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EVALUATION OF 1980-81
TITLE IV-A INDIAN EDUCATION PROGRAM

EXECUTIVE SUMMARY

Evaluator: George H. Kimball, Ph.D.

e

Program Description

The 1980-81 Title IV-A Indian EducatiOn Program ic a federally-funded

-

progfam designed to address special priority needs of’ Indian students in the
9
Oklahoma City Public School System The project goals are to improve the

¥

‘iperformance of Indian students in the besic skill areas'(i.e. reading,
mathgmatics, and, apelling), and to enhance Indian students participation
in educational and occupational opportunities by providing culturally
releVant suppTementary guidance and counseling services. Twolprogram com~-
ponents, the Supplementary_ACademic Assistance Component,‘and the Supple-

mentary ‘Guidance and Counseling Component were designed with specific per-
formance objectives to meet these goals. Purther, federal regulations for
Title IV-A programs, 45 CFR 186a. 32 (c) (3-5) require plans for administra-
tion, consultation and involvement with parents and the. Indian community,

as well as coordination of the project with other services and activities.

Therefore, a third program component, the Administrative Component, sets

program staff performancewgoals to provide the most effective and efficient

program of services to Indian students (i.e., one which incorporates consumer

input, utilizes'eiisting resources, provides opportunities for 'staff develop- kw//

a
*

ment, and provides for fiscal accountability).
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1.

1.

2.

' supplementary academic assistance to
é‘coqrdination

<+ Component

Component ITI - ADMINISTRATIVE.OBJECTIVES }

Throughbut the project year, the coordinator will’e:;g:lish and '  ,,

‘Program Objectives

Component I - SUPPLEMENTARY ACADEMIC ASSISTANCE

By May 15, 1981 the mean standard score for reading, spelling and

mathematics, at each grade level of students to whom tutoring
services were provided, will show a statistically significant T
increase between pre and post testing on the Wide Range Achieve-

ment Test. Y .

the Indian Worker will provide
Indian students having

Throughout the'project year,

special, short-term needs.

.
N

Throughout the project year, the Indian Worker will maintain .
between the Title IV-A program and other local, .
state, and -federal programs which provide academic assistance .

' in buildings where they are assigned. .

X___gfswpmm GUIDANCE AND COUNSELING SERVICES' -,
By May 15, 1981, there will be a 2% reduction of student-days .
abBsent for Imdian students as reported at the end of the 1979~ »

- X s i

80 school year. ! ‘

° t

By Mny’ls, 1981, 208 of the students referred for adjustment
problems will show an improvement in behavior as measured by
the Classroom Behavior- rnvant’ovx. ) -

By May 15, 1981, the Indian workers will assess the financial
neads of 100% of students referred, and will attempt to locate
or provide respurces to address those needs. ’

By May 15, 1981, the Indian worker will provide information to
students on career and educational opportunities as appropriate
and necessary.

By May 15, 1981, each Indian worker will.provide a minimum of
four (one per quarter] Indian cultural awareness activities to

students in his/her butlding.

Throughout the project year,’ the coordinator will cooperate

and commnicate with the State Department of Education, Director
of Title IV, and with the O.I.E. Program officers as required,
to ensure the smooth operation of the project. .

matntafn communication with principals-in those bu gs where

the project will be implemented.
iv




3. Throughout the project year, thg coordinator will establish
and matntain communication with project staff regarding im-
» plementation of the project. L '

4. By October 31, and as required by O.I.E., the' number of Indian
students in the district will be identified as-defined by pro-
gram regulations, and reported in accordance with Office of
Indian Education (0.I.E.) guidelines. . - ‘

S. Throughout the project year, the Title IV-A staff will receive
necessary pre and inservice training. v

6. Throughout the projeat: qéé, the coordinator will facilitate
and monitor the tutoring program. S .

, ) B . PR -

7. Throughout the project year, the Indian Education Program will

Pe coordinated with other services and activities.
’ '

8. Throughout the project year, the coordinator will servie as a
resource to the district'for curriculum matters pertaining to
Native American heritage and'culture. . .

* 9. Throughout the project yéaf, the coordinator will conduct a
minimum of one on-site monitoring visit to each project school
site during the school year. The coordinator will observe pro-
gram operation and record keeping systems, identify/solve prob-

7 lems in operation, and.solicit feedback on the program from

project staff, school staff, and students. '

10. Throughout the project year, the coordinator will ensure that a
Parent’ Committee will be established and maintained in accordance
with 45 CPR 186a. 13, 32, S1, 52 and committee by-laws, for the
purpose of providing parent input and involvement in program
development and operation. . ' .

11. Throughout the project year, the coordinator will institute and
. maintain fiscal accountability processes for expenditure of
X project funds in accordance with approved budget adminis-"
trative procedures. ,
® : 4

12. Throughout the project year, the coordinator will implement pro=
cedures for employing, monitoring, and evaluating of,projec&
staff, . ‘

13. Throughout‘thé project year, the cbordinato} will perfoim those
activities which are required for continued funding from the
office of Indian Education. . :
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‘ , Results

}

SUPPLEMENTARY ACADEMIC ASSISTANCE COMPONENT

1

The Supplementary Aeedemic Assistance Component consisted of 3 éerformance"
goal areas: (1) leng-tem tutoriné of Indian .studell'\ts'vmo scored below the |
26th percentilei(netionelly) en the district CAT test,'(z)‘short—term tutoring
Cof specific subject -areas in whlch individual students were percelved (by .
their' teachers) to be havxng difficulty, and (3) coordiﬂation with other .
local, state, and federal programs which provide academic‘assrstange (pro-".",'
' vidieg they were available in their target site). - S
The Indian Education Advisors in th& tarset schools solicited referrals

-

from teachers and/or school'eouneelors of Indign students who scored below
the ésth percentile on the district-wide Spring 1980 California Achieﬁement
Test; or were riot perceived to be keeping acédemic‘pece with their classmates.
For thesejstudents,Athe indian Ed advisors recruited tetors, and a long-'
term tutoring schedule was arranged {outgide school hours) contingent upon
approval by the'students' parents,'the tutor, and the butidin§ adﬁinistrator;
The tutor then administered the pretest Wide Range.Aehievemeﬁt (WRAT) Test |
prior to‘sepplementary instruction, and post-testrupon termination from
services. - o ‘ ' ' / \
During the 1980-81 echool year, 159 Indian students (district-wide)
were referred for long-term tutoring, with approximately 538 being males,
and 47% femalea.J One hundred. eevehteon (117) tutora were recruited during

‘the gchgol year, and J total of 9,697 hours of tutoring were reported (both

‘long and nﬁort—torm tukQring) .

- ’

Anelysielof the‘pre-poat gains on'the WRAT scores showed that in the

target sites where the‘Indian Ed advisors were present from the start of the

vi




school year, the supplementary academic assistance program appears to have
been gsuccessful in increasing achievement for the majority of the students.
As shown by analysis of mean score gains, most (75% in reading, 67% in

spelling, and 89% in math) students exnibited significant (most 4;.02 or "less)

. ! .
progress in the subjects in which they were tutored. The exceptions (non-

significant findings) also seem to fit a pattern. Inpboth-reading and math, 7
{with the exception of. grade 3 reading), the only grades showing statistically

- non=-significant gains, also had very small sample sizes, and/or large standard

errors and standard deviations within the group. These statistical artifacts
; ’

are often sufficient to produce non-significant results in traditional ‘tesgts

' . A

" of siqnificance, and therefore should not necessarily be interpreted as an

insufficient tutoring effect. on the other hand,; in the absence of a no-

treatment control group forfcomparfson; it 1s also not entirely appropriatel.
O C " > \ )

to attribute all of the significant raw score gains (in each gtade) to the

éutoring treatment effect. It capnot be determined with.this data what por= 1}
tion of the gains would have occurred in the absence of supplemental tutoring.
All in all, hmwever, even though the objective was not, completely met, it
appeara that for the majority of these diegnosed low-echieving students, the
long-term tutoring program ‘wasg beneficial ‘ .

In addition to the Indian students who were participating in long-term

" tutoring after'school hours, the Indian Ed Advisors regularly contacted

clessroom teachera, in an effort to identify any Indien students neediné
short-term supplementary tutoring in any specific area. fhe_assistancelwas |
planned with:the teacher, and the tutoring vas provided primarily by the

Indian ‘Ed Advisor during school hours. In eddition, when npcessary, the Lo

Indian Ed Advisor made home contact with the Indian students' parents,

vii <




The vast majority were referred to ‘Title I (when the school was a Title I

- school sitel, although several were referred to L.D. Labs,

In the short-term tutoring comoonent,ﬁthe Indian Ed Advisors appeared '

to meet their objective by maintaining contact with the classroom teachers,'

_\‘to/}dentify Indian students needing short-term help in particular subject

areas. This is reflected by the substantial number of ¢lassroom teaéher

contacts reported (a total of 4, 835 classroom teacher contacts were re-

ot

and almost as. many Indian students were supplied with short-term

easistance as were given long-term tutoring (117 vs. 1596,

ported),
7 .
'Pinally during‘the 1980-81 school year, 130 Indian students were identi-
fied by the staff and the classrocm teachers as needing referrals to other .
o ! .

academic asaistance programs at thelr schools.

ing Centers and Reeding Center, L.D. Laba, EMH programs, . Speci'al Ed, etc,

" of the 130 stu-
dents identified,'107 (ezs) were actually referred to other prgcrams, and

of that lOV, all were reported to have been followeo up on.durieg the year,
to insure that their academic needs'were_being provided for, thereby meeting

objective 3.

TN SUPPLEMENTARY GUIDANCE AND COUNSELING COMPONENT

The supplementery Guidance and Cbunseling Component consisted of 5 goal

areas; (1] reducing Indian student_ebsenteeism, (2) counseling Indian stu-
dents referred tor'adjuetment or behavioral problems, (3] assistance with
financial and health care needs, (4) providing information on‘career end.
educational opoortunitlee, andi(S) enhancing In@ian cultural ewvm:eneess..J
Each.gool,ereabia important Lhdependently; as well as being interrelated;
in accomplishing a more global oyerall goal of keepingxiedian etooents lq_

s

school and factlitating graduation, and later success. Historically,

viii _ . .

11_ .

