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ABSTRACT
This 2-day workshop package was developed to address

/

the needs of elementary and secondary school teachers with regard to
Title IX and sex equity. The role of elementary and s*econdary school

-. teachers in reinforcing sex fairness and in eliminating sex bias in
I teacher education curricula and in the classroom is the focus of the

workshop. The workshop begins with a consideration of the need and
rationale for Title IX. Title IX regulations and grievance procedures
are reviewed, followed by an examination of the application of the
Title IX regulations and sex equity principles to the job functions
of various groups of education personnel. Also presented are an
overview of the change process and an opportunity for participant
action planning related to Title IX compliance and the achievement of
sex equity. Specifications of the population, objectives, and
instructional materials are outlined for each of the workshop's two
sessions. The topic of the first session is identifying and
overcoming sex bias in classroom management. Discussions are
presented on assessing sex bias in the classroom and in instructional
procedures. The session also covers the subject of the requirements
of Title IX as applied to the classroom situation and the development
of action steps which may be taken to ensure nonbiased teaching. The
second session is devoted to identifying and overcoming bias in
instructional materials. A discussion is given of the origins of bias
and stereotyping. Guidelines are also presented on dentifying the
forms of bias.in instructional materials and on analyzing their
contents. An overview is provided for identifying biased, sex- and
race-fair, and sex- and race-affirmative materials. Sample worksheets
and activity forms are included in the wcrkbook. (JD)
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'IMP.EMENTING TITLE IX AND ATTAINING SEX EQUITY:
4,AN INTRODUCTION'TO THE-WORKSHOP PACKAGE'

Introduction

Title IX of the Education Amendments of 1972, the Federal law which
, prohibits sex discrimination against the students. agd employees'of
f-,education agencies and instituticns receiving Federal financial assistance,

was enacted in June 1972; the regulation to implement the legislation', which

defines,the specific criteria against which nOndiscrimination is to be
assessed in the yarious policies and practices of education agencies and
institutions, was issued in June 1975 and became effective in July of that year.
Despite the passage of years, however, full compliance with Title IX is far
from -a reality in most agencies and institutions throughout the country,
and equity for females and males in education has yet'to be attained.

Although significant progress has been made in a number of schools and
school systemsthe basic required Title IX comp,ance procedures have been
implemented, students and employees describe their "increased awarmess"
of the problems of sex stereotyping and sex discrimination, and concrete
improvements are apliarent with regard to equalization of athletic budgets
for female and male sports or to integration of previously sex-segregated
coursesin most cases, considerable change remains to be made if full;
compliance and sex equity are to be integrated and reflected throughout the
polictes, programs, and practices of an education agency or institution.

If the necessary change is to occur, educators must move beyond paper
compliance and -problem awareness in order to develop the skills and competencies
required for problem solution. Educators, like all other numan beings,
need support and direction if they are to translate legislative or administra-
tive mandates for change into the actual delivery of nondiscriminatory and
sex equitable services.

Many methods may be used to support educators in the change process__
written information may be diaributed, consultation may be made available,
briefings or meetings may he conducted, training programs may Po implemented,
demonstration programs may be undertaken, and evaluati,In and reinforcement
systems may be installed. The needs and resources of a particular education
agency or institution will determine the forms of support which are most
appropriate. One of theoost frequently used methods of suoporting change
by education personnel is the inservice training workshop. In many situations,
the inservice workshop is a cost-efficient way of reaching iar* numbers ,L.f
personnel in a single effori)and of providing assistance in skills deve:opment
to these :ersonnel. Implementing Title I! and Attaining Sex Equity: A

4orkshoo Package has been designed to suoport the implementation 3f such a
workshop.

The 3e4e1opment )f tne Worcsnop Package

rnpement. 7itle IX and Attain'n Sex Eaui- A Icarkshoo Packige

was developed by tne 4esource ,entee on .)ex ='()es In :..ducatl.^,n .or*

-CounCi; of Ctif Stete Scnco, -!tie IX Fluity Wo6shccs PY.cject
during 1377 ana 1978. The -'t'e Eau'ty 4criest'oos 'eeett was 'unded



uhder an 18-morth contract for 'National Regional.Dissemination Workshops
and Oevelopment,of Technical,Assjstance Materias for Title 1.;( of the 1972

Ethication Amendments" by tile 1)..S. Office of iducation, Departmentiof Health,
Educatjon, and Welfare, under funds authorized by the Women's Educational

,Enuity Act.

The purpose of the project was to develop and field test,a training
package which could assist education p.ersonnel and interested citizens to

..

gain:

an understanding of the manifestationS and the effects of sex

,
discrimination and sex bias 19 education

I.

es an understanding of the requirements of Title.IX and its implementing

regulation, and of the steps requi.red to acriteve compliance -

skills-and capability for the development and implementatioa of
policies, programs, and management systems to ensure educational

,equity
te

The terms of the contract-required that the package developed must be suitable

for:

use with groups representing all levels of education from elementary

through postsecondary

use at the total, state, regional, and natidnal levels

use withdut extensive reliance on consultative assistance or on

materials outside the package itself

In order to address these requirements, it was decjded that the training

package must be developed according to the followidg considerations:

Because of the differing needs, experiences, and frames of reference

of elementary-secondary educators and postsecondary educatiors, "the"

training package would need to be two training packages--one for

elementary-secondary educaturs and one for postsecondary educators. '

o Because the training package needed to be suitable for use.with a

wide variety of groups, it would need to include a wide variety of

riformation and activities ranging from "awareness level" to more

,Idvanced skills-development and action-planning levels.

Because tre training package needed to be suitable for use by personnel

without extensive background in training or consultation and

materials resources, it would need to provide specific step-by-step

instructions for :he implementation of training as well as all

materials which would be required for the.implementation of training.

r: :hese coviderations are reflected in the form and content of the

6cri,;ao ,ac'e.an.:5 as it is now published.
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Initial plans and specifications for the Package were reviewed by more
than 90 leaders in education in Marcho.1977. These leaders were asked to
evaluate the plans and suggest modifications in light of:

their assessment of the training and technical assistance needs of
education institutions and agencies related to the attainment of
Title IX compliance and sex equity

o'their evaluation of strategies available for meeting identified
training and technical assistance needs

their knowledge of resources which would facilitatp the development
\and dissemination of the Workshop Package

Working drafts of the Package materials were field tested and evaluated in
19 workshops implemented by subcontractors in the variqs,HEW regions.
Eleven workshops for elementary-secondary educators and eight workshops for
postsecondary educators were implemented from September 1977 through January
1978. During the field test workshops, the Package was evaluated by work-
shop facilitators, workshop participants, and on-site evaluators. Final

copy of the Workshop_Package wa's\completed after inalysis of all of the
evaluations obtained-during the field test workshops.

An Overview of the Workshop Package

Both the Workshop Package for Elementary-Secondary Educotors and the
Workshop Package for Pbstsecondary Eoucators provide training session out-
lines and participant's materials for a fifteen-hour workshop sequence on
Title IX and sex equity in education. Each package is organized according
to five three-hour workshop sessions. Three of these sessions are termed
"Generic Sessions"; they are designed to provide general inf,prmation and
experiences which are relevant to all participants attending the workshop.
The other two sessions, called "Application Sessions," are designed to
provide specialized information and experiences to persons of different
.professional roles and to ena61e participants to apply workshop experiences
to their individual professional responsibilities. Each of the components
of the Workshcip Package corresponds to ond three-hour workshop sessfOn;
a component includes bpth d detailed step-by-step session outline for
facilitators And the materials destgned for participant use during the
workshop sessions.

The sequence (and titles) of the workshop sessions for elementary-
secondary educators js outlined below; there is a written component in the
Workshop Package for Elementary-Secondary Educators which Corresponds to
(and pears the same tit e as ) each of these workshop sessions.

Generic Session One: "The Context of Title IX"

Generic Session Two: "The Title IX Regulation and'Grievancyrocess"

Application Sessions A and B: Two sequential applicatibn sessions
focus on the responsibilities and roles of six different groups

with regard to Title IX'compliance and the ptainment of sex

equity in education. Application sessions ?locus on the foll.owing

roles and responsibilities:

1-3

ow.



- The Administrator's Role

Session A - "Ensuring Procedural Title IX
da7 Establishing a Foundation for Sex E uity"

Session B - "Monitoring Title*IX Implementatiop"

- The Teacher's Role

. Session A - "Identifying and Overcoming Sex Bias in Classroom
Management"

Session B - "Identifying and Overcoming, Bias in Instructional
Materials"

- The Counselor's Role

Session A - "Identifying and Overcoming Bias'in Counseling
and Counseling Programs"

Session B - "Identifying and Overcoming Biaa in Counseling
Materials"

- The Vocational Educator's Role

Session A - "Overcoming Sex Discrimination and Attaining
Sex Equity in Vocational Education: The Social/

Educational and Legai Context"

Session B - "Overcoming Sex Discrimination and Attaining
Sex Equity in Vocational Education: Recognizing

and Combating Sex Bias and._2lann4ngforAcqlZqr----_-----
Specialist's Role

Session A - "Achieving Sex Equity in Physical Education and
Athletics: Legal Requirements and the Need for

Change"

Session B - "Achieving Sex Equity in Physical Education and
Athletics: Analyzing and Planning for Action"

- The Community's Role

Session A - "Building a Knowledge Base f*or Change"

Session B - "Building Skills for Change"

Zleneric Session Three: 'Planning for Change"

The lbjectives For Generic Session 3ne include:

tO pr)vile oarticipants dith an opcortunity to assess their awareness

of rffeeentlal treatmer: of maias and females i helr st:hools and

tne flioact of 'i:le

:-4



to provide participants with a review of the legal.context of Title
IX, an overview of Federal antidiscrimination laws, and the opportunity
to assess their skills in identifying discrimination in schools

to provide participants with an understanding of differential sex-role
socialization as it is manifested in schools

to encourage participants to identify goals for nonsexist education

The objectives for Generic Session Two include:

to review with participants the requirements of the regulation to
implement Title IX of the Education Amendments of 1972

to provide participants an opportunity to assess their own understandings
of Title IX requirements by sharing questions and answers with others

to provide participants with an understanding of the significance of
Title IX grievance procedures as a method for resolving complaints of
sex discrimination and for monitoring Title IX compliance

to provide participants with information regarding the structural
components or Characteristics of an effective grievance procedure
and an opportunity to evaluate the structure of several sample
grievance procedures

to increase participants' understanding of and skills related to their
own potential responsibilities for grievance problem solving

o to provide_participants an opportunity to increase their skills in
identifying Title IX violations and in formulating corrective or
remedial actions appropriate to these violations through the analysis
of sample Title IX grievances

The objectives for Generic Session Three include:

to provide participants with an overview of some of the necessary
conditions for change related to Title IX and sex equity in education
and of the types of strategies available for planning and implementing
change efforts in,these areas

to provide participants with a framework for diagnosing organizational
change needs related to Title IX and sex equity and for designing
action strategies which would be appropriate for, meeting these needs

to provide participants with an opportunity to develop preliminary
plans for organizational change which could contribute to the full
implementation of Title IX and achieving sex equi: in their districts

to increase participants' skills in developing action programs related
to Title IX and sex equity for implementation in their own job functioning

Although the specific objectives of the Application Sessions vary
according to the group for which the session is designed, all Application
Sessions are generally designed to provide participants with the opportunity
to:



identify the implications of Title IX for their own job functions

increase their skills for identifying and alleviating sex discrimination
and for providing sex equity in their own job functions

consider actions which can be taken in their own job functions to
ensure Title IX compliance and increase sex equity in their education
agencies and institutions

Although the content of the Packa e for Po5tsecondary Educators has been
designed to address the unique needs of personnel of postsecondary education
institutions, its organization and sequence parallel those of the Package for

Elementary-Secondary Educators. The three Generic Sessions, although different
in content, are the same in title and objectives as those for elementary-
secondary educators. Application Sessions for postsecondary educators
include: The Administrator's Role, The Counselor's Role, and The Teacher

Educator's Role. (Application Sessions for faculty, for student services
personnel, and for physical activity personnel have been developed in draft
form and may be published in the future.)

:k .

Materials which supplement the basic components of the Workshop Package

are also available. Two Participant's Notebooks, one for elementary-

secondary educators and one for postsecondary educators, have been developed.
These Notebooks contain all the worksheets used by participants during the
three Generic Sessions; they also include substantial reference material
which highlights or expands the content presented in these sessions, and
an annotated listing of resources relating to Title IX and the achievement

of sex equity in education. (Although the Generic Sessions may be implemented
using only the participant's materials included with the session outlines,
the reference material and resource listing included in the Participant's
Notebooks make the use of these notebooks desirable wherever possible.)

A Final Context for the Workshop Package

Three major assumptions underlie the total workshop Package, assumptions
which should be kept in mind during its use:

Title IX is one part of a total educational equity movement.

Title IX is an evolutionary step in our nation's efforts to provide
equity for all citizens. Our experience with years of attempting to
eliminate race discrimination and bias in education provided the
foundation for our understandings of sex discrimination and for the
strategies and technology which may be used in its elimination.

Anyone working to attain educational equity must remember the
multiple ways that equity may be denied--on the basis of race; national
origin; religion; cultural identity; sex; mental, emotional, or
physical nandicap; and social class--and work to ensure that the needs
of all students ,are provided for.

Our nation's concern for educational equity is a reflection of changes
in our society; the achievement of educational equity is a crucial
step in ensuring the survival of a viable society. --

1-6
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Our nation's concern for human and civil rights of various groups
is rooted in the evolution of our society s it is affected by widespread
social, economic, and technological change. Schools have the
responsibility for preparing all students to particioateOn and to
deal with these changes. Failure to achieve educational equity limits
the potentiP1 attainments of our future society. Educational equity
is not just a moral goal; it is a survival goal.

The movement for educational equity is an important vehicle for
educational reform.

Educators can be proud of the many accomplisiments of our educational
system. Despite these accomplishments, however, thE changing nature
of our society demands that we move on to greater achievement. Efforts
to attain educational equity can contribute to implementation of many
of the basic educational reforms which are needed. The greater
individualization of instruction, the preparation of students for a
variety of life roles, and the involvement of students in leal4ning
how to'learnthese reformS are possible within the context of
educational equity.

It is hoped that the Workshop Package and materials will assist its
users in actualizing these assumptions and providing greater equity and higher
quality education for all students.

I.
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HOW TO USE THESE MATERIALS

The following materials are one component of the multicomponent work-
shop package Implementing Title IX and Attaining Sex Equity. They provide
resources and a step-by-step guide for implementing one three-hour workshop
session, which is one session within the fifteen-hour workshop sequence
outlined in the tot,,11 Workshop Package.

The material in this session outline may be used in several ways:

as the design and supporting material for a three-hour session which
is presented as part of a 15-hour (two and one-half day) workshop on
Implementing Title IX and Attaining Sex Equity

as the design and supporting material for one of a series of five three-
hour sessions utilizing the Workshop Package as a basis for a sequence
of periodic seminars on Title IX and sex equity for education and/or
community personnel

4

as stimulus material for the adaptation and design of other activities
or materials which can assist education personnel in achieving sex
equity (t.g., informdtion packets, self-instructional materials, etc.)

as resources for teacher education programs

as resources for training-of-trainers programs

Implementing Title IX and Attaining Sex Eauity: A Workshop Package
has been developed to facilitate-its implementation by personnel with
limited experience in workshop implementation and/or the subject matter
which is relevant to consideration of sex equity. It is beyond the scolpe of
this publication, however, to provide the background information on,workshop
design, implementation, and evaluation which would otherwise be desirable.
Education personnel reviewing the package or considering use of any package
component may nonetheless find it useful to review the following questions
which should be considered with regard to use of this or any other training
design.

Is the workshop session design appropriate for the purposes of
groups far which it may be implemented?

The Workshop Package has been developed to address the needs of education
personnel witn a diversity of experience and familiarity with regard to
Title IX and sex equity. The workshop,package sequence begins with a
consideration of the need and rationale for Title IX; it moves through a
detailed review of the Title IX regulation and the Title IX grievance process;
it proceeds to an examination of the application of the Title IX regulation
and sex eauity principles to the particular day-to-day job functions of various
groups of education personnel; and it concludes with an overview of the
change process and an opportunity for participant action planning related
to Title IX compliance ana tne acnievement of sex equity.

1-9
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Workshop planners and training personnel should carefully review both
the general objectives of each workshop session and the purposes of specific
session activities (both are listed in the session outlines) in order to
ensure their relevance and appropriateness to the particular needs of their
intended workshop target group.

Similarly, workshop planners should also review the training method-
ology suggested in the outline for its suitability for situational needs.
The processes or metnods used in conducting any workshop should be selecte0
for:

their appropriateness to workshop objectives

their appropriateness to the styles and skills of available workshop
facilitators

their provision of sufficient diversity to accommodate different
participant learning styles

Because the objectives of the workshop package emphasize the delivery
of cognitive information, it relies heavily on the use of leeturette and
question-answer processes. The skills required of workshop session
facilitators for the presentation of these activities are also less specialized
than those which are required for the presentation of more effectively oriented
activities.

All session outlines also involve the use of personal inventory and
skills testin9 or skills practice activities performed by participants
individually: as well as small group discussions and action-planning
activities. These are included in order to:

provide participants an opportunity to practice relevant skills
and to receive immediate feedback

provide participants an opportunity to share reactions and to
develop small support groups

accommodate the needs of participants for experiential learning
activities

increase the informality and variety of workshop activities

These procedures or methods suggested in the training design may be
adapted to reflect a different emphasis in objectives or to reflect the
different styles or skills of workshop session personnel. In considering

the procedures or methods used in any workshop, it is useful to evaluate
wnether:

A) they provide a mixture of affective, cognitive, and experiential
activities sufficient to accommodate the diversity of participants

learning styles

B) they follow a logical progression from awareness ouilcing, to
orohlem exploration, to skills assessment or development, through
stimulation of tne application of workshop information by participants
in their relevant personal or professional activities

1-10



2. How much flexibility is desirable in implementing a session outline?

The session outline is intended as a guideline for the implementation
of a training experience, not as a prescription that must be followed with-
out deviation. The activities and sequence outlined in this session have
been field-tested successfully with a variety of groups, but it should be
recognized that no single design is appropriate for all situations. Facilita-
tors should use the outline to assist them in meeting the needs of participants
rather than as a constraint to necessary flexibility.

Flexibility is critical with regard to observance of the suggested
timelines which have been provided in the session outline. These timelines
tend to be highly concentrated. It will require most facilitators and groups
to move at a brisk pace if all cf the activities are to be completed in the
tire allowed. (Most of the sessions could benefit from an expansion of
time allocated to each activity.) The timelines are general suggestions
only; some groups of participants may need to spend more time on a single
activity than is indicated in the outline and may be able to omit lciother

activity, while others may find it impossible to move through the entire
sequence of activities in the time available. The facilitator(s) must be
sufficiently familiar with the training design and activities to determine
the modifications which may be appropriate to a particular situation or
group.

The primary guideline which should be observed in the implementation
of the training activities is that care should be taken to meet the needs
of the majority of the participant group. Facilitators should avoid
modifications which may address the needs of only a few participants and
attempt to meet the needs of individuals during break periods or after the
workshop without detaining the entire group.

3: How can the workshop activities and sequence be adapted to fit
shorter periods of time?

Altnough the session outlines were,designed for implementation in
three-hour periods, it is recognized that it may be necessary to modify the
session for implementation in a shorter period of time. When this is
necessary, the facilitator(s) should reviaw the objectives of each suggested
activity carefully before making a decision about which activities would
be most appropriate. If this modification is necessary the facilitator(s)
should consider the following:

A) Carefully review the sequence and the build-up activities provided
in the session outline. Each session outline has Peen developed
to include each of the following components:

Needs assessment activity/exercise--Session outlines begin
with an introductory activity which can involve the group in
the sess;on, allow individuals to express initial concerns and
provide the facilitator with general information about the
oercer:tir,n; and experience of the group. This initial experi'ence

is a key method of judging the spec'fi': needs of the group
and estimating the optima' pacing or r.ne ;ession actly;ties.

r-11



Cognitive activities--Each session outline includes a lecturette(s)
to introduce new concepts and activities. These are designed
to increase participants' understanding of particular problems
related to sex equity and of the steps to be taken and the
principles to be followed in achieving sex equity. The amount
of information provided in a lecturette can be reduced if the
group has had previous exposure to the concepts being presented.
Even with experienced groups, however, it is useful to provide
a s'ummary of.the key points included in the lecturette to ensure
that all members of the group have a common frame of reference
for subsequent activities.

Experiential ActivitiesExperiential activities provide an
opportunity for participants to apply the concepts presented
in cognitive activities to situations in educational practice.
The purpose of this'activity is to help participants assess
frr themselves the implications of the information presented
for day-to-day activities.

Skills practice activities--Each session outline includes a
number of activities which are designed to'give participants
an opportunity to practice some of the skills which are
necessary for the application of sex equity principles and to
obtain :mmediate feedback regarding their efforts.

Action-planning activities--Each session outline encourages
participants to begin to identify specific steps which they
or their education agency can take to promote full implementation
of Title IX and/or to attain sex equity in their activities.
These action-planning steps are crucial to the application of
the information provided in the workshop package. They should

not be eliminated and in fact, wherever possible, it would be
desirable to expand.the amount of time devoted to action planning.
This is particularly relevant when participants work together

, in the same education agency.

In most cases, it is desirable to reduce the amount of time devoted
to each of the various types of activities provided rather than to
omit any of the masfor components of the session outline.

B) Provide participants with reading materials prior to the workshop

session.

If the workshop time is limited, it may be possible to reduce the
amount of time devoted to the workshop activities by providing

, participants with materials which can be read prior to the implementa-

tion of the workshop. If the facilitator believes that this is

desirable, a summary of tne information provided in lecturette or
information sheet form may be distributed to participants prior to

the workshop.

C) Reduce ti'e amount pf time spend on exercises and aorKsheets.

One way that the timellnes fcr tne .Ass'on :an Ce iS to ask

participants to consider onlj a limited number )f cases or situations
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presented in their worksheets, suggesting that others be completed
some time after the workshop. (If this is done, the facilitator
should make certain to explore those items selected for use in the
group in sufficient detail to clarify for participants the basic
principles reflected in the worksheet.) In all instances, the
facilitator should emphasize ways which the participant materials
may be used after the workshop.

4. What personnel are needed for the implementation cf the session
outline?

Although tnis session outline has been developed to facilitate its
use by personnel of varying backgrounds, the selection of personnel to
facilitate workshop activities is a critical factor in the impleaentation
of any session. While the session outline may be implemented by a single
facilitator, it is desirable to utilize a team of two or more facilitators.
Use of a team has the following advantages:

it Increases the likelihood of ensuring both content expertise (knowl-
edge of Title IX and sex equity principles in education, of the
structure of education agencies, or Federal and state nondiscrimina-
tion laws, etc.) and process expertise (knowledge of group dynamics
and skills in group processing and training) in the delivery of the
session outline

it makes it possible to demonstrate nondiscrimination by use of a
training team on which both females and males and members of racial
and ethnic minority groups are represented

it makes it possible to increase the diversity of-trainiii-g styles

and areas of expertise, and thus to accommodate the diverse learning
styles and needs of workshop participants

If a facilitator team is utilized, it is important to 61s1gnate one or two
persons with responsibility for providing continuity and direction throughout
all workshop activities. Persons with responsibility for workshop administration
and for such tasks as participant registration, distribution of materials,

and general problem solving should also be designated, particularly when the
workshop involves a large number of people.

5. How should facilitators prepare for the implementation of the
workshop session?

Effective Implementation of the training session requires careful
facilitator prepaoation. Facilitators should take ample time to do the
following,;

tnorcughly review the session outline and all participant materials

prepare notv..ards outlining the sequence,and the general directions
for participants

:,,epare tneir own outlines of the suggested lecturet:es so tnat they
Tdy :resent the inforMation provided in their own style kin no case
should a facilitator read from the session outline during session
implementation)



identify points where information or activities could be omitted in
the event that more time is needed in an earlier activity

If a team of facilitators is used, it is essential that the group meet

together to:

assign various responsibilities to the team members, making sure that
each individual is clear about her/his role in appea'ing before the
group, monitoring individual and small group work, veparing charts

or materials, and working with other team members

designate one person as the person responsible for providing continuity
throughout the workshop and making decisions as to necessary adaptation

of timelines

discuss individual reactions to activities and ways that adaptations

might be made if necessary

consider the various styles represented in members of the team and
the ways that the team might work together for maximum effectiveness

6. How should participants be involved in the workshop initially?

Considerations regarding the involvement of participants in the work-

shop event usually revolve around two issues: whether workshop participation

should be voluntary or mandatory, and to what extent participants should be

involved in the workshop planning process.

_ilat.elmiimation_of_whether_workshop participation should_be voluntary

or mandatory should be made in consideration of the workshop objectives,

the job requirements of various staff groups, and other situational variables

which may be relevant. The training design may be appropriately used

whether participation is voluntary or mandatory. It is important to remember,

however, that whether participants are notified of the obligation to attend

or invited to participate, a clear and positive statement of workshop

sponsorship, workshop purposes and objectives, and the time and location of

the workshop can do much to establish a positive climate for the workshop

and to alleviate uncertainties or anxieties experienced by participants.

It is also important that participants are notified or invited in sufficient

time to allow for personal planning or scheduling and fbr clarification of

any questions regarding participation. It may also be useful to provide

short preparatory reading material which can raise interest in or establish

an initial context for the workshop.'

Another method of establishing a positive workshop climate is to

involve participants (or representatives of the workshop target groups)

in workshop planning activities. This might be done through simple written

or oral needs assessments which serve both to provide information about the

felt needs of participants and to introduce participants to basic workshop

issues. It mi.ght also be accomplished by simply keeping key participants

informed of various stages of planning or decisionmaking, or by requesting

the assistance of selected participants in obtaining workshop facilities,

reproducing resource materials, inteoducing resource persons, etc.



The training design specifies no proCedures for participant involvement
prior to workshop implementation; workshop personnel should select procedures
'which are appropriate to the size, structure, and climate of their particular
agencies or institutions.

7. What participant materials are needed to implement the session?

All materials which are required for participant use during a workshop
session are attached to the session outline; these may be reproduced for
distribution to session participants. Although the Participant materials
for each session are fairly extensive (and thus require some financial
expenditure to reproduce in quantity), they are important to the successful
ikplementation of the session because:

o they provide quick reference information for participants with little
prior background

o they support and highlight the information provided by facilitators
and allow participants to be actively involved in the training process

they permit individual problem assessment and skills testing by
participants related to session concerns

they reinforce participants' workshop session experiences and provide
participants a document for continuing on-the-job reference or use

(It should be noted that although all required participant materials
are attached to the corresponding session outlines, a more comprehensive
Participant Notebook has been developed and published as one component of
the Workshop Package. This notebook includes not only all worksheets used
during the three Generic Sessions, but also additional reference material and
an extensive annotated listing of resources related to Title IX and sex
equity. Ideally, each participant should receive a copy of this full
Participant's N..:tc1)00k and a copy of all worksheets for the Application
Sessions which are appropriate to their role--e.g., adminstrator, counselor,
etc.

8. What facilities, equipment, and resources are needed for implementation
of the workshop?

The physical facilities provided for a workshop can make a significant
difference in the difficulty or ease of its implementation. The workshop
package requires a room sufficiently large to.eccommodate all participants
for the generic sessions and small break-out rooms for each of the application
group sessions provided. .Moveable tables and chairs facilitate the creation
of an informal environment and the implementation of small group activity.
Attention should be given to ensuring that facilities are well lighted, at
a comfortable temperAure and well ventilated, and within access of rest-
rooms. It is desirable to inspect facilities well in advance of the workshop
to ensure that they will meet the needs of the workshop.

The equipment to be utilized in the session is specified in the training
outline. Care shoulq be taken to make arrangements well in advance of the
workshops for the use of equioment to check just prior to the session to
ensure that :he equipment is available and in working order.
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9. What uidelines should be observed by facilitators throughout the

workshop?

Workshops dealing with sex equity often involve participants in a

questioning of some of their earliest learnings and most basic beliefs and

assumptions. Individuals dealing with 'these issues may have negative

feelings about changing roles of males and females in our society and

experience fear or anger about.sex equity efforts in education. It is

critical that workshop facilitators understand that these reactions are

to be expected and how to handTE'them in positive ways. Some suggestions

for dealing with possible resistance or rejection of the ideas covered in

the workshop are outlined below.

Workshop facilitators should:

.4.

Remember that change in knowledge, attitudes, and skills requires

time and continued support. Each person must move through a process

of exploring, understanding, and acting on new ideas before they

can be accepted. Rejection of ideas presented in the workshop should

not be interpreted as a personal rejection of the presenter.

Work to provide continuing support to participants even when they are

met by disagreement and/or resistance. Responses to be avoided by

workshop personnel include:

- Defensiveness--the expression through words or behaviors that

a facilitator or resource person feels aS if an attack has been

made against her/his personal ability or adequacy. Workshop

personnel should try to maintain an open attitude and deal with

the ideas presented by the participant rather tnan the internal ".

feelings that these ideas may create.

- Pejection of the group--the categorizatton of.an.individual
4 or group as "hopeless." One of the ways that facilitators may

deal with persons who disagree is to reject them. It is important

that workshop leaders maintain communicaf:ions with all participants

and continue to work through the 'feelings and ideas presented.

- Future predictions--statements to an individual or the group such

as "I'm sure you'll eventually see it my way.' Although it

is quite likely that many who reject ideas presented in workshops

will change over a period of time, it is not helpful to dismiss

the issues being considered bY making future predictions.

- Avoidance of the issues--dropping relevant controversial rssues

before they have been considered. Avoiding open cons.ideration

of possible implications of the Title IX regulation through

a comment such as "There's really no need for major changes in

mosc programs" does not contribute to participant learning or

problem solving. Workshop facilitators should anti:ipate some

of the controversial questions or concerns which are likely to

be raised and be prepared to deal with them, if only by admi/.'ting

uncertainty and a willingness to help participants obtain

assistance from other sources.

I-l50
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- Overcontrol of the participant groUp--'pressing tfte group ahead

ipl

regardless of their present needs or ability to d

t
al with

some of the issues. Overscheddling a workshop ag da so'that
time is not available for clarification questions or for
consideration of the implications af the information in small
group discussion is one way to overcontrol the.participant
group. Workshop plans must include time to ensure that participants
have the opportunity for initial exploration and evaluation of
the information presented.

. Work to maintain a climate where participants' questions, feelings,
and opinions can be expressed and considered. Maintiin a nonjudmental
approach toward the expression of feelings or opinions ch differ
from those being expressed in the workshop.

Provide participants with concrete information and materia)s whenever
possible. Much of the resistance to accepting change occurs when
people do not understand the rationale for change and the specific
steps that must be taken in implementing change. It is essential
that participants be given opportunity to identify specific directions
for change, to develop the necessary skills for change, and to receive

,
support and assistance during this process.

