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Editors Notes

o
3

General education is currently a “hot topic” in American higher educa-
tion. Between 1970 and 1979, the number of scholarly articles on the
subject doubled, and there has been an -increasing number of buoks,
conferences, meetings, and workshops-on the topic of general educa-
tion planning at institutions. Yet Mayhew (1960) pointed out that
“general education is really a meaningless term since people define it in
about any way their fancies dictate” (p. 9).

More recently, Boyer and Levine (1981) and Cohen and Brawer
(1982) have echoed the prublem noted by Mayhew. Buyer and Levine
graphically suggest that “general education is the spare room of aca-
demia with no une responsible for its oversight and everyone permitted
to use it as he will” (p. 3). Cohen and Brawer succinctly assert, “A good
part of the difficulty with general education rests with its definition”
(p. 316).

There have been a variety of defimitions of general education.
These are reflected in the following summary by Johnson (1952).

General education has been described as “that education which
leads to an understanding of the major fields of knowledge and
the interrelationships between them,”. .. as simply “the nonspe-
cialized and nonvocational education which should be the heri-
tage of all,”. .. as “education for the common life,” as an educa-
tion “educating a man’s humanity rather than indulging his
individuality,” and as “that form of education which prepares
prople for their common activities as citizens in a free society.”
Sume definitions stress fields of learning and their relationships.
Some see it as a core of absolutes to be found in the “Great
Books.” Some emphasize the common needs and activities of
students —some the needs of society and the demands it places
on al! citizens. Others recognize both the characteristics of stu-
dents and of society. Some regard general education as a pro-
cess of learning, others as a combination of content and process.
Some think of it as a means of developing the whole personality
«nd conditioning its behavior. From the diversity of these and
other descriptions and definitions emerges, however, a search
for unity, for synthesis, a recognition of common needs and
opportunitics (p.-19).
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education, but present varied concepts that reflect “a search for unity,
for synthesis, a recognition of common ficeds and opportunities.”

In the first chapter, the editorreviews the report of the 1952 Cali-
fornia Study of General Education in the Junior College and empha-
sizes “general education in.action” and the relevance of the pas: tothe-
present. General education develupments in 1952 that may have appli-
cability in the present are explored. '

Next, Patricia Cross.views what has happened in general educa-
tion in the years since 1952.and suggests that reforin movements in gen-
eral education seem to appear about every thirty years.

Melvin L. Barlow notes the value of both vocational and general
education and makes suggestions for achieving a close and effective rela-
tionship between then. -

Suanne and John Roueche report vast numbers of skill-deficient
cummunity college students and suggest what can and must be done if
these students are to become generally educated. .

In liis chapter, Ervin L. Harlacher repotts the genesis of commu- |
nity-based general education and points oyt its-encasernent under the |
umbrella of lifelong learning and describes a variety of examples of ef-
fective community general education,

Maxwell King and Seymour Fersh point out the responsibility
community colleges have for international/general education This
chapter features a repurt on an extensive program at Brevard Commu-
rity College.

, Terry O'Banion and Ruth G. Shaw identify and discuss obsta-
cles to general education and make suggestions for coping with them.

Judith S. Eaton suggests ways to advance general education
through the use of institutional goals, faculty, curriculum, academic
standards, and management. |

A number of writers make suggestions for launching and devel-
oping programs of general education. Jeffrey Lukenbill and Robert
McCabe, however, focus directly and specifically un getting started, re-
counting their experiences:in planning and launching the general edu-
cation program at Miami-Dade Community College.

Leslic Koltai emphasizes.both the quantitative and the qualita-
uve decline of education for transfer and recommerds plans for revital-
izing the education transfer-function of the community college.

In the concluding chapter, James Palmer summarizes the litera-
ture available for further study of general education in the community ‘

In-this volume, the writers have adopted no official definition of general
-

college.
B. Lamar Johnson
Editor

ERIC 9.
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“It is interesting that the issues you were addressing at that
time [in General Education in Action, published in 1952/
are so relevant and timely today” (Goodlad, 1961).

“Genere' Education in Action”:
Revisitea After Thirty Years

’ "« B. Lamar Johnson
| ,

The California Study of General Education in the Junior College, Gen-
eral Education in Action (Johnson, 1952) reflents views, conditions, and
developments that are as timely in 1982 as they were in 1952. In this
chapter, general education as viewed and reported in California junior
colleges thirty years ago will be discussed under the following headings:
. “Why General Education Today?", “Approaches to General Education”;
and “Recommended General Educauon Practices in Action.”

<

Why General Education Today?

N During the California Study of General Education in the Junior
College, I (as director of the study) received the following postcard
query from a junior college instructor. “In a time of advanced technol-
ogy, when specialized training is necessary for national survival and in-
dividual employment, why are you expending energy on the nebulous
whimsy of general educafion?” (Johnson, 1952, p. 3).

Because of the lmportancc of the question and because of the ob-
» vious sincerity of the writer, I wrote a letter replying to him at some
length, in part as-follows (Johnson, 1952):

1. Johnson, (Ed ). Nro Duktiens for Community Colleges General Eduanion in Live Year Colleges, s 10 5

]: KC uhammu Jossey-Bass, Decernlier 1982
ull Text Provided by ERIC ,1 M
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I fully agree with your premise that this is a time of ad-
vanced technology when specialized training is necessary for na-
» = tional survival and individual employment. .
‘ But even Competence on the job calls for more than voca-
tional skill. . . . It is almost trite, though I think necessary, to say
that our advances in technology have far outrun our advances in
human relations. . . . The values that we cannot weigh, count, or
measure must continue to become more and more important in
*our lives. While we train more and better workers, education’
must see to it that these workers raise the level of their citizen-
ship. These workers and their interests are all a part of the stuffof .
life, of our American life.
It is these people and their nonvocational activities and
. interests that are the major concern of general educat® >n. For life
is bigger thanjobs Workers go home. They raise families, they
buy goods they vote, they belong to churches and clubs, main-
tain unions, read, play, listen to radios, follow hobbies, visit
friends, pray and hope and strive [p. 4].

»

The t.nportance of the question raised by the instructor was “by
. no means limited to California, nor indeed to educators. . ..The ulti-
mate answer must express the credo of the layman as well as of the ¢du-
cator, must take into account problems of local, state, national, and in-
ternational consequence” (Johnson, 1952, p. 5).

With this in mind, 1 sent the instructor’s question to selected edu-
cators and leaders of thought throughout the nation. “Eighty-two an-
swers from university presidents, labor leaders, college instryctors, edi-
tors, practicing psychiatrists,‘industrialists, authors, and others werte
unanimous in unphasmng thesimportance of general education today.
“The question is almost like asking, Why do we need houses, schools,
and chuiches in an age when we have factories?” coinments former Pres-
ident Alvin C. Eurich of the State University of New York” (Johnson,
1952, p. 6). )

he fulluwing quoutativns sumtnarize the respundents’ endorse-
ment of generai education, Pearl Budk, for example, pointed to hiswory
as she wrute, “History proves that the superior civilization always con-
quers, whether or not it wins the military war” (Johnson, 1932, p. 6).
Howard Mumford Jones of Harvard University asked, “Why survive
merely as a technologist?” (Johnson, 1952, p. 7).

Presidert L. A, DuBridgc of the California Institute of Technol-
vgy noted the importance of both general and spedialized education as
he pointed vut “That the whule trend of specialized and professional edu-

O

- ERIC o

1 -
Lz




7

cation during recent years has been to build a sound intellectual, profes-
sional education on the basis of a_broad, liberal, or general educa ion”
(Johnson, 1952, pp. 14-15). In a similar vein, Fredetick L. Allen, editor
.of Harper's Magazine, asscrted, “It is one of the delusions of our time that
the specialist is tops, even if he is otherwise an ignoramus” (Johnson,
1652, p. 9).

Walter Reuther, national labor leadgr, responded that “educa-
<tion:must do more than train competent doctors, competent engineers,
~and competent techricians. Education must essentially facilitate the
growth of the individual and develop good people who will in turn.be
good doctors, good engineers, and goud technicians, The.development
of competent technicians is infinitely less important than the develop-
ment of good people. This.is the purpose of general education™ (John-

son, 1952, p. 12). =

Roy E. Larsen, president of Time, Incorporated, also provided a
definition of general education. “All of our citizens today should have
free and cqual aceess to an education which broadens the horizons of the
mind, gives knowledge of the ways of men and of history, and fyrnishes
a basis for the individual to choose his way of life and how he wants to
live it. This is general education” (Johnson, 1952, pp, 11-12).

William C. Menninger, psychiatrist, suggested that the answer
to the question “is a matter of mental health of the individual because in
the long run‘he simply has 0 have more than bread and water” (John®
son, 1932, p. 12). Similarly, Eleanor Roosevelt liad in mind the values
of the Truman personality and of individual. development as she wrote
that “the ty pe of education you mention simply trains people to carn a
living or gives some special knowledge. The real value of an education is
to give an all-around ability to learn, the power to think and to enjoy s0
that people do not live on a treadmill or wear blinders all of their liv (.5

(Johnson, 1952, p. 13).

Finally, summarizing the importance of general edueation for
individual development, Paul Hoffman wrote, “T hold the deep convic-
tion that an individual with specialized training but without general
education is like a tree \\;ilh branches but without roots”™ (Johnson, 1952,

p. 13. . °

* Approaches to General Education

Clcax'ly, general education was essentially important in 1952,
Just as itisin 1982, A second quésuon then, can bg raised. How can lhc
goals of general education be achieved? ’

In 19521 noted that there was general ggreement regarding the
goais of general education, but that there were sharp differences among

-
roy ’
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educators as to the best means of achieving these objectives. As I noted
in General Education in Action (1952, pp. 42-46), at least six different ap-
proaches to general education were defended and urge Iin the carly
1950s:

“k. The ‘Great Books’ -

“One group represented by Hutchins, Van Doren, Foerster, and

Adler advocates the ‘great books' as the approach to general education.
" Propounents of this plan hold that, by studying-the greatest books of ages

past, students will become acquainted with the process and results of

man’s best thinking and will then be able to apply the resultant learning

to current and future problems of day-to-day living. .

“2. Liberal Arts

“A sceond group of educators recommends a sampling from many
ficlds of knowledge. This is urdinarily referred to as the liberal arts ap-
proach to gumal education. Under this plan students are L)&[)t(_l(.‘(l to
take a course in English wmposltlun and at least one course in cach of
the major ficlds of learning. scienee, hlswr) and the social sciences, and
the humanities. . . .

“3. Survey of Fields of Knowledge .

“A third approach to gencral education is the selection of subject-
matter content on the basis of a survey of one or several allied broad
fields of knuwledge. Under this plan students are expected to take sev-
cral survey courses plus selected electives in fields of their choice. Propo-
nents of the survey plan hold that this particular ty pe of course aids stu-
dents to organize and synthesize thinking into large and integrated
wholes. They further argue that acquaintance with broad-fields of learn-
g expands students’ understandings and insights so that they may later
be able to make almost daily application. .

“4. Functional Courses

“A fourth approach to general cducation is through courses
Eased dllLLll) upun problems and areas of living derived from and iden-
ufied by studies of the characteristics and needs of students and of the so-
cicty in which they live and of which they arc a part. ..
“5. Infusion Approach

*Sume educators advocate achlwlnq gcncml cducation objec-
tives through varied courses and activities, the prlmaly purpose of
which may not be genceral education. Under this planit is held that out-
comes in such areas as human relations, personal a({]uslmcnt, citizen-
ship, and communication skills can be taught as opportunlt) arises in
any arca of the cellege program. The infusion approach is widely re-
ported in California junior colleges. . .

| .
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“6. Composite of Approaches

“It is clear, of course, that the five patterns of courses here dis-
cussed may be described oversimply . Actually, most colleges do not con-
sistently follow any single pattern. A considerable rumber that adhere
to the liberal arts pattern also, for example, offer courses of the func-
tional type, such as family life education, communications, and per-
sonal and social adjustment. Some of these same institutions may also
offer one or more survey courses and perhaps one in the ‘great books’ as
well. These various patterns of approaches to general education have
been outlined here to suggest somnc of the directions of thinking and
planning being carried on in general education” (pp. 42-46).

Recommended General Education Practices in Action

In planning and dev eloping programs of general education, jun-

ior colleges need to sucet a “course pattern.” It is also, however, neces-
sary to plan and select — within the course pattern — programs and prac-
tices designed to achieve the objectives of general education. A major
part of General Education in Action (some three hundred pages) is given
over to reports on and descriptions of “recommended practices in
action.” These recommended practices fell under the following course
patterns. communication skills, psychology and personal adjustment,
family life education, citizenship and social studlies, and humanities and
the ereative arts. ) '

Also included in the California Study of General Education in
the Junior College were the areas ol health and physical education, the
naturdl sciences and mathematics, vocational courses, and the extra-
class program. 7

Conditions and viewpoints reported in this (,hapt/m‘ cmphasize
the importance of and the need for general cduun_(ivn%hc general edu-
cation practices reported by California junior collgges thirty years ago
clearly have implications for action in connnunity colleges today.
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What has happened in the thirty years that have passed
since the first major study of general education
in the communily colleges? /

/
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Thirty Years Have ‘Passc?d:
Trends in Geneml Educ'cjztion

K. Patricia Cross

Thirty years have passed since B. Lamar Johnson (1952) conducted his
_ study of the state of general education in the community colleges of Cali-
fornia. In those thirty years, community colleges have grown from 597
colleges serving 10 percent of the undergraduates of the nation to more
than 1,200 colleges with 40 percent of the ctllege enrollment. For com-

munity colleges, there have been ups and downs over the decades, but”
by.and large the movement has been upward and onward with the task

_ of implementing the national social priority of equal educational oppor-
tunity.

sometimes hard to know what “the people” want, over the years commu-
nity colleges have retained a steadfast commitment to try to respond.

When the people qucsuoncd the dominance of the transfer function, for
cxamplc community colleges gave them vocational dominance, revers-
ing the baiance from one-third vocational to two-thirds vocauonal in lit;
tle more than a decade. That’s “too vocational,” said the people. When
the people asked for access to.all, regardless of past achievement, the
open door swung wide to admit, to many colleges, a majority of students

B I, Johnson, (Ed.) Nee Dutiens for Community Colleges General Education 1n Tuw-Yeor Colliges, no 40
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The “people’s college” is indeed the rallying cry, and, while it is
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unable to parform at the college level. There are “no standards,” said the
people. Tt is hard to know whether the people’s colleges should be re-
sponsive to the times or stand- firm for-enduring values.

Genceral education shares some of these problems of the commu-
nity colleges. General education is the people’s education, responsive to
the changing needs of st.dents and society — or, wait, is it the pcoplc '
ideal, true to enduring values across the ages? General education, it is
said, is rooted in the universals of hutnan culture (Hutchins, 1967), it is
preparation for participation in a democratic society (President’s Com-
mission on Higher Education, 1948), itis a corrective to the overempha-
sis of specialization (Meiklejohn, 1920), it is the common knowledge
and common values on which a free sodiety depends (Hary ard Commit-
tee, 1945).

Diversity in General Education—A Constant

Diversity in both interpretation and implementation of gencral
education is not oniy permissible buthas been seen as desirable over the
years. As Johnson wrote in 1952, “One of the most heartening features

.about this reportis the great diversity of content and methods in the gen-

_eral education programs of the California junior colleges. This is o

healthy condition, for it indicates that institutions believe in adapting
their offerings to the needs of their own students” (p. xix). In 1981 that
Thesis was repeated by the twélve-college General Education Models
(GEM) Consurtium, which deliberately sought diversity in their mem-
bership because *we wanted to discourage schools from merely adopting
some variation of the *Harvard Plan’ that was getting much publicity at
the time. The best way to encourage creative thinking, we reasoned,

was to indude a wide range of different hinds of schools and to urge each
to duclop a program tailored to its own needs and circumstances”
(Wees 1981, p. .))

The plcllllb(, that general education plogmms tmay he diverse
and may appear in many forms scems to be one of the universals of gen-
eral education over the years.

Certamly, the goal of today’s reformers of genceral education is
not to promote a singular new or improved model of general education,
as was the case in certain reforms ol the past such as the “great books”
(Mecikigjohn, 1920) or the Harvard Redbook (Harvard Committee,
1943), but to gain heightened recognition for and action toward the
ideal of integration, coherenee, and shared-values-and-coneerns-in the
college curriculum.
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Waves of Reform in General Education -

Reform mosements for general education seem to appear about
every thirty yeats, some think in response to ey clic tensions in the socicty
that threaten disintegration and isolation. Boyer and Levine (1980)
identify three periods of general education reform in this century and
note that cach seemed to have its origins in the disintegration of commu-
nity in the broader socicty. The first reform movement oceurred in the
1920s, starting with Alexander Meiklgjuhn's-introduction of the survey
course at Amherst and reaching its height in Robert Hutchins's required
curriculum in the “great books™ at the University of Chicago in 1928.

The sccond wide-scale revival of general education came on the
heels of World War 11, In 1945, the Harvard Committee’s report, Gen-
eral Education in a Free Soctety, dubbed the “Redbook,” became the bible
for reform on campuses nationwide, despite the fact that the Harvard
faculty rejected most of its proposals. In 1948, the President’s Commis-
sion on Higher Education called for reform, stating. “The crucial task of
higher education today . . .is to provide a unificd genaial education for
American youth. Colleges must find the right relationsiaip between spe-
cialized training on the one hand, aiming at a thousand different ca-
reers, and the transmssion of a common cultural heritage toward a
cormmnon (m/mshlp on the other” (p. 49).

[t was in this clitnate that the California Study of General Educa-
e em_tion_in_the Junior College was launched with a sis-weck general educa-
tion workshop in the summer of 1951, Although’ b) today’s standards o
study of gencrat education limited to the commuanity colleges of Califor-
ma would be considered parochial, in 1951 over half of the junior college
students of the nation were enrolled in the puquJumul colleges of Cali-
fornia.

Today we are caught up in the third big wave of reform, crop-
ping up in many places but sparked by the Carnegie Foundation studies
of the college curmiculum (Boyer and Levine, 1980, Carncgic Founda-,
tion, 1977, 1981, Levine, 1978; Rudolph, 1977), by Harvard’s well-
publicized “core curticulum™ (1979), and, in the comimunity colleges, by
Miami-Dadds three-year reformm of general education (Lukenbill and
McCabe, 1978).

Most reforms start with generally uncomplimentary observa-
tions about the existing situation, The 1952 study of gencral education
in the junior colleges of California was undertaken because the “present
confusion about the character of geacral education must be resolyved”
(Johnson, 1952, p. viii). Recently the oft-quoted words of the Carnegic
Foundation that general education is a “disaster arca” (1977) ring in the

O

ERIC




14

cars. Less frequently quoted is the neatsentence, which daims that gen-

-~ cral education *has been on the defensive and losing ground for more
than 100 years” (p. 11)—which doesn’t say very much for the lasting im-
pact of the two carlier reform movements in this century.

_In fact, over the years, general education seems to have been a
kind of spedial target for comniunity college analysts. In 1960, Medsker
wrote, “The data. ., lead incscapably to the condusion that junior col-
leges have nude relatively litde progress in developing well-organized
curricula for general education” (p. 63). Thorton (1966) sounded the
criticsm again in the mid-1960s. “The evidence is condlusive that public
junior colleges have not yet, in practice, aceepted general education as
one of their primary purposes” (p. 209). And, in 1982, Cohen and
Brawer ubserved that “genceral education has semained a noble idea but
a practical backwater in most American higher cducation” (p. 316).

Curreiit Siatus of General Education

» My assignment is to try to determine what has happened in the
thuty years that have passed since the first major study of general educa-
tion in the comimunity colleges. Itseems dear that general education has
always been an avowed mission of community colleges. Itseems equally |
cear that it has never been a primary mission. Often squeezed from
sight and mind by the bigger and stronger forees of transfer and voca-
tional education, which are in constant tension for supremacy, general
cducation could be the common ground vn which o establish coopera-
tion. But in thirty years of spectacular growth and momentum in com-
nunity colleges, the relative position of general education has changed

Mitde. General cducation in the community college is neither more se-
cure nor less than it was thitty years ago, neither more clarified nor
mote blurved, neither moire important nor less. From time to time 1t
spatks realfervor, exating innovation, and the rededication of students
and faculty to the enduning values of cducation. Upon occasion, general
cducation has shown itscdf to be su basic to the overall pu poses of educa-
tion that a faculty starting out to evaluate the general education require-
ments ends by 1estiuctuting and rethinking the purposes and practices
of their entire institution.

. Such has been the case at Miarni-Dade Community College (sce
Chapter Nine), A project that was launched in 1975 to study the inevi-
table complaints that gencral education at the college lacked integration
and coherence turned into massive institutional reform that is having an
1mpact on the putposes, philusophy, and practices throughout that insti-
tution and far beyond. But, historically, community colleges have
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shown little interest in mnovation related to general education. Harni-
son (1973) daims that “the community colege has been unable to move
in any significant way toward an implementation of genetal education
that is unique to the community college movement” (p. 91). And the in-
tensive efforts of areeent teamn of iny estigators to locate innovative com-
munity wllv.gc guwr.ll gducation programs turned up only tho— Los
Medanos in California and Miami-Dade (Hammons, Thomas, and
Ward, 1980).

One small question lies at the heart of general education reform:
What should ev ery college student know? The question may be small,
but itis not simple, What a student necds to know does not usually refer
narrowly to content but may indude generalized insights, spedific Skills,
broad understandings, and sometimes even motivation. Wick (1981),
for example, says that “gencral education should not focus on what 1s
learned, but rather on how to learn” (p. 8), and the Miami-Dade ration-
ale asserts that “gencral education can stimulate students to develop a
positive attitude toward further learning to meet their personal and ca-
reer needs throughout life” (Lukenbill and McCabe, 1978, p. 31).

When this question is taken seriously, there is no turning back
from a varicty of toubling questions about how the college will assure it-
s€lf that all students have learned what all students need to know. How
do students who are grossly deficient in reading and writing learn what
they need to know to survive in the information socicty? How can teach-
crs be held accountable in dassroums in which student diversity 1s so
great that there is no way to define, let alone teach, the “average” stu-
dent? If the faculty members really believe that there are certain skills,
understandings, and knowledge that every student should have, when
has the college met its obligation —when the curriculum is available?
when the requircments are established? when 70 pereent of the students
meet the requirenients?

Answers to these questions may be more far-reaching and lead to

deeper and more permanent changes than merely the dutiful revision of

the gencral education carriculutn. The trouble-is that not many people
tahe these questions scerivusly, and general education is more likely to
lead to conflicts over “turf,” politics, and abstractions than over the reali-
tics of mass cducation. [tis fairly casy to trace the fortunes and misfor-
tuncs of general education as a coneept over the decades, it is far more
difficult to evaluate its impact on education-and society.

In the thirty years since the appearance of General Education in Ac-
tion (Juhnson, 1952), there have been some constants in general educa-
tion, some specifics that speak to the dimate of the times, and always di-
versity in interpretation and implementation, Even the “constants”
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change in emphasis and priority, however. For example, it would be dif-
ficult to imagine alist of general educational goals that failed to menuon
the need for students to be competent in the basic skills — usually mean-
ing reading, writing, and arithinetic, but sometimes embellished with
less commuonly stated skills such as listening, foicign languages, acsthet-
ics, and so forth. Despite constant and universal agreement that the
basic skills arc part of geneial education, the-attitudes toward-them vary.
considerably. Right now, for example, there is near panic over the fail;

ure ol community college students — o1 four-year college students, for

that matter — to demonstiate mastery of (and sometimes even familiar-
ity with) the three R's. So today one is likely to find discussions of basic
skills stripped.to the essentials and combired with requirements and
standards for graduation (Lukenbill and McCabe, 1978).