These incluaed Title I Learn~
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Indian students have had higher rates' of absenteeism'and dropeuts than the

overall district means, and guidance and counsgling services, as well as
financial assistance for school and personal expengses, were aﬁticipated

oo as factors which might influence the rate of incidence. The logic
-~ ’

bBeing that students lacking appropriate clothing, or school expenses,
would be more/geticent to attend classes\ with the resulting obvious in-
Eluence on absentgy and dIOpout statistics. Further, appropriate individual ,

~ guidance -and couneeling for attitude and behavioral problems (as well as -
AN

financial problems) were expected by program steft to positively influence
attendance‘data. Althopgh the notion appeals intuitively (and most pro-

bably practically) many other factors also directly influence attendance

data, and are beyond the conttol,of program efforts (such as weather and
’ ' - . > .

some social and environmental variables). . ’
. ) : o ¢

Por the analysis of the effectfofvthe guidance and counseling services
on reducing absenteeism, a complete list of Lfentified Indian students at

the target sites was compared to the same students. (as closely as possible)

in the preceeding year (1979-80), in an attempt to determine the change and

direction of the,msd%en number of 'absences per student per year. The pro-

gram oﬁjective was to attempt to reduce Indian student absenteeism by 2%

‘over the previous year. Analysis of 4he median absences per student ppr |
. : 2
fyear, indicated that overall Indian students' absenteeism increased 14.5% |

over last yéar. Given this failure to. reduce absenteeism, the queetion
becomes, did the program accomplish the subeidiary goall which are assumed

to influence this statistic, or are theee other uncontrollable veriablea
N ) o . v
perhaps @ore influential on attendance data?

, -
‘o ¥ . . .
£
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One pertinent‘cons;raint involves. the fact that some target‘sitesfhad no .
.‘_ PRI :

'-Indian Ed adVisors Juntil well into the 1st ar 2nd quarters, and some. had

ad;isors resign during the 4th Jquatter. Additionally, not ail\identified
1‘ . r".

~Indian students Were eligible for Title IV-A assistance because of lack of °
() .

roll number (506 forms) or other reasons. It is possible that ‘a more pertinent

L
comparative analysis of program treatment effects on - attendance would be to

compare these groups, rather than overall attendance Qistrict-Wide., i o

- Exemplary sites vs. Unsettled sites.\ or the purpoSe of this analysis,.~ -

the exemplary sites were operationally defined as sites which had~an Indian

v »

.Ed Advisor in place from the beginning of the year, and were highly rated

-

-on performace attributes bz Indian Ed’ project staff school administrators,

and classroom teachers. The unsettled sites consisted of sites which were . : | .

<
K

delayed in implementing the program, due to lack of personnel in the first
E two quarters (or resignations 'in the 3rd or 4th quarter), and/or coupled
. with reduced performance attribute ratings.

¢

* _ | |
A When §>au§é§ in this manner, the exemplary sites' median absenteeism per
[ : Indian student was 17.9% less than the unsettled sites.’ Both however were

‘ .~ still higher than for 1979~ 80, which n‘\ay indicate that the potential pro.. ‘ §~ :

gram effects may be less influential. than the effects of uncontrolled

&

variables. v '

‘ S Indian Student{differentials. Iniaddition to the comparison of exemplary';'
vs. ungettled Sites, other data’ are available which makes possible comparison |

i . of Indian’ students who were eligible or non-certified (therefore not eligible)
for Title IV-A services.- Primarily, this- occurred due"to the identified '_ //\’t

Indian students inability to prOVide their ‘roll’ number (for a, variety of

|

|

! . reasons). Several sites reported both eligible and non-eligible students,

| . . ,
|

\

|
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N

. » , ’ T el
and a comparison was made of these studehtst median absenteeism.

' .t .

. Consistent with the“difference~between sites,:there'was a difference'

between the absenteelsm demonstrated by’ Indlan students eligible for Tltle

T IV-A serv1ces, and those who were not englble to'be sqrved. Agaln, the

' 1nd1catlon 1s ‘that the program was produc1ng some effect wlth 22. 6% less

- RN

'median'per-studentj&mences for the ellglble students.

}

'Ag‘- ;ﬁ indlcator of program effects concerns dropout flgures. Between

1979-80 and 1980 81 there was a substantlal drop {37. 8%) in total Ind1an

student dropouts 1n the middle %nd hlgh schgols, Agaln, thls p1ece of ev1dence’

. tends to support at least a partlal program effect, as the supplementary

4

analyses of target s1tes/and e11g1ble students d1d. It also further dellneates_

the 1nherent problems in attrlbutlng program treatment effects to such a

- . >

~global area"as student absenteexsm, wh1ch is so substantlally.afﬂecred by'.

elements and varlables that are beyond the control of the program.
\/ .
. For Indlan students referred for adjustment problems, it is dlfflcukt

R

to assess the extent of. program effect on lmproving the1r behav1or. Although

/vmc

" 87% of - those students who had matchlng:pre-post Classroom Behavior Inventory

(CBI) scores showed improvement (as perceived by the referr1ng source),

.

the total number 1n the sample represented too small a proportlon (6%) of »

the total populatlon referred to c6‘f1dently generalize the effect to the
majorlty of the students referred, or to reach the percentage of galn

specified by the obdectlve (20%) ' - L
. : ;
It appears that all (100%) of the Indian stndents referred for financial

s

reasons {school empenses, health'expenses, or clothing needs) were assessed;

. meeting objective 3, andrvarious resources (both district and community)'were

e .
}

PP - et . ool " 1 o
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utilized to attempt to provide assistance, including Title IV=-A Funds,

~. '

Johnson O’Malley, PTA Clothing room, Variety Health Clinic, Indian Dental
Clinic, and various Church and Civic Organizations. |

F’ Pinally, at the sites which had Indian Ed Agvisors throughout the year,
many activ1ties relating to information on career and educational opportun- .
ki ities, as well as Indian cultural ‘awareness activities ‘were provided meeting
' objective ) and most of objective 5,_(see the full technical evaluation for .a
vlist of resources utilized for scholarship and grant information, ‘and job

;training and educational oppertunities).' Cultural awareness-activities con-‘

' sisted of’ speakers and performers. arts and crafts, field trips and assemblies, L

\)
t

and other relevant activities.r

'EZ | The Supplementary Guidance and Counseling Component appears to
have contributed in the intent to which it was designed. Although in some'j
instahcbs. the intent and the measurements provided by the objectives were,t
not completely compatible, overall the data reflects that a concerted effort

was made at the majority of the sites to provide for ccunseling, culturar

_ appreciation, and career guidance of the Indian studente.,

: ADMINISTRATIVE OBJECTIVES

. As mentioned earller, aside from' the objectives directly addressing

~students act1v1t1es, the Title IV-A program has/objectives specifically~ v

.

-.designed to address administration of the program, consultation and involve-
B ment with parents and the Indian Cummunity. as well as coordination of the’ N
project with other sexvices and activities. Appendix B in the technical
report provides a aynopsis of ‘the 13 objectives, and the results pertaining

to theseeobjectives fer 1980—81 All 13 administrative objectives were met.

)
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. Perceptibns by the Participants -

.

Summary. As reflected by surveys, the consensus of. opinion of all

" involved participants (school administrators, counselors, classroom teachers, ;

' Indian student parents, and program staff) was that the program was'benefi—

K

ot

cialeto the Indian‘students. The perceived strengths and areas of improve—

¢
-

ment were also very similar. The majority of the 1nd1v1duals viewed the

the strength of. the program as the tutoring and academic assistance prov1ded,

[
a

as well as xhe Indian Ed Adv1sor providing an- 1nterface between the Indian

Y A

Ty

gtudents and the school staff and the school staff and the students parents:

i
i

All expressed the desire to -see Indian Cultural Awareness activ1t1es con~

tinue and expand, with 1ncreased emphasis on arts and crafts, and all areas

. of Indian culture and background. The participants. also ‘fael the. guidancev

P

* 4 .

and counseling .on adjustment probléms, financmal as51stance, and attention

-

to attendance problems are- very benef1c1al and should be continued.

As far as: recommendations for 1mprov1ng the program for next year,

many similarities also ex1st. First of .all, it is the consensus that the»

, Indian Ed Advisor ‘should become a more highly visible position at the site.

3

More time should be spent acquainting all building staff with the purposes,

goals, and priqrities of the lndian Ed program Many also Commented that

they would like to have the Indian Ed Advisor on-site more time during the :

\

'week. In‘fact,,many stated that a full—time Advisor wouldvbe advantageous

N .
7 ‘ e B

at their”school. PN :
. ? ’ s

-

A final area of improvement mentioned was to further coordinate the

"Indian Ed program with the building program, and the Indian Ed Advisor

A X

i
" ~

with the classroom. teachers. For a: more detailed summary of each group

. .
. i -

of participants perCeptions, see the fuli ‘technical. report.

"] .
“ P he

Sxidd
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" Recommendations

1, ‘éevise Objectivé'l in the Supplemeéntary Academic Assiétance

Component. Since the emphasis has been on tutoring Reading

, and math, eliminate the requirement for significant

rarely reported as being tutored. .

gains in spelling achievement, as spelling skills were very

Y

‘Revige Objective 1 in the Supplementary Guidance and Counseling

component. The global measure required of reduced absenteeism
by Indian Students district-wide is of worthy .intent, but allows
no-provisions for separation of program treatment effects. Too

mahy influential variables' beyond the control of the Title
Ivéﬁ program can produce substantial effects from year-to-
'year, and can produce the illusion of no effect or negative

effect when in fact the program is operating as degigned,’ and

. nefic151 e1ements,are masked by these uncontrolled
variGbles. Design the tbjective to attend to Indian students
ttendance problems specifically., . ' -

nistrative Objectives are lengthy and”duplicateftﬁe
data obtained in the evaluation of the project coordinator .
job position. ,Regcmmend this be deemphasized in the formal

. program evaluatfon (Journal report), and be conducted as an

W

in-house.gupplement tglthe evaluation of the project coordinator.

o -

The principals, school &b seléps, and classroom teachers all
expressed’ the value of tfe Indian Ed Advisor at the sites.

Their recommendations are rioteworthy; i.e., the Indian Ed

Advisor should be a more visible position in the school, :and
the purposes, activities, and goals of the program should be
made familiar to all th? building staff. b

|
[

o ) . v , _
Principals, counselors, classroom teachers, and parents also

expresséd-the desire to have'a full-time Indian Ed Advisor
at the sites. Within the obvious budget cohstraints,.future

budget efforts should attempt to provide for expanded pro-

fessional quality staff, in an effort to provide more extensive

coverage for each site. .

Again, within the obvious monetary constraints, emphasis
.should be placed on providing ‘new arts and crafts materiéis,l
and other cultural awareness activities, as this was another
st:ength_of the program as perceived by -staff, participants,
and parents. : : v - -

i
-

2

H ):?