4
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TEACHING FOR SEX EQUITY:
. ELIMJNATING BIAS.IN CLASSROOM MANAGEMENT

,- (

.,

APPLICATION SESSIO'N A FOR INSTRUCTIONAL PERSONKEI:

Session Specifications

Session population: Instructional personnel.of local education agencies

SesSion objectives:

4

The objectives for Application Session A for Instructional Personnel include:

to identify.a framework for consideration of sex discrimination and
sex bias and the ways that it limits the options of girls and boys
in our classrooms

to examine the ways we manage our clastrooms and the ways we interact
with students as we may be perpetuating sex discrimination and sex
bias

to identify various strategies which may be used for overcoming sex
discrimination and sex bias in the classroom

,
f.

to identify those actions which we can take to assist the implementa-
tion of Titfe IX and the attainment of sex equity

'Time required: Three hours

Materials.needed:

For participant use:
,

"Sex Bias in Classrooms and Instruction"--Teacher Worksheet 1

"Summary of the Forms of Sex Bias in the,Classroom"--Teacher Worksheet
2

44.

"Identifying Sex Bias in the Classroonr--Teacher Worksheet 3

"Recogniiing Sexist and Nonsexist Practices and Behaviors"--Teacher
Worksheet 4

,
"Assessing Sex Bias in the Classroom"--Teacher Worksheet 5

"Steps I Need to Take to Ensure Sex Equity in My Clas ,room"--Teacher
Worksheet 6

For facilitator use:

Chart on "Forms of Bias in the Classroom" (see section III of this
outline)

Chart on "Types of Sexist and Nonsexist Behaviors" (see section V of
this outline)

,

.,
i
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Facilitators required: Although the session may be conducted by a single

person, it is preferable in most casekito share responsibilities among

several persons (female and male) who possess both subject matter ex-

pertise and group process skills and who represent racial-ethnic di-

versity.

facilitator preparation required:

The facilitator(s) should:

thoroughly review this outline and all participant materials

review suggested lecturettes and introductory comments and adapt

them to accommodate unique group needs and facilitator style

- "Introductory comments" (see section

I of this outline) ( 5 minutes)

- "Forms of Sex Bias and Their Mani-
festations in the Classroom" (see
section III of this outlirie) (20 minutes)

- "The Teacher, Title IX, and Sex
Equity" (see section V of this

outline) (10 minutes)

Group size: Flexible

Facilities required: Meeting room to accommodate expected number of

participants; tables and moveable chairs will facilitate small group

work

Equipment and supplies required: Newsprint, markers and tape; chalk and

chalkboard; pencils for each participant

2 4



TEACHING FOR SEX EQUITY:
ELIMINATING BIAS IN CLASSROOM MANAGEMENT

APPLICATION SESSION A
FOR INSTRUCTIONAL PERSONNEL

Session A9enda

I. INTRODUCTORY COMMENTS TIME REQUIRED: 5 MINUTES

\II. SEX BIAS IN THE CLASSROOM: AN ASSESSMENT TIME REQUIRED: 30 MINUTES

A. Individual activity--"Sex Bias in Classrooms
and Instruction" (10 minutes)

B. Paired eiscussions
1 (10 minutes)

C. Total group processing (10 minutes)

III. SEX BIAS IN INSTRUCTIONAL PROCEDURES

A. Lecturette--"Focuses of Sex Bias and Their
Manifestations in the Classroom"

B. Questions and answers

C. Individual activity--"Identifying Sex Bias
in the Classroom"

D. Small group discussions
E. Total group.discussion

IV. BREAK

V. THE TEACHER, TITLE IX, AND SEX EQUITY

A. Lecturette--"The Teacher, Title IX, and
Sex Equity"

B. Individual activity--"Recopizing Sexist
and Nonsexist Practices and Behaviors"

C. Small group discussions
D. Total group processing

VI. NONBIASED AND AFFIRMATIVE TEACHING

A. Introductory comaents

B. Paired interviews--"Assessing Sex Bias in
Classroom Management"

C. Total group processing

D. Individual activity--"Identifying Action
Steps"

VII. SUMMARY AND'CUSING

2,1

TIME REQUIRED: 55 MINUTES

(20 minutes)
( 5 minutes)

(10 minutes)
(10 minutes)
(10 minutes)

TIME REQUIRED: 10 MINUTES

TIME REQUIRED: 35 MINUTES

(10 minutes)

( 5 minutes)
(10 minutes)
(10 minutes)

TIME REQUIRED: 35 MINUTES

( 5 minutes)

(15 minutes)
(10 minutes)

( 5 minutes)

irla"-.219.1:11312-424111111LS-TOTAL TIME REQUIRE : 0 mINUTES



I. INTRODUCTORY COMMENTS

Purposes of the activity:

The purposes of this activity are:

to introduce the facilitator(s) to the participants

iIME REQUIRED: 5 MINUTES

to provide participants with an overview of the purposes and the
content provided in Application Sessions A and B for instructional
staff

Materials needed:

For participant use: None

kir facilitator use: None

Facilitator preparation required:

The facilitator should:

thoroughly review this total session outline and all participant
material

review suggested comments and adapt them to accommodate unique
groOp needs or facilitator style

Procedue:

Thelfacilitator should begin by ascertaining that all participants
are in the correct application session--that they are teachers, that they
work with teachers, or that they have elected to focus on instructional
and clasSroom issues during the workshop. The facilitator should describe
the purpose and format of the application session, making the following
points:

The application sessions are desianed to provide participants
with the opportunity to work with people in roles similar to
theirs (in this case, teachers or instructional personnel) in
exploring issues related to Title IX implementation and the
attainment of sex equity which are particular totheir role.



There will be two three-hour applicatioh sessions condocted for each

group of personnel; these sessions are sequential, not interchangeable.

It is important that participants attend both application sessions

designed for their group. Time will be provided after the two sessions

to work again with peoplq in other roles (this will be the purpose of

the 13st workshop activi )

Next the facilitator should take a moment to introduce herself/himself

and to provide a brief description of her/his involvement in issues of Title IX

or sex equity as they relate to teachers and instruction. Any housekeeping

information necessary-- restroom location, availability of'materials and

pencils, scheduling of refreshments, etc. might be included at this time.

The facjlitator should then begin to establish a frame of reference for

the application sessions for instructional personnel.

Suggested comments:

Muting these two appeication sessionsAok instuctionae peAsonnet we

wite be vcamining the twee oS the teachek in the impeementation oS Titee IX

and the attainment oS sex equity. Atthough the Titte IX kegutati.on doe6 not

speciSy many whibition6 which ateetty mention the note o6 the teacha,

the uLtimate test o Titee IX bnpeementation and the attainment o6 sex equity

witt be measuted by the mannek in which educationat savices keach students

in the ceawroom. Each oS the wtocethome kequikement4 oS the Titte IX kegu-

tation which have been conaideked in the genetic sessions ate designed to

pkovide a stAuctute in which nonsexist educatZonat. setvices witt be detive/Led

to students. The degtee to which thió stAuctate mitt accompeah ito goat6

mat be detetmined by the degkee tv which inztkuctionat staSS wiet be abee

to impeement the intent o the stkuctuke and demonsttate sex equity in the

ctazzkoom.

"The Appeications Sessions 4ok Insttuctionat Sta66 ake otganized aitound

some o6 the koees o the teachek within the ceawoom. These toees may be

desctibed az:

Teachek az cea64koom manageA

Much oS the ttaching pkovided students in the ceaukoom is not

Sound in the design o6 the eatkicutum and Some teanning activities,

but Authet within the wags that ceao4koom activities ake okganized

and within the intertactions between the teachek and the students.

Ftequentey, oe aite abee to identik 4systemati.c 60AA4 06 .6ex bias

in the ways that the ceaukoom iz managed and in the intetactLons

o the teachek with the students. Duiting Session A we witt be in-

voeved in examining the 6oAms oS bia6 that may be idcatiiiied in the

cea&skoom and the stAategiez that may be used sok the etiminatLon

oS <such bias.
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Teac.hen us eunnicultun managen

The mast visibt.e note o6 the ceassnoom teachen L temanage
the sceection and use o6 textbooks and instnuctionae matut-iats
that cote ozed in the c,eassnoom. Teachenz exult a. gneat deat o6
inguence in detenzining which ceassnoorn maten-iats cute .to be coed
and atmost exclusive in6tuence oven -the mannen in which they wat
be pnesented. Reseanch has doctunented that the. content and .images
o6 textbooks and instnuctionae mateniaes cote Oequentey biased
Unti,e teachenz have some necognLtion o6 the 6o)uns o6 bias that cote
poktnayed in textbooks and inzttactionae ma,tenias, and the methods
which may be used 6on. ovenc.oming uch bias, thene L attee hope
that the e66ecti6 o6 uch bias may be ovencome. The Souls 06
Session B wilt be to examine the note o6 the teachen as
managen az it may be used to attain 6ex equLty.

Teachen a.s nsti.twaon bwilden

The inguence and kesponsibiLity o6 the teaciten does not stop
at the doon o6 the ctassnoom. -Atepenisons wonking 1(1i-thin a cu,6vact
have the oppontunity and neisponsibieLty to contnibute to the ovenate
6unctioning o6 the dtnict a4 Lt cavaes owt its ectumtionat

Teachem can asswne the tote o6 institution bwilden by pito-
v iding teadenship and guidance to othen sta66 menthens, by enisuning
that the ceimate o6 the schoot system is 6nee 4kom baz, and Ely
assisting in the development o6 an inistittitionat stAuctme which
mee,ts the needs o6 ate tudents .

o Teachen a.s teannen

One o6 the chanacten.isties o6 a pno6essionae penson is a
conunitment to hen/his own penzonat gut:1th and deve,eopment. Oun
knoweedge o6 6ex nate sociatization as 4.t Ls mani.6e4t in education

o6 companatively tecent onigin. Each o6 us needs to 6octo on the
ways we CCM extend min knoweedge and slates so that we may be pne-
paned to imptement TZtee /X in OUIL ceassnooms and enswte. that
activitizs demnistnate egwity 6on ate students and empeoyee

"noting Apptication Sessions A and B oun pnimany attention mite be
ocii5ed on the Otis t too totes teachen as ceassuom managen and teachen

as clot mew» manag en. We hope,, howeven, that you wile considen aLL o6 the
aetivi ti vs in blot 04 the,in. ,impticatioms oa yowt. e66onts within the totat
sehooe .system at ins titation, and thein imptications don youn pensonat
eeanning and gnowth.

"The objectives 6ok Apptication Session A 4o'i InsPutetionat Penzonnee
ane designed to assist teachem in the otimination o6 dismiinination and
bicz & thein management o6 the doss/tom. Speci6icatey, we milt be:

identi6ying a 4/tanovo kiz 4o it consideiwti.on o6 6ex disenimination
and, sex bias and the. ways that Lt eijnits .the options o6 gixes
and boo Ln Ma dab/SA(1M

examining the ways we manage oun class/wow and the ways we.
intenact with students as we may be pe,tpetuating 6ex disenimination
and sex bias



idemaking vartiou4 stAategiez which may be used liot ovetcoming

sex bia4 and sex discAimination in the cta44400m

identiiying those actions which we may take which can assist

in the imptementa,Uon o6 Titte IX and the attainment oi zex

equity

"You witt Aecatt that duAing oux second session we mitt be Sows-

ing on the /Lae oS the teacheA az cmAicutum manageA, the bias that

may be Sound in textbookz and inztAuctionat materziat4, and the ztAate-

gies which may be used in oveAcoming 4uch

The facilitator should provide time for questions and answers to

ensure that participants are clear about the purpose of the applica-

tion sessions and the focus of the application sessions.
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II. SEX BIAS IN THE CLASSROOM: AN ASSESSMENT TIME REQUIRED: 30 MINUTES

(A) Individual activity--"Sex Bias 4 Classrooms
and Instruction" (10 minutes)

(B) Paired discussions (10 minutes)

(C) Total group processing (10 minutes)

Purpose of the activity:

The purposes of this activity are:

to provide participants with an opportunity to identify forms of differential

treatment of females and males within the classroom or in instructional
situations

to assess the forms of bias and the relative difficultie:, which will be
faced in the elimination of such forms of bias

to identify the resources needed for assistance in the elimination of
sex bias in the classroom

Materials needed: .

For participant use:

"Sex Bias in Classrooms and Instruction"--Teacher Worksheet 1 (attached

to this session outline)

For facilitator use:

newsprint and marker, chalkboard and chalk

Facilitator preparation required:

The facilitator should:

thoroughly review this total session outline and all participant materials

prepare sheets of newsprint marked "easiest" and "most difficult"

Procedure:

A. Individual activity--"Sex Bias in Classrovc :Ind (10 minutes)

Instruction"

The purpose of this activity is to provide participants with an opportunity
to identify the forms of bias or differential treatment of females and males

within their classrooms. In,addition, the activity provides the facilitator

with information regarding the perceptions of participants which,should be used
a$ the basis for identifYing areas which may be highlighted or related to

the participants frame of reference.

-5-
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Suggested comments:

"Duking this zeuion we witt be liocuing on biaz .61 the eeassAoom
OA the wayz that studen.6 may be tkeated di66etemaatey on the bas.i.)s

o6 zex. 16 most o6 us ate asked to think about the ways that studentz
ake tkeated Lk' ctasuis, we ake inclined to 4ay '7 tuat
ate ztudents just atike.' Rezeartch heus <shown that theke is a stung

pozzibLeity that that not the case. Each o6 (14 ha4 gum up Zn
a zodety u*ene we have teemed to expect di66eAent things o6 giAt4
and boy4 and to Ampond to the behaviox o6 gites and boy4 n di66ekent

ways. Muting the Oust activity o6 this appticatclon seuion we'd tike
you to think about the wayo that giA24 and boy4 may be keceiving
d6quenti.at tAeatmemt in cta/s.moomis and imtuaLonat

"Woad you take out Teachen Wonksheet 1 entitl.ed 'Sex Biaz in
Cta44koom4 and 1ns.tAuction?' You'Le 6ind 6ive di66ercent questions

which a4k you to comidek you& .expeence in.the a:ass/Loom. Woad
you take about 5 minutes to think abmt the questions and to answen
them indi..viduattey. A6teA you've had a chance to th,Enk about the ques-
tions, we'tt be cusking you to 4h4Ae youA answeius with a pa/ann.."

The facilitator should provide participants at least 5 minutes
for the completion of the worksheets. It would be useful if the
facilitator moves about the room to be available for answering questions
or clarifying any points which may be raised.

B. Paired discussions (10 minutes)

When participants have completed the worksheet, the facilitator
should ask them to turn to a person sitting near them and compare

their responses to the questions. Allow about 10 minutes for partici-

pants to compare their responses with each other.

C. Total group processing (10 minutes)

After approximately 10 minutes of paired discussion (or when
facilitators feel that the discussion has moved on to topics outside
the scope of the activity), the facilitators should reconvene the
total group to process the paired discussions.

The facilitator should ask the group for examples of their re-

sponses to the questions. Particular attention should be given to

pe two questions which ask participants to identify those forms of
sex differentiation in the classroom which will be "easiest" and

"most difficult" to overcome. A second facilitator or volunteer
should note the participants responses to these questions on the news-
print charts which have been prepared for this purpose. The charts

shpuld remain posted in the:room and referred to during the session

when appropriate.
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III. SEX BIAS IN INSTRUCTIONAL PROCEDURES TIME REQUIRED: 55 MINUTES

(A) Lecturette-2Forms of Sex Bias and Their
Manifestations in the Classroom" (20 minutes)

(B) Questions and answers ( 5 minutes)
(C) Individual activity--"Identifying Sex Bias

in the Classroom" (10 minutes)
(0) Small group discussions (10 minutes)
(E) Total group discussion (10 minutes)

Purposes of the activity.:

The purposes of this activity are:

to provide participants with an overview of forms of bias and their
,

manifestations in the classroom

to provide participants with an opportunity to assess their
skills in the identification of bias

to provide participants an opportunity to extend their skills
in the correction of bias

-.

Materials needed:

For participant use:

"Summary of the Forms of Sex Bias in the Classroom"--Teacher Worksheet 2

"Identifying Sex Bias in the Classroom"--Teacher Worksheet 3

For facilitator use:

chart (on acetate trsansp rency or newsprint) containing the following
key emphasis points to be used with the lecturette

FORMS OF\BJAS IN THE CLASSROOM

Invisibility

Boys are given more of the teacher's classroom attention

Stereotyping

Through teacher,and verbal behavior and e)cpectations, female
and male students can be channeled into separate roles,
activities,and behaviors. .

-7-
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Fragmentation/Isolation

Teacher initiation or acceptance of sex-segregated
grouping

Linguistic Bias

Use of masculine terminology to refer to all people
Use of derogatory terminology ,to refer to members of one

sex

Imbalance/Selectivity

Heavier instructional emphasis on learning problems that

more frequently trouble males

Unreality

Need to provide students with experiences which will
prepare them for real i ty in thei r 1 ives

Fa ci i ta torp repa rat i ql_nequined:

The facilitator should:

thoroughly review this total session outline and all participant materials

review suggested lecturette and adapt it to accommodate unique group

needs or facilitator,style

prepare chart (on adetate transparency or newsprint) on key. points of

locturette tr'

Procedure:

A. Lecturette--"Forms of Sex Bias and their

Manifestations in the Classroom" (20 minutes)

The purpose of this lecturette is to provide participants with a

framework for classifying the forms of sex bias in the classroom and a

rationale for learning to recognize and eliminate such bias. The facilitator

should have the chart on the Forms of Bias readily available before beginning

the lecturette.

Suggested lecturette:

"Owcing .the 4.iAzt Genuac Se,s.Lion o6 tkiz (void& s hop , zevutat ne6e1'Lence4
ate.1 e made tu ice-sea/Leh Mach ndicatez :that the outcome6 o6 the educati.onat
004,wto .pt vi ded 6uk ematez and mate4 cute not cc/cwt. The mozt compnehenzive
leseivitit tHL cutconeA which Wad, ated waz the rte6u-ct6 o6 the Natio nat. AS4C.64-

Inent o Edue atio na! Picoytezz. 1/ You will itecate that the A4zuz/ncnt 'Aound
majt..z dts),a tct.ies in educational ackLevement o. mate4 and onatea. Mate6 owt-
pe-140'uned Sematez in soca wtea : mathemati.e6 , ence, 40GULE tudie4 , and
eitizenzhip.
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*T4

"In the otheA AOUA aneas mtasuned, 6ematez conzistentey outpendmined
mates to any Lange degkee in onty one (miting); maintained a slight
advamtage in one (music); and in the umaining .two subjects (Aeading and
ettenatute) cute above mate achievement tevets at age 9, then &topped to
Lag behind mates by the young adat agez 26-35.

"The puzzling tesutt od the Nationae Assessment 46 that in the mate
domina.ted ateas (mathematics, science, sociat studies, and citizenship),
mat.e2 and 6emaee4 at age 9 show schotastic achievement that is dainty eqwat.
By age 13, howevek, 6emates have begun a dectine n achLevement that con-
tinues downwad thnough age 17 and into adutthood.

,"These kesuttz woutd suggest that the di66ekences may not be the tesutt,
o6 basic abitity di66ekences, but tathet the impaa o6 the sociatization
expektence on students. The sociatization od boys and giAts inctudes the
totat numben o6 expekiencei they have in the home and in the community.
Most od these expetiences we have tittee on no contnot oven. A4 educatots,
howeveA, Lt Ls OUA aesponsibieity to identi6y those donms od di66ekentiat
tteatment in the ceassAom that may contnibute to the di66ekent outcomes don
6emates and mates. One od the ways that we can measuAe uttimate equatity
6on 6tudents (16 that we woutd not 6ind tange diddenences in outcomes on
aciaevememia o6 students on the basis o6 sex.

"At this time tet's begin to examine the ctassnoom and the instnuctionat
activities pnovided in the C6244400M and see i6 we can begin to identi6y some
o6 the 6actou that,may tead to the di66ekentLae outcomes which we've d46-
mssed. Bedoteme exptone the data neganding instAuctionae pnocedunes and
teachet behavion. and student outcomes, it impontant that we undeAstand
the tunitations od the useatch on the impaCt o6 ttachek behavions on student
puttomm HA-at, much od the 4c:sea/Lek on,the e66ect o6 vaAious types od
etasstoom inztkuction haz been dope with white midae ceass students; 4A:is
not genetatizabte to the inAttuctionat tAeatment o6 minotity studentz.

"Second, some od the studies o6 teachet behavion and student pektionmance
ptovide congicting kezutts. This may be a nonmat ae6tection o6 the di66i-
catty o6 ttying,to determine the e66ect o6 etassnoom expetidces in tong
teAm outcomes when evety student is expose4 to a mualtude od athek expe-
Aiences and vartiabees.

"Last, we have oney xecentty kecognized the meed don nueanch which
6ocu4es dikectey on di66eAentiat tteatment on the basis od sex, so oun
knowtedge base is timi-ted.

"Despite the timitations o6 oun knowtedge as to the 4pecL6ic impact
o6 vatious donnu od di66eAentiat tAeatment o6 stwdents on the basis o6 sex,
thete is an ovetwheeming amount od evidence az to a pattekn o6 sex didden-
entimted tteatment which tesuLts in di66ekent outcomez 6ot demotes and
man. It 1,6 ouA tesponabitity az teacheAz to identidy as many od the,
vatious 6041n6 06 di66etentiat tAeatment az possibte and wonk to etiminate
such di 66eitenCeS

"Thete ajmarty ways o6 ctassi6ying the vatious 60Ams o6 di66etenciat

tteatment o6 6emaeez and mates in the ctasinoom. One way to think about
thg 4onm6 od bias i6 to identi6y six types od bias exctusion steteo-
typing, 6kagmemtation, ttnguiztic bias, imbatance, and unneatily az
they aAe evident in the management o6 the ceazstoom and instAuetionat
pnocedunes. Let's examine each od these."
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The facilitator shou:d display the chart on forms of bias at

this time.

Invisibilitx

"76 wt weAe to a.sk most teachem to tecate thein most memonabte

and/on outstanding 4tudent4, Likety that mo.st o6 the name4

identL6ied woad be thase o6 mate 4tudents. In 6act, thete i4 a good

deal o6 dala to suggut that mates ate the 4atient and vi4ibte membet4

06 eta:Ss/Looms.

"One way thi4 4atiency 06 maee4 Ls identi6ied in the ctassnoom

thAough an anatyzis o6 the teachee4 intetaction patteAn4 with

,students. Studies indicate that teachw have mote inteAactiOns 06
ate hind4 with boy4 than with gilds in the ctassnoom. Boys ate not

onty kepramanded mom. (one study shows them Aeceiving 8 to 10 t(me4

a4 many contut me44age6 ah, do giAt4), but they atso appeat to be

taeked to and listened to mate 6Aequentey than theiA: Ornate counteA-

paAt4. 2/ In shoAt, white the useatch i4 not conctusive it appeabs
that a OatteAn is Sawed thnough which boys teceive moke o6 the

teacheA'4 active ye/that attention.

"Mote tecent Ae4edAch-is di4cta4ing many 4ubtee di66etence4 in

the types o6 intekaction Ozich takes peace betveen teachms and 4tu-

dent.4. Eon exampee, one gtoup o6 Ae4eaAcheu has Sound that teacheA4

mast Skequentty nepAimand boys sok eneating distutbance on. disciptine

ptobtem4 in the ctassItoom. They mast 6Aequentty ptaise boys Son theit

academic pen6okmance. The ptaise and teptimand patteAn4 Solt g.iAts i4

neanty comptetay Aevensed. Teachens usuatty pAaise gimis 60t non-

academic behavion4--6oit being neat, ctean, potite, and quiet. When

girds teceive negative Oh punitive me44age4 it is usuatty Solt theit

academic peqoAmance. 3/ OtheA 4.tudte4 indicate that boo tend to

overte4limate theit acadEmic 4U/24 wheAeaS giAts tend to undete4timate

theit 4kitt4. 4/

f-\"Lisa Sabin and het cotteague4 have demon4tnated othen 4u6tte-

tie4 in the ways teacheAs d266eAentiatey diztAibute pftai4e to 6emate4

and mate4 in the ctasskoom. She Sound that giA24 aAe mon.e tikety to

Aeceive po4itive Aein6otcementi6 they <stand cease to thca teachas
white the Atin6oAcement 601t boys wa4 not dependent on ptoximity to

the teachet. 5/

"In geneAat the teache't inteta4i.on 4tudie4 4ugge4t that gite4

ate te44 vi4iPte and &os audibte in ctassItooms than ate boys: They

4eem to get te44 06 the teacheA'4 attention. FuttheA, teacheA4

tikeey to 066et them kewand and pAatse not Solt academic pet6oAmance

but 60A bang patfite and quiet and Sat pAoximity-4eehin9 behaviot.

"Exctuzion and invisibitity may OCCUA not onty thaough intmaction

patteAn4, but atso thAough the phy4icat enviAonment o6 the aft44400171.

16 pozteAss, pictute4, newspapeA ctipping4, and othet vi4uat matmiats

exceude S'emates, students ate being pkovided a six-houn-a-day &Awn

in bias thtough invi4ibitZty.
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Stereotypin0

''Oh no! The pitojeetAh L4 bhaen again. I need a young man with
4ome good medlanicat aptitudeWho can come up heke and 6ix it!'

'CiAtz, woad you pteaze pouA the:punch and pazz out the ae6ae4h-
mento OA the panty.?

'Wett, John, youA penlioAmance in my ctazz 4how.6 that you have good

4eienti64c aptitude. And I know 6/tom tatking with you that you
Ldie wonking with peopte and helping them. Have you been-think-:
ing about medic,Lne az a caaeekpeahapz becoming a doetoe,

,wete, Joan, youA peAlionmance in my etazz zhowo that you have gpod
zeientic aptitude. And I know 6/tom tatking with you that'you
tike woAhing with peopte and helping them. Have you been think-
ing about medicine. az a caneekpeahapz becoming a nuAze ak tab
technician?'

"Peahapz theze commentson di6liekent veAzionz o6 them--may <sound
6amitiaA to you. They aAe veAbat Aelitec2ion4 o6 the,way teachmo
quemtey zteaeotype ztuctento, aozuming that the 9ate Iut& o oWL popu-

tation kaz in common one zet chi abitaLez, inteaeztz, vaeuez, and Aote4
and the 6emate hatii o oWL poputation has in common anothea zet
abititiez, intekeztz, values, and /Lau. Such zteaeotyping geneAatey
kelitects oveAzimpti6ied attitude6 and Compeetety ignoaez individuat

v

'The ateAeotyping in the eXampte6 s expeiCit. HoweveA, when
teacheaz hotd biazed expectationz about 4tIden:t behavioA, theze may be
taanzmitted mou zubtty. The teAm 'teacheA expectation4' Oh 4et6-
6ue6iteingspaophecy may eticit a. vaAiety o neat,tionz among you betauze
theo have been zo many congicting AepoAto abowt thiz phenomenon.
You'tt Aememben. that .kvelult yeaius ago Rozenthae and Jacobzon 6/ AAR-

domty designated an aveaage o ve, chitdaen pea ctazz az acadEmic

'zpukteko.'

"The teacheAz weni cartelimtey given the namehs o the 'zpunteAz;'

the iiindingz o the ztudy indicated that 4.6 teacheAz expetted intettectuat
btooming in zpecic chitdnen, ouch gainz woutd, in 6act, kezuet. FUh-

thet, teacheAz dezcaibed the Aandomty zetected expeitimentat chitdiceri
az being happiek, mofle cuAiou, moae intekezting, And having a bettea
chance lioit zuccezz in taten ti6e. than contAot zubjectz.

"Since thio pioneming <study to uncovek 4ome'o6 the teachen/pupit
inteaactive dynamicz, them. have beet mune/Lows ztudiez which attempt to
aepticate it with many conliticting conctuzionz. Howevek, a6tea a thonough
zummany o6 thd tezcaach on teachek expectationz, Bkaun indicatez that
phitozvphitatty and poychotogicatty the phenomenon o6 teacilta expcctattonz
muzt be conoideked zeitiouoty. 7/

vtiat"TheAe ids onty" Limited data on the diliptet expettationz tcacheaz

hotd Oit thein Ornate and mate ztudentz. In one ztudy Junin high zchoot
teacheAz wete azked to zeeect adjectiva that they 6e-et woutd dezcaibe

good mate and good' liemaee ztudentz. 8/ Nene ane that aezpon66:_ ,
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Adjectives Descnibin Adjectives DescAibing

Good Femate Studen,t Good Maee Students

qpp4ecia2ive- senzi,tive active ene4getic

cam dependabte adventmouz entetptising

conscientious Wicient a3g4ez4ive 44ank

con4ide4ate matme aszettive independent

coopeltative obtiging cwtioto inventive

mannetty thatough

poised

;hese coeumns 4e4tect steteotypes in miniatme o4 the 4emmee and. mate
4'

totes.

"In anothe4 study, Pantady investigated the e44ect o4 teachees
6aie44 OR pupies' achievement dnd conctuded that i4 teachetz betieve

that 4ast coade boys wite do az wete in teadLng az gintz, then this,

()I 4act, mite happen. 9/ Convekseey, i4 teachas do not expect boys

to do as weft a4 giAts, then, in 4act, thei4 &eating pet4o4mance wite

bk rowet.

"84aun conctudey, as a 4esutt 04 hiz anatysis 06 teachut expecta-

t,oas leseaAch: 'Teacheks need to be sensiti.zed tp the biases and
s.toceotypez they hotd and encomaged to examine these 4e4iouzty in

kaation to theit cta44400m behavict.' Wet eat, it is the 'teachen

expectation 06 the pupie' and the vicious citcte it tAigge/ts that witt

dvtcumi,ne tatgety the chi-rd's 4ef6-image, and uttimatety, academic

success ot 4aieute.' 10/

"Stekeotypes teacheu hotd 6oA thei4 students on the basis o4 sex,

(toe, crass, 04 ethnicity may be mani4ezted not onty.in the intek-

wsonat cOmate o6 the ctaszkoom but in the physical stAuctmte az

wett. V(Is)eayed matekiaes, showing active 31'y4 and passive gikes and

shov'ing women ptimaAity 04 sotely az homemakets and men engaged im a

o6 occupations a/te continua visuat temindets 06 timited op-

t(.-ps and aetetnatives."

rrdpentation/lsolation \

"itaamentation sepakatLon on the basis o4, sex is anothe4 way

6&tt bias eme4ge4 in insttuctionat management 04;the ctass/toom. Theke

ate many ways that this 4e94e9ation occults. Teachms may estabeish

c.ocodwies which defineate sepanate eining-up ptoceduus 6ofl 6emate

mate students. Thete may be vil.ziott academic competitions set up

w,th 'th( boys the gilts.' fheAv may be o sih.:Ce sex intetest

wolf, estabt.ished.

