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* the proposed test content .and its, relationship to :teacher education
. . curr1cu]a and exlst1ng requlrements for entry-level teaching .
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. academic competencies in beginning K-12 grade teachers.

. current testing requirements for certifying entry~Level teachers, the

- .
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+ REPORT OF THE NATIQNAL TEACHER EXAMINATIONS

In. July of.1981, the.Policy Council of the National Teacher
Examinations (NTE), in conjunctiop with the Educatifnal Testing Service
in Princeton, New Jersey, completed a series of national surveys designed
40 review proposedﬁchanges in the NTE.Common Examinations. , This .
standardized, multiple-choice test battery has been uwed to assess ~ 3

-

M H
The Commons Revision Survey was designed to tap varying perspectives on

the proposed test content and its relatiocnship to both teacher education
curricula and existing requirements for entry-level teaching positions.
In essence, those--concerned with the -preparation_of future teacheb@qweqe
asked- if the preliminary.test outlines, specified by committees of
exaniners, appropriately addressed the teachibg knowledge and skills
needed by a beginning teacher. The NTE Poliey.Council, a 12-member*
body representing user and non-uyser teacher training institutions, NTE
certifying agencies, and user school districts, planned to use the judge—'
ments and reactions of the 3,000 professionals and citizens surveyed. -
The broad-based input collected at the‘frgnt end of the.test development
process was critical, given the project goals to e and and improve the
NTEcofferings. The diverse populations sampled natichally included deans
of education, professional education faculty, English department ,heads,
elementary and secondary level principals and “teachers, student teachers,
state and local boards.of education and school-based parent groups.

- .

Currently, the NTE Common Examin.:ions is designed to measure
achievement in the Lliberal arts and professional components of training
common to most undergraduate teacher education programs preparing K-12
Level teachers. The Commons ahd,25 4. ea specialization exams are used
in 8 states for teacher certification and in approximately 25 states' for
varioud purposes including selection, program evaluation, certification,
and Llicensure. Recognizing new directions in teacher education and

Council has proposed that the Commons be substantially .revised. R%yiéion

-objectives call fof broader content coverage, siexibility in test choice

and Us®t, and a wider range of candidate sgrvices and score-reporting
possibilities. . d)’ :

‘A§ of May 1982, the NTE Poliqy'CpunciL expanded its membership to 15
mgmbers to include 3 classroom teachers. )
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The revised Commons, to beonamed the NTE Core Batteny, will consist .
of three new. tests ts be developed for use in the fall of 1982 =~ the , »
) : Test of General Knowledge, the Test of Communication Skills and the Test
. of Professional Knowledge*. They will be available independently or ..,
. together for use at various points during the teacher training years, '
possibly for screening and guidance of students éntering teacher tra1n1ng,
and at exit points upon completion df a prescribed program. The GeneraL
Knowkedge -and Communication Skills tests will focus on the knowledge
. and cognitive skills that are essential for a well-edycated, L1terate
. persqn to function and communicate éffectively. The Profess1ona1
- - Knowledge test ‘will emphasize the professional *knowledge considered )
. . necessary for, all entry-LeveL teachers, whatever the1r.f1eld of

-

spec1al1zat1on. . o . .

N ~ N A 4
The results of ther survey were sent tq the various Committees of ‘ “
ot . Examiners who are-charged with respons1b1l1ty for select1ng test content,
’ " item development and final form review. This report will provide @ &’ . .
= summary of the sampl1ng plan, data collection procedures, the question— v
na1res, overaLL response patterns, and major findings. .

s . / - ) . -

I
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; : L . SAMPLING -, "
e, - Yy Y ]
. . Random samples, some of which were strat1f1ed, we,e'drawn from the ;(

o . .- most compLete, up-to-daue lists available for each population: In
- addition to educat1onaL ma.L1ng Lists, AACTE and NCATE*% members (lists
- included H1stor1cally Bladk Instigutions List) were sent copies-of the ¢ .
‘ ‘surveys. They appeared to overlap sufficiently with the randomly ‘
selected populations that were considered to be adequately represented °
S . ; in the samples. Sample sizes were based on requ1rements of 95% : -
~ confidence that estimated parameters have a 10% ‘precision. Tabtes 1A, .