7. Revise, simplify, and in-service prOJect staff on the purposes,
methodology, and mechnica of the required quarterly report
forms. Simplify the data collection as much as poss:Lble,
without compromising data accuracy and availability. Data
collection problems were illuminated by the insufficient
number of pre-post CBI submigssions on Indian students
referred for attitude or behavioral ptoblems.

AN
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CHAPTER 1 -

- ’ » '

_ INTRODUCTION

‘The 1980-81 Title IV-A Indian Educatxon Program is a

" federally funded program deexgned to addreee special prxorxty
needs of Indxnn etudente An che Oklahoma Cxty Public School
System. The project goale are to 1mprove the performance of
Indian etudente in the basic skill areas (i.e., readxng, marhema-
txce; and language arte), end to enhance Indian students' par-—

, txcxpetxon in educational end occupatxonnl opportunxtége by pro-
VLding cnlturally re}event eupplementary guidance and counseling
services. Two progrnm componenre were designed to meet these
stated goals.

The program was initiated during the 1973-74 echool.year,_end

R

! . : R
(has be#n‘ogygoing since that time. The grent'period on which the

current eveluetxon vas biiid*Wii“f?ﬂﬁ'effazThezfnnd&ngz1eve1'for
thie time period was 9315,710. _ T | "
Evaluation of the 1980-81 fxtle IVX@ Indxen Educetxon progrem
Q.. conducted to meet‘rederel requxremente, to provide data analy-
sis fOr administrative decxexone concerning continuetxon end/or
expeneion-of'the progrem, and to’eeeeee possible elements which
may need revision in the‘current program. . .. ;,*QJ

\
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Program Goals

As stated, thedgeneral goal of-the Title IV-A Indian

L

Education program was "to supplement existing programs for astu-

dents in the district, with the provision for meeting the special

’ '
¢ ‘

educational needs, tutoting, guidaﬂce and career counsgseling needs
of Indian students". Delineation of th?'bpecified progrém objec-
tivies designed to aécomplish this multifaceted goai are

dedcribed below.

Program Objectives

+  During the 1980-81 school year, the program objéctives were 

Sv follows: o , | . o 'JM‘, e

Component I - SUPPLEMENTARY ACADEMIC ASSISTANCE a g

By
é

1. By May 15, 1981 the mean standard score for reading,
.spelling and mathematics at each grade level of students
to whom tutoring services were provided, vill show a sta-
tistically significant increase between pre and pos't .,

testing on the Wide Range Achievement Test.

2. Throughout the projeét year, the Indian Worker will pro-
vide supplementary aca emic assistance to Indianh students
having special, short-term needs. ‘

3. Throughout the project year, the Indian Worker will main-
tain coordination between the Title IV-A program andd ’
other local, state, and federal programs which provide
academic assistance in buildings where they are assigned.

Component II - SUPPLEMENTARY GUIDANCE AND COUNSELING‘SERVICES
1. By May 15, 1981, there will be a 2% reduction'pt student= """
days absent for Indian students as reported at the end
of the 1979-80 school year. ’ e S

P _

L
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By May 15, 1981,|202 of the studeats referred for adjust-
ment problems will show an improvement in behavior as
measured by the Claeeroom Behavior Iaventory.

By May 15, 1981, the Indian workers will assess the .
financial needs of 100Z of studeants referred, and will
attempt to Iocate or provide resources to. addreee those
neede.

4., By May 15, 1981, the Indian worker will provide infor-
o - mation to etudente on career and educational opportuities
as appropriate and necessary. .
S. By May 15, 1981, each Indian worker will provide a mini- I
mum of four (one per quarter) Indian cultural awareness |
activities to students in his/her building.

ADMINISTRATiVE COMPONENT

Parent Cbneultetion and Invdélvement
Coordination with other Services and Activities

R

In addition to the previously mentioned pregram,objeetivee,

federal regulations for Title IV-A programs, 45 CFR 186a. 32 (e)

{3-%) require plans .for sdministration, consultation and ianvolve-

v

’ : - o
ment with parents and the Indian community, as well as coor-

dination of the project with other services and nctivitiee. The

goal of the ndminiptrntive progrnm;component is to brovide ‘the #:

most effective and efficient program of eervicea"to'Lndian.ttu-,

dentl,'i e., one vhich incorporntes consumer input, utilizes

exxltxng relourcel, providel opportunitieu for oteff development,
Y
'nnd providec for ficcnl accountnbility.v

~

- The cpecific objectxvequor the .dmrniogrative’compenent

vere as follows:

.




Component IIT - ADMINISTRATIVE OBJECTIVES

l.

_5.

6.

7.

10.

Throuhﬁout the project year, the coordinator will
cooperate and ‘communicate with thé State Department of
Education, Director of Title IV, and with the 0.I.E.
Program Officers as required, to insure the smooth opera-
tion of the project. 4 :

)

N B A
Through the project yeer: the coordinator will

establish and maintain communication with principals’in
those buildings where the project will be implemented.

Throughout the project year, the coordinator will
establish and maintain communication with project staff

_regarding implementation of the project.

By October 31, and a's reéuired by 0.I.E., the number of
Indian students in the district will be identified as
defined by program regulations, and reported in accor~
dance with Office of Indian Education (0.I.E.) '
guidelines. . S - .
Throughout the project year, the Title IV-A staff will
recegive necessary pre and inservice training:

Throulhout the project year, ‘the coordinator will facili~
tate a monitor the tutoriadg~program.

Throughout the projéct year, the Indian Education Program
will be coordinated with other services and activities.
‘Throughout the project year, the coordinator will serve
as a resource to the district for curriculum matters per-

" taining to Native Americqc heritage and culture.

. v
Throughout the project yelr, the coord;}htor‘vill conduct
a minimum of one on-site monitoring visit to each project
school site during the school year. The coordimator will
observe program operation .and record keeping systems,
identify/solve problems’in operation, and solicit feed~.
back on the program from project staff, school staff, and
students. ' ' ‘ !

1

. Throughout the project year, the cOofdinntdr\wiIl ensure

that a Parent Committee will be established and main-
tained in accordance with 45 CPR 186a. 13, 32, 51, 52 and
committee by-laws, for the purpose of providing parent
input and involvement in program 'development and
operstion. :




11. Throughout the.project yéar, the coordinator will imsti-
tute and maintain fiscal accountability processes for
eipenditﬁre of project funds in accordance with approved
budgets and administrative' procedures. .“ o,

12, Throughout the project year, the coordinator will imple-
* . ment procedures for employing, monitoring, and evaluation
of project staff. . '
L] ’ . '
13. Throughout the project year, the coordinator will perform
those activities which are required for continued funding
from the Office of Indian Education. K '

.

J

. 'Program Description

The 1980-81>Title 1V-A Iﬁﬁian Education pfogram proviéed ser-
vices to 8 high‘aéhodla, 8 middle schools, and il offthe;
district's 59 elemen;ﬁry schools (565 Appendix A for sites.) The

most :ecent;aht#ey performed by the project, indicated that the

]

eligible Indian student target population consisted of 1,578

Indian students in the District. Project staff consisted of 1
Coordinator, 1 Secretary, 6 quian Eéugation Specialista, and 3}‘
.\”IZdianlzducation Advisors (for a }ofqi of 39 at;ff). In nddiéion
to allocating funds for regular personnel, travel, and office
‘..Qppliel; the grant llaq provided funds for tutoring peraonnel,'
and.for l.liating students vish finaqcial needs, such aavaéhoofv

related expenses, health care needa, and clothing needs.

' \ )

- Bvaluation Objectives
]

1. To assess the.extent to which Indign students who
received tutoring services improved in their academic
achievement, and to determine whether or .not change in the
mean pre and posttest scores of thdﬁg.atudenta was sta-
tistically significant. ‘ o '
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"Qgide Range

g
- ’

o

'To deterdine. how project étaff; parents, qdministfators,

classroom teachers, and other pertinent school staff felt

"about the quality of all project.services, and- the
methods used ‘to deliver the services. y '
L ‘ v ‘ .

To determine Ehe~deg¥ee to whi¢h the proposed'pioject
activities aund objectives were met by Central Office and:
target school project staff. : A -

. -

¢

4 ' Design‘'and Methodology

The following instruments were utilized in the evaluation:

1

T T

This instrument was used to dassess the success of reme-
‘dian assistance (tutoring) giveén to Indian students via
the Supplementary Academic Assistance Program Component.

' Tests were to be administered to those students on’a pre

Achievement Tebt'(WRAT);'Jadtak &éﬁociates,'lng.- 

and posttest basis, to measure skill -changes in the areas '

‘of reading, spelling, and arithmetic. Each of the three
subtests is divided into two levels: Level I is used
with children aged 5 years to ll years, 11 months; Level
11 is used for children aged 12 years to adult.

Quarterljvnegort Forms (locaily developed) Theae‘inbtru-~

ments were utilized in ‘each' component (Supplementary
Academic Assistance, SupplementAry*Guidance,dnd !
Counseling, and the administration plan) to document and
describe activitiaes performed, and.students served.

Classroom Behavior Inventory (CBI 4 1ocally developed)
This Lnstrument was administered’on a pre and posttest
basis with long=-term advisees, to attempt to measure
impacts on studénts' school adjustment, resulting from
the Supplementary Guidance and Counseling Services
Component. = The CBI was to be completed for each student
by the referring teacher, counselor, or administrator
at the time of initial referral for services, and at

the end of the year (or upon termination from 'services).

¢

o
-

1




4. 1Indian Cultural Avareness Activity Assessment Form
(locally developed). Following each Indian cultural
avareness activity, the Indian worker administered
this evaluation form to students and/or staff par-
ticipating, to obtain feedback on the 1nterest and
qualxty of actiyities provxded..

5. Workshop Evaluation Form (locally developed) This
1netrumen: was administered after each in-service
training activity to document staff assessments of
the' training sessions. The form was also utilized to
document Parent committee members assessment of traznxng
and resources provxded. B o :

6. Consumer Evaluations (locelly developed) Surveys
" regarding quality of services, were dministered to pro-
ject ‘stxff, parents,:and participating school administra-
tors, to obtain their perceptions pf the progrem, and to
v provide: feedback on satisfaction with services provided,
, and to attempt to identify program leme ts. needxng
modification, 3

v Lxmxtatxone

_ .
SN ’

The prxmery limitation concerning date enelyaxe vas that the

'
program (at the.:erget si:eq) vas noe\completely e:effed at the
beginaning of Ehe-pea:. 'ﬂiriog-of Indian Ed Adviso;e'con::nued .
-throughout the lst quarter, and inrebfew casas was not completed
unfil the ' an quarter. Furtheg,'es with moet projecte of :hxe
size, personnel left the program during the year, neceeextatxng
locating.and hiring of new personnel for that site. These
problems reudlted in lpel than 100 percent ability to provxde

~
data on all: couponents (and obJec:ivel) from all sites. Where -

epproprie:e, in the following data enelylie, provxeions wvere made |
W inin

"to -allow for the leck of data from thene fev niteo, and each

|

|

|

|

objective l de:e limitetienn ate dilculeed in’ the resulto

\

" section,
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' Results and Discussion .