If aspirations for complex cognitive development seem to be less
ambitious m 1982 than in 1952, the aspirations for personal develop-
ment have taken a turn toward greater sophistication and complexity.,
“Know thyself”is another “constant” in genceral education thatappears in
every age, but with changing emphases and interpretations. In 1952, for
example, Johnsun considered the guidance program sufficiently integral
to general education programs in commmunity colleges to devote a full
chapter to it, daiming that “the guidanee program becomes of central
mmportance to the junior colicge, its administration and faculty, to its
program of general education, and to its students” (p. 55).

In 1982, two profound changes have taken place in the way we
think about personal development. First and foremost, the lifelong
learning movement has introduced a new lexicon (such as “adult stages
of development” and “life cycles™), and Gail Sheehy’s best-selling book,
Passages. Predictable Crises of Adult Life (1976), has made everyone (but es-
peaially the adult-populated community colleges) aware that personal
development 1s a hifelong process and that each phase of life has its unique
challenges and characteristics. A

A second change that has occurred in the interpretation of the
general cducation goal of seli-understanding is related to the first inits
empliasis on self-direction as an adult repousibility. In 1952, a priumary
responsibility of student personnel services was to collect information
about students. and to use such information in accordance with “profes-
stonal judgimnent.” But thirty ycars have passed (or inaybe only twenty)
stnce it was considered appropriate to send instructors “sclected and
carcfully interpreted data” e to make information about students avail-
able to themn “when_appropriate,” as recommended in the California

study (Johnson, 1952, p. 71).
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These changes have the general effect of moving self-under-
standing and personal develupment out of the extracurricular realm into
the curriculum itself. Today, most (52 percent) community college edu-
cators do not consider the guidance program part of their gencral educa-
tion program (Hammons, Thomas, and Ward, 1980), and Cohen and
Brawer (1982) are unsympathetic to broadening the definition of gen-

| eral education to include any experience beyond what we ordinarily
"~ think of as courses = structured, organized s&.qucm.es of the curriculum,
In other words, instead of counsclors “interpreting” the problems of a |
student in ways consistent with professional understanding of the stages |
of adult development and then advising the student accordingly, coun-
sclors today are more likely to bc teaching a class on personal develop-
ment. Thus many community (.oll(.gcs now require some type of course
on personal development as part of a basic core curriculum (Lukcnblll
and McCabe, 1978, Sweeney, 1981). Others provide cxpcrlcnccs in self-
direction, Los Medanos College, for example, requires self-directed
study as part of the general education package. “A person learns to be
autonomous (self-directive and self-responsible) by having experiences
in autonomy” (Collins, 1978, p. 12).

Other changes in genceral education between 1952 and 1982 are
more subtle. One of the enduring cunstants of general education is the
battle against specialization and fractionalization, The Carnegie Foun-
dation's (Buyer, 1981) emphasis on “those experiences, relationships,
and cthical coneerns that are common to all of us simply by virtue of our
membership in the human family” (p. 8) and in Maryland, Catonsville
Cummunity College's design of interdisciplinary core courses echo
Mark Van Doren’s (1943) obseryatiuns on “the connectedness of things”
and Woodrow Wilson’s call for a general education program at
Princeton that would fucus un experience and thoughts that were com-
mon to students. Integration, common knowledge, and shared experi-
ences have been recurring themes of general education over the years,

) There is, however, a subtle differenqe in emphasis between “getting it
together” within the individual and “getting it together” as a sodiety.
General education in the 1980s scems to take a broader sweep, focusing
less on the individual and more on the “connectedness” of things and
people than did the 19508’ general education.

This broader approach is espedially apparent in the six themes
recently proposed by the Carnegie. Foundation for the Advancement of
Teaching (Boyer, 1981). Those themes are (1) students should come to
understand the shared use of symbols, (2) students should understand
their shared membership in groups and institutions, (3) students should
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understand that (vayone produces and consumes and that, through
this protess, we are dependent on cach other, (4) all life forms on the
planct carth are inextricably interloched, and no education is complete
without an understanding of the ordered, interdependent nature of the
universe, (5) all students should understand our shared sense of time,
(6) all students should explore our shared values and belicfs.

Of the six goals for general education at Miami-Dade (Lukenbill
and McCuabe, 1978), the first three = competence in the fundamental
shills, sclf-understanding, and future planning —are directed toward
lcarning for individual enhancement, but the remaining three stress re-
lationsltips with other persons, with society, and with the natural envi-
ronment, While the 1952 goals for general education did not ignore in-
terdependendies, there appeared to be more confidence that if“good in-
dividuals” could be developed, interrelationships would take care of
themseh es, “Life-adjustment education” was a nationwide program de-
signed to help individuals fit comfortably into the socicty in which they
found themselses. Proponents of general education in the 1950s talked
frequently about common needs and common responsibilities, but they
were less likely to-talk about shared concerns, - v

Finally, the functionalisin that scemed to be the recommended
dircction for community college general education in the 1950s is not so
clear now. Functivnalisi attempts to organize education around “prols-
letn arcas” ot functions instead of in terms of traditional subject matter
ficlds. It is student-centered, having its 1oots in the progressive belicf
that methods of crtical thought aie lifelong skills, while bodies of knowl-
edge are continually dianging. As reasonable as that svunds, espedially
i community colleges where student-centered education has generally
enjoyed more support than in more traditional institutions, there is not
much evidence that the vrganization of the general education curricu-
lutt into problem arcas is the direction of the future, Participants in the
GEM Gonsortium, which.onsisted of an unusually diverse set of insti-
tutions ind luding some community colleges, found tiemsches agrecing
to sume eatent with cach of the four philosuphics of general education
defined by Arthur Levine (1978). (1) Perennialisnt focuses on the desel-
opment of tational facultics through common cducational substance for
everyone, it is often expressed tirough the “great books” approach to
general education, (2) Essentialism is a teacher-centered view that
stresses an “essential” body of knowledge to transmit the cultural heri-
tage of humankind. (3) Progressivisin is cotparable to functionalistn as
1t was used in the 1952 1eport, leading to a student-centered, problem-
oniented curticulum, (1) Reconstructionism emphasizes the restructur-
ing of soctety. Itis hard to find any “pure” forms of these philosophics in
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the gencral educational programs of the 1980s, the direction seems to be
mostly toward eclecticism. :

The Future of General Education

Where to now with-general education? It is hard 16 say. Today’s
authorities differ. Levine (1981) is convinced that “general education re-
form has a great deal going for it today — timing, student interest, and
enhanced faculty support” (p. 137). He finds the 1980s a “uniquely pro-
pitious” time for strengthening general education. Gaff (1980) says only
that today's tremendous activity “virtually guarantees that general edu-
cation will be different in the future than it is today” (p. 3).

I believe that most of the current reform movements in general
education fail to comprehend fully the revolutionary impact of adult
part-time learners on the college curriculum. Itis too early to predict the
shape of that revolution, but it involves technology, the measurement of
cducation in terms of competencies rather than courses, and the consid-
eration of pruviders of education for adults other than traditional col-
leges and universities. Even in the face of the enormous impact on the
shape of education that any one of these changes suggests, it is a reason-
ably safe bet that the reform of gencral education will be on the agenda
again soon after the turn of the century. ‘
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“Since Yl education today is, and must be, both liberal and
vocational, the task is not that of finding the appropriate
proporlz'on(x}of each but rather of reappraising and redefining
all courses 3o that they contribute to both”

(Dressel, 1&\59, p. 4.
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General Ea;"z{;dtion and
Vocational Education

%
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Melvin L.. Barlow Y
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For the most part the relationship between general education and voca-
tional education has been not a controversial issue but ratheir a mis-
understood one. Few people in the area of general education have ever
had a total view of the background, goals, and purposes of vocational
education, and the converse is equally true. The idea that anyone could
scparate general education and vocational education into two distinct
and unrelated arcas is now, and always has been, false. Almost any area
of education can be called general or vocational depending upon the in-
tent of the student. For persons who intend to earn their living as his-
torians, the study of history is as vocational as is the study of automotive
technology for persons who intend t6 carn their living as automotive,’
technologists. In many respects, these:stwo areas of education are, and
should be, miscible — that is, like certain liquids, each dissulves into the
other.

In this chapter, we analyze several major aspects of the relaion-,
ship between general education and vocational education and suggest
ways in which the general goals of education can emerge in and through
vocational education. ‘

B. 1. Johneon. (Ed ) Meaw Duections for Communtty Colleger General Educetion tn Tuaw Year Collrges, no 40
San Frantisco, Jossey<Base December 1982
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The Risé of Vocational Education

Vocational education developed during the carly years of the
twenticth century with the spedific intent of preparing people for the
world of work. This focus, however, did not mean the divorce of voca-
tional education from the other arcas of education.

When free public education ideas first were receiving gencral
aceeptance after 1820, many references indicated a need for the inclusion
of a new subject-matter arca. The schools of the Manual Labor Move-
ment in the 1830s and-1840s, a varicty of special schools around the time
of the Civil War, the lyceums and mechanics institutes, and the private
trade schools were all examples of the growing nced to enlarge th edu-
cational’sphere. But the transformation was not casy — it was somcwh at
like throwing a bucket of water upwind. Mays (1946) summarized this
carly-period as a time when the educator regarded the sthool as a plat.e
of books and abstract knowledge; anything else was v ranny. .

) During the early years of the twen.ieth century, however, the
pressures from economic furces gutside the schools called for spedific
vocational education, and these forces weie too great to be ignored.

Scures of prominent educators discussed the problem, and it appeared

that the alleged conflict between the vocational and the general educa-
tion was pretty much one of interpretation rather than fact.

After years of study, and because voc ational education was con-
sidered to be a national issue, Congress possed the Smith- Hughes Actin
1917. Congress had previously passed the Land Grant College Act in
1862, but the 1917 act was directed toward the secondary schools of the
nation, Only seventy-six junior colleges had been established by 1917
(siateen of these were in California), and their potential contribution to
the vocational education needs of youth and adults was less than nil. At
that time, it would have been sheer folly to plan and develop the voca-
tional education program around the junior college.

[t was clearly stated in the Smith-Hughes Act that “the control-
ling purposc uf such education shall be to fit students for useful employ-
ment.” It was also clear that half of the school day was to be devoted to
other subjects offered in the secondary school. Joining the general and
the vocatiunal arcas was thus mandated in the federal regulations for vo-
cativnal education, the predominant feeling, then, was that these essen-
tial arcas of education were not to be separate for the full-time student.

By 1920, vocational education had become firmly established as
a public school functivn, although sume educators were alarmed that it
engendered too great an enthusiasm. The Natioral Education Associa-
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tion, for example, “would stress the crying need that the general or cul-
tural education must not ‘be overshadowed by vocational training”
(Mays, 1946, p. 82). The Commission on the Reorganization of Secon- -
dary Education included education for vocation as one of its cardinal
principles but stressed the relationship of citizenship and vocational
cducation. “This commission. .. stands squarcly for the infusion of
vocation with the spirit of service and for the vitalization-of culture by
genuine contact with the world’s work” (Owen, 1921, p. 165).

The idea that citizenship could be enhanced in and through
vocational education was also expressed by Senator Carroll S. Page dur-
ing his speech before the Scnate on July 24, 1916, when he said: “I sub-
mit, Mr. President, that this can be done [achieve good citizenship] in
no way so well as by vocational education —indeed it is probable that
there is no other way in which it can be done at all” (Page, 1916).

The fact is that the literature of vocational education contains
many references indicating that general education and vocational edu-
cation were not to be thought of as separate entitics. But differences of
opinion persisted. The root cause of these differences may have been
just plain ignorance about the goals of both these areas of education.

Libcra<l Education and Vocational Training

4

. Perhaps onc of the most significant and cogent statements ever,
tnade concerning the relationship of general education and vocational
education was provided by philosophy proiessor Theodore M. Greene
(1955) of Yale. It is reproduced in part here as the keynote of our defini-
tion of this relationship: )

“Liberal education” and “vocational training” should be con-
ceived of neither as hostile rivals nor as mutually exclusive enter-
prises but, on thé contrary, as two essential and complementary
aspects of the total preparation of the individual ¥or his total
lifc... It is an everfasting pity that so sharp a dichotomy has
established itself in our minds between liberal education and
vocational training, with the false implication that the former is
somehow higher, though uscless, and the latter, useful but some-
how crass and demeaning. If these two equally essential prepara-
. tions for life are thus divorced, a merely liberal education will
indeed tend to be useless, and a merely vocational training, crass.
What is ubviously needed is a truly liberal academic community
in which the study of art and typewriting, of philosophy and
accounting, of theology and medicine, of pure and applied
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science are, though admittedly very different, judged to be
cqually honorable and valuable in their several ways [pp.

118-119).

Areas of Concern

One of the great leaders in vocational education, Franklin J.
Keller (1948), spentmuch of his life putting into educational practice his
hallmark, “the primacy of the person.” Education existed for the benefit
of students, claimed Keller, not as a convenience for irstructors, admin-
istrators, boards of trustees, and the general development of institu-
tions. Keller sought what was best for students, not just what was best
for the institution, the instructors, or the administration. Yet one of the
prime problems in estabhishing the relationship between general and
vocational education has been that vocational education does not fit into
the regular school nold.

] The Full-Time Student. Many of the cominunity colleges develop
integrated prograins of general ecducation andvocational education that
lead to an associate degree or an appropriate certificate. Students of
these programs have a double benefit. They are not only prepared to
launch a useful and productive working career but they are also able to
cimphasize other aspects of education that will enhance their careers.

On the other hand, sorne students enter corninunity college pro-
grams of vocational education for the sole purpose of preparing for a job,
and they elect only courses that are related directly to such preparation.
Some ignore the potential for developing competencies in other arcas. It
is possible that these students did not seek counseling assistance, or it
was not available to them, and that they were not aware of the av dilabil-
ity of other related pursuits. But the point is that full-time comrmunity
college students in voeational education are in an excellent pusition to
sample areas of education that emphasize general'values and in turn, to
recognize these values in their vocational courses.

The Part-Time Student. A majority of vocational education
enrollments in comnmunity colleges are represented by students who are
working and who desire only such courses that upgrade and updace then
vccupational skills or that provide opportunitics for advanced training
in theit present occupations. In many cases, these students, who may be
working cither full-time or part-time, are seeking retraining for a new
job. Part-time students also include some persons who are cntering
cmployment for the first time. Surprisingly, a number-of these students
have already completed a baccalaureate degree in an area that did not
prepare them for the labor market.
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Of the nearly 10,000 studen. at the West Valley Occupational
Center (conducted by the Lus Angeles City Schools), 36 percent of the
students are high school graduates, 30.6 percent have completed one to
three years of college, and 11.4 percent have completed four or more
years of college. This successful cducational venture, which places 85
pereent of its students in jobs, is made possible in part by excellent coop-
cration with the world of work.

Similar statistics for part-time students are also to be found in
community colleges, but what may be lacking in such programs are co-
operation cfforts within the institutions between the general and the
vocational arcas. If general education coneepts are interwoven logically

with vocational-pursuits, -then-voeational-cducation can haye a wide-

ranging impact on part-time students. There are some limitations, how-
ever, the most significant of which arce time and the extreme variations

in the quality of these students’ educational backgrounds. Still, some of

the gencral cducational goals inherent in vocational instruction are
achieved aliost automatically, such as standards of work, pride in
workmanship, relationships among workers, responsilsility, interdepen-
dence of workers, management of human and material resources,
honesty, and a host of other desirable social, personal, and civic con-
cerns.

Cooperation. One thing that is nceded to-improve the overall
quality of education is greater cooperation, conceern, and sensitivity
from buth the gencral and vocational groups. Few people in the general
cducation arca pay much attention to vocational education, and few
people in vocational education pay much attention to general education,
The availability of one group to the other is very important.

"T'he college catalogue, for example, which titles courses as voca-
tronal or as general, tends to create a problem that cries out for a solu-
tion. The idea that certain general goals of education can be pursued
only in certain courses is false. Listing subjects under such headings as
“gencral education” or “vocational education™ forees a dichotomy where
none exists. The qualitics or characteristics that have to do with “voca-
tionalness” or “gencralness” siniply do not depend upon the name of the

. . . ¢ .
subject, Itis the mient of the individual that makes a subject become voca-

tional or genct al — not the name of the subject. Itis the practice in vocational
education to place students who have common vocational interests in
one cass. This practice facilitates administration and instruction, but it
is not the name of the subject that makes it vocational.

General education focuses attention upon goals that are desir-
able for all persuns, admittedly, certain subject matter areas contribute
more toward-some of these goals than others, but it was never intended

.




.

that gencral education consist of a defined list of subject matter areas.
The subject matter of vocational education can make real contributions
toward achieving some of the goals of general education. Unfortunately,
neither the vocationalists nor the generalists have shown much interest
in the cooperation that will make these contributions possible.’

California’s Statewide Longitudinal Study

The statewide longitudinal study (Hunter and Sheldon, 1980) of
students in fifteen of California's community colleges brought to light a
number of issues related to vocational education. The researchers classi-
fied the students in vocational education into five categories: (1) voca- |
tionial career programcompleter; (Z)Job secker,-(3) student.interested.in_ . .
improv ll‘b‘}ob skills, (4) second careerist; and (5) the license maintainer.
In comparing the vocational education student and the nonvypcational
(general.education) student, Hunter-and-Sheldon (1980) reported. .

Comparisons between vocational and nonvocational students
provided no important differences in demographics. Little dif-
ference was observed in grade point average, but vocational stu-
dents were more productive in credit earned than nonvocational
students. In addition, vocational students completed objectives
more completely, had fewer conflicts with their jobs, and had a
better understanding of their college goals than nonvocational
students. They also had higher skill-level jobs and were more
highly paid than nonvocational students [p. 61].

The Intrinsic Perspective

The intrinic values of vocational education frequently escape the
attention of educators as these vales are not «s obvious as the extrinsic
values. Silberman (1979) reports that “in the intrinsic perspective, in-
come and future placement are sccondary concerns, and human devel-
opment and personal satisfaction with the experiences provided in the
program are primary” (p. 48).

Although Silberman’s article focuses attention on the high
schuol, his points of view are equally meaningful at the community col-
lege level. He describes five dimensions in which a well-designed voca-
tional education program can promote human development: “First,
vocational projects can provide an area in which students obtain a sense
of personal competence. A second dimension for personal growth is acs-
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thetic expression. A third dimension for personal growth is integrity. A
fourth dimension for personal growth is cooperativeness. A fifth dimen-
sion of personal growth is a heightened sense of altruism” (p. 49).
These dimensions are not-foreign to the principles upon which
votational education was dL\CI()pLd more than seventy-five years ago.
The systemn was visualized as one in which education and preparation
for work were integrated. Skills, knowledge, attitudes, and apprecia-
tions were key goals fur cach vucational education program but were not
limited entirely to the role of job preparation. A person’s cultural heri-
tage was extremely important. As Silberman suggests, a basis for such
personal development exists in vocational education programs.

Vocational Education — General Education’s
Last Opportunity
It would be impossiblc « remove the general aspects from voca- :
tional cducation, even if one wanted to do so. For some students, voca- |
tional education represents the last chance the school may have \to |
impart some of the gencral goals that are considered i imperative for all '
students. To date, we have not even scratched the surface -of the |
opportunity that vocational education offers for students to achieve the ‘
general goals of education. Great imagination and commitment among | ‘
institutions, administrators, and instructors are necessary to promote
these goals. (Simply forcing a student to repeat a course in which he
failed doesn’t do the job.)
Take the case of the community college that devised a vast array
of scientific experiments as an integral part of the vocational educa-
tion program. Students in welding, dressmaking, clectronics, and all
other vocational programs conducted (.xpcnmcms directly rt.lau.d to
their area of learning, and these experiments initiated further interest
among the students. Some students took other science and related
courses. A group of cosmetology teachers becarie enthusiastic about the
program and encouraged a community college chemistry instructor to
offer a special course in the chemistry of cosmetology. This program was
conducted as a university extension course and was offered for many
years,
A Larpt.mr) instructor in one college built a house as a class pro-
Ject that ran throughout the year. The project became an all-school
actml) with many d(.partmt.ms involved and even included representa-
tives from the community in the basic architecture, stress analysis, and
olor design for the building. The entire community was well aware of
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the project, and the house was sold by the school board at the end of the
year. The project was repeated during the following ycars.

An instructor of cabinet making conducted his vocation educa-
tion program as a regular business and-involved other-departments-in

the school. Each student’s project had to be cost-cffective; thus, the’

business phase of the program was conducted by the business depart-
ment. The English department assisted in report writing and many
other related activitics. The close cooperation among the various
departments of the, school and the vocational education program pro-
vided additional meaning for the students. >

Ancinstructor in petroleumn technology utilized the community
resources o that the educational program was closely related to the real-
hfe employnient situation. In addition, the departments of English, sci-
ence, and engineering were clusely related to the program, and instruc-
tors front history, psychology, chemistry, and mathematics participated
generously. ! . ‘

Many examples cxist where close relationships have been
established between the vocational and the general education areas
Such relationships do not happen automatically; they must be planned,
and they depend on operation among faculty members and on an
adnunistration willing to try out new ideas for the benefit of the students.

7

The Action Line—A Summary

At first gl.txxu"l, the therme of this chapter appears to be about gen-
cral cducation within the framework of vocational education. But the
theme runs much’ deeper, it concerns people — all kinds of people, but
with an emphasis ompeople in community colleges. The theme, there-
fore, is larger than mere discussions about the relative merits of educa-
ttonal arcas but becomes a theme about how these areas can help people.

‘There are countless opportunities to make the general goals of

education an active part of vocational instruction. We know that this
doces hdppcn—sumctimcs by accident but alsu on purpose. The point
15 that it does nut-happen on purpose as {requently as it could. Some-
one has to take the first step in order to improve this situation. This
first step 1s probably the responsibility of the administration of a com-
_mumty college. Experienced general and vocational educators working
cooperatively—in the interests of people, not subjects—can find the
ways and means of achieving the general goals of education in voca-
tional arcas. There are no formulas to follow; the success of action plans
depends entirely upon the acative genius of the faculty of an institution,
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They can learn! They simply have not been
taught to read, to write, to figure.

Luteracy Development:
Foundation for
General Education

o

Suanne D. Roueche
John E. Roueche

No matter whose definition for gencral cduca’tion onc uses, a basic
underlying requirement is that enrolling college;students will be able to
read, write, study, and figure well enough to be successful in freshman
courses. ‘

That entering students in American community colleges are
scverely deficient in the skills of basic literacy ha$ been well documented
by both popular and scholarly writers over the past decade. These hu-
man shortcomings pose serious problems for the very survival of our
socicty. Astin’s latest study (1982) documents rampant grade inflation in-
public s.hools as the major contributing factor tp the continued decline
in the academic abilities of today’s college studé¢nts. An astonishing 60
percent of the students agreed that grading standards in high schools are
much too casy. S

If general education is to ptepare our learners for effective living
in contemporary society, we have more cause far alarm. Quoting from

United States Army studies, Anderson (1982) revealed that “almost 40
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percent of the Army's junior enlisted personnel read below the 5.5 grade
level, which is “functionally illiterate’ by United Nations standards. A
startling 23 percent can’tread as well os kids in the third grade. One sol-
dier m fifty doesn'thave sufficient grasp of English to understand orders.
More than half can’t comprehend manuals that already have been re-
written to the seventh grade level” (pp. 16-17).

American community colleges are reporting today that more
than half of the entering freshian class reads below the eighth grade
level even though they have graduated from high school. A California
president of an urban community college has reported that 92 percent of
last fall's freshmen scored below the cighth grade level on the college re-
quired Nelson-Denny Reading Test. These statistics also help to explain
why most upen-aceess colleges are losing, through failure and attrition,
upwards of 50 percent of each fall's entering group of students.

Fimally, colleges are discovering that basic literacy is more of an
essenttral prerequisite today than at any time in human history. For ex-
ample, a number of community colleges have lately assessed the
readability levels of textbuuks, laboratory manuals, technical and carcer
manuals, and various specification manuals used in freshman courses.

The results are astonishing! No more than one community college

course in fifty has language requirements below the twelfth grade read-
ing level. And perhaps most surprising of all, the most verbally demand-
ing of all programs today in American community colleges are to be
found in career arcas.