.18, and 1C’prOV1de the sample size for each population. --

The population of deans of education was stratified three ways. .
. geographically (4 regions), NTE user or non-uvser, and AACTE member or °
;o non~-hember. Simple random samples were drawn u51ng the same sampling
‘ fraction for each stratum. Questionnaires for ‘each of the three NTE
.- test modules were then spiralled through each subsample so that one-
. third of the sample responded,to.the specifications in Professional
Education, one-third to thase in General Education and one~third to
those:in Communication Skills. They were also sent abbreV1ated outlines
R of the other two modules. . . » -
The sample of professional education faculty was obtained through
the random sample of deans by \requesting a list of faculty who teach»
professional education course;\\‘From each Llist obtg\hed, one member—'
was selected*af random. Those deabs who did not send a list were asked = ,

»

-

-~ * .
At the time of the survey, these ‘test modules were Teferred to as tests
of General Education, Communication Skills and Professional Education.
. Future referefces in this report will retain the test names used at
‘ . the time the survey took place.
. . ’
** AACTE - Amer1can Association of COLLeges for Teacher Education
NCATE - Nat1onal Commission for Accred1tat1on of Teacher Education .
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to select a‘professional education facu:?§;member at the time they were -

surveyed. Instructions for random selection were enclosed. Profe551cnal
-education faculty members Were sent the Professional Educafion spec1f1-
cations plus abbreviated-outlines of the other two modules. Each dean

was further asked to forward a packaged questionnai} taining the
Communication Skills spec1f1cat1ons (along with ;hg_o abbreviated
outlines) to the head of the English.department at thals titution.

Two s1mpLe random samples of principals were selected, ohe from ) .

eLementary and” one from secondary public schools. -They werg sent the
Professional Education specificationg plus abbrevfg ted vers1ons of .the .
other two modules. Principals were also given a packaged'quest1onma1re
_containing the above and a set of instructions for seLect1ng one entry— -
Level teacher at random from their school. The same, principals were .
also asked to forward a pre-packaged questionnaire conta1n1ng abbrev1ated ~
versions of all three spec1f1cat1ons to the pres1dent of the Local
parent group. R
“ aF

From a list of student teacher superV1sors, a s1mple random)samp[e .
was drawn. A packaged questionnaire containing the Professional Educat1on
specifications were sent to each supervisor along W1th instructigns for

*+' selecting one student teacher at random. N ST
~ ALl three abbreviated- spec1f1cq@gons were sent to a simple, random y
sample of school board presidents who were selected directly from a oo
nat1onal ma1l1ng List. . . .ot
’ Ch1ef state schooL officers fgpm all fifty states were sent * J )
abbrev1ated versions of the three test spec1f1cat1ons. : -~ .
¢ e ) i « " " -~
- . A e ’ ) Tt .
LY . ? ‘ a ] ®
, , QUESTTONNAIRES ;& ) . ; . .
. : ~ L 4
0 ﬁ‘q

o

. ‘ The contept. of the quest1onna1re va:aed depending upon the
part1cular samp le .being surveyed. Generally it consisted of a list of -~ ¢
spec1f1cat1ons from one or, moie of the three test modules. Next to®
each $pecification was a f1ve-po1nt Likert scale on which the respondent
indicated a ratingz Table II shows specific sample instructions, for
rating the specificatfons and the dimensions_on which they were rated. ‘ .
In add1t1on,_certa1n demographic rnformatadﬁ‘such as institution size,
minority enrollment, and whether the population was primarily urban,.
suburban or rural were obtained so as to prOV1de descr1pt1"e 1nformat1on
about thdse 1nst1tut1ons partlc1pat1ng in the survey.

