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The need for staff deveiopment and ‘instructional improvement exists,

" in all schools. However, rura1 and small school -teachers have unique
" needs because they. rely very heavi]y on the1r own 1n1t1at1ve and resources ' .

i'formuch of their 1nstr0ctiona1 improvement act1v1t1es The reasons for

\

) this self- re11ance are fairly obv1ous " Rural teachers are 1solated geograph-v

ically and have fewer opportunities for inservice Also teacher interaction

9 L4 ,- .

and idea exchange amon rural teachers may be good but the 1nteract10n

“

Lvandidea exchange may be. small or 11m1ted when compared to urban teachers.

?1na11y, -rural teachers may find less opportunity to work with curriculum

' 'specialists supervisors, or administrators 1n 1nstruct10na1 1mprovement

activities T

1

. w/’ Self-initiated and/or ‘self- styled 1mprovement programs are a solution. f‘.
Curreni self styled 1nstruct10na1 1mprovement ‘methods include v1deotapiggs
’ self—critiquing. self- assessment observation instrument and student feedback

(éailey; 1981a, 1981b).' One of the most exciting new-strategies in this area

dis mental rehearsa]

Mental rehearsal.is “the process of u51ng imagery to practice teaching |
behavior prior to the act of teaching (Bailey and Hortin, 1982; Hortin, 1981'
Hortin, and Bai]ey,‘in press) It is a process of imagining, thinking ‘about
and visualizing the act of teaching before an imagined audience., If rural
educators can be trained to mentally rehearse methods, activities, demonstrations

~

and teaching behavior, they can provide themselves with a means to instructional

S

’improvement through their own self-initiated, self-improvement program.
Mental rehearsal can be used with many other forms of self- directed, self-
improvement strategies. such as self-critiduing, videotaping observation

instruments or student feedback :




Mentally rehearsing a presentation before the 1magined class gives
the teacher another aTternative when attempting to improve his/her
instruction o .

One of the most common purposes of mentaT rehearsal is re]axation
JThe use of mental rehearsal can be used by the rUralrteacher to relax
himse]f or herself prior to the teaching Tesson Tiis means mental
-concentration of how to relax different parts of thGlbody Again, this

type of mental rehearsal is very similar to a type mf mental rehearsaT

used by athletes; Teachers can use this type of mental concentration

‘ to relax the tension of muscles, d1rect the flow" ofilblood and.coordinate
activ1ties of the physical body. The process of m ‘taT-rehearsaT is to
-concentrate on the physical attributes of the body hich allow the teacher

to achieve a relaxed but confident mental state.

The use of mentaT rehearsaT for p051tive thinkﬂng‘is pot a new concept.

Teachers usuaTTy find that their mood- during the ac% of teaching is influenced
by how they feTt Qrior to the actuaT lesson. If one feels positive about

: teaching, students -and the ccntent ‘there is greater Tikelihood for a
_successfuT classroom teaching experience With negative feeTings about
teaching, students and ‘the content. there is less likelihood for a positive
teachﬂng experience. Mental rehearsal can be used as a technique to achieve

N positive feelings about events that wiTT transpire Higher concehtration
- of positive thoughts concerning self and the reWards of teaching can affect

- the uTtimate performance of the teacher. Teachers. who practice mental

rehearsal with positive thinking as the focus often“concentrate on: (T)'previous

1




positive teaching experiences, (2) similar previous conditions that were

' pleasant and successful and (3) a positive frame of‘mind.about being -

successfu] , ) , o ) .
: : -

W

The most common example of pos1t1ve th1nL1pg work1ng in. reverse

(negat1ve mental rehearsal) can be observed in daily life.. Picture the

' 1nd1v1dua1 who is ant1c1pat1ng a scheduled appointment with the dentist.

