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PREFACE

This study of the views of school superintendents and school board members
in Inginnn on the role of the scehools in sex educalion was undertuken to com-
pare these views with those held by the public at large, as dcetermined by a
variety of polls over the pust 15 years. Thesc polls in the recent past have
indicated that upward of 70 percent of the respondents were in favor of an
active role for the school. Iu spite of this, little progress has been made
over the years toward making sex education a legitimate part of the school
curriculum. One theory‘posed as the reason for the school's slow acceptance of
sex education as its responsibility was that the gate keepers/policy makers
were opposed. Thus this study was proéosed.

To conduct a study of tLhis mapnitude aboul a sometimes, controversial
topic takes the cooperation of u number of people. W aré indebted to all those
beurd mewbers ana superintendents who took the time to respond to the inquiry -
this vodes well for their councern for the youth of Indiana and their needs. It
is gratfrying tu kuow thatl people placed in pusitions of trust within our schools
are willing to stand up and be counted. We thank the Lilly Erndowment, Inc. for -

-

sceinlig the value in the Study and providing the funding necessary to carry it

out; the expertise of Charlie Ficlds, Jack Peterson, Phyllis Lewis, Barbara
aves and Marthua Nye for their assistance in the development of the instrument;
and, the policy mukers in the larrison-Washington School Corporation in Delaware

county tor tunctioning as our pilot pgroup.

’

We hope the results are distributed widely and analyzed completely - that
the end result will be what's best for the youth of Indiana in helping them

become responsible adults.

oy
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I. Introduction
The inclusion of sex education in the public school systems is still an
R .
extremely controversial topic in the U.5. today. Consequentl;s, both the exist-
ence and natury of sex uducutiun programs arc persistently questioned in many
individual schools and school districts,

During the last décade, there have bLeen many heated conflicts over sex
education in many communitics. In some cases teuu&crs have been fired, and in
othgr cases school board members, administrators and instructors have been
removed {rom office primarily because of their views on sex education. During
those counflicts, many competing claims have been made by the supporters and
opponients of sex education. For example, the opposition has claimed that sex

educution will destruy morality, increase sexual activity,, and thereby increase,,, .

4 Ty
H

reguaney as well. Supporters of sex education Lhave claimed that greater know-
preg I AN

l~ipe, higher self-vsteem, greater clarily of needs and values, and improved

,

O3

Jecotsionu-making skills, communication skills, and assertiveness skills will
reduce mwanted pregnancies and facilitate healthicr relatiouships. These are
bul a sanple of the many clainms made by both opponents and proponents of sex
ducation programe spongsored Ly the public school system (Kirby, Alter, Scales,
1977) .

Most educatore, school ndminictrators and a large number of citizens support
the ultimate gouls ol sex cvducation if the program is comprehensive and is staffed

i

v

by a competent instructor. Tn contrast, there are many citizens who belicve that

N o

sex education should only be taught in the home or the church, These citizens
and schoul officials frequently oppose sex education in the schools. However, it
has been revealed bty muny studies that most Americans support sex education in

the schools.

There has been a4 sipnificant incereage in publice support for sex education
t

since 1970, A Gallup Poll (1}78) reported that 77 percent of Americans believe

v
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that sex education shpuld be taught in the schools compared to 65 percent in
1970, The same surve§ reported that 70 percent of Americans believe that con-
traceplion should be taught in the schools, uearly double the proportion hold-
ing that belief in 1970. In 1974, the National Opinion'éesearch Center of the
University of Chicago interviewed a random sample of 1,484 adult Americans.

About 78 percent favored both sex educution and the provision of birth control
information to teens who needed it (Snyd;r, &. .. and Spreitzer, E., 1976). In
a recent raundow survey (Phi DQ]L; Kappan, 1981) 79 pereent of the respondents
indicated that sex education shoﬁld be included in the instructional prograﬁ:of
high schools and 22 percent said that sex educatinu should not be. More locally,
Yarber (1981) recently found overwhelming public support from parents of third,
sixth, ninth, and twelfth graders in a large county school éorpo}ation in

North central Ilndiana. Obther less random surveys have produted Lhe same con-
clusion that the wajority of the Americans favor the inclusion of sex instruc-
tidn in the school curriculum, especially in the secondary school.

Student _support tor the inclusion of sex wducation programs in the public

—

g
Sorools nag also been Jocumented frequently.  Hesearch bas indicated that

indizns students are no different than gtudcnts nationally. In the most recent
indiana ‘chool Health Iducation Study (Jones, 1977) it was reported that

82 percent ot the 2,804 seniors sampled }nvored the provision of sex education
in the public schools.

Although sex education has been touted as one of the most controversial
issues tnat a school wvoard memoer may deal with, much of the professional liter-
ature -for school administrators supports the concept of making available a well- "’
developed community participation school, sex education program (Scott, 1972;
Nolte, 1973; NJEA Review, 19€1). In a review of legal support, Nolte states

Lhat the courts in this country stand virtually 100, percent behind those boards

of education that ofter sex education programs in the public schools. Poe¢ (1972)

offerea the rollowing advice in the American School Board Journal on preventirg
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controveréy regarding sex education: Be sure (1) you are fully informed about

and approve of your district's program; (2) a cross section group of parents

‘understands and OK's the curriculum; (3) the proygram operates under sound pro-

L3

{fessional guidance; (4)'tcuchurs agsipgned this delicate subject do not abuse
or misuse their responsibilities. 1f the foregoinyg advice is observed, your
board can weather virtually any sex hullabaloa.

Despite parent and student approval of sex education in the schools, the
agctual prevalence oU students recciving sex educalion and the number of schools
offering reluted programs has not been clearly established. Tn 1974 the NEA
found@that only 10 percent of 800 public school systems fully provided sex

4 ’

éducation (NFA, 1974). The National Institute of kducation, in 1978 randomly
s
sumpled U.”. public Ligh schools and found that 3 percent, offered a course in

v
H

sex education (NILL, 1978). This cotimule appears unreasonably high and subse-

quent analysis suggests that many ;oespondents considered a separate course any

£

unit on sex education within any semester's course (Kirby, Alter, Scales, 1979).
In a third national survey of over 500 school superintendents, Hottois and

Milner (1375) reported that over half had~some kind of sex education program.

Tuia estiste ia probably hipgh beenwse districts with sox educntion were apparently

more likely to return the questionnaires (Kirby, Alter, Scales, 1979). .

Moreover, the jorcentage of .schools offering sex education is less than the

N
pereentuge of school districts offering sex education, and similarly, the per-

centage of students receiviug sex-education jo less than the percentage of schools

offering such instruction. Thus, the estimates about the number of schools and

school districts oifering sex education need to be reduced in order to estimate

the percentage ot students recelving instruction (Kirby, Alter, Scales, 1979).

.

From the literature presented above, il is apparent that there is much

public favor and parental consent for sex education. However, the actual

N .

implementation ot such programs in the public schools appear to be lacking. In

S
determining the reasons for this obvious gap, it is necessary to focus further
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investigation on thg school policy mnkors, that is the loecal school boards and
;uperintendents. An~investigation of the attitudes, commitment level and the

; .

perceptions theée policy makers have toward sex education programs may partiglly
explain the gaé between the public's positive feeling toward sex education arnd
éhe non-compliance of Llhe schooilﬁystem in providing them, ‘

Vhile it is generally accepped that there should be local autonomy regard-
gng sex education instruction, most states have developed state guidelines for
this topic area. Unly three states require sex instruction, Maryland, Kentucky
and New Jersey. The state of Indiana/ls somewhat unique in that it is one of
the few states, and the only state in the Midwest, without such guidelines for
sex education. - lu a recent comprchensive study, it wae found that the support-
iveness of state guidelines was related to the proportion of schools in that
state having separatc courses in sex edueantion (Kirby, Alter, Scales, 1976) .
Ihat is, the development of comprehensive state guidelines was likely to occur
it there was 2 substantial number ot schools or districts in that state providing
sex education prograws.

In sumnary, if the state of Iudiana is to move forward in the estublishment
of sex edueation progreaw, ‘il in of preal importance to be able to unders tand

. .

the reasons for the dispurity belween public acceptance and the provision of

programs by the schoel systems.
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I1. Research Protocal

A. Instrument Development

The instrument entitled "Family Life and Cex Fduealion Questionnaire®
(see enclosure) war developed during the time period of October, 1981 - April,.
_19%2 and included several phases. Previously published questionnaires were
searched to obtain items which have been field tested and which were related to
the following topics: the public schools!' responsibility for providing sex
education, reasons tor incluling sex education in the curriculum, barriers to

sex education programming, desired outcomes for sex education, the "ideal®
\

’
[

curriculum, and selected opinions on school sex oducation programming.

\

After the initisl synthesis of items wus undertaken, several revisions !
were m;de on the iustrument from suggestions obtained by research professionals.
fhe Lnstrument was theu reviewed Ly Hr.o Gharles Fiulhs, lxecubive Dircctor of
the Trdiana Association of Publie Yehool Paperintendents, Mr. Jack Peterson,
txecutive Director of the lndiana Schoel Poard Association, and Phyllis Lewis,
Lepartment of Public Instruction, Divisign of Curriculum in December, 19%1 for

. thetr input on the desiym off the questionnnire and the recommended survey pro-
cedures. tie input rrom these prufessionuls wus instrumental in the deaign of the

final form of the questionnaire.

