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write a letter of advice to a younger student on how to write a
composition on community improvement. A content analysis was ,
performed on the letters, individual pieces of advice and their
topics were listed, and a classification scheme wad constructed based
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Introduction

Composition research is currently focusing on issues such as instruc-
\ . o . )
tional practices in writing and the factors that influence learning outcomes.

The International Association for the Evaluation of Educational Achievemenf
(1EA), for instance, has_recéntly undertaken a study of these issues (1981). One

of the goals of the IEA written composition study is to explore and describe

-

- tﬁe §chopl éhrriCUiUm in writing internationally. The data sources for this
‘goal ihclude azcurriéulum‘qﬁéstiohhaire,vinterviews and student eséaYs. .The
IéA seéks information abogt written gpmposition on an institutional Ievell'
with investigations of (j)vthe official Ceriqulum;fXZ) official examinations
and officiaf scoring'systems: It also seeks information on a functional
level by investigating (1) samples of tests used in the ﬁilot sample schools

during the whole school year, (2) teachers' perCebtiOns of how muth'the

¢ .
curriculum affects their instruction in relation to other possible sources

Ke

of influence, (3) students' perceptions of the objectives of composition and, "
. . ¥

writipg instruction. All of the data collected will provide inforqggiﬁz

\ . \ - vt .
about the ‘degree of match or mismatch between official, teach®?s' and students'
. {‘p
objectives. In addition, the IEA study is interesteggfﬁ finding out teachers'

)
and students' perceptions of good writing. ’iyf i .
v . I »
. i T S .
Examining student perceptions of tbpdaoals and criteria of written
. -

Viad
X 2 . ) .
composition is an especially |nt3re§tlng and important aspect of the inter-.

. - . A .
. “national writing project. l§tﬁdent perception data can help to uncover the
" o

- "real" school curricq}éh fof\composition and what students think teachers
value.  But it @}Jf-ﬁe neceséary to determine Néether the resultd found for
. « A - . o cd
f".w"‘ ' ) : : : : -
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the goals and criteria are culture specific or universal. The methodo lo-

gical tool used to study student perceptions must be sufficiently valid,

reliable, and easy ﬁo use: it must be quantifiable, ''objective," and
’machiﬁe scorable. The methodological tool could be either a direct or an
indirect t;chnique to study student perceptions.

This paper is a report of a.pilot methodological study of student

perceptions of the goals of composition classes and essential rules for
| . . : . ' V . . r"{ ' - T
successful academic compositions. The study uses an indirect approach ﬁhat
T {
. , e
~  hopefully ~is valid, and rgikabﬂg enough to be used by the IEA international

g
’ﬁ,‘f;‘ '

writing projeggdrd‘Eollect data on instructional practices for written \\

: L :
o’ ‘ . . . .
; compgﬁi??on, school and teacher objectives, criteria for successful compo-

o "{'ﬁj f

sitions and student knowledge about composition. The indirect technique.
asks students what they perceive as the requirements for a good grade in

composition. A content analysis is then épp]ied to their answers, This

pilot methodological study‘tifempts to discover how the method works in the

United States and whether it could possibly be used both as a rated IEA

{

task and a source of data. Data from seven U.S. schools and one Australian .
school will be compared.
- ) . > ""‘ -

Description and Ratigffale of/the Student Perception Technique

The technique is a mé?Eig;;QSition task--writing a composition about

composition. Students are given a composition assignment to do in class

&

~\\ during a normal class period. The task is as follows: :
T

Write a letter of advice to a student two years younger than you

who is planning to come to ydur school and has asked you to tell

\\\\\\\\fow to write a composition on the topic What should be done to
O { (J

s ‘ '
. .
t o
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improve hy community that will get a gooa grade in your school.

In your letter first briefly indicate five hints as to what you
think teachers in your school find important in judging compo-
sitions. |llustrate themwith a model composition on the topic

What should be done to improve my community.

The letter i's composed of two parts, ;ﬁe ffve.hints for getting a good
grade on the ''What Should be Done to Improve My Community! topic and the
i1lustration of the five hints in a model composition. This study will be
conce}ned with the first part only. |
Thé letter of advice to a younger student has several -advantages as a
methodological tool. ‘It asks students to explicltly'state rules for pro-
1

ducing successful academi c—compositions, so it is a metacognitive task

that taps what stuésnts know about composition. Part one with the five

1 (

. hints can. be considered the 'knowing that" part; and part two, the mode]

composition, can be considered the “knbwing how'' part. The letter of

advice tool can supplement think-aloud protocols, objective and essay tests,
. e

and self-reports as ways to assess students' compositiongknow%qﬁge and

o
.

ability. It also permits the study of compgsition termlnongy use by .
students and what they think teachers value,

Because the letter is written by a student ''expert''-to a younger,

letter of advice lends itself tonﬁragmatlc advice. he student ''lets his
« -

-

H ' ' i i H . 5 )
hair down' and tells it as it really is Student pgerceptions of how to get ’

a good grade on a composition are second order descriptions--experiential
& . ~ -

*
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and interpretative descriptions of the qualitatively different ways in which

4

the students perceive and/vnderstand their. reality. The letter of advice
is a way of seeing the meanihg that students put into composition instruc-

tion: Because whatever students feel that they know contributes to their

N

actions, beliefs and attitudes concerning composition, it is important to
. : ~ ,

understand how students think about what they are taught and how they make

use of the knowledge they have.

i A ‘
The letter of advlce technique, thén "is a qualitative research method

\
. that gives insights into the writing obJ?ctives that teachers seek to achleve
\

in their claé@rooms, the methods they use\in teachlng composition, the

criteria used In scoring and grading, the ''real' curriculum for composition,
- . :

student metacognition about compositidn. and student interpretations of

composition. %n

Description of Student Samples in Different Schools

The studén; samples used for thig study were taken from three high
schools in the Ugited States and a comparable Australian school. Two
advanced composition clas;es at University"HigH School, a school for glifted
students attached to the Curriculum Laboratéry of the University of 1llinois,
participated in the study (ﬂ = 40). Four classes at Central High School,
- a public high school in the same city, also participated: Advanced Rhetoric
(N = 18), Grade 11 Composition (N = 25), and two Grade 10 composition classe;
(N = 57). Two classes-at a rural high school? Oakwood, were also used:

Journalism (N = 15) and Grammar and Composition (N =10). The Australian

school, Kilmaire College, had one composition class (N = 30). The students

3 : ~J

- K.
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at Kilmaire are comparable to grade 11 and 12 students in U.S. high schools.
The sample consisted of composF?Ton classes from two urban high schools (a
lab school and a public school) and one rural school in the U.S; and an urban
Australian school. The composition classes were classified into three

Ievel$ of complexity: advanced, intermediate, and introductory. The total
ad;anced classes consistgd of the Aust?a{ian élass, University High School
(Uni) classes and Central Advanced Rheotric (Total N = 38) . The intermediate
Flasses consisted of Centra! Grade 11 eémposition, Oaﬁﬂood Journalism, and’
Oakwood Grammar and Composition Il classes (Tot;I E;- 50). The introductory

/;classes consisted of two Central Grade 10 classes, 10A and 108 (Total N = 57).

Methodology of Content Analysis

The use of quafitative research methods such as the letter of advice
about how to get a good grade requires content analysis techniques to help
organize, analyze, and interpret he qualitative’data. Krippendorff (19804
defines content analysis as ''a research technique for making replicable ande

valid inferences from data to their context" (p. 21). He adds, howe:

that two points should be kept in mind. First, messages do not hpve a
éingle meaning. One piece of material may be looked at from numefous pgr=
spectives. Second, meaning need not be shared. Agreemenf on what ssage

means exists only for the most obvious aspects of communication or for a few

people who happen to share the same cultural or sociopolitical perspective,

which might not always be interesting. Each piece of materj%l conveys the
particular perspective of the communicator. Krippendorff concludes that

", . . any content analysis must be performed relative to and justified in

terms of the context of the data' (p. 23).

