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FOREWORD

~
The Resource Guide for Women's Studies is a series of units which can be
integrated into specific subject courses such as English, social studies and
" guidance or which can be used as a resource for the development of a local
course in women's studies. Approval by the Board of School Trustees!is
required for the implementation of-any locally-developed course.

A bibliography and.a list of other resources for students and teachers is,
being prepared as a supplement to this guide.
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he Purpose\ of Women’s Studies

*  INTRODUGQTION

he Women's Studies Guide was developed to assist teachers' !n sup-
lementing the curriculum and making knowledge about tQe role of women

" 1n society available to as many students as possnﬂe The guide focuses on
. . . women's role in the past and in the present for the purpose of encouraging
Y all students, male and female, to contribute fully to the society of the future.
Students are provided with information on how the nature of our society has

\ been affected by changes in women'’s roles. All students are affected by
-~ changes in women's roles and must assess them as they plan their own par-
ticular roles as adults. - ‘

—t

The inclusion of women's studies In the curricuium is consistent with the
statements of philosophy for public schools 1n B.C. as outlined in the Ad-
ministrative Bulletin for Secondary Schools, 1974. “The ideal i1s that of
developing an individual with msught into the past and present and the
abuhty to contribute to the future” .. and to create students who are,
“generally well informed with an appreciation and an understanding of our
changing society and some realization of their own particular role init"

Objectives

The objectives can be summarized under the four major headings outhined in
the Social Studies Curriculum Guide — 1968.

1 Knowledge: "To cause students to acquire a body of knowledge,com-
prised mainly of basic concepts or principles and generalizations about
the functioning of human societies both pasteand present, both at home
-and throughout the world.”

) Wome& studies seeks to convey knowledge:

(a) about hoiv women participated in a variety of social institutions
i ) ; such as the family, the economy, the arts and education during
various historical-periods, with an emphasis on Canada, as well as

with some. comparative data from other societies.

. i (b) about theories from a variety of perspectives which seek to explain
: why women participated 1n the way they did.

2

. 2. Methgds of acquiring knowledge: "To cause students to develop some,
. facilify in using the methods o1 inquiry through which knowledge in the
social domain is discovered and acquired.” , , ¢

) Women's studies 1s based on open-ended inquiry projects that differ
from unit.to unit depending upon the subject area involved. A variety of
research and inqutiry skill$ including library research, personal in-

. terviews, community surveys, case studies, creative writing and crtical
' . reading, are required for the projects. Since women's studies 1S a new
area, much of the learning that takes place will depend on students’
ability to find information in their own communities. This.is a skill that
will be useful to them when they are no |onger in school.-

3. The use of knowledge and a spmt of mqunry “To cause students to
develop the capacity for the sorts of speculative apd creative thought
which enable one to think hypothetically, to hold tentative conclusions,
and to reconstruct the knowledge already in one's possesston”

{ - ’ : * Women's studies encougages students to explain their everyday ex-
- perience as well as the experience of women in Gther times and places,
and to re-evaluate the theories they and others have used to understand

i




this experience This will involve speculative and creative, thought

4 Value questions: "‘To provide a forum in which students may learn to

deal with value questions in an intellectually and, ethicaliy honest way,”

Women's studies raises a variety of important value questions that ' |
_students must learn to deal’with yn order to plan their own future role in

society Students are encouraged to apply thewr own system of values to

the questions that are raised At the same time, teachers should

recognize that value conflicts are certain to occur and that handhng

these situations will require special skiil and tact

Note to Teachers * ' '

While students should be encouraged to analyze their own experiences and

make decisions about their own lives, women's studies 1S not designed for

personal counselling ( . N

A variety of viewpoints wiil be expressed in the class. Each student’'s views
should be respected Women's studies should not be a forum for the ex- '\
pression of unsubstantiated opinion but for reasoned argument based on
research The objective is to teach studenfs to ' deal with value questions in

* an intellectial and honest way" (Administrative Bulletin for Secondary

-
3

Schools, 1974) /

If Jtis decided to frepare a separate elective course, the following may merit
conSIderatlon in planning.

(a) S_uch a study should be interdisciplhinary and this suggests there ,
*could be value in consultation with other teachers. ’

(b) Sormge provision shquld be made for individuahizing the course to
allow for some personal, avocational interests and goals to be pur-
sued 1n an intellectually sound manner :

-

(¢} Parents and students should be provided with information about the
parpose and  nature of the course n order to avoid misin-
terpretations ¢

.(d) Resource people may be of considerable assistance but if it Is plan-
ned to use them some provision should be made for acquainting
them with the course and with their role tn1t, since the school 1s
still responsible for it.

(e) This guide 1s presented as a resource which teachers may find
useful in designing their own women’'s studies curriculum at the
tocal level Teachers should feel free to choose from among the ac- ’
tivities suggested Some may be more feasible in one community '
than another and some resources will be more accessible In some ’
parts of the province Local communuty studies are particularly
valuable for students and the teacher 1s encouraged to make use of
local resources

)  Prowvision should be made for evaluating both the course and :
student achievement Since some of the study involves i1ssues and ’ ! .
values care should be taken to avoid the impo-ition of a particutar
set of convictions on the individual 1n assessing achievement

) dWhen a school develops a women's studies course or a women's
studies unit in an existing course, it 1s important to provide parents
with information which wilt answer their questions about 'ti content
ind activities 1n order to avoid any misinterpretations

FRIC—
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The foHowing reference materials are among those which were used in
preparing this guide: -

Nevgr Done, The Corrective Collective, Canadian Women's tducational
Press, 1974.

Report of the Royal Commission on the Status of V¥omen in Canada, In-
formation Canada, 1970. .

Women in the Labour Force, .Facts and Figures, 1973 Information
N Canada

Women in Education, Gage, Toronto. Ontario

L4

. . ACKNOWLEDGEMENTS -

The Department of Education wishes to acknowledge the extensive amount
of work undertaken by many people in the preparation of this Guide. A major
contribution was made by Jane Gaskell, Faculty of Education UBC, and
Heather Knapp, Richmond School District, who undertook to select,
organize, revise and write up the matenal They were assisted by. Conm
Bagnall, Lynn Batten, Eileen Brown, Heather_Frank, Lara Glabush, Helga
Jacobson, Jane King, Patti Kingsman, Karen Kutzrock, Marilyn Philibert,

_ Susan Phillips, Norman Prince, Josie Readschelders. Debbie Rheume,d:us
Rich, Diane Salloun and Brenda Taft.

Acknowledgement Is also extended to the Provincial Advisory Committee on
Sex Discrimination in Public Education for 1ts support and guidance in the
development of this pro;‘ect, .

PHOTOGRAPHIC CREDITS

Acknowledgement 1s extended to Vancouver Public Library and also British
Columbia Telephone Company (Vancouver) for photographic material used in
" this book : .

Al

e ]




Y -

. . | ,
IMAGES ©F MASCULTIIY
AN DAEEMINTIN TRV )

fn this unmit students will

Gain some general understanding of concepts such as "discrimination”.
“sex role stereotype” €

4

Gain some (nsight into the relationship between language and sex role
attitudes ) )

.. Understand how attitudes towards the sexes are coneyed In a subtle
way by a variety of social institutions.
t . N
' Understand how their own thinking is influenced by.their social en-
vwironment and how 1t unconsciously reflects sex role sterotypes.

’,”

Teacher Summary |

The activities in this unit are designed
to encourage students ‘to participate

in. eXperiences that will demonstrate

to them how often. the culture’s
assumptions about masculinity, and
femininity are expressed

After these assumptions have been.
revealed, the teacher should deal
directly with the concepts of
stereotyping and discriminatron and
with how conditioned we are by-the
socwr world in which we live

Women's studies will be more ef

fective it some effort s made to
create a learming environment n
ahic b toadant  qf abde tore ond

vne another and discuss pcr&ndl
questions in a non threatening way
“Therefore, some of the introductory’
activities are designed to stimulate in |
terest in women's studies and to allow
students to get to know one another

A large number of activities are
suggested here You will want to
choose from among them according to
your own preferences Some of the ac
tivities may be used throughout a
course o¢ they may be used lateronin ,
a course. .

Classroom Activities

1 a) Have students define the terms sex role, sex stereotype.
discrimination on the basis of sex, and sexism without using’any
reference source One way of doing this would be to have students
write down their own definitions, then share their own definitions
with two or three other students and attempt to come to some con-

[ [N )
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sensus Finally, share the results in the whole class.

. 1
b) Have _ the students use .reference bdoks. to check their own

defymtions against the definitions of “experts”. Use the dictionary,
encyclopedias or social science texts.

¢) Tocheck the utility of their definitions, ask specific que stions such
as ' »

i What is the di#ference between a generalization "“women are
shorter than men” and a stereotype "women are emotional and
flighty'? :

1 When 1s differential treatment appropriate (children cannot get
_drivers' licenses) gnd when 1s, it discriminatory (women could
not enter medicagt schools)? .

d) Fmd’arhcles
word by lookifg at the context in which it 1s used” Look it up.un
several dictigparies If it has not been entered, discuss how the

IR

Journai 'l be useful for students to keep a journai during the
course ~hich will reflect their reactions to the course and their growing
awareness of the influence of sexual stereotypes on the world in which
they fhive

)

‘The journals give students an opportunity to‘ do some creative writing

and encourage them to apply the learning that 1s taking place in school
to an understanding of their own experiences.

Different teachers wili make different use of the journals. You may
want to look at them only if the student asks you. You may want them to
be handed in and used to evaluate the progress a student ts making.

- Scrapbook. Chppings that reflect or comment on male/f’emale toles

may be collected from newspapers and magazines, Articles, pictures,

-
At

advertisements, letters to the editor .may all be relevant. These

materials can be used as readings for the course, as 1t s often difficult
to find appropriaté readings. They can also be used to encourage
{tudents to think about the content of the course while they are reading
newspapers and magazines, and thus get into the habit of crttically
scrutinizing popular reading materials. This activity ought to encourage
them to see the relevance of the course to their lives outside the
school . L

<
’

You could use the scraphpok simply as a reference book for the class,
or you could have students write comments on the material they
coliect ’ )

Defining the female and male stereotype. The purpdse of this activity is
to have students define and evaluate the qualitigs associated with
fermale and male stereotypes. Make a hst of about 30 adjectives Put the
adjectives onto cards and give each student a set of adjectives. Ask the
student to sort their adjectives into three piles. one describing the
stereotype of maies 1n our society, one for the female stereotype, and a
third for adjectives whieh fit into neither category When they nave
finished get them to compare thewr groups of adjectives with their
neighbour's See how much agreement there 1s In the class Discuss the
stereotypes you have come up with See which stereotype includes the
most positive characteristics by get¥ing students to sort their ad-
jectives into positive, negative and neutratl piles

e . . - -




A variety of other questions could be asked and answered by sorting ad-
jectaves; for example, what quahties are most important for your
dafgnter to have? ‘For your son’? Are these different” .Why? What
qualities are ;,most important for a wifehusbard. mother/father’

Alternatively, allow each student ten minutes to make a list of charac

teristics of women {or men} If they have difficulty, tell them to try
thinking of one woman (or man) they know. Then divide them into small
groups (3%) and have them first read their lists then say which charac-
teristics on the list are true of themselves, then which characteristics
they like Then have the small group, as a team, select ten items from
the combined lists that they think are myst important- it 1s essential
that they agree on the meaning of each characteristic Then have them
rank the items from 1 to 10. Who Is the person they have created? The
ideai woman (or man)? The typical woman (or man)” Are the charac-
teristics positive or negative? Try several vanations: girls working on
female characteristics and boys on male, vice versa, both sexes working
on the same sex, all-female and all-male small groups, mixed smatk
groups, Have the teams compare the result '

.

The purpose of this activity i1s to have the students relete sex role
stereotypes to their own school setting )

Write a hist of activities associated with high school such as dating, use
of language, clothing, sports, smoking, etc Set up two columns, one for
females and one for males. Have students write their expectations for
females and males in each,activity ]

.

Encourage students to be specific about theu'expernences“At the com-
pletion of the exercise, discuss the reasons for the different ex-
pectations for females and males.

Make up a collage or montage or simply draw what society considers to
be the "“ideal woman” and the "“ideal man". Ask students to, explain
thetr ideal. (Include, physical description, emotional characteristics,
personality and mannerisms.) To what extent are stereotypes reflected "

in your collage? Relate the pictures to the adjective sort activity (#4)
. »

Cut out pictures of people of various factal types and hdve students

describe each one and speculate on what that person may be like Do~

they react more favorably to women who fit the ,trad|t|onal~concépt of
“feminine’ and men who fit the traditional concept of “masculirfie”?”
How wide a range of possibihties are described by the class for people
of each sex? (e.g, 1n terms of occupations ) What aspects of personality

and life-style do they concentrate on with each sex” (eg, do they

‘speculate on marital status and number of children more frequently

with women than with men?) What effect does physical attractiveness
have on your description of males? Of the females” Why are they dif
ferent? ’

\

Draw a series of stick figures hqdnstmgwshame as to sex) holding ob-
jects or doing something (e g., holding a broom, dniving a van, holding a

bat) Have the students make up stories about them Point out which
“sex is attributed to each character In what ways-do the descriptions

reflect sexual stereotypes’

Language usage “The Whorf hypotheses asserts t:hat the.speakers of

a given language see the world ina special way and that the language
they speak determines how they perceive the worid Although many
linguists question W horf's position, they do agree that our language
acts as a kind of fiiter through which we perceive realtiy” (The

L]
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Dynamics of Language 5.) The fo/Howmg activities will suggest ways In
which this concept operates w [h respect to sex role stereotypes, Refate
each activity to Whorf's hypOZhesis and the students’ background and
knowledge about word connotations c L

a) Parallel word activity Far each word histed find the male or female
eqyivalent Does the paraliel 'word have the same connotation as -
the original? i< there:a status or power difference between the
words” Is one word more postively evaluafed than the other? What
image s created by each word? The following examples will get you
started Have th® class think of others

spinster - G hobo ( SISSY \ ) )
Little old lady poetess _ bum '
, doH housewife ' * old goat
o career girl old maid - . heroine
he man the httle woman waiter /

v Why do we say 'now that'§ a man” when he does something heroic
bul'not ‘now that's a woman' when she does the_same thing? Why
is there a family man but no famity woman? Why are there career

. girls put no career boys? if women henpeck, why don't men rgoster

peck’ Why do we have forefathers but not foremothers? Think of
other similar, examples.

. ¢) “Man" s used to include woman “His" 1s used to inclutie hers Our
language uses the male pronoun to subsume the female How do
.you feei about this? Are there any alternatives? Find examples of
this kind of usage and try to work out alternative ways of ex-
pressing the thought Try using women fo mean all people the way
man 1s used “"No woman 1s an istand” “Woman s born free and
everywhere she iS 1n chains” “All women are created equal”

d) Why are women known as Miss or Mrs when men are always known
as Mr >.How do you feel about women being calied Ms”’
. ,. . .

e) Look up "male”. “female”. “masuline”, ‘?fem|nung“. “womaniy''.
“virile”, etc i1n the dictionary Does the dictionary accurately
reflect the stereotypes you came up with inactivity #57 What con-,
notations has each word developed in our culture” Are the personal ,
meanings you attach to the words the same as the meanings the
dictionary gives?

fy A man and his son are 1n a car accident The father 1s kitled The
child 1s badly injured and 1s taken to hospital where it becomes ap-
parent that "he needs an operation The surgeon comes 1n to
examine the boy before the operation and exclaims, "‘I cannot
operate This 1S my son” How"can this be’

+  Look up the word surgeop 1nThe dictionary to see.f it 1s defined
as a male occupation

i M surgeon 15 no* defined as a male occupation, why do you think
. of the surgeon in the riddle as a mq\le’

i Can you create a ssmilar riddle?

.g) Why 13 a newly married couple pronounced man and wife rather
than husband and wife or woman and husband’

Have the students sit tna circle Have each in turn say a word or phrase
that 1s used n a negative and positive way about women For nstance. ‘
‘fhghty “scatterbrained=, “comforting”, etc Have the students repeat

. -
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T the activity using-terms to describe men. For, éxample “weak”, “tough”,
etc. What stereotypes appear? How many of the words when applied to  =-
the opposite sex would have the same bositive or negative meaning?

. -

10 Famous Quotations. Find quotations that illustrate the attitudes of  \ . ,
famous people toward women. This will introduce students to historital
- . and cultural perceptions-of women. Each quotation &n be discussed m
‘ light of the historical period in Which 1t.wds said and the person who ¢
said 1t Are similar attitudes stif prevalent today? Find present day
quotations that define the female chqracter. ' .

1

, a) "There's nothing in the:world worse than woman — se_);/e some ¢
’ . other wéman.” Anstoph&nes, 425 B.C.

b) “Suffer women once to arrive at an'equality with yoﬁ, and they will i
. from that moment become your superiors.” Cato the Censor, 215 | %
B.C. .

c) “Most women have no character.” Alexander Pope, 1735.

r . dj “The fundamental fault of the female character 15 ‘that it has no
- sense of justice.” Arthur Schopenhauer, 1851

e) "If there had been a society of men and women in which the women
were not under the control of the men, something might have been
o ) - known aRout the mental and moral differences which may be
inherent 1n the mature of each: What i1s now called the nature of . .
women 1s an eminently artificial thing — the result of forced )
. repression 1n some directions, unnatural stimulation in others. It
. : ’ : «  may be asserted wi t scruple that no other class of Uependents
have had thearyyg::zers so entirely distorted from its natural !
. progortiod by their relation with their masters ™ J.S. Mill, The Sub-
, T - jection of Women, 1869, . -

f) *“People tell us of the good old days of chivalry when womanhood
" was really respected — when a brave kmight rode gaily forth to die
for his lady love. But in order to be really Joved and respected there -
was one hard hnd fast condition lajd down, to ‘which all women ,
<. must conform — they must be beautful, no getting out of
that ... Then they were all nght and armoured knights would ‘die
. for them quick .as a wink”. — Nellie McClung — 1854-1951.

3 N
- g) “Thus women’s entire-education should be planned in rejation to
men. To please men, to be useful to them, fo win their love and
respect, to raise them as children, care for them a? adults, counsel
\ and console them, make their lives sweet and pleasant: these are
b ¥ women's duties in all ages and these are what they should bé taught
from childhood or).”"\ Emile, Rousseau (1762). . '

t . - h) “Evolution teaches us that the greater the differences between the =~
‘ . : sexes, the stronger and more fit will be the resulting offspring. Con-
v, ! " sequently, ‘masculine’ in woman, the equality of the sexes, 1S a
. retrogression and an utter absurdity, the lastidream of romantic .
. ‘ - and‘ideahistic socialism " August Strindberg (1849-1912). R L

N

/w . 1) . "There 1s’ therefore no function rp society which 1s pecuhar to °
. . women as woman of ‘man as man; natural abilities are similarly -
distributed 1n 8ach sex, and it 1s natural for women to share all oc-
: cupatwons with men, though in all, women will be the weaker part-
; ‘ g ners” The Republic. Plato (428-347 B.C) :

S 11 Creative writing activities to explore sex stereotypes and assumptions® . |
“* about sexsrole differences ‘
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The thrng‘s I |ove’lhate about being a boy/girl.

i weré a bo,y Fwould™ " UTUUTLTT
If | were a girl, | would. -.....

How | would like to'see my son-daughter grow up. inc|ude the most
significant events 1n h|s/her life, and then qompare male/female an-
wers. . v

My hife at age 20, 30, 50, 80.° Compare male and fema|e essays.

‘Alternatively, have students rewrite their essays from the viewpaint

of the opposite sex and compare the .two versions.

Loeking back at my Iife at the age of 80. Compare male and female
. prolectlons “of their future lives. Are both sexes realistic? *

A story about a very feminine girl or a very masculine bQy. How
would she/he feel, »look, act? Determine what qualities are
associated with femininjty and masculinity. How realistic- are the
people you are descrrbrng7 How important-are these masculine and
feminiae characteristics te you? s .

PR R

12 Cut out questions from Ann Landers and Dear Abby that relate to sex

. . "3
" b)

c)

T role” stereoTypes B

- :—-‘ s l— -t -

Discuss the response of the co}umnrst Does the apswer indicate a
double standard for fema|es and males? § v

Write your own responses;;that solve the prob|em wrthout uslng sex

role stereotypes. .

Write your own questrons for the columnist anq have the class
respond. _ -

13. " Ask students to read the story by Dorls Lessing from the Women's Kit
(“Notes for a Case History” from A'Man and Two Women). Discuss how
' sex role stereotypes influence the careers of the two women.

' ¢ 14  Have students study TV ads, TV programs, comrc strip chasacters, nur-
sery rhymes, and children’s stories for examples of male-female roles.

in

What are the women/girls doing? What are the men/boys doing? Discuss

light of stereotypes.

-

15 Make a hst of verbal expressions, cliches or sayings which tnvolve a

¢ traditional view of women. For examp|e A woman's work Is never' done.

. Women’s-place is in the homeé. DO the same for ‘men. What common
- ' *  stereotypes emerge? _
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This umit 15 désigned to -have students: —

1 Be aware of how séx roles are acquired ,as children grow up. &

Know about some of the psychological research on the learning of sex
. roles. s . - ’

~
[N

i~

7o)
§
N

Consider how their own development has been influenced by sex roles
exppctations. ’ -

»

(o~

‘s Be able to make mote -conscious plapned decisions about acting with
’ . - reference to sex role expectations.

< N
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Teacher Summary

This unmit can be based, to a large exv
_. 4 tent, on students’ examination of thet
N - K ’ Y o s ’ Ve own experience and the experience of’
3 ¥ % the—brothers—sisters and_friends 1n
learning sex roles. Learning fromrper-
sonal experience is often the most ef-
fective ‘method of learning. However, .-
it may be useful to introduce some ;
tesearch that is more academic.

The simplest model® of sex role
development is that girls are rein-
forced for different kinds of behavior
than boys. Much of the research has”
shown that adults, treat male and
female children differently. even while
they are infants. Mothers talk to their
girls more and cuddle therw boys less.
Boys are told not ta cry, and girls are °
told rtot to fight. Girls fearn to imitate

. and tq *“i1dentify” with female role
models :

Another model of how children
develop focuses more on their active
thinking about the world. Kohlberg's |
article in The Development of Sex Dif- 1
ferences describes this in great detail. ;
He argues that we must look at the'way childrén learn to define “feminine” |
) - and "“masculine” Their sex role stereotypes will be their attempt to make
- serse of the world and will be dependent on their level of cognitive matunty, .
as wellas on the world they expernience Talking to young children about sex | o
roles 1s an interesting way to explore this theory. In her new book Psychology
P of Sex Differences, Maccoby concludes that this process I1s more important
. than simple differential reinforcement. )

~

In this unit, the’ teacher should not simply catalogue sex differences.
although a wide variety of average differences between the sexes on a large
. . number of personalty and attitude variables have been found in research
otudres 1t s more useful’to understand how our ideas of appropriate male
and female behavior influences the way we rear children However, some
areas of sex differences are’ especially interesting

° . ° .
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There are no 1Q gdifferences between males and females, but 1n North
America there are sex differences in the performance df males and females

on reading and verbal activities{where girls tend todo better), on spatial ac- .
tivities (where boys tend to do better) and on overail grades {girls tend to'get -~

better grades, k?rough high schdol) LMacgoby. 1966). Much of this can be un-
“defstood In tetms ofthe srmp|e..|ea¢mng rof*sex role behaviors and ex-
pectatrons Some oLher interesting researeh onthe subject has been done by
Matina Horner She gives girls the cue statement “At the end of first term”
" finals. Anne was at the head of her medical school class.” She then asks
them to describe Anne and what will become of her. She has found that a
large number of girls say a variety of negatiye things about Anne (she 1s ugly,
does not have a boyfriend. will be unhappy’ efc) HornerXalls this negative
stereotyping of successful women “fear of successy, and uses the concept to
explasn why so many girls do not succeed.

Self Concept & i

[ Z
A variety of studies have suggested that girls and women have fewer positive
self concepts, and fewer stable self concepts than men Again this can.be ex-

— ———plainedsnterms ol sexrole learning As someof the activities in the ‘jmag@s

-

./

i

sof Masculinity and Femininmity’” unit reveal, the feminine stereotype 1s less

positive than the masculine stereotype. It s all right to be a tomboy, but not

-to be a sissy. This is reflected in a girl’s own lower self concept, and less self

confidence Since the female role demands that a girl always pleases other
people. she learns to define herself through other people rather than to
develop a stable sense of who she is.

A variety o\ social institutions besides the family are responsible tor sex role '
sociahization. Media, books, religion and school may consciously, or un-
consciously, influence the way we deyelop ouy ideas of appropriate sex role
behavior. It 15 also important to recognize that social pressures are very real,
even if a girl @r woman has not internalized a set of sex role expectations for
herself Even if a girl feels she would hike to ask a boy out on a date, she may
not be able to ignore the social pressure and ridicule she might experience.
Even if a mother feels she would hike to work when she has young children,
she may not be able to persuade her husband or be able to find day care
tacilities In other words, psythology, or learnrng the sex role, is not the
wholg problem, or the whole’ solution.

Class Activities

r
1 Read the attached role reversal story, “The Picnic”, designed to point
.out how males and females are brought up differently. Discuss. What
was your response to the story? Why? Whdt do you consider to be the
main point of the story?