Mhe weat step wos to priet teats the Tustrument. This was avcomplished in

1

“arch, 1282 with one school board and superintendent participating. Final

.

revisions were bused on their input and the questionnaire was printed in its

innl Corm in Apead, D
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B. Data Collection

The study packet was mailed directly to each board member and superintendent
of all of the school corporations listed in the IgﬁA 1981-82 Directory in mid-
April, 1982. This. packet contained several items: a letter describing the
puépose and nature of the sur?ey, the actual questicnnaire, a self-addresseld/
stamped return énVeiope;’and’u return postcard (see.enclosure A). The return
postcard was included to: (1) insure the anonymity of the respondents, (2) idon-
tify persons to seud‘a reminder notice Lo, (3) give the respondents who do not
complete the questionnaire an opportunity to state their reasons why.

A total of 1 ,5?7? prckebts were mailed April 12, 1982, reprasenting the
board members and the superintendents, of the lrdiuna Public Schools. A follow-up
request wus made in carly May to urgdluon-responders to complete the yuestiounaire
(see enclosure B). May 24, 1982 was Jdetermined us the cut-off day for ques-

tidnnaires to be sulmitted so that data analysis could be completed.
. \ .




C. Data' Analysis

Seven hundred and fifty~three (753) participants responded to the request

for information. Of this total, one hundred cight (108) chose not to complete
/

the questionnaire and stated their reasons for not having done so. The major

reasons given were:

Instrument too long (N = 48)

Preter Lo pive no reason (o ;
Instrument poorly constructed (n = 22)

Tustrument too complicated (N = 14)

lssue not a concern for schools (N = 8).

Topic tou controversisl (N=7)

There wurv|04$ completod questionnnires returned.  However, nob nll were
| .
P
fully complete or received in time for data analysis. Thus there were 616
questionnaires used fov lhe final analysis of dala.
\
The data Crom the quest lonnaives v then Leypunched into a data file at,

[ \ .
the Ball State University Academic Computing Center in order to perform sub-
/

o
sequent data analysis. The Jtatistical Packages for the Social Sciences

i

(roquescies progrie) was used Lo do prelimivary analysis of Lhe data and Lo

comstruct Lhe appropriate rroquoney tables,

.
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IIT. . Presentation of Data -

‘fne data will be presented in tabular form followed by a brief summary of
each table. Tables have been developed illustrating the: (1) demographic pro-
file of the responding population; (2) policy makers' views on the school's
' - o

role in sex education, generally; and theirschool corporation, specifically;

\

’ - * Iy
» (3) reasons {or offering yualily scx education; /) reasons why sex cducation

L . . \ :
is not offered in schools; (5) .the expected outcomes of well-planned programs;
{6) approved content for such . programming; aud, (7) views on a variety of :

¢ N

} statements about scx education which are often found in the literature. One

'shouid keep in mind that whilé 61¢ policy makers in Indiana schools responded

-

. . . 1 ‘ .
(157 superintendents, 459 board members) with usuble questionnaires, not all — . _ _ ___|

responded to every qdestiou and thus the 1l for questions will vary. There were

288 local school boards listed in the 1281-82 edition of the Indiana School

~

; ‘
boards Association Directory. This document wds used to ddtermine the study

population. | v

e o =
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Table I.\ Demograpliicprofile of Respondents (N = 616)*
\‘ ~ -

X

N ( ”\\\\ \ N (%)

" Male 483 ('18) . Age
R Female 111 (1) - o) under 30 6 (1)
' N 30-39 85 (14)
Married 5677 (92) 40-49 201 (33)
Unmarried 25 (4) - =~ - 50-39 230 (37)
. . ! over 60 73 (12)
Parent 328 (53) Position
- 18 29 :
Non-parent 0 (20) Super 157  (26)
Board Mem 432  (70)
;- School Size .
- ' Urban 108 (18)
| Suburban 138 (22)
! R Rural 333 (54)
oF, ‘
*not all ﬁgs and percentages equal 616 and 100% respectively because of missing
data j\: i '
Y ":T"‘?"{ j *
- The respondents in the study were primarily male reflecting a national
_ pattern of male dominance in school administrative and policy making positions.
petter thar 90 percent were mapri?d with slightly more than half having childfen
~ in school. Seventy percent of the respondents were belween the ages of 40 and 60,
typical ages tor people with children in the school system. Better than half of
\
the respondents indicated that their school system was considered to be rural - a
given since most Indiana school systems serve rural areas. One hundred fifty-
sevel school superintendents responded to the questionnaire. These were
responses from 459 board members.' 0Of the 288 school systems listed in the
Directory, two hundred sixty-three had at least one member of their policy
making group respond. In some cases total bqﬁrd membership responded. There

were twenty—sevgn-instrumenté which omitted 'the position of the respondent. One
Y Ik

’

could reasonably assume that the majority of these were board members.

\ | . 14
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Does the school have a
responsibility to teach
about human sexuality?

Do you approve of such
programs in your schools?

Néuld your school board <
colleagues agree with
your belief?

Is sex education other
than reproductive biology
currently being oft'ered
in your school system?

If no or don't know tob

Y

N

Yes

462(175)

..503(82)

345(56)

319(52)

b

{ . )
Table II. The School's Role/Responsibility in thman Sexuality (percentages)

No

—

219(36)

i

above statlemenit, Wwouid
you like such a program?
Would you support such a
program i{ a qualified
teacher requested it?

Would you support a well-
planned progrum developed
by your teachers?

Haveo thore boen vegquests for
) :‘

programs irom:
parents
teachors
students
community leaders

c
If yes to above statement,
would you want Lo change,

(restructure/expand) progran?

Has there been any public
criticism of the program?

Has there been any public

praise ol the programt

Are quality materials/
resowrces available within
the school corporation?

Are you aware of successful
programs in other school
ayatems In your areat

T50(573)
213(70)

223(73)

61(19)

A (0s)

183(55)

92(18)

i
44

B4(30)

5(18)

52(17)

345(66)

Dod't Know®

58(9)

=
[

N
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u) N = Ll6 but not ull responded to every question. Rounding Jf percentages
to nearest whole number accounts for percentages not equaling 100 in all
cases. - » - -~

N
b) N =297 + for this series of questions. " A

¢) N =319 + for this series of questions.

~

It would appear thal better than 3 of 4 of the respondents feel that the

school has a role in the sex education. of toduy's youth, and & of 10 would

approve such a program in their school curporation. Interestingly, only slightly
more than ball belicve that their policy maker colleagues agree with them.

While abt least 7% percent Pelt the school should ussume some responsibility,

only about half (52%) felt little beyond reproductive biology was being offered

_ ip_their . school.. Of those who felt that little wus being taught beyond repro-

ductive biology, 70 percent sLuLuq Lhat they would support, well-planned programs
taugh/t by qualified teachers. Only 10-20 percent indicated that they had ~
receiveq requests for information of sex sducation programs from various commun-
ity groups (purents, teachers, students, community Leaders) .

Less than 25 percent of those indicating that they had a sex educatién '
program in their school corporation stated that the program received either .
vublic praise and/or criticism. Most felt that their program had quality
resources, materials svailable. Only uwbout one iu I'ive knew of other quality sex
education programs in their areu.

It would appear that the local school policy makers see tﬁe same need Qnd

. .
express the same level of support for sex education programs as does the public

3 v

at large. Many (48%) felt that their school system's program was not as ¢ mplete
as it should be. This might be atiributed to the fact that (1) they felt\\nly
minimal support for such programming from their colleagues; (2) they were

wnaware of quality programs in other school systens; (3) they had récei#éd few

requests for such programming from various community groups.

16
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Table III. Reasons For Offering Sex Fducation in Schools (Percentage of Responses)

Very - No Little No
Reason Important Important Opinion Importance Importance

In 1980 an estimated 1/3 of '
all abortions were performed
on high school age girls.
Such statistics aud the.
attendant ignorance about
such issues of sexuality are
growing concerns.

38 3 4 2

e
ot

The word "sex" iy often in- -
<3
correctly used, as though the
only sexual dimension in life
y . 30 48 4 6 3 0

‘is intercourse. Yex can in-

clude many kinds of relation- )
ships, teelings, and ideas at
various asges and slages.

wal intercourse are being re- -
moved, but full xnowledge 37 49 8 4 2
of psychological consequences A

is nol being made available

to young people.

Studies conducted in school

and public health programs

have, [or a long time, re-- : .

vealed the ignorance and 2o by 6 - 1
misinformation which pre- o= 7 .
vails anong teenagers and

adults in regard to anatomy,

haman reproduction and sex-

ually transmitted diseases.

Thq;e is good evidence that
vinformed children an
uninfot d 1, 50 6 g 5
adolescenls most often
obtain their sex education
trom the puer group.

For good or ill, the fact
remains that we live iun an .
age where sex symbols are

presented to us everywhere.

Adolescents often are lackiug 30 52 7 9 2
standards that wowld allow \
them to form mature sexual //*

attitudes in our cra of "pop

sex". D

The best intentioned parents

usually lack information, vo-
cabulary, and naturalness lo 2
carry out the all important

sex instruction of their

children. .