",;,,metimos singe(' sex intotcst Wolk ahd pray WarS eme.tge as a

Hs.,tom 06 pee., tathet than tea-he.t screetton. Th;.), bias may emekje_

tincugh teacho inctottion but qathcc thAvagh teachot totetance

fot txampte, crementa7y schoor cases o6 the 'ccee

boys ctab-no girs aetowed,' teachcts may sh,z09, smite and Ae4teet on

te th sctuatiol! tv;f1' ohang,? one day. Vowevt, these same teachetz

oYued In nee fihebhood ;covi a ScLuatien ',10 Jews, no Itatiams, no

'3raas atrowed' abhovIent anti woad intetvene to stop Placiat, ethnic,

.r(Oi-tfoas eXCell,510P. Sex sepatatc,T, teltethe't aotivety fnctiated

passiveCy totetated by the teachek, encoukages socica and academic

weatton the exes and den4(,4 equatity oppoittualty and expettence.
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"Az with the pteviouz 6oAms o6 bias, 6tagmentation and izotation may
atzo appeat in the phyzicat a/Lunge/111e o6 the ctazzkoom. 16 vizuat
matexiatz -ate zepatated zo that theke iz a zingte buttetin boatd o6 6amou4
contemponaty women (ot Stacks Oh Jewz ot Itatianz), the message iz being
ttansmitted that this gtoup iz zomehow zepakated 6nom and tangentLat to
the aiLtuxat mainztkeam."

-Linguistic Bias

"The zame 6o1m6 o6 biaz that chanactetize the tanguage patte&nz
a inzt&uctionat matetiats may atiso be mani6ested in the teachen's
vetbat exptezzion. 16 the teachet subsumes all peopte undek the tam
mankind, ne6etz to hiztoticat 6igutes az on 6ate6athets, continuatey
uses the ptonoun 'he' to encompass both 6emate4 and mates, uses biazed
occupationat teAms, te6etz to adutt mates az 'men' and adutt 6emates az
'gites,' uses 04 accepts student usage o6 4-tang tenms thst &educe women
to an;.mat status (chick, bitch, biddy, etc.) then a 6ex-biazed petception
of, teatity is mated 6o& studen,ts in that c/azztoom.

"Futthet, tinguiztic biaz may be appanent in att 6olla6 o6 mitten
commumication in the ctazzkoom--vizuat dizptays, tettetz to students and
patents, CtAZZADOM tests, jou/mats, newspapem, etc. The tezutt is that
both vetbat and mitten communcation comptememt each othen to tein6o&ce
sexist paceptions."

Imbalance/Selectivity

."Encoumging each ztudeht to teach his Ch hek 6utt potentiat iz at
the heatt o6 the educationat p4oc664. Howevek, thkough bnbatancc in the
natu,te o6 compensatoty inztkuctiOn and sex-biazedzetection o6 those in
need 06 kemediation, teatization o6 goats iz o6ten deaied.

"8e6oAe we discuss imbatance o emphasis in the natute o6 compensatoky
insttAction in OM 6C1100t4, it iz impottant to take a bitie6 took at what
we know about sex di66etence2 in intettectuat abitaies and achievement
patte/m4 .

"Thene me many considetations to keep in mind when discussing zex
di66enencez. Fon exampte, zex di66ekence discussion 6ocuses on avena e
di66enences between mates and 6emates, and the/Le is atways a peat deaI.
o6 ovettap between the sexes. Futthet, most o6 the teseatch haz been
done on wh,ite middte ctazz chitolten and gndingz may not be genetatizabte
to othen gtoups. Studies which tesutt in 6LndLngs o6 sex di66e1Lences ate
mote tikeey to get pubtizhed than ate 6indings o6 no di66etencez (nutt

6inding.$). Consequenyy, this may tesutt in the e-Stabti,shinent oA a neseanch
data base that magnip.es and exagg eutes di66enences that malt exi,st
between the zexe6. Finatty, it iz inaccutate to assume that an abitity
ot behaviol that is deteAmined to be a sex di64etence iz innate. Thete
must be 6uAtheA study to dizcoveA whethe4 the di66enence innate ot
Pealned.

-1 3-



"kccoading to Jacktin, thexe appeax to be two intettectwat sex
di44etences: yeabat abilities and spatiat viswatization.11/ Staxting at
about the junioa high schooZ yeaas, g,iirts achieve higheit-iii)exage scoxez on
tests 06 vabat abaLty witite boys achigve highea avexage scoxes on testz o4
spatiat vtsuatization which measuxe the abiLity ,to mentatty xotate objects
on two and thtee dimensions. Theae is evidence that spatiat abitities
can be diaectty and quickty taught. Thete is atm) a good deaZ 06 discussion
concetning the potentiat xetationship o4 spatiat visualization abitities
to achievement in mathematixs.

"We 6ind a pattan in which bors kave molte pxob.tems in axeas 06
teading and ye/that abitity. Gitts axe moxe tikety to be at a disadvantage

curgaz xetated to spatiat abtities, mathematics, and science, It
now impottant to take a Zook at thg setection and batance with wkich
compensatoxy instruction iz deiiveaed in owl. schoas.

"Foa yeano educatots have been pondexing why Johnny can't /Lead, and
the educationat Zitutatuae is 6iteed with ant-Lacs anatyzing the paobtem
and positive sotutions. Fuirthex, when we considex the natuxe o4 the
compensatouj .insVuiction o66eaed by Om. schooZ systems, we become awaxe
that a key emphasis in thiS speciat instruction Ls on teading. and vedat
skitts--the main paobZem a/Leas 60a boys. In 14act, the poputation saviced
by this speciat inzttuction iz pximax-ity mate. Accoading to Gittespie and
Fria, one o4 the 'mote intaesting stabte phenomenon in speciat education
(is) that many molte boys,than gifits aae in need 06 speciat sexvicts.' 12/

"Theae aae many possibte exptamations pxo46exed'as to why mates
appeat to be in gteatet need 06 speciat instutction. Houmvex, incxeasing
'umbels o6 educatons have begun to considut that theae may be mom. mates
teceiving speciat instruction because we have setected and emphasized
that atea o4 intettectuat disadvantage which most troubtesome to mate
students.

"Onty tecentty have educatots begun to pondex why Anne can't do math
and why SaZty Ivo such a weak comothension o6 even basic 4cienti4ic
pti_nciptes. Onty tecetty have some educatonz begun to considex that
spatiat skitts shoutd be taught in owl. ctassirooms. And onty xecentty have
speciat pxogtams emenged to hetp atteviate the paAticutaa pxobtems that
4emate 4tudent6 aae molte Zikety to have in the aaea o6 mathemaies.
This Zs patticutatty cti-ticat because so many 4emate students avoid taking
math coutses, and math has become thc 'ctticat 4ittex' that denies 4emaees
access to a wide attay o4 occupations."

Unreality

"When teachers aae asked whethea they use di44exent instAuctionat
ptvcedutes 4ot theLn. ema4Ze and mate students/ they v4ten expxess shock
and deniat. '04 comse not,' is a typical'. /response. 'I trgat giitts and
boys in my ctassaoom just the same.' HoweveT, when these same teachms
ate obsctvd, dj_44eAeatiat instAuctionat pattetns ate cteaxty obseavabte.

-14-
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"16 teacheaz aae to eliminate the zex biaz that iz Ae6tected in
inztauctionat pflocedutez, it iz claticat that they Aecognize the azaeity
o6 thiz biaz. They muzt become awate that it exiztz.

"PeAkapz one o6 the mazonz that it iz di66icult 6oa uz to aecognize
the uatity o6 di66eteatiat tkeatmeat in MA ctazzuom iz that we may
not have examined the matity o6 the changez in out tivez. We know that
one o6 the majok changez in the tivez o6 amen haz been theia eatty into
the paid taboA 4oAce. Nine out o6 ten ,Kemate ztudeatz in out a-a45400M
today wax Kind Lt necezsaAy to woAk outde the home zometime u thei.,1
fives. Vetwe continue to paezent imagez to 6emate4 and matez that ake
not conziztent with thiz neatay. Untie we hetp 6emate and mate ztudeatz
to.undeastand the neatity o6 what they can expect 6Aom theia adutt tivez--
that women and men witl be zhaAing wonk in poc,id emptoyment and at home--
onty then witewe be meeting the needZ o6 the ztudentz we teach.

"When zex biaz iz Ae6tected in the ye/1.y natute o6 the inztauctionae
pkocezs, the potentiat outcome iz the tozz o6 4e2 6-46.i.A.mation and ezteem,
eozs 06 academic and occupationat potentiat, deaiat o6 equat oppoAtunity
and timitatiou zet on OWL ztudentZ' atteanativez and opti.onis. Until
teachekz undeutand and act on the need to eliminate di66etence5 in the
teaching 06 6emates and mates, onty then wilt we be abte to impeemeat
Titee IX 6utey and attain zex equity."

B. Questions and answers (5 minutes)

After completing the lecturette,the facilitator should allow
approximately five minutes for answering any questions or making any
necessdry clarifications of the materials presented.

C. Individual activity--"Identifying Sex Bias in the
Classroom" (10 mintues)

The purpose of this individual activity is to provide the participants
with an opportunity to develop their skills in idgntifying and correcting
the various forms of bias in instructional practices in the classroom.

The partiripants will be asked to use an information sheet ("Summary
of the Forms of Sex Bias in the Classroom"--Teacher Worksheet 2), which
briefly describes and gives examples of thE? forms of sex bias in the
classroom. This summary can be used as a reference for participants as they
andlyzo tho Case Examples which are found in Teacher Worksheet 3--"Identifying
Sex Bias in the Classroom."

The facilitator should introduce this activity with comments such as
the following:

"Doing the pazt 6ew minu!-ez We have been keviewing the 6oms o6 bias
that may be 6cund in inzftuctionat pAoceduaez within the cCa6sqconl. Knowing
the catevlies (7,c these 4oun6 o6 biaz an impoittant 6itst step 61 eeataing
hcce o ':o0ognize thme OAM4 c6 bia4 in the cecostccm. The next 6tep in cm
uvdcq!tend; ai tne 4c)ms bia4 i knowing how to .leeogniz( them cp
ct c , t i t,, awl :usce ye might ccvtee t them.
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"Id you witt tuAn to Teachet Wonfuheet 2 entitted, 'Summaky o6 the

Fonlio o Sex gia6 in InatUCtiona Puceduice4,' and Teachet Wothzheet

3 entitted,'Identi6ying Sex Bi4A in the. Cta441toom,' you witt have an

oppolitunity to a44e44 yout amateneu oi the 6otou oti biaz. Woutd you

6itat 'Lead thkough the ca4e4 which you witt 6ind in Wothateet 3. /6

you decided that the wmpte iz biased, then you 4houtd identi6y the

6oAm o6-6a4-and-tice:steo which- coad-be taken- to-colftect_theAmm

bia4 which you identitiied. 4-tut. you've had about ten minute4 to utak

on the ca4e4 individuatty, you witt have a chance to dizcau. yout

/Le4pon4e4 in a 4matt youp."

D. Small group discussions (10 minutes)

fter approximately 10 minutes, participants should be asked to

form small groups of four to six per group. During this time, they

should be encouraged to share their responses, and the facilitator

should move about the room to answer any questions or clarify any

points which may be raised. The facilitator should also take'notes

as to the points which should be raised during the total group proc-

essing.

E. Total group processing (10 minutes)

After participants have had approximately 10 minutes to discuss

their responses to Teacher Worksheet 3, the facilitator should recon-

vene the total group to process this activity. Answers to the various

case examples should be discussed, and participants should be encouraged

to raise specific questions and issues which emerged in their small

group activities. The facilitator should also raise issues that she/

he noted during the small group sessions. In addition, the facilita-

tor might wish to raise the following questions at this time:

Which forms of sex bias in the classroom were easiest for you

to identify?

Which forms of sex bias in the classroom were most difficult for

you to identify?

4 Which forms of sex bias in the classroom were most difficult for

you to correct?

Which other examples of the forms of sex bias in your classroom

can you identify?

IV. BREAK
TIME REQUIRED: 10 MINUTES
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V. THE TEACHER, TITLE IX AND SEX EQUITY TIME REQUIRED: 35 MINUTES

(A) Lecturette--"The Teacher, Title IX and
Sex Equity" (10 minutes)

(B) Individual activity--"Recognizing Sexist
---------and Nonsexitt Practices and Behaviors" ( 5 minutes)

(C) Smell group discussions (10 minutes)
(D) Total group processing (10 minutes)

Purpose of the activity:

The purposes of this activity are:

to provide participants with a framework for understanding the
requirements of the Title IX regulation as applied to the classroom
situation

to provide participants with a method of identifying various forms
of sexist and nonsexist behaviors

Materials needed:

For participant use:

"Recognizing Sexist and Nonsexist Behaviors"--Teacher Worksheet 4

For facilitator use:

s Chart listing the categories of sexist and nonsexist behaviors

TYPES OF SEXIST AND NONSEXIST BEHAVIORS

Sexist Behaviors

- Sex-discriminatory behaviors - those behaviors which are
specifically prohibited by Title IX

- Sex-biased behaviors - those behaviors which treat females and males
equally or in a similar manner

Nonsexist Behaviors

- Sex-fair behaviors - those behaviors which indicate an equal
treatment of students or which impact similarly on females and
males

- Sex-affirmative behaviors - those behaviors which go beyond being
sex fair by attempting to overcome the past effects of bias and
discrimination for the affected sex
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Faci 1 i ta tor preparation requi red:

The faci 1 i ta tor should:

thoroughly review this total session outline and all partici-

pailt materials

review suggested lecturettes and comments and adapt them to

accommodate unique group needs and facilitator style

Procedure:

A. Lecturette--"The Teacher, Title IX,

and Sex Equity" (10 mi nutes )

The purpose of this activity is to provide participants with a

framework for understanding the various forms of sexist and nonsexist

behaviors which may be manifest in schools. This is carried out

through the provision of a lecturette on the types of sexist and non-

sexist behaviors and the use of a related worksheet which provides an

opportunity for participants to assess their recognition skills.

Suggested lecturette:

"DuAing the tast activity we spent a con6-ideAabee amount 06 time

ixtenti6y.ing the vax,iocus 60APO o6 bia/s that may be 6 ound -in the ctaz6-

/WM. Thi/s oute:cne o6 the 6 CAMS 06 bia6 pkovidez Lys with a u.s.e6d

method o6 indenti6ying and necognizing behaviou n the etazwom

which may be 5exist.

"Let'6 move ow/ andeutanding4 o6 b.i.a/sed behav.ion beyond the

itecognit,wn 06 biaz to an undmstanding o6 6ehavio4 which ate aeso

eegae . A6 teach eA4 uvc king in .sch cots we have the A eispow.ib.i
eity 06

unde,standing the tegat tequitement5 6 (IA nondisc/LimimItion and the

,.(-ty5 that seast and nonzexat behav.ims ate cow ideized wi thin the

context o6 the Titee IX tegutation. Dwz-ing thi.s 6e46ion we'ite go.ing

to concent.,ate on undmstanding the natme 04 00 tegat ACZPOnbibiU-

t (e5, as code as OWL educationae ne6ponsibit

"You wiCI. tecaCt 640M the ea/Ltie/t gene/Lie 6essionL Mat the Titte

IX le9ueation ,i/s made up o owt ba6.i.c ecti ows : poceduke tequite-

mvnts 0.4(ch the 6 choot 6 ybteM MU6t .imptememt;
p.tohi4tioas 06 di. 6 6eken-

tiae ftealment o6 adnas,ion4 on the ba.6,i3 o6 6 e x; Imoitibition6 o6

di66eteutcat titeatment o6 6tudentA on the bazis 06 4 ex; and AtokibUi.on4

06 di;Notentiat empeoyrnent pAacteice4 on the ba646 o6 Sex. The 6 ection

oi the 'zegutation Mach is most netevant to youA teaching kote is the

sec t(on which outtines whibitionis keeating to the PLeatment o6 ,stu-

donts; and the section which is nlo6t Pietevamt to youA hae as an em-

i:cliee 06 a schooZ dataict s the 6ection on puhibLtron6 in diii6eten-

twA empeoyment wlacticeis.

"1The oima,u1 intent o6 Titte IX (:4 to en6uAe that no puhicu, p4o-

'arl, ;>nactice o6 an education agency
d.i4CAlininay on the bas.is

sex. The taw pnetect6 the iaght6 o6 students and envtoyees to littee-

4,,m 47om dcso'l.imination on the baziis o6 6cx Ln education oogkan6 and

,z:(10(t(es which wceive Fedeme 6und6. It i6 iivo/ttant to undetstand

-18-
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that simpee nondiscAimbtation may not be su66iciemt to combat sex
stmeotypes which axe deepty ingAained in out cuttuAe. 16 we aAe to
jnove beyond discAimination, we must undeiotand not onty the ways that
wt may dizcthninate on the basis o6 sex, but aeso the behavions which
can ovetcome sex stextatyping and sex bias.'

"One 06 the ways that we can distinguish among the =Aims types o6
behaviou which a/Le appAopxiate don. vaAious situations is to begin to
categotize sexist and nonsexist behavions. (Display and refer to the chart.)

"AnotheA categoity o6 sexist behavicm is composed o6 those behavions
wtizich Ae6tect 4tekeo4ped oa biased assumptions OA behavims, but which
aAe not ceeakey cove/zed by the Titee IX tegutation. Singte statements such
az Wamied women shoutdn't woAk' Ae6tect bias, but catie Zt can be demon-
stiated that the statement Aesutts in di66eAentiat tAeatment o6 6ema2es and
mates, it wowed pubabty not be coveted by the Titte TX Aegutation.
AnotheA exampte o6 biased activities OA messages is Ound -IA the images pAo-
vided in textbooks and instAuctionat mateAiats. Since textbooks and 2A4tAUC-
tiona2 mate/tit:az aAe nat coveted undet the Titee IX Aegutation, theiA use
woad not be discAiminatoAy but they wowed ptovide a. ceeaft. exampte o6 sex
bias in the Ce44.6A00171. (It is bnpoictant tD note when state taws may pAó-
hibit the use o6 biased ox steAtotyped textbooks and instAuctionat mate/Lintz.)

"16 we conaideit nonsexist behaviots, we can atso idemtL6y two categoAles.
Sex-6ait behaviou ate those uthich tAeat 6emate4 and mates in identicat oA.
compaAabte ways. Giving 6emate and mate students the same types o6 assign-
ments, evatuating 6omate and mate students using the same standaAds, and
apptvirig the same Autes to 6ema2e and mate stAdents woutd be examptes o6
4ex-6aiA. behaviots.

"Sex-a66iAmative behavioxs ane thosetthich gp beyond sex 6aiAnes4
and attempt to oveAcome the e66ects o6 past sex I4t4 and dacA,Zminati.on
6oA the a66ected sex. FOA exampte, p/Lovidng speciae wig/tams 6oA
incAeasing /Leading sk,itts (which axe tikety to bene6it gAeatet numbeAs 06
mates than 6emates) and zpeciat p/Log/Lams 6o/L inc/Leasing mathematicat skites
(which ate tikeey to bene6it guatex numbeAz o6 6ema2es); and xecAuiting
students into nontAaditionat vocationae coutses; counseling students on
ways which make them awake o6 theix own steAtotypes wowed att be 4ex-a66iAm-
ative actions designed to oveAcome the e66ect o6 past dZscAbaZnati.on and bias.

"SimitaAty, these categoAies may be apptied to a consideAation 06 the
emptoyment pAactices o6 a distAict. Examptes 06 sex discAinamatoAy puctices
wDutd be di66etentiae paymemt o6 emptoyees on the basis o6 sex, di66exemaae
assignment 06 tasks on the basis o6 sex, OA di66exentiat 6Ainge bene6its on
the bas(s o6 sex. Examptes o6 sex-biased, behavioAs mild be adminis.tAato/14
Aein6oAcing mate 4ta66 by dAopping in on theiA ctasses, ixaizing than pet-
6oAmance, encomag.ing them to think about administuvtive jobs, etc., with-
out disptaying simitaA behaviots towatd 6emate 4ta66 membeAs.

"Sex-6ai.A. behavicits woued pAovide equae tiLeatment and considetation
60A 6grate4 and mates apptying 6oA jobs, equat pay 60A equat jobs, and Aein-
6oAcement on the 00.64.-6 06 sta66 pex6oAmance, AatheA than on the basis o6 sex.
Sex-a66iAmative behaviou woutd inctude pADgAams such az administAative
inteAnships which woutd encoutage women to pAepaAe 6oA administAative jobs,
pAovision 06 management txa&ang sta66 who cute ate/tested in adminiA-
tAation, xemitmeht 06 mate teachets 6.0A eaAty chadhood and etementaAy
teaching positions, etc.
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"TheAe i6 no -index on ca.tAtog o4 zex,iist and nonzextzt behavtou.

That'z why it'z ezzentiat that teaehetz and otheA zta64 membeAz teaAn

to diztingwizh between what 4:z pkokibited by Titte IX, what tz zex

bia6ed, what s zex 6a4A, and what 44 zex a464AmatiNe. With th,i.z shat

any teachet can then azzezz the degkee to whteh nondizcAtmination on

the 1)1644 o6 zex and pitog/ramo liokzex equity ate be,img imptemented

the da4stoom and the zehoot.."

B. Individual activity--"Recognizing
Sexist and Nonsexist Behaviors" ( 5 minutes)

The facilitator should ask participants to turn to Teacher Work-

sheet 4 entitled "Recognizing Sexist and Nonsexist Behaviors." Explain

that they are asked to read through each of the items provided and

determine how it should be categorized within the four categories of

sexist and nonsexist behavior.

The facilitator should be available to answer any questions or

make any necessary clarifications of points which may be raised by

participants.

C. Small group discussions (10 minutes)

After-participants have had approximately 5 minutes to categorize

the items given on the worksheets, the facilitator should ask the

participants to form groups of four. When they have formed the groups

they should compare their responses and discuss any questions which

may be raised.

D. Total group processing (10 minutes)

When participants have completed the small group discussions,

the facilitator should reconvene the total group and process the

discussions. Questions which may be used for this purpose include:

Which behaviors were easiest to categorize?

.o Which behaviors were most difficult to categorize?

If the participants seem to have had difficulty categorizing the

behaviors, the facilitator may wish to review the distinctions and

provide additional examPles. Then she/he might ask the.group to

suggest examples of behaviors which would be classified in each of

the categories.

As soon as it appears that the majority of the participants

understand the terms, the facilitator should move on to the next

activity.
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VI NONBIASED AND AFFIRMATIVE TEACHING TIME REQUIRED: 35 MINUTES

(A) Introductorycomments ( 5 minutesr
(B) Paired interviews--"Assessing Sex Bias in

Classroom Management" (15 minutes)
(C) Total group processing (10 minutes)
(D) Individual activity--"Identifying Action

Steps"
( 5 minutes)

Purpose of the activity:

The purposes of this activity are:

to provide participants with a f'4work for assessing sex bias in
classroom activities

to assist participants in the development of action steps which they may
take to ensure nonbiased and affi,Inative teaching in their classrooms

Materials needed:

For participant use:

"Assessing Sex Bias in the Classroom"--Teacher Worksheet 5

"Identifying Action Steps"--Teacher Worksheet 6

For facilitator use: None

Facilitator preparation required:

The facilitator should:

thoroughly review the total session outline and participant materials

review suggested comments and adapt to accommodate unique kyoup needs
or facilitator style

Procedure:

A. Introductory comments ( 5 minutes)

The purpose of this activity is to provide participants with a
structure for examining possible bias which may be found in the aanagement
of their classrooms.

Suggested comments:
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"Thus San in tila4 apptication session we have conzideted 6041716 06

bias which may be Sound in oak ctasztooms and a method Son categonir

zing sexist and nonsexist behaviotz. Az teacheas detiveting senvices

to students, we have Zegat usponsibitity ensuting that out ctass-

toorm ate ftee 640M disctiminatoty plugnalm and ptactices.

"We must atso be awake o oak tezponzibitities as educatou. Az

educatotz it is out nesponzibiLity to tezpond to the needs ol5 att
students who ane in oun c1444noom4 and to make evety eott possibte
to etiminate those Swum o ex bias which may be evident in the manage-

ment o out ctasztooms. As we discussed eattiet, we ane not atway4

mate oS the ways uhich we may be demonstuting b.i.a4 in the management

06 NIA eta44400n16. 76 we ate to emu/Le that wt have eliminated bias in

oWL ctasztooms, it witt be necessaty to make a detibetate eont to
examine out own behathion.

"Woutd you peease take out Teachet Wotksheet 5 entitted 'Assessing

Sex Bias in CZa44noom Management.' You witt iiind questions concetning

the ways you manage vatious aspects o the cognitive/a6liective enviton-

ment and the phy4sicat env.inonment oS !pun cea44noom.

"Woutd you pteaze tuAn to a petson neat you and spepd about ten
minutes intetviming each othet as you compeete youn wotksheets. Each

oS you witt be compteting youn own wotkzheet but we hope that you witt

hap each othet to neatty think about the degtee to Mach bia4 may be
Sound in yout ctasznoom. You can assist each othen by naising questions

and tny.i.ng to identiSy possibte instances when bias may emetge in the

'management o ctasztoom ac,tivitZe6."

B. Paired interviews (15 minutes)

The facilitator should provide about 10 minutes for the paired

discussions. She/he should be dvailable for answering questions or
clarifying any points which may be raised.,

C. Total group processing (10 minutes)

When the pairs of participants have had about 10 minutes to dis-

cuss Teacher Worksheet 4, the facilitator should reconvene the total

group and process the discussions. Questions which could be used for

processing the discussion include:

o Which behaviors do you think are most likely to reflect sex bias?

To what extent have you considered the fact that you may be
treating females and males differently in the classroom?

What types of things can you do to obtain further information

abo t the ways that others (students or colleagues) may see
youri behavior in the classroom?

-22-
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After the facilitator has had an,opportunity to process these comments,
the facilitator may wish to summarize the activity with comments such as the
following:

"Becoming awake o6 sex bias in the management o6 ouA ctassuoms is the
Put step 6ot attaining sex equity. This witt not happen, hmveveA, amass

we 6attolv-up and take the next actions which can Lead to the attainmemt o6
equity.

"Now Via you've had an oppoAtunity tv identi6y the 6oAm6 o6 bias which may
be 6ound in the ceassnoom, we'Ae going to ask you to take a 6ov minutes tb
identi6y the things you need to do. Woad you take out Teacha Woa4heet 6

entiteed,'Identiliying Action Steps' and answen the questions pAovided on
the woAksheet. Thme mitt. puvide you witVa nemindek o6 the things you
need to do when you hetuAn to yout ceassAooms."

D. Individual activity--"Identifying Action Steps" (5 minutes)

After the participants have had about four minutes,to colliplete the
worksheet the facilitator may wish to ask participants to indicate some of
the action steps that they plan to take when they return to their classrooms.
This sharing of ideas should be brief but provide an opportunity for partic-
ipants to hear some of the other participants' responses.
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VII. SUMMARY AND CLOSING

(A) Summary and closing coffments

Purpose of the activity:

TIME REQUIRED: 10 MINUTES

The purpose of this activity is:

o to provide pariicipants with a summary of Application Session A and to
prepare them for the activities which are included in Application Session B
for Instructional Personnel

Matettials needed:

For participant use: None

For facilitator use: None

Facilitator preparation required:

The facilitator should:

thoroughly review this total session,outline and participant material

review suggested comments and adapt them to accommodate unique group
needs and facilitator style

Procedure:

A. Summary and closing comments (10 minutes)

The purpcse of the summary and closing comments is to provide participants
with a sense of closure on the role of the teacher as classroom manager and
to set the stage for the activities which are planned for Application Session B.
This may be implemented by providing comments such as the following:

"The activities o6 Apptication Sezzion A 6ok Instkucti.onat Peksonnet
have 6ocused on the note o6 the teachert az ctazzkoom managek and the lioAms
o bias which may be evident mithin the management o the class/Loom. We
have keviewed the 6okffi6 o6 biaz and identiged vakiouz action steps Aich we,
can take to combat zuch biaz.. 16 Titte IX is to have meaning liok the detiveny

savices to student4, it witt tequike the bezt eolt6 o eachekz to
ensuke equity in the management o6 ctassuoms.

"Vulting Apptication Session B we mat move to conzidekation o anothet
ctiticat /tote o the ctazzkoom teachekthat o cankicatum manageA. We
witt be keviewag the i641.124 06 biO4 in textbooks and instAuctionat mate/times.
Many o the pkinciptes we've outtined duking this session witt be evident
in deating wi.th instkuctionat mate/tides. In addition, we witt be examining
many o6 the pakattet 6o/tms o6 sex bias and kaciat-ethnic bias; and the '

stkategia which may be used 6ok cleating with such bias in the ctazztoom."
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The facilitator should handle any questions which participants

may have and make any necessary clarifications. The facilitator should

announce the time ahd place for Application Sessibn B before closing

the group session.

-26-
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TEACHINA FOR SEX EQUITY:
ELIMINATING BIAS IN INSTRUCTIONAL MATERIALS

APPLICATION SESSION B
FOR INSTRUCTIONAL PERSONNEL

Session Specifications

Session population: Instructional personnel working in local education agencies

Session objectives:

The objectives for Application Session B for Instructional Personnel include:

to identify a context for understanding sex and race bias in

instructional materials

to provide a review of research regarding sex and race bias in
instructional materials and their possible effects on the

behavior of students

to examine the use of content analysis techniques as a means
of identifying bias in instructional materials

to provide an overview of strategies which may be used for
overcoming the bias in instructional materials and its effects

to extend our skills for the revision of bias in instructional

materials

to identify action steps for dealing with the problems of

bias in instructional materials in the classroom

to review the roles of the teacher as curriculum manager,
institution builder, and learner as they apply to implementing

Title IX and attaining sex equity

Time required: Three hours

Materials needed:

For participant use:

"Summary of the Forms of Bias in Instructional Materials"-- Teacher
Worksheet 7

"Identifying Sex Bias in Instructional Materials"--Teacher Worksheet 8

"Identifying Racial-Ethnic Bias in Instructional Materials"--TTacher

Worksheet 9



"Teaching Critical Reading Skills: A Guide for Analyzing Racial
and Sexual Bias in Elementary Readers"--Teacher Worksheet 10

"Distinguishing Among Sex and Race Biased and Nonbiased Materials"
Teacher Worksheet 11

"What Can I Do?"--Teacher Worksheet 12

For facilitator use:

Chart of "Objectives for Application Session B" (see section I of

this outline)

Stimulus photographs (to be supplied by CCSSO staff-- see section II
of this outline)

Chart on "Forms of Bias" (see section III of this outline)

Evaluation forms (see section VIII of this outline)

Facilitators required:

Although the session may be conducted by a single person, it is preferable
in most cases to share responsibilities among several persons (female and male)
who possess both subject matter expertise and group process skills and who
represent racial-ethnic diversity.