2 Have students write about their own experience in learning sex roles. In
what ways can they remember being treated as a female or a male?
Have them include different areas of hfe (sports, dress, etiquette,
tighting, crying, curfew rules) and different institutions (family, school,
peers, church;, Have the class share their experiences What does this
teach you about the experience of growing up male or female In
Canada? !

w

An alternalive way to look at sex role learning 1s to have students write
about the ways 1n which they have been treated differertly from ther
brother sister. 1f they have-one. If they do not, they could irnagine how
their.parents would treat a daughter.son

. 'g‘(
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4. Have every student in the class interview an elementary or preschoo|
* child about sex roles. Have students make up a variety of questlons

E g ""What does it mean to be a girl/boy?" “lIs it possible for girls to .
become doctogs, Pilots. and truck drivers?” “Can boys become fiurses,
secretaries. and homemakers?” “Would they rather be the opposite
sex?”, etc. Discuss where children get their 1deas from. How do children
of . dlfferent ages differ |n their awareness of sex roles? Try to ‘explain
your flndlngs - ¢

5. Give the cue, “At the end of first term fmals Anne was at the head. of
her medicalschqol class’ or make up some variationon this (Anne s at
the head of.her engineering c|ass Anne is a successful plumber.) Use.

£ the same. cue, but substitute a male name for Anne (John 1% at the head
of his medical schoo| class). Compare the steries and discuss the. im-

plicdtions. ) L

.6. G§ to any newspaper or catalogue and cut out pnctures of toys, clothes

or games for children. Note the descriptions, pictures or captions
whlch segregate items for boys and girls Rewrite the descnptlon to
make it appropriate for all children.

7 "[Examine birthday cards. baby announcements baby congratufations

)

e

i being the passive receivers of boys'"attention. Does this mean she

‘ Cards, DITthday Cakes, gtTs forboys—and-gtris: How‘are—theym&mnﬂ

W‘hy7 How important 1s 1t to send a sex appropriate card? 5B

8. What ang little girls made of? What are little boys made of? Comptete
' the original rhyme and discuss. Write some alternatives.

9. Examine the texts that, are used in child care courses 1n your school-

* “Are there suggestions'in these books that boys and girls shou|d be
treated differently as they are growing up. Look at pictures as well as
tRe written text DISCUSS your reactions,to what you find. Is treatlng a,
girt difterently from a boy ever justifiable? Why? See Activity #2 1n the®
Famlly Unit for, specifics examples. . .

10. This actixity explores the importance’of ratnona| decrsnon makrng as op-

pdsed to conditioning 1n acquiring sex roles. To what extent i1s behavior

a personal decision and to what extent does 1t simply reflect society’s
expectations? . . . :
\V .

- a) “Often 1n books on psychology people are shown as passuvety act

cepting all they are taught by their society. This concept is based

partIy on expérimgents n conditioning animals.” DjScuss how

realistic this concept is in hght of your own experlencfé Have you

internalized all your parents’, teachers’, and peers’ expectations for

. you? Why or why not? Consider different areas where your own

ideas are more likely to be your own; where they are more likely to
reflect those of your parents, (e.g.. clothing, career plans, attitudéss, ,

towards feminimty).

b) How important are your own beliefs in determining your actions?
How much freedom do you have to act ina non-traditionall way7 For
example. suppose a girl has reje,cted traditional beliefs about girls

will be able to ask a bQy out to a dbance or will social pressures
> force her to conform, againgt hér*own standards? Can you think of |
K other examples of this kln; of conflict?” Write some case studies
and discuss them.

11 Using novels. storses and play ,from the Enghsh curriculum,. determrne
< the ways in which chamycters gonform to or reject sex role stereotypes

-

»
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" of particular interest will be literature which has characters who are
growing up. For example:

.

Jamie
Boss of the Namko Drive ) '
Copper Sunriset %

\ Light a Single Candle

, * Diary of Anne Frank
Souﬁder
~ The Pigman
« To Kill atMockingbird

12. Many of the activities suggested in the unit “Images of Mascuhmty and

Femininity” will be relevant here. Those on media are useful i in n pointing

, out-other -agentres of socialization besides the family.
“THE PICNIGY

Shawn,got Out of bed and drew back the pretty flowered Curtains in his
" giggled happily as he remembered the family picnicplanned for the af:
ternoon. He opened the closet and fingered the gaily colored T-shirts hanging
there First he took out the blue one, then the green one and cou|dn t decide
which looked nicest. “Dad” he caroled down the stairway, “Which T-shirt
stgaH | wear?” “I think the blue one looks nicest because it goés with your
eyes,” 'Dad called back. “But put on an apron because | want you to"help me
this morning getting the food ready for the picnic.”

Sharon tumbled sleepily out of bed and threw open the blinds. The sunlight
streamed in lighting up her new train set on the floor and the stamp collec-
tion on her desk. She hastily threw on her jeans and yelied, “Is breakfast
ready, Dad?" as she ran down the stairs. “Yes, but come and eat quickly, your
Mom wants you to help her get the barbeque ready and hunt out the ball and
net for the picmic.”

Mom was already outs:de cleaning the car. “Hi honey"” she said. "Why don't
-you go get the barbeque and the coals and put them in'the car. You're getting
pretty strong now so you should manage on your own.” Mom whistled as she
finished polishing the hood. “Sharon, why don't you check the tire pressure
for me while | go get a coffee,” she said and strode off to the kitchen to see if
the coffee was ready. Dad and Shawn had nearly finished packing the picnic
-basket with bread and butter and cookies and wieners. “Can{ pour the coffee
in the thermos, Dad?" safd Shawn. “No,” said Dad, “That coffee pot is very
heavy and I'm afraid you might spill it and scald yourse|f But you can carry
this mug of coffee over to your mother.” Mom sat in.her special chair and
looked happtly around the kitchen which Dad always kept so clean and
*sparkling She felt pleased to be able to sit and relax at home after she had
worked so hard all week at the sawmill.

After tunch they all chmbed into the car and Mom drove down to the beach
‘park. Sharon and Mom carried the things to a warm sheltered spot behind a
big log and Dad spread out the rugs to sit on. Then he put on a big fidppy hat
and settied down with his crochet work.t'Let’s play some ball, Mom,” said
Sharon. “0K,” said Mom. . We'll set up the net and have a game.” “Can | play,
too?” cried Shawn. ““Sure,” said Mom, “You can play with us. Sharon, don't
htt the bal) too hard'when your re sending it to Shawn.” They played for a hit-
tle while then Dad called, **Shawn, you'd better stop playing now You're

looking too hot Come and sit here with me for a while and wind this yarn for
me

10
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Mom and Sharon played some more then Mom flung herself down on the
sand and said, “Whew, I'm tired. Why don’t you kids go explore the beach?”
She chucked Dad under the chin, “You look so cool and pretty, dear I'll just
he here and rest by you while the kids go off.”

Sharon and Shawn decided they would see how (far they could go along the

Jogs without touching the ground. They ran along and jumped from log to log

with Sharon helping Shawn when she thought it seemed too far for him to
jump. Then they stopped wherg there was a big pile of driftwood and started

to buijd a hut. Suddenly Shawn screamed loudly, “A snake!” and san to

Sharon who put her arm around him comfortingly. She took hold of a big
stick and went over to where Shawn was pointing. Then she dropped the
stick and shouted, laughing, “Oh Shawn, you are silly. it's just a piece of
dried up old seaweed.” “Oh.” said Shawn 1n a $mall voice, going pink. “Let’s
go back and have our picRic.” But as they started back toward the park, they
suddenly realized that the sea which had seemed so far away before now

— covered-the whole-beach, It was.lapping rightup against.the cliff on the little

headland they had walked around just an hour or two before. “Oh dear,” said
Shawn in a scared voice. 'we've been cut off by the tide. Whatever shall we
do?" Sharon took his hind and they clhimbed up onto a httle ledge just un-
derneath ghe chff. “Look, there’'s a woman in a boat out there fishing. Let's
shout for help ' said Sharon. So they both shouted as loudly as they could,
“Help! Help! We are cut off by the tide.” But the sound of the sea, and the
wind drowned their voices and jio one came to rescue them. By now Shawn
was really scared and was crying quietly. “Never mind,” said Sharon. "'You

. wait here and- "1l go and get help.” “How?" asked Shawn. “I'll chmb the cliff

and go and,fetch Mom,” sard Sharon. She took off her sweater and made a hit-
tle cushion so Shawn could be comfortable while he was waiting. Then she
took a deep breathand started up the cliff. She pulled and pushed_ herself up,
using cre\nces and jutting ledges and rdots of small bushes as toe and finger
holds. Néar the top, her foot slipped and Shawn held his' breath anxiously as
she swung by her hands*for a moment from an overhanging rock. Then with a
big effort she swung herself up and disappeared over the edge of the cliff.
Shawrrsighed with relief and settled himself down to wait patiently. He was a

little nervous being all by himself and thought Iongmgly of Georgie, his .

warm, cuddly, favounte doll.

Soon he heard a shout from above and Mom's face appeared over the edge of
the cliff. “We’ll soon get you out of there,” she shouted. “Can | climb up
now"’ cried Shawn jumping up. “No, no!" yelled Mom, “You're not strong
enough to climb the cliff. The coastguard 1s coming to get you In her boat.”
Sure enodugh Shawn heard the chugging of a boat's engine and soon the
coastguard had brought her boat up to the side of the ledge where Shawn
was marooned. “You'll have to jump.” she called to Shawn. Shawn Jooked at
the boat bobbing up and_down in the water and cried, *'I can't. I'm scared.”

" 1t's’'OK,” said the coastgudd “I'll catch you.” Shawn rolled up his pants, and

closing his eyes, jumped toward the boat “I'll have you safe,” said the
coastguard, holding him gently in her strong brown arms,7and she put him on
the seat at the back of the boat~Then they chugged off around and headland
and soon Shawn was safely back at the picnic site.

“My, it's gopg to have you back safely,” said-Dad, hugging him. “Yes, and we
are certainly proud of Sharon,” said Mom, clapping her firmly on the
shoulder. “Now, let's have our picryc,” Mom and Sharon lit the barbeque and
roasted the wieners and Dad and Shawn set out the plates and cups and
bread and cookies. When they had all eaten enough, they packed everything
away and Mom drove back home through the growing dusk.

“My, 1t was an exciting day,” said Shawn as they climbed up to their rooms

C'Right on,” isard Sharon, and tumbled into bed td spend the night dreaming

about becoming a coastguard and rescuing boys trapped on ledges. .
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SHVSIGLEGY OF 8B DIFEERENICES

. *
in this unit the students will learn to: . (
Examine research on bnolog|ca| differences between the sexes.

Critically assess arguments hnklng b|o|0g|calﬁacts with the social roles
of men and women.

2. Understand how biological difterences are treated in Canadian culture
and 1n other cultures. ) . )

.4, Apply their new understanding to their own i'mage of themselves and
- their bodies . '

Teacher Summary -

- 8|olog|ca. explanations come easily to stulgnts when they are asked to ex- :
plain why women'’s role is the way it is. Thi\unit looks brieMy at different _
Kinds of evidence used to suppdrt a biological argument and, perhaps more S

nmpOrtar\tly jooks at the logic which .
¢onnects' biological differences to
existing sacial roles. Most of the com-
. plex research cannot be discussed in
detail here, but the references in the
bibliography will be helpful.

The Research '

’

The relevant lines of research that are
used to argue about the implications
of biological dXferences are the
following No ong) would deny that
there are biological differences. bet-
ween males and females | The con-
* troversy is aboyt the |mp|i%ations of
- these differences.

v .

! Chromosomes. Every call ug a woman's body Is differént from a man's. a
This 15 what 15 used In athletic events to determine that a woman 1s in-
deed a woman and can participate 'in women's events. Men have XY
chromosomes, and women have XX chromosomes. A variety of traits.are
linked to the Y chromosomes (e.g., baldness, colorblindness) and hence
occur only th men. See the chapter in Montagu: The Natural Superiority
of-Women for a discussion of this. Some researchers have recently . - /
suggésted that violent criminals have XYY chromosomes, and that the \ )
extra Y chromosome accounts for their aggressiveness This research | :
has not been properly controlled, so we do'net know how many normal
men also have XYY chromosomes. Until this 1s done, the research cannot

.. be regarded seriously. »

[

Hormones Some animal research suggests that injecting animals with
testosterone makes ‘“them more active and sexually aroused. -
Progesteront (a female hormone) tends to have the oppos|te effect. This : t
has not been,shown for humans. The effécts of hormones on humans are ’
much more compiicated than they are on ammals and are mediated by
social factors Dramatic 1Hustration of this 1s found in some research by
Schachter He injected people with a hormone called adrenalin. Some of
. the people were then put 1n a room with an angry person ta confederate
of the experimenter). These people also became angry The others were

*
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put with a very happy person, and they became very‘happy./|n other
words, the soctal environment has a lot to do with how biological states
are experienced by human beings. One must also remember that before
pube‘rty, hormonal differences between sexes are small.

Infant Differences. Researchers have reasoned that if babies could be
studied before the effects of social conditioning occur, something about
‘natural” differences could be learned. This kind of research1s difficult
to do because tt must Be done within a few weeks, or even days of birth,

In fact, the research ts inconclusive. -

Strength Differences. Pre-puberty differences are minimal, and
perhaps fo the advantage of girls, if they exercise as much as boys. Post:
pubertal boys ‘are stronger, and their ‘strength is emphasized and
developed by cultural patterns -(“girls shouldn’t develop muscles”).
However, females have some advantages in endurance: they live longer,
are less likely to die as infants, etc. )

More obvious biological differences: women give birth, women men-
struate, women get pregnant. What implications do these have for
women's feelings about themselves and about their, role? What im:
phcations have they had for men’s view of women? This can be,discussed
in the class. Do these diTferences explain the division of labour n
traditional societies? What are the social implications of modern birth
control techniques? -

To sum up, there are a variety of fines of research4hat are exploring the
social and psychological imphcations of biological differences between
the sexes. This research, all reputable researchers would agree, is as yet’
inconclustve and subject to a variety of methodological difficulties.
Some of the most common of these are overgeneralizing from animal
studies, explaining observed ammal or ‘infant differences in light of
known adult roles, inadequately defining terms (e.g., aggressive, passive),
not being able to run experiments and having very few studies available.
Only if we had a completely non-sexist society, where males and females
were treated absolutely equally, would we be able to see if biological dif
ferences had any necessary implications for behavior.

The Implications of the Resedrch

Some people who support the women’'s movement want todeny biological
dferences, and some people who would argue for women's, unique '‘place”
emphasize biological differences. Bdth groups tend to agsume that if there
are important brological difference®, these will justify existing male/female
relationships. This argument needs to he critically examined.

Why should our 1deal of how people should be, be shape by knowledge of
how they are? What is distinctive about being human is otr ability to con-
sciously strive toward some ideal human type, not to accept biology as given
and unchangeable. Each culture encourages a different human type. If a per-
son Is lame, we do not butld this into a positively sanctfoned cult."Why then
do we do this with males' presumed agressiveness, and females' presumed
passivity’ . ' . .

. [P
The cultural vaniability inthe defimtiond of male and female 1s relevant here.
Oakley and Margaret Mead discuss this.

The logic connecting presumed biological differences to sdcial roles 15 often
ludicrous. For example, women are weaker; therefore they should do the
housework while men read the newspaper'

Finally, the usual arguments from biology take hittle notice of the fact that in-
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" dividual dnfferences are larger than the mean differences between the sexes.

o R ' [
( ) /

For example, there is more overlap between men and women--on

“aggressiveness” than there ic difference..There are many men who are

weaker than women, even if on the average, men are stronger. To put it more-

technically, the noymal curves overlap a great deal. Refer to Bem in the - A
bibliography. .

But even If there really were biological differences between the sexes along

these lines, the biological argument would still be generally trrelevant. The

‘reason can best be illustrated with an analogy. - .

Suppose that every black American boy were to be somallzed to
become a jazz musician on the assumption thaj-he has a ‘‘matural

talent” in that direction, or suppose-that his parents should subt|y , e
'X drscourLage him from other pursuits because 1t is considered “inap- .
i propriate” for black men to-become physigians or physicists. Most < -

liberal Americans, we submit, would disapprove. But stppose that it
could be -demonstrated that black Americans, on the-average, did
possess an inborn better sense of rhythm than white Americans. Would -
that justify ignoring the unique characteristics 'of a particular black
+ youngster from the very beginning and specifically socializing him to
become a musician? We don't think so. Similarly, as long as a women's
sociahzation does not nurture her unmiqueness, but treats her only as a £
member of a group on the basis’ of some assumed average charac-
. teristic, she will not be prepared to.realize her own pdtential in the way
that the values of individuahty and self-fulfillment imply she should.
Bem, 1971. '
Thus 1t should be- made clear that even If biolagical differences had been = f
shown to be important determinants of social behavnor th|s would not justify
rigid sex role. expectattons

Classroom Actlvmes - -

91. Examine the research A clear lecture from the teacher might help
outline what research is going on,and what the methodological dif-
ficulties are. Groups OY students could research areas of concern to
them and report back to class if books and articles are available to
them Some topics for the student might be:

a) Strength dnfferences betv,veen males and females: fact or fiction?
. b) Hormonal research wat is befng done? ~

2 One way to present ‘and debate both the evidence and the arguments (n .
this area 1s to produee a mock radio show .n class, Have a neutral
moderator and several guest speakers who are presenting different
points of view. One Student could be a biology professor, another an ar-
dent feminist, another a very traditional man. Have *listeners” phone in

- with their comments, and allow the “experts” to answer.

3 Research the ways 1n which physical changes are made to enhance at-
tractivepess, (e.g, cosmetic surgery, silicone injectiops, face lifts, etc.) -

a) Why do more women than men engage In these activities?

b) Would you undergo a physical change in order to enhance your at-
tracttvenezi/ Explain your opinions. .

¢} Is 1t posSible that growing older will influence your attitude
towards deliberate physical changes in your appearance? Explain
your ‘reasoning.
4  Examine a vartety of Canadlan fashjon magazines for plctures of
beautiful women.

Use publications from the past and present.
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6. Fashions. Ask the students to* collect spictures depicting current

7.

.
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a) Describe the current definition of beauty.

b) Has the definition changed over the past few years? Give specific
examples? Examine a wide variety of populay fashion magazines
from different cultures.

¢) Assess the defifition of beauty in other cultures.

d) Explain your own personal attitudes towards fashion, styles and
beauty aids. c

’

Sports. (See education unit also.) Survey phystcal educatiok teachers
to discover how much importance they attach to biological differences
between males and females. How much do they know about the
research in the area? What athletic activities are co-educational at your
school? Why are some events not co-edpcatronal? Should girls be en-
couraged to enter all athletic events (d.g.. contacCt spofts, ‘weight lif-
ting)? -

fashions for women. Discussipn of this topic can be stnfmu|ated by
asking 'the following questions: What is the image produced by these

" clothes? How do these clothes influence the women wearing them? How

are they likely to see themselves and what imageé do they think that they
are presenting tothe world? What arg the practical aspects of the latest
fashions, e.g. ability to move freely and quickly, appropriateness for
sudden changes in the weather, etc.? Why have some women stopped
wearing girdles’and brassieres? . "

&
Historically, how have clothing stylgs changed? Have men always been

forbidden from useng beauty aids?/Look at royany as opposed to poor
people. .

.

Cosmetics. Set up a display of cosme
_labels explaining how each is used.
with and without make-up.

tics, beauty equipment, etc., with
ve the girls discuss how they feel

8. Beauty as a cultural ideal. jour, frnénd confides to you' that shé 1s

9.

very unhappy because she is not pretty. Being told by her mother tha%
beauty 1s only skin deep does not maKe her feel better. Describe wha

you would tell herfabout yGur ideas on beauty. €.g.. who 1s considered
beautifu), society's notion of .beauty. the advantages and disadvantages
of being beautiful, and the reasons so many temales devote themselves
to the search for beauty. < ,

Imagine that men rather than women in our society were to start having'
babies. What changes would.occur? You might like to use some science
fiction that uses similar ideas (e.g., ‘Huxley: Brave New World).

10 The logic of the biological argument.

a) To illustrate how selective generalization works, give some facts
about men and have the students generalize from them For exam-
ple. FACT Men have a much higher incidence pf heart disease than
women. GEN: Employer to male job apphcant: “I'm sorry but we just
can't afford to hire a man for this job You might have a heart attack
and die.”” FACT: The male hormone testosterone is considered by
many endocrinologists to be the cause of aggression. GEN Men are
always fighting and getting violent. They can’t be trusted in
posntnons_of power.

b) Find articles that use biotogical differences to justify wm(en’s
posttion or to attack the women's .movement. Examine both the
evidence and the logic of the argument. Write a reply to the author.

- I‘
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udents will

5 umt
\dafstand the influence of the family in defining the role of women

T~ ‘ 4

nsight into how and why the structure of the family changes.
A -

) P
Teacher Summary

The famnly haés traditionally been the
focus of w*bmehs roles. Changes in
the role of»qwo‘men are most clearly
and nmmedxately reflected. In_ .the
family conte-k ;‘;

The family al;o aigIays an |mportant.

——y—

b4

part—T ‘weare and

how wg “think t and relate té
others. Fof thesa.réasons, the’ family
descrves to be ‘S%udled as the place
where people startﬂtcwearn what girls
and women are angﬁhqw they relate to
boys and men as wel} as. other women.

The sfructure of a farplly 1s related to
the society in which i¥;is located. This
can be shown by laoklng at other
_ cultures and Iookmg’ é't hlstory You
sl fnd some of the fatertals from
the unit “Women In Ofher Cultures”

and the unit “Hustory Q)f Women In,
Canada™ useful for thise s |

Ore ‘of the basic ways of«’descnburg
differences between familiés' has been
to u“se the distinction of extended ver-
sus riuclear families. Nuclea?, families
confain husband, wife and chlldren
Extended families include “ather
relatives such as grandparents, ‘un-

cles, aunts. etc. Many families 1n Canada are nuclear families. This form can

be seen as particularly adaptive in a mobile, industrialized society, although
the history of the family shows thatit-has been prevalent in the West since
bafore industrialization When you think.of a family, the image most frequen-

tly comured up 1s one of aworking father, two or three children and a mother

who looks after her husband, their children and the housework. Sociologists
have analyzed this form and the way it 1s adapted to the society in which 1t
easts See for example Smith’s essay In Stephenson: Women in Canada or
ishwaren The Canadian Family. U -,

It is also -mportant to Iooth the Wai‘this family structure satisfies and/or
frustrates the mdividuals in

tremely satistying Others {ind 1t restrictive and are exploring alternative
forms o ) .

.
<
-
-
-
Ay

1t Some people find this form of family hfe ex )

3
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However. many famiiies are not structured in the form descrnibed. For in-
vstance, large numbers of mothers work; many fgmihies have no children:

« - others have fathers who stay at home; some are sifigle parent families. These
realities must always be kept in mind. -

The 1nternal dynamics of Canadian nuclear families opn be explored by
having students analyze their own families and the familjes of their friends.
, The variety of actual family structures 1 e studenty’ expenence can be
discussed. Finally, alternatives to the t 4ditional structure could be studied.
» ’ One.purpose of this unit is to have students examine their present family
umt and make more cONSCious deci5+ns about their own futures. As the

tamily 1s a personal and-sensitive ea, teachers should ““provide a forumn .
which stidents may learn to deal Tuxgquestigns in an intellectually
e and ethically honest way.” Secondary School. fculum Guide/f,or Social

- Studies,, 1968. . ‘

A}

-

.- PR Student Activities

Family Structure
1 Have each student analyze. ' e
. a) The division of labour In her pis own family or ina family she.he 1s
'""——"—memmrwrtrr-perseﬁawfepuuough‘l&.. moyvies'or books Make a
C v ‘ . list of activities (dishes, shopping, bringing 1n income. foeng the
) leaky tap, disciplining children, changing diapers, etc.) and note
how often each member of the, family performs them. -

b) The division of power and adthonty in a variety of areas. For exam- -
' ple, consumer decisions, decisions about leisure time actwity, -
about the-activities of ghildren, about the use bt family resourles
. (who gets the car, etc.). .

-

I What model pattern emerges’?
1 How can you explain variations?

’ <) The contribution of the famly unit to Canaghar socrety

Z Exanune the texts that are used in child care courses to find out therr
- assumptions about the role of women The four prescribed teyts for
Child Care 12 arer =~ - Q N

. . Brisbane: The Deveioping Child - .
Strang: Helping Your Child Develop’ His Potentiatities
- Spock: Baby and Child Care

The Canadian Mother and Child (Départment of National Health and )
Welfare) . . ’

a) Find §pecmc quotations that show traditional assumptions. Fo»r'

’ example, 1n answer to a question about girl's work outside the

home, Strang states on page 176 of Helping Your Child Develop

. < His Potentialities, “Homemaking 1s still women's no 1 job " <The
case study of Jane Daley in Brisbane's book assumes that baby girls

w1l need completely different layettes from baby Loys (page 50) N

e

- by Look for references to the father, tp the working mother, 10 day
_ care. to the problems of the single parent in these and other texts ~

which deal with child rearing. What assumptions about the family

< are being made? How realistic are these assumptions in view of our

own and_other Canadian families’ Refer to “Women and, the

Family™ in The Royal Commission Report on the Status of Women.

. R ;-




Research the different types of family structures which are described in

the elementary school readers, novels and short stories and plays .on”

the English curriculum. In what roles are the men and women seen?
How 1s the labor divided amongstthe family members? Are the families
realistic? (_Zompare the family to your own family. structure.

References: \

Butier, Light a Single Gan‘dle
Steinbeck, The. Red Pony

Shaefer, Shane ¢ : : .. ?
Zendel The Pigman ' " .

Rpse, There IS a Season .

Steinbeck, The Pearl - I ' =

Haig-Brown, The Whale People

Lee, To Kill a Mockinghird )

Mitchell, WHo Has Seen The Wind

Greenf | Never Promised You a Rosegarden

Examrne the ways in which famuhes are portrayed on a variety of
televrsron
reahstlc are the famlly situations? Write a scene in which the family
deals with the woman’s decmon to change her role."'Some television
shows are: "The Beachcombers “Rainbow Country”, “The Brady
Bu'ach”, “All rr\the Fam!ly” “Rhoda". “Good Times”, “The Jeffersons”
and "Happy Days”.