The Community College Response

Community colleges have reluctanty (yet foreefully) faced up to
the reahties of enrolling students who are barely literate in super sophis-
ticated literacy -demanding college courses. Discussing the “skills for liv-
ing,” as defined by the Dallas County Community College Taskforce for
Couunon Learning, Shaw and Alfers (1982) summarized the dilemma
well: :

In carlier times, the “basics” (reading, writing, and arithmetic)

were not considered a part of general education. Rather, they

were fundamental to it. Today, one cannot assume that all stu-

dents are competent in these areas. The-Dallas County Commu-
- nity College District adheres to the belief that these skills are
basic to effective living, and is committed to producing graduates
who are competent in reading, writing, and tomputation. The
development of these skills is a priority throughout the district
and is fundamental to the general education provided by “Skills
for Living” [p. 1] )

7
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-To attack the problem institutionally and directly, Dawson Col- |
lege in Montreal established a Senate thcracy Committee (1981) that |
rccommcf\dcd the following: |

. The college, each sector and:each department, should .
Lndorsc thc principle that literacy is the ILSpOIlSIbIIIty of every
" teacher and every department of the college. -
2. Each department should formulatt means by which
its_teachers can help improve students” literacy, such as:
a. Increasing the number of short wrlttcn assignments
throughout-the térm
b. Giving more short, structured reading assignments
c. Teaching students how to read the course materials,
; ’ and producing a pamphlet or handbook that specifies
correct form and style for written work in that courseor
department -
d. Asking students to rewrite unclear or careless work

'-} after the teacher has corrected at least some of the errors
‘. i in English and has explained why the work is unaccept- |
. . able
c. Stressing the indissolubility of clear thought with its
expression in words or numbers; stressing to students that
form and content are one; marking for both form and
content, .
3. The college, as a whole, should recognize that all

English core courses tcach students how to read books and how to |

write papers as well as teach the literature of our common

culture: .

The Provindial Literacy Committee in Quebec made similar
recommendations to all colleges across the provine: (Senate Literacy
Committee, 1981). Specific ones include: ’

1. Colleges must assuimne a general responsibility for the devel-
opment of English language skills among their students.

2. All teachers must actively encourage students in their courses
to value effective use of language. Specific suggestions here include the
assignment of more term papers, written exams, and as many short
essays as pussible, faculty-written commentary on language usc in all

. written work, grades based on form as well as content across the curric-

\ _ulum, and tlmt all departments must make students increasingly aware
that effective use of language is a valuable academic, profcssiondl, and
personal asset. ' o

i A key point to be made here is that skill- deficient students are not
Qo ‘
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lacking in cognitive ability or in aptitude for learning. Today’s students
simply have not been taught to read, write, ur figure. But they can learn!

The University of Texas Study

After an intensive three-year investigation olflitcracy demands
across community cllege courses, we condluded that for systematic
development to oceur in the community college, there must be orga-
nized and concerted administrative and instructional effort to effect it.
The foillowing points summarize other important conclusions drawn
from the University of Texas study (Roueche and Comstock, 1981):

1. There is a separation between the administrative organiza-
tion of departments and programs and the academic careers of students.
Different departments and programs of the college pussess such a high
degree of autunumy in curriculum design that it often results in overlaps
among courses with similar goals.

2. Some courses that have traditionally been required of all
degree-secking students and that are intended to serve students in both
academic and vocational programs have weak links between them-
sclves and the programs they purport to serve.

3. “Skill” courses, usually primarily concerned with teaching the
basic skills of reading, writing, and math, serve general functions but
are likely to be integrated only loosely with the other courses to which
they can be directly linked (for example, reading and writing with Eng-
lish). .
4. Faculty assumptions about the nature of basic skills are heav-
ily influenced by their training and by the textbooks they use. They
generally conceive of skills as being independent of context, in other
words, there is little or no attempt to link learning activities to the types
of tasks or problem situations that the students would be likely to
encounter in other classrooms or in the practice of a vocation.

5. The less relevant course content appears to the student and
the more pressured he or she is for time, the more likely that the student
will merely attempt to find out what the instructor wants and give only
that much effort. The more relevant the course content appears, the
more incined the student is to try to get more from a course than just a
passing grade. ’

6. Types of knowledge transmitted by the course determine the
strategics that students use to meet the literacy demands. The farther
the content is removed from a familiar framework or from relevancy to
other demands, the more likely the student is to resort to rote learning
activities. The more familiar and relevant the content, the more likely
the student is to ask questions on relationships.
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7. Reading and writing are not required across the curriculum
in purposeful ways, low-level cognitive activities are typical instruc-
tional and evaluative strategies.

8. Students do-not read texts that are considered too difficult
and that have content removed from practicality (particularly when
instructors cover the same content in class), they do read texts identified

as less difficult and interesting and choose to use them as “organizers” of
instructors’ lectures and discussions.

9. .Voluntary asscssment for basic skills and volunuuy enroll-
ment i dudupmcnml courses do not significantly affect the popula-
tions of those classes compared to others — that is, students enrolling in
freshinan English posscss similar skills levels to those students who
choose to enroll in the developmental sequence. Further, neither the
assesstnent nor the development of skills appears to predict cither student
sclection of courses nor performance in the college.

10. Students appear to enter the college for one of three sets of
reasons, work-related goals, to work toward' eventual degree-attainment,
or no specific educational or occupational goals. Students who have
selected a major course of study expect minimal support from counse-
lors, and students who are undecided are more inclined to seek a coun-
selor and educational advice. The majority of students self-advise and
enter the college without orientation to college procedures, expee-
tations, and so forth,

_« 1. Unsuccessful experiences in college do not dampen students’
cnthustasm for continuing, but they do raise questions in students’
mnnds_about the role of the institution in assessment and advisement
procedures. i

12. T'here are nonexistent or, at best, weak networks within col-
leges to encourage the formation of student support groups, support
groups tend {o consist of individuals outside the college.

13. Students have unrealistic expectations about their abilities
to accommodate work and school commitments.

14. Diverse student populations bring wide differences to abili-
tics to cassroums, instructors who attempt to_provide instruction for all
may feel compelled to make literacy demands at the lowest cognitive
levels to accommodate the greatest numbers.

Concluding Recommendations

. Organizational links between programs and the courses
within prut,mms should be instituted, full- and part-time instructors
should be informed of prerequisites to the courses they teach and should
be requited to provide instructional links to those courses that receive

.
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their own students, furthermore, general-function courses that are
required of ail degree-secking students, as well as skill-development
courses. must demonstrate that they do indeed contribute to the knowl-
edge and skill base that students need to continue. .

2. Students should not be required to negotiate material for
which neither they nor the instructor can assign value and utility, there
should be systematic efforts to link the content and skills learned to their
purpose — that is, there should be less emphasis upoun usage and more
upon use, ) .

3. Reading and writing of a purposeful nature should be re-
quired acruss the curriculum, rather than assigning reading and writing
as disjointed activities,

4. Institutions should look to mechanisms for creating stronger
student support groups within program majors and classes.

J. Assessment for basic skill development should not be volun-
tary, any student enrolling fur any course that requires reading, writing,
or figuriag should be assessed for skill level. Necessary skill develop-
ment should be effected prior to enrollment in any courses requiring it.

6. Institutions should fund developmental programs and allow

~students adequate time (and, thus, a less threatening environment) and

nontraditional evaluative measures to achieve acceptable skill levels.

7. Students should be involved in active advising— whether that
advising be student-initiated and then fullowed by cvunsclor-initiated
support or whether it be by major department representatives whose
responsibilities to distinct groups ufstudcnts is administered early in the
student’s career.

8. Improved advising for minorities and women who tend to
cluster themsclves in particular vocational programs should be effected
to increase the likelihvod that they consider the more nontraditional
choices. X

9. Students should not be allowed to draw course schedules that
require unrealistic commitments to college, work and family commit-
ments must be considered in light of litcracy demands, and colleges
should restrict attempted hours to reasonable limits.
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Citizens of all ages, backgrounds, needs, interests, and
socioeconomic circumstances are enrolling in classes—
both credit and noncredit — that are offered on campus,
at. home, on the job, and at community schools,
shopping centers and libraries.

—— e - %

®

Community General Educaiion

Ervin L Harlacher

. The community college is now pioncering the concept of community
general education. Citizens of all ages, backgrounds, nceds, interests,
and .sociocconomic circumstances are enrolling in classes offered on
campus, at home, on the job, and at community schools, shoppiag cen-
ters, and librarics; many of these courses offer no credit or promise of
economic gain. Citizens enrolled in these courses want and need per-
sonal growth as well as marketability, they want coherence and an inte-
grated sensc of knowledge as well as technical expertise, breadth as well
as depth (Chambers, 1981). They want and need perspective in their
lives.

Genesis and Definition of Community General Education

V

Community general education had its genesis in the community-
based education movement of the 1970s that, in turn, evolved out of the *
community services and lifelong learning finctions of the community
college. The focus of community-based education is on the kinds of edu-
cation that comimunity members want and need, not on what peda-
gogues think is good for them, and this education is provided where the
learners are, not where conventional college organization dictates they
should be. Lifclong learning is an umbrella “encasing everything from
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traditional education to career training, to horizon broadening and en-

richment, to coping with life” (Luskin and Chappell, 1981, p. 57).
Community general educatien, according to Zoglin (1979), pre-

pares students for the responsibilities th8y have in common as citizens in

a democracy, enables them to participate creatively in a wide range of .

life activitics, and enhances the overall quality of life in the com:nunity.
Zoglin uses the term “community general education” to “describe the
body of courses designed specially to meet those needs shared by all
nembers of the community which are not satisfied by the prebaccaiau-
reate, occupational, or developmental curricula” (p. 29).of the cominu-
nity college.

The objectives of community general education are similar to
those of the general education movement. Zoglin points outs that the
difference ligs in the fact that the community general education curricu-
lum has been “specially designed” 1o meet those human needs shared by all.
This is in sharp contrast to the typical general education curriculum that
requires students myjoring in one ficld to take certain courses designed
for specialists in ariother.

A taxonomy borrowed by Rtynolds (1969) from a study entitled
A Design for General Education, published by the American Council on
Education in 1944, with minor modifications, provides an accurate
description of the community general educativn curriculum in commu-
nlty colleges. It includes the following subjects. health, communica-
tions; personal-social adjustent, family-marital relations, citizenship,
physical environment, fine arts, personal philosophy, and recreation,
including avocational pursuits.

Iustrative Programs and Practices

The increased focus of the conmunity college on comimunity
general education is the result of three factors:

o Increased emphasis on lifelong learning

o Community-based, citizen-centered nature of the college

¢ Diversification of thc means of responding to learner.needs.
Because of these factors, the community college has discarded stereo-
types long associated with other levels of education—of time, place,
methodology, and people to be served.

Representative of the community college’s increased emphasis

onlifcl ing learning is the commmunity education and services program of

the Marin Comniunity Colleges in California. Some 17,000 noncredit
students enroll each quarter in a countywide program that utilizes corn-
munity sites in addition to the campusces of the College of Marin and
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Indian Valley Culleges. Program objectives focus on occupational and
professional continuing cducation, community development, the family
unit and the home, individual growth through counseling, cultural
development, recreation, physical fitness, and basic academic/practical
skills, and outreach to special populations, incuding older aduits, han-
dicapped, minorities, and exceptional and highly motivated children.

A sccond example is provided by Oklahoma City’s Community
Education Consortium for Lifelong Learning. The purpose of the con-
surtium is to bring tugether interested community agencies and institu-
tions, including South Oklahoma City Junior College, in order to-plan
ways to identify community needs and resources and-to improve the
quality of life in the greater Oklahoma City area.

Coastline Community College, also in California, is the proto-
type of the nancampus college. More than 25,000 students enroll each
tertn in a wide array of courses offered in ciyic and community build-
mgs, n commercial and professional centers, in neighborhood schools,
in industrial parks, and in city parks— 132 locations spread across the
105 squarce miles of the college district. .

The Extended Learning Institute (ELI) of Northern Virginia
Community College is another example of community-based educa-
tion. Through an agreement between ELI and the Arlington (Virginia)
County Central Library, sclected ELI course materials, including audio
and video tapes, textbooks, and study guides, are located at the library
for use by college students and local residents. Students can obtain
registration materials for cach course and all the required course work at
the library,

" Both Coastline and Northern Virginia community colleges uti-
lize diversified cducational delivery systems in mecting corninunity
needs. Another example of diversification is provided by Kirkwood
Community College in Iowa. The college utilizes both a telephone net-
work and two-way television to connect Kirkwood’s main campus and
eight outlying learning centers operated by the college in the 1,000
square miles of its service arca. The telephone network, Kirkwood’s
Talk-Lasten-Confer (TLC) Telenetwork System, allows students at the
cight sites near their homes to hear lectures and to take part in two-way
class discussions. Moderators at the outlying sites supplement class
activities through usc of slides, films, and tapes. Toll-free telephone reg-
wstration is available, and the college provides professional counscling
on a regular basis at the centers.

In addition, the Interactive Microwave Telecommunication
System at Kirkwood Community College provides two-way telev isiofr
interconnecting the main campus and the remote sites. Any site can be
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connected-with any grouping of -other sites. Students at these cight
remote sites and at Kirkwood can see and, hear cach other. Additional

audiv and data channels interconnect thesesites alluwmg for computer
operations at the remote sites that utilize Kl\rkwoods main computer on
campus. In addition, four channels of instructional television fixed ser-
vice (ITFS) broadeast from the main campus, covering about two- thlrds
of the'seven-county area served by Kirkwood.

Representatiye community college programs from throushoul
the country have been selected to illustrate varied approaches to com-
munity general educatipn in the follewing sections. These programs
have been dassified in accordance with the taxonomy suggested-by Rey-
nolds (1969). health, communications, personal-social adjustment,
family-marital relations, citizenship, physical environment, fine arts,
philosophy, and recreation.

“ Health. At Clark Technical College, twelve hours of noncredit
instruction are provided to persons over sixty who desire to learn about
health care maintenance in advancing years. The primngry objective of
the course, which cruphasizes “hands on” experiences and the use of
guest speakers, is to create an awareness of the skills and l\nuwlcdsc
neeessary to maintain o healthy state of being for an ill, disabled, or im-
paired spouse, relative, or friend. Topics indude diet, lllCdl(.dllOl’l ther-
apy, nutrition, care for the bed patient, home safety and adaptability,
specific treatments, signs of infectivns and illness, and first-aid tech-
niques.

John Wood Community Collcqc in Illinois offers a unique com-

mumt)mdc fitness programn. The two-part program features a.six-week - ————

session in which students learn the physiology of exercise and nutrition's

role in fitness. They are also tested for budy composition and general-

“level of fitness on the most modern equiptent. In the second part of-the
course, students devise their own fitness program to be imnplemented at
the community-fitness agency of their choice.

Approximately 400 community residents camne to the Wood-
bridge Campus of Northern Virginia Cominunity College un a recent
Saturday to take advantage of a health screening service. Blood tests,
clectrocardiograms, pap smears, oral cancer tests, blood pressure read-
ings, and glaucoma readings were among the nincteen different health
checks provided at the campus'’s Health Fair. Over seventy-five volun-
teers, induding doctors, nurses, lab technicians, and members of thir-
teen different community organizations, participated to inake the fair a
success.

Communications. In 1975, Valencia Cominunity College, Flor-
ida, and the Adult Literacy League combined resources to form the
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Center for Adult Literacy at the college’s open campus. The collgge pro-
vides gencral administrative and logistical support for the literacy center
and the center provides training for volunteers in the Lauback method
of teaching basic reading and writing to adult nonreaders. The volun-
teers are then assigned to work with adult nonreaders on a one-to-one
basis in a place that is convenient for both of them —~in (,HUI(,hCS llbrar-
i¢s, and corfimuriity halls.

What happens when the Illinois Migrant Council, Service
Employment Development (SER) Jobs for Progress, the College of
L.ake County and Lake County (Illinois) Comprehensive Educational
Training Act (CETA) collaborate? A new comprehensive English-as-a-
second-language (ESL) curriculum with a preemployment emphasis
emerges. Using grammatical development as the core study area, the
group developed twcnty-ﬁ\c titles (units) ranging from personal infor-
mation (writing une’s own name) to banking and insurance. Using a
competency-based format, the open-entrance/open-exit curriculum in-
cludes a teacher’s guide, pre- and posttests, games, student work sheets,
and voucabulary lists. Ficld testing continues with students from a wide
range of national origins.

Triton College's (Illinois) Hispanic Skills Center is designed to
mcet the basic educational needs of the local Spanish-speaking popula-
tiun. Courses indlude English as a secund language on five ability levels,
preparation for the Spanish General Equivalency Diploma examina-
tion, and bilingual short-term intensive skill training supplemented
with vocational English as a second language. A child drop-off center is
provided for parents participating in the skills center.

Personal-Social Development. Working with psychologists from
the regional Santce-Wateree Mental Health Center, Sumter Area
Technical College in Svuth Carolina provided a short course for police
and sheriffs department line officers on coping with stress. More than
seventy-five officers in four counties participated in the program, which
cuabled them to recognize and deal with stress in general as well as with
job-related stress.

Clackamas Community College’s (Oregon) Confdcncc Cllnlc Is
astructured ten-week program primarily for individuals who are experi-
cneing a transition in their lives because of divorce, separation, death,
our changes in their traditional roles. Self-improvement, self-awareness,
and social independence are stressed through education, training, and
counscling. The clinic prov ides the environment fur the personal growth
and the awarencess of one's capabilities thdt form the foundation for self-

confidence. .
GTE Sylvania has contracted with North Shore Commumty

-
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seminars for GTE cmpluy eey and their spouses. The first of these “Plan-
ning for the Future” seminars was held in the spring of 1980, over one
hundred persons participated in the workshops, which stressed prere-
tirement planning in such areas as health care insurance, physical fit-
ness after fifty, legal affairs, housing alternatives, and financial issucs.

- Family-Marital Reldtionships. Los Angeles City College spon-
sors a community-vriented workshop entitled “Parenting by Adoption,”
which offers basic informativn about the changing picture of adoption.
The workshup helps its members decide whether adoption is for them.
Sutial workers and adoptivc parents (singles and couples) share their ex-
periences and answer questions relating to aduptlon Topics covered by
the workshop include a list of the adoptivn agencies in the Los Angeles
arca and what they have to offer, independent and intercountry adop-
ton, what to L\pt.u as une goes through the ild()pll\r(, process, what chil-
dren are waiting for families of their own, how experienced adoptive
parents have dealt with older, emotionally or physically disabled chil-
dren, the contioversy over opening scaled adoption records, the search
for family being conducted by sume birth parents and some adult adop-
tees. An adoptive parent coordinated the workshop.

Borough of Manhattan Community Colleges (New York) Job
Assistance Project for Battered Women provides job-readiness skills and
jub-placement assistance o cconomically disadvantaged women who
have been the victims of domestic assault. The aim of the program is to |
help abused wonien become fisfancially independent by providing the |
counseling, placement, and support services needed to obtain regular
employment, N

The Parent Resouree Program is a paruu education and enrich-
ment program spunsored jointly by Manatee Junior College, Florida,
and the School Buard of Manatee County. Qualified instructors teach a
vaticty of skills that enable parents to strengthen family relationships
and w help develop their child’s full learning potential. The program of-
fers Jasses, workshops, seminars, and discussion groups in such arcas
as family communication, methods of discipline, single parenting,
recading-readiness activities, learning activities to usce in the home, and
infant stitnulation.

Citizenship. What constitutes a binding contract? Do “squatter’s
rights” sull exist as a threat to property ownet ship? These and other legal
questions were explained as sia’Richmond attorneys from the Young |
Lawycis section of the Virginia State Bar Association presented a well- |
attended lecture series on “Law Everyone Should Know™ at the Parham |
Rouad Campus of J. Sargeant Reynolds Community College. Open to
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Aruitoxt provided by Eic:

ERIC 4y




RIC | ‘ 44

Aruitoxt provided by Eic: .

45

‘the public free of charge on suceessive Monday evenings, the-lectures
covered such topics as contracts, dumestic relations law, real estate,
wills and estates, accidents and liability, and criminal law.

Kirkwood Community Collcsc s “You and Your Communlty is
aseven-week course designed to give newcomers and others an in-depth
introduction to the culture and heritage of Cedar Rapids, [owa. In two-
hour class sessions, the course dedls with the city’s history, education
systemn, . health services, arts, city sovcrmncnt, and social services.
Classes mecet in lucations throughout the city, and a variety of govern-
mental and agency leaders serve as resource persons.

Kcllogg Community College’s (Michigan) “Building a Better
Board” prugram has grown out of a community need to strengthen citi-
zen boards. Seminar participants work together to examine such local
needs as. (1) creating better relationships with other agencies to improve
life in the community, (2) improving relationships among board
members, (3) establishing better communications with administrators,
(}H invulving mactive buard members, (5) utilizing the skills and talents
of buard members, and (6) attracting new, effective board members
from the community. . .

The Center for Urban-Metropolitan Du clopment of Cuyahoga
Community College, Ohio, has “purchased” portions of different full-

time faculty members’ course luads to allow them to assist neighborhood

groups in development. A computerized system for using the expertise
of different faculty and community members is being developed. |

Physical Environment. Marin Adventures, an outdoor education
program sponsored by the Marin Community Colleges, is a single-
parent-uriented weckend experienee, providing instruction in outdoor
shills (such as mountaincering ur cross-country skiing), environmental
issues, natural history, and local history. Each weekend course contains
sume expusure to bivlogy, geology, history, and family-oriented recrea-
tion,

The Talking Garden is a prototype garden for handicapped per-
sons concdived and developed by a visually handicapped community
member, Norton Mason, Jr., at the Parhamn Road Campus of J. Sar-
geant Reynolds Conmumunity College. His Talking Gardens Foundation

of Virginia, with help from the Kiwanians, the Telephone Pioneers of

America, the college itself and others, has created a half-were plot with
aromatic and textural plants as well as vegetables and fruits to be en-
Juyed By blind and v physically or mentally hdn(ll(_dpp(.(l persons.
Sornc pldnts grow at ground level, sume are raised for the conyenicnce
of persons in whedlchairs, The gardens are intended o inspire the han-
dicapped to plant and care for their own gardens.

*
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Fine Arts. The Alan Short Center of San Jaaquin Delta College,
California, originally opened with funding from ]’)ri\ ate sources plus a
state grant. The center’s objectives are. (1) to use training in the arts as a
vchicle to help neurologically and other handicapped students interact
cffectively with the environment, (2) to tap the| creative and artistic
potential of students in order to build self-confidgnee and to overcome
historic patterns of failure, and (3) to present drtistic, musical, and
dramatic performances to the community to vvercome misconceptions
regarding handicapped individuals among members of the general
public. :

Florida Junior College (FJC) at Jacksonville has established the

Women's Poctry Collective to encourage and pru}mutc an appreciation

of puetry as an.art form and to provide an outlet fof women'’s creative ex-
pressions and perspectives in a changing socicty. A major project of the
Wormnen's Poetry Collective is a publication entitldd Kalliope. A7 Journal of
Womens Art, "The poetry collective grew out of FJC's nationally recog-
nized Center for the Continuing Education for Women.

North Country Community College’s (New York) Center for
Adirondack Studies has three goals. (1) to develgp academic programs
in Adirondack studics, (2) to provide resources pn folk culture to stu-
dents of the Adirondacks, and (3) to enrich the Adirendack community
by developing activities that celebrate Adirondagk lile. The center has
developed an A.A. degree program in Adirondack studies and has
developed resources and classroom modules for elemerntary and secon-
dary schouls. In terms of providing resources for students of Adirondack
folk culture, the center has developed an archive of tapes and transcrip-
tions of oral history and folklore interviews, Has acquired historical
documents and photographs dealing with the people of the Adiron-
dacks, and has developed an artifact collection of the culture.