Facilitator preparation required:

The facilitator should:

thoroughly review this outline and all participant materials

review suggested lecturettes and introductory comments and adapt
them to accommodate unique group needs and facilitator style

-"Introductory comments" (see section I of this outline)

- -"Institutionalized Bias in Education and Instructional Materials"

(see section III of this outline)

--"Introductorv comments" (see section V of this outline)

--"Introductory comments" (see section VI of this outline)

- -"1ntroductory comments" (see section VII of this outline)

"Summary and closing comments" (see section VIII of this outline)
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Group size: Flexible

Facilities required:

Meeting room to accommodate expected number of participants; tables and
moveable chairs will facilitate small group work

Equipment and supplies required:

Newsprint, markers and tape; chalk and chalkboard; pencils for each
participant



TEACHING FOR SEX EQUITY:

ELIMINATING BIAS IN INSTRUCTIONAL MATERIALS

APPLICATION SESSION B
FOR INSTRUCTIONAL PERSONNEL

Session Agenda

I. OPENING COMMENTS TIME REQUIRED: 10 MINUTES

II. THE ORIGINS OF BIAS: OUR PERCEPTUAL FRAMEWORK TIME REQUIRED: 25 MINUTES

A. Introductory comments ( 3 minutes)

B. Small group activity--"Examining Our Perceptions"(10 minutes)

C. Total group processing (12 minutes)

III. INSTITUTIONALIZED BIAS IN EDUCATION AND
INSTRUCTIONAL MATERIALS TIME REQUIRED: 25 MINUTES

A. Lecturette--"Institutionalized Bias in
Education and Instructional Materials"

B. Questions and answers

(20 minutes)
( 5 minutes)

IV. BREAK TIME REQUIRED: 10 MINUTES

V. IDENTIFYING THE FORMS OF BIAS IN INSTRUCTIONAL
MATERIALS TIME REQUIRED: 40 MINUTES

A. Introductory comments ( 5 minutes)

B. Individual activity--"Identifying Sex Bias
in Instructional Materials" ( 5 minutes)

C. Small group discussions (10 minutes)

D. Individual activity--"Identifying Racial-Ethnic
Bias in Instructional Materials" ( 5 minutes)

E. Small group discussions (10 minutes)

F. Total group processing ( 5 minutes)

VI. IDENTIFYING BIAS IN INSTRUCTIONAL MATERIALS:
CONTENT ANALYSIS

A. Introductory comments
B. Individual activity--"Identifying Content

Analysis in instructional Materials'
C. Total group processing

O./

TIME REQUIRED: 25 MINUTES

( 5 minutes)

(10 minutes)
(10 minutes)



VII. DISTINGUISHING BETWEEN BIASED AND NONBIASED
MATERIALS

A. Introductory comments
B. Small group activity
C. Total group processing
D. Action planning

VIII. SUMMARY, EVALUATION, AND CLOSING

A. Sumw'ry comments
B. Evaluation of Application Session
C. Closing Comments

vi

TIME REQUIRED: 30 MINUTES

( 5 minutes)
(10 minutes)

( 5 minutes)
(10 minutes)

TIME REQUIRED: 15 MINUTES

( 5 minutes)
( 5 minutes)
( 5 minutes)

TOTAL TIME REQUIRED: 180 MINUTES



I OPENING COMMENTS TIME REQUIRED: 10 MINUTES

Purposes of the activity:

The purposes of-this activity are:

to provide participants with an overview of the activities of
Application Session B

to provide participants with a listing of the objectives of
Application Session B

to provide participants with an overview of the role of the

teacher as curriculum manager

Materials needed:

For participant use: None

For facilitator use:

a chart of session objectives for Application Session B

OBJECTIVES FORAPPLICATION SESSION B

01106o identify a context for understanding sex and race bias in

instructional materials

. -"to provide a review of research regarding sex and race bias in
instructional materials and their possible effects on the

behavior of students

to examine the use of content analysis techniques as a means of

identifying bias in instructional materials

to provide an overview of strategies which may be used for
overcoming the bias in instructional materials and its effects

- to extend our skills for the revision of bias in instructional

materials

to identify action steps for dealing with the problems of bias

in instructional materials in the classroom

- to review the roles of the teacher as curriculum manager,
institution builder, and learner as they apoly to implementing

Title IX and attaining sex equqy



Facilitator preparation required:

The facilitator should:

thoroughly review this total session outline and participant
materials

read suggested comments and adapt them to accommodate unique
group needs and facilitator style

prepare chart (on acetate transparency, or newsprint) on Session
Objectives

Procedure:

The purpose of this activity is to provide participants with
qn overview of Application Session B for Instructional personnel and
the role of the teacher as curriculum manager. Comments which may be
used for this purpose are given below:

A. Suggested comments:

"Dun:Ing the 6itzt apptication session the tiocu oun activities
was on the tate o6 the teachen az ctasstoom managet. We identi6ied
home o6 the ways which bias may be manitiest in out intenactions with
ztudents, in the phyzicat env-aonment pnovided n the ctasstoom, and
in out management o6 ctasstoom attivitiez. We neviewed the imptica-
tions o Titte IX uquitemenbs 6ot these behaviots and the need to move
beyond the eLimination o6 discnimination to the puvision

actAlv-itiez which can ovetcome the eeets o zex bias and sex
steneotypag.

"Dating Apptication Session B we wUt move to conzidetation o6
anothen tote o6 the teachetthat o6 cutticutum man:getand the
impticablons o6 that note az L. pettains to sex bias. Because o6 the
na1aiti4j oti many oti the mani6estation4 o6 taciae/ethnic bias and

sex bias in instxuctionat matetiats, we witt considu the ways that
'Lac-at/ethnic and sex b.ias in inzttuctionat matetiats may be anatyzed
and combatted az a comdinated attivity. Cootdimated activities which
assist students to considet tke vatiouz kiwis o bias, extend students'
maizat /Leading skitts,and incnease thein awanenezz oti the vaniouz

bias in textbooks and instnuctionat matexiatz.

"One oi the notes o6 the teachen .bs to manage the instuctionat
ot cutAicutum nesoutces that ate used in the ctasstoom.. Az teachets,
you exett a substantiat inguence in deciding Aich ma.tetiats tate be
used, and how they w-iit be used. Th Le i4 a signi6icant amount o6
teseatAch which suggests that the setection and use oti instnuctionat
mateitiaes ate ctiticat etement4 6ot any ptogtam which attempts to
teduce tacizm and sexism in education and in out society. Textbooks and
insttuctonat matetatz ptovide images tiot chittiten, images which ex-
tend the boundaties o6 theit wontd. When the ,bragez o6 the wottd ate

timited ot negect unneatity, the options and undenstandingz o6
students ate United.
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"Sex b.i.as and discit...imination in inztituctionat matelliats one exempt-
ed Pt.om coveitage undeA. the Title IX /Lego-Eat-Lon because the Depantment
o6 fleatth, Education, and WeI4vte e.aited the potenti.at con6Uct o6 zuch
covenage. with Fast Amendment guanantees o6 6needom o6 expnezzion. The
impoktance o6 such bias in timiting eqtkity wt. <students was acknowtedged,
howeveA., by the Seek.etany o 6 Heath, Education. and Wet6a)Le in a ztate-
ment Z64ued upon the it. dens e o6 the pupas ed egutaaon to imptement
Titee TX, which Azad:

'The Depaiitment nec.oanizes -that sex zteiteotyping in cuvticula
is a zeitiows ma-den...the Depantment assumes that (schoots)
Lufl deae with this pnobtem in the exemZse o6 thein geneitai
authoii-ity and contLot oven alio-i.e.:Lea and coume content.'

"TeacheAs can. gay the miticat note in the ovue.oming o6 such
bias. This note wiet be the o e.t.a o6 this <session. Because the. is4ue..4
o6 Aace. and 4ex bias in textbooks arLe zimieanty mani6est and may be
dealt with by si.mita,t. 4ttategie4, both o6 these oitnus o baz mite be
considuted in <session actZvities.

"The objectivcs which guide the onganizati.on o6 Apptie.ation Scosion
B 6oA InistAuct,Zonat Puusonnei include the oteowing : (Refer to chart)

Ob jectives on Session

to iden,U6y a context oil. unduustanding ex and Aac.e 1)&6 in
inztutetionat matmiats

to pnovide a neview o6 AeseaAch Aegaitding zex and tac.e bias in
instAuctionat matuciatz and thein pozzibte e66ects on the. be-
havion o6 <student's

.to examine the u<se o6 e.ontent anaty<sis techniques as a mean4 o6
LdeyLng bias in ins.tAucti.onat maul-at-6

. to pnovide an oveAview o6 st)uttegies which may be used (vt ovex-
comnn .the bias in instfructionat matutiats and its e66ect6

to extend OUlt 4fW4 dolt the itevon o6 bias in instAuctionat
matekiae.s

to identi6y action steps cot deaeing with the. pnobecms o6 bias
Li instAuctionat matutials in the ceasznoom

to neview the notes o6 the teacheA cZ4 cwoiculton managet,
institution buiedu, and teanneA. as Ailey appey o Unptementi.ng
Iitte IX and attaining 6 ex equity

'Dming Apptication Se.s<sion B we mite be exang the cot-ns
bias, 'Le...Liming neseanch on the natme and extent o6 b&t Ln texIbook6
and Lt2 pos.:sate e66eel..s' <spending some tune. doing a content anatois
o6 instAuctiona matutiots, identi6ying stkategies ove,t coming bias
in instnuctionat mcavaatz, identi..6ying action 4s.tc4 o t change (In out
ceassnooms, and neviewing o the'', notes o6 the teachek as they pel,tain te
ippeementation o6 Tit-CA TX and the attainment o6 4ex equity."
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The facilitator should stop at this point and ask for any questions
which may need to be answered or make any necessary clarifications of
points which have been raised.
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II. THE ORIGINS OF BIAS: OUR PERCEPTUAL FRAMEWORK

(A) Introductory comments
(B) Small group activity-z"Examining Our'

Perceptions"
(C) Total group processing

Purpose of the activity:

The purposes of this activity are:

TIME REQUIRED: 25 MINUTES

( 3 minutes) *

(10 minutes)

(12 minutes)

to provide participants with an opportunity to examine
similarities and differences of our perceptions of
situations

to provide participants with an overview of the origins
of bias which are found in our perceptual framework

Materials needed:

For participant use:

stimulus photographs for use in small group sessions
(one picture for every four participants)

For facilitator use:

chart of questions to be considered in the activity

Questions for Considering Stimulus Pictures

--Using your imagination, describe the situation which you think
might be reflected in your photograph. What is happening?

--Select one person in the photograph and describe what you
think Oat person is feeling at the moment of the photograph.

--Suppose that this were a movie rather than a still photograph.
Describe what you think might happen in the next frame(s).

Facilitator.preparation required:

thoroughly read this total session outline and all participant
materials

secure stimulus pictures which include more than one Person
and which suggest a scene where feelings are being expressed

prepare chart of questions to be used by the small groups wnile
considering the stimulir, pictures

Procedure:

A. "roductory comments

-5-
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The participants in most workshop groups will represent varying
degrees of awareness of the forms and manifestations of bias in instruc-
tional materials, varying emoitional reactions to the issue involved
(ranging from commitment to change, to denial, guilt, or hostility), and
varying levels of personal activity related to the problem. For this

reason, it is desirable to Open the session with an activity which may
help to define the issue of bias in a relatively nonthreatening way, to
establish a common frame of reference for considering the information
and activities to follow, and to provide a climate for participant
involvement and group sharing during the session.

The opening comments might include some variation of the foll.owing:

"This Appeication scission liocwseis on the iisisues o6 tac-iat, ethnic,
,ind sex burs cn in,stAuctionat rnateAia&s. 13e6one we begin o expeooe the
spc1/4.(4/c. iS6CLes &waved, wse6tte to zpend a 6eiu minateis conzidming
oth, the welds .ot concepts we itui be. wsing thAoughout the 6e4sion;

con..ept e6 bias. Many o (Ls how. may 6eze that bia6 a a negatAlve
aCcuSatt,Ay ttMili. It Lo impottant to temembet, howevet, that ae-though

som,, bones my have negative aiectis on ouit. own e-i.veis Ok tho,se o6 at/1ms,
a bats (L ssot ti.aeey a tiny that a,e2 rooms have 06 (Agonizing theia woted4
and th«nbPonation and ac,tivi.ty aiwund them.

"Rocaase t is impos,sibte 6o,i any incaviduae to abumb and deaC with
lee the stunaei suicwunding he_k Ott !am, individuabs teatn to eniphaisize

ri(; out ck"z..tain stimat i and to de-emphaz.ize on. ignoke othms. What
us to emphais.i :e Ott -to ignote a the itesatt 06 Om own

k' k' k' ,t11 I the tetemdis and 'ct&te. o the peopee i.n)sti-tutions wwund
!is. It is th t LeaY that we eeamt a petceptuae Ouunetuoith cot a :Set o6

Lehioh use to- oitganize and intetact toith -the ctroked wwund

"Ltch u% to bats out own peAceptuae o,L bizocs to any expetience.
f " ""ate Rh!' (vitt expecte ow/ oten petceptuat 1Lame6 ot
b(ases. "

f

j. ;Hall group activity--"Examining Our Perceptions" (10 minutes)

The faci 1 i tator should ask the participants to form small groups

of four persons each. Distribute the stimulus pictures which have been
pt eparrd o thdt each group receives one picture. Display the chart which

t)*:er, prcpur ed on overhead transparency or newsprint which gives the

folloolr,g instructions.

ing your imagination, describe the situation which you think

" c,e reflected in your photograph. What is happenispg?

lect one nerson in the photograph and describe what you think
'nat persnq is feeling at the moment of the photograph.

,uopod.e that this were a movie rather than a sti I 1 photograph.

;'0,,--rIbe what you think might happen in the next frame(s).

-6-
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The fac i I i tator should review these ques tions wi th the participants.

Ask the participants to spend a few mihutes writing responses to these
questions individually.

When most participants have completed their individual responses,
ask them to share their responses in their small group and to compare
the similarities and differences in their answer.

C. Total group processing (12 minutes)

Aft4r participants have had an opportunity to discuss their re-
sponses in their small grouv, ask them co share their observations
with.the total group. Initiate this by general questions such as:

.6 How Many of you found your responses very similar to those of
other members of your group?

How many of you found your responses very different from those
of other members of your group?

What kinds of similarities and differences were evident? What

are some examples;

In most groups, partir_lpnts volunteer tha.t each of them ma'ile very

different responses, re3ponses which reflected their own <periences,

biases or stereotypes. ln many oups , participants may also coniment,

that they noticed that each person was inclined to defend sArongly her/
Ms own responses to the questio.ns, even though all of them began from

the same relatively neueral :timutus photograph.

The lac i i to tor shoul d corn' I odp the actiy I ty, mak i ng sure that the

following points have been made.

Tne inds of responses or interpretdtions possible to any single
photograph, situatiori, or piece of h.format,on are as numerous

as the number of people exanininl it.

The response.; that each of Hakes to any information or

situation reflect our own experience ,. or expectations. They

reflect a perceptual framework or t,.as.

Sint 'ari ties or di fferencos h our ip.v_optla 1 framewortcs or biases

and .,,os of tthrs ot ten rPf 1.rt ,00ilarit:os or differences

ir cur exoer tenLi drd int 1r;

In oL,.' ,ma 1 I group-i, th olvit 1.;v ty focu.:ed on i ndi vidual

b:uv.ri. It. consioering jthor a;tivi ties, i t is important

($,p;) mho t he ei individudl or insti-

!-t jrii i ip 1r1 ". .1o; t,Lis 19 in truc tionN material 5,
tv, I 14- In, H.-, ink.) h .0 vidua I bast2S of wrters,
hprs, ' aryl I) w id) tdas'ds ore ins ti -

, i kir t, ri- t na 1 material s .

)
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The way any one of us reacts to the biases institutionalized
in our schools and instructional materials will be based upon
the similarities or differences of these biases with our own.
Our schocls and instructional materials reflect certain biases,
shape certain biases in our students, and through their bias'es
may function to deny opportunity or reinforcement to individuals
or groups of individuals.

1



III. INSTITUTIONALIZED BIAS IN EDUCATION AND
INSTRUCTIONAL MATERIALS

(A) Leo
ft

urette--"Institutionalized Bias in
Education and Instructional Materials" (20 minutes)

(B) Questions and answers ( 5 minutes)

Purpose of the activity:

The purpose's of this activity are:

TIME REQUIRED: 25.MINUTES

to provide participants with an overview of the general bias of
our educational system

1

to provide participants With an overview of the research which
documents bias in textbooks and instructional materials

to provide participants with a frame of reference for identify-
ing and classifying various forms of bias

Materials ;needed:

For participant use:

"Summary of the Forms: of Bias in Curricular Materials"--Teacher
Worksheet 7

For facilitator use: I

1

Chart on "Forms of Blas"

- -cclusion/Invisibility
- .tereetyping
- ,mbalance/Selectivity
'- Unreality
- Fragmentation/IsOation
- Linguistic Bias \

\

Facilitator preparation required:
,

The facilitator(s) should: \

thoroughly review this to\tal session outline and all participant
materials

,

read suggested lecturette 4nd adapt them to accommodate unique
group needs and facilitator style

, \

prepare chart (on acetate teansparency or newsprint) of the forms
of bias in instructional materials

Procedure: \

\

The purpose of this activity is \to provide participants with a
general background statement and framework for unuerstanding the insti-
tutionalization pf bias in education apd instructional materials, the
documentation of such bias in textbool4 and instructional materials,



N,

an\ the various forms of bias which may be found in instructional
materials. This framework provides the format for the activities that
follow. The suggested lecturette provided below is organized in three
major sections: Education and Bias; Bias in Instructional Materials
(an overview of basic issues'and specific research); and Bias in
Instructional Materials: Its Possible Effects. This should be adapt-
ed to the needs of the group and the style of the facilitator.

Suggested lecturette: (20 minutes)

Education and &ad

"Education in the United StAtes, az in any society, iz Atsponsibte
6o4 the ttansmission to individuals o the skitts and knowtedge uhich
society vatues and conzidens (1) necesscay to scavivat o6 those indi-
viduats, and (2) necessany to tht sunvivat and maLnenanc o the socie-

ty. In liwe6itei.ng these kesponsibtaties, education 6unction4 to
institutionatize and to ami t the dominant biases ox pekceptuat
Oames o oux society.

"/n oAdex to undexstand this ixstitutionatization and tnansmission
o biases by ou& education system and to evaeuate itz e66ectz, it iz
vatuabte to considen education in the United States in teAms o6 its
stated goats, cm maniliest liunctions, and its actuat outcomes, on Latent

6unction4. Atthough pubtic educatZon was estabtished in the AmeAican
cotonies in onden to educate citizens 6ox &Lex paAticipation in a
demouatic society, it is impontamt to Aemembex that the oney citUens
cmiginaeey entiteed to pubtic education and potiticat paAticipation wexe
white mates; and in many cases, white maee chitdxen o6 pxopeAty ownets.
Fox many yeats, 6emate4 and non-whites wexe actuatty puhibited by taw
6/tom attending pubtic schoots.

"Thus, atthough the stated goats o6 Ammican education wexe the
ensuAance o6 democtatic 6unctioning, its tatent 6unction waz to kestnict
accezs to paAticipatoxy democtacy to a selected segmmt o6 the poputa-
tion, az waz consistent with the biases o6 that time. In mom. subtte

ways, today's schoots, white pxo6c44ing and taxgety believing in the
goat oti pxovidincj equat oppoxtuwiLies to al.t students, actuatty penpetuate.

a hidden CUILILiCaUM Ok set o biases Aich le6tect the vatuez, assump-
tions, and goats o6 the dominant cuttune Mexican society (genmatey

AJgto-Saxon, Pkoteztant, and mate) and negects those o the
otheA ca_tuneis Ok gnoups in the society. Tkough theit CialUCUta and

aathoitity stnuctune, OWL pubtic schoots tend to penpetuate the
status quo and Aeinliotce existing 4tAat4icat4on4 .06 access and bane-
6it4 acconding to nace, ethnicity, sociat dass,,and 6e.X.

"In a countny uthich has txactLtionatey vatued itz education insti-

tutions az pkovidens o quat oppoAtunity, such an anaty4 4 o6ten

di66icUt to accept. It may be mice undenztandabte, hmeA&T,when we
conzidex the paudoxicat demands made upon education systems (In a
kapidty changing society. You wie.f. necate ictom the iiitst Genetic Session

that education iz expected tc conseAve, and to maintain sociat stabitity

-1C-
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by titanzmitting the hnowtedge, shiteS, and exoetience o4 the
past to the genaation o6 the pkesent. Second, it iz eXpected to anticipate,
and to ptovide the cutkent genetation with the knowtedge and shitts which
they witt need in the society 06 the 6utune. By tAansmitting the biazez, vatuez,
assumptions, expectations, and sttuctutes 06 the past, education maintains a
basic continuity necessaty in any society. By 60 doing, howevet, it atso pape-
tuates existing inequities and disaimination. 16 education iz to ensuke the
e66ective Kunctioning 06 individuatz and 6utune society, it must then Aecognize
cuttent changes and anticipate theit 6utune imptications 60n att gtoups 06
citizens.

"One o6 the majot te6tectonz o6 the biases tAansmitted by out education
system is the inzttuctionat matetiatz which ptay a majon tote in atmost
evety ctazstoom. In nevieming the content 06 etememtaty 'Leading texts, Zimet
6ound that white they save as instuments o6 instAuction in teading shitiz,
the texts atzo save to convey in6otmation about behaviot pattanz and
cuttutat expectations, vatues netated to economic deveeopment, sociat vatues,
occupationat and economic Atatities, and sex note modets. These economic,
sociat and cuttutat vatues Oh biases ate embedded ir textz which, with theik auka
o6 authokity, save to setect and 6tame a student's Aange 06 expeniences and
teatity.

"In examining the 6peci6ic biases on assumptions tetated to Aace,
ethnicity, and sele Aceez Aich ake ttansmitted in out inzttuctionat matetiatz,
it is use6u1 to considet whethek these biases 6unction to consave society
as it exists now ot has existed in the past, OA whethet they hetp individuats and
OUh society to Aecognize au.vLent changes, to anticipate 6utute needs and to
evencome past discnimination and ptovide equat oppoktunities 60A att students.

Giaz in Inzttuctionat Mateuabs

"Documentation 06 the existence o6 taciat, ethmic, nel,Oiows, and sex
tote bias in U.S. textboob appeaked az eatty as the 1940'6. It inckeased in
the 1960'6 and eakty 1970'4 as Rtach Ameticans 6iAst and Latet othet Aaciat-
ethnic gArups and uvmen inten4i6ied theit possute 60h guatet educationat and
sociat equity, and it cmtinue6 thkough the pkesent.

"The speci6ic mani6estation4 and 604770 06 bias which have been identi6ied
vaty accmding to such 6actotz as: gtoup concetned (e.g., Mack Ameticans,
Asian Amelicans, Mexican Ameticans, women), 6ubject aua tigated (e.g.,
'Leading, sociat studies, science), time o6 investigation (att....ugh thae ake
pothaps not az many di66etences oveA time az might be expected), and
patticutaA methods 01. ctitetia used in anatysiz. In the next 6ew minutes we
witt keview some o6 the Kindings 06 the majot studies 06 textbook bias which6wnmatize the di66etences and the 6imitatitiez 06 mtiouz investigations.

"A keview 04 these studies zugge66, howevet, that AegaAdtezs o6 the
speci6ie gtoup conceAn Oh the subject mattet invoeved, thene coe 6ix basic
60,Ims 06 bias which my be identiiiied in textb00h4 and instkuctionae matetiatz.
These ate anafogous to the Ohms 06 bias uluch we di6cuisised dating Apptication
Session A mith tweet to OUA management o6 the ctasskoom. Let's zee how
these woad appeq to bias in textbooks."
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The facilitator should ask participants to turn to Teacher Work-

sheet 7 and to the chart which appears on acetate transparency or news-

print.

1. Exctuzion and Invisibieity

"Penhaps the most 6undamenta2 6onm o6 bias in instnuctionat
mateAiats a the comptete ot neeative exctuAion o6 a patticutan gtoup

04 gnoups 64.om neptesentation at conzideitati.on in the text and/ct ittu4tta-

tions o6 instnuctionat mateniaes. Most o6 us ate awate that textbooks

pubtished ption to the 1960'4 tatgety omitted any considetatZon o6

!Mack Amemicans within contempotaty society, and indeed tienden Black

peopte netativeey invizibte 6tom accounts ot te6etence4 to Amenica

a6ten the Reconstnuction. Spanizh-zpeahing Amenicans and Asian

Amuticans continue to be absent 6nom most textbooks, both in tennis o6

thein cunnent status ot positions. Many studies indicate that women,

who constitute 51 pencent o6 the U. S. poputa,tion, nepnesent onty

apptoximatety 30 pencent o6 the penzons Oh chatactets ne6exted to
thtoughout textbooks in most subject aneaz.

7n c,ae study, 134 aemen:taity neadet4 teptesenting '4 majon pubti-

shenz wete anatyzed and the 6at1owing /ratios wete nev,Ated: 2/

Boy-centened stoniez to gint-centeted stoniez 5:2

Adutt mate main chanactenz to adult 6emate main

chanactens 3:1

Mate biogtaphies to Ornate biognaphie4 6:1

Mate animat 4totie4 to 6elmate animat 4toties 6:1

Mate 6otk OA 6antazy stonies to emaee 40a OA

6antazy stonies 4:1

"Atthough the studies o6 etementany teadets has been natlen cmn-

ptehemsive it iz not oney the /Leading texts which have genetatty ignoned

women. The typicat Umaed States hi6to4y textboohz 04 h,i.gh 6choa

Vildento manage to inetude about one page concenning women, bunied

somewhete within the 500 to 800 pages cr6 text. Science texts nanety

even mentifm Onate zcientizts, with the zinguiat exceptLon o Madmme

Cutie. Students coutd 4tudy math ttxt4 6tom kindeAgatten thtough high

schoots without even tea/ming about the accomptishments o6 Enny MoehteA

vt othet 6emate mathematicians.

"Not onty does the content o6 textbooks tend to exctude 04

mownize the note o6 6emate6, but this message 'I.'S tein6otced by ittu,stna-

tcons. Weitzman and Uzzo 3/ tudied ittusVutti.ons in the most widety

used textbooks being used Zi the 6ietd o6 science, math, teadbig,

sieet(ng, and sociat studies between 1967 and 1972. Fmmatez compnc:zed

call 31 pencent o6 the totat ittusttationis, and a4 the anade Cevet

(pc-teased, 1.ptezentations o6 6emates dee/Leased. Moneoven, minotity

wrmen su66e,ted patticutan exctasion, 6o4 they mne pieta/Led oney hae6

as many t.(me4 az minonity men.
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"T he tesmet o 4 the excluzion and invizibitity o6 gkoupz iz to pkovide
alt 4tudQ.nt s with an inaccuAate view o the composition 04 the woted in which
tliey tive. , The mezzage p4ovided aft 6 tudent6 iz that the excluded gitoup ok
gnoupz ane ta6 impoktant, tesz wokthy o6 mentLon, and Zezz zigai6icant
in tht oulety in which they Zive. Thiz mezzage 6ukthen deniez membeitz
a 4 the exceuded gAoup gAour s the aS6ikmation o4 pazt and potentiat
comt4ibution to own. society.

2. Stekeotypinq

"When t hey ake inauded in textbooks
, women, men, anti kaciat-ethnic

minoAity gtoup membets aAe ilequentey pottkayed with tezpect to panticutaA
atttibwtez, chauctetizt(lcz, oft, itotez . Some o 4 the zteAeotypez KItequentty
zeen in textboo incrude :

the pottAayal 06 Azian Amuticanz on-Cy az taundAy men 0 A. cooks

the pont/Lave 06 Mexicr.n Ameticanz onty a6 peonz migunt wo them

the poittAayar 06 Native AmeAicanz as e.itheA ' brood t hiAzty zavagez'
Oh ' nobe e Swo 04 the e with'

the pontAayar 06 women pkimality az mothev (and oney occazionarey
az nuAzez, 6ec,tetviTez, teacheAz) and az pazzive, dependent
pemons de4ined so rety in t elms o4 thel n home and 6ami,Zy /Lore!,

the poktAavat 04 men in a w ide vaA,iety 04 0 ccupatco nae Ao rez
(and onty oceazorattu a6 hitzbandis and 6athcz s) and az 6 acing ,

azzmtive peAzons de iined lma 'T iry in# te kniz o 6 theik o ccupationaf
'Lan

In ctextbook pubrished be 60 tt' the 1960' s , t he 6 t,L'tco tap i.kg 04 [Mack AtlIcWSaz 'Uncle Renx16 peanta t en mammy' ehvzac te n s waz 4nequentry deo umen,ted.

"Theze ste n eo t Yped polt.l.afars C 0;1.0 t siavrpt,i tv( th the tealLty o4
OWL society.. With tes pect Lo me mbe ts 04 naeiaL e thni c minoPsity gkoupz, we 4,thd
membets o4 each mino.tity /moat.) mak i ng ountlibutiens a a wide vaety 06 no.rez
a-t eveny rev e v.4 600,0 if /1.6 the ban fru ens o4 itsctiminat ion ake bkoken down,
these co ntnibutionz wite c-ntinue to exoand.

"With .c ezpe et to ak,PW P , the i % s N Pt e 0 typed pefrt t.zayaC az motheAz
beei e s rhe pat tenns 04 ow: society. Todaq , nem Pa hae 6 04 the nation's wokk
40 nc e c 4ernaPe , and 5 7 rp,,Icent u the wome n WU()en 1 8 mid 65 W0 nk 00'6 ido the
home. Nine out 04 10 04 the 6 fade n t6 it' hoc e today wiee be engag d in an
o ccupation outside the home at some tole in th ein ,r iv e s . Vet, textbook s
continue to deliine wome n on ey in t elms 04 the iA 4ami eu and theo totes az
wivez and ma thut s .

"Gliutz 4aA e ri t t 11 e 1),.' t te 1 .. The Worm, on We kid s an d Imam3 Study 4 /

13 itk and Jane as Vic t ims , k cv ( eeed the (mage o i 9 i ':e s in e e email twig 'tea* 114
and 4ouner 67//) toTe aiana0elized az:

pass(ve cbjects o $i S c (out and tc,Uca.te.
doe i e e a< me o z s

depe nde n t cokce 'wed dbout Ow i cat at tAacti,vene 5 s

inCOMpe teAt e one e y

iealoe unmot ioLted
Cone e,..ine d Cacti/ dome i, tic( r«, 5 (kW ompea-ol i ilg

o be d.,( e n t -13- spik,iteezs
,.., .
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"Time and again, giAts wete shown playing with doUs, giving tea
paittAe 6, putteAing about the kitchen, 6iaghtened o6 peopte and animas,
and most 64.equ.eni2y, as passive, uni.nvoeved peeta-toxa. And Ln spite
o6 the neatity o6 physicat ,gnowth pa.tteiins, o6ten eeementany texts
show giAls as smat-tet than boys.