Other cultures have family structures that are quite different from our
own. In order to find out\about the diversity of family structures, have
groups 1n the class choose an historical period or another society and .
explore the way families can be different. See units on history and
other cultures for reﬂerehces

What happens to famrhes when they move to Canada from some other
country where the family structure tends to be'different from ours (e.g.,
China, India, Greece, Italy)? What are the different experiences of
agdults and childrenn this kind of transition? There may be students 1n
the class or ethnic group associatiorss in the community who can help
with this actrvrty by Sharing thelr own experiences.

Talk to women with families about the advantages and dnsadvantages of
the way their family division pf labour has been organized. Draw up a
chart that lists prog and cons for different patterns. Sketch out your
own preferred pattern and defend it, dealing with the arguments that
have been given against it. ;

Family Tree. Research your own familyhjstory by/grllawmg up a family
tree. What can you find out about:

a) Demographic factors, ages of ‘'marriage, number of chiidren,
frequency of divorce or separation, number of people per family
unit, number who never married?

b) Family hfe during different periods of time?

“A day in the hfe of " Study indwidual family members and their
daily activities. Learn in detail what women 1n famihes do, how
male female children are different 1n their actrvmes

Project present trénds into the future, examples

18 )

ows. What tole does the women play in each family? How——- -- R

‘ |
e e . %
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:Dating: Preparation for Marriage

<11

i2.

L7

-~ marriage age . ) !
— number of chnIdQen “
-~ roles of family.members

— women working, etc. .

\ e
Defend your projection of the future structure families by using

evidence on present and past trends and by relatiog family changes to’

each other to changes in‘society.

.

Why are men expected to ask women for dates?-Are men still expected
to pay for a woman's company on a date?

v .
Create a role-playing sttuation {n which Theora tells Maureen that she
1s going to ask Jim to a movié. .

a), Explain why Theora has decide’i to ask Jn'm‘._‘

p) Discuss Maureen's possible ;eacilons. Explain why *her attitude
might be positive or negative

c) Discuss the reactions of Theora's parents Would they feel she1s
being aggressive or simply honest in her actions?

”

Marriage

Fug

M —w.

14

15

16

Unmarried men are called “bachelors, and unmarried women are called
“spinsters”. Discuss the image created, by each word. Why are the con-
notations of each word different? The word “bachelorette” rather than
s, 11_nster" is currently used by some people to refer to unmarned
women. What are the connotptions of “pachelorette”? Why do some
people prefer this word?, ¢

a) Qesea rch the minimum legal age to Mady (with and without paren-
tal consent) In the,various provinces 1n Canada.

L4
b) Research the average life expertancy of males and females 1n our
society. Discuss the umphications of the results 1n terms of women
marrying men who gre older than themselves. ' f‘i
rt

{
¢) ,How has the ave ge age of marnage changed oy€r the last fifty
years? (Refer to ital Statistics, Statistics Cangda, 1973).

Research the reasons why teenage marriages have such a high break-
down rate. You might study: /

A

a) Financial difficulties ,/
A}

b) Dufferent expectatuon%hof married life

c¢) Other press'ures.

Refer to Department of Vital Statistits, Vital Statistics,”Marnages and
Qivorces Act. #84-205 available at Information Canada. ’
Explain why many women use their husband’'s hame rather t‘han keep

their own name. Discuss why a number of women are now retaining
their own name after marriage What must a woman do to keep her own

_ name after marriage? .

Reference Women and the Law pamphlet. See the unit on Women and
the Law.

-~

rr

L3




T 17

18

-~
19,
" 20
- 2L
A

22

. s

25

[}

23]

Read A Member of the Wedding by Carson McCullers for a perceptive
analysis of a young girl's reaction to her brother’s wedding. Discuss
how the central character perceives the change in her fam||y as aresult
of the wedding.

. .
>

In Canada, men are generally expected to make the proposal of

marriage. Women arg’expected "to wait” until they are asked to marry a

man.

a)’ Why have women been expected to wa|t7

v

social attitude 1s reflected in this view? . .

¢) Does the man make the proposal in all cultures? What alternative
ways are there of initiating a marriage? .

_-.A . . .
Find examp|es of stories In romance comics, Harlequin romances,
women’s magazines, that illustrate how women meet and marry men.
How is the image realistic? Harmful? Useful?

Conduct a survey which would ask men and women to define their per-
sonal view of “success’”. Compare fhe results If the definitions vary
greatly between the sexes, think of reasons why this might dccur. Is the
family more central to womens views of a succeszu| life?

Create a role-playing S|tuat|on in which a woman asks a man to marry
her. R b

a) Exarfine the reasons for her decision. ; "

b) Examine her feelings about asking a man. .

€

c) Discuss k‘s\possmm reactions. Explain why he might react in a .
posmve or negative manner. .

‘Hnstor’icaHy. women brought dowries to their marriage.
s

a) What was the purpose of a dowry?

b) Are dowries still given in parts of our society?

c)' Are there any social functions which take the place of.a dowry In

engagement parties?) J .

In some marriage ceremonies, the bride is “given away' by her father.

.

a) Discuss the significance of this action. .

b) Why isn't the groom given away?

»

"Many men are puzzled'when their wives, to whom they_feel they have

given everything, d®elop interests of their own.” “Women and the
Family” Royal Commlssmn on the Status of Womeén. (page 229)

a) - Explain why women develop interests outside the home

b) Dlscgss how a woman's own interests can contributerto and
strengthen a marriage or a family relationship. See activities on
women in the household under the economics unit.

)t L ,

Marriage Contracts - . '

Create a possibte marriage contract Focus on the daily activities in-
volved in a marriage as well as the long term goals which mnght be tn-
volved” Possible areas include

20

b) Women are somehmes seen as “se}tlng a trap” for a man. What .

present day society? (What is the purpose of showers and*

>

.
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26.

a) Domestic work divisions
b) Accommodation arrangement.
¢) Children

‘d) Finances

Many people think that marrrage contracts seem cold and calculating.

a) Explain the possible reasons for a negative attitude.towards
marriage,contracts, What are some advantages of writing up a con-
tract?

b) Explain- how the romanticized notion of marriage could prevent
people from dealing with the day:to-day activities involved 1n a
relationship.

N
\

“Marriage 1s in fact a legal contract whether people want to recognze

that or not. Find out about what kind of contract people.enter into tf
they do not consciously make their own. (See Law Unit also.)

T

.

Children

27.

28.

29.

30,

31
32,
33,

34,

. children?

Will you have children? Will you adopt them? Why or why not? Who will
raise them? Why 1s this'usually considered to be the women’s role in
the family? Talk to parents who have decided not to have children. How
does it change the women's role?

Find statistics on the number of women and men who are single
parents. What problems do single-parent families have in raising

What are the advantages and disadvantages of enrolling a child in day
care? Focus on the socializing effects of other children and the variety

of adults in a_day care situation. Why do many mothers want to stay at
home with their children?

What are the guidelines set down by the Canadian Medical As:ociation
regarding sterihization? ' *

List the day care tacilities or services which are validated in order to
have costs Shared by government. !

List the day care centres in your area. Research who may leave children
there, what ages children must be, approximate costs of the care, how
service is rendered, and what learning takes place throughouta normal
day. Remember your results may be influenced by the number of

_ facilities available in the surrounding location. .

,

Research the humber of day care centres serving families in a large
area. Place their locations on a map and apte any differences 1n the
numbers of centres in different locales. Is there a growing need fox
faa_lmes? '

The first,uniorgsponsored day care was provided by the B.C. Govern:

" ment Employees’ Union. Write for information about the founding of

the centre, how it 1s funded, how many children it services, how suc-
cessful it 1s, whether or not day care has been recommended to other
unions, etc. You,could make some judgment as to its practicality and
what 1ts changes would be in other areas. N »

Study childrearing 1n some other culture (see bibliography for
suggestions) How are the responsibihties for childrearing shared?




36 Find out from an adoption agency 1n your area what criteria they use to

Divorce

~

select suitable parents. What do they assume about the role of the
woman in the family? What is your reaction to their criternia?
)

v

© 37 _ Research the current rates of divorce in Canadian souety p

.

a) What are the social attitudes towards divorce in your community?
In what ways can it be seen as a negative or a positive action?

b) Discuss the economic and social reasons which have contributed
to many women receiving custody of children after a divorce. Are
any changes occurring?

¢) Investigate rates of remarriage for males and females. Explain your

findings.
finding . /. N
38 See law umt for other activities (e g.. Murdoch case). ‘
. .
Aiternative Family Forms
39 ' Choose one piternatuve form of the famnily and research it. Make a
presentation to the class. Some suggestions:
a) Role sharing (1.e., men and women sharing child rearing, household
tasks and economic support).
b) Rote reversing (i.e.. women working outside the home, men looking .
after the home).
c) Bringing up children alone. .
40. Discuss the positive values of the traditional role of the mother in the
famly. )
Aging )
41. a) What are the major changes.in a man’s’hfe when he reaches 60-70
Jyears of age?
b) What are the major changes in a woman's life at the‘same age?
c) Can you suggest ways of makmg the process of growing old less
stressful? .
42. Discuss the possible psychological effects on a couple, when the‘

husband retires and shares in what once was the wife's domain.— her
home. You might want to interview couples (or have them in as guest
speakers), who are presently involved in this situation.

~
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T BECONIOMY

After studying this umit students will
E]

\

Know about the extent of wq'mén’s participation in the labour force.

*

\
Be aware of the economic and. social imphcations of women's par-
‘ .-

- e e

°

)
/
“e\

- ticipation in the labour force.

3¢ Be aware of .women's contributions as workers in the home.

N

Q’} Have the skills to plan theirr own participation i1n the labour force more
rationally. T

Teacher Summary

/-"Histoncany‘ women's role in the
' economy has changed. The -book .
Never Done discusses this change in
the history of Canada in a manner
uséful to students. It should be
stressed that women's role in the
household, in the economic sense, ~r—
used to be a very productive one. ’
Women, by their labour, contributed .o
much of the wealth to the family in - .
agricultural and hunting/gathering*
socleties. The Industrial Revolution -
dramatically changed women's
working lives. The world of work was
separated from the home. The male R
became the main breadwinner, -
although women had always worked .
and continued to work in the public™
sector, usually in low paying, low «
status jobs. Variations in the type of. , S o o
participation of women 1n the
economy since the Industrial .
Revolution are also interesting to .. R
study. You could have students fogus. . ‘
on one octupation (e.g., clerical worky ¢ )
teaching, medicine, factery work) or
you' could study overall changes at ,
g . some point in time (e.g,, the two world

. ’ wars, the depression) and explore
what Happened to “women’s worg".o‘. |

~

Woren's.economic role today can be studied in a variety of ways. Especially .

important are:

1 The rate of participation of women in the'labbus forcga' How many women
work? What are the characteristics of working worden? (marntal status, ‘
age. education, etc.) Why do they work? o

2 The kinds of jobs women do in the labour force What |6bs are usually * ~° .
filled by women? Why? Are there any changes occurring? : . )

3 .aThe \ncome of women. How much money do women make? Look at class
differences among women, women on welfare. women supporting a N

family alone »




. % '

Women as workers'in the home. This labouf 1s not paid labour. Why 1s 1t

not pai1d? Is 1t necessary and productive? How do working wives manage? ’ '
Students should be encauraged to apply the things they learn in thisunit

to their own career planning.

Source Labour Canada; Advisory Council on the Status of Women. The num-
ber and participation rate of women in the.labour force 1s steadily in-
o creasing’ Tt e - - - e - T e . _-— - ..

Sou'rce’ Labour Canada; Advisory Council on the Status of Women. The num-
ber and participation rate of women in the labour force i1s steadily in-

creasing . .
Number \ Participation Rate
('GCQ) {percentage)
1797 1962 29.0%
2 555 ] e ] - e
2953 . 1972 371% ° ’
3324 . 1974 39.7%

but Canada's rate has been lower thar’in many other countries
Participation rate {perceritage)

n

Carada .

e

Aus*ralin
W. Germany

us

Britain
Japrar

) St ny

o

1}

\ o )
Litest Yvarlable comparable data

Q

35.8°
44 8°,
48.6%

48.9%

52.1%

55.5%

. ‘ 59 4°

.

.

24

¥
“

They are concentrated 10 Central Canada aith Ontario having the highest
r3ter




Number of working . 1972 Participa{l“on rate

women ('000) (percentage) . .
« ) . .6 ‘ ' ’

o

\ J 47 Nfld 26.6%

- . - [+)

14 [] PEI o 35.9%

— . o

g% NS . 30.6%

'S * [+ 74

. 7h r T N.B N :?22 B

’
-

o 7231»|__/f K . Que. . 34.6%
R 169 | // 0 ' ~ lont | 40.3%

136 : Man .. 38 4%
/
104 Z Sask |’ ‘ 32.3%
227 / Alta. | - | | 40.0%
315 M / ’ BC . . ; 37.1%
i ’J ” '
STUDENT ACTIVITIES  °

A) - Participation in the Labour Force ,

~

1. Use Facts and Figures, 1973 Ostry, The Female Worker in Canada and
The Royal Commission Report on the Status of Women to find out:

— What percentage of the labour force is female? .
~— How many women are working outside the home?
— How many marned women are working outside the home?

— What percentage of the female labour force s mérngd? How has this
- changed over the last 20 years?
b — How much education do women in the labour force have’

v . — What 15 the unemployment rate for women’

- — How old are women in the labour force? etc. .
2. “"Women represent roughly ohe-thnrq of the labour force 54.9 preent
..of all women in the labour force are married.” This quotation isNen v
from “Women 1n the Canadian Economy’” Report of the Royal Com-
misslon on the Status of Women (page 56)

r
a) 'How has increased participation in the labour force changed the
role of women”

Z

[~
s
)
o
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.

b) Discuss how women have changed their attitudes towdrds work.

¢) Explain how traditional tamily relationships may have changed as a
result of women's increased participation in the labour force.

Read the Canada Manpower and Immiggation Review Volume 8 =1,
1975, a special issue for International Women's Year, available free
from Room U 802, Department of Manpower and Immugratuon Ottawa,
Ontario, K1A 0JS

a) Examine how women's partncupatlon in the labour force has
changed over time.

b) What influences women’s participation in the |abo(1r force today?

¢) What are some of the myths and stegeotypes which have limited
©women’'s participation 1n the labour force?

d) What recent changes have occurred in women's partucupatlon inthe,

labour force? How do you explain these?

a} Why do women work? Conduct a survey on »&‘u’_ng women. What 1s
the first reason for working given by most women? The second
reason? Ask working men the same, questlon and compare your
results

.~

b) When do you want to work, and why?

7
What do men think about women working? Conduct a survey. When do
men think women should work? Why do they think women should work?

Women have often been encouraged to choose between marriage and a

career
s

a) Discuss the reasons for this.

2

b) Explafn why 1t 1s acceptable for men to have both a career and a
marriage -

¢, What economic and soc:al changes are affecting thns sutuatlon”

What myths surround the personahty of the “career woman''? How are
these attitudes changing?

Discuss the factors which have hindered married women from entering
the labour market. You might consider:

a) Educational and vocational training.

b) Avatlability of work. .

€) Presence of children

d) Social pressures to stay at home. -

@) Status and attitude of husband

f) Economic incentives ' .

Create a role playing situation xnlwh:ch a r'named woman with two
children discusses her, desire to work rather than remain at home. Have
her discuss the sitoation with

a) Her hushand ‘ )

b} A neighbour who thmks'tﬁ‘ét "a women’'s place 1s in the home"”

¢) A friend who also has Children and is working

-

p—




o~

11.

13

14,

15.

16

v

. . -

Many women will re- enter the labour force when thejr children have |eft
ine the percéntage of women who are re-ent'erl'ng the labour

b) Survey your nelghbourhoda nd community to-find out how many
women have re-entered the work force after raising children.

View the Working Mothers Seggs of films put out by the National Film
Board. Discussion questions aPe available with the films. The two films
“Would | Ever Like to Work” and “They Appreciate. You More” are ex-
tremely useful for an introduction to the topic.

Discuss the imphlication of the Maternity Protection Act. 1966. (See
Law unit also.) v

a) For how long is maternity leave guaranteed? .

b) Discuss whether the job protection terms are gtiequate.

c) Rewrite the parts of the Act which appear to you to be' inadequate
d) Discuss the effect of long term parenthood leaves.

o
Discuss the recent pressures to increase the number of day care cen-
tres. How does day care benefit the working mother?

How does the availability or lack of dachare‘facihties affect women’s
participation i1n the labour market? .

a) Investigate the day care facilittes tn your areaﬂ they do not exist,
find out why not. Research the procedure for Setting up a day care.
You might study

-

¥

I fundlng .

- 1i. avaitability of housing for a day care centre
ni. safety regulations
Iv. supervisor's qualifications, playground equipment, etc.

b) Discuss the advantages and disadvantages of day'care on children.

¢) Make a list of points to check when choosing a day care centre. For
more information concerning day care services in B.C. write to the
Department of Human Resources, The Government of B.C., Vic-
toria, B.C. Excellent pamp®lets include *“Department of Human
Resources Day Care — Answers for Parents,” “Choosing a Day Care
Service,” “Types' of Child Care Facilities” and *Licensing
Procedures,” “Parents. Guide,” How fo Qualify as a Pre-School
Supervisor and Where to Write for Information” (Canada wide).

A variety of myths about women's employment have been tmportant in
ltmiting women's partncupatlon in the labour force, both through
prejudicing employers against hiring women and through convincing
women themselves that they should not work outside the home. Make a
hst of these beliefs — for example, “She'll just get pregnant and quit”
and “She’ll be absent a great deal to ook after her chitdren”. Find out
whether these beliefs can be supported by facts. Use labour statistics
for this. Discuss why the beliefs are so preva|ent and what the ‘im-
phcatlons of them are: - . .

Set up a role playung situation between an em ployer and a fema|e em
p|oyee

v N\
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a) What types of questions might the emp|o.yer ask a prospective em-
ployee who 1s female? Male? .

o

b) What are the differences in the questions which would be asked of

a female and a male applying for a job? N

.+ ¢) Are there differéent parts of the apphcation form for males and -
females’ Are thé\questions relevant to the job skills? s .

d) Why are pgrsonal \questions often askedeof female employees?

e)‘ As the brospective female employee, determine how you will
. respond to personal questions which are unrelated to your sXills
and abilities. ‘

17 Examine newspaper advertisements for jobs. In how many of them can
you tell that a male or female applicant is expected/preferred? .

18 If you are applying for a job, do you or will you give information on youf - '
sex, marital status and number of children? On your weight, height? Do )
- you Include a picture of yourself? Is a picture necessary? Explain. How
_might 1t be discriminatory? Examine job applications from a variety of
employers. What information 1s demanded? Is 1t all relevant? What in-
, formation might yéu like to include that there 1s no place on the form to g »

include? 0
AY

19. Are there specific dress codes for a job? Do the codes diifer for male ~
and female employees? Are the differences relevant to the job? Explain

B) The Distribution of Jobs ' L

In the labour force, a high percentage of women work in service In-
- dustrieg

Employed labour force by industry — 1972 (percentage)

Community, business . |46,é%

Women :
personal service I 16.4°

Men | 18.3% |

Trade o~
) L ez .
' | 15.7% ' ' ;

125.7% )

-

Manufacturing

. N
Finance, insurance, | 7.2%
real estate - 3.3%
Transportation, communication, | 40%
other utihities . 1129

. e 0 9%
. ‘ Construction 86% »
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g All other.
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\ . .. and have occupations primarily in.clerical, service, and sales positions

/ yWorking women by occupation — 1974 (percentage)
AN

-

S’

All other 100°%

Clerical

Teaching 7.3%
.36.4% ’ ’

Processing, machinery,
+ production
9.0%

Medicineé + health
9.0%

Sales. 10.7% ?

Service 17.6%

Source Labour Canada; Advisory Council on the Status of,Women.

20. Use F?xcts and Figures, Ostry's book, The Female Worker in Canada, The <
‘Royal Commission Report and any other data available from In-
formation ‘Canada to find the answers to the following questions

. AY

C - -— Which jobs are filled mainly by women? )
— Has this changed over time? ) '

— What percentage of women work in clencal jobs? In tactory jobs? In
professional jobs?

21 In 1970, womén comprised 71 % of all persons employed in clerical oc-
cupations and 60% of all persons employed In service occupations.
(Statistics Canada, 1970)

a) Explain why women tend to fill clerical and service positions.

b) Discuss the social and economic status associated with jobs filled
predominantly by women.

c) Discuss the factors which prevent women from obtaining posmons
. of hugh‘?}r economic and social status

22 Conduct a survey to-determine what jobs are presently held by students
in the class.

a)_ What jobs do females hoid more frequently than males? W hat jobs
. , : do males hold more frequently than females? Relate this to national
\ . . data on the jobs held by mep and women .

b) Do the jobs held by the females pay as much as the ;obs« hetd by
males?

3 g




¢) What are the future prospects for a %ngement in the different
jobs? Is there a male/female differenc i . '

. s .
d) Why did students choose the jobs they did? Can you gxplain the sex
differences 1n this way?

e) Have employed studerits interview their/employers to see If there
are any preferences stated for male or female employees. What ex-
planation does the employer give for any differences in the per-
centage of mates-and females w0 have been hired for the jobs? -

Women represent one-third of the‘labour force but compose only 17%

of union niemberships. “Women and the Canadian Economy”, The

Royal Commission Report. ‘ )

a) Explain why a smaller proportion of the women working force 1s
organized into unjons.

b) Discuss the possible effects of women becoming mych more in-
volved tn unions. Would the economic.status of women change?
Would women's attitude towards work change?

1.

Research the history of unions in Canada. Look for women leaders in®
the union movement e.g..-DorotW Steves, Madeline Parent. t

a) Investigate the advantages and disadvantages for women belohglng
to unmons

b) Invite a spokesperson from a local union in to talk about their
union's particylar goals and how they hope to attain them. What is
the status of/women in their union?

The women's auxiliaty of the Fisherman's Unien is collecting material
for a ook on women in trade union history. As a class project write
your own booklet. Contact trade unions in your area and ask them for
information about women in their union’s history. Use antecdotes, per- .
sonal stories from women {involved in trade union. union contracts,
un:on records or newsletters—(if .possible), etc. in your-short history.
Areas of research and organization should be divided among the class.
Turn the final product over to the school library so that the information
1s available to the schoeh . *

Contact organizations and businesses such as a daily newspaper, trade '

union, chamber of commerce, board of school trustees, supermarket,
etc., and list the positive actions taken by these organizations in recent
yéars to remove Sex discrimination and to improve the status of women.

Investigate Manpower training courses. Determine which courses are
available to women and/or men: Determine if women are encouraged to
accept certain types of positions.

Create a role playing situation in which a twenty year old woman is 1n-
terviewed ¥y a Job counsellor. She wants to be a crane operator.

2

a)  Whatshre the possible reactions of the counsellor?

b) Do the role playing again with a male apphicant Are there any dif-
© ferences’ ) ’

/ s
Emgloyers we prohibited from discriminating against applicants on the
basis of sex However, advertisements far1obs often 1ndicate a male or
female preterence, Examine ads 1n a newspaper

a) Discuss the personal qualities often associated with traditionallys
female tobs receptionist, secretary. (Phrases might nclude
vounp petty etc”)

° 30. ' o
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b) Discuss the personal qualities often a.ssocu‘ated wit'mgaditionally
.male jobg:

\
c) Examine the different salary rangeé for tradltnona||>) male and
female jobs.

30 Research on the job choices of gitls in your class, and if possible, in

. . --Some other classes. What jobs would.they like.to-get? What jobs do-they-
expect to get? What is the most popular choice? How many girls choose
occupations that are not traditiofial for women? How do you explain
your findings? Do you expect to find any change in the sex segregation
of jobs when present high school students move into the labour
‘market? Repeat this research with males. Compare thetr answers to the
girls’ answers and to the statistics you have found on the present job
structure. v

31., Career Access Catalogue

Start collecttng articles, pamphlets, newsletters, etc. that concern
careers for women (traditional and new). With these collected articles,
compile your own Career Access.Catalogue. When collecting articles
try.to find those that include: personality and aptitudes, tratning and
experience, salary, promotion, future prospects, and the status of
women Miss Chatelaine, June 1975, “Anything You Want To Be”, con-
‘tains five detailed careers which include all the above mentioned ?
* categories. A person's personal experiences and feelings about careers
are also very informativ@ and interesting. —

32. Research the history of women's participation in a variety of jobs. For
instance, women doctors are discussed in The Indomitable Lady Doc-
tors. See also Women at Work.

+
C. tncome of Women ~

. 33. Using Facts and Figures, f)stry's book The Female Worker In Canada,

4 The Royal Commission Report and other Information Canada data

(taxation statistics are useful) find out how much income women earn

compared to men. Break down the comparison so that you are able to

look at men and women doing the same job. What income differences

‘remain? Look at women and men with the same education and compare

their incomes. How many women earn less than $7,000? How many

earn more than $20,000? How many women live below the poverty line?

What are the other characteristics of these women (single parents,
education, etc.)? \

34. "Women are sometimes said to own at least three-quarters of the coun-
try’s weajth.” Yet women only “receive approximately 20% of all the in-
come”, aCcording to taxation statistics. (Royal Commission Report and

Department of National {?evenue, Taxation Division, 1969).
s
a) Women are often responsible for buying food and clothing for therr

families. Discuss, whether or not the responsibility for a family's
. budget represents significant ecbnomic power '

b) Who 1s usually responsible for deciding to purchase a major item
such as a car? .