11 3

v
o
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Very No Little No
Reuason lmportant lmportanl Opinion Importance [Importance

Sexunl activity, as is the
-case with other choices one .
~ makes, has a cumulative - o
effect in the establishment
of the meanings and patterns
of life that outlast the . -
experience itself. ’

Premarital sex has a variety

of meanings. It can symbol- g
ize a struggle for indepen- -
dence, a reach toward maturity, -
a desire to keep up with the
crawd. 1t can be an express-
jon of loneliness and a wish
for affection or it can be A
used as a commodity. '

Signs of inad&quate teaching .

unhappy people,\disorganized ‘ .

homes, divorces, \irresponsiblie 25 53 9 10 3
behavior, and ina%ility to N L
discuss the subjects of sex " : /
and reproduction plainly and
without ewbarrasamend.,

about sexualitx\ire numerous : f .
S,

Studies show that sex educ-
ation does not encourage sex

s A 36
_activity; on the contrary, it
helps youny people make wiser
decisions. :

40 17 A 3

Sex can never be fully under-

stood simply by rocusing upon : -
it as a physiological process, 26 . 17 7
by concentrating on the sex ¢ 3
act, nor by counting or class- .
ifying instances of sexual
behavior.

The tasks of.an adolescent are:

A ’ Separation from one's parents;

N definition or one's sexual ‘

. role; creation of a valuc system; 24 49 15 9 A
h‘“/\\\ and selection of a voecation. All
but the last are related to sex-
ual and emotional belavior,
attitudes and feelings.

ERIC
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Little No

Very No

Reason Important Important Opinion

Importance

Importance

Most teenagers still believe

in waiting for sexual fulfil-

lment until they marry. But

those who are chaste are in- - 25 , 42 15 13 - 2
creasingly pressed to defend , )

their stand, especially by

those who indicatc.virgidiby\

is a sign of immaturity.

.
ll'

The organigzed church is be-
ginning to recognize its jn- 10 30 33 20 8
ability to provide succoessful . -
sex education alone.

\

The reasonsoftered in support ol sex cducation in the literature were fégnd

\

important or very inportant by o lavge wajority of the responding policy muker#\

. (8.

tRiC
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The one exceptlon tu Lhis general ustatement is "the organized church is pecogniz:\\

ing its inability to provide sex education alone". Only 40 percent of the respon-

»

dents thought this an important reusonr. ALl others were accepted by at least 7
of 10 with the most agreement Luiwg wilh Lhe statement relative to high levels of

abortion and ignorance about sux (J17). Another reason accorded a high level of

fhe undu4stunding that cducation aboul sexuality weans much

impertance Jealt with )

l -~

' ]
more than the act ol intercourse. \

i

lucal school pollicy makers tend to believe that there are many important

redoectio tor the oftfering of guality oex cducutiou proprams. Programs using these
N 4 prog £

reasons &5 Jjustificution would uppear to meet with their approval. .

- .

b & [
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. Table IV. 'Reasons Opposed to Oifcllnb Sex Education in Schools (Percentage of ’
Responses) .
Very . o Little No
\ Reason Important Important Opinion Importance Importance
Concern over paréntal -
reaction. T 54 3 15 2
Teachers are not prepared
to teach the subject, 35 42 ' 5 13 5
Concern over community : ., .
.reaction. 18 56 3 . 21 3
Conceyn over church reaclion. 18 I 7 26 3 -

Can't be taught without moral .
educgtion and whose morals do 26 32 10 23 8
we &each{

Concern over ‘encouragihg

+ school day.

youthto De Sexually profi- L7 3% 8 31 10
iscuous. .

Lack of funds to do the job

adequately. 17 33. 6 .30 13
Subject matter is not proper .

concern for the school. 13 25 10 33 - 19
Students, Lack maturity to - - N
deal with the subject matter. 6 . 24 8 hh 18

Ho~time available dhping :
15 10 42 . 29

(8,3

o' -

T&é mos t importunt/reasons for not offerisg sex education in the schools seem
Lo be:x\(i) céncers over parcntal reaction (81%); (2) lack of qualified teachers
(77%f3uxd (3) c;ncern over community reaction (73%). With most polls indicating
adult support at the level of 70 percent or better, it would appear that limited
adult contern is a real factor in inhibiting Lhe establishment of ssk education
programs. \lLack of qualified teachers is certainly a genuine concern, of many.

What might e helpful to local policy makers would be a concerted e fort to

profile who should be assigned such l“;(IUQLlOH us well as buidcllnes us to what

shall constitute a quality, acceptable program.

f ,I ‘ . <0

i
“
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. , Reasons against offering sex education which receive the least support as

reported by policy makers include: (1) not enough time in the day (20%);
(2) students lack maturity to handle the subject méﬂter (04); and (3) subject,
N

matter is not rightly a concern of the school (38%¢). Available funds is an

o
» .

importént reasbn: for one-half of the policy makers.

It would appear that policy makers bolieﬁe that sex education could and
‘ Vi / .

i

.should become & part of the school program yﬂth little concern for the logistics
/

of implementation. What seems Lo be the prime reasons for lack of quality

!
'

programming are community reaction and qunlity instructors, ‘
. X , /
x S /
/
) .
/
\ 7 -
\x /- - .
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Table V. Goals of Sex Education Programs (Percentages oflkesnénses)

Goal

To 'provide accurate. informa-
tion about sexuality.

To reduce sex related prob-
lems such as sexually trans-
mitted diseases and unwanted
pregnancies.

To encourage more responsible
and successful decisior making.
To help people make more in-
formed chojces.

To reduce fears and anxieties
about personal sexual devel-

Very

Mo

Little
Important Important Opinion Importance Importance

No

N

4l

37

/‘6

42

LY

4

4

opment and- feelings.

To facilitate insipghts into per-
sonal sexual behavior.

To facilitate communication
about sexuality with parents
and others.

To develop skills for the man-
agement of sexual problems.

JTo.integrate sex into a bal-
anced and purposetul pattern
of living.

To encolurage students to
question, explore, and as-
sess thelr sexual attitudes.

To create salisfying inter-
personal relationships.

To develop more tolerant
attitudes toward the gex-
ual behavior of others.
To facilitate~rewarding
sexual expression.

35

30

25

24

11

10

50

(%
%3

53

46

37

33

10

10

12

14

15

22

9

11

1w

14

0

25

&N
N

It appears that policy makers believe the primary goals of sex education pro-

grams should be to: (1) provide accurate information (95%); (2) reduce sex related
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problems, e.g. StD's and junwanted pregnancies; (3) encourage more responsible
r ‘ ,

decision making (924); (4) help people make more informed choices (89%); and,'
(5) reduce fears and unxieties’about personal sexual development and feelings
(89%). Nearly 9 out of 10 believe that each of these goals are important or
very important. It would seem that programs of ins£ruction'with these goals
would .receive ready acceptance. |

Most of the stated goals in the study were thought important or very

important By 75 percent of the respondents. The%e»were, however, three goals

_which were less acceptable than all others: '"to develop more tolerant

attitudes toward the sexual behavior of others (48%)", "to facilitate reward-

ing sexual expression (43%)", and "to create satisfying interpersonal relation-

ships (68%)" were the goals receiving least support as important. It might
Le insightful te sbudy tfurther why policy makers in lmdiana were.least supportive
of these goals. Each would seem to be a corollary of many of the others. The

. , .
interpretation accorded these goal statements may in fact be responsible for

theiv lesser aceeplance, .

23
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Table VI. Toplics to be Inclided in Sex Education (pegcentages) \

- . ' Should Probably * Probably Essential
Not Be Better Not Should be to”
\ Topicy ‘Included to Inciude Undecided Included Include
~bhéngcs at puberty. 1 o 1 26 7é
'SSeXuaIly transmitted dis-
eases, eo.g. syphillis, 2 1 1 24 72
gonorrhea, herpes.
‘Menstruation. 2 0 2 25 71
Difference between sexes. 3 1 -1 25 71
Social and economic con- -
.sequences of adolescent 2 0 1 26 .70
pregnancy. ' -
Structure and function of’
| reproductive organs. 2 1 2 29 - 67
R Importance of family unit )
in society. 2 1 2 30 66
Conception. 2 1 2 3l 64
Improve communication .
skills with peers, p&ents 2 0 4 39 56
and others. |
Fregnancy and fetal devel- :
|+ opment. 2 L 3 29 65
. - - .
. R “~
Concorn and responsibility
for other people. 2 1 3 35 59
Pecr pressure and sax .
esploitutions. 3 1 3 27 66
* /,’ ¥
Wholesome, positlive atti- /
tudes toward auman sexual- 3 1 / 3 28 65 .
ity. ’ /
/
Ideals and values determin- ’ .
ing sex behavior, -e.g. con- : 3 . ,
cern Lor others, scll- -3 /1 4 27 66
respect. )
Avolding unwanled sexual
experiences. ‘ 3 1 5 30 62
Love and commitment in a
rolationship. 2 1 5 31 61
Dating and cowrtship, e¢.g.
codes of conduct. 2 2 4 32 60
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Should™  Probably Probably Hssenhili\\‘
Mot Be Betbeir Nol Should be to
Topics Included to_Include Undecided Included Include
'Heredity, c.g. Rh factor,
genetic diseases. 1 {2 5 41 51
Childbirth. 2 2 6 34 57
Misconceptions in sex . . .
knowledge. 3 1 4 35 56
Marriage and divorce.’ . 3 2 4 36 55
Personal and secial pespon- !
sibilities related to sex. 2 2 5. 38 53
Decision making and prob- .
lem solving about issues of 3 1 6 43 48
sexuality. .
Reduce conflict with peers,
parents and others. 3 2 8 L3 . M 2
Availubiliby of family \ .
planning resources. 5 5 8 42 R
Sexuality, apd the law. / 3 10 41 36
v , : \
. ! .
Illegitimacy. : 4 5 10 39 43 N
Impact of media on sexual
behavier . . R . 1 A 6 \\
Menopause (change ofglite). 4 3 12 43 39 i
Srerility and fertility. 3 . 1 42 13
- !
Contraception. . o \ A 10 31 49
Masculine-feminine roles, ) P
sex stercotypes, A ' b 14 43 35
. Nocturral lemissions. 3 5 16 48 29
Abortion. ¢ 7 1l 35 40
Other sexuyl vaviations,
8.8 childkmolesters, . 8 11 12 36 34
incest, rape.
Masturbation. 6 10 14 43 27 £
Overpopulation problenms. 7 7 20 39 28
Sexual dysfunctions, v.g. in-
potence and trigidity. 7 16, 18 38 21
‘omosexuality. 11 113 19 36 21 .l
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’’’’ Agreement on topics to be included ranged from a low of 57 percent for
the topic of "liomosexuality" ts\u high of 98 percent for the topic of changes
at puberty. These percentages indicate those who slated that the topic was
vessential to include" or "probably should be included". Of the 35 topics
listed, 23 had a percentage of agreemeunt for inclusion of 90 percent.or better.
Other topics at the top of the list for inclusion were: sexually transmitted .
diseases (38%); menséruntion (96%); sex differences (?6%); consequences of
adolesecnt preghancy (Do) rcpréductivc physiology (964); imp;rtunce of the
fumilg QETt\L)bg);\ponception (95%) 5 improve communicution skills with peers/
parents (5%); and, pregnancy and, fetal development/childbirth (944). Only
three Qf the 39 listed topics received less than 70 percent agreement for
inclusion. In"addition to homosexuality, sexual dysfunction (59%) and over-
pépqlatiou (67%) were tbpics acceptable to‘less-khuﬁ'éo percent of the.respon—
dengs. Homosexualily wus the only listed topic where more than 10 percent
stated it should nct be inc]u&ed"_ . ‘