The complete Profess1onal Education specwf)cat1ons were sent to
one-third of the deans, the profess1onal educhtion faculty, prinéipals, °
teachers, .and studépt teachers. Complete’ Ggneral Education specifications

‘were sent to onejthird\of the deans. Complete spec1f1cat1ons for

' Communication Skills were serit to one -third of the deans, as well as to the

v

;>teachers. Parent group presidents, schopl board pres1dents‘ and state ,

English Department heads. ] . ..
~ s .
d ¢
o Abbrev1ated forms of the General Education and Commun1cat*on Skills
specifications were also developed into a questionndire €drm and sent to s

N S 5; ) >
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- departments of education were sent a short dgpstionnaire with the
abbrevidgted specifications from all three test modules.

% ’

's» /L‘ M
) . DATA COLLECTION

- - - -

d -

N o AlLL samples weré surveyed by mail. Six of them were contdcted : .

. indirectly: chairmen of English Departments and profeséﬁ%na} education .
faculty were surveyed through the deans, student teaéhers.were *reached - Co.

. . through*their superwvisors, and elementary and .secondary teathers and ' ’

- parent group presidents received questionnaires forwarded by their

® principals. The remaining'five samples -~ deans of education, qLementéry .

and secondary principals, school board presidents, and state departments

" of education -~ were sent questionnaires directly. )

o’

i » &

Iy

: ) 1In ‘eagh case a cover letter describing the purpose of the survey .
, was enclosed with the questionnaire. Where necessary, specific
. instructions’ for ‘random sampling were included. Postagq—paid’envelopes
- : * .were included foz;returning the completed questibnnaire. B
- N ’ "~ ;?' s ©
o\ .~ Two follow-ups were conducted. The first was- an automatic post~
card reminder, that’was mailed two weeks after the initial Questionpaire | .
) ~ was sent.. After another two weeks, a second copy of the questionnaire
. . . with a follow-up letter and return -envelope were mai-léd to "eéveryope ‘who
. had nofdget responded./ * ) - E

.
-

.

= -

¥ o ' o * RESPONSES . o -,
- RESPONSE RATES- RANGED FROM.33% TO 86%, DEPENDING ON THE PQPULATION SAMPLED. -
7 * NON-RESPONSE BIAS EFFECTS ARE.LTKELY TO INFLUENCE INTERPRETATIONS. ‘

]

%

- &+ %, Tables 1A, 1B, and 1C show the'rate§'o¥ response for each sample’
. and, summarycharactéristics of those.who did respond. Rates ranged from
* 33%A for elémentary teachers to. 86% for state departments of education.
Not surpri;ﬁnély,'response rates were Lower among those groups for )
-whém two stages of sampling were required and the actual questiornaire
recipients had to be contacteg«indirectly. “ ¥

-
I

‘ h: ’ Teacher Education Institutions .

% . ﬁmong deans of education, the highest perceritages responding were
|

\

. » from southern institutions and were users of NTE. The same pattern held
- for professiond\ education faculty and,English department heads. Because
) D : . . N #
only .54% to 657 gf the institutions responded, we must assume that some ,
¢ non=response bias* effects are inherent in the data. Just how these

effects are manifested is unknown.

-
-

’
- x
. '
i Ay
- [
» * '\
v 2

*Bias here refers to the difference between the true population statistic
and the estimate computed on the sample. A sample is unbiased only if

%; is random and 100% of *the guestionnaires are returned comp Leted.

When fower than 100% are returned, the Specific bias introduced is called.

- 2T ) non-response bias. .
. N
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Schools

On the average, the institutions responding had teacher education
programs from which 60 to 100 students graduated durfhg the last academic
year (1980). .This number covered a cons1derabLe range, from 3 to 5,554
‘graduates.* .

