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FOREWORD

Within the last few years it has been established  that handicapped school~age' ¢
children have the same rights as nonhandicapped students to a free, public, equal ‘
educational opportunity. The principle source of this right has been a large
number of State and Federal pourt orders based on two major premises: first, ’
handicapped persons can learn and profit from training and educat;on; and second,
techniques and technologies' exist which are believed to- be appropriate for
training and educating the- handicapped. These premises have been transformed into
legal doctrines by court decisions which state that excluding handicapped persons
from school violates their rights to education under ,State constitutions, the ;
equal protection clause of the 14th Amendment, or the due process clauses of the
5th and l4th Amendments, .

Therefore access to vocational education programs has become improved for
the handicapped. However, a critical void presently exists for the preparation
and professional improvement of vocational teachers imnstructing mainstreamed,
handicapped students. This void has' been identified as the lack of a data base
which determines the specific unmet training needs of vocational instructors who
serve or will- be serving handicapped students.

A}

As a result of this negg, two related but separate projects were funded by
the U. S. Department of Educatién. Contract, Number 300-70-0571 was awarded to
Educational Personnel Development Consortium D of Richardson, Texas for the period
from 1978 throlgh 1979 to: 1) identify the unique competencies and knowlédges .
needed by vocational instructors to work~with handicapped studen'ts; and,2) develap
three questionnaires for use in conducting a National Needs Assessment Survey.

The three quesfiqgnaires which .were developed and approved under the Federal
Reports Act and Office of Management and Budget were:
1. Vocational Teacher Needs Assessment to Serve Handicapped Populations;
2. Voéational»AdmLpistrator Needs Assessment To Serve Handicapped

Populations; and " . .
3. Vocational Teacher Educator Needs Assessment to Serve Handicapped
"Populations.

States choosing to replicate the study may use any one or all three of the above |
quegtionnaires which are included in the Appendices of this report.

The second {(project was conducted by Educational Innovators’, Inc. of
Richardson, Texas under Contract Number 300-80-0865 from 1980 through 1981 for
the purpose of: 1) conducting a natdonal needs assessment survey of vocational -
teachers, and vocational teacher educators; and 2) disseminatiag .the results and
products of the needs assessment survey. The data base developed as a result: of
this ‘study should enable mamagers at the Federal, State, institutional, and local
levels of vocational education to plan, design, secure funding, and implement
effective vocational 'personnel development activities thereby 1nprea§ing the . *
effectiveness of vocational instructors to meet the needs of handicapped students.

Bill E. Lovelace . ' Kay E. Kienast
Project Director ’ : Project Facilitator
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Chapter 1

INTRODUCTION

. ”

~

Withiﬁ the® last few years it has been established that handicapped school-age

{
children have the same rights as nonhandicapped students to a free; public, equal

L]

educational opportunity. The principle source of this right has been a large
. )

~

number of State and Federal coupt orders based on two major premises: first,

+ -

handicapped persons can learn and profit from training and education; and second,

techniques and technologies exist which are believed to be appropriate for -

training anJ educating the handicapped student.
These premises have been transformed into legal doctrines by coupt.&ecisions
. -
which state that excluding handicapped persons from school violates thei: rights
to education under State constitutions, the equal protection clause of the l4th
Anmendment, or the due process clauses of the 5th and l4th Amendments.

Accordingl&, courts have ordered that (The Council for Exceptional Children,

1977):

+ [y -
3

1. No handicapped child may be excluded from.education because of his/her
handicap--the "zero reject" principle;

2. Schools have a dd%; to providé an ‘equal educatiénal opportunity to all
gandicapped students-~the "gandatofy education" principle;

3. The preferred educational placement‘of handicapped students is in the
least restrictive environmggt-—the "mainstream'" belief;

» 4. The handicapped person is entitled to education or training that is

appropriate to his/her needs and conditions and is designed to help

‘him)/her achieve the fullest potential--the "appropriate educatign"

principle; and




5. The child, his/her parents, and guardian or a person acting as a parent*

are entitled to a hearing on any proposed special education placement¢
»

before the placement is made-—the '"procedural due process" requirement.

Although litigation is the principle enforcer of this right, it is not the

Al

sole source. Federal and State legislation also provides for the right to a
\ .

public education for handicapped persons. This legislation often requires schools

to comply with the principles of zero reject, mandatory education, placementiin

[

the least restrictive program, appropriate education, and procedural due process;

for example, the emphasis of Section 504 of the Rehabilitation Act of 1973, P.L.
-

94-112; and the Vocational Amendments of"1976,'P.L. 94-482, which amended the

Vocational Act 05 1963. The regulation (45 CFR Part 104.303) implementing P.L.

r

94-482 specifically declares the training of handicapped students as "National

priority programs" (Federal Register, Vol. 42, No. 191, Monday,; October 3, 1977).

’

As a result of both litigation and Federal and State legislation, efforts
have begun to deinstitutionalize the retarded, mentally ill, and other handicapped
individuals and provide them supportive segvices in the community. Parent groups

have demanded the educational services for their handfcapped children aﬁd the

courts.ahd lawmakers have responded. Consumer groups of disabled persons have

3

been increasingly vocal in affecting those programs designed to help, and

researchers and practitioners hive been discoveripg untapped productive potential

- Py

in even the most severely handicapped.

‘ The discovery qf human potential is not the same, however, as fulfillment of
that potential. Hand%capped persons have many artificial barriers placed in ffont
of them that 1mpedé their participation as full and proddct;;e citizens. Frank

*Bowe (1978), Executive Director of the American Coalition of Citizens with

Disabilitids writes:



I Today, disabled people seek very basic rights.’ They want a place
to live - and cannot find it. They want an education - and are
- .-turned away. They seek access to transportation on buses and
subways - and cannot get in. They seek jobg - and are rejected.
: 4 They desire respect - and receive humiliatione

All this, emphasizes Dr. Bowe, handicaps not only the disabled individuals
thexfselves but handicapslall of us, our whole soéiety. However, Dr. Bowe aléo

‘states that "America need not be handicapping nor need it be handicapped."

However in order to become independent the handicapped must be employed. A

&

. part of the solution to‘the needs of handicapped individuals then is the provision °
of adequate vocational training thatﬁwill allow them to be;ome productively
enployed. The need is great. Béwe (1978)—reports that 60 percent of all
handicapped.adults are at or near the éoverty line. Levitan ard Taggart (1976)
report that only 40 percent of all disabled adults are embloyed compared with 74
percent of the nonhandicapped population. Shworles (1976) estimated that by the
end of 1977 aroung 2 million handicapped persons would leave schools with

inadequate skills ‘for participation in the work force. Handicapped persons are
>

often underemployed, working in jobs below thef} capabilities.

4

) "\ - .
In response ‘to this great need, vocational educators have attempted to

mainstream handicapped students in keeping with P.L. 94-482. However, recent and |

continued evaluation of vocational education programs as underserving handicapped -

'
(
r

. + .
persons (General Accounting Office, 1974) underline the need for increased

@
attention on discovering methods of providing effective vocational training for

disabled stﬁdents._ Comprehensive vocational education emphasizes the need for

handicapped students to become the responsibility of the regular vocationa}

instructor with support from special education staff as needed by the student. In

A ,

order fo meet this need, the vocatiofal imstructor must provide sequential

educational instruction and training appropriate to.the needs and progress of each
. AJ .

handicapped student. Consequently, the vocational imstructor must not only have

the competencies, knowledges, and technical skills needed to be effective in the

L N - ©
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vocational skill area, but must also possess épec}fic conpetencies and knowledges -

X7

which will enable him or her to effectively teadh handicapped students.

<

-
>

STATEMENT OF THE PROBLEM

The major purpose of this stu&y was to develop a data base that identified
the need for prdZZssional imp}ovement and/or preparation of vocational education

-

instructional personnel teaching handicappedkstudents via a National Needs

Assessment Syrveys ‘The‘two specific project objectives included the following:

&

1. To establish a data base which identified the specific unmet

training instructional needs of personnel who serve or will be
serving handicapped students; and
2. To disseminate the results and products of the needs assessment

survey.

SIGNIFICANCE OF STUDY

The identification of specific training needs of vocational teachers who

’

teach or will be teaching handicapped students 1is essential for the well-being of

both students and teachers. Flynhi, Gacka, and Sundean (Reésearch Notes, Phi Delta
)

' v
Kappan, April, 1978) conducted a survey in Pennsylvgnia of 1,726 regular classroom

teachers who were asked if they felt adequately prepared to teach mainstreamed,

handicapped students. Fifty-eight percent of these teachers said that' they did

3

not feel adequately prepared. Although this was not a survey of vocational

a study was completed by Dr. George W. Fair in 1976 of all school districts in

7Te§qs with spgciglAeducationfor~vocaaioqa1 education programs. A survey

-

instrument asked directors of special'educatioh and directors of vocational

) ‘ ) . . , ®
education, "If the Texas Education Agency could provide your school district with

some kind of assistance in order for you to serve more special education students

|
|
|
|
\
|
|
|

teachers, one could assume that the;r attitude would be very similar. Similarly,

in regular vocational programs, what kind of assistance would be most needed?"
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Fair (1976) reported that‘inservice education was “the response to this question‘

and recommended the following in ‘the stddy entitled Vocational Education .
:‘ s , ! .
Programming for Special Education Students 'in Texas: C ) o
A ] . N
(7). That an intensive inservice education program on s ' . %

vocational education programming for special education studentsg
for vacational education personnel, special education personnel,
and administrators be initiated.... Such an inservice *progfam ‘ Voo
would include the assurance that each vocational education

teacher participate in a minimum of 15 hours of instructien
-on the education of special education students in regular

education programs.

There is no doubt that the legislafibn and judicial décisions existing today

.

have focused vocational educators on the problems of educating students with
special needs. However., many problems still exist in the field in general ,

especially in the field of teacher preparation aEcordimg to Jennings, Haynie, and

I

Yung (1978). Jennings, Haynie, and Yung (1978) stated that: ) , ., « 4
*  Vocational education teachers with ng special educatioh background
are teaching special needs students, and special education teachers
L with “no backgrou?d in vocational education are trying to prepare
- these same types of students for employment. This situa}ion exists
in public schools because there are virtually no teacher education
p}ograms to prepare people with both types of skills. ‘

Therefore a critical void exists for vocational teachers of handicappeé
students. ,This void is the lack of professional preparation provided through

k

organized courses in vocational teacher education institutions. There is an

.

g N \
obvious need for the development of strategies and instructional coatent to be

v . ~‘ <
utilized to further prepare vogational teachers instructing handicapped students,

. ~

and to provide.inservice training for persons presently employed as vocatfbnal

teachers of the handicapped.

o : ,

Further, it is imperatdve that the vocational teacher's own perception of the
- i : :

importance of tasks to be mastered and the knowledge required become part of the

content of the prébaration program. Therefore, current vocational teachers of

A .

handicapped students should identify the criterion for developmeni oé the ;| '\

v
»

preparation curriculum. In summary, the complete analysis of an.occupation must -

K]
[ !

v
.

. [} oy
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include: 1) an identification of tasks performed and knowledges needed; and 2)

_the relative importance of each task perfotmed and knowledge needed by the

[}
-

» incumbent workers.

»

Research previdusly completed identified the competencies and knowledges

needed by teachers for effectively conducting vocational programs. However, those

2

unique ‘competencies and knowledges needed by vocational teachers inétructing

4

khanaicapped stqdents have Just recently been determined as a result of a project

-~

funded by the Department of Education in 1979 entitled "Personmel Training

I3

Requiréments To Servegﬂandicapped Populations,” contract number 300-70-0571.

Until these unique competencies and knowledges had been identified, it was

-~

virtually 1mposs{Ple to develop teacher training courses based on competencies and
knowlédges. Therefore, the training and improvement needs of vocational teachers

related to students with special needs béve been vague and often unidentifiable,

o

if exXistent. . ¢

-

°

. METHOD OF PROCEDURE
I ' . ,—/ } )
. A. Personnel Training Requiréments To Servwe Handicapped Populations, Contract
‘ 300-07-0571 - .. -

.
r

" A National Needs Assessment Survey was the procedure utilized in this study
v J « . c

to }dentify the training needs of vocational instructors of‘hainstreamedﬂ

[y

handicapped students. Three questionnaires were developed:
1. Needs Assessment Survey. of Vocational Teachers;
2. Needs Assessment Survey of Vocational Teacher Educators; and

3." Needs Assessment Survey of Vocational Administrators

These questionnaires were developed extracting two sets of competencies and

knowledges from a review of literature concerning: 1) those needed for conducting

3 ~

vocational instructional programs excluding technical skills; and 2) those that
would assist vocational education instructors in assuring that handicapped

students have equal access and opportunity in vocational education programs. One
) .

.
-




"Technical Advisor§ Committee; while the second was reviewed by' a nine-member

.State Board for Vocational Education . ' .

-f>

set of competencies and kno&ledges was reviewed by a nine-member Vocationki

[y

[y

Advisory Committee composed by special educators and vocational educators

4

responsible for handicapped students using the Delphi technique.

Representatives of the Vocational Techrical Advisory Committee were: o

<+ . Y

Dr. Zed DeVaughan’ .

Assistant State Director

Oklahoma State Department of Vocational and
Technical Education L

Stillwater, Oklahoma ¢ f

Dr. Maude Goldston
Vocational Education Personnel Development Coordinator

State Department of Education

Richzond, Virginia

Dr. Rose Mary Bengal

Vocational Education Personnel Development oordinator
State Department of Education ‘\ .

Balt’sore, Maryland ~
Mr. Richard Round ,

Albucuerque Technical-Vocational Institution
Albuguerque, New Mexico +

Dr. J. Russell Kruppa

Professor ‘and Chait of Industfial Arts ’ ! . v

Division of Industrial Education ) “
and Technology - . i

Trenton State College *

Trenton, New Jersey '

Dr. Orville Nelson *

Co~Director

Center for Vocational, Technical, and Adult Education . : :
University of w%sconsin, Stout '

Menonie, Wisconsin

Dr. Marion B. Holmes

'Director

Vocational Education ~ \ \
Division of Career Education i

Thé School District of Philadelphia

Philadelphia, Pennsylvania

Dr. Richard C. Weber

Chairperson Vocational Department
South Lafdurche High School

Larose, Louisiana

\t



) . ¢ - 8
/

?
Mr. Pablo Pena . . ¢
Auto Body Instructor . -
Burbank High Schoolk " . ]
San Antpnio, Texas. . ' . .
Representatives of the Advisory Committee composed of educators and vocational
educqtofs’resﬁgnsible for handicapped students included: ‘ A
Ms. Carlene Ollee Washington
Program Superyisor .
Special Needs Division of Vocational-Technical ‘and.

Adult Education ; ]
Olympia, Washington ‘ : . .
Mr. Louis Glover
Director of Special Education . '
'Region X Education: Service Center ) .
Richardson, Texas :
Mr. Raymond Faucette
State Supervisor of Vocational Special Needs Programs e
State Department of Education
Little Rock, Arkansas 4
s : *
Mr. Miles Beachboard . . L
Digector/ ! s
Vocational Special Weeds Programs R 3
Department of Elementary and Secondary Education 2
State Department of Education
Jefferson City, Missouri J
Dr. Richard N. Jenson , p
Director of Vocational Education ,
Special Needs Inservice
Rutgers University . R
Middlebush, New Jersey
u

Dr. Allen A. Mori
Associate Professor y
Department of Special Education
Univensity of Nevada, Las Vegas
Las Vegas,; Nevada .
Hr. Jimny Daniels .
Vocational Education for the Handicapped Instructor ’3
Congress Junior High School i : l
Denton, Texas ‘ ' ’

Ms. Prances Black . -
* Vocational Homemaking Instructor »

Arkansas School for the Deaf .

Little Rock, Arkansas. .

| 20
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A discrepancxyprofile was(then prepafed\by comparing the two sets of

Vo M .

competencies and kpbwledges.~ Therefore the discrepancy profile identified the
3 . [y

unique competenc&es and knowledges necessary for vocatjonal, teachers to instruct‘{
- ? :

kS

handicapped students. These unique competencies and knowledges were used as the

basis for the three quest ionnaires that were developed. These three

-~ N ~
“

questionnaires werg identical and intended for three populations--vocational
4 - i . -4 )
. teachers, teacher educators, and administrators. However, only two populations
& .. -

- 0

were approved by the Federal Education Data éommitfee/Office of Management and

Budget to respond to the questionnaire. These two populations were vacational

A/) " teachers and tedcherhkducators. N
B. - Vocational Education Personnel Development Needs For Working With The
& Handicapped, Contract 300-80-~0865

.

A second, separate contract was awarded to conduct‘thg National Needs
Assessment Surveys previously .developed. fhe sample pépulation for this éxudy was
limited to: 1) vo&atiqpal teachers of State;approved, less-than-baccalaureate
degree, vocational education programs; and 2) vocational teacher educatofs. All .

% * . A]
fifty states and Puerto Rico provided the names ind addresses for the study using
- * . ‘) ,\

~a proportional, stratified, random samﬁle. A total of 1,446 vocational teachers

+ ’ hd ‘ Ry
and 206 vocat{onal teacher educators wWere mailed the National Needs Assessment *

»
ks AN N N

. " Survey. The total sample’per vocational program area for teachers is shown in N

.
¢

Table 1. Tablée 2 provides the total sample per ypcééional p}ogram area for .

3 -~

teacher educators.

? . 4




TABLE 1 .

10

. . Usable reéponses of “vocational teachers -

-

Program Area

Number surveys mailed Number usablézreturns Percent returned

45,

3

Agriculture - 98 4 ' 44
Office’ 298 » 133 45
*Distributive 116 5L 44 T
Health 126 46 .37 .
Homema$ing 297 152 -, ' S1

. Trade-and Industrial 430 163 A 38
Technical 81 33 . 41

- . ' ‘ M ,l “
- Totals 1,446 622 43 '
" TABLE 2 b

Usable responses of vocational teacher educators
-

-

Program Area

«

‘Number surveys nailed MNumber usable returns Percent returned

Agriculture 15 10 , 67
Office 43" 22 51
Distributive 14 8 57
Health 15 3 20
Homemaking 51 35 69
Trade and Industrial 55 38 .- 10
Technical 13 7 54

: Totals 206 123 ) 60

DEFINITIONS

.

Competencies, general occupational, in this study were defined as those
skills, concepts, and attitudes needed by all workers regardless of their

occupations or specific jobs (Cartér V. Good, Editofr, 1973:121).

Knowledge, ‘recall, in this study, was considered to be knbwledge defined in °

terms;of itself and véluntarily remembered and used whenever the need arises

v
L]

(Carter V. Good, Editor, 1973:L 325).
Task, in this study, was defined as a performance standard providing a clear

sbecification of what is to be done; why, when, and where it is to be done; how it

is to be done; by whom it is .to be done; and to what extent or degree of
L4 7 l
perfection it i{s to be done

(Department of the Air Force, 1970:2). -
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Hahdicagged students, in tﬁis‘study meant persons w%o were: 1) méﬁtally.‘
rgtarded; 2) hard of‘hearing; 5) deaf; 4) speech impaired; 5) visually
bandicapbed; 6) seriously emotionally df%tuqbed; or other health‘impaired person;f
or'pglsons with sqfcific learning disabilities, and who by reason of the abo;e:
.1) required special edueation arld related services; 2) could,noE succeed in the
regular vocational education program without special eduqational assistance; or
3) required a modified vocat;on;I edqcation program (Federal Register, Vol. 42,

o~

No. 191, Monday, October 3, 1677):

/[ - .

Vocational Education, in this study, was organized educAtion programs which

+

were dir@cﬁly related to the préparétion of #ndividuals for paid or ﬁnpaid

~

employment, or for additional preparation for a career requiring other than a

v

baccalaureate or advanced degree (P.L. 94-482, Sec. 195(1)).
&

Vocational program, in this study, was a planned sequence of courses,

-

services or other educational activities designed to meet a specific vocational .

objective(s) (National Center for Educational Statistics/Vocational Education Data

&
" System documentation).

o

DESCRIPTION OF INSTRUMENT \w

The National Needs Assessment Survey, found in Appendix A, consisted of the

N

unique competencies and knowledgks identified as needed by .votational teachers who

v

instruct or will be instructing handicapped students. One section of the survey
contained 65 competency Statements while the second section consisted of 31

knowledge statements. Therefore questions:l through 65 were competency statements

)
on the survey; questions 66 through 96 were knowledge statements. Solely for the

purpose of organization, the competencies as well as.the knowledges were groupéd
into teacher functions. These eight telcher functions.inéluded: 1) professional
role and development, 2)‘student guidance, 3)‘8chool/commun1ty relations,

4) instructional implementation, 5) program management, 6) instructional planning,

’ [y




7) evaluation, and 8) student organization. No attempt ~as nade during this study

! ’

s
to justify the selection of these eight teacher functions nor to justify the
inclusion of any competency or kno%ledge statement within a specific function.

The Needs Assessment Survey quuired vocational teachers to rank each
competency and knowledge statement from one (low) to five (high) concerning their
present level of competency or knowledge development. Each respondent was also

\ . . \

“asked to rank their desired level of devélopment by circling a number on a scale

4

from one (low) to five (high). Circling number 3 indicated that the respondent

had an average level of development to perform the competenéy or knowledge.
'3 . ;
Circling any other number (2, 4) indicated respective decreasing of increasing

. - . ' ' ~ ¢ n~ ¢
performance or knowledge development levels. U
. , t ) \
Vocational, teacher educators completed a survey identical to the one -

\

completed by vocational teachers as shown in Apendix B. dowever the vocational

'

teacher educators were as@ed to identify the extent the conpetencies and
! "

knowledges Wwere presently’déveloped in their,teacher education program. The

N -

difference between present and desired level of development was tonverted to a
need index. The need index wés then adjusted by the magnic;de of the desire as
indicated by the respondent, thus giving a prio}ity ranking for the competency or
knowledge statement. In this manner the training needé were identified as well as
tse priorities for training. v

¢

The survey for vocationai administrators, althbugh not used in this study, is

shown in Appendix C. Because this survey was approved by the Federal Education
Data Committée/office of Management‘and Budget, it can be used at State and local

levels to identify the training.neéds of vocational administrafors. . .

TREATMENT OF DATA

The Needs Assessment Surveys were designed to provide a discrepahy andlysis

between the present level of competency and knowledge development of respondents

, _ A
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-

- . . )
’ as compared to the desired'developmént level of respondents. Additiorally, a
rank order as to the priorities for training needs was determined. A computer

program previously designed 'and tested for reliability showed per competency and

knowledge statement a need index. The difference between present level of

development was subtracted from the desired lével' of development to obtain the

[SS

need index. For example, if on competency or knowledge statement one, a person
ranked their presenf level of development as two with their desired level of

development as four, the data analysis would list a need index of two for the

v

f}atemeqt. The need index was adjusted by the magnitdde of the respondénts

> 1dent1fied Qesired performance level. For example, 1% a need index of two Qas
computed with the desired’dgveloﬁment level‘as_fdur, ghen the adjustéd neéd index
Qould be two times four, or eight.' Therefore, th; maximum ‘ad justed need index

would be two while the minimum need index would be zero. By means of the adjusted

need index all of the competency and knowledge statements were prioritized
\ .

providing a list‘that respondents felt were the greatest needs for further
training. The &djusted need index was presented for each competency and knowledge

statement for each group: 1) vocational teachers; 2) teacher educators; and

~

3) vocational program areas-—agriculture, distributive education, health, home

ecqnoﬁﬂés; office, technical,.and trade and industrial...The ad justed need index
' g .

for al{ groups was weighed Ebr the difference in number of responses in each:'

group;' This overall need index g;;e equal weight to each grbup. This type of

data treatment provided the inspector with information about the mean of the
>

present development level rating and the mean of the desired rating on each -
competency and knowledge statement for each group, and the combined rating or

welghted need index across all groups.

The frequency and percent for both the present performance ability and the

-

desired performance level was reported for each vocational program area.
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Additionall& the mean and\ standard deviation were calculated for each competency
\\ N

2" SUMMARY
’

4

and knowledge statement.

This investigation identified the training needs of both vocational teachers

£

and teacher educators in order for imstruction to be provided to mainstreamed

handicapped students. input was solicited from both vocational teachers and

«

vocational teacher educators in the 50 States and Puerto Rico. Two National Needs
‘e

_Assessment Surveys were the method” mployéd to identify the training needs.

Chapter 2 deals with a review of\ literature concerning competencies and

knowledges necessary for instruction’fgr vocational teachers as well as vocational

teachers of/handicapped students. Addi onally skills needed “to work with

handicapped students are reported for the\areas of vocationpal rehabilitation and
special education personnel. Chapter 3 pr vides methodology information.. An

atalysis of the data is provided in Chapter §. Within.this chapter are tables

[

indicating the statistical data collecteds C nclusioﬁs drawn from the data are
presented in Chapter 5. Included are recommendations related to further studies
~ 4 3

and implementation of the findings. \ \
t
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Chapter 2

REVIEW OF LITERATURE
o

A prime factor in facilitating the training and education of hand icapped

N

individuals is developing teachers who have the necessary skills to teach disabled

persons. . One acceptable teaching mode raised the mastery of competenéies and
!/ . , ' .
knowledges demonstrating the needed skills. The following pages review efforts by

-~

vocational educators to identify needed teacher skills or competeucies and

- A .

knowledges. This occurs/in two major sections. First, competencies needed by

vocational educators in general are summarized. This is followed by a

*

comprehensive review of the literature concerning skills that vocational educaters

-

must have to train handicapped persoms.

.

A. Competencies and Knowledges Required by Vocationmal Teachers

Vocational education teacher training hasﬁbeen emphasized beginning with the
Smith-Hughes Act. Federal guidelines have mandated training programs for
vocational educators distinct from other teacher education progrgﬁg, and until the
passage of the Vocati;nal Education Act of 1963 required separate teacﬁér
education programs in each of the vocational.program areas. In the 1970's a new
distinction emerged between tge training needs of vocational teachers in second;ry
schools and vocational-technical teachers in postsecondary schools (Lovelace,
1975) .

In recent years performance or competency-based teacher education has
received increasing emphasis. ‘Cooper gnd Weber (1973) defi?e competency-based
education as a program that "specifies the competencies to be demonstrated by the
student, makes explicit the gcriteria to be applied in assessing the students'
competenciés, and holds’'th student accountable for meeting those criteria.”

Competency-based education emphasizes the acquisition of performance skills or

competencies to do a certain job as opposed to an emphasis on acquisition of a

\ S

¢

.
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i
' ?
certafh body of knowledge and completion ofla specified numbSF of colleg% hours or
years of study (Houston, 1974, b). Compegency-based teacher education has -
influenced many areas of £eacher education and has been considered an iﬁpoétanp
reform of tradiéional teacher éaucatiaﬁ technique; (Lovelace, 1975). _

The identification and.validation of competencies and knowledges is a crpciél

step in developing a competency-based teacher education program (Brock, 1978).
. y
Phelps (1976) identified three approaches.to identifying and validating !

competenkigs and knowledges. One group contends that validation of competencigs
should be. based upon empirical data which verify that the &roposed competencies

<
result in achievement by students in the classroom. A second approach uses

L i . )
descriptive techniques including questionnaires to determine the frequency of
» -~

1

performance and berceived importance of specified tasks (Phelps, 1976; 20). Such
competency statements are based on the opinions of vocational teachers as well as

experts in the f%eld, such as teacher educators, State Department officials; and
L)

1 \
< \

researchers in edfication. Other persons have stressed detailed analysis of
theoretical models for professional roles (Phelps, 1976; 20).
Professional competencies and knowledges of vocational teachers have been

L}

identified in a number of studies.,‘Some of these studies have attempied to’

I3

. specify the pedagogical competeficies needed by all vocational teachers while other

studies have .ocused on specific vocational program areas (such as industrial

\gducation) or on sbecial competencies needed by postsecondary technical educators.

0f the generic studies of gompetencies and knowledges needed by vocational
education teachers, Cotrellus (1971) study has gemerally been recogn;zed.as the
most comprehensiye. The pedagogical requirements of vocational and technical
teachers were developed by making a career analysis of vocational-technical
teaching which resulted in the identification of 390 performance elements. The
performance element; were'cluste;ed in;o ten functional areas: 1) program

planning, development, and evaluation; 2) instruction-planning; 3f instruction-

J




-

execution; 4) instruction-evaluation; 5) management; 6) guidance; 7) school-
community relations; 8) student vocational organizatfons; 9) professional role and

_development p and, 10) coordinmation. The conclusions of the study indicated that
i

\@ost peda%?gical performance requirements for teachers were common to all

L
1

A

vocational progfam

areas (Cotrell, 1971). . " ’

» ~ - .
Cotrell's work has foymed the basis for other studies including the .

2

development of 100 instructional models intended t& provide instruction in each of

.

the identified performahce elements (Fardig, 1976). 'Cook (1972) used Cotrell's

.

competency list to develqp a cqppetency—based system for the preparation of

o s T
teachers, supervisors, and administraters in vocational education which-included

. « ’ A
performance objectives, course content, an evaluation system,'and a computerized
managenent information system. - .
/
Other studies have used similar approaches. 1In 1975, Lovelace and Pope’

conducted a study to identify tasks performed by secondary vocational teachers and

to determine the relative amount of time spent performing these tasks. Seven

\ . +

random samples were drawn from a population of vocational-technical teachers ‘in
Texas from seven different vocational program areas. Analyses performed on the

data included both individual vocational program analysis and total group data

M »

analysis.

NeVaughan (1974) completed a study in which 92 teacher competencies were

rated by select groups in Oklahoma. Respondents surveyed included voéational
education college seni'ors, vocational-technical teachers, administrators, advisory
council members, Personnel Development Council members and State curriculum center
staff. Competencies were rated as to their perceived importance by 497
respondents.

A number of studies have been implemented that attempt to identify

competencies and knowledges within a given program area in vocational education.

Andreyka (1976) identified and validated 92 competencies needed by vocational

y
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business education teachers in Florida. Compefencies vere identified through a

literature review and vélidated by a respondent group consisting of 24 members of

the Florida Chapter of Delta Phi Epsilon, an honorary graduate business education

’

association. . ’ . |

P

Two studies were reviewed that identified competencies and knowledges needed

3

by industrial arts teachers. Koble (1977) developed and validated 28 co?petencies

5

and knowledges needed by beginning teachers of industrial arts education (K-12) in
Pennsylvania; Three regional workshe;;;ﬁere held where participants generated N
statements of necessary competencies and.knowledges. The list developed was then
presented to 125 persons fdér validation who were attending an annual industrial
arts conference. Andreyka (1976c) alsordeveloped a list of competencies and
knowledges for axddle and high school industrial arts teachers in Florida. A list
of cogpeteﬁcy and knowledge statements was developed through a review of
lit€rature, input from project sta%f menberg, and review by anladvisory comnittee. h
These competencies and knowledges were then rated through a'questionnaire by 92
industrial arts teachers. .

Three studies foeueed specifically on competencies and knowledges of the
1ndﬁstria1:education teache;. In 1960 Walsh carried out a Federally funded study
to identify compe;encies needed by teachers in trade and 1ndus£r1e1 education.

- The study was National in scope with teachers, supervisors, and teacher educatofts

representing all States an! territories ranking 107 competency statements in order

* X
I

of their importance.

Bjorkquist (1974) in a preliminary phase of a voeafional teacher education
project at the University of‘Minnesota developed a list of 121 competencies and
knowledges thch were evaluated by ; panel of experts composed of vocational
teacher trainers from the Minnesota State Department of Vocational Education, |

teacher—-educators from colleges and universities in Minnesota, and teache(l

.supervisors of Minnesota's area vocational-technical institutes. These
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competencies were validated thrpugh interviews with newly employed vocational

industrial teachers and those with three or more years of experience.

‘ In Florida Andreyka (1%76d) identified competencies and specific criteria

2 ' '
intended to assess mastery of competencies by industrial education teachers. An

initial list of competencies and knowledges was developed and reviewed by an

f

. advisory copmittee and then validated by four teams in a Statewide workshop. Each

team was composed of one teacher educator, one vocational administrato;r and twa -

~

industrial educétion teachers. The 65 competency and knowlédge statements were

+

.Organized into 8 categories: 1) orientation for vocational teachers; 2)

preparation for instructiom; 3) presentation of instruction; 4) application of

learning; 5) evaldation; 6) classraom/laboratory management; 7) human relations;

and 8) professional role.

—~ Id 1974 the American Home ;‘cbnomgs Association (A.H.E.A.) identified
competencies and‘knowlgdges‘for home economics teachers that were determined By 71
participants at a N&ffEﬁ;I/home/econom%cs workshop. Participants represented all

P subject m;tter and professional'sections of AJ&ELA. and othé} participants chosen

for their experience in competency-based education. Twenty. competencies and

knowledges wére 1deptif1ed in the following categories: 1) educational philoéophy

3

in home economics; ) professional role in home economics; 3) program planning for

educationr in home ecoqomics; 4) the educative process in home economics; and 5)
re;eatgh in home'econoéics and educa‘ion.
The competencies required of cooqerative“;dcational education teachers were
studied by Andreyka (1976) and Mitchell (1978). Andreyka identified 73 ) ‘
. competencies and knowledges througﬁﬁ% literature review and/a sﬁrvey of 150
teacher—coor&inators in Florida schools. Mitchéll (1978) analyzed the
', grofbsgional tasks per%ormed by vocational cooperative coordinators in secondary R

¢ f
sghools in Texas who had taught at least one year in a vocational program area and

‘ coordinated vocational-academic education during the 1976-77 school year. . .




.
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A aumber oé studies reviewed focused specifically on competencies and
knowfedges needed by vocational-technical teachers in community/junior colleges.
Miller (1971) attempted to determine the professional education competencies and
knowledges af vocational-technical teachers in the program areas of business
education and ¢istributive education in the coﬁmunity colleges of California,
Colorado, Oregon, and Washington. One hundred sixpz individuals from 40 community
colleges responded towa. questionnaire conthining 99 professional education |
competencies and knowledges. N

~

In 1972 Lovelace and Pope reported the results of a study designed to,
identify the teaching séills and knog}a&@es common to all vocational programs and
those mique to a vocational program area in vocational-tecﬁnical postsecgndary
prograas conducted in public communigy colleées in Texas. This project was to
facilitate the development of inservice and preservice training ;ctivitiég. One
hundred fort;—n}ne performance eleéents were idektified as needed across all
progran areas.

In a iater publication Lovelace and gope (1977) presented the findings from

several studies designed té identify tasks typically performed. by

vocational-technical personnel on both the secondary and postsecondary level,

Y

Each pf the studies reported relied on a task inventory approach developed and
validated by Christal and Lovelace. The categories used for the tasks were the

Y 3

same as those developed b; Cotrell.’

Finally, two studiés concerning coﬁpetencieé and knowledges needed by B
vocational educators in Wisconsin's Vocational, Technical, and Adult Education
S&stem were reviewed. ‘McClellan (1575) identified and validated 25 comp;tencies
and, knowledges needed for an effective adult educagor through a survey of
admihistrators, coordinators, anq‘feachers. Halfin (1977) identified competencies

and knowledges needed by beginning vocational, t?chnicay, aﬁd adult education

-«
personnel in Wisconsin and made recommendations.concerning alternative systems for

‘ . R 4

¢ 4’,
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professional training leadiné to teachér,cértification:‘ A series of 63.coﬁpetency

7

and knowledge statements were generated and rated as to their importance by a

- .

survey sample including new teachers, certified teachers, and teacher educators.
4

t,m“_%g__Lﬁ_§gmmés!4_ggg§LdgLahlgwégggnﬁigg_hgg_hggn“giyen to the identification of _ _  __

specific pédagogical competencies and knowledges necessary for vocational-

-

technical teachers. A number of studies appear to have provided a base for the .
{ + \d .
development of instruction concerning these identified competencies and

-

knowledges. The studies reviewed, thus far, however, do not consider special
Competencies and knowledges that may be needed to deal with special populations

including the disadvantaged and handicapped.

B. Conopetencies and knowledges required by vocational teachers of handicapped
.. students. - g

)
This section reviews the literature related to competencies and knowledges

needed by instructional personnel who provide vocational training to handicapped

persons. Vocational training for disabled indiwiduals occirs in a variety of

institutions and agencies‘includiné the public schools through vocational

education and special education; State institutions for the retarded, deaf, blind, ’

a

and emotionally disturbed; communit& mental health centers; State vocational

rehabilitation; rehabilitation or sheltered workshops; and private associations
such 4s the Epilepsy Foundation or United,CereQral Palsy. These various prograns
. 3

are generally associated witﬁ\vocational training'designs developed through either

> LY
special education, vocational education, or vocational rehabilitation. Each of
" . i - 0
these disciplines has developed its own particular approach and general pattern of
* services for providing vocational training for handicapped pefsons and

)

conséquently different types of personnel to deliver these services.

L
&

In the succeeding pages a brief ‘review of the service delivery system
\

developed to serve handicapped persons\through vocational education, special

education,‘and vocational rehabilitation is presented. It is followed by a
.. ' ! i

” N ' .
. ‘ R 2() -
\ “‘ . -~
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description of the personnel involved and a review of the literature concerned —
with the competencies and knowledges needed by these various personnel in serving
handicapped persons in vocational programs. The primary focus in this review pf

4

the literature is on those skills needed specifically by vocational education

-

teachers that will enable them to effectively train handicépped persons. |
Reviewing those competencies and knowledges needed by éersons who provide %
\
vocational training for the handicapped through special education and vocational i
rehabilitation, as well as, studies concerned with competencies‘and knowledges of |
Vocational teachers, should provide a comprehensive understanding of the types of
skills needed to serve handicapped persons via vocational training. Also this
will insure development of a coaprehensive listing of competencieq needed by
regular vocational education teachers to provide effective vocational training for

handicapped persons.

1. Vocational Rehabilitation. While rehgbilitation facilities have existed

B

for more than a century, their greatest growth has been in the lést 10 to 15
years, Initially reh;bilitation facilities dealt primarily with individuals who
had some sort of physical disability. Special programs for the blind and deaf
wer: established beginning in the nineteenth century. Vocational rehabilitation
facilities attached to hospitéls became more prominent with the initiation of
vocational rehabilitation services to those injured in war and in industrial
accidents in the twentieth century. In the 1950's and 60's mentally retarded
perSons and those emotionally disturbed received increasiné attention.~ In the
1960's mentally handicapped ?ersons were declared eligible for vocational
“rehabilitation services aml consequently rehabilitation facilities to"serve these

needs began to develop at a rapid rate. From 1967 to 1974 the number of workshops

increased from 885 to 2766, and client loads more than doubled (Nelson, 1971).

v
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As rehabilitation facilities bégan to deal with increasing t?pgs and nunbers

\

of disability groups, the need for new methods of providing adequate training

becane évident. Rehabilitation programs)saw increasing numbers concerning

M
©

services provided to mentally retarded, emotionally disturbed, and multiﬁle
" handicapped individuals. These individuals, as now, often manifested significant

deficits in personal and social skills, had little concept of the meaning of work,

\
and needed special'training in the social skills and work habits required of a

3

normal work situation, Out of these needs a general approach ta service delivery’

began to develop that attempted to meet thése needs., This system, shown in
‘7,
Figure 1 includes the following components: 1) vocational evaluation; 2)

shelteréa employment; 3) work ad justment training; 4) personal-social adjustment

training; 5) skills training; and 6) placement and follow-up (Mills, 1972; Baker

- -5 - N
and Sawyer, 1971; Dickerson and Andrew, 1974).

& s

SHELTERED
EMPLOYMENT
) ° } SKILLS JoB
VOCATIONAL . TRAINING P pLACEMENT| >
EVALUATION 1 .
\ WORK N .
ADJUSTMENT -
N [ ]
PERSONAL - SOCIAL ADJUSTMENT >

'

~y

FIGURE 1
A model indicating the delivery of vocational,
rehabilitation services to handicapped persons
. , \
The development of this general model of the delivery of vocational services

to handicapped persons spawned several types of new personnel to staff these
programs. Personnel especially important to vocational educators are the

vocational evaluator, work adjustment sbecialigt, and skills trainer. Efforts to

identify competencies needed by these indiviYuals may be instructive as vocational
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educators deal with many of the same concerns as those individuals when training
handicapped persons in vocational programs..

Vocational evaluators generally asstss the vocational abiiities, interests,
and aptitudes of handicapped persons aéd make recommendations for continued
vocatiqnal training. Vocational evaluators have been employed primarily in
rehabiitation facilities but increasingly are being employed in secondary and
postsecondary schools (Johnson, 1979; Hutchinson, 1975). The field of vocational
evaluation is relatively new and only five universities presently offer specific
training for vocational evaluators. In 1975 the Vocation;i Evaluation and Work
Ad justment Association (Hutchinson, 1975) sponsoféd a National effort to explore
and clarify the role of voc;gional evaluation and éhe vocational evaluator. In
the final réport one of the task forces identified ten knowledggs and fifteen
competencies ;Zeded by vocational evaluatérs. These included skills related to

e b
selecting, adminmistering, and interpretimg appropriate vocational assessment
techniques, and understanding of and ability to share occupational information.
Other important competency and knowledgeéareas were the ability to orgaque and
participate in interdisciplinary staffings, motivate and sqppo;t the glient,\and

3

use community resources. .

5 .
Later Rubin and Porter (1978) reported the results of a study carried out as

part of the National Seminar on Competency-Based Rehabilitation Education whose
purpose was to: 1) identify and evalua7e competencies needed by rehabilitation
counselors and/or vocational evaluators; and 2) determine the locatiéh of training

for each competency and knowledge. Tw?'hundred forty-one competencies and

knowledges were identified as essentia
Ld

for ev?lgators and counselors. These
competencies and”knowledges were brok%n down into, the following categories:

1) analysis,wsynthesis, 1nterpretatigﬁ of client.informaxion; 2) counseling and
interviewing; 3) j6b development, an/lysis, plagement; 4)\me;surement of humap

potential; 5) resource utilization;/6) humah'growth and ¢evelopment{ 7)

»
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adninistration and case recérding; 8) professional; 9) medical and pyschological;
Ve

10) training, treatment, orientation; 11) consultation; 12) research; and 13)

rehabilitation history and philosophy.

Skill training or vocational training has tended to exist only in th_iaxéex¢w“

more sophisticated facilities. Existing standards of the State Education Agency
for vocational éducation teachers have generally been used. While no specific
compete?cy and knowledge studies have beeg carried out Ehrough vocatdonal -
rehabilitation sources co;cerning those competencies and knowledges which
individ@als must have to work effectively with handicapped persons, Gold (19%7), :
Flexer (1976), and others have done much work in developiAg instructional
te;hnology designed to provide basic work skills for severely and profoundly‘
retarded individuals. Their work has imPortant implications for skills needed by
vocational educators working with nildly and moderately retarded students as well
as persans with otker disabilities. Gold (1977) ha;'developed:a process of ‘
individualized task analysis by which the task, the format of teaching those
."tasks, and the type.of feedback given the learners, is systematically examined to
provide a very individualized training process for the handicapped learner. \
Work adjustment specialists in rehabilitatiop facilities carry out various
furnctions incluéing counseling and instruction in job skills, and personal-social

’

\ ' :
and/or employability skills (Wainwright and Couch, 1977). In 1978 Menz completed

-

the first National study to identify coépetencies and training'needs of work

ad justment specidliéts working in rehabilitation facilities. Nineteen competency
areas called "competency facF;Fs" in the study were 1dentified‘and a role
definition was‘formed for the adqgstment specialist out of the underlying emphases
of these competency areas. The primary rofe of the ad justment specialist involved
the responsibility to implement adjustment plans directed at specific marketable

- 8kills and work habits, and the personal development of the client using

prescribed teaching and training, behavior modification and/or other change

RANLAL ‘ ER
: it .
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techniques. Some of the most important competency factors were identified as: ©
1) speéific marketable skills and work habits; 2) individualized client

progranming; 3) professional communications/paper work; 4) behavior
i3]

modification/change; 5) client supervision; 6) general client programming;

« [y

;) vocatioral information and resources; and 8) vocational information
technologies. ’

In response to legislation and profeséionai accreditation processes, ‘staf f
development materials far all rehabilitation facility staff have reflected
increased concern with the ability of staff to formulate an individualized\

' training plan for handicapped learner in the context of an ingerdisciplinary
conﬁer;nde with input from the disaﬁled individual and parents. Houts (1975)'and (
Parham (}976) have both developed inservice training-programs. ggpdeal with this
specific competenc&J ‘ ' . .

-

2. Special Education. The latter half of the twentieth ééntury has seen a

tremqﬁdous growth in the provision of special education programs for handicapped

-

children. 1In the nineteenth and twentieth centuries, State residential ¥

-

institutions had been developed where handicapped individuals were sent for
special services and training. Unfortunately, the result too often was eventual
life-long residence in this institutional setting. In the 1950's parents

7 associations and others began to demand special educaﬁ}on services in ERe public

schools for their children. Legislation ;nd litigation responses to this issue
gave strong impetus ta, this movement and education for handicapped children in the

=)

< public schools grew at a rapid rate.

Initial emphasis for special education se;vices was primarily oriented
_"towards services for children in the elementary school. However, in the 1960's
there was widespread recognition of the need for vocational.programs fsr the .
handicapped in secondar; schools as opposed to programs that focused primarily on

Al

academic skills (Brolin, 1976). The response of the developing field of special
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education to this need was the establishment >f work/study programs in which

students spend part of the day or week acquiring work experience and job skills in

In most States this program involves a cooperative working relationship between

.

l community work stations, and other time studying related academic subject matter.

the local vocational rehabilitation counselor and the work study coordinator from

special education.
!

Brolin (1976) described approaches to vocational programs in special

A\

education used throughout the country:

Several school systems have created separate work centers to
evaluate vocational potential and provide prevocational skill
training and work adjustment for their secondary students.
Students spend part of each day in the center and part in their

. classroom concentrating on vocatiomally oriented subjects.
Eventually they are placed in training positions in the community.
Another approach is to send students to a rehabilitation workshop
for evaluation and vocational training. A third approach provides

'Levaluation, counseling, and ad justment in the classroom as well

as in school and community job experiences.

Both .on—campus an&>community work experiences are used in the work/study program.
Smith (1974) has developed six steps describing the articulation process from
school to work that begins with total in-class activities, moves on to on~-campus

work, ending in part-time and finally full-time placement at a community work

-

station. -

1

. Depending upon the particular design of their program, public schools have

——

]
employed .varying types of personnel to staff their vocational program for

secondary students developed through special education. However, for larger
schools the most normal pattern has been the utilization of two types of staff:

1) the work/study coordinator; and 2) the secondary teacher who is responsible for

the classroom work of the student. In smaller schools one individual ma; fulfill
AN

both of these roles (Brolin, 1976). -

Despite emphasis on vocational progiams there are still many schools who do

not offer vocational programs for handicapped students at the secondary level,




_vocational and career education skills (Kokaska, 1971); the lack of emphasis on

they are offered to only certain disability groups. Deshler (1979) reported f om
a National survey of progréms for learning disabled persons that only 5 percent Yof
the surveyed programs ‘provided work/study opportunities and only 17 percent \\

focused on funcEional skills such as daily living skills, personal-social skills,

»

4"

et cetera.
While work/study programs have been reported to produce positive results as
evidenced by Chaffin (1971) and Halpern (1972), a number of problems have been

evident. These include the lack of preparation of secondary level teachers in
5 .

specific job skills development which has often led to plécement in jobs below the
potential of the handicapped student (Razeghi and Davis, 1979); and the lack of
training in related personal, social, and living skills necessary for independent

functioning in the community (Brolin, 1976). '
In the 1970's two major educational movements had impact on the continuing
evolution of special education vocational prog%ams:' 1) the mainstreaming '
movement; and 2) career education. As programs developed in special education in
the 1933's and 1960's they generally involved total separation of the handicapped

students from nonhandicapped peers‘in a self-contained classroon. Instruction was

given primarily from one teacher assigned to that class. Concern about the

'intégra:ion of handicapped persons into the mainstream of society has resulted in

major litigation and legislation requiring integration of handicapped students

intn regular schoql classes as much as possible. Resource rooms and other support

Ly

services have developed to aid.the handicdpped student's participation in regular:

IN . i i
classes (Kirk, 1972). Emphasis has also been placed on cooperative efforts

|

between vocational and special education teachers to facilitate the utilization of

\

regular vocational education programs by handicapped students (Phelps, 1977).

Career education as a major educational movement had its inception in 1971

Y

when Sidney'Marland, U. S. Comnissioner of Education, emphasized the concept at a
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National convention in Houston, Texas. A number of individuals' in special
education have seen in this concept a way to orient the programs of the publc

schools to the total training needs of the adolescent handicapped student (Brolin

’
©

and Kokaska, 1979).

In 1974 Brolin conducted Projecf PRICE (Programming for the Retarded in
Career Education) in which 22 competencies and IOé subcopmpetencies were identified
as training needs for secondary level educable mentally retarded students. These
competencies were broken down into three curriculum areas: 1) daily living
skills; 2) personal-social skills; and 3) OCCupa;10n31 guidance and preparation.
Originally based on ché needs of retarded individuals, Brolin expanded the focus
to the needs of individuals with a wide variety of disabilities. He developed
procedures by which these training needs could be adopted to provide a total
curriculum for the secondary special education student (Brolin, 1978).

Following this mod?l of career education, Brolin and Kokaska (1979) defined

career education as "...the process of systematically coordinating all school,

»

family, and community components together to facilitate each individual's

+

potential for economic, social, and personal fulfillment." This model is

graphically illustrated below.
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Competency-based career education model
Source: Brolin and Kokaska (1979)
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This emphasis on a total career@education program had and continues.to have impact

on vocational training programs for handicapped students, as it places vocational

» training in context with all of the functional training needs of the ﬁandicapped

individual,
4
The provision.of adequate training for the secondary teacher in career and
vocational education skills has been a primary concern of special educators

interested in vocational training of handicapped persons. Clark and Oliverson

(1973) report that programs to train secondary level special education teachers

afe almost nonexistent., Many individuals in the literature speak of the need t;
provide special educators specific skills in vocational and career education
training (Schwartz, 1967; Yq;nie, 1966; Sheperd, 1966; Sparks and Younie, 1969).
Evans (1975) poinfed out that special edugation departments are concerned mostl&
with vounger childrer}‘6 In 1978 Gillet surveyed 125 institutions of higher
education offering degrees in special education, and based on the results of this
survey, concluded that the career educat ién training needs of teachers are not
bging'met. Twenty of the surveyed preservice proérams offered at least one course
in career education for handicapped persons; 10 indicated they intended to offer

-

such a course in the future; 29 had no plané to do so, and 48 were undecided.

\ The identification of competencies and knowledges neeéed by secondary special
education personnel has been somewhat difficult as the proposed and actual roles
of special educaLion personnel have been numerous and ever changing. In training
spec}al education teachers primary/emph;sis has been placed not only on‘elementary
school but upon training teachers as disability sp&s}alists. This has made more
difficulf’a.shift in focus to a functional training area such a$ vocational
training for a certain age range that might include individuals with a number of
disabilities, In addition, the mainstreaming movement has placed a shift of focus

from the special education teacher as a resource person, and career education has

stressed abilities needed by the special education teacher to train students in

37
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occupational, person314§ocial, and daily living‘skills, ;s well as académic sk111$
(Brolin, 1974). Those attempting to identify needed competencies and knowledges
of secondary teachers of handicapped persons have had the extra difficulty of
attempfing to define competencies regarding teacher roles that do not often exist.

In 197é‘Me1by and Regal compiled and evaluated a list of 67 competencies in
five general areas for special education personnel.‘ The general cpmpetency areas
included: 1) teacher affect; 2) teacher characteristics; 3) teacher 1nteract19n
with other school personnel; and 4) teacher relationships with parents and the
cOommunity- ) J‘

Competencies needed by teachers of emotionally disturbed children were

identified by Hewitt, Bullock, and Whelan. Hewitt (1966) identified competency

~

statements which he $laced into seven categories: 1) objectivity; 2) flexibility,

‘,

3) structure; 4) resourcefulness; 5) social reinforcement; 6) curriculum
expertise; and 7) intellectual model. Bullock and Whelan (1971) surveyed 47
midwestern teachers of emotionally disturbed and socially maladjusted éhildren

using an 88 item checklist entitled the Teacher's Evaluation of Coﬁpetencies.

Twelve competencies were identified as very important. These competencies
referred to general teacher skills and did‘ﬁzthinclude competencies dealing
specifically with vocational’training.

