education , which was pre-=
vailing in Egypt until ths pineteenth century and the
bpeginning of the twentieth century . In. keeping with
this spirit , an Arab poet is often quoted as saying:
*Stand up in full respec’; for the teacher , for he

is (1lmost a prophet.”

- All one-class schools have two noildays a week ,

14,
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one on ¥riday and the other on the market day . gowever,

if on an environmental occasion there is a local holidéy,

the teacher himself , even before his pupils , will be
absent for being one of the local leaderships in these
villages and hamlefs o That is why 75.81% of the sample
agree to the idea of absence on different occasions .
On the other hand , those who disagree imagine ~-as
they say -- that their pupils never lose interest in

learning at school out of love for their teacher and

school .

- 54.76% of the saumple believe that it is necessary

to have a bell in a one-class gchool , for this will
acnouuce in the environment :"Herg is a school " ,
"Here is intellectual ipradiatio9ﬁi,'"ﬂere is a teachex
who lights the way for bthe comiﬂé generations 1" .
On the other hand , tnose who disagree to the idea of
having a bell at school (45.24%) believe that the hamlets
in which they work.have a limited number of people gnd
it is quite easy to call out to the ghildreq . Even ,

if the teacher merely stood at the entrance of tne

school , this would be announcement enough of the

R )

1.9 9
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a
beginning of the school day » This will soon spread
211 over the hamlet , and “he children will rush

"+ quickly to school .

]

e .
- 88.10% of the teachers of the Sample believe that the
freedom of the teacher in going into .detail , or in

being brief in every lesson regardless of the time

"

<

fixed fpr every class will be,of great benefit to the
teaching-learning process . However , 11.90% of ths
sample believe that ‘it is necessary to stick strictly

to the allotted time in order to avoid any excesaive 4

extension of another aspect of the syllaﬁus ., .
s .

(4) Concerring the attitudes of teachers towards

Curricula
- Examinations under the present system of the one- 1
class school , are held under the supecrvision of the- !
mother school or its nominee . One of these examinations
is held in PFebruary and the other in May , every year.

According to the result of the examination , the

pupils are placed in the first , secoad or third cycle.
However ,47.62% of the sample give priority to monthly

tests on the assumption that promotion from one cycle

>

/

14,
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to another can take place any time  the results of a
pupil jusfify it . Some teachers suggested that pro-
motion should beé badssd on the average marks obtained in

months preceding February or May
- . .

\ \ ) . .
- A percentage of teachers rarging between 35.,72% %
23,81% do not feel happy about the present examination
system . However , they have not given any alternative,

probably because the standard of their professionsl

preparation is not adequate .

- 100% of the sample have agreed that one of the roles

. of the school is to teach the pupils how to deal wihth

others . Besides , 30.95% believe that the role of
the school should be confined to teaching the children
the 3 R's.(Reading , Writing and Arithmetic) . Also

£1.90% of the sample agree to the fntroduction of

some industries into the curriculum . 83.3?% agree
to tne organizatign of school parties . 92.86,5 agree
to the teaching of oration . 92.86% are on the side
of adding the subject of home- economics . 95.24%
are in favour of teaching'aongs becauss they appeal

to the young children . All the subjects of the sample

‘)
[ I
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believe that one of the roles-of the school is to

guide the pupil and his fanily to cleanlinese , the
inporbance of looking efter appearance and personal
) clothes - 92.85%"welcome the idea of consolidating

the tean epirit among the young children .

All these percentages are good indicators of the
belief of teachers in the role of the echool in
achievingvgompreheneive education which develops
pereonelitiea , integrated intellectually , emotionally
and behaviourally .

. = 64.29% of the sample believe that textbooks are
adejuatc and they are quite satisfied with the expla-
netion'or"the teacher with the help of the existing
textboeka . “However s W6 may benefit from those who
Qieagree , in spite of the fact that they are not

the mejorgéi (about 25.71%) . Since some of them are
novices ,“Gﬁey believe it is important that special ;
textbooks have to be wiibten for the one-class school

in line with the shortened study scheme which includes

S5 teaching sessions for Arsbic , 5 for arithmetic ,

o ,
RN N
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4 fbr religious edué&tion y one for gach ot aoci?l

naubﬁicfa and sciences . They. beliave the new textﬂodia
'hayo td“bo directlﬁ'related to the specific ob;ectivos
of cach subject dnd should be interosting to children .

s

S8econd : Results of tho guestionnairo foxr parants'

attitudes

Table (6:3) indicates the specific items characterizing
.".c S

the sample of parents (84 persons) who responded to

L
the questionnaire . . .
Item ‘ ﬁumbers Lo~
SEX - Males:78 Pemales:6

OCCUPATION or STATUS Omdas (Mayors)/ Village . -
: Sheikhs:4 , Dignitaries:34
Officials:6 , Ordinary .

Citizens:40.
IDCATION OF WOKK Hanlets:78 , Villagds:6 ,
Togns :0 , Capitale of Govern-
o ates:0 .
-"UKIIFICATIGN’ Nane 7S, Primaty GertiZicate 10 _

Prep.Cert 0 , Second.Cert,:2 ,
Diploma:0 , Uniwveraity Degree:O.

RESIDENCE The same place where the ona-
class school is 80 ,
In another place : & .
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' Accoréing to data from Table (6:3), it is evident thaﬁ:

- Sex is not & significant factor , for those who were -

pregsent at the time of the experiment were called ¢ -
However ,-the majority of occupations or status of

. parénts show .that they are ordinary citizens , that is
to say , poor farmers ‘or workers hired by others .

Phis indicates the socilo-ecconomic status ?P which the
pupils belong . But , the dignitaries‘amdunting to
_46.45%3 are Bmall landowners , which means that the
one-class school ipcludes poor children , because rich
people can a ford to_tranép&rt their children to formal

gchools away from their villages .

— All children in the sample live in hawlets and
villages , which indicates that concerning the general
economic standard , they are less than sone of the

children in formal schocls in towns .

- 95.247% of the parents live in the same area where
the one—ciass school is located « Only 4.76) iive

in otker areas . When the conditions of the latter
parents were ex&gined , it was found that they lived

in villages that are only.half ¢ kilometre away from
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the one-class school . It was inevitable that the
cuildren should be sent to such school since their
original villages were no more than a group of houses

not exceeding thirty .

........

the one-class school
Gathering the scattered items in the guestionnaire
in one cluster dealing with the importance of the one-

class school , it has been possible to get the results

indicated in Table (6:4)

At = h e i e e . - - . - N - e

Serial
Number in Iten Agree Percentage
Q.estionnaire
T T believe that the one- T
class school is better
than no school 84 100
5 I prefer that the one-
class school should con-
tinue 84 100
11 The one-class school helps
us in tne problems of
our children 82 97.62
15 I believe that our chid-

ren learn souething use-
ful in the one-class

school 71 84.52

O et et im . > ® w e . s e

L R T T I et
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A discussion of the data in Table (6:4) reveals the

following @

- A1l the subjects of the sample agree that the one-
class school should continae , and that it is better
than nothing , for it is the only outlet that would

protect their children from illiteracy . There 1is

no other alternative for such a school . Hence , it

is essential that ways of improving it should be sought.

- 97.62™ of the sample believe that the school saves

them from the problems of their children which are

caused by playing in streets and bothering the old
people , which may lead to quarrels . Only 2.38%
of the parents object to this , saying they don't

L X ]

believe that their children cause any problems.

** Some parents expresséd this meaning by using
such popular expressions as :"Our children are
like angels " / "They are like an ointment that

would heal a wound !" .,

20,
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- 84.52% agree that the school teaches their children
something useful .

In the present research , it ma® be useful to know
the opinions of those who disagree , who are looking
forward to the consoclidation of:the curricula of the
one~clasg school by introducing some activities ,
and by increasing the study scheme in order to inten-

4

8ify the umnderstanding of children .

(2) Concerning the attitudes of parents towards the

general system of the school

The results of the attitudes of parents towards the
genseral system of the school have revealed the following:

- 40.48% believe that the presence of children of

different ages together spoils the younger ones .
They suggest that there should be two classes : one
for boys and the other for girls . This was quite
evident in areas near the desert in Fayoum . On the
other hand , the 59.52% who object to this , argue
that the majority of boys and girls are relatives or
belong to families among which love prevails . Some

members of the field research team saw boys and girls

']

~th,
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completely paked and swimming together in the canal

without any feeling of fear or embargasement « In

this area , the parents preferiéd havin

in the school : one including the children of the

grades 1 , 2 and > priﬁary , and the other including

g two classes

gradea4,5and6.

- 75% believe that beating can be one of the tools
to impel children to study , for they believe that

fear of being beaten while young , will make the
child form good habits of studying and going to school

regularly , so that when he grows up ,'he will depend
upon bhirself . The stick will therefore become an
internal motive that would motivate him to accuracye.
on the other hand , those who disagree believe that
reward (through using encouraging words) or gentle
blame will make the pupil fond of his teacher and the
subject the latter teaches . Concerning this item ,

two are undecided and state that it is not a matter

ofxbeating or coaxing , but the most important thing,
is to educate the child , for there are situations in

which a stick is indispensable , and others which

‘)
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require coaxing and diplomacy .

- 100% of the sample agree to the importance of getting
to know the school teachers in order to discuss with

them iseues concerning their sons and daughters . It

is interésting to know that they say that there is
need for this question s because 1f the teacher does
not come from the area , he at least comes from a
neighbouring village and has some kind of relation

with all the villagers , even if it is a small one .

- 98.81% agree that the school improves in the presence
of the supervisor , for the teacher tries to prove his
prof&piency . The only one who disagrees believes that
the teacher's conscience is the only supervisor -, for
if he dbesn't have this conscience , any inspection ,

reward or punishment will be of no use .

€3) Concerning the attitudes of parents towards the

daily system

- 30.95% agree that the school doors should be opened
from sunrise to sunset as an expression of parents'
love and enthusiasm for the education of their children

because they agree with what John Iocke said that

{
Sy
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nghe mind of a child is a white glate which should be

£illed with knowledge" . On the other hand , the aajority

N
who disagree give the following argumnents :
a. There is no teacher who accepts this .
b. It is unbecowinyg to overbucden an old man .

c. The kids are too young to stand all tais .

d. Ask for the possible , if you wunt to be obeyed .

- 80.95% agree that vacations should not be too lony,
fqr some pupils are toc young to be productive .
Besides , some one-class schqols are found in areas
that grow a special perfume plant which does not need
great care . Therefore , éhe vacation should be short.
On the other hand ,“the 19.05% who disagree , live in
areas where cotton is grown and therefore children ,
especially vhe short ones, are needed to pick gotton

worms fcom tue leaves of young cotton plants .

- 66.67% agree to the idea that vacations should agree
with seasonal occasions , for they are sacred . Besides,
times for gathering or picking the crop needtthat the
pupils should help their parents . The 33%.33% who

disagree , believe that they hope to see their children
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become doctors , engineers , officers and teachers ....,
that is to say , distinguished people . This cannot be
achieved except by shortening vacations in order %o make
éupils study as full timers , regardless of seasonal

or local occasions .