©
. o

>

The surveys of elementary and secondary schoot pr1nc1pals and
teachers yielded :responses of 33% to 497. Non-response bias effects
are Llikely to be more serious in these groups.” Furthermore, results
oF the ° surveys of teachers indicated_that, contrary to sampling
instructions g1ven, more experienced Casywell as entry-LeveL) teachers

" were sampled by principals. Instructions for sampling specified that a

pool of teachers with Less than five years' experience be used. In fact,
only S8% of the elementary teachers and 55% of the secondary teachers
respond1%g to the surveys satisfied this cond1¢1on. One teacher had as
much a§ 31 years® exper1ence. ' :

o It is podsible that many schools had no'entry-level tgachers and
“that principals chose among all of the staff,instead of not responding
at all. Over half (60%) of the eLementary schools had fewer than five |,
entry-level’ teachers; 86%.had fewer than 10. Secondary schools had
significantly more entry-LeveL.teachers, but ‘76% still had fewer than
ten. . . - .

. While the effects of non- response bias cannot be known, one of its
sources may be related to whether the school popuLat1on was primarily
urbar, suburban or rural. About half of the principals, and~teachers
responding were from rural schools, while only a quarter were urban and
the other quarter suburban. Thus the data must b€ regarded as reflecting
most heavily those attitudes, values, and experientes of rural teachers
and principals. .Because of the smal'l numbers sampled, it was not
possible.to analyze urban and suburban data separately. ., >

Student Téachers, Parents, School Boards, State Departments

Sources and effeéts of nor-respohse bias jn thewother four samples
are not known. Results from student” teachers and parent group .
presidents must be interpreted w1th part.cular aution becapse only
35% and 38% respectively responded. Half of all school board pres1dents
responded, and there is no way to know how the non-respondents reacted
to the. survey. The survey of state departments of..education represents
all but seven states. 'Thus, it probably reflects the nat1on as a whole’
fairly accbrately.

¥
’ M A
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. 1 . .
Other interesting background data and comments collected from
teacher education 1nst1tut1ons will be analyzed at a future
t1me. o
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Y © MAJOR FINDINGS —
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MOST SPECIFICATIONS RECEIVED HIGH RATINGS BY ALL SAMPLES. - RESPONSES
INDICATED NEED FOR GREATER CLARITY IN PROFESSIONAL EDUCATION-AN MORE
WEIGHToON THE PROCESSES THAN ON THE CONTEXTS OF TEACHING. * GENERAL-~
EDUCATION TOPICS WERE GENERALLY ACCEPTABLE. COMMUNTCATION SKILLS WERE
HIGHLY PRIORITIZED. EMPHASIS (ACROSS GROUPS) WAS ON USEFUL AND JOB-RELATED
KNOWLEDGE AND SKILLS NEEDED BY BEGINNING TEACHERS. INTERPERSONAL SKILLS
WERE STRESSED IN ALL AREAS. RESPONSES REVEALED HIGH EXPECTATIPNS REGARDING .
TEACHER LITERACY AND TEACHER AWARENESS OF CURRENF REAL LIFE CONCERNS.

- -

. Frequency distributaons.of'nesponses to each specification (i.e., <
topic) were computed for all samples.and strata. It was particularly
useful to examine the percentage of respondents who found the wording

of a specification unclear. Among the ProieﬁsjonaL'Education »
specifications, those most frequently marked 7nbt slear"” were numbers
12, 15, 17, 31, 38, 42, 52, ‘and 62. In‘theQCommunicatjon'SkiLLs a,
§pecification$, number 11, 12,. 16, 25, and 40 were most often indicatedw
From General Education, 12, and 46 were occasionally judged qnclear.*

Ratings of the importance of each spgcificatiogpwere analyzed - .
separately for each population sample. Most of the specificafions
regeived high ratings by all samples and the distributions of
responsés, were thus sKewed to left (i.e., high ratings). Because of
this assymetry, it proved useful to Look most closely at those
specifications for. which more than half of the sample marked the most
extremely high ratirg. Incaddition, it was mdst informatiye to examine -
ones which more than one-fifth of the sample judged to"be less than

myseful.” The specifications falling into either .of thege categories
are shown in Tables III to V, in Appendix A. -t
* : L4 . &

1 9

By looking across the rows in Table III, We see that deans of v
education tended to mark the greatesgnumber of Professional Education
specifications-as "efsential.”. Dean§, in fact, had the most positive
reactions_to all of the specifications; only ‘number 52 "(Recognizing.
judicial policies regarding the language of instruction) was judged Less

than "useful' by a sizable 23%.