Mackie (1957) identified 100 competencies needed for teachers of the retarded
that were compilea, evaluated, and ranked by a panel of experts in Fhe field of
mental retardation.  These competencies were divided into EOur major areas: 1)
understanding the characteristics of the.ﬁentally retarded child and his place in
soclety; 2) developing a- functional curriculum based on broad personél and social

needs of the ﬁentalryﬁretarded} 3) uhderstanding and applying appropriate

© -
pedagogical procedures based on an understanding of the.known learning

. characteristics of the mentally retarded; and 4) selecting, developing, and using




appropriate instructional materials and equipment in teaching mentally retarded ’
fhildren. A

Mackie's competencies did not include a specific focus on secoﬁdary level
students or vocdtionally-oriented competencies. ‘épwever by the late i960's and
\fa;I; 1979'8 efforts to identify speclfic competencies for the secondary teacher
dealing with the adolescent educable mentally retarded student 3qre under way.
Spafks and Younie (1969) reviewed the adult adjustment needs of the educaﬁle
mentally retarded. Dinger (1971) identified 41 Competencies that he felt were
necessary for teachers of'secondary level educable mentally retarded students
which included a prevocational backgrouad in the semi—sgilled and unskilled
positions of the community. This wouldlpermit teachers to present a valid

$

prevocational training experience for st;dents.

In f972 Brolin andﬂThomas completed a Federally funded study desiéned to
.develop a model program for the preparation of Eeachers of secondary level
educable mentally retarded students. Based upon Clark's (1971) contention that
teacher competencies mdst be preﬁicated on a prior assessment of studeng training
‘needs, a .group of National leaders and 30 professional and lay people identified
90 student needs and 113 teacher competency statements. This total of 203
statements was further synthesized into a list of 31 competencies.l These 31
competency areas consisted of four categories: 1) occupational; 2) activities~of
daily living; 3) psychosocial; and'a) academic.' All 31 competencies were rated as

. being high}y important by 205 secondary special education teachers and

supervisors, The results indicated that teachers thought vocational and career

- .

education exﬁeriences were much’ more valuable ‘to the secondary educable mentally
retarded student than academic experiences. The respondents indicated further

that secondary spgg}al education teachers were not receiving training in this area

therefore the career education needs of the students were not being met (Brolin,

1972).




skilled

1.

Focusing more speéifically on the training needs of the work/study ‘;
' coordinator, Younie and Clark (1969) identif{ed competencies that teachers of
‘work/study programs said they were lacking through'a survey of 103 work/study
teachers in 6 states. The competency areas in which these teachers felt they
needed training formed three genera} categories:
\;elatlonships, 2) classroom managemént; a%d 3) community services.
:
Campbell (197f) at an institute for %eachers of secondary educable mentallf

Petarded students in California, reportedgon a study, implemented in 1968 which

i

N

N : . L

\ [
\

AN

1) 1nter~profess13nal‘

i

‘ /

%

qevealed'that teachers of those handicappé indicated that they needed tJ be

3
A []

n the following areas: ’ ' - i

[
a

Analyzing specific employment situations and identifying jobs that dould
be performed by retarded youth, making job breakdowns, preparing job

descriptions, and transforming job requiréments into an educational

¥
program.

e
o n

Surveying communities for potential training scations,'iaking contact

with employers, and perguading employers to cooperéte with the schools' in

work/study training prog
Working with persons to coo ate the federal civil service programs'for
placement of mentally retarded young adults.

Working with industrial welfare to coordinate on-campus and work/study
assignments wherein less than the minimum wage was being paid to the
student.

/.

Evaluating occupational potential anﬁ the trainee's progress once he has
been placed in a training situation.
Conducting ongoing follow-up studies in each phase of the work/study

program and feeding this information back into program evaluation as it

refers to the curriculum and to program modifications. .

*




- 34

Additional studies have indicated competencies needed by work/study teachers.

@ ‘v 8
D'Alonzo (1974) identified 63 qualities that compose the role expectations for
work/§tﬁdy coordinators. These include involvement in the community, school,

business, and industry with primary emphasis >n placement and supervision of

sgcdhgary handicapped students in on-the-job training situations. Westl.ng and
Schwart z (l978) suggested thﬁ} work/study coordinators must have public relations
Skilii‘ffd understand industry so that they can successfully >lace students in

employment training situations. Other writers fdcus on specific competencies

needed in interacting with employers (Sigler and Kokaska, 1971; Payne, Mercer, and

o

Epstein, 1974). - ‘

] «

¥. Vocational Education. In 1966 the National Advisory Committee on
. v M M
Vocational Education found that vocational training services for handicapped

persons were badly needed. Therefore the committee adopted recommendations for a

stronger commitment by vocational education to serve handicapped, disadvantaged, .

and other special needs populations. Subsequent legislation in 1968 and 1976

-

provided a strdng emphasis frolm the Federal gdvernment on the provision of
« .
vocational education to handicapped persons. Set-aside funds were providgd that
; : » . :
were to be explicitly used to supply vocational education services to disabled

o ©
» ~

persons.
Vocational education in the past was primarily identified with secondary
public schools, although postsecondary schools have been increasingly providing a

greater share of occupgtiodal training. Therefore, it is dot surprising that

initial efforts to provide vocational education for handicapped persons found its

-3

greatest emphasis at the secondary level. A wide variety of service delivery

systems have been developed in the context of vocational educat}on. Components of

7z 3

these programs have included vocational assessment, prevocational preparation,

o

oécupatYona} exploration, on-the-job training, use of rehabilitation facilities,

coordinated remedial education, regular vocational education classes, and so on

H
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(Parker, 1974). Some programs have attempted to intflegrate the best features of

vocational education, special education, and'vdcational rehabilitation systems

into a program that would sgrve'the‘needs of the handicapped individual (Lake,'
1974). '

. A primary issue in the de;elbpment of vocational programs for handicapped
learners has been ;he.question of whether vocational programs~fqr handicapped
persons should bé set up separately érom the rest of the school, or whether
1ntegrat£ng handicapped sé;dents into regular vocational classes wéuld be best for'
students. Many have been developed as separate programs hnder the rationale that
special attention can be given to meet the special needs of the handicapped
studenﬁ. ﬁowever, educational legislation, including the Education for All
Handicapged Childf;n Act gP.L. 94~142) and the Voc;tional Education Amendments of
1§f6 (P.L. 94-~482), has e;phasized placement of the student in regular classes to
the extent possible. This has caused a growing emphas;s on devefbping ;n adequate ’
system that will allow successful integration of handicapped students into regular
vocational education classes (Dahl, 1978).

. - .
The Federal government has sponsored a number of projects whose aim is to

facilitate -mainstreaming of handicapped students into vocational education

4
-

classes. As a result a variety of techni§ues are being used by the public schools
IS ° » )

to do so. Learning counselors (Garfield and Drugo, 1979), aides to work with

handicapped’ students, special renedial and related tutoring (Parker, 1974), and

~ cooperative planning with special education”(Phelps, 1977), are all being ,
implemented as services to the handicapped student in the regular vocational |
classroom. Attention is also being given to curriculum development, accessibility

to vocational ﬁrograms, agency coordinatidn, and modification of equipment for use

by handicappeﬁ‘persons (Dahl, 1978). )

A prime area of concern in providing vocational education for handicapped

X
students in the regular classroom 18 that of personnel development. A number of
~ : Q



36

studies (Yung, 1978; Phelps, 1976; ﬁolmes, 1975; Meers, 1977; Brolin, 1977) have

identified a great need for training vocational educators in skills needed to

»

teach handicapped persons. A present shortage exists in preservice and inservice

training designed to meet this need. Eight states, at latest count, are offering

some type of special needs certification or endorsement through their universities

.

oristate departments (Meers, 1978). 1In 1973 Kruppa received respohses from 128"
colleges and universities offeripg industrial education programs. Of these, only
11 indicated special preparation of their teachers in skills needed to instruct
handicappea'and disadvantaged persons (Kruppa, 1973).

As personnel development has become a key ;SSuf, increasing attention has
been given to identifying those competencies needed by vocational educators if

they are to successfully integrate handicapped students into their classrooms.

Several studies and a variety of staff development materials have provided useful

{

information. Some studies havé focused on the competency and knowledge needs of
teachers in general who are teaching handicapped students in regular classes;
. ~

others focus on competencies needed by vocational teachers working with special

needs students. Some studies focus on specific program areas in vocational

!
education, such as home economics, others are more generic, while still others

-

focus on a spgcific disability group, the mentally retarded for example.

By 1975 research in edgcation ha& not contributed significantly to a
scientific approach for identifying performance elements of‘teaching that were
basic as criteria for determining objectives to be achieveq by 1Ad1v1d;als who
were preparing to be vocational tgachers or who were in the process of
professional improvement as vocational teachers. The lack of research to be used
for development of cu;ricula for vocatioanal teacher education was emphésizgd by

the following statements made by Rosenshihe (1973:28-29):

4




I The results of the research, to date, are best seen as providing
suggestions for future research, not future practice.
At present, the conclusions are not ready for translation 1nt9

teacher training competencies.

The research base for building teaching competencies is
extremely thin. . . . .

This lack of research on products developed by agencies other .
' than colleges .of education is distressing for a number of reasons.
First, it perpetuates a familiar educational program of develop and
disseminate and let validity lie in the eye of the beholder.

Houston (1972) reviewed and listed the various apprdachgs used by colleges
and universities to identify vocational teacher competencies. All of these
approaches were common in that they were reported or derived from what could have

been called perceived importance. The only real variation in the approaches was a

form of task analysis referred to by Houston (1972:33) as follows: .
i

¥

TASK ANALYSIS: Sometimes referred to as role analysis,
in this approach the teacher is observed in the act of teaching.
These observation records are then analyzed and a teacher pre-
paration curriculum is based on that analysis.

.~

EY 1]
_ A study under the direction of Cotrell (1971) was generallysrecognized as the

most comprehensive study of competencies for vocational teachers. In Cotrell's

study, the pedagogical requirements of vocational and technical teachers were '

developed by making a career analysis which resulted in the identification of 390

performance elements. To‘obtain valid information as to the pedagogical

=
requirements, it was necessary to survey the teachers or incumbent workers

themselves. Previous studies had been conducted which obtained perceptions of

s m -

what administrators and teacher educators thought the teachers needed in the area

of pedagogy. The user or teacher of the information (iastruction) provided in the

curriculum was not considered in most of the previous surveys.

A very similar study to that done by Cotrell was completed by the Educational

»

Personnel Development Consortium D under cofttract with the Department of

4

Occupational Education and Technology of the Texas Education Agency. The

.

rationale for this study, coordinated by Pope (1972), was based on the fact that

the Vocational Education Amendments of 1968 do not mention any of the traditional
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program areas; rather they spoke of the training needs of.peBple. One major
thrust of this project was to iden-ify the teaéhing skills‘and.knowledges that
were common to all vocational programs and those yhich were unique to each progranm
area in vocatiénal—technical postsecondary programs Sging conducted in public
community colleges in Texas. An additional objective was to assist in the
development of a model for inmservice and preservice activities. The project
spanned 12 months beginning July 1, 1971 through June 30, 1972. Opposition to’

fundfing the study involved the fact that the reviewers, which were-the State. .

. vocational program directors, feltithey had a better undérstanding of what the

3

teachers needed than the teachers themselves. Results of the study proved

otherwise. Respondent’s to the study indicated they needed training in areas

1

dealing with specific populations such as disadvantaged and handicapped students

that was not in the teacher 'educatipn curriculum.
The importance of surveying teachers to assess their needs for training can
be evidenced in a study conducted by Miller .(1971:56) which included statements

such as:

) The adequacy of existing teacher education programs should be
;iewed in terns of what instructors are actually doing in the
cerformance of their jobs.

Further, Bjorkquist (1974) in a preliminary report of a vocational teacher

educaszion project involving 12" competencies being conducted at the University

PP

of Minaesota stated:

For teacher education programs preparigg entry-level teachers
w<e need to ask what competencies are needed to beceme a teacher
rather than ask what competencies are possessed by an ideal
teacher. Using the basic information available to us about what
teachers do, we need to identify those things they must be able
to do.

-
-

3jorkquist (1974) was convinced that is was essential to ask teachers what
p .

they needed in developing both preservice and inservice training programs. Other

studies and projects conducted for identifying and listing competencies of

/

«()‘
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teachers such as the Florida Department of Education (1973) and Terry, Thompson,

and Evdns (1972), have beeﬁ based-on what educators perceive teachers should be

I4

able to do.

.

The vocational teacher's own perception of the importance of tasks to be
mastered and knowledge to be learned is considered by many as the most impbrtant

factor in determining the content of a vocational teacher education program.
Thus, the teacher's perceptions of competencies (tasks) and knowledges (theory)

L - -
necessary to teach effectively are becomming the criterion for development of the

¢

teacher education curriculum. However if we are to be realistic in developing an

.

* improved curriculum for the professional education of vocational-technical

L]

Lteachers, it must be dgtermined if the tasks teachers perceived they should be

able to perform are the tasks that teachers actually perfogé.

' According to Lewis (1973), a different approach-to identifying competencies

and xnowledges of teachers has been used by the United States Employment.Service

- in order to write job descriptions. The job analysis %rocess for determining

.. -

content of imstructional curriculum may be considered agfyg;pg,inappropr{Efé/fbg

- "

professional occupations by some educators. However, the following are excerpts
from job 1nformatfon, obtained by job analyses, and disseminated by the United
States Training and Employment Service (1972: 236, 243, 270), for teachers:

‘Instructs spudents in one or more subjects such as English,
mathematics, or social studies, in private, religious, or publie
secondary school (high school):

Verbal aptitude is required to read and understand textbook
or other literature related to the subject’matter taught; to lecture
son, discuss, and explain subject matter. . . .

Clerical perception is required to check accuracy of graph,
charts, and written materials prepared as lesson aides. « «

The job descriptions of teachers obtained from the identified competencies using a

job analysis procedure are listed in the current Dictionary of Occupational Titles

published by U. S. Govermment Printing Office, Washington, D.C. It is the

philosophy of the United States Employment Service that jobs should be analyzed as
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* they exist and that job descriptions should not be developed on the basis of shat
one perceives a person should be able to do in a job or occupation. In describing
the concepts and principles of job analysis the United States Training and

Employment Service (1972:3) stated:

SN
Jobs should be analyzed as they exist; therefore, each completed
~ job analysis schedule must report the job as it exists at the time of
the analysis, not as it should exist, not as it has existed in the
past, and not as it exists in similar establishments.

By the sgme tokeA, Jf we are to defermine what knowledges are nece;sary for
tea;hers to perform the identified tasks, we must do a needs assessment of the
teachers as well as their administrators and teacher educators.

The United States Air Force has used a similar but different approach to that
of the Department of Labor for identifying the competencies (work tasks) of air
force personnel. The identified competencies are usdd by the ;1% force for

developing curriculum and instructional materials for training purposes. In

discussing data collected by the job 1HVent6ry'apprdaEﬁ‘ﬁ§éd by the Air Force,

Christal (1973) in a paper presented at San Diego, California, emphasized its

merits: \

Finally, the fact that information is quantifiable also means .
that it can be validated and checked for stability using conventional
statistical’ techniques.

Test-retest reliability in reporting frequency of ‘task perfor-
mance and length of task time has been fairly satisfactory, with mean
coefficients of about 170.

The task inventory method of obt;inidg job information used by the Air ﬁprce
collects the data directly from individuals performing the job. Respondents
provide the job informationm by checking the.tasks on the inventory that each
performs and then rating each task checked in terms of relative amount of time
spent on the ta;k.

To further check thée reliability of the task inventory method, additional

studies have been conducted. One of the studies conducted compared worker and

supervisor responses to an inventory of 479 task statements. Supervisors and

( S |
-
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workers were divided into 94 pairs with the workers checking the task statements .
they performed and the supervisors checking the tasks.which they felt the workers
performed. .Analyses of the responses by workers and supervisors resulted in the
following conclusions reported by Hazel, Madden, and Christal (1964:78):

” 1. When compared to supervisors' estimates, there was no
tendency for workers to exaggerate the number or difficulty of
tasks they perform.

2. Task performance agreement defined by two indexes was
higher than time-spent agreement at the. task level.

3. Supervisors show higher agreement with workers on a
broader or more general work level (i.e., duties), than on a
more specific work level (i.e., tasks). For example,
supervisor-worker agreement concerning distribution of

incunbent's work time was 48 percent at the task level and
73 pércent at the duty level.

4, With regard to supervisor-worker agreement on task
performance, it appears that the level of agreement depends on
the index used to measure agreement. Agreement on task
performance was higher when computed in terms of performance or
nonperformance of all tasks in the inventory (90 percent), than

_when it was computed-in terms of only those tasks checked by the
worker or his supervisor (57 percent)a

5. For the specialty investigated, the generally moderate
agreement (or disagreement) found between supervisors and workers
concerning the nature of the worker's job suggests that a super-
visor may not know precisely what any one subordinate does’ task by

’ tadgk. Since there was no tendency for workers to exaggerate the
aumber or difficulty of tasks performed, the current task inventory
procedure of collecting job information directly from workers seems
preferable to collection of job information from supervisors.

Another study was conducted to determine the stability of data computed from
job iiventory survey returns and reported in.consolidated job descriptions. The
study was coenducted by using.ten previously surveyed career ladders. The cases or

b

grouping of jobs in each career ladder were randomly divided into halves. Job
& -
&
descriptions were computed for each of the half samples and the percentage
perfonning'and_percentage of time spent by total group vectors for .each pair of

job descriptions were correlated. Christal (1971:3) reported the following

results: . .

It was found that the vectors 'percent performing' and .
'percent time spent by the total group' are highly stable, even
for re.atively small samples. Split-half reliability coefficients
were generally in the middle and upper 90's.
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It <as concluded from the preceding studies that the job inventory method is a
verv feasible approach for collecting work-task information from lgrée numbers at
less cost than observationﬁand interview methods.

Although not based on a task or job inventory, three studies have focused on
those competencies needed by general classroom teachers instructing handicapped
students. Haberman 51974) evaluated the 1972 graduates from the School of
Education, University of Wisconsin and assessed perceived needed competencies and
knowledges. These teachers indicated needs fur greater training in dealing with
emot ionally disturbed, lea;ning disabled, and'retarded students. Goldman and

~-

Masla (1976) 1dent}fied competencies needed by regular classroom teachers to

effectively a;comodate exceptional children which included: 1) orientation of
égxegular education personnel to mainstream placements of exceptional children;‘

2) introduction to exceptional children; 3) human relations; 4) classroom

management .in the accomodative classroom; 5) curriculum and instructional

materials; 6) diagnosis and evaluaéion methods for the teacher; and 7;

diagnostic-prescriptive teaching for the teacher.

Rader (1978) reported the results of a three year Dean's Grant ~hose purpose

was to develop and implement a preservice program to prepare teachers in:

. 13 vocational training; 2) 1ndus§ria1 ar;s; 3) physical education and recFeation;
and 4) health. Thirteen competency areas were identified through a content
analysis of othe% studies being carried on concerning Deag's Grant Projects in
universities throuéhout the Nation: 1) nature of mainstreaming; 2) nature of
handicupped persons; 3) attitudes; 4) resource and support systems; Si leafning E
styles; 6) teaching techniques; 7. curriculum; 8) communications; 9) evaluation of
student progress; 10) learning environments; 11) administration; 12) assessing

student needs; and 13) classroom management: Rader concludes, however, that no

cowprgheﬁsive li'st of competencies is available (Rader, 1978).
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A variety of studieé, workshops, and seminars have dealt with special needs
. stuhen:s in vocational programs. As early as 1966 Groves wrote about teacher
characteristics of vocational educators who work with special needs students
including their personal, occupational, and educational qualificatic s (Groves,
1966). Kemp (1966) also 1dent1fiéd, fr;m program experience, 10 competencies
which he considered critical for vocational teachers in successfully teaching
special needs students.

Ferns (1971) identified nine training needs of special needs workers in
vocational education programs through a Statewide interview of local
admiéistrators, consultants, and teacher educators in Michigan. Thesa_inéluded:
1) developing awareness of the specific needs of the handicapped and
disadvantaged; 2) knowing who the handicapped and disadvantaged are, how to plan
prograas for them, and how to accomodate them in regular programs; 3) comparison
for and urderstanding of individuals; 4) knowing differences in teaching methods
?nd naterials for special needs students as compared to normal students;

5) evaluating programs; 6) adapting curricula to the open entry-open exit concept
and the immediate feedback or reward concept; 7) developing skills in human
relations; 8) handling potentially explosive'urban sifug%ions; and

9) understanding of the drug problem, student dissent, and racial issues.

Kruppa (1973) identified competencies needed by industrial education teachers
working with handicapped and disadvantaged persons to be used as a base for a
curriculum to prepare industrial education teachers to work with special needs
students. A jury of experts consisting of ifdustrial education and special
education faculty members from Trenton State College synthesized 330 competencies
identified from three National studies. These competencies were classified into
eight categories: 1) program development; 2) instruction; 3) knowledge of the

'learner; 4) cqgrunity resources; 5) professfonal role and development;

6) management; 7) personality development; and 8) guidance.




An Ohio project in 1975 identified and validated 112 competencies necessary

N

for vocational education teachers who deal with the disadvantaged and

t

in special programs. The programs involved in this project vere: 1)

handicapped

Occupational

Work Adj&étment (0.W.A.) - a cooperative program funded through the Department of

Labor for 15 year old students; 2) Occupational Work Experience (O.W.E.) programs,

a cooperative program for students ages 16 and older; and 3) special needs -

-~ 4

special or modified vocational education programs for both hisadvantaged and

handicapped students. The identified competencies w%re/validafed by a respondent

group composed of State, university, and local teacher(personnel. The project

results were disseminated to teacher educators in Ghio (Albright, 1975).

.

In Virginia, Sheppard (1975) 1mp1§éented a project which examined the

problems, necessary competencies, and inservice needs of those individuals

’ ]

employed as vocational teachers of handicapped and disadvantaged students.

Sixteen competencies were rated by 107 graduate students.
LY

A New Hampshire study by Wenig (1975) attempted t6 determine competencies

3

needed by vocational education teachers to serve "nonsuccessful" students in a

mainstreamed vocational education®program. Through a literature review, 25

competencies were identified and subsequently rated according to importance and

'

need of training by 172 resppn&ents which included special education and

vocational education teachers,_aéhinistrators, and support personnel in New

Hampshire. Seventy six percent of those surveyed indicated that they
" prepared to teach the '"nonsuccessful” student.

Phelps (1976) conducted a study involving a formative evaluation

were not

of a series

of 7 competency~based inservice modules dealing with the needs of secondary school

,personneiiserving special needs students in vocational education. To

purpose the study involved three phases: evaluation of a preliminary

[

competencies, developmental formative evaluatfon, and product/outcome

-

of the modules. Thirty-two competencies were identified and rated as

fulfill this
list of
evaluation

to their
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importance, appropriateness for certain personnel, frequency of performance and

need for traihing, by a team of 30 vocational education professionals.

In the same year Phelps (1976) reported on the activities of h National

workshop on vocational education for special needs students that was designed and

implemented as a team effort by té!.hers from the vocational education and special
education departments of the University of Illinois and the University of Kansas.

A series of professional tasks were identified as critical for personnel involved

v
in vocational programs‘teaching special needs students. These tasks were placed

into four categories: 1) assessing program and learner needs; 2) planning

rd

"instruction; 3) implementing instruction; and 4) evaluating programs and

instruction.

t Meers (1977) implemented a project in Nebraska designed to develop and
evaluate pre-service and inservice modéls f;r'the training of vscatiopal teachers

. of special needs youth. Meers (1976) also identified‘a series of 99 competencies

‘ for vocagional teachers of special needs students which were grouped into seven
categories: 1) program planning; 2) curriculum development; 3)Amethod of
instruction; 4) evaluation; 5) guidance; 6) human relations; and 7) manageme)gﬁof
l;arnihg and behavior. .

* ' In 1977 Brolin implemented a study to facilitagé effective career education
programming for handicapped persons .in Missouri's secondary schools. The
project's goals were to: 1) identify critical competencies needed by various
|

types of school personnel such as counselors, special education teachers, and

vocational education teachers, to work effectibely with handicapped and

.
4

¥ ’

disadvantaged students; and 2) to develop a conceptual model for both inservice
and preservice training programs. Teachers and counselors were asked to indicate
whicﬁ;gz thé 22 PRICE competencies they felt to be ‘their responsibility, their

past training and experience in teaching these competencies to handicapped and ,

s disadvantaged students, and their percéived training needs. The results of thiﬁ

’

‘

. <y
L‘J ,

| .




‘competencies. - ) \

‘statements. Perceived training needs were analyzed by cluster and by vocatiopal

: : 46

study. indicated significant training needs for vocational education teachers,

special education teachers, and counselors. Vocational educators identified their

-

training needs in areas that included vocational assessment, individualized
instruction, problem solving, motivation, Behavior management techniques, and the

- - [
ability 'to integrate students of various aptitudes and abilities into their

classes. Comments received in the study reflected a need for attitude change

towards disadvantaged and handicapped students (Brolin, 1977). .

A study by Krantz (1977) focused on the competency needs of special needs
coordinators in Minnesota. These individuals coordinate the vocational training
for handicapped and disadvantaged students {n Minnesota's public schools.s A iist
of 44 competency statements was developed and subsequently validated by 33
enployed coordinators; These competencies prinarily focused on communication,

coordination, and administrative competencies rather than instructional

i q

\

| While most of the surveys of competencies needed by teachers have'bee fairly

structured, Sankovsky used an open-ended format to survey the problems’and | ™

\

-

training needs of Alabama vocational educators working with disadvantaged and

b

handicapped srudents. Key concepts and words were didentified. Fhese were
. ' M
clustered together, and a statement was written that would include all clustg¢red

‘ -

proéran Ared. .;ine—overall clustered training needs;were identified: 1){art}€nd‘
science of teaching speciar needs persdns; 2f'development and use of snebial \
. - N . )
materials and cyrricula; 3) developing interpersonal skills; 4) teaching,readiQ
\

K

)< ] . . !
skills; 5) information on special resource material; 6) trafining in motivationa

'}_[ & i ,’t ,\

technology; 7) using experienced teachers as trainers 8) develoﬁhenb and use, of

-
\" Qa
3 » P

te

individualized instructional materials; and 9) teaching math skills. The;authors \

n

recommend close attention to the provision of preservice as well as inservice

training in the skills required to teach handicappeH and disadvantaged persons.
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ensen (1978) identified training needs of vocational educators working with
. \\ P
speci 1 needs students in, Project VESNIP- This project involved several phases:

* 1) a general assessment of interest in training in vocational education—special

needsy 2) a review of the literaﬁqfe to identify teacher competencies; 3) drafting

-

of the questionnaire; .4) field testing the questionnaire with vocational and
special education teachers; and /5) revision of the questionnaire.

ng (1978) reported on a comprehensive Arkansas project designed to develop
and inLlemedt preservice and‘inservice teacher educatioo programs to address the

needs of special needs students in vocational programs. \TPIs report gives the

; 1

results of the initial traiﬁing needs assessment. .Forty tgree competencies were
.identiﬁied through a review of the literature as being most ighortant for
vocati%nal education-special needs teachers which were divided into the following

| -
categodies: 1) needs assessment; 2) planning process; 3) instructiapn; and 4)
\ .
.evaluat&on. &. questionnaire was developed‘tolasgertain the 1mportancé\of each
. N

>

‘task and,the confidence the teacher felt in performing the task. A total pf 29
superlntendents and 317 special needs education :personnel in 36 school disuxicts

responded. Results indicated that both superlntendents and teachers felt that

v
. \

inservice in special needs is absolutely necessary and that -39 of the competenc;és

were very important. These 39 competencies will form the basis of_ 18 \\

. N \ \\ Q
instructional objgctives for preservice and inservice.training to be developed by “\\
the prOJect. ’ i \

While a number or significant studies "have dealt with special needs youth in
vocational education, the literature reweals less of an emphasis on the training
needs of vocational eduoafors to train hanadcapped persons specifically. A number
of journal articies have dealt with training teéhn£ques useful in working with

handicapped persons (Birkland, 1968; Flexer and Mertin, 1976; Gold, 1977). Other

studies specifically deal with competencles needed to work with handicapped

s
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persons (Brock, 1978; Ankreyka, 1976). However, for the most part studies

[

©

concerning competencies needed to deal with special needs students are
“ ‘ .
¢« ¢ nonexistent. -

.
’U

L
K

Eads (1975) conducted a sthidy to identify eompetencies needed by vocational
specialists who coordinate the education of handicapped ,students in Georgia's
. “ . ;.(; ’
‘Secondary level VYocational Educatiqn Awareness Program. A list of 187

competencies were developed and ranked in order of importance by employed

- °
3

vocatiomal specialists, *
‘ " K © g - ¢
Two studies have focused on the analysis of specific competency.areas needed

.+, to work with handicapped bérsons. Krauft (1975) investigated the relationships

4 “
Jbetween the attitudes of, vocatisnal imstrucfors towards persons with disabilities

¢ v o

]

-
[

and the ‘vocational training co:pletion%rate,of disabled students. No significant
e . ’ f < ~ ~
re}ationship between these variables was indicated, suggesting that successful

4 “ \
o, - .
- aonpletion of training may, be =ore dependent on student abilities and interests

" with instructor attitudes playing a smaller tole (Krauft, 1978).

t

Nelson (1976) studied specific competéncies needed by teachers in order to

‘ "develop valid and effective occupational-learfiing experiences for educdble

.
v

8 ’ . .
mentally retarded students based on available diagnostic test data and

kY . \

information. A series of teams, each composed of a vocational and special

° »

counselor or work evaluator, and & media specialist from

-

education teacher, a

D)

secondary and postsecondary schools identified probiems.and needs, developed

,solutions, and tested them with educable meatally retarded students. A list of 74

v
i

competencies was identified and rated as to their importance as well as the

present ability of the teachers to perform them.

.
‘

In a Florida std%y, Andreyka (1976) identified some 90 competencies needed by

" teachers, admini'strators, and supervisors serving handicapped students in Florida

that were divided into ten categories: 1) progran planning, developdfent, "and
. . P

Aévaluation; 2) instructional planning; 3) teaching methods-media; 4) student




eval.ation; 5) management; 6) guidance; 7) school-community relation$; 8) student

°

organizations; 9) fnstructor's professional role and development; and 10)'un1§ue

P ¢

competencieé.

.

Two additional projects have developed a set of competencies, needed by

vocational teachers of handicapped students. Brock (1978) defcribes a project- .

originally designed to develop a training program for secondary teachers of

educable mentally retarded persons whose goals expanded to provide training to
r, ] ’,

£ )

vocational education teachers of the‘handicapped, as well as, serving as a
National model for training of vocational educators of hamdicapped persons.

Eighteen competencies were identified from a detailed analysis of the role

i

description for vocational teachers of the handicapped; performance criteria were

. -

created"and methods of training in specific competency areas were indicated. 1In

[S

Texas a handbook for vocational education teachers of the handicapped was created

which included a list of competencies necessary for the vocétiona%ﬁhome economics

- *
.

"teachers (Home Economics Instructional Materials Center, 1978).

In.addition to specific competency studies, staff development materials
provide information on what the authors of these ﬂéterials felt to be important |,
infornation for vocational education teachers working with handicapéed

individuals. Based on their competency studies Phelps and Lutz (1977) have®
———

-3 -

deveFJped a book designed to help vucational and special education teachers learn

to cooperativel? plan, implemgnt, and evaluate vocational programs for hand}capped

studeats. T
The American Institute for Research in the éeﬁavioral Sciences (AIR) has s

récently conpleted a series of projects funded through the Bureau of Education for

the Handicapped resulting‘in three new publicationss« One project,identified

barrigrs to the vogcational ﬁraining and placement of the severely handicapped

which ha;e important implications for competencies.needed by vocational educators

o

(Cook; 1978). In another project, a Mainstreaming Guidebook for Vocational

0
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Educators Teaching the Handicapped was published tu proviie vocational education

’

teachers with resource information needed in order to include individuals with a

wide variety of disabilities in"their vocational classes. The book is organized

arohnd“four basic competency,content areas: 1),making ready.for the handicapped
student - attitudes and environment; 2) indiyiduél'assessment; 3) individualized

’

;dudecion plan (IEP); and 4) curriculum modification (Dahl, 1978).

.
¢ ©

Another AIR project resulted in a series of sgven modules desigped for

r hed

' pkesérvidé or inservice training called Mainstreaming the *andicapped in

s

Vocational Education. The module ‘subject areas were entitled: 1) Developing a

£ General Understanding; 2) Developing a Positive Attitude; 3) Setving :he Mentally

Retarded; 4) Serving the Visually Haﬁdicapped; 5) Serving the Orthopedically

’

Handicapped; 6) Serving the Comnunfcation Inpaired; and 7) Developing a Plan for

Action. These modules, as well as‘other staff development materials mentioned,

[y

spend considerable Space-oh giving the teacher information about different types
,of disabilities, desplte‘ﬁhe;fgéc that "$uch infpfmation‘is seldom méntioned in the
e ! LI \ . A L

competency lists developed by the various studies sumnarized above (Wéisberger,

- s

®

t » ' . &
©1977). 0 e . .

c fpndallj(i976) has dqvélopedté series of+written and audio-vféual

. instructional.units designed to provide vocdtignal teachers with knowledge'and
competencies needed to te%&hahaﬁdrcapped_gﬁhdents% His modules stress attitude as

o -

well as specifié informatdon about varying diéabilicy groups.' Explicit
. LY ¥ »

S
suggestions for modification of the vocational educdtion program are given for

éécb ??jor'd}sabi%ity-grgup. ' \ ‘ "“ .
fIn{g@view&ng ché studies just summérizéd 5 nuﬁbér of i§s3es ekist that make
'more diffic:}f tﬁé’cask of the tea;hér edupac;r who wisﬁeSaco usé the compétency
lis;é as a basis for developing a program to meet the training needs of’regular

s . \

vocatioﬁal educacofé working with handicapped persons. First, in the studies it

. ,'?‘, . . - ¢:A !
-~ .« 1s difficult to distinguish between studies directed at vocational teachers in
ﬁv‘ * v \
ey ,
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specialized, separate prograns and vocational education teachers who mignt be

‘teaching handicapped students in regular classes. Somewhat different competencies

are probably needed in these Ewé environmenté.

Secondly, the targeted groups are quite variable., Some studies focus on
educablé mentally retarded individuals, sone on handicapped persons in gereral,
and others on special needs gtudents, a tern that enca;passes both handicapped and
disadvantageduéersons. Competencies needed to teach each of these target groups

will likely be somewhat diffcrent.

Thirdly, the interplay between the coapetencies related to persons with

.specific disabilities, proficiency levels of competency performance, and .

vocational program related competencies ma<e a detailed analysis of competencies

complex. For instaace, as the studies related to special education emphasize,

o

different competencies are of ten needed in dealing with mentally retarded,

enotionally disturbed, deaf students, et cetera. Additionally the needed level of
préficiency for a given competéncy is often greater as the disability of an
individual becones more severe. The vocational education competency studies

previously summarized have also indicated different kinds of competencies needed

by the various types of vocational teachers (homemaking vs. industrial education,

for example). Figure 3 below graphically illustrates thé relationship between

-

ievels of proficiency, disability related competencies, and vocational program

‘ v

related conpetencies.
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FIGURE 3

Relationship between levels of profigiency, disability related
competencies, and vocational program rela'ted conpetencies
¢

While most studies attempt to find '"core" competencies common to Qil disability
groups and all vocational programs, this is done only at the cost of more specific
identification of needed skills. On the other hand, defining competencies i1 too
specific a manner creates 'an unmanageable number of competency statements.

A fourth difficulty might be termed a préblem of language. Competencz;
;tateﬁfnts do not appear in any common format, and many different ways of saving
the same things exist from study to study.' Specialized terms used primarily in
vocational education, special education, or vocational rehabilitation make general
understanding of the statements more difficult.

Fifth, there has been no study on a National level concerning specific
competencies that regular vocaéional education teachers need to teach.handicapped
persons in regular ciésses. There have been some State level studies and studies

. ) -

have been implemented on a Natiomal“-level dealing with competencies needed in

teaching special needs students. A .udy assessing the present state-of -the-art
: ;

I

. .

994
~
I
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and training needs based on a National saaple of regular vocational education
teachers would help in clarifying trainiag needs Zor teacher educators and thosg
asponsible for personnel development.
Lastly, studies have not differentiated those competencies needed to train
handicapped persons from competencies already possessed by vocational teachers.
Therefore, it is difficult to ascertain what extra training is needed, over and

above, that normally given a vocational education teacher, to aid the vocational

teacher in successfully instructing disabled individuals.

oy




0 Chapter 3 .

JESIGN OF THE STUDY

L]

The major purpose of this project was to establish a data base-which
identified the specific training needs of vocational education instructional
personnel Lmo serve or will be serving handicapped students. The project also had
as one of its objectives the dissemination of the results and products of the
needsgﬁssessmenf survey. The National Needs Assessment Surveys were conducted to

]

obtain information for the establishment of tbe data base.

METHODOLOGY

f In order to develop a data base which would identify the specific training
needs >f vocational personnel for working with the handicapped, it was necessary
to conduct two National Needs Assessment Surveys of vocational teachers and
vocational teacher educators including all seven vocational instructional progran
areas. To obtain the training needs data from the incumbent vocational educators,
two needs assessment s&rvey questionnaires and corresponding computer programs
were designed to provide a discrepancy analysis between the actual performance
level aAd the desired performance level of t?e respondents in relation to the
identified competencies and knowledges essential to meeting the vocational
{nstructional needs of the handicapped. L

The competency and knowledée~stagements comprising the two surveys were

{dentified by a previous project, Personnel Training Requirements To Serve

Handicapped Populations, ED.Contract Number 300-78-0571 using a Delphi technique.

The Delphi technique as a neans of collecting data was developed by Dalkey
and Helmer during the mid- 1950 s uhile they were working with the Rand
Corporation. The idea for the technique surfaced as the researchers noted the

necessity of developing a method of soliciting group opinion with reliable results
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for the purpose of forcasting fzfure developments or events. The Delphi technique
for data collection becane popular during the 196Q's when many corporations became
conscious of the need for longjrange planning. )

Three identicallquestionnaires were prepared by the previous project to
identify the ninety-six competency and knowledge statements which were used in the
two National Needs Assessnent Surveys conducted by this project. Two advisory
committees of nine members each were selected to assist in the development of the
questionnaires via the Delphi tecnnique. Ome advisory committee was
representative of vocational educators at the State and local levels and the other
advisory canmitteeﬁgepresented educators who had experience in working with th;
handicapped at the State ind local levels.

Two sets of competency and knowledge statements were developed from a review
of literat.re conceraniag: .) those needed for conducting vocational instructional
prograns e;cluding technical skills; and 2) those that would assist vocational
instructors in assuring that handicapped students have equal access and
opportunity in vocational education programs. One set of competencies and
knowledges ~as reviewed by a nine-nember Vocational Technical Advisory Committee;
while the second set was reviewed by a nine-member Special Education Advisory

@
Committee. A discrepancy profile was then prepared by comparing the two sets of
comﬁbtencies\and knowledges. Therefore, the discrepancy profile identified the
unique competencies and knowledges necessary for vocational teachers to instruct
handicapped students. These unique competencies aﬁd knowledges were used as the
basis for the three questionnaires that were developed. These three
‘questionnaires were:
1. Needs Assessment Survey of Vocational Teachers;
2. Needs Assessment Survey of Vocational Teacher Educators; aﬁd .

3. Needs Assessment Survey of Vocational Administrators.

ERIC . b2

)
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The three questionnaires were ijdentical and were intended for three
populations--vocational teachers, vecational teacher educators, ;nd vocational
administrators. However, only two populations were approved b§ thé Federal
Education Data Committee/Office of Management and Budget to respond to the
questionnaires. These«twv populations were vocational teachers and teacher
educators. Camera-ready copie; of the two questionnaires were provided to
Educational Innovators, Inc. to conduct the National Needs As;essment Surveys.

Vames and addresses of the populations to be surveyed were ob.ained by the
pr;ject staff from the Vocational EQucationaL Personne’ Development (VEPD)
Coordina%é;s from each of the fifty States and Puerto Rico. Using the names and
addresses provided by the VEPD Coordinators, questionnaires were mailed to 1,446
vocational teachers and 206 vocational teacher educators. Three follow-ups were

conducted in order to obtain the desired nunber of useable returns.

Each person receiving a copy of the questionnaire was requested to rank each

competency and knowledge statement from one (low) to five (high) concerning their

v

present performance ability. Each person in the sample population was also asked
to rank their desired performance level for sach competency/knowledge statement
from one (low) to five (high). The two rating for each respondent for each
competency and knowledge sfatement on the questionnaire was entered into the
computer for processing. The difference between the actual and desired
performance ability was converted to a need index. The ratings of all respondents
for each competency and knowledge statement was adjusted to provide a need index

for each statement for each of the respondent groups.

L

. POPULATION
The pzpulation for this survey consisted of vocational teachers and

vocational teacher educators from the 50 States and Puerto Rico representing all

-

seven vocational instructional program areas. It was determined, using proven

v
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sanpliag procedures, that a sanple of 384 vocat}onal teach?rs would be sufficient
for a valid needs assessment survey.¥ However, a proportional, strat}fied sample
of 1,446 teachers and 206 teacher educators were asked to respond to the needs
assessment survey. R

Us ing whole, round numbers, the percentage of vocational teachers per
instructional program area was determined by dividing the number of vocational
teachers in each program area by the total number of vocational teachers for all
of the vocatioqal program areas in the Nation. The size of the sample for the
vocational teachers by program was: L) Agriculture, 98 teachers; 2) Distributive,
116 teachers; 3) Health Occupations, 126 teachers; 4) Home Economics, 297
teachers; 5) Office, 298 teachers; 6) Technical, 81 teachers; and 7) Trade and
Industrial, 430 teachers. The size of the sample for the vocational teacher
educators by program area was: 1) Agriculture, 15; 2) Distributive, 14; 3) Health
OCCup;tions, 15; 4) Home Economics 51; 3) Office, 43; 6) Technical, 13; and Tradé
and Induétrial, 54, Useable re;ufhs consisted of 622 vocational teacher

respondents and 123 vocational teacher educator respondents.

?ATA ORGANTZATION

+ An adjustedlneed index was computed for each competency and knowledge
statement for the voc;tional teacher respondents for each of the vocational
instructional program areas, as well as for the teacher educator respondents fo£
each of the vocational instructional _program areas. Therefore the priority lists
for training needs for each of the vocational instructionaiyprogram areas was
prepared for both the vocational teachers and the vocational teacher educators.
Fach of the priortized lists of training needs were prepared by ranking each
competency and knowledge statement f%om high to low by need index.

This organization of the data is analyzed and interpreted in Chapter 5. This

organization and presentation of the data will provide the reader with a graphic

-




58

o ~

descrigiign pf the prioritie%\?f the vochtional education personnel development
needs fof working with the handicapped.

This also pfovided data concerning the mean of the present development level
rating and the mean of the desired rating for each competency and knowledge
statemént‘for each group, as well as tﬁe welghted need index across all groups:

The frequency and percent for both the present performance ability and the desired

performance level was reported for each vocational program area.

{‘,u ©




Chapter 4 ~

PRESENTATION OF DATA

-~

The data from two groups of the Qurvey respondenﬁs were analyzed with
computer asgistance using a discrepancy analysis progran to corpute a need index
for each of the 65 competency aad 31 knowledgé statenents., The computer progrim
wag designed and tested for reliability to produce COT;JEer éenerated tables for
the 96 competency and knowledge statements. ﬂrhg ddata on the computer generated
tables were analyzed.and arranged in order to priortize the vocational education

. .
personnel develapment training needs for working with the hand icapped. The

. A ’
analysis of the data is presented in a variety of ta»l®& to best communicate the

Y

findings or results of this project--a data base qu'f"e profegéionél improvement
or preparation of vocational education instructional personnel to work with .

mainstrearned, handi:apped students.

-

LEVELS OF COMPETENCY DEVELOPMENT L.
BY TEACHER FUNCTION T

¥

&

During the identification »f the competencies considered as Being unique for -

. ~~ . '
vocational instructional personanel to work with the handicapped, the conpetency

~

and knowledge statements were categorized by teacher fuaction. Teacher functions

-

are used to classify the perfornance areas for thﬁ occupation of teaching. Some

’

writers use the term "function" synonymously with "occupational div%sion".ahd
"performance area" when doing an occupational analysis. Courses of instruction
for the preparation of vocational education personnel have been developed
respectively using teacher functions.

Comparisons of perceived levels of competeﬁcy development and desired levels’

of competency development are presented in Tables 3 through 6. A comparison, by

mean need index, of all responding vocational teacher's present level of

conpetency and desired level of competency by teacher functign is presented in

.

] (\.()\ '
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TABLE 3

™

e
of vocational teachers present level of competency and knowledge devel

.

opment with

their desired level of competency and knowledge development by teacher function
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. TABLE 4 '

Comparison of vocat fonal teachers desired level of competeuncy and knowledge development with the vocational
teacher educators desited level of program competency and knowledge ‘development by teacher function ‘
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- * PABLE .

Coupargéon of vocational teacher educators present level of program competency and knowledge development’
with their desjrad level of program competency and knowledng(vvelopment by teacher function
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TABLE 6 '

Comparison of vocational teachers ﬁresent level of competency and knowledge development with vocational

TEACHER MEAN NEED TNDEX
FUNCTION |0 ) 5 ‘ .

teacher educators desired level of program competency and knowledge development by teacher function
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Tab.c 3. The need for professional improvement of incumbent vocational teachers

to zeet the needs of mainstreamed, handicapped students can easily be observed by
looking at the differences of -perceived levels of development. Table 3 shows that

vocational teachers desire professional improvement concerning all teacher

func:ions in order to meet the needs of the handicapped. When the needs for
professional improvement of vocational personnel were priortized by teacher

function, ‘they ‘'were ranked in the following order:

1. School and Community Relations;
2. Student Guidance;

3. Evaluatinn;

0

-+ Program '‘lanagement;

5. Instructional Planning;

A, Instructional Implemeatation;:

. $tudent Organizations; and

8. Professional Role and Hevelopment.

The priortization was arrived at by subtracting the vocational teachers mean need

.

inde:, present level of copeteicyv ind knowledse developrnent from their me:in need
indew, desired level of competency and knowledze developed for each of the eight

teacner functions.

-

Table 4 presents a comparison of the present level of prdéram competency and

know.c1ge development of all responding vocational teacher educators with their

desir-. level of prugram competency and knowledge development by teacher function.

Table + indicates that the greatest desired need of vocational teacher education
o

prorrdais, is for the teacher function of Student Guidince. This need was derived
. 0

as the greatest priority by subtracting the vocational teacher educators mean need
fndes, present level of competency and knowledge development from,.their mean need

index, desired level of competency and knowledgé development for each of the eight

.

.

/
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teacher f.actionse  In this nmanner the needs for professional improvement of
.teachqr edacation programs were rankednas follows: .

1. tudent Guidance;

2, School/Community Relations;

3. Instructional Planning;

4. Iwaluation; -

i}
-

5. "Program Hanag%mqpt;‘ o
6. Szudent Organizations;
7. Instructional Implementation; and
8. ?Professional Role and Development.
The func:: o of “Instructional Implenentation had the highest level of desired
competenc: and knowledge development and also the highest level of present

4
competenc. and knowledge development.

3y°c_-paring the desired level of competency and Qnowledge developrment for
each teacnar function area as provided by teachers and teacher educators and shown
in Tables 3 and 4, Table 5 was produced.

Table 5 shows that the degiréd levels of competency and knowledge develo;ment
by teacher function are very similar for both ghe responding vocational teachers
and the responding vocational teacher eaucatggs. This similarity is most

pronounced considering that both groups have a desi}e for professional inprovement

to meet the needs of the handicapped. The greatest difference in desire for

N

professional improvement between vocational teachers and teacher educators was for

the function of Student Guidance calculated at .l14. This difference was
- ) L
calculated by subtracting the mean need index desire of vocational teachers, 3.97,

from the nmean need index, desire for teacher educators, 4.11., The differemnces in

desire for professional improvement are priortized below beginning with the

’

greatest difference: -
N\

+
€




a

[
"

l. Student Gg}danc€ ' .14

2. Evaluation . .12 ,
3. Professional Role and Develoﬁment .11 .

4., Program Management .09

5. Instructional Planning . - .06

5.  $chool/Community Relations A

7. Student Organizations .02

8. Instructional ImplementatiQn 0l.,

\
3

Table 6 presents a comparison of the vocational teachers mean need index,
desired level of competency and knowledge development with the vocational teacher
educators mean need index, present level of program c,apetency and knowledge
developnment. The greatest difference in the present level of competency and
knowledge development in teacher education programs and the desired level of

competency and knowledge development for the vocational teachers was for the

;
. teacher function of Student Guidance. The differences in current teacher

education program offerings and teacher desires ‘are priortized below beginning
-

with the greatest difference.

Student: Guidance 1.75
Séhool/Communitf Relations ’ 1.63‘

- Evaluation 1.58

Instructional Pianning ‘ 1.55

Lbrogram Management . 1.53

. Student Orggniz;tions ‘ 1.43

Professional Role & Develépment 1.42
Instructional Implementation 1.32,

-~

The presentatina of the data in Table 6 provi&és a strong indication of the
need for teacher education activities to meet the desired level of development by

the responding Mocational teachers. As the table shows, the desired level of

v




TABLE 7

@

" Desired level of development of all vocational teachers priortized by need index

N= 622

72.

8)‘

92.

99.

81.

86.

69.

71.

54,

Competency and Knowledge
Statement and Number

—_— — ——
—— I

How to int&rpret reports of other professionals
such as psycllological evaluations, etc. -

Career opportunities for the handicapped student.

Identify and provide orientation for potencial
employers by handicapped students, ,

Knowledge of suitable job placement for
handicapped students.

Job requirements in oc:upations applicable to the
hWandicacned.

Federal apd state laws concerniag vocational
education, vocational rehabilitation, and special
education.

Céuses for and results o§ low self-esteem for a
handicapped individual,

LY
Differing capabilities of handicapped students
relative to the severity of their disability.

How to cluster and sequence related tasks
according to' individual handicapped student's
abilities and needs. .

Methods and procedures to identify needs and
interests of handicapped students.

Sensory, physical, emotional, social , and
cognitive grates of handicapped students.

Knowledge of interpreting ogcupational aptitude
and ability tests and inventories to students.

¥
/

Knowledge of behavior. modification techniques concerniug,

handicapped studen%s.

Use diagnoscic/dgscriptive assessment techrni.jues
for planning instruction. :

Need Index

7.48

7.22

7.11

7.07

6.95

6.94

6.82

6.78

6.73

6.72

6.71

6.69

6- 5‘7

6.49
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‘ ' TABLE 7

(Continued)

Competency and Knowledge

Statement and Number Need Index
 ———— ———,
—————————————EEEEEE————,—,—— i
74. Machinery, tool and physical facility
modifications for handicapped students. 6.48 ?

19. Assist in developing suitable job pkﬁcement for
handicapped students. 6.47

68. Knowledge of appropriate referral sources for
handicapped students. . 6.46

76. Physical and sensory limitations of handicapped
persons. 6.46

_ 79. Related services to provide the total quality .
$ aspects of a program for handicapped students. 6 .44 .

10. Assist the hgﬂdicapped students in viewing his/her
assets and limitations realistfcally. 6.43

70, Knowledge of agencies to assist .handicapped
students such as the health and welfare services,

etc. © 6.43
87. How to recognize students with learning problems
in regular class. 6.42
13. Counsel parents/guardians of handicapped students ) o
regarding their child's vocational
. educationfcareer plans. ° l 7 6.41

55. Identify the” services needed to increase
handicapped students' chances in fegular programs. 6.39

9., Assist handicapped studentsfin developing sociai, .
physical, - and emotional security for future

employment, : . 6.38
i 18. Assess the ability of the handicapped individual -
“to. modify his/her behavior. ’ 6.37
{ , .
35, Translate statements describing physical/sengory
limitations into statements concerning
instructional limitations. - " 6437

93, ®Behavior observation skills for handicapped
students. ' 6.36 -~




TABLE 7

(Continued)

Competency and Knowledge
Statement and Number

Knowledge of ethical and legal standards
appropriate for working with handicapped students.

-

‘Procedure to sequence tasks to conform with
learning styles, etc., of handicapped students.

“rillize a variety of teching methods and
~ecaniques to provide instruction for handicapped
stilentrs.

Imteroret oOccupational tests and inventories to

[y

rocedures to modify ‘obs.

~2w2ldy a1 awareness of how to recognize students
¢1%o learning probleas in the regular class.

1ssist parents and other teachers in interpreting
socatiomdl programs/services for handicapped
stadents. . -
Troperate with appropriate agencies/groups 1in
identifying career opportunities for handicapped
students.

-"

‘Appropriate expectations for the -performance of .
nandicapped persons.
Secure related services for handicapped students
necessary to provide the total quality aspects of
the program. ) -

) ttilize informatign obtained from related
disciplines about the sensory, etc., abilities of
students to progress.