"76 the potttayat o6 ;imam neaatixe, then we might expect
that the images o 6 boys and men might bene6it 6tom compati-son. This
is ody paittiatty titue. iathough mates ate poAt)layed with mote posi-
tive and attiactive chaitactctistics, they too, WI victim to sex tote
atetzotyping,

"On the. pozitive aide, toys ate chwiactiAize_d as teat dons; as
ingenious, cite:It-ilk, 16 -Mete ts a p4obten to save, the
chanc,es wc.e. owAwheeming that a cimi 00,6 , biaLve, and adventwicus boy mitt
ave t. studie_s on the. ptesentatZon o6 boo eteme.ntaty 4choot

textbooks show -th.em -to be a,ve., autonomous, and ànaginatbe, ptepat-
6o)t ptoiitabee and impontant ea/Lee/Ls.

"A4 adutts, men aLso 6a)ce betteA than women. Men can be. both
6a,them and wage e,ati.neAs. Fathens Ave iniJij pubtems with cam
and dispatch. FatheAs nepcult whateye): neexLs to be kepaiited, and pkovide
the 6amity %with .tAips and ,yun. Conit.iated to mr,thmis they ate. ,tatheA
giamotou6, competent, tyottiity, 6oi.lh'is,;i.cated ig tua),s .

"The pnobtem tkat the male tote, at-titactive as it may 4-i-t4t
appeat, is aLso a con6ining ste.A.eotype. Cont)uuty to the -images ptomot-
ed n dementculy teadvs, boys ;wt btave advenrtultets and
uteative oobtem-sotveAs. !Zea.C. boys sometiPe.s even show theiA emotions
and ow.

"Boys e,exleri ace aa aduet maee chan9ing a diapet, cooking a meat,
co& hetp.01,3 eLooq. Onc tt,oun have to undetgo an .6tten4ive se.wtch

tc 6And any ',fey pmtmjed in non ste-teo typed occupations, tvhetheA it be
as an attAst, dancet, co sme.totogist , etementaty sdLoot teachm.
Textbooks pkesnibe you; denLte itit 6o& boys, and steneotype thei&
pmsonat attti butes, act-iv.cties, OmLwn4, pwi.enta nuponzib-LE'Lt<:ez,
and occupa-tio u.s. Bo !fa t eafin that .to be passive , tatented in the wits ,
uncompaLtive, niu»ec hanixae, and ftr-ltlueeVe c4 to jeepaAdize theit
ability to cain' oci.ety' s a 1.);,,,1 t,e2 and be c ome ' eat man . '

3 . 7 nbatane e ayd 2e. ectiv4,ta

"Tocitcw(!, waif !TIWItatc Kas cavil (Ito( plovide way one
petspect.ive, ntc'z;),icut.;oet or" a iNvittacert issue, situation,

9,111.Ip r etri: C. 1mbniae. ( s atra,(,i? (r textiy.ok t eatment 04

maw/ g.tett; f CS (, Sq0"! iriba o,:e C (11Lc1ttie :

(6 tit ';k' Silt 0 t t(' 1:64 /Vie e ill A- _

Ore r ç.f s 4orti s c)r ;s1 tint)t ( 04 tilt' 6.1e ednien

a W(..tdo4 t WI/Li ng to the rieviou2
t! t<ons ob.; 't Moo r(t«'1'1, v,re tie ILO e , Mid behaviok.

ifooroan /4 a the tilva, Wo'tid uke em-
plias (zed, wIbite the col_4gin.,6 and heA Ltope 04 Alitican Arnn-
cans ale 0e,quentell on.tineen omitted.
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Wth /tweet to Native Ameticans

many textbooks 6ocu5 upon the Native Amaican as an
impediment to white setteement, while ignoting the
/wee o Indian guides in vilituatty eveAy known white
expLotation.

the histmy 06 Native Amekican-FedeAle tetations is
6Aequentey descAibed in tePons 06 tAeaties and ptotection,
tatheA than with Ae6eAence to boken tAeaties and ptocitessiAle
goveknment appuptiation 06 Indian &wiz..

With Aespect to Asian Amekicans

Chine/se immignants a/Le tAeated by many textbooks oney as
'cheap taboe uthich necessitated the passaqe o6 Aestnictive
immigka,tion Zams and thteatened the tiving standaAAS 6
othe4 Ameticans. Few mentioned the conttibutions 04
Chinese immigkamt4, ot the conditions which Zed them to
wo4k 604 tow pay unda substandaad conditions.

the custom 6 'pictuite b4ides' is 6ten discussed as J
qua,btt olttuAat custom without ooviding an exptanat:em
as to the o4.giA4 o6 patentat choice o6 spouses oA the
AestAictive immig/Lation Lam which peApetuated the custom.

With Aespect to women

the paAticipation o6 women in the tempeAance movement 4in the
nineteenth centuAy Ls thesubject o6 some emphasis by many
U.S. histoAy textbooks. Textbooks make a cat-icatuke 06 Ca.t.tie
Nation and hek axe, without giving an expanation oi the setmAe
consequences su66eted by the 6amLeie4 06 0"ecohofics at a time
when theke u vittuatly no AvoAce, men conttotted the 001.mAty
o4 theiA wives, men wele given custvly 6 the-01 chitdlen in any
(Uspute, and women who woAked outside the home weAe despi.sed.

4. llucaeity,

"Many teseaAcheAs have AemaAked upon the tendenw o6 insttac-tionat
matetiats to ignote 4act which aAe unpteasant, conttuversiat, o wntch dv
kt,t con6oln with the stated vatue system 6 the white mafvty cuetute.
Toltbooks o6ten ignoke the existence 6 pujudice, wism, discAlinbuzt(on,
expecitation, oppkeS,Sion, and intelytoup con4tict. Many contemponav textbooks
ciccus en the achievements 6 individuae Mick maie and 6cmate ackieveAs, and

negeect the cuttent status and ptobtems vi a majotjty oi Beack peopte.
Othcls avoid tektence to the contempouay situation oi Native Amet(cans wehen
ouA countty. The avo.idance o6 such 66(1.C.,5 tesutts (n au unAmenstic pcottAayae
oi oul nation and its devetopment. Students aAe not tmovided the milminatcon
they teat need to cleat intettigentty with cuAkent rowbeems and con6ticts.

"AnotheA exampte 06 the avoidance 06 conttoveAstat subjects 6ten
somd in textbooks is the omission 06 the issues o6 matetna cale and binth
contkoe. few secondaAy hototy books deaf wah the stluagte 60.( adequate
mateknat health caAe and standaAds, and the deoetopmmt o6 bilth contk,et
awthods and the 4ight 6ok the-in acceptance by M01gal:t Sangel.

0



"Penhapz one o the mozt zutiums omi66ion4 ound iz Sound in text-
books tit eatment o the Ammizan amay. A ft.eview o6 textbooks -today ,
az we ts az a bA:ce4 n.eminiscence o6. Aeadeitz we uzed az chitchen, mitt
ptobabty conjtae up eimagez ota two-paunt, too-child anaiy,, the. aed-
eit ch.i.ed a boy, the youngeA ehitd a gi. Thot.e is atae paltnayat
o S VV1:17, the s,inge -paAent samity, oh oS calthout clyildnen.

"The ltillitt4{ty 06 theze -bnagez does not pnepa,te ztudentz on. the
Lixez wh-i.ch they wi-et &We oit the zociety in which they wilt be nequ-ined
to 4unct

5. Ftagmentation/Izo.eation

"Biaz thtough PLagMentati.on and tsotati.on takes -two ptimaAy 6oiunz.
F-iitzt, content it.egm.ding women on. minotity ywupz may be physicatty on
vizuat-ey 6.taqrrented and 41 z otated, and detivened only in zepanate chap-
teitz ( e. . , 'The Contni but.clonz o4 &adz Ameiticanz , "Boot.tegg eAz,
Su6putgatez, and Othut. ut ionz ' ) on even in boxez to the zide oS a
page (e.g., 'Ten Da ti.nguizhed Beack Ammi.canz, "Women 0L4 Achievement') .

"Second , naciat -ethiulc nunoiLty gtoug membeitz and women may be
(c ted az -ottenac ting oney with peitzonz iIae thernzeive, neva con-

tact (..ng an -&nrac ting the dominant cwe tunez . FnagmentatZon and izo ea-
tA.co -unpty that the ki-stoky, expeitience, and z-ituationz oS ematez and
mi not-We .s e zomehow nt.-1.neey tin)Laateri to thoze oS the dominant
euttufte (uzuatey whLte, Angto-Saxon, Pnoteistant, and mate) .

6 . 1.1 gtUz tic Bihs

"Many b iazed /Lead eAz c ontaxn appate.i.ng ncutheAz o6 dLtect qttotez
ch di si;anage -the. -ottee-Ugence, competence, and wo!uth o taciae-

e-thc ninon-it-4:u and 6ematez. Howeva, t i,3 not On-elf thAough Ltz
exptccct content bu t thnough -as vety 6tAuctufte -that tanguage eonveyz
sex b (az The 4' inguizt , Ven jam in Whoh4, hoz note.d that: 5/

tanguage mofte than a. hetctection o the ztAuctuitae
airtctngements in society. it to intimatety Linked to -the
c teat a nz and poic epti on a !teat Lty ,its et . Eei.minati.ng

sed tounina ogif iz one co neA etc way to change and,:to
t the way we ou'usetvez and othms.

"T;'elo want( subtte wayz that eanguage cattzez U.6 to citeate

ath;
i

e a t «ZS ed neal. ty.. T extbookz 6kequentty uze mazcutine

tans and riclas(!s, 'Out iwte;(athuts' ot 'Man and Kiis (tionCd,' to teliek
to atf peopte. Use cS the ptcnoun 'he' :onti.nually emphazizez the one-
.5k'xed v-tew oi tie textbook wo..ad. Uazed occupationat teAmz zuch az
po.(:(ecman, nwienlan, and Aemon, timit and deny the occupationz a4 hat4

.:eade.zs. Imbalance (a wond 0,1del (boy,s and gi,q,s, men and women,

hk. and she) w(th the muie conttnuattu taking lictst ptace L anotheA

L4OS tA.:cuoh fangua,le.

-16-
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"The adjectives used to descrcib'e Aac'iat-ethnic
gtoups 6tequenttyte6tect bias. Examptes o6 some o6 these biases inceude:

Native Ameticans,me 6tequentty te6evced to az ',tooting, wandeAing,OA 'toying' aeAoss thereand.
These teAm6 might be used to apptyto buti6ato OA wotves; they suggest a IneAeey physieat 4eeation to,the tand, kathen than a sociat ot pmposeliut Itetatbn. Suchtanguage iMptiettey justi6ies the seizurte o6 Natbe tandz by

mice goat-diAected white Ameticans who 'tAavee' on 'setteed'theiA way WestuvAd.

P- Immigtant gAoups aAe ()sten Ae6emed
to a6 'holtdes' on '4wohin6T'These terms seAve to dehumanize, and to teduce the diveAsity

and vzrciation tuithin any g4oup o peopte.

&cas in Ins.tAuctionat flateAiatz: Its Possibie b6oeets

"Atthough teseaAch has not yet pAecisety deliined the e6liectz o6 bia,sedmateAiaLs on students, therce arce sevekat stu/ies which suggest a 4igni6icante66ect o6 Aeading content upqn the attitudes, behayiok, and achievement 4,students.

"The potentiat 6okmativg e66ect o6 'Leading mate'ziatz has beendemonstAated in studies doet&enti.ng that chiedten's, attitudes towcutd4peci6ic ethnic gtoups change in a positive diAection alittA positive
chanactek pAesentationo o6 these goAcip4 in texts, and in a negativedircectZon a6tet negative pusentation. athough these studies meazwtedonty the chitdAen's immediate wtitten Aesponses, thete i4 at Least one-study which suggests the tong-teAm sttength o6 chitdAen's teading matetiatas a 6oAce in sociatization.

aoss-cuttultat Aesealtch by McCteetand 6/ deseAibesa stAong po4itive Aelationship between achievement image,ty in chitdATEn's booksand a cuttuAe's subsequent economic gtowth. In the peAiod oeceding acceeerc-ated economic devetopmemt a high incidence o6 achievement images in bookspkovide6 chitd/cen with 'instAuctive' messages about the cuttuAe's noAmsand vatues.

"Fat a number/ oç yeaAs therce has been some conceAn among edueatoutegaAding the higheA occumence o6 /Leading di.66icutties in boys than giAlzat the etementaAy schoot Levet, This sex di66etence in exucey 4each.ng ackLevementhas 6tequentty been obieked as a kationate 4olt the textbooks' dispxopottionateand steteotyped teptesentation o6 mates. At teast one tecent attLete advancesa dibiente inteoutation o6 the Adationship betideen the /Leading pe1t6oAmanceo6 boys and the. images o6 mates in textbook-4. Rasher/. and Wathen 7/ suggestthat the steteotyped
'activity-oAiented' pottAayat o6 boys in teadeA4 may-in tact contAibute to boys' Aedding di64icuttZes. By giving the imp/cessionthat boys aAt atmostconstantey Aiding bikes, ctixibing t/cees, OA he4cuingtheir/ motheAs OA tittee 44.6tet6 Vtom di66icuttie4, teadets may moyide boystatte Aeinpteepent 6ot Aeading ot otheA tanguage-tetated activitie,s andshifts.
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"A Aetated conceAn in OUA 4OCiety haz been the Aeading achievement

scokez obtained by many innek-city ztudentz (pAedominantty membeAz 06

Aaciat-ethnic minokity g1Loup4), which ate towek than thoze typizatty

obtained by zubukban ztudentz (pkedominantty white). Atthough the/Le

ate many pozzibte exptanationz 6c/A thiz phenomenon, AezeaAch indicates

that it may be due, at teazt in patt, to the 6ai1uAe o6 textboohz to

Ae4tect adequatety the existence and expekiencez 06 minok1ty peopte.

In one such ztudy, the uze 06 a mutti-ethnic Aeading zeAiez with a

Aaciatty-mixed gkoup o6 inne/L-eity liaat gnade ch,itdun puduced high
achievement gains in att skitt akeaz az wett az a pkekkence 601L the

mutti,ethnic text oveA an ate-whLte text.

"Atthough we cannot'give a pnecise indication 06 the ,bnpact o4

biazed textbooks and instAuctionat mateAia/Z on the outcomez 6ot stu-'

dentz, the cumut&e evidence zuggeztz that zuch biaz zhapez tht zub-
6equent behavion 06 ztudentz and contkibutez ta the maintenancego6

inztitutionat biaz. Speci6icatty, each 60Am o6 bia4 zekvez to tirnit the

devetopment 06 ztudents in the Ottowing wayz:

Exetuzion and invizibitity may pAovide OUA ztudentz cuith an

inaccuAate view o6 the compozition 06 the wontd in which they

tive. FOA ztudentz .(:)6 the exctuded gAoup ok gAoups, the e64ect

o6 the invi4ibi1ity is to deny them an a66itmotion o6 theiA

exiztence and to convey to them a mezzage o4 inzigni4icance in

kaation to the totat zociety.

SteAeotyping deniez ztudents a knowtedge 06 the divetsity,

comptexity, and vaniation which chakactekize any gAoup 06

human beings. PeAzonz who zee themzetvez poktuyed onty in

steAeotypic wayz may inteAnc,tize theze zteAeotypez, and 6aZt to

identi6y and devetop thein own unique abititiez, inteAezts, and

potemtiat.

Imbatanee timitz student knowtedge 06 the vartiouz peAspecavez

and intekoetAtions which muzt be apptied 60A a comptete undeA-

ztanding o6 histaktcat and contemponaky Aeaez.

Uniteatity and avoidance givez ztudentz onty a paAtiat pontkait

06 OUA nation, it6 devetopmeat, and 06 the in6otmation they need.

Ftagmentat,i.on and isotation deny students knowtedge 06 the

tnguence and the coramibu,t-Lonz,oi women and otheA minonitiez

to contempokaAy zociety.

The veAy zttuctuke o4 the tanguage encoukagez students to con-

sttuct a biased peteeption 06 themseeves, 06 otheu, and 06 the

teatity o6 theiA woAtd.

"Ow: task az educatou iz not onty to r,eszuke Sok the pubtication

b(as-Ptee textbook6 and matetiat.6, but atso to neutkatize and com-

bat the ctekeotyped 4magez which may be 6ound in the textbooks, and

mato.lcats which alte being uzed u ass/Looms thAoughout the nation.

Otoin9 the next act,ivaces 06 thiz smsion, we wiet be examining some

the waus that we can wotk to cvmbat b.ia's in textbook4 and in4ttue-

t(0,a('
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B. Questions and Answers ( 5 minutes)

The facilitator should provide tin for answering any questions which
may be raised by participants or for the clarification of any points which
may be unclear to participants.

IV. BREAK TIME REQUIRED: 10 MINUTES

-19-
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V. IDENTIFYING THE FORMS OF BIAS IN INSTRUCTIONAL
MATERIALS TIME REQUIRED: 40 MINUTES

(A) Introductory comments ( 5 minutes)
(B) Individual activity--"Identifying Sex

Bias in instructional Materials"
( 5 minutes)

(C) 6mall group discussions (10 minutes)
(0) Individual activity--"Identifying Racial-

Ethnic Bias in Iristructional Materials"
( 5 minutes)

(E) Small group discussions (10 minutes)
(F) Total group procesing

( 5 minutes)
;

Purpose of the activity:

The purposes of this activity are:

to provide participants with concrete examples of sex and racial-
ethnic bias in instructional materials

to provide participants with an opportunity to extend their skills
in identifying and remedying bias in instructional materials

Materials needed:

For participant use:

.07
"Summary of the Forms of Bias"--Teacher Worksheet 1

"Identifying Sex Bias in Instructional Materials"--Teacher Worksheet
8

"Identifying Racial-Ethnic Bias in Instructional Materials"--Teacher
Worksheet. 9`.

For facil i tator use: None

Facilitator preparation reguired:

The facilitator(s) should:

thoroughly review this total session outline and all participant
material s

review suggested introductory comments and adapt them to accommodate
group needs and facilitator style

Procedure:

A. Introductory comments ( 5 minutes)

The purpose of this activity is to provide participants with practice
in identifying and remedying biased materials. It builds on the previous
lecturette on "Forms of Bias in Instructional Materials" and the worksheet
entitled "Summary, of Foirs of Bias in Instructional Materials." This work-
sheet should be used as a reference for the exercise.
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The facilitator should note that two different worksheets are used

for this exercise--one which deals with sex bias in instructional

materials and another which deals with racial-ethnic bias. Each of

these reflect different levels of analysis. The worksheet dealing

with sex bias was developed by Myra Sac!ker and David Sadker to illus-

trate the forms of sex bias which may be found iri instructional

materials.

The worksheet on racial-ethnic bias was prepared from materials

developed by the Council on Interracial Books for Children and it

focuses specifically on information provided in U. S. History text-

books.

It is unlikely that participants will be able to work through all

of Ehe examples provided in the time allocated for this activity. The

facilitator may wish to select a few examples to use for discussion

during the time allocated, or to ask groups of participants to deal with

different examples. The'facilitator should explain that it may not

be possible to complete all of the examples and urge participants to

review them in greater detail at their leisure.

Suggested introductory comments:

"Atthough textbook pubtiAheAs have giveti e66o.tt to the etilnination
06 qaciae-dhnic bias in textboohhs and inztAuctiona2 matexi.ats and

e66oiltz cae unde/way to e-ehninate .zex bias in ma-tut-te4, we
s tie! i.nd exampZez o6 biaz even in new matutiatz.. Even L new

mateA,Zatz cote 6/tee o6 bias we know that ttie biazed textbook's which may
be 6ound n ceaivotooms today will pkobab.ey be in use lion. many yeans to
come. Thetercote, Lt Lo impontant that each o6 co is abte to anatyze
matmmez and ident2.6y vaniouz 40i UM 0 A itaciat-ahnic and z ex bias.
In addition, we Shoutd be abte to kemedy. baz by buggeztaig ehangez
and kevis.cons wh-Zch wLe. biaz otee. Teaching thue same zki,tez to yowt.
s tudonts Ivtovid ez a method o inutenzing ,the-ZA. neading 4iLiZe2).

"Otthing the ne)ct ac-avitAles we wi.g be iteviewing vaniows methods
o6 cdentiiying and deaeing wi,th bia6 in instiukctionat rnateir-iacz.
toe Lect'i' exconZw bias to ,identi.6y the 6omn4 o6,bia4 which we juzt
(sus sod. You wiLe =at to ite6eit to 'Summa/ty o6 the Foluns 06

eaeheA Wo/Lsheet 7' as we wo/tk with two othut wokhzheetz whtch may be

;c'ound in yowl. mate/I-W.6.

"N'ease tuAn to Teacheit Wo4k4heet 8 entAteed 'Iden-ti6y.img Sex
ti(az (n ins tionat Mateitiatz. ' You mitt note that this wo/dzsheet
rtov (des ten exampZes u6 insauctionae iateizAa. You ane azhed to
Icad each exampee, de-tetnine whetheit zex bias Ls ptezent, and indicate
how such b.ims may be coivtected."

"Wet we have conip.eeted TeacheA Wonksheet 8, you (gilt be -azhed
to shale yowl tesponzez tai,th a swat gAottp. Then you wat be .azhed to
wok wc th TeacheA Wo412.4heet 9, ent-iteed '1denti6yin9 Raciat-Etluzic &La.!)

Instkuctional MatutiaLs.' The. tat-ten wonizzheet aakz you. to identy
vaq ous 404n14 06 bias n mateitiaes taken 6/tom U. S. Hiztoky textbookz.

nou wit! be asked to ctizeuzz thiz wonizzheet ist dinate 9/Lotto and
the totae wtoup. You may not be abee to 6inifsit these 010/1k,3heet6,

so, you may wish to concentAate on doing a liew examptes /tette .60 that
nou uncle/I/stand how they aite 6olumeated and comptete them at JOWL te-iztae.
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"You vat have about 5 minutea to comptete Teac1i.e4 Woniesheet 8 and anotha
10 imbiate4 to di,a044 itlin yowl. Amatt grcoupa."

The facilitator may Wish to assign examples of various tables or groups
since it may be difficult for participants to finish all of the examples.

B. Individual activity--"Identifying Sex
Bias in Instructional Materials" ( 5 minutes)

The facilitator should provide approximately 5,minutes for the partici-
pants to review and complete Teacher Worksheet 8 entitled "Identifying Sex
Bias in Instructional Materials."

C. Small group discussions (10 minutes)

After participants have had abdut 5 minutes to complete the worksheet
or their assigned examples, the facilitators should ask them to form groups
of four to six to discuss their responses. The facilitators should circulate
among the groups and note any questions or issues which should be discussed
by the total group.

D. Individual activity--"Identifying Racial-
Ethnic Bias in'Instructional Materials" ( 5 minutes)

After participants have had an opportunity to discuss Teacher Worksheet
8 in small groups for about 10 minutes, they should be asked to move on to
Teacher Worksheet 9,entitled "Identifying Racial-Ethnic Bias in Instructional
Materials." In many instances this workshee:, will be more difficult for
participants since it requires background knowledge of U. S. History and it
provides more subtle examples of bias in many instances. In addition, some
of the information provided in the participant's answer sheets found in the
Appendix may be difficult for participants to accept. If this is the case,
the facilitator should refer back to the exercise on perceptiorc and make
the point that our perceptions are determined by our experience. Perceptions
vary according to the position from which persons experience .various events.
Participants may not agree with the forms of bias cited but the exercise
is provided to give them a different perspective for their consideration.
Additional readings are also listed for those who wish to examine each
example in greater detail.

E. Small group discussions (10 minutes)

When participants have completed the worksheet or those portions cf the
worksheet which were assigned, the facilitator should ask them to discuss
their responses in the same groups which were formed earlier.

F. Total group processing ( 5 minutes)

After participants have had an opportunity to discuss the worksheet
the facilitator should reconvene the total group and process the activities.
Some of the questions which might be used for processing the activities
include:

What were your reactions to the worksheet on identifying sex bias?

a What other uamples of sex bias can you identify from your experience?
.11_



What were your reactions to the-Worksheet on racial-ethnic

bias?

What other examples of bias can you identify from your expe-

rience?

What fonms of bias do you think are more prevalent when we

consider sex bias?

What fonms of bias do you think are most prevalent when we

consider racial-ethnic bias? I

Points Aich should be made by the facilitator include:

Some of the fonns of bias may he more frequently applied to

sex bias than to racial-ethnic bias, e.g., linguistic bias moy

be more frequently identified when considering forms of sex
bias even though we can identify examples of linguistic bias

as applied to racial-pthnic groups.

The categories outlined in the lecturette and the worksheet
(exclusion/invisibility, stereotyping, etc.) provide us with

a framework for identifying and classifying various forms of

bias.

1

As teachers, we have responsibility for helping students increase

their critical reading skills. One of the ways we can do this

is to teach them the skills for identifying and remedying sex
bias and racial-ethnic bias.
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VI. IDENTIFYING BIAS IN INSTRUCTIONAL MATERIALS:

CONTENT ANALYSIS TIME REQUIRED: 25 MINUTES

(A) Introductory comments
(B) Individual activity--"Identifying Content

Analysis in Instructional Materials"
(C) Total group processing

( 5 minutes)

(10 minutes)
(10 minutes)

Purpose of the activitl:

The purposes of this activity are:

to provide participants with a method of analyzina race and sex bias
in instructional materials

to provide participants with an opportunity to assess their skills
in identifying bias in instructional materials

to provide participants with a technique which may be used with
students in the classroom

Materials needed:

For participant use:

"Teaching Critical Reading Skills: A Guide for Analyzing Racial and
Sexual Bias"--Teacher Worksheet 10

For facilitator use: None

Facilitator preparation required:

The facilitator(s) should:

thoroughly review this total session outline and participant materials

review suggested introductory comments and adapt them to accommodate
group needs and facilitator style

Procedure:

A. Introductory comments ( 5 minutes)

Re purpose of this activity is to provide participants with another
method of examining instructional materials for bias. This content analysis
technique provides a method for anaiyzing materials and for involving
students in similar activities.

Suggested introductory comments:

"We have spent some time now keviewing textboofz mateitiats 6o4 bias and
lemedying the voutiouz. 6olum o6 btu atich may be 4.denti6ied. We woutd now
eae to spend some time on aAotheit method o6 identi6ying bias in matutiais
known as content anaC1Jsi6. Content anatysis siffipty &Wu to the systematic
examinatixn o6 matekiah, both quantitive and quaUtive, to ,i.dentiki instances
o6 bias. We tate be spending some time doing a modi6id content anatysis o6
matouiatS in onde4 to:
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exaMine OUA oum tesuLts with those 06 textbook teseatche46

assess and extend OU4 612,i)1.4 in-the identi6ication o6 biais in

mateties

.teview a technique which may be adapted and used in the ceass-
toom to assist studentA in identi6ying and combating the Wects
o6 bias in mate4iats

"Ptease tutn to Teachet Wocksheet 10, entitted 'Teaching C4ititae
Reading Skitts: A Guide 04 Anatyzing Raciat and Sexuat Eas in
Etementaty ReadeAs.' You miet note that the mate/fiat inctuded is de-

signed lion. use with etementam /Leading texts but it is an exampte
oti a technique which may be adapted to any type o6 matekiats.

"Duiting the time we have avaitabte today we witt be considaing
the sampte s4Vig (adapted 64om an actuat /Leaden) beginning on page 3,
and ung the content anatysis 6o)un which appeau on page 11. Lach 06 you

showed tead the stoty and the di4ections 604 COMpLeti,ng the Content
mnaty6ZS Zheet, and then U out tht content anaysis 6otm. Vul to the

me einitations, we ate asking you to considet onty two chaAacteks,
L'athe4 and the Ametican, 6o4 oLUL puAposes today. 76 you have addition-

at time, comptete the sheet 60t otheA chanacteu in the ston.y. Note

that the anatysis 6o4m inctudes &tee d4e/zent pages. Remembe4 that

you mite be conde/Ling both taciat-ethnic and sex bias in yowl. anatysis."

B. Individual activity--"Identifying
Content Analysis in Instructional
Materials" .(10 minutes)

Individuals should be provided time to read the story and complete
the sheet for at least two of the characters. If participants have

additional time, they may wish to analyze other characters. The facil-

itator should circulate around the room answering any questions and
providing any clarification which my be needed.

C. Total group processing (10 minutes)

After participants have had approximately 10 minutes to complete

the content analysis of Esther and the American, the facilitator
should reconvene the total group. Some of the questions which may be

used for this purpose include:

6 Did you identify instances of sex bias?

Did you identify instances of race bias?

How could you use this technique with students in your class-

room?

It is important to point out to participants that this technique
can be adapted for use with students in order to help them identify

bias so that they may evaluate it and combat its effects. Many partici-

pants may wish to offer specific suggestions for classroom use. This

technique is particularly important because it provides a method of

using the biased materils which are present in most classrooms in an

affirmative manner which can contribute to the learning and the develop-

ment of all students.
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VII. DISTIrGUISHING BETWEEN BIASED AND NONBIASED
MATERIALS TIME REQUIRED: 30 MINUTES

(A) Int,-odurtory comments
(B) Small group activity--"Distinguishing 7

Betwem Biased and Nonbiased Materials"
(C) Total group processing
(D) Action planning

Purpose of tl'e actiyity:

The purposes of. this activity,are:

( 5 minutes)

(10 minutes)
( 5 minutes)
(10 minutes)

to provide participants with an overview of biased, sex-and race-fair,
and sex-and race-affirmative materials

to provide participants an opportunity to identify sex-and race-fair
materials

to provide participants with an opportunity to identify actions which
they can take t, reduce and to combat bias in instructional materials

Materials needed:

For participant use:

"Distinguishino Among Sex- and Race-Biased and Monbiased Materials"--
Teacher Worksheet 11

"Distinguishing Among Sex- and Race=:Biased and Nonbiased Materials"--
Teacher Worksheet 12

For facilitator use: None

Facilitator preparation required:

The facilitator(s) should:

thoroughly review the total ses-jon outline and participant materials

review suggested introductory comments and adapt it to accommodate
unique group needs and facilitator style

Procedure:

A. Introductory comments ( 5 minutes)

The purpose of the introductory comments is to provide participants with
an overview for identifying biased, sex-and race-fair, and sex-and-race-
affirmative materials.

Sugge9ted comments:

"Thuz 6wt cUoi.ng tlaa 6e46ion we have examined a numbet o mays o6

conzideiti.ng 4ex and tace biaz in inztAuctl;onae mateiti4iZ, Az we have
examLned vatLou.s typez o matekiat, you have ptoballey been awake that theke
ate de9kee6 06 bia:o in matetialz. The bias in mateiaatz may be btatantty
o66enzive OA may be vety 6ubtee.
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"Just az you may have noticed the degtees o6 di66eAence -Ln the
bias_which may be 6ound in mateniats, you may atAo have noticed that
thete ate degAees o6 und in the devetopment o6 nonsexistdi-66ekence 6o
and non/racist mateAiats. Two kinds o6 nonsexist and nonAacist mate-
tiats have been identi6ied--those which au sex and /Lace 6aik and those
which ate sex and tace a664Amative.