It would appeunr that a large majority of the policy makers responding would

support a.rather.comprehensive list of topies to be included in sex educatio
~ * .

especiully shen they are presented at appropriate levels by qualified personé.

-
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Who should hgidré ' Strongly - -~ Strongly

S 3 . . ey T
the instruction? Disagree Disagree Undecided Agree Agree

N

“Experts" such as doctors, . .

nurses,. psychologists, or - o
clergy, rather than classroom 9 41 ~. 24 21 7 P
teachers should be called on | . /’ .

to handle sex instruction in . .

the school, [

A well qualified teacher is the , i
most important ingredient in 2 5 3 LA 41
an effective school sex educ- )
ation program. R i

Before a person is allowed to ) !

teach sex education, he/she 1 1 3 R 54
should have met some esbtub- ‘

lished criteria.

Persons who are involved in . .

school sex education pro- . 1 1 1 35 62
grams, in most cases, need

adequate training.

Berore sex education pro-
grams are implemented, tea-

. 1 1 2 8 8
chers and administrators 38 5

should be adequately trained

in the’ program.

. .The last section ol the questionnaire was a listing of a variety of views

and comments on séx education which were found in the professional literature - 28
statements in all. The respondents were to state thé level of their agreement/
Jisugreenent with each stutemeﬁt - ranging from strongly disagree to strongly
agred. ALl percentages have been ;;unded to the nearest whole number. The group-
ings ure somewhal arbitrary since many ol the statements speak to séveréi of the
{ssues. The groupings were made “simply to aid in réader analysis.

It would appear that there is some confusion'in the policy makers! minds

relative to the place of the "experts" in the program. About half disagreed with

N \

their inclusion while about 05 peréent were undecided or agreed with the statement.

Involvement of the "experts" in planning and consultation and occasional classroom

~

teaching might be an effective compromiée.




R There is not‘mucﬁ question about what policy makers sce as the key ingred-
jent - the well qualified teacher. 1t would appear that great care should be
imade in the selection of individuals for ussignmgnt to this subject matter and
that effurts should be made to help those selected remain current and QUalified.

Here again the issue is clear. Policy makers believe (95%) that those who
teach sex education should be required to meel established criteria. Who estab-

v

lishes such criteria remains an unanswered question by this research effort.

It may be that general criteria could be established by a state-wide group which
would allow some special/local neceds to be édded by the school corporation.
It is evident that policy makers feel that those assigned sex education

responsibilitles are in need of special preparetion. One would assume that this

would include both pre and in-service educational experiences. Continuing

~
education through various state and local agencies should be able to helﬁ such
- o
teachers keep current. It is also quite clear that administrative understanding
of such a program is imperative if quality and success are to achieve.
' !

B. How importunt are guide- strongly ' Strongly

lines and supervision? Disapree Disapree Undecided Agree Agree -
Administrative guidelines,
clearly def'ined and writlen, i
and program supervision are 2 12 8 40 38
more tecessary in sex educ- B .
ation programs than in other
curricular areas.
Before sex education pro- \
grams are implemented, guide- 1 ) 3 . 48 ;
. “
lines should be devecloped and * '
put into writing.

Policy makers obviously believe that written guidelines and close super-= o B

rd

vision are more necesgsary with a sex educatiou program than with other curricular
areas.- Better than 75 percent of the respondents were in agreement on the

. s . : . -‘ ' . .’- . : A
necessity for such guidelines and supervision.  As with teacher gualification, per-

\

haps state level guidciinus could be established, as is true in other stuteé with

the opportunity for local school corporations to revise to meet local needs.
) /

¢ / J
| 28 | 1

H -
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Such a” belief would appear aouup as a basis if sex education programs are
to be huality and able to withstand criticism. The development of guidelines
should afford an excellent opportunity for inpul from all segments of society.
C. Who should be involved in

program planning and
curriculum developmefit?

Strongly Strongly
Disapree Disagrece Undecided Agree Agree

Before sex educatiofi programs are ' )
implemented, parental involvement 1 3 - 8 43 L5
should be sought and utilized. :

Students should be involved in il

curriculum development in sex 6 23 26 35 9
tducation. ' e
To prepare for a successtul pro- .

gram, schools need consultants 1 2 13 15 32\

with special abilities Lo help
in curriculum preparation.

farental involvement is a given in schools Loday. The development of guide-

lines, program plauning and supervision, the development of curriculum would all

be excellent vehicles for purents to become actively involved. With their t%me

N

and eftort invested, a qualily program suould emerge - one to meet the needs of
roduy 's children awd youlb.  Fewer than half believe that students should have

un active role in curriculum‘deve]opmedt. Farly input might be important with
the final decision belug made by the adull community may be an effective com- o
promjsé here.
Local policy nmakers arL in agreement that consultants with special abilities
are aleo vavﬂﬁu;y in curriculum development. fuch individuals in cooperation

with a broad based local group should insure that the curriculum would meet the

needs of the youth of the community.
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Policy makers are about equally divided relative to the issue of having co-ed

S

classes (30% disagree - 33% agree - 37% undecided). Perhaps the question should
have been stated separately for elementary and secondary school youth. It would
seem that policy makers need help and could benefit from infoLmation relative to

<&

the merits/liabilities of separate and/or co-ed classes.

D. What logistical consid-. Strongly ' Strongly
eration must be considered? Disagree Disagree Undecided Agree Agree

It is’ provbably best to have co- .
educational sex education classes. 11 19 37 28 5

If sex education is to be of-
fered in school, it should be

an after school non-credit of- 23 2 17 7 2

fering. . J

Schools should excuse stu- il \
de e . i o S/ .
dents {rom sex education pro 3 R 15 52/ 292

grams when parents are not in //

faver of such progranms. //

Sex education in the high /f

school should be handled as , ,

a required, distinct and - 8 30 26 7 29, 7
separate subject rather than /

integrating it in other sub- !

ject areas.
A

Adcdunte sex education is
best accomplished by making e
appropriate, authoritative . 8 45 \ 17 25 4
literature on the subject *
available to youth.

There is little question in the minds of the respondents that if such instruc-

tion is offered it should be a part of the regular school day, with carnegie unit

credit rather than as a tag on at the/énd of the day. If this latter scheduling ‘ /
were the rule, policy makers probgbiy feel that an unwanted "specialﬁess" night
be attached to‘such~iu§truét;opﬁf o ' v . : \/

There is argument that’'parents should have the opﬁortunity to have thedr. |
children excused from suéh instruction. This is probably the rule in most ’

v

schools where sex eqwaation is offered. It appears to be a very workable guideline.

30 . / /
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The respondents are rather evenly divided over the quest
1 o * .

.

a

7

ion of & separate

course or integration of the content into existing courses (38% disagree - 36%

apree) . TPolicy makers might benetil Lrom informalion relative to Lhe pros/cons

of each of these plans.

The majority of respondents believe that the provision of appropriate lit-

erature on sexuality alone is not the best way to provide such instruction.

It

would appear that they feel that adult planning, administration and supervision

is a necessary part and that to let students interpret the literature and its

AY
meaning for them is not an acceptable format for sex education.

1. The school's role in sex
education,

.Sex education in the schools
must address teaching about
related values and attitudes.

Special sexuality needs of
students should be met, when
appropriate, by school staff
on an imdividual basis.

If the whole chils is to be
aducated, the sexunlity aspect
catnot be neglected.

the school, because of its
Jpersomnel, facilities, and ae-
cess to all students, is in an
advantageous position for teach-
ing sex education.

The sthools nead to assume more
responsibility for scx education.

Sex education is a [frills"

course and has no place in the

@

school curriculum. . !

A

+

Ulrongly _ Strongly
Disagree Disagree Undecided Apgree _Agree.
1 4 10 62 23
4 15 Y 45 9
/
3 5 . 10 65 16
3 6O s 69 L4
6 11 23 y 50 10
Lo
Lt
26 55 12 7 3

. . * N N N
The resporidents féel thut sex educaticn in schools must be more than factual -

in natuwre.

o

addresaed.