The sample showing the greatest tendency towards low, ratings was
student teachers. (One must bear in mind, hdwever, that they vere
asked how well the topic was covered in their own teacher education

program.) Seven of the specifications were found to pertain to topics ,
cover¢d " orotghly' in-the -program of the majority of student teachers \
and tgirteen were covered "not at -all' or less than "moderately" by

over one-fifth of this group. ,\;4/ T ¢ o

»
> 2
‘

* . S igs . L, . -
See high and low rated specifications (i.e., topics), pageé7.
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Rrofessional Education Ratings Across Samples (E¥ofessional Education

’

Deans & Faculty, Elementary & Secondary Pr1nc1paLs, Elementary &

Secondary Teachers, Student Teachers)

o .

The Professional Education Specifications receiving the-highest
ratings’by all of the samples were the following (in. rank order, the

highest being .first):, .

. » -

A.

4

The Process of Telching

Knowing how to behave in F professional manner,
irdcluding the... ~

. ’:1
N (3

7

4. The Process of Teaching .
Knowing how to plan, involving the...
A. The Process of Teaching
Knowing how to implement plans, involying the...
. A. JThe Process of Teaching - s .

Knoviné how to plan, involving fhe:..
e N

2
-

L3

L

The Proces$§ of Tedching
Knowing how. to implement plans,. involving the...

-

The Process of Teaching

&noving how to behave in a professionli manner,
including the.."

-

LY

¢ »

was number 52. The five lowest were

¢
-

¢ . .

B. The Context of Telchin;

Reco;nizin; the implications of "state/federal/
judicial policy, including the implications of
policy regarding...

B. The Context of Telchin; )

* Recognizing the extra-cllssroom influences on *
- _teachers, including... . .

A. The Process of Teaching ) K
Knowing how to evaluate, including the...

3. The Context of Teaching *
Recognizing the constitutional rights of
students and the implications for classroom

¢ practicé, including the...
Q s

"The Professional Education Specification rated lLowest by all samples

g

36. Encouragement of student feelings of self-worth.,..

‘35, Respecting of human rights....

37. Interact;on with colleagues, parents, students and
the pubd4c in a responsible way...

. Identification and formulation of specific
objectives for lessons and studentS.... ‘

-

13. Encouragement of appropriate student behavior....

. Discouragement of inappropriate student behavior....«

18. Ptesentation of information and. directions in a
clear way..o.

3. Gathering-and interpretation of specific
information to diagnose student achievement and
needs....

-

19. Asking of lppropt&ate‘questions...,
23. Monitoring of student profress....

»
[

LY

¢ 39, Handling of controversial issu;s in the classroom
in an objective manner....

the following:

52. The language of instruction (i.e., teaching
in the child's.mother tongue)..s. .

. ] ~
4

56. The Anfluence of special interest Eroups....
60. Influence of the media/pudblic.....

¢
»