7
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A content analysis was performed on the letter of advice data from
the seven U.S. scgools and 6ne Australjaﬁﬁschool based on Krippendorff's
definition, keeping his caveats fn mind. ’Thg following procedures were .
used to do the conteqﬁ‘e?alysis on the»let:;r of advice. o L
1. Each letter ;f advice was read carefully, the individual p}ecés
of advice listed and the topic (the ''aboutness'' of the advice)
of each piece of aince noted and labeled. -
2. A classification scheme wasrconstructéd based on the topic of
each piece of advice. Fourteen subcategories were fofmed and
then subsumed under four major categories that seemed to emerge
from the data as paT:;rns. The four majof types and their subtypes
are as follows: . ¢,
» 1. Task Demands Advice
Assignment
Format
'Length | .
2, Reader Impact Deménds Advice
Appearance
Style/Tone
Content
3. Writer Demands
Teacher politics : -

. Composing/Class Attitudes

Content/ldea Source

o

™
(2]
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The majo;7and sub advice categories were constructed using labels
developed by the researcher thrpugh an Inductive procéss, where patterns
were identified which emerged from the data rather than an imposed classi-
fication system. Thé specific subtypes consist of the recurrent particulaf
terms used by the students to differentiate’ their hints and pieces of advice.
The major and sub categories of advlcé ére useful for descriptiQe purposes
and for making interpretations about the nature of the composition curric-’
ulum, goals and priorities of teachers and studeﬁts if they have passed
Lphq criferla of internal homogeneity,bexté?nal'heterogenelty and completeness.
‘In;ernal hémogeneity concerns thé extent to which all items under a given

category hold together. External heterogeneity concerns the differences

L. Composition Demands Advice
Structure/Development
Mechanics’ | ,
Process

Unit$

Coherence = -
The fourteen subtypes were further subdivided into more specific
subtypes; o
The advice for each student in a class was then ciéssified into
the appropriate subtype and major type.
For each class a total pieces of advice for each subtype and major

type was obtained and a proportion computed for each subtype and 4

‘ -
.

major type.

-

a

e




among categories: the differences should be clear enough so that data items
wil] fit,lﬂft one category. Completeness involves internal and external
consistency, inclusiveness, reproducibility, and credibility by the students
wﬁo provided the data (Guba, 1978). | |

j
. i N
s V. Results

N Table | shows that the average advice pieces per letter was higher for
- v .

‘X the advanced classes in the U.S. (9.0) and in Australia (9.9) than for the
i ’ :

Intermediate classes (7.4) or the Introductory classes (5.8). The advanced
classes gave more than the five hints asked for in the assignment. Many
times students had embedded hints or pieces of advice. iThe tendency seems
to be that the more students know about composition and the more advanced

andwkomplex their compositioﬁ class, the more hints and advice they give.

N Here is an example of an advanced student giving more than the asked for

five hints: '

. The safest way to gef an "A" from Mrs. X is to Ifirst, find
out what her view on the subject of the paper is. Agree with it.
If you disagree, the grade is automatically lowered. 2Supporting
your arguement wel] is secondary. 350 is knowing the material

‘covered In the paper.

hAnother way to help insure a high grade from Mrs. X is to fill

your paper with semi-technical language that she doesn't under-

stand. |If the paper, for instance, can deal with computers, use
terms like '""bits,' '"bytes,' and 42K RAM.'" Use these terms as if

they were normal words, and only a fool would not know what they

5

. . ' 6
mean't . Knowing what the expressions mean, and “using them

correctly are, of course, secondary.




e

It may be more important to agree with the teacher, but
7 - . ,

if you can support her viewpoint with the argument she uses,

"dﬂvso. It will help you if you make any errors in spelling,
drammar or whatever. |If you don't know--or don't remember--
what her argument for her viewpoint was, or if it was Just the
ol "that is so: end of discussion'' argument, then it can be
.useful to support your argument well. | mean really well. It
might make up for not usiné\thé argument she 1likes,

9Never ever ‘try to bevyumorous in a paper, unless the

assignment told you specifically to be humorous. Mrs. X has

a very limited sense of humor. It could be argued thét it is

nonexistant.

10, . ' \
Finally, try to use correct spelling, grammar, and
punctuation. It may change your grade from a ''B+' to an "A-."
* It is not as important as the other things, but Tt is still

important. ‘ »

~

This letter would be counted as having ten pieces of advice.

Summary Table 2 makes clear that ﬁost of the advice and hints given
by the advanced classes were about the composition Itself (.63) and the
task advice was mentioned least often (.05). Reader Impact Advice was
mentioned more often (.19) than Writer Advice (,13). There were some
important differences between the Australian scﬁool. Kilmaire, and the
U.S. schools. Kilmaire gave much more Reader Impact Advice (.26), mére
Writer Advice (.18) but less composition advice (.54) and task advice
(.02). Uni High ﬁad the highest composition advice proportion of all
schoolg (.65), almost twice as much Reader Impact Advice (.21) as Writer

Advice (.11) and only (.03) task advice, while Central had over twice




.

:;tructure/oevelopment (.55). This is more than double the proportion for

;o 10 .

e
aay

as much task adgice (.07), about equal amounts of Reader Impact and Writer

Advice (.16) and (.17). The Advanced classes had a lower porportion of %

Task, Reader Impact, and Writer Advice than the Intermediate and Intro- Q; g?

ductory classes and a higher proportion of composition advice. \ 1?2 X3
e ~ 7 rormae N

Table 3 indicates that the highest proportion of Task Advice wa§ Format
Advice for the advanced classes. ‘Formét Advice includes items: ink, ‘ ﬂ{}
type ((.05) for Central), title page. The highest propo%tibn for Reader
Impact Advice was for Style/Tone (.13). This was close to the Introductory
amount (.15) but much lower than the Intermediate proportion of (.21).
Appearance had a proportioh of (.04), similar to the Intermediate (.03)
but much lower than the Ingroductory (.10). For Writer Advice, the propor- -
tions for Teacher Politics (.05) and for Content/ldea Source (.06) were
about equal, while the Composing/Class éttitudes amount was only (.01) in
contrast to the Intermediate (.05) and Introductory (.04). The Intermediate,
and Introductory classes had a teacher politics proportion of (.05) also.

The Advahced and Introductory classes both had a proportion of (.06) for

Content/ldea Source, while the Intermediate classes had almost twice that

(1), ) | e a

Most of the composition advice given by the advanced students was for

the Intermediate and Introductory classes, (.16) each. The advanced classes

are similar to the other levels for Mechanics: (.16) (.17) and (.20).
Process is also similar: ~Advanced (.08), Intermediate (.06) and Introductory
(.05). Unity was mentioned much less than Process, Mechanics, or Structure/

Develobment. The advanced and lncermediaie classes both had (.02) amounts




N
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and the introductory had ..03. Coheréncg,wés mentioned_iﬁffeduéﬁtjy,.alsq,
The Advanced classes (.o1), thérlhtérﬁédiéte'(.OéS'andllntroductdri:beiog
» "(.Oi). The‘&hstralian 61355 had (.36)~fbf‘Strucgbré/Dévelﬁpment, oﬁ};
(.10) for Mechanics, (.07);f6r'&rocg§§; t.QB) for Unity, and (.66).fo§

\

Coherence. The big differences were the increased proportion for Coherence

. : « : ; N g
and the lower proportion for Mechanics for the Australian class. Kilmaire
‘seemed close to Intermediate Oakwood || in the amounts for Mechanics and .

Coherence.

* ) “1‘ ¢ ¥ . . . L .
Table 3 indicates that Format advice is important at Central High

- School, Appearance is important to intreductory 'students, Length is important

" at OaRWOOq_JI Intermediate, Style/Tone is important at Oakwood || Intermediate,

[ .

" Teacher Politics is more important.on the less advanced levels, Composing/ .

Class attitudefare important on the Intermediate level, as is Content/ldea

* Y

Source advice. The lower ‘the éomplexity level, the less important Structure/

Development and Process becomes, but the more important Mechardics becomes.
. . . . . . . v
Tables 4 and 5 give information about major and sub advice types

¥
- %

-aceordjng to the Composftionuclasé setting--whethgr it is in the U.S or
'4Aﬁstfélia, urbanvor rurai;:qnd pub]ftﬁqr 1ab sphoo!. o ‘
‘Acgording to Table L the Australiaq school, Kilmaire i; sThilar to bNr
* High School and Oakwpoa'rl.Céflege’Bodnd'inlthat little attention is gfven

%o Task advice. (.02).ﬁbKijmaiFe students devote quite a bit of their

3.