B \

]

Eighty-tive percent feel that values and attitudes must also,be

Nearly e many (817) indicate that sexuality ia an integral of the

whole and thus the school has a responsibility. They do not consider it a frill.

Qa2
it
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Eighty-three percent agree that the school is an advantageous place for sex
education because of their personnel, facilities and access to students., Sixty

-

percent of the respondents feel thut schools muist assume more responsibility

" for sex education than is currently the case.” Better than half (54%) agree

that school personnel should accept a. counseling role f&naindividuals with

\
special questions/concerns about their sexuality.

From the responées to these items, il seems clear~that local school policy
nokers feel that the school has a responsibility for sex education{ Their view
of sex education encompésses the valuing and attitudi%al aspects of such
instruction. Any disagreement would appear not to be relative td‘the school's
responsibility but rather what should be taught. Fdueation of policy makefs,
parents, other community groups should really address the '"what to teach" issﬁe
wore agperessively.

. The content of sex Strongly Strongly
education. Disagree Disagree Undecided Agree Agree

Sex education should not include

+ “preuching a particular set of 5 14 11 L2 27

values at youngstera".

Sex education should provide the

tacts, point out their impli- " "y .

cations, and let the young de- 7 1 1 48 11
cide on their own sexual behavior.

In sex education, "oft” color!
reflerences and insinuatiqns 1 3 6 37 52
should be eliminated.

Sex education should help
students understand -themselves 1 1 2 59 38

" .better. )

\ =

‘Nearly 70 percent of the respondents feel that "preaching about a particular .
K . y K 0 < \ .

set of values" is nol the preferred method while 59 percent feel that facts and
. [y N [ .

their implications should be provided and let youth be the leaders. Their

feeling is that one of sex wvducalion's goals should be to help students under-—

stand themselves better. Policy makers have a real Jdesire to help young people

IS
Q2
oo
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learn ‘to understand themselves and give these youth much credit for being‘able
to make sensible decisions relative to their sexuality. Research which pro-

vides how thio might bLesd bu accomplivhed would prove exbremely valuable as local

school boards‘grapple with such a weighty issue. Tt is patently clear that one

thing locel boards.don't want is_instruction which treats our sexual selves in
a degrading, innuendo-laden fashion. .
G. The need f{or a partuership Strongly N Strongly

between home, school and Disapree Disagree Undecided Agree _Agree
commpunity. -

\

Sex education in the home'is . ¢
often inadequate. 2 2 3 61 33

Sex education in schools of-
ten leads to inappropriate 19 50 24 / 3
" sexual behavior in the young. :

Instruction in the schools
should work in partoership
<y ' . 2
~with home and church for a -
comprehensive education
about sexuality.

46 38 .

o
O

The study respomdents feel that parenls often don't do an lunadequate Jjob
_or sex educution ( 2ar) but that & home/school/community partnership in such
cducation is a nebessity. This suggests that what may be as important as a
school based program would be an adult education program in sexuality. One
option might be for un edult ﬁrogram to be conducted simultaneously at least ?
during the curly offerings of such instruction. Ther¢ is some ambivalence
among the respordents relative to the impact of a sex education program on

youth behavior, but nearly 70 percent disagree with the statement that there is

negative impact. . : ) s °

[ . i)
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« At the end of the dxegtlonnalle, an opportunity was provided for the.

respondents to express other feelings relatlveﬁyo sex education in the school.
The following comments (]O?).nre presented directly as writben except for
)

grammatical editing. They ar< grouped into categories for case of analysis

1 . /
. for_ihe_pedder,. Commehts about:

N
1. The place for sex education
. T feel that sex education should be taught in the home. But I am not
. nalve, I know that it oflen is not. 1 feel that it should be part of
the school curriculum if handled correctly. If it must cover and/or
condone "way out" lifestyles, homosexuality, etc., then I am against it.

. I am basically opposed to the public schools entering into another
curricular area because someone thinks there is a need or because par-
ents aren't doing their jobs. It appears Lhat what we need is a good
course in parenting and family responsibility and to educate parents
so they can fulfill their parental responsibilities.

. I believe the topic is the responsibility of sthe parents. Although
some parents side-step this responsibility, I don't believe the publiec
school should attempt Lo develop a curriculum to replace parental
responsibility. Caring teachers may offer advice and counsel to need-
ing students or inquisitive students but not in a classroom setting.
Parents should perhaps be given an opportunity Lo seek help to prepare
themselves to educate their children.’

. ‘/// . .

. Schools need help, can't do it all., 7

L .
L don't feel we huve too much of & problem in our community. Our par-
ents ami peer's parents have been educating us sexually since the begin-
ning of mankind, Swrdly we humans do not huve to tske classes on our
sex. We must let our schools concentrate on educating in the basic
areas, That ig the purpose of secondary schools.

« I'm a farmer, and I find it very hard to respond to sex education. My
children have more access to sex through our animals program.

. Jchools are not the plucd to teach whut riphtfully belongs in the home.
The parents are responsible for the character development of their
children and "not" the state. Many teachers do not have high enough
moral standards to teach about sex.

. 1 do not feel that the schools have any business getting into sex
| education. This Js the parents' concern, and the education should he
handled by them. ‘This instrument was poorly constructed in as much .asg
we either agreed or show no opinion. I almost did not complete it
. binge some' ot the (or muybe most) bLutementb were vague or unanswerable.

N ' . A\ N \ N

. Sex education belongs in the home. I cannot imagine a situation where a
teacher or administrator would or should be entrusted with thib responsi-
bllity.

N
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Sex is not a matter of the sthool - school is already into many areas.
Maybe we should encourage purents to do their job and assume their

‘responsibilities.

There is no basis for Leaching sex education in the publi¢ schools. As

so called "education" has increased, teenage pregnancies have soared.

At a time when students are gaining B.S. and M.S. degrees without the
ability Lo read or write, it's Lime for educators to do the basics with-

out.going into such complex areas.

1 do not believe that schools should have the responsibility for teaching
sex ecducation because the unreal decisions that must be made should
retlect the home and church. [ realize that this is not being done ade-
quately at present and schools should consider taking up the slack. Just
how much of this responsibility schools should accept is a question I
have not fully resolved. ’ )

Schools camnot solve the identified problems, and it is not our mandate
to be the parents and home for young people. )

Sex education programs are not likely to be successful in public schools
any time soon.’ , . ’

Becayse of our parents not taking the responsibility to teach their
children the moral values and a positive family life at home, we have: to
teach this generation so they will take the responsibility when they are
parents. The moral issues of right and wrong and of sexual values and
responsibilitics are cxplained in the Bible. This socicty is based on
the Bible principles, and I believe this needs to be continued. The
weakness of our s&stem is the parents who want to push their responsi-
biYities on the church and schools.

Pareuts should teach sex education in the home and not put their responsi-
bilily on someone else. L believe the purpose of the church is to prepare
souls for the hereafter, not to tLeach sex.

1'm not sure public schools should be in the business of educating .
about sex. The home is being de-emphasized. We need to'help young people
take their pluce in a society that is shaped from the home and its values
not as public.education sees that society.

Sex education should be taught by parents, churches, and doctors in a
controlled private environment. .
I feel thal sex education should be taught, but is the school the place
to teach this? Where can it be taught with dignity?

I Ceel sex education can best be accomplished by the parents in a
responsible family. I also realize that too many children get no sex
education at home. This is why I feel it should be taught in the schools.
I'm nob.sure il should be a maundatory course, although that would have

some merit. Most of the opposition to sex education in schiools today,

is. from radical chirch. groups-and irresponsible parents who are neglect-
ing their'responsibilities, oy L
/
I think sex education is the responsibility of the parents, not the schools!
/

/

Gy
3
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I do not feel sex education belongs Ain the schools, but 51nce ‘the home
and church are not, in most cases, doing their job, it falls upon the
schools. . . it
¢ ’ /

Ina perfecL "lLUQLLOH, sex cducation should be handled in bhe home.
Since our world is full of individuals unable to express bhlb to their
children, the school is forcéed to deal wlth it, :

- [
ldeally, students should have this Lruiniug at home. 1t i§ a personal
matter that involves religion, morals, family. Some stndehts aren't
having proper staudards and guidelines (examples) before them. Schools
are expected to do more and more for less and less,

32,

Scx education should be done in the home with help from;ﬁhe church.
Since this is not being done, the schools ‘are having to assume even
more responsibility in the upbringing of the child. As wrong to con-
Linue Lo dump morce respensibility on the school and exglct them to be
the answer to everything and not give them more money for operations.

School systems cannot be everything to all students. (Parents have
responsibility for their kids. This is an area for dgrents - not schools.
School systems should provide basic cducation - 3 R'§ - not serve -as
babysitters or parents. :

. 'Too many schools Leach sex education as a res sull oi various social

pressures. ﬁ

. This subject is nol covered, in most cases, as it should be in the home.

1 dou't believe, however, Lhal public OGULJLIOI should Lry Lo slep in
and attempt to cover every ta k that exists

. Mublic education i not prepared Lo handle this question. Anything

tnu¢ht poorly candbe wore damaging than failure to teach at all.

As you can see, I feel sex education is a parental responsibility. As
Hoses Lrained the fathers, and they in turn trained their families., 1
think you are aiming al the wrong group. Sex cannot be separated from
Judeo-Christian morals, and T don't think we have any Leachers who
qualify in all thesc aspects. Lebt's get back to quality éducation: that,
nas been sorely lacking in the last 10-15'years.