.

c) What are the implications of women's consumer role? For 1nstance,
what ads-are directed at women? What products are designed to be
attractive fo women? What are the implications of this for women's,
self concept?

35 Explain why some women, in spite of their economic independence,
have difficulty in obtaining credit, bank leans and mortgages (See the

A ' ;131.'36‘
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_aomen, stll mamntamn a type of cottage indusiry today

tape and film strip from B.C Civil Liberties Association “A Women's
Place”, which is also’ mentioned\jn the “Law” unit).,

In the past, some married womgd viewed thewr salary as a sup-
plementary income rather than a necessity.

-

a) What are the social reasons for this attitude?

b) ‘How have women who are totally dependent upon their salaries
been affected by the attitude of women who regarded their work )
and their income as supplementary.

Find references on the average female wage per month. Plan a budget e ‘
for a woman and her two children hiving on this income.

Find out the average income of the poorest 25 percent of aH women
Plan a monthly budget on this intome.

Find out the average income of the richest 25 percent of all Canadian
women. o
Plan a manthly budget on this income.

Women as Homeworkers

NN .

Do you work?" “No,.I'm just a housewife”

N ‘ -

a} Discuss™ why many women refer to themselves as *“just a )
housewife’".

b) Discuss the ways in which women could be encouraged to regard .
themselves with .nore self-esteem. ’

¢) Would paying housewives for therr work affect their attitudes
toward their status? ° ,

Write an article on paying women for thewr work in the home Determine

possible sources for paying women as well as possible reactions to the - -
proposal Would all housewifes support the proposal? Would the family -
structure change? Would women's status change’?

Discuss how a change in name from "housewife” to "houseworker” f
might alter the statusiof women who work tn the home !

List all tne datly work activities of a housewife. Examine the number of

hours which she works. Describe her responsibilities . .

- 3
Contrast the w0rk|ng conditions of a housewife and a paid worker

Write the job description of a housewife. « . g

“The work of the family 1s becoming industrialized. Most significant

has been the taking over of the child-socializing function by the"

schools It has enabled women to become the cooks, waitresses, laun-

dry workers, nyrses, teachers, secretaries -and all-around hand- .
maidens .. . the riew, low-paid industriahized housewives of the twen- !
tieth century work™world ” From “Women i1n the Work-Force: The First

World War and the Twenties”, by P Alexander, unpublished manuscript,

Ottawa 1972 . . ¥ .

) Discuss this statement. Have things changed7 You might like to

look at.data taken froﬁn the Financial Post. May 24, 1975 . . ., \ ?

"Before mdustrlalazatuon occurred many craftspersons and tradesper
sons worked from their own homes, rather than mn a factory or shop '
This system was called cottage industry Many persons, especially

! v
a2 Find out if any women in your community are involved 1n this type -
of work Make o List of the jobs they perform for your comimadhity
- - ] N
3?2 ‘ ’ '




> ' 47.

b)

c)

d)

e)’

f)

This hist might include women who — care for 2 to 3 day care
children, weave, paint, type, tutor, babysn plants, walk dogs. ott.
if possible, find out the average year|y income for women worklng
from thelt homes

Investigate the problems involved wnth&\orklng from one’s home
You might want to examine — spack available, disruption of
household, family interfering with productivity, etc.

Examine the benefits of combining hpmelife and work.

Do the women have trouble marketing their products? Are they'in-
volved 1n any type of craft co-operative? If not, determine how one
would go about setting up a co- operative.

Design a work studio for the average 2 or 3. bedroom home it could
include a play area for pre-school children, i.e, weaver's’ studjo.

46 . Study the working condntnons of a farm homeworker.

a)

b)

c)

Make a list of the dutieg she carrles ut ih a day. é

Compare 1t to a list of an ordinary homeworkers duties. Do they
carry similar work loads? In what way, if any, do their rgspon-
sibilities differ?

Interview farm women concernlng their hife. Is their outlook con-
cerning their work on the farm different from a town homeworker?
Explain. You may be interested in looking at the Supreme Court of

Canada's definition of*a farm homeworker’ s_dut|es as found in the,

Murdock case 1973. (See Law unit.)

A homeworker spends many hours of the day in a Kitchen. Through the
.ages the kitchen was considered the centre of the home and often, in

fact, it was the only room in the house. People ate, slept and en-
tertained there. Today's kitchens are often isolated from the rest of the

louse. A women Is shut away in this arga for large sections of her life.-

a)

b)

c)

Dnscuss the effect this has ona wongan You might recall how some

women refer-to ‘‘my dishes, my floors, ‘my kitchen, etc.” Is this the '

only area she may call her own? ‘ '

Design a kitchen that Wwould release a woman from “her" corner of
the house. Make sure it is a'serviceable, working kitchen — not just
designed -for looks.

What effect, if any, would the opening up of a kitchen have on a
woman, on the rest of the family? e.g., Might she feel more like a
participating member of ayfamily? Would her family better un-
derstand the workload involvwed?

. ‘®

48. Distribute a copy of “The Feminist Argument against Volunteer Work”
found In the June |ssu_e. 1975, of Chatelaine to the class. Ask students

Jtos- -

a)

c)

d)

Make a'list containing reasons why women do volunteer work. You
might interview women you know who do volunteer work Ask them
abaut their reasons for volunt’zenng and what they get in return for
their time and labour.

What exactjy:s the feminist argument .against vo|unteer work?
Do you feel their objections are |ust|f|ed’ Explain.

Can you think of situations where volunteer work 15 abso|utely
necessary’

»*
Would you beconfie 1nvolved 1n 3 volunteer position?” For what
reasons’
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in this unit stﬁdents W|||

s Recognize.-the. contnbutnon made by women in the_development of
o Canada .

P
>

74 Consider the changing roles of women throughout Canadian hlstory

«¢ Be acquainted with the women's movements that have occurred and.are
< occurring in Canada. .

1

(_AJP Gain an understanding of research skills needed for mvestlgatlon of
historical information. ° ‘

5% .Think about their own lives as part of a total historical process.
Teacher Summany 71.

The study of women in history and
politics 1s, vitdl to the student’s' un-
. derstanding of women's present
status. Without, understanding the
past it 1s impossible for the student to
have a sense,of [herlhis “place in the |
dimension of time. It enables the
student to place [her]himself in time,
to extend [her]his experience beyond
the limits of memory, to understand.
the developrent of [herlhis own
society and the development of
[herlhis spciety in its wider historical
setting "' This section should aim at
bringing the past into perspective with -
the present and providing an op-
portunity for students to visualize the
future they wish to create. “History
can show that change is an inevitable
condition of life,”< and this course
shouid help students develop the
“capacity to participate effectively in’
their changing society.,