¢

advice to Reader Impact (.26) about the -same proportion as-Oakwood Journalism? :
' . s 4 '
(.25) and Uni High, Central Il, Central 10A (each .21) land Gentral 108 (.31).

Central Advanced}with»only (.16) and Oakwood Il College Bound with (}hb)n

are quite different in their focus. on Reader'lmpatt'Advice. ~Kilmaire

)




o R aﬁ . L
' students‘hadda (.18) prqpertfon‘for Writer Adviee;.about the same amount
‘as,Central Advaneed, Centnalﬁldd (.17) Centra1 jOA (j[g).and 0akwood
JOurnalism (.2]). Uni High~(.ll).and;0akwqod‘II Col lege Bound (.10) were
" much lower and.Centtal (. 27) was much higher. For Comuositien Advfce,
Kllmalre with (.54) was snmllar to Central Advanced (.59), between the
high Uni ngh proportlon of (. 65) and the low Oakwood Journallsm of (. 39)

If the U.S. schools are comblned we flnd a close sumllarlty between the:

Australian'school and the U.S. schools according to summary Table 2. With

the exception of Task Advice With'a five point differenee,'there are only

'

a few points difference between Kilmaire and the'U.S.‘schools.for“Reader,

V Impact, Writer, and Compositfon Advice proportions.
It is difficult to generalize about urban and rural U.S. schools because

there is so much variation between classes in the same school. - It seems that

the rural Oakwood School is higher in Reader Impact Advice and lower in
compos ition advice‘then the'urban U.S. schools. Urban publlc Central High
School appears to stress\Task and erter Advncé’more than other school

t

(egcept for Dakwood Journalism).
Table 5 gives |nformat|on about thevsubtype advice for the different .
school settings. The Task Subtypes for Task Advnce are’ Assngnment Format,
and Length. dkilmatre Central, and Oakwood classes 311 have (. 02) for
ASsignment advice while Uni ngh has less than (. G4}—~*K|Ima|re¢had no
}ormat advice while Central had (. 05) Uni High (.01) and Oakwood (.02).

Students at Kllmalre also had no advice abput Length whlle Oakwood students

had a proportlon (.04), Uni students (.o1) and Central students (.02).

’
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/! A “The Reader_lmpact_Advice subtypes are Appearance, Style/Tone, and Content.
Kilmaire had a proportion of.lese than (.01) while Uhi High and Oakwood
had (.04) and Central had:(-oe)- Fer Stx}e/Tone, Kilmaire had (.25) and
Oakwood hac (.24) while Uni High hed (.14)- and Central had (.15). Kilmaire
had (.OI)\for~Conteuf as did-Central Uni High wes s?milar with (.02) and -
Oakwood a Ilttle hlgher with (. 03) The erter Advice subtypes are Teacher
Polltlcs, Composnng/Class Attitudes, and Content/ldea Source Teacher
Politics accounted for (.07) of Ki lmaire and Central advice, but only (.04),
for Uni ngh and' (.03) for Oakwood 'Kflmaire had (.Ol)ifor Combosing/CIass
Attitudes, but Central had ( OS) and Oakwood had (.04) while Uni High had
none. There were similar proportlons for Content/ldea Source for all
schools: Kilmaire (.09), Uni Hlgh (.06);~Cencral (.08) and Oakwood (.09).
The Composition subtypes are Structure/Deuelopment,‘Mechanics, Process,

Unity, and Coherence. Kilmaire had a high proportion of Structure/Develop-

ment Advice (.30) but Uni High an even higher (;39) while Oakwood had a

_}ow (.11) and Central fell in between with (.20). Mechanics did not seem

as imbortant in Kilmaire (.10) as .in U.S. schools; for Oakwood had (.20),
.Central (.18) and Uni (,14). All schools were similar witH Process propor-
tions: Kilmaire (.07), Uni (.08), Central (.06) and Oakwood (.04), Unity
preportious were close also: Kilmeire‘(.03), Uni, Cenfrél and Oakweod*(.oz).
Kilmaire had much more Coherence.adviceb(.06) than U.S.'schoolsi Uni and
Central‘(.Ol) and Oakwood (.03). 'One of the suprises in coing this study
was the findinc_that.so little advice was devoted to unity and coherence,

especially in the U.S.vschoois.
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Tables 6, 7, 8, and 9 break down the major and sub types of advice

.

into more specific subtypes. For ‘these tables each class will be discussed”

°

separately as to the specific subtypes of advice given. Table 6 gives the

5

proportion of Task Advice according to cbmposition,classes, The Aui}fafian
' ’ . ‘ , -

class at Kilmaire gave tésk advice about undefsténding the assigggéht (.01} .
and complyihg strictly with it answering the question, writingﬁ?LS‘parégraphsv

o o ® : i .

or 14 - b bages, and makihg i§~lengthy for a total of (.03). -Uni High'gaee

taskvédviceﬁabou; comply?ng stfictlvaith the‘a;signment,,gsing ink (.OI),A

typing,v3-5 pafagrabhs, ZOO;SOO»words, aﬁd,making it/léngthy for a total of
# (.03). Central advancéd gavé advice about complyipg strictly with the

, assignment, having a title page (.01), typing (.05),;and 13 - 4 paées fo;

o ,; total of (.07). Iﬁtermediate Oakwoodkdodrnalismvgave advice about doing
thé‘assfgnment/bringing paper supplies.to‘claéé‘to do it, doing all ;f the
aséignment turn{ng it iq on time, doing it in class if given class time, 4
having a title paée (.01), using ink orkiypiné, 200-500 words and making
it iengthy (.05) for a total of (.14). .Intermediate Oakwood Il had advice
about using ink (.01)." Intermediate Central |l had advice aSout complying
strictly with the assignment (.01), proper ﬁafgins (.OI),;]inep up, indented

'paragraphs, ink, 200-500 wofds, 1% - h.pages, and making‘;t lengthy for

.éLfotél of (.QS),_‘]ntrqdpc;o(y.CéntfayvJpﬁt§dvjseqvasging'fgr,c[arifjcitiQn

[

if unsure about the assignment, doing the assignment/brining proper supplies

to class, complying strictly with the assignment, turning it in on time

(.02), not having fringe on the paper, putting on the students' name, date,

class, using ink (.01) or typing (.01), having the correct amount of work/

pages, writing as much as possible, making it lengthy, and having paragraphs

»

s
/ : - !
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.of two or more sentences for a total of (.12). Introductory Central 108
‘gave advice about complying strictly with the assignment (.01), not having

fringed paper, using one side of the paper only, having proper headings

(.01),: having lined-up, indented paragraphs, using ink (.02) or typing
(.01), and making it lengthy for a total of (.10).

Information about the Impact on Reader advice was given in Table 7.

. The Appearance subtypé concerns neatness and legibility. Tone/Style/

-

Expression also includes vocabulary advice. Content advice includes advice
about interest, relevance, and importance. Kilmaire gave advice about

neatness, proper tone (.01), using humor, having a serious tone (.01),

\

sounding sincere, being firm/positive, objective, giving both sides of "an

issue, being concerned with the reader (.02), formal, style/presentation
(.02), concise, clear/explantory (.04), non-repetitive (.01), genre appro-
priate/expository, feeling/expressive, being explicit/direcf, consistent,

controlled, usiﬁg an appropriate vocabulary, being'precise/using dictionary,

thesaurus, uslng<? mature/technical vocabulary, (.01) using a simple/plain

vocabulary (.02) and having interesting relevant content (.01) for a total

L]
4

of (.26) Impact on Reader advice.

Uni High gave advice about neatness (.02) and legibility (.02), not

us ing humor, being sincere, non-radical, reader-based, formal,fbeing‘Cth

cerned about style presentation (.01), concise and non-wordy (.02), clear
and explantory (.01) having feeling and being lively, colorful, being

original/imaginative (.01), explicit/direct, consistent, using active-

yofce, variety (.01), using precise vocabulary/dictionary, thesaurus, using
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v an txtensive vocabulary, a mature/technical vocabulary and having content
that is interesting, relevant and important (.02) fé6r a total of (.21).