ASUPPLEMEﬁTARY ACADEMIC ASSISTANCE COMPONENT

%bjective 1. By Mf; 15, 1981, the mean standard scores for
reading, spelling and methematxce ‘at -each grade
level of students to whom tutorxng services were
provided, will show a statistically significant
increase between .pre and poec-7etxng on the Wide

gY Range Achxevement Teet.

The Indxen Bducetxon Advxeore in the target echoole eolxcxted
r7ferrale from teechere end/or echool counaelore of Indien stu-

dents vho scored below the 26th percentxle on the dietrxct-wide

Spring 1980 Celiﬁornie Achievement Test; or who vere- not per- -

c.xqu to be keeping ecndemic pace with ‘their. classmate®., For

L3

these etudente, the Indian Ed edvieore recruxted tu:ote, and a

'long-term tutorxng achedule wae arranged (outexde FThool hours).

i

contingunt upon approval by the etudente perente, the tutor, and
1

hen edminxetered the pre-

(WRAT) prior to eupplementery

the building edminietr‘tor. The tut

test Wide Renge Achievement tesy

instruction, and post-test upon tetminetxon from servicee. ,ﬁeuk

Duting‘ﬂ‘g 1980 -81 school year, 159 Indian etudente R

r

(dietrict-vxde) vere referred for long-term tutoring, viah
1oy ﬁ\’?L g&"f"
epptoximltely 532 being malee. and 472 Eemnlee. One hundred *%%

4

eeventeen (117) tutors vere recruited during the echool yelr, end
epproximetely 50.7% of the students refetted vere termineted from
services by the end of the school yent.

: Lo0E et

%

AN
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Further, du;xng the school year, Ind1an Ed Advxsors noted an -

average of 13 sites per quarter had conferences w1th the bu11d1ng

ﬁrincipal to provide feedback on the’Academxc Assxstance.

o

program, and an average of 19 sites per quarter reported con- s,

ferences with the c1assroom teachers (a total of 4,835 c1assroom

teacher contacts were reported) In'addition, rhe‘Indian Ed

3N

Advxsors repotted 610 home contacts w1th the ;judents parents,

on behalf of the students 'served.

F1na11y, the target s1tes documented that 9 697 hours of

‘tutor1ng was prov1ded dur1ng the year, wh1ch was approxxmately

I

28. 6 hours per student (th1s flgure 1nc1udes both long and(short-hfi

term ass1stance fxgures)

z

A total of 103 students had match1ng pre and post test WRAT '
ach1evement scores submxtted in grades K 8.w No ‘'scores were. sub-_
‘mitted for ‘students in grades 9~ 12 (a1though of both long and ff.~A

short—term r~ferrals, this group composed less than SZ of‘the
‘total referred population).

P Y

stle‘l gives a breakdown Sy grades of the pre—to-post_WRAT_

)

differential, as well as the anslysxs of gaxns by a t- test for_
correlated samples (repeated measures on the same 1nd1vxdua1).
Included is the number of 1ndiv1dua§s per grade, and the resu1ts

'

,- for Reading, Sptfitng, snd Math. ' . . "‘a T




TABLE- 1

_ INDIAN ED WRAT TEST RESULTS

“Grade |-

'-Resding

1T Spelling » . Math
. |(N) .| Pre=Post : Pre-Post . (N) | ‘Pre-Post .
: diff. Prdb. b, | diff. Prob. diff. " Prob.
_ ) T - ,

K M) | 6.7 o2s* [ (7Y |0 0 e [ (D) 5.57  ..005*
1 . {C24) | 11.91. . .o001* | (17) | 4.94  .001* |'(24) 6.20 .00l
2 [(18) ] 9.61 . .001* | (14) | 6.64  /.007% | (18) | -3.44 .001* |
'3 (14) |- 3.57° .32 | (11) | 6.82 01 | (14) 4,00  _po1* |
4.»5;(13) . 8.15 NS . (9) 1 3.56 202 | (13) |': 4.92 . .001%

-5 .4 04 0 - | (6) | . 9.66 .05 |.(6) |+ 1.33 NS

6 (8 | 2.8  ms- [ (D .| 2.14 NS (8) |+ 5.75 " .025%
70 1Qs)} . 2.73  .001% | (4) }: .50 ° .'NS . [(15) 2.93 - .005*
8 (4) - 3.25 NS - (2) ' 2.00 NS [ (4) ) 1,00 NS N

9-12 |~ No scores ‘No scores No scores

)

LTI
:’

gains in a11 three subJect areasw
s}gnfocant ga1ns were in Grades 3, 6, and 8.

students (25.

.a".

*s1gn1f1cant gaxns (at least p<: 05)

As Table 1 shows, the maJorLty of students made s1gn1f1cant

22) out’ of 103 total.

L4
In reading),

L 4

the only non~

Th1s represents 26'

Fbr spe111ng,

the nofg~

ngnxfxcant ga1ns were: pr1mar11y in grades 6 and above (with the

"

: except1on of K1ndergarten) and most probably represents a lack of

emphas1s on this subJect,

" The msth results are more substant1a1, as only grades 5 and 8 (10

in tutor1ng,

’,

for these grade 1eve1s.

students) d1d not show s1gn1f1cant gains.

"'n general, the ga1ns made in the Elementary grades (K 4) are

’ substant1a1.

’

o

F1fth grade vas non-s1gn1f1cant 1n Math, but trad1-

'tionah£tests of s1gn1f1cance are. not sen31t1ve to extremely small

sample sizes.

1

PR




A further, onstraint is the lack o

treatment. control group.'

' fidently attrxbute all the gains (in each grade) to the tutorxng

treatment effect. It cannot be determ

portxon of the ga1ns would have occure
mental’ tutorxng. .All in all, however,
l maJorLty of these dxagnosed low-achxev
tutor1ng program was benefxc1a1.~

Throughout the project y

e

f an appropriate no-

It is therefore not possible to con-

ined with this data‘what'

d in the absence of supler'

it appears that for the_

ing students,

ear,

the long term

the Ind1an Worker ‘will

" ‘objective 2.
\ - provide supplementary academic. ass1stance to Ind1an

.bg,, " students hav1ng spec1al, short ‘term needs.

i

In addxtxon to the Ind1an students

long- term tutor1ng after school hours,

regularly contacted classroom teachers

.

1

.whofwere:participating~in

‘the Indian Ed Advisors

in an effort to. identify

'any Indian students needxng short term supplementary tutoring -in

any specific area. The assxstance was planned with the teacher,

and the tutor1ng was. provxded pr1mar11y -by the Ind1an Ed Advisor

during school hours. In addition, the Indian Ed:Advxsor made

home contact with the Indian students ‘parénts, when appropriate.'

: \"\?59?‘?"‘“9 e

IREN
e
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As mentLoned ear11er, a total of 4, 835 c1assroom teacher ‘con-

“

tacts vere. recorded (1nc1ud1ng long tern tutoang referrals), as

.

,we11 as 610 hohe contacts w1th the students parents. A total of

117 Indian Students were referred for short term &cademic

~o.
assxstance. The subJects tutored vere predomxnantly Mathematxcs~

.

and Language Arts, and the maJorLty of the students wvere ter-~- -

m1nated successfully w1th1n the quarter they were referred, or

v

‘ “,were referred to other programs vere: applcable (i. e.,.L D. 1ab)

! A

obtain parental counsent, ahd to provide further information to

A

objective 33 TThroughout the proJect year, the Indian Worker w111
- ‘ maintain coordination between the Title IV~ A
'program and other local, state, and federal:
'programs which ‘provide academxc ass1stance in
bu11d1ngs where they are assxgned. B

“ [ .\ -

The Iadian Ed Advxsor worked w1th the classroom teachers to

4

screen students whose academxc needs cou1d be best met by other

»

federal or staLe programs w1th1n the1r school (where applxcable)

'

The Indian Ed Advisors made contact w1th the representatives of
\ } f

these other programs, and when necessary, made home contactsvto

-

the Indian studgnts' parentm

During the 1980- -81 school year, 130 Indian students wvere
-identified by the staff and the classroom techers as needing .
referrals to other academxc assxstance programs at the1r schools.

These 1nc1uded Title I Learning Centers and Readxng Centers, L.D.

Labs, EMH programs, Special Ed, etc. The vast ma jority were

-12 -




referred to Title I (when .the school was a Title I school site),

although several were referred to L.D. Labs., Of the 130 scudencs“

~ .
. o

'identified} 107 (822) were ectually referred to other programs,

a

and of that 107, all were reporced to have been followed up on

-~
¥

-durrng the year, to tnsure that their academic needs wete bexng

3

mec. . A - - L -

- 5

f \

. Summary - In the target sites where the Indian Ed advisors were .

present from rhe'scarr'of the school year; the supplemencéry aca-

demic asxscance program appears to haVe been beneficial. For

4 ;
- * [ .

a

those scudencs whose standardxzed test scores (CAT) were extre~-

mely low (less than 26th percencxle naC1onally), :utorxng was:;

x '
.

provxded afcer school hours. As shown by analysxs of WRAT score

gaxns, mosc students exhabxced sxgnxfxcant progress in che sub-

.

jects in which they‘were tutored. The exeeptxons : -
x

(non- sxgnxfxcanc fxndlngs) also ‘seem to fit a paccern In both

I

P

reading and mach, the anly. grades showing non-slgnxfxcanc gaxns,

also had very small sanple sizes, and/or large standard errors

and scandard,deviacfons within the group. These statistical -

artifacts are often sufficient to produce non-significant results

in traditional tests of significance, and therefore should be

Kl ’

I3
interpreted cautiously. On the other hand, in the absence of 4

no-treatment control group for comparison, it is not entirely

¥

approprisce to attribute the significant mean gains solely to the

L

treatment effect (tutoring).