Philosophy. Philosophy, whose pupularity in the college credit
program depends on the vivacity and reputation of the instructor, takes
un a new meaning when fucused on contemporaty problems and issucs.
For example, the course entitled “Perspectives,” offeced by the Marin
Coumimunity Colleges’ Emeritus College, presents the insights of the
wotld's major religions and schools of philosophy on death and dying,
and the scarch for meaning in lifc. Other commpnity education philoso-
phy courses cover Eastern religions and provide exposure to viewpoints
that contrast greatly with the Western lhuugTu often stressed in the
credit program,

“Fridays, Ten Tl Two” at Anchorage ommunity College is an
interdhsciplinary scrics devoted to topics of wontemporary conceern pri-
marily to women. Registration is handled pergonally by the public sai-
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vices personnel so that nu intimidating registration lines are involved.
The series, wihich offers variable amounts of aedit in hutnanities, may
be paid for by the week, enabling a number of women on limited income
to participate. Two hours of presentation and discussion, an hour for a
buffet luncheon, and an hour of lively arts presentations constitute the
program cach Friday for cight weeks. One series is presented cach
semester, always on a different subject chusen by past participants. ‘
Topics have induded “All About Eve,” “The World of Personal Fi-
nance,” “Psychology of Wearing Rose-Colored Glasses,” “The Emo-
tions, Chaos or Control,” and “The Continuing Revolution: Human
Values, Community, and Technology.”

Recreation. Project CALL (Cominunities Alive for Living and
Learning) at Kishwaukee College, Illinois, 1s a model in rural commu-
nity cducation developiment, using a commnunity college as the major
support base in couperation with schools, park districts, village govern-
ments, and vther agendies. The major goal is to assist three rural coni-
munitics in developing their own delivery sy stems fur recreational, edu-
cational, and cualtural programs as well as human serviees. An impor-
tant facet of the pruject is building skills of local people in needs assess-
ment, the development and use of resourees, programming, and cvalua-
tion, Currently, cach community has a project council, has pat ticipated
in training, has implemented programs and services fur various ages,
has increased use of school space and other community facilities, has
seeured lucal funding a.ad the involvement of county agencies, and has
cither a part-time or full-time coordinator.,

The Marin Community Colleges have been a leader in enriching
conventional physical cducation programs with such arts as Hatha Yoga
and Tai Chi along with ballet and modern jazz dance.

Conclusion

Comnmunity gencral education provides a unigue opportunity
for the community college o make a directcontribution to the revitaliza
tion vl vur democratic form of government. Our system of government
requires an informed and educated citizenry, for the people possess the
ulumate power. The needs of vur nation and its citizenry continue to
become more cotples as a result of demographic expansion, the infor-
mation explosion, and increased leisure time (to cite just a few factors).
Community general cducation permits our ditizens to broaden their
interests and insights and thus weponds o thedr increasingly comples
needs.

Dircatly contiolled by its potential student dientele, the commu-
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nity college has a vested interest in designing and offering a program of
study based on community needs and inteiests. These needs and aspira-
tions may be dassified in accordance with the l?xunom) suggested car-
licr and may become the basis of a community gener..} education action
plan, Programs reported in each category represent prototype offerings.

The community college possesses a full-time faculty, highly
qualificd in the ficld-of general education yet seldom -utilized-in com-
munity programs. Because of dedining enrollment in traditional pro-
grams, full-time faculty resources are readily available and should be
utilized in shaping and providing the community general education
function of the community college.

In addition to earning a living, the citizens of our communitics,
who are the students of the community college, want and need the gen-
cral skills and values necessary for living their lives in harmdny with
others. For, as Ralph Waldo Emerson noted in 1837, a man must be a
man before he can be a good farmer or tradesman or engincer
(Blackman and others, 1976). -
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How shall we relate to our global neighbors,
and for what purpose?

General Education Through
I m?ematz’onal / Intercultural
Dimensions

Maxwell C. King
Seymour C. Fersh

-

Most of us have learned from experience the wisdom of the well-known
Chinese proverb that “a journey of 10,000 miles starts with a first step.”
But even more important than taking the first step is having a clear sense
of purpose as to where you prefer to go and why. A less well-known He-
brew proverb alerts us-that “if you don’t know where you want to go, all
roads will take you.”

This presentation has two major parts: First, we will share the
thoughts that have influenced our actions at Brcvard Cormmunity Col-
lege, and, secondly, we will give examples of what we have been doing
along with reccommendations. At Brevard, we did not start with a mas-
ter plan. Almost all that has happcncd (and is happening) evolved from
what the Japanese call “a stratcglc accommodation —an incremental ad-
justment to unfolding events. . .in a continuous dialogue, what in hind-
sight may be called stratcgy cvolvcs (Pascale, 1982, pp. 115-116).
Our purpose has been to understand the nature of our contemporary

world and to discover what kinds of education are likely to enhance life.
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What in the World Is Happening to Us? —

Implications for General Education

We believe that, to live effectively and affectively in our rapidly
cvolving global socicty, individuals need additional kinds of knowledge
and creative ways of becoming more self-educating. Previously, little
conscious thought was given to whatshould beincluded in-general-edu-
cation, everyone knew that it was merely a matter of “common sense” —
cach newborn was inducted into an existing, relatively unchanging soci-
cty. What necded to be known was already known. The process of edu-
cation was really one of training — the learner was encouraged and en-

me___joined to follow the ways of the clders. priests, parents, professors, and
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patriarclis. Thissystem works very well as lung as two conditions exist,
that there are lmticalionsjn the suciety (in ideas and livélihood)
and that a person remains in thc\sﬁﬁfe*placc.

Now and increasingly, the opposite conditions are true —few, if
any, places are escaping rapid changes, and fewer people dic in the same
location where they were born. (Zven if they stay in that place, the place
itself is not the same, ) These new conditions create human needs, ope of
which is that we must develop better foresight into the change to come as
well as maintain vur capacity to adapt and adjust to new situations.

- These changes are, or course, related to others, Consider, for ex-
ample, two developments that direatly relate o general/international
cducation and the coumunity colleges. the rapid and dramatic increase
in the United States in the nuniber of forcign students and in the num-
ber of toutists. Fureign students’ enrollment in the United States has in-
creased from 9,600 students in 1930 to about 300,000 presently, and-it is
likely to be almost une million by 1990. If s, then forcign students may
account for about 10 pereent of all students in Amcrican colleges, com-
pared with 2.7 pereent in 1981 (Scully, 1981). The percentages for com-
munity colleges may be even greater because proportionately larger
numbers of forcign students have been chuosing our institutions, The
p.esent total is about 50,000, ‘

Regarding vur foreign tourists, the increases are even more dra-
matic. Such visitors were relatively rare until the mid-1970s, in 1982,
the total number exceeded 23 million, and they spent $11.7 billion. For
the first tune, the namber of incoming visitors is greater than the num-
ber of Ameticans going abroad. Toutisin now ranks fourth as an Ameri-
cant “export,” that is, it provided a $300 million foreign currency surplus
within an overall record of $40 billion balance of deficit payments in
1981, As part of our general education, Americans need to know that

one insix of vur jubs is related o international trade and thatone of cach

three farm acres produces for export.
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. What Is Happening to thc World? — ;
Further Implications for General-Education
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Until recently, what humans believed about themselves was
largely a matter of personal chuice. “Know thyself” has been urged upon
us for uver two thousarl ycars, mainly on a take-it-or-leave-it basis. In
other words, individuals who lived “reflective lives” presumably-gained,
those who did not were losers, but their loss did not threaten others. But
times have changed. Int this century, the human observations from the
moon have helped confirmn in a visual way what lcchnology and ecology
have been establishing in reality. that the humar species now lives in the
‘equivalent of a global village in terms ot survival and fulfillment. Ethno-
centric attitudes, appropriate, perhaps, in a tradition-directed society,
provide too narrow and limiting a perspective in a global society.

Moreover, anyone whose life is restricted to knowledge only of
his ur her country does not share in the legacy of humankind. For Amer-
1cans, the luss through lack of ke swledge may be more than pcrsonal it
may be a loss for people ia all parts of the world, since we are involving
ourselves, through vur government and commerce, in the affairs of others.

Ametican echievements and ideais have enriched the world. We
have done much of which to be proud. So have others. But our wisdom
and actiuns must now include an awareness of how we affect others and
are affected in turn. A better understanding and recognition of the inter-
relatedness of the human family and ecology are now essential.

What is urgently called for is an “adstructuring” of our perspec-
tives — ad rather than re. We can benefit from the Hindu way of thinking
that allows une to add perspectives without substituting them for carlier
unes. And this adstructuring need not be on dgon.ung reappraisal” but a
Joyful one. We can be elated because our world i is'so rich in talents and

matcrials.

To add to vur peispectives is not as difficult as it may scem at first.
The ways in which we view the world, other people, and vurselves are,
after all, the result of training and educadon, formal and informal. Hu-
mans are not born with perceptions; we learn tl-m.

The 3pecial Responsibility of Community Golleges

Within a global suciety, Americans must provide leadership and
examples of goud neighburly behavior, And within the United States, no
mstitutions have a greater respunsibility and opportunity to provide these
services than do our community colleges.

These institutions are cunstantly innovating and developing. For
example, untl the 1970s, few of vur more than 1,200 institutions gave
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. much attention to cutticulum matters or technical assistance that affec-
ted peuple and places bC)ond the local community. Increasingly, in the
past decade, sume community colleges have begun to broaden the defi-
nitiun of “community” o ifiddude the world community, This added per-
ception was motivated in many ways —sometimnes when foreign compa-
nies movedinto the community or lucal businesses began overseas sales,
- sumetimes when fureign students enrolled in the colleges, and some-
titues when local educators modified the curriculam to include studies of

an international dimension.

In 978, at the annual conference of the American Association of Com-
munity and Juniot Colleges, the United States Commissioner of Educa-

. tivn Ernest Buyer called upun vur colleges o lead the way in rebuilding
our commitment to internativnal education, one that gives us a dear
vision of the unity of vur world. He conduded that he is convineed that
vut community colleges can and must tahe the inigiative on this crucial
agenda.

The Example of Brevard Community College
=)

At Brevard Community College (BCC), leadership comes from
Loth the ability to lead as well as to follow the administration and the

faculty. For L.\dlnplt., the coauthors of this chapter represent two major

aspects of this institutional relationship. The president establishes the
official comusitment to the philosophy and implementation of particular
institutional objectives, the wordinator of curriculum development
woutks on the student/foculty/community level to enhance those pro-
grams that come into being angd to help initiate others, There is also con-
tinuous participation in deejsion making at all levels, for example, the
provosts at vur three wampuses are direetly involved (as are division
chaitpersons) in seledting faculty for overseas assignments and for Jo-
. mestic enrichment opportunities.

The president sets the general course upon which the coliege is
embarked. In the college’s most significant docuinent, its catalogue, the
bricl “President’s Message™ weacomes the students with these words. “Bre-
vard Community College is your place to begin. . .to learn from and
contribute toout growing, prugressive instiiution, vur community, and
toour world™ (p. 5). A few pages later, the following statement appears.

T—————
*

It 1s the policy of Bresard Community College to encour-
age and supportthe development of the many aspects of interna-
tional/intercultural education. These would incdude (1) a struc-

MC pv ‘S:) . ,
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tured process for the involvement of the community and the col-

‘lege, (2) study-abroad programs, (3) the internationalizing of the
curriculum, (4) proper and effective programming of interna-
tional students on campus, (5) programs of an international/in-
tercultural nature for the community, (6) student, faculty, and
staff exchange programs; (7) consultant and support services
with foreign institutions, and (8) staff and program development
activities [p. 9). '

Having declared these international/intercultural purposes and

_intentions, the administration follows through with appropriate kinds of

activns. Fur example, the president cunveys the benefits of transcultural
cducation by using existing oppurtunitics (such as having a foreign edu-
catour as the graduation speaker) and creating new opportunities (such as
a twice-a-year community dinner, when community as well as college
membcers are invited to meet with foreign students). In addition, Bre-

vard has helped create and belongs to consortia such as the Interna-.

tional/Intercultural Consortium of the American Association of Com-
munity and Junior Culleges, thchlorida Collegiate Consortium for In-
ternational/Intercultural Education, and the College Cunsortium for
International Studies. -

Of special relevance is our membership in the Community Col-
leges for International Development (CCID), since its beginning in
1976, Brevard has provided its chairman of the board of directors and its
exccutive director, The CCID provides a great varicty of ways to en-
courage faculty development. It sponsors an annual conference that is
attended by community college teachers and administrators from all
over the United States, it provides overseas faculty exchanges with
countries such as the Republic of China, it cosponsors conferences with
international agencies such as the Organization of American States, it
works with governments such as Surinam tu strengthen develupment
projects, and it directs its own summer program at the University of
Konstanz in West Germany.

The Brevard administration also supports the college’s general
cducation goals by providing staff time and funds so that Brevard can
apply and qualify for grants like those available from the federal govern-
ment, For example, Brevard reccived a two-year grant in 1978 from the
Undergraduate International Studics Program, which provides funds
Jor the development of international dimensions in the general educa-
tion curticulum, Likewise, it has received a grant for the past four years
from the Fureign Curriculum Counsultant Prggram, under which con-
sultants have come from Brazil, Guatemala, Egypt, and the Gambia.

.
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An additional way of strengthening faculty capability is through
sclective hiring. For example, a new instructor in vur English (Icparb
ment is from India, he teaches some of the regular courses and has initi-
ated new courses (such as Hindi and Indian studies) as well as being an
overall transnational consultant.

The administration also encourages and facilitates intercultural/
inter national encounters and exchanges. For example, Brevard is often
visited by foreign educators. In April of 1982, five college presidents
from India were on campus for almost a week. In 1981, Brevard pro-

“vided on campus a six-week management institute for seyventeen adimin-

istrators of technical schouls in Surinam. Visits from international dele-

gations arc ficquent, other countries represented have induded Egypt,

Jordan, Czechoslovakia, Zambia, Korca, Mauritius, United Kingdom,
Australia, Canada, and Fiji. When these visits ueeur, opportunitics are |
provided for our students and faculty to learn from the visitors as well as |
to provide educational serviees to them. These educators, among oth-

ers, will soon benefit from the opening on campus of the International |
Foundation House, which will provide four guest rooms and a confer- |
ence/reception 1ovm. The estimated cost of $50,000 for construction

was taised by the BCC fourdation thiough donations of cash, building .
materials, and construction skills, &

Foreign student enrollment at Brevard is welcome and has oc-
curred inrelatively large numbers. In 1982, the total was about 350 stu-
dents representing about forty countiies and twenty languages. Over a
thud of the total 1s enrolled in engineering and about a fifth in business
and commerce, and their primary source of funding is about evenly di-
vided between then home governments and personal ar family sources.

o This enrollinent 1esults not from active overscas recruitiment, but,
rather, because Brevard offers appropriate curricula, personalized
counscling, and an overall environment (induding its natural beauty)
that is attractive and supportive. Innovative courses are especially de-
signed o cnroll local and foreign stu(lcnts in the same dasses so that eal-
tural encounters and shared experiences oceur.

The forcign students are a valuable human resource for the col- |
lege and community. From the office of the international division, ap- ‘
propriatc artanganents are made o have these students help with such |
transiational nceds as translating, tutoring in languages, travel sugges- 1
twons, and general information. They also give talks and meet with com-
munity groups «and with students in Brevard county schools as well as at
the college. N

In contiast to thuse policics and actionsbest i initiated anG imple-
miented by the admimistration, there are other international/intercultu-
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tal dunensions at Brovard initiated by the faculty. The most successful |
example is our Study Abroad Prograns for students. These programs i
were fitstoffered in the carly 1970s by individual teachers who usually
touk groups of eight to ten students. The program began to expand rap-
wdly im 1977 when 95 students went abroad, the major reason for the ex-
pansion was that one faculty member had gone abroad as a student jn
1976 and was su stimulated by the experience that he has been organiz-
ing Brevard's programs ever since. He is the vitalizing force in a pro-
giam that sends more than 300 students overscas annually; last year,
students participated in five courses in Europe and two in Asia, and
these also involved about twenty Brevard teachers and administra-
tors. .
Another goud example of faculty involvement is represented by
the teaching modules that were written as part of a federal grant for in-
ternationalizing the curriculum, A selection of these instructional units
appears m the publication The Community College and Inlernational Educa-
tion. A Report of Progress (Fersh and Fitchen, 1981). This 334-page publi-
Cationunsists of two parts. a collection of articles related to policies and
progratis i commenity colleges plus modules that were developed at
selected institutions, including Brevard.

Leadership and responsibility for implementing the federal
grant for the undergradaate international studies program came from
our mternational studics division. It administers four major program
arcas. international studies, forcign languages, English for speakers of
other languages, and counseling of foreign students. :

The international division also initiates new courses that are es-
pectally designed o encourage and facilitate transcultural education
among local fureign students. For example, in 1982 a course tiled “In-
troduc ton to [nternational/Intereultural Studies” attracted about eighty
students, about a fourth of whom were from other countries; many of
the uther students were thuse who had been in the study abroad pro-
gram.

This diviston has alsu increased the overall involvement of fac-
ulty and administtation by creating, distributing, and administering its
*International Education Questionnaire.” Respondents were able to in-
dicate their mterests and capability for activities induding the following:
particapating i workshops, conferences, and institutes, hosting interna-
tional students and visiting educators, teaching, studying, and/or lead-
ing study groups abtoad, and writing, reviewing, and/or presenting in-
sttuctional o1 tescarch materials, While the division does not centralize
internativnal/mtercultural dimensions at Brevard, it does make special
and significant contributions to overall developments.

ERIC 5y
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Observations and Recommendations

From reading what has occurred at Brevard, one can deduce cer-
tain kinds of vbservativns and recommendations. First, it is imperative
that American educators (along with others) understand and apprediate
the critical relationship of transcultural education and genceral educa-
tion. We owe it to ourselves and to our global neighbors to become (in
the words of the Dalai Lama of Tibet) “wise selfish” — that is, to realize
that it is in our vwn interests to have consideration for vthers and to cele-
brate our membership in the human community.

General education of the kindswe have been exploring is best ad-

vanced without a “strategic master plan,” What we are doing at Brevard
Cannot serve as o pusulptlun for others, but it can stimulate and ¢n-
courage. Our expericnee is that one must have a will for there to be a
way and that, complementarily, where there are ways, there are wills,
When purposcs and motivations change, problems can become oppor-
tunitics — for example, an American “problem” has been the failure to
apprediate properly the enrichment and stimulation that vur cthnic dif-
ferences have contributed to the mosaic of vur culture,

Faculty development is, of course, directly related to curricuhurm
development. Some would say that the faculty o the curticalum. In our
approach to general education, the faculty is especially crucial because
we have not chosen to achieve vur purposes by requiring specific con-
tent-centered courses. Rather, we are affecting the curricutum (espe-
cially in the non-social studies courses) by increasing the namber of fac-
ulty members with micaningful transcultural study and experiences. We
du not require that faculty leaders of student study programs abroad be
experts in the atcas to be visited, we do require that they be well aware of
our cducational purposes for such programs.

Genceral education generally has been considered to indude all of
thosc things that a person needs to know. Each calture has insisted that
its owit code of behavior was not only appropriate locally but also to be
cquated with “natwal”, by inference, other cultures behaved unnatu-
rally. General education increasingly will have to include an awareness

-that onc’s Lehavior is personal 1ather than universal and that lhc process
of learning is more essential than mastery of content.

General education must be more concerned with the affective as
well as the cognitive. Content-centered learning has relied heavily on
accutracy and literalness at the expense of style and persuasive power, it
increases “knowledge” of many things but not often at the feeling level,
the level that excites one and makes one care, Leaining should not, of
course, eaclude cognitive understanding, but it can and should commu-
nicate on levels other than the strictly intellectual.
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When Confucius was asked what was the first thing he would do
if he became the head of state, he said. “I would call things by their right
names.” What we have been calling “education” has been mainly “train-
117" — learning what is already known. It makes sense to say that one re-
cerved hisor her training at such-and-such a place, but what are we im-
plying when we say that the person received an education?

We will increasingly need (and should be glad) to become our
own teachers in a world where cducated selves can continue the process
of self-educating. No content can serve this purpose better than cultural
encounters. The discovery of “self” is also the discovery of “other”; with-
out the combination, training is possible but not self-educating. We will
need to develop the capacity to learn from the world as well as about it.
The contribution that learning about vther peoples and cultures can
inake will be 1evealed not only by vur increased knowledge and aware-
ness of themn, but also by our complernentary insights into ourselves and
all hurmankind., We will not only know but we will also perceive, feel,
apprediate, and realize, Through involvement and purposceful study, we
can be helped to.develop desirable qualitics of empathy, self-develop-

*+ ment, humihty, respect, gratitude, honor, puzzlement, and an overall
sense of what it is to be human,
/
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The list of obstaclés to general education is lengthy. and
complex. In the face of such obstacles, is there hope for the
revitalization of general education?

Obstacles to General Education

Terry O’Banion
Ruth G. Shaw

Almost as soon as general education is mentioned, someone will begin to
list the reasons why it will never work. This phenomenon is unique to
general education, no one will readily tick off the obstacles to vocational

“education or will even daim that beleaguered liberal education.would be

a great idea if only it could be put into practice. Unfortunately, it is
much casier to list the barriers to general education in the community
college than to describe the factors that support the movement. The
driving forces often appear tu be fragile balloons full of theoretical hot
‘air, while statements of the restraining forces are as precise, as pointed,
and as lethal as pins. ~

Critics of general education charge that it has been a movement
propelled too often by soft-headed idealists with bleeding hearts. The
critics style themselves, in contrast, as pragmatists, and they point with
pride to the success of career education as a specific solution to a specific
problem. If believers in general education are ever to respond to their
critics, they must understand the nature of the obstacles that lie before
them,

Many of the barriers to general education in the community col-
lege are intangible, despite the fact that they can be stated precisely.
These obstacles are powerful because they are rooted in the respective

§ ° Joboson (Edy New Doections for Commumity Colleges General Education 11 [uw-dear Colleges, no 40
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hustories and philosophies that undergird the general education move-
ment and the community college institution. A related collection of im-
pedunents includes those pertaining to the organization and delivery of
general cducation. A third set of obstades relates to community college
staft, while a tourth cluster of problems is tied to the characteristics of
community college students. External and socictal forces comprise yet
another group of difficultics. Despite these formidable obstacles, the
quest tor general education in the community college continues, as it
advocates explore new avenues to overcome old barriers.

A3

Intrinsic Conflicts

} "The most powerful obstacles are always those will-o™-the-wisps
called 1deas. Much of the reason for resistance to or lack of enthusiasm
for general education in the community college can be traced to a per-
cerved conflict between. the institutional philosophy and the historical
underpinnings of general education. :

Access vs. Elitism. Like it or not, general education is frequently

‘ contused with liberal education. This confusion results in the fairly

‘ widespread beliet that there is somncthing at’least vaguely elitist about

. general education that makes it improper gs a fundamental nission of
the community college. Proponents of the gencral education movemnent
face an audien~s that has grown accustomed to dividing the warld of
credit courses into hemispheres of academic and occupational,

Furthermore, the community college prides itself upon its atten-
tion to and accommodation of individual differences, while general edu-
cation s predicated on the notion of commonality of lcarning. It scems
only fair to observe that “democracy’s college” should embrace the Jack-
sontan idea that all its students might benefit from some common learn-’
ing, but perhaps the rub develops when the precise nature of that learn-
g must be defined. A Jeffersonian clitism creeps into the educational
garden of cquality.

Pragmatism vs. Idealism. From the outset. the community col-
lege movement has beena pragmatic one. It was a practical solution to a
practical problem, designed to bypass the theorctical, often impractical,
folderol of academe. Itis a blue-collar college, without ap * 3y.

Lattle wonder, then, that the advocates of general edud ition have
often been thewr own worst enemny. With their imprecise definitions and
ill-defined outcomes, the proponents have come across as soft-headed
ileabsts. and the community college has always detoured around soft-
headed wdeahsts. General education has perhaps been too“general ” or it

| has been defined i terms of what it is not (for example, itis not liberal
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cducation). For the notion of general [;ducaliun to strike a chord with
community college leaders, it must be describéd in more pragmatic
ways. General education is practical, but somchow it never comes vut
that way.