In that person 's m1nd there are negat1ve thoughts about the upcoming

visit. The person envisions the dentist dr1111ng or pu111ng a tooth;

_the pa1n can be felt If these negative thoughts occur on numerous' ' ,l‘

cccasions, the person beg1ns to become apprehens1ve and negat1ve about

I

the upcoming exper1ence In all 11ke11hood the person prepares himself

or -herself for the worst. The»person who pract1ces this type of negat1ve

".mental rehearsal re1nfopoés negat1ve thoughts. Either\the person's

expectat1ons are fu1f111ed or 1f noth1ng bad happens, the person suffers :

“from mental and physical fatigue. The products of negative mental rehearsal .

are less than pos1t1ve in either outcome

" The third type of . mental rehearsal is not uncommon to those pe0p1e o

; in many profess1ons who need to "get ready" for the task. It is the

psycho1og1ca1 preparation which leads to e1ther a fee11ng of exh11arat1on

or calm. This form of psychological preparation 1s chosen because it |
allows the person to complete the task with ease and efficiency.” The

terms coined by these people who use this form of preparation are psych up
or psych down. Mentalorehearsal involves the mentallcreat1on\of an attitude
or the creation of an aura which w111 preva11 dur1ng the per1od of time

that the individual must perform ‘The state of mind and cond1tion of the
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body are 1mportant to the u]timate performance -In this type of menta1~ '
rehearsa1 the. teacher can conJure many d1fferent thoughts that asslsts
in deve]oping the appropriate mentw1 and phys1ca1 read1hess B

Teachers can 1dent1fy w1th this act when they are faced w1th go1ng
1nto a class and demonstrat1ng an att1tude toward the ‘class or subJect
| This psyching up or psych1ng down is freguent]y‘necessary in order to - '
econvince the students of thexinstructor's s1ncerity or interest. Without
doubt the. teacher s mental and’ phys1ca1 readiness impacts on the 1earning
s1tuat1on and th1s readiness can be ach1eved through mental rehearsa]

’ Teechers can use menta] rehearsa] to focus on specific verbal cues
that are used in the1r c1assroom 1nteract10n, (Bailey, 1981b).- Examp]es
of these verba] cues include: (1) accepting feeling or emot1on, (2) pra1s1ng
or encouraging. (3) accept1ng or bu11d1ng on student 1deas, (4). quest1on1ng.
' -(5) }ecturing. (6) d1rection g1v1ng, (7) cr1t1c121ng or justify1ng author1ty
These are terms drawn from Flanders’ Interact{on Ana]ysis wh1ch 1s a
: 'vrecognized observation 1nstrument describing teacher bohavior

| Teachers can also use menta] rehearsal to focus on spec1f1c nonverba]
cues that are used in: c}assroom teach1ng Examp]es of these nonverba] cues
.1nc1ude (1) energy level, (2) touch1ng, (3) use of time, (4) teacher’ travel,
(5) eye contact, (6) gestures, (7) mannerisms, (8) posture, (9) s11ence.
/ (10) facial features, and (11) use of Space (Ba11ey. 1981b).
If the teacher‘1s able to p1np01nt specific nonverbal cues, he/she

can mentally rehearse the quality of the behav%pr to perfect its use in

ac¢ual classroom interaction.




Content emphasis in mental rehearsal refers to factual 1nformation

,which is actually being talked about by the 1nd1v1dual teacher lt
essentially encompasses four qualities (y what that ds, cognitive
‘information selected by the, teacherxas 1mportant (2) hoW'much;'this
refers to the depth of ‘the content which is selected.; Nhen the teacher
determines the area, becoming familiar with the depth of -the information .