Additionally, although spelling scores are addressed in the
objective, and scores are provided for each grade, very few quar-

terly reports upecxfled that spelling was being specifically

tutored, and the reuultu seem to reflect this fact. In the

~

gradeu in which opellxng would be expected to be emphauxzed

(gradeu 1-4)" sxgntfxqant gains were pvoduced. The gradeo where

upellxng was probably not heavily emphaoxzed (gradeu 5~-8 - and

-
¢

Kxndergarten), were furtherubxaoed by, again, small sample sizeb

and large utandard‘errofu, “and utandard déviations within the
group. . ) ; ! . . C . oo
. . b

LI

“Therefore, overall, it appears that (within cdnstraihtu) fdf"

K

the majority ;frthe ufudents; the tutorxng'program ;au benefxcxal |
in the areas 1: was most ueecxfxcally deuxgned to approach. More
data, and furcher analysis would be necesaary to determine the
extent of. the 1nf1uence of the' tutorxng effect.

In the short-term tutor}ng component, for the mout .part, the
Indian Ed Adviuora abpeared‘to be maintain;ng contact thh_the,
classroom teachers Lo_&den;ify Indian students reeding shbkéeterm
help in'particﬁlar subject areas. The number of classroom
eeacher qdntecto'noted was uubetaheial, and almost as many Indian
‘utudento'were supplied with short-term assistance as were given

long-term tutoring (117 vs. 152), _ Further, it appears that the

Indian Ed advisors coordinated their efforts with other programs

- 14 -
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in their schools where possible, and referred Indlan students to
. ) . ._’ . ’ ‘. j . N .
pcher@ama which might serve_ their aca-demxc needs zx.e.

.Title I Learning Centers, L.D. Labs etc.). Program personnel

1 ¢ '

followed up on these students throughout the year, to~ettemptwto

insure their academic needs were being met.

. Y
i

o SUPPLEMENTARY GUIDANCE AND COUNSELING COMPONENT

. Objective 1. ‘By May 15, 1981 ‘there will be a 21 reduction of
’ i T ! student-days cbaent for Indian students as reported
at the end of the 1979-80 school year.'
; 1 .
As measured in a-needs assessment survey in December, 1979, °

t

guidance lnd'ccunJEIing activities received the second highest’

prxorxty rntxdg, thh cttendcqce, goal settxng, and social

~

L&Justmen: 1dent1f1ed as needs to be addressed for Indxan scu-

~a . ;

-

N'dents.v Hxstorzcally, Indxan students havethad hxgher rates of
cbsenteexsm and dropouts than the overa11 dxscrxct means, and
guxdance and counselxng servxcea, as well as fxnancxal assistance

’

for school and personal expenaeo. were antxcxpated as fcctora‘

-
N -~

which might influence the rate of incidence. Thxs appeals
vintuitively,vaa students lching appropriate clothing, or school
expenses; would be more reticent to etcendbclaeses, with the ’
resuitxng obvxous 1nf1uence on ‘absentee statxstxcs.‘ Further,
cpproprxcte 1nd1v1ducl guidance and counselxng for attxtude and .
behavioral problems (as well as fxncncxal problems) would ‘be |

expected to pooitxvely 1n£1uence cttendance data. Although the

notion appeals 1ntu1t1ve1y (and most probably prectxcally) many

- 15 - . .




other factors also dxrectly Lnfluence attendance data, and are

4

beyond the control of program efforta (such as weather and some

" wocial, and environmental variables). These uncontrollable ele-
. . o . .
ments, such as weather, exert no small influence, and are par-

t1cu1ar1y troubleeome when attemptxng to estxmate program effec~

tiveness in reducing absenteeism by Indian students. It should

I ) : .
.-be emphasized that there is no provision within the stated objec-

« K . i

tive for analyeio_of the factors inf}uencing-the:Pbaenteeiam

ratee."Inetead,va-global measure of 2% reduction per-year, ,

\ .
J

‘district-wide, was to be attempted. ‘ : '
For the analyeie of‘dbﬁective 1, a complete yiht‘of iden~-.

e . )
tified Indian students at the target sités was comparedlto the

<

. same 'students (as closely as poeexble) in the preceedxng year

¥
]

(1979-80), in an attempt to determxne‘the change and dlrectxon of‘
the mean number of abeencee per etudent,per year. Obviouely, not
'a11'the individuals who are part of the program»thia.year, were.
pnrticépanto laot:yeerA(i.e., juet moving {nto the dietrict,
etc.).i Therefore, the meanhand*median absences per student, per
year, were.celcuiated to determineithe degree of change. The
reaaon both méan andvmedian_abeenceo nere'included; is that in
frequency data of this t&pe, the'hppearance ot a few individuals
with extremely high abeentee‘figuree cenvdramatically'influen:e
the mean of the group. The,median deQCribee'that,Eigure at which
SOZ of the indxviduel cases are dxetributed above and below. ‘A

- t

substantial dxfference noted between mean and median ecoree would

- 16, -
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. e : o : . : .
illuminate potentially biased or skewed data caused by a few

Aeit;§me ;cofésf‘-
A further éo%?traint on-the d;ta‘exicﬁ, becauaé during the
first quartet of 1979~ 80, the Oklahoma Cxty Public Schoolo under-
.went a.;eacher atrxke.» The;efore, comparxaons of Ist quarter
dati_wéhid'be'biagpd.' For the_pufpose of thxs,analysxa (and
~ 2further dtténdlncg th; énnlyaea)JQua:;;rs 2,.5, and 4 only wiil
be compared. : ‘U V“' o ’})'x .

Table 2 lists the overall codparison for 1979- 80 vs. 1980 -81.

’ TABLE 2

INDIAN STUDERT ABSENTEELSH

P
R

Hhin Abooncol Median Absences

Schooi Year | per student per student _ Ringe
1979-80 a2.a1 9.84 0 - 58
¥ ~ 1980-81 .21 ) 1127 0 -116
‘ T difg, +17.42 _+16.5% S

A; Tdblé 2’indichteu, the'm;an aﬁd”median both feflect
increuled absences-per atudent for 1980- -81 as compared to the
;-ame atudents_during 1979-80. 'The mean per student absenteexam
increased 17.4% and the median increase was 14'SZr ‘BeCluae of
the dxfferencea in the range of scores the medxan increase is

'probnbly most repreoentntive of the data.

f.I7—
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.-
Again, caution
‘ £y

‘program treatmené.efﬁec:s. As mentioned earlier, too many

s advised in attribugding (this change to

variables are uncontirolled,, which substantially .influence atten=
. . ) ) ﬂ M-

dance data from year-to-year, and perhaps there are more °*

appropriate data comparnisons which will more closely illuminate

program effdc:s,in this
~—

th~ins:unca, as mentione eatliet, some target sites had no

"Indian Ed udvxsors unfil veLl into the lst or an quarters, and
some had advisors resign dutxng the A:h quut:ez. Additionally, -

. not.all {den:ified Indi%n s:udeﬂ:s were elxgzble for Tfﬁle IV*A
v

ussxs:uuce becau-e of luck af a toll numbet (506 forma) or other

,tousons." I: is possxble :hu: L more pertinent analysis of

program treatment effects yquld bq to compare :heqe groups,

rather than overall attendance district-wide.

,Exempluty sites vs. Unaé::led sites. For :he purposes of

this anulysxs, :he éxemplury sites were opera:xonally defined as

azte- whxch hud an Indian Ed Advisor in place ftom the beginning ,“)
of :he year, .and were rated hxghly on performunce a::rzbu:es by
Indxun Ed ptojec: 'staff, school udmxnxa:ru:ota,'und classtoom'
;eachers. The unse::lfd sites consisted of sites which were

delayed in implemen:ihg the progran, due‘:o laﬁk of‘petsonnel in

the lst two quur:efa (or resigpa:ions_in the 3rd or - 4th duur&er),_

and/or coupled with reduced performance attribute ratings.

' . ' C o "‘ \ -18 "
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Table 3 gives the results of the analysis when the sites are

’

,gtouped‘in this mand@r.;

TABLE 3

"ﬁ’ h; P EXEMPLARY -VS. UNSETTLED SITES
| o
Fﬂcsn absences [Median absences |
| Siges | Rognge |
Exemplary | 13.13  °| 113 o -8
Unsectled ‘| 17.86 | 1336 - |0 -78
T diff +35.872 +17.92 .

As Table 3 sﬁoés, forvl980-81‘the exemplary aitqg median

"ablenteexsn per InJﬁan student was 17.92 less than the unsettled.

o

ek
&2

sites. Of further interest is the fact that the mean absences
per student (13 13) is less than the i9so- 81 dxstrxct mean for
Indian students (1;¢2). and the Uusettled sites .(17.84) is higher
than the district meanq These data appear to indYcate thft the
program hls some effect. It dhould be noted‘that the mean‘:bseh~

ces per student for 1980 at the exempllty sites is stxll higher

than the dxstrict mean for 1979- 80 (12 L1 per student), which

‘tends to demonstrate again that the program effects may be ss

- I
influential than the effecta of uncontrolled varxables. ’

. .
. :
)/ : .
4 . |
St
.
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. Indiah Student dxfferentxals. In addition to the comparison

of exemplary vs. unsettled extee, other data are avaxleble whxch

makes poeexble comparison of Indxen etudente who were eligible or
non-certified, (therefore not elxgxble) for Title IV-A services.

Primerily, this occurred due to the 1dentxfxed Indian students’

A
inebility o provide their roll number (for a varxetyzof

reasons). ‘'Several sites reported'both eligible and non-eligible -

students, and a comperieeu was made of these students' mean and

median absenteeism. Table 4 gives the breakdown of theee_etu-

' . . . -
N .

'ente, across all sitced. ) ‘ v . IR

TABLE &
1980-81 INDIAN STUDENY ABSENTEEISM BY ELIGIBILITY

Type of Student | Mean absences Median absences A P
” per student per student Bange

Eligible 16,09 - 11.21 |0 - 116

Non-certified |}  17.89 13.75° {0 - 53

1 diff ~026.97Z . +22.66%

Ae meble 4 ahowe, conaietent'with the differenceerbetVeen

extee, there is a dxfference between the abeenteexem demonetrated

by Indxan studeente’elxgxble Eor Txtle Iv- A eervxcee, and those . .

who were not eligible to be,eervedt AAgaxn, the 1ndxcetxon i

thefithe program was produting\eome_ef!ect, with' 22 62 leee

median per-student absences for the eligible students.
. ° : 4 “ | |
\ . , - ,‘, . ”

_197_
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-« .

i

Analysis by grades. Another analysis of interest concerns

possible differences acroaa'gradea. Table 5 gives the breakdown

by elementary, middle schools, ahd high schools. ..