In+ order to study fully the role of
women in history. 1t will be necessary
for the teacher and-students to look at
the women 1n their historical €ontext.
It 1s necessary not just to study famous women but to study the social con-
tributions of all women who worked 1n their families and in wage earning
robs What roles did they play in the development of society? What wete their
effects upon society? These questions must.bé asked so that.the study of
women 1n histéry and poht:cs can be put into 1ts proper perspective. Women
Have played an amportant part in the buu|d|ng bf Canada and their efforts
should be recogmzed. Unfortunately, most histories deal with women in a
superficial manner. if at all. One of the major tasks for the teacher and the
student will be to.put women back into Canadian’ history.
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Students should use this sectien to increase their knowledge of Canadian
history. The knowledge and understanding they already have of different
*  historical periods will also enhance their understanding of this unit.

~~~ ‘.
Activities for “History, of Women in Canada” -

.
~ .
"

o «
- .Introductory Activities
o 1. The following qu'iz‘ could be used as an introduction to the Women in
S History Unlt,:__L_t_.ﬁ:gy:r;Qgge%i_s__t_qu determine the students’ general
awareness of women in Canadian histary. Ask"that students-jot-down - - - - - e oo
major accomplishments for which each woman is known. Although )

: purely factual, recall of “famous women" is not what the history unit
should be about; yet, this Kind of activity can stimulate interest and -

point out how unaware most people are of famous Canadian women.
\

L3

} . Quiz — Famous Canadian Women in History

a) Maude E. Abbott — Canadian doctor who became internationally
famous for her research work in congenital cardiac disease and

also laid the foundation for cardiac surgery.
r — ,writer and one of Canada’s greatest artists.

nipeg Free Press. Known R
and quality of Canadian

b) Emily €ar

¢) Cora Hind — agricultural editor of the Win
for her acgkurate predictions of the size
wheat crops. Suffragist.

d) Nellie McClung — writer, tempera nce leader and famous suffragist. .

e) Lucy Maud Montgomery — novelist, wrote Anne of Green Gables.
ty miles through enemy

f) Laura Secord — loyalist who walked twen

lines to warn Canadian forces of an impending American attack.
‘@) Mary-Ellen Smith — first woman cabinet minister in the British ’ )
Empire.

h) Emily Howard Stowe — first Canadian woman doctor.

i) Agnes Macphatl — suffragist and first woman member of the House

of' Commons.

j) Pauline Johnson — writer. wrote The Legends of Vancouver, and

- Flint and Feathers. -
/ ) ,
strate, one of five who challenged the

k) Emily Murphy — Alberta magi
Supreme Court of Canada and the Privy Council in England to
>

legislate women as persons. .

— British Columbia judge who was respon-

5

1) Helen Gregory MacGtli
sible for protective legislation for wosen and children.

m) Marie LaTour —an ear|'y Canadian hero S»Jho-crbssed the Atlantic to
fight her husband's enemies atthe French court and at Easter 1645
led the heroic but unsuccessful defense of the fort against a rival

’ o group -of fur. traders. a
n) Madeleine de Vercheres — an early Canadian hero who, at age 14,
- organized and led the sdefense of a! seignorial fort against the
. lroquois ' . '

aving students research™”
put her 1n her historical ‘ -

¢

You may want to follow up this aétwnty by h
( more about any one of the above women and

& ~
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context. As you find out abqut other women who were important in
Canadian history, create a brief biography of each.

2 Wnte on the chalkboard each day an historical event concermng
women : .

777 F - - Canadian-history, butf-there s-very-htthe-nethe-texts-tas=s-usually the

. ¢) Have they changed their teaching of history recently to include

3. Choose history texts from your school and read through the sections on™ = - oo

homesteading in the Prairies, the suffrage movement, and World War 1. . - h
These sections should contain information on the role women playedin °

case) discuss why this'is so and conduct a survey of history teachers in
your school Your survey should ask the hrstorians:

a) Why 1s therg so little about women in the history texts?

b) What have women done that is historically sigmficant and that 1s
not included in the texts?

P

more about women?

History teachers may be useful resource people for this unit.

The following outline for evaluation and procedure may be useful.

OUTLINE OR SURVEY PROJECT — EVALUATION AND PROCEDURE

»

Name

I i

Class Period

Clear items 1-4 with Jour idstructor before you begin.

“

1 .PROBLEM State the problem in question form you hope to solve:

2. CONTACT Whom will you contact?
Where? When?

3. RESEARCH Will you need to do any reading in advance? ‘

YES or NO,
{Circle One)

o .
¥

4 ADVANCE PLANNING What questions do you plan to ask?
OR What do you intend to look for? )

Teacher's Comments:
r

In‘structor's imtials
signify “0.K.. go ahead.”

interviewing . Wniting. .__Thinking___TOTAL MINUTES SPENT_ _

5 CONCLUSIONS On a separate sheet of paper attached directly
beneath $his sheet, describeAa) the degree to which you were adle
to solve your problem; (b) what you wish you had been.able to find
out but were not: (c) how valuable you beheve your project was for
you and for othefs If you cover the above in an attached. more
detaried writtén summary of your contact project, place a large star
4n the left margin at the point where you draw your conclusions.

36 !
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. 6 PERSONAL EVALUATION After listening to your group’s prejects.

. what grade do you feel should be given yours?

7. Attach under this sheet all written work of your SURVEY PROJECT
- ! work

-

Suffrage Movement

introduce the suffrage movement by having students read’ summaries, study
—— o T . - a_ctua|newgp_ager_accoupt?or use films, filmstrips, or récords. . S

2

4. Investigate one of th fol|owmg Canadian orgamzatlons

a) Toronto Women's Literary Club — founded in 1876 by Dr En‘n|y
Howard Stowe; later named the Toronto Women'’s Suffrage Asdoc.

_b) Dominion Women's Enfranchisement Association — 1889.

___c) Women's Chnshan Temperance Union.

d) Manitoba Equal Franchise Club - .p .
e) Women's Institute )
noYWea | .
Focus on
© 1) What was the orgamzation's origin? -

1) What people were involved in its establishment?
1ii) What were its major goals? d J
) How did its members attam those goals? (Or did they?)

v) -1s this orgamzation StIH active? If so, discover if its goals have .

changed over the years. Explain reasons.
- kY . <

The following materials should prove helpful in your investigation: The
Women's Kit — "Dr. Emuly Howard Stowe"; “Influence of Women's
Orgamzations”, Cultural Tradition and Ppolitical Hlstory of Women in Canada,
Studies of the Royal Commission on the Status of Women. The YWCA and
the Women's Christian Temperance Union are both listed in the Vancouver
Telephone Directory. .

.

YWCA -~ 580 Burrard Street 683 ?5‘?1
YWCA Vancouver Sun July 26 1975 Page 18
Womens Christian Temperance Unmon 6984 Royal,Oak ,Burnaby 438 4848

5. Discuss the major arguments used against gi‘vmg women the vote.
__Focus on the use of the Bible, family structure, society views of the
» * time, legal rights, etc.

e

6. Have students write a short essay built around the gquestion “And ! ask
you, why shouldn’t we have the nght to vote? We . .."

7. ‘Research the éffect the First World War had on heiping women to get

the vote. (See Royal Commission on the Status of Women, chapter 7.
section 13.) .

°

8 View the film “Women on the March — Part {" (N.F.B) and have
students develop questions for class discussion

9 Compare civit disobedlence tactics of the mihtant su?fragettes‘ with
“ those of Gandhi and Martin Luther King Focus on tactics used, ef-
fectiveness, use today. etc

e b 5. "
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10. Group students and have-them reséa)\'ch women who were prominent in
the suffrage movements in Canada. The researeh should look at why

these women wanted the vote, how they struggled to obtain it and who
benefited by passage of suffragé bills

Helen Gregory MacGill, Louise McKinney, Agnes Macphail, August
Stove-Gullen, Therese Casgrain, Mary-Ellen Smith, Lillian Thomas.

.11. “Women in Western Canada were the first to win the provincigtfran—

chise. In Manitoba, years of work ... ended with the . .. passage of the
woman suffrage bill in 1916, The same pohtical pattern was repeated
in mostdef the provinces and by 1919 women were eligible to vote 1n
the’ chal elections and sit in the provincial legislatures of all
provifites.except Prince Edward island and Quebec. Three years laler
PE{. accotded women voting rights on equal terms with men. In
Quebec. .the campaign was continued for close to another two
decades.” (The ‘Royal Commission on the Status of Women. pp. 336-
337) - .

Considering that Quebec women were orlglqally‘the first to have the
vote (1809-1834), although 1t was subsequently taken away until 1340,
investigate and hypothesize some possible reasons for the slowness of
Quebec to enfranchise its women °

In your'mvésngatlon codsider reasons why other provinces and the
federal government senfranchised women and compare them to
Quebec's reasons for or against giving women the vbte, e.g., the effect
of the First World War. (See article in Stephenson Women in Canada,
for Quebec's debate on suffrage.)

“,...».-

12. Women presented their cases for suffrage to their premier and the
provincial parhiament. They-were usyally ridiculed and rebuffed by the
mambers. To gain publicity and support of their efforts, several *Mock
Parliaments” were publicly presented throughout Canada. Following Is
an excerpt from What Glorious Times They Had, by Diane Gran( called

“The Mock Parhiament’; ‘pp. 30-34. Have students enact ’ ‘The Mock
Parliament” and discuss the points imade by "The Government” and
«“The Opposition” What arguments against giving women the vote are
being mocked? Could these arguments be used by women today in their
slrugg|es for equality? If so, why, or if not, why not?

s ’

/ . » »
. P
.

THE MOCK PARLIAMENT
(Reprinted from the script — What Glorious Times They Had, by Diane Grant)

The women sing WAIT TILL WE BEAT THEM, NELLIE
(to the tune of “Wait til the Sun
. . Shines Nellie”) ’
. . Wait till we beat them, Nelle

And we have equality.
We will be happy, Nellie, don't you
see? )

Sweep out the Tory Party

Vote Sobriety

We'll build a brave tomorrow, strong
and free '

~
®*.

- ~
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Suggested List of Women: Nellie McClung, Flora Mac Donald Denison, -



NELLIE: R

Ladies and Gentlemen, may | remind
. you that for the next short while,
positions in society will be reversed.
) The women will have the vote and the

T

SPEAKER: (F[ances)

e e o

men will have to¥beg for it.

No idiot, lunatic, criminal or man shall
vote.

She raps mace three times. The mace is covered with flowers.

| hereby declare this parliament in
session.

ALk: . My, | like that hat. Did you know Mrs.
Armstrong had a boy? Oh, she must
have been disappointed. 1 love that
mace, etc.

SPEAKER. Order. Shall we begin, ladies?

- GOVERNMENT: (Lilhan)

OPPOSITION: (Cora)

SPEAKER: .

OPPOSITION:

GOVERNMENT:
OPPOSITION:

SPEAKER:

OPPOSITION
SPEAKER

GOVERNMENT:*

r

The first ifem on the agenda is the
question of the franchise for men.

Madame Speaker, It's a well-known
fact, and | speak as.a mother, that the
male child is more difficult to toilet
train than the female child and the
same would undoubtedly hold true
when ‘training men in parliamentary
procedures.

Red herring. Red herring.

Order. Order. | recognise the
Honourable Leader of th{Opposition.

Speaking as one who is rather keen on
men, | submit that it is poppycock to
shut out half of the world’s population
simply because of a minor biological
difference. .

Madame Speaker, may l.retort.
That's a nickel word. ’

3
Order. Order. Perhaps the Honourable
member of the Opposition will allow
the Honourable member from Bran-

. don-Souris to reply.

Don't you mean retort? ! '

Order . .

A ’

This differencé A'minor one, you say?
Let me appeal to your finer sen-
srbilities, woman to women Would
you want this room — this very room.
fifled with the redk of .cigar smoke?

’
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Wpuld you want to hear the clink of
brandy glasses in caucus? Would you
et want the halls festooned with
spitoons, echoing with ribald

honesty, still say a minor difference?

OPPOSITION ' Balderdash. Poppycock. Emotional
Hogwash. .

SPEAKER: Order. Order. Time has expired. Chair
recognises the ......

GOVERNMENT | - And ' have you considered the

suggestive nature of male attire -— the

coloured waistcoats, the embroidered

suspenders, the bay rum behind the

a ’ ears, the waxed ends of moustaches
and the tight trousers.

OPPOSITION Yes, Yes, yes

- ] .

SPEAKER May | have order. We have reached the -
end of the question period.

OPPOSITION; | would like to address.........

SPEAKER: A\ | gather that the Honourable Leader of
the Opposition has a supplementary-
question.

OPPOélTION: | address my question to the
Honourable member from Brandon-
Souris.. | speak on behalf of the

fathers of Manitoba. Should they not
have legal guardianship rights over
their children? They plant the seed,
should they not have a share in the

; harvest?
GOVERNMENT: "Who brings the child forth 1n pain and
. travail? The mother. Who nurtures it at

her breast? The mother. Who teaches
. it to walk, talk and sing? —
ALL , Put then:‘ all together, ‘they spell

MOTHER.
GOVERNMENT. . (Shouting) And furthermore, 1t 1Is
and disgusting that you use this important
OPPOSITION: question as an opportunity for speech-"

making; my father doesn’'t want the
vote, my husband does. etc

A man enters during the hubub. He wears a banner that says:
VOTES FOR MEN

-

DELEGATE Madame Speaker. Madame Speaker.
SPEAKER ) LADIES' The chair recognises the
~
40. ‘
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, Delegate from the Franchise for
: Fellows §ociety.

Lillian and” Cora sit down.

.

— DELEGATE.

\

Ladies and . ... ladies. | am here on

behalf of the Franchise for Fellows
Society to ask nay to beg for the vote.

We have been shut out too long and
we're knocking at the door.
We bring home the bacon, may we rfot
LI cook 1t?
We lie in the beds, may we not make
them?
We have one less rib, why not one
more privilege?
We have the brairis, why not the vote?
- A silence falls. All look to Nellie, who puts down her newspaper and nses
slowly to her feet.

NELLIE: . We w15h to compliment the delegation '
on 1ts splended gentlemanly ap-
pearance

v ALL WHISTLE: - ) If. without exercising the vote, such

splendid specimens of manhood can
exist, such a system of affairs should
not be interfered with. 1f as he is at-
tractive, we should have no problem.
-~ ’ As | have listened, | have thought how
" dehighted Lady Lloyd George, Queen
» Mary and other British stateswomen
would have been If they had been ap-
proached 1n as gentlemanly a manner
as | have been today.

As to the work of women. Woman has
toiled early and woman has totled late
. - so that the idol of her heart might
have the culture and accomplishment
' that we see here in this man today.

- So surely as the sun arose today in the

East and will set in the West, so

. surely, if we extend the vote to men.

' they will take a backward step — and
fall off their pedestals.

Why upset yourselves? Politics i1s an
. unsettling business and unsettied
men mean unsettied bills, broken fur
\ ’ niture broken vows and DIVORCE

Come on, gurls

&
The women exit ~ LI

.

13 Using the ideas and tnformation from “The Mock Parliament” students
may wish to write and enact their own version of a mock parliament
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' They should include 1ssues that are refevant to the suffrage movement

that they have come acr6ss in their own study. Students could ask per-
gussion to perform their skit for other members™of the school.

Have students read and discuss and perhaps perform the play “"What
Glorrogs Trmes They-Had"by-Drane-Grant—What-frustrations-did-the—

women 1n the play face? Do women still face these frustrations? Did ob-
taining the vote for worEen do all that it was hoped to do? *

Homemakers

'15. Research the history of housework.

Focus on:

a) Development of techniques in cooking and cleaning. i.e., cleaning

products, canned foods, vacuum cleaners . .

b) Theseffect of mechanization on various types of house labour, 1.e.,
stove, running water. fridge, dishwasher, etc. How have these con-
veniences changed "the amount of time and effort involved in
housework? Do you think it has changed the importance of a
homeworker’s role? Explain. If so, what Is the new status of the
homeworker 1n the eyes of the community? See Scientific
American, Nov. 1974, Vanek. “Time Spent on Housework".

c) The effect of mass produced clothing, shoes. etc

16 Research the history of day care in British Columbia.’ -

17.

1 4

‘a) Where was the first day care established and for what reasons was

~

it established?

. b) How has the development of day care progressed from there? (Be

sure to include progress but as well, setbacks — discover reasons

for opposition, etc.)
“

For information in the Vancouver area, visit or write to — Day Care In-
formation Gentre, Departrfent of Human Resources, 45 West 8th
Avenue, Vancouver, B.C.

For information outside of Vancouver, try local Department of Human
Resources, or Victoria. Local organizations and community newspapers.
might also know about attempts to set up day care in your own com-
munity.

Present three &r four skits portraying men in roles of women (at the
turn of the century) in housework, courting, ‘family roles, etc.

18 Make up a coilage(from pictures or drawings) that shows what society

felt was “all in a day's work” for a rural woman in the pioneer days.

19> Write the ]ob description of a homeworker in a rural Canada Seventy

20

-~

21

years ago.

in early Canada every woman was expected to bear a huge fam||y
especially in the backwoods of Canada.

a) Explam the reasoning behind this.

b) What obvious effects did having a large family have on a,woman’s
health, freedom, and education

Ask an older woman In your community, perhaps someone's grand-
mother, how her role has changed throughout the years What was ex-
pected of her when she was a child, teenager and adult? What customs

>
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was she expected to follow? Ask women from different ethnic
backgrounds and compare their stories.
22. Organize an “Historical Fair".

‘__731 Display materials (books. pictures) depicting the role of women in

higtory. . mm e — e

b) Invite older women from the community who are skilled in the life
arts, to share their talents and work. e.g,, quiltmaking, needlework,
preserving fruits, making butter, Soap, ic‘e-cr”eam, etc.

¢) Invite severakwomen willing to hold informal talks about life in the
early days, as they remember it.

d) Good sources of‘lnformation include — local historical societies,
museums, Women's Institutes, libraries, pictures files of com-
munity newspapers, B.C. Archives.

23 Hold a discusston on the value of a homeworker at the turnof the cen-
tury and the value of the homeworker today. Consider the different
responsib|||fies. the different types of work, and the soctetal pressures
with which women had to contend, etc. :

Look for local Historical Society Bulletins and publications. Yisit museums,
to study articles used by homeworkers”through the century.

24. Wagework .

Research the roles and working conditions of “domestics™ in early

Canada. fFocys on: /
a) Their backgrounds. ’

- b) Who they worked for.
c) The duties they performed.

A helpful bopk for this study is Susanna Moodie's Roughing it in the

Bush. Examine the character of a strong Irish serving woman namedy
Jennie Buchanan. Another book, by Ella Sykes, A Home Help in Canada
might also be useful. .

25.. Discuss the major }easons which first prompted women to enter into
the labour force. Focus on: '

.a) Growing urbanization
b) Mass production of goods
¢) First and Second World Wars.

26 \A{?ﬁ\ turn of the century, nine out of ten women worked in their
homes. (Canada Manpower and Immigration Review Vol. 8, #1 First
Quarter 1975. p. 1.) Create a list of occupations filled by those few
women that did work outsides their homes. €g.. domestics, nidwives,
etc. ~ - ’

27. Research the\hW$er of women 1n factories Focus on

a) Working conditions, ,
b) Wages and benef;ts, ’
c) Union nvolvement

d) Time spent after shift at factory.



'28.

29

Investigate the legal rnights of pioneer women. Examine such areas as:
a) Marnage.

b) Child custody.

¢) Ownership of land

d) Inhéritance of property.

e} Mimimum wage. .

Howddid these laws reflect men's attitudes towards women? What were
those attitudes?

Choose one occupation and trace women’s participation n 1t, and
women’'s contributions to it. For example, The Indomitable Lady Doc-
tors by Carlotta Hacker would be useful for medicine. Women At Work
discusses a number of other jobs such as secretary, nurse, teacher.

Indian Women

30

31

32

33

34

Investigate the division pf labour between the sexes as found 1n the '

history of tribes such as the Nootka, Haida and Ojbwa. Focus on:
a) Hunting and gathering, ) - ‘
b) Making of tools, clothing, shelters.

¢) Raising of children.

Did women share an equality with men on the basis of division of
labour and voice In tribal laws? Explain. .

What tribal laws (if any) protected women so that they were not left to
starve? Research other tribal laws relating to women, 1.e.. inheritance,
marriage rites, dowry, custody of children, etc. .

The majority of people today know very little' about the onigin of indian
Women orgamizations, their goals, problems, etc. Research the
organization called Indiarr Homemakers Association of B.C. Focus on:

a) The reasons b;hmd its establishment.

b) Who established it and when.

c) |Its goals. i
d) How its members are working to attain those goals.

For information write — Indian Homemakers Association of B.C., 423
Wést Broadway, Vancouver, B.C. You might also contact local reserve
offices to find out who the representative of the organization 1s 1n your
community. You ught invite them to visit your classroom to talk about
the problems facing Indian women and what their organization 1s doing
to help

Discuss somesof the problems facing Indian women today which ditfer
from those of most women

.

Research biographical information on one of the following Canadian
women writers. 1n history. : *

2y Catherine Parr Traill wrote The Backwoods of Canada.
LY Cora Hind — agrnicultural editor of the Winnipeg Free Press.

1 Nelhie McClung wrote In Times Like These.
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35.,

36.

" a) The family. : .

d) Emily Carr — wrote Klee Wyck, Growing Pains.
Include information on:

1)  Major influences of her life

i) Major accomplishments.

What conditions did each of these writers reflect concerning the
position of women at that time?

Useful books for this_study include:
Famous‘Wom;an,' Byrne Sanders.

Grow?ng Pains, F_‘mu‘;y Carr. -

In Times Like These, Nellie McClung.

Lady of the Backwoods, Sara Eaton.

The Backwoods of Canada, Catherine Parr Trail

The Women's Kit — c~Emuly Carr” “Cora Hind" “Suffragette”
{(newspaper).

Brave Harvest: The Life Story of E. Cora Hind. Kennethe Haig.
The Stream Runs -Fast, Nellie McClung.

Research the role played by the church and the sisters in Quebec.
Focus on their effect in:

b) Education.

c) \A{omén's role.

d) Politics. c o
Useful sources include: ‘
Né;er Done, Corrective Collective.

A Woman in a Man's World, Therese F. Casgrdin
An excellent f||r'n available through the National Film Board is “La

Quebecoise". / .

()

Research the programs known as the "Daughters of the King” and the
“Briish Columbia Emigration Society”. Focus on:

a) The reason behind their establishment.

b) The type of women sought out. for the program.

¢) The advantages it offered to a young woman and her famty
d) The hardships they had to endure after joining the programs.
Useful material:

Never Done, Corrective Collective

Urban Reader, May 1975 — publ Social Planning Department of the !
City of Vancouver o )
BC Archives .

' a5,
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38.

39

40

41,

‘Present a short skit describing.the evening when the “Daughters of the

King" were presented to their prospective husbands. Focus on:
a) _The physical setting

b} The emotions of both the women and the men.

¢y The role of the sisters, etc.

Investigate the sources in your community that have material on
women in B.C.'s history. City Archives, Historical Societies, museum’s
and libraries’are a good place to start. A visit to a local women's group
may also provide information. Divide the class into groups and let each
group be responsible for researching materials available at one source.
Have each group write a report on: thelr findings then present it ;o the
class. $ .

Show filmstrip/cassette “Canadian Women 1n History”, if available to
your school. Have the students analyse the filmstrip. They should note
that the women are presented as “"great” people, as'mothers or wives of

. "great” men, and that there is very httle commentary regarding the

soctal changes these women tried to bring about. Ask if this is a
valuablg way to present women in history.

Describk the role and status of women and the contributions made by
womed, both individually and collectively, to the development of
Canada by studying the following periods of Canadian history: -

a) New France under the sengneuna| system.
b‘) Upper Canada during the 1840's.

¢) The post-Confederation period.

d) The opening of the West, 1896-1914,

e) The First World War.

[+7]

f) The Depression

g) The Second World War to the present.

Draw a time line showing the key events in the progress of Canadian
women to achieve equality.

Contemporary Women's Mavements

42

43

Students should visit a present day women’s group or have a member of
a women’s group come and guest lecture. Some questions the students
might ask !

a) What are the basic aims of your g;oup? .

b) Whatussues are of primary concern to women today? What needs fo
be changed n order for women today to develop their full poten-
tial? ’ .

¢) What s your group'trymg to do to help women? After-this presen-
tation students could discuss how the struggles of women today are
similar to or different from their struggles 1n the past

Becau%e there are few really good-Canadian books on women, it would
ve beneficial to have the students keep a scrapbook of newspader chp
pngs about women 1n today’s society. Refer to the class scrapbook if
the suggestions from unit one have been adopted At the end of the unit
they should write an anatysis on how the press depicts women This
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: scrapbook should help raise consciousness and develop a critical sensé
in the students. It should also be pointed out to the students that even
some of the better articles contain unconscious put-downs. A political
woman Is constantly déscribed as a wife and mother before one even
learns her politics. This learning activity should make it clear why |
women are so badly depicted or éven rarely mentioned in history books. ~

See unit on politics.

44. Have students investigate the women who are currently involved “in
women's Liberation movements. This can be done either individuau\)é or
in groups. Again, these investigations should centre around the sotial
issues at stake and the results of these women's activities.

2) Contact women In the local commu?nty who are involved in the .
women's movement. )
" .
b) Refer to Speakers’ List, B.C.T.F. Status of Women.’ . .

Compare the aims of women in_the past with women today, in |'ight of the
study dane in this section and‘study done in other courses. Students coul
present their information and. ideas in the form of a séminar, debate; or

forum. Status roles and societal expectations should be analyzed in the
discussion. :

-
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After studying this unit, students will

Al
Know about women who have been and are involved in Canadian pohtics

Understand the factors involed in becoming a politician, and the factors

[

.= which have hindered women's involvement 1n politics.

.+ Consider differences and similarities between

politicians

.

female and male

-. Learn about the organizational methods and skills, needed‘by politicians.
P .

- Develop an interest in and concern about civic Issues

Teacher Summary

Women have been scarce in important political positions n Canada
sithough women are directly affected by the laws passed by (mostly male)
politiccans Women are more involved 1n the political process at lower levels,
pirticularly as volunteers in local community groups, as campaign workers

Yand as voters This umit rarses. questions about
.why women have failed to achieve high political
offices sand as well as about whether their
representation n these important political
positions would change the kinds of decisions,
that are made there The unit also examines the
~omen who have been politically” active In
Canada’'s past and the development of "women’s
yissues" over tinie

One purpose of this unitis to introduce students

~ to thé ontributions made by women politicians
to our society’s development The awareness of
smomen s past and present contributions should
help develop the students' civic responsibility.
~This goal is +n agreement with the Secondary
School Curricutum Guide for Social Studies
History Should lead to an understanding of our
pofitical nstitutions a preparation for
responsibile citrzenship.” {page 9)

Crucial to the study of politics 1s the student’s
1abilty to assess the biases. preconceptions and
. values of politicians As with most studies in the

humanities’ domain, a variety of viewpoints will

ypoear 1N resources. discussions and individual
ey Value questions witl constantly arise, and
* necessary that the students “learn to deal

-
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. with value questions in an intellectually and

- (Secdndary School
Students should be able to Wtilize inquiry skills"and develop their research
techniques in-acquirnng knowledge in this unit. This Unit should also aid
students
students willbhave the opportunity
conclusions,
possession”, (Secondary School Curriculum Guide for Social Studies, page
2.) The students' previous knowledge gained from the study of history and

+  other social sciente courses should aid them in their study of this unit

ethically honest way.”

Curriculum Guide for Social Studles'. page 2.)

in development creative and speculative thought. From this,
“to think hypothetically, to hold tentative

and to reconstruct the knowledge already 1 her’his

Fa

<« ° s 'Activitie.s'fo,r “Women in Politics” - .
introductory Actiities . u -
1. The following quiz could be usedas an introduction to the umit. Its pur;
pose Is to stimulate students’ interest and to determine their general
awareness of women in Canadian politics. Ask students to list the major
. . - accomplishments for which each politician is known.
( ' Quiz — Famous Canadian Women in Politics '
"’ ‘ a) Mary-Ellen Smith*— first cabmet mimister n the British Empire.
b) Jeanne Sauve — M P mimister of the envirohment; only woman in
-~ the federal <abinet. * f
¢) Agnes MacPhail — first woman member of the House of Commons
d) Flora MacDonald — M.P, Progressive Conservative leadership
prospect tn 1975, first elected to House of Commons 1n 1972.
¢ L]
e) Grace Maclnms — retired M.P, and leng-time fighter in the House
§ . of Commons for women's righfs. .
] ) i Judy LaMarsh '~ former M P cabinet minister lawyer. ;purna/llst.
talksho‘w host. and radio commentator
I g) lona Campagnola — M.P ., parhiamentary secrét’ary: Ind:an Affairs
% and Northern Development. ° L
{ ‘ ’ )
h) Rosemary Brown — M LA. in the province of B.C, former om-
{ . . budswoman with the B.C Status of Women. Ran for |eaagrship of
; the national N.D.P. in 1975. A
N , . (]
i - 1)  Simma Holt — M.P. from BiQ., journalist, elected in 1974
1) Eileen Dailly — M.LA.. Deputy Premier of B.C., gx'ngi Minister of
. “Education in the BC. Legislature, 1972-75." .
k) Claire Kirkland-Casgrain — retired MLA ,'.‘firét and. only woman
8 . member of the Quebec legistature from 1961-1973 Presently a
provin¢ial court judge. ) '
. 1y Therese F Casgramn - first woman an Canada, to lead a palil éa!~
©  party (the Quebec CCF in the 1950's). led the struggiel for
. - women's suffrage 1n Quebrec, which was finally achieved 1n 1941 .
- m) Charlotte Whitton — mayor of Ottawa, first woman m.ayor of a cap-
. tial uity in the British Commonwealth. . .
n) Grace McCarthy — Deputy, Premier of .BG and Provincial:
. Secretasy, 1975 R
o1 Nell.e McClung” — intluentipl in Manitoba e 1915 10 petting the

tirst vote for women 1n Cahada

- .

3

49 .




. .
2. Make a chart showing the dates when Camadian women received the
vote.Comment on the various reasons for women’being given the vote. -
Discuss whether or not women’s right to vote changed the public’s at.
titude towards women being elected to political positions. (Refer to
“Participation of Women in Public Life”, Report of the Royal Com-
mission on the Status of Women.) (Refer to information and references
in the history unmit)

Y -

Women in Public i.ife ) s