- 71.43% agiee to making a school day extend from morn-
ing to noon only , so that they may get used to the idea
that the school day covers this period specifically .
The 28.57% who disdgree believe thét the teacher of a
one~class school could be an official guard (ghaffir)

who has a night shift ; or a government official in

the morning , therefore , classes should start in the
afternoon (2 pe.me -== 5 p.m.) . They believe that it is
important that pupils should study inside the school

for half a day , not necessarily from morning till noon.

(4) Concerning the attitudes of_pgreﬁts towards curricula
- Only 15.48% of the sample agree that the role of the
school is merely to teach resding and writing , and

they believe that this is the first step on the right
road towards self-instruction . The 84.52% who disagree,
believe that education lacks other cognitive , affective

and psychomotor aspects .

ERIC | “a
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-~ 96.43% agree that the school should teach the young

how to read the newspaper and how to write letters and

application forms. Those who disagree -- three parents
oaly -- believé that this operational objective is

not up to their—aspirations for’ the education of their
children , because they have pinned greater hopes on
this question . ‘

-~ 97.62% of the sample agree that children should learn
etiquette . The two parents (representing 2.38%) believe

that, education means reading and writing , which in their

opinion is emovgn to open "the insight" of the child.

-~ 61.90% agree that a child should learn a trade or

an occupation . Besides , 38.10% agree that hobbies
should be learn% , for this would be beneficial %o the
abilities of a young child . On the other hand , those
who Gisagree believe that this may not realize their
hopes that their children should become doctors ,
engineers or du@ges , because they imagine that such
respectable professions are assoclated with writing ,

reading and studying in textbooks .

P
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~ 55.95% agree that the school should teach the
children the harms of some traditions , for such
traditions would not be understood by young children.
However , it may be interesting to note that those who
agree as well as those who don't have one rationale,
that traditions have A function which should not dis-
appear . Nevertheless , some subjects of the sample
disagree about the issueuz should we teach this to

the children or not ?It might be worthwhile noting that
one of the parents.stated :"A child should know that
sooner or later he would die and would be buried in

a grave , so he shouldn't be a bully"” .

- Parents differ about school activities . 95.247%
approve of parties ; 82.14% approve of joucneys ;
83.35% agree that gifls should learn home-economics ;
97.52% agree to paying visits to institatiosans in the
environment ; 59.52% agree to learning songs and

music ; 25% approve of playing , and 89.29% agree to
the necessity of increasing home assignments , so

that a young child should not play about . However,

those who are in favour of activities other than

7S
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reading. , writing and arithmetic believe that the
educational process is an integrated process which
aims a% the formation of an intégrated citizen .

On the other hand , those who disappfove of school
activities , are afraid fhat this may be at the
expense of school subjects , especially that the
study scheme is only 16 hours a week e Some of those
who disagree , welcome tle jdea of introducing such
activities if the study scheme is increased . and if
there are guarantees that the teacher should not
carry activities too far’and leave the first task

. of the school which , in their o inion . is success
and obtaining a certificate . This attitude is con-
firmed when we realize that all the subjects of the
sample believe that it is important to get a certi-~
ficate.indicating the completion of learning in the

one-class school . ,

~

- 92.867% agree that the teacher should explain the
meaning of the most important current news in the
newspapers and on the radio, for this will broaden

their horigzons . In fact , the worry of parents is
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a unique indicator of the enthusiasm of the Egyptian
society for education which pushes the individual

forward and to progreés .

- All the sample agree that the teacher shouid direct
the parenta as to the importance of washing the
clothes of their children , looking after their clean-
liness and appearance for this is to the benefit of
their children .

-~

- 77.38% of the sample agree to the inculcation of
the team Spifit in the children , for this will make
them compete in learning , and because maﬁ is by nature
a sociable being . In this item , four parents (re-
presenting %.76% of the sample) are undecided , for
they stete vhat they do pot object to the spirit of
frisndliness among children , provided the child's
friends bslong to the same village . Oun the gther
hand . those who disagree (repre;enting 17.86% of
the saanple ) quot‘;e the Arab popular post Bairam El
Tunsi when he says "Keep away from people , amnd you

will save your honour and money".
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" Phird : Results of ghe questionnaire of local leader-—

ships towards the oéne-class achool

Table (6:5) indicates data characterizing a sample

of local leaderships who responded to the questionnaire

about attitudes'

i i

Item

Numbers (90)

SEX -

Males:88 , [Females:2

OCCUPATION / STATUS

Ondas (Mayors) or.village
Sheikhs:22 , Dignitaries:45 ,

- Off£icials:25 .

LOCATION OF WORK

Y

Hamlets:70 , Villages:lo
Towns 4 Governorates'
Capitals:6 .

QUALIFICATION

No:62 , Primary Certificate :8,
Prep.Cert.:0 , Secondaxry
Cert.:10 , Instiute (Dip.):8 ,
University Degree:2 .

-

Table (6:5) reveals tne following :

« The sample includes 2.22% females who are old

womsn , respected by all the people in the village .

- The sample includes 25.56% officials who get salaries.

' They work as workers in nurseries such as those in
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Kom Oshim , I%sa , €tc e.ss , Or janitors working in
a health unit o1 a school .

-~ The majority of subjects in . the sample work in the
same hamlet or viilage where the one-class school 1is
‘1ocated . Thosé who work in a nursery or institution
do not work more than a few kilometres away from their

village . \

by
b

- Most of the ld;;} leaderships (68.89%) do not hold

any qualifications . However , tiey have their prestige
end are held in-esteem by others for their old age

apr

and’ experience . The work téam met two Omdas (Mayors)
who were holders of B.A. in Law , and preferred to

stay and work in agriculture and trade in their villages
rather than work in any job for a fixed salary . Both

had certain opinions and aspirations more than the

other subjects of the sample , as will be seen in the
folldwing analysis :

(1) Concerning the attitudes of local leaderships

school

- -

towards the importance of the one-clas:

~ All subjects of the sample (just as those of parents)

~

“ 0
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agree that a one-class school would be better than

nothing ' It has been established to continue , for

it is the only windoﬁ that would let in the rays cf
light and knowledge .
~

S——

- 45.56% of the sample believe that & one-class school
is worse than an ordinary formal school as far as
facilities;are concerned . Those whe disagree believe
that it is better than a formal school , concerning
the feeling of friendliness between pupil and teacher,
since the .latter , more cften than not y comes from

the same area .

- 73,%%” are in favour of chenging a one-class school’

into 3 formal schooi in order to enjoy meals besides
the facilities of seats ; shairs , instructional
matecials and efficient teachers , €TC ...

Phe others (26.67%) who are not in favour , are
afraid that a teacher who is a stranger may not care
for the children , for teachers in formal schools in
distant areas n&y originally come Tron towns and are
too burdened by their private worries to do a good

job or to be regular in their work .

To
—
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- Only 11.11% of the sample believe that a one-class
school is merely a place for accommodating pupils ,
Tor they believe that a school is merely a bell , some
desks , a headmaster and some teachers ..bn the other
hand , the 88.99% who disagree believe that there is
fairly gocd instructicn at such a school , since some
young pupils have continuedé. their education in the
preparatory stage after finishing the courses of the

primary stage in the one-class school .

(2) Concerning the attitudes of local laederships

towrads the one=cia: chool

- e e

-~ 61.11% of the sample agree that having young pupils
side by side with older ones does not do any harm

fog they are all relatives , and because their villages
normally consist of about fifty families and are closely .
related to each other both inside and outside school.
However , the 38.89% who disagree , believe that there

i1s a possibility of arousing some sexual problems .

- 44.44% bel_eve that a pupil should not be beaten

in order to study , since beating will lead to cowardice

and will kill initiative . However , those who approve

-

oS
C
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of the principle of beating -~ we are sad to say --

include the two educated Omdas who are holders of
B.A. in Iaw . They believe that they have been well

educated because of having been beaten .

- 93.33% agree that inspection is importand for the
improvement of th: work , according to what usually
happens when an inspector arrives at school , for
the teacher at once ‘cleang the place where he teaches,
and does his best to make the pupils memorize the
lessons . One of the leaders said that the preaence
of an inspector would be felt whenever the children's
_voices grew louder as they recited songs and readings.
The 6.67% who disagree , believe that , just as
sone parents believe , a teacher's conscience and

social and moral enthusiasm are the basis of good work.

- 97.78% believe the school uniform should be unified,
80 that pupils may be seen going to and fro in the
village , and so that there should be no economic and
social differences among the children . On the other

hand , the remainiﬁg two (2.22%) were undecided , for
they said that they agreed to the unification of the
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school uniform . However , this might impel pagents
to withdraw their children because of their financial
inability to do this . Therefore y if the government
undertakes giving the unified uniform ,'it will be a

<

good blessing .

(3) Concerning the attitudes of local leaderships
towards the daily system ﬁ
~ 86.67% are in favour of shortexning school vacations,
tor " a vacation will. lead to forgetfulness of learn-
ing " , " a vacation will 8poil the young and will in-
culcate loafing about in the village" .
On the other hand , those who disagree -- including
the two educated Omdag -~ believe that their crops need

cheap manpower , sa3 tnose young pupils are cheaper

than grown-ups » therefore , vacations should be

lengthened enough to agree with times of gatherfng
crops and vegetables and combating agricultural pests.

= 23.33% ere in favour of a long school day . When
aked why, they stated that learning the Holy Koran
requires a long time , hence » the idea of ths old
Kottab (elementary school) was always associated with

4
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religious education , whereas the one-class school
is. the. school of life and of work , and it is an
Egyptian creation which proves that the Egyptian

people are determined , ‘in spite of all economic

sufferings and of struggling with odas , to educate
their children , by all means . However , those Who
disagree to a long school day , believe that , like
parents , teachers won't agree . Besides , young

pupils won't stand it .

- 46.67% agree to linking school holidays to -local

conditions , so that a young pupil may absorb the customs

of his family , and sb that he may have the opportunity

of earning a living whenever favourable situations

may occur .
The 44.44% who disagree, believe that young pupils

have to learn only , and should have nothing to do

with local conditions .

The undecided , representing only 8.89% agree to
linking holidays with feasts and seasons of picking
cotton , but object to having a holiday on a market

day , for a child's role in this area is not so important.

[}
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(4) Concerning the attitudes of local leaderships

towards the one-class school curricula

~ 40% agree to the role of the school in teaching
reading, writing and arithmetiec y 8ince this will
"open the eyes of the chilg" » and this is quite
encugh . Bgt » 55+56% of the sample believe that the

needs of a village require un enlightened citizen .

.For example , political meetings require a person

who knows how to analyse , compare and reud the news

and events .