~ TABLE §

1980-81 INDIAN STUDENT'S ABSENTEESM BY GRADES.

o Mean Absences | Median Absences : :
| Grade per_ student per student Range
1-5 1.7 | - 9.8 - |o-me| . - ‘
6~-8 . 16.11 : 12,21 -1 0 - 105 ' '
. 9-12 15.?0 . 12.13 0 -91

)

. Table 5 shows chac Indxan stddenc abaenceexam is subacan-

cxllly hxgher (per aCudeuc) at’ che Middle School and High: School :jxgr
‘level, as oppoaed to elemencary gradea, swd cherefore suggeaca
 program efforts mxghc be enhanced wxch empha;xa on these grade o
}evela during 1981-823 - i' o , , \

Indian student Dropouta. _k final analysis of interest

(llchough it is noc addresaed by the obJectxvea) which mxghc mhed

'
L]

further light on che egfeccxveneaa of the supplementary guxdance
and counleling componenc in the progr;m, concerns Indxan lcudenc
dropouc Exgures. Table 6 gives a aynopsxa of the figlres

(comparing 1979-80 to 1980~ 81) from the, Dxac:xcc-vxde dropout .

breporc ptgpared,by the Planning, Research, and,Evaluacxon

Department of the Okiqhomq\Cicy”séhools.

- 21 -
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e TABLB 6 ' ’ ) \' ) . - \

- MIDDLE SCHOOLS AND HIGH SCHOOLS DROPOUT REPORT

| Total
J| Dropouts | ~Sex .. R
J':qur' .Repotcod' H.d’ P ' Indilo Black | Spanish White Other

1979-80 1064 585 659' |l 74 263 | . 31 652 24.
1980-81 925 | 504 421 46 223 37 | se8f - 21
Inércnsi/ ' | . ' |
Decrease L S U SR R , R N
in nuuberl ‘ -119 -81 -38 -28 40 6 W -S54 =-3.7
Porcen;ngo i | - ' | L
of Increase/ _ ‘ : : '
Decrease & '—11 4 -13.8 -8.3| -37.82 |~-15.22 019;61' -8.3% rlZ;SZo"

= ’
As Table 6 domonltrntel, there was a sublcnntill drop (37. GZ)

tal Indinn student dropouts in tho dedle and High ochoole
(4

for 1980-81 (as compared to 1979-80). Again,
,srogr o eTfect, as the

'{ in to
this pxece of evi-

~dence tonda to support at lolst l/pgosxble

/

Thiout

supplementary analyses of targét sﬂjes and eligible a(udents

hlVl.‘ It also further del neates :he inhorent problems in attpi-

buting program treltment offects to_such global lren as student._
which is so substlntillly effoctod by olemonts and
e

vnrilbles thnt are beyond the control of the progrnm. ~
r

lbsonteoism,

Objjotige 2. By Mly 15,,1981, 20% of the students referred
' for-adjustment problems will show an improvement

in behavior as measured by the Classroom Behavior
Inventorz :
Throughout,tho school yelr, the Indinn Ed Advisors oolicttod -

. . v N
! | . ' d—_,\
.

.
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referrals of Indian students experiencing adjustment and/tha— o '

- vioral problems from teachers, counselors, adm1n1strators, and
. ' 4

The Indxan Ed Adv1sor thenvcon-g

-

regardxng the problem ' DR

1n-house suspensxon personnel.

tacted'the student, and their famxlxes,

The Ind1an‘5r"

«

behavxor, poss1ble reasons, and potent1al solutions.
' 3

Ed Advxsors then developed and 1mplemented a plan of servxce ut1-.
11z1d§ any. or all of ‘the followxng., (1) various counselxné.'. ;fv | o
approaches, (2) home and school resources (3) referral to other
| " | . each student.was

services or agencxes. At the t1me of referral,

S

to have 5 Classroom Behavxoxr Inventorz completed by the 1nd1v1-v
dual referr1ng the Lndxan student for servxces. Eurther, prxor- .

‘. : i
to release from serv1ces, the Ind1an Ed worker was to obta1n a.

from the same-refe

4

2nd Classroom Behavxor InventoAl

1 sources. _2
For the 1980 81 school ye/r 382 Indxan students were referred

td the Ind1an Ed Advxsors due to adJustment or behavxor problems._}

.

Asxde from the counselxng services prov1ded by the Ind1an Ed f

Advisors, 'the followzng school and Commun1ty resources were noted
as being utilized in counseling:

.

School -Resources o

- ‘ . . o . . -, - ™ \V
Teachers Child Welfare Department ,
Speech Therapists State Youth Services..

L.D. Ldb ’ C.A.P. Drug Program

School® Counselors

School Psychometrists

Principals and Vice=
Principals-

Community Resources - v

State Youth Bureau
Community. Counselxng

v
§ervxces , .




s

'ﬂ‘Indlan udents such as school expenses, cloth1ng needs, and

{ types of ass}stance, and then contacted possxble resources (bbth

‘uEObjective'3._ By May lS, l981,.the Indxan ‘workers will assess

referrals -for £1nanc1al assistance, to prov1de for needs of

'health ngeds. The Indxan Advxsors contacted the famxlxes 1den-'

__t1£1ed, to determ1ne £1nanc1al needs and elxgxbxlxty Eor various

' dxstrxct and community) to attempt to provide ass1stance.»

Unfortunately, only 23 of the 382 Indian students referred

Eor adJustment problems had match1ng pre and post Classroom

I

Behav;or Inventorﬂes submxtted by the refez\xng source.l It is
noteworthy that 20 of the 23 (872) showed 1mprovement. Howeveré_
thxs xs 1nsu££1c1ent data to evaluate the obgectxve as it was-

) desxgned ‘to be measuredr It is obvxous that the Indxan Ed.

Advxsors were attemptxng to provxde the servxces as . desxgnated.

Whether the reason for lack of CBI submxssxons is lack of
,_r. 3

knowledge concernxng the obJectxve,_or 1nab111ty to get the

~

neferrxng source to complete the pre aqd post CBIs, needs to be
determxned and: approprxate educatxansl measures should be pro-~
vided to: the advxsors and referrxng sources, to Lnsure a more

A

}substantxsl gample for the next grant perxod (1981 82)

~  the financial’ needs of 1002 of students referred,
s " and will attempt "to locate or provxde resources
' to address those needs. :

Throughout the school year,,the Indaan Ed Advxsors screened

(2 L AN




school year, 234 Indian students were

Durxng che 1980~

referred to the Indx n Ed Advxsors as needxng fxnencxel

essiscence, The re errals were from'perenCs, school edmxniscre-

and cdunselors, and the scddencs themselves.

_3'Forcy-chree percenc (432) were for cIOChxng needs,

tors, teachers,

43% were for

»school expense needs, end 142 vere for heelch needs.
All of the requescs (1002) vere essessed, end where

approprie:e, the fbllowidg resources'were ucilized co}eddress

chese fxnencxal needs.- Mosc OECen, che neids were mec by, ‘Title

IV-A}funde, In ocher cases, che followxng egencxes were ucxlxzed_~

when possibIe:_, ' . S L

- B e " - N #
. N ) ) . . ) R

Johnson .O'Malley :
“PTA Clothing Room T , -
Variety Health Clinic f :
Indian Dental clinic .
~“School Nurse - _ ' S
o vFree Lunch Program :
Apprentice Job Training
Shawnee Indian Clinic
Lions Club
Urban Indian Health Clinic
Native American Center
Various Church Organizations

Objeecive,h._ By May 15, 1981, the Indian Worker will provide oL,
. information to students on career and educational
opporcunxcxes as appropriate and necessary.
B As is. obvxous from the intent of chstobJeccxve, career coun-
selxng and educecxonel apporcunxcxes xnformacxon epplxes pri-

fmarxly co che upper. middle school. gredes, ‘and the hxgh school

students. Numerous concaccs were noced by che sites in prov;dxng

[ .

- 25 -
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counselxng and- Lnformatxon about scholarshxp and grant Lnfor-

:3“

!

‘matxon, career model Lnformatxou, job traxnxpg opportunxtxes, and

&
e

L ‘:._9‘ '

other career and educatxonal opportumnities. The=followfng‘agen-

, -

'o;es were e}so utilized from the purpose of providing this:' o '

- information: ..
South Oklahoma City J.C. . . o
/- Tinker AFB Youth Work Program - . _ ' o
0.R.J.C. Sr. Day o : S
- Native American Center
School Gdidance Counselor
BIA Oscar Rose J.C.
BIA ‘Anadarko Agetcy
- _ BIA Tahlequah Agency
N e BIA Oklshoms State U. Counselor
' University of Oklahoma - Offxce of Admissions , : [
University of Oklshoma - Office of Indian Student Servxces » - ﬂ//u
University of Oklahomn - Project Threshold" - o
College Motivation Day, University of Oklahoma
Talent Search/Upward Bound
Other College Recruiters as available
Various Community Businesses and‘.Trade.Schools _

- Objective 5, By May 15, 1981, each Indxan worker w111 provide

. . . a minimum of . four. (one per quarter) Indian cultural
- awareness activities to students in his/her

"\ building.

This objective had some immediate constraints. As meantioned

. N . } AR " i .
earlier, several target sites had no Indian Ed Advisor for the

lst quarter, and some for the 2nd quarter as well. A few other

: sites lost their Advisor in'the 3rd ‘and 4th quarter. Therefore,

1t was not possxble for all sites- to meet the specified objective

[

"of Indian cultural awireness actxvxtxes in each.quarter. A

substantial member of uctivities were noted from'aI} sitee, and



|
~dy
A ST

very probably would average more chan one per quarter. However,
given the constraints, Table 7 nges Che breakdown by quarter of

the percentage of sxces reportxng ‘cultural awareness activities.