Central advanced had advice about neatidess (.02), Iegibility,'being‘
objective/giVing botH_sides, semi-formal, cqncise (.01), clear, explantory,
(.01), non-repetitive,7lively/colorful/imégable‘(;OI), originai, expl};it,
direct, using active voice (.Ol): varied (.01), using an appropriatev
vocabular; (.01), being precise/p§e dictionery, thesag}us, using a mature/
technical vocagulary, and having in;erestingérelevant content (.01) for a
total of (.16). '

Intermediate Oakwoed Journalism gave advice about neatnees'(.OB).
Iegibility (.02);bbeing objective/giving both sides, being reader-bas%d,
having good style/presentation-(.02), being concise (.02), clear/explantory
(. 03) Iively)colorful/imagable ( 02), originel/imaginative (.02), even,
and having interesting/relevant content (.14) for a total of (.25).

Intermediate Oakwood || College Eggnd had some adviee_about neatness
(.01), legibility *(.01), being reader-based (\03), concise (.11), clear/
explanatory (.04) non-repetitive, being Iively/co“orful/imagable (.10)
nop—repetitive (.02) genre appropriate/expository (.01) original (.o1),
using an appropriate vocabulary (.o1), using precise words/dlctlonary,
thesaurus ( 03) and having. tnteresting/relevant content (.01) for a total
of ( Lb) .

Intermediate Central Il gave advice about neatness ( 01), legibility

(.01), using third person only (.02), being formal, concise (.03), clear/

explantory (.03), non-repethtive, lively/colorful (.Oh), orignal/imaginative,
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explicit/direct, consistent, using active voice (.04), using an appropriate
) ?
vocabulary (.01), being precise (.01), and having jateresting, relevant

content, for a total of (.21). , i _ "

ld

¥

’Introduc;ory Central  10A gave adJice,ébogt legjbility (.10) being
realistic/reasénable, concise, clear/explantory (.Q1), non-repetitive (.01),
having_feeling/expressiveness (.01), being originalfimaginative (.03), using
an appropriate vocabulary.(.Ol), using a maturertechnical vécabulary and
having interesting/relevant content (.01) for a tosal of (.21). .

Introductory Cenfral 10B also stressed advice about legibility (.10), d
being humorous, reader-based, formal (.01), having style/presentation,

“ being concise (.01), clear/explantory (.04), non-repetitive (.01), having
feé]ing, being lively/colorful, original/imaginat£v¢ (.02), explicit/direct
(.02), varied, having an appropriate vocabulary, precise/use dictionary/
thesaurus (.02), mature/technical, and interesting/relevant content (.01)
for a total of (.31). . ‘

Table 8 is the bropdrtion of specific15ubtypes‘of wrifer advice and
includés»gdvice.about teacher politics, attitudeswtpwa?ds compos ition and
the composition class, and the content of the composition. The Australian
class had advice about knowing teacher expéciatioﬁs (.01), teacher beliefs/

desires/values (.02), agreeing with the teacher's stance (.01), impressihg

the teacher (.01), being broad and general (,01), not being radical or

using words radical revolution, not writing any tear-jerkers unless teacher
likes them, not leaving loopholes in the argument,-being positive about
Iea}ning, putting effort into the composition, allowing enodgh time for

quality, choosing a topic the student believes in, using personal experience
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and views (.01), using other people, books, Iibra?y/researeh (.03), not
copying or plagiarizing '(.01), makign bold assertions, not contradjcting
yoursel f, and'afguing both sides of an argument (.02) for a total of (.18)
Writer AdQEce.

"~ Uni ﬂigh hentioned knowing teatﬁer expectations/idiosyncracies, teacher
belliefs, desires, values, picking a topic interacting to the teacher,

-

impressing the teacher Shd-heing political, using no humor or jokes (.01),
preténding teacher knows all the answers, opposing teacher tactfully. Beihg
specifid or narrow enough to be inte}esting to the teacher, getting teacher
’to | ike you, choosing ; topic interesting to you, choosing“a.topic that
makes you look good, choosing a safe topic, knowing the subject well (.02),
using own personal expeirences and views (TOI) making up content, not copying
or plagiiarizing, and faking interest for a total og (.11). .
Central'Adyanced gave advice about knowing the teacher's personality

teacher éxpectationé/idiésyncracies'(.0]),~teacher beliefs, desires, values
(.01), impressing the teacher/being political (.01), imif?ting and modeling
the teacher, being vague, and general, letting teacher kndw your weak points,
faking sophistication and using a primer style, expecting differences

bethen English teachers and other teaéhers, being positive and sérious

about learning, putting gffort into work/;rying your best (.01), allowing
enough time for quality, not rebelling against criticism, choosing a topic
interesting to you, kndwihg the subject well (.02), using your o;=§personal
experience and views, using other people and books as resources, not copying

or plagiarizing, defining words if a literature essay, making bold assertive,’
[

and not contradicting yourself for a total of (.17).

20
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Interme&iate Oakyood Journal ism mentioned advice aboﬁi knowihg the
teacher's personality, picking a topic interesting to the teacher, listening
fo the teacher, taking notés on the teacher's lecture, not argﬁing with
the teacher, putting effort into the work (.02), allowing enough time for
quality (.02), using clas;;ime wisely, chooslhg a topic interesting to you,

knowing the subject well (.02), using own personal experience, views, using

other peoples, books, Iibrary/reseatéh (.02), using recent sources, not

' ‘ s

copying or plagiarizing, and not conf;adicting yourself (.02), for a total
of (.21). -
' . 2N
Intermediate Oakwood || College Bound gave advice about knowing teacher
beliefs, desire;, and values (.01), allowiﬁg enough time for quality, choosing
a topic iﬁteresting to you (.01), knowing the subject well (.01), using
recent sources (.01), and being non-phoney (.02) for a total of (.10).
“ Intérmediate Central || had advice about knowing teacher expectations
(.02), teacher beliefs, desires, values (.01), pickipg a topiﬁ interesting
to teacher, being nice to the teacher, asking teacher for advice/help (.01),
not ''conning'' the teacher with fancy words; getting thé teacher to like you,
considering teacher and student interests 50/50, befngfpositive, serious
about learning, putting effort into work/trying your best .(.04), using class
time wisely, budgeting time for in-class essays, pretendfng interest in the
class even if dull, choosing a topic interesting to you (.01), knowing the
subject well (.03), using own personal experiences, views (.01), using other
_ people, bookg, library/research (.05), not copying, plagiarizing, using

commonsense and the obvious if unsure of topic, and being only moderately

competent if topic is bland for a total of (.17).
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Infroductory'CentralVIOA gave advice-about_being ﬁige to the téacher
(.01), not arguing with the téécher or beiné a snot, not acting as ah
equal or being superiortofhe teaﬁher, beind positive, serious about
learning (.03), putting effort into work/trying your best (.Ol); allowing
enough time for quality (.Oli knowing the-gubject well (.03), using own -
personal experience, views (.01), using'othervpeOple, books, library (.03),
nof copying, plagiarizing (.01), and being non/phoney-or faking interest
for a total of (.19).