. ouvx educution should be Luught at home by their parents. Schools should

teach the 3 R's.
I feel it's not the zespon51b111ty of pur public schools to Leach sex.
education as a separate class,

Public funds should noL be used to Leach sex education. Sex should be
Laught onv on one when the child is ready, preferably by Lhe parent.

Children develop at varied ages, and opinions on what-should be taught
are mimerous. Thus trying to group all children together’for the same
imstruction is .wromg, . .o : ‘ .

Sex educhtion should not be a concern of the public school systém'hboVe .
and beyond biology class.
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I "eel thet quite often a child will "experiment" with a partner con-
cerning the area of sex mainly because they are not educated or in-
formed. They feel this is the only way they can learn. It is past
time that schools assumed their responsibility in the area of sex
education. Too little knowledge is miore dangerous’ Lhan too much.

Sex education with/without values

»
.

I believe sex education shguld be taught in schools only if Judeo-
Christian morals are included. 6 One cannot separate sex (which was intended
for marriage only) from the moral aspect.

Sex education belongs in a P.E. class. Oex education should be taught

. by parents. Sex education should be for the parents on how to teach

their children about sex. Students ure” too immature bto take a course
like this seriously. We should teach the morals of life, morals set
from the 10 commandments.

1 feel sex education as it is now taught in schools is mény‘times not <
timely (wrong age), not detailed enough, and not taught by qualified
(unders tanding) teachers, causing studenls to-experiment earlier than
they would had they not been exposed to the subject.

Sex education without related moral cducation would be a great disservice

Lo ow students. The ideal program in my opinion is Lo fund staff and

orgunize a parenl education class.
R N

This subject cannot be taught without moral valueés. A supposed "moral®

approach carries humanistic overtones which are a moral code into them-

gelves.

-
“»

The media should utol be allowed to exploit.' This may shock you, but if
the schools could teach the Bible, we would not have the sex problems of
tedey. Fedit is helping Lo destroy owr young people.

In some instunces, sex education is used inappropriately and may even
provide an incentive for sexual activity. . lowever, the lack of sex
oducation can lead to inappropriate sexual behavior Lo a much higher
degree. Therefore, I would opt for sex education.

1 have observed the publie behavior of our Leens and pretcens with much
concern. Had I been subjected to some of the physical contact observed,
1 would have been in a heap of trouble before my L6th birthday. If we
saw Uhe pupulation of an average secondary school playing wilth dynanmite
in the' gym or parking lot, we would surely take action.

I have sat through many school board conventions. Outside of God there

are no answers for morals. Man is not a behavioristic animal unless we
continue to assume God is not there. You and your department have a chance
to make a-difference. -

¢
M i} 1)

Sex education would be most difficult to teach without establishing 4

‘set of vulueg.:‘Agreemeut on how to }eqch cquld be difficult.

¥ ~ \

I féel there should be sex education in the classroom though not required‘—

the facts mixed with the moral aspect of sexual behavior. ,

5
<& .
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. Broken homes are already at 40 percent. You must teach that sex is
reserved for marriage. Lf you can't or won't do that, you'll add
another 40 percent, and this country has gone down the tube. There is
much more to say, but 1 don't think you want to hear it. .

. I think it would be good to offer sex/education if morals are mentioned
without preaching. ‘ \

. There is much too much allention paid to sex education. It seems
everyone has their own values and tries very hard to force others to
agree with them. If marriage and family unit were mentioned as often
as the word "sex", it might help in many ways.

. My primary concern lies in the area of values and attitudes. No one can
Leach my children how 1 teel and think. 1 am the only one. 1l certainly
do not want my child to be taught values and attitudes in opposition to
my own.

\

Emphasis within a program

!

. Girls should be more impressed with the Cact that they are burdened with
child care and support, and the boys are not held responsible. On most
occasions, the girls end up trying to live on public assistance.

. L teel the study of human sexualily should begin al the K level, should
always include the correct biological terms and should increase in com-
plexity throughout the grades. If the proper foundation is laid early
on, misconceptions are less likely to urise. It should never, until
maybe high school, be pulled out of a science or health curriculum, but
should be taughl malter of factly, as one teaches any other biological
function, such as the digestive syslem.

. 1 do rvel the schools meed a good course in anatomy and reproduction,

which every student is required to take. Other than that, I see no need

lor sex education nor are funds available to set up a good program.

. Our job is not to take over the parents' job in this area, but we should
offur sex education in a less demanding role. - .

. I strongly feel that students, if given the facts, can make sound judg-~
ments as to their own sexuality. The problem is often they don't have
the fucts Lo muke Lhese judgments. My feeling is that if{" the schools can
help make this period of personal adjustment any easier for the students,
it should do so wilhout hesitation.

. Should be taught at home, generally is not.\\lt does require, when taught
in the schoul, teachers who have exceptional wépport with the students.
They can Leach that it is a natural, very impoytant part of our lives,
and without embarrassment. I believe students yould have a healthier

attitude about sex if taught in the schools. \ ‘

3

. Pre-college education should concern itself with }chs = gcientific facts’
that are agrecd upon by cveryone. High school and Jr. high $chool stu-

. dents are confused by conflicting sets of' ethics and by “situatiofr ethics".
If they know and understand the facts of anatomy, mating and disease, then
each student can follow the teachings and/or permissiveness of his/her own

; family and religion. . \

\




. A public high school having an enrollment under 1,000 studenis and having
_ some 30 pregnant . irls needs to consider sex education as soon as possible.

. It seems the state of Indiana as a whole is suffering from a véry high rate
of illegitimate births and teenage pregnancies - especially in rural areas
where health care is hard to come by, contraception is egpecially difficult
and there are no real choices tor many teenagers. It seems appropriate
and necessary to provide gome form of "family planning" mobile unit or
some other facility to provide lhese services so that they have some choice.
For the people who are adamhntly opposed 1o sex education: We live in a
world with things the way they are - not ms any of us wants them to be!l
God created. people sexually, so sex can't be all bad. '

. Schools should teuch sexual biology, physiology and psychology; differ-
ences between intercourse and love and the similarities. Parents should
teach the don'ts. Young people should decide-their individual behavior.

. An essential part of concept V-26 should be parental responsibility; child
psychology and development; and the "battered child" problem.

4. Planning such a program

. 1 believe we need, as schools, tv do more in the area of sex cducation, but
this does not mean that school staff needs Lo do all planning, teaching,
ete. .We can certainly make facilities available, and we can cooperatc with
programming, bul there is, in my judgment, a need to include other persons,
programs, vte. Lo dexl with teaching. 1 don't see the schools taking
full responsibility lor dealing with an area that clearly involves parents,
church, soclety.

i

. Parent/community involvement is important dnd basic to the establishment
ol a sex education program (not a course, but a program). Of equal import-
ance i the on-going involvement of this group to keep the program viable
and of hipgh guality.

_ Sex education should be taught in a positive manner and with parent approval
and with the help of the religious people in the comaunity. The program
should never be g required subject. :

.

. Sex cducation is needed - should start with parents - educaling them and
getting them to demwand this. 1 had hoped to get'a small voluntary after
school program for parents and students together. This attempt did not
succeed - lack of follow through. ‘This was one way I felt some positive
feedback ol o good program with parental support could be developed.

. Sex education should be seb up Ly teachers, wurses, and parents. It should

be an elective course. -
. MTte view here is teach students how to think and not what to think or
. what to think about. Y. . : N

. The school Iurse, counselors and -PTA etc. can surely help decide if these
programs are necessary. It would not have to be up to board members to-
declde. ' . .

. The state of Indiana should lay out a mandated program - ratified by
legislature so that political problems are settled at state level.
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A bonified sex education program in a small school like ours in a rural
community: would take a lot of planning and community ground work before
started. ' The only problem 1 have with another area to cover in our
curriculum is backing from the state or somebody. We feed them, special
oducation, vocutionul vducalion, vars, cyes, teebh, gifted, sex education,
etc. and catch hell because we aren't getting anything done in education
today. R

‘s

Start programs in grade 1 and develop upward to grade L/

ith such a soQ}ally volatile subject. Echools should work carefully within
escribed ,guidglines. My personal bias indicates we should be working much
harder with parehts Lo help them teach their own youngsters to not have sex.

. o\ . . . . . N : :
%i:urly, a high level of professional dompelence is required in dealing
P

t sex education should be taught within the context o
total human developpent as part of lhe home ecconowics family life currﬂcu—
lum. Oex education should not be taught, in a fragmented manner, as a
part of a biology, health or social studies class. Teachers in these

areas uzually are nobas well Lendned in all areas of human development,
personal relations and family life as home economies. Teachers need more
specianlized trainipg before such a program is offered. The training,
attitudes, and abilities ol the persons teaching the class should be the
critical concern of sgch a course, if offered.

The course needs to be Laught at the freshman level.  The junior and
senior years arc too late.

.
-

sex education should not be a special course, but taught in health, home

ceeonomics, literature, obe. courses.

L

I beliove Were jn o weed For bobb cosed and geparnted. Phis will help
the ones that are lgnorant and the timid studenls to ask more questions
and yet know it is importent Lo know the right answers, yet hear
gquestiong {rom both sexen,

. This is such-an important and neglected arca that. we do not have the

Luxury of waiting Lo suwe iU the purenl or clergy can adequately handle it.
The propgram must be presenled in such o way that the public will ‘accept it,
cven Uough some Individuals may loudly disagree,  Everyone on our stufr
must be prepured to deal with it. Students must have sameone they can

Lurn Lo. Preferably u parent bul in most cases it will be a Leacher or
frienmd,

I feel it is imporhant to give true facts. Morality is important for
church and home. Schools should not get into, that area. High school is
late for most sex education. Freshmen are alright, but after that you are
a little late.