-Impediments in Organization and|/Delivery

The intrinsic conflicts are difficult to confront in any systematic
fashion But the barricrs present in the organization and delivery of gen-
* eral education in the community (blleges are universal and more tan-
gible. . ’
Organization by Discipline./It is the rare community college that
does not organize its faculty and ifs curriculum by taditional acadernic
disciplines. Commitment to the tliscipline is unlikely to be dissipated
significantly in such a setting, angl such academic allegiances, rightly or
wrongly, create barriers to the integi ating notions of general education.
Cluster organization and interc Lciplinar) curriculum ceptainly do not
provide the only 1esponse to llu.i gencetal education question, but at least
they drcumvent the tertitotial bartiers of the academic disciplines, If
the structure is to remain the sdime, then general education leaders must
80 to extraordinary lengths tgf weave organization fabrics that support
general education. An examyjle is the Skills for Living Program at Dal-
las Community College. :
Failure to Program. Kclated o discipline organization is the fail-
ure of community wllcgc.;(lu plan, support, o1 evaluate their genceral

S

cducation programs. In facl, most community colleges do not have any-
thing that could properly be called a general cducation “program.”
When noone is in charge and no one has a vested intérest, « monumen-
tal effortis required to dgsign, offer, and evaluate such a program. The
signal success of carear education programs is in no stall way related
the comprehensive way/in which they have been developed. Certainly,
the carcer education mby cment has been propelled by federal and state
dollars, but it has also been characterized by careful design and evalua-
tion refated to the (u,h,(u cment of program goals. Even if the overall or-
ganization of the community college does not change, the nanchalant at-
titude toward programming for general education must.

Curriculum. "The community college curriculum, forged from.

industry -required occupational coutses and university -accepted aca-
demic tansfer courses, and empered by the 19605 demands for student
rclevance, has boon essentially dosed to an intrusion of genceral educa-
tion. The tise of vocationalism requires litte claboration, Pethaps the
most pervasive value of American society is that human beings are not

‘
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human beings unless they work and.carn their way. This value under-
girds the development and well-supported program of vocational educa-
ton n the nation’s community colleges. Current student attitudes re-
flect the acceptance of this value as thousands rush, not to seek higher
learning, but to attain job skills.

Vocationalism in itself is not an obstacle to general education,
but the argurent that all curriculum time must be devoted to vocational
preparation for today’s highly specalized jobs certainly is There simply

1s not an opportunity for general education in the crowded curriculum of

today’s occupational student. -

Not as often articulated is the point of view of many vocational
educators who speak with disdain about the value of general education
concepts: “Well, do you think a person ought to be able to listen to an
opera or make a living?” Such views make further discussion hopeless.

The transferable portion of the community college curriculum
has often been designed with the sole criterion of transfer in mind. Such
an approach results in a course-by-course patchwork that gives a pass-
ing nod, at best, to the integrating themes of general education. The as-
soctate’s degree is scen only as a step toward the bachelor’s, not as the
culmmation of any activity that can and should have meaning it itself.

A final curriculum bartier to community college general educa-
tion 1s the remnant of the “relevant curriculum” of the 1960s. As the stu-
dents voiced it, education was meaningful only if they decided what it
should be and only if it had some immediate and apparent personal ap-
peal to them, The curriculum that students chalked on the walls or lob-
bied for n corndors has long outlived its “relevance” in many instances
But the creative and intriguing curriculum variations of the 1960s dealt
a near-fatal blow to the carefully conceived general education core cur-
ricula of the 1930s. General education has never made a complete recov-
ery from the devastation.

Identification with Personal Development. The personal devel-
opment wurse is the bellwether of the general education movement,
Many colleges in the 1950s and carly 1960s included courses such as
“Life Adjustment,” “Oricntation,” or simply “Personal Development,”
which were often required for entering students. Although well in-
tended and often well conceived, they were frequently failures in prac-
tice. Few staff members were trained in human development, humanis-
tc psychology, ur group process. Thus, the courses often deteriorated
into sophomotic attempts o teach students how to study or how to use
the college resoutces. Efforts o encourage students to explore values or
to make personal choices were vften et with great ridicule because the
lack of instructor tumpetence resulted in shallow exerdises. The courses
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were regarded as “casy A's” that lacked both substance and integrity.
The advent of scientific education, which accompanied the launching of
Sputnik, squashed the growth of the personal development movement,
although it re-emerged as humnan development cducation in the late
1960s. .

Unfortunately, the disdain for personal development education .
has transferred itself, by assodiation, to general education. The basic
suspicion that general cducation courses are academically soft is a bar-
rier that has its roots in this old association. The relationship with hu-
man development education is a legitimate une, but sume new and suc-
cessful models must be developed if such courses are to be credible and
respected. .
Alliance with a Methodology. Another alliance that has become a

hindrance for general education is that with process ot methodology. A

number of carly leaders in gencral cducation said that it had more to do

with a way of teaching than with course content. Viewing general edu-
cation as a new way of teaching shows the difficulty of defining what it is.

Ifitis a new way of teaching —for example, bending the subject matter

to the student, rather.than the stadent to the subject matter — then i will

be difficult to design gencral education progrants that will garner the
support of thuse faculty tnembers who do not favor this methodological

approach, v

Propunents of general education have encouraged contract grad-
ing, discussion groups, role playing, individualized study, self-grading
and reporting, and wiping out the F grade. General cducation thus ap-
pears for many to be “progressive education”™ in-a new disguise. Other
curricular “movements,” such as liberal education or career education,
are not aligned with any patticular incthodology or approach toinstiue-
tion and thus are spared the jousts with those who may support the con-

“cept but dislike the recommended methods

Failure to Design Innovative Programs. Despite their well-de-
served reputation for innmovation, comn anity colleges gencrally have
been unsuccessful in designing programs of general education different
from thosc of the senior institution. This failure presents atleast two ob-
stacles, Tt shows evidence of the failure to rethink gencral education for
the community college context, and it lends eredence to the ariticisins of
general education as elitist university bunk.

, Certainly, there are notable exceptions in this widespread failure
to design programs of general education especially for community col-
lege students, but even where community colleges have made coneen-
trated efforts to design programs for their students, they have frequemntly
been unable to move beyond the tried-and-true university models. The
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umversity models were, by and large, designed for homogencous popu-
lations of resident students, and these models do not lend themselves
casily to the heterogeneity of the community college.

Staff as Obstacles )

The caring, r.reative staff of community colleges will be thekey to
success for general education. But staff members also present a variety
of barriers to the general education movement.

Threat of Change. For most community colleges, the develop-
ment of a bona fide general education program, organized around gen-
eral education goals, would represent a radical departure from the tradi-
tonal hist of courses, which are required for reasons that inay have been
long forgotten. Any major change will meet with resistance in an organi-
zation, and few changes will meet with greater resistance in a college
than changes to the curriculum.

In times of tightening resources, faculty are understandably skit-
ush when course requirements are altered. The threat of shifting enroll-
ments and the accompanying effect on job sccurity is never forgotten
during the lofty debates over gencral education. Some colleges have
coped successfully with such fears by promising that no faculty member
will lose his or her position as a result of changes to the general education
curnculum, but not all institutions can hold out such promises. It is not
only difficult but, perhaps, antithetical to basic human drives to put the
greater educational good above the need for a regular paycheck.

Need for Staff Development. When faculty and staff are not
openly resistant to general education programs, they may be indiffer-
ent, at best, or totally uninformed and unprepared, at worst. Yet seldom
do well-designed staff development programs accompany new or re
vised general education plans. Thus, even well-conceived general edu-
cation programs can fail quickly when faculty members are unable to
teach them suceessfully, The problem here is clcarly related to the re-
sources of time and money. Few institutions are willing to devote the
hours and dollars that it takes to ready faculty and other staff to conduct
a general education program when itis assured that “anyone” or “every-
one” can handle general education. N

Lack of Faculty Leadership. Faculty, preoccupied with carecr
programs, their own disciplines, problems of remediation, or securing
therr positions, have exerted little leadership in the revitalization of gen-

_eral education. In sonme instances, administrators have usurped the fac-
ulty curnculum prerogative. Inany case, general education in the conr=

O
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munity college has frequently foand itself a cause without @ champion.,
The challenge of inviting faculty to think about the educational issues
related to general education and to design programs to address these is-
sues is @ major one for community colleges.

Lack of Administrative Support. Administrative support and
educational leadership, essential to the suceess of general education,
have been in short supply as management-oriented leaders have been
preoccupied with enrollments, fadihites, ‘budgets, and political pres-
sures. Many community college presidents today are selected for then
managerial, rather than their educational, abilities. Such leaders, while
neeessary and effective in the settings in which they find themselves, are
puurly prepared in terms of attitude or education to provide guidance
for the general education movement. Yet such guidance and support is
critical. In those few community colleges that have developed substan-
tive gencral education, the president has been a central supporting
leader, The lack of such support is a major obstadle to genceral educa-
tion. -

Students as Obstacles

Itis perhaps ironic that the very students whont general cduca-
tion is meant to scrve can also be seen as obstades it But to ignore the
battiers to generai education presented by the characteristics and atti-
tudes of cormmunity college students is to ignore also thuse tiaits that
sucuessful general education programs must be designed to accomtno-
date,

Heterogeneity. "The very heterogencity of the student population
upon which the community college prides itself presents scrious prob-
lems in the devedopent of gencral education v “cotmmon learning,”
General education is predicated upon the basic assumption that certain
lcarning should be cotnmon o all people, it focuses upon the connected-
ness of things. But when the student pupulation varies in age, prepara-
tion, ability, caperienee, and interest to the eatent that the community
college population vaties, itis difficult to discern a common point of de-
partute, much kosy to establish the learning that should be common tu all
students, Onee the task of wdentifying the coinmon ground is accon-
plished, however, one is still faced with the problem of how to readh it

Attendance and Motivation. If une were to consider attendance
pattaans along, one would face a considerable barrier to general cduca-
tion in the community college, The students are inccasingly part-time,
on campus only for one o1 two courses taken ina fiequently randon se-

b/




66

quence. They drop u for une semester and stop out for two. They attend
in the evening and may complete their community college degrees with-
out ever encountering a full-time instructor. \

Their reasons for attendance present yet another obstacle. They
are enrolled fur a few courses to upgrade their job skills. They waatto at-
tain entry-level vceupational skills as quickly as possible (read that to
mean “without taking all that general education junk”). They just plan
to take une or twu courses for personal improvement. They intend to |
satisfy their general education requirements at the university when they
transfer.

On top of this barrier, roll gut the concertina wire. They could
not care less about ever receiving the associate’s degree. Enhcr they plan
to pursue a bachdor’s, su it duesn’t matter, or they plan to geta job, so it
duesn’t matter. The age-old collegiate weapon of “It's required for your
degree” simply wor't cut it with today’s community college students. You
can requite it for your degree all you want, itis simply not in their plans.

. Wherefore the core? Wherefore required courses? Wherefore
general educauon. The initiation of the Miami- Dade general education
program, which s built arvund a carefully designed core, may providea”
partial answer to these questions. Meanwhile, any plan for geneial edu-
catwi must tahe factors of student attendance’and motivafion into care-
ful consideration.

Fuilure to Include Basic Skills. Although community college stu-
dents often lack the basic skhills in reading, writing, -and computation,
most genetal education programs have failed to integrate o1 even ad-
dress the issuc of basic skills training. Evenif all the resources were pres-
ent, even if faculty and administration strongly supported genceral edu-
cation, even if the ¢ffects of philosophical impact could be negated, the
basic shills problen would remain. How should basic skills be incorpor-
ated into general education? Or should they be at all? How can students
benefit from the values of a4 gencral cducation program when they can-
not tead or wiite ! Colleges have.designed.remedial and devele pmental
programs to cope with the basic skills problems, buat these programs are
seldom integrated with or even connected to a program of general edu-
cation,

Attitudes. Student attritudes, induding resistance to curriculum
presaptions and an vverweening vocationalism, are not supportive of -
general education programs. Students tend to see many gener al educa-
tion progras as deinymg them their inalicnable rights to select the con-
tent and scquence of thar cducational programs, They believe that their
vocational goals will not be achieved if they have to take required
coutses that do not appear to relate to their immediate needs. The resis-
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tance to general cducation requirements is s ) widespread and so funda-
mental that we have comne to see it as natural wnd.to be expected. Itis an
attitudinal barrier comparable ty thal ‘of faculty resistance to curticulum
change. +
¢
External and Socictal Restraints
.

Auncrican sudicety indudes forees that drive us toward general
cducativn and cqually puwerful forees that inhibit its growth in the na-
tion's cducational institutions. The restraining furces are many, a few of
the most potent ones are examined here.

Specialization. America has become a nation of speualists,.
partly at the behest of the educational systemn, which now decries the
lack gf support for general education. The nation has thrived, in part,
because of its emphasis in the professions on specialization. When not
only institutional pulicies and procedures but alsu the entire socicty arc
designed to encourage specdjalization, how can general uluumun fitintu
the plans?

The “Me Generation” and the “A'Ioral Majority.” The,advent of
the “me gencration™ has gnawed at the very foundation of general educa-
tiun, that is, the idea that there are cuommon links that bind humanity.
And it has cruded the fundamental principle upon which gencral educa-
tmn is based, that u commmon cure of sodal values exists. When an entire
gummuun devotes itself to nardissistic self-indulgence, how can the
value of a genceral education be tianslated? If, as some behaviordl scien-
tists avow, there is no longer a core of values in Amierican socicty, what
will b the basis of gencral education, which has heretofore been in great

part désigned upon such a core?

The oppusite face of the “me genceration™ is found in the Snvw
tight,” equally a sudictal ubstacde to general education inits prescriptive
swtalisi and rigid ductrines, If the narrowly defined values of the new
right arc confused with the common core uf values espoused by geneal
edud dtlUll, then gcnudl cducation may be associated with the same sort
of intelleetual dwatfism that has characterized this movement. A mure
blatant ubstaclc togeneral education is apparent in the uppusition of the
new right to.the hiberating, humanistic philosophies that have lung un-
dergirded the general education movement.

Focus on Survival. The emergence of the “ine generation” is re-
lated to the sucial emiphasis on syrvival in recent years. A declining
ceonomy, 1k g it and dwindling natural resourees have focused
cducational and public atiention onsurvival stiategies, noton arcas per-
cerved as.esuteric. General cduumun unfurtundtdy , has tou uften been

.
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. viewed as nonessential and esoteric, several steps up the hicrarchy from
survival. Propunents atgue loudly, but not o cffectively, that general
cducation values are more important than ever when we must cooperate
i order to sury ive. General education could shine in this arena, but the
connections must be presented moreeffectively to students and to com-
tunity constituents. *

External Control of Curriculum. Copnmunity colleges have been
patticalarly susceptible to control of their general education curricula by
external agencres such as senior colleges, vccupational advisory boards,

_and state agencies. Even though the majority of community college stu-
dents do not transfer to the universitics, community colleges still re-
spond to university control on courses to be transferred. In some states,
univensity requiremnents actually dictate the basic general cducation
core for a community college. .

Some hope for improvement is held out by models such as the
General Education Comnpact for the State of Florida, which ensures that
a conmmnunity college may develop its own general education program,
print it m its Catalogue, and be assured of its acceptance for transfer to
any state universtty in Florida. Unfortunately, most community col-
leges continue to hine up with the traditional requirements of the univer-
sity. .

Occupational advisory boards shape the curriculum most fre-
quently by squeczng out general education courses to permit more vo-
cational credits. State agencies, governing boards, and legislatures have
also created barricades to general education insome cases. For example,
Texas requires two courses in American history and two coyrses in gov-
crnment. This requitement leaves little room for imaginafion in the de-
velopment of the sucial scieree dimension of a general education curric-
aluin. With all of the internal problems that general education must
face, the intrusions of external barriers add insult to injury.

Ovcercoming Obstacles

.

£

_ The sad thing about this chapter is that it is so casy to write. No
assignnent could be easicr than ticking off the obstacles to genera” edu-
cation. Far more difficult is the task of overcoming these obstacles.
There are no casy solutions and no panareas. Sow of the barricrs are
fundamental, they simply form the paramneters waithin which general
education must tunc tion, The recent revival of interest in genceral educa-
. tion in the commumty college is deat evidence that the obstades can be
overcome and thigt the goal 1s worthy of the effort that is required. There
are thatty avenues available to those committed to the revitalization of
general cducation. A few of the more obvious ones are set out here.
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Reuview of Goals and Methods. The goals and the delivery of gen-
cral education programs are worthy of major review to assure that they
are adapted to new times and a changed student pupulation. The gen-
etal education of today doues not have to be synunymous with the general
cducation of yesterday. Indeed, une of the definitions of general educa-
tion is that it is the common learning for the common man in his or her
time and place. We are in a different time and place than the 1950s, and
the goals of general education should reflect that difference.

Even recently.developed general education programs show little
sensitivity to the characteristics-of community college students. For ex-
ample, most groups planning genceral education programs procfaim
loudly that the program dues not have to be limited to a core of courses.
However, the result is invariably a core of courses — usually a predict-
able duster of five or six requirements. This traditional model is perhaps
unnccessartly innting. If general education is coneeived as a core 0f vut-
comies ot expeticnees, rather than as a core of courses, then this core
could b achieved through a variety of means more appropriate for the
community tollege students of the 1980s. We have not even begun to tap
the tesources of instructional design and technology in the creative solu-
tion of general education programs. Individual assessment, cable tele-

vision, learning units — all have possibilitics in the delivery of mean-,

ingful general education,
Staff Development. Extensive, long-term, well-planned staff

develupment can be an impottant contributing factor to the success of

general cducation, Indeed, a report on the general education model ac
Los Medanos College goes so far as to say that “this project ltas demon-
strated Leyond guestion that the most important determinant of suceess
in carticulum mnovation is professional staff development” (Carhart,
1980, p. 8). Many of the ubstacdes outlined here can be addressed
through a sound staff development program. In fact, when such staff
development sessions are organized around gencral education issues,
faculty members may find themselves, for the first time since graduate
school (vt perhaps for the first time ever) grappling with questions of
cducational philusophy and priority. Such a sctting is stimulating and
can evive not only L,cnrml cducation but also the waning spirits of
many a “burned out” faculty member, '

Design of Alternate Programs. ‘Because of the student diversity
and the attendance patterns of the community college, general educa-
tion programs for spedific groups of students may need to be identified
While such a notion may sccmn antithetical to “comimon learning,” it is
predicated on the pragmatic view that some general education is better
than no general education.

If it is impossible to develop an institution-wide program for all
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students, 1t may still be pussible to develop general education programs
for sclected groups. Nursing students might follow a program with cer-
tain cmphases, while business students and transfer students might
fullow uther patterns. These alternatives could address common goals,
but in ways tailored to the needs of the particular student groups. Such
an approach-has the added benefits of attracting greater faculty interest
and of demonstrating the relevance of general education to students
enrolled in the program. )

Noncurricular Dimensions. Most discussion of general education
15 limited to the curriculum. However, there are many opportunities for
general education that lie beyond the curriculum. Noneredit or commu-
nity scrvice programs could provide creative routes to the attainment of
general edueation goals. Student development programs, wellness pro-
grams o prevent stress and disease, and vther student services are tailor-
made tu mect many of the goals of general education. But it will take
somme imagination and ingenuity to make the connections to these
noncurricular ditnensions of the educational program.

Onc appealing possibility is the notion of a gencral education
program for adults. General education is usually conceived as a pro-
gram for the young or inexperienced. And yet, if it has a basic value and
integrity, then all adults, even older adults, can probably see the vaiue
of general education in their lives.

The fifty-five-year-old business executive understands full well

that she has missed vat on the humanitics. The thirty-seven-year-old
salestan knuws that he needs o sharpen his communication skills. The
forty-five-year-old returning housewife is excited about the human
development course that will allow her to explore various careers and
value chuices. Onee adults have achieved thear basic Maslovian needs, a
college might advertise bluntly. “Do you feel the gaps in your education?
Even though yuu have a college degree, do you feel educated? Are there
toutses you wish you had taken? Opportunitics you wish you hadn't
missed! Then come to your local community evllege to fill in the gaps,
ut just to stop and vatch up. Its never two late to be an educated person.”

Such a spetial program would neeessarily explore noncurricular,
as well as curricular, means fur its achievement. But this kind of pro-
gram would bo designed for the times in which we live and for the p.n‘tig-
ular kinds of people that we serve.

Need for Systemaltc Planning. If general education is ever to suc-
ceed in the community college, the same kind of programimatic plan-
ming, support, and csaluation that have characterized career and devel-

opttental programs must be committed to gencral education. A point of

ye

departure for such planning will be the identification of elements of gen-
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eral education that are m particular hanmony with the community col-
lege philusophy and purpose. A fundamental adherence to democratic
prinaples undergirds both movements, but this commonality is seldom
eaplored. General cducation is a great equalizer and, as such, should
has e spectal appeal for “democracy’s college.” The spectre of elitism can be
cast out by the recognition and.grticulation of such common principles.
Beyond this important step, howeyer, colleges must commit the
human and finandial resoutces to general education that have been
devoted without question to other dimensions of the curriculum, Re-
spunsibility for the success of the general education program must be
fixed and must be shared by faculty and administration. Programs that
are h\rhlLllldli’.d”) duigncd must he systematically evaluated. And the
CXpericnees or Lourses in such programs must b(. th bu.l that they can
be, not the dru;s of the institution, taught by junior instructors to jumbo
classes of yawning students. All o often, general education cannot be
described appropriately as o program at all. It is often merely a list of
courses tequired by the nearest university, placed mindlessly, heedlessly,
mto the catalog. No wonder that it has been difficult to take it seriously.

Conclusions

General education is the best idea that ever came down the pike
for community colleges. Crities would ddaim that it's the best idea that
will never work, The obstacles outlined here will certainly make the
weah of heart agree, for the obstedes are many and are peryasive. Sume
mstitutions will never develop a general education program worth its
salt, most will not even try. But for thuse few brave, hardy, and healthy
imstitutions that will make the attempt in this decade, we offer applause
and encouragement. The community college of the future will survive
without genetal education programs — but with them can come a liveli-
ness, « coherence, an integrity, and anidentity that marks the difference
between survival and suceess. :
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It is time for vigorous action, for the proponents of general
education to bring forth sound proposals —and prodice \
results. We have been handed: the tools: fiscal retrenchment, \
demands for qualily, demands for excellence. We can create a \
commitment lo general education that will influence cur future.

General Education:

Challenges and Choices

Judith S. Eaton

The term “general education” may be used to refer to the development of
a wide range of skills that assist individuals in leading productive, mean-
ingful, and humanc lives in a complex social, technological, and cul-
tural environment. It assists us in having careers, being scholars, falling
in love, having friends, being religious, and making moncy.

We in community colleges have tended toidentify general educa-
tion with a transfer or “personal interest” curriculum. We have not
identified it with technical education as represented by our assuciate or
applied sciencee degrees. General education activity is sometimes identi-
fied with the liberal arts or hymanities portion of the curriculum. We .
might serve ourselves more cffcctncly, however, if we were to place
more emphasis un the goals assuciated with general education rather than
on the curriculum used to achieve theses goals. General education refers
) LUHI[)L!CI’]LiLS and skills gained through both technical and liberal arts
training — it is that which provides an individual with skills for earning a
living, caring about others, sharmg in ctlture and values, contributing
to our world, and analyzing environment and existence.