Introductory Central 10B had advice about knowing:the teacher person-
ality (.01), knowing teacher beliefs, desires, vaeré, agreeing with the
teachers stance (.01), inpressing the’teacher, faking sophistication, being
voéue, §eneral, and broad (.01), being specific enough for interest,
talking. in circles and saying nqthing, not being radical, not mentioning
political parties (.01), being positive, serious about Ieérning, putting ‘
effort into work and trying your best (.01), choosing a topic that mqké;
you iook good (.01), knowing tﬁe subject well, uéing own personal experiences,
views, using other people, books, library (.01), and not copying, plagia-
rizing for a total of (.17). I f _ ,

The proportion of Composition Advice is given in Table 9. Subtypes

are Structure/Development (further Subdivided'into Single Thesis, Preview

"Plan, Introduction, Body, Conclusion), Mechanics (Punctuation, Spelling

Grammar/Usage), Process, Unity and Coherence. The Australian class,
Kilmaire, had composition advice about structure/order (.02), single thesis
main idea, theme, preview of composition/plan (.02), introduction (.02),

catchy introduction, introduction of t0pic/definition (.01), introduction

§
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‘of'thesis,'body, main ideas/thesis support (.02), major supporthparagraphs,
strongest point- last/arrangement, one main idea in a _paragraph/topic |
sentence (.02), strong adequate evidence/details (.02), ﬁpecific'examples
(. OI), appropriate examples (.01), quotes/comparisons (.01), sound ‘reasons
(.01), accurate facts; conclusion (.01), summarize/restate conclusion (.01),
extend thesis in conclusion, a synthesizing conclusion, proper, varied
sentence structure (.01), punctuation (.03), spelling i.QB), grammar/usage
( 03) brainstorm, list ideas (.01), outline (. 02), multiple drafts (.02),
| another S critique, stick to top|c/thesis (. 03) transition, and logical
(.02) for a total of (.54). ‘ ‘ .
Uni High»had composition advice about structure/order (.05), single
thesis (.06), preview of composition/plan (.01), introduction,catchy‘
introduction, introduction of topic/definition, introduction of thesis (.02),
body (.Oi), main ildeas/thesis support (.Oé), major support paragraphs,
strongest point last/arrangement, one main idea in paragraph/topic sentence
(.01}, strong adequate evidence/details (.03), specific examples (.04),
.appropriate examples, sound reasons (.01), accurate facts,.conclusion (.01),

summarize/restate conclusion-( 01), extend thesis conclusion (.o1),

synthesizing conclusion,’ punctuation (. 03),‘spelling (. Oh), grammar/usage
(.05), avoid verb/parallel structure/conjunction problems, avoid ambiguities,
misplaced words, brainstorm, list ideas, select/narrow topic, outline (.02),
incubation, multiple drafts (.02), revision, proof-read/edit (.Ol), stick
to topic/thesis‘(.OZ), transition, and flow of ideas for a total of (.65).

Central Advanced gave advice for structure/order (.0“) single thesis

(main idea,itheme) (.03) prevlew of composition/plan introductlon (.01),
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catchy introd;ction, intréduction of topic/definition (.Ol),‘intfodﬁction

of thesis, body (.01), maia ideas/thesis support (.01), major support
paragrépﬁs, strongest point last/arrangement, based personal expe?ience,
based on experts outside ;chool, one main idea in paragraph/topic sentence’
(.o1), specific examples (.02), accurate facts (.01), conclusionv(.OI),“
memorablg/twist.conclusion, summarize/restate conclusion (.Of), extend

thesis conc!usfon (.01), proper} varied sentence structure (.01), punctua-
tion (.06), spelling (.06), grammar/usage (.02), avoid_verb/parallel.structure
conjunction'pfoblems (JOI), avéid}ambiguities, misplaced wofds, brainstorm, ‘
list ideas, select/narrow thesis (.03), outline (.01), multiple drafts (.01),
anotﬁer's crftique (.01), proofread/edit (.02), stick to topic/thesis (.01),
transitions (.Ol); and flow of ideas for a total of (.59).

Intermediéfé Oakwood Journalism gave advice for structure/order (.02),
strong adequate evidence/details (.02), proper, varieqhsentence sfructure:\\\
punctuation (.07), spelling (.09), grammér/usage (.08), avoid verb/parallel A
structure problems (.02), outline, multiple drafts, another's critique,
and proofread/ediﬁ (.02) for a total of (.39).

Intermediate Oakwood || gave advice on structure/order (.01), single
main idea, theme (.01), strong, adequate evidence/details (,04); sound
reasons (.01), accurate facts (.01), memorable/twist conclusion (.01),
proper, varied sentence structure (.07), punctuation (.01), spelling (.01),
grammar/usage (.07), outlining (.o1), proof?ead/edit (.01) stick to topic/
thesis (.03), transition (.01), and flow of ideas (.06) for a total of (.43).

Intermediate Central |l gave advice for structure/order (.03), single

maiﬁxidea, theme (.03), catchy introduction (.01), introduction of

24
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topic/definition, introduction of thesis, body, maiﬁ ldeas/thesis support
(.01), major suppért paragraphs,Asirong, adequéte evidence/details (.03),
minér support, sodnd.reasong, accurate facts, memorable/twigt conclusion
(.01), summarize/restate conclusion (.01), synthesizing conclusion (.01),
sentence structure (.01), punctuation (.05), spelling (.03), grammar usage
(.04), avoid verb/parallel structure/conjunction pro?lems,ﬂask questionsi
(.01), think/prepare (.6]), decide on an approach, outline (.01), multiple
drafts, revision, proofread/edit (.02), stick to\topic/thesfs (.02}, fran— -
sitions, and flow of ideas (.01) for a total of (.46).

4ntroductory Central 10A had advice about structure/order (.04) single

main idea, theme, introduction (.02), body, based experts outside of school,

details‘(.OB}, minor support, personal examples, éccurate facts, conclusion
(.0Ll< summarize/restate conclusion, synthesjzing conclusion, sentence
structure (.02), punctuation (.05), spelling (.11), gramma§7u;:%e (.05),
outline, multiple drafts, proofread/edit (.02), stick to topic (.03), and
logical fpr'a total of (iNB).

Introductory Central. 10B had advice for a catchy introduction, intro=

i

duction of topic/definition (.01), body, strong evLﬁepcé, specifié examples
(.01), soundfFéasonsr accura}e/facts‘(.OZ), conclusion, summa:T;e/restage
Qonclﬁsion_(.Ol), proper, varied sentence structure (.03), punctuation
(.06), spelling (,08), grammar/usage (;03), avoid verb problems, brain-
storm/list ideas, th&nk/prepa;; (.01), select/narrow main idea, multiple

drafts, proofread/edit (.03), stick to topic (.029, and transitions for a

total of (.41).

T




Discussion: Composition Class Characteristics and Curfculum

* This section of the study will attempt to interpret the data and

discuss the characteristics of each composition class, illustrating each

3

class with a typical letter of advice that gives the flavor of the

-~ N . - -
- objectives, real curriculum, criteria, student perceptions and use of -

composi:tion terminology .

. Adyanced Kilmaire. The characteristlcs of this class are (1) Thinking

. EJ?\ ahead before beginning to write and answering the question asked in the
AN, .
Y ‘_‘.‘;{. : .
Bk i assignment; (2) an emphasis on tone and style; (3) being clear, straight- «~

forward, direct and exélanatory; (4) using a precise,

simple but mature
»

vocabularty; (5) an emphasis on the reader;

(6) using con-pro argumentation;

(7) relying on other people as resources as well as personal experience and

views; (8) mechanics;

(9) logic; and (10) not discussing one idea only but

¢ ‘multiple main ideas.

Dear Student, . \

Logic and practicality of ideas are essential when writing a

composition with such a topic concerning, not individuals, but

groups "and people in general. Initially, you should formulate

clear and sound ideas, both ideas concerning yourself and the

welfare bf others. It is vital you have some knowledge and
" awareness of the causes, effects,

and possibly, solutions to these
ideas. Personal opinion must be incorporated as the whale essay

is a conglomeration of your ideas but, you must remember the

audience to whom you are appealing and the subject on which you

\ : ,
are writing: you must offer points which others, too, would
consider relevant. '

Your essay must be set out Ioglcally SO to enable the

reader to follow your ideas through. A good point to remember

L)
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if skilled in ﬁrlting, is to try tojinJoLVefthe'reader someway--
A way by which to keep them |nterested\and thinking, not in a |
way to offend them, You must present your ideas clearly ‘and in
a stralghtforward manner but keeplng this in mlnd elaborate
(lntelllgently) on them ustng complex, ‘but understandable, speech
It is most |mportant that you, as author of this p|ece of prose, e
- present: y_g:_ldeas--ldeas you belleve in not those you belteve your
- teacher agrees with--if only to.preserve your. sanity and self-' ¢

. - .esteem. Good Luck!