, 3. Research biographical information on one of the following Canadian
women politicians; ’

Rosemary Brown s

.
Eileen Dailly
Grace McCarthy
.Jeanne Sauve
Flora MacDonald .
Claire Kirkland-Casgrain | ; *
Simma Holt. * ¢ ' *
Pauline Jewett — President of Simon Fraser University and former M.P.
Pauline’McGibbon —,Canada’s first woman Lieutenant-Governor (On-
tarto). Add to your list as you discover more women who have been
pohitically involved.
*.  Include informatibn on: . !
. 4 ’
a) Family situatiod.” * _ : o e
b) Economic siuatien.
~¢) Education. . .
W, Major.influences on her life. R
\ e) Political ideology. ) N i
f) Stand on women's issues ' >
g) Major accompliShments. - . -
1) Discuss how family and economic situations may influence .
political ideology. ’ . .
1) How does the individual's stand on wonien’s issues fit in with . ’
- the total ideology of the party she belongs to? (i.e., stand on
* human rights legislation, on the autonomy of free enterprise ,
etc.) e
4 Arrange field trips $o local political party offices or to the parliament
buildings in Victoria. ' : .

a) Arrange for someone to talk to you about the office or legislature.

b) Determine the involvement of women In the party/legislature you . :
are visiting. Discover the reasons for 1t, as explained by the official .-
you talk to Dlscuss_'the reasons you were geven.

c) Are there any plans for involving more women? : . Lt -
- [} \ .
A} . "
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8.

Invite women represent_‘gtlves from each political party (Liberal, ND.P,
P C., Social Credit, Communist) to sit on a panel to discuss their stand
on certain women's Issues, i.e.’ The establishment of a Woman's
Department, laws relating to women, € g., child custody, marriage.
divorce, and also day care, education, etc. '

Have students compile a scrapbook of newspaper clippings and
magazine articles on women politicians to supplement the lack of In-
formation on women in politics. This scrapbook couldalso be used as
reference material for other projects to be'found within this unit

a) “After dinner, the women retired to the’drawing room and the men
remained to discuss politics.”

i. “How have traditional sex roles in the past excluded women from
an interest 1n politics? °

A
1) Would a woman knowledgeable about politics. be considered
"unfeminine”? Is this changing? ,

.

b) Discuss the factors which hinder women when they enter public
life. For example: : ‘

) Educational trasning.
1) Opportunity for advancement within the party. ,
m%Presence of children. ) : ?

iv) Socral pressures to put prlorltleS’on'home life rather than
political 1ssues. *

v) "Incentives i.e., economics, social, parsonal.
vi) Mobility — ability to move.to OttawalVictoria

Make a hst of recommendations that would help more women get into

pu&ﬂc office.

Imagery of Women in Politics

9.

10.

Have students deyelop and administer a questionnaire to test people’s
attitudes concerming women 1n politics. Include questions which are
concerned with: .

a) A woman's abilities in seeking office. ¢
b) Women's “issues.

¢) Women's role in society. ' y

v

Distribute these questions to men and women of all ages and walks
of Ufe and compile and interpret your findings.

Make a list of those traits you feel are essential for a political leader to
possess — e.g, tough, tena‘c\ious, intelligent, etc. Discuss how these
traits may or may not be considered as “feminine”. )

N\Read Memoirs of a Bird in a Gilded Cage by Judy LaMarsh

12

a) Focus on the problems she encountered as the Tone woman cabinet
mimster. e.g., Feelings of 1solation as the lone woman cabinet
mimister, intense public scrutiny, etc. : ’

b) Would these same problems occur today? Explain. ~

1) “Throughout hls:tory. women have insisted that power doesn’t have
to by synonymous with ruthlessness or lack of compéssion That
strength and toughness can also be healthy and warm' Miss




o a
‘ v

Chatelaine Summer, 1975. Discuss this statement by bringing for-
ward examples of dction taken by women politicians such as Golda
Meir, Indira Ghandi.Rosemary. Brown, Eileen Dailly, Grace Macin-
nes, etc In Light of these examples, do you think women can change
*he existing pohitical situation by using what are considered
‘womanly” actions and emotions?

b) Rosemary Brown feels that women could or would use power better
than men. Flora MacDonald, "Insists that women have the same
drives as men, that women do not exhibit a more 1deal use of power
and doubts that just because women are women, they would change

the ‘political game”. Investigate. analyze and evalfuate these' con-
fhcting statements.

©

13 Women in politics have some advantages and a lot of disadvantages.
Create a Ii'st of those disadvantages and advantages. Create a similar

hst for men Discuss the two. If the lists are diffetent, determine the .

/ reasons for their difference. Examples for. a women's_lhist:
7
AY
Disadvantages Advantages
1 Women have difficulty 1 Women get a ot of
being involved 1n close per- pubhcity merely because
sonal and social groups of they are women, even If

politicians since they tend
to be all male

some of it 1s supercitious.

-~ 1

2 When two women debate i1n -
pubhic 1t 1s considered
“cat fighting”

N

14 Choose a male politician you know well and admire.” Explain the
reasons for your admiration. Pretend that he 1s a woman. {The qualities
which you admire may fall {nto masculine/feminine lines.) Would you
admire her qually as well for those same qualities? Explain.

15 ‘ Compile a series of newspaper and/or magazine articles which feature
women pohiticians. Discuss the content of the articles consigering
some or all of the followsng questions during the discussion

a) Digcuss the content of the article. What Issues are involved? .
b} What statements are madelregandmg the i1ssues?
7)) What 15 the a!'tntude of the wniter towards the woman pohtician?
d) Is the wniter a, male or a female’, ’
*el  Are the dress and clot.hmg styles of the pohitician mentioned’ |
- Yy Are dréss and clothing important to the 1Ssue? '

v Ate the family relationships -and mantal status of the woman
politician mentioned?

P s thes anformation sigmificant? . "
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1) Substitute a male for the woman. Would the comments by the
writer be different? Explain. .

‘The following ne'wspaper clippings and questions indicate possible ap-
proaches:

A. Karen's Hiusband Takes Leave From Job To Research For Comox

} MLA "

. ‘ ’ COURTENAY — Peter Sanford, husband of Comox MLA Karen San-
) ford, is proud to have his wife part of the New Democratic Party
: ¢ . government in this province.

In fact, he wants Karen to fulfill her mIS‘Sl‘On to the utmost, so he
N has taken a year's leave of absence from teaching next year so he
can-take pver many of her routine chores and carry out research for

her. »
’ Sanford feels that, by doing this he will free Karen to spend more
. : time with her constitutents and give more attention to her Job as
' chairman of the NDP .caucus. -

. - B

. By Donna Clements. Victori® Colonist,

1. What role has the husband taken_over?

» 1. Rewrite the article so that the husband 1s the MTA. Would the
article have been newsworthy? Explain. :

. B. “The whole tension and anxiety aboul my running was because |
had the fe(lng that I, was a sort of standard bearer for both blacks
and women. The women thing had to be proven — that women
would vote for other women, given thé chance.” ’

Rosemary Brown — B.C MLA Provinee, Sépt. 1, 1972.

9 . "Women won't vote for other women" has been a‘saying inour
society. -

3

" a) What might have been the reasons for this saying?

b) How are attitudes changing? Why?

\ C. “l had no® money, no connections, no influence, and | knew ab-
solutely Dgthing about political organization. | thought 1 was far too
vulnerable, too sensitive, for the political milieu. But I had always
_encouraged other women to run, and finally there was no turning

- ' ’ back for me.” -

lono Campagnolo — B.C. MP .
. Province, November 2, 1974,

1. Discuss the traditionally female charactenstics which are
referréd to in the article. )

n_ Is being “too sensitive” a negative quahty |F\ a pohtician? Ex-
ptain your point of view :

im Rewrnite the statements using role reversal. Would a male
) - politician make similar statements? Explain y
. ' : D. On the Royal Commission on the Status of Women, Senator
Fergusson said, ! support 1t very strongly. I am incensed that there
1s s0 much petty criticism of it Other Royal Commissions have had
/ their 1nternal difficulties. but when the Royal Commission on the

-
~
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16.

17.

Status of Women has its difficulties, they are made a great deal of. |
think that the work of the Commission is very impor}ant and will
help us to understand the position that women are in today.”

Senator Fergussoh 69, a chi|d|éss widow stylishly and handsomely
dressed in a flowered print dress, mink coat and green turban,
regards her father as the single' most important influence in her
life.”

'S

“He was a lawyer and it was because of him’that | went into law,”
said Senator Fergusson. “My husband was a lawyer, too.”

> . Montreal Star, march 15, 1968.

M. Discuss wh-y the, article containg a descrlptlon of Senator

Fergusson’s clothing. What female role is emphasized in the
descnptlon7

. Change the character to a2 male. Rewrite the article. What
changes would occur. Why? .

"Women in general, want to be loved for what they are and men for
what they accomplish. The first for their looks and charm; the latter for
their actions.” — Theodore Reich.

Discuss the implications of this statement. Are there instances in
politics today where this still seems prevelant? If so, why?

In what ways are women involved in politics in your community? Visit
or phone Jocal political action groups organized around any number of
Issues (day care, property owners' associations, tenant groups). What
role do woraen play in them?

.

Visit or phone the lotal branch of each organized politxcal part. What
jobs do women do at the !ocal level {canvassing in elections, stuffing
envelopes, putting out a néwsletter)?

Interview some women who are active at the local level. Why are they
active? Are they mte‘rested in the political positions? Why or why not?

What does this exerase teach you about the’ part|C|pat|on of women in
politics?

Student !nvolvement in Politics

18.

19

‘

You are a woman who wants to enter public life.
a) What issues concern you?
b) How will you present your campaign to the pubiic? .

¢) What public office will effectively allow you To voice your con-
cerns? .

d) Write a short articie for a newspaper 1n which you discuss why you
have entered politics.

As a group project — brainstorm on the types of pohtlcal 1ssues with
which you would like to become involved. All ldeas in thus type of ac-
tivity are accepted and then clarified. -

a) Focus on issues which would interest students of your own age,
e g, dress codes, smoking rules, recreation facilities, etc.

b) Discuss how you might go about becoming involved with these
1ssues (re., working for their solutién).

54, 61
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¢} Determine topics which might interest older women.

d) Research to find out how many women are actually involved in
working with the issues. Try to draw some conclusions as to why or
why not, women are involved. .

From previous studies in this course and others in the curriculum,
students should be familiar with several types of political actions and
campaigns. For example, the suffragettes formed a political equality
league and through this organization, urged politicians and the public
to work for enfranchisement of women. Have the class simulate
equivalent action. They should decide on an issue’ of interest to them
such as more “Sadie Hawkins” style school dance$, new laws on
property rights for women, etc. Have them plan their course of action,
using as a loose guideline one of the campaigns they have studied.

Y
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WMIEN AND TRE LAWY

In thes umit students will

Understand how current laws on marriage, childcare, welfare, labour and
crime affect women.

-

Appreciate how the legal system defines women's status.

f 4
.. Consider how laws affect them indvidually as women and students and
- how they would like to change the laws. ) \

PETS

Understandehow laws are made and changed.

Teacher Summary

This unit s based primarily on the pamphlet Women and the Law.
The uni*t Joes not «aclude the history of women and the law nor a
per-p-ctive on who has had the power to make laws which affect
somen 3ithough these gould be explored by the teacher, and are
souched on in othgr umits (history. politics) The material in this
unit should supplement the taw 11 course and draw upon some
of the more genéral concepts developed there.

A SR
ANANAANY
A

T U

o

~ The stdent activities begin with some fairly general projects on
recent changes in the law. Other activities are based directly on
the Women and the Law pamphlet. The teacher should keep In
mind that some students wiil have taken the Law 11 course and
Mmay have studied this pamphlet Alternative projects designed to
supplement the students’ knowledge have been provided,

«oas

P

2o, N

Student Projects

. General ’ .

T
i " ‘s" !
»

, 14
)

e

| In order to examine the process of making the law and
thanging 1t, case studies are useful Have students find
.examples of recent changes in, or attempts to change, laws
attecting wogen (e.g, Change of Name Act in B.C., federal
<, changes in the law on rape. changes in family law in 8C,

el e,
g

etc)
-
. .a) Why did some women want the law changed? J
’
. by How did they go about trying to change it?

) Why,weré tbey. or were they not, successful?'

N

. " d) . What, general lessons gcan you draw from your case;study -
abotit the process of changing laws affect@ women?
tave the students research the background of fthe Human Righis
Crmmuission Their research shoald enable the tuden(;s to assess
the importance of tne Commission, 1ts effectiveness and the way it
Jtects women Some questions to be consideréd are :

7 What types-of rases does 't work with’

' What are its legal powers’ , )
, . .
an When was ot formed’ . . e .
: ) . .
v! Who heads it at present’
B v
a‘ '
: f 1
. o
o h6 ‘ . G,
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« If possible, have someone from the Human Rights Commission
speak to the class. Refer to the Labour Department, Provincial
Government. Human Rights Branch, 4211 Kingsway, Burnaby, B.C.

b) A woman 1n your community 1s recently widowed. She has been a
housewife during her married years. Now she needs credit to buy a
car for her new job. She finds'she has no credrt rating of her own
and s refused credit.

[ ]
1) Would the Human Rights 'Code\ cover her situation?
1) What 1s the Human Rights Commission?
ni) Where would you lay a camplaint in your community?
1v) How do you lay a complaint? S
v) 1Is there a hearing?

vi) Is there an appeal? If so, on what” grounds; to whom; what
procedure?

Read the Human Rights Code.

a) When was the code passed as a law?

‘) What recent changes and additions have occurred?

c) E.xplaln how the recent changes affect the treatment of people.

d) Research information on test cases which have influenced the en-
forcement and effect of the code. (Refer to the minimum wage and
“housing laws.)

e) In what areas can the law be apphed?
f) How are violators penalized?

. )

g) Compare human rights legislation in different provinces and at the
,federal level "What areas are covered by federal legislation? What
areas are covered by provincial legislation?

h) Explain why and how you would change the Human Rights Code.
(Consider the -preamble of Canadian Bill of Rights and its ef-
fectiveness.)

Discuss the implications for women of the following decisiornt handed
down in the Murdach case, under Family Law.

Research recent changes and proposals to change this Alberta law.

4 -
Research the present legal status of women in (B.C. tn stmilar cir-
cumstances. | N

irene Murdoch, as her husband admits, helped him to develop their
Alberta ranch to reach 1ts present approximate value of $300,000. As
well as making a financial contribution, she did hard physical work
usually done by a man Apart from keeping house, she says, “I helped
with the haying, raking, swathing, mowing, driving trucks and tractors,
quietening horses. drving cattle, dehorning, vaccinating and even bran-
ding "

After-25 years, therr marriage ended in a’quarrel. She took her case for
a share of the ranch to the Alberta, Courts. She was awarded $200 a
month but no interest in the property. Mrs. Murdoch moved her appeal
to the Supreme Court of Canada .By four to one, the Supreme Court
rejected heg.appeal. They agreed with the Alberta judge who had ruled
that Mrs. Murdoch had made “only a normal contributibn as wife to the
matrimonial regime”

64
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In Chief Justice Bora Laskin’g opinion, which differed from that of the
rest of the §upreme Court, Irene Murdoch had made substantial con-
tributions both of labour and of finances to the family ranch. In view of
the contributions, he said, it would be unfair to deny her an interest in
the property. (in "Rewrite the Law” Canada and the World ,May 1974,
Page 4) A

Canada Pension Law — Who 1s entitled to collect pensions? How are
women ehminated from pension plans? What proposals are being made
to include housewives in the Canada Pension Plan?

Three tapes and filmstrips are available from the B.C. Civil Liberties
Association. {phone 685-1843)

-a) "AWoman’'s Place”. This deals with the prob|ems of women getting
credit

b) "No Place for a Woman', Thnls covers the employers’ respon-
sibilittes to provide equal opportunities for women.

c) “lt's Cu|tural This shows how the Indian Act discriminates against
women and discusses justification for at.

The tapes and the teacher guides that go, with these teaching aids are
very usefukin helping teachers deal with the value questions under|ymg'

the concept of discrimination and equal treatment under the law
Find out where women can get legal aid in-your community.

a) Whois,eligible for Ieg5I assistance? (This may be difficult to define
precisely.)

b) Are there any groups set up specifically to assist women7 ’

.c) invitd a speaker from a commﬁygrvup concerned with women
and the law to discuss how t law affects women

Recent changes in fanyly law have been proposéd by the Berger Com-
mission. Find dut what changes have been recommended How would
changes affect the status of women? Di.cuss the reasons for the
proposals and your reactions to the proposals.

{ i o
Law Reform Commission
1055 West Hastings Street

Vancouver, B.C.
Telephone: 683-1246 ) ™

Ask }he law teacher 1n your school to give a short presentation on the
role of law tn Canadian society. Try to draw out some generahizations
about the purpose of law (to protect indiViduals, to control people seen
as disruptive, to protect property rights) Apply these general ideas to
the study of women and the law. What should laws concerning women
be designed to do’ -

v

Divide the class into small groups Ask them to consider the following
quesnc‘m Does the law merely reflect changes in attituded or does it
Create changes 1n attitudes 1n society? Students should consider this
statement in hght of existing laws (students culd refer to school texts
for the Law 11 course), actions of MP’'s and citizen actions ant at
titudes” tlntervuews’of MPs and citizens could be conducted by
students ) Students should also present their own views and try to
reach a conclusion *hased upon therr investigjticn
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The following projects related direstly to the booklet Women and the Law,'

Marriage

11

12.
13.

14

15

17,

18

19

20.

21

22

v

What. if an

Name the requirements which have to be met in order for a marriage to
be legal Would you change the requirements? If so, explain how and
why. [f not,-why not?

What 1s an annulment?

Give details on how a woman (married, single, divorced) may go about
changing her name. Why do some women, want to change their name?

What are theslaws regarding Canadian cjtizenship and nationality?
When was the double standard changed? In what way can the waiting
pertod for the alien husband of a Canadian woman stili be considered

discriminatory?

What does "head of the Tamily” mean and how can interpretations of
this meaning be affected by the law’

What provisions are made for women under the Waife's Protection Act,
R.SBC 1960, C. 407, in regard to the home? In order to receive this
protection what must be done” When is this protection effective? What
~might have been the historical basis for this Act? Is there similar
protection for a husband? If not, why not? What would the Berger Com-
mission’s report do to law in this area?

Outline some problems women have in acquiring equal rigﬁts to
property acquired by a man and woman as a couple.

What is meant by agency? Agent? What are two major categories of
agency retationships? Describe them in some detail.

There are certain conditions where a spouse
when no provision has been made (in a ca
» Describe the provisions. Gomment on the fairness or unfairness of the

law

According to the Gift Tax Act, what is the definition of “spouse”? What
is the purpose ‘of this Act? How is the economic aspect of marriage
reinforced by this Act?

Give a brief description of a separation agreement and what it can in-
clude. How are the terms, of agreement impolr’tant?

What are grobnds for a court order foy support? What do people usually
call a separation order granted by a court?

Who 1s the “respondent”? How does the law enfarce responsibility on

the respondent?

provinces i
A

Have the students

“~

foltowing -

~— What, s the procedure when a wife 1s recewving welfare and
husband can provide minimal assistance? (Note Women and the
Law 1s outdated on this section Support payments up to $100 over
and above welfare payments are allowed)

L T P AN

] i ey

ha¥ some claim over a wiil
here there 1s no will).

. 1S the difference between B C law and the law for other
rd to responsibility of both parents for child support? )

vestigate the most up to date information for the

o e
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27

28.

30

31

37
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A wife cannot ask for support longer than two years after a final divorce
decree but a maintenance.sum may be varied at any time by the
Supreme Court if changes in means and circumstances of children and
spouses occur. Describe when maintenance sums can be varied. Com-
ment on the probable reasons for the law.

What 1s a guardian? What |s the purpose of a guardian?

What 1s chiid custody? How 1s the emphas)s on a child’'s welfare in-
creasing” Who has traditionally received custody-of children? What 1s
the Children’'s Rights Act, as suggested by the Berger Commission?

Under the Protection of Children Act the state can remove the child
from 1ts present surrounding and place 1t into state custody Under
what grounds can this be done? What legislative changes are suggested
by the Family Law Reform-Commission?:

Describe the process that takes place when a Chlld 1s taken over by the
state

) A -
If you are a parent in a situation where the state has taken custody of
vour child what steps should you take if a hearing is conducted?

Whnat 1s the main advantage of a court order of separation?

~

In order to recetve a divorce in Canada either spouse must have been
guitty of some marital wrongdoing or have been living apart from one
another for at least three years

a) Name and describe the different grounds for divorce
b) Suggest ways in which you might change the divorce laws.

What aré the current rates of divorce?

”

Gather 1iformation from a marriage counselior. Probe into the various
reasons for marriage breakdown and the ways in which a counsellor ap
prdarhes these problems

Couples have often stated that they must “stay together for the
childrén's sake’. )

a) How do children fe€l under these circumstances’

b) Could a divorce henefit the, welfare of the children?

« -

2) What 1s a common-law m'amage’ How do the laws differ in' their

treatment of tegally marrnied and common-law couples with respect

to CL .

1} Property .ownership ) N

1) Income tax, UIC Plan. etc N

t1) Child support . .

) Wills and dying without o wtll - .
vi  Divorce separation “ete,

h' Should there be a standard defimtion of “"common law spouse’ for

all legislation’
f

How many children are born_out of wedlock 1in Canada’ Under the
nasting laws in B C . when s a chitd gonsidered ™ legitimate”™” What are
‘he law reform proposals’

.
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39

c) Married ‘

tet several copies of an Income Tax form to see differences in exemp- .
tions. Two or more could work together, one being employer and one
employee. Fill forms out as though you were:

a) Smgle !
b) Single — with one dgpendent
{
d) Marrnied — with two dependents. c -
e) Common-law marriage.

fy Common-law with two dependents (note a common-law spouse can
claim a child under the’ Equnvalent to Spouse" exemption, for the
full amount) ' .

g) Dlvorced — with twa d_epe)ndents.

h) Any other. .
40 Wwhat s the difference between monogamous marriage and polygamous
marriage’ See If you cah find countries where polygamy s legal. lllegal.
'Y 41 a) Look through a daily paper under the ad section and make a scrap-
. book which shows various legal procedures sm&as name changing,
custody, or credit discontinuation, tT
b) Where else than «n the newspaper 1s it necessary to publish these
~ . announcements?
42 Marriage Contract. “Writing out a contract may seem a cold way of
wvorking out a relationship, but often 1t 1s the only way of coping with
- 2,000 years of tradition™ * . .
. a) Explain the advantages, disadvantages of a marriage contract. \
, .
b) Specify the areas of the contract. 1.e, domestic, money, property.
Welfare B . . v
~ 43 Which group of people do you think receive the largest proportion of
welare cheques? Examme the yeport i1n Wo'men and the Law.
44  According to the Department of Human Reso\ﬂpes in order to qualify
for welfare, you m%‘! fulfill certain requirdvhents. What are the
requirements? Y *
A
45 It you are denied welgare you may appeal your case. What are the
grounds for appealing 3and what 1S the procedure?
46 Dsscuss social attitudes toward welfare‘recipients.
~ -
Labour - \ . ‘ =t
- -~ R : :, L
17 How many weeks must a female employee be given for magernity leave?
Must these be paid weeks off” How would you change cur*nt maternjty
teave laws?
S v N ) -
. 48  What 15 defined as discrimination under current labour laws?
v x '
¢« 49 The law <tates that discrimimation with repard to emptoyment 1s
- prohibited, but some employers find ways of circumventing the law’
Describe some types of discrimination prevalent in our working society
~ ’ -
’ )
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"1f you find you are discriminated agamst' what action can you take
AN

a) Why have many employees accepted dlscnmmatory actions in the
past? .

b) How are at(n}udes changing’

Research and make comparisons between Brnvtnsh Columbia and the
othbr. provinces regarding changes in labour laws. Do the same for
\Canada and other countries. Use Law Relatmg to Working Women,
December 1973; Labour Canada, for a comparison. Make suggestions

and ¢changé's to laws that have not yet been ratified. .
a) Gather information from Rape.Crisis Centres. ‘
b) lavite a speaker from the certre’to the &lass. S

¢/ Discussethe reasons for ﬂ1e"dei/elopmen* of crisis centres.

Resgarch the number of fac»htles that are available for women of-
fenders You ¢ould discuss ages ‘of inmates, number of years given in
sentence, what crime they had committed, and whether or mot training
_or rehabilitation programs are prevalent in these institutions

59, Ask in your local area where a women offender migh{'/stay while

-awa:ting treal or transter. You might want to tnquire into the process by
which a female criminal 1 arrested, jalled -brought to court and sen-
tenced: .Compare this to a male criminal

~
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The aums of thus umit are that the students.

o Be sensutnve to wdys in which sexual stereotyping affects edycatién in
& Canada

.5, Have the skills to examine social mst:tutlons for differential treatment
<3 of males and$females .

(35 Consider thé ways i which sexual stereotyping n educat:on has af-
fected their own lives. .
'
Understand the ways in which the educational system can prowde equal
educatlonal opportunity for both sexes .

Teacher Summary

This unit provides students with an
opportunmity to apply the general
knowledge that has been acquired in
previous units to a specific in-
* Stitution. Students might also want to
apply their knowledge to other In-
stitutions 1n society such as the
medla,.smences, medicine, and

{E)

education has beert provided because
students have been and still  are
tnvolved in education Therefore; they
have an accumu|at|on of experience
which can be analyzed and. also,
everyone is affected by education
since everyone s required by law to
attend school. It 1s difficult to find
another institution with as obvious an
. impact on,all the citizens of this coun-
try Public education in theory treats
everyone equally. Actually, since
edugation 1s “bound to reflect the
_.society 1n which 1t exists, the stuc-
i ‘tures and processes of the
educational system tend in some ways
to reinforce and mltlate traditional
dssumptions about male-female
abilities, attitudes and behaviour.
“Girls need special help in overcoming these pressures of society. Early in
therr lives they must be shown the implications of educatipnal choices. the
wide optrons from which they can choose, and the way that custom has
created divistons of work between men and women This help should come
from their families, teachers and guidance counsetlors ” Report of the Royal
Commission on the Status of Women in Canada,-(page 181) ‘

A varety of areas of education can be examiped critically for sesusl
tereotyping The structure and. avadability of c¢durses such as honse

" economies andd industrial education can perpetuate attitudes and abihities

tadedon traditional assumDtions about males, and females If the clasaes are
et rnhm d on the basis of sex, certain types of knowledge and skills will te
acgured on th. it.basis rather than in terms of need or interedt St‘;’r";’dtc(i
Jlasses n t»’wnml education reinforce beliefs ?hat phiysical abilitiee, are

= distorbuted by sec rathersthan by individual vamatadity '

.
.
-
.

= ’ ) 1
63 TU '

unions. A more detailed unit on .




v

Sex role stereatyping s reinforced by language references about males and
females 11 many materials women are seen only in traditional female roles
shousewife, mother. teacher nurse See studies on B.C. textbooks done by
Vancouver Status of Woman " The analysis of sex roleTimagery in a represen-
tative selection of elementary school textbooks -clearly indicates that -a
Aomans creatne and inteilectual potential i< esther underplayed or ignored
1 the education of children from their earliest years. The sex rdles described
In these textbooks provide few challenging models for young girls and-they
tadl to create a sense of community between men and women as feliow
human beings.”” Report of the Royal Commission on the Status of Women.
page 175) . - ’

The admamstrative structure of education 1s dominated by males. Con-
seqaently, role stereotyping 1s perpetuated through the types of modejs
smch are presented .

7 W
It teachers expect girls to be submissive, passive, diligent, and good at
details and if teachers expect boys to play aggressrve|y be logical, hke
science and mathemat,.s. then lhese expectations’ will operate as self-
4um|lmg prophec:es Teachers rernforce these roles with different activities
with'n the Classroém, responsibility for carrying heavy books and operating
mecha~ical equipment 1s often directed towards males Clerical work, and
taying activities are often assigned to females

The results of sex role stereotyping are reflected in the relatively low per-
centage of young women entering into and continuing on 1n higher education
Fev. role models exist for women in areas of higher education. “Prevailing at-
titudes are responsible for these differences. Many people still question a
girl'stneed for education. gssumjng.that ‘she 1s only going to gét married'. In
most famihes, if finances make it necessary to choose between further
educauon the boy 1s given preference " “Education” The Report of the Royal
CommisSion 6n the Stafus of Women, (page 177). oo

Since the rote 2f education’is to encourage and develop individual potential,
11 1S5 necessary to ehmrnate sex role stereotyping in the educational system. -
Some efforts towards thls end are preserygy taking place in BC,-and
studébnts muld examineé their impact on changing schools 1n the province.

" - R .
. . : .
L Tt ' [ELN
. - o
Qeneral Projects - : -

1, Determine the ratio of male and femaie teachers. prlnc1pals and super-

visors at the elementary ana secondary school level 1n Jour district.

P

‘@) Compare the results wrth the provrncua| statnstlcs (Refer to the
Fact Sheet) . , AT

N L, N
b) lntervaew teachers prrncrpa|s angd supervisors and have them ex-
‘plain why malés and females domlnate n dlfterent areas of the

. \/ school System ‘

ERIC

JAruiToxt provided by ERIC

¢t Expiamn the imphications of the dlfferent ratios of males and
“females in the school system (e g. as role models, for job satisfac