"Sex-and Aace-Saix matetiats Ae6tect a phitoscphy o6 equat and
OciA tAeatment o6 6emates and mates o6 att Aaciat-ethnic gAoups. Sex
and Aace-6aiA mateAiats woutd not contain any o6 the 6oAm6 o6 biaz
which we have idented duAing the eilteieh activities o6 thi,z scission.
Race-6aiA matetiats woutd inctude content and ittuSlAations wkich
ptovide a batanced tAeatment o6 the vatious Aaciat-ethnic gtoups in
the poputation. Sex-6cz i.P. mateas woutd pusent 6emates and mates
in equat numbetz and pAovide content oA ittusttati.ons uthich aAe 6tce
6Aom steAeotypes.

"The pAovon o6 Aace,and 6ex-6ait matmiats 6at students iz an
impoAtant goat 6oA education at att Levees, but simpty pAoviding
teptesentative, nonzteteatyped images o6 minatitiez and women may not
be adequate to oveAcome the e66ects o6 past discAA:mination and biaz.
Thete6ate, it may be necessany to ptovide students with a66itmatbe
mateAatis az wett az have-and sex-6aiA mateAiatis. A664Amative mate-

tiats not onto oesent, but actuatty emphasize nonzteteotyped attitudes.
chatacte)uistics and behaviou. They sttess changes in society and in
the oppottunities drich cute becoming avaitdbte to minatities and womtn.
In addi.tion, they may pAcvide in6oAmation which has heteto6ote been
taAgely unknown tegaAdi..ng the lviztoAy, and conttibutionz o6
and women.

"The pAimaAy goat o6 a66immtive mate/adz is to combat the
e66ect) o6 pAesent bias and dactimination in OM society. Atthough
RT aAe beginning to see a gteateA amount o6 tace,and sex-6aa.matetiatz
in the ctassAoom, they may not be enough to combat.the e66eCt o6 past
images and the impact o6 the otheA rossages in Oak titles uthich may be
Aacist OA sexist.

"At this time we wee going to azk you to examine some ma-tut-into
to see i you can identi6y examptes o6 biased, Aace amd sex pik, and
Aace-and 6ex-a66iAmative mate/adz. Pteaze tuAn to TeacheA OloAksheet
11, entitted 'Distimguishing Among Sex-and Race-Biased and Nonbiased
MateAiatis.' Woutd you ptease 6oAm etoups o6 6ouA to ZA.A petoons and
discuss each o6 the examptes in the smatt gAoups to detemnine whetheA
the mateAiats ate biased, /lace and dex 6aik, and /Lace and sex a66iAma-
tive. You'tt have about 10 minutes 6oA this ftetivity."

B. Small group discussions (10 minutes)

The facilitator should make sure that all participants have been
included in a small group and be available to answer any questions or
make any clarifications which are necessary. Participants should be
provided about-10 minutes for this activity. The facilitator may wish
to assign different examples to various groups around the room to en-
sure.that each of the illustrations are covered.

C. Total group processing ( 5 minutes)

When the groups have finished the worksheet or those portions of
the worksheet which were assigned, the facilitator should reconvene the
total group. Questions which might be used to Prbcess the small group
discussions are:



Which of the examples were most difficult to classify?

Which of the examples were least difficult to classify?

What examples of race-and sex-fair and/or race-and sex-affirmative
instructional materials have you used?

Points which should be made during the processing of the discussion
include:

The materials used in the classroom should provide examples not only
of race-and sex-fair materials, but also race- and sex-affirmative
materials. The numbers of both types of materials are increasing
and teachers may wish to begin developing collections of basic and
supplementary materials for,use in the classroom.

It is important that we remember that instructional materials should
be examined for evidence of both race and sex bias. Materials may
be race fair or race affirmative and yet provide sexist images.
Similarly, nonsexist materials may also provide examples of racism.

When the facilitator closes the group processing, she/he should refer
participants to Appendix B which contains other worksheets which are designed
to assist teachers and students increase their skills in remedying sex and
race bias. They nay wish to take, time after the workshop to review these
worksheets and test their skills in remedying race and sex bias in materials.

D. Action plannil (10 minutes)

The purpose of this activity is to encourage participants to identify
specific steps which they can take to reduce and to combat bias in instruc-
tional materials. Coirrnents which may be used for introducing the activity

are provided below.

"Duit.ing seuion we. have identL6ied a numbeh o6 rtYcyz ctitich we can
inc.A.ease. ow t. skitez and mut ztudents' 'ski-eh n ide.ntLtj-Lng and comba,ting
biaz in inztAuc-ti.oruat mate:U.0.6. kt thiz point, wed Zike you to think
about the meaning o6 theze activi.tace.:6 and othet actAlvit.i.es r431.Lch you. can
identi6y lion yam. c2a.64/toom. What 4pec4.6ic .estep6 can you tde to neduce
and to combat b-a Ln ire inztAuc-tiona mateitidez 6ound in yowl. ctazzkoom
and in yowl. 4c.hooZ?

"Wowed you pteaze take out TeacheA Wonk)shce-t 12 and Apend a. ew minutez
identi.6ying thoz e acaons which you ptan o tak.e which can contribute to
combating bi.a.6 1n inztAucti.onat mate)tiats."

Participants should be provided about 5 minutes to identify any actions

which they may wish to take.

When participants have completed the worksheet, the facilitator may wish
to take a few minutes to discuss some of the actions which have been identified
in the total group.
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VIII. SUMMARY, EVALUATION AND CLOSING TIME REQUIRED: ,15 MINUTES

(A) Summary coments ( 5 minutes)
(B) Evaluation of application session ( 5 minutes)
(C) Closing comments ( 5 minutes)

Purpose of the activity:

The purposes of this activity are:

to summarize the activities of Application Sessions A and B for
Instructional Personnel

to provide participants an opportunity to evaluate the activities
of the, Application Sessions

to provide appropriate closing remarks

Ma te ri a 1 s needed:

For participant use: Workshop Evaluation Form (Teacher Worksheet T-13)

For facil itator use: None .

Faci 1 i ta tor preparation requi red :

The facil i tator(s) should:

review the total session outline and participant materials

review suggested sumary and closing comments and adapt them to fit
unique needs of the group and facilitator style

Procedure:

A. Surtmary comments ( 5 minutes)

The purpose of this activity is to provide participants with a summary
of Application Sessions A and B. This might be implemented with comments
such as the following.

"VaA.ing Apptizati.on Sessions A and 13, we have 6ocased on two v6 the
ptiriany 'Lacs o6 the c2a6.'toom teacheit.--owt to.ee. a6 ceazzkuotn managms and
otet cc4 a4 cumicaum manageAs. Ads we. have. examined the-se wees we have
i.denti.6ied many o6 the. ways that biaz and cUiscAiminatZon may be maizi6est as
we .imptement tlume hOteA

"AZ cta.szneon managms we have neviewed vnie o the coo We ,in.teitac.t
tailh students o.4 we. mat/ be peApe-tua-ting sex, diseA,Lmination and sex bias;
we hay identAl6ied 40111-e 06 the stnategies which may be used 6vfri uveitcmcng
zex bias and sex dismimination, and we. have ident4ied some o6 the aetions
which we can take. ix the ipipCementati.on o Titte IX and the attainment o6
6ex equ.ity.
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"Az cuAkicutum manage/Ls we have examined the vatious lionms o6

timiat-ethnic and sex biaz whic lzy be manJeA n instauctionat
patetiatz, tevicwed vaAiouz methudz 6oA identi6ying bias, and consideked
methods 6ok combating biaz in instauctionat mateniatz. Each o6

these activities pAovidez a 6AamewoAh 6oA the steps which each-o6 uz
can take within heA/his ctazztoom to make sex and tace equity a Aeatity.

"Atthough we have 6ocu4ed on these two majoA Aotez o6 the teachek,
out tesponzibitities do not end heke. In addition to these Aates theke
ate two othek totes Aich ate impatant to undeAstanding how we can
make a maximum conttibution to imptementing Titte IX and achieving
equity in zchoots.

"Anethet note which iz impottant 6oA each o6 us to undeastand is
owl tesponzibitity 6oA inztitution buieding. The e66ects o6 OWL ac-
tions do not end at the dom. 06 out etazzhoom. Each o6 us haz an

oppottunity 6oa contkibuting to the devetopment o6 institutions which
ptovide a stkuctute and a ctimate which demonztnatez a commitment to
equity. We .iiiTtement out aesponsibitity don this note by undeAstanding
how Titte IX is being imptemented in the distkict--how weft the ptoce-
diktat teqdiaements o4 the Aegutation have been cannied out; by making
with 6acutty and students to undetstand and mtitize the gaievance
ptocedute in positive ways; by making with othet teachets az you
skate yout insights in teatnings; and by enzuking that the concepts
ol equity aae obseaved n you& 6unctioning in the ctazznoom, the
schoot, the community, and in youn pAo6e&,ionat mganizationz.

"Teachets can and muzt paxvide teadekship within the distkict
which tz suppottive o6 e66ontz to imptement Titte IX and to achieve
sex equity as wett as demonsttate that teadeaship az they detivet
educaticnat seavices to studcnts. Dating the next Genetic Session you
wiit be asked to give conzideAation to you& Aaee az institution buitd-
M5. You wite be consideting change and the 4pec26ic actions which you
can take to assist in the attainment 06 institutionat change.

"Anathek Aott which iz impoAtant to each o6 us is the note o6

teachet a, teaAnen. Az pao6e24ionats we have tesponsibitity not onty
6oA 6aci1itaang the optima gAowth ond devetopment 06 ouh students,
but atso to enzune that we undettake those e66ottz which ate necessaay
6ot ALA own continued gnowth and devetopment. Thete is evidence to
suggest that teachets who pAovide students with modetz o6 vitae
gtomulg peAsoim comni,tted to.incteasing theia knowtedge and skitts ate
ess(mtiat to achieving that gAowth in students.

"Duting thiz wonkshop we have tlied to open up some aneaz 6oA you&
consideAa,tion and to pkovide expetiences which woutd assist the devetop-

merit o6 knoweedge and insight. This can be onty a 6i44t step. Many o6

the ateas coveted today Aequine continued exptotation and study. You

can continue that exptonation by devetoping a ptan 60h youn own 'Lead-
ing, by woAking with athea ttachetz to devetop nonsexist and nomacist
matetiats, by attending comzes Oh ma.kshops which expand on the issues
Aaized today, and by using youk ctazstaom expetience as a means o6 test-
ing and Ae6ining OU4 knowfedge and zhittz.

"Az you pAepake o move back into the ctazsuom we hope that you
witt have a nett meaning in you& totes az ctasznoom manqgets, as cuflAi.-
ectum managetz, az institution buitdets, and az teatnens; and that you

witt wtit,ize the oppottunity pAovided by each o6 these Ao& to incaease
the equity pnovided att students in out zchootz."
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B. EValuation of Application Sessions (5 minutes)

The purpose of this activity is to provide participants with an
opportunity to evaluate Application Sessions A and B. This may be
introduced with comments such as'the following:

"We woad tike each 06 you to take out TeachaWonksheet 13 which
is the wath4hop evatuation 6oAm. You wilt note that the quutions
pilovided ,CA th,i6 evatuation cote designed to obtain two kinds 06
inpAmation:

YOWL 6eedback Aegailiing wakhshop--What actLvitLes we/e most
uselia? Which ones aleAe Zeast heeNue? What do you believe you
gained 61om the woAk.shop? Sioux anwet6 to thue queztion6 can
heep us to impuve OUA utwt.e insekvice tkaining pkognams. Ftease
.imiieate any ideas which you may have Atgairdixtg activities which
coutd assist you and othen ttacheAs in achieving sex equity.

You& ideas Aeganding 6crtuAe needs and liottow-up--We atso asking
you to heep us in identi6yLng lioZeow-up activities and alteas 6on.

6utuAe insekvice traini.ng OnogAams. Reease indizate any ideas
whi.ch you may have neganding activities which-could assist you
and athen teacheAs to attain sex equity.

"Woutd you take a moment oft two to comptete the 6oAm and tuAn it in
be6ake you Zeave?"

C. Closing Comments (5 minutes)

The closing comments provide the facilitator with the opportunity for
recognizing the work of any persons who have assisted with the session,
thanking.participants for their assistance.
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SEX BIAS IN CLASSROOMS AND INSTRUCTION

Teacher Worksheet 1

1. Based on your experience and observation, list the major forms or examples
of the differential treatment of females and males in the classroom or in
instructional situations.

4.1

2. What'kinds of efforts are you aware of related-to the implementation of
Title IX/the attainment of sex equity which have been effective in reducing
sex differenOation in the classroom and instructional situations?

3. Which forms of sex differentiation in the classroom and in instruction do
you think will be easiest to overcome and why?

4. Which forms of sex differentiation in the classroom and in.instruction do
you think will be most difficult to overcome and why?
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5. wpt do you think is the most important resource/support/skill for the
nation of sex differentiation in the classroom and in instruction?

TW-1
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SUMMARY OF THE FORMS 6F SEX BIAS IN THE CLASSROOM

Teacher Worksheet 2

1. Invisibility

Girls form a quiet background to the active role of boys in the
classroom. Teachers interact far more frequently with boys: rewarding
them for their academic work, punishing them, talking to them, question-
ing them, and years later, remembering them, far more often than girls.
Girls have become the silent majority, almost invisible members of the
classroom population. Female invisibility is underscored by bulletin
board and other displays which frequently omit women entirely.

2. Stereotyping

Many teachers assume that the male half of the species shares one'
set of abilities, interests, values, and roles, and thefemale half a
different set of these characteristics. These stereotyped expectations
ignore individUal differences, affect the teacher's behavidr and serve
to limit the full development of male and female students. Teachers
often reward boys for active, assertive, curious behavior, while reward-
ing girls for appreciative, dependable and considerate behavior. When
these stereotyped teacher expectations are reinforced,by stereotyped
models, pictures, and other displays, children receive more messages
of "appropriate" sex role,behavior; and many children learn to limit
their careers and capabilities in order to fit these stereotyped ralies.

3. Fragmentation/Isolation

By arbitrarily separating boys and girls in classroom procedures
such as lining up, the formation of work groups, and the organization
of recreational activities, teachers promote the fragmentation and
articificial isolation of the sexes. Purposeless separation serves as
divisive influence and distracts from the goal of sexual equality. When
represented in the physical environment of the classroom, on bulletin
boards, and in other displays', the role and contributions of women are
presented separately and secondly, as though the female role is only a
corollary to the mainstream of the human ex-perience.

4. Linguistic Bias

The same forms of language bias which emerge in instructional
materials may also emerge in the language of the classroom. Sex-biased
words such as mankind and salesman, and the constant reliance on the
male pronoun "he" to refer to both males and females, are examples of
sexist language patterns which belittle the role and importance of fe-
males. As in the other cases of bias, the physical displays in the
room may also reflect sexist messages, in this case, biased language.

TW-2
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5. Imbalance/Selectivity

The educational system reflects an imbaiance in compensatory educational

programs. Special education programs alleviate learning problems which tend

to affect boys while generally ignoring those which hamper girls. Therefore,

although there are special education programs for reading and emotional learning

problems,there are few special programs in spatial relations and mathematics.

Compensatory education programs reflect a sex bias in the selection of the type

of learning problems to be recognized and remedied, and this imbalance works

to the disadvantage of females. 0

6. Unreality

In spite of the many sources of sex bias in classroom interaction, most

teachers and teacher educators are unaware of their own roles in promoting

educational inequality. In order to overcome this unreality of sex bias

inthe classroom, educators should be Made aware of the sources and impact

of biased interactions. Activities provided for students should prepare

them for the reality of their future lives.

-

.4
0
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IDENTIFYING SEX BIAS IN THE CLASSRODM

Teacher Worksheet 3

After reviewing the "Summary of the Forms of Bias in Instructional Pro-
cedures (Teacher Worksheet 2),you are,ready to develop your skills in
analyzing and remedying sex bias in the classroom.

In each of the following case examples, a classroom incident is liescribed.
If you do not detect any sex bias in a case study, just write down "no" and
go on the next case. If you do detect bias, write down the form of bias,
and indicate how the bias might be corrected.

1. Principal: (describing the elementary curriculum to a group of parents.on
visiting day)

"So as you can see, we have a number of innovative programs and curricular
material in our school. I am particularly proud of our special education program
which includes comprehensive learning modules inreading disabilities and spatial
visualization disabilities."

Is there sex bias in this situation?

If so, what form?

How could the bias be corrected?

2 Teacher comments made during a 5th grade social,studies lesson:

"Excellent work, Jim. You've really got a good grasp of the causes of
the Civil WarN."

"Pete and Al, cut out the horsing around, and get going on your reading
assignment."

"Wanda, I want you to know how pleased I am with the way you're behaving
today."

"That does it,4Pete. It's after school for you."

PAl'ex, the paper you handed in last week was excellAt. You should be
very proud."

TW-3



Is there sex bias in this situation?

If so, what form?

How could the bias be corrected?

3. "I want all the boys up front, where I can see them. This class is not for

goofing off. We are going to work!"

Is there sex bias in this situation?

If so, what fbrm?

How could the bias be corrected?

4

0

4. TOPICS LISTED ON AN ELEMENTARY SCHOOL BULLETIN BOARD

HEADLINES THE ECONOMY POLITICS

HOMEWORK ASSIGNMENTS TEN GREAT WOMEN

Is there sex bias in this situation?

If so, what form?

How could the.bias be corrected?

TW-3
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5. "Okay class, I need help distributing the new textbooks. Could I have three
boys Jed volunteer to go down to.the office to get the books?"

Is there sex bias in this siivation?

If so, what form?

How could the bias be corrected?

6. "So far this semester, we have reviewed the life of the cavemen, man's
discover ) of fire and hit developMeht of primitive tools."

41
Is there sex bias in this situation?

If sb, what form?

How could the bias be corrected?

7. "At last week's faculty meeting, Ms. Jones, the kindergarten teacher, took
a strong position against sexist school practices. She pointed to her own
classroom as an example of a sex-fair environment."

"Today, the children in Ms. Jones' class are working with paper cutouts
As each girl finishes her work and comes up to her desk Ms. Jones automatically
staples the cut outs together. As each boy completes the paper cut outs,
Ms. Jones routinely points to the stapler and says,'Just staple them all
,together at the corner.'"

TW-3
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js there sex bias in this situation?

If so, what form?

How could the bias be corrected?

e.

8. "Spelling bee time! Boys to the right, girls line up by the windows.

This will be an exciting contest."

Is there sex bias in this situation?

If so, what form?

How could the bias be corrected?

9. "We will be working with the drill press today. Both boys and girl'S

will have an equal chance to work with it. But I don't want any girls

going near it until I have a chance to demoffstrate how it operates."

Is there sex bias in this situation?

If so, what form?

How could the bias be corrected?

10. "The school standards on decorum are quite clear. No jeans. No

sleeveless shirts. No sandals. Only exceptions due to medical reasons

will be allowed."

Is there sex bias in this situation?

If so, what form?

How could the bias be corrected?

TW -3
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11. "Room 107 is the scne of a great deal of commotion. The grades for the
chemistry course have been announced, and a number of students have done
poorly. In the back of the room, Bob and Sally are particularly upset,
and are almost near tears. The teacher is disturbed by this reaction, and
calls them up after class. 'Take it^easy, Sally. I know you're upset,
but things will work out; and Bob, pull yourself together. You shouldn't

. be coming apart like this.'"

Is there sex bias in this situation?

If so, what form? ,

How cOu1d the bias be corrected?

12. "The results on the standardized mathematics achievement were very encouraging.
We may have some future mathematicians in our class. And even some women
mathematicians."

Is there:sez biwln this situation?,

If ,so, what form?

How could this bias be corrected?

13. "As part of our 'future careers' program, we will have four speakers tomorrow
morning. Mr. Jacobs will discuss carpentry. Mr. Phillips will talk about the
field of medical technology. Dr. Roberts will discuss the role of a physician.
And Mr. Morgenthau will tell about his job as a small independent businessman."

Is there sex bias in this situation?

If so, what form?

How could the bias be corrected?

Icr
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14. "Physics is not an easy course, but it can be an important foundation for a

career in science. All students are expected to meet minimum standards at

least, and hopefully do a lot better. Anyone needing extra help, s.ee me.

That's what I'm here for. Okay, let's get to work."

Is there sex bias in this situation?

If so, what form?

How could the bias be corrected?

15. "It's time to form into your groups. Those with previous experience in

automotive mechani.cs go to station 1. Those with a limited background go

to station 2. And those with no knowledge of auto mechanics at all, report

to station 3."

Is there sex bias in this situation?

If so, what form?

How could the bias be corrected?

TW-3
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RECOGNIZING SEXIST AND NONSEXIST kACTICES/AND BEHAVIORS

Teacher Worksheet 4

Directions: Listed below are a number of behaviors/practices related to classroom
managonent and/or curriculum which have implications for equal education opportunity
for female and male students. Read each item and determine where it would fall
according to the following categories:

Sexist

D - Discriminatory practice/behavior - violates Title IX or other Federal
nondiscriMination laws

B - Sex-biased practice/behavior - reflects a bias or stereotype but is not
a violation of Title IX or other Federal
nondiscrimination laws

Nonsexist

F - Sex-fair practice/behavior - treats both sexes in equal or similar ways

A - Sex-affirmative practice/behavior - attempts to compensate for the
effects of past discrimination

Indicate your description of each of the items and label them by placing the
appropriate letter in each blank.

1. Not allowing females.to use certain items of classroom machinery

2. Praising females for their appearance; praising males for their academic
achievements

3. Requiring both males and females to welr uniforms which are similar io
style and price

4. Encouraging students to ensure that during club elections both females and
males are considered for leadership positions and to evaluate the assump-
tions reflected in electing males as president and'females as secretary

5. Presenting a list of possible projects in home economics which would
appeal to both males and females and allowing students to select that
which interests them most

6. Suspending males for fighting; reprimanding females for the same behavior

7. Participating in/developing inservice training for teachers on techniques
for eliminating sex bias and discrimination in the classroom

8. (Not allowing females to enroll in certain vocational courses without
written guarantee from an employer that they will be hired pending
successful completion of the program; making no similar requirement for
males

TW-4 1, , )



9. Providing all stOantstrith informatjon andcoun,seling regarding

the changing rolg of females and males in the-world bf work and

other life at:eas and the impOrtance Of considering.a variety of

cobrse options:both sex-craditional and 'nontraditional

10. 1.-unishing both males -.ma females who violate the school.rule Of no

smoking by assigning detvtion based on num4r of offenses
4,

11. Maintaining eye contact with members of one sex more than the

other

12. Allowing girls, but not boys, to cry in the classrOom

TW-4
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ASSESSING.SE BIAS IN THE CLAS'SROOM

.Teacher Worksheet 5

.. L .

Directions: In order to make sure we're providing sex equity for students, we Tieed to
examine the kipds of interactions we.have with students andthe kinds of techniques -

and procedures we use for managing classrooms. Only with such examination can we
be sure.that we're proxiding-a=nonsexist learning environment.

'Listed below are specific teacher behaviors which tali-glider two major categories:
.the cogoitive/affective classroom environment and the Ohysical classroom environ-
ment. These are fufther subdivided into more specific'groupings such as treatment
of students and classroom groups. Please consider each one in terms'of'what you
do in your classroom and check the appropriate column.

THE COGNITIVE/AFFECTIVE CLASSROOM ENVIRONMENT

Verbal Interaction

Do you interact with females and males similarly
with regard to:

1. the frequency with which you call on them

2. the frequency with which you praise them

3. the kinds of behaviors for which you praise them

4: the kinds of behaviors for.which you punish them

5. the kirids of disciplinary measures you use

Use of Language

Is your language free of sex bias witff regard to:

. 6. use 'of masculine terminology to refer to all people

7. use or acceptancd of derogatory terminology to refer
.to members of one sex

8. word order which consistently places males first (he
or she, boys and girls, men and women)

Iv*
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Nonverbal Interaction

Do you interact with females and males similarly
with regard to:

9. maintaining eye contact-with them

10. 'maintaining close proximity with them

11. smiling (or other positive nonverbal behav-
ior) at them

Treatment of Students

Do you treat females and males similarly with
regard to:

12. standards for dress and appearance

13. the applicatiop of classnodm rules.and
privileges

'ehavorial Expectations Set for Students

14. attitudes, abilities, career goals, work
assignments (audiovisual aids, messengers)

15. the level and nature ofemotional expression
that is considered appropripte for the class-
room

Evaluation

Are the standards r.et for maleand female students
similar with regard to:

16. expected level's of academic perfonmance
(criteriq used for evaluation)

Provisions of Compensatory Instruction

17. the frequency with which compensatory instruc-
tion is provided

18. the nature of compensatory instruction that is
provided

THE PHYSICAL CLASSROOM ENVIRONMEN1

Visual Displays

Do you arrange all visual display material to
avoid bias with regard to:

19. the frequency with which females and males are
'depicted

20. sex stereotyping in behairiors, roles, and

occupations TW-5
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20. sex stereotyping ir behaviors, roles and

occupations

21. fragmentation and isolation in the pre-

sentation of material about women

Written Communication

Are all written communications free of linguistic
bias in terms of:

22. use of masculine terminology to refer to all
people

23. use or acceptance of derogatory terminology to
refer to members of one sex

24. word order which consistently places males first

Classroom Groupinm

Do you make sure that the following are not designated
on the basis of sex?

25.. seat assignments 'or, work group assignments

26. the lining up of stu ents for entering or
- leaving the clasroof1

27. play groups for recreational and social activities

TW-5
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STEPS I NEED TO TAKE TO ENSURE SEX EQUITY IN MY CLASSROOM

Teacher Worksheet 6

After thinking about the forms of bias which may be evident in the management

of your classroom, please answer the following questions.

1. In which areas am I most likely to treat female students and male

students differently?

2. What things do I need to keep in mind to make sure that my behavior

is nonsexist?

3. How could I obtain additional information about the ways I interact

with female and male students?

4. The things I need to do when I return to my classroom are:

TW-6
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IDENTIFYING SEX BIAS IN INSTRUCTIONAL PRoCEDURES
CASE EXAMPLE ANSWER SHEET

Teacher Worksheet 3A

Following are suggested responses for Teacher Worksheet 3. In some cases,
other forms of bias may also apply and facilitators may accept answers that vary
from the suggested responses below.

1. No bias

2. Invisibility - The bias could be corrected by increasing interaction
with female students and praising them for academic
performance as well as good behavior.

3. Fragmentation - Another possible answer is stereotyping., The bias
could be corrected by eliminating the sex' segregated
grouping of students.

4. Fragmentation in the visual display - The bias could be corrected by
integrating the accomplishments of women throughout
bulletin board materials.

5. Stereotyping - The bias could be corrected by askin9 for student
volunteers to get the new textbooks.

6. Linguistic bias - The bias could be corrected by referring to cave
"people;" "People's " discovery of fire; and "the'r"
development of primitive tools.

7. Unreality and stereotyping - The bias could be corrected by having both
females and males staple their papers. To eliminate
unreality, Ms. Jones must recognize the various subtle ways
that sex bias may emerge in her classroom.

..

8. Fragmentation - The bias cah be'corrected by eliminating the sex-segregated
competition.

.,

9. Stereotyping and isolation- The bias can be corrected by indicating
.

that no student may go near the drill press until operational
1.

procedures have been demonstrated.

10. No bias

11. Stereotyping - The bias can be corrected by recognizing expression of
emotions for both Sally and Bob.

12. Stereotyping and linguistic bias - The bias could be corrected by
eliminating the reference to "women mathematicians."

13. Imbalance and stereotyping - The bias could be corrected by providing
a balance of female and male speakers.

14. No bias

15. No bias

TW-3A
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RECOGNIZING AND IDENTIFYING SEXIST AND NONSEXIST
PRACTICES AND BEHAVIORS - ANSWER SHEET

Teacher Worksheet 4A

Discriminatory Sex Biased Sex Fair Sex Affirmative

1-6-8 2-11-12 3-5-10 4-7-9

a,
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/

IDENTIFYING AND OVERCOMING SEX BIAS
IN INSTRUCTIONAL MATERIALS

Participant Materials for Application Session B'for Teachers
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SUMMARY OF THE FORMS OF BIAS IN INSTRUCTIONAL MATERIALS

Teacher Worksheet 7

1: Exclusion/Invi,ibility:

Perhaps the most fundamental form of bias in instructional materials
is the complete or relative exclusion of p particular group or groups from
representation or consideration in text and/or illustrations.

Research suggests, for example, that textbooks published prior to
the 1960's largely omitted any consideration of Black Americans within con-
temporary society, and indeed rendered Black people relatively invisible
from accounts or references to America after the Reconstruction. Spanish-
speaking Americans, Asian Americans, and Native Americans continue to be
absent from most textbooks, both in terms of their historical roles and
contributions to our society and with reference to their current status or
position. Many studies indicate that women, who constitute over 51 percent
of the U. S. population, represent approximately 30 percent of the persons
or characters referred to throughout textbooks in most subject areas. All

of these are examples of the existence of bias through exclusion or invisi-
bility.

2. Stereotyping

When they are included in textbooks, racial-ethnic minority group
members and both males and females are often portrayed with regard to only
one particular attribute characteristic or role. Some of the stereotypes
most frequently seen in textbooks include:

the portrayal of Asian Americans only as laundry men or cooks;

the portrayal of Mexican Americans only as peons or migrant workers;

the portrayal of Native Americans as either "bloodthirsty savages"
or "noble sons of the earth";

the portrayal of women primarily aS mothers (and only occasionally
as nurses, secretaries,or teachers) and as passive, dependent
persons defined solely in terms of their home and family roles;

the portrayal of men in a wide variety of occupational roles (and
only occasionally as husbands and fathers) and as strong, asser-
tive pe,sons defined primarily in terms of their occupational
roles.

In textbooks published before the 1960's, the stereotyping of Black
Ameri(Ans as "Uncle Remus" or "plantation mammy" characters was frequently
documented.

Stereotyping may occur in reference to any of a number of variables:
physical appearance, intellectual attributes, personality characteristics,
L,Ireer roles, domestic roles, and social placement (with regard to access
to roles of personal, social,or institutional power or dominance).

TW-7



3. Imbalance/Selectivity

Textbooks perpetuate bias by presenting only one interpretation of
an issue, situation, or group of people. This imbalanced account restricts

the knowledge of studen,ts regarding the varied perspectives which may apply

to a particular situation. Through selective presentation of materials,
instructional materials may distort reality and ignore complex and differ-
ing viewpoints. As a result, millions of students have been taught little
or nothing about the contributions, struggles, and participation of women
and minorities in our society.

Examples of these distortions include:

- the origins of European settlers in the New World are emphasized,

while the origins and heritage of African Americans are frequently

omitted.

- the history of Native American Federal relations is frequently

described in terms of treaties and protection, rather than with
reference to broken treaties and progressive government appropria-
tion of Native American lands.

- references to Chinese immigrants .emphasize them as "cheap labor"

which necessitated the passage of restrictive immigration laws
and threatened the living standards of other Americans, without
any mention of the contributions of the Chinese,and the many forms
of discrimination and harassment they experienced.

- textbooks refer to the fact that "women were given the vote" but

omit the physical abuse and sacrifices suffered by the leaders
of the suffrage movement.