I feel that or'ten public controversy is almost invited-by meking sex
education a "big ddal". The possibility of introducing the least contro-
versial topics into a related subject area a few at a time, and expanding,
the program as ucceplande is .achleved is certainly an alterpnative worth
considering.’ C .

i
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. T was very fortunate to be on o panel of Leachers, parents and students
to help set up the "curriculum guidelines" for a ‘parenting class as well
as other home economic courses. Included were the needs of students such
as sex education, family living, parenting, budgeting, etc. This was
very informative both from a purent point of view and now more importantly,
from a board member point of view. Male and female members were present, i
. and we had many excellent open discussions concerning nceds and desires .
- of the young people. This was prior to my election as s—board-members :

. In our school we worked with the clergy. 'The school nurse and guidance
people conducted the classes. It seemed to work successfully.

. If the parents and community stop a program because of emotional issues,
then at least integrate the program in existing courses. Our biggest
threat today is the emotional reaction of the "moral majority segment"

j in our own community of schools to the teaching sex education. t is
imperative we select the best staff and involve the parents so that 10
years from now we have eliminated most of those fears and developed the
support needed to truly teach sex education in our schools. It is. for
this reason that the course should be an elective. A child, whose
parents do not want thedr child in the course, should be allowed to remain
out of .the class. 1 would rather have the majority of the students in
than to lose the enti:re program because of a child who was forced into
the program.

5. The role/preparation of the teacher

. The teacher is Lhe most important element in bLeaching sex education.
Since the education profession has no system which is useful in selecting
and evaluating teachers, [ don't believe qualified teachers could be
reliubly celected Lo teneh gex wducation vven bhough somcthing is desper-
ately needed. Our school board is lookinyg for a solution, but it appears
none is on the horizon. :

. Most ‘teachers I have mel have not been adequately trained or seem at ease
teachiing sex education, Ilanned Parenthood material is one sided and
bused on questionable material. Right lo Life is also a one sided view.

Ir morality is totally left out of séx education it is also one sided.

e

. 1 feel this iﬁ’?ﬂzz;ggimp&gtunt part of every young person's life, and
every child is different so therefore every child should not be treated
the same. © T feel the school does have a responsibility to help every
child. There are lots of problems that are in our schools today that
should be corrected. [ for one think we need to look more at the teachers'
background iuvolving sexual attitudes before we trust our children to them.

. "Qualified” teachers may have had training, but I strongly believe that
they ave not always prepared to do this job. An integration of community.
«  leaders (pastors, physicians, nurses, social workers) plus, the teachers
would best rit the job, Too many teachers feel that they are adequately
trained and an "authority" on a subject that entails much more than general
knowledge. It would be an exceptional teacher that could truthfully handle
the job properly.

Many educators lack the moral judgment and standards which I feel are imper-
ative to a wholesome, comprehensive sex education program. Better left
alone thun poorly taught. . . ~ N

o 4 3
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. I don't think we have enough teachers able to be good sex educators, and

‘we certainly don't have the money to provide a thorough approach to the

- subject. Those are my concerns,

. The teacher is the most important part of any program. However, the amount

ol vertical planning necessary for an effective approach means that curric-
ulum planning is also very important.

6.

7.

Opposition to such instruction

. Our community is very conserQative. We would have a great difficulty in

iwplementing a rull secale sex education course if it were a requited
course. An attempt by some counselors to have a two day class at \a church
during the teachers' conference did not succeed.

Whenever the topic of "sex education in schools" comes up at a particular
church, a group of pareuts will come forth in opposition to such al rogram
Lecauoe bhey feel Lhey can do u bebter job than the local schools can. Yet
there is not a high school in the country that can go through a school year
without some girl becoming pregnant. A1l high schools need a sex education
program, but we need to cvducate the parents on why such a program is needed.

Pleuse keep in mind thidl most of the respondents to your questionnaire’
have no concept or more important, first hand knowledge of what actually
poes  on in a sex education clase. [ doubt that 5 percent of the school
corporation have al least one truly qualified sex educator in their
employment. Your concerhs are subject to a distinct change when it is
your child being educated.

. Weo sometimes fcel that we can't aftord to become involved with the con-

fliet that evolves from this issue. Cociety is not sending us a clear
message. When society sends a betler definition, we stand ready to act.
Also, we simply can't conbinue to be all things to all people. Sex, drugs,
nutrition are all important, but the public appears to be more interested
in SAT seoren. AL Lhe present time we are prolecting our ingtructional
time as never before.

tore sex education should be taught in the school, but the question is,
nty

will the public permit jte"

4

. T think caclr achool community is unique in itself. Ours has a rather

Inrge church that will have difficulty accepting any program of this type
in the schouol. I feel thal young people need these answers made available
to them at least on a voluntary basis.

These are my orinions which would not necessarily be acceptable to the
somewhat provincial and/or religious groups of our community.

The research design/questionnaire

. Person or persons who prepared "instrument" need morc or better training

in questionnaire formation.

b

. Some of the cholces were difficult because your questiions were based upon

a preconcelived fullacy.




.

/ o ‘ 39 —

I think Section II of this questionnaire had very little meaning in
deciding whether or not to teach sex education. g

This questionnaire does not appear to me to be one which is looking for
opinions, but rather one that wishes to support sex education in our
public schools. Maybe, I am being overly sensitive to the issue, however,
in the section opposed to sex education in schools we were made to sound

O

ERIC

A rimext providea by ric

Jike anass 11 we aygrecd Lo them.

This questionnaire is so "slanted" in its method of questioning and pre-
sumption as to truth that il cannot possibly acquire a good cross section
of opinions on this subject. The teaching of sex education without

moral guidelines does a great disservice to our youth.

Thank you for this opportunity. It has given me much food for thought /

/

about my own education and our school's program. . 4

K
Sex education is a must in the school. However, it takes a skillful pqﬁéon
with a high degree of maturity to do a good job. We are definitely drag-
ging our feet on this one. Hopefully, your efforts will be helpful.

It indeed there is a need for sex education in the public schools, nowhere
is there mention of pavents assuming all or part of the education process -
terrible omission. I think the survey has failed in not allowing parent
involvement in this process. 1 personully Ceel that any prograw such as
this will not change a thing because kids will be kids no watter what they
know. I don't believe public education can be all things to all people,
and in that respect, I don't believe educators or surveyors such as your-
sell’ have evidenced a true need for Lhis type of education role at what-
cver level it may be assumed to be needed. I would hope that this survey
is not godnyg to be a Lool for’obtaining a true need. You have u Lremen-
dously effective instrument to achieve a good educational end if the
program is undertaken with good intentions - Don't serew it up!

Used 10 minutes to respond, auswers are first/offhead responses. Probably
need to cpend many, muny more hours compleling this survey.

xcellent gquestionneire!

43
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The llndlubd and conclusion which Iollow arc baged upon Lhc 1etur93 recelveq

|

Returns were received fr&m at least ;

|
v'

from 616 policy makers in Indiana s choolé.

!
one policy maker 1n all but 25 of the school corporatlonu listed in the 1931-82

Indiana School Boards Association Directqry.
)

board members were potential respondents;in the study. K

'
i

All listed supé;;htendents and

A, TFlndings . J ’ |

- [ 1

1. Seventy-five percent of péllcy makers in Indiana schools. .
> believe that the school/has a 1espon,1b1]1ty to teach

about human sexuality ., /
2, Fighty-two percent approve of sex 1nstructlon in their schools.
3. A majority of policysmukers (56%) believe that their colleagues !
would agree with their position -~ a significant percentage (42%) !
are of the belief /that there is substantial disagreement within |
their board on this issue. ;
L. TFifty-two percent of the respondents state that their pro- ‘
grams currently go beyond the teaching reproductive biology.
5. Of the group with a program limited to reproductive biology,
70 percent or better would-be supportive if qualified
teachers requested and developed a more comprehensive program.
6. Less than 20 percent of the respondents indicate having
received requests for instruction in sex education from any
community group, e.g. parents, teachers, students, community
leaders.

7. Only a third of the respondents who indicated a program
broader than reproductive biology were interested in restruc-
turing or expanding the program. Another 21 percent indicated
they did not know if program changes were warranted in their
school. .

8. Fighty-one percent of the respondents stated that they were
unaware of any adverse public criticism of existing program-
ming in sex education.

9, Seventy-four percent were unaware of any public praise for
such programming. '

10. Slightly more than half (55%) beliceve that their school
corporat ion has quality materials/resources to carry on an
effective rogram. Materials would appear to be lacking in
the minds of 4% percent of the respondents.

Eighty-three percent of those respondipg indicated that they

were unaware of any sucgessful sex education programs in

schools in their immediate area.

12, A significant majority of respondents agree that there are
several reasons why sex education in school is important.
These reasons include:

a. the lack of knowledge about sexuality;
b. an inability to communicate about one's sexuality;
¢. the oft-times misinformation and influence emanating
from peers; :
d. the mixed messages received from our sex-oriented society;




13.

14.

15,

e. the need for viewing sexual behavior in more than
physical terms; 5 N

f. the appropriateness of such instruction at.this stage
of growth and development of youth;

g. an wnderstanding that sexual behavior resulls from a
variety of motivation, some positive, some negative;

h. that instruction in sex education is helpful in the
decision~making of "youth; .

i. 'thatdecisionsabout sex and the resultant behavior
has a significant influence throughout life.