In bet&een those who agree and those who don't ,
we have 4.44% who are undecided and who believe that
the role of the school should extend to some trades
or some activities . That is why the opinion. of
those who are undecided » Was evident in the item of
the extension of the role of the school to include
teaching some trades and industries , for 74.447%

agree to this , whereas 25.56% don't agree , for they

imagine that this might stop the pupil fron continuing
his educa ion » for technical ang vocational education

in E,ypt has almost led to & blingd alley , and has not enabled

LR
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graduates to continue university education , except

' ascording to requirements which are very difficult

to Pulfil for the majority of them .

- 70% agree to the importance of giving the pupil a
certificate indicating the coupletion of education

at the ope—class school , Which would serve as a means
to continue education in town . The remaining others

object to this , on the assumption that having no
certificate would make them work in the village ,
thus the local leaderships would benefit from then

as manpower working in their agricultural land .

-~ There has been a variety of opinions amony local

leaderships towards the roles of the one~-class school.
60% believe that among the roles of the school wnuld

be ocientation %owards not sticking to old custous,
for this would develop the village « On the other hand,
those who disagree , belisve that the role of the
school is only to teach the skills of reading , writing

and arithmetic . Besides , 82.22% are in favour of

parties , and 77.78% are in favour of journeys. 84.44%

welcome visiting local institutions . 78.89% are in

ol
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favour of discussing current events . 68.89% are in

favour of the teacher directing pupils to caring for

personal cleanliness and appearance . 31.11% are in
favour of pupils co-operating with their teachers to
_clean the school neighbourhood . They believe that such
activities will lead to good upbringing of pupils and
will make them have a sense of belonging to their hamlet
or village .

On the other hand , those who disagree to these
activities , justify their disagreement by such excuses
a8 : the image of a traditional school as a textbook,

a pupil , a teacher , chalk , etc ... , is an ideal one,
and this -- according to what they say -~ rrepares great
men . Besides , such activities will take children away
from memorigation and learning . Besides , on of them

sald ,"Education is not an easy task , but it is nothing

but rote learning " . All such opinions Justify the role
of political and social organizatious in Egypt in en-
lightening grown ups as to the fact that education is
not merely memorization and knowledge , but there are
also affective and psychomotor aspects which are not
fully recognized by some local leaders .

o
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o~

Fourth : The attitudes of pupils towards the one-

class school

The study eimed at finding out the attitudes of the

oldest pupils in the one-class school towards their
school . 316 pupils responded to the questionnaire ;
but 30 responses were excluded because of lack of
seriousness on their part . The remaining 286 responses
have been tabulated and the results that could be

gleaned from them are as follows :

(1) Concerning the attivudes of pupils towards the teacher

- 80.42% agree to be teachers s for some of them look
upon teachers as being most of the time in the posi-~
tion of leadership . Some others consider the teacher
'better off , 1f compared to their own parents . 45‘
(representing 15.73%) disagree bscause they aspire to

a more glamorous occupation , such as : doctor , officer,

engineer . The undecided =-- 9 (representing 3.15%) --

believe they are still young _ and "whatever God ordains
for us , is always a blessing" , "There is no necd ror

anticipation” .

@
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o
N




(206)

-~ if the teacher is changed , 41.26%5 will be sad ,
whereas 19.93% will be pleased . This reve;ls how far
the pupils of a one-class school are fond of their
teacher , for most of these teachers belong ¥o the same
village and have relationships with the pupils' families
and show paternal feelings towards the children . Most of
those who will'be glad to see the teacher changed ,
justify this feeling by referring to his cruelty and
his intentional beating of anyone who does not study
the lesson , or to his irregularity in opening the
school because of living in another village , and may

be reluctant to come , especially when the weather is
bad and transportation becomes impossible . This love
the pupils have for their teacher is confirmed when

we gee that only 25.17% feel that he annoys them .
During the field work in the research , the field re-
searchers noticed that most of the pupils expressed
their love for their teacher in an innocent childish

way , unparalelled in the formal mother school having

six grades .

YN
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"

~ 80.42% of the pupils believe that the teacher
encourages them to work , and that 97.55/% believe
that the teacher is interested in correcting their

notebooks .

‘Actually , the field researchers noticed that
most of the pupils' notebooks included home assign-—
ments which had red marks indicating that the teacher
had gone through them . Comnsequently , only 16.08%
were afraid of asking the teacher . In fuct , they

ape. concentrated in a small number of sSchools in

which tnere are some cruel teachers , who are new
graduates working temporarily 'in teaching and waiting
to be appointed in jobs commensucate with their quali-
fications . If 12.94% were afraid to be asked by the
teacher , this might be dug to the fact that the
teacher was cruel , or that the pupil was not ready

on that day , according to what they actually said.

(2) Concerning the pupils' attitudes towards their

colleagues and the class atmosphere

~ 80.42% like to keep the company of their colleagues,

2.2,
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and 85.66% are proud to be pupils in the achool ,-
besides the fact that 92.66% wish to see other people
say that their school is excellent . Moreover , 94.41%
like to repeat that they are happy at school . These
high percentages are against low percentages in the
opposite diresction , for 18.88% wish to leave the
school as quickly as possible . 5.24% feel ashamed of
belonging to the school , in addition to 3.85% who
imagine that they will be happy when they leave thia
school . Besides , 24.13% believe the school is not
of much benefit to them .

All these are considered important indicators of
the fondness of the majority of the school pupils

of their colleagues , and the atmosphere inside their
one-class school . There are several justifications

for the prevailing positive attitudss , scme of which
may be as follows :

- Young pupils will feel lost , if there is no one-
class school , for their parents are busy in the fields

and in managiug their own affairs , leaving their
children in the village barn or in the lanes .

4 o)
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- Some pupils say that the time of study is short and -
nice and better than the férmal school , because they
have learnt from the adults in the village that the

teachers of the formal school are usually hard-heartea.

~ The villagers look at their children with admiration

and approval , whén they see them carrying their books

and notebooks in a cloth bag which is quite in keeping
with their poverty . It is usually made of cloth such
as a pillow case to replace the expensive bag . The
children feel proud when their families praise them ,
and may even call them "a young engineer" or "the future
doctor" , etc see o

On the other hand , the justifications for the
opposite attitudes , in spite of being fewer , nave to
be taken into consideration . They include the followiny:
- Those who wish to leave the school as soon as possible,

mostly cowe from schools which have cruel teachers .

—~ Those who feel ashamed of their school , look forward

to a school "with a unified uniform" , "with a bell" ,

"with lines and flag yreeting” , about which they read

in ceading ooks .
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~ 24,15% believe that their school does not benefit
them very wuch , expressing their looking focward to

a better standard of education . It has been noticed

that some of the respondees are you£5er brothers of
pecple whoe have continued thelr education in the
secondary stage or the university . That is why the
young pupil compares what hé sees with his older brother
and what he hears from him concerning the possibilities

of the formal school . ,

- 78.327 believe thut their neighbouring friends wish
they could join their school , which indicates the

gond prestige enjoyed by the one-cless school in distant
bamlets und villapes . Besides , there is no other
window through which education can enter into these
areas except the one-class school .

On the other hand , some of those who disagree ,
believe their village is small , and all the children
ae at school . Therefore , the question is irrelevant.
Some others say that their meighbours prefer the mother

school with six grades , despite the hardships suffered
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by the young pupils in going there .

(3) Concersning the pupils' attitudes towands the

school system ‘. )
- 4.90% like to see the holiday extending for so many
days , and 8.39% rejoice wheﬁ théne is a holiday , for
those respondees are either from arsas in which cotton
is cultivated and ,the holiday is associated with daily
earnings for the pupil (10 -- 2dﬁp¢és£res), or because
the teacher tends to be cruel . The evidence for thig is’
that the answers of the subjects of this sample are

concentrated in certain schools . But , those who re?ect

-

L e
s+ Dr, King saw , during his visit to the ‘mother school,

that five éf the‘first grade pupils came walkiag
every day on foot from places which are five kilo-
metres away , with their grown-up brothers or rela-
tives , and refused to Jjoin the one-class school ,
for they imagine that designing the future of the
doctor , tha engineer , the officer , etc ... ,

begins from the formal school .

3.
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these two items , either enjoy teaching in the one-
class school , or the holiday is associated with hard
work which is boring vo the child . Besides , some
children who wanted to continue education without

holidays , were found to have great aspirations :.

- 6.29% expect the school day to geme quiokly to an end.
Tﬁey Justify their point of view either by being fed up
with squatting all day , or being beaten by the teacher,
or feeling hungry during the school day .«

On the other hand , those who wish the schoolday
wouldn't end quickly (representing 67.13%) , look
upon the school as a comfortable place for them , and
the only resort to achieve their aspiration for contin-
uirg education , and getting a comfortable and profit-
able job .

** So that they may be like Dr.Sophy Abu Taleb , the
Speaker of the Egyptian Pbople?s Assembly , who
comes from one of the villages in which the study

was conducted .

k«\)‘v
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- 59.09% believe that the school would be better if
some activities were introduced into it ,” because of
their feeling of boredom as a result of deﬁoting all
the school day to reading , writing and arithmetic .
But , those who disagree (108 pupils , representing
37.76%) , believe that activities»have nothing to do .
with success at school , and promotion from one level

to another . _ -

The undecided (9 pupils , representing 3.15%) , believe
that there i8 no objection to studying anything , if
this will contribute to their success and future ;

but they would reject any subject that would not affect

their educational position .

(4) Pupils' attitudes towards school subjects

Table (6:6) indicates numbers and percentages of

those who agree to every item related to pupil's

attitude towards school subjects .

)
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A discussion of the data in Table (6:6) reveals
the following :

- The school Bubjects according to the interest the
pupils find in attending classes in them , may be arragged
in the following order :

reading , arithmetic , religious education ,
calligraphy and writing , social sciences , then
sports . Priority was given to reading and arithmetic

because concentration in the one-class school is

,~,\’_\

always on them . Then religious education follows

because it is easy to teach in the form of storiss or
reciting the Holy Koran . But , calligraphy and writing
require an effort from the child . Sciences and social
subjects are among the most difficult subjects even
for most of the teachers themselves . Hence , e<IT\
necessary to prepare and train teachers to undertake
the task of teaching them .

3ports were mentioned by a sample of boys only ,
and in one school , because these pupils form two
toams of popular football (in which the ball itself

is made of old socks) , with their neighbours and

23




Y.

- (216)

they like to see tnelr matches part of the school

activities , instead of the free ones . 30 , they

'express wishes for actual activities in the school .

~ According to the understanding of pupils , the
subjects are arranged in the following descending
order : songs , reading , arithmetic , religious
education , writ}ng s Sciences , then social subjects.

The rationale given for this order is the one mentioned

pefore »

- According to the best textbook , the siubjects are
arranged in the following descending order :

reading , religious education , arithmetic ,
sciences , calligraphy and writing , and finally
social subjects . The pupils believe that the reading
textbook includes meny interesting pictures . Besides,
in spite of the fact that some pupils are unable to
read the book of religious education , yet it contains,
in their opinion , some beautiful stories . The book

of social subjects comes last because it is dull and

does not include functional diagrams or information
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' of interest to them in their life .