When education at any level was conceived to be a “full-time”
activity, general education was frequently synonymous with fulfilling
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degree requirements, Much of our concern about general education in
today’s community colleges surrounds the reality that ouf students arc
part-time, nondegree, and nongraduate. We have paid a price for the
part-timne student in commitment, investment, and valuing. When
community college course work appears roughly synonyinous with a
trp to your local fast-food vutlet fur hamburgers, pizza, and eggs, little
of vahue will happen. Higher education “worked” for full-til\pc students
because they made a major investment of time and money . While many of
out part-time students are making a serivus commitment of time, this
commitment cotupetes with many other obligations. Education in com-
mumity colleges has become, for many, a-peripheral activity. What hap-
pens o out cotntmitient to genetal education under these conditions?
s Urban four-year colleges and universities with strong under-
graduate programs are in an increasingly strong position to do what
community collcges daim to du. As resources tighten and institutional
sutvival 1s at stake, more and more of these institutions will take on the
trappings of community colleges. Many have already done so. We are
seeing open admiissions, increased emphasis on career education, cater-
ing to part-tinme students, fewer resident students, and a lcf.mhion\ng of
the liberal arts curriculum at these institutions. \

As we begin to experience a public policy that restricts support
for education, we need to encourage genetal education by mcalr)gs of
creative refashioning of ealsting resvurces tather than by acquining
additional moncy and support. This mtans that general education ¥ ill
be demed the benedit of strong external fiscal and psycholugical suppoyt.
This means that fresh attention to general education will have to occtnn
without augmentation vt expansion of budgets, staff, and curticulum.
This means that we will have to take a critical look at what we are doing
and decide to refocus some of our energy and resources.

The situation might be viewed as an oppurtunity, Why should
we tmamtain that all actvitics presently housed within out vrganizations
are sacted and cannot be altered or removed? Tewill take astute manage-
ment of resvurces to bring about redefinition and it will take pain, loss,
anger, and conflict. .

Challenges

Encouraging general education in community wolleges requires
attention to mstitutional goals, students, faculty, curriculum and in-
struction, acadere standards, management and leadership, and exter-
nal ifluences. This cncouragement is not confined to suine alteration in
the imstructional program ot the initiation of special courses or services.

.
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General cducation is not a smgle issuc, rather, it involves a variety of
existing college activities and commitments, as scen in Figure 1.

Institutional Goals. Most comnmunity college mission statements
encoutage general education. That is, they encourage broad-hased
lcarning, cultural connectedness, and desclopment of various kinds of
skills.

Dues the structure of.an institution provide for the achicving of
these goals? Are staff appropriately sclected and trained to achieve these
goals? What s the impact of external constituencies? How do we achieve
consistency of goal and effort?

Students. Reqent data,(“Retention and Transfer,” 1980, Carnegic,
1979) indicate that students are in college for two major reasons. to ob--
tain jobs and tv make money eventually. While community colleges
enroll students from ages fifteen to ecighty, the modal age of these stu-
dents is 21.5. It is the mean age (twenty-nine) that suggests, perhaps
misleadingly, an older population (Cohen, 1981).

Today's students are part-time with academic skill levels from
the remedial to graduate level. They are enrolled in various curricula
that indude “blue collar® technologies. They have many outside inter-
ests and responstbiitics, They have been inundated with instructional
technology reflecting increased emphasis on computers, video, and
microelectronics, They scem to place limited value on course comple-
tion, are indifferent to grades, and see a limited relationship between
education and jobs, cducation and money, education and suceess. the
1980s do not provide a context of optimism as did the 1960s.

Faculty. Among the challenges concerning faculty, not the least
15 the fact that there is less money. There are fewer jubs and a gencral
dechne of oppottunity within and among institutions. Faculty are
beginning to feel “stuck” in a given job (Connolly, 1981, Kanter, 1980).
They, tou, feel the impact of a loss of values and direction. They, too,
lack the skills of prediction in a rapidly changing socicty. There is litde
about which they can feel certain, Public policy of the 1980s suggests
that their work s less than valued and appreciated in our suciety.

Curriculum and Instruction. The curriculum of an institution is
the product of many forees. faculty, administrators, boards, legisla-
tures, “the comnnumty.” [tis in many ways the product of negotiation
and compromnse. Lack of consensus makes it difficult for faculty and
tnanagement to work together in arcas of curricular concern. It also
makes it iffis ult for management to carry out an academic leadership
1ole. .

) We stll have a strong tendency to perceive our curriculum as
though it were imtended for a nonesistent student population. By identi-

ray

RIC . oo /




. Figu,re.l. General Education: Challenges

The_Influences’

?
?
, ? L
: 1
K] |
- The Institution The Goals/Commitments
Students N
T cogcius;d _.__’ . .
. undereducated .
ntme: CURRICULLM INSTRUCT ION STANDARDS
. “vocational” . "traditional” . not imposed N .-easily identifiable
. lacking rationale . not reflective . diluted . consonant with general
. proliferated b - 1aCking L - not_justified education goals
. wore reflective rationale - . the result of research
of past than and planning
present & future
needs

THE NEED; ACHIEVE A CONSISTENCY OF EFFQRT AND GOAL.

~

Extemal Constituencies .
- *po

. spechl lntcrest orfented
. entitled

~ e

. Institutfonal goals dp reflect
commitment to gener:l education
. Institutfona] structure does not
. Institutional staff do not 28]
. Institutional processes do not {7

ERIC ‘

Aruitoxt provided by Eic:




77

fying genetal cducation with distribution requirements associated svith
degrees, we have chimnatad mandatory general education from a cur-
teulum designed for a predominately nondegree dientde. Emphasis on
ttaitung (vasus cducation) has additionally diluted vur general edu-
cation comitiuent. The same is true for comimunity college involve-
ment n.community service and other nonaredit activity, There are
thuse who identify general education with Lasic skhill training or reme-
dial cducation. Our challenge is two-fold. o darify the relationship
between faculty and management regarding curticulum responsibility
atid to deselop carriculum such that general education is preserved in a
part-titne, nondegree ~nontransfer context.

Academic Standards. Do we give too many A's and B's and too
many maths Itis also pussible that we have carned the disinterest and
the dlslchnl of cmployers, transfer institutions, and scholars. Is
POIHINIVENIOS ]llbllllLdllUl’] fur failing to demand quality and to sct

capectation loseds that require students to make a significant intellectual
investiment! The challenge here s to balance our demand for quality
with our commitinent to aceess.

Management and Leadership. The management challenge inen-
coutaging genctal cducation requitres attention to vrganizational struc-
ture, curticulumn dovdopment, and staff-deselopment. Itis a responsi-
bihity among tiany other cormpeting and equally important responsibil-
ities. Yot managers still possess 4 unique vpportunity to sct the academic
value agenda for an institution.

We need to retan faculty as the chief architects of the curriculum
winle managars fulfill their obligaton as leaders of vision (gual setters)
and s>outces of pritnary support. Managers and faculty can work to-
gether o dovddop programs, methods, and salues associated with the

curniculun, If management provides a context for cutriculum develop-
ment and an envitonment of sapport, faculty can fulfill their key role of
tealizing gencral cducational goals. When goals reflect strong commit-
nrent o goneral cducation, faculty are likely o move in this direction.
~ External Influences. General cducation curriculum  might

develop cvenn sithout managers and leaders. Awareness on the part of

boards and the community will not. Managers are challenged to educate
boards and the community that the term “gencral education” 15 Nt a
vague bit of jargon comprehensible only to educators.

Because of the scope and complexities of the changes we are
eapentencing, wo have an unusual opportunity to gain community sup-
port for gancral cducation goals, Community leadership needs to see the
great stahe they have in gencral cducation and the value of community
colleges as collegate institutions. Boards, if they are particularly well
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informed about an nstitution's intent gnd direction, can assist in bring-
ing about support for general education efforts. We need to educate
those around us about a newly defined general education that is not
identified only with the transfer curriculum. (The publicis likely to see
our institutions as votational training centers without commitment to
general cducation unless we have a transfer function —or a replacement
for it.)

Choices

Importance of Institutional Goals. Institutional goals have par-
ticular viability when they are the product of consensus. Boards, the

. community, faculty, and students can be involved effectively in the
devddopment of the intent of an institution. In.order that institutional
goals teflect commitment to general education, 1t is inportant that the
constituencics who hedp create these goals have before thenr the ex-
pected 1osults of the efforts of an institution. Ttis one thing to develop
nice-sounding statements to be placed i college catalogues. it is another
thing to develup a profile of skills one may reasonably expect a student to_have —
whether part-ume or full-time = in our institetions. Goals should be
accepted or rejected based upon this profile.

Importance of Faculty. There was a time when staff development
may have appeared to be an unneeessary indulgence vn the part of insti-
tations desiguad simply to placate faculty. Now, because of the matura-
tivn and the lack of mobility of faculty, staff development has beconie a
major institutional investment in the future, The presence of long-term
faculty in an envitonment of restiicted resources and limited mobility
(whether imternal or eaternal) suggests the need for stuff developnient
programs that can funcion as catalysts to produce needed change in ap-
proach and intellect. The staff development programs that already exist
at many of vur institutions can be molded o reflectan institutional com-
mitment to general education,

Importance of Curricutum. Unless our student body magicaily
alters to become predominantly full-time, itis critical that we darify the
tole of gencral cducation as it relates to short-term training and part-
tine, nondegice students, I we adopt institutional general cducation
goals, then all carricular adventares wan be assessed for their general
cducation cffectiveness.

Importance of Academic Standards. We have an obligation to
provide not unly mformation and analysis but also to sct standards. Oun
institutions simply do ot possess the resourees to educate all people
under all conditions. W have been admitting as many people as pos-
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sthle and fatling to assist a very high pereentage of them, We need to face
the reality that we have an obligation noconly o students but also to stu-
dent suceess. We need to face the reality that this success requires our
comumitnent to public standards of quality. We need to face the reality
that we can adneve these standards for a diverse student population
ouly 1f we provide adequate support systems for the students we serve.

Management. Management is in a unique position to influence
the direction of general education efforts. Itis iinportant, hewever, to go
beyond good intentions and public identification with general education
guals 1o specific mz.agement efforts that stress support for general
cducation. Such cffurts night include presenting management develop-
ment worhshops on general education or making stipends and adjusted
course luads available to faculty and administrative teams for planning
specific general education programs.

Importance of External Influences. “General education” is prob-
ably a less-than-tcaningful term to the general public. A community
telations effort could be launched that would provide definition and

.

danfication, We need to gvercome the apparent lack of specificity of the

phrase by:

1. Puinting out to ctployees that the general skills they consider
unportant (qualitative, quantitative, interpersonal, social)
are available through gencral education efforts,

2. Taking the time to encourage understanding of the practical
quality of gencral education to the comnmunity at large and
state legislatures,

3. Idenmtifying gencral education with quality and excellence as
highly desirable educational goals,

4. Idenutymyg general education with definition of social values
and social commitment,

3. Creating, when appropriate, gencral education community
task forces.

The encoutagement of general education requires the successful
meeting of challenges associated with vur colleges, vur communities,
and vur colleagues. There are many chuices available to us, we have
surmnarized some of them in Figure 2. It is most important to make
decisions and take action — it is most important to ensurce the effective
survival of general education at our institutions.
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During the past three decades, American community colleges have met
admirably the challenge of providing expanded access to postsccondary
education. They have developed new opportunities for individuals who
kad prcviovsly been excluded to receive the training and education ne-
cessary to participate full) in our society. The technical develgpments of
American industry during World War 11 produced dramatic shifts in the
mia of occupations. The number of unskilled jobs detlined sharply while
the number of skilled, scmipruft.ssmnal and professionai jobs expanded
sharply. These-changes not only permitted more individuals to attain a
higher economic status but also drasucally increased the education re-
quired. The (.ommumty collegc evoive 1 to fill that requnremcm Thus,
thesc institutivns became the principal vehicle of the “access revo'ution” d
that has since dominated American higher education.

Clearly, American higher education is in a perlod of transition.
For more than thirty years, a basic concept of the cominunity college has
been to expand access, The opening of oppartunity to new populations
has been surprisingly successful. The access revolution, however, has
alsu been a major coutributor to a decline of standards. Community col-

~
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leges have been tou uften more suceessful in enrolling new populations
than in serving them effectively. The curriculum review process now
under way in educadion is reflective of a pervasive public attitude that
places major emphasis on quality, rather than on access.

Many who are concerned with improving the quality of postsec-
undary cducation offer a simplistic sulution to the problem — that is, to
limit admission to those demonstrating high ability on completion of
high schoul. While raising admission criteria might be apprepriate for
certain universities, such a policy applied to all higher education would
have a devastating negative impact on this country. American socicty
and the American econumy need more, rather than fewer, well-edu-
cated individuals.

It is time o examine caréfully the current environment and to re-

, design realistically the pustsecondary systemn, espedially the community
college, to becoute a positive foree in improving our society. The com-
bined effect of the changing nature of work in America, along with a sc-
vere deddine in the communications skills of youth, have resulted in a so-
cictal dilemimia s seriovus that-it can be called a crisis. Quite simply, the
increased requircment for academie skills for employability, combined
with the ded"ine in those skills among young Americans, leaves literally
millions of Amicricans inadequately prepated and unable to gain em-
ployment and thus unable w sustain themselves as productive members
of the socicty.

Onec arca of critical importance in the renewal of community wl
leges is general education. To provide all individuals with the knowl-
edge and skills they need in order to function in society, to find self-ful-
fillment, and to be prepared for lifelung education and a varicty of ca-
reers, community colleges must develop (,hallcngmg and cffective gen-
eral education programs. Carcer preparation, without broad academic
skills, is insufficient. .

.
General Education: Where to Begin?
.

Comprehensive Approach. An apparently logical starting point
fur a general education revision is the existing general cducation re-
gutternents. A college needs to ideniify thuse general education courses
that arc successful su that they wan-be used as models for other courses.
But greater emphasis should be given to thuse courses and aspects of the
general education requiremnents that are not so suceessful. These courses
might have to be revised or new courses substituted for them,

This “pratsc the goud” and “change the bad” approach is based un
a fundamental assumption that there is a sound philosophical and edu-

ERIC -

8y .

¢
H
¥
H




85

cational basts tor the existing general education requirements. If there is

this foundation fur the general education program, then the approach of '
identifying strengths and weaknesses in-the program can be very effec-

tive. In fact, such a review should be ongoing so that regular revisions
are made to account for changes in students’ needs and for other external
factors that influence the curriculum.

Unfortunately, most colleges do not have a sound £ undation for
therr general education programs. A primary reason is that those col-
leges have general education requirements and net general education pro-
grams. A true general education program will have four essential compo-
nents. (1) a rationale, (2) goals, (3) courses and objectives for attaining
the goals, and (4)-¢valuation.

Before 1ts general education study, Miami-Dade Community
College (Florida), like most other community colleges, did have genceral
education requirements — specific courses that students had to com-
plete. 'The college did not haye statements about why these courses were
necessary, what they were to achieve, or what relationships existed
among the courses. Neither faculty members nor students understood
dearly why these requirements were imposed. Unless a college has this
clear tationale for its general elueation program and general education
goals, it should begin the review with fur Jamental questions.

Why Have General Education? A rationale for having a general edu-
cation progtam will include explicit statements of the values that general
education van provide. College administrators and faculty will have
therr_own persvnal reasons tor supporth@ﬁfrﬁmmmmion, but the
college as an mst.tution needs to be explicit about its reasons. Miami-
Dade wdentified five reasons why general education should beneut stu-
dents (Lukenbill and McCabe, 1978):

Y . s .
I. A general education should enable individuals to integrate

therr knowledge so that they may draw upon many sources of

learning in making dedisions and taking action in daily prac-
tical situations.

2. A general education should provide students with a begin-
ning or a further commitment to a lifetime of learning.

3. A general education should ¢nable students to intensify the
process of self-actualization.

4. A general education should enable students to find value in
the activities and experiences of their lives, both those in
which they engage because of obligations or commitments
and those which are discretionary in nature.

5. Finally, general education should increase students” under-
stancing of the breadth and depth of ideas, the growth of soci-
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ety aud mstitutions, and the development and application of
the scientific process in communities throughout the world.
What Is General Education? It is important for a college to define
general education for itself. The definition adopted by Miami-Dade
stresses the integration of sources of learning in order to-provide a basis
for inquiry and decision making (Lukenbill and McCabe, 1978).

General education at Miami-Dade Community College
is that aspect of the college’s instructional program which has as
i fundamental purpose the development and integration of
every student’s knowledge, skills, attitudes, and experiences so
that the student can engage effectively in a lifelong process of in-
quiry and decision making [p. 29].

What Are the Goals of General Education? Some colleges have identi-
ficd general education goals, but these goals have not been related di-
rectly to generai education requirements and courses. Without gencral
cducativn guals, a wllu,c has no basis for determining whether the gen-
cral education prugram is achieving what it was set up to accomplish.
Miami-Dade’s general education guals are grouped in six categories. (1)
fundamental skills, (2) the individual, (3) the individual's goals for the
future, (4) the individual’s relationshios with other persons and groups,
(3) suciety and the individual, and (6) natural phenoniena and the indi-
vidual. The twenty-six goals in these groups were used to define five
new core courses that are required for all degree students.

If a college can get agreement among faculty and administrators
abuut general cducation goals, it can proceed with a substantial general
cducation review. The college faculty can then address the next basic
question. Through what curriculum struciure can tie majority of stu-
dents best achieve these general education goals?

Administrative Content. A strong geacral education program
should be at the core of the entire community college carticulum, Gen-
eral education goals usually apply to all degree-seeling students (al-
thotgh the kinds of requirements Liay vary for associate in arts and-as-
souate in science students). Consequently, changes lﬁmﬁ cdu-
cation prografm affect g mdjority Gf the faculty —if not the courses they
dctlmlLy—(t,ath;'tmjzgrcc pregrams in which their students are en-
rolled. -

Charges usually produce tension. When these changes directly
affect farulty members’ teaching assisnments, the stress can be great,
An environment of dedining eniullnaents only serves to exacerbate the
situation. In its general education study, Miami-Dade found that con-

5
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stderable tension devedoped between the faculty and administration,
among campuses, among departinents within a campus, and among
faculty mebers themselves.

Any change that affects a college so extensively must have strong
admunistiative lcadership and support. Changes in the general educa-
ton curriculum may affect the adininistrative organization of the curric-
ulum and departments, the enrollment in specific courses, the security
and comfort of faculty members, the prioritics of the college’s support
services, and the students as they find themsclves in the midst of chang-
ing requircments.

In anticipation of some of these «ensions, the president, at the be-
gmning of Miami-Dadd’s general education study, made the coinmit;,
ment that no fe _ulty members would lose their jobs as the result of any
changes 1n the general education requirements. Faculty members were
certamly not guaranteed that their teaching assignments would remain
the same, por even that they would not have to change to some degree
thers teaching ficlds. It was clear from the beginning of the study that the
addion o1 dudetionof required courses would significantly impact the
full-ume equivalent (FTE) gencrated by those departments responsible
for the courses. Some departments might well need fewer full-timme in-
structors as the result of the deletion of a required course.

As part of the commitment to faculty, the president also agreed
to provide faculty development programs and activities for those faculty
members who might have to teach courses outside their immediate

© ficlds. This taculty development support was especially necessary for
new interdisaplinary courses in the humanitics and the natural sci-
ences. Thus, from the beginning of its gencral education revision,
Miami-Dade induded plans for an intcgiit_g_'_'_p‘l;m.&% of curficulum de-

velopment and faculty de relopment.
/"qu ty members who participate in general cducation steering

committees, in course-development committees, and in the implemen-
tation of new general education programs have a special need for ad-
ministrative support. For many of these faculty members, their partici-
pation 1s a new role. They find th, t their proposals and recommenda-
tions are open to critical review and attack by their peers. These faculty
members need to know that their efforts are supported by the adminis-
tratton «nd, furthermore, that their recommendations result in action,

One major reason for the suceess of Miami-Dade’s general edu-
Cation revision was the complete support of the president. The executive
vice-prestdent chasied the general education steering committee and facil-
tated the difficult process of initiating such a comprehensive review A
faculty member was released full-time to be the director of the study in

~
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order to plan the rovicw process, provide bachground jé.ulin}g,“m;dngc e
for nationally prominent eaternal consultants, draft position papers,

and cusure the necessary communication with the adininistiators and
faculty on all campuses. This personal and economiic support f)y the
picsident and the executive viee- pu.suknt wats absolutely essential to

he implementation of the generdl education reform,

Faculty Involvement. Although administrative bllpp()ll lm d
genetal education review is essential, it would be Uscrious mistake for a
college’s administration to try to impose a new general education pio-
gram without eatensive faculty involvement, There ts no ideal g,um.xl .
cducation model that is suitable for all connuunity colleges, and-it is
very unithely that iy new genadl education model will be suceesstul if

the faculty manbcrs do not umlu.slg.nd its purpuse and itspotential ben- -
clit for students, e

At Miami-Dade, faculty members had a substantial lUI(‘ in iden- ;
tifying the gencral cducation goals, in devising o new gcmml dug.mun .

moddd, in numnuuulmg needed academic support SCIVILES, N plU\ld
iy CIeative ul(.ns fur improving students’ success in general education
courses, and i doveloping new cere courses and  instructional Te-
soutees, The vatious gencral education committees, with a balance of
administrators and faculty members, spent three years-completing the
general education study and recommending_anew qcnualmr’“
model. After the now pgenetal t’duxmmy.nn was approved, other
factthy COmMUttees spent four years in the implementation of different
parts of the géneral education program.,

To sume aitics, the amount of time spent on this project may
scatt acessive. [t may be possible for community colleges now to com-

" plete a genaral cducation revision incmuch less timie, stired more sugges-

tions fur the teview process and new general education muodels are now
avatlable, Nevertheloss, the process itself is important. Administiators
and faculty need adequate time to consider general education theory, to
discuss the many issues involved, to reduce cxeessive departimental alle-
giances, and to adliieve consensus about a general education program
that will benefit the institution as @ whole, not just particular depart-
ments and faculty members, -

Decision Making. In orde: to climinate unnecessary conflict, one
must mahd the process for mahing decisions about (ianges in the gen-
cral education program dear at e beginning of tie review, Unlike
most univdsitics, cotamunity college carriculum dedisions are not al-
ways made by mwicans of a faculty referendum,. Many community ol
lcges have reprostentative carriculumm comtitiees that recommend suly-
stantive changes to the president ot to the board of trustees.
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The problem mherent i a faculty referendum on a proposed gen-
eral education program is that the vote is often an all-or-nothing proposi-
tion. Faculty members naturally a.e most concerned with that part of the
proposal that affects their courses or departments most directly. In a com-
prehensive proposal, there are many different parts, and no proposal can
be entirely satisfactory to any one faculty member. Thus, anyone can find
some aspeet of the program with which to disagree and, consequently, will
reject the entire proposal. If a referendum is necessary or desirable, it
would scesn more appropriate to vote separately on different parts of the
pruposal, so that rejection of one part is not nccessarily a rejection of the
whole. This 1s espeaally true since there are undoubtedly some adminis-
trators and faculty members who will not take the time, for whatever
reasons, to examine the comprehensive proposal carcfully.

At Miami-Dade, the college’s existing decision-making process
tor curriculum changes was foilowed. After all faculty members had had

an opportumty to mahe recommendations to the collegewide steerimg ™~
comittee, a comprehensive-proposatwas developed and distributed |

| ——fergeneral review on two occasions. The final revision was then for-

mally propwed to the wilege curriculum committec. After extensive
discusston of the compounents, a formal vote was held for cach major
cumponent of the proposal. Although some changes were made in sev-
eral of the components, the basic general education model was approved

‘by a wide margin. The amended proposal was then sent to the president’s

council, a budy compused of the chief district and campus administra-
tors and the camnpus senate presidents. The council also voted separately
on cach major section, and again sever il changes were made. The final

proposal was then approved by the president and ratified by the board of

trustees. The two key procedures were to allow ample time for discus-
sion and understanding of the propusal by the decision-making groups
and to vote on se *ions of the proposal independently.