Advanced Uni ngh t Un High the followlng characterlstics emerged’

-

‘from the data: (l) a concern for neatness and leg|b|I|ty, (2) usnng personal
. experience as support' (3) a concern for.structure/order, "a srngle thesns,
(h) specific examples; (5) mechanlcs- (6) a’5 paragraph essay wnth top|c
2 and thesns introduced in the introduction, a 3 paragraph body with a paragraph
- devoted to a major support po|nt and a conclusion that Summarlzes and -
- ‘extenda the thesis; (7) being irteresting and original; (8) agreelng w:th .
- :teacher and beingfnon-radical;l(9l usirg an extensive, mature vocabulary;

(10) being concise.  The students at Uni seemed to promote insincerity

ahd teacher psychology. The“typlcal,handbookbrules seem to be taught such

" _. as use. a variety of sentence openers, do not use passive voice regardless ., -
of whether they served a necessary function for coherence. Context and

readers did not appear, to be 'stressed much. .Students at Uni used a technical

* composition vocabulafy in their letter of advice. o . :
¢ . ¢ . $
Dear Su5|e ‘ o y L ot
Having: been at Uni for four years now,‘l‘ve written many

compositions and { think | can give you 'some hints that are

important to the teachers of UNI when they read a composntlon.

s

. . . . . R
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Fvit T ‘Flrst of all be as neat as. posstble and if possible, type your
4 ‘ :, 'paper. For me, thls always seemed to help "as teachers are more.

R receptlve to a paper when lt s easlly read and neatly done. — o
Secondly, always write a first draft before you make your- final |
copy. : This way you can weed out any awkward phrases and spelling
and grammar mlstakes. Sometimes the difference between an
»Interesting paper-that's well'written technica]lyand one that's
not can ‘make a difference of a grade My third suggestion is :
thad‘you make your paper as lnterestlng as you can, preferably
write on .a subject you know about. Thls is something that a}l
my'teachers'have said: “they want a paper to catch their interest
'andfit's'more likely to, if you write on something you yourself
are interested in. As for farm, most teachers like the five
.paragraph paper' Thls lnclﬁ%is an |ntroduct|on where you present
your tOplC and your |deas on it, and state your thesis. ln the
next three paragraphs you support. your thesls, and the last para-
graph is the conclusion where you tie your paper together.

(Fonally, all my teachers have stressed the importance of the use
of evidence; preferably specific evidence based on personal '
expertence,'ln the support paragraphs of your paper. By this 1|
mean, if you want to make a point/,- be able to back it up and
support itvwith proof "1 hope | havenit scared you too much.

Don't worry, after a few compositions, you'll be an old pro.

" Advanced Central. Central is characterlzed by (1) a concern for

méchanics; (2) a concern for process;-(3) emphasis on structure/order;
(4) having a single thesis; (5) typing;'(G) neatness; (7). teacher

politics; (8) compos ing/class attitudes; (9) researching the topic;
) . 4
(10) giving more than the five hints or pieces of advice asked for.
’ N 1 - : >

Ajthough some of the students used a technical composition. terminology,

any others did not. Like Uni Advanced Central\emphasizes'the composition.

adV|ce rather than the Impact on Reader and Writer Advice.

‘\
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"Friend:
Havnng weathered nearly four years of high schooel English
courses, | believe that | have enough background in composntlon
-_writing to advise you in the matter of getting good grades on
such papers. ' - . |
. Perhaps the flrst thing that high school teacheﬂ% notice,
conciously or unconsciously, 'is the neatness of the paper you:
are submitting” Try to write legibly; or, ‘if possible, type.
The typed paper can hardly be messy, and if a young student such
as youréelf types, the teacher will thlnk that you want a good
grade; this initiative factor is important. '
A second note might be in the structure .of the composition.

Paragraphs, when run together, give an impression of confused

lack of organization. Pay particular attention to single ideas -

in each paragraph. It helps to*use an outline, With each topic
. separated and dlstlngU|shed from the others N
The most |mportant sentence of any composntlon is the thesis,
or top|c sentence. Put this sentence as clearly as you.can;
omit wordé which haze or cloud over the point which.you are trying
to get:across. When in doubt, cut out wordy, run on phrases in
the thesis. If‘yoo do not, you run the risk of poring the reader.-
The_composition is, in esgence, an argument. Use concrete,
proVable evidence when expreséing your point of vfew. Concession
of pOlntS of the opposntlon can help keep the reader llstenlng
Do not take-.a “I'm always rlght” po|nt of view. Be open m|nded“
you are trying to learn somethlng.
~Lastly, don't be rebellious when constructiVe ¢riticism is
gfven to you. - If you.give the teabher the impression that you
- hate him or her, they can't help'but reflect your emotion,funjess
the teacher is God-like. = ' . L

)

o ‘ g : Good Luck, | . '

il
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lntermediatefOakwood'Journallsm. This class is atypical because’it

concentrates on a specific type of composition. Their assignments are

>

shorter than the other classes (from 100-150 words) and are not argumentative

essays such as the advanced classes, but straight news stories, feature

‘articles, critiques of columns or videotapes and occasional opinion

columns. What characterizes this class is (1) a lack of focus on the

composition advice for structure/development; (2) an emphasis on mechanics;

(3) emphasis on research for the topic; (4) an emphasis on task aqdvice,

especially the length; (5)‘Reader Impact advice-appearance and interesting

content' (6) Writer advice--content; (7) emphasns on neatness; "(8)

leg|b|l|ty, (9) lack of a technical ;omposntlon vocabulary; (10) informal
tone. ' ' ‘L ’ Y
Dear Morris:
I dgan synpathize with your problems in coming to a new .
school gsagall lt must be rough,to be suddenly displaced .
from all that is famlllar and beloved and then thrust Jinto an
alien world. You have asked me what hints | could give you
_as to now to deal,wlth'yozr'ne@'fngllsh teacher. So you have
Miss X, huh? Ha-ha. ' R
You will find these hints very helpful in dealing with

this . . . teacher. Flrstghdo your assignnients, no matter

_ -~ how personally dlstasteful or borlng they may be. Second _no

back talk or you may find yourself missing parts of your anatomy .
Third, actually try to inject something relevant into your
composntlon Fourth, use’your‘best _grammar or yout\paper will
*  end. up looklng like a red- slashed battlefield. - And fifth,

no matter how much bull you have. to throw, keep it LONG!
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As - for the speclflcs of the top|c you are wrltlng:about;

tle ln your basic theme throughout the paper . Don't go wandering:
off on tangents; keep to the basic idea of the theme. If you:
have an )rrelevant sentence or even an unneeded paragraph you ,
" can bet your life that it wnll fall under the vicious strokes
of that red pen.
‘ Actually have some |dea of what you re wrltlng about. The '
more you know, the more you can wrlte, and thus fulflll the length
requirement Research the toplc a little before you beg|n Knowv "é
yOur subject' ' ' : ' _ , o
" Make your suggestions somewhat valld Do not suggest that
'your community should impose the death penalty for lolterlng.‘ Miss
X frowns upon such humorous touches.. Keep your proposed solutions
halfway sensible. - _
With these little tips and hints you should get a good grade

'Hope you can rise to the occasion, Morrls See you around,

‘Intermediate Oakwood |1 College Bound This class is characterlzed.»

by (1) a focus on proper, varled sentence structure; (2) descriptive,
. - »
sensory writing; (3) lack of task advice; (4) lack of writer advice;

teacher politics and composing/class attitudes; (5) lack of punctuation and

ro.

spelling advice; (6) an emphasis on coherence-continuity and flow of ideas;

(7) a stress on being yourself; (8) relating to the audience; (9) using

-~

precise words, dictionary and thesaurus; (10) being concise. Like the

Oakwood, Journalism class, no attention Is given to essay'structure: thesls,

introduction, body, or conclusion, but strong, adequate evidence/details

Is emphasized.

- .
PERN N i ¥ P a
?

’

14
) Dear Friend, '
. - . Flrst of all, | would like to give you five hints that might

i help you with your composition. They are five hints ‘that my

. composition teacher would find important: (1) In your compositiop
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try to include a lot of detall. However, don't waste words, or
_try to make it flowery. Keep your details conclse yet very

informative. (2) Make your piece of writing come to fife. Using

all of the senses will best make this come about. Also, in making
it come to 1ife, ybur structure must flow. The sentences and
paragraphs must easily Conﬁéct, perhaps by taking a thread of
information from the preceding sentence to the next. (3) Make
your composition interesting. Many things coqtribute to how
interesting a piece of writing is. For instance, here are a
few: don't use repetition, make it lively, don't fluff it up with
too much definition and detail, but be very descriptive, (4)
Write your paper in regard to your audiefige. In other words,
. if you're writing for children, keep word levels to their under-
) standing:‘ Also, if you're writing a report; it is denotative;
if not, its connotative. '
With these hints in mind, you should be able to create a

good composition.