TABLE 7

INDIAN CULTURAL AWARENESS ACTIVITIES

’
.
. * . '
. . a\

— \\ '
. Quarter "% of sites with activities
lst - ©62.2%
3nd g , 75.7%
3rd " . 91.9%"

The cultural awareness activities reported congisted of the

following:

Films, filmstrips, and slides
Discussioin groups .,
- Speakers and/or performers
Posters
Arts and crafts
Assemblies . ) .
Field Trips
Workbook exercises
Curriculum Concept Package (Book)
Native American Resources in Oklahoma (Book)
_Art festival .
Indian cooking
Indian sign language
Indian dancing

¥

-1

’ )

]

" appears to have contributed in the incenc to which it was.

e

desxgned. A1Chough in some xnscances, the intent and the

measurements provxded by the ob;ectxves were not compleCely

i

-.27 - .
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d

compatxble, overall a concetted eEEort was made at the majority

of the sites to provxde Eor counseling oE the Lpéxan students.
The megn and median absentees per student .were up for 1980-81

‘as compared to 1979-80." Awfmentioned in the analysis, absentee

\

statxstxcs ‘are xniluenced by a large numbet of vatxables, some -

xmpossxble to conttol Eor by progtam eEEorts.: Wheﬁ compatxsons

are made between.exemplaty and unsettled sxtes, or between Indyan

students eligible for Txtle IV-A'servxces vs. those who vere

not- certxfied, Jifferentxal absenteesxm Exgutés aépear to xllumx-
"nate some posxtxve program eEEects. Further, the rate of drop-

°“tF by Indxgn a;udeptsxwls substantially (37.8%) down compared
to 1979-80.

For Indiah studenﬁs teféttedifor adjustmént ptoblehs,/it'is
dxffxculc to assess the extent of ptogtam eEEect on improving
their behav;or. Although 872 of those students ‘who had matchxng
»pte-post CBI scores showed xmptovement-(as percexved by the

- referring squrce), the total number in the'sample‘represented‘too
. b d

small a ptoportionﬂof’the total population referred, to con-

fidently genegalize the effect to the majority of the students

]

4 '

tefetred.

il l‘V F\ f

It appears that all of the Indxan students teferred for

financial ressons (school expenses, health’expenégs, or clothing

—~

needs) were assessed, and,various resources (both district and

community) were utilized to attempt to provide assistance.




o

Finally, at the sites which had Indian Ed Advisors throughout
the year, many activities relating to information on career and

educational opportunities, as well as Indian cultural. awareness

~activities were provided.

P
e

" ADMINISTRATIVE OBJECTIVES

As mentioned earlier, aside from the objettives'dire;tly

addressing student activities, the Title IV-A program has objec-

tives-apécifically designed to address administration of the

.

program, consultation and xnvolvement thh parents and the Indian.

Communxty, as well as coordxnatxon of. the project with other ser-
vices and activitiea. Appendxx B provxdes a aynopexs of the
objectives, and the results pertaining to these obJectxves for

1980-81 (see Appendix B).

S

Perceptions by'the Particigpnts

Administrators and Counaelora. Forty-five surveys were sub-

mitted by the princxpala and counaelors at the target aitea;. Th§

.

majority (89%) felt that an effort was made by the Indxan Ed
Advisors in their school to provide 1n£ormatxon about the pur-
poaes andaservxcea available through the program. The maiorxty
(732) alao felt chat the Indian Ed Advisor usually or always made

an lttempt co flcilitace coordinlcxon of the Indian Ed program

with the building'progflm. The same percentage (732) fele that

~the Advisors usu.lly or always made an attempt to meec with them

to dilcusl probleul or progreaa in workxng thh the Indxan‘g;gfj

N

dents in their building.’ Lo ' L P

P \




The administrators felt that the most beneficial asPect of
the Indlan Ed program was the tutoring of the Indian btudenta.‘

Also,, they felt the program was ve!§ benefxcxal due to the rap-
AS

port it eeteblxehed thh the Indlan communxty,_themhommunxcat1on
'thh the etudent 8 perents, “the couneelxng services, ‘and having

eomeone.avexleble at the echool thh the. aame cultural background

1

for the students to relete. Finally, the fxnancxal aid- waa'also

.thought to be very helpful.

aeicelly"felt that the

The'echool-couneelore at tnefeitee’

maJor benefxte of the progrem were the ationship the etudente

have thh the Indxen Ed eteff, the encouragement received, the‘v

.

ability to communicete'with someone of the same cu1tural
‘beckground;‘plue the fact that etudenta are given the'opportunity
to feel worthwhile., Further, the ﬁerent contact through home

visits was ;onef@tred to be very helpful. The tutoring program',
lower abeenteeiem; end couneelxng were also benefits mentxoned

The edmxnxetretore reported they would like to see the coor-

dination between Indian Ed staff and claeeroom teachers 1mproved,

Y
1

and better staff re1et1one. Further, they woulo like to have the
Indian Ed etaff.in4t}e burluingvmore often (full-time in many
cases). Other areas mentioned.for improvment were: ndre etaBle"
and eggreeexve Indan Ed etaff, more follow-up on eBEenteeipm,.

and increeeed Indian heritage and culturel awareness progreme for

all of the students:

Z 130 -




" As for us recommendations for improvement, the teachers
stated they would like to,see more non-Indian students involved

in the program, to improve their appreciation of Indian culture.

1 . ' . -

‘They also wﬁnc imptovcd.cdo;dinqﬁion wfth~the~bui1ding program,

more information made available on the program's pur ose, ser-
prog purp ser=

' vices, and bewefica; and it's believed the Indian Ed staff's time

L3
\

should be increasgd_at ﬁhe’aihes,vgo more time coﬁld be spent
with ﬁhe acud;ntqf' Finally,-chey would like c§ have more ‘contact
with the Ihdian'Ed’scaff,irégarqing student aéhievemenc. ‘Eight

(72) 6f cﬁe claﬁardbm ce@ﬁheru felt the ptogram should be discon-

cxnued completely.

Parencs of Indxan Scudenca. One hundred chirty-three (133)

surveys were returned by parencs of Indian students. Siicy-six'

(69 6%) aaxd they were aware thac chexr chxld had been cutored
and 64 (97%) of choae, belxeved the tutoring helped their chxld

with claaawork. Ninety-six parents (72.2%) reported chey were

~ aware chat'their'tﬁild pdrnicipaced in special Indian Cultural

avareness activities at cheif‘achool.

In feap&nse‘co what aspect of Indian heritage they would iike

to see emphasized at cheir'childrenu' school, the parents said

they would like to see empﬁaaid put on arca'a%d crafts, as well

‘'as emphasis on traditional music ahd.dahce, dress, and the

llnguages and histories of different tribes. Further, they

- 31 - :




would 11ke to see more f1e1d tr1p9, and more, culturalvawareness

act1v1t1ee K1) the1r ch11d can 1dentify as an. Ind1an, and would

’-11ike to see more epec1a11zed ‘books, speekers, sxgn 1anguage, and

'

-

‘the formatxon of a native American Club.

When asked what they felt was’ the most helpful component of

i

the Indxen Ed program the most common responee was that the.

" tutoring was the moet helpfuL”’ Also mentioned as attr1butee of-

the program were the arts end crafta, couneelingg having a coun-

) eelor, hevxng a couneelor in the echool of Indxen deacent, haV1ng

ectxvitxee thh other Indxen etudente, and the etudxee ‘on Indxen

hietory,ﬂculture; end herxtegp. Aleo mentxoned to be helpful

‘were the field trxpa, better attendance, better gradee, par-:-

) -

3

t1c1petxon in the dentel clinic, fxnancial a1d, and the Ind1anAv

.

»Art Featxvel.

When eeked i f there vere any chengee they would recommend in
the program, the perente stated they vould like to eee more f1e1d
trips end Indian apeekera, full- t1me Indxen workers in thexr »
child's echool, more opportunity for parent 1nvolvement, more
arts and crefta,,gnd mofe cooperetxon with cleearoom teachera eo
students can ettend the evemte'offered the Indian atudento.'

In summary, the vast majority of the perente' comments onjthe
indien Ed progrem were poeitiVe (i.e.,‘the program is doing

excellent, do more of the anme, and continue the program.).

Program Staff, The Indian Ed Advisors and Indian Ed

'Spedielietl were anrveYed as to their’perceptione of the progrem

i
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and the training sessions. Survey responses were.received,from

& .

22 Indian Ed Advisors and 6 Indian Ed'Specielists. Vfrtually
I

aL\‘of the staff (93%) rated themaelves as bexng knowledgeable of

the go.ls and objectives of the program.  While 812 of the Indxan-

Ed Advxsors felt the sCaff meetxngs and 1nserv1ce trainxng semx-

‘'nars were benefxcxel in helping thgm perform thexr job dutxes\K//V

only 50 of the qpecxallets felt the' same. Both groups (86% and

’ .
.

v 83% respgctivelp); felt further training and inservice activi:ies“

would be helpﬁhl, and seemed necessaryr Topics and supject areas

for future training most often mentioned were: new arts and

)

crafts ideas'and,materiele,'A'eesaion at the start of the'schooll

yeer.on how to tomplete the needed ‘quarterly report forms, and

‘f more sessions on guxdance and counselxng technxques. Other areas

- of need expressed were: human relatxons, socxal aervxces&_

"?\ 2

training

or new' staff, and drug abuse counselxng techniques.

The vast me]orxty (95%) of both groups felt they were

recexving cooperetion from the classroom teachers in identifying

[3)

. > _ : . _
Indian students who needed help, and 70-80% of them felt they

_ were successful in providing feedback to the classroom teachers

-~

'end principels about special problems or pregress with their

Indxen etudentl.

a

Seventy-leven peﬂcent (77%2) of the Indian Ed Advisors, and 67% .

of the Indien Bd Specielietg felt they were. eccepted or'_well oo j“

[ )
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" received” by Indian student's parents, in any home cdntacts‘they
uiade. - ,a—-:-o-.

The Indxen Ed Advxeors felt the greateet strength of the,

progrnm was the tutorlng component.' The other prxmary strengths' =

:ae perceived~by the Advxeors were, financial |assistance, tbe
"Indxen vorker belng in the achool and bexng
Indxen students, end goed communxcet1one bet een the Indian
'vOrker and fnculty, end between the Indian workere, etudente, and
”pnrente. The Indian Ed Specxelxete felt the acceeexbxllty to -
etudeﬁte, eed amount of txme spent thh students, is the programe

grenteat etrength. 5

When queetxoned as. to waye to improve the program for neXt
v-year, the staff reeponded ‘that the greeteet improvement' needed‘

'wee is in communications, thh the key words being:? impar~-
iillfty,“recognitiiqn, hlrmony, dand unity, with possibly a-good

) L . ' r "
human-relations workshop for all project central office and staff

members. Others ereae of need expreeeed were: workshops on arts

: . " p

and crefte, atd completxng qunrterly report forms, better '
\

plennxng and orgenxzntxon at the edmxnletratxve level, giving the

staff more of a voxce in polxcy and decxeLon mekxng, and making W,
Sl sy

nvnxleble more money for field trips and culturel activitiees

_Sunmnrz. The consensus of opinion of all involved par- i

ticipnntn‘(edminietretpﬂn, counselors, classroom teachers,.