The final decision on the basic general education moder and the
new general education 1equitements, then, was the president’s. A prin-
ciple was adopted early m the general cducation study, however, that
gave respunsibility for the development of the new general education
core courses and the course ubjectives to those who would implement the
general education core, the faculty. This principle was adhered to rig-
wly during the unplementation process. Neither the president nor any
other adminstrator ever tried to dictate the content of the new courses
or the mstrucional methods. This dear delineation of responsibility —
admmistrative responsibility for approving the total general education
model and faculty respongtbility for course development — provided a
clear, appropriate decision-making process.
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) Review Process. Miami-Dade had success with a three-step pro-
cess in its general cducation study. collegewide steering committee re-
view, campus-based faculty reviews, and wllege standing committee re-
views. This process induded in-depth study of general education issues
by « selected group of administrators and faculty, broad review by fac-
ulty atlarge, and deliberations by existing consmittees and councils that
were part of. the decision-making process.

The general education stegring commiittee was composed of thir-
teen administrators and faculty, chaired by the executive vice-presi-

.denmt There was an even balance of administrators and faculty mem-

: bers. The members represented cach major academic arca of the col-

lege, incduding continuing education and student PUFESCTVITTS .

While the steering committec menibers were very interested in the gen-

— cral education area, they were not necessarily expert initially in general

education theory and practice. A college might have some concern thata
steering comimitiee: whose members represented pussibly conflicting
areas would be prone to defend those interests at'the expense of a bal-
anced general edugation program. This did not oceur with the Miami-
Dade steering committee. Given adequate time for discussion and the
initial focus on .1 rationale for general education and general education
goals, the members of the steering committze dearly were more con-

* “cerned with thetotal general education program. In fact, during the dis-

cussions in steering comthittee meetings, members could not be identi-

The tasks of the steering committee included niceting with de-
partments and other faculty groups to understand their views and con-
cerns about gencral education, addressing gencral education issucs,
drafting the rationale, definition, and goals of general education, read-
ing literature in the general education arca, and discussing issues and
propusals with consultants who were nationally recognized experts in
various general education arcas, The final, most important task of the

tion by the college. Whenever the commitee drafted models or propo-
sals, they distributed them at least twice daily to all the faculty for review
and criticism. The steering committee’s intent in these drafts was not
simply to combinc all recommended features or to act as @ compromise
Ludy, but to develop, with the invaluable help of the college faculty, the
very best model itcould for Miami-Dade's current students and stu-
dents in the decades ahead, given the needs of the Dade County cominy-
nity and the strengths of the Miami-Dade faculty.

After the steering committee had drafted the general educdtion
rationale, definition, and goals and had 1evised these several times
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fied with the areas they represented, based on the views they expressed.

steeting committee was to develop a genceral education niodel for adop-
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basud upon faculty comments, processes were established uncach of the
four campuses to have faculty recommiend the best way to achieve those
goals. Each campus established its own structure, ranging from a cam-
pus steering coannittee that was to gather suggestiors from the rest of
the campus faculty, to one campus's indusion of every campus faculty
member on one of mne subcommittees of approximately thirty-five fac-
ulty members cach, Although the latter process may at first seein un-

inanageable, 1t does have the distinet advantage of induding all faculty
mcrnbers direcdy inthe generat education tevision. In fact, the campus
that used this approach did develop sound recommendations fur the col-
legewide steering commnittee. ‘

The stecring committee’s final proposal for a new general educa-
tion model was submitted to the collegewide curriculum cominittee for
its action. In fact, the steering committee had been authorized originally
Ly the collegowade carriculum committee, and the director of the gen-
cral cducation study regularly reported the steering committee’s pro-
giess to the curnculum committee. This ensured that the curriculum
comnitted had ample opportunity to understand the reasons for the
inodel that was finally proposed. The collegewide curriculum commnit-
tee, with reprosentation from oveay division on cach campus, did ap-
proach the propusal as a total program and was not swayed by argu-
ments ot courses that did not correspond with the program’s rationale or
did not address the general education goals.,

After the curneulum committee approved the plan, with some
nunot modifications, the proposal was forwarded to the president’s
counct for final action. The district vice-presidents, the camnpus vice-
presidents, and dhe faculty senate presidents again considered the pro-
posal i terins of its oy crall tamifications and implications for future di-
rections of the college, The coundil approy ed the new general education
program in substance and made its recommendation for adoption to the

presicent.

The counals iecommendations conduded a comprehensive re-
view process that induded all faculty members, clected representatives
of il departments, and administrators. Although there were sull many
facalty members and administrators who objected strongly to various
componcnts of the modd and who had concerns about its implementa-
tion, the program had recened overwhelning support throughout the
formal review process.

The General Education Program

Many students who have basic skill deficiencies, poor study
shills, weak acadenmic backgiounds, antl undear cducational goals en-
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toll in commumty colleges. Sume of these students have not had aca-
dernic success in the past. Other older students teturn to college after
years away from formal education. Many students hold part-time and
even full-timme jobs, have family responsibilitics, and other interests in
their social lives. They do not have the advantages of resident college
students, who generally have the opportunity o devote more time to
study and to receive special help more casily. Thus, itis impetative that

commmunity colleges deselop acadernic suppott programs that will pro- /
vide students with more academic assistance, better academic adyise- /
ment and counseling, and dose monitoring of their academic progiess, /
Miumi-Dade found that for students to achieve its general education /
goals, mote than a systam of course requitements was needed. A com-
prehensive approach is essential, /
Developmental Programs. Most colleges do not indlude remiedial /
ot dovddopmental courses as part of their general education programs, /
Contrary to what somnc instructors assert, gencral education is far more
than the basic communications and computational skills. Nevertheless,
the evidence of students’ deficiencics in basic shills is overwhelnning, Ty
adevelop a gencral cducation model that does not provide for hnpw\/ﬂ/-
ment of students’ basic skills is to ignore reality. /
Many community, colleges have good or even eacellent (Icwll'up-
mental programs. Therc are, however,.varied assumotions undetlying
these programs. After many years' expericne ¢ with different mud}:l.s for
temediation, Miami-Dade inits general education stady .ldupl}:d SCV-
cral collegewide pu:si(iunh. First, the basic shills are so eritical lh./[( 1eme-
dial ot devddopmiental work cannot be optional = students must be re-
quired to demonstrate these basic competendies, Colleges should have
data, usually through a testing program, with which to mak¢ dedisions
about students” need for desclopmental work, Miami-Dade now re-
quires all students to be tested in reading, writing, and ath priot to
full tme students” fist registtation and by the seventh ¢pedit for pait-
titne studenes. / )
There should also be dear exit competencies established for all
students who complete remedial o deselopmental wotk, In the Miami-
Dadc program, the eait competendies in reading and writing are the en-
trance tequircments for the core comtumcations course. Furtharmone,
students who have caxtieme deficiendies in the hasic communications
shills, so that thay are not prepared to take any regular college couses
requiting reading and writing, need intensive programs. Itis highly un-
likedy that a stadent with sach scrious deficiendies will e able to attain
the requrad tompateneies in g three-credit coarse duning one term, o1
cven two, thieg, ot fout tenms. Fhese students need to devote as many
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houts as pussible to skills devaopment if they are realistically to have
any chance to complete a degree program,

A final, moust important positivn taken by Miami-Dade is that
the development of these shills, especially the communications skills,
cannot be the tesponsibility of one progran, one group of instructors, or
one Lownse alonc. Students will not become proficient in writing if they
discover that they only nead to demonstrate these skills in English

N

courses. Lakewise, they nccdiﬁ)—dc»clup different kinds of critical read-
g shills appropriate for coutses in the vatious curriculum areas. Miami-
Dade 15 now n the process of developing reading, writing, and math
“acruss the cutnculum” programs. In fact, as part of its general educa-
tion program, the college adopted the following principle (Lut enbill and

McCabe, 1978):

All faculty share the responsibility for assisting stadents
s unproving their reading and writing skills by giving assign-
ments when appropriate, by reinforcing the importance of these
skills, by puinting out deficiencies, and by directing students to
faculty who can provide the assistance needed [p. 49].

Student Flow Model. Fundamental to the design of Miami-
Dade’s new general cducation program is its incorporation into a struc-
tred student flow model, A student flow model is important for both
the college and its students, The wollege needs a structure that ensures
that students move systermatically from their first enrollment to the de-
grees they seeh. This sttucture does not have to be a lock-step approach
that does not allow for individual differences among studeits and flexi-
bility 1 curricular programs. Nevertheless, the college should be ina
puSItioN tu assess students’ progress at regular interyals and to prescribe
special assistance when their progress is unsatisfactory.

Students also want and need a dear structure for completing
then programs and degrees. Although they should have some opportu-
mity to choose clectives of personal interest to them and to investigate
ditferent degree programs. a degree composed of only unrelated, intro-
ductory tourses, without some depth in a particular academic area, is
unacceptable. This is not to say that students should be encouraged to
specialize i thar finsteollege tam, A strong general education program
should disconrage such catly specialization. Contrary to what was often
tound mn the 1960s, students today wani the guidance and dircction of
theu mstructors and the college. Miami-Dade’s student flow model,
then, enables the colloge to monitor student performance and progress
toward a degree, while at the same tme giving students dearer dizection
about course sequences.
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The central part of Miami-Dade’s general education program is
the general cducation cote ~ five courses (“Communications,” “Humani-
ties,” “The Individual,” “The Social Environment,” and *The Natural En-
vitonment”) requited for all degree-seching students. These core courses
wre developed specifically t address the general education goals. Since
curollments in these courses will e very large, the college can justify pro-
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viding substantial resources in order to assist faculty members w indi-
vidualize instruction to meet the wide 1ange of student needs.

Since the core courses-are mterdisciplinary, stressing basic prin-
dples, thooties, developments, and learning in the broad content arcas,
many faculty members did not fead adequately prepared to teach the
courses, As part of the commitment to provide faculty deselopment ac-
tivities, the college formed faculty devdopment seminais, Faculty mem-
bers werereleased from one teaching assignment for a igjor term in or-
dor to participate in these seinais, which had two main vbjectives,
propare faculty mambers to teach the core courses and to des elop faculty
tosvutce notebooks that could be distributed to all faculty who would
tcach the courses. The faculty members were able o draw from thei
ownreapericnces to rcconmend teaching strategics, audios tsual miateri-
als, assessment procedures, and special support for students with basic
shill deficicnaies or physical handicaps. The resource notebooks are par-
ticularly valuable for part-time instructors.

Studcnts in associate inarts degree programs must also.complete
distribution requirements. These fifteen aredits must be taken in the
arcas of English composition, mathematics, the humanitics, the social
seienees, and the natural sciences. The students, however, do not have
unlitnited choiees for meeting the distribution reguiremcints. The sia to
caght courses in cacdi disttibution group have to meet spedific aiteria to
qualify for inclusion in the group. A disttibution coursc must addiess
general educational goals, anphasize values, broad principles, and
problam solving, diustrate redationships with other disciplines in the
arcas, and must not be designed excusively as a preparation for a major
arca of study ot for a particular career. Students cannot take a distiibu-
tion course until they have completed the core coutse in that area.

In addition to the fiftéen-credit core and the fifteen credits of dis-
tribution courses, students must complete sia aedits fiom aaclatisely
large list of general education clective courses. nis progressioa fiomn
corc courses to distribution courses to general education clective. to spe-
cial program coutses cnables the college to assess students’ progiess at
cachistage, The college wants to be certain that by the time the students
havc completed the core courses, they have acquired those conununica-
tions shills that are cssential for success in the mote in-depth discipline

courses. Other collegewide assesstnents, apairt_froni regular course ea-
'y
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ams, may bhe given aftar the distribution level and again prior to gradua-
tion.

Academic Support Services. Tu provide academic support for stu-
dents as they prugress through the general education courses and their
particular vecupational or tranwfer programs, Miami-Dade has devel-
vped seyveral support sy stemns. These sy stems are critical for enabling the
college to identify students with academic difficulty svun cnough to pro-
vide the needed help. ®

The first system tu be adopted was a new set of academic stan-
dards. The rationale for lisurum standards applicd to students carly in
theit acadernic careers is not to penalize students but rather to provide
them with assistance catly enouglt to dothem sume good. As carly as af-
ter the first seven credits, a student may fall in the “academic warning”
category. This category and subsequent categuries require students to
teduce their cowrse lvads and to take develvpmental courses, counsel-
ing, o other cours=s prescribed by the college.

The final categury, before dismissal, is suspension. Students sus-
pendad for a mgjour term may return vnly in a probationary status and
must maintain a C average. Over a three-year perivd, Miami-Dade
suspended approximately 11,000 studenis. The college’s intent is not to
deprive these students ol the uppurtunity to pursue a college education,
novertheless, the college belieses that students must demonstrate that

they can mahe profitable use of the college’s resvurees. The college can-

not justify expending public funds for students who are not making rea-
sonable progress i thaar programs. . number of these 11,000 students
did 1ctuin to the college and aie now being suceessful, The others who
did not return would probably not havc completed their programs any-
way and would have withdrawn from the college.

Two other systems, Academic Alert and the Advisement end

Graduation Infurmation Systen: (AGIS), provide much nivre complete

" from basic shills test results, and from instructors’ reports un students”

advisernent infurmation-to both students and instructors. By means of
cotmputer programs, all aedit students are “alerted”™ midway through
cach term about their progress. Information fromethe student data file,

progress and attendance at dlasses is used to gencrate individualized let-
ters that.advise students about specific steps they should take if they are
having difficalty. Rescardh indicates that the majurity of those students
who are warned about their lack of progress du complete their courses
satisfactorily.

The AGIS program provides such comprehensive infurmation
abuut students” educational guals, the courses they have completed, and
the courses needed to achies e theit goals, that a faculty member can ad-
vist almost any student about what courses to take. Instructors can

)
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know at a glance what general cducation gequirenients the student has
completed and for which courses tie student is currently enrolled or en-
rolled for a futwie term. A spedial featuréof the prograin provides spe-
cific transfer fformation for all Tlorida universities and local colleges.
This document, i cffect, is a three-way contract among thy student,
Miami-Dade, and the four-year college or waiversity that specifies what
courses the student must complete in vrder o tansfer as a junior with-
out having to take additional lower-divison courses. Itis the AGIS pro-
gram, together with the academic standards and the Academic Alert
System, that enables Miami-Dade to monitor student progress and to
provide the special assistance needed for students to complete theirgen-
cral t([llL«lll()ll program snd thenr vther degree requirements.,

Conclusion

What, then, should be the role of the new American community
college? Most unpottantly, it must maintain its essential commitment to
the opeitdoot, as it now stands as the pivotal institution in salvging op-
pottumty for the lage nunber of Amnericans whose academic and vecu-
pational skills have not prepared them o participate in society or to
achicve any measurc of suceess. There could be no more vital or challeng-
g responsibiliy . At the same time, the community college must place
ciphasis. on achicvement and hold o high expectations for program
completion = other words, the goalis eacellence for eveiyone. Ulti-
mately, no one benefits when individuals simply pass thiough the pro-
gram and become certficd while lacking the competencies indicated by
those certifications. .

] Dealing with the dilenuna of lower skills of entering students and
higher eapectations for completion will be very differént and, in many
cases, will call for widcspread reform of general education programs. In-
stitutions must address those problems with a dedicated spilil toward a

new ducction and with full undastanding of the gieat importance ol

then work. Gommunity colleges need to implement programs that.

e Ruaise eapectations for effort and-performance from students

e Provide students more direction and fewer options as they
progress throagh the college program

o Provide students more feedback regarding progress, and early
and continued information on performance problemns

+ Provide incrcased personal and instructional support to those
experiencing difficalty

e Place a focus on academic achiesement and performance, in-
duding eapanded vpportunities for superior and tdented stu-

dents
o 0
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o Clearly set a point at which a student’s performance must
demonstrate academiciprogress in-order to remhain in the col- .-
. lege. :
Throughout the-country, there is evidence that action in these ngw di-
rections is already developing.

’
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Transfer-oriented general education is now at a crossroads.

General Education and

the Transfer Function

Leslie Koltai

The plight of transfer-oriented general education in American commu-
nity colleges has reached disaster proportions. Dramatic declines in
enrollment, student performance and persistence, faculty commitment,
and institutional coordination clearly indicate that the problun
demands urgent attention. -
This situation is at least partially the result ofa national educa-
tional philosuphy that, during the past two decades, has evolved away
from emphasis on skills, competencies, and proficiencies and toward
self-directed instruction that was supposed to be cither “fun” or
“relevant” in terms of career preparation. We now have classrooms filled
with unpracticed learners whose élementary and secondary school expe-
riences have encouraged them to think that they are supposed to be
entertained by their instructors, with little or no effort or commitment
required on their part. On the other hand, we have faculty who resist
making written assignments and continually upt for multiple choice or
truc/false tests rather than the more difficult to grade but usually more
challenging essay exams. In short, today’s géneral education transfer
offerings seldom encourage critical or even independent thought. Stu-
dents find them to be without rigor and, consequently, without reward.

u 1, Johnson, (Ed.). Nae Directions for Community Golleges General Education m Luo Year Collegrs, no 40
. Francrsco Jossey<Bass, De¢ember 1982 99
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According to Cohen and Brawer (19825 in their recent book, The
_American Community College, genceral cducation in two-year institutions
_has also fallen prey to “faculty power, lack of student interest, increased

demands on faculty time, difficulty inintegrating disciplines, and, most
of all, fromits lack of demonstrated value and the superficiality of the
presentations.” ) ) ;

Also causing general education’s decline have been increased
course/unit commitments demanded by career-oriented programs. We
have scen an overemphasis on “preprofessional” studies, with students
neglecting general education in favor of course work related to their
chosen profession, and this has been accompanied by greater emphasis
on faculty specialization: - ‘

Symptomatic of the ;)roblcm are loss of: proprictorship among
faculty and counsclors, a dencrally lethargic approach to curricular
revitalization, widely divergent articulation.agreements, and the.absence
of structured, sequential, degree-related course configurations. In fact,
Astin (1977) observes that, for freshmen aspiring to carn a'baccalaure-
ate degiee, chances of attaining that goal ase diminished if they begin
their studies at a community college. In California, the number of com-
munity college students transferring each year to the University of Cali-
fornia.and California State University systems increased from 48,700 in
1969-1970 to 60,700 in 1975-1976, then declined to 51,900 by 1979-
1980 This represents a 14.5 percent decline from 1969 to 1979. In other
words, more and more of our students are not succecding in their trans-
fer goals. '

" There are those, however, who ask kow  e,can possibly solve the
problem of general transfer education when we ¢ducators cannot even
scem to agree upon a definition of this ficld of study. For the purposc of
this discussion, it suffices to say that general education encompasses,
but is not limited to, the generic skills of clear and critical thought,
coherent written and spoken expression, and the ability to deal ~ffec-
tively with quantitative issues. General education is not a collection of
facts—it is a point of view with application in all areas of study. It is a
safety net of knowledge beneath us as we attempt to live and work effec-
tively on the tightrope of miodern life.

When our students transfer to four-year institutions, their gen-
cral education background should signify a certain level of competency,
an ability to reach beyond a recital of facts in order to recognize and deal
with the implications beyond those facts. General education, then, can
bring far more than just the traditional rewards of learning. It can mean
an awakening, an intellectual lifestyle that offers a broader range of
choice. :

El{lC Ju
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In Cahfornia, the real thrust to strengthen general education
came about as a result of a mandate from the University of Zalifornia,
when that system began to.require four ycars of high school English for
admission. And the thrust became stronger in 1980 when the California
State University system called for more rigorous general education
requirements for admission. Since the state univepsity systems were
becoming more stringent — and since community wolleges supply 60 per-
cent of the umversities” entering junior dasses — it was clear that two-
year,institutions must carry the general education ball,

In California’s community colleges, efforts are already underway
to revitalize the scngrdl cducation transfer function through strength-
ening requirements in English compusition, math competency, and crit
ical thinking. The California Community College board of governors
voted redently to implement a more structured general education pack-
age thatis still flexible enough to inect the varying articulation require-
ments of four-year institutions. .

Efforts to revitalize the general education tmnsfc: function must
involve more than Just community colleges, however, These efforts
must involve actively the external community, mdudlng the public at
large, four-year institutions, and sceondary schools, as well as the inter-
nal community composcd of students, faculty, counsclors, and adininis-
trators.

»

Tl}c External Factors

Grneral Public. In terns of the broadest segment of the external
community (the public at large), our efforts must be devoted to demon-
strating the value of general education for all students, whether ttansfer-
oriented or not. As educators, however, we have failed thus far to per-
suade the tax-paying public that the benefits of a gencral cducation
background are personal, professional, and cconomic — that pursuing
this course of study is, in effect, a form of down payment on the future,

The general public must be convineed that an employable per-
son in today’s job market is one who possesses broad general knowledge
in scienees and the arts, in addition to skills in reading, writing, speak-
g, and math. In fact, the qualification for basic literacy will soon in-
clude computer skills as well.

Four-Year Institutions. The sccond set of external factors are
those involving fouw-ycar institutions. To be suceessful, community col-
lege transfer programs require development of a new partnership with
four-ycar institutions — a partnership that will benefit both educational
sectors (as well as the students we all seck o serve) as we develop and

’
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unplement a strong mutudl cotmitment to gcncr:‘t’l cducation The key
to this improved relationship in higher cducation is the establishment of
more cffective communication between its components. There are sev-
eral speafic arcas that are of prime mutual concern; these include stu-
dent performance and preparedness, remediation, articulation and
certification, basic skill§, and student needs.

Student Performance and Preparedness. Crucial to the first of these
concerns is the matter of evaluation of student performance at the
university level, Frankly, we needithe university’s assistance i deter-
mining how transfer students do when they reach the four-year institu-
tons. Unfortunately, there is liul}i published information of a specific
nature on transfer student performance. Thus, we are left without a
valuable tool for effective evaluation of programs, classes, and cven
-instructors. : -

There are some reports that tell, in summary fashion, of the
cumulative grade point average, but those reports seldom provide de-
tailed infromation. We need information that links the performance of
ourgraduates with specific study areas. Without these data, itis difficult
at best to evaluate the job we are doing in preparing students for four-
year classrooms..

If, on the other hand, we were to determine that our transfer stu-
dents were not doing well in math, for example, or in English composi-
tion, then we could teke a hard look.at the classes we offered them, the
instructors they studied under, and so on. We could take concrete, spe-
cific action to ensure that future transfer students performed at a more
acceptable level.

Remediation, Tiaditionally, this function has been designated as a
responsibility of the community college. However, one cannot help but
note the number of university courses being offered for credit that fall
into this category, while many of those same courses at community col-
leges are not accepted for credit by four-year institutions.

One of the benefits of improved communication between com-
mumity colleges and four-year institutions is that we would be able to let
our students know exactly what courses to take at our institutions in
order to be prepared to transfer. This improved dialogue would permit
us to determine more aceurately the level of proficiency our students will
be expected to demonstrate, and it will also assist us in directing stu-
dents in the proper course of lower-division study.

Articulation and Certification. The major complication in this area is
the fact that classes that meet the general education criteria at one cam-
pus of a multrcampus university are not necessarily deemed acceptable
at another. Here is yct another reason for improving cooperation between
the community college and the four-year institution.

am——"
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Student Needs. Community colleges can contribute to a more
cffective partnership with four-year institutions by providing them with
a wealth of information about exactly who our graduates are and what
they are lovking for in a transfer institution. For example, the Los
Angeles Community College District's (LACCD) rescarch division has
shown that approximately 80 percent of our students work full- or part-
time while attending college. Only one-out-of four students is enfolled
full-time. The rest fit their dass schedules around working hours or
other outside commitments, which means that evening classes are often

. their only alternative. In fact, more than 40 pereent of LACCD students

attend evening casses. These statistics are not aty pical for comnmunity
colleges nationwide, particularly in urban arcas. And yet many four-
year institutions do not make evening classes aceessible for students who
can realistically find no other path to a bachclor’s-degree.

[t is an important role of community colleges to identify and pre-
pare potential transfers for four-year colleges and universities. We have

a legitimate right to ask what those institutions plan to do to increasce the,

transfeiring student’s expectations of suceess. The possibilitics are
deceptively simple. For example, we suggest that transferring students
be provided with at least the same quality of orientation that native
freshman receive, Also beneficial are canipus tours and assistance with
filing applications.