- According to difficulty , ths subjects are arranged
- in the Tollowing descending ordexr :

Sciences , social subjects , reading , arithmetic ,
religious education , and finally calligraphy &nd
writing . Séipncea come at the top of difficult subjects

- because they are explained -~ if at all -~ in an ab-

stract way , without using apparatus or any equipment,

for all one-class‘échools without exception ﬁave no
lab equipment . Howsver , pupils consider calligraphy
and writing the least difficult subjects , because
the lessons are usually either an imitation of calli-
graphy included in their printed textbook or seen
dictation . In both cases , there is an opportunity
for conducting the lesson according to the speed of
each pupil . More often than not s the teacher of the
one-class school leaves a group of pupils to study a
seen dictation in a corner in the classroom', while
he himself concentrates on explaining arithmetic ,

fop example , to another group .

o :6‘%38
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- Accor&ing to the easiness the pupils find in the
,subdocte , they are arranged in the following Qrder :
reading , religious education , arithmetic , sciences ,
calligraphy and writing , and finaliy social subjects.
It seems that this order is related to the interest of
th; teacher himself . Most teachers find reading and
religious education easier to teach in class than:other
subjects . This indicates the necessity of c&ncentrating
in in-service training on sciences , calligraphy and
writing and social subjects , so that the pupils'
feeling of the difficulty of these subjects may be

reduced .

-~ According to the desire of pupils to be distinguished

in school subjects , these subjects are arranged in the

following descending crder :

reading , arithmetic , religious education ,

caliigraphy and writing ; sciences and social subjects.

This order depends on many factors , including :’

a) the extent of the teacher's concentration on
each subject .

b) the extent of presenting the subject in an
interesting way in the book .
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- According to the best explanation of subjects , in
the opinion of pupils , the subjects are arranged in
the following descending order :

reading , religious education , arithmetic , sciences,
gsocial subjects , calligraphy and writing « It 1s the
game descending order as that of the easiness the
pupils £ind in the subjects , with the exception of
the last two . This also emphasizes the necessity of
concentrating in-service training programs on Gthe

last three subjects in this order .

~ According to the fact that pupils are not afraid

of examinations in certuin subjects , these subjects

are arranged in the follow'ng descending order :
reading , religious education , arithmetic ,

calliygraphy and writing , sciences and social subjects.

This confirms what we have mentioned before . Besides,

the pupil is not afraid of being examined in subjects

which he believes are carefully explained in class ,

or which he imagines he understands , which he likes to

attend classes in , and in whicn he has good textbooks.
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- According to the belief that the pupil is absent-
minded when he attends classes in certain subjects ,

these subjects ére arrenged in the following descending
order :

social subjects , arithmetic , religious education ,
sciences y reading and finally calligraphy ‘and ‘=riting .
Social subjects , arithmetic , religious education

coms to the fore , because thelteacher'g‘method
depends on spoon feeding:, and sometimes narrating
réiisious stories using a style of preaching , regard-~
less of the abilities of young pupils .

The sSubjects which come last , require by nature ,
that the pupil should make a personal effort which
occupies his attention and stops him from being absent-
minded . .

Hence , it iy essential that we should look for
a teaching technique that would occupy the attention
of the pupil in every individual subject and at each

level in one class , at the same time .

241




(221)

A SUMMARY OF

THE ATTITUDES OF TEACHERS , PARENTS , IOCAL LEADERSHIPS
AND PUPILS TOWARDS THE ONE-CLASS SCHOOL

From the previous analysis of the attitudes of
teachers , parents , local leacerships and pupzls ,
it can be seen that there is agreement in mord than
one aspect , which is an indication that thsre are
similar objective factors which influence them all,
besides the existence of some contradiction as a result

of the difference in the position and role of each

class . In the following , we present a general review

of the questionnaires on attitudes .

First : The atitudes towards the importance of the one-—

class school

~ There is unanimous agreement among the sample(100%)
of teachers , parents and local leaderships about the
importance of baving the one-class3 schcol as the omly
window for education in their small villages . Should

this school be abolished , illiteracy would undoubtedly
spread .
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-~ Only 14.34% of the sample of pupils were proud of
the one-class school . Beecides, only 3.85% of the
pupils feel happy when they leave this ecﬁool for
reasons not related to its importance but because of
factores , including :

a) What some pupils of the one-class school have heard
from their older brothers , or familiea about the
advantages of tho formal school because of having
tables , chairs , blackboards , meals , £C ees
which they do not enjoy in their school , and which
maeke them look forward to enjoying the paradiss of thé‘
formal school as they imagine it .

b) Some pupils are fed up with squatting and the lack

of feeling of comfort , when they write in the notebook.

¢) The cruelty of a small number of teachers of the

one~class school , prevents somc children from liking

their school .

Second : The attitudes towards Discipline in the one-

class school

(1) The problem of differences in the ape of pupils

243




(223)

- 30.95% of the sample of teachers believe they face
moral problems because of the présence of grown up
pupils side by side with young ones . However , 40.48%
of the parenta and 38.89% of local leaderships expected
these problems . These percentages are near to each
other and are not low , and this requires that the
suggestions offered by the sample have to be taken into
considsration . For example,

a) Older pupils should sit in one cormer of the class-

room , opposite to the younger ones .

b) An attempt should be made to develop the one-class

school . inorder to consist of two classes : dne for the

old pupils , and the other for the young ones .

3

- The percentages of teachers (69.05) , of parenfs
(59.52) and of local leadersﬁipe (61.11%) believe %hat
there should be no fear of any moral problems , for
the o0ld and youang , the boys gnd girls 4 in the one-.

class school are often relatives and neighbours and

live together whether inside the ¢lass or outside it.

(2) The unified school uniform

- 42,56% of the sample of teachers , most of the parents
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and 2.22% of the local laederships object to the uni-
fication of the school uniform ,,on the assumption that
the poverty of families prevents them from buying two

un;rérms for the chidren . Howsver , gll of them.&elcome
tho’unifiod unifornm , it it is given free of charge,
because it will be benoticiai to their health , besides
giving them a feeling of equality .

(3) Technicgl supervision (Inapection)

-'98.82% of. the parents and 93.33% of local leadsrships
beleive that the presence of the supervisor (inspsctor)
leads to gerious comm;tment on the part of the teacher,
‘improves performance in pﬂb school , and achieves
control . This reveals the importance of limiting the

gssignment of the supervisor 8o as not to exceed 15

one-class schocls , so that he may be able to visit
every school-twice a month at least . This would replace
the big agsignment exceeding fifty schools in the
educational directorate in Fayoum', for example..

The role of the supervisor in improving the one-
class school is essential y for he bears the respon-
sibility of training and guiding the teacher who has
not been prepered originally for this kind of schools,
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(4) The length of the school day

- 78.57% of the teachers , 30.95% of the parents ,
and 23.33% of local leaderships object to the system

of

the long schocl Gay , which had been adopted by the

cld system of elementéry schools (Katatib). The reasons

given , include the following :

a)

b)

c)

d)

A young pupil cannot stand the effort of study for
a whole day .
The techniques of the teacher and the possibilities

of the poor school are not encouraging for working
for a whole day .

Some teachers have commercial and agricultural
commitments besides working at school . Therefore,

she should have ample time to look after their interests.

Some parents and lecal leaderships believe that a teacher
snould nct be dverburdened , so that he.may not
desert his job or do it in a formal way .

Supervisors and section directors believe that

according to-the financial law , the maximum number

. of lessons give.. every month is 70 , at 20 piastres

each « This is the limit of a school day , according
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to the law , and it cannot be changed unless the law

is modified .

£) Bome teachers state that they do not belong to the
village , and have to walk for some kilometres

every day to go home , and it is therefore impossible
to lengthen the school day .

 8) The pupils weloome lengthening the school day ,

on'oondition thoy ars given the opportunity of
practising some sports and hobbies , because squatting
is rather tiring for them .

bh) 71.43% of the parents believe that the morning
shift is8 guite enough , if the teacher is dedicated,
and if the possibilities of the sch~~' are improved
by providing some seats .

(5) School Holidays

~ 73.81% of the teachers believe that the attendance
of the pupils is not regular on seasonal occasions .
66.67% of the parents believe it is important that
school holidays should be linked to seassnal occasions.
However , the percentage drops to 46.67% among local

leaderships , and the common reasons given by them

are as follows
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a) Children should join their families on seasonal
occasions , in order to absorb their culture .

b) Some children undertske some roles on special
occasions , such as participating in carrying eggs
and poultry to be sold in the market , or serving
tea to guests who come to visit the family on
special occasions .

On the other hand , the reasons for disagreeing
to the previous attitude , include the following :

a) learning is the main jab of the children .

b) Special occasions are meant for grown ups only .

- 80.95% of the parents believe it is essential to

shorten the summer holidey . The percentage rises to

86.67% among local leaderships , snd to 95.17 among

pupils . The reasons for this are the following :

a) If holidays are shortemed , the pupils will not
forget their lessons .

b) Shortening the holiday helps some teachers to
increase their income , because they are paid only
for the classes they teach .

¢) The pupils in areas where perfume plants or crops
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other than cotton are planted , do not have & role

to

play .
On the other hand , those who object to the short-

ening of the summer vacation , give the following

arguments :

a)

b)

Summer is always associated in the Egyptian village
with picking cotton or gathuring some vegetables and
fruits , such a8 :grapes , figs , tomatoes , etcC... «
These processes need the efforts of the pupils who /;)
can earn enough to pay for their clothing all the
year round .

All teachers of one-class schools do other jobs ,

and need this long vacation to look after their
interests , because the remuneration they get from

a one-classa school is not in itself adequate for a
decent human life « In all cases , we should not be
on the side of the majority in this research , for

1t is essential to study each environment independ-
ently , so that holidays in each school should agree
with the conditions of the local environment , For

example , areas in which perfume plants are grown ,
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should have holidays in summer only , thus differing

from areas in which cotton , fruit and vegetables are

grown .

(6) Physical punishment in school

- 9.52% of the teachers believe that beating pupils

is not a means for purmishing and upbringing a child .

However , the percentage rises up %o 75% of the parents
and then drops to 44.44% among local leaderships , and
is almost nil among pupils »

These differences may be explained as follows :

a) Most teachers have acquired experience in reward
and punishment from the field . They have noticed
that beating a child may lead to his recession ,
or dropping out of school .

" b) Bince illiteracy has spread among the sample of

parents (85.71) , and local leaderships (68.89%),

we find that tpey practise beating as a means of
upbringing , because they resent their illiteracy
which has pushed them down to the bottom of Bgyptian
society . According to what fhey say o if they had

found anyone to beat them with an iron rod , they

would have been forced to learn .
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¢) Pupils object to the principle of beating =8 a
means to impel‘them to learn . To illustrate ,
12.§4% of the sample are afraid of being asked by
"the teacher ; 16.08% of the sample are afraid to
ask the teacher . These numbers are concentrated

in schools in which there is a cruel teacher who

never stops béatins children , even when they show
any ihaccuracy in reciting so."s , in reading , or

in studying any lesson .