1

1
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parents, and staff) was that the program was beneficial ﬁp the

Indian students. The perceived strengths and areas of improve-~

ment wvere alao"veryaaihilar.' The majority of the individuals
viewed the'strnngth nf the program as the tutoring and acageq?c' ) ,
assistance provined; as well as the Indian'Ed Advisor providing3' |
an 1nterface betveen the Indian students and the school staff,

and the school staff and the atudentn parents. -All exvressed

‘the desire to see Inpxan Cultural awareness activitiea continue ‘
and exlﬁa‘nd with incfzaaed‘emphaaiakOn',arts and crafts ‘an;l all ‘“ .

%

areas of Indian culture and background The parcicipants-nlso
felt the guidance and counaelxng on ad;ustment problems, fxnan-

cial problems, and attendance problems were very beneficial, and o
) . 'y 3 - . » "

should be continued.

As far as recommendations for improving the pfogram for next .

year, many similarities also exist. Firnt of ali, it was the

-

consensus that.the Indian Ed Advisor should become a more highly
visible poaition at the site. More ;im’ should be spent
acquainting all building staff with the purposes, goals, and ®

.

priorities of the Indian Ed,prdgram. Many also commented that
et a

i they would like to kive the Indian Ed Advisor on-site m?re'ti e

during the wveek. In\fact, many stated that a full-time Ad

awould be advantageOuo at their school. ' . »

A final area of xmprovement mentioned waa to further coor-

dxnata the Indian Ed prograu with the buxldﬂﬁg program, and, the
' Ne

Indian BEd Advisor wxﬁh the classrbom teachera.‘




RECOMMENDATIONS ’ .

’

Revise Objective 1 in the Supplementary Academic Assistance Component.

Since tneféﬁﬁﬁﬁﬁtﬁgﬁﬂ§=bﬁenﬁnnktutoring~¥anguageéafesfand;mazhﬁ;ﬂ_g41_¥*444ﬁ,,,,;;;M
eliminate the requirement jo? significant gains in spelling achieve- '
ment, as spelling skills were very rarely reported as.being tutored.
Revise Objective 1 in the Supplementary Guidance and Counseling

. component. The global measure required of reduced absenteeism by '
Indian Students district-wide is of worthy intent, but allows ' : L

‘no provis ns for separation of program treatment effects. Too e

meny influential variables beyond the control of the Title IV-A S
program can produce substantial effects from year-to-year, and
can produce the illusion of no effect or negative effect when in A
fact the program is operating as designed, and the beneficial '

" elements are masked by these uncontrolled variables. Deaign the . .
objéptive to attend to Indian students with attendance problems AN
specifically. . : : o ' B

-

" The Administrative Objectives are lengthy and duplicate the data
obtained in’' the evaluation of the project coordinator job -position.
Recommend this be deemphasized in'the formal program evaluation
(Journal report), and be conducted as an In-house supplement to”

the evaluation of the pxegect coordinator.

The principals, school counselors, and classroom teachers all

expressed the value of the Indian Ed Advisor at the sites. Their
recommendations are noteworthy, i.e. The Indian Ed Advisor should

be a more visible position in the school, and the purposes, . - .
activities, and goals of 'the program should be made familiar to all -
the building staff. S ‘

Principals, counselors, classroom tégkhers, and parents also

expressed the desire to have.a full-time Indian Ed Advisor at - the

gsites. Within the obvious budget constraints, future budget -

efforts should .attempt to provide for expanded professional quality

staff, in an effort to provide more extensive coverage. for each v ‘ :
site. " ' ’ ~ . ' v
Again, within the obvious monq;ar; constraints, emphasis should be

placed on providing new arts and crafts materials, and other

cultural awareness activities, as this wase another strength of the

progrdm as perceived by staff, participants, and parents.. o

: . : . - . .
Revise, simplify, and provng training for project s;hff’on the.
purposes, methodology, and machanics of the required quarterly report
forms.  Simplify the data collection as much,as possible, without '
compromising data accuracy and availability. Data collection . ., .
problems were illuminated by the. insufficiant’ number of pre-post. . . -
CBI submissions on Indian students referred for attituda or - E§\€,/!'

behavioral problems. st’

3
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]

1980—81 TITLE IV—A INDIAN EDUCATION SIT%S
OKLAHOMA CITY PUBLIC SCHOOLS

Elementary Schools -

Adams
Arthur
Bodine
. Columbus
Eugene Field

' Hawthorne

'1Heronville
Lee -

. -Madison

' Riverside -

Rass . .

" 'shields Helghts

" Shidler

' Stand Watie
‘Westwood -
‘Wheeler

Willard

Willow Brook
Wilson '
Lincoln (5th yr.)
Page-Woodson (5th yr.)

~

» Mlddle Schools '

Capltol Hill Mlddle'
- Harding
" Jackson

Jefferson

Moon

‘Roosevelt

4¢gTaft

Webster

LI
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High.Scnoo;g
Capltol Hlll High
"Central Innovatlve
Classen

Douglass

Grant

Northwest Classen
Southeast

Star Spencer

.
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S L
ADMINISTRATIVE OBJECTIVES

v

* Results Lo

Comments -

1'.‘

3.

4.

5..

‘\> Obijective

Throughout each project year
the coordinator will cooperate.
and communicate with the State
Department of Education, Dir-
ector of Title v, and w1th ‘the
0.I.E. Program Officers as re-
quired to ensure the smooth
operation of the project.

Throughout each project. year,
the coordinator will establish

and maintain communication with’

principals in those.buildings
where the project will be
implemented. ’

Throughout each pro;ect year,
the coordinator will establish
and maintain communication
with project staff regarding .

By October 31 of each project
year an as required by O. 1.E.
the number of Indian students
in the district will be iden-
tified as defined by program ]

_regulations and reported in

accordance with Office of In-
dian Education (0.I.E.) guide-
lines. .

Throughout each project year
the Title IV-A staff will =
receive necessary pre'and in-

~ gervice training. o

! L
o 2

4

vimplementation of the project.»

Numerous contad{s.
_letters.
‘Ind. Ed. conferences, workshops, Indian .

:Research Institute workshops; etc.

Monthly staff meetings held

to .,3_}49 -t

Telephone, meetings,

Advisory™council meetings,

Exposition, grant continuation, Budget
review and revisions, NATIVE American

£

All sites -contacted, Administrators input
solicited on grant review, needs assess~

. ment, notif. of personnel assigned to -
‘their building, comp time requlations

performance evaluations of Ind. Ed. staff,
job description conferences, etc.’

"Info included,
Indian Student count (506 forms), funding

" info, absenteeism, comp time guidelines,

tutor hours guidelines, notification of staff
assignments, workshop notifications, student
financial aid status, principal's input,
monitoring and self evaluation. o

Met by July 1, 198L Delay granted from
0.I.E. Wahsington for 506 form submission
1,578 identified eligible Indian students.

v
.

Needs assessment conducted, subjects covered
in in-service training included: project
goals and objectives, reporting requirements,
operational. guidelines, personnel regulations
and. benefits.r available distriot/community

| resources, training plan and timeline,

Multicultural Education approaches, arts and
rafts, etc. o

-
P .
. N ~
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in accordance with 45 CFR = °
186a. 13, 32, 51, 52 and com-
mittee by-laws, for the purpose -
of providing parent input and
involvement in.program develop-
ment and operation.

tions, grant proposal review, reports on
‘Indian student clothing needs,. Indian Ed

' workers offices reports, set up. student

.

awards committee.

-4l
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Objective ' Results Comments
" 6. Throughout .the project year Copies of tutoring personnel forms ;"XZ
the coordinator will facili- developed and submitted, documentation Met -°
tate and monitor the tutoring of payments made, documentation of
i proqram time reports, etc. } !
7. Throughout each projéct-year, List of district services and activities
the Indian Education Program ‘relevant to Indian stpdent needs 1dent1f1ed, .
’ﬂ' will be coordinated with catalog of Ready Resources “for Building Met ~
other services and activities. in-service held, see results section for®
' T ~ district and community resources utilized
, during the year.
8. - Throughout each project year . Currioulum Concepts packet developed and - Met as de-
the coordinator will serve as distributed, other curriculum meetings cribed. Fur-
a resource to the district for, attended. ther curri-
. curriculum matters pertaining ce culum co-
to Native American heritage ordination
and culture. recommend-
| N | ed.
9. Throughout each project year Monitored Daily log of Indian Ed. advisor,
the coordinator will conduct student files, organization of time, -,
‘ a minimum of one on-site moni- equipment and materials, tutoring forms, Met
?. toring visit to each projeot perceptions by principal teachers and
school site during the school other school staff.  More time per-site
year for the purpose of oB- . devoted to unsettled sites.
serving program operation and o
" record keeping systems, iden-
tifying/solving problems in ///’
operation apd receiving feed-
back on the program from pro- . .
~ ject staff, school staff, and’ :
) students. L ’ .
. 10. Throughout‘each project year, Parent committee , established,'monthly meet-
the: coordinator will ensure .L) . ings. Agendas included: proj. coord. report,
- €hat a Parent - Committee will . .budget revisions, needs assessment; public -
be established and maintained - learning reports$, ‘job description prepara-. . Met




objective Results Comments
© 11, Th;cuqhout'each project year Copies of supglemental,ﬁiséal pro-
' the coordinator will institute cedures developed, documentation of
~and maintain fiscal account- notice to staff of relevant fiscal Met

. ability processes for expendi- procedures, documentation of budget

ture of project funds in revisions needei notification to
. accordance with approved bud-. administrators and PAC of revisions,

L ugets.anéladministrative pro- copies of inventory of equipment
cedures. ‘ v purchased. ' '

. , . ) ' . .

12. Throughout each project year, Employment handbook, OKC public- schools
‘the-coordinator will implement gone over with staff where appropriate,.
procedures for employing, moni- job descriptions distributed, personnel
toring and evaluation of pro- assignments distributed, District policies ,

 Ject staff. . reviewed and distributed, staff at each Met
. site monitored, principals at the sites -
and coordinator conducted evaluation of
- each Indian Ed Advisor. Other monitoring
visits by 0.I.E., and GAO . conducted.

13. Thrpﬁghout each project year, Copies of applicationafor'funding renewal _

i the coordinator will perform submitted, copies of progress and other Met
thoge activities which are .. | . .reports submitted. ' '
required for continued funding o
from the Office of Indian
Education. '

. -
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