4. Unreality

Many researchers have remarked upon the tendency of instructional
materials to ignore facts which are unpleasant or which do not conform with
the stated value system of the white majority culture. Instructional

materials often ignore the existence of prejudice, racism,,discrimination,
exploitation, oppression, sexism, and intergroup conflict. Controversial

topics are glossed over. This unrealistic coverage denies children the
information they need to recognize, understand, and perhaps some day con-
quer, the problems that plague society.

Examples of unreality may be found in materials including discus-
sions of the improvement of the opportunities for minority groups without

indicating the problems which are still faced by large numbers of minority
,group persons or the portrayal of women only in home roles despite the fact

that a majority of adult women work outside the home.

5. Fragmentation/Isolation

Bias through fragmentation and isolation takes two primary forms.
,First, content regarding minority groups and women may be physically or
visually fragmented and isolated and delivered only in separate chapters
(e.g., "Black Americans and the Winning of the West," "Bootleggers,
Suffragettes and Other Diversions") or even in boxes to the side of the

TW-7
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page (e.g., "Ten Distinguished Black Americans," "Ten Women Achievers in
Science").- Second, racial-ethnic minority group members and women may be
depicted as interacting only with persons like themselves, never contact-
ing or impacting the dominant culture.

Fragmentation and isolation imply that the history, experiences,
and situations of minority and female persons are somehow entirely unrela-
ted to those of the dominant culture or cultures (usually white, Anglo-
Saxon) Protestant and male). They ignore the dynamic relationship of
these groups to the development of our current society, and imply the
continuous progress of the dominant culture without any reliance upon the
contributions and influence of racial-ethnic minorities and women.

6. Linguistic Bias

Language is a powerful conveyer of bias in instructional materials.
Use of the generic "he" is an obvious source of bias, but there are also
many more subtle forms 0- linguistic bias. For example:

- Native Americans are frequently referred to as "roaming,"
"wandering," or "roving" across the land. These terms might be
used to-apply- to -buffdlo or-wolves-; thqy suggest a merely

physical relationship to the land, rather than a social or pur-
poseful relation. Such language implicitly justifies the seizure
of Native lands by more goal-drected white Americans who "traveled"
or 'settled" their way westward.

- Immigrant groups are often referred to as "hordes" or "swarms."
These terms serve to dehumanize, and to reduce the diversity
and variation within any group of people.

- Such words as "forefathers," "brotherhood," and "manmade" serve
to deny the contributions and existence of the 51 percent of the
U. S. population which is female.

TW-7

(page 3)



IDENTIFYING SEX BIAS IN INSTRUCTIONAL MATERIALS1

Teacher Worksheet 8

Listed below you will find a number of excerpts taken from textbooks and
instructional materials. Please read each example and determine if sex bias
is present and if so, identify the form of sex bias which is present. Then,

see if you can revise the statement in such a way to eliminate or correct the
bias in the statement. If no sex bias is present, simply indicate "none."

Example 1

"Agnes was 10 years old, but she still thought that playing Jack-in-the-
box would be fun. Since, however, she was the only girl in the family, she
knew she should help her mother." (Looking Ahead, Houghton Mifflin, 1966,
Paul McKee, editor, page 70)

Is sex bias present?

What form(s) of sex bias?

Suggested revision:

-
Example 2

"The contemporary farmer is radically different from the frontiersman of

the past. He is knowledgeable in a complex, scientific endeavor, and his
livelihood is dependent upon his efficiency."

Is sex bias present?

What fonm(s) of sex bias?

Suggested revision:

1/ DPvPloped by Myra Sadker and David Sadker for the CCSSO Title IX Equity
Workshops Project, 1977.
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Exam le 3

"The firefighters and police officers held a press conference to ex-
plain their grievances. The union president acted as spokesperson as she
read the grievance to the reporters."

Is sex bias present?

What form(s) of sex bias?

Suggested revisions:

Example' 4

'Father came home early and noticed Tommy had been crying. He put off
starting dinner and took Tommy for a 'walk talk.' Starting high school
certainly has its problems."

Is sex bias present?

What form(s) of sex bias?

Suggested revisions:

Example.5

'The last chapter of a social studies textbook is devoted to American
Lice during the 1770's. It includes the following topics: The Economy,
New Space Explorations, Contributions of Contemporary Women, Domestic
Politics, Foreign Policy Decisions, Scientific Achievements and the Energy
Crisis."

Is this organization sexist?

What form(s) of sex bias?

Suggested revisions:

TW-8
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Example 6

"An elementary textbook uses the following teAris:- mankind, coed, man
and wife, women were given the vote, salesman, brotherhood, forefathers."

Ls this usage sexist?

What form(s) of sex bias?

Suggested revisions:

Example 7

"In a preview of the future, an elementary social studies textbook pre-
dicts the areas of change, and is divided into the following sections:
Changing Values, Family Life, New Roles for Women, Your Participation,
Community Life, Social Goals and Population, and Need for Education. The
illvtrations reflect male scientists and engineers. The entire section on
'New Roles for Women' is quoted below:"

Women in our society are already demanding new roles. By 2000, they may

have complete equality with men. They will probably do as much work outside
the home as men do. They will receive the same salaries. By 2000, women

may also have equal social and political rights. There may be more women in

government positions. Perhaps by then there will be a woman president.
Many experts think that, by 2000, the old saying, 'A woman's place is in the
home,' will no longer apply." (from Our Working World, The American Way of._
Life, Lawrence Senesh, SRA, 1973, page 377).

Is this assage sexist?

What form(s) of sex bias?

Suggested revisions:

,
b.

d

Example 8

"Sam led, and Helen went after him. Helen held his hand in a hard grip.
She was timid in the darkness....Helen fell and Sam helped her get up."
(from Lippincott Basic Reading Program, Glenn McCracken and Charles Walcutt,

editors, Book E, 1970, page 15).

TW
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Is this passage sexist?

What form;s) of sex bis?

Suggested revisiory

Example 9

The followifig sentenCes appeared in social studies texts:

"Abigail Adams influenced the social life of the capital."

"rr. Hilgard took his wife to the west coast tO locate a new house."

"The typical working man saw his pay check eaten up by inflation."

Are these sentences sexist?

What form(s) of sex bias?

Suggested revisions:

. Example 10

"The girls stayed ahead of the boys through the whole game. When it

endectat dark, they were ahead eight to seven. The boys could hardly be4ieve

it." (From Roads to Follow, Helen Robinson, Scott, Foreman and Company, 1965,
page 54).

Is this passage sexist?

What form(s) of sex bias?

Suggested revisions:

1.

TW-a

1 9 (page 4)



IDENTIFYING RACIAL-ETHNIC BIAS IN INSTRUCTIONAL MATERIALS1

Teacher Worksheet 9

After reviewing "Summary of the Forms of Bias in Textbooks,and Instructional
Materials"(Teacher Worksheet ,7 ), you are ready to try your hand at analyzing
and'remedying racial-ethnic bias. Listed below you will find a number of
examples of statements which appear in U.S. History Textbooks. You dre asked to

read each example and determine, if racial-ethnic bias is present. If so; iden-

tify the form(s) of racial-ethnic bias and suggest a revision which would
eliminate such forms.of.bias,

Example 1

"The first Negroes were shipped tb Anierica--to Jamestown--in 1619, the year
before the Mayflower arrived.., the first of millions of Africans-who were
transported towaH these shores in the next two hundred.years." (The Free and

the Brave, Rand McNally and Company, 1967, p. 140.)

Is racial-ethnic bias present?

What form(s) of racial-ethnic bias?

Suggested revision:

Example 2

"In spite of maRy hardships ana dangers, hundred of pioneers completed the

trip to the Oregon country. There they started nen farms, new hmnes, and a new

way of life." (Man in America, Silver Burdett, 1974, p. 270.)

Is racial-ethnic bias present?

What' form(s) of racial ethnic bias?

Suggested revisions.

1/ Examples taken from textbooks and compiled by the Council on Interracial
BOoks in Stereotypes, Distortions, and Omissions in U.S. History Textbooks

(New York: Council on Interracial Cooks for C(ildren, Racism and Sexism Resource

Centers for Educators, 1977). r,r
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Example 3

"To improve their status they.would need education, prosperity and,able

leadership. Yet almost no ex-slave in 1865 had even the skills, tools, or

land needed just to support himself." (The Impact of Our Past, McGraw-Hill,

1972, p. 397.) IN

rs racial-ethnic bias present?

What forms of racial-ethnic bias?

Suggested revisions:

Example 4

"Low-income families have little choice in where they can live. Racial

prejudice has kept mincirity groups out of the better neighborhoods and forced

them into run-down sections of the cities." (Man in America, Silver Burdett,

1974, p. 624.)

Is racial-ethnic bias present?

What forms of racial-ethnic bias?

Stiggested revision:

ezp

Example 5

"For a,time,-Chinese workers were in great demand. They helped build the

transcontinkcital railroads.. They also worked as hou ehold servants or as waiters

and launderers." -(Amertca: Its People and Values, Harcourt, Brace & Jovanovich,

1975, p.1551.)

Is racial-ethnic bi.is present?

; What forms of racia) -ethnic bids?

- Suggested revision:

I 9
TW-9
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Example 6

i,

... in 1882 Congress enacted a new Chinese Exclusion Act which, with
several extensions, continued in effect until World War II." (Rise of the

. American Nation, Harcourt, Brace & Jovanovich, 1972, p. 500.)

Is racial-ethnic bias present?

What forms of racial-ethnic bias?

.Suggested revision:

Example 7

"Japanese born in the United States are called Nisei. When West Coast
residents got panicky after Pearl Harbor, the Nisei were rounded up. Even thouch
they were citizens, the Nisei were sent to camps as a 'safety measure.' There
Japanese-Americans were put behind barbed wire and guarded by soldiers....
Within a year, however, most Nisei were allowed to leave the camps. They went
to college or to harvest crops. Many volunteered for armed duty...." (American
History for Today, Ginn and Company, 1970, p. 452.)

Is racial-ethnic bias present?

What forms of racial-ethnic bias?

Suggested revision:

Example 8

"Unlike Black Americans, who have spread to all regions of the United
States, Mexican Americans have stayed mainly in the Southwest." (Man in
America, Silver Burdett, 1974, p. 567.)

Is racial-ethnic bias present?

What forms of racial-ethnic bias?

Suggested revision:

f
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, TU=9
(pe:le 3;

,.



Example 9

"The Iroquois were a fierce and warlike people." (America: Its People

and Values, Harcourt, Brace & Jovanovich, 1975, p. 68.)

Is racial-ethnic bias present?

What forms of racial-ethnic bias?

Suggested revision:

Example 10

"The purchase of the Louisiana Territory was one of the greatest real-

estate bargains in history. The vast and empty territory ... was mostly

unexplored." (The Challenge of America, Holt, Rinehart & Winston, 1973, p. 230.)

A

Is racial-ethnic bias present?

What forms of racial-ethnic bias?

Suggested revision:

Example 11

"The lot of young Puerto Ricans was especially difficult. In school they

were handicapped by unfamiliarity with English and embittered by the antagonism

they often met from other children." (Rise of the American Nation, Harcourt,

Brace & Jovanovich, 1972, p. 831.)

Is racial-ethnic bias present?

What forms of racial-ethnic bias?

Suggested revision:

1 9-....0
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Example 12

-

"The slaves could not learn of other places and Other people from travel
or books ... it was against the law for slaves to learn to read or write."
(The Challenge of America,_Holt, Rinehart & Winston, 1973, p. 335.)

Is racial-ethnic bias present?

What forms of racial-ethnic bias?

'Suggested revision:

TW-9
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I

Sex, race, and ethnic stereotypes pervade many teitbooks. They may

be expressed in many forms and variations, through inclusion or exclusion,

directly or subtly. It takes practice to be able to recognize their

occurrence in the materials in our classrooms.

The following story is similar to those used in many elementary readers. As

you read it, please read criticallytry to identify the stereotYpds or biases

it reflects. Pollowing'the story, you will find a form for analyzing the story

and a set of suggestions for using the form. Please fill it out as the -

instructions suggest.

I')

TW-I0
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Sample Story for Analysis

A NEW SCHOOL FOR TAIHARURU

Andrew lived with his family on the tiny island of Taiharuru, one of the

hundreds that dot the broad Pacific Ocean south of Hawaii. Left to themselves

for centuries, the peaceful natives had once led an easygoing life. But times

were changing.

From his lofty perch in the palm tree, Andrew could see the town across the

mountain where the boys and girls in Andrew's little village went to school. The

long walk to and from the school left little time for study. An American had

recently come to the town, and this morning he was holding the important meeting

to which all the men of the village had gone.

Andrew slid nimbly down the sloping trunk of 'he palm tree and went to the

grass hut, where he saw his mother, Esther, preparing lunch.

Early in the morning, Esther had told Andrew's father, Thomas, good-bye and

had walked down the hill to the river to catch a fish for the noon meal. After

cleaning the fish, she had placed it along with slices of papaya on the banana

leaf. Wrapping this firmly about the food, Esther had laid it on a bed of coals

to steam until the sun was high, and Thomas had returned from the meeting.

Esther was the first to see her husband bursting along the jungle path._

"papa has big news," she told Andrew. "He is excited; he walks fast."

"I'm hungry," Thomas complained when he returned. "Let us eat while I talk."

Esther quickly gathered the food for the meal.

The steaming baked fish and the papaya gave off an appetizing aroma, and all

fell to eating. Between mouthfuls, Thomas told his story.

TW-10
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"A tall Americantas come to our island. He will help us build a school

in our village. Then, our children won't have to cross the mountain every

day to go to school."

"A school here?" Andrew asked. "How can this be done? We have no

money, no stone, little wood, and no tools at all."

"But hear me," Thomas went on. "This American says he has no money

either, but he has a little boat with a motor, and he will help us build a

raft to use in gathering the stone for the building. He will take our strong-

est men and the raft out to the reef each day when the tide is low. There,

we will dive down and loosen the great heads of coral from the bottom and

haul them with ropes up to the raft. When it is fully loaded, he will bring

it to the beach where other of our men will haul up the coral with ropes to

the place where the school will be built. He will teach the men how to shape

the heads into building stones. Only the best divers will go in the bopt."

"Is there not something the women of the village can do?" Esther asked.

"I, too, am a good swimmer."

"Yes, the Americap thought of everything. We will need eighty dollars

to buy cement to put between the stonei' and to make the floor. The American

says the women are to catch fish and sell them in the town market and make

money that way."

"We will:" said Esther.

For the next few weeks, the village was filled with excitement. Each

day, the Women awoke early and went with their hand nets to the fishing

grounds,. From the watei's edge, they cast the nets repeatedly into the sea:4
+0.

Heaping the fresh fish into the baskets, they began the journey over the

steep mountain trail to the town market.

Each day, the strongest of the men,.went to the reef. They dove down

TW-l0
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and loosened the big rounded heads of coral and brought them up to be

loaded on the raft. The men on the shore hauled the coral to the building

site. Other men squared the coral into blocks with tools prolLidegobrthe

American. Day after day, Andrew andiother boys of the yillage took the

castoff coral and.podnded it into small bits to be used in the cement floor.

On a sunny day after a tropical shower, the first stones went into

place, for enough money had come in from the fish market to buy the needed

cement. One day, a group of men went back into the jungle, and by evening

they had brought out enough straight long poles to form sturdy rafters for

the roof. The boys climbed palms and cut down branches, which the women

then assembled into huge piles for use in making waterproof thatched roofs.

The boys even helped the women with the netcasting for fi;h.

4

Finally, the school building was finished, and there was to be a big

celebration: A group of men dug a great hole in the ground and others

carried big rocks. Still others drew near with bundles of dry sticks and

short logs.

When the pit fire had died down to hot coals, the village women placed

the meat on the fire and let it cook slowly.

Torches were lit, and soon all the villagers, bearing gifts and fruits,

began assembling. It was the greatest day in the history of the village.

After the feast, the village chtef rose and called for silencP. HP

thanked the Anierican for his help and presented him with a tortoise-shell

fan. Then, he called on the other villagers to file by and offer their

gifts to the American. Then the tall American stood and said, "I thank all

of you for these gifts. Now that you know how to work with coral stone, I

hope that you will build many other buildings and houses. Try not to



forget the lesons you have learned."

) .
.

.

,--1' Everyone cheered, and the American/sat down. The celebration went on.
t

..,.....0
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Critical Reading Record Sheet

Each character in the story is examined critically to determine whether

the portrayal is realistic and accurate or biased. A realistic and accurate

portrayal of characters is one which is true-to-life, factual, and authentic

for the setting, time period, and circumstances depicted. It is ong which

depicts.the Nil range of human interests, traits, and capabilities. The aim

of the portrayial is to be free of bias.

A biased portrayal is one which relegates a group of people, such as racial

and ethnic minorities, women, and nations, to a secondary and inferior status.

It is one which may omit the actions and achievements of a group, which may

demean a group by using patronizing language, or by showing them only in stereo-

typed roles with less than the full range of human interests, traits, and capa-

bilitiês.

Patronizing language is best described as expressions which are agreeable

and show kindness to a person or group in a condescending manner, indicating that

the person or group is inferior.

Stereotyped roles refer to placing groups of people in narrowly defined

categories or activitiq, whict are limiting or derogatory. For example: women

are either omitted from textbooks, seldom present, or only shown as mothers, wives,

nurses, and teachers; racial and ethnic minorities are either omitted from the

textbooks, seldom present, or shown in unskilled workroles without initiative

or sophistication; and nations other than the United States are presented as exotic

and/or'underdeveloped both culturally and economically. For examOle, "Even though

the English wanted to let them do it on their own, they knew that the people

weren't clever enough to do it alone"; or "I know you're doing the best you can.

After all, you're just a girl."

TW-10
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Below, you will find some instructions to help you in filling out your

critical reading record.

Fill in the identifying information at the top of the record sheet.

Then read through the entire story. Identify one character at a time and

fill in all the information available on each character.

1. Character: Write in the name and/or description of the character.

2. Age/Sex: Place an "X" in the column that describes the age and sex of

the character.

3. Cultural/National Identity: Write in the one which best describes the

character:

White/U. S. A. or specify other nationality

Black/U. S. A. or specify other nationality

Oriental/U.-S. A. or specify other nationality

Puerto Rican/U. S. A. or specify other nationality

Chicano/U. ST. A.

Native American/U. S. A.

Other (specify)

Animal/U. S. A. or specify other nationality

Then place an "X" in one of the columns indicating whether the character is

from a "Dominant" of "Minority" cultural groupifor that country. By "Domi-

nant" is meant.the group which makes up the power structure and is most in-

fluential; by "Minority" is meant the group which is least influential and

least powerful.

4. Traits: Read over each of the following traits and select the one(s)

which best describe(s) the character. Then examine each trait listed

and place an "X" in the column "Yes" if the trait is limiting or deroga-

tory for that character, keeping in mind the age, sex, and cultural

identity of the character. If the trait is not stereotyped, place an

"X" in the "No" column.
TW-10
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Aggressive, Dishonest : Greedy

Alert Disobedient. Honest

Competent Dull H6Stile

Courageous Follower Incompetent

%Cowardly - Fr:iendly Independent

Dependent Generous Leader
,

Messy

Obedient

Passive

Respectful

Ridiculing

Suspicious

Tidy

Trusting

5. Workrole(s) inside the home: Write in any of the following workroles inside

the home that are attributed to the character:

Earned money Gave commands and directions

Disciplined and controlled , Protected

Prepared and served food Cleaned and washed

Comforted Played with children
4,

Taught aRd guided

If none were described, write in "none." Review the age, sex, and cultural

identity of the character and decide if the role(s) or absence of role(s)

is siereotyped. Then place an "X" in the "Yes" column if the role is a

limited one or in the "No" column if it is not a limited one.

6. Attitudes of Other(s) toward character: Plact an "X" in the column(s) that

best describe(s) the attitudes of another person or persons toward the character.

Place an "X" in as many column(s) that are appropriate. Look over the definitions

below before making your decision:

Positive: an attitude of respect, esteem,and regard .

Negative: an attitude of disrespect, low esteem,and
low regard

Patronizing:

Neutral:

None:

an attitude of kindness and agreeableness
to an inferior

an attitude which is neither positive, ne-
gative, nor patronizing

no attitude is expressed towards the char-
acter

TW-10
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7. -Attitude of character toward others: Place an "X" in the columb(s)

that best describe(s) the 'attitude of the character tbw.ards another

person or persons. Look over the definitions for Positive, Negative,

Patronizing, Neutral,and None before making your decision.

8. Derogatory Statement(s) about character: ill there is a.statement

about the character that is belittling:disparaging, and detracting,

place an "X" in the "Yes" column. If none were made, place an "X"

in the "No" coluthn.

9 Conclusion: In order to answer the question, is the character sex-

biased or race biased, review the answers given to all the other ten

items on the record sheet. If you have answered "Yes" in columns of

either sex bias or race bias or in both if applicable, indicate,

to whom the bias is directed, Male, Female, Dominant and/or Minority.

If you have answered,"No" to all of these questions, place an "X" in

the "No" columns of both the sex bias and race bias categories. If

the character is an animal,.inanimate object,or not identifiable, it

may not be possible to give a race bias or sex bias rating. Leave

space blank if this is the case.

When all the characters have been rated, review the conclusions ,

drawn in item II and write in a final statement about the story in the

space marked concluding statement.
-

One story alone is an inadequate measure of the total textbook. It

may suggest a pattern that the stories follow, but this needs to be tested

carefully by looking critically et the other stories in the text. In .other

words, the,characterizations in one story may be counterbalanced by'those in

other stories.

Thus, after critically reading all the stories in the text (or a

representative sample of them) a review should be made of the concluding

statements for each story. Then a final statement describing,tile content of

the text in terths of sex and raCe bias should be made.

(pTaTe170)
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By openly recognizing the hidden curriculum in textbooks and by assisting

students to do the same, you can eeverse miny of the harmful effects it may

have on the students. This scrutiny is essenti.il to learning to read critically,
.44

learning to differentiate between fact and opinion, betwer realistic human

limitaeons and those impose0 by bias. Until such a time as today's schoolbooks

are replaced by others which more accurately depict theangeoj human behavior ,

and the diversity of life in the U.S.A., teachers can consciously use the school-

-
books to teach concepts of stereotyping and bias through the development of

critical reading abilities in their students.

'N
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DISTINGUISHING AMONG SEX-AND RACE-BIASED AND NONBIASED MATERIALS

Teacher Worksheet 11

As we analyze materials.w,may observe that different levels of bias
and/or effort to overcome bias in the materials. One way of thinking about
the materials is outlined below.

Biased materials -- Materials which demonstrate any form of bias on
the basis of racial-ethnic group or sex.

Sex or race fair materials -- Materials which reflect a philosophy of
equal and fair treatment for females and males of
all racial-ethnic groups.

Sex or race affirmative materials -- Materials which attempt to overcome
the effect-of past discrimination and bias by empha-
sizing nonstereotyped behaviors, changes in oppor-
tunities, and/or provide realistic portrayals of
discriminat:on, bias, and stereotyping.

Listed below are several examples of materials which reflect One of these,
categories. Please read each of the examples provided and indicate if the
example is sex or race biased, sex or race fair, or sex or race affirmative.

Example 1

Barbara Fisher wants to take tennis instead of the class in slimnastics,,

t but she learns that her school does not offer tennis for girls. She takes over
her brother's newspaper route and then finds that girls are not allowed to
deliver newspapers. She protests and is called a nut. However, her efforts
finally prove successful, and she becomes the city's first newspaper girl.
Moreover, she finds that she has become a role model for younger children and
that she is not a nut--but a pioneer. (Betty Miles, The Real Me, New York:
Knopf, 1974.)

Sex Biased Sex Fair Affirmative

Example 2

This collection of readings provides a collection of the biographies of
50 famous Americans. The 50 Americans selected include the biographies of
30 white Americans, 10 Black Americans, 3 Mexican Americans, 1 Puerto Rican
American, 2 Native Americans, and 4 Asian Americans. All of the biographies
are biographies of famous American men.

Race Biased
Sex Biased

-

Race Fair
Sex Fair

)

TW-11
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Exanple 3

This collection of materials is a reading series designed to assist,
students increase their reading skills. The number of stories with male
characters outnumbers the stories with female characters by a 4:1 ratio.
Females are often portrayed as interested in domestic activities and as
characters who are unable to succeed. Black Americans are included in

--approximately 15 percent of-the stories and 1111-1-§tfalions.

Race Biased
Sex Biased

Race Fair
Sex Fair

Race Affirmative
Sex Affirmative

Example 4

This collection of materials is designed to assist teachers detect racism
and sexism in U. S. History Textbooks. It provides a content analysis in-
strument for detecting racism and sexism and supplemental information on
Asian American, Black, Chicano, Native American, Puerto Rican, and Women's
History. (Stereotypes, Distortions and Omissions in U. S. History Text-
books, New York: The Council on Interracial Books for Childrei, 1977).

Race Biased
Sex Biased Race Fair

Sex Fair
Race Affirmative
Sex Affirmative

Example 5

This children's book chronicles Martin's daily activities with his
father. Martin's father plays with him, cooks breakfast, does the laundry,
prepares lunch, gives him a bath, and tucks him into bed. (Margrit Eichler,
Martin's Father, Chapel Hill: Lollipop Power, 1971).

Race Biased
Sex Biased

Race Fair
Sex Fair

Race AffirmativP
Sex Affirmative

Example 6

This book provides a collection of writings which document the history
of Black women in America. The book includes writings which discuss
Slavery, The Struggle for Education, A Woman's Lot, Making a Living, Sur-
vival Is a Form of Resistance, In Government Service and In Political Life,
The Monster Prejudice, and "Lifting as We Climb." (Gerda Lerner, ed Black
Women in White America, New York: Vintage Books, 1973).

Race Biased Race Fair Race Affirmative
Sex Biased Sex Fair SeA Affirmative

Example 7

Young Adam and Marian play together, but always in stereotyped roles.
Marian does not like her roles as nurse, stewardess,and first lady. After
a long discussion about sex bias with her parents, Marian no longer accepts

TW=f1,
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these stereotyped roles. She now advocates the position that she can be a doctor,
a pilot, or President. Marian makes it clear to Adam that stereotyped
activities will have to stop. (Norma Klein, Girls Can Be Anything, Dutton, 1973.)

-Sex-Biased

Example 8
), .

-Sex-Fa.tm _Sex Affirmatiye.

This material is a collection of career counseling materials. Descriptions

of 60 different occupations are provided. Illustrations and case studies pro-
vided show males and females in traditional and vntraditional jobs, and
effort is made to include :illustrations which intlude males and females of
various racial-ethnic groups. At no time is the generic ",he" used in the
materials and the labels of occupations have been modified to avoid sexist
connotations.

Sex Biased
Race Biased

.0"

SO' Fair
Race Fair

TW-;!
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WHAT CAN I DO?

Teacher Worksheet 12

N

,

Alleviating bias in materials and its effects upon students requir4
commitment and action on the part of every educator. In order to begin your
own action process:

l

\

,

List one action that you can take in your next day in the classroom to
combat bias in instructional materials and its effects upon students. Be

specific.

List one action that you can take in the next week to combat biased materials
and their effects. Be specific.

J

1 .11;
TW-12



WORKSHOP EVALUATION FORM

Teacher Worksheet 13

1. At this poiint,-how-would-you-rate-yourknowledge-of:

Manifestations'of bias in
classroom management and
instructional materials

thorough understanding
some knowledge
little knowledge
no knowledge

Strategies and procedures for.,Ver-
coming bias in classroom mangement
and nstructional materials

thorough understanding
some knowledge
little knowledge
no knowledge

2. What concerns or questions about eliminating bias in classroom management
and in instructional materials have been answered for you today?

What concerns or questions about bias in classroom management and in
instructional materials still remain unanswered for you?

4. Which of the day's activities were most helpful to you?

5. Which of the day's activities were least helpful to you?

6. What information, experiences, or activities do you need next in order to
begin sex equity for your student2

TW-13
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IDENTIFYING SEX-BIASED INSTRUCTIONAL MATERIALS

Teacher Worksheet 8A

The following answers indicate the form of bias found in the case

studies, as wen as suggested revisions. Pa .ticipahtS may discover other

forms of bias and may suggest alternate revisions, so it is important that
r.the.facilitator keep an open mind to consider responses different from those

cited below:

j Case 1

Is sex bias present? Yes

Fonm: Stereofyping

Comment and Suggested Revisions: The revision should eliminate the
stereotype of the girl and mother being responsible for and con-
fined to the home. A revision injoht suggest that a son and daugh-

ter help their parents with housOold chores so that the entire
family could then pursue other ifterests.,

Case 2 I.

Is sex bias present?. Yes

Forms: Sexist language
invisibility
Stereotyping.

Comment and Suggested Revisions: Male and female farmers should both

be referred to. The use of the pronoun "he" to refer to all
farmers should be revised. The use of "frontiersman" is an.'

example of sexist language and serves to deny the contributions
and sacrifices df pioneering women. This noun should be replaced

(e.g., "pioneering farmers," "frontier settlers," "pioneering

men and women").

Case 3

Is sex bias present? No

Form: Nof applicable

Suggested Revision: Not applicable

Comment: The passage includes nouns and roles that refer to both men

and women.

Case 4

Is sex bias present? No

Form: Not applicable I

Suggested Revision: Not applicable

TO-8A j
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Comment: The passage includes a father who takes responsibility for
preparing dinner and a teenage boy who is able to demonstrate
emotions. Both break with the traditionaLmale sex role stereo-
types.

tase 5

Is sex b3,as present'? Yes

Form., ragmentatiOn/Isolation

Comment and Suggested Revisions: The role of women in contemporary
society should not be isolated from the main portiom of the narra-
tive, but should be included throughout the chapter. Perhaps the
section on "Contributions of Contemporary Women" might be changed
to "Contributions of Contemporary Americans" and include both men
and women. As this chapter is now organized, it sugaests that the
role of women is outside the mainstrelm of American life.

Case 6

Is sex bias present? Yes

Form: Sex'st language *

Comment and Suggested Revisions: Mankind to 'human, humanity, people,
women and men; coid to student; man ad wife to husband ana wife;

women were given the vote to women won the vote; salesman to
salespersonv brotherhood to unity, amity, community; forefathers
to precursors, ancestors, founders.

Case 7

Is 6ex bias present? Yes

Form: Unreality/Isolation

Comment and 'Suggested Revisions: The passage is written with generali-
iations and omits divergent.views, emotional struggles and the
barriers to full equality, which are so-much a part of the wemen's
movement/ This simplistic account 'Of the struggle for equality
is misleading. Tile passage could be made more realistic by in-
cludin6 the barriers to equality, the sacrifices of feminists
involved in the struggle, and the opponents to the feminist move-
ment, including the opposi-tion to the passage of the.Equal Rights
Amendment.

4
Ins addition, the isolation of women from the other sections of the

text might be criticized. This isoldtion is underscored by the
all male population reflected in the illustrations. Revisions

for rectifying this biaS would include writing a6out women in,the
other sections of the chapter, and including photographs of women
as well as men.