Third : Attitudes towards the curricula of the one-

class school

(1) Promotion and public exams |
- 71.43% of the teachers believe that the pregenﬁ
examinations are suitable for promotion from one level
to another . However , parents have all (100%) shown
interest in the importance of their children obtaining
a certificate , no matter how exams look'like , for

they have no idea about such exams « 70% of the local

leaderships concentrate or the importance of giving a
certificate after the exam . This shows how deeply

examinations are associated with giving certificates ,
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and the vocational prestige that follows obtaining
such certificates .

This trend is still prevailing in the Egyptian
society , in spite of the fact that the Central Agency
for Organization and Administration has conducted
intensive researches about specifying jobs , so that
the certificate may be one of maay factors qualifying
a person for getting a Jjob .

- Changing the attitude towards the value of the exami-
nation and the school certificate should not be the
re%ponsibility of educational authorities only , but
should be related to the general Egyptian climate and

its legislative and information authoriries .

(2) School activities

- Percentages amounting to 95.24% among uveachers ,
95.24% among parents , 82.22% among local leaderships,
59.09% amoag pupils are in favour of consolidating\
scnool activities ,.on the assumption that school
activities as a means of education are not less important

than reading , writing and arithmetic .

n20% .
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However , those who disagree , argue that the state
does not recognize anything except succeeding in school
subjects . Therefore , they look upon musié¢ , parties ,
sports and wall sheets , as sheer waste of time that
would not realize the ultimate aim , nﬁmely s " the
school certificate ". In order to change this attitude,
the form of the school certificate has to be changed
into a school record , including spaces for various )
activitvies practised by pupils , and these should have

their weight in promotion from one level to another .

(3) The roles of the teacher in other areas than

Yeaching in class
~|In finding out the attitude towards the teacher under-
taking some untraditional roles in the area of health
enlightenment of pupils and their families , in im-
proving social relations in the local environment , in

modifying some old traditions in the local environment ,

in practising some entertaining activities , it has been
discovered that there have been some differences s Tor
the percentages of acceptance among teachers range

between 69,05% and 100% , among parents between 25% and
100% , among local leaderships between 31.11% and 60% .

.
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o




(233)

~ Those who support the untraditional roles of the
teacher in class , look forward to making of a school

a source of irradiation in the local environment
deprived of all service utilities , a3 revealed in
the following chapter in studying the situation in

three villages in which there are one-clsss schools .

-~ Thogse who object to the new roles of the teacher,
believe that the possibilities and qualifications of
the one~class school teacher are limited . Therefore ,
it he succeeds in teaching the ckildren reading ,
writing and arithmetic accurately , he will have played

his real role in a way for which he should be thanked .

(4) Pre-vocational education

~ 61.90% of both the samples of teachers and parents
believe it is essential to include in the curriculum
technical and vocational aspects .« This percentage

rises to 74.44% among local leadersbips . the arguments

for this are as follows ¢

a) The wages of technicians are high , and pre-vocational
education is considered a step towards becoming a

professional technician .
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b) Prevocational sducation may be a tool to make of

traditional education something significant in the

life of children . °

- On fhe other hand , those who object to prevocational
education .‘are atiil influenced by the philosobhy of
"white collars" , an& the belief that verbal academic
education is the road to a better life .

(AR R ERE R XE XD

L ERER SRR ]

13

re
(|
Ct




(235)

CHAPTER SEVEN

SUMMARY AND RECOMMENDATIONS

Summary
~ The subject and its importance

- Objectives and questions raised by the research

- Method and procedures

- General rasulte.

Recommendations

Objectives and curriculum of the one-class school

Textbooks

Evaluation

Teacher preparation and training

- Pinancial and administrative organization

looking ahead .
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SUMMARY ARD REC OMMENDATIONS

The ect tance

The isaue of generalising Primary education and
blocking the aources of illitéracy is one of the most
pressing problems in Zgypt . It is s therefore , essen-
tial that untraditional techniques should be used to
cope with it .

= In the year when this research was conducied (1979/80),
159,850 childrea of compulsory school ago (6=8 years) -~
representing about '6.9% of the children of that stage --
ware unable to join any priwarsy school .

.=~ Besides , 209,890 pupils (representing 5% of the total
number of enrolment in primary education » which amounts
to 4,211,345 school boys and girls) , dropped out from
Primary schools and did.no’c continue education , and
have most likely joined the arny of illiterates .

~ Those are added to the existing number of illiterates,
amounting to about 15,690,000 male and fomale citizens.

[~
i
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The one-class school is one of the approaches en-
couraged by the state to contribute to solving the
problem of generalizing primary education and blocking
the sources of illiteracy . The role it plays may seem

to be small , if we know that the regular number of
pupils was 66,333 in the year 1979/80 , when the re-~

search was conducted , that is to say , catering for
not more than 1.5% of those enrolled in primary edu-
cation . However , this interpretation in applied fact

does not represent the actual role of the one-class
sohool in the environments it serves , for it is found
in deprived areas far away from‘gentree of educational
services , and it plays its role in small innabited
areas , which may be a hamlet or a small village in-
cluding about five hundred persons , of whom about 45
children are of compulsory school age , and there is
no channel through which they can get educational ser-

vice except through this type of school . Should it be

cancelled , these environments would be left completely

deprived of any kind of education .
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The onv~class school is a type of educatiqnal system
parallel to formal education , but it has its private
identity , which is in keeping with the conditions and
needs of the environment in which it is established..
This school offers its services to groups of cuildren
of diffecent ages and educational levels ». Learning
under one roof and taught by one teacher .

Objectives and . questions Raised by the Research
We have to take for .granted the fact that the objective -cipr-
Cuustances facing the bgyptian soclety and its educa~

tlonal system make it essential to adopt the formula <:

of the one-class school for a period wnich may be long,

until it can create a better formula for spreading ed-

Ucuation in small innabited areas which have beer de-~

(prived of all regular educational services so far,.

Thnus , this asearch undertaken by tne Nationa? Center
for kaucationual nesearch y in collaboration witan tnue
International Develoyment Kesearch Center (Canada) ,

aimsg at :

1) Determining the extent of the effectiveness of the

one-class scnool .

oo
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¢) Fraaing out wne odbstacles to tae revucns sxpected
from this scnool .
3) Orffering realistic suggestions to upgraae its per-

formence and increuse its effectiveness .

In order to realize these objectives , the research
attempted to answer tne following two main questions:

(1) what is the present situation of tne one-cluss school,
coucecninyg : material and human possibilities , tne
standards of learninyg among its pupils , and the
attitudes of teachers , parents and local leader-

ships towards it ?

(2) How can the effecv.vencss of the one-class scnool

pe increased , in order to achieve 1ts ucjectives ?

-

lztaod and Procedures

In order to answer these questions , tne followinyg

procedures pave bsen followed :

First @ Constructing the Hesearch Instrouments

Concerning this step , the following research in-

struaeats were coastructed :

(1) A rating card to rate the school and the teacher ,
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witnu tne eim of finding out the existing situation

and posgsibilities , in t'.e hope of improving them .

(2) Setting questions to find out the standard of
learaing of religious culture , and relating it
%o other school subjects , so tnat the pupils may
not answer according tn what they have lesrnt by
heart , but Vo what they have absarbrd concerning

values derived from noly books .

(3) Tests to measure the standard of learning Arabic
(reading and writing), arithmetic and geometry,
scientific culture 'and social culture with the aim
of evaluating the s.andard without Bothering about who has
succeeded or who has failed . Therefore , questions
were graded spirally in the light of educational
objectives , which agree witn stages of grc.con of
a child , the nature of the subject , anda tne re-

quirements of society .

(4) Questionnaires to find out tue attitudes of teacners,
barents, local leauderships and pupils towards the
one-class school . Wording is such that the answers
may serve to improve the one-class school concerning

1ts system, curricula and role in the environment.
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Tne construction of all tuese insiruwents passed
tarough the féllowing stages :
1) Giving general instructions by the director and con-
sultants of the research in a workshop which was designed
specifically to plan “he framework of the rssearch . The
workshép included all the specialists in constructing
tests of all types .
2) The specialized working groups made a tentative demsign
of the instruments .
3) The workshop discussed this tentative design to
introduce necessary modifications ,
4) The final wording and trial were carried out in the
case of the rating card for the one-class schcol .
Concerning the outher instruments , they were tenta-
tively werded for piloting .
5) The researchers tried the instruments in Bein El
Bahrein school at Guiza Governorate‘, then tried the
tests for measuring ;tandard in the formal primary
school of Alam El Din only,in Cairo,

6) Modifications were introduced in the light of the

pilot trial , and the final form of each instrument was

made, as eeen in the appendices of the rosearch .

[§
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Diversification cf Teachers' Quaiifications

a) Tnere are schools in which educationally qualified
teachers teach .

b) There are other schools in which the teachers hold
subject-matter quelifications , but no educational ones.

¢) In the third type of schools y there ara teachers who

have no qualificaticns at all .

Third : Administering the Research Instruments

= Tae preliminary rating card was adninistered in November,
1979 to 38 eduvcational leaders responsible for the followe

up and evaluation of the one~class school . The data helped

to determine the sample and throw light on the actual site-

uvaiion of the one-class schocl .

~ The two cards for the' school and the teacher were ad-

uinistered on the sample of 40 schools y during March 1980,

- The tests for measuring t' retandard of education were
administered in the 40 schools » beasides five mother

formal' primary schools in March 1980. The respondees

amounted to 858 pupils in the one-class school , and

150 pupils in mother formal primary schools .,

- Questionnaires for finding out attitudes were adninistered

b3
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in the villages of the sample of ferty schools , where

every one who could read and write had to answer tne
relevant questionnaire . Besides , teachers and about
three of the parents and local ;eaderships y 48 well as
t>n of the oldest pupils enrclled in the s hool responded.

The questionnaire wa8 changed into an interview form

in the case of the illiterates who could not read and

write well .

- A card for case etud& was admiaistered in a one-class
school , in Niy , at three different villages :

a) El Haddadin , as a model of a hamlet which i3 some-
waat economically'prosperous . ‘

b) El Dokary , as a model fnr a hamlet which is eco-
nomically poor .

c) Mahmoud Abdel Baky , as a model of a hamlet which is

extremely poor , and in which there are no educated

females , or enrolied in a one-class school .

General 332235

of

Administering the above-uentioned instruments on the

sample , has provided duta which could answer the first

question of the research , mantioned in Chapter One

oo
.
o
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and related to the existing situation of the one-class

school , concerniny material and human possibilities,

staadards of learning of pupils and altitudes of teachers,
parents , local leaderships and pupils towards the scnool.
The results are as follows :

First : (uncerning the esults of Studying the kxisting

katerial and Human Possibilities of the (ne-

Class School

Building and nquipment
o =
3 The building consists umerely of four walls witn a
simple roof or witnout any . Tne children sit on mats

or on tae ground (in 84% of tne sauwple of schools).