oov o tion fand for economic status) -
k4 ~ -

\

’,
+ d

. Féct Sheet .
Schaol System 1974 B.C. ‘ " ‘ ‘
l 327, ot all f(rll ime eiemen(ary (eacherc. are male, 68¥%, are female

Y 7, of all full tinie secondary (eachers are male, 31% are temals
¥, .
-19“0 of all fallime teachers are male

.
.

64 ‘ ’ "

J

~

X

.

,-




LY |} N
. ‘ . r\ . e
Ny - ’ * P
. * o Xod
‘ . » ‘)
i . . :~ § = '
< R R »
r < o .
¢ <
i ‘ * ‘. -
. » , . T . & owow :
. . - ’ * .
. Table,1. Number of University Degrees Granted in Canada and Percentage .« . —- 4 9 W
\ of Degrees Granted to Women, in Selected Years, 1930-31 to 1966-67 ’ . @ a = x .
» . ’ ’ = = . of
i . : : : © L R R .
. — W o
I ’ Bachelor and first M Master degrees . Poctorates . Doctorates o ° 2 S . W
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Examine the differences between males and females in their
achievement a} school.. ’

¢

a) Use labour force statistics to find the mean education of males and
temales in Canada. Can_ you explain the diffefences you find?

b) Examine the following table on sex differences in the achievement
of higher degrees. What changes have taken place over time? Can
you explain the changes? What degrees are women most likely to
get” What are the reasons for this? The Royal Commission Report
includes information that will be useful for this activity.

Read the attached study "Elementary Schools Stereotype the Sexes”,
done by Saanich students Pat Evans and Penny Gibbs.

a) Why do they say that schools encourage stereotypes"?’

"b) Discuss ways 1n which their proposed solutions can and are being
* implemented. '

Conduct a stmilar survey in your own district. You might want to
.compile information on secondary school and’or elementary
schools )

In addition to examining textbooks and intereviewing students, you
might interview parents, teachers, prigcipals and trustees for their at-
titudes towards sex role stereotyping in the school system.

. .
feacrer Report on Qualiticstions .

ELEMENTARY SCHOOLS
» STEREOTYPE
THE SEXES

Be Poo Foas omd Posr. o Giles

-

Conducting a research study of their own design. Y
two Grade 11 students found that elementary

. pupils are conditioned from "day one’ tb believe
in sex rples that offend many people today )

InJanuary 1974, we were two bored Grade 11 honor students, dreading
the thought of entering a mainstream English'course. We were lucky enough
to be scheduled with a perceptive teacher, with whom we had taken creative
writing the previous semester. The result of that scheduling is a report,
which to our great surprise 1s receiving attention throughout the provinge.

We were entering our second semester in Grade 11, at Parkland Secon-
dary School near Sidney, on squthetn Vancouver Island. Having been on
various extended English programs throughout junior secondary school, we
.were not looking forward to the possibility of sitting through a regular
English class. . .

Fortunately. we were In the class of Ross Martin, who knew of our needs
and abilities through a class in the previous semester. He knew there was Iit-
tle we could gain from a‘regular program. We asked for and were granted per-
mission to desigh our own program. . ’

We spent the next few English classes infthe hbrary, working on various
ideas before we came ‘up with the final proposal, We submitted 1t to our
teacher and received his enthusiastic approval. We were dn our own. Five
months later. we Handed him the resultingg project a 50;page document en-
titled 'Sex-Role Stereotyping in District #63 Elementary Schools: A Study
anc_i Appraisal’ . :




-

, Since the report’s release and distribution to the local school board, it
has gone to representatives.of the B.C Teachers’ Federation and the Depart-
ment 6f Education. At first, we were surprised when we began to receive let-
ters and phone calls from people who had read the report. But the more con-
tacts we made, the more we realized that other people shared our concerns.
It was encouraging 1n more ways than one. We began to wonder if there was

' somebody listening to students im‘the system after all.

. [ ]
DEA WAS SPONTANEOUS .
The idea for the project was just ‘one of those things' that popped up

N during an after-school conversation. We were trying to decide what sort of .
project would be'mos} useful to us as a learning experience. When this 1dea
. came up, we both took to it immediately It would be useful to us, and, we
. hoped. to other people as well.

* Our detailed proposal was accepted by, first, our teacher and then the
school principal. The next step was to approach the principals of the elemen-
tary schools where we should be doing our research. The people in the
elementary schools were very co-operative, eSpecially the teachers. Only
once did we get the feeling we were being ‘tolerated,” and even then we were
not hindered. Certainly we had no trouble gaining access to the schools.

Once we began to speak with the children, we found (to our disap-

z pointment, but not to our surprise) that the elementary system is ‘preparing

hundreds of children to accept females as second-class citizens. And often,

: * the preparation is being done in such subtle ways that evén well-intentioned

teachers were responsible, if only because they are forced to use sexist texts.

- . The research was'conducted through written and verbal questioning of

. about 250 students in thE first, fourth and seventh grades at five elementary

- schools in the district. We borrowed textbooks and spoke with teachers, and

generally- attempted to evaluate éhe atmospheres of the schools and

classrooms. Then, loaded with texts, cassette tapes and completed question-

.~ naires, wereturned to our own school to spend the remainder of the English
. v periods of the semester to evaluate our findings.

It didn’t take long to figure out what we were up against. In a class of 30

Grade 1s from the largest elementary school we visited, all 14 girls wanted
to be nurses when they grew up. This was an open question with no promp-
trng We couldn’t believe our ears. Later when we went back over the results
from the entire class, we found the 16 boys had chosen nine different jobs

* . among them. ) .
* While we realize the problem of sex role indoctrination is not just the
fault of the school system, we're convinced we found good reason.to believe
» that stereotypes are encouraged and nurtured there.

SUBLIMINAL INFLUENCES
It 1sn't an obvious thing, but more of a sublifninal one. The influences
are always there, in the math texts, the readers, the games, the a|phabet
cards. By the time children get to Grade 7, they’ve got such a sohidly sexist
base 1o operate from that very few of them are able to make a decision based
simply on ment without considering sex unconsciously They've beemsgiven,
an incredibly. biased background. ) ‘
X . ‘ In all the answers to our questions, we came up with the same basic
themes from the small children: there are 'boys’ jobs and girls’ jobs? women
- are nurses and men are doctors, women are mommys and men do work, there
are things that are right for girls and wrong for boys (such as playing with .
dolls) and vice versa (playing with trucks). )
UNEXPECTED FACET Co
Beyond these basic feelings, there was another, more unexpeécted facet ,
thdt we discovered =~ a very disturbing aspect of the overall problem It was
that the tessons of discrimination w@re often_better learned than the lessons
supposedly in the curriculum
. ‘ .. y <
» N
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The Grade 7 students who answered our written questionnaire could
barely spell or write the answers to the simple QUeshons

In both written and verbal answers, we found many things we see as very
major faults of the present system. The first was this ilhteracy. Second, the
children seemed unable to express their own opinions. They approached+the
questionnaires (which we repeatedly stressed were not tests) with all the
trepidation and hesitation of Students writing college ‘entrance exams.

They were incredibly concerned about getting the ‘right’ answers, even
though we told them several times that there were none, that all we wanted
fo know was what they thought They seemed to have had it drummed into
" them only to regurgitate what the teachers (in this case us as interviewers)
wxanted to hear During our talks they simply repeated what they had been
told, by television or by listening to adults. One Grade 4 boy said he was sick
of all those women's libbers But when we asked him to elaborate, he ad-
mitted he was just repeating what his father had'said. He dldn t know what a,
women's hibber was

Almost every child interviewed put the father's role in the fantily ahead
of the mother's They seemed unable to associate the concept of meaningful
work a.th the tasks of housekeeping. In studying textbooks we found
sterent,pes ahere we least expected them. .We never realized how suc-
cessfuliy math texts could be used to reinforce roles. The overall level of
staereotyping in textbooks 1s very high.-and until this situation 1s rectified,
aven the most concerted effort on the part of teachers or administrators will
be c¢f hittle vatue L@

STEREOTYPES IN MATH TEXTS ;

The math texts faults were basically found in the areas of problems,
although llustrations and other comments carried the stereotyping
throughout In the problem sections, ‘children in the prob|em stories were
given choices of things to buy with certain @mounts of money. Every item to
pe chosen by a girl was one of the following. a doil or accessory for a doll; an
tem of clothing: an item of food. often cookies they wese helping mother
prepare They chese from these hmited categories, while boys 1n the same
problem sections had an almost endless variety of toys, sports equment
pooks, puzzied~science supplies and other things to pick from.

The textbook evaluation In the report ended with the followmg
statement, adapted from an article by Sherril Cheda in Chatclamne mag ine

'Obviously. one book 1s:not going to ruih-a child. But shelves of t5ooks, a
hifetme of reading, listening, watching and playing-goes a long way in
hefplng us form conceptions of ourselves’

We concluded that the stereotypes that begin with day one in/these
elementary schools can ultimately have only a deleterious effect /n later
years, no matter how the school system adaptg at the secondary. level.

It the stereotypes are there, it will make no ditference, for example, that
shop classes are co-educational, because the girls will have béen firmly told
that shop doesn't apply to them We find this tdea particularly disturbing
trom the point of view of the uniformity of the answers of the Grade 7s They
are at the stage where their Course selections tor Junior secondary begin the,
formulation of career plans And already they're weighed down with an in-

redibly biased background from which to choose Thelr perceptions of
future opportunities are bound to be inaccurate A

Undoubtedly. there's along way to go. We don’t expect our report to have
any real efect in Distri¢t =63, at least at the present time. We hope that
~hat 1t witl do is help. lay the groundwork so that some time 1n the future the
eftects of this report and others like it that must ‘toltow will be felt People
are beginning to demand these .sorts of chahges. to |mprove the school
System

¢ . \
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While we realize the problem of.

sex role indoctrination. is not Y

just the fault of thé .school system, ‘.
we're convinced we found . .
good reason to believé that
stereotypes are encouraged
and nurtured there.

-

»

NO EASY SOLUTION
The remedy or solution to the problem of sex role stereotyping is not an
easy one, and we did not go to great lengths to outline methods of change

/

" But we did outline what we thought the goals of the system ought to be.

Obviously, the schools cannot be given the complete blame for these
children's education But whether the ideas come from the home or school or
television or anywhere else, we feel 1t is the place of the school to teach the
abnhty to choose.

To creatg a useful background, children must be shown examples that
deal with the real world. To portray women only as wives, mothers and nur-
ses 15 not only harmful, but unrealistic. We proposed to the school district
that a realistic background be provided’ through the fol|owmg means:

1. A policy of total equality for all people, reflected in the curriculum,

teaching ideals and school admlnlstratlon\_»u.»

2. A constant watch on texts and other materials to guard against harm-

ful, but some times unintentional, biases and discrimination, con-
N cerned with sex, race, religion and so on;
3. An open attitude toward the development of children. that would en-

courage their apprecration of all human beings asindividials. This at™

titude should foster abilities to discuss, reasons, evaluate.and choose
for themselves on a basis of individual ment. N

We realize that it would be wrong to present a utopian ideal to children
and then throw them out suddenly into a real world full of inequality. But
what we feel must be done is to encourage them to recognize prejudices and
decide if they are valid. If you show a little girl that someone is saying she
can't play in the mud, just because she’s a girl, and she knows she can and
she enjoys it, she'll question the concept that decides what girls can and
can't do. The abihity to evaluate and choose will develop to the point where a
young adult can recognize a prejudice that 1s rationally groundless, and work
to” overcome it.

Now that our report 1S in our past we can |ook at it and feel a bit over-

whelmed that we actually undertook something of those proportions. We
should probably not have gone ahead if we had known what we were getting
into. But 1t has been very worthwhile. We just hope the fact that our project
was successful will encourage other schools to allow their students to .
examing and cnticize, because we feel this process can only be constructive.
And we know there's an incredible amount of work to be done, so there can
never be too much encouragement.
" In January 1975, neither of us was still in District #63 Pat, skipping
Grade 12, entered the spring semester at Simon Fraser University, while
Penny graduated to enter the working world. But we'd fike to think that we've
done something more than the average student. Together we spent nearly 25
years in the district. and we'd certainly welcome any nmprovements to'it We
hope that what we left behind will.help foster those improvements, In the
next 25 years
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4. Find out about the types of imitiative that.are being taken to eliminate !
sex role stereotyping in ecm‘caﬂ\?n . .

-~ What steps have been taken by the provincial govern?nént?

— What changes are taking place in curriculum at the elementary and ‘
secondary levels?

— What steps are being taken at the local level .to eliminate sexual
discrimination? Interview teachers and school board members.

— What are teachers and their federation, the B.C T.F., doing about sex -

discrimination irr schools? .
— What is being or can be done in your own school? . A ] R .
This activity might best be undertaken at th\e end of the unjt when
y . D an

students have studied education in their own area.

Ele memtary School System

\
) + 1 Explain why some school playgrounds have been segregated into male-
temale areas -Discuss the types of difterent play activities which result
from a segregated system Examine the attitude toward individual In-
terests and abihities which might result from intergrated play areas Are
students in favour of or against integrated playgrounds? Why? Are
t8achers for or against them? Why?, N

2 Examine the attitudes and references toward women 1n the textbooks
frbm an elementary school. In what roles are women placed? What
phrases, adjectives and expressions are used to describe the women in
these books? How do these affect your attitudes towards the women
portrayed? How many books hane women or girls as cgntral characters?

Use the Department of Education publication Guidelines for Equal
Treatment of the Sexes to guide your study. ’

. ¢
3. Rewnte a short story from an elementary school text. Reverse the male-
, female characters. Discuss the ways in which a role-reversal changes
the story. . . ]

4. Tape record e|ementary'schoo|-'students' responses to questions about . :
- their future careers. Examife the types of answers to see if sex role .
stereotyping plays a major part In their 1deas about their careers.

Create alphabget posters in which women are referred to in a variety of

occupations. Example: A is Anrie’ Anpe is an Architect. Try to have them

used in‘'an elementary school class, What 1s the reaction of the
-

students” ) -
5. Examine television shows for children and television and radio broad-
. casts that are used tn schools fo see if sex role stereotyping occurs
Erample a production of “Sesame Stree{” or “The Friendly Grant”.
. Make a report to the class

6 Research’ non-sexist matenals for elementary school students. Use
A . resdurces 1n the local community (hibraries and schools). Try writing / ,

S

) your own non-sexist materials (e g, anthmetic problems where girls do

carpentry problems, stories with non.stereotyped characters).

]

"secondary Schools

1 Are any activities within the classroom assigned to students on the i
basis of sex” How can tasks be equally divided? <

’

70 - -

o ‘ . 78 . 1;
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Are physical education classes segregated in your school?

— Why? Talk to physical education teachers about tt. Talk to other
students about it. Read materials arguing for or against it (See
bibliography on this unit, physiology unit, Womensport Magazine,
etc.). You might organize a debate on the issue in your class

— Are any other classes segregated? .

— What attitudes does our society have towards women's athletics?
Are these attitudes changing? Interview women athletes at fyour
school and in your community. Have they experienced apy copflict

i

between their athletic achievement and society's defimtign’ of *

femininity? Is the problem similar or different for males? \

.- \.
What 1s the role of cheerléaders at team games? Do cheerleaders fulf I|
the traditionally stefeotyped roles for women in society? If so, jhow

Examine the literature orf careers in the counsdlior's office. Are w’omen
and men shown in all the careers? When was the material copyrlghted7
Find new pamphlets and posters which show women in non-traditional\

careers such as engineering, plumbmg flying, forestry, etc. (Refeq to in- \.\

W hat e|ect|ye courses are offered at your school? Are the course§ open
to both males and females? What courses tend to be choden by *

. females7 By males? Are there any implications of sex role steredtyping

in course selection? Explain your reasons. Do certain courses have
more prestige and status than other courses? What courses tengl to be
taught by males? By females? Explain your results.

Create a dialogue in which a female student is discussing heri future
career with the counsellor. The counsellor assumes that sheishould
direct her ideals toward nursing. The -student wants to be a doctor,
Probe into the traditional assumptions about the role of women.
Examine the ways in which these attitudes are changnng //

Create a dialogue in which a male student is discussmg all the |de§s he
has concerning his future career with his counsellor. At the conclusion
of the dialogue, rewrite his part with a female student S name. Examine
the result of the reveysal.

Create a dialogue in which a young woman is discussing her future with
her mother. She wants to be “a wife and a mother”. Re-create the

-dialogue using a boy and his father. Examine the differences in ap-

proval and disapproval when a male wants*to.be “a husband and a
father”. Discuss the implications of the double standard. ’

,

Create a dialogue in which two young female students are discussing
the coming graduation ce. Ongyoung woman wants to wait until she
1s asked by a male sfuden tend the dance The other is going to
ask a male student tq the dance. Focus on both points of view. Examine
why most women ex “to be asked” /

A committee of male and female high school tedchers discuss the pros
and cons of having Mrs. Helen Atkinson, afforty year old married
mother of two childeen, ageg 12 and 14, becgme the principal of their
school. She and another male seem equally qualified. What possible
questlons _might. the committee be Interested in asking Mrs. Atknnson7
Set up a short scene which begins with the committee asking Mrs.
Atkinson to come tn and answer some-of these questuons

/.

A relatnve|y able high school girl in the falt of her semior year comes to

* talk with @ woman counsellor The girl 15 troubled because her father

/

\
A

S
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- 14,

refuses to support her 1n a college“pre-med_course of stu“dy. Being a
strong man who dominates both wer and jher mother, the father 1s
wiihng to support his daughter's educatipy only if she studies to
become a secretary or a nurse. Unfortunatély:\the girl’s school records
aren‘t fugh enough'to get her a full scholarship. Describe the following
two scenes. In the first. have the girl tatking with her counsellor. Inthe
second. have the counsellor meefing with the girl’s parents.

Janice 1s the only girl who has signed up for an automotive course.

‘Create a dialogue 1n which she tnes to convince her friend, Marion, to

also take the course. Create a series, 6f diary entries 1in which Janice
describes her reason$ for choosing the course.Include her feelings and
fears about being different from the others in her class.

Pretend you are a temale stydent living in the year 2500 AD. Keep a

journal discussing the changes in attitudes and treatments of males’

and females 1n the s&hool system. o . .
B N

. <
Focus'on a number of different areas within the educatignal system.”
Work in small groups, making hists of the areas of male-fe}iale roles in
the school Clanfy the areas of interesy and allow each-member of the
group to examine ong¢ particular area of interest. Write a description of
howhese roles are changing..Create a humanistic view of the system
which incorporates both males and females as intelligent and capable

. A

Pretend you are the first woman principal in a school. Create a sertes of

- journal entries examining: -

16.

~

a) The rmitial attitudes and feelings of the teachers ahd students con-~
cerning ypur appointment. Imagine a vahety of -different kinds of
students and teachers. y

b) The changes in their attitudes at-the end of a SL{CCQSSfUl year.
Focus on the ways in which you achievéd success through'an un-
derstanding ‘of traditional attitudes toward -women.

Women 1n the home are involved in teaching and educating their

' children before they enter the school ¢ystem. However, they are not

classified as teachers, nor are they paid for their work. Discuss

society’s attitudes toward women in the home. Examine:the possibilty

of paying women for their work 1n the home. ’ -
[

H

Interview women teachers. Have them discuss their reasors for
¢hoosing teaching as .a career. Ty

How many students in the class are planning on teaching as a career? [s
there an equal representation of each sex? Are the redsons for cHoosing

teachigg and the expectations for teaching the same for boys and girls? -

Can you conclude anything about the reasons for the unequal represen-
tation of men and women at the elementary, sécondary and ad-
mirustrative levels? - '

¢

-

human beings. oo ~

N
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.. WOMIERN 1 MTERATURE
o AMD THE ARYS .

After studying this unit the student should

Realize how women are portrayed inworks of literature prescribed in the
,school curncUlum -

Recognize how women are porirayed in hiterature and other arts

- Undérstand why women are portrayed tn certain ways.,

- rd .
sL Know about women artists and their achievements.

- MRV
. > ;2 Understand the économic and social circumstances which-have restric-
' * ted:.women's,involvement in the arts.
. & .
. . . s, Appreciate the ways .n which 'womenhdve expressed themselves indaily
" ife arts. - ’ 0
" ~ < } Teacher Summary

< -

Why have so few women actively.par-
ticipated ‘in the creative and pel”
forming arts? Essentially, very few
women have had the opportunity to
become artists. Historically, the per-
sonal and social roles of womén, com-
bined with the economic and legal
restrictions; prevented women from
pursuing careers as artists. During dif-
ferent periods of history, many in-
stitutions such as apprenticeships.
craft guilds, and universities closed
their doors to women. As a result, the
vast majority of artistic creatsons have
been produced by men Men sought to
explore the ‘“reality of women™.
through writing, painting, and music,
but they were often confined by their
own historical and cultural in-
terpretations of women They imposed
personality, style, emotion, motivation
and social roles on women. They
idolized women as queens and virgins
and degraded women as beasts of bur-
den, shrews and courtesans. Thus, art
has been about womeén but not by
women Male artists_defined women
as they thought women were. or as
they thought women should be but
. o seldom as women really e

.o o . * InA Room of One’s Own, Virgimia Woolf says "a woman must have: maoney and |
: a room of her own if she 1s to write fiction " How could women have money’
' when property and bank accounts were owned by fathers and husbands? How

< ould women have privacy and rooms of their own when Iﬁrg,g tamilies

& ed daity demands epon thesr time Y energy’ in essence how coubd

~loney time, privacy Indg encouragement were avarlable only 1o 2 tea women
and frequently they had 1o oreate 1in secrecy and seclusion The powers of
' Aomen artist, aere amprsoned

B
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Significantly, few women writers and artists emerged. "One nmporta'nt
clement 1n writers such as Jane Austen and Emily Bronte is that they wrote
as women write. not as men write.” Also, through therr works. they
established an awareness that the conqns. perceptions and-activities of
»omen were net "mere women's work.” .

*Aen having had the power to control and also th%poweg to label and define
areas of creative work as “art” and "non-art”. Certain ac#rnties were ac

<corded prestige and status while other activities were labelled as work and

necessity. The crafts, skills and arts of daily life, the areas in which women
have been predominant, have seldom been perceived. as artistic endeavors
"hrough the sidw acceptance of women into the traditional arts. women
began to define themselves. Anais Nin, contemporary novelist and diarist.
states that "the woman artist has to create something different from
man . she has to sever herself from the myth man creates.” The woman ar-
ust 1s just beginming to discover her creative potenfial.

Study of Women's Roles in the English Curriculum

1 Examine the number of novels and plays written by men and women

which are 1n the Enghsh curnculum,
{

a) ldentify the _roles‘ played }\by women How ostereotyped are they"’/
b' ldentify sexist. references to women. (Use “Guidelines to Equal

»

Treatment of the Sexes.”” Department of Education Publication)

¢) Examine the types of dialogue used by the female characters in the
novels or plays. Rewnte part of the dialogue so that»the female
characters are seen as people with ability, intélligence an digmty.

d) Examine the copyright dates of the various novels and plays. Try to
determine the types of attitudes toward women which were being
. displayed at the time. . A )

2 Create a dialogue between two of the ferpale characters foundgm the
Iterature on the curriculum or In the bibhography. [

a) Have the characters discuss their fa;my,backgro
situations and selfconcept. If they play traditional rd
discuss how they became involved in their rotes,

3 Reverse the roles of thekgharacters in one of the short stories on the
English curriculum. Examjne how the reversal influences a person’s
perceptions of social rolgs. e.g., “Mr.-Know-all” by Somerset Maugham

¢ (Enghsh 10).

’ - [N

4 Using one of the female characters found-in-a particular piece of
hterature, create a series of diary entries for her. Probe into her
feelings about herself and the role in which she is involved.

5 Read Truman Capote’s The Grass Harp. (English 11 Curriculum.) Focus
on the ~dialy hfe” arts practised by the female characters.

a) Are their activities viewed as impartant?

-

b) Explain why their abihities ar_\d',tafents are viewed as important or
“mese woman's work”

S
v

¢) Exptain how thfse women contribute to the sensitivities and per
) ceptions of th§ narrator. J

» Read | Never Promised You a Rose Garden, by Hannah Green {Enghish
12 Curniculum ) . .

a) Focus on the source of Deborah’s mental 1llness
! 4 . .
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' women partnclpate in the future - )
References ) i ' Co, -n
_Clarke. Arthur C —_— CJ\Hdhood:s End. . . .' .
’ _Hu>dey, Aldous , Bravesb)éw World. -
A Brwell, George' L= ‘1984, . )
' Herbert, Frank — Dune ~

L] « - '3 o

b) Examine Dr. Fried's'Yole as a woman 'psyc-hia‘trist. :

7. Read Lord of the Flies, by William Golding. (English 11 Curnculum.) ~

.)

a) Why are the characters-a|| male? . '
. A

.b) Would the same events and actions have o curred if the characters
wére female? |f not why not? .

~

8  Read The Chrysahds, by John Wyndham (Enghs 10 Curnculim.)

~a) Discuss the. actilities of women as -presented in this nove|,¥ou'

might want to,look at the “Norm” for women, e. 8 David’s, mother,

Petra and Rosalind. — \} , . .

b) - Exp|a|n why the women, if they were unable to reprodufce a “perfect
.o Image” &m after three births, were thrown out to the Fringess,
What 1s th®, purpose of women in the society of Waknu k? thhat hap-

pened to the men who fathered these ch||dren7 Exp|a|n
A%

c) Describe what you think would be the position of women in.,
Waknuk? Explain.

9. Reaj Toﬁ| a Mockingbird, by Harper l;ee.o(E nglish 10 Curriculum.)

y a) Whos the main character? How does she conform to or vary from
- the ferhale stereotype? . . )

Wh/t .are the roles, and actrvmes of women in Maycomb County7

. <':) Why does Scout’s aunt insist upon Scout wearing a skirt?
E Cos ’ v . ' "N
Women’s Portrayal in L|terature dnd Other Arts I , '

. s ¢+ -

10. Scnence fiction and Utopran. ‘titerature oftez\ try to present ayision of'a
Suture sot,;lety Examine the tyqes of* ac jvities and roles 1n which *

11. Createa descrlptron of a Utoplan soc1ety in which men and women are *
shown as equals with |nd|v1dua| ab;\nfres and aspirations. .

12. Select two qr th[ee p|eces of hterature written by wonien writers. After | .
readnngthe selections, discuss the subject matter they contain and the
ways in which women are portrayed. &

‘,135. Select novels and short stor|es in.which women are portrayed X =

| " a) How are the women described?
-

+ b) What roles do the women play7 ' '
',c_)' What happens. tor the wome'n?- W'hy? ; \\ :
. References: A ’ - )
LT Dickens, ; Great E;pbctatlons , ', ‘y '
"+ Fowles, The CoUegor ) !
. -8 . . R

'\ R ) ®,
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. ' _Jude the Obscure Co ‘

Hardy. . *. Tess of the D:Ubervilles.

Hawthorne The Scarlet Letter.

14 Read tne play - A Long Day's Journey Into Night” by Eugene O'Neill.
"Focus on am

™ N .

a) The causes. of the rnother's problems.

' b)- Siggest possible solutions. - ) : ) .-
¢) Biscuss the family structure. / ' ' o
td) {What did “‘home” represent to the mother? '

15. €xamine paintings of women by artists sych ‘s Renotr, Rembrandt ) . .
Prcasso. Bah, Modighani Manet, etc. How do they portray women’
Relate the pictures to the time when the artist painted.

16 Ecamine mokes and the way *they portray women. Has the portraya! of ~
%~ smen changed over time? Look at some actresses and the king of -
women they have portrayed . » .

\e g. Mae West, Kathergne Hepburn) Marilyn Monroe, Marlege Dietrich,
Dons Day. Liv Ulmann.) . . 3 ,

17 Have students histen to contemporary songs: provide wiitten words of ) . : oo~
possible, Some, suggested songs are these written by ya Tucker, ~,
Tammy Wynett. “Carly Simon, Gladys Knight. Joni Mitchell, Jagi$ Joplin. L. |
Catol King, Johnny %ash Lauretta Lynn, June Carter, Neil Diamond! ’ |
Gordon Lightfoot, Rolling Stones, etc. The following questrons might be
useful forsdiscussion and thought

a) What 1s the theme of the sorg? e.g., love. war, hate, etc
b} /l_s there sex sfereotyplnggt the song? . ' - T

' Cempare and contrastcertan songs, for example. Helen Reddy's ™! ) /
Am Woman" with Carol King's "Where You Lead” What attitudes ’
concerning womeh are portrayed in these songs’ How do these at-

o titudes dnffer in each song? -

o d) You may also wish to investigate the “top 20" for women rngérs ) LA s
R and songwriters 10 see if these women are involved with specific N )
womens. 1ssues. Discuss your findings: , . —

\ - - .
18] Write your own songs*which deal specifically with women’s rssues For

‘example day care, stereotyping, equal opportunrfres etc. You might
look-a{¥dngwriters Erna VanDaele and Kem March (Branching Out —
- July:August 1975, page 10} or Rita McNerl: SOngbook (Canadran )
Womene Educatrona| Press). - . e

19 Make a list of trtles of at least five songs which involve the traditional | ;
view of. woman Do the same for?a man ‘Present this to the class :
through a skit For example . \ )

Female o Male ‘

E]

You‘ Make Me Feel ere A - \

» Natural Wod n" <Lt ' "Bloy Named Sue/’ . - .