31. Preparation and use of anecdotal records....

. %
-

48, Separation of church and state...:
' . +4

>
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.In geperal, there was a tendency for those specifications in
: .MPart B: The Context of Teaching" to receive lower Fatings than
. those under ""Part A: The Process of Teaching.” : <.
N N - R ’ . N v v
. e ’ . ’ . ‘. e
_General Education Ratings (Deans) ,
N . . - ) . X . « . ’ . 3
) . Only deans of qducatdod were sent the complete General Education o
specificatiops. None of those received less than "useful' ratings by - «
‘ . wmore than;20%:of the sample. Thg most highly essential specifications
. were indicated to be the following: - - . . .
, . . \\ R .,
T Mathematics . , i : . Cooh ‘
—_—_— .
. Has good number sense, that is, understands @ -
how numbers behave..:. 1, Has a senae of order ampng numbers *
) <. . v (e:g.. % is between % and 2 » 75% 18 less than 1)...
T , * : * 2. Has ameaningful understanding of the way numbers
° .o R : are named; understands that a number has many naomes,
. ' and has facility in translating from one to -another
) X = » N as needed '(e.'s.. .5 1"%»’1. 502‘).... )
Understangs and uses qpmﬂkrs'in an appropriate : ' . £t . )
. . way to quantify thinking... . 5. Recognizes an appropriate mitch between mathematics
* - T . and real Iife (e.g., can esrablish a correct ratio
. R A " ox p@%cent, or selectan appropriate operation for
> . . ) a real life problem).,.. )
’ Understands the mathematical basis of - I o ) -
measurement.. - . 19. Understands that numbers are’used to quantify 1Y
. . attributes (e.g., length, tempearature, area) of
' objects, not the objects themselves....
- ’ 20. Recognizes apd uses appropriate units for making
. L P o everyday measuremerts.... o .
t . - ., . 23, Knows in a general way howto convert from one unit
. : . to another ip the same systen (e.g:, whether to .
) ) Jmultiply or divide).... .
. Understands deductive reasoning..: - 28, Uses deductive reasoning to determine whether a
R > C e conclusion based on a series of statements about,
K . . " everyday situations {s valid or invalid.... .
¥ ) * F . ! C . IS ”
*Social Studies -
Demonstrates understanding that the development ‘ - . ~’
of human culture is affected by both patural *
’ and human forces and their interaction: 1. There are conditions or forces that have pervasive
N . consequences in cultural development. This theme *
‘ will emphasize the ways in which both natural ‘
' N forces (e.g., climate, topography, natural forces)
Py oand forces resulting from human action (e.g., tech-
. . nology, inflation, urbanization) shape cultures. Eﬂ
Attention will also bé given to the interactive
. relationship between nntujnl and human forces....
‘ Human behaviors are varied and complex and * B -7 .
are affected by interrelationships between . .
\ * individuals, swall groups, and large groups: 2. The variety of patterns which cha cterize human
\ \ : behavior is s function of dynamfc interrelationships
' . between people and groups and the various contexts
' » . . within which people live. Questions developed for
. this theme will explore the ways in which people
behave and interaét with other people on three »
A levels (individual, small group, large Broup);
. questions will also focus on interactive processes
and behaviors (e.g., attitudes and beliefsg:: 3
. : socialization,~conflict).... d
v . . . .
|
§x LS '
| o . ) ' ’
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Scfeﬂec

Demonstrntes understanding of energy
relntionships in both living and nonliving

-

Demonstrates understanding of the role of
science in securing and maintaining important

" human values

I

Organisms perform energy changes in thé processes of

‘ contexts 1.
. photosynthesis, nutrition, respiration, ind fermen-
oL tation. Fnergy t.unsfer occurs igdood webs and B
food chains j/‘ -
‘ 2. The Sun is the dominant source of all or nearly all
- , of the Earth's energy ’
. A , v h 3 Energy is conserved but can be converted froz one
&~ form to another . -0
Demonstrates understanding of the . - oo 0
.relationships between living organisms,
-« particularly humans, and the environment . 1. Living organisms, and especially humans, can change ;
! their environments. The changes may be beneficial .
but are often destructive
- 2, Some resources ace nonrenewable, llghough others

can be renewed

L ot
{

. Knowledge of nutrition and of the causes of illpess

and disease enables Bumans to employ strategies for

received the highest rating (337 marked

The topics -in Literature:and Fine Arts did not.receive extremely . iy
high or Low ratings, as defined in the context of this survey. No. 5°
"essential," 40% between

"essential' “and 'useful"), and No. 1 was close. )

Litersture and the Yine Arts - ™~ ..
l;ovfnd(n of basic 2onciptn required for understanding,

ane}yzing,‘and interpreting vorke in major types and
forns of literature and fine art: 1. Dexonstrate knouledge and avareness of basic
", ’ elezente of meaning such as vocabulary in
A . cOntext, basic musical :concepts, videly used
(I . ~ . symbole, representational festures
The nbility to rslate vorks of literature and fine arta * P

to one nnothnr nnd to their sccisl/historical context: N
= 5. Seeing vorke of litereture and fine atte as

reflections of their socisl/historical contexts
or ee embodinante of eignificant- qunnttonl

N " concarming husan valuds

-

The Llowest rat1ng was g1ven to No. 7, with 197 marking this topic as Less~$
than "useful.” . .