Seventy-three percent felt "that the role of the church was

not an important reason (church vs. state) or were confused

as to what the relationship between church programs and

school programs should be. ‘

The primury rcason for nol offering sex education in schools

appears to be:

a. concern over parental rveaclticn;

b. lack of qualified teachers;

¢. concern over community reaction;

d. concern over church reaction.

Reasons which seem to be of little importance or barriers to

“wex education incelude:

a. no time available;

b. lack of student maturity;

¢. reluctance to include programming in schooly’

d.  lack of funds. -

16., Policy makers support (66%4 or better) a variety of commonly

l"

1
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19,

0.

21.

22.

“expressed goals of qunlity sex education, such as:
a. the provision of accurate information;
b. ’ the reduction of proklem behavior;
c. the assist in decisibh making about sexualitly matters;
d. Lo remove T'ear and apAiety aboul personal scxrual

development and feelings.
fhe only two of thirteen \stated goals felt of little or no
importance by a significant mbugxlty of respondents (at least
1/3) were:
n. Lo became more tolerant of the behavior and atlitudes

of others (374); '
b. to facilitate rewarding sexual expression (35%).
tach of the 13 goals stated were thought important or very
important by more respondents than by the number of their
peers who considerced Lhe goals Lo be of little importance
or no importance.
Of the 39 topics listed, 23 (which include knowledge, behavior
and attifude) were considered important to include by at
least 90 percent of the respondents.
Unly three of the listed were sccepted for inclusion by less
than 70 percent of the respondents:
a. homosexuality (574);
b. sexual dysfunctions, e.g. impotence, frigidity (59%);
c. overpopulation (67%). .
High levels of acceptance (904 or better) were accorded typical
areas dealing with enhancing communication, responsibility, con-
cern for others and decision making.
Homosexuality was the only listed topic where more than 10 per-
cent of respondents felt it should definitely not be included.




23.

2/; .
25.
26.

27.
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The quality of sex education programs is dependen% primarily

- on the qualification of the instructor.

If sex education programs are to be offered, it is imperative

that qualified people present the program.

It is essential that program guidelines be developed and in

writing and that program supervision be ever present.

A broad bdsed community group should be involved in program

planning and curriculum development including pareats, con- -
sultants and to a “lesser extent students.

Policy makers are divided as to whether sex education should

be co-educationsl or taught separately. .

Policy makers are in support of sex education as being a R
regular part of the school curricqulum rather than as non-

credit, after school, ete! )

The large majority of policy makers (74%) believe that parents

should choose whether or not their children participate in

sex education.

There is confusion about the best way to schedule sex educa-

tion in the high schools - separate class or integrated into

other classes. ~ ’

The midjority of policy makers believe that providing liter-

ature only is not a satlisfactory way Lo provide sex education.

Policy makers view the schoel's role in sex education as both
instructional and counseling. v
Policy makers view sex education as including instruction N
around values and attitudes as well as factual information. -
Sixty percent of the respondents felt the school should

assume more responsibility for sex’ cducation while 17 percent

indicated they disagreed wilh more responsibility for the

school, ‘

The respondents (892) felt that there was no place in sex

education for "ofl coler" references and insinuations. .
While 94 pevcenl of the respondents teltl that sex education o., | .
ir. Lhe home was oflen ilnadequate, they were equally supportive

of a partnership between home, school and community in the .
development oﬁ/a comprehensive education about sexuality.

Nearly 70 perdenl off the respondents feel that sex education

programs do not lead to inappropriate sexual .behavior in the

learner. Only 7 percent of the respondents agreed that such

was the casc. v
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Conclusions
. ® !
Policy makers in Indiana schools: .

1. Believe that the schools have a responsibility to include .

sex education as a part of their curriculum. This view

paraltels the general public's opinion. , .
2. ! Believe that a fcrmal school sex education program is—enly »

one part of the sex education a *%hild receives and is done
in conjunction with the primgry sex educators, the parents,
and other social institutions (church, community organi-
zationg, cte.). : ‘.

3. Beliéve that many issues/problems in our society would
support the need for quality sex education programming with
dimensions inchuding the biolegicals pmychological and
social aspects ol life.

4. Agree with professionals regarding the
ation in that they should be broadly staled fay beyond
the prevention of undesirable sexual beYwvior, and repre-
sent ¢, holislic health approach. .

, 5, Would support a guality sex education program which included

. a well qualified teacher (identiried by policy makers as the

’ key inguc); n well-deyeloped comprehens ive curriculum which
deals with knowledge, attitudes, and behaviors; and commun- .

ity involvement {rom all elements within a community.
' ¢. Believe thal program guidelines should be inwwriting and
| Lt regular supervision of such progrums is cssential, o

7. Believe that a sax educgtion program should be offered asf//-\“*
a part of the regular c&,‘ricu]um for eredit and that parents )
should have the option to exclude their children if desired.

&, Are concerned about several sensitive issues related to the
inplementation . of a sex education program (e.g. understand-
ing both proponents and opponents in perspective).

Y. Relieve that students and parents will be able to gain from

als of sex educ-

1 quality .school sex education program. .
: 10, Believe that any eftort to succeed in school sex education

programming needs the partnership of the school, the hone,
and Lhe community.
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C. Recommendations

4

Based on the findings and conclusions of this study, the following

bl

-

.recommendations are suggested:

. 1. That two copies of this study be sent to all school board
¢~ presidents/superintendents in the stale of Indiana,  Addi-
‘ tional copies should also be sent to the executive directors

of their respectdve state organizations. ’
That, where .possible, school boards analyze the findings
and conclugions to determine what, it any, meaning the study
has for them.
That a center for sexuality education be established in the
state .of Indiana to. function as a resource f%r local gchool
boards contemplating incorporating aet educutlon into their
gurriculum.
That o well-developed resource packet of materials be pre-
pared and distributedion demand to help local school board
members better understand the issues relative to sex educ-
ationyin the schools.
That fforts be made:to convince the teacher preparation
instiftutions of .Lhe slute of' the need for developing curric-.
ula Yo help teachers gain expertise to become effective in
the area.
That/ the Department ol Public Instruction take the leadexahip
in donvening a group to determine the need for written guide-
lings for sex education programs and lLhe qualifications for
thgse who shall teach. This group should be broad based in
their backgrounds.
That in-service programs should be developed for school
boards and school administrators regarding the issue of
sex education in schools to help them better understand the

various dimensions of this issue.
{
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Dear Board Member/Superintendent:

4
The inclusion of family, life and sex education in the public

'school systems is still an extremely controversial topic in the U.S.

today. Consequently, both the existence and nature of family_life and
sex education programs are persistently questioned in many individual
schools and school districts in Indiana.

In order to attempt to understand the controversies involved' in
this issue it would be helpful to know the views and perceptions of

“the policy-setting boards of our Indiana school systems. The assis-

tance of edch member of every board of education in the state and the
superintendents of schools is being sought in a survey which is attempt-
ing to clicit these views by weans of the enclosed questionnaire. There
are no 'right' or 'wrong' answers to the items of the questionnaire. They
are largely items of opinion. This study is being conducted with grant
support from the Lilly Endowment. Advisement was obtained from the Exec-
utive Directors of the Indiana School Boards Association and the Indiana
Association of Public School Superintendents.

Due to the controversial nature of this subject, signatures on the
questionnaire are being waived--with the expectation that the sincerity
of the réplies will not be affected.

Please complete the survey and return it in the envelope provided
by April 23, 1982. This will allow us time for a follow-up mailing
before schools close for the summer. Also, please complete the postcard
provided and send it independently after you have completed the question-
naire so that we may avoid sending you a second mailing, In addition,

. \ .
this will assure your anonymity.

'

Your participation in this study is earnestly requested and will be
highly valued. A high percentage of return is necessary for us to be
certain of views of important policy makers. We strongly urge you to
participate. Your views ‘are important. A summary of the findings will
be sent to participants az\soon as possible. Thank you very much.

Sincerely, .

Loid Wtine o

Dr. David Marini/Dr. lerbeft”Jones
Department of Physiology and Health Science-
Ball State University

Muncie, IN 47306

DM/HJ: )1

Enclosures: 3

.
Balt State University Practices Equal Opmﬂng n Education and Employment




Return Postcard

Please check if the appropriate space (s) and return
this card: .

I returned the instrument on 7 ' , 1982,

I do not intend to return the questidnnaire
for the following reason(s):
it is too long.

I do not think the subject. is of concer
a Board of Education/Supgrintendent\

it is too complicated.

it was poorly constructed.

the topic is too controversial.

I prefer rotv to give & reasorn.

Other:

[l

lHH

Follow Up Postcard

Dear Superintendent/Board Meuber:

We recently mailed a questionnaire to you on the subject
of fanily life and set educatlon. To date we have not received
a response from you and thus this card is intended to be a
gertls reminde Because &f the delay in printing time and the
fact that many of you were attendlng school board meetings last
weex, it is our understandﬂng that you may have had difficulty
in meeting the April 23 deadline. In lieu of this, we would
like to encourage you to complete the 1nstrumert and return to
us by May 21.

Qur return is running about 50 at this time and thus your
participation is highly valued. We want our final report to be
as reflective of Indiana school, boards/superintendents as is
possible, Thark you very much for your consideration of our,

Berl Joes

David Marini, Ph.D. Herb Joneaéjé.S.D.