”~

Intermediaté Central Il. The characteristics noted for this class

were (1) using other people, books, or library for resgarch rather than
relying on personal experience for support; (2) an emphasis on attitude
about th; compo§|t|oT clgss andlcomposing; (1)_knowing the subject well;
‘k“) a lack of advice for interesting, relevant cbhtenf; (5) being Ea}efufw
. t8 answer the question 1n the-éssigpmeﬁt; (6) an éﬁphasis on writer'advice;
(7) an'empﬁasis on hsing’third person only*aqgaective voice; (8) knowing
.teacher'expeCtatioﬁs; (9) asking the'jeaéhe(_for,aﬁviée/hélp; (IO)\pugping"'
effort into the composition.
To whom it May Concern:

iAs~an ircoming student oﬁ Chaﬁpaign Central High School,

| deém,it necessary for you to know what to expect concerning
‘L 3 .
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being neat, not being argumentative in class etc. & is clear that the

evaluation of compositions. In my third year at Central, | have
had numerous experiences with numerous,instrdctorsl With these
teachers' varying opinions and values, | have actually pinpointed
elements Jﬁ student writing which teachers agfee on.
Although grammar is an obvious necessity for strong structure,

I find that teachers rely on it less and less when.it comes to
lowering grades. Being in higher ranking classes may give a much

- different perspective, but the most important element is thinking
in the abstract. Sure you can just get by by reading the required
amount, but the extra effortrand intense interpretation reallylﬁgy
off in the end. All teachers will have their idiosyncracies. One
éf the biggest parts in being a student is adapting to the instructors
wants and needs! All of the previously mentioned suggéstionS'can
be accomplished with a good strong effort but if you are not
satisfied with your writing than why should anyone else be?
Pleasing myself has been one of the hardest things to do. Avoiding
passive voice, excluding first or second person, and still making
edéry sentence relate to the one before it. ‘

If you were given a topic What should be done to improve

my community,your'major point should be‘reveéled and proven with

new ideas throughout the essay.

Introductory Central 10A. The tenth grade students in this class use

a non-technical vocabulary for discuséing composition; their hints ar
general rather than particular, more pragmatic. Their hints and afivice

indicate the objective are to teach them responsibility such as nof éopying,

-
.

but doing their own writing, turning assignments in on time, using pen,
—~
teachers of tenth grades stress neatness, mechanics, length, good classroom

discipline, assignments finished, complete, and on time. Tenth graders

. - ] -

n
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do not use the.word thesis but may use opinion, major point, main idea,

topic sentence, or theme instead. The tenth grade students seem more

interested in the topic, less phoney and more genuine. Central 10A advice -
was characterized by (I) task advice, éspecially assignmeht and format—

advice; (2) legibility advice; (3) originality; (4) little tone/étyle

advice; (5) being positive and serious about learning to write; (6) spelling;
j

(7) a lack of coherence advice; (8) few words spent on giving the advice

and hints; (9) having correct sentence structure; (10) knowing the topic

well.

Dear Alise, , “
In two years you'll be coming to Central, well it's a big
change from the school you go to now. It's a lot Ligger and
_ you're not as much a part of a family as you are now. You'll
be more like part of the crowd. But the teachers are nice and

don't grade unfairly, well at least the ones I've come across

don't. | have heard some stories about unfair teachers but ,
you can't really believe that. | have thought up five points
that | think will help you‘}n your composition: (1) your

attitude should be good and have a open mind }eady for new
ideas. Be friendly, don'E be a snot to the teacher or he {she)
‘Wil not think.you are tryin§ hard and won't put himself. out
.to help you. (2) Do research. The téachers here are good and
will help you locate booksyand things that will help you to get
a backgraﬁnd on the community. (4) Put in a few of your own
ideas that are orlginal and sound like they are good and from *
you. Put others™ ideas in your composition, too, but don't take
the credit for it. Don't say anything that you don't mean, don't
say‘that ydu are going to voluntéer your §g£X§ES§ﬁ5ﬁH not mean
it. (5) Lastly--write neatly and clearly. Have someone proof-
read your paper for spelling or other mistakes. Make sure your
paper looks good aqd turn_it in on time! 0K, there are the five

6oints.
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Introductany CentraIIIOB. The.tentréIIIOB class is very similar to =
Centrai 10A class. The IOB class is characterized by hore:Reader Impact
.Advice--more emphasis on being clear/éxplantory, being explicit/direct,
being precise. The 10B class used twice as much tone/style advice as the
10A class. It,gavé'over three times as much teachér politics advice, but
hal f as .much composing/class attitude advise as the 10A class. There was
less structure/development advice, more emphasis oﬁ accurate facts and
process advice.

Dear Eighteth Grqders:

Well now | am going to give you some information about how
a teacher might. look at the way ypu write a composition. And
1f you‘know you probably have a better chance at getting a good
grade. . .

Wéll the first thing is weather you ﬁave your name in the
proper place, the date, and the class. Then she's going to see
if you have the right heading and if it in the right place.
And if you indented your paragraphs, and have corréct punctuation.
And gp see that you have a topic sentence, and a conclusion sentence.
Then see to it that you,sti;k to what your talking about and dog't
jump. off the subject and start talking about soﬁething tﬁét ‘
happen infthe first paragraph. A teacher would looked for neatness.
Meaniﬁg don't hand in a wrinkled up composition or a half do
composition. And make sure you spell as careful as you can and
1f you don't know how to spell a word ask or look it up in a
dlctionary. Think whats the best kind of composition you can

. have with Just about correct everything and neatness. And write <
. your composition with’a’posjtive'atqitude not with a negative

if you do that your composition will come out like you think.

o : . ~ ‘
g ) ;

<
+




That just about all a teadherflook for in.aAcomposition. So
when you get to high school and the teacher ask you to write a
composition and you write a composition like that then she'll

know right away that you are a good writer and a good student.

Discussion: Differences and Similariiies

Reading the letters of advice from seven dfffe}ent classes makes one
aware of the class-specific cdhpositioq¥objectives, cﬁiteria, and student-:
perceptions. The task advice ranges f;Qm (.01) for Intermediate Oakwood ||
to (.14) for Intermediate Oakwood Jourﬁalism--quite a range for composition
classes in the same high school!"The Reader Impact Advice ranges from
(.16) for Advanced Central to .(.44) fof Intermediate Oakwood |l.. And there
is a fairly large difference between Central 10A (.21) and Central 108
(.31) for thi§ major advice type. The Writer Advice ;anges from (.10) for

- Intermediate Oakwood 11 to (.27) for Intermediate Central Il. This is also

-3

a big difference for two intermediate classes, both grade |l classes with
students who have had supposedly the same kind of composition experfences
in grades 9 aqd 10. The cqmposition advice rQ:;;; from (.39) for Inter-
mediaté_Oakwood Journalism tov(:ES) for Advanced Uni High School. |
Yet, when the U.S. classes are all combined and qomﬁared to the
Australian class,, there are striking similérities. The task advice is
(.02) for Kilmaire and (.07) for U.S. classes. The Reader Impact advice
is (:26) for Kilmaire and (.23) for U.S. classes. The Writer Advice is

(.18) for Kilmaire and (,17) for U.S. classes. The composition advice

is (.54) for Kilmaire and (.52) for U.S. classes. ,If we compare the U.S.

- 3 23(;
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classes accofding to cdmpositléh'complexit* tevel , Qe see horé Similari;iés.
Fbr Task Adviﬁe; ?he Advan;ed Total ié.(.bS), the Inté?ﬁediaté total is
(.07). For ﬁeader Impact Advicé.the Intermediate total is (.27) and the
]ntroductory total is- (.26). For Writer Advice, the Intermediate total is
(.22) and the Introductory total is (.18). For composition advice the
Intermediate total is (.43) and the Introductory total is (.u4). There

are similarities within a school also. The proportidn of ‘advice on Format

s similar for Central: 'Advanced Central .(.06), Central 10A (.05) and

Central 10B(.06).. For mechanics, Advanced Central had (.18), Central 10A

had (.21) and Central 10B had (.18).