'

75. ‘fetheds/procedures to utilize resource personnel
' related to handicapped students.

A




: ) ” ’ TABLE 7 N

¥ - (Continued)

58.

42.

12.

24

COmpetency and Knowledge
Statement "and Number

A\

Determine appropr‘i'éte techniqueg .for ‘evaluating
the per- formance of students: with . specific

¥

“handicaps. .

.
+

Assist in a long ,range plan’ fortintegrating the
hand{i capped student = into the vocational
?ducational program.

’

Select, adapt,/or develbp instructional materials
for use with handicapped students,

Learnér. selection . of  criteria ‘o  assure -
accessibility of handicapped students. .

I3
_Advise aad counsel handicapped person relatlve to
personal and professxonal goals. ™

»

Influence . attitudes of regdlar ~ scheol

personnel/students toward accepting han'&icapped

students. . 8
4

Sequence tasks 'to conform with,k learning styles,

* learning pace, and inferred learning potential.

Analyze personal and professional abilities and
ldmitations * . in . providing instruction to
handicapped persons. .

N ’ " L
Conduct a comprehensive evaluation of the stotal

Need Index

61 .
. vocatibnal program for needs of handicapped
" students. * ) ’ )
4 : i
37. Provide teaching strategles/delivery systems based
upon  individual learning styles/abilities of
students, . :
. . .
31. Complete a cooperative training agreement nique .
to meetding the needs of the {ndiv'dual
handicapped. '
33. Develop a brocedure for fulfilling an -indiv.dual
tnstruct- ional prescription in ., the,
. aclassroom/laboratory. D
‘ 1
- Y .
14 IS




. " TABLE 7

.

\\ u ~

v . (Continued)

20.

59,

60

56.

48,

-Tndividualized

43,00

..
s -

Coinpet ency and Knowledge
Statement and Number

*
-

S —

A -

education plan (iEP) for
handicapped students,. £ . o

. Develop instwuctional units revolving around

.job-specific concepts , and skills and
needs/abilities of handicapped.

Modif ‘adapt when necessary the 'too}s,
equiptrent/facilities/ conditions in the learhing
enviropmént. .

Select "cooperative training stations{' for
individual -Handicapped learners. T

\ssist each handicapped student to  develop and
aaintain a positive self-concept.

-

3 .
Develop behavior observation skills concerning
handicapped students. . -

Obtain follow-upr information , on handicapped

students learning - or graduating from school

programs. . 4

, .-
Assist in . the development of - éhéﬁg;;}ualizgd

ceducation programs (iep) for .handicapped students.

a
-

Define - éppropriaée expectationg . for
laboratory/cooperative work per formance of
handicapped persons, )

- -
Develep instructional, activities by
clusgtering/sequencing related tasks according to
student's needs. b . "<

Use and supervise service personnel inrlproVIdtng
vocational training for handicapped persons.

Modify iﬁstructional materials and equipment for
individual handicapped learners's deeds.

I&entif& needs and interests qf the handlcapped
student, ' ’

’

5.86 .

5.86

5.86

5.80

5.76

5.71

" 5.70

5.67

5.65




TANLK »7
’ (Continued)
: J

72

! o

y depetbngy_;ﬁd Knowledge
‘o . Statement and Number

Assist héndicapped students in .developing good
study habits related to vocational:training. ,

Develop an 1htegratqd prdgram for each handicapped
student in* dooperation with special education

_ teachers. -

N . ‘ 24 .
Assist 'in identifying school vocational ‘education
purposes and goals for the handicapped student/

. %

Leadership roles for 6 handicapped student in
vocational organizations,

. N “
Develop two way cormunication during conferences
with handicapped £ udentsy

a2

» -

Revise seleé;ion <criteria to ensure program
accessibility for handicapped student.

T

Devisipg fbexibleh' time limits based upon

individual Yates of progress.
”~ v .
3 .

Develop éppernLa;e attitudes of non-handicapped
students toward handicapped student.

- L =5 .’ ) -~
Knowledge of. birriers that have inhibited training

. aad_ employment of h3ndicapped persons.

94,
27.
96.

17,

.

AR N . .
Conduct parent/teacher conferences for planning
instructional programs. . * .

How‘to integrate and Eétively involye handicapped

students into student vocational orgahizations.
* . -

5 3 -’ :
.Apply individual instructional prescriptions to

all handicdpped pupi%s in class.

Role and import;nce of student .organizationé in
. the ‘dévelopment: of handicapped persoris. .

Conduct a purposeful “home and community visit for
each handicapped student. .

Vo

) Evaluate;% studet's performance acqording to the

?yjeétiveé -on the individualized education plan
IEP). N T . . . vy -

A

5.54

'5.53

5.51

5.46

5.45
5.42

sl37

5.9

5.28

5.27




/ : ‘_(cqnsiggedf_ o o A ]

. Competency and Knowledge .
. Statepent.and ‘Number !

4

)

Use the basic principles of ' learning
theory/behavior modification related to .
vocational instruction (handicapped).

. st‘uc{ent vocational organizations.

. . ¢ - n”’
Provide handicapped studenté with opportunities
for a wide range of social experiences through
voc. organizations. - - . 5.16
Revise methods of performing tasks. R ' ) Sel4"

)

M

Make basic recomnendations to _ ensure " the

accessibility and safety of a acility for
handicapped persons. - ’ . ~ 5.12

proWlems of the handicapped student. . ~ 5.07
Maintain ethical and legal standards appropriate .
for working with handicapped students. " 4.96
Ider'n':ify and participate in ‘professional ) .
organizations concerned with handicapped persons. ) [ 4.94 .

. Identify types of .barriers that have inhibited , .
training and employment of handicapped persons. T 4,94 g
» . * . :
Integrate/actively involve handicapped students in
an on- going student vocational organization. ° ‘ ‘4.9} . '

Devide ‘flexible time limits based upon individual
rates of progress. ' 4.85
o7 . > Y

Refer students wich ~ special . problems to

appropriate sources. 'A : 4.70 ‘

’ . ) MY e

Demonstrate personal . commitment concerning
handicapped studenhts' participation- in:vocational .
organizations, . . 4.41

Emphasize qualities of initiative, self-reliance,
and” independence with the handicapped leasner. . 4.30

Demonstrate , objectIVItY™ and sensicivi.rv (‘ N
culc;gaj differences of hamditapped student. ' Lo 4.29
[

. !
. , .

&.:

~ ’ . " \.'l
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! "+ (Continued)

Competency and Knowledge
Statement and Number

! .

Interact positively and naturally with the
chandicappéd student. .




development of the vocational teachers is much higher than the actual level of

development being }rovided by the teacher education institutions as perceived by

A

the responding vocational teacher educators.

Al -

}\./“
- TRA\INING NEED' PRIORITIES . . -

Priorities for vocational persornel improvement needs for working with

mainstreamed, handicapped students are presentea in Tables 7 through 15. These

.
. - 4

tables provide an opportudity for the reader to observe the desired levels of
competeacy and- knowledge deyelopmePt of the respondents of each vocational
Y instructional program area. Each of these tables show the 96 competency and

knowledge statemenks ranked in priority from the highest need index to the lowest

Al
-~ «

need index. N ) ¢ N

The need index concerning the desired level of development ef vocatiodal
teacher reéﬁondents across all vécational program areas for the 96 competenay and

/knowledge statements ranged from a high of 7.48 to a low of 3.,61. The training "

-

» » -
priorities for the competency and knowledge statements for all program areas

~ 5

combined is presented in Table 7. Of the 96 statements, 50 percent of the
11 1 .

statements had a need index ranging from 5.99 to 7.48. Statement 83‘had the

highest need index, 7.48, and concerned how to interpret reports of other .

t

’; professiénals-such as ps§chologica1 evaluations, et cetera. The lowest need

- .

index, 3.61, concerned‘competency statement 29 which was how to .interact
/ . ’ !

positively'énd naturally with the handicapped student.

.

Ihére were a total of 31 competency/knowledge statements from the teacher

4

.

function of Instructional Planning on the survey que%%ionnaire. Sixteen of these

.
-
.

3] statements were rated with a*need index of 5.99 or higher on Table 7. The next
highest number of statements by .teacher function ranked in the upper 50 percentile
on Table 7 werg 9 statements from the teacher function of -Student Guidance.

A Y e

S0 i . .
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-

. . ‘ , .
Table 8 presents the training priorities by need index, for gach of the

. compétency and knowledge statements of respondents of vocational agriculture
!
teachers. The highest need index for teachers of vocational agriculture was 6.99 !

A

for statement number 13'déa11ng with counseling parents/guardians of handicapped
. s Y . , .

students regarding their child's vocationdal education and career plans. The

- .

lowest need ‘index for the teachers of vocational agriculture was 2.60 for

competency statement 62 related to demonstrating a personal commitment concerning
!
# -

handicapped students' participation in student vocational organizations. The need

index of 2.60-was. the lowest need index computed for all of the vocational teacher

’

respondents. Only competency statement 62, shown in Table 8, had a need index
below 3.0, There were,eiéht competency and knowledge statements that had a need

index below 4;00 for the vocational agriculture teacher respondents:
46. Revise selection criteria to ensure program accessibility for handicapped
students. ' - ‘
63.. Integrate and actively involve handicapped students into an ongoing .
student vocational organization. .
'57. Evaluate a stddent performance according to the 6bjeetives on the
individualized education plan (IEP).

-~

29, Interact positively and naturally with the handicapped student. .

96. Role and importance of student organizations in the development of
. haridicapped persons. o ’
»

95. lLeadership roles for handicapped students in vocational_orgahizationsl -

94, How to integraté and actively involve handicapped students into student
vocational organizations.

\

62. Demonstrate a personal commitment Eoncerning handicapped students'
participation in student vocational organization.

-

onfthé priortized list for the agriculture teacher respondents, 50 percent of

2

the competency/knowledge statements had 'a need index of 4.7578hd higher. Fourteen

¥

of the forty~eight statements having a need index of 4:74 and highé} were from the

Jteacher function of Instructional Plaﬁhing._ Eleven of the nfneteen competency and

knowledge statements were from the teacher’ function of Imstructional

. Implementatioh. _ o




.

TABLE 8

- [
Desired level of development of agricnlture teachers priortized by need index
K= 46
Competency and Knowledge
AN Statement and Number Need Index
éf/ 13. Counscl parents/guardians of handicapped students
regarding their child's vocational education and
career plafis, - . 6.99
12. aAdvise and counsel handicapped persons relative to °
+ oersonal and professional goals. 6.18
' 9.. Taderal and State laws concerning vocational
<lucation, vocational rehabilitation, and special
, 2Jducation, . 6.18
22. Zlenrtify and provide orientation for potgntial
==:1lovers of handicapped students. g 6.17
9. ussist nandlcapped students in developing social,
. . cnvrsical, and emotional security needed for
*bﬂaining and maintaining future employment, 6.13
» .
86. 3213sory, physical, enotional, social, and
cognitive states of handicapped students. 6.08
89. o> requirements {n; occupations applicable to the )
-andicapped ‘ 6.07
83.. How to interpret reports of other .professionals '
such as psychological evaluation, audiologists,
ophthalomologists, et cetera, 6.07
2N, Assist each handicapped student to develop and
" :aintain a positive self -concept. ’ 5.97
r ' d Y
Is. Develop Lwdo-way communication during conferences .
" with handicapped students. 5.94 -
11. Assist in tdentifying school vocational education "
purposes and goals for the handicapped student. 5.93
73. Career opportunities for the'handicapped-student. 5.91
M ) o
10. Assist the handicapped student in viewing his/her
7 asséts and limf{tations realistically. 5.87
36." Sequence tasks to conform with learning styles, -
learning pace, and inferred learning potential of h
e handicapped student, - 5.69
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TANKR 8
(Continwed)
Compét:ency and Knowledge .
Statement and Number Need Index
=__;_ —
Causes for and results of low self-esteem for a
handicapped individual. 5.66
Differing capabilities of haundicapped students
‘relative-to the severity of their disability. 5.66
Assist in developing suitable job 'placement for ‘
handicapped students. ) L 5.60
Assist parents and other teachers in interpreting '
vocational programs and services for the
handicapped student. 5.58
Influence attitudes of regular school personnel
and nonhandicapped students toward acceptance of
handicapped students.- 5.57
Complete a cooperative training agreement unique
to neeting the needs of the individual
handicapped. . . . S5.56
®
Physical and sensory limitations of handicapped
persons. 5.53
Apply individual instructional prescription to all
handicapped pupils’in class. 5042
Identify the  services needed to {ncrease_
handicapped ffudents'. chances of being successful
in regular programs. 5.42
t
Procedures to modify jobs. &' . , 5,41
Utilize a wvariety: of teaching methods and
techniques to “provide instruction for the
handicapped students. 5.36
Interpret occupational tests and inventories® to
students. 5.31
- 0:.’ ) - ( . @

Individualized educat ion 'pl_an (“IEP) for P
handicapped students. . - 5.24
Behavior observation - s.kiia}s for . 'haundicqp'pe'd ' - .
students. RN ’ 5.24




TAKLE 8
(Continmed)

80.-
32.

84.
23.

16.

T 41,

44,

35.

17.

45,

<

58.

.
-,

Competency and Knowledge
Statement and Number

Assess the ability of the handicapped individual

to modify hig/her behadior.
{

Appropriate expectations for the performance of

" handicapped persons.

!
Modify instructional materials and equipment for
individual handicapped leatner's needs.

How to cluster and sequence related tasks
according to individual Thandicapped studenths
abilities and needs.

Cooperate with appropriate agencies and groups in
identifying career. opportunities for the
handicapped student.

v ) ¢ :
Assist. handicapped' students 1in developing good
study habits related to vocational training.

Modify or .dapt when necessary the, .tools,
equipment, facilities, or conditions in the
learnifig environment to meet the needs of ther
handicapped échdenc. ) )

i
o

Secure relaCed servicés for handicapped students
necessary to provide che ‘total quality aspects of
the program. ] .

Identify needs and interersts of the handicapped
students . .

. il

N

Translate skatements’

sensory limitacions into statements conckrning

bl

.instruccignal limitations and/or adaptations..

* -

Conduct aﬁpurposeﬁpl home and community visit for

wo&ach handicapped student. .
o LGN .

Conduct parenc/teacher conferences, for planning

instructional programs.

.. .

Determine , appropriate , techniques - for evaluating
the performance  of students ., with  specific
" handicaps.

[N

describing physical ando

.

Need Index

5.23°

5. 18

5.15

5.00

o




"TAMRX 8
(Continued)

80

v

. Competency and Knowledge
: Statement and Number

Provide teaching strategies and delivery systems
based upon |, individual learning styles and
abilities of handicapped student.

a

Communicate effectively with other professionals
to solve problems of the handicapped student.
\nalvze . personal and professional abilities and
linitations " in providing instruction to
nandicapped persons. -

Select cooperative tralning . stations for
iniividual handicapped learners.

tilize infofmation obtained from related
disciplines about the" sensory, physical,
emotional, social, and cognitive abilities of the
student to plan progress.

‘fethods - and procedures to identify needs and
interests of handicapped students. }

4
Related services to provide the total quality
aspec:s of a program for handicapped students.

develop behavior observation skills concerning
handicapped students,
Conduct a comprehensive evaluation of the total
vocational program as it relates to the needs of
handicapped students.,

‘Develop instructional dpits revolving around job
specific concepts and skills and the needs and
.abilities of handicapped students.

Emphasize qualities of 1n1t1at1ve, self- reliance,
and independence with the handicapped learner. *

Select, adapt, or develop instructional ma;erials'
for use with handicapped studentss .

N

Assist in’~ the development of ‘ individualized
educdtion progrgms'(IEP) for handicapped students.

+

Need Index

4.99

4,97

_4.94

1‘994‘

1 4.82
A 4.80
4.74

4,66 -
4.66

" 4.63
4.62
4.56.

4456




-
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) (Comtimued) N

Competency. and Knowledge

Statement and Number _ Need Index

D

39. Develop appropriéte attitudes of nonhandicapped v
- studénts toward handicapped students. ot 4.55
53. De@elop_an awareness of how to recognize students ) ,
with learning problems in the regular class. ) . «55
72. Xnowledge of suitable job placement for .
handicapped' student. . . . 4.5
- 48. Develop instructional activities by clustering and
N sequqnciné related tasks according to individual .
‘ handicapped, students' interests, abilities, ,and
needs. P . ' 4.54

5. Maintain ethical and legal standards appropriate

for working with handicapped students. 4.49
g 74. aﬁachfnery, téol and physical facility modification
) for handicapped student. 4.49
43. Define appropriate expectations for Iaﬁdratory and °
‘cooperative work performance of ‘handicapped-
persons, ) « : T 4.48

) 54. Use diagnostic and prekériptive .assessment
techniques for plamning instruction. 4.48

33. ,Develop a procedure for fulfilling an !individual
instructional preseription in the classroom..and
laboratory situation. : 4.44

-

38. Revise methods of performiong tasks. . 4.43

26:\\Demonstrate objectivity hand sengitivity ~ to

. cultural differences of handicapped student. ' 4,38
51. Devise flexible time -limits based upon individual ¢
P | rates of progress. ’ . 4.31 R
82. Learner selection of criteria to assure ‘
‘ accessibility of handicapped students. 4426

3. Use and supervise gervice personnel in providing
vocational training for handicapped persons. ° . 4425




. s, (Continued) . .

Competency and Knowledge .
Need Index

< . Statemerft and Number vy
'ﬂ===E====================== — -

85. Devising flexible - time limics based . upon

individ ates of progress. 4.24
‘ - . (

75(’?;:;:;;:T and ' procedqures to utilize resource
personnel related to handicapped students. ' 4.20

8. Refer students” with special problems  to
appropriate sources. . 4.6

>

60. Obtain  follow-up information on  handicapped

- students leaving or graduating from school
prograns. s o B 4.15

1. Identify types of barriers {i.e., attitudinal, ° :
architeétural, - et cetera) ~that have. inhibited
training and employment of handicapped persons. 4.09

28, Use the basic principles of learning modification
related to vocational instruction for the

handicapped. . R . 4,09
2. Make basic recommendations to. ensure the
Cew accessibility and safety of a facility for
handicapped persons. , ) 4,02 )
4e Ideﬁtify and “participate in professional )
organizations concerned with handicapped persons. 402
* ?

47. Develop an integrated program for each hhnd}capped
student in cdoperation with special education
teachers and other school personnel., 4,01

46. Revise selection criteria ta easure program )
accessibility for handicapped students. 3.91

63. Integrate and actively involve handicapped
students inte an ongoing ° student vocational
organization. " 3.83

57. Evaluate a student performance according n? the
objectives on the individualized education plan
(IER). . 3.70

29. Interact poéitively and naturally wifh the
. handicapped student. ) 3.63




l B ‘ ' 83
' . " TABLE 8
' ) T - (Continued)
| . Competency and Khowledge .
Statement and Number.
2 ' T
—_—— —
96. Role and importance of student organizations in
the development of handicapped persons. " ~3.45
95. *leadership roles for handicapped student in
vocational organizations. 3.34
) 9+. HYow to integrate and actively involve handicapped
students into student vocational organizations. 3.31
.h2. Demonstrate a personal conmitment concerning ,
.o handicapped students' participation in sgudent
. vocational organizations. T 2.60
»
, »
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The training priorities for distributive education teachers are

prgsenfed in Table 9. The desired levels of development by need index of the

distributive education.teachers ranged from a high 6f 8.46 to a low of 4.45.

»

There were 25 or 26 percent, -of the 96 statements that had a need index of

i
7.00 and higher. Competency statement‘53, the highest priority for training,

-
» o

concefned developing an awareness of how to recognize’students with learning
- ' )’
.problems in the regular class. _The lowest training priority, competency

statement 4, dealt with identifying and participating in professional

\ .

Organizations concerned with handicapped persons. ' .
There were 50 percent, of the 96 competency and knowledge statements

which had a need index of 6.55 or higher for the distributive education

teacher respondents. Of the 48, °%r 50 percent,.competency.and knowledge
statements having a heed index.of 6.55.or higher, 24 were from the teacher

° 5

function of Instructional élanning and 8 were from the teacher function of
N .

Instruct ional Implementation. ® '

Three of the 5 competency and knowledge statements from the teacher

function of School/Community Relations ‘on the questionnairé were rated by the .
: \

-

. ¥
distributive education teacher respondents above the need index of 6.55. The
3 competency and knowledge statements from the téachér function of

L f
School/Community Relations hdving a need index of 6.55 and higher were:
} ~
21: Assist parents and other teachers in interpreting vbcational J
programs and services for the handicgpped. student.

, n
22. Identify and provide orientation for potential'employers of .
handicapped studepts.

73. Career opportunities for the handicapped student.

”,

4
“ . .




TABLE 9

Desired level of development of éi;.tributive education tiachera priortized by need index

N = 50

m |

Competency and Knowledge
- Statement and Number . ‘ ‘§ Need Index
P Al
——— — — — :ﬁ
53. . Develop an awareness of how to recognize
students with learning problems 1in the regular "
class.® 8.46
71. Knowledge of behavior rodification techniques
concerning handigapped students. 7.75
25, Urilize a Jariety.ur teaching ethods and
. techniques to provide instruction. fer the :
*handicapped students. ' ‘ 7.67
AY N 2
73, Cireer odohrtunities for the handicap veld
3T et ¢ b 7.56
9. \D,J:u,)rgate expectations for the performance of .
“ hanliicabped persons. / - 7.50
8. Xnowledge of appropriate r ral sources for
i handicapped students. \ . 7.45
- 7. C»”munlc.ace e‘fecnvely wich other professionals
t> solve problems of the handlcapped student. T 7.34
8l. Methods and procedures to 1dencify needs and .
* {nterests of handicapped students. - 7.34
]
10. Assist the handicapped’ student “in viewing ’
his/her assets and limitations realistically. 7.31
87. How to recognize students wich learning problems
in regular class. - . 7.31
49. Select, adapt, " or .develop instruct ional ) ,
materials for use with ‘handicap.ped students, 7.29
20. Assist each handicapped student to develop atd .
maintain a positive self-concept. . 7.25
'l 58. Determine appropriate techniques for evaluating )
9 the  performance of students with specific
- handicaps. ) 7.25
18. Assess the ability of Jebe. nandicapped lndividual =
. to modify his/her behd 1\>r. . ‘ 7.264
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‘ TARLE 9 .
(Continued) ’
Competency and Knowledge T
. Statement and Number Need Index

76. Physical and sensory limitations of handicapped r ' %

persons. 7.23
32. Modify instructional materials and equipment for

individual handicapped learner's needs. 7.20
74. Machinery, tool, and physical facility

poiifications for handicapped students. 7.20
90, Diifering capablilities of handicapped students

relative to the severity of their disability. 7.20
52, “tilize information obtained from related -~

disciplines about the Sensory, phys ical ,

enotional, social, and cognitive abilities /bf

the student to plan progress. " 7.16
79. Related services ‘to provide the total quality ° .

asocects of a program for handicapped students; 7.11

. i

55. Ideatify the services needed to incdrease )

handicapped students' chances of being

successful in regWlar programs. {' 7.09

. ’

83. How to interpret reports of other professignals

such as psychological evaluations, audiologists,

ophthalmologists, ft cetera. | 7.07
92, Causes for and results of low self-esteem for a .

handicapped 1nd.iv1dual. * , 7.07
54, Use ' diagnostic ‘'and ©prescriptive assessment %

techniques for planning instruction, 7.06
43. Define appropriate expectations for laboratory

and cooperative work performance of handicapped

persons. . . ” 7.00
84, How to cluster and sequence related tasks

according to individual handicapped student's

ability and needs. . 6.98
59, Develop instructional |units révolving a,cluug .

job~-specific concepts and skills and the deeds

“and abilitids of handicapped students. ' - 6.96
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1 TABLE 9 '
‘ ' ¢
I ' (Continued)
| . N |
' ! Competency and Knowledge
Statement and Number Need Index
F —— ¥q
22e Identify and provide orientation for potential  °
employers of handicapped students.’ \\_ 6.95
86. Sensory, physical, emotional, social, and
. cognitive states of handicapped students. 6.93
21, Assist parents and other teachers in "
interpreting vocational ©programs and services
for the handicapped student. 6.87
44, Identify needs and interests of the handicapped
student. . : ~ 6.86
f. Analyze personal and professional abilities and )
limitations in providing instruction to - —
handicapped- persons. 6.83
) 77. Procedure to ‘sequence tasks to conform with
. learning styles, learning pace’, and inferred — .
learning potential of handicapped students. 6.83
N .
91. Federal and State laws concerning vocational
education, and special education. 6.82
48. Develop instructional activities by clustering
- and sequencing related tasks according to
individual handicapped students' interests, .
abilities, and needs. 6.78
33. _Develop a procedure for fulfilling-an individual
instructional prescription in the <tlassroom and
laboratory situation. 6.77
88. Individualized education plan (1EP) for .
handicapped students. 6.74
69. Knowledge of interpreting occupational aptitude ,
and ability tests and inventories to students. 6.70
.89, Job requirements in occupations applicable to
the handicapped.. 6.69
38. Revise methods of performing tasks, ’ 65.66




TARIE 9

(Continued)'

Cémpetengy and Knowledge
Statement and Number Need Index
— — —— %
R —_
57. Evaluate a student performance according to the .
objectives on the individualized education plan
(IEP). . 6.64
59. Develop behavior observation skills concerning
" handicapped students. 6.64
~ ’
42, Assist in a long-range plan for integrating the
handicapped student into the ~vocational
educational program. ,6.63
9. Assist ‘' handicapped stuaents in developing
social, physical, and =notional security needed
" for obtaining and naintzining future employnent. .59
\
78. Procedures to modify jobs. . - 6.59
.93. Behavior observation skills far handicapped
students. 6.57
113 Assist in identifying  school vocational
education purposes and zoals for the handtcapped
student. 6.56
35.. Translate statements deécribing physical and
sensory limitations into statements concerning
instructional limitations and/or adaptations. 6.55
S56. Assist in the development bf individualized
education  programs (IEP) for' handicapped .
) students. * 6.54
96. Role and importance of student organizations in >
the development of handjcapped persons. 6.48
67. Knowledge of ethical and legal standards
) appropriate for working with handicapped
.’ students. > 6.45
16. Assist handicapped students in developing good -
study habits related to vocational training. 6.46 .
46, Revise selection criteria to ensure program :
accessibility for* handicapped students. 6.46




TABLE 9

(Continued)

89

Competency and Knowledge

of the program. ) ) -

x , - Statement and Number i ’ ' Need Index
—— — F
65. Provide handicapped students with opportunities : .
for a wide range of soclal experiences through
vocational student organizations. 6.37
60. Obtain follow-up 1information on handicapped
students leaying or graduating from school
progra=zs, : ) 6.34
64. Prepare handicapped students for leadership
. roles in student vocational organizationms. ’ 6.32
24. Influence atti:zudes ofr regular school sersonnel’
and #ao1"andicasped stuiéats toward -acceptance of ’
handi:zzzoed students., 627
85. Devisisg flexible _time -limits based upon
individual rates of progress. ) 6.27
41. Modify or adapt when’ necessary the tools,
equipnent, f{facilities, or cogditions in the
learning envirsanent to neet the needs of the
handicapped student. " .26
23. Cooperate with appropriate’ agencies and groups
-~ in identifying career opportunities for the
handicapped student. ° 6.25
14. Interpret occupational tests and 1inventories to
students. . 6.21-
47. Develop an integrated program for each
handicapped student in cooperation with spectal
. education teachers and other.school personnel. .. 6.20
75. Methods and procedurés to utilize resource - .
personnel related to handicapped students. - . 6.13
82. Learner selection of criteria to assure- -
accessibility of handicapped students. ’ 612
40, éécure related services for handicapped students )
fiecessary to provide the total Aquality aspects .
' 6.07




students toward handicapped students. ‘

' ) 1

’ “ 90
: 7 TARLE 9
{Continued)
Compétency and Knowledge .
Statement and Number Need Index
. — T
27. ,Apply individual instructional *prescription to
all handicapped pupils in class. . 6.06
51. Devise flexible time linits . based upon
individual rates of progress. : 6.06
36. Sequence tasks to conform with learning styles, ]
leayning pace, and inferred learning potential ¢ {
of ndicapped students. 6.04
95. Leadekship roles for handicapped students 1in
vocatibnal organizations. : ©) - 6.04
. \ . .
\
2. ‘take hasic recommendations to ensure the
accessiﬁility and safety of a facility .for
handicapped persons. , R 6.00
28. Use the basic principles of learning
nodification related to vocational inétructyon -
for the handicapped. , 6.00
13.  TCounsel @arents/gu;;dians " of handicapped
students regarding their child's vocational
education and career plans. , ' 5.81
63.. Integrate and actively 1involve handicapped
students into an ongoing student vocational
organizatton. 5.80
61. Conduct a comprehensive evaluation of the total
° vocational program as it relates to the needs of
handicapped students. 5.75
19. ‘Aésist in developing spitable job placement r r
handicapped students. . 5.73
15. bevelop two—wéy communication during conf: renc-s )
with handicapped students. 5.72
39, Develop apprqpriate attitudes of nonhand, apped 'l
5.72




TABLE 9

- R . (Continued)

Competency and Knowledge
Statement and Number ) Need Index

-

¢
g
== = Iﬁjﬂww
' ‘—- - ‘
70.f Knowledge of "agencies to assist handicapped ' , ‘ ‘
|

.i students® such as the health and welfare
: services, vocational rehabili- tation and mental
health department. N 5.71

66. Kriowledge of barriers (i.e., attitudinal,
hy architecrural, et cetera) that have inhibited
v training and employment of handicapped persons. 5.69

“3. Use and supervise service personnel in providing
: vocational training for handicapped persons. 5.64

45. Conduct parent/teacher conferences for planningL
' instructional programs. 5.55

*17. Conduct a purposeful home and community visit

; for each handicapped student, 5.43
3.5. Maintain ethical and legal standhrds appropriste
3 for working with handicapped students. 5.34

5 8. Refer students with  special problems to
) appropriate sources, ) 534

«

34, Select cooperative training stations _ for

individual handicapped learners. 5.33
7 Communicate effectively with other p ssionals
v to solve problems of the handicapped student, . 5.30

12. Advise and counsel handicapped persons relative

to personal and pmefessional goals., 4 5.25
r/‘
- 30. Emphasize qualitles of initiative,
.self-reliance, « and independence with the
handicapped learner. 5.25°

62. Demonslxate a personal commitment concerning
handicapped students! participation in student
vocational organizations, %.17

94, How to integrate and actively involve
handicapped students into 'student yécational
organizations. ) C . 5.17

N Lop




TABLE 9

(don:innod)

92

Competency and Knowledge’
Statement and Number

e —— ——

31. Complete a cooperative training agreement unique
to meeting the needs of the 1individual
handicapped.

26. Demonstrate objectivity and sensitivity to
cultural differences of handicapped students.

29. Interact positively and naturally with the
handicapped student. :

4. Identify and  participate 1in, professional
organizations concerned with °~ handicapped
persons. -

—
‘}m

Need Index

5.12

4.80

4.69

4,45

[
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Table 10 presents the priorities for the resﬁonding health occupations

.

teachers. The vocational program area of health occupations teachers had
the highest need index of all the seven vocational instructional program

4
'areis. Knowledge statement 89 dealing with job requirements in occupations

applicable to the handicapped, had a need index of 8.94. The lowest need

index recorded for the health pccupations teacher respondents was 4.23 for

>

competency statement number 29. Competency statement 29 concgrned
interacting positively and naturélly with tﬁe han?icapped student.

Of the 96 competency ;nd knowledge statements on Ythe questionnaire, 48,
or 50 percent, of the statements were ratéd by the health occupations .

teachers with a need index of 6.80 or higher. Of the 48 competency and

?

knowledge statements rated by the health occupations teacher respondents

having a need index qf 6.80 and higher, 20 of .the statementsiwere from the

teacher function of Instructional Planning, and 9 were from the f?nction of
instructional Implement;tion. A}l 5 of the competency and knowledge
statements on the questionnaire and shown below.from the teacher function of
School/Communiéy Relations weFe_rated by the health occupational teacher

respondents wilh,a need index of 5.80 or higher:

%
.

21. Assist parents and other teachers in interpreting vocational
programs and services for the handicapped student.
-
22. 1dentify and provide orientation for potential employers of
studetts. ‘ A
23. Cooperate with appropriate agencies and groups-in identifying
career opportunities for the handicapped students

93

24, Influence attitudes’of regular school personnel and A;ﬁ\ andicapped

students' toward acceptance of handicapped students.

d

. 73. Career opportunities for the handicapped students.

i QI S




TABLE 10

94

1

Desired level of development of health occupations teachers priortized by need index

N = 65

.Compgtency and Knowledge
- Statement and Number

F)

<

Need Index

-

89.

73.

910

72,

t9
(3%

610'

69.

70.

19.

47,

31.

54.

68.

Job requirements in occupati&ns apglicable to
the handicapped.

[

Career ‘opportunities for the handicapped
student. )

~
&

Fzderal and State laws concerning vocational
education, vocational rehabilitation, and
special education.

Knowledge of suiiable job placement for
handicapped studéﬁ%s.

z
Z12ntiiv and zrovide orientatiosn for potentinl
e1olover- of hariicapped -tudunts. .

€onduct a comprehensive evaluation of the total
vocational program as it relates to the needs of
handicapped students. )

Xnowledge of interpreting occupational’ abtitu&e
and ability tests and inventories to students.

- *knqwledge of agencies to assist handicapped

students such as the health and welfare
services, vocational rehabilitation, and mental
health department. "
Assist ih developing suitable job placement for
.handicapped stydents.

Develop an - integrated. program for each
handicapped student in cooperation with special
‘education teachers and other school personnel.

' \
Complete a cooperative training agreement unique
to meeting thé needs of the 1individual
handicapped. '

Use diagnostic and prescriptive assessment
technigues for planning instruction.

owledge of appfépriafe referral sources for
handicapped students. ‘

8.59

8.00

7.99

" 7.94

7.92

7.81

7.80

7.71

7.68

—

.8.94

' 10,




TARLE 10

(Cotu:imud)L>
_t
Competency and Knowledge
Statement and Number Need Index
— —Aﬁ
i LY

84. How ¢to cluster and sequence€ related tasks

according to individual handicapped studeut's .

‘abilities and needs. . 7.62 .

(_825, Learner selection of criteria to  assure

accessibility of handicapped students. 7.61
79. Related services to provide the total gqual't.

aspects of a program for handicapped student /455
34, Select cooperative training stations for

individual handicapped learners. - 90
35. Translate statements:* describln; phvsica on

sensory limitations into statements .oucerni .2

instructional limitations and/or adapta‘ivas. 7.50
53. Develop an awareness of how to recognize

students with learning probleas in the regular

class. g 7.47
¢ A .
1l4. Interpret occupational tests and inventories tc .

students. : 7.45
58. Determine appqopriaté techniques ' for evakuatiﬁg

the performance of students with specific s

handicaps. o ! 7.42
86. Sensory, physical, emotional, social, an ~

cognitive states of handicapped students, 7.37
23. Cooperate with appropriate agencies and groups

in identffying career opportunities for the p ‘

handicapped student. : 7.35
40. Secure related services for. handicapped stddeﬁts

necessary to provide the total quality aspects

of the program. - 7.29
46. Revise selection <criteria tq ensure program

accessibility for handicapped students. 7.29
74, Machinery, tool, and physical facility

modifications for hand!cipped students, 7.23 .

1ty




TABLX 10

w

N (Contimved)

Competency ahd Knowledge
// Statement and Number

P

— R,
A

55.

75.
7.
8.
87.

50.

48.

49.

56.

21,

24,

25.

¥

Identify~ the .(services needed to 1increase
handicapped
succegsful in regular programs.

Methods and procedures to wutilize resource
personnel related to handicapped students.

Knowledge of behayior modification .techniques
concerning ‘handicapped students.

Methods and procedures to identify needs and
interests of handicapped students.

L3

How to recoénize students with learning proble~s -

in regular class,

Develop instructional -units revolyigg around
job-specific concepts: and skills and the needs
‘and abilities of handicapped students.

Develop instructional activities 'by ..ustering

and sequencing related tasks according to
individual ' handicapped . students' Luterests,
abilities, and needs, ’

Select, adapt, or develop instructional
materials for use with handicapped students.

Assist in the development of individualized
education programs (1EP) for handicapped
students. .
f ' . *' ‘I
Assist parents and other teachers in

interpreting vocational programs and services
for the handicapped student.

Influence attitudes of regular school personnel
and nonhandicapped students toward acceptance of
handicapped students.,

Utilize a variety of teaching methods and
techniques to provide imstruction for the
handicapped students.

students' chances of being

[

>

Need Index

7.21

7.21

7.15

7.13

7.13

7.05

7.04

1.00




TABLE 10

‘e

\ \ 4 . " (Continued) ’

- Competency and Knowledge
+ Statement and Number i

[

83.

42,

37.

45.
2.

77.

16.

13.

60

95.

33.

43.

How to interpret reports of Bther professionals
such as psychological evaluations, audiologists,
ophthalomologists, et cetera.

Assist in a long-range plan for integrating the
handicapped student into
educational program,

-,
~

Provide teaching strategies and delivery systems
based upon individual learning styles _add
abilities of handicapped students.

Conduct parent/teacher conferences for planning
iustructional programs, .

Modify instrucgional materials and equipment for
individual handicapped learner's needs.
Procedure tv sequence tasks to conforw with
learning styles, learning pace, and inferred
learning potential of handicapped students.

Assist handicapped students in developing godd
study habits related to vocational training.

handicapped
vocat ional

-
Cbunsel parénts/guardians of
students regarding their child's
education and career' plans.

Obtain
student s

follow-up _ Information on
leaving or ’graduating from

handica)ped
school

* programs.

Leadership roles for handicapped 'sLudents in
vocational organizations.

Develop a procedure'fEr fulfilling an individual
instructiona)l prescription in the classroom and
laboratory situat{i .. '
Define appropriate expectétions for iaboratory
and cooperative work performance of naudicdpped
persons. ' .

linits bhdsed T

Devising flexible time

dodiyidual ratreg of Droeress, - —

A,

the vocational

Need Inaex

a

6.94

6.93

6.87

6.86

6.85

6.83
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. ! TARLE 10
(Continued) '

98

i rag ¢4

67,

78.

52.

94,

10.
18.

57.

80.

38.

11.

59.

17‘

v

' ‘Competency and Knowledge
Statement and Number c

Weed Index

e e—
R

51.

Knowledge of ethical and 1legal - standards
appropriate for working with handicapped
students., . :

~

Procedures to modify Jjobs.
: \

Utilize information obtained from celated

disciplinqg about the sensory, physical,
emotional, social, and cognitive abilities of
the student to plan progress.

3 A !
How to integrate and actively involve
handicapped -students into student vocational

’
organizationg. N

-~
.

Assist  the handicappea student in viewing
his/her assets and limitations realistically.

Assess the ability of the handlcapped individual
to modify his/her behavior, .
Evaluate a student performance achording to the
objectives on the individualized education plan
(IEP). ’ -

v

Appropriate expectations for the performance of
handicapped p7f“bns.

Devise flexible time limits based vpon
individual rates of progress.
Re&ise methods of performing tasks. h

- ’r

Assist in identifying /ééhool vocational
education purposes and goals for the handicapped
student.

.
-

Develop behavior observation skills concerning
handicapped students.,

fonduct a puiposeful home and communitf visit
for eact handicapped student.

3 .
Prepare handicapped  studetfts for leadership-
roles in student vocrat, .ral organizations,

6.64

6.64

. 6.44
= 6.40
6.39
6.38
6.35"

6.30

: 6.27

6.25

147



: . : TABLE 10

(Cont1nved)
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| ]l
Competeng¢y and Knowledge
. Statement and Number Need Index
39. Develop appropriate attitudes of nonhandicapped
students toward handicapped students. 6.24
27. Apply individual instructional prescription to
' all handicapped pupils in class. 6.22
o
28. Use  the basic principles 'of *learning '
modification related to ! vocational instruction
. for the handicapped. . 6,22
66. Knowledge of barriers (i.e., attitudinal,
architectural," et cetera) that hhve Iqhibited
‘training—and employnent of handicapped persons. 6.20
‘ 76. Physical and sensory limitations of\ handicapped
persons. . ' 6.14
+
15. Develop two-way communication during conferences
] with handicapped students. .6.10
3. Use and supervise service personnel in proyiding:
. vocationdl training for handicapped persons. _ 6.09 .
20, Assist each handicapped student to develop and
maintain a positive self-concept. 6.01
96:. Role and importance of student organizations in
the development of handicapped persons. 5.96
. 3
6. Analyze bersonal and professional abilities and
limitations in providing instruction to
. handicapped persons. ) ) 5.94
9. Assist'. handieapped students in éeVeloping
social, physical, and emotional security needed
for obtaining and maintaining future employment, 5.94
. )
4, Identify .and participate in professional
organizations concerned with handicapped
persons, 5.84
. 44, Identify needs and interests of the handicapped s
student. N 5.80
/

. 1i.

¢

\t



62.

65.

30.

2.

Advise and counsel handicapped persons relative
to personal and’ professional goals.

involve handicapped

Integrate and actively

students into, an ‘opgoing student vocational
organization,

Demonstrate a personal commitment concerning
handicapped students' participation in student

vocational organizations. :

Provide handicapped students with opportunities
for a wide range of social -éxperiences throug:
-vocational studeat organizations.

’

Communicate effectively with other prpfessionals

to solve problems of the handicapped student.

YRefer students with  special problems to
appropriate sources. '

" Emphasize qualities of initiative,
.self-reliance, and  independence  with __ the
handicapped learner.

Make basic recommendations to ensure the
accessibility and safety of a facility for
shandicapped persons.

Demonstrate objectivity and sensitivity to
cultural differences of handicapped students.
Identify types of barriers (i.e., attitudinal,
architectural, et cetera) that have inhibited

training and employment of handicapped persons.

Maintain ethical and legal standards appropriate
for working with handicapped students.

Interact

positively

handicapped student.

and

L

naturally

with  the

5.36

5.15

4.98

4.90

4.67

4.38

4.28

4.23

-’ - .
TABLE 10
(Continued) T
-
* Competency and Knowledge

Statement and Number Need Index ‘
' l
e —— —————————————— — i
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The traiqiﬁg°prior1t1es of the 142 responding home economics teachers
are presented ingtgﬁle 11. The highest need index for the home:economics
teachers w;s 8«17 and—the lowest need index was 3.291 The 8.17 need index (
dealt with competency statement 83 which was how to interpret reports’of

other professionals such as psychological evaluations, audiologists,

ophthalomologists, et cetera. The lowest need index, 3.29 concerned
.

-

interacting positively and naturally with the handicapped student.

Fifty percehtfof the competency and knowledge statements of the home

economics teacher respondents had a need index of 6.27 and higher. None of

the 7 competency and knowledge statements from the teacher function of

~

Student Organization were rat;d by the home economics teacher respondents as
having a need index as high as 6.27. A
The 48 competency and knowledge statements having a need index of 6.27

or higher as rated by the home economics teacher respondents were

<

distributed among 7 of'the 8,teacher functions~as follows: 1) 14 were from

Instructional Planning; 2) 11 were from Instructional Implementation; 3) 10 ﬁ‘
. L .

were from the teacher function of Student Guidance; 4) 6 were from the

—--~function of Professinal Role and Development; 5) 4 were from

(S
N NS

School/Community Relations; 6) 2 were from Programs Management; and 7) 1 was :

from the teacher function of Evaluation. Only 2 of the statgments in Table °

11 had a need index below 4.00. These two competency.statehents were:

30. Embhasize qualities of initiative, self-reliance, and independence

0

with the handicapped learner.

29. Interact positively and naturally with the handicapped student.
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, /TABLE 11

Desired level of development of home economics teachers priortized by need index
. N = 142

.. Lompetency and Knowledge

Statement and Number : "Need Index
e \ R
——————————— = —— - — =

83. How to interpret reports_ of othé} professionals
such as psychological evaluations, audiologists,
ophthalomologists, et cetera. 8.17

72. Knowledge of suitable job  placement for
-handicapped student. 3.04

18, Assess the ability of the handicapped indivtdual
to modify his/her behavior. . 7.78

73. Career - opportunities for the handicapped
students., <7063

~o
19

. Ildentify and provide- orientazion ‘for potentiz,

enplovers of handicapped students. 7.57
69. Knowledge of interpreting occupational aptitude
and ability tests and inventories to students. 7.39

l4., Interpret occupational tests and inventories to

students. ’ 7.25
9. Assist handicapped students in devefoping .

social, physical, and emotional security needed

for obtaining and maintaining future employment. ' 7.18

"] B6. Sensory, physical, emotional, social, and

cognitive states of handicapped students, . 7.16
74, Machinery; tool, and physical facility ) ' .
) modifications for handicapped students, . 7.15

1y, Assist the handicapped student in viewing .,
his/her assets and limitations realistically. 7.14

89. Job requirements in occupations applicable to

the hafdicapped. ) ) ' 7.14
90. Differing capabilities of handicapped students

relative to the severity of their disability. . 7.14

R -

13. Counsel parents/guardians of handicapped

students regarding their child's  vocational

education and career plans. * 7.10

I3
T

! ' _1_1‘}



TABLE 11

. (Continued)

.
~

...... O . Competency and Knowledge. .

Statement and Number

.
A
A

e ——

Causes for .and results of low self—esteem for a
handicapped individual. 4 . .

How to cluster and sequence related tasks
according to individual handicapped student's
abilities and needs. .
Develop a procedure for fulfilling am individual
instructional pr-oscription in the classroom and
laboratory situation. v

Sequence tasks to conforr withy leariing 'styles,
learning, pace, and inferra2i{ lz2arning potential
of handicapped students.

' . * - 7
Knowledge of ethical and legal standards
appropriate for working with handicapped

students.

Knowledge of behavior nodification techniques
concerning ‘handicapped students.

Assist in developing suitable job placemenc for
handicapped students.

Secure related services for handicapped students
necessary to provide the total quality aspects
of the program. ..
Procedure to sequence tasks to conform with
learning styles, learning pace, and inferred
learning potential of handicapped students.

Procedures to modify jobs.

Related services to provide the total quality
aspects of a program for handicapqed students.

[y

Use and supervise service personnel in providing
vocational training for handicapped persons.

Physical ind sensory limitations of handicapped
persons,

Need Index

7.08

7.03

6.98

6.95

6.94
6.93
6.92
6.88
6.83
6.81
6.81

6.80

6.78
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i TABLE 11
(Continued): .
i Competéncy and Knowledge
» Statement and Number
e ————

+

9.

21.

1.
70.
54.

23.

75.

58.

35. Tranglate statemedts: describing physical and

seffsory limitations into statements concerning
instructional limitations and/or adaptations.

. [ 4
Federal and State laws concerning vocational
education, vocational rehabil%tation, and
special educatien.

Assis} parents , "and ‘,other teachers ~ in
interpreting vocational prograns and services
for the handicapped student. '

.

Identify the services needed to increase
handicapped students’ chances of ~heing
successful in regular prograans, .
Metﬁdds_uand procedures t. ‘identify needs and
interests of handicapped students.

‘Knowledge of agencies -to assist handicapped
students such as the health and welfare
services, vocational rehabilitation, and mental
.health department.

Use . diagnostic and prescriptive assessment °

techniques for planning instruction.

3

Cooperate with appropriate agéncies and groupé

in identifying, career opportunities for the
'handicapped -student. :

Methods and procedures to utilize reséurée
personnel related to handicapped students.

Determine appropriate techniques for evaluating
the performance of students with specific
handicaps. X

Behavior observation skills for handicapped
students. '

Analyze personal and professional abilities and
limitations in prov¢ding instruction to
handicapped persons. v

6.75

6.70

6.58

" 6.68"

6.63

6.62

6.59

6.59

6.58

6.57

6.56

o

K




TABLE 11

(Continued)

Competency and Knowledge

Statement and Number Need Index
L4
— — ' = F =
80. Appropriate expectations for the performance of .
handicapped persons. 6.56
31. Compiete a cooperative training agreement unique
to meeting the needs of .the individual
. handicapped. ) 6.54
12. Advise and couasel handicapped persons relative
to personal and professional goals. T 6.52
"68. Knowledge of apbropriqte referral sources for
handicapped students. 6.49
53, Develop an awareness of how to recognize
students with learning problems in the regular
class., e : 6.33
2. Make basic recommendations to ensure the
" accessibility  and safety of a facility for ~
handicapped persons. 6.32
42. Assist in a loné—range plan for integrating the
handicapped student into the vocational
educational program. 6.30
37. Provide teaching strategies and delivery systeﬁs
based upon individual. learning styles and
abilities of handicapped students. 6.28
. »
27. Apply individual instructional prescription to
all handicapped pupils inclass. 6.27
25. Utilize a wvariety of teaching metﬁods and
techniques’ to provwide instruction for the
handicapped students., 6.26
24, 1Influence attitudes of regular school personnel
and nonhandicapped students toward acéeptance of .
handicapped students. 6.22
34. Select cooperative training stations for
individual handicapped learners. "6.22
87. How to recognize students with learning problens
in regular 1lass, ’ 6.22
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TABLE 11 )

(Continued)

E]

Competency and Knowledge
Statement and Number

Neea Index

- —

82. Ledrner -~ selection of  criteria to  assure

accessibility of handicapped students. 6.17
32, Modify instructional materialé and equipment for
' individual handicapped learner's needs. N 6.05
50. - DeVeIOp, instructional units revolving around
#~ job~ specific concepts and skills and the needs !
and abilities of handicapped students. 6.03

-

41. Modify or adapt when necessary the tools,
equipment, ,facilities, or conditions in the .
learning environment to meet the needs of the '
handicapped student. - 6.02

1. Identify types of barriers (i.e., attitudinal,
architectural, et cetera) that have inhibited .
train- ing and employment  of handicapped

persons., 5.98

[

. 52. Utilize information obtained f rom related
disciplines about the sensory, physical,
emotional, social, and cognitive abilities of
the student to plan progress. o 5.98

66. Knowledge of barriers (i.e., attitudinal,
architectural, et cetera) that have inhibited
training and employment of handicapped persons. . 5.98

15. Develop two-way communication during conferences
with handicapped students. ° ; 5.96

38. Revise methods of performing tasks. ©5.96

'] 57. Evaluate a studeant performance according to the
objectives on the individualized education plan
(1EP). 5.96

59. Develop behavior observation skills concerning
handicapped students. 5.87

* 16. Assist handicapped students in developing good
study habits related to vocational training. 5.85

L1y
—<~




TABLE ‘11

(Continued) N I
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Competency and Knowledge
Statement and Number

Need Index’

161.

56.

64,

48,

94,

65.

47,

7.

4.

20,

Develop appropriate attitudes of nonhandicapped
students toward handicapped students.
Use the  basic principles of learning
modification related to vocational instruction
for the handicapped.

Conduct a comprehensive evaluation of the total
vocational program as it relates to the needs of
handicapped students. ,

¢

Assist in the development of individualized
education programs (1EP) for handicapped
students.

Prepare handicapped students for leadership
roles in student vocational organizations.

Develop 1instructional activities by clustering
and sequencing related tasks according to
individual handicapped students' interests,
abilities, and needs.

How to integrate and actively involve
handicapped students into student vocational
organizations. . -

3 .
Provide handicapped students with opportunities

for a wide range of social experiences through
vocational student organizations.

Develop an integrated program * for each
handicapped student {n cooperation with special
educatjon teachers and other school” personnel.

Communicate effectively with other professionals
to. solve problems of the handicapped student.

Identify and participate in professional
organizations concerned with handicapped
persons.

Assist each handicapped student to develop and
maintain a positive self-gconcept,

T

5.81
5.79
5.79

5.75

5056

\

5.48
5.46
5.33

5,23

5.22

5.18
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JABLE 11 ' ‘ ,

(Continued) ,

1

Competency and Knowledge % .
. Statement and Number Need Index

e — —
Refer students with special problgms to
appropriate sources. ] . ) 5.09

ngfse "selection- criteria to ensure program
accessibility for handicapped’ students. 5.09

Demonstrate objectivity and . semsitivity to
cuICural\ﬁifferences of handicapped students. ‘ 5.08

tl

Devise flexible time limits based upon
individual rates of progress. 4.89

Integrate . and actively involve haadicapped
studeats 1intn an ongeing student vocational
organization. ». 86

4. .
Demonstraté a persona) commitment concerning
handicapped students'participation in student
vocational organizdtions. //A_, 4.46

e

Emphasize . qualities of initiative, = :
« gélf-reliance, and 1ndepqndence with the .
handicapped learner. 3.47

Interact positively and naturally with the
handicapped student. 3.29




I |
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Table 12 presents the training priorities for each competency and

,knowledgé statement for the office education teacher respondents. Forty

i

percent of the.competency and knowledge statements for ‘the offige education

ag?
&

respondents had a need index between 6.00 and 6.96. The highest need index

*

lbwest'need index was 3.44. The highest need index was for

R

was /.47 and the

statement 83 dealing witk how to interpret reports Qtﬁer profeésionals .