Lay Lady Lay™ N ’ “Bad, Bad Leroy Brown™,

’ ‘-O;nlv "Wome\w . . “Rapid Roy the Stock Car Bov : .

A



M

“Stand By Your Man"

“Don't Mess Around With him"

“A Man Needs A Maid”
The US A o . -

“I'm The Happiest Girl in

20" .Drscuss the image” of women as presented 1n &pallet}. Focus on.

23

I3

" “Happy Days” and*"Excuser My French”’

a) Physical appearance of the ‘ballerina

v

b) Roles given to the femalé’ dancer. o

¢) Roles given to the male dancer. .
d) Subject of the ballet,‘ e.3., Sleeping Beauty, Swan Lake, etc.t

Dance is considered-a “feminine” skill ahd hence not strenuo‘us but in

reality i 1S a very strenuous art, demanding on both the'mmd and the -

body . . e §

a) Make a hst of those characteristics necessary to become’a good
dancer, 1.e., dedicated, conscientious . N

y Comipare this Irst to a list of those elements of dance which.have
‘made it an acceptable “feminine” skill Canyou explain differences
in the characteristics of a dancer in reality and in' the “per:
forrmance”. Is the darcer carrym’g out a stereotype image of
,woman? Explain, ' oL

“There are two kinds of art”, Joyce Wieland once remarked).p“Man art

and woman art. They are two different kinds of people, so the art comes
odt differently.” Discuss the implcations of this statement. Do you
agree with 1t? ' . : :

Examine,a popular S|tuat|onAeomedy on TV. Compare the bresentatlon
of foles ol both male and femgle characters. Do they differ? Explain.
You might like to look at “All in the Famuly”, ."M.A.S.H."”, “Rhoda”,

N
Examine womgen's magazines: Chatelaine, Redbook, Goodhouse-
keeping, Vogue, Glamour, Ms., Miss Chatelaine and The New Woman.
How-do these magazines difter? Cansider the quality and varnety of ar-
ticles offered. advertising and readabihty. What conglusions can you
draw concerning the magazine and its readers?

. -
- .
e -

Study of Women Artists s R .

© 25. _Reseafch blograph;ca| information on modern or.contemporary women

writers such as: Virgnya Woolf, Kathenne Mansfield, Katherine Ann

Porter, Dons Lessing rSylvia Plath. Ahars Nin, "Margaret Atwood,
M’a’rgaret Laurence, etc. ) ‘ .

. o ‘ ¥
a) ‘Discuss the farmily and”economic situations of the writer. What
allowed her to wnte’ What difficutties did she have because of
being a woman’

LN

" b) Read at least on® novel by each writer Inwhat ways can yourelate

the work to the biographical information you have found’

. ~ X c . 9
Reseirch biographical inforrjation on-one of the following women
writers Emily Bronte. Charlotte Bronte. Jane Austen, George Sliot,
Suzanna Moodie. Emily Carr, Lu¢y Montgomery, Emily Dickinson

ay Discuss the family and economic gutuatu‘ons of tRe individual writer '

. « LN
b) Discuss the tamily and economic situations of other women who

| o .

. - . 3




v

. ‘were ving at the same time. Try to determine how the writer was
N capable of credting literature considering pefsonal cirfumstances.

¢) Read something written by, the woman you ha(/e researched, Can
. you relate her writing to her life? What are the major themes of ner®
I 4

writing? . 4 .

27 "< Reseaich biographical information on George Eliot andior George Sand.
< Discuss the reasd¥s for therr use of a pseudonym. .

28 Bese‘a_rch bloéraphlcal,miormaltlon on Emily Carr. .
- . ”

29 In A Room of One’s Own, Virginia Woolf imaginatevely treates a sister
for Shakespeare. :

-

a) Determine the factoys which would have prevented. her from
becoming a grea: artist. Use your imagination before referring to
Woolf's r1deas : 9

’

During Shakespeare’s time, women were not permitted to act on
stage Determine the types of attitudes which surrounded women
during that time. :

Greate a conversation between four or five women who"’deacxde to’
partic'patein a Shak\espearean play in spite of the law. Why do they.
decide to become involved in acting? What injustices co they en-
counter and fee!” B : ' :

Create a it of Canadian women writers: a(Suggestlons — Margaret At-
. wood. Ethel Wilson, Alic Munro, Gabrielle Roy, Margaret Laurence.)

a) List their works. . ‘ . N

b) Read one or two works by each writeér. Examine the roles of the
female characters.

c) .Create 2 shqrt btography on one of the writers. Use school and
public lidraries and women’s centres in order to acquire In.
formation on the writers. ’ :

K

’ .
Write a Iist of «Canad|an'women’fj‘scmptors, artists.  painters,
phdtographers and dancers. '

a) Write a_biography oh the artist. . .

b} Probe :to their feelngs and attitudes about their role in society.
¢ Look at the works of art they have created

View the shdes of Canadian women artists in the Women's Kit.

a) Examm; the subject matter.

bj Elaborate on the ways in which traditional and nén-tradltlonalﬂ
vigws by and about women are communicated through the, s'fiqes .

Refesr to Herstory Calendar. 1975 \ * e

.4 Read about the women artists me‘entloned in the calendar

b bmne turther into the hiVes of one or two of the artists for an un
© “Aderstanding of their hwes and works .

Resear~h biographical ‘miormation on one of the following Successful
women musicians and singers Joni Mitchell, tiona Boyd., Anne Mor
titee Alexis Ralllin, Anne Murray, Cathérine McKinnon, Ginette Reno,
Joan Sutherlana France Clidaf. Sandy Denny. Roberta flack. Nina

\ . v
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a)

c)
d;
é)

Thrompson Malvina Reynoids, Jane Mortifee, Phoebe Snow Foius on:

b)

mone, Gladys Knight, Magg| BeJl, Edith Piaf, Cleo Larn"e’Heather

-

’

The major influence4 of their Ilves

Their accomplishments.

What these women are saying about women and socigy lOday- '
. .

Future plans.

The kind of work they have Created.

Research the number of women composers in Canada.

;. a) Make a list of women composers in" Canada.
b) Create a short biography on ome of the composers
\/ - {
c) lnvestrgate the problems faced by women compOSers today.
. d)r Use publlc hbraries, local musical organrzat|0ns and women's cen-
> - tres 1n order.to acquire information on the composers, Magazines
- * which may prove  especially useful are Branching Out, Ms.
. Magazme Chatelame Miss Chatelaine, The Performing Arts In -
Canada, Vanguard (put out by the Vanc0uver Art Gallery) ,
' el Listen to their music if you can
t
36. Invite Iocalonnen musicians'to perfOrm at your school. Perhaps invite
“ two or threérat one timg and have a soon-hour concert,~ ;
- 37. invite local women musicians into your class to participate on awpanel
« . which could discuss: .
. ’,
a) Problems facing young women in the field of music. You pight lke
. to look at funding, market® schools of music, encouragement from
’ family and community, etc.
‘ ‘b) Their work, the major méluences of their career and trl’enr future
: plans.’
% ., N
’ 38 Investigate the .nuscial facilities of your school. ‘
v .
N a) Seeif glrls are encouraged to play ddfferent instruments from boys
‘ ‘b) Do boys and girls get equal enc0uragement to pursue a career .in
. . music? Explain. '
. c) Setupa hst'of instruments. Ask students to categorrze mstruments
. according to their perceptions of the male- female image.
o R . Instrument Male Female - Bolh
Harp ' ' 4 . , ,
Oboe '
Guitar
h Prums . N
. @ Violin  ~ ' ;|
Cetlo .
. Trumpet (
} , Tuba )
0 ! N ' 2 7 ¥ Ptano !

Flute

.




| -

L
Clarinet . e T . . ¢ - .
. ’ . & -
Trombone f ] . .
. +Recorder = | ' : . ' '
Triangle i
C Xylophone , . .
. Autoharp . o . _ « . ,
4. Tamb0unne . . . . ¢~
. ’ r
. 1 Explan whx instruments Seem appropnate to specific 5 B
categonss \ ] . )
. 1. Do you feel that stereotyprng certain mstru ments as eitfer ma|e .
- - or fema|e 1s damaging? Explain. < . T .
w1 Do you' think this stereotyplng 1S changmg’ Explain. - . .
* 39 Reséarch tne number of women conductors. , 2 )
‘ ) ~ v ' ) . . ’ N ..
a) ‘Make a hist of women conductbrs. 4 T~ X .
b) ‘Créate a short bnography on_one woman'}conductor. / . | W :
; . . L s
' , * ¢ List some of the possible reasons why many. wqmen are not in- .
. . volved in conducting Look at Sandra Gwyn's “Women In The Arts in |
~ Canada” page 41. Other useful resources are Ms. Magazine, . ~
. Chatelaine and a film on Antonio-Brico, “Portraut Ot A Woman"” by e o u
" «judy Collins and hil Godhinow. ]
> ) ’ . T
40 Rasearch biographical information on one of the following women dan-
.cets Karen Kain, Natha Potts, Anna Wyman, Margie Gtllis, Louise .
Durkee, Isadora Duncan, Pavlova, Margot Fonteyn. Focus on. X .
i
a)’ Fa.mly and economic situation h
-~ Mp ; ‘. . . f)
» . 'b) JAajor nnfl&»ences of’catreer ! . o / ) , ,
*+ ¢ Accomphishments to date. o - , N >
d) Major duffrcultles enc0untere9/m career ! )
) ‘e) Futyre p|a‘ns : - ) 5 <
41 lnvostx;’ato the dance facmtues In your commumty Focus on . .
a) Tne founders of local dance companies’ or schools )
by The number of f,emale dance insfructors. ' .
. . . 6
~ ¢ The number of women involved with dance indtrectly, 1 e, tn charge- *
- . of rausmg funds {gr the dance company, in charge of advems»ng rg -
ete ' " < - ]
4 From 10ur investigayon. what cchIUSoons can you'draw concermhp P
% ,men’s inyolvemen th dance” For. example, "'Is dance Usually
controlled by women® If so. explain why.
. \- < ¢
"0 inwte local female dancers from your communety to perform at-noon ’ 7
. hour <Mows. Be sure to invite ‘as many different “types” of dancers as  ~
nossible (ballet. moderp, creative. tap ) The putpose of this activity s
) npt- only to entertain but to allow students the opportunity to see’
- skilted dancers [t hoped that the students would Ieam to.appreciate
the hared work and skl mvolved . i . iR
. N 4 N )
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, 43 Ask students to list as many famous male artists as they ‘can In five
minutes. Then ask them to list as many famous female artnst:/\as they . -~
- can in five minutes. Compare the results.

44 Sponsor an exhibition of local women artists. Invite them to display
. their work at your school Y ou may wish to follow.up the exhibition with
- a panel discussionn whigh the artists<could discuss. " Women In Art —

2
.Problems encountered”, ‘‘Portrayal of Women in Art", “Major In-
. fluences’. etc. ’ -
45, Read "Hertha.Muysson Exhibition Announcement™ in \660|nen's Kit. .
a) According to Muysson, why did she begin to pant when she was v
' . old? . A
b) Incentives. i.e, Rersonal social. econompe
. ‘ c) Mobllit}, 1.e., to travel with collection of her works. , .
/ 46. “Wt]y a Women's ‘Art Show?" Discuss the reasons “for and against”,
. ’ / : having a women's art show® t &,
. ' 47 Investigate the image and situation of women working in the media. )
-~ . You might Jike to study the Canadian Broadcasting Corporation which”
., & T . 15 presently under observation for. 'ts policies concerning women.
| ., Focus on: ‘ : - K
\ ¥ a) Wages': - .
| b) RS : . . . ‘
3 P N N .
’ ¢) Opportunity for advancement:
- - ~ .
\ ( d) Benefits and working conditions.
- 48 Create a list of Canadian Women Filmmakers (e.g.. Anne Wheeler, Lornat
\. ) Rasmussen. Kathieen Shanon..Bonnie Kreps, Liane Brandon,)
A . / - .
C N * a) Create a short biography: on one of 'the filmmakers
b) List her accomplshmerts i . ' ,
. , ¢) Does the filmmaker try to-express the viewpoint of women through
] - this medium? Explain )
i . i 49. Encourage students to view as many films. filmstrips. video tapes and
‘TV. programs as possible about women or by women. Ask-that they
write a brief summary of each Share with.the class. g 1
-' . . 50 Investigate the role played by Dora Mavor Moore and Yvétté Brind
< v ) ‘Amour 1n the establishment of Canadian Thédatre. . e -2
A ( ' . -
51 Discuss the factors which hinder women in ad:/'ancpmetnt_m the theatre.
- A Focus on: . v
. N L . R
\ , a) Dramatic traning. e
¢ : cT bl
o - by Educational traiming . ©
- , ’ L. 2 - ¢
c,. Incentives. 1e.. social, persgmél economic
) - . d) Discrimination ' .
. o) Mobiirty -- abfhity to tour with the company (home responstbilities) ]
’ 52 Discuss the role played by Dorothy Goulding Juha Murphy'and -Manaﬁ
CC Taylor 1n the establishment of children’s theatre uj_Canada
. 3 . ’ NN
L -, .‘ ’ }
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+ 53 Research Brographrcal mformatlon on one of the fo||owrngCanad|an ac-
tress’. Barbara Chilcott, Susan Rubes, Kate Reid, Frances Hyland, Mar-
' tha Henry, Genevieve Bujold, Malorie-Ann Spiller, Mia Anderson An-
tonine Maillet. Focus on:

a) Famdy and economic situation.

b) ‘Ma]or rnfluem‘:es of career.

¢) Place of trf}‘mmg. N .

“d) Major accomplishments
e) Future p|ansﬂ'. . '

54 Research infdrmation on one of the fo||owrr$ woman writers for
theatre: Francors Loranger, Anne Hebert, Marre-Claire Blais, Aviva
Ravel: Focus ‘on: their accomplishments and the style and subject of
their plays. Do they use this medium to deal with womens issues? Ex-
clain

35 Investigate one of the following Capadian theatre companies:
Redlight Theatre
Women's Ih,elatr.e Co-operative

ﬂ\e Breadbakers P;rppeg Theatre

Focus on: )

-

a) What was the organization's origin?

-

. b) What people were involved in its establishment?
€

¢) What are its major goals? _

«d) How are its members workmg to attain those goals?', T
’
56- Survey Create a survey which could be distributed to female students
Determine 1f these students have ever considered creative writing or
_performing arts as careers? Have them.explain their attitudes toward

" women who are Jartists..

"57 Women artlsts are currenUy bemg rediscovered, -often by women’s
groups who are concerned with the history of women’s art. Why did so

. manYy women's artistic preductions . get 1gnored? Find women’s books
that are only now being reprinted. Cen you find examp|es of neglect of
women in other artistic areas? -

Daily Life Arts .
58 Read "“The Arts of Life” by Robert Briffault in the Women's Kit.

a) What are the “arts of hfe" described by Brffault?
) How have women particrpated in the “arfs of life”?

59 Darly Lite Arts C0n5|der the actrvntres antd skills m»wvhlch women par-
" ticipate B i .
-h \,
*a* Whyhave many daily life activities been viewed as work rather than
art’

[y

) -'DLflne the word “artisan”

-

¢) s the word “artisaf” prrmar||y assocrated with males or females?
- Why -« ,




‘ d) What daily life activities, particularly those involving women, have
become part of the world of art? For example, weaving, sewing,
_ batiking, and baking. ’

-’

60. Find women who partlcfpate in daily life arts. Examine their work and
Intefview them about the meaning 1t has in their.bves.,

61. Posters: Create a series of posters in which women are seen as artists.
¥ a) Expand the definition of artist. " v
b) Include “daily life” activities of women. .

62. One dailly hfe art in which women could participate was letter, diary
and journal writing: . ~

a) Why would womep write in a private way gather than in a pubHc/
way? (e.g., novels or plays.)

. < b) What types of themes would be dominant in the writing of diaries
9 . and letters? "o

. P >~ " o
¢) What are the imphcations of the private nature of the writing? e.g,,
How many people,might read the letters? Who would be mterested
- in publishing the letters?

. d) Research women who have left “private” writing for posterty.
63. Journal: Begin to create a journal or diary of your own. Probe into a )
variéty of areas and ideas which stimulate your 1magination.
. Suggestions: e .
. . . a) Personal reactions to people.~
‘ ", b) Emotional responses to situatiogs at school ang home.
) cy De\'gelopments in understanding about yourself.
* . , .
d) Changes in other people’s attitudes and treatment of- you.
& o ’ Coantinue to e.>‘<pand‘ the areas of your journal. Use your own
v . - imagration. "
p . .. 64. Group: Brainstorm the types of topics which you would like to writé .
: t about for a novel. (All 1deas are accepted during a brainstorming .
. session.) . ) -
B .‘ ! \ -
. ) ‘ a) Focus on topics which would interest students your own age. )
y . ” b): Determine which topics might interest younger and/or. older
women. ) N
r . . -
¢) Would different topics be of interest to men? Explain
> . N .
k K e
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WO 1 OTHIER QULTURES

~

The aims of this'unit are that the students. .
; -
Understand the dnfferent ways in which women have partécupated in their

societies.
~ Appreciate the diversity of women's experience in different cultures. - g.
.+ Learn to read ethnographies critically.

» il

+ 4, Beraware of ethnocentric biases in statements about women's roles.

3

»
N »  Teacher Summary . .
\ The matenals for this-unit were

— prepared by women in Anthropology
222 at UBC . '

The terminology, hterature and some
of the content of this section are
. perhaps more suitable for unlversity
than for hvgh school students, As a
result, teachers may have to modlfy
and adapt this section to meet the”
needs, interest and abihties of their
< students ¢

This unmit 1s a fairly sophisticated but

Interesting dne It may be used to sup-

plement other units, for example, the '

family, the economy. learning sex

oles It may also, be used as a

separate unit to develop the'ideas -
, outhned in the objectives Students
should not. be simply expected to
learn facts about women in other
cullures

Since this unit must depend la glyon 1 °
written materials about [bther

cultures, 1t has been difficult to find * "
one. or ‘two that could be recom-:
mended as texts. As a result, the unit ,

1s organmized around a theoretical in- : - N
troduction and an extenstve commentary on” many of the books that are ' . -
relevant There 1s a danger that students simply absorb information about °
one or two gther societies, The activities should *be directed towards ‘
. rievelopmg a cntical and comparative perspictive The introduction wiil be “ “
« pyetul for the teacher but also for students to read' and discuss L L : ‘
L, .7 s .

Student Projects o Z

1= Compare the roles gf women 1n two separate cultures. One of these
LR nould be our own culture Alternately, two foreign cultures-could be
. stuthed This could be undertaken by groups of studen{s or by in- P

Y wn(iualx , . S
« 2 D'scms the rolns of women in a society that has undergone a major
‘ rhange from one ru!tural system to anether For example, the students .
’ ) could explore Ching or the Sox<ot Union before and after the com - .
. Q é4 -
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munist revolution or a society which has ¢om'e under colonial rule.
Many societies fall into this last category, including our own native In-
dian culture -

3. Trace the hfe cycle of a woman in ar{y of the cultures being studied.
Discuss aspects of childhood, puberty, aduit’life and old age, examining
the noles and status of a woman at each stage of her life.

&
’

Taking the role of a woman In any of the cultures studied, trace through
*aday in her hife, detailing all of the varnied activities which she might do
w a typical day

5. Choose one ethnograpiy (a study of a culture). and examine it crtically

-y

-~ ’

]

<

with regard to the auth®r's treatment of the wamen of that culture. How
often and 1n what ways are women mentioned? Does the anthropologist
ask questlons.of‘womgn, or do thg men speak for the whole culture?

6. Compare the treatment of women in two ethnographies of the:same

culture. Many traditional ethnographies are obviously very ethnotentric
and deal with women only 4n their biological roles of mother aFd.Lgxer. )
On the othgr hand, there are some more recent works which focus on
women and deal with women's roles in a much more complete and un-
biased way. It 1s all too easy to find the inadequate works, as they far

& outnumber the good studies on any public library shelf. With the aid of .
the annotated bibliography, the student should be able to find some of
the better reports and compare these with earlier, more ethgocentric
‘ethnographies. .

L

7. Household Space

Women's roles 1n other cultures\\duffer in the way the household and
housework ts seen. If, for example, a woman is responsible for the
household work tn an African agricultural village, this may be a much
more integrated role than ‘that of a housewife in a North American
suburb. ‘ '

_In this regard. the division of the physical space of a household may
have real effects on the relatibnships of men and women in the house.
tn many cultures, being in the kitchen does not isolate a woman from
the rest of the famuly, as the Kitchen is often the central room f not the
only room in the house. The Kitchen may not even exist as we know it,
the cooking being done on the hearth orna courtyard outside. This is
véry different from the' typical North American house or apartment in
which the kitchen 1s set off from the living and sleeping rooms ,

To understand this.critical difference, it may be useful to build, as a
group project, a model or models showing household arrangements in
various cuttures and contrasting these with a model of a North
American house. Unf rt/unate|y. |nformationalhmateria| is, scarce and
must be extracted frin books which deal with household space as a
mintmal part of a larher discussion.

L]

8 Electronic Media <

*One- way to bring a study to “hfe 1s to use audio-visual media n
preparing presentations Students interested in such a project could
put 1t together in a variety of ways. with costumes, sound effects,
énusw. etc The project could take the form of an interview between an
nthrgpologust and a woman of the culture under study. Alternatively,
the ,project could leave out -the anthropologist, presenting con-
_versations and actvities of people of thé cuiture 1hése presentations
would directly mvolye the students.\m playing the roles.




9 Find materjals in the school curgiculum that' deal with women in other .
~. cultures (Social Studies 8, elementary school Social Studies, English’

- cdrriculum) ) i
A ‘ / -

‘— What activitie$ are the women engaged In? ° ) .

- Do‘- the women participate outsidé the'home? ,
— How much status dd their activities have? N

— Find out as much as you can about thé culture to see If the descrrp '
tions 1n the texts are.accurate.
An Introductory Discussion of Ethnoc“entrisﬁi in Books About Women in’
Other Cuitures , )

. “ \ . \
The pugppse of this introduction is to define the anthropological framework
used analyzing the books In the annotated bibliography.

It‘uH explain the problems and inadequacies in the way anthropology has ’ s
described the roles and position of women n other cultures This per-

spective sholld help readers of ethnography acquire a more balanced view of
foreign-cultures

. - Ethnography i1s the description of cultures. Assuming that al cieties are

structured n an orderly manner, the ethnographer uses a of rules to
discover and describe the order. The problem is that by taking these rules . .

from their own culture they distort the perceptions of those culture$being
observed. This process of vnewmg ot.her cultures In terms of one’s own 1S
called “ethnocentrism",

How does ethnocentrism relate to looking at the position of women? Our

cufture makes categories and -division-of social behaviour based on sex
distinctions, what 1s male almost always being of greater value than what s

female This is called “asymmetrical”. When other cultures are studied itis ™ ’
assumed that asymmetrical sex distinctions exist Universally in all of them.

It s also assumed that the options open to women in all other cultures

parallel those which exist for women in our own. This means that women are
always’seen in prescribed spheres, and when thgy are gbserved outside those
spheres, their activities are not dealt with adequately. Because of the nature

of our own economic system, the activities of women are relegated to the
“private” sphere, while those of man are in the “public” sphere. This
dichotomy between “public” and “private”; which has its roots in our own

culture and which 1s male-oriented and therefore “androceqntric’”1s then seen
asa upnversal order existing ir all other cu|tures The ““public” sphere.is seen

as active, dynamic, innovative, and exertmg |eg|t1mate power over the

“private” sphere. The female sphere, being “private” or domestic, 1s cut off

from pohtical and economr/actlvmes It 1s seeri as a support system to the 3

i public sphere, subordinate to the authority of-the public sphere, and not
exerting influence except through non-legitimate means. (1.e”, behind-the- )
scenes mampuiation.) . ! T . ~

./ . Y

When an ethnographer apphies this asymmetrical framework to Whatever sex
distinctive behaviour she or.he observes 1n the f|e|d her/tis own cultural v
stereotypes emerge from the ethnography. For example, an ethnographor

may take her or his own concept of “the value of domestic labour” and %
superimpose 1t on the culture being observed, ignoring other possubnlmes .
Whereas n our cultuke, the domestic sphere 15 relegated to a subordrnate‘ .
pogition, there are cuitures in which sex distinctions parallef our own, but in ~ '
which the division df labour 1s not necessanly asymmetrical In Lthese -
cultures, meh and women view themselves as merely different kinds of - -
peopie with different roles.i® splay and as co- operative, partrcrpante ‘wirthin

the total social ,structure- Instead of hrerarchy ‘the drvmon of Iabour ’'s .
¥ - : * .

c o
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based.on comp|eﬁ1entar|ty.- contribution and participation. Greater value is
v not necessarily placed on. either sphere.
‘ The following accounts are contrasting ways of viewing women's par-
ticipation 1n hunting-gathering societies The account by Robin Fox is based
¥ on th~ premise that all societies make sex distinctions which are hierarchal.
. the n being in the public sphere of action and control, and the women
) . bern¥in the domestic sphere (home, family, and kinship). Women are restric-
t the lower decisigu:making levels, where their activities are reduced to
o . merely biological functions. - &
’ . Robin Fox — Kinship and Marriage: An Anthropological Perspective. Penguin
edition, Harmendsworth, 1967, pages 31-32: . .

. P ... the third {printiple that Fox discusses — that men ysually ‘exer-
cise ‘control) is no doubt contentiolis but I feel that objections to it X
- are somehow unreal. By and large 1t 1s pverwhelmingly true andfor’™ - |
' very good reasons. - One does not need to recapitulate the
evolutionary history of man to see_why."For the greater part of
< human Ristory, women are getting on with their highly specidlized
task of bearing’and reating children. it was the merdwho hunted the
game, fought the-enemies and made the decisions. This is,  am con- T
vinced, rooted in primate nature, and while social coriditions inthe °°
i . very recent past of some industrialized socjeties have given women
ST tha,opportunity to have g say in more .thirigs.ﬁ) stilt think that most-
/ women would agree with the contention. This is not to say that from
het hearth the woman does not exercise enormous influence — that
1s why | have qualified it by saying “usually”; but the sheer
. pHysiological facts of existence make her role, §econdary to that of
, , " the male in the decision-making process at any level higher than the
purely domestic. Women who disagree with this and try to avo!‘d its .
consequences, ave to put the female role behind “t\hem, wholly or !

.partiatly ... . oo . ” :
. .. Ifstriking contrast to ths is Richard B. Lee’s account whjch emphasizes the
complementarity ot male-female roles. It 1s particularly interesting to note
' the re’cogmt‘ion,of women's participation in food production. Overtones ‘of
> o asymmetricat are absent from this account. It-shows a.perspective whigh has
' ' . grown’out of the order of the societies observed, rather than out Of the
. cultural perspective of the observer. . . “

" Richard B. Lee — “W hat hunters do for a [lviné. or how to make out on scarce
reSources” 1n Man the Hunter edited by Richard B. Lee and Irven DeVore,

T _Aldine Pubhishing Co., Chrz;-‘ago, 1968, page 33. . L

. - "+ Unlike agricufturalists whoswork hard during the planting and -
o . harvesting seasons and ,undergo “$easonal*finemployment” " tor
. , o . several months, the Bushmen hunter — gatherers collect food every
- - N thi-d or fourth day througheut the year. Vegetable foods comprise
““Yrom 60-80 per cent of the total daily diet by weight, and collecting
.+ involves two or three days of work per woman per week. The men ° .
. ~ 4150 collect plants'and-small animdls but their major contribution to ]
NN the diet 1s the hunting of medigm and large game The men are con-
. . Tt scientious but .ot particularly succgssfm hunters; although men’s
' : C and women's work 1nput roughly equivalent in terms of man-day ef-
' fort, the women provide two or three times.as much food by weight

- - .. as men’ o , .

4
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o7 ‘ The first of the next two accounts illystrates very well the ethnocentnic ap-
. _ proach of Western anthropology Built into Beattie's description 1s the’
. : . " assumption that Western influence on African societies has beena pqs/mve

¢ ¥
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one ’Hus stress on mdmduals bemg able to pursue personal interests in-
dicates a Western ideal which may or may not be a desirable possibility frém ®
an African Perspective. He also assumes that Western influence has " .
“fiberated” the African woman but fails to mention that the more exciting '

life 1n the "“towns” may entail thé" questionable benefits of. prostitution.

-

John Beattie, Other Cultures, Aims, Methods and Achievements in Social An-
thropology R itledge and K Paul, London, 1966. page 254,

Western influence, especn;kly?‘e advent of a cash economy, and the
suppression of inter-group hostility and tribalavarfare, has for the
’ first tsme made-.1t possible for individuals to dlsregard traditional ;
group ties with impunity. Sometimes, indeed, men can no longer
sustain these ties, though they may wish to and may feel guilty iIf )
they do not . , - , . o
Women as well as men may take advantage of the new social and oo
. economit opportuntties . . it 1s worth noting here ttrat 1n many N ~
- parts of Africa a woman who resents the restraints of *he traditional -
xay of life, perhaps as a junior wife to an old man who already has ‘
>everal other wives, can now, ifeshe wishes. leave her family and go Lo ’
off to seek a more exciting hfe in the towns ;

Judith Van Allen’s account gives a very different description of Wwhat Western '

influence has meant tor the African woman. By looking at their traditional .

pohtical and econoniic activities and comparing them to what they feel they ’
‘ have lost 1n the modern setting, she comes closer to a more balanced and IR P

reahistic view of the "actual" position .of.women n Africa today. N -

JurMh Van Allen - Stttmg on a Man-Colomalism and the Lost ‘Polmcal in- ‘. :
{titutions of tgho Women” yn Canadian Journal of {\fncan Studies, volume 6. ’

Aumber 2, 1972 ' . ’ y - S
. P N 9 w » P

. - .
In the danventional wisdom, Western influence has "emancipated” . %

- Affican wemen — through the weakeming of kinship bonds and the . o .
provisions of ‘free choice’” 1n Christian monagantous marriage. the '
suppression of ' barbarous’ practices, the opeming of schools, the
introduction of modern medicine and hygiene, and sometimes of o -

. ¢ :male suffrage . . -~ v

.
- b}

But Westermization 1s not an unmixed blessing. The experience of ,

s Igbo women under British colomalism shows that Western influence . . )
“ can sometimes weaken or destroy women’s traditional autonomy or ’

po»vnr in exchange i <. . oo . S

Ig,bo women had a significant rcle in tradntlonal political hife Asn
dividuals they participated -in village meetingswwith men, but their’ L e
. . real pohtical power was based on the sohdarity of women, as ex- .
' pressed in their own political mstrtutlon% — theirr meetings (mikin .
. or mitin), their market networks their kinship groups, and ther - . ’
'ﬁ right to use s'rikes boycotts and force to effect therr dou 10ns

“he use of culturally brased dichotomies (1 e, putshc pnvaté prder — ’
drsarder, male Y female supertor - interor; active -— passive; and good - . N
vyrhr, for¥k obsorwnp and descnibing u.ulturns 1s not an adequate way-of Iookunp
At most societies and parhictilarly at ‘the position of women, tn these ' N
,ocwties These dichotomies d.stort the actual way 1n which womed par- Lo L
nopate as contnbuting members of Society These dichotomies ’

1 Chassify womon tn closed sphores that pare not n()LCSSJfIIV thv unly
spnervs in-which they participate \\

%
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Q)

-

d)

-~ »~

Place a value judgment of women's activities which implies that
their participation is not comparable to that of men.

Trivjalize these activities even though they may, in fact, be at least
as crucial to the survival and maintenance of that society as men's
activities.

Imply that where women participate tn spheres that do not parallel
women’s spheres inour own culture, this participation s irrelevant
or even unworthy of adequate description. The result is that women

are not used as informants to describe their own position in the

way that men are. .

Therefore, 1t is crucial that women in other cultures be viewed in terms of:

a)
b)
c)

d)

Their co-operative participation in a total social order. .
Their economic and political contribution. N
Influence rather than power,

Male and female ro|és which are complementary to each other.
rather than exclusive or.antagonistnc.

Viewing women in these terms necessitates a new approach to ethnography
in order to describe cultures in terms of their own values, rather than in
terms of an ethnocentric perspective. Examples of this alternate perspective
will be presented in the following section which deals with personal ac-
counts by and about women.

x