High Schools. Efforts to revitalize general education at the com-
munity college and university level will accomplish little, however,
unless they are tied to cooperative cfforts in high schools.

According to Ernest Boyer (“A Conversation. . 1982) presi-
dent of The Carnegic Foundation for the Admnccmcnt of Teaching,
“both the colleges and the high schools have an obligation to develop a

.program of general education that makes sense,” adding that “much of

the curriculumn confusion in high school has occurred because higher
cducation has seemed so confused over the definition of an educated
person” (Pt 19). When four-year colleges and universities relaxed the
course requircinents for admissions, they paved the way for less stiin-
gent high school graduation requirements.

Maeroff (1982) points out that even “the highly publicized core
cutticulum at Harvard College, developed over a period of five and a
half ycars, might as well have been fashioned in a vacuuin so far as the
secondary schools were concerned,” since Harvard “never bothered ask-
ing” supcrintendents or principals of principal feeder high schools “what
they thought of the proposced changes and how their curriculums would
be affected.” M

Yes, better communication and cooperation are urgently needed.

And the “daisy chain” of coovperation offers unlimited possibilitics. Stu-
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dents from four-year institutions could tutor their community college
counterparts, providing needed individual attention as well as a per-
sonal link for the potential transfer student. Community college
enrollees could provide similar services for local high school students,
.thus enhancing their own understanding of gener al education material.
’ In addition, comnmunity college students could be invited to
attend dlasses, lectures, and seminars on the four-year campus while, at
the same time, high school students could be offered access to the com-
munity college classrooms, libraries, and activity rooms. Costly and
rapidly obsulete cquipment could be shared ainong all three sectors,
providing students with exposure to more educational resources than
any single institution would be able to provide alone.

Another idea worth investigating is encouraging faculty from
the four-year institutions to offer guest lectures at community colleges,
while faculty from the latter institutions could make their lecturing ser-
vices available to high school classes. This could provide an excellent
opportunity for faculty revitalization, as well as offering students at cach
level of feeder institution exposure to the materials and instruction that
they will encounter after matriculation, Also suggested is an informal
“adoption” of particular high schools by local community or four-year
colleges. ,
At the Los Angeles Community College District, we have been
working extensively with local feeder high schools in order to coordinate
activities designed to improve communication between potential trans-
fer students, secondary school instructors, and LACCD faculty. Among
the activities discussed or already conducted are regionalized campus
tours, 1ssuance of library cards for our facilities, and informational ses-
sions at the high schools. In addition, we have developed a half-hour
telephone/television video network presentation during which counse-
lors from high-schools, community colleges, and the University of Cali-
fornia, Los Angeles, are available to answer viewers' questions about
college entrance and transfer, Efforts are now under way to expand this
presentation to an hour. We are also discussing development of video-
tape “tours” of our campuses that would be made available to local high
schools for use with twelfth graders.

Internal Revitalization

Jerry G. Gaff (1980), director of the Project of General Education
Models, wrote that une of the more curious aspects of general education
reform is the fact that debate usually concerns curricular philosophy,
structures, and subject matter —with “little attention given to students.”

RIC 10y
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Such reform, he continues, is often undertaken “without the meaningful
involvement ofsstudents, .and the discussions seldom reflect a sensitive
and detailed understanding of students as-persens and as learners.”

Partly becausce of this omission, the knowledge that students do
poussess is often fragmented, with little or no awareness of, or expericnce
in, connecting those fragments. Students often don't see the connections
among the various disciplines they are studying, let alone between then
coursework and their life off-campus. They need their instructors and
their counsclors to show them how to make that conncction.

Students arc also taking fewer and fewer courses cach semester,
which means that they are having less and less contact with faculty, with
wounsclots, and with advisors. Since many of our students represent the
first genceration of their families to attend college, they aren’t familiar
with how to survive on campus or with how to asail thetnselves of the
support services needed for their collegiate suceess. They simply do not
know what to expect or how to wope in a college environment.

In addition, many of our faculty have gotten out of the habit of
intcracting with students. Some counsclors have forfeited their 1ole of
directing students to the dasses in which they have a realistic expecta-
tion of sucees.. They permit students to pick and choose courses with
little or. no intervention or guidance. And when these pootly preparcd
students reach the dassroom, they are often confounded by a system
that places developmental instruction on the lowest rungs of its priority
ladder. ~

Medsker and Tillery (1971), in their book Breaking the Access Bar-

riers, wrote that sume instructors are more interested in academic tank,

tenure, and teacher rights than in actual instruction. The authors say

that these instructors are concerned with “status,” and do not feel that
teaching developmental or remedial courses identifics them with aca-
demia. Medsker and 'IlIIU) compare this attitude to the doctor who
refuses to take “hard-to-cure” cases, and they accuse those instructors of
contributing to what 1s developing into a “ridiculously high attrition
rate.” .
To help combat this problem, the California State University
(CSU) system and the Los Angeles Community College District have
established a cooperative project, the Faculty Institute for the Irnprove-
ment of Basic Skills Instruction, to offer a.positive approach to dealing
with decdining student basic skills. The prinary goal of the institute is to
work with faculty members who are teaching basic skills, as well as with
instructors in other disciplines who can reinforee those cfforts.

The program is being carried out in part through a duster
systemn in which a GSU campus is teamed with the three community col-
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leges that contribute the majority-of that university’s upper-division stu-
dents. Iptersystem committees in writing, reading, mathematics, and
‘English as a second language are responding to current developments in
cach of those fields. In this way, it is hoped that cooperative work on
. shared problems will lead to new teaching strategies to accommodate to-

. day’s students. i ’ —

In addition, the LACCD'’s Developmental Skills Projectis pro-
viding additivnal funds for learning centers and developmental skills:in-
structors to give special assistance in basic skills. And our Computer-
Assisted Instruction Developmental Project is designed to determine the
instructional impact of such technologies as computer-managed instruc-
tion-computer-based instruction, and the related use of media.

Other instructional strategies include the Improvement of
Learnng in English Project, which is designed to help faculty become
more effective in English instruction. This project provides paraprofes-
sional assistants in English classes that use the ope-to-one method of
teaching composition. It is estimated that more than 5,000 LACCD stu-
dents benefitted from personalized instruction during 1980-1981.

Key to assisting transfer students in reaching their personal, aca-
demic, and professional goals, however, is the use of valid assessment
tools by which to evaluate previously acquired skills. Assessment tools
are needed for guidance, counseling, and direction into courses and
fields of study in which the student has a reasonable expectation of suc-

= cess.

A valid assessment tool can result in more effective use of the stu-
dent’s abilities, as well as in nore efficient utilization of institutional
resources — including faculty time and effort. In this way, students may
begin college by taking courses in which they have a reasonable expecta-
tion of success. All students demonstrating a need for remediation in
basic skills should be required to enroll in and complete the appropriate
developiental courses before enrolling in regular courses requiring
those skills. ]

Also needed are means by which to serve superior stadents, who
have been somewhat vverlooked in institutional preoccupation with
scrving their less-prepared classimates. Special honors courses, high-
mtensity minicoutses with interdisciplinary orientation, and classes at
neighboring four-year institutions are all options to be explored. .

: Of course, carlier identification of potential ransfer students is |
nnperative if these types of support activities are to be successful. Such
identification should be coupled.with exposure to counselors who are
knowledgeable about transfer requirements.

The Los Angeles Community College District has recently
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begun contacting all students witn a 2.5 grade point average in forty-
five units or more, notifying them of their transfer optivns and offering
thein assistance in evaluating their opportunities for continued educa-
tion, This same list has been supplied to local campuses of the Univer-
sity of California and CSU systems, which have, in turn, sent letters
inviting those students to investigate continuing their educational expe-
riences, Future mailings will be done for students with thirty units or
more majntaining a 2.0 grade point average.

Also benceficial is establishment of “transfer clubs,” with cach
group tied to a different four-year institution, These clubs can function
as support groups for potential transfers, providing them with compan-
{onship, assistance, and shared goals.

Worthwhile, too, are activitics'such as Educational Opportunity
Programn (EOP) conferences, financial aid workshops for transfers,
careel seminars, videotapes on senior institutions, peer advising (by
thuse who have transferred), specially prepared packets, field trips,
transfer newsletters, catalogues on microfiche, and other informational
materials. Such activitics could be organized and administered effec-
tively by a iansfer information center, which could also assume respon-
sibility fur developing articulation agreements, arranging workshops
between counsclors and representatives of local universities, and devel-
uping computerized and printed infurmation for counselors and faculty .

Transfer-oricnted general education is now at a crossroads. It
can move with strength and vigor to a redefined, highly valued place on
this country’s educativnal landscape, or it can stumble weakly toward a
tragic demisc. The next few years will make the difference.

]
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Malenal abstracted from recent additions o the ERIC
database provides further uformahon o1t general education.

—
-

Sources and Information

" James C. Palmer

The preceding chapters examine a wide range of topics related to general
education at two-year colleges. As a bibliographic aid to readers inter-
ested in obtaining additional information, this concluding chapter cites
ERIC docuunents and journal articles that deal with general educaticn
planning and programming. The following paragraphs will review these
documents and articles under five headings. the general education
agenda, curriculum and course development, general education in
vocational programs; guidelines and models; and practices.

The General Education Agenda

Several authors present definitions of general education, reveal-
ing a wide spectrum of pedagogical objectives. These objectives “rangc
from acquisition of survival or coping skills to the realization of one’s
potential as. . . [an] individual” (Tighe, 1977, p. 13). These varied ob-
jectives, howcvcr, center around a common theme. the developiment of
the student as a person, rather than the communication of traditional
academic knowledge. :

Marsee (1979 and 1980) argues that general education, in the
tradition of liberal studies, should help people live with themselves,
develop wisdom and character, mature psychologically, and continue a

B 1. Johnwon, (Ed ) New Duations for Community Colleges Genral Education ix JuocYear Colleges, no 40
San Franasis Jossev-Bass, December 1982 109
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program of lifclong learning. He calls for general cducation courses that
pertain directly to the lives of students, that encourage them to take
responsibility for theit own learning, and that provide them with an
understanding of what scholarly work cntails.

The complexity of modern society, however, has prompted other
authors to stress coping skills as a prerequisite to this personal and mtel-
lectual development. Moore (1978) argues that it is no longer adequate
to help the individual becomne economically self-sufficient and socially
responsible. “T'he student,” he maintains, “must also learn how to cope
with technology, protect him or herself against exploitation, and con-
front and handle conflict in a culture of ambiguity” (p. 14). Likewise,
Quistwater (1979) maintains that college resources should be reallo-
cated to provide general.education courses in the arcas of future studlies,
cope-ability development, and other topics related to the personal and
career survival of those born a the end of the postwar baby boom and in
the mid and late 1960s. : °

While the community college is often referred to as an ideal set-
ting at whicli to_carry out this broad, multidisciplinary agenda, some’
authors warn of the barriers to general education that are inherent in
the traditional administrative organizations of the colleges and in their
growing commitment to vocationalism. Duffey (1981) writes that the
growing demands for general education are a reflection of the populist
herttage of the community college. Preusser (1978), on the other hand,
notes that, rather than putting their full innovative energy and interest
into meeting the demands of general education students, community
colleges have been oo coneerned with establishing an identity within
higher education and have thus structured departinents based on exist-
ing systems at four-yca~ colleges. <,

Cohen (1978) cites other impediments, including the failure-of
educators to develop a.consistent definition of general education, a lack
of leadership in the ficld, and the overall decline in literacy. As another
example, Sanborn (1979) argues that community colleges have devel-
oped a market-oriented, vocational mission at the expense of general
education. As a result, Sanborn warns, the “new students” of the 1970s
have been shunted into terminal career curricula and have thus been
denied aceess o education,

$

Curriculum and Course Development

Course and curticulundevelopment have received a great deal of
attention in the general educanon literature. Matthews (1979) compares
the general education curricula recommended by B. Lamar Johnson in

3
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- General Education tn Action (1952) with the curriculum developed in the
late 1970s at Miami-Dade Commun'ty College (Florida). Among other
findings, Matthews notes that while technology, yalue systems, per-
sonal social dev elopment, career goals, and national culture were com-
- mon general education themes in the 1950s, issues related to cnergy,
discretionary time, and lifelong learning have since gained importance.
.The question of curric.ium design is broached by Hammons
and others (1980) and by Henderson and Henderson (1978). Hammons
and-others review the findings of a survey of-a random sample of 254
pul fic two- year colleges. The authors found that, for all the general edu-
m(jun curricula arcas m\csugdtcd(that is, communications, art and hu-
manitics, mathematics, natural sciences, health, and social sciences),
the most common curricular approach wnslsu.d of a distribution of
. single-discipline, subject-centered courses. Curricular approaches uti-
lized less frequently included single courses based on topics, issues, and
problems, multidisciplinary courses; and the “infusion” approach,
which rather than providing a core of specific courses, links all college
activities with general education objectives.
Henderson and Henderson (1978) present a hlSlOl‘l(.dl review of
the various curricular approaches that have been utilized in general edu-
ation, including the distribution- plan, survey courses, the block-and-
gap curriculum, apd the development of courses that are oriented to
broad cultural interests rather than to professional or vocational prepa-
‘ ration. While these approaches, the authors argue, provide intellectual
S breadth, they do not necessarily foster intellectual and personal growth.
General education courses, the Hendersons conclude, should present
subject matter that not only promotes intellectual breadth but that also
. sufficiently, motivates the student to take those dumns nc(u»saly fur him
: or her to secure “an improved way of life” (p. 23).
] Central to the problem of curriculum design is the developrient
of instructional delivery systems that addsess the varying interests and
needs of tmnsfcr students, vucational students, and students who are
arending lor personal enrichment. Miller (1978) argues that general
education mstruums should try a variety of instructional approaches,
rather than repeatedly usmg a method that appeals to only ong group
and that stresses one cognitive style. Marks (1975) urges the develop-
ment of a twu-prung.d curriculum with courses that meet the university-
‘oriented needs of transfer students as well as courses for students sccklng
cultural enrichment. The synthesis of a common core curriculum is
. addressed by Richter (1‘178) who presents recommendations for the
dovdupmcm of natural scicnees courses that encompass both scientific
and social Jssues. Such courses, Richter argues, should include a cross

"o
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section of the college’s diverse student pupulation, stress the develop-
ment of scientific-literacy, present the world-as a set of interdependent
subsystems, and utilize the entire community as a learning environment.

. General Education in Vocational Programs

Still another curricular concern is the roie and delivery of general
-education in college vocational programs.

Bartkovich (1981) delincates arguments both for and against the
inclusion of general education in vocational curricula. Arguments for
general education, he notes, are based on humanistic, pragmatic, and
theuretical urientations, Arguments for the limitation or exclusion of
general cducation fueus on students” desires for additional technical
courses, the unnecessary lengthening of vocational programs by general
education requirements, and the belief that students’ personal and social
growth can be achieved without general education.

Clavner and Sumodi (1981) detail the importance of genceral
education mn the area of allied health technology. Noting the interper-
sonal skills needed by health care professionals to understand patient
necds and survive in the complex environment of a huspital, the authors
argue that colleges have an obligation to incorporate general education
in health technology curricula.

In relation to the delivery of general education, Brawley (1980)
urges educators to provide general education courses only after the st-
dent has completed in-depth vocational studies. Arguing that this is the
most cffective approack, he details its application in a humnan services
curriculuin and enumerates the vocational and general education com-
petencics to be achieved by students.

Finally, Morgdn (1978) examines the administration of general
education programs in two-year vocational/technical institiites. Noting
the fact that conflict between general education instructors and voca-
tional teachers places general education staff on the defensive, Morgan
argues that (1) general education be wnsidered in the curniculum plan-
ning process, (2) general education instructors work together with voca-
tivnal staff m developing instructional materials so as to increase com-
munication, (3) general education instructors find additional ways of
making their courses relevant to students, and (4) employers should be
reminded that general education produces well-rounded workers.

Curriculum Guidelines and Models

*

Included in the literature are suggested guidelines and curricular
models that can be used by educators who are faced with the task of
developing a gencral education program.

2
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Shaw ¢1981), drawing from experienges with general education
at the Dailas County Community College District, outlines five prin-
ciples of program development. (1) each college must develop its own
goals for general education, (2) staff must be allowed time to become
familiar with and committed to these goals, (3) the joals must have com-
munity affirmation, (4) faculty commitment to general education is
essential, and (5)-the goals must be incorporated into the institutional
planning process. Shaw also warns against adopting university models
for general education that are unsuited to today’s nontraditional stu-
dent.

Piland (1981) urges curriculum planners to establish first a gen-
eral education task force comprised of faculty, administrators, and stu-
dents from traditional general education program areas, as well as from
the college’s vocational areas. The task force is designed to identify spe-
cific goals and learning objectives for a general education progran that
(1) employs an interdisciplinary approach, (2) encourages team teach-
ing, (3) promotes student involyement with the community through vol-
unteer work and other activities, (4) provides students with career infor-

-mation as well as academic studies, (5) includes basic business educa-
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tion, (6) teaches computet literacy, and (7) indudes independent study.

Strasser (1979) examines general education in light of the impor-
tant roles community colleges play in providing adult continuing educa-
tion. Drawing from an analysis of the general education program at
Montgoniery College (Maryland), Strasser discusses several guidelines
regarding general education for adult students. Among other items,
these guidelines call for a coherent and structured program, flexible.
scheduling to meet the needs of working adults, courses that allow stu-
dents to apply academic knowledge to contemporary problems, the utili-
zation of modules with varying credit length, and the establishiment of
appropriate distribution requirements for students working toward a
degree. The author also provides suggested course titles as well as a gen-
cral resource bibliography.

Finally, Cohen and Brawer (1982) argue that a “gencral educa-
tion pattern for all community college students can be devised if the staff
adheres to certain premises” (p. 334). These premises call for a faculty
role in defining the general education program, the appuintment of a
dean, chairperson, or other. administrator to head the program, and the
management of the program at the campus rather than on the district
level. Cohen and Brawer then outline a “utopian” general education
model centered around a-faculty that is organized into four divisions:
culture, communications, institutions, and environment. According to
the model, the genceral education program is to have its own budget,
general education modules are to be developed for vocational courses,
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and separate general education courses are to be developed for cellegiate
and developmental students.

Piractices |

Besides position papers and curriculum nodels, the ERIC data-
base includes a number of documents that describe the planning, imple-
mentation, and evaluation of community college general education pro-
grams. ,
Halyard and Murphy (1978) describe the implementation of a

competency-based general education program at Piedmont Technical
College in South Carolina. The implementation process involved the
identification of requisite communications and reasoning competencies
through surveys of faculty, students, and area industries. The compe-
tencies generated by these activities were used to develop the educa-
tional delivery system in which students (1) “sequentially master speak-
ing, reading, listening, and writing skills as a total interrelated process
at all levels 1ather than as separate activities” (p. 17); and (2) develop-
reasoning skills in a required three-hour course devoted to career devel-
opment, - ) ' "

Walker (1980). examines the rationale upon which Pensacola
Junior College (Florida) planned, in 1980, to determine competencies,
prerequisites, and course sequences for a general education program
“Under this rativnale, courses will progressively strengthen the student’s

- - deusion-making skills by providing information on scientific, political,
and cultural issues. By dearly defining the purpose of the general educa-
tion program, the college hopes to document and justify its place in the
eurriculum. )

The general education implementation project undertaken at
Central YMCA Community College (Illinois) is described by Moline
and others (1981). Included in the process was a general education con-
sultant as well as a design team composed of faculty mnembers who as-
sembled the general education sequence. The sequence consisted of
courses in choice and responsibility, distance and encounter, and por-
tent and design. Instructional materials were then designed for the
courses, instructors were recruited, and the courses were publicized.

Clowes and others (1979) describe the general education curric-
ula at Miami-Dade Community College (Florida) and Cedar Valley
College (Texas) toillustrate the outcomes of a “telic” curriculum revision
based on (1) the collective identification of the purposes of general edu-
cation by the faculty and (2) the design of a general education curric-
ulum that recondiles those identified purposes with the interests and
needs of nontraditional students. The Miami-Dade program consists of
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a core of five rcqum.d courses as well as-distribution requirements. The
core courses “are not intended as the first step in a discipline, nor as the
beginning of a major” (p. 11). The Cedar Valley program rests on a sct
of “Skills for Living” competencics related to the individual as a con-
sumer and worker, and his or her creative and futuristic approaches to
fife. These competengies are incorporated throughout the curriculum
rather than through core ur interdisciplinary courses. Additional infor-
mation about the Miami-Dade and Cedar Valley programs can be
foundqrespectiver ,-in Lukenbill and McCabe (1978) and Shaw (1981).

Kﬂntor (198)) reviews the general education curricula at three
mstitutio

Qi(hiu the State University of New York (SUNY). The first,
I

SUNY at Rlattshurgh, incorporates a basic skills component, distribu-
tive course I uirements, and integrative courses centering on themes
or current issuys. The second, SUNY at Brockport, consists of a required
Ibcral arts coudse  communications and quantitative competency re-
quircments, 4 bygadth component, and a coursc on contemporary
issucs. The third,"SUNY. at Fredonia, involves distribution require-

expression, and humiyg behavior and systems.
Inierdisciplinarpgencral education programs at Bloomfictd Col-
lege (New Jersey) and ay Valencia Community College (Florida) are
described in two additionahERIC documents. Sadler (1978) reviews a
sct of four interdisciplinary >t
at Bloomfield. The courses cOpcentrate on literature, sodial scences,
mathematics, and natuial .such(cs. Teachers representing a varicty of
disciplines work togetherin these dguises to emphasize that they require
common shills, such as reading and t Fgasoning. The program at Valendia
Community College is a two-year cotrse of study that concentrates on
Western intellectual ‘history and fostery the thinking, integrating, and
communications skills by which knowledge is acquired (/.D.§, 1980)
Finally, Hinrichsen (1977) (I(,ldlls&l : methodology and findings
of a survey of 1,903 students who had enrolled in history and political
stience courses that were offered by Cuntu\Cullchs (California) as
part of a required general education curriculux\ Amung uther items,
the survey instrument asked students if they wuul have enrolled had
the courses not been required. Only 31.3 pereent in Kmtcd they would
have enrolled anyways 53.4 pereent would not have ehyolled, and 15.3

percent had no 07 ion.

A
Conclusion

* —

A review of the literature indicates that general education, while
pusing a challenge to the administrative and pedagogical skills of cillege

1is

ments dmong u;ursu\rt.latul to the natural and physical world, human

%IFSCS that-are-required of oll day students
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staff, has been and will continue to be a.cornerstone of community col-
lege cducation, Docutaents and articles cited inthis review detail several
problems encountered in general education programming. These in-
dude varying definitions of general cducation, the problem of develop-
ing instructional delivery systems for students with varied interests and
objectives, and the isolation of gencral cducation staff from vocational
faculty. Yet the importance of general education is underscored by
almost all authors. Cohen and Brawer (1982) assert that community col-
leges, through general education, are responsible in the United States
for furthering “the ways of knowing and the common beliefs and lan-
guage that bind the socicty together™ (p. 329). Duffey (1981), as another
example, writes that community wlleges are democratizing knowledge
through the general education curricula that address ideals and values

e i addition to employable skills. And Marscee (1980) states that gencial

T education goals must be incorpurated into the college mission if the com-
iunity wollege is to remain a teaching institution. Educaticnal writers,
in short, view the implcl\ncm.uiun and promotion of the general educa-
tion curticulum as beipg vital to both the student and to the futare
viability of the institution\

-,
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From the Editor’s Notes

General education is currently a “hot topic™in American higher -
education. Betwéen 1970 and 1979, the number of scholarly
articles-on the subject doubled, and there has been an- increasing
number of books, conferences, meetings, and workshops on the topic
of gencral education planning at institutions. In this volume of
New Directions for Community Cclleges, the authors have
adopled no official definition of general education-but-present varied
concepls of general education, -its relation to other divisions of -
education, ard ways.to advance and establish general education

programs. . _ v'
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