2 . 1
such as psychological evaluations, audiologists, ophthalmologists, et cetera.

The lowest need index concerned competency statement 1 which concerned

.

identifying types of barriers (i.e., attitudinal, architectural, ‘et ¢
that have inhibited trgining and emplo}ment og handicap?ed persth.;@There\
were 5 com}?benc) and ;nowledge statements'witﬁ a need index of 7.02 and
higher. These 5 competency statements included statement 83 previously
described plus:
92, Causes for ;nd'résuits of low self-esteem for a handicapped
individual.
89, Job ;equirements in occupations applicable tomzﬁe handicapped.
: 81.-Methods and procedures to identify needs and interests of
hanéicapped students.
. 13, Career oéportunities for the handicapped student.
Fifty percent, or 48, df the 96 competency and knowledge statements on .
the survey questionnéire were rated with a need index of 5.96 or higher by
the responding offite education ‘teachers. Of these 48 competency and
knowledge statemgﬁts having a need index of 5,96 or higher, 20 were from the
teacher function of Instructional Impl%pentation, 7 were from the function of

Student Guidance, and 5 were from the teacher function of Profeésional Role

and Development. The 20 competency and knowledge statements related to

Instructional Planning cdnstituted 64.5 percent of the total competency and

knowledge statements in the upper 50 percent on the sirvey questionnaire.

'

| T
o A—ﬁ




TABLE 12

110

Desired level of development of office education teachers priortized by need index

N =138

Competency and Knogledge'
Statement and Number

Need Index

39.

31l.

9l.

54.
90.

76.

83. "

73. .

How to interpret reports of other professionals
such as psychological evaluations, audiologists,
ophthalmologists, et cetera.

Causés for and results of low self-esteem for a
handicapped individual.

Job requirements 1in occupations- applicable to
the handicapped.

r

' y
‘fethods ;ﬁnd procedures to identify needs and

interests ¥f handicapped students.
Tireer Jnportunities for the handicapped
student, ‘

Federal and State laws concerning vocational
education, vocational’ ‘rehabilitation, and

.special education.

Identify and provide orientation for potential

eiiplovers of handicapped students.

v
How - to cluster and sequence related tasks
according to {individual handicapped studeg;'s
abilities and needs.

Use diagnostic and prescriptive assessment
techniques for planning instructidh.

Dif fering capabilities of haﬁdicapped students
relative to the severity of their disability.

Physical and sensory limitations of handicapped
persons.

Assist handicapped students in  developing
social, physical, and emotional security needed
for obtaining and maintaining future employment,

How to recognize students with learning problems
in regular class.

Machinery, tool and physical facility
nodifications for handicapped students.

—

7.47
7.1 ¢4
7.1

7.13

7.02

6.96

6.95

6.93 ‘
6.92
6.92

6.84

6.80

6.76

6.74

‘ 124




(Continued)

[y

~ “Competency and Knbwledge’
' Statement and Number

——— R

42'

55.

9.
86.
39,

72,

43,

19.
85.
68.
80.

78.

93.
10.

71.

~

Assist in a long-tange plan for integrating the
handicapped student into the vocational

educational program.

Identify ~the services needed to

handicapped students'~  chances of

successful in regular programs.

increase
being

Related services to provide the total quality
aspects of a program for handicapped students.

Sensory, . physical, emotional , social, and

cognitive states of handicapped students.

A

5 . . .
Select, adapg = or develng instructional
materials for use with handicaoped students.

Knowledge  of " suitable job  placement for

handicapped students.

, . Y 4

Define appropriate expectati>is for laboratory’
and cooperative work performance of handicapped

persons.

Assist in éeveloping suitable job placement for

handicapped studentss.

Devising flexible time ‘limits based upon

individual rates of progress.

Knowledge of appropriate referral source for

handicapped students,

Appropriate expectations for the performance of

handicapped persons.

P
.

Procedurés to modify jobs.

\Behavior observation skills for handicapped

.students.

Assist the handicapped studeat in

’

viewing

his/her assets and,limitations realisticallvy,

Knowledge of behavior modification techniques

concerning handicapped stulents,

»

Need

6.73

Index

6.73
6.70
6.70
6.69

6.69

653

"6.49

6.49
6.49

6.48

6.45
6.43
6.39

6.39




TABLE 12 )

{Continued)

112

25.

70.

23,

88.

35.

34,
58.
69.

52.

77.

‘ ¥ Competency and Knowledge
v, Statement and Number

-

o

Need Index

— =

Utilize a.svariety of teaching wmethods', and .

techniques to provide instruction for the
handicapped students.

Knowledge of agencies to assist handicapped
students such as the heglfh and welfare
services, vocational rehabilitation, and mental
health department, «

Procedure to sequence tasks to conform with
learning styles, learning pace, and inferred
learning potential of handicapped students.

Knowledge of ethica’ ;nd .egal standard.
appropriate for workiug «ith handicapped
students. oo

*
.

Cooperate with appropriate ragencies nd  groupe
in identifying career opportunities t': the
handicapped student.

\ v

Individualized , education  plan  (IEPY  for
handicapped students.,

. [
Translate statements describing physical and
sensory limitations into statements concerning
instructional limitations and/or adaptations.

Select cooperative trafning stations for
individual handicapped learners.

Determine appropriate techniques for evaluating
the performance of students with specific
handicaps. : m '

Knowledge of interpreting occupational aptitude
and ability tests and inventories to students.
Utilize, information obtained from related
disciplines about the sensory, physical,
emotional y social, and cognitive abilitfes f
the student to plan.progress.

bevelop behavior observation skills concern. ig
handicapped students. .

6.36

636

6.33

6.28

6.25

: 123
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TABLE 12

(Continued)

-

Competency and Knowledge

Statement and Number Need Index
— —— — ===ﬂ
Identify needs and interests of the handicapped )
student., . 6.07
Analyze personal and professional abilities and - i
limicacigns in providing instruction to
handicapped persons. 6.06

Provide teaching strategies. and delivery systems
based upon. individual learning styles and

abilities of handicapped students. 6.04
}

Modify or adapt when necessary the todls,

equipnent, facilities, or conditions in the

learning enviromment to meet the needs of the ]

handicapped student. 6.04

Leadershin roles for handicapped _scddents .in

vocational organizations. . 6.00

Sequence tasks to conform with .learning styles, .

learning pace, and. inferred legrning potential ’

of handicapped students. 5.97

"Assist each handicapped student to develop and .
maintain a positive self-concept, . 5.96

Learner selection of criteria to s assure

accessibility of handicapped. students. . 5.96

Assess the ability of the handicapped individual

to modify his/her behavior. 5.91
i Counsel parents/guardians of handicapped

students regarding ' their child's vocational .

education and career plans. 5.90

Develop instructional units revolving ~ around
.job-gpecific concepts and skills and the needs
and abilities of handicapped students. 5.88

Advise and counsel handicapped persons relative
to' personal and professional goals. ' ~5.86

]
Modify instructional materiald—amd equipment for
individual handicappgd learner's needs. 5.85 .

A0 3 12




TABLE 12

(Continued)

Competency and Knowledge
Statement and Number

Need Index

E—
S

75,

46.

53,

56.

96.

33.

21.

3i.

48.

Methods and procedures to utilize resource
personnel related to handicapped students.

Revié% selection «criteria to ensure .program
accessibility for handicapped students.

Deveiop an awareness of how to recognize
students with learning problems in the regular
clasr.

Assist in the development .,f individualized
educdtion programs (1EP) for handicapped
stud:&ts.

Influence attitudes of regular school personnel
and nonhandicapped students toward acceptance of
handicapped students.

How to integrate and actively involve
handicapped students into student vocational
organizations.™

Interpret occupatiQpal tests and inventories to
students.

Role and importance of\ student organizations in
the development of handigapped persons.

Develop a procedure for fﬁlfilling an individual
instructional prescription \in the classroom and
laboratory situation.

Assist parents ' and other  teachers if -

interpreting vocational prognams and services
for the handicapped student.

Complete a'cooperative training| agreement unique
to meeting the needs of | the individual
handicapped.

Develop instructional activities by clustering
and sequenéing related tasks according to
individual handicapped students’ interests,
abilities, and needs.

5.85

5.83
5.81
5.80
5.79

5.77
5.75

5.71
5.68
5.65

5.59

5.56




TABLE 12 '

(Continued)

o

Competency and Knowledge
Statement and Number

Need Index

R

I

L

10'

40.

60.

39.

15.

3.

27,

11.

65.

66.

64'

Develop an

Assist the handicapped . student in viewing
his/her assets and limitations realistically.

Secure related services for handicapped students
necessary to provide the total quality aspects
of the program. o

integrated program for each
handicapped student in cooperation with special
education teachers and other school personnel.

Obtain follow-up information on handicapped
students leaving or graduating from school
programs.

Develop appropriate attitudes of nonhandicapped
students toward handicapped students.

Develop two-way communication during conferences
with handicapped students.

Use' and supervise Egrvice personnel in~ providing
vocational training for hdndicapped persons.

Apply individual instructional prescription to
all handicapped pupils in class. .

Assist in identifying schoo{l vocational
education purposes and goals for the handicapped
student.

for a wide range of social experflences through
vocational student organiza‘fons.

Knowledge of barriers (i.e., attitudinal,’
architectural, et cetera) that ve inhibited
training and employment of handtcapped persons.

Provide handicapped students with:XOpportunigies

Prepare handicapped students fo leadership
roles in student vocational organizations.

61. Conduct a comprehensive evaluation of the total
vocational program as it relates to ) the needs of

handi:apped students.

5.48

5.48
(-4 5039
5.3

5.32

5.32

5.27

5.23

5.21

5.1?

5.14
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TABLE 12 .
{Continued) }
- 1
Competency and Knowledge
Statement and Number Need Index
—— — #
61l. Conduct a comprehensive evaluation of the total
vocational program as it relates to the needs of
handicapped students. 5.14
57. Evaluate a student perfofmance according to the
- objectives on the indlviduallzed education plan
(1EP). 5.10
16, Assist handicapped students in developing good
study habits related to vocational training. 5.09
7. Comaunicate effectively with other professionals
to solve problems of the handitapped student. 5.08
28. Use the basic principles of learning
nodif ication related to vocational instruction
for the handicapped. 5.06
\
63. Integrate and actively involve handicapped
students into an ongoing student vocational N
organization. 5.05
4, Identify and participate In professional
organizations concerned with handicapped
persons., 4,99
5. Waincain ethical and legal standards appropriate
for working with handicapped students. . 4,93
51. Devise flexible time limits based upon
individual rates of progress. 4,88
38. Revise methods of performing tasks. 4,74
1. Identify types of barriers (i.e., attiEudinal
architectural, et cetera) that have inhibited
training and employment of handicapped persons. 4,60
30. Emphasize qualities of initiative, '
self-reliance, and independence with the -
) handicapped learner. ' 4.59
2. Make basic recommendat ions to ensure ,the'
accessibility and safety of a facility for
o handicapped persons. 4,50

12y




TABLE 12

(Continued)
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Competency and Knowledge
Statement and Number

——————
—

— ————
8. Refer students with special
appropriate sources.
]
62. Deﬂgnstrate a personal commitment concerning
3\ .
handicapped students' participation in student
vocational organizations.
17. Conduct a purpéseful home and comaunity visit
for each handicapped student.
26. Demonstrate objectivity and sensitivity to
cultural differ-
ences of handi:apped students.
29. Interact positively and naturally with <the
handicapped student.
“
"
] ,
<

problens to \ t

Need Index

s §
€
5

4.2

4.05

3.86

3.44
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The training priorities for each competency and knowledge statement for ‘

the technical teacher respondents is presented in Table 13. There was a

range between a high need index of 8.36 to a low need index of 2.83 for the
vocational technicdl teacher respondents..wkﬁowléage statement number 93

Aw\_»féffling,With Federal and St;te laws concerning vocational education,

vocational rehabilitation, and special education haé a need index of 8.36.

Thirty four of thelcompetency and knowledge statements were in a range
.between~a need index of 5.01 and 5.97. Eighteen of the competency and

knowledge statements were in a range between a need index of 4.00 and a need

index of 4.93. The only competency statement with a need index below 5.00

was statement number 29 which was interact positively and naturally with the

handicapped student.

The technical teacher respondents rated 50 percent of th; 96 competency
and knowledge stateméafg on the questionnaire with a need index of 5.59 or
hfgher. Forty eight competency and knowledge staéements constituting 50
percent rated with a need index of 5.59 or higher by the technical teacher
respondents were from the following teacher functions:

Instructional Planning--22 competency and knowledge statements

Student Guidance--8 competency and knowledge statements

Instéuctional Implémentation--s competency and knowlgdge statements

Professiongl Role and Development—--3 competenéy and knowledge statements

N . .
o School/Community Relations--3 competency and knowledge statements

Evaluation-—3 competency and knowledge statements

.

.
- Program Management--2 competency and knowledge statements.

‘ 12
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TABLE 13
Desired level of development of technical teachers priortized by need index
N = 35
" re -
Competency and Knowledge

’ Statement and Number. Need Index
—— —— — :=============================T================1
91. Federal and State laws concerning vocat}onal

education, vocational rehabilitation, and

special education. 8.36
73. Career opportunities for the handicapped

student, 7.65

- .

90. Differing capabilities of handicapped students

relative to the severity of their disability, 7.65
72. Xnowledge of suitable job placement . Jor

handicapped students. 7.31
6J). Obtain follow-up information on handicapped

students leaving or graduatiag from school

prograns. 7.26
33. How :o interpret reports of other professionals A

such as psychological evaluations, audiologists,

opht-alqologists, et cetera. 7.06
70. Know.edge of agencies to assist handicapped

students such as the health and welfare

services, vocational rehabilitation, and mental

health department. 7.03
92. Causes for and results of low self-esteem for a

handicapped individual. 7.00

181, Wéhtpdsx/énd procedures to identify needs and

interests of handicapped tudents, . 6.99
93. Behavior oobservatien skills for handic apped .

students. . 6.95
86. Sensory, physical, emot ional, social, and

cognitive states of handicapped students. 6.93
13. Counsel parents/guardians of handic'apped

students regarding their child's vocational

education and career plans. 6.92
79. Related services to provide thé total quality

aspects of a program for handicapped students. ' 6.87

13



TABLE 13

(Continued)

Competency and Knowledge
Statement and Number
<
—_——— = e ——

76. Physical and sensory limitations of handicapped
persons.’

14, Interpret ochbational tests and inventories -to
students.

19. Assist in developing suitable job placenent for
handicapped students.

78. Procedures to nodify jobs.

68. Knowledeze »>f appropriate’ referral sources for
handi:apped s:tudents,

5+, Use diagnostic and  prescripiive  assessnent
techniques for planning instruction. « ,

52. Utilize informat ion obtained from related
disciplines about the sensory, physical,
emotional, social, and cognitive abilities of
the student o plan progress.

75. Methods and procedures to wutilize resource
personnel related to handicapped students.

58. Determine appropriate techniques for evaluating

- the performance of students with specific
handicaps. .

74. Machinery, tool, and physical' facility
nodifications for handicapped students.

89. Job requirements 1in occupations applicable to
the handicapped.

94, How to integrate and actively involve
handicapped students 1into student vocational
organizations,

£

87. How to recognize students with learning »roblems
in regular class. -

Al. Conduct a comprehensive =valuation of tre totul
vocational program as it relates to the ‘reods ot
handicapped students.

Need Index ‘

» 6,80

6.69

6.61

6.58

6.57

6.42

6.41

6.40

6.36

6.35
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TABLE 13
(Continued)
Compefency and’Knowledge
Statement and Number Need Index
-~
67. Knowledge -of ethical and 1legal standards
appropriate for working with handicapped
students. c 6.29
53. Develop an awareness of how to recognize.
students with'§§garn1ng problems in the regular
class., ® 6.26
47. Develop an integrated program for each
handicapped student in cqoperation with special
* education teachers and other schoel personnel, 6.19
71. Xnowledge of behavior nodification techaijues .
concerning handicapped students, 6.18
77. Procedure to sequence tasks to conform with
learning styles, learning pace, and inferred
learning potential of handicapped students. 6.15
6. Analyze personal and professional abilities ani
limitations in providing instruction to
handicapped persons. 6.14
25, Utilize a wvariety of teaching methods and
techniques to provide instruction for the
handicapped students. 6.09
169. Knowledge of interpreting occupational aptitude
and ability tasks and inventories to students. 5.97°
N . y
82. Learner selection of criteria to assure
accessibility of handicapped students. : 5.97
84, How to <cluster and sequence related tdsks
~#ccording to individual handicapped student's -
abilities-and needs. 5.91
44, ldentify needs and interests of the handicapped \
student. 5.83
59. Develop behavior observation skills ¢ ern'ng
handicapped students. 5.79
80. Appropriate expectations for the perfor .
handicapped persons. 5.79
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TABLE 13

(Continued)

«

Competency and Knowledge
Statement and Number Need Index

24, Influence attitudes of regular school personnel .

and nonhandicapped students toward acceptance of
handicapped students. 5.78

12, Advise and counsel handicapped persons relatibe
to personal and professiovnal gzvals, 5.74

22. Ildentify and provide orienta::»sn for potentia!

enployers of handicapﬁed stude "<, 5.72
55, Identify the serVices 1eeled to increase
handicapped students' changes of peing
successful in regular prograns. 5.66
»

40, Secure related services for hardicapped students
necessary to provide the total quality aspects
of the program. . . 5.62

88, Individualized education plan (IEP) for
handicapped students. 5.62

48, Develop instructional activities by clustering'
and sequencing related tasks according to
individual thandi- capped students' interests,

abilities, and needs. ’ 5.59
49, Select, adapt, or develop instructional
materials for use with handicapped students. 5.58

10, Agsist the handicapped student in viewing
his/her assets and limitations realistically. 5.54

20. Assist each handicapped student to develop and

maintain a positive self-concept. 5.53
l6. Assist haﬁdicapped students in developing good .
study habits related to vocational training. 5.48"
56, Assist in the development of individualized
education programs (1IEP) for handicapped
« studente, 5.48

+3, "efine ppropriate expectations for Laboratory

and »rerati.» work performance »f handicapped
‘k" y'._“".s. 5.’05
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TABLE 13

. (Céntinued)

Competency and Knowledge
Statement and Number Need Index

P—— - —
p—— —

h

. 37. Provide teaching strategies and del#very systems
based upon individual learning styles and
abilities of handicapped students,. ) . ’ 5.41

35. Translate statements describing physical and
sensory ‘limitations into statements' concerning ,
instructional limitations and/or adaptations. 5.40

21. Assist parents and other teachers in

- interpreting vocational programs ‘and services

for the han%apped student. Y 5.36
4,

’

46. Revise seledtion criteria to ' ensure program
accessibility for handicapped students. 5.33

23. Cooperate with appropriate agencjes and groups
in identifying career opportunities for the
handicapped student. ) ’ S 5.32

4

. ’
18. Assess the ability of the handicapped individual
to aodify his/her behavior. , 5.28
. .
9. Assist handicapped students in developing
social, physical, and emotional security needed
for obtaining and maintaining future employment.® 5.25

42. Assist in a long-range plan for integrating the
handicapped student into the vocational
educational program. 5.21

17. Conduct a purposeful home and community visit
for each handicapped student. 5.20

15, Develop two-way communication du%ing~ conferences {/
with handicapped .students. . 5.16
p :

31. Complete a cooperative training agreement unique
to meeting the needs of the individual
handicapped. e 5.11

34. Select cooperative training stations for
individual handicapped learners. 5.11

57. Evaluate a student performan e ;\(ordlng to the
objectives on the Individual.zed edudation p.an

(JEP), 5.11
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TABLE 13 -

(Continued)l . .

1

Competency and knowledge
Statement and Number

Need Index

11.-

3.

33,

36.

96.

65.

64.

32,

45.

39.

66.

Assist in  identifying  school .vocatidnal
education purposes and goals for the handicapped
student.

Use and supervise 'service personnel in providing

vocational training for handicapped persons.

Develop a procedure for fulfilling an individual

instruc- tional prescription in the classroon ,

and laboratory situation.

Sequence tasks to conform with learning styles,
learning pace, ani inferred learning poteniia’
of handicapped students.

devising flexible tine linits based upon
individual rates of progress. ’

Modify or adapt when pecessary the tools,
equipment, facilities, or <conditions in the
learning environment to meet the needs of the
handicapped student. . ’

v

»

Role and importance of student organizations in
the development of handicapped persons.

Provide handicapped students with «opportunities
for d wide range of social experiences through
vocational student organizations,

Prepare handicapped students for 1eadé§ship
roles in student vocational organizations.

Modify instructional materials. and equipment ;or
individual handicapped learner's needs.

Conduct parent/teacher conferences for planning
instruc- tjgnal programs.

Develop appropriate attitudes of K nonhandicapped .

students toward handicapped students.

Knowledge of  barriers (i.e., attitudinal,

architectural, et cetera) that have inhibited
training and employment of handicapped persons.

5.04

5.01

4,93

4.92

4.66
4.61

4,46

135
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TABIE 13 ’
(Continued)
Competency and Knowledge *
Statement 3and Number Need Index
= . v -1 :ﬂ
38. Revise methods of perforwming tasks. 4.42
. /
63, Integrate- and actively involve ~ handicapped
students into an ongoing student vocational
organization. 44,40
s ’ L, N ’
28. Use the basic principles of, learning
modification related to vocational instruetion
for the handicapped. ' 4.33
5. Maintain ethical and legal standards appropriate
' for working with handicapped students. ' 4.29
" 1. Identify types of barriers (i.e., 'attitudiﬁal; ~ s
. architectural, et cetera) that have inhibited
training and employment of handicapped persons. 4.28
Hh2. Demonstrate a personal commitment Eoncerning S
handicapped students' m@rtiéipation in student °
vocational organizations. . 4425
30, Enphasize ~gualities ) initiative,
__ self-reliance, and indepen¥gnge with the
handicapped learner. - . Q\ 4,00
51. . Devise fléxiblg ‘. time limits based | upon '
individual rates of. progress. ‘ 3.91
8. Refer students with special problems  to
appropriate sources. ., - . 3.83
2. Make | basic lrecqmmendékions to ensure the * j
. accessibility ind safety of a facility for "l
: . handicapped persons. ! 3.77
“ 4. Identify and"’participate in professional v
.. ,¢rganizations concerned + with handicapped
persons. i 3.73
27, Apply individual {instructional prescription to
all handi- capped pupils in class. 3.73
' ) ) <
7. Conmunicate effectively with other professionals
to solve: problems of the handicapped student. 3.50




TABLE 13

(gontinued)

Ll

: Competency and Knowledge
Statement and Number

-

’

Need Index

e eeem—
-

——
- R

29.

26._Demonstrate ' objectivity and sensitivity to

cultural differences of handicapped students.

Interact positively and naturally with the
handicapped student.

‘

=,

—  —— |

3.02

2.83

137
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The training priorities of the trade and induétry tqacher.respondents
are presen;ed in Table 1l4. The highest need index was 7.73 and the lowest
. — .
need index was 3.57. The 7.73 need index concerned competency statement 83
'which was how to interpret reports of othernprbfessionals such as
psychologizzi evaluations, audiologists, ophthalmologists, et cetera. The
hlowest need index, statement 29, was interact positizgly and ﬁéturally with
the handicapped student. There were 52 competency anq knowledgeqstatements
.between a need index of 5.03 and 5.99. Eighteen of the ;tatements had a need
index below 4.99. Twenty—two of the statements had a need index range from
6.00 to 6.72. |
- "Fifty percent, or 48, of the 96 competency and knowiedge stat;ments on

, the survey questionnaire had a need index of 5.56 or higher for the trade and

industry teacher respondents. The trade and industry teachers were the only
. 1Y

responding group which had all of the competency and knowledge statements

from the teacher functions of Program Management and Evaluation in the upper
50th percentile. The other competency and knowledge statements in the upper .
50th percentile ;nd having a need index of\5.56,Q1 higher included: 1) 15
statemeﬂts from the teacher function of Instructional Planning; 2) 11
statements from the teacher function of Instructional Planning; 3) 11
statements from the teacher function of Student Guidance; 4) 7 statements

from the teacher function of Instructional Imp}ementation; 5) 5 from the
function of School/Comhﬁnity Relations; and 6) 4 from the function of

Professional Role and Development.
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: TABLE 14
Desired 'level of develop-ent‘of trade and industry teachers priortized by need index
n= 169

Competency and Knowlédge

Statement and Number Need Index

.} 83 How to interpret reports of other professionals .
such as psycholog%cal evaluations, audiologists,
ophthalnologists, et cetera. ’ 7473

22, Identify and provide orientation for potential
- emplevers of handicapped students. : 7.04

73. Career opportunities for the handicapped -student. 6472

81, Methods and procedures to identify needs and
interests of handicapped students. ' . 6.59

84, Mow => cluster and sequence vrelated tasks '
accoriing to individual handicapped student's
abilities and needs, 651

69. Khowledge~ of interpreting occupational aptitude
and ability tests and inventories to students. 6.59

72. Knowledge of suitable job placement for
handicapped students. 6.47

91. Federal and State laws concerning vocational
education, vocational rehabilitation, and special
education. : 6.40

61, Conduct a comprehensive evaluation of the total
vocational program as it relates to the needs of
handicapped students. - a 6.38

89, Job requirements in occupations applicable to the - )
handicapped. ' 6.30

35. Translate statements describing physical and
sensory limitations 1into statements concerning

instructional limitati 7§nd/or'adaptations. ) 6.27 '
71, Knowledge of behavior/ modification techniques
concerning handicapped studénts. 6.26
. ,

19. Assist in developing su able job. ﬁlacement for
hand{ :apped students. ’ 6021




TABLE 14

(Continued)
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Competency and Knowledge
Statement and Number

E

A — e— —
I — —

92'

12'

81.

""0.

86.

52.

68.

60'

13.

75.

70.

21.'

Causes for and results of low self-esteem for a
handicapped individual.

Advise and counsel handicapped persons relative to
personal and professional goals.

-

How t> recognize students with learning problenms
in regular class.,

T
Secure related services for handicapped students
necessary to provide the total quality aspects of
the progran. '

i

Sensory, shvsical, <not ional, SOC1la. , ad
cognitive states ot i;ndlcapped students.

Jleilize information obtained from related
disciplines about the sensory, physical,
enotional, social, and cognitive abilities of the
student to plan progress. -

?nowledge of appropriate referral sources for
handicapped students. -

. -
Obtain follow~up information on handicapped
studeats leaving or graduating from school
programs.

COuAZEE parents/guardfans of handicapped students
regarding their child's vocational education and
career plans.

Methods and procedures to utilize resource
personnel re.ated to hendicapped students.
Knowledge of 1gencies ‘o assist handicapped
students such as the health and welfdre services,
yocational rehabilitation and mental Thealth
department.

Assist parents and other teachers in interpreting
. vocational P12grns aad services for the
handicapped student.

Need Index

6.21

6.15

6.03

6.02

6.01

6.00

5.99




TABLE 14

(Continued)

130

Competency and Knowledge

Statement and Number Need Index
90. Differing capabilities of handicapped students
I relative to the severity of their disability. ?.99
. Use diagnostic and prescriptive  assessment
. techniques for planning instruction. 5.96
67. Knowledge of ethical and legal standards N
appropriate for working with handicapped
students. 5.96
93, Behavior observation skills for handicapped
students. . 5.96
82, Learner - selection of cri.eria to assure
accessibility of handicapped st - nts, 5.95
10. Assist the handicapped student in viewing his/her
assets and limitations realistically. 5.92
20, Assist each handicapped student to develop and
naintain a positive self-concept, 5.92
76, Physical and sensofy ldmitations of handicapped
persons, 5.92
18. Assess the ability of the handicapped individual
to modify his/her behavior. - 5.85
9, Assist handicapped students in developing social,
physical, and emotional security needed for
obtaining and maintaining future employment. 5.80
74, Machinery, tool, and physical facility
nodifications for handicapped students. 5.80
77. Procedure to sequence tasks to conform with N
) learning styles, learning pace, and .inferred
learning potential of handicapped students. 5.80
17. Conduct a purposeful home and community visit for
each handicapped student. 5+78
23, Cooperate with apprepriate agen ies and groups fin
fdentifying career opportur £ies for the-
handicapped student. 5.77

;=ﬂ

1.




TABLE 14

{Continued)

’

. Competency and Knowledge
n Statement and Number Need Index

—_——— — e —

55. Identify the services needed to increase ?
handicapped students' chances of being successful R
in regular programs. . 5.76

53.hDevelop an awareness of how to recognize students
with learning problems in the regular class. 5.74

' }79. Related services to- provide the total quality
aspects of a program for handicapped students. 5.74

24, Influence attitudes of regular school personnel
and nonhandicapped students toward acceptance of
handicapped students. : 5.70
Utilize a variety of teachiag nethods .md
techniques to provide 1iastruction for  the
handicapped students. . 5.69

[
(W)
.

41. Modify or adapt when necessary the tools,
equipnent, facilities, or <conditions in the
learning efivironment to meet the needs of the

--handicapped- student,- - e

- - - " 5.66
3. Use and supervise service personnel in providing
vocational training for handicapped persons. . 5.61

31. Complete a cooperative training agreement unique :
to neeting the needs of the individual
handicapped. 5.57

48, Develcyp instructional activities by clustering
and sequencing related tasks according to
individual handicapped students' . interests,
abilities, and needs. 5.56

59. Develop behavior obgervation skills concerning
handicapped students. - 5.55

1] . 4 0

66. Knowledge of barriers (i.e., attitudinal,

architectural, et cetera) that have inhibited .

rtraining and employment of handicapped persons. 5452

/ . Analyze personal and professid’nal abilities and
limitations in providing instruction to
handicapped persons. . 5.49

i 4

/\‘l X /‘

ERIC 14,
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TABLE 14 .
(Continued)
Competency and Knowledge
- Statement and Number Need Index
.
= — — — S —
49, Select, adapt, or develop instructional materials
£ use with handicapped students. 5.49
56. Assist in the development of individualized
education programs (IEP) for handicapped
students. 5.49
l4. Interpret occupational tests and inventories to
students. C 5.45
80. Appropriate expectations for the performance of
handicapped persons. - 5.44
3). Develop instructional wunits revolving around
job-specific concepts and skiils and the needs
and abilities of handicapped students. 5.42
78. Procedures to modify jobs. 5.41
| 33. Develop a procedure for fulfilling an individual
instructional prescription in the classroom and
— .. laboratory sitwation. = _ =~ = ‘ >.32
34, Select cooperative training stations for o
individual handicapped learners. 5.30
42, Assist in a long-range plan- for f%tegrating the
handicapped student into ' the vocat ional
educational program. 5.30
) f
47. Develop an integrated program for each
handicapped student in cooperation with special
education teachers and other school personnel. 5.29
16. Assist handicapped students in developing good
study habits related .to vocational training. 5.28
39. Develop appropriate attitudes of nonhandicapped
students toward handicapped students. 5.28
95. Léadership roles for handicapped students in
vocational organizations. 5.27
3. Sequence tasks to conform with learning styles,
learninyg pace,Jand inferred learning potential of ,
5.22

handi “1nped students.

=




{ndividual rates of progress.
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TABLE 14
(Continued)
Competency and Knowledge
Statement and Number Need Index

94, How to integrate and ‘actively involve handicapped
students into student vocational organizations, 5.19

46. Revise selection criteria to ensure prograa
accessibility for handicapped students. 5.18

7. Conmunicate effectively with other professionals
to solve problems of the handicapped student. ©5.14

37. Provide teaching strategies and delivery systems

., based upon. individual learaing styles and
abilities of handicapped, students. 5.10

11. Assist in identifviag schopl vocational education
purposes and goals for the handi:apped student. 5.09

2. Make basic recommendat ions to ensure the

accessibility and safety of a facility for
handicapped persons. 5.07

4., Identify and participate in professional
organizations concerned with handicapped persons. 5.07

44, Identify needs and interests of the handicapped
student. 5.07

88. Individualized education plan’ (IEP) for
handfcapped students. 5.05

1. Identify types of barriers (i.e., attitudinal,

_ architectural, et cetera) that haye inhibited
training and employment of handicapped persons. 5.04

65. Provide handicapped students with opportunities

for a wide range of social experiences through
vocational student organizations. 5.03

15. Develop two-way communication during conferences
with handicapped students. 4,99

45, Conduct parent/teacher conferences for planning
instructional progranms. o 4.98

85. Devising flexible time limits based upon
3.96

14§
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<t\\\v TABLE 14

(Continued)

Competency and Knowledge
Statement and Number Need Index

— — — —— ——====i
43. Define appropriate expectations for laboratory

and cooperative work performance of handicapped .
persons. 4.94

58. Determine appropriate techniques for evaluating
the performance of students with -specific

handicaps. 4.86
63. Integrate and  actively involve nandizapped
students into an ongoing student vocational

% . organization. 4.83

5. Maintain ethical and legal staadards approcriite
for working with handicapped stule-ts, 4.81

28. Use the basic’ principles of learning nodification
related to vocational instruction for the

handicapped. 4.72
96. Role and inportance of student organizations in

the developnent of handicapped persons. T4.71
32. Modify iastructional materials and equipment for

individual handicapped learner's needs. 4.65 -

L]

8. Refer students  with . special problens to
appropriate sources. 4.58

27. Apply individual instructional prescription to

all handicapped pupils in class. ) 4.40
62. Demonstrate a personal commitment® concerning

handicapped students' participation imn student . . -

vocational organizations. 4.38 -

51. Devise flexible time limits based upon individual
rates of progress. . . 4,20

38. Revise methods of performing tasks. . 4.19

30. Emphasize’ qualities of initiative, self-reliance, -
and independence with the handicapped learner. 4.15

57. Evaluate a student performance according to the
objectives on the {ndividualized education plan
(1EP). . 4.15

145

?—_-—‘i
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TABLE 14 ‘ ,

(Continued)

\

Competency and Knowledge
Need Index

Statement and Number

-— ——
26. Demonstrate objectivity and ‘sensitivity to cultural
differences of handicapped students. 3.93

29, Interact positively and naturally  with the
handicapped student. -

3.57




136
The training priorities for eacﬁ competency and knowledge statement for
~responding vocational teacher educators for all seven program areas are
presented in Table 15. The highest need .index for Table 15 was 7.32 and the
lowest need index was 3.92. The 7.32 need index was for competency
statement 22 which was identify and provide orientation for potential
employer of handicapped students. The lowest need %ndex was for competency
statement 4--identify and participate in professional organizations
concerned with handicapped persons. Three of the competency ;nd knowledge
statements had a need index of 7.01 and highér. These statements included
\\\statement 22 preyiously described plus: - b
9. Assist handicapped students‘in developing social, physical, and
enotional security for future employment.

)

73. Care;r opportugities for the handicaﬁped student.

Thirty-one'of the statements ranged from a need index of 6.01 to a need
index of 6.90. Twelve of the statements had a need index below 4.98.

There were 48, or 50 percent, of the competeﬁcy and knowledge
statements of all the respopding vocational teacher educaiors which had a

+ need index of 5.80 or higher. As with the vocational teacher respondents,

the teach;r educators also had a great number of competency and knowledge
statements from the teacher function of Instructional Planning in the upper
50th percentile. Included in the competency and knowledge statements with a
need index of 5.80 and higher for the vocational teacher educafor
reépondents were: 1) 21 statements from the teacher function of
Instruttional Planning; 2) 9 statements from the function of Instructional
Impleﬁgﬁtation; and 3) 6 competency and knowledge statementi from the

. \
teacher function of Student Guidance. .

v




: TABLE 15
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Desired level of development of vocational teacher educators foq all
seven vocational program areas priortized by need index ‘\

73.

42,

10.

19.

87.

47.

58.

13.

89.

83.

93.

Competency and Knowledge
Statement and Number

!l

Identify orientation for

and provide
employers of handicapped students. v
o

potential

Assist handicapped students in developing social, .

physical, and emotional security for future

employment,
Career opportunities for the handicapped student.

Assist in a long range _plan Ffor integrating the
handicapped student into the - vocational

“educational program. -

Assist the handicapped student in viewing his/her
assets and limitations realistically.

Assist in developing suitable job placement for

handicapped student.

How tJo recognize students, with learning problems
in regular class.

Develop an integrated program for each handicapped

student in cooperation with ® special education
teachers. . ~

Determine appropriate techniques for evaluating
the performance  of students  with specific
handicaps.

Counsel parents/guardians of handicapped students
regarding their child's vocational
education/career plans.

Jbb requirements in occupations applicable to the
handicapped. L

How to interpret reports of other rofessional
such as psychological evaluations, etc.
_Behavior -observation skills for handicapped
students.

Need Index

7.01

6.90
6.89
6.79

6576
6.75
6.72

6.68
6.65
6.64 .

6.63




TABLE 15

<

. (Continued)

- -3
Competency and Knowledge .
¢ Statement and Number Need" Index
f .
’
— —r— = > m—
J 68: <aowledge of appro ate referral sources for ’
’ ~andicappéd students. ’ _6.58
90, DYiffering capabilities of handicapped students
: relative to the severity of their disability. 6.57
49, Select, adapt, or develop instructional materials
Zor use with handicapped students. .. 6.53
72. “acwledge of suitable job plkacement  for
-andicapped students. ~ 6.43
8l. ‘ethods and procedures to identify needs and
iqterests of handicapped students. v 6.42
74. ‘achinery, tool and physical- facility ) '
=odifications for handicapped students. 6.41
80. :ppropriate expectations for the performance of
-~andicapped persons. ‘ he32
. . \
20, issist each handicapped student to develop and
-aintain-a positive self-concept. , N : 6.27
92, Causeé‘for and results of low self-esteem for a * ' .
handicapped individual. ' v . 6.25
59. Develop behavior observation skills concerning -
v hanaicapped students. Y 6.25
32, Modify inscruccional materials and equipmepc for )
" {ndividual handicapped leqarner s needs. . - 60247
1y r . -
23, Cooperate- with appropriate agencies/groups in - ~ : ‘.
identifying cAreer’ opportunities for handicapped .
students. - . ) o T 6e24
88. Individualized education plan (IEP) . for. ., _.""" % « ~ ", Y
‘handicapped students. ; ' ‘ R ¢ \;.” 649 L L.
54, Use diagnostic/descriptive assessment cechniqueé B , )
for planning instruction. T L 6.14.
"41. Modify/adapt when necessary the tools, équipment/ ‘ -1
facillckgs/condicions in the learning environment. v 6.1l4 : T
- ’ 3
En
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. TABLE 15 ‘ T
(Continued) -
Competency and Knowledge
" Statement and Number 4
— —— ————— —
86. Sensory, physicats tional, social, and
- cognitive states of handicap students.
3J1. Complete a cooperéti%e traininé reement unique
to aeeting the needs  of th individual
handicapped. - o, 6.05
53. Develop an awareness of how to recognize students
with learning problems in the regular class. 6.03
82. Learner selection of cfiteria to assure
accessihility of handicapped students. 6.02
27. Applf individual instructional prcscgiptions to
all hgngi:apped pupils in class, 5.01
18. Assess the ability of the handicapped individual *
te modify his/her behavior. — 6.01
56, " Assist in the development of individualized ‘
. edutatinn.prograns (IEP).for handicapped students. 5.99
79, Related services to ‘provide the total quality .
aspects of a program for handicapped students. 5.98
*35. Translate statements describing physical/sensory
limitations ipto statements doncerning
instructional limitations. ’ 5.98
78. Procedures to modify jobs. . 5.95
95. Leadership roles for handicapped students in . {
vacational organizations. ’ 5.94
67. Knowledge - of ethical and legal standards
' appropriate for working with handicapped studénts. 5.91
. ‘ 3
21l. Assist parenys: and other teachers in interpreting
vocational programs/services for handicapped
students. - 5.90
37. Provide \teaching strategies/delivery systems based
) upon individual learning styles/abilities of
. - 5.89

students,




‘ TABLE 15

{(Continued) '

[3

N Competency and Knowledge
Statgment and Number

—
I

————— —
—

Conduct parent/teadher conferences for planning
instructional programs.

&
Develop instructional ‘activities by clustering/
sequencing related tasks according to student's
needs. i

ow to integrate and actively involve handicapped
tudents into sfudent vocational organizations.

Peocedure to sequence tasks té conform with

learning styles, etc., of handicapped students.

How to cluster and sequence related tasks
according to individual handicapped student's
abilities and needs.

Physical and sensory limitations of handicapped
persons.

Utilize a variety of teaching methods and
teéhniquesi to provide instruction for handicapped
‘students. .

Evaluate a student's performance Mccording to the
objectives on the. individualized education plan
(1EP). )
Identify the services needed ~ to: increase
handicapped students' chances in regular programs.
Select cooperative training stations for
individual handicapped learners.

Role and ‘importance .of student organizations in
the development of handicapped persons. ’

Advise and counsel handicapped person relative to
personal and professional goals.

Obtain follow-up information on handicapped
students learning or graduating from ‘school
programs. .

Fl

Need Index

5.86

5.83

5.83

5.82

5.79

5.76

5.71

5.64

5.63

5.59

5.57




* TABLE 15

(Continued)

36.

70.

65.

46.

40.

50.

63.

======é=================
71.\

Competency and Knowledge
Statement and Number

KnOwledgeq of behavior modification techniques
concerning handicdpped students.

. Sequence tasks to conform with learning styles,

learning pace, and inferred learning potential.

Knowledge of agenciess to assist handicapped
students such as the health 3nd welfare services,
etc.

Assist in identifying school .ocational education
purposes and goals for the hancicapped student.

e<pectations for
performance of

Define appropriate
laboritory/cooperative work
handicapped student.

Provide handicapped students with opportunities
for a wide range of social» experiences through
vocational organizations.

Revise selection criteria to ensure progranm
accessibility for handicapped students.

Secure related services for handicapped students
necessary to provide the total quality aspects of
the program.

Develop instructional units revolving around
job-specific concepts and skills and needs/
abilities of handicapped.

Integrate/actively involve handicapped students in
an on-going student vocational organization.

Refer students with special problems = to
appropriate sources. ’

Develop two way communicat ion during conferences
with handicapped students.

Devising flexible time linits based upon
individual rates of progress.

Need Iddex.

5.55

5.54

5.53

5.48
5.47

5.47

5.46

5045

5.39
5.39
5.37
5.35

‘ 5.33




’ TABLE 15

- > (Continued)

P . |
* Competency and Knowledge
Statement and Number

“

14

Need Index

for working withrhandicapped students.

4

—_ —

14, Interpret occupational tests and inventories, to

. students.

‘16. Assist handicapped students in developing good °
study habits related to vocational training.

39. Develop appropriate attitudes of non-handicapped
students toward handicapped. students.

6. Analyze personal and professional abilities and
limitations in providing instruction to
handicapped persons.

7. Comiunicate effectively with other professionals
to solve”pr.blens of the handicapped student.

. o, R <. B

66. Knowledge of barriers that- have inhibated tralnlng
and enploynent of *handicapped persons.

73. Methods/procedures to. utilize resource personnel

’ relate@ to handicapped stud‘ents. .

2y " Make' basic ret0mmepdatipns to' ensure the
accessibility and safety of a facility for
handicapped persons. - ’ S

¢ ]

‘ TR 3 . '

38. Revise methods of' performing tasks. ] ‘

X ?9. Knowledge , of ifiterpreting occupational aptitude
and ability tests and inventories to studeqts.

3. Use and supervise' service personnel in providing

, 00cationa1 training for handicapped persons.

33, Develop a procedure for fulfilling an individual
instructional prescription in the classroom/
laboratory. co : : ’

]

5t. Devise flexible time limits based upon individual

°. rates of progress.

5. Maintain ethical and legal standards appropriate

i

5.25

5.23

5.21

5.16
5.15
5.12

5.09

5.09

5.09
5.07

5.05

5.04

5.00




TABLE 15

(Codtinued)

Competéncy and Rnowledge

Statement and Number Need Index

.

e ——— — m——

61. Condué% a comprehensive evaluation of the total

« vocational program for needs of handicapped
student$,

91. Federal and state 1laws concerning vocational
education, vocational rehabilitation, and special
education, 4.96

~4. Identify needs and interests of <ne naadizazzed
student. . .96

[y

1. TIdentify types of barriers that have iahibi:ed

training and enploynent of handicapped persons. 4.88

28, Lse zie hasi: priaciples .7 lear..ng e oty

. helavsior 7odification related Z) vocizional
instruction (handicapped). 5.83

30. Emphasize qualities of initiative, self-reliance,

and independence with the handizapped learner, 4.82 ,
52, CLrilize infortation , obtainel Sron related y
, disciplines adout the sensory, etc., abilities of
students tO progress. 4,77 .

26, Denonstrate objectivity and sensitivity to
cultural differences of handicapped students. 4,77

17. Conduct a purposeful home and community visit for

each handicapped student. 4,66
62, Denonstrate personal commitment concerning
handicapped “students' participation 1in :vocational
organizations, 4,57
29, Interact positively and naturally with the .
handicapped student. ’ 4.42
4, Identify and participate in professional
organizations concerned with handicapped persons. 3.92

15¢ . |
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Table 16 presents a comparison of training npeeds fof each vocational program
area by need index for each of the 96 compeiencx and knowledge statements. A
graphic i{llustration i§ presented within the tdble whiFh shows the range
between the actual (A) or present level of development .and the desired (D)
level of develdopment. The need index as well as the total number of
responses (N)‘is given per competency and knowledge statement.

" The cdﬁparison of ranges can easily be seen as illustrated with
competency statement number 1.‘ For all groups the need index is 4.94 with a
range from 4.09 to 5.98. Further by comparing present and desired competency
levels, a comparison can be easily seen for agriculture teachers ranging
betweeF 2.9 and 3.8 while office education teachers range between 2.9 and
3.9. There is 1 little practical difference in the desired levels of
iﬁprovemént based on the need index of each competency and knowledge
statement among the respondents of all sféen vocationél instructional program
areas for all of the 96 statements.

As shown in Table 16 the N fo; each statement changes. This change of N
is ﬁue to nonresponses not being counted for the ch;emenc. This table shows
the commonality of training needs fof each vocational education program area
for every statement. The commonaldty og/need will be of value in deéerdTning
if separate instruction is needed for each progrém area, or if imstruction

for development of the competency or knowledge could be provided across all

program areas.

4
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TABLE 16

A comparison of training needs for, vocational teachers for all program areas

1. Identify types of barriers that have inhibited training and
employment of handicapped pPersons.,

1 2 3 4 S NEED

S +ooooooooo+ooooooooo+ooooooooo+oo‘hoooooo+ INDEX (N3

ACROSS ALL GROURS 'Qrtttttttttxnz 4,94 S97
Agri1, Teachers AXKXXKKKERD 4,09 43
Office Teachers AXKXXKXEEEXKD 4,60 127
[listr, Teachers AXKKKKKKKKKXD 4,76 50
Health Teachers AXKXEEXKK XD 4,38 61
H/Econ, Teachers 3333338323333 891 5.98 130
T/1 Teachers . AXKKKKRKKERXXD 5,04 153
Tech., Teachers ) AXKXEKEEEXKXD 4,28 33

2, Make bopic recommendations to ensure the accessibility
and safety of a facility for handicapped Persons., w,

+

1 2 3 4 S NEED
+000000000+000000000+000000000+00000000.+ IN[‘EX . N
ACROSS ALL GROUFS (3333333333331 5,12 593
Agri, Teachers "AXKKKKKEXKD 4,02 44
Office Teachers AXKXEKKKXEE XD 4,50 127
[listr., Teachers AXARK KKK KKEE KK 6,00 49
Health Teachers AXKEXX XXX XKD 4,90 61
H/Econ., Teachers 13383233 333333 8330 6,32 128
T/1 Teachers . AXKXKEEE XXX KD 5,07 131

Tech. Teachers AXKXXXEXXXD 3.77 33

3, Use.oqd supervise service personnel in providing vocational
training for handacapped persons.,

P

1 : 2 . 3 4 5 NEED
+000000000+000000000+000000000+000000000+ ~ INDEX N
ACROSS ALL GROUFS . AXEXXKKKEXEEEARD 5.70 589
Agri, Teachers - AXEXKKKKKKKED 4,24 44
Dffice Teachers AXKXKKKKKKEXED 5.32 126
Distr. Teachers AXKERRKXXK KKK KEXD S5.64 49
Hedlth Teachers AXKXKXKKKXXEEXXD 6.09 40
H/Econ. Teachers 233 3333333388333 31 6.80 127
T/1 Teachers AXXKK KKK KKEXKKD 5.61 150
Tech, Teachers L 1333333838880 5.01 33

1 A Actual (present) level of competency or knowledge development.

D Desired level of competency or knowledge development.
3 N Missing Eesponses have ! 'n omitted; therefore the N will vary per statement.

ERIC ﬂ 156

e
O




TABLE 16 .
(Continued)
4, Identify arnd participate 1n prqf9551onnl organizations
concerned with handicapped persons. 4
1 2 3 4 g
+DDDD'DD))+DD'DDODDD+ﬁbbbbbbbb‘+bbbbobobb+
_ACROSS ALL GROUFS AXOK XK JOKOK KOO K X
Agri, Teachers A XK XKk X
Off1cde Teachers A KKK K KORK KKK XK K T
- Itistr, Teachers A X XK KKK XK XX
Health Teachers L AR IOKIOKKKOKT!
H/Econ., Teachers A5 KKK XOKK KKK KOk [
T/1 Teachers A XK XK K KKK KKK KK T
Tech., Teachers £ % 3CKOOK XOKK X kT
uq ¢

%, Maiptain e-hical and lesal <tuandards approupriute for
working wi-n handicapped studentsz.

! . 3 4 o
, S S Y TR TR ETE RS TR AU
ARUSS ALl C=~Cot s A XAOK KK KKK XK
Agri, Teacrers AKX KK KKK
0ffice Teuchers ANCOKIOKCKOKK K ACK T
Oistr, Teachers AXOKIOK K XOKK KKK
Heulth Teazhers sl LIt AXXKR XK & AT
risEcen,. Te.crners A K XOKKOKKOR R XK X L
T/J Teuchers ~ AXAOKOKKK XK KK Tt
Tech. Teac~ers A KKK KK X [

6. Analyze personal and professional abilities and limitations
in providirg instruction to handicapped persons.

1 2 3 4 S
+l‘0.00000+000000000+bDOODD;DD+ODOOODDOO+
° ACRO0SS ALL GROUFS A4 XOK K XOKOKOKKOK XK XK
Agri. Teachers AX KKK KKK KKK KX
Office Teachers AXOXOKK KKK KKK KK KK
istr. Teachers AR KOKOK KKK KKK K KKK [
Health Teachers A KKK X OKOKOK KKK K KK [t
H/Econ. Teachers ‘ AOKIOKK KKK KR XK KK
T/1 Teachers ~ AKK XK AKAKKKKXT
Tech. Teachers AXK KKK KKK KKK KKK
&

157

146

NEEI
INDEX
4,94

4,02
4,99
4,45
5. 84
5,18
5,07
.7¥F

NEE T
INDIEX
4,76

4,49
4.93
.34
4,2

3.6/
4,81
4029

NEET
INDIEX
3.99

4,94
6.06
6.83
5.94
6436
5.49
b.14

129
155
3’1

-
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TABLE 16 147
- 'AB
(Continued)
’ N
7. Communicute effectively with other professionals to solve’
problems of the handicapped student.
i 2 3 4 g NEET
+000000000+000000000+000000000+000000000+ IN[IEX N
ACROSS ALL GROUFS AXOKOKKOK KKK KK ! 5.07 .594
Adri. Teachers AXKRKKK KK KKK XTI 4,97 44 .
Office Teachers AKX KKK K K Kk k[ 5.08 127
licstr., Teachers A XK KKK XXX K 5.30 S0
Health Teachers AKOKFOKOK KK KK XKL . 5.36 61
H/Econ .+ Teachers AKX 5.22 127
T/1 Teachers AN KOKOKOKK KKK X KT S.14 152
Tech., Teauchers AXKKK KKK 2.50 32
&, Refer students with ~epec:n] oroblems to appropriate
SOLITCeS .,
1 2 3 4 5 NEE T
T oo . R ) P :i*o.ooooooo'{’ooooooooi”' 1NI'C.' N
wives A_L GROUFS AR K KK KKK 4.70 593
Agr1, Teacners AR RORKOKOR KKK 4.1454 43
(f fFice Teachers AMOK XK KK KKK 4.41 128
[ltstr., Teachers Ak K KOO KOK K XK K 5.34 %0
Howlts Teachers A% F IOk KT %010 v B
i 'BEeon. Teachers LYRT SRS Y L R 128"
7f Teuchers AKRKKK KX KK 4,58 152
Tech. Teachers AXKKIOE X XKD o 3.83 32
9. hs§1st handicapped students i1n developing social, physical,
and emotionnl security for future emplovyment.
i 2 3 4 o NEED
, +00000'000+0000l0000+0000-000'+0000.'000*‘ IN[IEX N
ACROSS ALL GROUFS A KKK ACKOKOK KKK KX K KT 6.38 596
Agri. Teachers A% A XOKKK KO RKKOKK KT 6,13 43
Office Teachers A K AHOKAOKKKOKOR K XK KK 6.80 127
istr. Teachers A %K XK KOk R K0k KKK Kk 6.9 49
Health Teachers A KKK AKK & ¥ KKK [ 5,94 61
H/Econ. Teachers AOK K ACKK K & K AOKKOK0K D 7.18 128
T/1 Teachers OEKKKA KK A E ¥ HKKD .89 155
Tech, Teachers I EFETSS FETRT 21 %. 25 33




TABLE 16

{Continued)

10, Assist the handicapped student in viewindg his/her assets
and limitations realistically,

o

i 2 3 4 ]
- +0.0.00000+000.0.000+0000.0.0.+000000000+
ACROSS ALL GROUFS AXCKXOK KKK KKK X KKk [
Asri. Teachers A KKK KK KOK K K 3OKOK X [
Office Teachers A XK OO KX KKK KKK T
Ilistrs Teachers AKX KK KKK KK KKK KKK
Health Teachers AXKKK KKK KR KKK XL
H/Econ. Teachers > A KKK KKK KKK T
T/1 Teachers A KKK KKK IOK KKK K K [
Tech., Teachers AKX K AKX XK XK X [t

11. Assist 1n 1dentifying school vocational education purpPoses
and Soals for the handitapped student.

1 o 3 4
R 2 L T
ACRODSS ALL OROLFS AXXKKIE K KRKHN
Adri. Tenchers AXOKOK KR SOF K ¥ KKK i
Office Teachers . AXK KKK KKK KKK
tistr. Teachers - AKX KK K KOk AOK KKK KK K I
Health Teachers AXXKRKKKKKX ¥ K]
H/Econ. Teachers AXKKKK KKKKKR KL
T/1 Teachers AXKRKKKKKKK KL
Tech. Teachers AXOKKK KKK KK KKK [

>

{

12+, Advise and counsel handicapped person relative to personal
and professional goals.