Evaluation of the Letter of Advice Method
The letter of advice method of gathering data about compdsition goals,
curriculum, instructional practices, teacher values and student perception

looks promising, but it is not without problems. One problem is

constructing the categories; it is a subjective process and the preliminary

categories set forth here do. not meet all the necessary category criteria.

Some of ;hegcafegories‘such as content overlap. Another problem is inter-

preting student hints and advice. It is difficult, for instance. to

’ 5

interpret what a student means when he says "“Write clearly.' It could

mean to compose clearly or it could mean to use a clear, legible hand-
writing. Sometimes students use composjtion terms incorrectly, for instance
giving advice to write a unified essay when they mean a coherent essay.

An additional problem is knowing what to do with embedded advice. When

five hints are asked for, but some students actually give eight hints,

then what? Some way must be found to make sure five and only five hints

”

A
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are given. It would be useful to have students rate the five hints in order

o -

of importance also see their prﬂoritles.

It is'cleqr that much mor% pilot testing needs to be done with thi;
methodology. Inferrater rell%slllty ls.needed élso. But in spite of all
the problems, it is hoped tha£ this study succeeded in the attempt to devise

a new, rich source of data about composition classrooms internationally. "
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Pick topic interesting to teacher ' ‘ % * % % ¥ %
Impress teacher/be political .01 *x [.01} = ‘ )l x| %
Use no humor, jokes .01 # | ‘ *
Pretend teacher knows all answers . | % # i *
Listen to teacher * % #
Imitate and model teacher | * | . %
Take notes on teacher's lectures * % %
\
Use teacher examples & arguments/support
Assume teacher believes cont. most imp.
Be nice to teacher/friendly . ‘ % % {.01 x| %
. Oppose tactfully N : % * "
Don't argue with teacher, or be a snot * S I % ] % N
Ask teacher for advice/help 01l = %
Don't act as equal or superior- ' » * % %
Fake sophistication ' S B O I
Be vague, generai, broad - ’T;:/ .0l % % .01} ¥
Be specific enough for interest/narrow N : % 3 I
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WRITER ADVICE (Cont.)
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Talk in circles--say nothing ' I I
Don't use radical, revolution/be radical * I B
Don't mention political parties R
Don't "con'' with fancy words . * | % 1 =
_ : ‘
Get teacher to like you % * | x| * *
Understand teacher's teaching system
Consider teacher/self interests as 50/50 o}k %
Let teacher know your weak points * ) % *
Fake it, use primer style/be naive * | % *
Expect English/content teacher differenc. | % *
No tear-jerkers, unless teacher likes *
Don't leave loopholes in your argument %
COMPOSING/CLASS ATTITUDES ‘
Be positive, serious about learning * L B * | % 1.03].01}.02f *
Put effort into work/try your best/study | * .01 * |.02 .o4f.02|.01f.01{.01}.01
Allow enough time for qualit9 ¥ * | % 1.02].01 .01} .01 * ] %
Don't rebel against criticism L I *
Use classroom time wisely ¥ * | * %
Budget for in-class essays N %
Pretend interest in class even if dull ¥ o %t
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WRITER ADVICE (Cont.)
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CONTENT OF COMPOSITION < |<|<|<|]-{-}—-]—-1=-=}—}-|°
Choose a topic interesting to you *| x| %] % 1.01].01].01 N *
Choose a topic that makes you look good * 01 * | =
Choose a topic you believe in *
Choose a safe topic *
Know the subject well .02) .
Use own personal experiences, views .01} .01
Use other people, books, library/researchf .03
Use recent sources
Make up content %
Don't copy, plagiarize/credit others L0l %
Use commonsense, obvious if unsure/topic
1f bland topic, be moderately competent
Be non-phoney/fake interest *
If literature essay, define words
Make bold assertions *
Don't contradict yourself *
Present both sides of an argument .02
Total Teacher Politics L07) .04) .
Total Composing/class attitudes .01
Total content/source of idea attitudes .09] .06| .
Grand Total Writer Advice L1811

"Q > .00 and < .0l

ERIC

IToxt Provided by ERI




Composition Classes
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'Proportion of Composition Advice
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STRUCTURE/DEVELOPMENT Rl B B B B e Bl Bt B B B
Structure/order .02} .05} .04| .04]{.02|.01]|.03].02|.04 .02] .05
Single thesis (main idea, theme) % | .06} .03] .05 01 .03 01 * * | .05
Preview of composition content/plan .02] .01} *].0l .03] .01
Introduction ' .021 *|.01| * .01}.02 .01} .01
Catchy introduction N L 01}].03 * 1 x| *
Introduction of topic/definition .01 x .01} * % |.01 01| *
Introduction of thesis. % |.02] *|.01 % | .04 .01
Body *1.01}.01].01 *#1.04 | *{ % ].0l
Main ideas/points/thesis support .02} .02} .01}.01 .01} .06 .0l
Major support-paragraphs (2-3) (3-5) * L& | ox ) % * | % *
Strongest poinE last/arrangement * 1 %] 01 * * *
Based on personal experience * % * *
Based on experts outside school * | % L I o) %
One main idea in paragraph/topic sent. .02] .01} .01}.01 .03] = * | .01
Strong adequate evidence/details .02| .03 .02] .02] .o4} .03 .03}.03] * |.01}.03
Minor support * * % ¥
Speci fic examples .01} .04} .02] .04 .01 * |.03
Personal examples ‘ ) * L
Appropriate examples ‘\\ ' .01 % * * *
>
Quotes/comparisons \\7 .01 N
Sound reasons ' ) ) .01} .01 #* o1l *1.03 * | % ].01
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COMPOSITION ADVICE (Cont.) -1-1.
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Accurate facts/facts O I B0 D 1 Lo} ) o« ) o ].02].01) *
. d
Conclusion .01]1..01] .01} .01 * .01 % * 1,01
Memorable/twist conclusion * * 011,01 * *
Summarize/restate conclusion .01} .01] .01] .01 o1 « | «|.01].01].01
Extend thesis conclusion *# 1 .01}7.01] .01 f
Synthesizing conclusion * * * O x| o * | %
Sentencé structure, proper, varied .01} 0l = *\\\QZ .01l * |.02].03].03].01
g v
MECHANICS ‘
Punctuation .03] .03| .06 .04] .07| .01} .05].05{.05].06|.06].05
Spelling .03] .ou] .06|.05|.09] .01|.03].05].11|.08 .09 .06
Grammar/usage .03] .o5| .02 .04| .08} .07| .04] <06 .05 .03} .04] .04
Avoid verb/parallel str./conj. problems *# 1.011 * }.02 I I B U
Avoid ambigquities, misplaced words % * % %
PROCESS
Brainstorm, list ideas Lo = % * B * ¥
Ask questions .01 * %
Think/prepare L0l % 01 *p o*
Select/narrow topic * 1.03].01}, I L
Decide on an approach L *
Select/narrow thesis * %
OQutline .02 .02].01].02] *].01}.04).01} ¥ * %
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,Inc&bation * *

* Multiple drafts .02].02|.01|.02] = IR R
Another's critique * Ol x| % * *
Revision 2 * * * * *
Proofread/Edit .01}.021.02].02 .61‘.02 .0)1].021.03]{.02}.05
UNITY
Stick to topic/thesis .031.021.01 .Oé .03].02].01}.03].02].02].02| _
COHERENCE . o
Transitions ] % 1.0} * 00 * | L L
Flow of ideas: A I B .06j.01].01 i
Logical .02 * %
Total structure/development .30} .39 .29} .35].06] .19} .21].16].19|.14] .16} .24

\
Total mechanics J1of .14 18] .15).271.10) .13) .17§.21}.18].20{.17
Total process .07!.08| .09| .08 .04] .03} .07} .06|.04] .06|.05}.07
Total unity .03].02].017.02}.01].03].03] .02|.03] .02].03}.02
Total coherence .06} .01].01}.01 .071.02].02| * L I L B I
Grand Total Composition 541 .65 .59] .63].39].43].46].43].48] . 41]. .44}, 52
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