Tnere are no apparatus and equipment except for a
blackboard 1n eacn one . Besides , 524 of the schools
are in mosques . This puts some restrictions on sro-

| vidiag these schools with any educational instruments.

Flin and Curriculum

In a one-cluss school , tne curricula of a formal
primary school 1n religious education y Arabic , aritu-

wsTlC , science3 and 3ocial sunjects , are appliea

Besides , wne sale textbooks of tne formal scuool uce

o 265
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used in tne one~class schools , despite the *act tnat

the plan of a one-élass school is reauced %O one half
every week , for it does uot exceed 16 classes , dis-
triputed as follows §'5 classes for Arabic , 5 for
acithmetic and geometry , 4 for religious education ,
and one class for each of sciences and»social subjects.
Tne classes for pnysical / arg /'agricultucal eduzution
for boys , and nole ecoaNWics fo£ zicla , have all been
abolisned . HBesides , tueré is no educational activicy
outside the area or teuchily inside or outside the four

valls .

aduigsion 3ystem and Exawinations

A new puprl is admitted into the educational cycle
suitable for nig in the lignt of a quick foru=l test .
Besides , a pupil is promoted from one cycle to another
.after succeeding in an exam held in February or May every
Jeer ubder the supervision of the mother formal school
or its representative . A pupil in a one-class school

ney apply for the Primary Certificate exa& after paying

a fes of two pounds . Besides , a pupil snrolled in a

266
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one~-class school can be transferred to a formal school,

-~ if he succeeds in a quick admission exan , set by the
hesdmaster of the school to which he is transferred ,
provided his age is suitable for the grade which he joins.
This means that there are open channels betwee? the
one-class school and the formal primary or preparatory

schools .

The Teacher

- 30% of the sample of one-class echo%ls have teachers
who are educationally qualified , while 57.5% of thom
have intermediate qualifications , and 22.5% have no

qualificstions at all . The educationally qualified

were originally prepared for formal schools . Most of
the holders of qualifications work temporarily in the

one~-class school until they are appointed in jobs which

most of the unqualified teachers look upon the school
as a source for increasing their‘incémes « AlL thiE:
amphasizes the need for a wqy for preparing a teacher
specialized for this formula of education and for train-

agree with their qualifications . On the other hand ,
igg those who are actually doing the work .
|
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- The primary stage supervisor and the headmaster of
the mother school or his representative supervise the
work in the one-class school . However , such super-
vision is often formal because of some reasons , such
as : the big asaignment of schools (£ifty) under tke
supervision of a supervisor , besides the increasing

responsibilities of the headmaster of the mothar schoosl,
in addition to the fact that the roads are vary rough,

and it is not easy for anyoune to reach most of these

schools .

-~ All the teachera of the sample do other jobs besides
teacbing , for the average salary paid by the one-class
school to the teacher does not exceed 1l/+ Egyptian pounds,
at a rate of 20 piastrés for a clss , provided tne
number of thase classes should not exceed 70 classes a
month . Undoubtedly , the fact that the teacher does

not have a full time to teach reflects negatively on

the atandard of learning at school .

Second : Concerning the Results of the Study of tae

Standard of Iearning School Subjects

1) The standard of learning religious culture at the
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one-class school is higher than tBat of the mother

e

formal school , because of reasons including the fact
that religious culture mey depend on stories or spesch,
which are all interesting toﬁthe pupils . Besidés y the
fact that the pupils live in a small populated area ,

in addition to family relationships amoné them , moti-
vate them to acquire principal religious concepts , such
as : jealousy , faitkfulness , givipg and taking , and

Jjustice . It has also'been noticed that they have a
bigher standard than their colleagues in the formal
8¢hool in studying and reciting verses from the Koran
88 well as the irophet's quotvations .

In other subjects , however sy 1t has been noticed
that thne standard of the pupils is lower than that of
their colleagues in the mother formal school , because
of some reasons , including the following
&) 'lne teacher of tae onefclass school who is educa-

tionally qualified , follows the same techniques usea

10 the forwal school in wnich the class includes a ploup
Of pupila who ure educationally homogeneous . tHowever,

the other geachers who are educationally unqualified
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follow technigues of spoon-feediug , memorization and
recitinyg whatever could be learnt , according to tne
apilities of the children ;

b) Using the sawe textbooks used in the formal schools ,
despite the fact that the standard of the teaéher in

the one-class school is scientifically , professional.y
and culturally lower .

¢c) The weekly study plan is reauced to about one half

of that in the formal school .

d) It 18 difficult to teach to more than one ¢ducational
standard at one place and at the same time .

e) kducational supervision , guidance and follow-up 1n
the one-class school_are much less than those in tae
wotngr focmal school , for many reasons including tne

roughness of tae road leading to 1t , and the lack of

public means of comtngication .

(2) There is relation betweem the standard of the
pupils' learning and the degree of qQualification of

the teacher teaching them , in favour of thne teacher who
18 educationally gqualified , and the one who has a

subject-matter qualification « This ewpnasizes the

270
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t
rmportance of preparing and qualifying the teacher woo

teacnes in this kind of school .

(5) Tnere is a relation between tae standard cof the
pupils learning and tae number of cycles in oune class,
for tne smaller the nuumber , tne more effective the

legrning .

Anynow , regardless of the various factors affecting

e — .

of cowparing this standard with that of the pupils of

£y

the formal, primary school , the results of the research

indicate that she one-class school actually teaches the

pupils , and its role in this respect cannot be ignored,

especially so long as it is at present the only channel

that undertakes educating the children in these areas

where this school is found . This confirmg the main

principle on which the research is based , namely , the

necessity of keeping this 4%ind of school at pressent ,

and attempting to upgrade i*s efficiency .

_Third ¢ Concerning the Results of Studying the Attitudes

of Teachers , Parents , local Isaderships and

Pupils Towards the One-~Class School

271




(1) The Importence cf the Scheol
The subjecvs of the sasple unanimously agree that

the existence of the ons-class school in. considered
essential for the local environment , for it is the
only irradiating spot which spreads out the light and
‘enlightenment to all areas of the local eavirormeat .

(2) The Genpergl fystem of the Sohool
a) 33% ~= 79% of the sample object to incresazing

the number of classes in the prescnt plan (16 clusses),
because this comtradiocts their personal interents .

(a the other hand , those who agree like to raise the
standard of teaching , provided necessary conditions

(251)
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I
l
|
|

are made available to them to enable them to iiplemnt
the plan of study during a whole day , such as @
offering a meal , raising the teachar‘'s reauwnsration ,
80 that he may devote all his energy to teaching ,

besides in*roducing some activities , so that the pupils
agy not remain squatting all day .

b) 81%~~ 95% of the sample agres to shortening the
sunmser vacation , for this inoreases the financial
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£y

remuneration of the teacher , besides ralsing the sténd-
ard of pupils who stay without doing any work in areas ‘
where perfume plants are grown , and where Crops not
requiring their effort are grown .

On the other hand , those who disagree believe that
the extrg work dong, by the teacher outside the school

requires soma free time . Besides , the pupils work in

combating agricultural pests and in gathering crops in
return for rewarding wages , if they are in areas where
cotton and summer fruits are grown . This is an indi-

cator of the necessity of linking the school to the

conditions of the environment and of not subjecting it
to general rules governing the school system in formal
schools .

c) 93% -~ 97% of the sample believe that learning
in the one-class achool is regular and is more controlled
on the day the supervisor is present . Even the villagers
teel tThe presence of the supervisor , when the\pupils
start reciting some songs .

This signifies that this kind of school Is in need of

mors orientation visits , and of more links with the

superviaing educational sdministration .
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d) Despite thne fact that 50% = 40% of the salple of

teachers , parents and local leaderships do not fsel

happy about the presence of young children side by side
with grown ups in the ome-class gchool , because of the
possibility of ita effects on behavioural aspects , Jet

the majority of the sauple believe that the pupils of

+tne one-class school have family relations that tie them
\ .

<+

together outside toe school , and therefore tonere are no

feara about beiig together on the premises of the one-

c¢lass school . e

e) 2% - 43% of tae research sample object to the idea of
a unified school uniform , for this would put some burden
on the poor families . However , these psople join those
who are in favour of a unified uniform , if it is to be

distributed free of chacge .

£) ?20% - 100% of the sample believe it is important to

glve certificates to the pupils of the one-class school

Jusv as those of the forrmsl s_hools . However , the

majority who disagree , are more interested in the
&

content of enlightenument and educatioa regardlesa of

i

Ve
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any school certificate . %\

Tne School Curriculum

a) 59% - 95% of the sample are in favour of adding

school activities , for they are in important educn-

tionsl means . However , those who disagree believe
8

that the function of thé school i8 to teach lessons

whi.ch make it possibla to obtain a school certificate.

)

b) 62% ~ 74% of the sample believe it is important

that the curricula of the one-class school should in-

clude preparatory aspects fcr vocational education ,

bucause of their benefit for developing favourable
attitudes among pupils towards respecting manual work,
besides being a step towards getting a profitable job.
On the other hand , those who object are still in-
fluenced by the philosophy of "the white collar" and
the prestige of the ancient Egyptian Scribe (writer) ,

who was held in high estezm in the ancient Egyptisn

society .

Fourth : Concerning the Results of the Case Study of

Terese Villages including One-Class Schools

[
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(Bl Haddadin, El Dokary, and Mahmoud Abdel Baky)

in Fayoum Governorate , and the Role this 8chool

can Pley in Raising the Standard of Iiving in the

s Environments where it is Foundo.

The aim of this survey , demographic , economic ,

cultural , etc .. study , has been to find out the role

such a school could play in poor envircnments .

Environments Characterizing the Three Villages

~ There are no public means of communication to link

them with neighbouring towns . v

- The area of cultivated land ranges between 607% and

100% of its area amounting to 250 -~ 600 feddans ,

and“most adults work as hired farmers .

- There are 36 - 55 houses in each village , including

500 -~ 600 inhabitents .

~ The three villages are totally deprived of public

utilities such as combined unit , agricultural unit,

medical unit , police station , fire-statior , agri-

cultural co-operative suciety or schools other than

the one-cluss school established by private efforts

of the.villagers .

Y ‘ 2’76
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= All of them belong administratively to villages , and

are & - 15 kilometres awey from them ,

Demographic Conditions

~ The rate of increase in population (iz 1970 - 1980),
ranges between 2.3% - 2,8% .

- This means constant increase in populaticn and the
new cnildren of school age in each village will amount,

after six years , to 45 - 60 children to be added to
the stock of illiterates accumulating one year after

the other , unless there is expansion in the number

of existing one-class schools .

Social Conditions

~ There are no projects to raise tne standard of any

O0f the villages . Even the one-.lass school under-

takes education only inside its walls without extend-~

ing it to serve the local enviroanment .