1 ). 4 3 4 S
+000000000+000000000+0.0000000+000000000+
ACROSS ALL GROUFS AXKXOKK XK XKk KX

Agri. Teachers d’ AKX KK AOK KK KK XK K X [t

Office Teachers . AKX KK KK K K K XK K K [

Distr. Teachers AXXK KKK KKK

Heualth Teachers - AKX KK XK K K K kK Lt

H/Econ. Teachers . AXOKKKKKRK ¥ k¥ KKK

T/1 Teachers A KKK ¥ XX KKK

~ Tech, Teachers AR KOOR ¥ R KK KX KX

159

148

NEED
INDEX
6+43

5.87
6.39
7 .31
6449
7.14
5.92
5.54

NEETD
INDEX

-y
Je o

5.93
5027
6.6
&, 35
Sebe
5.09
5.04

-

NEED
INLDEX
6.02

6.18
5.86

[ [
\JOQ\J

5.68
6452
6415
5.74

129
153
33
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TABLE 16

(Continued)
")

13. Counsel parents/guardians of handicapped students redarding
their child’s vocational education/career plans.

ACROSS ALL GROUFS

Adri1, Teachers
Office Teachers
[listr. Teachers
Health Teachers
H/Econ. Teachers
T/1 Teachers
Tech, Teachers

1 2 3 4 9
+000000000+0¢00000...+....0..0.+00..00.00.+

ARKKK KKK K XOKK KKK L

AKX KKK KK KK X KKK K kX [t
AKX KKK KK KKK KKK X[
AR KKK KK KKK X0kK K [

AKX KKK KKK X KKK XX
AXKRKK KK OROKKOKOK KK KKK D
AKKOKOKK KKK KKK K %ok [

AXKOKIOKKOKKKOKK K KKK K1

14, Interpret occupational tests and inventories to students.

ACROSS ALL GROUFS
p4gr1, Teachers
Office Teachers
['istr. Teachers
Health Teachers
Hscons Teachers
T/1 Teachers
Tech, Teachers

6 (3

1 2 3 ‘ 4 S

*'000000000+000‘00000+000.00000+000000000'+ .

AXKKKKK KKK KKK KKK [

A KKK XK KKK K KR L
AXKKKKKKK KKK KKKK LI
AX KK KK KK KKK K KKK KT
AKKKKORK KKK KKK K KKK K I
AF KKK KKK KK KKK KK KKK
AX XK XK KK KKKK KD
AKKK KKK KK KKK JORK K K

1%, llevelop two way communication during conferences with
handicapped students,

ACROSS ALL GROUFS

Agri. Teachers

Office Teachers
Ilistr, Teachers
Health Teachers
H/Econ. Teachers

T/1 Teachers
Teachers

(4

|

Tech.

1 2 3 4 5
+000000.00+0.‘000000+0.0000000*000000000+

AXOK XK X KKK X XK K I

AJOKK K K KKKk X KK X I
AKX KKK XK KK K KL
AKX K XKK0K X KK T

AR XXKK XORX KOk X [
AKX KKK XOKK K X1
AXK XK KNOK KKK XTI
AXXKRKAOK KKK KKK X I

149

NEED

INDEX.

6.41

6,99
5.90
~3.81
6.83
7,10
6,02
6,92

NEED
INDEX
6,23

3,313
5,79
6.21
7+45
74295
5.45

6,69

NEED
INDEX

5.93

5.94
5.34
5.72
610
5.96
4,99
S5.16

43
124
-

61

128

153
33
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TABLE 16

(Continued)

16, Assist handicappéd students in developing Sood study habits

related to vocational trainindg, . e
1 2 3 4 5 NEED
+00‘00‘000+000000000+0000‘“‘00‘+000000000+ INI‘EX
ACR0OSS aLL GROUPS . L AR K KKK KKK I 562
Agri. Teachers AKRKROROKKKKK TS *5.12
Office Teachers © AXOKKK KK KKK KK 5,09
Distr., Teachers A 5K KKK K KK K K K KK Kk T 6.46
Health Teachers A KK 3K K 3K K K K KK KKK K0k L 6.84
H/Econ. Teachers A KK KK KK K kK K Kok I 5.89
T/1 Teachers (2333823382330 5.28
Tech. Teachers . A X AOK AOKK KK KK X X 5.48
17, Conduct a purposefu.l home and ccmmunity visit for each
handicapped student.
5 ‘ o 3 4 ] NEED
v e e o‘--‘+‘ A--c‘n."“;-“‘-o+'““t“tt+ INDE_X
ACROS5S ALL SROUFS L EERFERET 2T NN 5.27
Adri. Teachers AR FXONKKK R KK 5.02
Office Teacher- AXKKKF R ¥ KX KKx]) 4,05
Iistr. Teachers . AXRRE S 1ROk XD . .43
Health Teachers AR KR RN R KK R . 6.27
H/Econ. teachers Ak 4 8Kk ARJORX K » KD . 5.48
i/1 Teachers AOKOKK K K3 AOK JOKK K 40K K [ 5.78
Tech. Teachers T AKX K KKK XOK 30K X K LI 3,20
X
18, Assess the ability of the handicapped individual to
modify his/her behavior, ‘
1 ’ 2 . 3 4 5 NEED
. ' +‘000‘00000’+.‘0000000+00000‘00‘+000000000+ INI‘EX
ACROSS ALL GROU&S ) A KK K KK K 0K K K KKk kk [ 6.37
Agri, Teachers ) N2 33333 33333330 5.23
, Office Tekachers AXKK KK KKK KKK KKK ~ 5.91
Ilistr. Teachers AKOK KK K K KK K KK K K Kk XK K [t 7.24
Health Teachers A XK KKK K KKK K KKK 1 6,49
H/Econ. Teachers A XOKKOK KKK X KKK K KKk kx [ . 7.78

AXKK KKK KOKXOKKKD 5.28

T/1 Teachers A JOKK KKK 0K KK X Kk [ 5.85
Tech. Teachers

43
124
50
61
128
152

33

43
124
50
41
131
152
33




TABLE 16

"’ (Continued)

-

L9, Assist in dévelopins suitable .job placement for handicapped:
students.,

. . ‘
' 1 2 3 4 .5
. +ooooooo.o+ooo.o.ooo+oooooooooi’ooo,ooo;oo+
ACROSS ALL GROUPS ‘ AOKIOK XOKOK XOK XK OIOK K K X [
Agra. Teachers . AR KKK KKK KKK ¥R K L
0ffice Teachers AXKOKOKOKIOK KKK KX K KOK T
Dlistr., Teachers A KOKOK 3OK KK KOKOKOKK K [
Health Teachers . ) AXOKKR AOKOK KK KKK XK K0k X [
H/Ecan. Teachers AKKOKOKK AOKIKOKK KKK K X I
T/1 Teachers ‘ AR OIOKOK XK XOKOK KK N
" Tech. Teachers ~" AKX XK XOKK % kK [t .

he

PO+ Assist each handicupped student to develop amg maintain
1 positive self-concept,

« kS C 4 .

¢

. LI N T T T v

. ACRNOSS ALL GROUFS3 . A% XK KOO X K XL
Agri, Teachers £ KKK K KKK KKk Li
O+ fice Teachers : A JOOKAOKOKXOKOK XKk
[istr, Teachers ANOKXOKKOK 0K KKK XKk ok [ L
Health JTeuchers A KK AOKKCK K OK XK L

! H/Econ., Teuchers ~ AOKK OKOK X KKk [
T/71 Teachers A XK XOIOKKCR XK KOk X [
Tech., Teachers 3 3OXOK 3OKKOK XOK K XK [

[ 4

r1. Assist parents and other teachers in 1nterpreting vocot1onol
programs/services for handicapped students.

1 2 3 4 S
+00000.000+000000000+000000000+000000000+
ACROSS ALL GROUFS A XK AOKIOK XOKXOKK K KD
Adri, Teachers A JOKKCKXOKOK 0K K KKk T
O0ffice Teachers A KKK KK KO JOKXOKKOK D
Distr. Teachers ANOKAOKKOK O OK XOK R KKK D)
Health Teachers A K KOK0K KK KK JO0K 3 KK K KOk [
H/Econ. Teachers A JOKIOK KKK KK KKK KK D
T/1 Teachers A KK OIOKIOKKOK XK X KX [

Tech. Tenchers AXRKOKK KKK KX KCKD

162

NEED

INDEX
6.47

5.60

049
.J073
7.92
6.92
6.21
5.61

NEEL
UNDEX
5.86

5.97
J096
7.._\.)
6.01
S.12
3.92

[ c
(SRR}

NEED
INDEX
6.18

5.58
S+65
6.87
7.00
6.70
5.99
" 9.36

995

43
125
50

60

129
159
33

130
152




L ) 152 .

»
TABLK \§:
~ 7

| (Continued)

22+ Identify and b+bv1de orientation for potential «mplovers
of handicapped students.

- ’

. 1 2 3 4 - S NEED
\+0.0000000+00000000.+000000.0.+000000.00+ IN[IEX

ACROSS ALL GROUPS AR IOKKROK KKK KKK ¥R 7.11
Agri. Teczhers A XOKOKOKIOK XX OIOK K X XOK KT 6,17
Office Teachers A OKOKOK XOKK KKK K KKK K KK 6.95
Ilistr. Teachers A 50O ¥OK K KKK OKCKOK KKK T 6.95
Heal th Teachers AXOKOKIOK XK K KK AOIIOIOK KOO K T 22
H/Econ. Teachers A BOKOKOKAOK KK IOKOKK KKK ik [ 7.57

. T/1 Teachers A 3OKIOKKOK KK AOKKOK KK AOKCK K 7,04

Tech., Teachers A JOKKKOIOKKIOKKOK XK K D 5. 72

-

El

23, Cooperate with approprinte agencies/gSroups i1n i1dentifying
! career opportunities for handicapped students.

1 . 2 3 4 5 NEET

Q +..t.t‘ttt+.b.ttt..t+...'......+.........+ IN['EX
'‘ALROSS ALL GROUFS CAKKKOKOK XOKOKIOK KKK KT 6.17
Adri. Teachers £ 3OK XK XK 3OK¥OK KK Tt 5.14

. - Office Teachers AR AOKOK KOOI KK KK T 6,25
Ilistr. Teachers AKOKOKJOKKONK K K0k KXk 6.23
Health Teachers . A KK K K KOKKOK ICKOK KKK Kk T 7+35
H/Econ. Teachers A 3OKK KKK KKK JOKIOK X KK T 6.59
T/1 Teachers &~ AXKRIORKKKD 5,77

Tech. TeacHers ° C ANKOKKKKORKIOKKK LY 3.32

4., Influence attitudes of redular gchool persunnel/students
toward accepting handicapped students. -

1 2 3 4 . 5 NEEL
" P +;00000000+0000000o0+000000.010"0»0!0.000+ /IN['EX
ACROSS ALL GROUFS . AXKRKOKKKKOKOKKT! 6,01
Agri. Teachers ' AXKKOKKOKXOKK KKK . 5,57
Office Teachers =~ - AKX KKK KKK K KK XK T : . 5.79
Distr. Teachers : AKOK KKK XOKKOK KKK XK I 6,27
Health Teachers A XK KT | L 7.00
H/Econ. Teachers .- A KCKNOKICKIOIOK XK KOK K [ T 6,22
T/1 Teachers : A KK KKK KKK ¥OKK I 5.70
Tech. Teucbers .

AJOKXOK KK AOKKIOKK T 5.78

" 130

153

129
152

33




TABLE 16
(Continued)

ta

25, Utilize a variety) of teaching methods and techniques to
provide instruction for handicapped students.

1 2 3 4 S
v +lll0lllll+00l0l0l00+l00“00000+0‘l"000‘+
ACROSS ALL GROUPS A KK KOO XOIOK KKK KR
Adgri,. Teachers AXOKKOKIOKKKK R XD
Office Teachers, A KKK KOKOK X OKOKAK KK K T
[listr. Teachers A KKK KK K KK K KK K KK KK [
Health Teachers A XK KKK IO KKK KT
" H/Econ., Teochers_ : A KKK KOK XK KK KKK XL
T/1 Teachers AXOKKOK OK K KKK XKL
Tech. Teachers \ ‘ AJOK KKK K IOK KKK KKK [
26, lemonstrate ob.gjectivity and sensitivity to cultural
differences of handicapped students. »
; 1 2 3 4 5
+‘llllllll+0lllll‘ll+lllllllll+lllllllil+
ACROSS ALL GROUFS A KKK KKK KK Li
Ag9ri., Teachers A X XK XK KK
Office Teachers o A KK KK KKK X [
[ligtr, Teachers . AX KKK AKX KKK K D
Health Teachers AXIOKK KX K XK T
H/Econ.. Teachers AXOKIOKOKOK KK X KK LI
T/1 Teachers i A X KIOK KKK KK
Techr' Teachers AKX KT -
. .
27+ APply 1ndividual instruttional prescriptions to all
handicapped pupils in ‘class.
1 2 ) 3 4 S
. . +llllll,ll’+00‘l‘llll+‘ll.‘l‘ll+llll““‘+
ACROSS ALL GROUFS AKOKK KKK KKK K K K [t
Agri, Teachers . A KK XK K KKK ¥OK K Kk [
Office Teachers - " . A XK KK KKK KK
Distr, Teachers < ' A K EOKOK KKK K KKK Kk [
Health Teuchers . AR KK K KKK X KOk Xk [
H/Econ. Teachers o s T AKKKKORKOKKIOK KKK D
T/1 Jeachers * AXNOK KKK K KOR D
Tech{ Teachers . .- AXKAOKK KKK

NEED
INDEX
6.26

5.36

6.36.

7.67
7.00
6.26
5.69
6,09

. NEEI
INDEX
4,29

4,38
3.86
4,80
4,67
5.08
3.93
3.02

NEED
INDEX
5.36

5,42
5,32
. 6.06
6,22
6,27
4.40
3,73

w
0
Nz

43
124
50
60
131
151
33

44
127
50
5@
131
149
33

-




H
LY

- TABLE 16

(Continued)

T @

Use the bos1c principles pof learning theory/behavior modifi-~

28,
cation related tor vocotlonol instruction (handicapped).
1 ) 2 3’ 4 S
A ] N +000000000+00000000\+000000000+000000000+
ACROSS ALL GROUPS | ﬁ;***********ﬂ
Agri.'Teachers » A****g**#**n
Office Teachers AXOKXK KX AR KKRD °
Distr, Teachers | 7 AR ORKOKOKKOK KT i
Health Teachers ' A KKK XK KK KKK KKK : » ’
H/Econ. Teachers AXKKKKKK KKK XK T
J/1 Teachers AXRKKKKIOKK KD
Tech., Teachers CAXKKKKKKKKRD T
- < ,\ , - : "
29, Interact pos1t1vély and noﬁuroliy_u1th the nandicapped
Student. N ; )
- 1. » , I 5.
f‘......._»n?.».-- »+.»-....o.‘o.o.....»+'
YC8055 ALl GROUFS SXOKK & kKK .
" Agri., Teachers A KKK R KX
0f fice Teachers o AXKKKKOKKD
[listr. Teachers AXKKXOKK K XK
" Health Teachers AXKKK ¥ KK K]
H/Econ. Teachers . ~ AX KRRk & LI
T/1 Teachers ) ‘ ) KKK KKK
Tech. Teachers R ' hi****g
1] ) a ' .
30. Emphasjze quolltles of 1n1t10t1ve, self~-reliance, and
1ndependence with the handicapped learner., .
\ .
’ s 1 ¥ .3 4 5
’ . +00000000’+000000000+000000000+000000000+
ACROSS ALL GROUFS AXKR KKK KKK
Agri. Teachers o AXKKKKKKKKKD
Office Teachers - AKX XKD
Ihstr. Teachers . . AXK XK KK KK XKD
Health Teachers A KKK K K K0 KK Lt
, H/Econ. Teachers AXKX KKK
7/1 Teachers 4 . AXKKKKKK KK I
Tech., Teachers . AXKKKKKKK]
.~ o~ “* .

154

NEED
INDEX N
5.21 592
4.09 44
5.06 126
6,06 5
6.22 %
5.79 109
4,72 191,
4,33 33

AN

NEED
INDEX .
3.61 593
3.63 44
. 3.44 - 127
4,69 S0
23 5%
3.29 .130
3.57 151
2.83 31

NEEI
INDEX N
4,30 590
4,61 44
4,59 126
5.25 50
4,98 . 59
3.47 128
4,15 150,
4,00 33



| : . TABLE 16

(Continued)

31, Complete a cooperative training agreement unique to meeting
the needs of thé individual handicapped. )

>

Tech. Teachers  ° A K OK K K KK XK Kk T

. ¢

32, ﬁdd1ny1nstruct10na1 materials and equ15%ent for
1ndividual handicapped learner’s needs.

L3

. ’ 1 T2 3 4 <
' +ooo‘~ooooo+oo~oo¢ooo'¥'ooooooooo+ooooooo.o’
ACROSS ALL GROUF S AKX 0K KKK K R OXOK XK [
Agr1, TeacheTs AX KKK KKK KKK X kT
Office Teachers SN A XOKK KKK K0K K X okok X [
[listr., Teachers A KO KOKOR KK 30K K XK K X kX [
Health Teachers £ 30K KK K K KOK KX KXk k[
H/Econ. Teacher: A 0KK XK K K KK K KK KA
T/1 Teuchers ) ~ AXXKAOKKKX KK
‘Tech. Teachers- AX KKK KKK KT
A ] - s A

»
04

33, [tevelop a procedure for fulfillindg an individual 1nstruct-
10on81 prescription the classroom/laboratory.,
vy o2 I3 v 4 5

+00000000.+~00000000.+0000,.0000+0.0000‘004+

ACROSS ALL GROUFS AXKKKKKKKKKXKXD @

L]
J

Adri. Teachers . ’ A XK KKK KK KK

Office Teachers , ) AXK KKK KK KKK KXKD
llistr. Teachers < AXIOK KKK KKK KK K XD

Health Teachers ° AXIOKKKKKXKKXKKkD
H/Econ. Teachers AXOKKIOKKK KKK KKK XKD

T/1 Teachers A KKK KK KKK KKK D

* Tech. Teachers - AXK KKK KK KKK KK I

-

1 2 3 4 5
' . '+00.000000+000.0.00.+000.0..00+000000‘00.+’
. ACROSS ALL GROUFS AXK KKK KKK KKK KK T
‘Adr1, Teachers ANOKK JOK K KKK KKK -
Office Teachers . A KKK 3K 3K K 3K K OK [
~ Ihistr. Teachers . AR KKK AR K KKK ‘
" +Health Teachers - AOKKKIOKK KKK KKK KKXTE - ‘
H/Econ. Teachers’ AXOK KKK KKK KKK K XK [
T/1 Teachers ) ' AKKKK KKK KKK KK LI

.

-

155

NEED
INDEX
5.93 )
S5+¢56
559
5.12
7.80
6.54
5.57

S.11°

.
NEEL

INDEX
5,67

5.15
5,85
7.20
6.85
6.05 .
4,65,
4,66

~"NEED

INDEX

5.92

4.44,
5,68

677
6,70
6.98
5.32

4.93

4

5

N
590

44
124
‘50
59
130
150
33

N
592

126
50
59

130

151.

33

43



* TABLE 16 . .

:V(Continued)' -

' , Pubree .
34, Select cooperative training stations for individual
handicarped learners. J

<

1 2 3 . 4 5
. ) +0000‘DO00+00000000D+0~0‘0000000+000000000+
ACROSS ALL GROUFS A XK KKK KK IO X KK KT
Agri. Teachers ' AXKHOK XK KK KKK K
\OFF1cé Teachers 3333383333283 ¢ %30
[listr. Teachers ° ¢ AXXKKKXKK KKK KD
-Health Teachers . AKX KK KKK K KK XK KK KT
H/Econ. Teachers A 0K K KK AOK KKK K KK K T )
T/1 Teachers . AKX KK KKK X KK X!

Tech. Teachers ~ A KKK KXOKKXOKIOKK T

35. Translate statements describing physical/sensory limitations
into statements concerning i1nstriuctional limitations.

1 2 3 T4 5
+00~0000000+00000,000+000000000+00,¢000000+
ACROSS ALL GROUPSV ’ AXKXRKXOKKKKKKK KKK
Agri1. Teachers T AXKKRRKKKK KK KKK
Office Teuchers A XKAOK KK KK OO K KKK I
Distr. Teachers . . ANKCKRKOK KK KK O K KKK
Henlth Teachers .o A KKK XK XK 30K K KK K KKK X
H/Econ. Teachers ) ¥ AXOKKOKOKKOK KKK KK KKXOK T
« TAI Teachers . A XK KKK OKKOK X KKK KKK [ A -
Tech. Teachers AKX KK XK KKK KKK LI

36, Sequence tasks to cbnfgrm with learnind styles, learning
pace, and inferred learning potential. .

[

1 v 2 3 4 S
. [ +0000,0D...+‘00000000‘0+0000000’0+00_/00000‘00+
ACROSS ALL GROUFS ) A XIOKKOK KKK XX X KK
Agri. Teachers \ 33333333333 33¢ 3C
) Office Teachers A KK OKOK KK KKK KKK KT
Digtrs Teachers . AKX KK KK KOKAOKK KK
Health Teachers - AX KKK XK KKK XK K Kk
H/Econ. Teachers . A XK KKK K KX kXD
T/1 Teachers A XK KKK KK XK KD
Tech., Teachers - AXOKXKK KKK KKK XD

NEED
INDEX
95.87

4,94
6422
5.33
7.+30
6.22

5.30
S.11

- NEED
INDEX
6.37

5.05
6.23
6,55
7.+50
6.76
6 027
5.40

131
148

131
150




TABLE 16

(/Co/btinued)

37, Frovide teaching stratedies/delivery s?stems based upon
individual learning styles/abilities of students.

38. Revise methods of verformind tasks,

, 1 2 e 3 3 =
' L I ST I o T T T 3
SRoRLAR ALl LESURS ‘ AXRKXRAR Rk K]
A4ri. Teachers AXOKXXOKOKOK X KK
" iffice Teachers ) AXKRKKORKKKKRD .
[listr. Teachers A KKK IOKK KKK XK X XK X [
Health Teachers A O KOIOK XK KOK KKK
A 'Econ. Teachers s AKX R R KKK
\5 T/1 Teachere . AXR XK
Tech, Teachers ~ - AXICKIOKKIOK XKD
39, Develop appropriate attitudes of non-handicaopped students
toward handicapped students. .
rd
R 2 3 , 7
' +o‘0‘00000+0OOOOOOOO+O0O0O00O0 ’OOOOOOO+
™ ACROSS ALL GROUFS | . AXIOKKKOK KKK K I
Asri, Teachers - 133333333330 .
Office Teachers’ . AXKKKOKOKKKKT
“Iistr, TeactHers i AXKXOKK KKK K KK X [
Health Teachers AKX K KK
H/Econ. Teachers - A XK IO XK X
T/1 Teachers L < AX K KKK KKK K KT
Tech., Teachers AX KKK X XK X
\
- b

168

1 2 3 4 5

‘ +0O0OO0O0D+0D‘0‘DOD0+0DO‘DOODO+0000‘.DDD+
ACROSS ALL GROUFS o A OKCKIOK KKK KX ROK K T

Agri. Teachers AKACK KKK KKK KK [

Office Teachers A KKK 90 X0OK KK XOKOKOK K T
~ [istr. Teachers. . AKOKK IOKKOK KKK XKk XK %Ok [

Health Teachers A KKK KKK OKOKOKIOKK K [

H/Econ., Teachers A KK IOKKOK XK KK Xk [

T/1 Teachers AXKXXRKRK KKK KD,

Tech. Teackers AXR KK KKK KO XK Xk [0 *

157

NEED!
INLEX,
5.94

4,99
6.04
7.34
6,87
6,29
5.10
5.41

NEED
INDEX
.14

4.43
4.74
5.66
&.38
$.96
4.19
3,40

NEED
INDEX

5,45

4.355
5.39
5.72
6.24
.81
S5.28
4.446

131
149
33

N

094

43 -
126

e
)

50
131
1et’

33

41 .
125
49
59
130
151
33




¢ o, TABLE 16 -
. (Continued)

40, Secure related services for handicapped students necessary
to provide the total guality aspects of the program. .

1 2 3 4 ¥
~ . . '*'00000000\0+000000000+00‘000000+000000000+
ACROSS ALL GROUFS A KK KOK K K XK 0K KK Kk T
ATl Teochérs . £ 5K K KKK K OKOK XK X X [
Office Teachers T AXKKKOKOKIOKOKKOKOKK I “
[tistr, Teachers A KKK KK KK K XK KKk Xk T
Health Teachers ' AJOKKKOKKOK KKK KON X XM
H/Econ. Teachers ' AXOKOKK IO KOKIOK KKK K K
I/I Teachers AXOKKOKIOKK XXX XK XXX L
Tertr, Tmachers ﬁ******ﬁ******h
\ ;‘ﬁ

-

41, Modify/adapt when'necessory the tools, equipment,facilitiec/
conditions i1n the learninsg environment.

2 3 4 U

b } 2N 04000000000'*000000000+0000000-0+'

ACROSS ALL GROUE§ . A KKK KK XK KORX KKK X[

A<ri., Teachers AKEOKOKOKOKCK XK XKk [

Office Teachers AXOKKKKOKKOKKK K XK K [t

ftictr, Teachers £ OKCKOKOKOK K K KK K KKK XTI

Healtr Teacherc A KKK KK KKK XOK0K A KD

H/Econ » Teachers ’ . © O AXOKROKKK KKK K ¥ X Lt

T7/1 Teachers AX KKK KX KKK KT

Techs. Teachers A JOKK K KKK KKK X

1

-

42, Assist 1n a long range plan for integrating the handicapped
student into the vocational educational. program.

1 2 3, 4 - 5
+0'00000000+00‘0000.000+0‘00000000'*)':000000000'4'
ACROSS ALL GROUFS  ~ A KK XK KKK XOKXOK KK M
Asgri, Teachers . AX KKK KKK KKK [
Office Teachers A AXOKIOKKKOKOKKOK KK KKK
[listr., Teachers LK KK K KKK KK XOKOK XK K K T
Health Teathers ’ A JOK K KK KK K KK K KKK X X1
‘H/Econ. Teachers AXKKK KKK K KKK KOKKD
T/1 Teachers AXKKKKOKK KKK KT
Tech, Tegchers B AXKRIKKOKKKK KK

158

NEEL
INDEX
6.15

5‘09
5.50
6.07 -
729

» \f') :88

6.13

962

NELD
INTCX
.89

5.10
6‘04
6.26
6070
6‘02
J.66
4,89

NEED'
INDEX

- 6,04

4,54
6,73
6,63
7.03
6.30 .
5. 30

5421




ACROSS ALL GROUFS

Adri1., Teachers

0f fice Teachers
Iistr. Teachers
Health Teachers
H/Econ.
T/1 Teachers

Tech, Tenrchers

44, Identify needs and 1ntecest« ot the handicapped student.
1 o 3 4 2
T O PN Ve e
ACkUS S Ak o ddF s ’ VSRR RVES PR 3L
A4ri. Teachers ’ AX A KKK KKK IOKK T
Office Teachers AF R KK KKK X XOK
[ltstr. Teachers ANOKH K KKK JOK K IR KKK T
Henlth Teachers A KKK K KO KKK K 0K T
H/Fcon, Teaoner- £ 008 XK 30K KOK K KK Tt
/71 Teachers AX R 40Kk KR K K ¥k Lt
Tech. leachers A X KKK A XK KKK RO T
45, Cbnducf parent/teacher qonFerences for planning
instructional prodrams.
1 e .3 , 4 S
+00000000‘+0l‘00000'+000000000+00‘00‘0.0+
ACROSS ALL GROUFS ANOKRKOK KKK OKOK X KKK T
Agr1, Teachers . L ARKKOKOKOKKKOOK
0+ fice Teachers . A KKK K KK KK K KO K KK [t
Distr. Teachers - A AOK AR KK KKK KKK KK
Health Teachers A K KKK K K OK KKK K K KKK T
H/Econ. Teachers AKAOKKKOOKOK KKK IOKT
T/1 Teachers AKX K ¥ XK K KACKKXKTI
Tech. Teachers AX K KK X KR ¥ F ¥ X AT
. [}
. /

Teachers

TABLE 16
(Continued)

[

43, Define appropriate esxpectations fer laboratory/cooperative
‘work performance of handicapped personss

1 hog 3 4 5

+000000000+000000000+000000000+000000000+

A XK 3K KK KK XOKXOK X!

AKX KKK KKK XOK KT
AKIOKIOK JOKKCK XK KKK KT
A KK KK AOKNOK KK XK K KT
AR KOKOK KKK K KOKOKK T
AXAOK XKOKOKIOK KKK
AXOKK R KKK A KKK
A4 K AKX KKK

NEEID
INDEX
5.76

4.48
6.53
7.00
6.67
5,37
4.94

5445

NEED
INDEX

5.42

5.01
5.44
5.595
6.86
5.58
4‘98
4,61

[ £, =4

(&)
[se)

44
124
49
59
131
145

v

33

N

s
La

44
126
48
G
131
148 -
33

v
.

131
148
33




{

46,

47,

AGROSS ALL GROUFS

ACKOSS ALL® LFIUF 5

TABLE 16

(Continued)

Revise selection criteria to ensure program acce551b111ty
for handicapped students.,,

1 2° 3 4 ]
+.........+..0......+.........+...0..0..+

T AKX XK KKK KT

Agri., Teachers ADXOK XOIOKIOKICKK K T
Office Teochérs A XK XOKOKOIOKOKOK KKK X [
[listr. Teachers AKX KKK ICK X K KKk kD
Heanlth Teachers AK0OXOKOKIOKCK KKK K KK X Kk
H/Econ. Teachers A XOKKK KK KKK K I
T/1 Teachers A K IAOOK KKK IOk KD
Tech, Teuchere AREEREKXKKKKRKKD
Nevelor an ntes:ace . oSt .m * or =utr tangloapped ctudent
1n cooperat1dn Wilm e tnl - 30C L. on tedacvere,
: 4 °,
...... - 1

»;:*k#******##ﬁ

Agri., Teachers AXOKOKOICK XK X ¥ [

O+ fice Teachers A KR KKK KKK K XX I
Ilistr., Teachers A 2K ACOKKOKCKOKOK R XOKOIOKOK [
Health Teuchers A KKK KKK KKk Kk T
H/Econ. Teachers AXOK XK 3OK0K X A0k [t
7/1 Teachers A KKK KK XK K AL
Techy Teachers ANOKOK A KKK KOK KKK XOK T

[levelop 1nstructional activities by clustering/sequencing

related tasks according to student’s needs.
‘ 1 2 ' 3 4 )
+0.0..:.0.+..00...00+.....0...+.0...0.0.+
ACROSS ALL GROUFS A K 0K KKK XKOKOKOKOKOK X
Agri, Teachers AKKKKK KKK K KT >
Office Teachers A**********}**D
Olistr. Teachers - A JOKK XCKIOKIOK KKK KOKXOK T
Health Teqchers o ANOKOKOK K XOK KK IO ¥OK KT
H/Econ. Teachers A KOK XK K XK 0Kk Xk T
T/1 Teachers " AXK KKK K ¥ AOKK XK ~
Tech. Teachers AKOK KKK KK X KKK X
~—

171

NEED

INDEX
5.51
3.91
5.83
6.46
7.29
5.09
5.18
5433

NEED
Trele
2e 59

4,01
5.48
6+20
7.81
5.23
25029
6.19

NEED
! INDEX
S.71

4.54
S5.56
6.78
7.04
5.48

\Jo\J
.59

44
121
49
59
132
149
32

129

148

31

44
125
49
58
130
148

/pz
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‘ TABLE 16

(Continued)

49, Select, ndapt, or develop 1nstructional materials for use
with handicapped students.

1 2 3 4 9 NEED

+000000000+0000000)0+00J000000+000000000+ ‘IN[lEX N

ACROSS,, ALL GROUF'S AXKKKKKKKKKKKKDE 6,04 587
Agri, Teachers . AXKKKKKKKKK ! 4,56 44
Office Teachers AXKOK KKK K KKK KKK 6,69 125
Distr, Teachers ’ AXOKKKK KKK KKK KKOKIKKTL * 7,29 49
Health Teachers A XK KK KKKOKKKKK KK 7,02 59
H/Econ. Teachers - AX KXKKOKKKIORKNOK T 5,73 130
T/1 Teachers o AXK KK KKIOKK KKK I 5,49 147
Tech., Teachers ) AKX KKK KIKOKKKKK KK 5,58 33

-+

0. Dlevelop instructional units revolving around gob-specific
concepts and skills and ne=d€/abilities of handicapped.*

o 1 . 3 .4 5 NEED

* Y e e - Aali .« o-oo+oooo. T -oo-oono+ [NDEX N

ACROSS ALL GiQUES A*************ﬂ 5.90 537
Asri. Teachers AX KKK KKK KKK X! 4,63 44
Office Tealhers AXKK Ak K KKKKK KKK T . 5.85 25
[listr, Teachers .o AV RCK RKOKOK ROK KKK K KK KK XK 6.96 49
Health Teachers AKX K KKK KK KK A KKKKTI 7.0%5 S
H/Econ. Teuchers A KKK KKK 3 K KKK L 6,03 130
T/1 Teachers A KK KK KKK R K KKt $.42 148
Tech, Teachers C AXKKKKOKK KKK KKK KD 5.88 32

’-
]
1., Devise fle::ible time limits based upon 1ndividunl rates -

of progress,

. o .

1 2 - 3 4 ] NEED
+000000‘00+000000000+00000'0000+000000000+ INIIEX N
ACROSS ALL OAOUFS A KKK KK KK KK KK ., 4,85 584

. - .

Adri1., Teachers A KK XK KKK KK T 4,21 44
Office Teachers T AXKAOKK KKK KK KT : * 4,88 124
[listr, Teachers AXCKK K KKK KKK KK KKK ! 6,06 49
Health Teachers 1‘ ’ A KKK KK KKK KKk K T 6439 59
H/Econ., Teachers A X KKK XK KKK - 4,89 130
T/1 Teachers A XK KKK KKKk 20 .- 140
Tech. Teachers AXOK KKK XX KT R 3.91 33




a§ 162

Yﬁ TABLE 16
R = \
N (Continued) . .
32. Utilize information obtained from related disciplines about /
the sensory, etc., abilities of students to progress.

1 2 3 4 S NEED
’ +‘0‘0‘0‘“+“““\‘OO+““““‘+““““‘+ IN['EX
ACROSS ALL GROUFYS A KKK 4K K KKK KKK XKL 6.12
A<¢ri., Teachers ‘ A XK XK IOK K XKOK KKK X [ 4,82
Office Teachers A XK 4K XK KKK K KK K XK K [ 6,10
Distr. Teachers o A50OK XK KK K K K K K KK AOK XK K It 7416
Health Teachers £ XK 4K KK XKOKK KKK KK [t 6.58
H/Econ. Teachers A XK OKOK AKOK K KKK T » 5.88
T/1 Teachers A XK XK KKK 4K K KKK K K [ 6,11
Techs Teachers A KKK KKK 4K K K XK KKK XL 6.+50

53, Develop an awarenezs of how to recosnize students with
learning problems in Llhe regular class.,

[

t - 3 4 o NEE T
R Foovorononotonnnnnnest = Ind
ACROSS ALL GROUFS A KKK KKK AOK KKK XX L e
Asri. Teachers AX KKK IKKKKK 4,55
0ffice Teachers , A KKK KO XOKK KKK XK I .81
listr. Teachers . £2 900K XK KK A KKK AKOKK KK T 8.4
Health Teachers N A K AR KKK AOK K K K KKK KKL - 7,47
° H/Econ. Teacheis AR AR K K& KKK KKK o33
T/1 Teachers AOK KO IOK ¥ XOKK XK - 5.74
Tech, Tenchers A XK OK KKK XK K ¥ XK KKK Li 5426

54, Use diagnostic/descriptive assessment techniques for
planning instruction. .

P
. 1 2 3 4 5 NEET
/\ +“““‘“+“““”“‘+““‘““+““““‘+ IN[IEX
ACROSS ALL GROUFS . AXKKKK KKK KKK KKK K I 6449
ASri. Teachers® AX KKK KKK KKK KT 4.48
Of fice Teachers * AXKKKKIKKKIK KKK KKK T 64,92
Distr. Teachers AXRKOKK KKK KKK KK : 7,06
. Health Teachers AXKKI KKK KK HORKK KKK K- 7.71
H/Econ. Teachers A 30K 3K K Ak A AOK K K KKK - b.62
T/1I Teachers o AOKIOK KKK KKK KKK XTI S5.96
Tech. Teachers . AJOKKK KKK KKK KKK KK ° 6,52
-

173

390

a4
124

50
" 60
131
148

33

N
w70

43
124

r
)

69
131
149

33

-88

. 42
125
50

* [
p

131
149
32
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~ _ TABLE 16

(Continued) . .

o

Sq. Identify the services needed to increase handicapped
students’ chances 1n regular programs.

1 2 3 4 S NEED
+000000000+000000000+0“0‘00000+000000000+ IN['EX N
,ﬁCROSS ALL GROUFS ’ A KKK KK ROKOKK K KKK T 6,39 590

Adri. Teachers A XOKAOKIOK KKK KT 3.43 43
0ffice Teachers AK KK KK KKK K X KK Kk 673 125
Iistr. Teachers AR KKK KK KKK KK KKK Tt 7.09 5
Health Teachers A XKOKOKOK K KRR AKX KKK T 7.21 60
H/Econ, Teachers A K NOKKOKOK KK KKK KKK K E 6.68 131
T/1 Teachers A X KKK KK K KKK KKK 1 5.76 148
Tech. Teachers A XK KK IOKIOK AOKK XK T Je66 33,

6. Aszist i1n the development Of 1nd£v1dué§}:ed education
programs (IEF) for handicapred studen®ts.

»

1 o 3 4 5 NEED |

* %........-+oo....0oo+ooooooooo+ooooooooo+ ‘TNDEX N

ACRC35 ALL GROUFS ﬁ*************ﬂ 5.80 LHA
pgr1. Teachers A K AR KKK KKK KK [ 4,56 43
0ffice Teachers : AX ¥ KKK KKK R X KKK [ . 5.80 125
['r1str. Teachers . A KAOK A KA AOKOKKOK K KK KKK 6+94 S
Health Teacrers AXKKKR KKK KKK KKK KD 7.01 4
H/Econ:y Teachers A XK K ACOK AOK KKK X K0k L 5.79 131
T/1 Teachers o AXAOKK K ACKXOK K AKX Tt 5449 147

‘Tech. Teachers AXK KA AR KKK A KKK 5.48 31

7. Evaluate a student’s performafrte cccording to the nb.gectives.
on the 1qd1v1dua11:ed education.plan (IEF).

rd L

1 2 : 3 4 ) NEED

s +ooooooooo+ooooooooo+oooooooo }o»o;oooot+ INDEX' N
ACROSS ALL GROUFS ) CAKKKKKKIOKK KK 5.21 984
Asri. Teachers AXCKRXK KK KKD ) 3.70 43
0ffice Teachers . A KKK KKK KKK KKK I 5.10 123
Ilistr. Teachers . AXOKOKKK KKK KKK KK KKK I ) 6.64 30
Health Teachers , T AKKOKOICOIOROOIOKKLE 6.44 58
H/Econ, Teachers: AXCKKKOK KK KKK KKK T 5.96 131
T/1 "eachers . . AX KKK KKK XK . 4,15 147
Tech. Teachers ' L AXRRIORIOKK kKKK . S.11 32




TABLE 16

oy , o (Continued)

A\l

8. Determine appropriate techniques for evaluuting the per
formance of students with specific handicaes,

4

. 1 2 3 4 5
+000000000+000000...+0'0000000+0lOlooonli
ACROSS ALL GROUFS . A 50KOK K OKOKCK 0K K KOk T
Adri., Teachers AKX KK K AOKOKOK ROK L
Office Teachers AX KK KK KKK ¥ K KKK [
Ilistr., Teachers A KK KOKOKOKOK XOKOKOKCK KKK KK T
Henlth Teachers . A KKK XOKOKOK KKK KKK K T
H/Econ. Teachers A RNOK KK KKK KKK KKK T
T/1 Teachers : . \ AXKKKKKRKKXD
Tech., Teachers . Lot AXKK KKK KKK KKK KKK I

9. lievelop behavior observation skills concerning handicapped

students.
1 2 B 3 4 5,
4‘... . -'.'v--~-|ll0+00l0000l0+0l000l000'*:
ACROSS ALl Lol o AXOKK K K& & R AKX KK
- —
Agri. Teachers A¥ Ko KOk FHOIOKKKD
0+ fice Teachers " AXKKOK ¥ HOKXIIOK KK
Iistr., Teacheres Co- T e XX RO RN ROKKK Y
Health Teuwcher: : KK AR KK KKK KKK
H/Econ. Te: - ~« . AXY sk ERKF AKX KA
T,/1 Teucher= SOAXKKAROKERKRKKRD
Tech: Teacher:; A KK XK KO XK KKK [

~ ¥

0. Obtain follow-up )nfdrwatljn on handicapped students
learhing or graduating from school prosrams.

] 1 2 - 3 N 4 .
+00;000000+00_0000000+0000000'0+000000""
ACROSS ALL GROUFS AN KOROKK KT
- Agri. Teachers ‘ AKIOKOKOK KK KKK T
Office Teachers AXCK K KOKKKOIOK X KKK T
Distr., Teachers AXOK KK KK KK XX KKK KX T - N\
Health Teachers v A KK KK K KK KK KKK XK K T
H/Econ's Teuchers T AR KOKK KKK KKK I
T/1 Teachers _ AKKOKKOK KKK KKK KK K
Tech. Teachers AKKKOOKORK R OKHORK KK KD ,
‘ 175 . .

£

164

NEED

INDEX |

6.08

5.00
6.18
7.25
7.42
6.358
4,86

6.4

NEEI!

INLEX
5086
AN
6.10
6,64
6.30
5.87

- =
35495

5.79

NEE (1

SHREX
.86

a 13
.48
¢.34
5.80
3.69
&.03

7. 26

125
30
60

131

147
3

284

43
123
50
60
130
146
32

589

43
124
50
59
131
149
33
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TABLE 16

(Continued)

64, Frepare hundicapped students for leadership roles in
student vocational organizations.,

1 2 3 4 S NEED

-, +000000000+0000.0000+00000000&+0y0000000+ IN[’EX
ACROSS ALL GROUFS ' AXXKORX KKK KkD ‘ 5.17
A

Agri1. Teachers AXX XXX KXKL 3,62

Office Teachers AXKKIOKK KKK KRKKKD ) " 9.17

[listr. Teachers 1323333333832 ¢% 30 . 6,32
Health Teachers A XK KKK KKK K KKKKXXD 6,29
H/Econ, Teachers A 30K X0k K XK KKK KKK T 5.5
T/1 Teachers AXKKKKKKKXKKD 4,65
Tech, Teachers AXXK KKK KKK XKKXKD .- 4,67

»

45, MNrovide handicupped studemts with oprPortunities for a wide
range~ of social experiences through voc., organizations,

1 - 2 3 ' 4 S NEET

'"000;00000'+‘OOOOOOOOI+000000000+00000D000+ IN['EX

ACRLSS ALl LFRUlIFS A X KKK KKK KKK KKXKE! e 9,16
Agri. Teachers , AXNK KRR XXX . 3,46
Of fice, Teachers AXK KKK KKK K KKK XD 5,23
Ilistr, Teacrers AXK KKK KKK KKKKKXKD 6.37
Health Teau —ers M A KKK K KKK KKK KKK N 5,45
Fuoan. Tewners AXKK KKK KKK KKK 5.33
Tl Teads . - - AXKK KK KK KKK XK 5.03
fe.ne Teallhers ” ’ 31333333332 33330 4,76

66, hnowled<e o+ barriers that hoverlnhlgited training and

employment of handicapped persons. -
rs

S 1 2 -3 4 5 NEED

’ +0‘00"000000+000000000+000000000+000000000+ ‘IN[IEX

ACROSS ALL GFOUFS i T ARKK KKK KR 5,45

, _Agri, Teachers - '  AKKOOKKKKXKD * 3,95

Of.fice Teachers . . AXKXKKKKKKKKKD -~ ' 5.21

Listr, Teachers AR KKK KKK KKK XD 5.69

Health Teachers AX KKK KKK KKK XTI , 6,20

H/Econ. Teachers AXKKIKRKKK KKK K] 5,98
T/1 Teachers A KKK KKRKKKK KK o, 5,52 .
Tech. Teachers$: v AXKKXKRKKK XD 4,46

-\ 0y \
. y
, 176 :

44
124
50
58
129
153

. 33

587

44
122
50
56
130
153
.32

N
583 .
.44
123
49

59
127

%48
33

.
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l ’ TABLE 16

- *

workaing with honQicopped stgd

)

hriowledge of upprooriate

63,
: stiydents.

+

CACFUSS AL L GhRe ik S

A s Teachers v
0ffice Teachers
[listr. Teachers
" Health Teactars
M ECcon, Teaciers
1,1 Joncherse
Tech. Teuchers
/ 2

-

Rnowledqe of 1nterpréting occ

69,
. tests and inventories to‘stud

“f.....'..’*t

upot1bhol

(Continued)

67. Knowleddge of ethical and .ledgal standards appropriate for

ents., <

referral sources fpr handicapped

9

3 a.
’......%'........+...t

< AXOKKOKXOK A K & R JOKK KT

AR KKK RKOK XA KK
A KK K KK kK K KK K OKKOK T
AXOOKKIORK KKK KK KAOKK KT .
4 AXKKKK KKK KKK RK
AR K R XA OK & KKK KK K [
AXKK AKX KKRKKRKKD .
A Kk K KKK KKK K K KKK T

ents., t .

<

1 ~2 3 ) 4 5
. +ooooooooo+ooooo0000'}‘0Oooouooo+ooooooooo+
ACROSS ALL GROUFS N A KKK K KKK XOKXOKK KK
ASTL . Teachers . A XK KOKOIOK XKOKXK T
Office Teachers ﬁ***************ﬁ
Iistr, Teachers . ©AXKOKKKOK KKK KKK T -
Health Teachers s ARKKOR R KK KKK KKK T .
H/Econ. Teachers ! , AR KRR KKK KT
T/1 Teancherns : A**X*****ﬂ*****ﬂ
Tech. Teuchers A XK KKK KKK XA KK KKK

P
N

e eent

aptituyde and abilaty

- *.
1. -2 3 - 4 -, 5
: Tl +o:/0000000+000000000+000000000+000000000+
ACROSS ALL GROUFS AXKK KKK K KKK IOKKOKEE
Agri. Teachers ) A OKKOIOK KKK XK XOKK T
* Dffice Teachers. AKX K XK K K 0K IOKIOIOK XTI
histr. Teachers A 3K KOKOK XK KK KK KKK KOKOK K T . v
Health Tedchers A OKKKOKKOK XOK K XOKOK XOK KKK "
H/Econ. Teachers LXK KK KK KK K KK XK K K0k K I ‘
T/1 TehAchers A4 X KK K JOK KKK KKK KKK T
Tech. Teachers A***************H
) .
. rnl
L 3 " ‘ «
-t \)
177 ‘

‘166

/-

S NEED
INDEX -

6.33

5.48
6.28
6445
6.64

“'4.9%

J096
6.29

NLEL
CNUE X

5.46

4,89
6.49
L7445

T 7.68

6.41—)
\'.'.‘00?
6.57!

*

ug‘

’

_NEED' -

INDEX.
6.69

5,76,

6.15
6.70
7.99
7.39
6.50
S.97

\

127
150
33-

173

44
121
48
g,
128
147
33

44
121
48
59
© o127
150
33




' | "at .TABLE 16

- ‘ ” (Continued)

70, hnowled%e bf aSenc1es to\ass1st handicapped students such 9§ kel
the health and welfare 5erv1ces. etc.

. ' 1 ~2' 3 .4 .3 T NEED
. +ooooooooo+oo;o'ooo00+ooooooooo+oo:oooooo+ INUEX
ACROSS ALL GROUPS . ‘ A 00OKOK XK K KKK KKK KK Tt . 6,43
.. . T - -
Agri, Teachers _ T AKNOKKKOKK K KK K KKK [ . . 5,94
.Offic'e Teachers A K 3K 3K K K K KOK 30K K % [ 6 35
listr, Teachers AN AR KKK KKKK D

Heanlth Teachers . £ 5K OK K K K KK K K K KK 0K K [
H{Econ. Teachers A KK OKOK JOKXKOKKOKK KD - .
-TAT Jeachers . ' A K OKOK XK KK K K K K Kok [
Tech.~T@ochers . £ 0K KCKOKOK KOK 30KOK KKK KK X T

T . , S

= RN 4 !
»a "
* -

71. K%ouledge,ﬁ? behavior modificatian techniaues concerning

Iistr. Teachers L AXOKAORK KKK KK KKK KOR K I 7.75
Hedlth Teachetrs ‘ AXKFKKKKK KKK KKKKD " 7.15
H/Econ. Teacners ~ . , £ ROK KKK OK KOK XK # k0K K [ - 6493
T/1 Teuchers ~ ANOKKKKK KKK K K K1 6.26

Tech. Teachers. ) AKKOKOKICKOK JOKOK K OKOK X [ 6.18
! : ’ -
i ' i - - . ) . ) ‘ N i

2. hnowledse of suitable }Ob placement for handicarped

stydents. ) v g
‘s 1 o2 3 4 5 NEED
+00.“00'000+000000000+.00000000+000000000+ IN['EX
ACROSS ALL GROUFS ‘ A 3K KK K KKK KK KK K K Kk [ . 7:07
Adri, Teachers . T A 5K 0K 30K XK K X KKK X [i 6317
Office Teachers o A****************D 6.69
« Oistr, Teachers ﬁ***************ﬂ 6.66
Health Teachers A K KKK K K 3k 3K K K K XK K XK KK [ 8.31
H/Econ: Teachers A KKK 0 K K K K 3K 0K 3K K KK X [ ' 8.04
T/1I Teachers . : AXKOKKKIOKK KKK KKK T 6,47

Tech. Teachers : AR IR KKK KKK I KK KK K I ‘ 7.31
) . S

. )
, \§
.