: becomes important in the actual delivery stage, (3) s guence refers to |
the order of the information. "The teacher can order the events in a y

seouence which influences the outcome, and (4) time allotment which denotes

the amount of time spent on a topic can be important to teachers as they
engage in mental rehearsal | ‘
Mental rehearsal of content is often observed 1n other forms of human

interaction when 1nd1v1duals find themselves in a debate, an argument
_ or need to'make a special presentation, they often engage in mental rehearsal
which allows "them to do a better JOb for that "special” situation '

: Rehear51ng the method the teacher has chosen to convey the information
s also important to the outcome of the classroom lesson | Methodologies -
such as inquiry, contracting, lecture, gaming/simulation. etc have distinct
characteristics which manifest themselves in'teacher behavior. "If the
teacher can visualize these behaviors, they can berracticed; If a number
-of behaviors can be identified as critical or important to the methodology,
they can be visualized mentally. by the teacher. Not only the precise kind
of behaviors but the sequencing of these behaviors becomes important in

the methodological outcome. , o o ’
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EQstpieachd:mfoilectinn.refers to the period of time that,occurs '
when. the teacher has finished the 1esson - It is that’ t1me period when the
teacher ponders the events which have just occurred during c]assroom
instruction.',For some teachers, this wi]i be a;fieeting moment or it can

= be along, sustained period of time ' For~others; it will be'a continua]

| replay of the classroom events. During this time, the teacher has the |
' ab11ity to focus on what "went right" as well as what "went wrong."
A]most all teachers wi11 admit that it is easy to focus on the wrong“

~ instead of the "right." Used in a positive ‘fashion, the teacher has the

ability to replay these ‘events which wiil result in the same’ or better

during the next c1assroom interaction session. Carefully controlled,
. this practice can 1ead to significantly improved c]assroom practices.

What types of mental rehearsal are possible? -

‘ The types of mentai‘rehearsal are varied. 'They include:

1. Total: Viewing the entire teaching act in your mind (e.g. set, E
instructiona1 body and closure). . ‘ )

2. Partial: Viewing specific segments of the teaching act in your
mind [e.g. set (beginning) or closure (ending)) and - '

3. Fragmented Viewing dimensions of the teaching act (e g nodding
of head when reinforcing students)

.-

When does mental rehearsal occur?. ' R

Again, mental rehearsal can occur at a]nost anytime:
1. Prior to the 1esson. | | T
2 Ihmediateiy after the teaching‘act.~ T
3. At the end of the da& and
4. At the beginning of the day. . ; ' n‘ »
The answer is different for different people Rura] teachers need to find |

1]

the most appropriate time for them. This wili require a great deal of '




~often teachers engage 1n.menta1 rehearsal. : : ,

‘sense and openness.

tr1a1 and error.

With what frequency shou]d menta] rehearsa1 occur?

7
Teachers w111 vary a great dea1 in the frequency of menta] rehgarsal

Obviously, the teacher cannot devote 1ong periods of time to pract1ce
3]
Too much mental rehearsal may also prove counterproduct1ve to the teacher S

effectiveness. For class1f1cat1on1purposes,vthere appears to be three '

-
*

main way of defining frequency

1. Frequent]y an on- go1ng da11y pract1ce
o SN
2. Per1od1c Y regular or week]y sessions when a perce1ved need: exists

3. Infrequently: only at those times dur1ng the years when an urgent

or emergency s.ituation exists. .
Teachers have testified that the frequency of mental rehearsa] 1s\constant1y
changing depending on the. emotional, phyéical and menta] needs at a g1Ven

time. w1th continued research, educators will be’ ab1e to determine how

'-Nhere shou]d-menta] rehearsal occur?

-No known answer ex1sts tg this question ‘The "hidden, va]uefin nental
rehearsa] is that 1t can occur 1most anywhereq Common sense suggests
that an env1ronment.shou1d be chosen that allows visual and audio 1so1ation
or atleast a 1ocat1on that permits a h1oh degree of concentration wi thout
interruption. K . ' |

Henta] rehearsal offers a.un1que opportunity for rural educators o
to engage in staff\development Menta] rehearsal s not unwie]dy like
many other staff development strategies. However, if quality mental
rehearsal is to be deJeloped ex1st1ng skills must be refined. Those
rural teachers dedicated to 1nstruct1ona1 1mprovement will f1nd menta]

rehearsa] reqarding.and extremely practical {if approached w1th common

9, |
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