-~ The people look upon education as a means for males
to ootain a certificate and then find a job . However,

the main sim of educating females is to prepare a
housewrfs in the first place , and then to earn a

living and find a Jjob .
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’

Econouic¢ Conditions

- Tnere are no advanced environmental induscries or
trades , such as bee-keeping . This reveals tueir

need for a kind of education related to such fields.

- There are usually poultry breeding and practising
some primitive dairy industry , with the aim of
selling them in order to use the price to purchuse

clothing and food « Such aspects would serve as
approaches to combat vdtational illiteracy in these

environments .

- Pruit trees are not planted in the three villages .
However , there are crops which , from their point
of view , are contradictory to suitable time for

learning . Therefore , the school time should not

contradict with the need ¢f the enviroameant for child-
ren to work in combating agricultural pests , and in

gathering crops in return for rewarding wages .

Health Conditions

- Bye diseases spread everywhere , besides the lack

of batnrooms in any of tha houses .
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~ The popular food in these villages includes whole-
meal bread , pickles and very old salty skimmed nmilk.
All this emphasizes the importance of health education

which should keep pace with economic and social activi-

ties .

= Patients gc to doctors and use medical chemicals for
treatment whenever available . However s they use pop-
ular prescriptions or zar (monotcnous music), if they

cannot have access to a doctor in the mother village,

-

which is &-15 kilometres away . This justifies the
lmportance of scientific education for the children

of tne one-class school .

Recreational , Cultural and Educational Conditions

~ The people have established one-class schools in
their villages , and they include at present 24%~40%
.0f the children of compulsory school age .

—- A project for adult education for males wus started
in the one~clasé school building at the hamlet of
El Haddadin (in 1978-79), and was cancelled at the
end of the same year , becguse of the irregular atten--

dance and professional inefficiency of the teacher .

-
v
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The school at Mahmoud Abdel Baky hamlet is suitable

as a cultural and recreational center because it is
annexed to a mosque , whereas the schcols at El Haddadin
and El1 Dokary are not suitable , because thg occupy
mosqhes which have thelr holiness . Therefore , these
gchools cannot be provided with educational media and

sports equipment .

One or twohﬁewepapers may occasionally reach the village

and are read only by those who buy them ,

There ave radio or transistor sets amounting to 25~70

‘sets in each village . There is alsoc a TV battery set

Ne

at El Dokary village , thus providéing an opportunity

for zZeneral culture and enlightenment .

eds of the People of the Villages

a)

b)

Education should be linked to some industries and
trades which invest their environment . In this way ,
education for the young and old would be a means for

fighting poverty in which they are living .

Appointing a qualified efficient teacher for the one-
class school , on condition that he should live in

the village , because living together is a means of

upgrading the efficiency of education .

20U
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- -~

C) Establishing some service utilities financed from .

-

vublic money , because educatinn only cannot satisfy ¢
the needs of development and progress in these en-

vironments .

RECOMMENDATIONS

AmSGENTERIIENER
In the light of the previous results which answered
the first question in this research , concggggd with in-

‘Stigat.ng the existing situation of theféne-class
school , some recdﬁmendations may be offered to provide
an answer for the second question concerned witn the

leans whereby education in the one-class school may ope

improved snd become more effective according to objective

factual data .

Ficst : Concerning the Obiectives aad Content of tne

Curriculum in the One-Class school

There is a desire to hpgrade tne r~aucationsl stand-

ard in these schools , so that it may be equivalent to

the curricula of formal schools ., However s the objectives

be distinguished . Therefore , we recommend the followihg:

—

and content of the one-class school. curriculum have to
|
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(1) Concerning Objectives

It ia recommended that one of the objectives of the
curriculum in the one-class school , should be serving

toe local environment , that is , it snould Dbecoue a

school for thne eanvironment . It is not feusible tnat

its role should be limited -- like the formal school --
to spoon-feeding , memorizing and reciting the lessons
without having any direct effect on their life . The
one=-class school should evea be a social institution
which aims at developing the locul environment , besides
developing the pupils . Childhood , life , adjustment and
growth should be centres of interest in this school .
Activity and practicg in social life situations should

be means to help develop the village .

Since the one-class school is almost the only public
utility in its local environment , it can offer activit;es
and services to parents to contribute to the solution of
some health , recreaticnal , economic and social prob-

lems in such a way as to change scme attitudes and tra-

ditions which may hinder reising the standard of its
environmsnt which is lonely ard deprived of services.
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Besides , the one-class school nay contribute‘to the
adopticn of some useful projects for its environment ,
such as the productive ramilies.project s and training
on some trades wiich 1nvéat some possibilities of the
environment such as needlework , tricot and agricultural

industries .

(2) Concerning the Content of the Curriculum and its
Relation with the Environment

In order to realige’these cbjectives , it is suggested

that the curriculum should be based on integrated sub=
Jeéta around which the skills and knowledge ofﬁfhe

school subjects should gather . ‘For example s the content
of the curriculum ehould be linked to the demographic,
aociéi s econonic , recreatioﬁal and general cultural
conditions in the local environment , so that the aim
ray be to develop the local enviroﬁment through develop-
}ns its individuals .

In a degert environment , the approach to the tgacﬁing
of reading and writing , for example , could be dis-
cussing ways of life of the bedouins and methods of
urbanizing thenm .

&S
o
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The approach to the teaching of arithmetic and geo-
metry could be defining theé dimensions of areas that

could ga reclaimed , and-egtimating the amounts of
water necessary for irrigation and the amounts of ferti-
lizers to enrich them . \

The approach to scientific 'and health education
could be bow‘to protect the individual's health from

desert climatic changes and combsting sand insects.

The. approach to social education could be how to
change tic prevailing tribal ways to urbarization .

Iﬁ the south 6f Ezypt , the content of the curriculum
could be linked to ércps and sosme medical herbs common

there , which are used as medicines for coughs and colds,

’

for hypertens;ou . aﬁd'acidity .
Iﬁ coastal ehrironments and villages overlooking canals
and drains » the curriculum cgntqnt gould be linked to
fishing , preserving f%sh through salting or @rying it
and using it as a white protein -in wholesome food . .
In gardén environments , suth” as some villages in

Mansourah , Kaliubia and F&youm » the curriculum content

¢

-

should be different from that ©f cro) envirorments such as . ,

ERIC | 284
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soums villages in Beheira and Kafr El Sheikh « In the
former , the approach to education could be estimating
the quantities offfruits'. how to paux s market and
rreserve them . In theolatter environments , the growing
of cotton , rice and bariey y and protecting them from
Dests , gathering ;hd marketing thom , could be the
approach to education »

In fact 3 developing the content of the currliculum
in this way y links the pupil of the one~cluss school
to his environwent , so that he way himself grow and
develop and upgrade his environment e This is an appli~
cation of an essential principle y hDagely , that "mun is

the centre and driving power of ¢avelopment”

(3) Concerning the Content of the Curriculum snd its
L he urriculun and its

Relation to Inteprution

The preéént curriculum of separate school Subjects
in usze now , is not suitable for the one-class school,
because it requires a weekly plan not less than (28-52
classes ) as adoptea in the formal schools . Besides

brescribing the sawe textbooks makes it difficult for

the teacher to continue teaching efficiently , while

using six textbooks for one school subject .

oo
(1]
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Tnerefore , the syllabus~3% the first two cycles
should be integrated in such a way as’ to adopt the

approach of concepts or of problems . If tue approach

of the concept of "fnow your body" is adopted , the
teaching of reading and writing will be through health
subsécts » and the problems of arithmetic will be linked
to the Emounts of air heceqsary for healthy breathing,

and the food necessary for the individual .

Besides , social subjects will deal with the relations
that affect self protection . Religious education will
also be related to concepté of human reélations and the

importance of altruism for self protection .

If the problem of "Upgrading qﬁe‘§sba1 environment" is

adopted as a general problem , this will mean raising the
problems of the environment wiich are related to its de-
mographic , social , economic , recreational and cultu~
ral con@itiona and studying all this through practice and
activif&vthrough learning reading , writing , arithmetic,
geoﬁet}y y 8cientific culture , and the included morsl

aspectb » besides absorbihg values derived from holy books
through all practices .

236
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Second : The School Textbook

It has been revealed in this research that the pupils

“~

of the one-class #chool use the textbooks prescribed

for the pupils of the formal school . Therefore , there

‘are in one class 28‘bookssat the same time s © books for

Arabic , 6 for arithmetic and geometry , 6 for science

f and health , 4 for social studies , and 6 for religious
sducation . This makes %he process of teaching rather
difficulﬁ . Therefore , we recommend prescribing one
book for the first cycle , one for the second-cycle
including paragraphs of the syllabus in an integrated
form , S0 that’ﬁhe‘Qramework of the subject matter for
both books may be paragraphs of the tests in reading (1),

(2) , and a;ithmetic and geometry<5) aﬁplied in

writing
this rese&mﬂ!, for they are graded tests ani measure

the standard of learning with great accuracy . Inteyrated

with these paragraphs , there may be some scientific ,

(1) See Appendix &
(2) Soe Appendix S

(3) See Appendix 6

-
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!
health , social aad mofal information suitable for the

stages of maturity of the pupils , and the nature of the

"subject , besides the findings revealed by the tests ‘of

scientific , cultural and social standards , included
in the previous Chapter .

Ooncerning the third cycle , there should be two
books only : ) :
First : One for Arabic , scientific and social culture

as well as moral culture y derived from religious

books , so that they may be integrated and interwoven.

Second :The other one mainly for arithmetic and geometry.
and inserting some physical s~iences , such as

the law of levers .

Implementing this recommendution , will lead to the
reduction +0 books circulated inside the room of the one-

.
e

class school to 4 instead of 28 books .

Third: Teacher Preparation and Training Y.

Neither the curriculum , nor the recoumended  text-
boox is of any value , unless there is a teacher who is

excellently qualified in such a way as to be suituble

for the cdhditions of the. one-class school .

ot
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¢ .
The role of the teacher becomes of great importance,
because of some comnsiderations , including the following:
-~ He is the only teacher in his school , whereas in the

8 ' .
case of a formal school , there is a group of teachers

who are of various capabilities which complement each other.

- He is a teacher who undertakes teaching in the six

grades at the same time , whereas , the class teacher of

the formal schoo] teaches the first four grades , while
subject matter teachers teach at the fifth and sixth

graies . Therefore ,’ﬁé recommend the following :

(1) Creating a new department (The One-Class School Teaqher)
in the teacher training institutes , or at least setting

a special program to prepave all students at the teacher

training institutes to teach in the one-class school ,

where emphasis in preparing the student should be on the

.

following :
~ How to teach more than one educational level at the
same time in one place , such as acquiring the habit of
giving a group of pupils an assignment of writing a seen
dictation . Meanwhile , another group undertakes doing

exercises and solving arithmetic probleus , while the
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teacher is conducting a discussion with a third group

of a topic in social subjects .