178

e

hardicapred students. , -
f “ A .
oo T g © .3 3 - % EED
. ‘ +’0 - b s 2 b e« @ -1\' - :- LR I l“' +- [ L I B I N I A +0 L2 N I B N ) b'r“ INL*[:X
ACHRUNz Al GROUFS . AROKK AR AOK KR KKK K RTI o 5+ 57
l" . . .
hﬁrl. Tenchers - Ty AKOKKOKOKOIOK 0K KK KT . 5. 36-
0fFfi1ce Teachers A 0K KOK KK 0K K K X0k KK KT &4 39

v
1

S

[

1

1

.8

90 -

N ©
86

44
22
49
59
27

152

33
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\ R TABLE 16 ° . .

(Continyed)
. N . - N ‘ N l ) . J ) . - . (J
73+ Career opportunities for the handicapped sig?ent. *
! / « R .
Yoo 2. 3 4 5 - NEED
‘ ’ N "' +00000000.+.000..'000+000000000+0000‘0000‘;0+ INI‘EX
ACROSS ALL GROUF'S - CeL AKKRRKOROKRKKKXORKOK T ’ ' 7,22
Agra. Teachens T AKKORKOROOKOOKKKKD - ' 5,91
Office Teachers 0 AXKIOKKKOIOIOK KO KK T - . 7,02
Iistr, Teachers AKX KKK KK JOK KKK KK R KT 7.56
Health Teachers. . AXNCKICKOKIOOOOKOKRKKDE 8,59
, H/Econ., Teachers . AXKRRKIOKKK KKK KK " 7+63
. T/1 Teacher- ° AXKKKXKIIOKKK KKK KT N 6,72
Tech, Teachers ‘ AXOKIOKK KKK KK KKK KKk K . 765
. ) - J
74, Much1néry,'tool and physlcal facility modxFicut1on§ for o, -
N handicdpped students, . )
' SR S g 5 Nt E DI
, '/ ;‘w».cc '-'+bn--,‘-'bo'+b"'bbbb»cf’-"‘. ‘ * -[NI-‘EX
e 53 AL CRULE S © VEREKRR RERAARKERD ST
_Asri, Teachers &~ = AKX KKK KT . a.49
Office Teachers - 22333833230 ¢33% JUMNE . 6074
ustr. Teachers ’ o AUKOKK K KKK XK K0K XK XK KKk [t 7.20
Health Teacherss ’ AX KKK K OK K IOKKOK KKK KTt 7,23
H/Econ. Teachers , = . AXAKKRRIKK AR KR ¥ XK1 . R
‘T [WTeuchers'. . AXIKK K RKOK KKK XK ~ ©. 80
Tech, Teachers * -+, AKKFKIRX IR KKK T - ba41
" , -~ . A’ ~ » . N . , ‘ a
N - PR 3? ' . ‘ . - ‘
75, Methbéé/ﬁfgéedures té'utlllze resoutrce persohnel reloted,fo
" hahdicopped students, . - ‘ .
« 1 R ]
- ¢ . . . .
. 1 2 : i . 4 ] * NEED
‘ . '. * +0000‘0‘0”+000000000+0’0.0.’0‘+0 0*:00.0b0+ ’ INI'EX
ACROSS ALL GROUFS Lo AXKOKK K KKK KKK KKK Y- TS B
Agr1, Teachers. e COAXKROROKKRKT 4,20
Offite Teachers™ . AXOKFOKK XOKKK KKK KT : T &89
nstr, Tedchers : 5 e o AXKRK KKK KKK K KKK T v 13
Henlth Teachers . o AXKOK KKK BAOKOK KK KK . 7.21
H/Ecbn, Tgachers . AX KKK OKIOKK K KOK KKK T . 6,59
"T/1 Teachers ‘ : A XK KKK KOKKOIOKK X IL 6,01
Tech, Jeachers . . AR IR KK XK KKK KKK . 6,47
. ‘ ] * l - d
"%’». ” )

*
.

Y
581
44
122 -
48
£8.
126
V11
W
‘ N
58 SJ
44
123
49
60

125
1352

3&2:.

123
49
60

125

151
32



; TABLE 16

(Continued) .
)

7@.'Phy51c01 and sensory limitations of handigcapped persons.

)

. . i .

77+ Frocedure to -vquence btaskes L0 conform with icarnins styles,
etc., of handirodrped studentes. . : .

~

?

Tech. Jeachers AKOKKKKKEKKA XK AL o

8, Frocedures to modify .obs.
F

” ]

) 1 2 3 s . - NEE

R - +000000000+000000000+0‘00~000000:+00100'00‘OA & TN['&X

ACROSS ALL GROUFS AXKOKKK KK IKOKOKKKK ) i o2
Agri. Teachers L AKOOOOOROOOOKKD N 5.4l
Office Teachers. L. AKORKKOOKKKORK KKK D) 6445
Distr. Teachers - , XK KKK KKK T 1,59
Health Teachers , . AR KOKK KKK KKK 6.64
H/Econ ¢ Teachers : SAXOKAROKK KKK KKK K KKK 1 \ ' a8l
T/1 Teachers - \ CAXKROOOOKKKKD 5. 41
Tech. Teachers AK KKK KK AORKKKOKKK ! - 8eY
. . .

\

1, - 2 . 3 4 5 NEED

. +0oooaoo0‘o+oo(o\oooooo+oooo#oooo+ooooooooo+ [NDEX
ACROSS ALL GROUFS . AXOKKCKOK KKK KXKKD b646

b ‘ . ‘ .
Agri., Tdgchers T A KKK KKK KK T 5.53
.. Office Teachers - } A OK XK K KK 30K KKK K K K [ . \ 46,84
« Distr. Teachers AKOK KKK KKK KKK KKK KKK [ R 7.23
Health Teachers ' . AXKKIOKKKKKKKKKD . 6,14
H/Econ. Teachers AXXKOKKOKKKOOKIORKD 6.78
T/1 Teachers AX KKK K KK KKK KKK ' 5,92.
Tech. Teachers . AKOKKK KK KKK KKK KKK . - 4.80

X ' N . . - ”* -~ .

X -

1 ! - 3 ar 5 NEED ~

PR . ..\am..f.'.....» ..... .. PNDF X

ACROUSS AL Lo T . Cakkb e rrkkaan] . c0l8

Adri. Teachers AR F KKK &2 KK o 4.73

0ffice feachers . y C AR A RKOKK KKK FKAKKT 65033
histr,'Teachers AR KOKKKKK XK KKK AKX 1 633,

Health Teachers . ' ARYKE RS KXRNF kD SRR

‘H/Econ. Teachers. T AKKARKFRNRRKRRKKRD - o 6.83

/I Teachers . AXKKKFAE KRR Y K] R

o A

122

145

L



. TABLE 16

(Continued)

9. Related services to provide the total quality aspects of o?
program For handicapped students.

: ] J
’ 1 2 3 4 S

' +DDOODOOD'+OOOOOOOOD+DODDDD‘DD+DDODDODDO+
ACROSS ALL GROUFS ’ AXOKKKKKK KKK KKK K I

Agr1¥ T sachers AXOKIOKK K XK KKK KT

Office Teachers AKX KKK KKK XK KKK Xk T

Iistr., Teachers A KOK KKK 3OK KKK KKK X K KK L

Health Teachers A JOKXOKOK KKK IOK KK KKK K [t )

H/Ecoh. Teachers A 00K K KKK K K JOKKOK K K K

T/1 Teachers o AXKOKK KK KKK KKOKOK T

Tech., Teachers £ AXOIOKOKIOKKIOKK IO ¥OK KK

. v
.

80. ApPropridte e.:pectations for the per?ormancg of handicaopped

Persons. . ) .-
' o1 to % 3 4 <

- . T U S B N N
ACT 738 AL GAOLFS - ! AXKXKKFKAKKKRRD  »

Agr1., Teachers SO ARRKOOKOKOK KX

Office Tehchers . _~A***************D

[listr., Teachers AXAK K KK KKK K KKK KKK L1

Health Teachers AR IOIOKOK KKK KK ok [

(H, Zcon. Teachers A K KK OKOKKOK R OK K Xk x [

T/1 leuchers ' T AR K

Tech.- Teachers A**%****xx**x*%

~— 3

NEELD
INDEX

6

4,
b
.7

44

74
70
11

7,55

6.

[
o

6

81

v 74
.87

NEETD
[NLEX

6.

o

7

6,

17

5.18
6,

48
v 50
40

6.56
J+.44

(4
J o

N ‘ . é N f
1. Methods and procedures to i1dentify needs and i1nterests of ~ i)

s honqlcopped students.,
I

1 ) ‘ 3 s 5

kN

J‘— +DDDDDQD.O+DOODODDDD+D;0'ODOOOD+ODODD‘ODDD+
ACROSS ALL GROUFS AXKK KKK KK KKK KKK XTI
Agri, Tedchers ' AN KKK KOKKOKKOKOK LI
L OfFffice Teocﬂers A***i************ﬂ
istr. Teachers. . ! A KKK KK KK KKK KKK KK KK
Henlth Teachers - - A XK IO K KX KD
H/Econ. Teachers ' X AXK XK KKK KK KKK XK LI
T/I*Teachers . A KK KK KKK KK KKK KD

Tech., Taachers . . AXKOIOK KKK KK KK K XK X I

79

NEED!
INDEX

6.

4

'70
7
7.

6

72

+80
13

34

13

«68

6.59

6

' 99

a
P

»

124
152
32
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TABLE 16
‘ (Continued) '
82, Léarner\sele;tzon of criteria to assure accessibility of
handicapped students. ~ )
T <2’ 3 4 "5 NEED
@ +00000000'+00'0¢0000/00+0'00000000+000.000000+ IN['EX
ACROSS ALL GROUFS 1333333333233 3 890 6,04
Asr1. Teachers C o AXROOROORKKX h 4,26
Office Teachers - . A XK AOK KKK K K K AOK KK T 5,96
Instr. Teachers ' AXKKKK KKK KKKKKKKD : 6.12
Health Teachers . AXKKK KKK KKK KKK KK i 761
H/Econ. Teachers ’ AXKOK KK KK KKK KKK 6.17
T/I Teachers L AXKKKKKKKKKRKKT! 5.95
Tech. Teacrers AXKK KKK K KKK KK « ) 5.97
83, How to intercret reports cof of%er profe251onqls-such as
psycholosgicasl evaluations, etc,
' T 3 4 S NEED
DR 2 e L ) 1'000'00000+000000000+0Q0,‘004‘0‘+ . IN[‘EX
ACROISS ALl (F . = . AF K KKK KKK KKK KKK KKK KL 7 .48
7 - g N Y . .
Agri., Teacfier s . AKX KKK KKK KKK KKKKD - 6.07
Office Teacrere | CAXKKKOKK KKK KKK K KOKK T : . ' 7,47
Digstr, Teac =rs £33333 3333 ¢23033520 2 JUNN 7,07
s Health Te. - . AXKKRKKK KK IO KKK KT 6.94
H/Econ. Te. e A 3K KKK KKK K K K KK KKK KT \ 8.,17
T/1 Teache: < A KKK KKK KKK KKK KKK 773
Tech, Teacrers AXOKKK KKK KK KK KKK K KT : 7,06
.y ° a o~ "
84, How to clusier and 'sequence related tasks according to
. 1ndividual handicapped student’s abilities and needs.
_ - 1 : 2 . 3 4 ’ S NEED
* +0i00000000+000000000+000000000+00'0000000+ ’ INDE_X
ACROSS ALL GROUFS B o AXKKOKOK K KKK KK KKK KD 6473
P q
Agri. Teachers . AXKOK KKK KKK KK - . S.15
Office Teachers , AXKKOK KKK OIOKIOKKOKK KK D 6.+93
Distr, Teachers AXCKIORKOKIOIOIOR KK KKKk XD 6,98
Health Teachers ) A KKK KKK KKK KKK KKK KD 7.62
H/Econ. Teachers K AXKK KKK KK KKK KKK 7,03
T/1 Teachersy A KKK KK KKK KK KK [ 6,51
Tech., Teachers A KKK KKK KKK KK KKK 5.91

122

147
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' TABLE 16 . \
(Continued) ' - .
|
85, Devising flexible time limits based upon individual rates )
of progress,
' o .
\ 1 2 ‘-3 4, ] NEEL
+0’00000000+000000000+00&00'0 0700+000000000+ INI'E,X N
ACRDSS ALL GROUFS . L AXRRKRKKKKKKKDE S46 582
Agri. Teachers ' A XK KK KKK . 4,24 ° 44
Office Teachers ‘ AR KK KK KKK KKK S5.49 120
Distr., Teachers . AF ¥ K KKK KKK KKK KK . 6,27 S
«* Health Teachers - A KKK KKK KKK KKK K 6,65 . 61
H/Econ,+ Teachers . A X KKK K KK K KKKk .69 127
T/1 Teachers . . A K K KKK KKK K . ' 4,96 148
Tech. Teachers C A*******ﬁ***ﬁ 4,92 32
8s, Gensory, physical, emotional, social, and ¥03n1t1ve states ’
of hond1cop%ed stydents.,
1 ’ 2 "3 4 5 NEED
hd ‘.........*‘.........+ooo...ooo+;.o;»o..»+ INDEX N
ALRUSS ALL GROUFS N A X KKOKOOKK KOO KKK KD - 6.71 580
fidri., Teachers AKF KK FOKOK KKK KKK 6.08 44
"0ffice Teachers ‘ - ‘ AKX KKK KOIOKKOIOKOKK XD 6:.70 119
Instnr, Teachers AXORAKRKOKOKORORKKKKD . 6,93 S0
Health Teachers A KOKOKOKOK K KOIOK KKK XKk [ 7.37 61
H/Econ,+ Teachers ’ A FHOKKOKOKIOKXIOKIOOKOKKD 7.16 127
1/1 Teachers - AXIOOKKKOOKKKOKKKD! : 6413~ 147
Tech. Teachers AXK KKK K KKK KKK X KKK I " 6,93 32
o ' ‘ ,
"\ | .
87, How to recodnize students with learning problems in regular T
Class, . '
\ * Al » N
_ ~
- . 1 2 3 4 S NEEL
- N +000000000+000000000+000000000+000000|000+ INUEX N
ACROSS ALL GROWFS T AXIOKKIOK KKK KKK X I 6,42 =82
Agri. Teachers - CAXKORRKK KKK KD 5,04 44
Office Teachers . LAXIKIORK KKK KKK KD 6.76 121
[listr., deachers A OK KKK KKK KKK X XKD . 7,37 50
Health Teachers AX ORI AR KK KRRk [1 7:.13 60
»H/Econ., Teachers , AXOKKXOKOKKXOKK X X 6,22 126
T/1. Teachers . AKX XK OKKOK KKK D) - E-XR 148
Tech. Teachers . ’ A JOKIOK XK KKK X K0k K D) 6.35 33
» ¥
\
R " -

T 183
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8 " TABLE 16

(Continced)

88, Individualized education plan (IEP) for handicapped

students: »
1 2 3 4 S NEET
+.00000000+000000000+000000000+000000000+ ‘ INI’EX ) N
éfECRoss ALL GROUF'S AXRKK KKK T $.90 581
Agri., Teachers : A KOKOKIOIOIOKOKOK KKK T S.24 44 4
Office Teachers AR K KKK KK HOK K KKK K T 6,24 121
[list.r, Teachers A KKK OK KKK K OXOK AOK K K K [ 6.74 S0
Health Teachers A KK KO KKK AOKK KKK KK B V7,63 6Q
H/Econ. Teachers ' A XK KKK KKK KK KK T S5.69 127
T/1'Teachers _ QXK KK AR XK KKK K I 5,05 148
"2ch., Teachers S JSEXE RS VSN S8 L . Se62 2
]9, _Zob requirements in occupations-ar licable to the
-“andicapped, . . .
. 1 - ) : Vo 5 NEED
X S T T e INDEX N
"CrG8S ALL GROUFS o3 A XOKXOK JOKAOIOK R KKK K T ) 6499 588
Asri, Teachers . ) A K KKOKIOKOK KK KK X0k TN e 6,07 . 44
.0ffice Teachers AR R AOKKOKK KKK KRR KK KT 7.18 123
[istr, ,Teachers . A% & HOKOFKOKOKOKOK KKK ¥ KK [ 6469 S
-e¢ulth Teachers SO KAOKIOKR ¥ O K AR R X0k [ 8.94 ol
~,Econ. Teachers . ~ KKK OO K KK KRR XOK D 7.14 127
T/1 Teachers . ) AXOKKOKKIOKKKORKOKKOKDL 6,30 150
Tech. Teachers ' A KKK XOKKOKK KKK KOOK D) - 6.40 33

A

90, [1ffering capabilities of handicapped students relative to

the severity of their disability. .
~ . 1 . 2 3 14 S . NEED .
+oo'ooooooo+ooooooooo+oooo-o»'~+'|o'oooo0+ INDEX N
ACROSS ALL GROUPS * A KK OKOK KKK XOK0R K 0K KOk T . 6.78 583
Adri, Teachers ) AOKOK KKK AOK K KKK K KD . S5.63 " 44
Office Teachers A KOKOK K K K KKK K KKK ¥k [ 6,92 122
[listr. Teachers o AKOKCKOKOKOIOK KKK KOIOKK KKK [ ) 20 ~ 50 |
Health Teachers ., A KKK XK K AOKKOK KOk kK k [t 7.7% 61
H/Econ. Teachets ° A XK K KKKK KKK KR KK XKD 7.14 126
T/1 Teachers A KK KKK XOKIOK XOIOK XK T . 5.99 149

Tech. Teachers - Axk*x**********xx**nl 7.65 31

v \
.
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TABLF 16

(Continued)

1., Federal and state lai.s concernind vocational  education,

vocational rehabilitation,

1

and special education.
»

2 3 T4 S

+000000000+0000.00‘00+0000.0000+000000000+

- ACROSS ALL GROUFS

Ad4ri. Teachers
O0f fice Teachers
Distr, Teachers

. Health Teachers .
H/Econ. 'Teachers
F/1 Teachers
Tech., Teachers

A KRR KKK K KX T

AXOK KK IOKIOK KK KKK T
AXOKICK KKK K KOKK KKK K KT
AXOK KKK K KKK KKK KR
A XK K KIOK K KKK KKK X KK KK T
AX KK KKK KK OKOKK KKK KT
. AXKOK K IO KKK KX KKK LI
A KKK K K EOKIOK KK KX KKK XK T €

©

2, Causes for and results of low self-esteem for ovhondlcoﬂged_

individunl,.

ACROLS AlL Lkl F5

Agri, Teachersg
O0ffice Teachers
Ilistr, Teachers
Health Jead hers
H/Econ. Teacrere
T/I Teachers
Tech., Teachers

3. Behavior observation
o

v

- 1

: 3 4 2

-bao;ottooo\ob+b‘obobooo+obobooooo+
AXKOKOK KKK K KKK KKK

AKOK XK K K KKK KK XK X L
AXEOKOK KO XK K OK0K Xk OKOK L
AKXOKK KKK XK KK KKK K
A XK KK A0k XK XK KKk k [t
AR KOKRACR KKK K X KK K0k L
AN KK KK KKK K AOK KO T
A J0K K XK KK KKK XK KKK X

i

~
Y

ski1lls for handicapped students.

e . -
2 3 4 3

rs +.‘.000.004—.....0.00+0.0.00.00+..00000.0+

ACROSS ALL GROUFS
Agri, Tedachers
Office Teachers
[listr. Teachers
Health Teachers
H/Econ., Teachers
T/1 Teachers
Tech, Teachers

s

Y3333 333382323 30

A KKK KKK KX KKK T
- AXOIOKXOK KK KOKKOK KoKk D
v T AKRRKRK KKK K XK XKk LI
AXNOKOKK KKK KKK T
A KKK KK IOKK K Kk X D
AXOK KKK KKK X kKKK LI ,
AXKK KK IOK KK KKK KKK KT t

- A\

NEET
INDEX
6,94

6.18
6.96
6,82,
8,577
6.75 -
&4 40
8.36

NEED
INDEX
5.82

5.66
7.21
7.07

(4

LR

7,08
6. 21
7.00

- )
/ 4

of

NEED
INDEX
6,36

5.24
6443
6457
7.08
6457
5.9

6495

44
122

[ =
J

61
127

149

33

127°
149
31

578

44
119
)
60
127
147
31

P
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| X ) TABLE 16

- ‘ (Continued)

4, How to i1ntedrate and actively involve handicapped students
into student vocational orsanizations.

. ‘ 1 2 3 4 S ° NEED
+0“‘00000+000‘00‘00+000000000+0000000\00+ IN['EX N
ACROSS ALL GROUPS . AXKKKOKKKKKKKKD S 7 . 5.37 578
Agri. Teachers AXKKKXKXKD T T e 3,31 44
Of fice Teachers T AXOKKOKKK KKK KKK K ' . 5.77 119
"DIistr. Teachers - ( A XK KKK KKK XK K X[ . S.17 50
Health Teachers ] . A X KK KIOK XK K KKK KK L . 6,57 .60
H/Econ. Teachers ) AXOKXOK XK KKK XK KD ] S.46 126 s
T/1 Teachers \ AXXKKKKKKKKKKDT 5,19 148
Tech.+ Teachers AXOK XK KKK KKK KKK T 5.36. - 31
- >
N ’ \ |
S Lendersh1p roles for handicapped students 1n vbcational )
ordanizabvions. . , .
1 o '3 4 -5 NEED
. R T T T S SN < INDEX N
ACROSS ALL GROUFS - AKKROOK XK KKK KX . 3.54 877
[ . .
Agr1., Teachers™ AX KX XKKXD : 3,34 44
0f fice Teachers AXRKE KKK KKK KKK K Toe 6,00 117,
istr., Teachers ' L AXAKOK K KOK KKK X KK X[ 6,04 S
“Health Teachers ) AHOKKK KKK KKK XX ¥ KK T ’ 6180 60
v H/Econ. Teachers ‘ AR KR X KKK KK KKk # [ .  5.65 126
T/1 Teachers ¢ AKX XK AK KKK KK KR K[ ’ - S.27 149

Tech. Teachers | ARKKOROOKO0K KKK D < 4,78 31

6. Role and i1mportance of s%udeot orsan1_nt10ns in the develop~
ment of handicapped persons. '

1 - 3 4 " 5 NEED

) +'000000000+000000000+000000000+0‘0000000:+ IN['EX Nv
ACROSS ALL GROUFS. . A************‘l 5.28 579
Agri., Teachers . . A*******XD " 3,45 . 44
0ffice Teachers AX KK KK KKK KKK KT 5.71 117
Ilistr, Teachers AX KKK KK K KKK KX KKK T .48 50
Health Teachers . A XK XOK KKK KKK KR b . 5.96 59
H/Econ. Teachers AN KKK KK X KKK [ 5.5 . 126
T/1 Teuachers A X XK KKK KKK XK 4,71 148

Tech. Teachers © AXKROKOOOKOOKKD! : " 4,86 31

-
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A comparison of the training needs for each vocational teacher training

N

program area as perceived by responding teacher educators ig presented in
Table 17. As with Table 16, Table 17 shows a éomparison across all p}ogram

areas by need {ndex with an accompanying graphic illustration of the present
’ (4

(A) and-desired (D) development level. This table also indicates the need
‘index related to the degree of difference between the present and desired
level of competency development. Therefore the need index ,is an indication

of the training prioritly and not of the present or for that matter the

desired level of developiient.
The N may change for each responding group of teacher educators on each

¢ -
statement since respondents not checking an item were not counted for the

respective statement. This table’provides a graphic illustration whichaéhows
immediately the differences in the training needs for the vocational program

7

areas for each competency and knpwledge statement as determined for

vocational teacher educators. Again little practical difference was féund
across the program areas as determined by the vocational teacher educators
\ ¢ N

for training priorities. 2

. oL ' 176
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TABLE 17 '

£ 4

. _ . .
A comparison of training needs for/G;::Lionil teacher educators for all program areas

1. Ident1fy types of barriers thoi have inhibited traininY.and
employment of handicapped persons. .

.1 "2 3 .4 S  NEED
v ° +00‘000000'D+00000000'0+000000000+000‘00Doll+ IN[‘EX N3
- ACROSS ALL GROUFS AKKKRRRKKKKKD , ) 4,88 - 114
Agri. Tch/Educ . \ AXXXKKKKKXD 4,00 10
Of fice Tch/Educ AXXKKKKKK KKK KD Lo 5.09 ' 22
Distr., Tch/Educ . AXXKKRXXXD . 2.81 8
Health Tch/Educ ‘ AXXXXD 1.87 4
H/Econ Tch/Educ AXKKERKKKKKKKRD 5.80 32
T/1 Tch/Educator AX KKK KK KKKD 5,04 37
Tech. Tch/Educ AXK KKK KKK K 5.00 1
2. MaKe basig recommendations to ensure the occessxbxlxty .

* and safety of a facility for hond1cabped persens.

- ’

1 2 3 4 5 NEED
. I I T T T T O R INLEX N
ACRCSS ALL OROULFS AXKKRKKRKKK KK ‘ 5.09 116
Agri. Tch/Educ ) “AXKKK KKK KX KX KD . 5.33 10
Office Tch/Educ 19333333333 3¢ 3.97 22
" Instr. Tch/Educ AXXKK KKK KK 3.50 8
Health Tech/Educ ) AXKXKKKK . 2.81 4
H/Econ Tech/Educ AXOKR KKK XK K XK KKk D 5.95 33
T/1 Teh/Educator . " AXKK KK K KKK K KK 5.5 38
Tech. Tch/Educ © AXRR IR KKK KKK KKK KK KK D 8.00 1

o i ¥

3. Use and supervise service personnel 1in prov1d1n9 vocational
training for’ hondxcopp@d persons., .

1 27 3 . 4 S NEED.
+00000000.+0DOOOD.DO+DD0.00.00+000000000+ IN[‘EX N
ACROSS,‘ALL GROUFS AXKXXEXKKRKKKD " $.05 110

™ ' : : ’

Adri. Tch/Educ (3222338333388 3t 5.60 10
Office Tch/Educ AXKKXXKKKXKXXXD ) ° $5.00 22
,Distr, Tch/Educ . ARXERXXXKXD 3.62 <. 8
+ Health Tch/Educ N X 0.00 3
H/Econ Tch/Educ EXXKKRXKKKKKD 6.65 30
T/1 Teh/Educator AX KKK XKKD 4.30 36

Tech. ' Tch/Educ ) AXOCK XK KK KKK KKK KD 8.00 ° 1

o

o

1 A Actual (present) level of competencv or <nowledge dévelopment.
2 pv Desired level of competency or knowled:e Jevel pment.
3 V Missing responses have been omitted; tierefore the N will vayx per statement.

ERIC - w 188 '
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- " TABLE 17

(Continued) )

~

4, [dentify and participate 1n proFéss1onnl organizations
concerned swith handicapped persons.

4 -
.

. oy . 3 . 4 5 NEEIr

- .\- ;‘000000000*‘000’000000+0000:’000’0+000000000+ IN['EX N ./
ACROSS ALL GROUFS AXKKKIOKKKKRD 3.92 115
Agri. Tch/Educ . AKX KKK KKK KK : 4,90 0
Office Tch/tduc . A KKK AKOK X KK K [ . 3.96 22
Ilstr. Tch/Educ - "AXKOKKKK KK ‘ - 3.06 8
Health Tch/Educ - \ AXXI 69 4
H/Econ Tch/Educ 9 AXOKKACKK XOKKOKKKDE ' 4.28 34
T/I Tch/Educator : © AKX KKIOKKK KKK 4.03 36
Techse Teh/Educ - X 0,00 ° 1
5, Maintain ethicii .wd leedl standards aspronriate for
worrkine ~1bh o Zicapeped ftudente. .
S g ' NET I
. A I TR R INTIEX
AThuad Alle Bree o Ak KKK KR RXAAKL 4,98 112
Agri, Tch/Educ . A AR KR KR ACKKKOKKK L v 6.02 10 -~
O0ffice Tch/Educ AXOK KKK K KKK KK v‘ 5.10 21
Ietr. Tch/Educ = AXIORXKT 2.00 8.
Health Tch/BEg.c . AKX XKKD 1.87 4
H'tcon Toh ’Ease AKH A XKAK K KF T 4.76 A0
T/1 Tech/Educateo- A 5 KOK KOK KK KR KKK .- 5.75 38
Tech., Tch/Educ- A XK ACKIOR AR K KKK ¥ KKK XTI 10.00" 1
6. Analyze personal and professional abilities and limitations
in providing instruction’ to handicapped persons,
1 2 3 4. ;o 5 NEED ~©
+0000‘00000+000\000000+00.0000000+000000000+ IN['EX N
ACROSS ALL GROUFS AXKKX XK XKKKKT 9.16 115
Agri, Tch/Educ A KKK K AOKKKKKOK K KKK K 7448 10
Office Tch/Educ - A XK AOK KKK KKK KKK 6.39 o
Instr. Tch/Educ AXKKKK KK . 2,81 8
Health Tch/Educ AXD ’ 1.00 4
» H/Econ Tch/Educ AKX KOOOKKDT N\ 5466 33
T/1 Tch/Educator A SOKOKAOKKOKK X 4,35 38
Tech, Tgh/Educ A KKK KKK KKK KK KKK K 10.00 1




‘. T TABLE 17 . "
(Continued) . . >
' N B . <
. , — ‘
7. comm ). ite effectively with other: proFessxonols Yo solve
probleéems of the handicapped student.. . v
) 1 ov 3 4 .5 . NEED
! +000000000+00'0000000+00000’0000+000000000+ IN['EX N
ACKDS5 ALL, GROUFS . AXKKKKIKK KKK ’ S.15 115
forr, Tch, Educ ' ‘axoooookn. - - 4 5,04 10
Gkiice Teh/Educ AXKKKKKKK KRR ) ; 4,57 22
L..&-. Tch/Educ . AXKRRRKD | . 3,00 8
~cnaltr Tch/Educ T . © AXD .88 4
* o+ ’Econ Tch/Educ A*********X***D . 5.84 32
% 7 ) Tun Sducator - < AX KKK KK KRR KK T S..BS, 38
cocLer, 1oF Eduao , : AXOK KKK KKK KKK K XK KK KKK T 10,00 | 1.
’ . e » ’ N -~
" 4. cferrstudents, with. special problems to afpropriate
trl TEw, ) ' ) >
N ; . O 3 4 S CNEED .,
Py N . :‘r'...:..oooo"'c..oooo00+ooooo:000+000~000000+ IN[‘EX N
Wom L Aol ROURE AXK KK R KKK KK ! 5,37 113
Beri. T.mordnc Y AKX OKKKKOKK 6,16 10
Tifice Ton, Eauc . s AKKKKKKKKOKK LY 4,76 22
Lst . TO L Ed . - ) . AXX XXX KKK RD 4.hu 8
4~4:zv o Fou - : T AXIOKRIOKN KK 4,00 4
R ey ' : ﬁ«*xx*xxx*x*»*xn 6,94 31
‘L Ton Eguctator - . Lo e AKRKKKKOOKT 4,67 37
‘Yech. T:h/Educ . : _ . AXK KKK KKK 5400 1
9. ﬁ€51st°honQ1copDed students an developing soc1ol.qph951calv
and emotionyl security~€or_€utuﬁe employment.
, o1 o2 T 3 .4 5 NEED
S B Ld +000000000+000000‘000+000000000+000000000+ IN['EX N
‘ACKOSS ALL GROUFS . L AKKRKIOKKOKKOKKOKK KK I o 7+16 113
Agri, Tch/Educ N L AXRRKRKRORK KKK T ,6440 10
.0f fice Tch/Educ - A XKK KKK KKK K KK K KKK LY "7.22 22
Instr. Tch/Educ ' S AXKKKKOK KKK ' 4,36 8
Health Tch/Educ L \ AXK KKK KK o 2.81° -4
+H/Econ Tch/Educ \ AX KKK KK KK KKK KKK JOK KK [ 8.70 32
* T Teh-Educataf . Ce T AXKKORKORKKIORRKKKK ;7,22 37
. § ) _ . o
- ) A‘l,.... ' v

e ) - 190 | B o “

-~
1
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’ R TABLE 17
. (Continued) ‘ e
3., Counsel parents/guandians of handicapped stdaents regarding .

their cni1ld’'s vocational education/career plans.

-
[

—_— 1 ) 2 3 4 3 NEED
+000000000+000000’000+000000000+000000000+ INIIEX

ACROSS ALL GROUFS . AKX IOKRKIOKOKK KKK KT . 6.68
Agri. Tch/Educ AKXOK KKK KKK KKK K 5.60
0ffice Tch/Educ ﬁ***************n ‘.57
Ilistr. Tch/Educ AXKOKKKIOK KK KK X0k T 5.81
Health TchsEduc AXXKK KX 2.44 .
H/Econ Tch/Educ ﬁ*******}********#*ﬂ 7 .64
T/1 Tch/Educator AXOKKOIOKKOK KKK K XK IOKK KKK . 7452

3
14, [nterzrzt -::.2a.10nal tests and inventories to students.

1 o 3 4 S NEE

+....;....+.,..0‘00000+000000000+000000000+ IN['EX
ACRI A3 =L k2 F3 . ABOKOK K KKK KKK KKK [ 5,25
PSR . A FORKK KK KKK KT . / 3.84

Ui r.ce Tch E3uc .o A XOKOKAOKCKOR X KK KK , 4.67
Mistr. Tch/EQuc A 5OKOK KKK KKK KOk K AOKOKKOK K X ™ 8.50
Healtn Tch/Educ ’ A KKK KOO KK Tt 3.00
H/Econ Tch, Educ \ A ¥ K A KK KK K KK KKK KKK X 65.44
T#1 T-n ‘Educetsr s AROOOO0OO0KD 4.53

® . |
r Cre X
15, [Develzp two sal “ommunlcotlon durlns conFerences with -
handi:z aoppd students.t .

A . . ‘ ‘ T

. - '. 1 ’ 2 3 4 S NEED
,;‘ . +0000000’0+:00000000+00000000 0+‘000000‘000+ IN['EX

A%ﬁUSS Akl GROUFS . ﬁ*********#*#ﬁ\ 5.35
Agri. Tch/Educ /// . AKXk T 3.51
Office Tch/Educ A XK KKK KKK XK 5.02

- Ilnistr. Tch/Educ L ﬁ*******t**#***ﬁ’. 6.56
Health Teh/Educ . AXD 1,00
H/Econ TCh/Educ 3 ﬁ*************ﬁ 6.14
T/1 tch/Educotor + AR XOKOK K KKK XTI 5.66

- '
& .
‘ . N
. .




l . - TABLE 17 ! '
- , . (Continued)
)

16, Assist handicapped students 1n developlng 300d study thltS
related to vocational training.

<

’ ) 1 2 3 . 4 5
Q +000000000+000000000+00’0000000+00D000000+
” ACROSS ALL GROUFS A XK AKX KKK KKK K T
s
Agri, Tch/Educ - A RO KKK K KKK
Of fice Tch/Educ A XK KORKKOK KKK KT
Iistr. Tch/Educ A KON OKOK K KKK T
Hewlth TchyEduc . AXOKKX
H/Econ Tch/Educ AXOK KKK KKK K KK KT
T/1 Tech/Educator « AR IRKKAK KKK K KT
e ,‘! * -
< ~

17. Conduct a purposeful home and community visit for each
handacapped- student. .

’

-

1 2 K 4 9
I BTSN f..*.»..'ooooo+»gooooooo+‘o.o'oooo.5+
ALROS5 ALL GROUFS ﬁ#**#**t******p
Axri., Tch/Educ AXOKARAOK KKK KKK
Of fice Tch/Educ A KK A KKK XORKOK T
Iistr. Tch/Educ A KOKOKOKIOK KKK KOKKOK KK KT . .
Hewalth Tch/Educ AXOK KKK KKK LI ¢

H/Econ "Teh/Educ i~ AR AORORKOKKKORKK KKK
J/7f T«h/Educutor \#******#******U

" -
\ -
.

-

13, Ascess the ability of the hundicupped 1mdividual to

modify his/her behavior.

1

x+0.0000\000+000000000+00000000A0+0'00000000+ -

ACKOS5 ALL GROUFS

Agrl, Tch/Educ

Office Tch/Educ

Distr. Tch/Eduac

Health Tch/Educ

H/Econ .Tch/Educ

F/1 Tch/Educator-
" Tech., Tch/Educ

2 3 4

AKX KKK X IOK KKK K IOk X [

A KKK K T
AXKKIOKIK KKK KK
AXKKK RO KKK
4 AXKKK! .
CAKK AR ICOKORRKOR IR KK
AKX
AXKKKK KKK T

)

-

NEET!
INDEX
5123

4,18
4,49

. 4,00

2.00
6.04
5.93

NEEI
INTHEX
4.66

3.84
2.88
6.80
3,50
.44
5.08

Nedm
INDEX
6.01

6.56
4,17
S.61
1.62
8.51

5070 )

4 £00

114
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. TABLE 17 "

(Continued)*

19, 6;51st 1in developing suitable .job placement for handicapped

students. . i
1 2. 3 4 5 NEEL!

. - ’ +000000000+000‘000000+000000000+000000000+ IN[.EX N
* ACROSS ALL GROUFS AXOK KO IO IOKIKOIOOROK KD 6,79 114
Agri1. Tch/Educ ‘ A XORK K KKK IOKKOKK K TN ) 5. 60 10
Office Tch/Educ A XK KKK IOKK KDL 7430 22
« IDistr. Tch/Educ A KO K KKK KKK KKK X KK 7.35 7
Health Tch/Educ . AKX K 3.7 4
. H/Econ Tch/Educ ‘ AKX KKK KOKKOK KKK KK KK 7,62 33
"T/1 Tch/Educator oo AXKOKXOKAKOK KKK KK X K1 6.46 37
Tech., Tch/FEduc A O K X OIOKK T 3.00 1

20, Ausist each handicapped stiudent to develop and maintain

a posi1tive selF~concePt. - x .
) = N - F ‘f
’ o) . 3y 4 o NEED .
hd - év”"oo]o’*'-»‘o"obob+‘0.0.b000+000.00000ﬁ+ : lN['EY\ N
ACROSE ALl GAOUFS . B} £ K AOKKOK K KK K KOk KOk [ ‘ &0 27 119
A4rt. Tch/Educ > Ak KKK KKK K KOKOK K KOK T 6,88 10
Office Tch/Educ ' - L AKOKIOKIOKK KKK KK 5.32 o
Uistry Taoh 'Educ A4 KKK KAOKKOKIOK K KK [ T $.51 . 7
Health Toh Taoe , o L AF KKK KKK 4.75 4
H/Econ Ten, Educ A AKR KR K KKK KKORK KX T 7.1 33
T/ Tch/Eddaubop s AX AR XK K AKOK XK LI 6,39 37
Tech. Tch/Educ : X . 0.00 i
: . o t , |
. . .
21, Assist parents and other tedchens in i1nterpreting voecational
programs/gervaces '‘for handicapped students. J
1 2 3 4 5 NEEI
~ * +0°00000000+00;000000+000000000+000000000+ M IN['EX N ;
ACROSS ALL GROUFS ' A XOKKIOKIOK KKK KKK R _ 5,90 L1155
|
. Agri., Tch/Educ ‘ i AXOK KKK KK K I 4,18 10 |
Office Tch/Educ AKX KKK KKK KK KK , . 5.09 22 |
Iistr. Tch/Educ AJOKKOKIOK KKK X T 4,73 7 |
Health Tch/Educ . AXXOOKXKD ¢ 0,42 T4 j
H/Econ Tch/Educ ‘ AXKANOKKOKKORK KKK KK T . 7433 33
T/1 Tch/Educator AXIOKIKOKIOK K K KKK KK [t . 6,32 38 |
Tech, Tch/Educ C AKORKRKKK T 4,00, 1 |
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1
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PAruntext provia

22

.

ACROSS ALL GROUFS

Asri. Tch/Educ
Office Tch/Educ

Ilistr. Tch/Educ . A ¥ KKK AKIORKKF KKK K £ XKL N
Health Tch/Educ A 50OK K KKK X OXOK 0K K KOk [
H/Econ Tch/Educ ~ A KKK KK KK ICK XK K XK K T
T/1 Tch/Educator SRS R (RS EETERE LI
Tech, fchsLduc } . Y

24, Cuoperate with arproptiute (ZwrC12s Sr-ups 1n Llentifying
Career arortant tes 7o b e pLrad Lo tont v

ACRO5S ALL, GRU. -5 J Y AR ARALALERRRARD

Agr1. Tchsbduc R SRS EEREEEN S 31

" 0ffice Tch/Educ AKERKH 5 KKK K &1
[tistr, Tech/Ednc PESEEXEF s REXFAKARRXR KD
Heualth Toh s Fd : “K¥shr 4o kK]
H/Econ Tch/7Eadc YIS V22 RS R RN N
T/1 Teh/Educatar COAERKE KRR KA
Tech:, Tch/Educ AXX¥XKAX 2% %]

I3

’

. Identify and provide corientation for
of handicapped students.

TABLE 17

(Continued)

y . . 1

potential emplovérs

1 T oo 3 4

+00000’0000+00000...0+000000000+0000.0-00+

A K 0K KKK KOOI KK KR KT

A 20KIOKOK KK KKK KOK K XK K T
o7 AKIOKKIOKIOK XK OKIOK R KK X

24. Influence attitudes of ‘resular school personnel “stiudents

ACROSS ALL GROUFS

Agdri. Tch/Eduyc
Office Tch/Educ
Dastr.. Tch/Educ
Health Tch/Educ
H/Econ Tch/Educ ¢
T/1 Tch/Educator
Tech. Tch/Educ

toward accepting handacapped students.

’

1 2 3 4

+00000000-+000000000+0000000.0+00...0000+

AKOKKOKKOK OKIOKK K T

AXOKKK K KKK XK I
AXKXKKKKKK KKK T
AN KK KKK IOKK KKK KKK X [
-  AKRXXD
L AKOK KKK KKK K KKK K K KK [
A KK KK KK K K
X ,

1

-

3

184

S

'S NEED
INDEX

$7.32

.78
7.46
8.2

6.00
7.46
7.74
0.50

< NEET
N[O

- ~ .
[

6.60
S 70
. o 27
4 o':)O
8,03
4,52

4.00

.

5 NEED
- INDEX

5.82

4,84
4.74 -
7.84
2.12
8.48
4.81
0.00
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TABLE 17 :
(Continued)
stiylize a quletv of teaching methods and techniques “to
provide instruction for handicapped students. ’
, ‘ | .2 3 4 5 NEEI!
. - +"".'"'"+"0"""+"""'"+""""'+ INI‘EX N’
ACFOSS ALL GROURS A K KKK K KKk KKK K Tt 5,79 116
“4r1., Tch/Educ AXKKEK KKK KKK X 5,40 10
0ffice Tch/Educ | AXKOKKOK K XOKKKOKOK K T .87 , 22
.. tistr. Tch/Educ LA AXOKOK KKK K KR KKK X KT 6.53 ¢ 7
nealth Tch/Educ | ) AXX[ 1.06 4
-+ 'Econ Tch/Educ AKX KKK K KX 6,07 <+ 34
7T Tch/Educator AX AKX K XK KKK KX Tt “,.19 3R
Tzch. T',‘,,'v :Ed'JC X . .00 1
.e2mnoncstratle QN.ect{vIL« aad Tensl1tl.yaty b glturol
tifferences of oa o 1o g tadents.,
1 2 3 4 5 MEE
. +.........+.......-.Q+....o..o.+.........+ [‘U):}
ACROSS ALL GROUPS - .. . dy L L
R . ’ oy
. -~
Agri. Tch/Educ f 5.88 10
O0ffice Tch/Educ > . 373 22
Distr. Tch/Educ v 3.1 7
Health Tch/Educ ) 4,50 4
H/Econ Tch/Educ 3.4 i3
T/1 Tch/Educator TR0 I8
Tech. Tch/Educ ) . Y]] 1
\
*
apply 1ndividual 1nstruclional prescripticns So.uld
~andicapped Puri1ils 1n class., N - ’
s 1 .2 3 4 N VST
+' L 2N I '.' [ ) '+0‘ LI ) '+' ".0 '.' [ “'+‘ [0 I B BN BT T + INIIEX N
ACAROSS AgL GROUFS . AXOK KKK KKK XKOKK K - - 6,01 113
Agdri. Tch/Educ , A KKK KKK KKK KK X L %33 10
O0ffice Tch/Educ AXOKK XOKK K KR KT 4,74 22
-7
Ilistr. Tch/Educ AKR KKK KKK KKK K K XTI CheD9 7
Health Tch/Educ " A KKK KKK KKK KKK K K Lt 7,78 3
<« H/Econ Tch/Educ AR OKOKK K KKK K X0k 0K K T A 32
T/1 Tch/Educator . AXOK KR KK KKK & KK ] 5.83 38
“ech. Tch/Educ 1

X ‘ 0,00
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’ " TABLE -17

¢

(Continued) ~

28. Use the bnsic principles of learning theory/behavior modifi-
cation related to vocational instruction (handicapped).

[ . !

. 1 2 3 . -4, - S
+vooooo:o,o+ooooooooo+oooo‘oooﬁo*‘oooooo:oo+
'ACROSS ALL GROUFS ) , AXOOKKIORKD
A4r1. Tch/Educ . A KKK KX KKK K]
Office Tch/Educ A XK K XX X KT
[tistr., Tch/Educ - - AXKXOKKKKXKKK XTI
. Healtn Tech/Educ . : A KKK XK XKL
H/Econ Tch/Educ . . ‘ A**************U
T/1 Tch/Educator - ’ L ’ AXKOKKOKK KKK
' Teach. Tch/Educ ’ X ~

29, Interict rositively und faturally with the handicapped

-sludent, v *
P o 3 4 5
.‘.r.........+.......oo,+
ACRUDBE =L NHROUF - 5 . NAK Kk KAKK K]
. ASTL. Teksndne” L VY YTV T 1
OFf Fice Teh,Edu C A& KKK KK
Distr. Ten b . 3 LERREE T T
cieazlts Te o . . T g kKA
H/Ece= Tk kdac N AK K« &2 KRk KAK T
T 1 1. n/Eancater “ AKKK A% ¥ KKk
,Tech. Tek.Tduc ' XK KOk XOK KK
. ) . N P - .

]
O. Emphasize qualities of initiative, self-reliunce, and
Inderendence with the handitdpped learner.

»

‘
» »

. 1 2 3 4 g
. Lt +000000000+0\0ooooooo+ooooooo.oo+ooo0000¢-+
ACROSS ALL GROUFS , AXKKKKOKAKK KK [
Agri., Tch/Educ _ . ' AXKKOKKKOKKK ¥ K I
'0ffice Tch/Educ \ ‘ A KKK KKK KKK T
Istr. Teh/Educ ° | . AR
Healtr Tch/Educ ' ’ ) . AXXD
. H/Ecor Tch/Educ T S AKIORKKKKIOKK KKK K
T/1)Tzh/Educator ° NGES S S22 ¢ 55§ (N
Tech, Tch/Fdue ‘ AX KKK KX XK I
¢ N »

-~

£

186

NEEI!
INLEX
4.83

4‘?—-0
4.18
5.33
3.56
6.48
4‘15
0.00

NELCL
INDEX®
£ 4.42

3.78
3,11
3,67
3.37
S.71
4.51
5.00

NEE
“INDEX

4082

5.16
3.77
3.86

1,06
b0 77
4,32
5000




TABLE 17

. L (Continued)

-
B T,

31, Complete a cooperative training pgreement unigue to meeting
the needs 'of the 1ndividdal handicappred.

[

.
3

) - . .
‘ . 1 .l " 3 - 4 o

o
+oo0000000+0000000.00+000000000+000000000+

AKKRKKKORKKKOKKRD

>

ACROSS ALL GROUFS

asri. Tch/Educ ’ AXKK K F X OKORK KK KKK
OfFice Tch/Educ N K A OK KR K XOKOKX X XK I :
istr. Tch/Educ CARKRRKK KKK KKK

Aealth 'Tch/Educ AXKOKKOK K XK K
v H/Econ Tch/Educ - AKOKOKR K R AKOKKXKOIOKK KKK LI

T/I Tch/Educator ©AICKKOR K KOKOKIOK X OKOKOKOK I
Tech. Tch/Educ ! X ’

~

N

ay ) - +
3.2 Moadify instructiona: materials and eauipment for
) individual handi1cavzsed -learcmer’ s needs.,

. . ; ” 3. '4 <,

-

LI S N A +.00000000 LI -000}'

Au~itns abL OF ; AKREkIRKEKERRKK]I

. Asr1. Tch/Edue  ° DR KK A AR KKK A KKK KKK
0ffice Tch,zduc ot AKIOKK AR & XK ¥ KKK
istr. TchsEquc ' . A KKK 4 XKk R & KK
Lealth Teon Tooa , ShERRKRXXx KK
n/Ecoh Teh. Boud Sk R AR AR KKK K KA KT
/1 Teh/s7Educ . w: RCESEATEYE NE XS S 3
Tech. Tch/Educ , X .
L 4 A}

3. Develop a procedire for fulfillina an 1ndividual 1nstruct-
1onal prescription 1n the classroom/laboratory.

-

A
v i T2 3 3 g
) ;.', '*':0000oooo+ooo000000’+0Q0000000+000000000+
ACR0OSS ALL GROPPS ! AXOKJOKKKOK XK XOK T
‘Agri1vy Tch/Educ AXOK KKK KK XK T
. Office Tch/Educ , ' AXK KKK XK T
- Distr+s Tch/Educ A JOKK KKK KKK XK XOK T
Health TchAEduc - AXKKOKKOKIOKKXOKK T -
H/Econ Tch/Educ, AXOKK K KKK XK XK X KK T
T71 Tch/Educator A KKK KKK XX KK XK LN
Tech. Tch/Ed&c - X ‘
4

’

!

NEET
INUEX.

5.05.

5.85
5.38
6.06 .
4.00
6.87
6‘2

0.00

NEED
NI X
6,24

7.38
961
5.92
4,75
5,38
&el7

0.00

NEEL
INDEX
.04



TABLE 17 .2

(Continued)

s '
A v

34, Select tooperative training, stations for individual
.handicapred learners.,

\' /
, 1 2 . 3 4 S
' i“ +000000000+000000000+000000000+000000000+
! ACROSS ‘4LL GROUFS . - \ AXKAOKKKKKKROKKK !
. o ,
’ Adri . Tch/Educ . v AX KK KKK KK
0ffife Tch/Educ , AX KKK KK AR KK KK
Tisty . Tch/Educ . - AXOKKK KKK KK KK KKK KK
Health Tch/Educ AKX KOKKK KKK KK T ‘.
H/Econ Tch/Educ . AXKOKKK K JOKK KKK KKK XX
T/I¢ Tch/Educator AXKKOK KKK KK KKK T
Te?h. Tch/7Educ X
\3 . .
35, Tnﬁnslate statenments descraibins shvsitcul . sensary Jiwstutions

idto statements concerning instractional limitatoon
. ' .t - '
' ! . . -4

or

L | SRS N N T i T OO SN A SO -
ACRPSS ALL .GROUFS . AEK KRR KF 1 KK &X T ¢
Agr1, Tch/Educ . ¢ A KKK KKK K OKKKAK T
fif1ce Tch/Educ AXKKKK KK KKKKK 1
[¥str. Tch/Educ AKKIK KK A KKK KKK KK
., Hgnlth Tch/Educ AKX KK KX
HYEcon Tch/Educ . A KOOKORK R KKK KKK KKK KK«
TY1 Tch/Educator . A KKK KOKOKK KK K K0k L1
Tech. Tch/Educ X -

L

Py

i . —_
2

36, Sgéuence tasks to conform with learning styles, learning
pacesy and inferred learning potential, ‘

1

1 ~ 2 3 .4 5
N - \+"0““"+“0"00‘0+“‘0““‘0+‘00“““+
ACROSS ALL GROUFS AXKKKKK KKK KKK T
Agri. Tch/Educ s AKKKKKKK KKK
Office Tch/Educ AXIOKK KK KKK KK L
Iistr. Tch/Educ AKKKKK KKK KKK KK
Health TchXEduc AKK KKK KK
H/Econ Tchzspuc- » A K KKKOK KKK KK KKK KK
T/1 Tch/Edudator .o AXKKKK KKK KKK
Tech's Tch/Educ X :
»
198 '

188

NEED
INDEX
5.64

NEELD.
INDEX

5.54

5,04
4.96
5.31
3.19
V7,35
4,97

0.00




' . . - TABLE 17 ° : ,

(Continued) . . . / |

t

37, Frovide teaching stratedies/delivery systems based upon
individual} learning styles/abilities of students.