Case S

Is sex bias present? Yes'

Form: Stereotyping

TW-8A It'
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Comment and Suggested Revisions: The portrayal of a timid gi;r1 and
a courageous boy is stereotypic. Revisions might include depict-
ing both children as competent ankl capabfe or even describing a

;

brave girl and a timid boy.

Case 9

Is sex bias present? Yes

Form: Sexist language

Comnent and Suggested Revisions: Abigail Adams influenced the social
life of the capital to Abigail Adams was a talented writer wnose
accounts provide us 7 1th an insight into America's early days.
In addition, she was influential in the capital's s'Icial life.

Cas'g 10

Mr. Hilgard took his wife to the west coast to locate a new house
to The Hilgards went to the west coast to locate a new house.

The typical working man saw his pay check eaten up by inflation
to The typical worker's pay check was eaten up by inflation.

Is sex bias present? Yes

Form: Stereotyping

Connent and Suggested Revisions: Some might believe that because the
irls' team won, the passage is nonsexist. But the undertone is
critical here. The disbelief that is expressed by the boys
suggest that the victory by a girls' team is an aberration. The

revision should omit the boys' disbelief at the victory of a girls'
team.

TW-8A
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IDENTIFYING RACIAL-ETHNIC BIAS IN INSTRUCTIONAL MATERIALS

Teacher Worksheet 9A

The following answers indicate the form of bias which may be found in
the examples provided in Teacher Worksheet 9 and information which may be
used for the revision of the statements. Participants may discover other
forms of bias and may suggest alternate revisions, so it is important that
the facilitator keep an open mind to consider responses different from those
cited below.

The examples and information provided below are taken from:

Stereotypes, Distortions, and Omissions in U. S. History Textbooks.
New York: The Council on Interracial Books for Children and the Racism
and Sexism Resource Center for Educators, 1977. Copies may be obtained from
the Council on Interracial Books for Children, Inc., 1841 Broadway, New York,
New York 10023 for $7.95 per copy.

Example 1

Is racial-ethnic bias present? yes

Forms: Exclusion/Invisibility
Unreality

Comment and suggested revisions:

The quotation illustrates the invisibility of the contribution of
American explorerc and settlers who were in America prior to 1619, and the
unrealistic portrayal of our history. The sentence should beexpanded to
include some of the following.

"Free Africans, as well as slaves, were in the Americas before 1:19.
They accompanied Spanish, Portuguese, and other explorers, serving in a

variety of roles. They were seamen, explorers, farmers, guides, and ship-
builders. Escavanico, who came to North America with Cabeza de Vaca, was
the best known, African explorer of that period.

"A (Jaye rebellion is recorded in 1526 in what is now known as South
Carolina. Because of that rebellion, the Spanish settlers returned to
Haiti, leaving the Africans as the first permanent, nonindigenous settle-
ment in what waS later to become the U. S.

"Increasing.evidence suggests that Africans traveled to the Americas
Lenturies before Columbus. Skeletons, carvings and other archeological
e/idence found throughout Central and South America; the nautical skills
and inctruments of some ancient African civilizations; and the pattern of
n(Pan current', betwoen the (ontinents combine to indicate that the Africans
traveled to the Ameri(d dorinl several historical periods."
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References for further reading:

Herbert Aptheker. American Negro Slave Revolts. New York: Inter-

national Publishers Co., Inc., 1952. n. 1963. Description of 1526 revolt.

James Bailey. The God-Kings and the Titans. New York: St. Martins

Press, 1972. pp. 146-153 and 183-195.

John G. Jackson. Introduction of African Civilizations. Secaucus,

N. J.: ;Citadel Press, 1970. pp. 223-264.

1976.

Ivan Van Sertima. They Came Before Columbus. New York: Random House,

Example 2

Is racial-ethnic bias present? Yes

Forms: Exclusion/Invisibility
Unehlity

Comment nd suagested revisions:

The selection reflects the invisibility of non-white groups in the

settling of the West and the unrealistic portrayal of history. The excerpts

should be modified to include reference to the participation of Black Ameri-
cans in the Westward expansion.

"Black people took part in the take-over of the West, as trappers,
missionaries, explorers, or Pony Express riders, railroad laborers, cowboys,

and members of the U. S. Army. Some participated in the suppression of

Native Americans. Other Black people who had escaped slavery and found ref-

uge with Native American nations, fought alongside them against the whites.

"But while Black people were involved in the exploration of the West

that preceded U. S. settlement (and the area was prohibited to slavery),
discrimination against Black people persisted. In 1844, a provision was

added to Oregon's constitution expelling Black people within three years
and decreeing that any Blacks who entered should be flogged. After the

establishment of the Republic of Texas, the Texas Congress ordered all free

Black people out of the Republic. The 1850 Indiana Constitutions barred

Black people from entering or settling in the state. Western states barred

Black men from voting and adopted a variety of other discriminatory practices."

References for further reading:

Phillip Durham and Everett L. Jones'. The Negro Cowboys. New York:

Dodd, Mead and Co., 1965.

John Hope Franklin. From Slavery to Freedom. New York: Alfred A.

Knopf, 1967. pp. 265-270.

1969.

J. Norman Heard. The Black Frontiersman. New York: John Day Co.,

TW-9A
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Example 3

Is racial-ethnic bias present? yes

Forms: Stereotyping
let Unreality

Comment and su9gested revisions:

Materials which portray freedpeople as helpless, childlike, rootless
persons needing leadership and assistance reflect a biased perspective and should
be expanded to include examples of freedpersons' initiative,the rebels' take-
over of lands which had been provided freedpersons after the Civil War, and the
industries which had been built.

"Only about a million acres of confiscated land was distributed to freed-
people, but most of this was later taken from them. There are numerous examples
of their successful farming and of their organization of civil governments that
provided necessary services. These examples illustrate the potential of land
distribution that could have revolutionized the South.

"In 1863, the plantations of Jefferson Davis and his brother were divided
and seventy freedpeople were given 30 acres each, while a Black regiment protected
them from Confederates. This 'Davis Bend' program was so successful that by
1865 another 5,000 acres were given to 1,800 Blacks organized into 181 companies.
The government supplied equipment and supplies which were repaid when crops were
sold. The people opened stores, established a school, set up a government, and
provided free medical services to all who could not afford a doctor. In 1865,
they cleared 5160,000 after paying expenses.

"A visitor to Hampton, Virginia, another such development, wrote: 'I found
it a thrifty village, occupied chiefly by freedmen (with) sashfactory and black-
smith's shop, shoemakers shops and stores . . . I found no idleness anywhere. . . /

On one estate of six hundred acres there was a thriving community of 800 freedmen.

"These and other successful ventures were destroyed when rebel Confederates
received pardons from President Johnson and were allowed to regain 'their' land.
General Saxton, conmmnding the Departnent of the South, pleaded in vain for
Congress to buy such land and have the freedpeople remain. He wrote that on the
islands off the coasts of Georgia and.South Carolina, 'the freedmen have
established civil governments and constitutions and laws, with all the different
departments for schools, churches, building roads, and other improvements.'
On one of these islands, freedpeople used arms to resist the return of the pardoned
rebels."

References_for further reading:

William ioren Katz. Eyewitness: The Negro in American History. New York:
Pittman Publishing Company, 1968. See pp. 245-246 f5TTeferencetoMames Island
and General Saxton, and pp. 258-259 for Hampton Virginia.

,lanes Loewen and Charles Sallis (eds.) Mississippi: Conflict and Change,.
New York: Pantheon Books, 1974. See pp. 136-137 for discussion of Davis Bend.

TW-9A
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Example 4

Is racial-ethnic bias present? Yes

Forms: Imbalance/Selectivity
Unreality

Comment and suggested revisions:

The discuss.)n of patterns of segregations as an outcome of racial

prejudice provides only a partial explanation of segregation within our

society. A revision should include discuson of institutional racism and

the ways that the complex of institutions controlled by whites operate to

perpetuate segregation and denial of true equality of opportunity.

"The entire gamut of institutions--business, unions, education, health,

church, government, mediaare controlled by whites, and function in ways

which subordinate third world people. The prejudice of individual whites--

although destructive--nlays a secondary role."

References for further leading:

Stokely Carmichael and Charles V. Hamilton. Black Power: The Politics

of Liberation in America. New York: Random House, 1967.

Louis L. K.iowles and Kenneth Prewitt. Institutional Racism in America.

4(
Englewood Cliffs, N. J.: Prentice-Hall, 1969.

Example 5

Is racial-ethnic bias present? Yes

Form: Stereotyping

Comment and suggested revisions:

The selection should be revised to reflect the many occupational roles

in which Chinese laborers served.

"Chinese were the mainstay of the early woolen and cigar industries of

the West. Thousands of acres of wasteland were turned into rich, productive

agricultural fields by Chinese, and they constituted over half of the farm

laborers in the 1880's.

"When the railroad was completed, Chinese began to enter other areas

6f employment: garment and footwear manufacturing, fishing, canneries,

cijarmaking, land reclamation, agricultural work, and construction as well

as domestic and service industries."

Poferences for further reading:

H. Lai and Philip Choy. A History of the Chinese in California.

San Francisco: Lawton and Kenne67M69. pp. 30-64.

TW-9A
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H. M. Lai and Philip Choy. Outlines: History of the Chinese in America.
San Francisco: Chinese American Studies Group, 1971. pp. 47-88.

Example 6

Is racial-ethnic bias present? yes

Forms: Imbalance/Selectivity
Unreality

Comment and suggested revisions:

The 1882 Chinese Exclusion Act is referred to without an explanation of
the original provisions of the Act, the "token" modification of the law of
1942, the devastating consequences to the Chinese community in America,
or the many other local, state, and national laws which were created to victim-
ize Chinese. This statement should be expanded to include a discussion of the
following points.

". . .the Act of 1882 stipulated the exclusion of Chinese laborers for
a period of 10 years and denied Chinese in the U.S. the right to become
naturalized citizens. . .Most texts also fail to report that the 1132 Act
contravened the Burlingame Treaty of 1868. (In that treaty, China and the,
U.S. had pledged to allow free entry of one another's citizens to each country.)

"Subsequent acts extended the exclusion (of Chinese) until 1943. In
that year the Magnuson Bill provided a token immigration quota of 100 and
permitted the naturalization of Chinese immigrants. (Some assert that this
action was a propaganda tool, since the U.S. could not exclude Chinese while
China was an ally in WW II.)

"Because most Chinese men had originally planned to return to China,
they left their families behind. Therefore, exclusion resulted in predominantly
male communities, husbands separated for years from wives and children, illegal
practices to unite families, and the delay of a major U.S. born generation of
Chinese until the 1930's and 1940's. By 1890 there were 2,678 males for every
100 females in the Chinese population of 107,288. Many Chinese (mostliy men)
returned to China to be with their families and by 1920 there were only 61,639
Chinese left in the U.S. With this decline (plus some other factors) the ratio
in 1920 was 695 males to 100 females. However, it was not until 1943, with
amendments to the 1924 Quota Act and the repeal of the Exclusion Act, that a
number of Chinese women entered the U.S. and the sex imbalance improved.

"Many texts note the 1882 Chinese Exclusion Act and ignore the other local,
state and national laws created to victimize Chinese. Examples of such laws
fail into three types:

rmmigration LegillationAn Act to Prevent the Further Immigration of
uninese or Mongolians to this State (California), 1858; Scott Act, 1888--
Chinese who left were forbidden to return to the U.S.; Geary Act, 1892--
extended 1882 immigration restrictions for another decade and required
all Chinese laborers to carry certificates of residence; Act of April 29,
1904extended exclusion indefinitely.

TW-9A
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Occupational Restriction Legislation--Foreign Miners Tax, 1853--

designed to drive Chinese from mining; San Francisco Anti-Ironing

Ordinance, 1880--prohibited Chinese from ironing at night; Califor-

nia,Fish and Games Act, 1893--prohibited use of Chinese fishing nets.

,,----

Punitive and Harassing Legislation--San Francisco Queue Ordinance,

1875--shaving of queues in jail; San Francisco Cubic Air Laws, 1873--

Chinese could be arrested for living in crowded rooms; Anti-Miscegena-

tion Laws--14 states included Chinese in such laws.

References for further readin9:

Betty Jung. "Chinese Immigrant Women," in Asian Women. Los Angeles

Asian American Studies Center, University of California, October 1975.

F M. Lai and Philip Choy. A History of the Chinese in California.

San Francisco: Lawton and Kennedy, 1969.

. Outlines: History of the Chinese in America. Salt! Francisco:

Chinese American Studies Group, 1971.

Rose Hum Lee. The Chinese in the United States of America. Hong Kong:

Hong Kong University Press, 1960.

Stanford Lyman. Chinese Americans. New York: Random House, 1974.

pp. 54-85, 86-118.

Victor and Brett DeBary Nee. Longtime California: A Documentary

Study of an American Chinatown. New York: Pantheon, 1973.

C. T. Wu, ed. Chink. New York: Meridian Books, 1972. Reprints

several of the anti-Chinese laws.

Connie Yu. "The Chinese in American Courts." Bulletin of Concerned

Asian Scholars, Fall 1972.

Example 7

Is racial-ethnic bias present? Yes

Forms: Imbalance/Selectivity
Unreality

Comment and sngested rev'sions:

The excerpt should be revised to correct the impression that most

Japanese Americans left the camps after a year and that even while they

were working to harvest crops, they left camps under armed guard and were

returned in the evening. Points which should be included are given below.

TW-9A
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"This book implies that only Nisei were in camps and that most left after
a year. Approximately 47,000 Issei were also placed in the concentration camps.
The only group allowed to leave the camps were 4,000 Nisei students sent to
midwestern or eastern colleges. Temporary work releases were allowed for
agricultural laborers. They left the camp under armed guard and most were
returned each evening. Over 33,000 Nisei fought during WW II while their families
and friends were behind barbed wire. Their unit suffered the highest casualties
and won the most medals of any similar unit during the war."

References for further reading:

Maisie Conrat and Richard Conrat. Executive Order 9066. San Francisco:
California Historical Society. 1972. Collection of ohotoc taken durina the camp years.

Roger Daniels. Concentration Camps USA: Japanese Americans and WW II.
New York: Dryden Press Ho t, Rinehart an inston Inclu es a b's io
graphy of readings an various aspects of 'the camps.

Jacobus ten Broek: Prejudice, War and the Constitution. Berkeley:
University of California Press, 1970. Scholarly book on the reasons for the
camps.

Dorothy Thomas and Richard Nishimoto. The Spoilage: Japanese American
Evacuation and Resettlement Duriu_WW U. Berkeley: University of California
Press, 1946.

Example 8

Is racial-ethnic bias present? yes

Stereotyping

Imbalance/Selectivity
Unreality

Comment and suagested revisions:

Although most Mexican Americans do live in the Southwest. large numbers
are also found in Michigan, Minnesota, Illinois, Ohio, Washington, and other
areas. The statement stereotypes Chicanos as Southwestern residents, tends to
view their settlement through an Anglo perspective, and gives an unrealistic
view of the residence patterns of Mexican Americans in our society.

References for further readiu:

Rudolfo Acuna. Occupied America: The Chicano's Strugale_Toward Liberation
New York: Harper and Row, 1972.

Leo Grebler, Joan W. Moore. Ralph Guzman. The Mexican-American People:
The Nation's Second Largest Minoritx. New York: The Free Press (ffiEmillan Co.), 1970.

Gilberto Lopez y Rivas. The Chicanos. New York: Monthly Review Press, 1974.
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Example 9

Is racial-ethnic bias present? Yes

Forms: Stereotyping
Imbalance/Selectivity

Comment and suggested revisions:

The excerpt from the textbooks focuses only on the responses of

American Indians to the invasion of their lands. Although the comment should

be expanded, it would be improved if the statement were revised to read that

the Iroquois were viewed by white settlers as fierce and warlike.

"Descriptions of Native Americans as 'warlike' must be treated with

caution. Much of the available information on Native Americans was written

by Europeans who naturally viewed those defending their lands and communi-

ties against invasion as warlike. Native American nations had many non-

violent, well-ordered processes for solving their international problems.

While there were conflicts prior to the European invasion, they were general-

ly for limited objectives rather than for total victory or conquest, and

loss of life was minimal."

References for further reading:

John Collier. Indians of the Americas. New York: W. W. Norton and

Co., 1947.

D. R. Wrone and R. S. Nelson. Who's the Savage? A Documentary

History of the Mistreatment of the.Native Nuth Americans. New York:

Fawcett, 1973.

Example 10

is racial-ethnic bias present? Yes

Forms: Exclusion/Invisibility
Imbalance/Selecty
Unreality

Comment and stmested revisions:

The phrase "vast and empty territory....was mostly unexplored" reflects

only the perspective of whites. Native Americans and Spanish settlers had

been settled in the area for centuries prior to the time of the Louisiana

Purchase. This could be modified to read:

"Although the territory was inexplored by white settlers, it had been

occupied for centuries by Native Americans and Spanish settlers."

TW-9A
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Example 11

Is racial-ethnic bias present? yes

Forms: Stereotyping

Imbalance/selectivity
Linguistic bias

Comment and suuested revisions:

The statement stereotypes all Puerto Ricans as having language difficulties,
places the "blame" on Puerto Ricans for their deficiencies,,and places blame
on "other" children rather than dealing with the problems of educational insti-
tutions and their failure to provide relevant curriculum for bilingual students.

A revision which would correct at least some aspects of the bias might be

"The lot of young Puerto Ricans was especially difficult. In school
they were handicapped by the failure of schools to provide bilingual/
bicultural education which would meet the needs of Puerto Rican students."

Other aspects which might be considered are given below.

"Textbooks frequently blame Puerto Ricans for their oppressed situation
because they are 'unfamiliar with English.' This rationale is particularly
used to explain the widespread miseducation of Puerto Rican children in U.S.
schools. This text places additional blame on antagonism from 'other' students.
Like most texts it Ayoids discussion of the institutionalized racism in education
which subordinates aTrttiTrd world students. That Puerto Ricans have the
highest drop-out rate in New York City schools is not a result of their language.
It is the failure of the schools to provide bilingual/bicultural instructions
and materials, to hire adequate number of Puerto Rican staff, to involve the
parents in development of educational programs to serve the community, and to
provide curriculum relevant to the needs and struggles of the students. Dispro-
portionate numbers of Puerto Rican students thus join the pool of surplus labor,
training for nothing more than the lowest paid work.

"While most Puerto Ricans recognize the need to learn English in order to
survive in the U.S., it is their national right as well as their democratic
right to speak their own country's language and to have the governmental insti-
tutions that are supposed to 'serve them' respect that language."

References for further reading:

Illinois State Advisory Committee of the U.S. Civil Rights Commission.
Bilingual/Bicultural Education: A Privilege or a Right?

Antonia Pantoja, Barbara Blourock, and James Bowman, (eds.). Badges and
T.Idices of Slavery: Cultural Pluralism Redefined. Linc .1n, Nebraska: University

oc Nebraska, 1975.

Council of Interracial Books. "New Study Confirms Educational Slaughter
of ok.,A,-to Rican Children." Bulletin of Interracial Books for Children, Vol. 4,
Nol. and 2. New York: 1841 Broadway, New York, New York 10023.

, TW-9A
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Annette T. Rubinstein (ed.). Schools Against Children The Case For

Community Control. New York: MonEETy Review Press, 1970.

U.S. Civil Rights Commission. A Better Chance to Learn: Bilingual-

Bicultural Education. Clearinghouse Publications No. 51, May 1975.

Example 12

Is racial-ethnic bias present? ..yes

Forms: Stereotyping
Unreality

Comment and suggested revisions:

The statement overlooks the efforts of many Black persons to lea to read

and write and to develop informal education systems. A revision might include

"Although it was against the law for white persons to teach slaves to learn to

read or write, many Black persons did learn these skills and teach others."

Other information which might be added includes the following:

"While education of slAs by whii.e people was illegal, many people held

in bondage did manage to learn. Textbooks generally tell us of Frederick

Douglass, but no text tells the incredible story of Milla Granson who was

taught to read by her owner's children. Later, when sold to a different owner,

she secretly taught 12 people at a time from 11 p.m. until 2 a.m. each night,

for seven years. She graduated hundreds of students, many of whom later escaped

to Canada. The legislature of Louisana, learning of her work, debated the

legality of a slave teaching slaves. Milla Granson was just one of many, many

slave women who did whatever they could to subvert the control of the slaveholder.

"Though Sojourner Truth's work for abolition and women's suffrage is

mentioned in some texts, her successful struggle for one of her 14 children,

and her remarkable battle against Jim Crow seating in trolley cars are never

included."

References for further reading.:

Gerda Lerner. Black Women in White America: A Documentary_History.

New York: Vintage, 1973.
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Textbook Name Author(0

Story Name A New School for Taiharuri)

Critical Reading by: Sara Zimet
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Cleaned and washed
Prepare and served

food

X

X

X X X X X

None indicated X . X X X X X

Not applicable X X X X

X
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CONCLUSION

Race bias Sex bi as

Yes No Yes No

M F M F Dorn. Mi n. Dorn. Mi n.

X
,4-4

X

X X

X X

..
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CONCLUSION

Race bias Sex bias
Yes Yes No

F FM Dom. Min. Dom. Min.

a

X
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CONCLUSION

Race bias Sex bias
Yes No Yes Mo

F M F Dom. Mi . Dom. Min.

X X

X
.

X

X

X

X

..

(ONCLUDING STATEMENT: All the characters are portrayed in stereotypical
roles relating to national, tecial, and sex role bias. Whereas all the
characters carried out their roles very competently, there is still a sharp
contrast between what the "tall American" knows and can do and the skills of
the natives, offering a patronizing quality to the relationship. One would

. expect to Find clear-cut sex roles enacted in a village on a small island in
the Pacific. On the other hand, the fact that the last reigning monarch
of Hawaii was a Queen offers the opportunity to minimize the portrayal of
stereotyped roles in this kind of setting. The fact that girls were omitted
entirely from this story is a curious matter in view of the fact that the
actions described were to have involved all the villagers, according to both
the opening paragraph of the story as well as the statement, "The boys even
helped the women in netcasting."

TW-10A
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DISTINGUISHING AMONG__SEX-AND RACE-BIASED AND NONBIASED MATERIALS

Teacher Worksheet 11A

Example 1

Sex Affirmative

Exampl e 2

Race Fair and Sex Biased

Exampl e j

Race Biased and Sex Biased

Example 4

Race Affirmative and Sex Affirmative

Exawl e 5

Sex Affirmative

Exampl e 6

Race Affirmative and Sex Affirmative

\
Exampl e 7

Sex Affirmative

1

Example 8

Sex Fair and Race Fair

I

z
TW-11A
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TEACHING FOR SEX EQUITY:

ELIMINATING BIAS IN INSTRUCTIONAL MATERIALS

SUPPLEMENTARY WORKSHEETS
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BIAS IN CAREER EDUCATION MATERIALS

Teacher Worksheet 13

,??

Listed below are a number of quotations taken from actual career education
materials. Sorpe were selected from student materials, others from materials
designed for teachers. Read each quotation and place an "X" next to arlS, ydu

find to be racially, ethnically or sex biased. Rewrite those that you have

marked in order to eliminate the bias.

From Student Materials

How can we help the postman?
How does the postman get his job?

What famous health workers have we heard or read about? (Louis Pasteur,

Dr. Jras Salk, etc.)

Select an owneri)of a business and make pictures for the bulletin board

Jo, the people IA must pay and materials he must purchase. (Use a diary,

Lh telephdne4ompany, a local factory.) N\s.

1

)

A sheet metal worker will probably belong to a union if he is employed
by a company; if self-employed, he will probably be nonunion.

One secretary speaks of her job in this way: "I'm so much a part of that
office that my boss just accepts me and the way I look, the way he does

the furniture and the equipment."

Since the proportion of women workers is so high, the ratio turnover is

high ... Beginners will replace those workers who leave to get married

and raise families.

Most stewardesses resign upon getting married. Previously this was a

requirement on most airlines. Recent laws have changed this, however, and

girls may not be forced to resign after marriage. In general, however,

continued flying beyond a few years is not generally conducive to a happy

married life.

TW- 1 3



With what he makes at Holloway, Bob is able to provide a good living
for his wife and daughter.

The secretary who does rot make the most of her physical attributes
. is not doing herself justice.

In America you can be anything you want to be.

In a book on employment in hpman services, students are told they
will work in

"crowded, dirty, and dangerous" places, such as "slum tenements,
rural shacks, and underdeveloped areas in foreign countries," help-
ing "the poor, the ignorant, the sick, and the criminal."

From Teacher Materials

Invite the lunchroom manager to visit the class and explain her
interest in the children's health.

Have children find nut where their fathers work.

Show filmstrip: "Where Our Daddies Work."

To the tune of "Here We Go 'Round the Mulberry Bush," children may
sing about mother in various housekeeping duties. "This is the way
I cook the mPal."

Have the children ask their mothers why they shop in a certain store.
Make a chart or booklet showing different stores at which the mothers
stop.

Have a resource person come in an '. talk to the class. Example: A

legal secretary could come and discuss her job.

TW-13
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BIAS IN SOCIAL STUDIES MATERIALS

Teacher Worksheet 14

. Listed below are a number of historical,statements. Please consider them

carefully and rewrite any statement(s) you believe to be biased.

1. Eli Whitney was the inventor of the cotton gin.
,

2. The temperance struggle was a quaint example of puritan b17xy on the part

of women.

\

3. Women were notTolitically active until the women's suffrage movement of

the late 19th century.

4. Most women immigrated to America as the wives or daughters of male

ifflmigrants.

5. Women had no economic importance outside their agricultural and domestic

work until the 20th century.

See feacner Worksheet 15 for a comparable fllustration of racial-ethnic bias.
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BIAS IN SOCIAL STUDIES MATERIALS

Teacher WOrksheet 15

Listed below are a number of historical statements. Please consider
them carefully and rewrite any statement(s) you believe to be biased.

1. the Great Plains were unsettled and/or unowned by Native Americans.

2. African cultures were primitive and lacking in social organization;
they were simple, tribal, slave holding, and despotic.

3. Most Japanese came to the U. S. on their own looking for a better life.

4. After Texas became independent, Texans respected Mexican territory.
The Lone Star Republic became a peaceful neighbor of Mexico,

See Teacher Worksheet 14 for a comparable illustration of sex bias.

TW-15
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SUPPLEMENTARY ACTIVITIES"

Teacher Worksheet 16

Listed below ar k? two accounts of the treatment of Black slaves. Please
read the two accounts, then answer the following questions. 1/

Account 1

While there were some incidents involving the abusing of slaves, public
opinion and state law yenerally assured the slaves of good treatment.
Plantation owners usually cautioned their overseers against using brutal
practices. Naturally, there were some abuses on large plantations...Most
people, however, favored kind treatment of slaves...

Account 2

Under the slave codes, Blacks were not allowed to own property or
weapons. They could not form groups without a white person present. They
could not buy or sell goods, or leave the plantation without permission of
their master. In towns and cities, Blacks were required to be off the,
streets by a specified hour :ach night. A slave could not testify in court
against a white person. A sieve who was charged with a crime against a
white person was therefore unable to defend himself. Any slave who violated
the laws were likely to be severely punished, perhaps by death.

Questions:

--Who do you feel may have written the first account and for what
purpose?

--Who do you feel may have written the second account and for what
purpose?

--Which account do you feel is more accurate? Why?

--Which author supports the statements with data? Give specific exam-
ples.

--From your perspective and knowledge of the treatment of slaves, write
your account of how you think slaves may have been treated.

;ee red,her Worsheet 17 for compara5le illustration of sex bias.
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1. How does each character's feelings about what is important affect the
situation or opportunities of the other characters?

2. Select one of the characters. What would you have done in her/his
situation?

3. What might have been the effects or consequences of your behavior
to you? To .ther characters?

4. Can you accept these consequences?

1/ Adapted from questions in: James Banks, "Teaching Black Studies for
Social Change," Teaching Ethnic Studies (Washington, D. C.: National

Council for the 55-6-51 Studies, 1973).

TW-16
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CORRECTING BIAS IN INSTRUCTIONAL MATERIALS

SUPPLEMENTARY ACTIVITIES

Teacher Worksheet 17

This activity is an example of one which may be used in the classroom
to help students learn to recognize and evaluate bias in materials.

Listed below are two accounts of Franklin D. Roosevelt. Please read
the two accounts, then answer the following questions. 1/

Account 1

In 1932, the Democrats nominated Frank-in Delano Roosevelt, who promised
a "new deal" for the "forgotten man." He was swept into office by a nation
looking for chahge. FDR immediately set out to put the New Deal into effect
in a series of acts designed to help the unemployed and the poor. One of the
best known of his innovtions was the Civilian Conservation Corps which
helped to conseme the country's national resources and provided useful work
for unemployed young men.

Account 2

Historians praise or damn Franklin D. Roosevelt, depending on their
ideology, but they have not given sufficient attention to his administration's
attitude toward women. In 1935, out of 1.6 million workers engaged in govern-
ment projects, only 142,000 were women. There were 71 NRA codes 'in 1935
that provided lower pay for women doing the same job as men. The fact that
many women were either the sole supporters of, or essential contribute to,

many families, minority and white, is not reflected in New Deal policies.

puestions:

--Who do you feel may have written the first account and for what purpose?

--Who do you feel may have written the second account and for what purpose?

--Which account do you feel is more accurate? Why?

See Teacher Worksheet 16 for a comparable.illustration of race bias.
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--Which author supports the statements with data? Give specific eamples.

--From.your perspective and knowledge write an account which you believe
is historically accurate.

e.

%

1

Technique adapted from: James Banks, "Teaching Black Studies for Social

Change,"-Teaching Ethnic Studies (Washington, D. C. NationaLCouncil for the

Social Studies, 1973).
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SEX BIAS IN SOCIAL STUDIES MATERIALS--

REWRITTEN STATEMENTS

Teacher Worksheet 14A

All of the statements on Worksheet 11 reflected sex bias. The statements
below show them as they have been rewritten to remove the bias.

1. Catherine Green, until recently known only as the widow "of General Nathaniel
Greene, was the patron of Eli Whitney and has recently been cred4ed with
contributing one of the basic principles to Whitney's design for the cotton
gin

2. Women were strong supporters of temperance reform because married women
at that time had no legal control over their own property, earnings, or
children. Women married to alcoholic men suffered grievously fran this
legal powerlessness.

3. Women were active as reformers and orators in the abolitionist and temperance
movements. Many Black and white women worked against slavery and later
in freedmen's (sic) schools and aid societies.

4. Although men far outnumbered women during the immigration between 1912 and
1917, millions of women immigrated to America alone and looking for work.
Two-fifths of the immigrant workers in the industrial districts of Pennsyl-
vania at this time had traveled to the United States alone, without their
families, and three-fifths of nem were under eighteen at the time. 1/

5. Low paid female and child labor subsidized the earliest modern industries--
the textile mills.

1

Mary P. R:an, Womanhood in America From Colonial Times to the Present'
(New York: New Viewpoints, 1975), page 201.
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