P

~ How to benefit from some types of educational techn-
0logy , such a8 cassette tapes used with an apparatus
that is worked by battery , for it is well known that -
one of the definitions of educational technology is that
it is a means that would undertake some roles of the
Feacher « And that is what distinguishés it fromﬁvisual
educational aids which help the teacher in doing his

Job « If there ;re many cassettes on which some lessons
have been recorded , the tape recorder will be consid-

Y
ered a substitute fgr tne traditional definition that
used to aid the teacher of the textbook .

-~ How to provide for the children's participation in
the activities of his environment , such as
“)Collecting geoygraphical information about the place.
** Penefiting from the religiogs preacher of the
village , or one of th; educated people therein
by giving him the assignment of conducting a dis=-
cussion witid the children of a cycle on a subject

included in the curriculum .

250
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¢* Collecting samples from the environment , such is

le2aves , feathers , gtones , Beeds , ... an? class-
ifying them in a notebook or a cardboard box‘, in’
a sclentific way « Bvery pupil will write his per-
sonal notes and observations under each one of the
gsauples , concerping the date of obtaining it ,
morphological description , how to pressove it |,
its function , etc... and continue recocding his

observations of what occurs to them .

** Collecting beliefs ~f the villagers,fronm what they
.88y and do , dspeciall§ in the areas of health ,
food , recreational and moral customs , thén ’

i ﬂolding seminars in whicﬁ the pupils , the téacher
and some villagers participate in order to. find
out the ra}ionale behiﬁa'such beliefs . This re-

search has revealed that the villagers always justi-

Ty their beliefs and resent any sudden attack on

them . However , they nay come to believe in

in the course of the discussion . 4

| - i opposite ones , or modify , cancel or change them
-
\

!
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- To study botﬂ theoretically and practically methods of

vocationalizing the syllabus of the one-class school . He

will tnus learn different¥ approaches by treuting any
topic in the syllabus , and then actually practise thece

approaches during practice teaching , whether these app-

roaches are environmental , narrative or functio.al, «. &

- Participating with pupils and parents in some agri-
cultural processes in geasons of cultivation , irfigation

-

and harvesting . *

- This research has revealed that the teacher coming from
another village is less productive than the one belonging
to the same village . Therefore , it is recommended that
soﬁe members of fhe small inhabiﬁed'areas where. theré is
a one-class school y, should be encouraged to join the

teacher training institutes usudlly found in the capitals
"bf the governorates , and the expenses should be met by

local authorities until these persons graduate and under-

take the work in their village school .

(2) In-Service Training of the Teacher

Since the implementation of the previous recommendation
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related to teacher preparation may ‘take not less than

~

five years , it is therefore recomiended that an effective

iL~gervice training should be organized for the personnel

actually working in the one-class school to achieve the

following objectivee :

o

Academically

¢
Increasing the information of the teachers and inten-

sifying the subject they are teaching to the pupils of the

one-class school .
3

Cu;turallz

Developing their knowledge of the importance of the

oné-class school and the roles they have to Play .

Professionally

. Helping them to acquire skills , interests and attit-
udes related to treating children and how to give them
all various aésignments at the same time . Training could
be conducted through the two fellowing techniquss
g) Lectures , seminars and discussions . This should

be within very narrow limits ’ bécause this research has

revealed that the teacher soon becomes fed up with this
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kind of training which forces . aim to go to the capital'
of the governorate or to town where he has to spend some

days during which ue spends more than he can afford.\

b) Meetings on the premises of the one-class schosi.
These éhould be the bagic technique of training ,

wherebj the supervisors and headmastefs‘of the mother
schools or their representatives hold periodical meetings
with the teacherdand guide him during his work on how

to use more effective techniques ﬁnd provide .hia ,
through loéns or ownership , with some books that.would
intensify his understanding of the subject or that would
provide hiwi with general culture to help him in his work,
or that woula upgrade his profesq@onal proficiency . Then,
the teacner would be asked to summarize these Looks and
write reports on them .

We also recommend that there should be an adéquate
guide that would derive most of its paragraphs from tests
of the standard of learning used in this research .
kvery teache™ snould be asked to present other exaumples
and techniques on the basis of this guide or taking it

as a starting point .

294 )

-
~
s



(274)

[+

Fourth : Financial and Administrative Organization
This reéeérch has revealed that the present finan-
cial srd administrative organization bas had a negatiyve

2ffect on motivating the tescher to make an effort as

well as motivating the supervisor to attempt regular
follow-up , caring for pupils and consolidating the

material poasibiliﬁias or the s%pool « Therefore , we
reédmmend'the following : - )

"o
(1) Concerning the Teacher's Salary , incentives and

Pollow-up L

‘_- This research has revealed that all the teachers of

the, sample are not full-time teachers in the one-class
school , for everyone of them is doing other jobs that

may add to his income in order to enjoy a decent life .

.We , therefore , recommend that the teacher should do

a full-time job in this scnool . Hence , remuneration
for every class he teaches should be doubled while in-~
creasing his teaching load from 16 to 22 classes per

week , in order to cover the curriculum and at the same

- time to increase his income . There should be no limits

to the monthly remuneracion .

L

-
»
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- This }es;arch has shown that the teacher goes to the  °
mother school more than once duringbfhe first two weeks
of the month té get his remuneration . Thérefoné , We
fecommend that the supervisor responsible for the follow-
ub of the one-class school should visit it once a'month
Bt least , in ogder to calculate the required remunera-
tlon for every limited period and pay it off at once ,

" Dhis financial aspezt should coincide with the techﬁicgl

work of the supervisor . This requires reduciné the

assignment of the superﬁisor to not more than fifteen
one-class schools (instead of. fifty), so that he may

perform his financial and technical roles in & reasop—

°

able way .

° - This research has revealed that the supervicor res-
ponéible for Ei Hadd;din school at Fa&oum has a motor
cycle , which enables him to pay fréquent visits to
the school ’ whiph has actually led to raising the
standard of its pupils .

We therefore recommend that.every supervisor should.
be provided with a bicyc;e » 80 that he ma& be able

to follow-up y evaluate and guide the work in the
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» ' \
one-class schools adequately , especially that most of

S

them are away from public roads and beyond the reach of
public means of communicaticn . Sometimes , the road

N

- leading-.to the school may not be more than 80 cm wide ,

and may extend fbor many kilometres .

~\§é recommend that the teacher df a one-class school

should be allowed to £ix teaching time , and the times
of hélidays » according tc the needs and .conditions of
the local environment . Besides , finaicial consider- '

ations should not be a hindrance to the extension of

the school year more than eight months .

(2) Cbnaeruing Pupils® Care o

— Wer recommend distributing the- school uniform out to

ail pupils of the one-class school y free of charge ,

because this<*research has proved that it is a common

request‘made by all parents of the pupils of these schoois,
1 0 L. ,

- The pupilsg in deprived areas suffer more than their

colleagues‘¥}bm mal-nutr;tion . This reséarch has re-

o= vealed that some mother formal schools offer meals to

“ their yupilé » consistiug of : bread , cheese and

-

22Q37
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halawa tahinia (a special kind of Processed seasanme and
sugar , used as food) , whereas the affiliated one-
class schools are dgprived of.thege meals 6ecause of the
roughness of the roads leuding to them , ana‘fhe re-
ldctancé of food contraqfors to take the trouble of
supplying them with mealéﬁ.

Thérefore , we recommend the following : ' >
a) That the food offered to the pupils should not con-
sist of the above-mentioned kinds“, which are liable
to be contaminated , but the pupils should be provided _ -
with pies including carbohydrates , proteins 2 vitamins,
etc.... , and should be packed-in plastic bags . It }s
worthwhile mentioning that there are soine succeséful

Egyptian experiments in this respect .

b) That the food contractors when concluding agreéments'
should undertake delivering the share of food due to
the one-class school in the same way as they do in the

case of mother schools .

- We also recommend that the pupils of one-class schools s
should be exempted from fees paid when applying for

doing the Primary 3tage Certifjcate exam . The state
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should also offer.af{inanciai grant to*every pupil who
applies for _the exaﬁination to get this éertificate ; in
arder to meet the transportation expenses required’' for
trayeilipg to the examination centre at the mother school
which ngbsually séme kilometres away from the one-

class .school .

-~ This reseaﬁ§h has revealdd that the one-class schools
are found in ehvironments where illiteracy s boverty and

. * o
diseasSe prevail . We therefore recommend that the state

should encourage some pupils of these schools who obtain

the Primary Ceftiéicate ,.;nd help them financially and
‘technically in other egucafional stages to beg;me quali~-
fied as leaders of rural development in their environ-
ments ., Some of them will join tea;her training instit-

utes to become teachers in the one-class schools in

their areas . . ;

(3) Cohcerning Material Support of the School , we

recommend’ : \

~ That providing the one-:lass schools with blackboards,
sg¢ats , and cabiHets for keeping school -records and
simple educational aids , should be compulsory for

every educational administration .

»

N\
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~ That local raw materials should be used together
with private efforts , so that a room amy be built and
roofed with palm tree trunks and trees ,in order to be-

come an independent one-class school , attached toc a
mosque , inatead of the existing schools which use the
mosque itself as a school , so that the school may be
free to perform its tasks , because the holiness of

the mosque may be a hindrance to practising some school

activities .

Fiftn : Concerning Kvaluation , we recommend :

- Usiag the tests for measuring the standard of learn-
ing adopted by this research , as a means to eva.uate
the standard of every new pupil so that he may be placed
in the cycle suitable for his standard , and for being

promoted from one c¢ycle to the following one .

~ That the evaluation of a teacher should be linked to
the results of the pupils who succeed in the exam , and
some incentives should be given to the teachers who

vrove to be efficient in tneir work .

-~ Bvaluation should be carried out according to an ob-
Jective checklist , and its items should be discussed

as a kind of self instruction and training .

Juy




~ One of the aspects of teacher evaluation should be

how far he keeps systematic records of the pupils
attendance and absence and follow-up of their achieve-

went , as well as his lesson preparation notes .

Sixth : Iookiny Ahead

The efforts exerted in planping this research ,
the scientific approach followed in implementing its
procedures , the results arrived at andwthe recommend -
ations suggested , all help to look ahead and suggest
the following :
~ Holding a conference comprising the leaders of primary
education , literacy campaigns , social service and social
work , as well as economists and mass media personnel,
to study the subject of "The integration of social ,
economic , cultural and educaticnal efforts to develop
local environments in Egypt through the approach of
education" .

Our present research will serve as a stepping stone

for the conference members to define the form of this

integration , becsuse the research has revealed that
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education can not be the only means of civilizational

progress , especially in environments below poverty liae,

where most of the one-class schoolawsre established .

- Undertaking researches in the following aspects :

a) Preparing and training the one-class school teacher.

b) Textbooks and curricula of integrated subjects of

the one-class 8chools .

« ¢) Training the supervisors responsible for the work

in the one-class school .
d) The environmen® school and its roles in local societies.

e) Educational technology which helps in upgrading the

ef@}ciency of teaching in the one-class school .

SERFSEEEHNE X
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