1 o2 3 4 5 NEET!

o +..oo..ooo+ooooo'¢ooo+oooooo000+000000000+ IN['EX N
ACROSS ALL GROUFS 7 AXKOOOKKKKKOKKD 5.89 116,
‘Agr1, Tch/Educ ' AXKIK KK KKK KK . S5.16 10
Office Tch/Educ X AXOKXOK KKK KKK K T 5.08 22,
Ilistr. Tch/Educ , AXKOKK KK KKK K KKK 1 S.97 7
Henlth Tch/Educ ‘ + AXKKKOKK KKK 5.00 4
H/Econ Tch/Educ AXK KKK KKK K KKK KKK T © 7.48 34
T/1 Tch/Educator AXOOKKOIKIOKKTE o 5.26 38
Tech, Tch/Educ : , AR KK KKD 5.00
/J ‘J/
38, Revize methods of performing taskKs, .
/ §
; o 3 .. 4 5 NEELD
. N A R T U SN ™ INNEX . N
HACKOS S AL 3 OURS \ AR R XD © 509 115
A<r1, Tch/Educ AXK KK KKK KKK [ 4,92 10
Office Te- Ednc . AX KKK KOOK T . . 4,17 22
Distr, Tch/Educ . AX KKK KL ‘ " 2.82 7
Health Tch/Educ’ - AX XK KKOKKKK KKK T 5.94 4
M. Eccn Ten/Educ AXKKOOK KKK KKK 6,00 33
T/1 TchsEdidcator o AXOKOIOKKORK KD 5,22 38
Tech, - Tch/Educ ' Axxxxx?xxxx*x**xxxxxn 10,00 1
39, lievelop appropriate attitudes of non-handicapped students .
. toward handicapped students. — /
1 2. 3 © 4 5 NEED'
+000000000+000000000‘+000000000+000000000+ ' INJDEX N
ACROSS ALL GROUFS ' AXKOKOKKOKKOKKRT! . 5.21 114
Agr1, Tch/Educ AXK KKK KT © 2,94 - 10
Office Tch/Educ | ” AXKKK KKK KKK KK X KT 5.57 22
Nistr. Tch/Educ - ’ AR KK . 3.18 7
Health Tch/Educ . - AX KKK 1.75 4
H/Econ Tch/Educ _ AKKOOOKKKKKKKKD | 6.04 3
T/1 Tch/Educator AKX KKK 5.89 - 37

Tech., Tch/Educ T X - 0.00 ° 1

)

3




I : E o ' .. .190
’ TABLE 17 . :

(Continued)

. .
40, Secure related services for handicapped students necessary
to°provide the total quality aspects of the program.

' 1 2 3 4 S . NEED

. +00;000000+000000000+000000000+0000000Oot \ IN['EX R m
ACROSS ALL GROUFS . CAXOKKOK KKK KKK KT 5,45 .. 114
. .' ’ ) -
Agri. Tch/Educ . S AXKXKOKXOKKD 3,06 10
Office Tch/Educ N A XK KKK XKD - 3.86 22
Fistr. Tch/Edud A KK IOKKEOKKOK KKK KKK KD @ 7.16, 7
Health Tch/Edug - - | HRAKRKKAKKKKKD! ) 5.78 3
4/Econ Tch/Educ B A KKIOKK XK A XK KK KK XOK T 7.10 33
T/1 Tch/Educdtor A KKK KKOORK KOKOKKTE ’ 5,37 38
"ache Tch/Educ .

AXKRX AR X[ 5400, 1

-

41, Modify/adapt when necassary the tdols, waulement/facilities.
conditions 1n the learning envikonment.,

J

3 4 : NEET

‘ 1 K Z
¢ + ‘*oo nnnnnn o*o...- .-.*06 I I B INDEX N
AC~038 ALl GROuF 3 ) ' Gh% £ A% RXKKKKKL 6414 115
Agri. Tch/Educ . ' AKKK KKK A KK 3,40 10
Office Tch/Educ * . v A XK KKK KK KK KT : 4,36 . 22
histr. Tch/Educ . AXKRKK KK KKK XK KKK 6.61
Health Tch/Educ AX KOKXIKOK X KKK D ’ 562 4
H/Econ Tch/?duc . ' A KKK K XK KK OROIOK K KKK KOk D 8.69 - 33
T/1 Tch/Edugator ! . A KKK KKK KO KKK T ’ S5.91 38
Tech., Tch/Educ . : AXKKKROKKOKKD . "4,00 A
. L}
2, Assist in a long rande plan for ihtegrotlns the handicapped o8

student intq the vocational educational program.
L] - ' -

1 2 3 4 ] NEED .

+0.'0000000+00..00000+000000000+0000.0000+ INI"EX N

ACROSS ALL GRPUPS AXICK AOKK IO KK KKK K KD 6.90 114
! Agri. Tch/Educ ' AR AKX KOO KOKOK KK . 6.88 40’
Office Tch/Educ AKOK KKK B OKK K OK K OKK X . 7.93 22
Ilistr. Tch/Educ ; N A XK KKK IOK KK OKOK T oo S.71 7
Health Tch/Educ — . A¥OKK KD 3.00 4
H/Econ Tch/Educ i AKIOKOKXOK SCKNOKIOIOIOOKKOKK D - 8,55 32
T/1 Tch/Educator AXCKKOKKK KKK KOk KT 0 5.69 38

" Tech. Tch/Educ | - AXKKRKKKKKY 4,000 -1
\ \

% . e .




.. TABLE 17 '

(Continued)
. 1Y

.u

43, Nefine appropriate eupectations for laborotory/cooperotJve
work Performonce of hond1cnpped pPersons.,

o

ACROSS ALL GROUFS

Adgri. Tch/Educ
D+fice Tch/Educ
Ilistr. Tch/Educ

Health Tch/Educ

H/Econ Tch/Educ
T/1 Tch/Educator
Tech. Tch/Educ

~ »

.
@

17 ) 3 4 S
+.'..'...0+..)..'.'0+0..‘.....'+'.'0...'.0+

AXOKK KK IOKK KKK KX

ﬁ**“‘********[l
AXKKXOK XK X K [ "
A KKK K XOK X KOK KK KKK KX XK [t
AXKXKKXKKKXLE o .
ﬁ**************%*ﬂ‘ s
AXOK KK KK KOKKOK KOk T
) i X

.

44.,,Ident1fy needs and 1ntereste of the ﬂonerupped stdQnt.

ACROSS ALL SROUFS
Asrl. Tch/Eddc
Office Tch/Educ
[listr. Tch/Educ
Health Tch/Educ
H/Econ Tch/Educ

,T/1 Tch/Educator
*Tech, Tch/Educ
~N .

-

’

1 REN . 3 4
o‘o,oooo’oooo*ooo-on-oo

AR HOKKRK A KR K KL

+

*Otoooo‘oo+ttoot-ob

A K AOKECKOKOK XK KK
AXICKIOKKIOK KT
AXAOKIOIOK KKK .
Vo ~ AXXOK K AKX

A X AOK KK X HOK XKk
AXOFXORIOKK AR KR K T
X .

s

5. Conduct parent/teacher conferences for planning
instructional programs.

ACROSS ALL GROUFS

Agri. Tch/Educ
0ffice Tch/Educ
Iistr. Tch/Educ
Health Tch/Educ
H/Econ Tch/Educ
T/1 Tch/Educator
Tech. Tch/Educ

4 S

000+

1 2 3

é
+00‘000000+..0"0000+00.00'000+000‘0'

AXOK KK J0K XK KK X XK X [t

AXKKOKK XX XK KT
* AKX K XOKOIOK KK KK
AXOKKOKK KKK KK KK KT

’)— ’ ;
~
.

A KKK KKK XKL
A KNOKOK KKK K KK K K XK X [
AXOKKOKKOKK KKK K XK XK I
X v

NEED!
INDEX
5,47

4,94

4,24

6.61
3.75
7.07
S.16
000

>

NEET
INDEX
‘10':\

4,48
3.95
3.71

4,50

PRk
v

.03
0,00

NEED
INDEX
5, 86

- 4,18
4.45
5.61
3.47
6.94
6,71
0,00

1S o
— 2o D NNIIO

[IS e

N
114



‘TABLE 17

Cd

(Continued)

} . . .
46. Revise selection criteria to ensure prodgram accessibility
for handicapred students.

A}

ACROSS ALL GROUFS

47

‘Adgri, Tch/Educ

Office Tch/Educ
[krstr., Tch/Educ
Health Tch/kduc
H/Econ Tch/Educ
T/1 Tch/Educator

Tech. Tch/Edut

ACROGS AL L Gisoi s

Agri. Tch/Educ

QFfice Tch/Educ
Ul?tr. Tch/Educ
Health Tch/Fdar
H/Econ Tch/bduc
T/1 Tch/Educator
Techs Tch/Educ

related tasks, acgording to student’s needs.

ACROSS ALL GROUFS

Agri., Tch/Educ
Office Tch/Educ
Distr., Tch/Educ
Health Tch/Educ
H/Econ Tch/Educ
T/1 Tch/Educator
Tech., Tch/Educ

NEED

1 2 . 3 - 4 S
+00000'0000+000000000+000000000+000000000+ IN['EX
A**{**********D , S.46
AXOKAOKKOKOKX KK X XTI S.74
AXNOKIOKKOK KKK [ 4,21
AXOKKOK XA K KD , 3.43
AXKXIKKD 7 */( 1,78
A JOKKOKKOK KKK K IOKXOKK T ‘o 6.03
AKX OIOK KKK KK KKK KKK [ - . b6.326
X 0.00
., llevelop an }nxequted grogram for each handicupped student
in cooperation with spectal education teachers, .
1 2 3 4 ] NEEL
:‘0"00b'hb+'bb""bb+b'b‘bb'0)+b'-00---"' [N[IEX
. AF XK AKKR KKK KKK LI ' b6.79
A KK KKK KKK K KKK KKK KLt 7.74
AXKKKOK KKK K KKK [ " 5.52 -
* A XOKOKOK XOKKOK KKK K KK KX KK [ 7.43 °
AXKXKKXKD, . 2.62
AXKOOK XK K KKK R XOK KD . 8.10
A KKK KKK KK KK KK KOk K D 6.463
3 X 0.00
[tevelop 1nstruct10nal actrvities by c1uster1ns/sequewc1hs {
1 2 - S 4 'S NEED -
+05050000)+500000000+0'00000000+000000000+ IN,[IEX,
AXKKKKKIOKK KKK K TL ' .83
AOKOKIOKKOK KKK K KK KD « 5,60
AXOKOKIOK XK X KK KOK XKD 6,02
AXOKOK KK KK KOK KX D - S.14
A X KKK XKD v 3.19
SAKOKOK KK K KOK XK KK KK DI . 6420
AXOKKOKK K JOKKOK KKK X [ Y 5,89
- AXOKKOKIOKKKK D 4,00

r N

113

N
115

10
22

33
38
1

y
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/ . . ".TABLE 17

ay "

. ' ' » ( (#ont inued) . . ] : . A

49.‘Select, adapt, or developr 1®structional materials for use
with handicapped students.

-

1 ) 3 4 5 NEED

’ +0l0l0llll+ ll0l000l+00000000l+0l0llllol+ IN['EX N

ACROSS ALL GROUHS . \\\ AKKKK KKK KKK KKK T 6,53 115
Agr1, Tch/Edug _}Rxxxx****x*******n ) 5,97 1Q
Office Tch/Educ : L AKKKKKKOK KKK K KK . 5% 64 2
Distr. Tch/Educ ' : A XK K KK KK XK KKK LI 5.92 7
Health. Tch/Educ : A KKK K KKK K * 712 4
H/Econ Tch/Educ A KKK KKK KKK KK KK KKK [ 7.80 3
T/1 Tch/Educator . AXKKK XK KKK KK KK I . 6,02 33

Tech. Tch/Educ : o CAXKKKOKKKKD * 4.00 :
-' N . " ! .\S

c o

0% Develop 1nstructsonal un,ts revolving around aob-specifac
‘concepts anB sk1lls and npads/ab111t1ps of handicapped.

. : 4 5 NFE U
T T SRR LERS. INI &
ﬂCFO S ALl o wUko ) ﬂ*ﬁk*l********h 5039 Fle
_Agra, Toh/Educ . T AR OKOKK X KK L 4,81 1o
Office Tch- Educ . A XK KK KKK XTI 3,69 RO
liistr. TchsEduc : , A XK KA KKK KKK : 5.71 /
Health ﬂcr ‘Educ A KKK AOK KKK Rk [ i .62 4
H/Econ Tch., Educ . ‘ A X KR KKk & KO KKK Kk X e 7,603 X9
T/1 Tch/Educator ¢ A KK KKK K XK KK L . 4,491 38
* Tech., Tch/Educ o . AR KKKk XD » 4,00 1

13
A\

v

51, levise flewnible time limits based upon individual rates

of prodress. . . .
H «. 1 2 - 3 4 5 NEED ;
. +0l00lll0l+000000000*000000000q'¥00000l00‘+ ’IN['EX N'

ACROSS ALL GROUFS ARX RO KKK 5.00 114
Agri, Tch/Educ AXKKKKOKKOKKKOKK KD 5,46 10
Office Tch/Educ AXKKKKKD : 2.84 22
Distr., Tch/Educ , AXKKOKKKKKK KK S.14 7
Health Tch/Educ AXKOK KKK KKKD 4.33 3
H/Econ Tch/Educ AKX KRKKKK KKK KKK KK T 7.02 33
/1 Tch/Educator AXKKKK KKK KKIF T y 4?5 38
1

‘Tech. Tch/Educ ’ . AKX KKK XKk v P ] 4.00




-

52

ACROSS ALL GROUFS

Agri. Tch/Educ
Office Tch/Educ
" Distr. Tch/Educ
Health Tch/Educ
H/Econ Tch/Educ
T/1 Tch/Educator
Tech., Tch/Educ

3, Levelop dn

. ACROSS ALL GROUF .

-~ Agra., Tch/Educ
Office Tch/Educ
Distr. Tch/Educ
Health Tch/Educ
H/Econ Jch/Educ

. T/1 Tch/Educator
Tech, Tch/Educ

»

_ ACROSS .ALL GROUFS

Agri. Tch/Educ
Office Tch/Educ’
Distr, Tch/Educ
- Health Tch/Educ
H/Econ Teh/Educ
T/1 Tch/Educator
Tech., Tch/Educ,

A

AN

A e
learning probleme

-

TABLE 17 “
(Coﬁtinued) . ‘ : ,

<

« Utilize information obtained from related disciplines about
the sensory, etc.,

abi1lities of students to progress.

1 2 3 4 R

3
4’0‘00.‘00""0.00‘0000+.‘00!0000+..‘0000’.+

) AXK KKK KKK
AX KKK K KKOKK KK
A KKK K KKK
AKOOK KKK KK KKK K [
n A XK KOKKOKK T
A KK KK KK KK KK KKK KK
AXKKCK KKK AT
‘ AXKKKKKAOKK T

»
o o hiaw o res agnle
ir Ve redular . 1288,

sltadert s with

o '.K\‘ 4 ’
IR S '

'*\QQQQQQDO*
AKOK KKK KK OKKK 10K L

4 . . R I " 00

A KKK KKK KK KOKKIOK KT,
4K KKK KK KKK KK T '
A KKK KK KKK
KK KKK KOKKOK KKK KKK KK KT
- AKKK K KOK K KKK K K KKK T
AX KKK R KKK KKK
- AXIOKOKOKKXOKKT!

S54. Use d1o§nost1c/descrlpt1ve assessment techniques fior
plonn1n3 instruction.

*

1 2 3 R © 4 e

-

.
+00‘\000000+‘00000000+000000000+00€0000000+

\ AR KKK KOKKKD)

v AXKK KKK KKK KKK T .
CAXKKKKKKKKK XKD )
A KKK K KKK KKK K Lo
a AKKKOKKKKKKK KKK KT
AX KK KORIOK KK KK KKK KK KK T
AXKK KKK KKK KKK KD
AX KKK K KKK LR
A

*

NEED

INDEX™

4.77

4,56
3.14
5,10
2.81
6,13
4.81
4.00

_NEET
INDEX .

6,14

4.94
4.85
4.78
6.75
7.94
$.96
4.00

,_

—

oo
.

3 e

(ISR
= ORI O




. . © TABLE 17

. .. ‘ ) (Continued) -

55. Identify the services needed to increase handicapped
students’ chances. in regular programs.

: 1 2 '3 .4 -5
\ B ‘- +000000000+000000000+000000000+000000’00+;
ACROSS ALL GROUFS AXOKIOK KK KK KKK X KD
Agri. Tch/Educ AKX RXTDE 0 .
0ffice Tch/Educ . ' T AXKRRKOKOKK KX RD
< Distry Tch/Educ . AXOKOK KKK KO KK I
. Health Tch/Educ ) < AXXOOKIKOKK KKK KKK It
" ¢ H/Econ Tch/Educ AKX KX KKK
T/ Tch/Educator " AXKKKK KK KK 3 KKK
Tech. Tch/Educ T AXFOKK KKK K JOK KKK XK Kk k T

-~

-

Sbh..Assist in the Jévelopment of i1ndividualized education’
Frograms (IEF) for handicapped students.

A

- 1 2 3 4 5
N T N N N T T TR T o
ACR(I5S  ALL GROUFS - 233223832223 38
Agr1. Tch/Educ I L AXNOOKOE KO
O0ffice Tch/Educ . AXKX KKKk kL
Instr. Tch/Educ AXK KKK K KKK KKK KKK KL
Health Tch/Educ « AR K KKK KKK KKK T
H/Econ - Tch/Educ ) 333383333333 35233 300 .
T/1 Ich/Educator AXKKKKKIKKK KKK
" Tech. Tch/Educ . %

~ .
.
A

7+ Evaluate a student’s performance according to the ob.jectives

~on_the individunlized education plan (IEF). ) \ o
. D) . h
1 2 3 4 9 .
L +000000000+000000000+000000000+000000000+
ACROSS ALL GROUFS TOANOKOK KKK K RKKKD
. A
Adri. Tch/Educ . AXIRKXKKRKXD ,
Office Tch/Educ /// AXX XKk
Distr, Tch/Educ 2393333338383 1
Health Tch/Educ <. AXKOKOKK KKK KX XD
H/Econ Tch/Educ - . AKX KKK KK KK KKK KD v
T/1 Tch/Educator , s L AXXIOIOOKOKKKKKOKD ‘
Tech. Tch/Educ o AXKKKKKKKKD '
e " P ‘

[ 4

195

1

NEED
INDEX N
. 5471 114
3.42 10
4,49 .22
5.84 7
6.7 . 4
7.04 32
5.73 38
10.00 1
K

NEEI
INDEX N
5.99 116
3.70 10
3.80 oo
6.86 7
6.75 4
7.35 33
6,63 38
0.00 1

NEED
INDEX N
T L85.76 115
4,29 10

2.88 22 .

6,12 7
5,33 3
7.20 34
6,55 38
4,00 1



v

N\
. TABLR 17
(Continued) -

» N '

8. Determine appropriate techniques for evaluating the per-
formance of students with specific handicaps.

. ACROSS ALL GROUPS

Agri. Tch/Educ
Office Tch/Educ
istr. Tch/Educ
Health Tch/Educ
+ H/Econ Tch/Educ
T/1 Tch/Educator
Tech. Tch/Educ

students.

ACROSS ALL GROUFS

Agri. Teh/Educ

Office Tch/Educ
Ilistr. Tch/Educ
Health Tch/Educ
H/Econ Tch/Educ

Tech., Tch/Educ

ACROSS ALL GROUFS

Agri. Tch/Educ
Office Tth/Educ
Distr. Tch/Educ
Health Tch/Educ
H/Econ Tch/Educ

, Tech, Tch/Educ

1 2 3

T/ Tch/Educator

T/1 Tch/Educator

i 2 3 4 S5
‘+0000‘00000'}'000000000'}'000000000+00000000‘0+
‘ AXKKKKKKKKKKKKKKD |
AXKKK KKK KKK KD
AXKKKKKKKKKKKD -
AXIOKKKKK KKK KKK XKD
(133333333333 38% 30
AXKOOOOKKOOOKKRKKKD T
(123333333332 433 30
AXKXKKKKKKD

-~
¥

9. lievelop behovior observation skills concerning handicapped

) _ A 4 S
+0'00'0000+0'00'0’0’+'"\‘00000+000'0000,0+

. L AXKIORKKK KX KKK K

' AXXKKXXD
. £ X30K XK KKK K KKD
£ 5 K X KKK K XK K XK K XX XD
) AXOKOKORKK XKD
AR KKK K KKK KKK K KD
A AOKAROKKK KKK K KKKK KD
AXKKRK XXX XKD

-

0. Oﬁtoin follow-up information on handicapped students
learning or draduating from school programs.

1 2 ' 3 + 4 S5
+0000000'0*000000000+Q00000000+000000000+

AXKK KKK AOKK KK KD

AXRKAOKK KKK X XKD
S AXKREKXKKKKXXD
AXKXKXXXD
AXXXKKKXD
A B0OKK KKK KKK K KKK KKK KD
AXKKOK KKK X KK KK KD
 ARKXKKKKKKD

U6

v

196

NEED .
INDEX
6.72

5.88
5.45
5.84
7.22
7.62
7.08
4,00

NEED

INDEX N
6.25 114
2,66 10
5.26 22
6461 7 ‘
4,33 3
'7.99 33
6.51 38
4,00 <1
NEED
INDEX N
5.57 114
4,56 10
5.15 22
3.18 7
2.44 3
7.16 33
S5.46 38
4,00 1
\
|
\
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R (Continued)
F >
61, Conduct a Coﬁprehensive evaluation of the total vdcationalY
program for rneeds of handicapped students. ’
1 b2 .3 4 5
' +000000000+”000000000+0000’00000+000000000+
ACROSS AlLL GROUFS A KKK XOKOK 0K K X0k T
Agri. Tch/Educ AXOKOKOK AR XK XK Tt
Office Tch/Educ - A**%******%*****U
[hstr: Tch/Educ AXOKIOKOKOK XK K XK K K 40K KOk .
Health Tch/Educ AX OOk [
H/Econ Tch/Educ « A KKK XOKOKOK R AOKOKOK K K KD
T/1 Tch/Educator A XK K FOKK XOK K T
, Tech.' Tch/Educ . BK0OK X OKOKOK KKK ORIOK KK XOK KOk X T .
P
2.‘Demonstrote'Personal commitment concerning handicappéd
students’ participation i1n vpcational organizations, -
1 2 3 4 -
Foov o v v »oo?‘no“o:ooOooY'o-ooooooo+oo»--». t
ACROSS ALLY GROUFS A KKK KIOKK KKK KL
Asri. Tch/Educ AX XK XKL
Office Tch/Educ ) AXOKIOKK XOKK KK :
[hstr., Tch/Educ A XOKKOOKK XK X KK
Henlth Tch/Educ AXT
H/Econ Tch/Educ A XK KOKOKOKOKOK K KK KOk T
T/1 Tech/Educntor . A KXOKKXOK OO XOK R LI
Tech. Tch/Educ - . ' AXX KKK KK XKD
3. Integrate/oétlvely involve handicapped stuaentg in an on-
BSinq student vocational a1 anization. .
1 2 3 . 4 .5
+0‘00000“0+“‘000000+0000000‘0+000000Y00+
ACROSS ALL GROUFS AKX KOK K X XK KK X [
Agri, Tch/Educ : ,£ A KKK KOKIOK K KOK T
Office Tch/Educ AXKR XK XK AOKKD
Ilistr, Tch/Educ A OO KK
Health Tch/Educ: AXXI
H/Econ Tch/Educ AXIOK KKK KKK XXX KKK D)
T/1 Tch/Educator AKX KKK KOKK X Ok X KOkt

Tech. Tch/Educ X
t

v

197

NEET
INDEX
4.97

'3.40

+ 5,88

6.61
1.62
5.79
4,21
8.00

NEEID ¢
TNDEX

4.57

3‘20
4.04
4.41

.81

[
\Jodz

4,85
5.00

NEET

INDEX-

5.39

3.60
5.33
3.31

.81

‘6431

6,23
0.00

w2

116

10

iniel
Py

34
38




TABLE 17

. (Continued)

b4, Prepare hoﬁaicafped students for leadership roles-in
student vocational organizations.
PRSP 3 4 5 NEED
+000000’000+000000000+00000000,0+000000000[+ INIIEX
ACROSS ALL GROUFS - - B XK K KKK KKK KK KK 5.82

-

Agri, Tch/Educ! AXKOKK KKK KXOKK T 4,468
‘Office Tch/Educ AX KKK KKKOKK KK KKK T © 4.18
Distr. Tch/Educ AXKKKHRKIHKKKK ~ 5,31
Health Tch/Educ = ) - AXRD 81
H/Econ Tch/Educ AXKKK KKK KOKIKKKK KK ‘ ., 6.85
T/1 Tch/Educator A KKK KKK KOKOKKOKKOK L 5.94
Tech. TchyYEduc, - X , Q.OO

\ )
Frovide handicapped students with opportunities for -a wide
rangde of sacial euperiences throush voc, organizations.

\ . 3 4
¢ ¢ . . R A BN ooo+o',o

ACROSS ALl ¢« . 7o ﬁ****&%*#*****ut

Agri., Tch/Educ AXXKXKKKKXKD
O{fice Tch/Educ A K KK OK KKK K K KKK I
Ilistr., Tch/Educ - A XK IOIOK K KKK KKK KD
Health Tch/Educ . AXKXKD ..
H,Econ Tch/Educ AX KK AR AKKORK KKK KK
T/1 TCh/Educotor A*******X******D
Techv Tch/Educ ~ . AXOKKKIOKKXK XD

-
AN

s

L)

Knowledge of barriers that have inhibited tpnlnlns ond
employment QF handicapped Persons., . “
1 2 3 4 S . NEED

+000000000+000000000+000000000+000000000‘+ INI'EX‘

ACROSS ALL GROUFS AXRKIORIOIOKIOKOKKD . 9.12

Agri, Tchv/Educ ‘ AX KKK KK KKKKT! 4,51 10
Office Tch/Educ y : AXK R KKK KK KK 4,34 22
‘Distes Tch/Educ ' L L AXRKKKRROORKKD 4,90 - 7
Health Tch/Educ : AXKXKKXT ’ 3.00 A
H/Ecof *Tch/Educ . AXK KKK KKKKKKKKD 6,09 | 34
T/1 Tch/Educator A XK KKK KKK KKK T . 9429 37
Tech. Tch/Educ : ' X - 0,00 1




TABLE 17

.

v R (Continued)

7..Knowledge of ethical and ledal standards appropriate for

worKing with hondicgpped students. -
1 2 3 , 4 -
+000000000+000000000+000000000+00\000000+
ACROSS ALL GROUFS . AX KKK KKK KKOKKOKK T
. Adri, Tch/Educ : AKX KKK KK KK KKK KKK
0ffice Tch/Educ AXK KKK KK KKK KT
[listr. Tch/Educ AKX KK KKK KK KKD
Health Tch/Educ o AX KK KKK KK KK KKK K
H/Econ Tch/Educ AKX KKK KKK KKK KKK KK D
T/1 Tch/Educator . A KKK K KKK KKK KT
Tech., Tch/Educ i X

48, hnowledge of appropriate referral sources for handicapped

students. .
i . 2 3 4 ¥y o5
: .‘x'b'0'50v'0+'0"0t0"'+.'0"."0+00'D00’00*‘
ACROSS ALL GROUFS . iﬁ**************ﬂ
Agri. Tch/Educ ’ AXKKK K K KKK KKK
___Office Tch/Educ = O ARKRROKKKKKKKK T
Tistr. Tch/Educ. ©AKKKOOOROOKKRKT)
Health Tch/Educ . A XK XX K[t
H/Econ Tch/Educ AX KKK 30K KK KKK K KKK KKK
T/1 Tch/Educator AX KKK KKK KK X KKK
Tech. Tch/Educ . A XK K XK 30K KKK KK KKK KK K T
i/ ¢ : ' , h

¢ .
%9 ..Knowledge of interpreting occupational aptitude and ability
tests and inventories to students.

’ N +ooooooooo+ooooooooo+ooooooooo+ooooooozo+

- ACROSS ALL GROUFS AXKRKKKKK KK KKK - .

Agri, Tch/Educ € AXKKKKOKKKOK XS

Office Tch/Educ A XK KKK KK KT

Distr. Tch/Educ AXKOKK KK KKK KKK K KKK D

Health Tch/Educ " AX KKK KKK KK IOKK D

H/Econ Tch/Educ AKX KKKKK KKK KKK KK KKK [

T/1 Tch/Educator T AX KKK KKK IOk KK

Techs Tch/Educ AXKR KK KKK KD

209 \

1 2 3 4 5

NEED
INDEX
9.91

| 7.82
| 4,29
| 5.88
{ 6.75
| 6.82
/ S.66

0,00

NEZD
INDEX
6,58

3.46
6.02
6+33
3.00
8.60
5.82

" 10.00

* NEED
JINDEX
5.07

" 3.96
3.98
6.12
5078
6.87
4,17
3.00

115

10

22

—

34
37
-1

113
10
22

34
36




: \ TABLE 17 S
/ L F
" (Continued) -

0
4 ¢

70. hnowledde of agencies to assist hondlcopped students such as -
the healtth and welfare services, etcs

1 2 '3 , 4. 5 NEED

, - +0000’,10;0+000O’0000+000’00000+0000V0?00+ INI'EX
ACROSS ALL GROUPS : AXOKKOK KK IOKOKK XKD ) 5.53
Agri, Tch/Educ . . A XK XK OKOKK L ¢ 3,70°°
0ffice Tch/Educ AX KKK KK OKKK I 4,24
Iistr, Tch/Educ AXKKKKK KKK KK AOKKKKKD 6.61
Health Tch/Educ AXKKKKIKKRLE 2y 4,33
H/Econ Tch/Educ AXKXOKKIOKKKKKKOKKKKDE . 7.48
T/1 Tch/Educator . AXKK A XAOIOKKKKXD S.12

Tech., Tch/Educ - AXKOK KKK KKK . 4,00

4
-

71, hnowledde of behavior modificaw on ternniques concerning . .

handxcapped students. ~
. . 1 R 3 4 S NEED
. R R T | INDEX
ALROSS ALl GROLIES . N TSI L EREES TN 5,50
, ' L b ' ) ' \
Agri, Tch/Educ . T e AKKIOKRKAOK KKK KKK 6,15
* Qffice, Tch/Educ S S AKKKKOKKOKKKKOR T 4,2
Distr. Tch/Educ X Axxxxxxx*xxx*xx*t**xn 7.71
Health Tch/Educ . AKKRAKKD - 3,00
H’Econ Tch/Educ ‘ A***#************D 6.71
T/T TchvEducator - A KKK R KOk K & KKK KL DL.01 -
Tech, Tch/Educ . T AXKK X KKK KKD) 4,00
¢
72, hnouwledse of su1table Job plocement for hondlcapped .
students. .
1 o2 .3 4 S/  NEED
+000000000+000000000+000000000+000000000+ \INI‘EX.
. ACROSS ALL GROUFS . AX KKK KK K KK KK K KK KDY 65.43
Agri. Tch/Educ A X KKK KK KKK KK K K KT 5 .25
0f fice Tch/Educ . 333333333333 333¢ . 5475
Tistr. Tch/Educ - : TAKKIKOIKORKKKKKD T 5.92
Health Tch/Educ L ' . AXKKK KKK KK . 4.33
" H/Econ Tch/Educ . A KKK IOKK KKK KKK KIOKKXD - . 7.81
T/1 Teh/Educator AXOKKKOKK JOK KKK KK KB ' 6.11
Tech, Tch/Educ ’ AR K KKK K KKK K KKK K KKK K T 10,00




l X ' ‘ L . 201

l S * ' TABLE 17 . .
| ) . . (Continued)" '
I73.-é$reer opportunlties«For the handicapped student. , { -
1 o2 3 ' 4 S NEED.
\+ooooooo_oo+ooo_’.ooooo"‘oo.ooooooo"‘ooooooooo+ INUEX N I
ACROSS ALL GROUPS - . AXKIKKOKKKKKOKKOKKK T . 7.01 113
Agri. Tch/Educ ANOKKOK XK KOk I ) 3.80 10
Office Tch/Educ AKX K KOK KK KKK KoK T 6.78 21
Distr, .Tch/Educ . A KK KOK 30OKOK KK KK KKK KKK T L 7469 7
‘Health Tch/Educ , ' ¢ . Ak IOORKOKKTL 4 4,33 3
H/Econ Tch/Educ . A KK KOKOKNOK KKK K KKKk T 8,05 34
T/1 Tch/Educator AR KOK O KKK KOO KoK K [ 7,11 37-
Tech, Tch/Educ L4 PXOK KK KKK KKK K K KKK KKk T 10:00 |
. - "
\ . . s

74, Machinery, todl-and physical facility modifications for
handicapped students. . .

1 o 2 3 4 . S NEELD

v

. Foorrinboineanisdteeuaieistesesse it JINDEX - N
ACROSS. ALL GROUr . Lt AKKARKK KKK AAD ) . 6441 112
4 T . "

. Agr1., Tch/Educ T ANKKKKORKK K . 5.20 10
"0ffice Tch/Educ’ - L AKKOOROKKKOKKOE KRR KKK . 7.80 20
.Iistr. Tch/Educ .- A KKK KK KK KKK KKK : S.61 - 7
. Henlth Tch/Educ - \ A KKKKKKKKK " 4,00 4
H/Econ Tch/Educ. AXKKH A ¥ AR JOH KKK T : 7.67 33
T/1 Tch/Educator | ’ A KKK ¥ KKK AT : 5.33 37
Tech. Tch/Educ ) ’ Ak R JORIOKK XK 5,00 - 1

-

T

5. Methods/procedures to utiiize resource personnel related to
"handicapped students’, ' !

3

7 . 1 1 2 3 4 5 NEED

A e~ * ‘ +000000000+000000000+0000000O0+000000000+ _IN['EX N
ACROSS ALL GROUPS ' A XK KKK K . 5.09 113
L3
Agri. Tch/Educ . AXOORKKKK D 3.90 10
. 0ffice Tch/Educ : AXOOKKOKKOK KK 3.78 20
Distr, Tch/Educ ‘ AXIOKKOKKKOOKKOKOK T ) S 5.71 7,
Health Tch/Educ B Ty AXXXKKXD 3.00 4
" H/Econ Tch/Educ ‘. AXKIOKICIOOKKOKK KKK ' 6.06 34
T/1 Tch/Educator . Lo S RAKKKKKKOCKKKKD 5.44 37

Tech. Tch/Educ ) i - " .o AXOIOKKXD ’ 4,00 1




A ' TABLE 17

l ‘ (Continued)

4 ’

76, Fhysical and sensory limitdtions of ‘handicapped pPersons,

1 2 - 3 4 5 NEETD

+000000000+00000000‘0+000000000+000000000+ IN[‘E‘X

ACROSS ALL GROUFPS S AXKKRIORKKORKOKK KT 5.80
Agri. Tch/Educ ' AXKKKRXKKKKKD 4,18
Office Tch/Educ AXKKKKKK KK 3,55
Ilistr. Tch/Educ AXKKKOKIOKK KKK KKK T . 5.51
Health Tch/Educ ‘ AXOK KKK KKK 4,25
H/Ecdn Tch/Educ AXOKOKIOK KKK KKK KKK T 6479
T7/1 Tch/Educator A OKKOKIOK KKK KKK K ¥ K T / 7.02
Techs Tch/Educ _ AKIOKKKKKKKD 4.00

1

”~

77. Firocedure to sequence taskKs te conform with learning -tyles,
etc.y Sf handicapped students,

] . -
o

.. 1 o L,3 4 'S NEED .
- +0000'0000t000000000+000000000+000000006+ IN[IEX
SRUES ALL GROUES . AR A KK AOKK KKK KLY 5.83

‘ . " ‘
égri, Teh/Educ. . . - © o AXRKOORKKDE « 4.51
. O0ffice Tch/Educ L AKKRKOOOKKORKKT . 5.14
. Instr, Tch/Educ - g, L AXKRKKOKKORKK KKK T S.31
N Headth Teh/Educ A KKK KKK KKK . 6475
HaEcon. Tch/Educ, AR KKKKOKK T 6.37
77k Teh/Educator ‘ AKKKIOKKICKRKORRK D 6,23
Tech, Tch/Educ . AKX 4.00
' ™
B, Frocedures to modify .jobs. '
- .1 2 3 4, S NEED
. +000000000+0000‘00000+000000000+000000000‘+ IN['EX
ACROSS -ALL GROUPS AXKK KKK KKK 5,95
Asri, Tch/Educ - AXK KKK KK KKK A OKOKKT] ' 5.40
Office-Tch/Educ AXOK KKK T 5.00
Distr, Tch/Educ C AXKKKKKOKKKKKK K KKK 6.37
Health Tch/Educ AXKKKK XTI S 2,67
H7Econ Tch/Educ AXKKKKK KKK KKK KKK KT 7.35
*+ T/1 Tch/Educator AXKKKKKRKKKKKKK) 5,62
Tech, Tch/Educ AXK KKK KK KT o 4,00
* ’
212




Related servi-es

program for handicapped students, » { ~,
1 2 ’ 3 4 - S ‘NEET!
+0'00'0000+000000‘0.+000"0"0+0000000"+\ IN[IEX
ACROS5S ALL OGROUFS ﬁ**************ﬁ 5.98
Asrr. Tch/Educ AXOKACKOKCK KK KK KKK T ‘5.32
0+ fice Tch/Zduc A XOKOKKOKKOK K KK KT 4,32
Mestr, Tch/Educ A KKK COKXOKCIOK KKK K KKK KKK T 8.29
Health Teh/Edug AXKK KKK KK * 4,67
H/Econ ch/Educ A OKK K KOKKOK XK K KKK K KT 6+30
¥Y7/1 Teh/FEducator . AKEOKOKKKIOK XK X KK % XK 6.38
Te- v b daaa AXKKK KKK KK ¢ N 4,00
_—
R0 ApeTup i - ectntions for the performance of handicapped \
ersor N . . J.
S R 2 3 ! A S NEED
?00&0"0“+'00"""+"""“'+""‘-'0"+ IN[‘EX
i ﬁ***********f***ﬂ 6.32
AST 1o Toh. duc AXCKOK KK KK XK KKK I Se74
0t 120 Tem Egur AXK KKK KKK KKK KK 6.00
‘—'%n:fr. TR ST TR T T T AXKOKKKOKKK KK KKK K )
Meey Lt Tel foae c ARKKKK KKK KT 4,733
2 IR T TR IO SR RO - A KKK KOK XK KKK KKK KKK [ . 7e66
gL LB ator . A XK KKK K KXD | ~ o 5489
Tecte, Toh T 1ac :5 o AXKXKIOKOKKKD 4.00
- z.. oy
1. Mothods and = rocedures to i1dentify neqdé and interests of
handicapped students., : .
1 2 3 4 S - NEED
- +0'0"0'00+"0'0.000+‘00'00000+00[00000'+ IN[IEX
ACRQﬁS ALL GROUFS A BOKKOKOKKKOK KKK KD 6.42
Asri. Tch/Educ AXKKKKK KKK KKK ! 4,94
Office Tch/Educ , AKX KKK KKK K KKK X T \ S5.85
¢ Distr, Tch/Educ . AROK KKK K OKOKOK 0K K KKK T 7.10
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SUMMARY, CONCLUSIONS, AND RECOﬂ%ENDATIONS

A. Summary of Findings

The datay for this study were obtained from 622 vocati&nal teachers and 206

-
.

vocational teagﬁer educators who were representative of the 50 States ;nd Puerto
Rico. The 'vocational teachers and vocational teacher-educators were surveyed to
determine their present lével of development and their desired level of
development for 96 competency and knowledge statements. The findings of this

. . .

study are recapitulated below. //,é

1. Vocational Teachers. . The upper qgartile of priortized.training needs

x

identified by vocational teachers is shown in Table 18. Of the upper duartile,
75 percent or 18 of the statements ‘chosen by the vocational teachers as training
priorities'we;e~knowledge as oppbsed to competency statements. Nine of these
knowledge statements or the majority.were organized in the National Needs
Assessment Survey under the teacher funFtion of Instructional Planning.
Statements 81, 83, 84, 86, 87, 89, 90, 91, and 92 related‘to assessments of

students and interpretation of the results, characteristics and capabilities of

students, job piacement, and legislative requirements. The -highest need indéx was

. computed for competency-statement number 83. Therefore the greatest training need

-

perceibed by vocational teachers was identified as how to interpret reports of

N

other professionals.
The teacher function of Student Guidance on the National Needs Assessment

Survey contained thfeg‘knowledge statements ranked by the vocational teachers in

3

the upper quartile. These three knowledge statements, 69, 71, and 72, cohcerned

.

how to interpret occupational -aptitude and ability tests and inventories, behavior

modification techniques, and suitable job placement for handicapped students.

Lo

.
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The next teacher function on the National Needs Assessment Survey ranked by

the vocational téachers as containing training priorities was Instructional

Implementation. The two knowledge statements 74 and 76 selected in the upper
quartile dealt with equipment and facility modifications as well as physical and
gensoéy limitations of handicapped persons. . .

' In.the teacher functiéﬁs of Profes§ional éole and Development,

School/Community Relations, and Program Management and Evaluation, one knowledge
. -~ X

statement each was ranked in the upper quartile—-numbers 68, 73; 79, and 93.

Thesg knowledge statements respectively concerned appropriate referral sources,
career opgortunitigs, reiated program éervices, and . behavior observation skills
for mainstreamgd,.handicapped studen{s.

0f the upber quartile, 25 percent or 6 statements chosen by the vocational
teachers as training priorifies were competencies. Three of these coﬁpeéency
statements were\organized in the National Needs Assessment Survey under the
‘teacher function of Student Guidance. These three cémpetepcy statements 10, 13,

and 19 concerned assisting handicapped students in viewing their assets and

v

limitations realistically, counseling parents/guardians regarding their child's

vocational education and career plans, and developing suitable Jjob placement.

-

One cémpetency statement was Selected from each of the teacher functions of ,

ProfessionalaRolg‘and Development, School/Commuﬁity Relations, and Ingtructional

Planniﬁg by vocational teachers as trainihg priorities. These competency

statements 9, 22, and 65 dealt with assisting handicapped students in obtaining

v *

and maintaining future employment, providing orientation for potential employers,

and using diagnostic and prescriptive assessment techniquies to plan instruction.

2. Vocational Teacher, Educators. The priortized list of training needs

{dentified by vocational teacher educators is shown in Table 19. Of the upper

quartile, 50 percent or 12 of the statements chosen by the vocational teacher

s

g \ v 220
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educators as training priorities were competency statements; 50 percent or 12 were
knowledge statements.

Five of the competency statements chosen in the upper quartile by the
vocational teacher educators were organized in the National Needs Assessment
Survey under the teacher function of Instructional Plannihg. Statements 42, 47,
49, 58, and 59 included: long-range pianning for integrating the handicapped
student into the vocational gducational program; developing integrated prodgrams;
selecting, adaptidg, or developing appropriate instructional materials for use
with handicapped students; determining appropriate student performance; and
developing behavior observation skills.

The teacher function of Student Guidance on the National Needs A;sessment
Survey contained four competency statements ranked by the vocational teacher
educators in the upper quartile. These four competency statements, 10, 13, 19,
and 20, dealt with assisting handicapped students in viewing their assets and
limitations realistically, counseling parents/guardians regarding their child's.
vocational education and career plans, Qeveloping suitable job placement, and
agsisting students to develop and maintain a positive self-concept.

In the teacher function of Professional Role and Development,
Sc%ool/Community Relations, and Instructional Implementation, one competency
statement each was ranked in the upper quartile. Compétency statements 9, 22, and
32 respectively concerned assisting handicapped students ,in obtaining and .
maintgiﬁing future employment, providing orientation for potential employers, and
modifying 1pstructiona1 materials and equipment.

The highest need index computed for the vocational teacher educators was 7.32
for COm;etency statement 22. Therefore the greatest training need perceived by .
vocational teacher educatars was cémpetency statement 22.ﬂealing with orienting

-

potential employers of handicapped students.
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Of the upper quartile, 50 percent or 12 of the statements chosen by the

vocational teachér educators as trainihg priorities were knowledge ‘statements.
Eight of these knowledge statements were.organized in thé National Needs
Assessmeét Survey under the teacher function of Instructional Planning. Questions
§O, 81, 83, 87, 89, 90, 92, 93 related to the assessment of needs apd interests;
reasons for iow’self—esteem concerning handicapbed students; and job requirements
in occupaéions applicable to the handicapped.

In the teacher }unctions of Professional Role and Development, Séudent ..
Guidance, Scpool/Coﬁmunity»Relations, and Instructional Implementatiod, one
knowledge statement each was ranked in theiupper quartile. Competency statements
68, 72, 73, and 74 dealt with appropriate referral sources, suitable job
placement, career opportunities, and equipment and facility modificatiéns.

The following,éummarizes the major points of this study.’

1. There were 96 competency and knowledge statements on the National Needs
As;e§sment Survey. One section -of the survey contained 65 competendy stateménts
while the second section consisted of 31 knowledge statements. Solely for Qh@
purpose of organization, the competencies and knowleéges were grouped lnto4teaqher
funct;ons. These eight teacher functions were: 1) Professional Role and
Development, 2) Student Gyidance, 3) School/Community Relations, 4) Instrﬁctionél
Implementation, 5) Program Management, 6) Instructional Planning, 7) Evaluation,
and 8) Student Organization. No attempt was made during this study‘to justify the
selection of these eight teacher functions nor to'justify the inclus;on of any
compe tency o£ knowledge statement within a specific function. |

2. All of the respondents desired traininghrelated to one or more of the 96
competency and knowledge ;tatements-identified.

3. The highest priority for training for all:vocational teachers was

[}

evidenced by a need index of 8.94 with the lowest training priority and hence need

index of 2.60.

222 | o |




evidenced by a need 1ndex.of 7.32 with the lowest training priority and hence need
~ index of 3.92. o

5. There was very'little pr?ctical difference in the desired levels of
competency and knowledge development between vocational eeachers and vocational

] ' . o213 :
4. The highest priority of training for all vocational teacher educators was
\

teacher educators by teacher function. )

6. In respect to the priortized training needs identified by all vocational
teacher respondents, it was observed that of the upper quartile, 75 percent or 18
of the statements selected by the respondents were knowledge statements while 25
percent or 6 were competency statements.

7. ;n respect to the prio;tized training needs identified by all vocational
teacher educator respbndents, it was observed that of the upper quartile, 50
peréént or 12 were knowledge stakements aﬁd 50 percentnor 12 were competency
statements. .

8. The highest need index coﬁputed for all vocational ;eacher respondeﬁts
was for knowledge statement number 83. Therefore the greateét training need for
all vocational teachers was identified as statement number 83--how to interpret
reports of other professionals s@ch as psychological’evaluations, audiologists,
ophthalmologists, et cetera. " |

9. The highest need index computed for all vocational teacher educator
respondents was for competency statement number éi. Therefore the greatest
training need for all vocational teacher educators was identified as statement
number 22--identify and provide orientation for potential employers of handicapped
students. ' ;o N

10. Thé upper quartile of' the priortized training needs of responding
agriculture teachers consisted of 15 competency statedentg and nine knobledge

statements. Seven (7) of the competency statements were organized under the

teacher function of Student Guidance, 4 were under School/Community Relations,
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/Management.
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3 were under Instructional Implementation, amd 1 competency statement was
organized under the teacher function of Instructio;fT‘Planﬁing. Six (6) of the

knowledge statements were placed under the teacher function of Instructional
i s

13

Planning, 1 was under School/CommunitZ Relations, andyZ @ere organized under the
function of Instructional Implementation. '

11. There§were 12 competency statements and 12 knowledge statements in the
upper quartile of the priortized list of competency and knowledge qtatemeets for
the regponding distributive education‘teachers. 0f the 24 competency stat:;ents_
in theYupper quartile, there were 6 competency statements under the teacher&
function of Instructional Planning, 3 under Student Guidance, 2 under ’1//
Instruct ional Implementation, and,llhnderwthe teacher function of Pfofessional
Role and Development. A total of 12 knowledge statements were selected in the
uppet quartile. Six (6) were organized under the‘teacter function of
Instructional Planning, 3 upder School/Community Relations, and” 1 each under the

<

Functions of Professional Role and Development, Student Guidance, end Program

12. The upper quartile of the priortized training needs of responding healt?
occupations teachers consisted of 13 competency statements and 11 knowledge
statements. . Five (5) of the competency statements were under the teacher function
JggHEPstructinal Planning, 3 were under Instructional Implementation, 2 under
Student Guidance, 2 under School/Community Relations, and 1 was organizéd under
the'category of Program Management. Of the 11 knowledge statements S were
orgenized under the teacher function of Instructional Planning, 3 under Student
Guidance, and 1 eaep was organized under the teacher function of Professional Role

ané Development, School/Community Relati®as, and Program Management.

13. There were 10 competency statements and 14 knowledge statements selected
e ‘ .

>

by the responding home economics teachers in the upper quartile identifying

tralning priorities. Of the 10 competency statements, 5 were organized under the

224 -
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teacher function of Student Guidance, 2 under Instructional Implementation, and 1

’

each was:organized ynder the teacher function of Program Management, Professional

A »

Role and Development, and School/Community Relations. Concerning knowledge
’ statements, 6 were under the teacher function of/Instrucgional Planning, 3 each
Kunder the functions of Stvdént Guida c; and Instructional Implementation, and 1
each under Professional Role and Development and School/CZ?munity Relations. .
14, The up;er quartile of the, priortized training ndeds of responding ﬁgalth
' occupations teachers consisted- of 8 competency statements and 16 knowledge
statements. Of the 8 competency statements, 5 were under the teacher function of
Instructianal Planning while 1 each(was organized under the function of
érofqégiongl Role and Develoment, Student Guidance, and School/Community *
'R%lgtions. 0f the 16 kno&ledge statements, 10 were orgaﬁized under the function
* of Instructional Planning, 2 ;nder Instruptional Implementation, and 1 each under
the teacher functions Pf Professional Role and Development, Student Guidance,

SEHGZl/Community Relations, and Program Management.

¥

15. There were 7 competency statements and 17 knowledge statements selected .
‘N .
by the regponding technical teathers in the upper quartile identifying training

-

priorities.' 0f the 7 competency statements, 4 were organized under the teacher
function of Instructional Planning while 3 were gnder Student Guidance.
Cbncerning the knowledge statements, 7 were organized under the teacher function

of Instructional Planning while 4 were under Instructional Implementation, 2 under

.

~ . ' " i
Student Guidance, and 1 each under thelteacher functions of Professional Role and N

»

Development, School/Community Relations, Program Management, and Evaluation.

K .

16. The upper quartile of the priortized training needs of responding trade
and industrial teachers consisted of 9 competency statements and 15 knowledge
statements. Of the 9 competency gtatements; 3 each were organized under the

teacher functions of Student Guidénce and Instructional Planning, while 1 each was

1
“




Development, School/Community Relations, and Instructional Implemﬁntation.

Y

B. Conclusions

A number of conclusions may be drawn from the findings of this study entitled

"Vocational Education Personnel Development Needs For Working With The ~

«

Handicapped." The considered judgment of the respondents regarding their
perception of their present level of development is an effective approach for

e 1dent1fy1ng their professional improvement needs for working with the handicapped.

2
Following are specific conclusions resulting from this endeavor.

1. The National Needs Assessment Survey instrument, containing 96 competency
L4 ’

-

and knowledge statements necessary to instruct handicapped students, was
a satisfactory deEEod of securing data for preservice and inservice

. . &raining.
3

2. The responses indicated that therg was a desire by all of the respondents

for professional improvement in order to eféectively instruct
mainstreamed, handicapped studed%s. N

3. There was virtually no practical difference in the levels of desired
competency dévelopment between the vocationgl teachers and vocational ~ &

teacher educators by teacher function.

4, A comparison of the need .index of each competency and knowledge statement

M

for each vocational program’area revealed that there was no practical
\

difference in the training needs among each of the vocational program

L4

areas. o

5. The priortized list of competency and knowledge statements provided an

r , / . 216 ~
‘under Program Management and Schooi/Community Relations. @f the 15 knowledge
statements, 8 were organized under the teacher function of Instructional Planning,
4 under Student Guidance, and 1 each under the functions of Professional Role and
F appropriate data base for the development of preservice and inservice
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vocational teacher education programs to prepare vocational teachers to

work with the handicapped.

6. A véview of relevant literature and the findings of the study indicated
N

that an effective progrgm of teacher edhcation for preparing vocational t

.

teachers to instruct mainstreamed, handicapped students can be developed

based on competency and knowledge statements selécted for professional

improvement by the vocational teachers and vocational teacher educators.

-

Recommendations

The following recommendations are listed for consideration: ' //

1. Sipce all of the 96 compétency and knowledge statements were selected as
Peing needed for professional improvement by all program areas by bothk
vocational teache;s and teacher educators, it is suggested that .
vocational education professional development programs be 1méroved by
revising the curriculum to include, the ?6 competency and knowledge
statements., .

2. In order to justify and confirm the need for a high level‘of professional

develo;ment in each of the competency and knowledge staéements, it is

suggested that this study be repiicated on a State-wide basis by each

State Education Agency. -

3. The findings and data from this study should be provided to each of the
vocational,teache; edﬁcationwinstitutions in the Nation and to each of
the lafger school districts who are capable of conducting their own

-

inservice training programs for vocational teachers.
4, It is recommended that instructional modules be prepared and made
available for distribution in order to expedite the inclusion of the 96

competency and knowledge statements in the vocational teacher education

programs in the Nation.




5. " Finally, it is recommended that a program of inservice tfaining be

N designed and conducted to provide the professional improvement desired by
' vocational teacher educators. v
~ , *
»
[}
’
. ¢
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Appendix A . .

Needs Assessment Survey of Vocational Teachers




VOCATIONAL EiLUCATION PERSUNNEL DLVELOPMENT
NEEDS FOR WORKING WITH THE HANDICAPPED
Needs Assessment Survey of Vocational

Teachers

* INSTRUCT LONS

This survey is conducted under contract number 300800865 with the Office
of Vocational and Adult Education, United States Department of Education,
by Educational tnnovators, Inc., of Richardson, Texas.

Attached is a list of competency and knowledge statements that are needed
for vocational teachers who instruct handicapped students. You are asked

_ to identify your present level of competency and knowledge development by
circling a number on a4 scale from one {low) to five (high).

/ -~

(1) For exahple, if you presently have a low level of competency or

knowledge developrept, indicate by circling one: ,
ot 10) : 3. 4 5
. low L high

1§32 you presently, nowever, have A high level of competency or knowledge
development, indicate by circling five:

1 : 3 & °

' low ¢ . . high
‘Circling number tiree wou.c¢ iadicate an average development of the
“competency or knowiedge; circling any other number (two or four) would
indicate decreasing or increasing development levels of the competency or
knowledge. '
(2) In addition, please indicate the desired levei of development for
each competency or knowledge by circling a number on a scale from one
(low) to five (high) for each competency or knowledge. For your
informatiod, the numbers in the right hand margin are keypunch numbers.

The success of this survey depends upon your cooperation. Please respond
to every statement; be certain to make only one response for columns one
and two. k For your convenience, a self-addressed, stamped envelope is
enclosed for returning the questionnaire which needs to be received by
January 16, 1981. This report is authorized by law (20-U.S.C.-2401).
While you are not required to respond, your cooperation is needed to make
tt:kreSUIts of this study cumprehensive, accurate, and timely.

Thank you for your assistance. \

T AN
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I  Personnel Training Requirements to Serve Handicapped Popula_f‘inqs
. Needs Assessment Survey of Vocational Teachers A0

Q -3)
. 1. Present level of | 2. Desired level of
o -Competency competency competency
_ Statement development development
' - , Low High | low High
PROFESSIONAL ROLE AND DEVELOPMENT (5-6)
1. identify/types of barriers (i.e., .
acttitudinal, architecturai, et’ -1 2 3 4 5 1 2 3 4 5
-etera) that have inhibited train- ,
1~z and employment of handicapped
s2TSONS .
\ LY
2. “ake basic recommendatiocns to en- T
s.re the accessibility and safety .| 1 2 3 4 5 | 2 3 /JA 5
-¢ a facilits Ior hand}:apped
zersons. ~
3. .se and supervise service
cersonnel in providing +wcatioral 1 2 3 4 5 12 3 4 5
craining for handicapped persons.
4. dentify and participate in pro- ° #
‘essional organizations concerned 1 2 3 4 5 12 3] 4 5 .
with handicapped persons. N
5. Maintain ethical and legal i
standards appropriate for 12 3 4 5 1 2 3, 4 5
working with handicapped students. :
|
6. Analyze personal and professional- R
) abilities and limitations in pro- 1 2 3 4 5 12 3l , 5
viding instruction to handicapped \ ¥
pe rsons. %
T ! (17-18)
7. Communicate effectively with ° ! {
other professionals to solve prob- 1 2 '3 4 5 1 2 3 4% 5
lems of the handicapped student. ' . |~
L ) ‘ |
8. Refer students with special o
problems to appropriate sources. - L 2 3_4 5 , 1 2 3 4 5 . ¢ -

-

[
Lo ’ \
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Competerjcy
Stateme

s

1. Present level of
_competency
development

High

2. Desired level of
competency
development

High

t (21~ 22)

Assist handicapped students in
developing social, phygfzél, qnd
emotional security needed for s
obtaining and maintaining tuture
employnent. .

STUDENT GUIDANCE

tu.

Il

13.

15.

16.

17.

Assist the handicapped student in
viewing his/her assets and
Limitations realistically.

isslst -ins idenzitving s hoor soca-

t1onal ciucatiou pufr,ses una

scals.I,r tne nandlcappec stusent.
L8 '

»

1
advise and counsel hdiwdic-ppe.
gcr:::nséfelatlve 20 pegsunal
and professiona. zvals.

Counwel parents/guarclialns oI

handicapped students jregaiding i
their child's vocaticaa. .ducation
and career plans. )

' .

Interpret occupationil,te§ts and
iventories to studeidts.

Develop two-way con%g:;cazion
during counferenges w~1th hanai-

capped students.
. ]

‘

Assist handicapped students fin_
developing good study habits
related to vocational training.

, .
Conduct a putposeful home and
community visit for ea.h "andi
capped student. . (—~

——
o~
1N

—
~
o
&
w

e 4
8

’ ’:‘;r‘ 2 "j. ‘, (’ . /:SJ-\‘

Qo

(
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” 1. Presentlevel of | 2. Desired level of
Competency competency competency
Statement development development
) low High | low _+ High
D (39-40)
Assess the ability of the handi- . .
capped individual to modify 1 2 3 4 5 1 4 5
his/her behavior. T
. ., /
pssist in developing suitgble
job placement for handicdpped 1" 2 3 4 5 1 4 5
students. .
Assist each handicapped student
to develop and maintain a 1 2 3 4 5 1 4 5
positive self-concept.
E SCHOOL/COMMUNITY RELATIONS
Assist parents and other teachers ]
.in interpreting vocational pro- 12 3 4 5 1 4 5
grans and services for the handi-
capped student. ,
~
- . . 4
2. Tdeptify and provide orientation
for potential employers of 1 2 3 4 5 1 4 5,
hendicapped students. ’ - o
Cooperate with appropriate - . . ‘
agencies and groups in identify- 1 23 4 5 1 4 5
ing career opportunities for . !
- the handi¢apped student. !
' A
e .
Influence attitudes of regular 7 ’
school gefsonné@ and nonhandi- 1 2.3 4 5 1 4. 5 )
capped students toward accep— ;
tance of handicapped students.
INSTRUCTIONAL IMPLEMENTATION ~ \ (simsw)
Utilize a variety of teaching '
me thods and techniques to provide 1.2 3 4 5 1 475
" instruction for the handicapped L
students. ; A
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1. Present level of. | 2. Desired level of
competency : competency
development development

Competency
Statement

. . . /
. High | Low Ps'?bs"s)

26. Demongtrate objectivi'ty and sensi-
. - tivity to cultural differences of
* handicapped students.

-
-

27. Apply individual instructional

. prescription to all handi- 12 4 5 1 2 3 4 5
capped pupils in class.

28, Use the basic principléé of
learning theory and behavior 1 2 3 4 5 1 2 3 4 5
nodification related te voca- .
tional instruction for the

" handicapped.

29, Ifteratt positively and . N ’
naturally with the handicapped 1 2 3 4 5 1 2 3 4 5
student. ' :

B}

30. Emphasize qualities of initiative,
self-reliance, and independence 1 2 3 & .5 . 1 2 3 .54 5

with the handicapped learner.
. 3 ° L4

a

31. Complete a cooperative crainfng . . ) .

agreement unique to meeting the 1 2 \4 5 12 3 4 5
needs of the individual handi- > ] :
capped. . .

32. Modify instructional materials

and equipment for individual 1 2 3 4 5 1 2 3° 4 3
handicapped learner's needs. :) > . '

33, Develop a procedure for fuylfill-
ing an individual instructional C1 2 3 4 5 1 2 3 4 5
prescription in the classroom and - -

laboratory situation.

34, Select cooperative créiqing - oo
stations for individual handi- 1 2 3 4 5 1 .2 3 4 5
capped learners. ’
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M o

1. Present level of | 2. Desired level of

Competency competency competency
Statement development development
- low High | low . ni?!\7 )

35. Translate statements describing i
physical and sensory limitations 1 2 3 4 5 -1 2 3 4 5
into statement's concerning in-
structional limitations and/or
adaptations.

<

36. Sequence tasks to conform with
learning styles, learning pace, 1 2 3 4 5 1 2 3 4 5
and inferred learning potential
of handicappsd students.

t

(77-78)
37. Provide teaching strategies and
delvery systems based upon 12 3 4 5 1 2 3 4 5
tndividual learning styles and
hand .
abilicies of handicapped students (80)
P
38, Revise methods of performing (s-¢)
tasks. 1 2 3 4 5 1 2 3 4 5
@
39. Develo§ appropriate attitudes of
- °nonhand1capped students toward 1 2 3 4 5 1 2 3 4 5.
handicapped students. . .
M - . ¥
PROGRAM MANAGEMENT s —
40, Secure related services for . i
handicapped students necessary to 12 3 4 35 1 2 3 4 5
provide the total quality aspects . : o
, of the program. 2o

41. Modify or adapt when necessary the .
tools, equipment, facilities, or 1 2 3 4 5 .1 2 3 4 5 I
. conditions in tﬁe learning envi-
romnent to meet the needs of the .
handicapped student. - ' ’ .

-

*

' ) INSTRUCTIONAL PLANNING

(13-14)

42. Assist in a long-range plan for .
integrating the handicdapped stu- 1 2 3 4 5 1 2 8 4 5
dent 'into the vocational educa- \

tional program.

Q . ” .
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Competency
Statement

a

¢

1.

Present level of
competency
development

. ° High

".2. Desired level of
competency
development

low

(1J£ﬂ¥)

.

43. Define appropriate expectations

45.

46.

47.

48.

for laboratory and cooperative
work performance of handicapped
persons.

. "Identify needs and interests

0of the handicapped student.

Conduct parent/teacher confer-
ences for planning instructional
programs.

Revise selection criteria to
ensure program, accessibility for °

"handicapped students.

2
Ld

Develop an integriated: pregtam fqr'w
each handicapped studest

in cooperation with special
educatipn teachers and’ other
séhool persqnnel. . .

.. . .

c . » ’ b

Y, .o
. <

, .
DEVelop instructional ‘activities’
by clustering and sequencing
related taskg/acgording to indi-
vidual handicapped students” -,
interests, abiltties,«and needs,

¢ 4

Y ' v

49

.

v
«

.50,

51,

Select, adapt, or develop in-
structional materials for use

“with handicapped students.

. -
I .

Develop 1nstructional units
revolving around Job-specific .,
¢oncepts and skills and the needs

ahd abiIttLes;Pf handicapped
students. .~

Devise flexible. t ime limits
based upon 1ndiv1dual rates
of Progress

E g

. ”
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. 1. Present level of | 2. Desired level of
Competency competency competency
Statement development development
Low High | Low High
52. Utiliz; information obtained :; ‘,
from related disciplines ° - 1 2 3 4 5 1 2 3 &4 5
about ‘the éégsory, physical, c—

_emotional, sagial, and
and cognitive abilities of
the student to plan progress. .

r

53. Develop an awareness of how to
. recognize students with learning 1 2 3 4 5 1 2 3 4 5
problems in the regularclass. - |

54. Use diagnostic an dprescriptive
assessment techniques for 1 2 3 4 5 1 2 3 4 5
planning instruction. '

55. ldentify the services needed to .

increase handicapped students’ 1 2 3 4 5 1 2 3 4 5

“chances of being successful in
regular programs.

56. Assist in the development of
individualized education programs 1 2 3 4 5 1 2 3 4 5
(1EP) for handicapped students.

e e Sr——

. A
57. Evaluate a student performance
according to the objectives on 1 2 34 5 1 2 3 4 5
the individualized education :
plan (1EP).

N

58. Determine appropriate techniques

for evaluating the performance 1 2 3 4 5 ’ 1.2 3 4 5
of students with specific )
. handicaps. { )

39. Develop behavior observation
skills concerning handicapped 1 2 3 4 5
students. " d;!

[
(]
(O8]
&
w

60. Obtain follow-up information gn
handicapped students leaving or 1 2 3 4 5 1 2 3 4 5
graduating from school progranms. ’

ol 254) '
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Competency
Statement

1.

Present level of
competency
development

2. Desired level of
competency
~ development

.

low High

61.

Conduct a conprehensive eval-
uation of “the total vocational
program Is it relates to the
needs of handicapped students.

(51-52

N

STUDENT ORGANIZATIONS

~ 65,

,~opportunities for a wide range

Demonstrate a personal comnmitment
concerning handicapped ‘students'
participation in gtudent voca-
tional organizations. ‘

IEtegrate and actively involve
htndicapped students into an
ongoing student vocational
organization.

\\

Prepare handiaapped students for
leadersh§p roles in student
vocational organizations.

Provide handicapped students with

of social experiences through
vocationalstudent organizations.

T

€O
e
P

[ T B B OB B O B O B B O B OO OO OO
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1. Present level of | 2. Desired level of
knowledge knowledge
Knowledge development development
Statement P
* | low High | Low High
/ PROFESSIONAL ROLE AND DEVELOPMENT
o » (61-62)
66. Knowledge of barriers (i.e., .
attitudinal, architectural, et 1 2 3 4 5 1 2 3 4 5
cetera) that have inhibited
training and employment of
handicapped persons.
67. Knowledge of ethical and legal
standards appropriate for work- 1 2 3 4 5 1 2 3 4 5
ing with handicapped students. \ Q\
68. Knowledge of appropriate referral .
sources for handicapped students. 1 2 3 4 5 1 2 3 4 5
STUDENT GUIDANCE
69. Knowledge of interpreting occupa-
tional aptitude and ability tests 1 2 3 4 5 1 2 3 4 5
and inventories to students. N
70., Knowledge of agencies to assist - ‘
handicapped students such as the 1 2 3 4 5 1 2. 3.4 5
health and we}fare services, voca- o \\\\
- tional ftehabilitation, and mental
health departnent.
. )
71. Knowledge of behavior modification
- techniques concerning handicapped 1.2 3 4 5 1 2 3 & 5
students. . .
72. Knowledge of suitable job place- \
"ment for handicapped students, 1 2 3 4 5 1 2 3 4 5
SCHOOL/COMMUNITY RELATIONS
! (75-76
73. Career opportunities for the

handicapped student.
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| -1. Present level of 2. Desired levelof- - -.
/ k )
nowledge _ knowledge
Knowledge / d l: ngom develo n?em
Statement ;/ »ov}o P P
/’
Tl tew High | Low+ High
INSTRUCTIONAL IMPLEMENTATION (77-18)
74, Machinery, -tool and physdcal 4
¢2c1lity modifications for handi- 1 2 3 4 5 1 2 3 &4 5
cappe;i students. ) . ['{] (s0)
75. Methods and procedures to (s-¢
utilize resource personnel 1 2 3 4 5 1 2 3 4 5
related to handicapped
students.
76, Physical and sensory limita-
tions of handicapped persons. 1 2 3 4 5 1 2 3 4 5
77. Procedure to sequence tasks to
conform with learning styles, 1- 2 3 4 5 1 2 3 4 5
‘learning pace, and inferred .
learning potential of handi- '
capped students.
78. Procedures to modify jobs. 1 2 " 4 5 1 2 3 4 5
W - PROGRAM MANAGEMENT
79. Relatgd\services to provide . .
the total quality aspects of 1 2 3' 6 5 . 1 2 3 4 5
a program for handicapped
students.
INSTRUCTIONAL PLANNING
80. Appropriate expectations for
the performance of handi- 1 2 3 4 S 1 2 3 4 5
capped persons. ) :
i
81. Methods and procedures to
identify needs and interests 1 2 3 4 S 1 2 3 4 5
of handicapped students. ~ ,
(19-29)
.| 82. Learner selection of criteria
% to assure accessibility of 1 2 3 4 5 1 2 3,4 5
Q inaed gt dpats, A
ERIC T i TTROJ
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Knowledge
Statement

1.

iy

Low

Present level of
knowledge
development

High

2. Desired level of
knowledge
development

low High

(21-22)

83.

84.

85.

86.

87.

88.

89.

91.

How to interpret reports of
other professionals such as
psychological evaluations,

audiologists, ophthalmolo-

gists, et cetera.

How to cluster and sequence
related tasks according to
individual handicapped.
student's abilities and
needs.

-

Devising flexible time limits
based upon individual rates of
progress'.

-~
Sensory, physical, emotioual,
social, and cognitive states of
handicapped students.

How to recognize students with
learning problems in regular
class.

Ihdividualized education plan
(IEP) for handicapped stu-
dents.

Job requirements in occupa-
tions applicable to the handi-
capped.

Differing capabiligies of
handicapped students relative
to the severity of their
disability.

Federal and State laws concerning
vocational education, vocational
rehabilitation, and special
2ducation.
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1. Present level of

2. Desired level of

Knowledge knowledge knowledge
evelopment development
Statement d P N P
N Low High | Low High
} (39-40),

92. Causes for and results of low

self-esteem for a handicapped 2 3 4 5 1 2 3 4 5

individual,

EVALUATION

93. Behavior observation skills

for handicapped students. 2 3 4 5 1 2 3 4 5

STUDENT ORGANIZATION

94, How to integrate and actively

involve handicapped students 2 3 4 5 1 2 3 4 5

into student vocational

organizations. -
95. leadership roles for handi-

capped students in vocational 2 3 4 5 I 2 3 4 5

organizations.

- (v7-u8

96. Role and importance of student

organizations in the develop- 2 3 4 5 1 2 3 4 5

ment of handicapped persons.
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VOCATIONAL EDUCATION PERSONNEL DEVELUPMENT
NEEDS FOR WORKING WITH THE HANDICAPPED

Needs Assessment Survey of Vocational )
Teacher Educators T e ‘

INSTRUCTIONS

-
This survey is conducted under contract number 300800865 with the Office
of Vocational and Adult Education, United States Department of Education, -
by Educational Innovators, Inc., of Riéhardson, Texas.

.

for vocational teachers who instruct handicapped students. You are asked
to identify the extent the competencies and knowledges are presently
developed with the vocational teacher education progr%ﬁ by circling a
number on a scale from one (low) to five (high).

(1) For example, if in your present program, the development of the
competency or knowledge statement listed is low, indicate by circling

one:
) 3 4 5
low . - high

|

|

|

\
Attached is a list of combetency and knowledge statements that are needed

|

1o

If your present program, however, includes a high Jegree of development
of the competency or knowledge statement , this should be indicated by
circling five:

1 2 3 4
low - high -

Circling number three would indicate an average development of the
competency or knowledge; circling any other number (two or four) would

indicate decreasing or*increasing developmental levels of the compe tency
or knowledge.

i by
(2) 1In addition, please indicate the desired level of development for

each competency or knowledge which in your opinion should be achieved by

your ‘students {n your vocational teacher education program by circling a
number on a scale from one (low) to five (high) for each competency or

knowledge. For your information, the numbers in the right hand margin
are keypunch numbers. .

The success of this survey depends upon your cooperation. Please respond
Lo every statement; be certain to make only one response for columns one
and two. For your convenience, a self-addressed, stamped envelope is
enclosed for returning the questionnaire which needs to be received by
January 16, 1981, This report is authorized by law (20U.S.C.-2401).
While you are not required to respond, your cooperation is needed to make
(the results of this study vomprehensive, accurdtd, and timely.

Thank sou for . ,ur issistance.

(994 4

- 257




Personnel Tmmg Re’ﬁunrements to Serve Handicapped Populonons
Needs Assessrﬁent Survey of Vocational Teacher Educators

(1 -13)

247

0ao

Competency
. ‘Statement

4

2. Desired level of
competency
development,

High

I 4

PROFESSIONAL ROLE AND DEVELOPMENT

(s-¢)

1.

Identify types of barriers (i.e.,
attitudinal, architectural, et .

cetera) that have inhf{bited train-
ing and employment of handicapped
persons. :

]

Make basic recommendations to en- ?
sure the accessibility and safety.
of a facility for handicapped
persons., )

Use and supervise service
personnel in providing vocational
‘training for handicapped persons.

Identify and participate in pro-
fessional organfzations concerded
with handicapped persons.

Maintain ethical and legél'
standards appropriate for‘
working with handicapped studentss

Analyze personal and professional
abilities and limitations in pro-
viding fnstruction to handicapped
persons.,

Commun {cate ef fectively with
other professionals to sulve prob-
lens of the handicapped student.

Refer students with specil
problens to appropriate sources.

"1, Present level of '
competency
development
0 -

low High

I 2 3 4 5

,‘ 2

L 273 45

1 2 3 4 5

1 2 3-4 5

¢

12 3 J4s

1 2.3 & 5

A3

1 2 3 4 .5

1

l 2 } - 35
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. t’ﬂ 1. Present level of | 2. Desired level of
Competency § ;""‘P.C'OHCY i competency
Statement evelopment development

Low High| low High

. ¢ ' . P - (21-22)
Assist handicébped students in
developing social, physical, and Jd 2 3 4 5 1 2 \3 4 5

emotional security needed for
obtaining and maintaining future
employment. g

« STUDENT GUIDANCE

Assist the handicapped student in
viewing his/her assets and
limitations realistically.

~
N

Assist in identifying school voca-
t ional education purposes ‘and
goals for the handicapped student.

4

¢

Advise and counsel handicépped
persons relative to persunal
and professional goals.

Counsel parents/guardians of '
handicapped students regarding
their child's vocational education
and career plans.

Interpret occupational tests and
finventories to students.

-

Develop two-way communication
during conferences with handi-
capped students.

- ° -~ -
Assist handicapped students in

developing good study habits
related to vocaticnal training.

Conduct a purposetul home ind
community visit-for each 'anfi-
capped student.

2 3 4 5
2 3 4 5
2

("]

» 1 2

; i l ;
; l 2

l 2

| 1 ‘2

3.4 .5
14 5
s
3 4 5
. f‘\z
3 4 5
3 4 5
»
3 4 5
34 5
k37~38)
3 4 S

~ e
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M

“ 4_

i . e 1. Present level of | 2. Desired level of
- c ampetenty competency com petency
Statement ‘ deoipmcnt development
Yy Low High | Low " High
v ; Y ‘q : (39-40)
8. Assess the ability of the, handi-

19.

20,

capped individual to mod/
his/her behavior.

Assist in developing suitable
job placement .for handicapped ’
students.,

Assist each handicapped student
to develep and maintain a
positive self-concept.

~ a

- - @

= w

SCHOOL/COMMUNITY RELATLONS

21,

' grams and services for the handdi-

22,

shandicapped students,

Assist paténts and other teachers
in interpreting vocational pro-..

capped student.

-~

‘l

Identify and provide orlentation
for potential employers of
Cooperate with appropriate
agencies and, groups in identify-
ing career oppbrtunities for

the handicapped student. ;'

Influence attitudes of regular
school personnel and .nonhandi- °
capped students-toward accep-’
rance of handicapped students.

rd

1'"2 3 4° 5

R

L

. “ " INSTRUCTIONAL IMPLEMENTATION

“(s3-54)

Utilize a variety of teaching

me thods and tethniques to provide
fnstduction fot' the handicapped . -
students. - ‘




250

3

. - < ¢

Competency.
Statement

1. Present level of
competency
development

High

2. Desired level of
competency
~ development

Low ?ggbss)

26,

27.

28.

| 1.

j2.

33,

34,

Demonstrate objectivity and sensi-
tivity to cultural differences of
handicapped-students.

EY . '

Apply individyal instructional
prescription to all handi-

- capped pupils in class.

Use the basic principlceS of
learning théory and behavior
modification related to voca-
tional instruction for the
handicapped.

Interact positively\and
naturally with the handicapped
student.

Emphasize qualities of ir;ic_iative,
self-reliance, and iadependence
with the handicapped learner.

& .

N

Cpmplete agcooperart"ive- training
agreement unique to méeting the
needs of tHe individual handi-.

capped:

\
Modify instruct ional materiﬁs
and equipment for individual
handicapped learner's needs.

-

Develop a pracedure for fulfill-.
ing ar individual instructional
prescription in the classroom aand
laboratory sit,uation. v

.

Select cooperative traini
stations for individual =
capped learners. oo

rl:
tdd

-
-
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. : _ 1. Present level of | 2. Desired level of
1. - ‘ competency competency

Competency
Statement development development

*

Llow High | lLow ﬂi?_h7

35. Translate statements describing .o |
physical and sensory limitations r 2 3 4 5 1«2 3 74 5
into. statements, concerning in- . )
structional limitations and/or .
adaptations.

36, Sequence tasks to conform with
learning styles, learning.pace, . 1 2 3 & 5 I, 2 3% 4 5
and inferred learning potential ’ .
of handicapped students.

’

37._ Provide teaching strategies and .
delvery systems based upon ° 1 2 3 4 5 P2 3 4 5
individual learning styles and
abilities 9f handicapped students. ) ’ [:] (80)

N

. ' |

38. Revise @ethodé of performinga
tasks, 1 2 3 4 5 1 2 3. 4 5

o ’

39. Develop appropriate attitudes of

nonhandicapped students toward 12 3.4 5 ' 2 3- 4 5
handicapped students. . .

’ _ PROGRAM MANAGEMENT -

" 40, Secure related services for . .
handicapped students necessary to 1 2 3- 4 35 2 .04 05
provide the total quality aspects ’
of the programe., o N

4 .
. . N

4l. Modify or adapt when necessary the

tools, equipment, facilities, or 1 2 3 4 5 ‘12 3 4 5.4 ,
conditions in the learning envi- : . o ’
romment to meet the needs of' the ‘
handicapped student. A] ' '
INSTRUCT LONAL PLANNING ! " )
- . {13-10u
42, Assist in a long-range plan for - )
~ integrating the*handicapped stu- N t 2 3 405
dth intoithe vocativvi - gug - ‘ »,
tfonal program. ' . : ) AN} -~ i

v
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. 1. Present levei of | 2. Desired level of

\ Compe'ency . comp‘e'ency competenty -
Statement - development development
‘ . low - igh| Lo
H ghj low [ ssbs)
43. Define appropriate'expectations .
for laboratory and cooperative .12 3 4 5 ] 1 2 3 .4 5
work performance of handicapped ,
persons.
44. Identify needs and interests ¢
of the handicapped student. 1» 2 3 4 5 1 2 3 4 5
. ' . | .
45. Conduct parent/teacher confer- .
ences for planning instructional 1 2 3 & 5 12 3 4 5
“programs.

46, Revise selection criteria to
ensure’ program \ccessibility for 1 2 3 4, 5 1 034 5
handicapped students. .

47. Develop an integrated program for
each handicapped student 1 2" 3
in cooperation with special ‘ - y
education teachers and other
school personnel.

2N

w

—
-
L
w

‘~

48. Develop insttuctional activities -
by clustering and sequencing 12 3 4 b} L2
related tasks.according to.indi-
vidual handicapped students' - -

. interests, abilities, and needs. ‘

“—
&
wn

49. Select, adapt, or develop in- ;
+ structional materials for use 12 3 4 5 L2 4 5
with' handicapped students.

50. Develop instructional units
revolying around job-speciric b2 3 4 s L2z 3 4 5
concepts and skills and the needs
and abilfties of handicapped

students., . ’ ‘
) - (31-32)
51, Devise tlexible tine .. 1tw ~ v
based upon {ndividial ritea ‘I- ! : 3 4 5 "1 : ) * >
of progress. -
Kol
" N
-~ e

s '~.~t
26‘} . - Wy
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Competency
Statement

1. Present [evel of
competency
development

low High

2. Desi;ed level of

competency

. development

Low

High

52. Utilize information obtained
from related disciplines :
about the sensory, physical,
emotional, social, and
and cognitive abilities of
the student to plan progress.

53. Develop an avarenegs of how to
recognize students with learning
problems in the regular class.

54, Use diagnostic an dprescriptive
assessment techniques for
.. planning instruction.

» -

55. Identify the services needed to
increase handicapped_students'
chances of being successful in
regular programs.

56. Assist in the development of
individualized education progrags
(IEP) for handicapped students.

57. Evaluate a student performance
according to the objectives on
the individualized education
plhp (LEP).

. 58. Deterpmine appropriate techniques

for evaluating the performance .
of students with specific . .
handicaps. ©°

59. Develop behaviorfobservation
skills concerning Candicapped
students, ’

-

0. Obtain follow«up infofmation on

handicapped student s leaving or
grad ating fron school rograns,

(2%

X3

s

&
w

)
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1. Present leyel of

2. Desired level of ot

Competency competency ‘competency
Statement development development
]
low High |low High
61. Conduct a comprehensive eval- (s1-52)
uation of the total vocational 1 2 3 4 5 2 3 4 5
* program as it relates to the )
needs of handicapped students.
‘ STUDENT ORGANIZATIONS
62. Demonstrate a personal conmi tment '
concerning handicapped students' 1 2 3 4 5 2 3 4 5
participation in gtudent voca-
tional organizations. *
H ;‘ ;
63. Integrate and actively.involve
handicapped students into an 1 2 3 4 5 2 3 4 5
ongoing student vocational
organization.
64, Prepare handicapped students for
lgader?hip roles in student 1 2 3 4 5 2 3 4 5
vocational organizations. .
= : - (59-560)
65. Provide handicapped students with
opportunities for a wide range 1 2 3 4 > 2 3 4 5

’

of social experiences through
vocationalstudent organizations.

4
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, 1. Present level of 2. Desired levél of
. Knowledge , e e
, Statement : velop P '
Low High | Low High
PROFESSIONAL ROLE AND DEVELOPMENT
. . (61-62)

66.

67.

638.

Knowledge of barriers (i.e.,
attitudinal, architectural, et
cetera) that have inhibited
training and employment of
handicapped persons,

8 /

Knowledge of ethical and legal

standards appropriate for work-
ing with handicapped students.

Knowledge of appropriate referral
sources for handicapped students.

2 3 4 5

: STUDENT GUYDANCE

69.

70,

71.

72,

Knowledge of interpreting occupa-
tional aptitude and ability tests
and inventories to students.

Knowledge of agencies to assist
handicapped students such as the
health and welfare services, voca- -
tional rehabilitation, and mental
health department.

4

Knowledge of behavior modificatfion
techniques concerning handicapped
students.

Knowledge' of suitable job place-
ment for handicapped students.

SCHOOL/COMMUNITY RELATIONS

AY

(15-76)

73.

Career opportunities for the

handicapped student.

L]

1 2 3 4 5
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1. Present level of 2. Desired level o; :
knowle
- Knowledge :"°“;'°d9° P dge ;
‘ v
* Statement ‘ evelopment f opmen |
* | I
low High | Low . High |
INSTRUCTIONAL IMPLEMENTATION 3 (17-79)
‘74, Machinery, tool and physiggi
facility modifications for handi- 1 2 3 4 5 1 2 3 4 5
capped students. ) - B (80)
75, Methods and procedures to ] (s5-¢)
utilize resource personnel 1, 2 3 4 5 1 2 3 4 5
related to handicapped | '
students.
Q76. Physical and sensory limita-
tions of handicapped persons.’ o1 2 3 4 5 l 2 3 4 5

77. Procedure to sequence tasks to

conférm with learning styles, 1 2 3 4 5 1 2 3o+ 5
learning pace, and inferred
learning potential of .handi-
capped students.
78. Procedures to mddify jobs. 12,3 4 5 12 35 4 5
PROGRAM MANAGEMENT
79. Related services to provide . .
the total quality aspects of 1 2 3 4 5 I 23 4 5
a program for handicapped .
students.
~3 . /
, INSTRUCTIONAL PLANNING
x
80.- Appropriate expectations for -
the performance of handi- 1 2 3_,4 5 1 2 3 4 5

capped persons.

81. Methods and procedures to .
identify needs and {nterests 1 e 3 4 5 1 2 3 4 5
of handicapped students. '

82. Learner selectinn of criteria
L0 assure’accessibirity ot l 2 | S
[N . ~—" . .
Aandfi .lnﬁed SEoadeene o,

wi

—_—
[
~—
4
A4
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1. Present level of

2. Desired level of

: knowledge knowledge
Knowledge devel nt development
Statement evelopme P

\ ’
low High | low High

(21-22)

83. How to interpret reports of

"84,

. Devising flexible time limits .7

.

other professionals such as
psychological evaluations,
audiologists, ophthalmolo-
glsts, et cetera.

How to cluster and sequence
related tasks according to
individual handicapped. -~
student's abilities and
needs. ¢

based upon individual rates of
progress.

. Sensory, physical, emotional,

social, and cognitive states of
handicapped students,

. How to recognize students with

learning problems in regular
class.

'Individualized education plan

(1EP) for handicapped stu-

.dents.

:

Job requirements in occupa-
tions applicable to the handi-
capped.

Differing capabiligies of
handicapped student® relative
to the severity of thelr i
disability.

Federal and State laws concerning
vocational educatton, vocational
rehabilitat{on, and spectal
education, .

(37-1238)
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\ 1. Presentlevelof | 2. Desir3d level of
. knowledge
Kriewledge ::oz::d,g:m developn?ent
Statémént velop |
Low Higl Low / High_,
(39-40)
92. Causes for and results of low .
self-esteem for a handicapped 1 2 3 4 5 1 2.3 4 5

93.

Behavior observation skills
for handicapped students.

STUDENT ORGANIZATION

94.

195.

96.

How t§ integrate and actively
involwe handicapped students
into’student vocational
organizations,

2

°
“ .

leadership roles for handi-~
capped students in vocational
organizations.

Role and importance of student
organizations in the develop-
ment of handicapped persons.

)
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Appendix C

Ne\\gsaessnent Survey of Vocational Administrators

‘e
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Personnel Training Requirements To
Serve Handicapped Populations

Needs Assessment Survey of Vocational
Administrators .

INSTRUCTIONS

This survey 1s conducted under contract number 300780571 with the Bureau of
of Occupational and Adult Education, United States Office of Education, by
Educational Personnel Development Consortium for Northeast Texas.

Attached 1s a list of competency and knowledge statements that are needed for
vocational teachers who instruct handicappgd students. You are asked to iden~
tify the present leyel of competency or knowledge development of the vocational
teachers you supervise by circling a number on a scale from one (low) to five-
(high). ‘ ”

(1) For example, 1f the vocational teachers you supervise presently have a low
level of competencycor knowledge development indicate by circling one:

2 3 4 5 .

low high ‘
If the vocational teachers you supervise, however, présencly have a high level
of competency or knowledge development indicate by circling five: .

‘ R -
1 2 p 3 4 .

low . . } hi

Circling number three would indicate an average development of }he competency v

or knowledge; circling any other number (two or four) would indicate decreasing
or increasing developmental levels of the competency or, knowledge.

(2) In addition, please indicate the desired level of development for each
competency or knowledge which in your opinion should be achieved by the voca-
tional teachers you supervise by cirecling a number on a scale from one (low)
to five (high) for each competency or knowledge. For your information, the
aumbers in the right hand margin are keypunch numbers. ’ )

The success of this survey depends upon }our cooperation. Please respond to .

. -every statement; be certain to make only one response for columns one and two.

For your convepience, a self-dddressed, stamped envelope is enclosed for re-
turning the questionnaire which needs to be received by L e

Thank you for your assistance.




261

Personnel Tr'ainfng Requirements to Serve Handicapped Populations
Needs Assessment Survey of Vocational Administrators .

1. Present level of | 2. Desired level of
‘ Cbmpofonq competency competency
Statement . development - development &
A Y y i &
low High |low High

PROFESSIONAL ‘ROLE AND DEVELOPMENT

Identify types of barriers (1i.es.,
attitudinal, architectural, et
cetara) that have inhibited train-

ing and employment of handicapped -

persous. -

\Makc basic recommendations to en-
sure the accessibility and safecy
of a facility for handicapped ;

persons.

Use and supervise support' service
persommel in providing vocational
training for bandicapped persons.

— -
Idenatify and participate in pro=
fessional organizaticns concerned

,with handicapped persous.

b4

Maintain ethical and legal
standards sppropriate for (
working with handicapped students.

Anslyze personal and professional

abilities and limitations in pro-
viding instryuction to handicapped
persons. . *

A
N

. A
Commmicate ‘mffcc':iv:ly wvith’
other profassionals to ‘solve prob-
lews of the handicappéd student.

[l

Q
v
<




1. Present le;el of

2. Desired level of.

Competency competency “  competency
Statement development development
low < High| Low ) ‘ \hi/gh
N — g -
, “ (21-22)
9. Assist handicapped spudeqts\in R . . ov ‘

developing social, physical, and 1 2 3 4 5 1 2 3 4 5
emotional security ‘deeded fog ‘ N

obtaining and maintaining tuture .

employment .

+

-

-

S TYDENT -GUIDANCE

10. Assist the handicapped student in
vliewing his/her assets and. 12 3 4 5
limitations realistically.
s ¢ .
L1, assist in idencitvimg suiwnr socd- 5
tional educativ. pird.ses ;i O T
goals for the randicdppre SUrest,. :

12, Advise and counsel hd\dlf'bp&k
persons relative o persoun.l
and pruofessioratr zuals.

"13. Counsel pﬁfﬁﬁEZTEEbrdLan "

“handicapped stucents regaiding

their child's vocatiovna, <ducation

[
/and career planms.

- ..

l4. Interpret occupational tests and ,
inventories to students. ..

[ed ¥

15. Develop two-way comnunication
during conferences with hanai-
capped stugqpt<.

. v

16. Assist handicapped students in
developing good gtudy habit-

related to vocdtionals training.

17. Cqﬁduqc a purpusef%l hone agd
- Yeommunity visit for 4. h ‘nindi-

'Y capped student. .

\ * *

p—
[
-
&
-\

~4 ,

; 1 2 J 4 5

¥ @
e . ——

~4 5
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.18.

: | R 1." Present level of | ‘2. Desired level of
. C‘om;;enency, * competency campetency -
" Statement: o . development . \d.ovo'lopmont .
\ ' - -
- Llow High | Low High
. . . (39-u0)

Assess the ability of the handi-

'capped\individual to ‘wodi fy

his/her be?axi%f.

Assist in deve{oping suitable

19. - /
job placement for handicapped 1 2 3 4 5 1 2 3 4. 5
student {. - .

v . s~/
M \ . . / >
Y ‘ K
20. Assist "eggh handicipped stucent e . /
.t devéloftand maintain a- 1 2 3 74 0S5 1 2 3 /'4 5
wsitive sekﬁ:concept.' /
J : / . /- T,
. SCHCuUL/COMMUNITY RE%&TIONS . .

Y

-

L4
Assist parents an:! tue: “cicners
1n intetpreting vo.dtional pro— 1
osrams and services ftorstnc :.andi-

<ipped student. -

-

T3

-2 3 4 5

o 7

22. dentify and privide ur.oertation . ,

23,

Y -

24,

tor potential employers »f
*andicapped students.

.

Cooperate with appropriate

agencies and groups in idertify-.
Ing career Spportunities for

the handicapped student.

Influence attitudes of regulaf
school personnel and nonhandi-
capped students toward accep-
tance of handicapped -stydents.

L

. L2

N l‘?v
J v

N ’

INSTRU?TIONABfiﬁpLEMENTATION

Ltilize”a variety of tea&hing
methods and techniques to provide L2 3 4 5
ingstruction for the handicapped .
students. , ' C :

-~ ”
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“

1. F‘tuqnt level of

2. Desired levelof .

) Cbmpotoncy ' competency competency ,
Statement 2 development development
; } Sy N ,,
LA . . "
vy Low High | Low : ’(islg!‘ss):
26. Demonstrate .objectivity and sensi- , -
tivity to cylturdl differences of 1+2 3 4 5 el 2 3 4 5

. 275

29,

’30.

handicapped students.

-

Apply individual instructional
prescription to all handi-
capped pupils in class.

. - ’ ’ R “ ( / 1
Use the -basic prInciples of
learning theory and behavior
modification related to voca-
tional instruction for the
handicapped.

b
- L2

P
Integact positively and =
natural ly with the handicayped
student.

-“‘

Emphasize qua%}ties of initlative,

, self-reliance,” and independence

31.

32.

33.

‘with the ﬁhndicapped learner.

D. ~s_.

Codbletgta coopérative training
agreemerft,K unigue” to meeting the'’
nedds of*the individaal handi-

capped. ~ . -

Modify instructional materials

‘and equipment for individual

handicapped learner's needs.

. ‘ J’ « £
Develop a pfbcedure for fulfill—
ing an individual 1nstructional
prescription in the classroom and

:

laboratory situation. '

.
»

* ' -
Select cogperative training
stations for fndividual handi-
capped 1eq;ners.

4 20
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- ! ; v g —

\ : '1. Presentlevel of | 2. Desired level of
‘Competency > - A _?MN“MY» ?mTumy
Statement -’ evglopment evelopment

. ¢ La h
. w Hi low

9 ,“g 7!.1
Translate statements describing S R . -
physical .and sensory limitations . 1 2 3 4 5 1 2 3 4 5
into stagements concerning {n- 4 . Co-
struct ickal' limitations and/or )
adaptations‘ . -
Sequence tasks to conform with ' )
learning styles, learning pace, S>l 2 3 4 5 1 2 .3 <% ? 1
and inferred learning potential o ‘ ’
of handicapped seudents ¢ ’ .o™

(77~78)

Provide .teaching strategies and ! ) .
delvery systems based upon 1 2 37 4 5 - 1. 2 3 & 5
individpal learning styles and

abilities of handicapped students.

~a ,
Revise methods of perforning / L _ (s-6)
tasks. ¢ 1 2 3 4 5 t 2 3 .,% 5

] ’ ry * Q
Deyelop appropriate attitudes of .
rionhandicapped students toward, 1 2.3 4 5 ! 2 3 4 5
handicapped students. . &

. PROGRAM MANAGEME NT

»

Secure related serviges for . . . ' .
handicapped students negessary to 1 2 :
provide the total quality aspects
of the program.,

’ o
Modify 'or adapt when necessary the >
tools, equipment, facilities,<or ° 1 2 3 4 5 1 2 3 4 5
conditions in the ledrning envi- . ‘
romment to meet the needs of the - -

handicapped student, ' S ) \ e

4

INSTRUCTIONAL PLANNING - T .
(13-14)

Assist in a long-range pian for ’ -
‘integrating the handicapped stu- 1 2 3 4 5 . 1 2 3 4 5
- "dent into the vocationTt—eduwsca- ) : ' -

tiodal grogram.




266

+ 1. Present level of | 2. bo:irod level of
competency " competency
development development

, -
| | : _ 1 tow High| Low High.

43, Define appropriate expectations
for laboratory and cooperative 1 2 3 4 5 .12 3 4 5
work performance of handicappgd .
pErsons. > i . o

Competency-
Statement

44, Identify needs and interests . .
of the handicapped student. 1 2 3 4 5 1 2 3 4 5

X . . * .

45. Conduct parent/teacher confér-— '
ences- for planning 1nstruct10nal 1 2 3 4 5 1 2 3°4 5
prografs.

46, Révise :selectidn.criteria to .
ensure program-accessibility for ™2 3 4 5 1 23 4 51\
handicapped students. | © )

R N - -

%47, Develop an integrated program for - . N .
each handicapped student . . “1 2 3 4 5 1 2 .3 4 5
in cooperation with special :
education teachers and other .

» school personnel. '

48, Develop instructiqnal activities <.
by clustering dnd sequencing f 1 2 3 4 5 . 1 2 A
Telated tasks according té indi- - N

! vidual handicapped students' ) \>

, interests, abilities, and needs. '

: ,\ fa N

49. Select, adapf, or develop. in- o .
struct fonal nmaterials for use 1«2 3 4 5 1 2 3 4 'S

- with handicapped gturlents. - ) . e

A N o -
.
L J

50. Develop instructional units . )
< revolving around job-spaecific ’ 1 -2 3 4 5 1.2 3 "4 5
concepts and skills and the' needs,

*and abilities of handicapped . N
..Studehts. .

> b 3
51. Devise flexfble time limits
based upon 1nd1vidua1 _rates ’ 12 3 45 1 2 3 4 5

of progress. : ST ) f .
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| .
_ . 1. Present level of | 2. Desired level of
| ( Com p" ency :‘omp'ouncy ;om;:;e'ency'
Statement ’ evelopment evelopment
. , . . . .
. Ldow High | Low High
$2. Utilize information obtained T ‘ , )
from related disciplines 1 2 3 4 5 12 3 4 5
about the sensory, physical, {
emotional, social, and ) . .
and cognitive abilities of - ) .
the student to plan’progress. v
53. Develop an awareness of how to ‘ .
recognize students with learning ‘12 3 4 5 1 2-3 4 5 -

problems in the regular class.

. ) < N\

54, Use diagnostic an dprescriptive
assessment techniques for | . 1 2 3 4 5 i 2 3
planning {astruction.

55. Identify the services néeded to . -
increase handicapped students' 1 2 374 5 ~F 2 3 4 5
chances of being successful in .
regular programs. '

56. Assist in the development of
individualized education programs 1 .2 3 4 5 ~ 1 2, 3, 4 5 .
*(IEP) for handicapped students. ’

p‘
-
° -~ A

57. Evaluate a student perfommance L
) according to the objectives on 12 3 4 5 - 1 2 3 4 5 ‘
the individualized edudation ’ . ‘ _
plan (IEP). ;

[

-

- 5

58. Determine appropriate techniqueé ) . .- D
for evaluating the perfomance 1 2°°3 49 5 1 2 3 4 5
of students with specific 0 . '
handicaps. ,

“

59. Develop-behavior obserQation ' . : "
skills concemning handicapped 1 2 3 4 5
students. N .

. - I * . o

b
[N
(98]
&
w

o ' p
60. Obtata follow—up infonthion on ,°
handicapped students leaving or ‘ 1 2 3 4 5 R 2 3, a4 5
graduating from school programs.

LS - L ——— g g o
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\ i ‘.
1. Present level of | 2. Desired level of -
Competency competency - *  compatency
. Staternent development . development
i
R | B
2 Low .___High llow High ;#
3 d 61. Conduct a comprehensive evil- - ' \8i-s
uation of the total vocational |’ 1 2 3 & 5} 1 2 *3 4 5
program as it relates to tha °
needs of handicapped students.
’ ® . STUDENT ORGANIZATIONS - o
62. Demonstrate a personal commitment -
concerning “handicapped students'’ 12 3 4 5 1 2 3 4 5
participation in gtudent - voca=- l »
tional organizations.
63. Integrate and actively involve .
handicapped students into an ° 1 2 3 4 5 | 2 3 4 5

ongoing student vocational
organization. ,

)

64. Prepare hﬁndicapped students for
leadership roles in student 1 2 3 4 5 1 2 3 4 5
vocational organizations. . ,

65. Provide -handicapped students with )

" opportunities for a wide range -| ., 1 2 3 4 5 o2 3.4 5

of social experiences through ' " ' -

"y ' vocatfionalstudent organizatioﬁs.
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. 1. Present level of | 2. Desired level of
Kn:wledgc knowledge knowledge
Statement development development .
PROPESSIONAL ROLE AND DEVELOPMENT K (; en)

66.

Knowledge of barriers (i.e.,
attitudinal, architectural, et
cetera) that have inhibited
training and employment of
handicapped persons.

handicapped student.

* L.
67. ﬁnowledge of ethical and legal
standards appropriate for work- 1 2 3 4 5 1 2.3
ing with handicapped students. ‘
68. Knowledge of appropriate referral , !
sources for handi.aoped students. 1 2 3 4 5 12,3
STLDENT GUIDANCE -
69. Knowledge of interpreting otcupa- !
_ ‘tional-aptitude and ability tests 1 2 3 4 5 “ 1 2 3
"and inventories to students.
70. Knowledge of agencies to assist
handicapped, students such as the 1 2 3 4 5 1 2 3
health and welfare services, voca- -~
tional rehabilitation, and mental
health department. )
71. Knowledge of behavior modification
techniques concerping handicapped i 2 3 °4 5 1 2 3
students. , - .
72. Knowledge of suitable job place- N
ment for handicapped students. 1 2 3 4 5 Q 1 2 3
. | SCHOOL/COMMUNITY RELATIONS !
2 {
73. Career opportunities for the - .
) 1 2 3 4 5 - 12 3
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et

L . T | 1. Present levelof | 2. Desired level of
Knowledge | :ﬂw;lodso : :nou;lodgo |
Statement eveiopment evelopmen

.

©

. Low , High | low High

o ’ ’ -
\ INSTRUCTIONAL IMPLEMENTATION (77-78)

74. Machinery, tool and physicai i >
- facility modifications for handi- 1 2 '3 4 5 1 2 3 4 5
. capped students. |, ‘ . {:] (s0)

.75. Methods and procedures to : ,
" utilize resourse personnel 1 2 3 4 5 1 2 3 4 5
related to handicapped ‘

students. - . . .
o . N \ .

76. Physical and sénsory limita- .
tions of handicapped persons. I 2 3 4 5 1 2 3 4 7S

.
N

77. Procedure to sequence tasks to * )
confofm with learning styles, 1.2 3 4 5 1 2 3 4 ’z//fﬁf
learning pace, and inferred : '

. learning potential of handi-
capped students.

.

o]}
—
(8]
(99
&
w

78. Pro. dures to modify jobs. 1 2 3 4

y

PROGRAM MANAGEMENT ' )

79. Related services to provide l.. ) .
e toftal quality aspects of 1 2 3. 4 5 1 2 3 4 5

a program for handicapped ’ - “ ‘ ’
students. ,

o e
o INSTRUCTIONAL PLANNING

80. Appropriate éxpectatLpns for ‘ , L
the performance of handi-~ 1 2 3 4 5 b2 3. 4 05
"capped persons. ’

' -

81. Methods anJoproceduresAto : _
* identify needs and interests 1 2 3 4.5 1 2 3 4 5
) of handicappkﬁ studentsa — . \ L .
s R .

82. Leatner selection of criteria ) )
to aseure accessibility of 1 2 3 4 5+ 1 2 34 5

Ny .
i 4 M .

]
i -
. -
. © '
, . s Y .
. =
Y -
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b . a 1. Present level of | 2.-Desired level of
t ’ ‘ knowledge nowledge
Knowledge.
' * Statement ] development development )
. » Low High| low ) High
g (21-22) :

83. How to interpret reports of , '
other professionals such as 1 2 3.4 5 1 2 3 4 5
psychological evaluatioas, . .
audiologists, ophthalmolo: ’ )
gists, et cetera.

84, How to cluster and sequence
related tasks according to . 1 2 3 4 5 1 2 3 4 5
individual handicapped.
student's abilities and - -
needs.

’ ’ ’ ' ) B

85. Devising flexible time limits . - J .
based upon individual rates of 1 2 3 4 5 | 1.2 3 4 5 ,
progress. ’ : _ N 1 " - - -

-

86. Sensoty, physical, emotional, .
social, and cognitive states.of 12 3 4 5 1 2 3 4 5
handicapped students. ‘

87. How to gecoggﬁze students with - . - ’ -~
learning problems in refular ' 1 2 3 .4 5 L 2 3 4 3 )
class. i ; ) : .
¢ ! ) . '

88. indivi%gaiized education plan . . ., , ) oo
‘ (1IEP) for handicapped stu- , 1 2 3 4 5 1 2. 3 4 5

dents.,
*
89.%Job tequitebenkn occupa~ - . * . .
tions_applicab o the handi- ‘1 2 3 4 5 1 2 3 4 5
capped. . . . .

90. Differing capabilities of .
handicapped students relative 1 2 3 4 5 1. 2. 3 & 5
to the severity of their . : ; )
disability. _ ) :

v 91, Federal and State laws concerning
- . vQcational education, Yocational 1 2:3 4

rehabilitation, and special
O ducatior, '

E1110

e
—
[ 8]
(9%}
&~
W
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‘ - —
| — -
i ’ / . : 1. Present level of | 2. Desired level of
% Knowledge kriowledge “knowledge .-
o ’ development development ‘
| Statement P pm¢ P, ) '
Low High | Low High
. : (39-40)
92, Causes for and results of low b e
self-esteem for a handicapped . ‘Y 2 34 5 1 2 3 4 5
iﬂdiVidual. ’ - .
) EVALUATION :
93. Behavior observation skills . ) ' o
for handicapped students. 1T 2 3 4 5 E r 2 -3 4 5
- STUDENT ORGANIZATION
-~ —
{ 94, How to integraté and actively
involve handicapped students - 12 3 4 5 1 2 -3 4 5
into student vocational | ‘
organizations.
95. Leadership roles for handi- .
capped students in vocational I 2 3 4 5 12 V45 -
organizations., . ’
(47-u438)
96, Role and importance of student : _ - . ’
organizations 4n the develop- 1 42 3 4 5 ¢ ] 3«45
ment ‘'of handicapped persons. o . . [ﬂ (80)