R}

r *
b health maintenance, illness ‘prevention, and safety
. . 2. Science has provided the means of maints;ning life
. ' * . ‘ : . while making time nvnilnble for a wide range of
’ . '*, . Lt humnn activities .

7. Distinguiehing bgtveen woike from different genras,

stylietic types, and achools and seeing rnlntzon-

o~

S ) - ships awmong the verious scte . . ‘
Communication SkﬁLLs Ratings (Deans, English Department Heads)
. ., Literature and €ine Artg did not receive extremely B1gh or low
ratings. (See DISCUSSION sect1on for reLated comments )
¥ A ‘6.
- . The Communication Skills specifications were rated by deans and
| heads of English Departments. ' There was strong.agreement in the
| Q ¢ 7 : i ) »
CERIC - ° ¢ - - 11 ’ :
| v o . NN




Reading

Writing ’ , ’

) .-.1.0..

s ’

L of the specifications

_responses of these two samplesit ‘Ins general, al

were given ratings of high ipportante.

Comprehension: The ability to underatiod .
Laccurately end ~sompletely the explicit content” -
‘f a vritten message ;“'
2

" Analyaia: The ability to clarify a written
message and understand how 1t is organized

Thg following were rated as
essential by more than 50% of both samples:

1., Main idea.... . \
.5 3. Relationships (e.g., sequence, cause znd effect)i... .

and conveyed . ~ N . 5. The.writer's purpose....

N 9.

N

- ”. k) io
11.
. 12.
. \
. - by
Listening ) 1

Fact vs. opinion in the message....

. Providing and sustaining a focus or thesis....
. Preserving coherence in-an extended plece of

. Constructing sgntences in standdrd written English,
adjusting choice of sentence structure and wvord
choiée to suit purposes and ‘aimg..s.

. Using sentences and vocabulary which are appropr

to the purpose of writing..c- YT

Using words and sentences which are appropriate

the intended readers.... .

Constructing sentences in standard writ

and {dentifying sentences that do not observé the

conventions of standard written English, auch as
grammar, usage, and punctuation

ten English

Basic Comprehension of Message: Noting details,
paraphrasing message, recognizing cognitive clues,
understanding connotations of words,. interpreting

metaphorical language; summarizing major ideas

Curriculum Data (Deans, English Department Heads)

In addition-to asking for ratings of each specification, respondents
were asked whether their Engljish departments offered improvement courses
in each of the three areas. There was a considerable discrepancy

between the, responses to these guestions
or English department heads .wefe asked.

reading course "
such a course was available.

depending ‘'on whether déans
0f the deans, 56% said that a -

was offered, while 714 of the English departments said that

‘Discrepan%iés may be due to differences, in non-response bias
patterns. because neither sample had a very high response rate.
non-response bias is not responsible for the difference, the discrepancy
may reflect either lack of information about.the availability of a

’reading improvement course per se, or differing perceptions regarding

the content of certain English courses.

e

s, were offered, while

0f the deans, 88% said that writing course
947 of the English departménts. reported having such a course. The
two samples agreed on the percentage offering a {istening skills

course, namely, 28%4. .

Sixty-six percent of the deans and 70% of the English department.
heads.thought that a speaking skills test should be-part of the NTE
Communs. Accoﬁang to deans, 51% 'of the institutions how offer -courses’
designed to improve speaking ,skills; only 364 of the English departments’

‘'said that they now have such a course.

Again it is not possible to

explain the discrepancy from the data alone.




Short Form Resoonae Data (parent Group Presldents, School Board Pres1dents,
State Department Heads)

Ana[ys1s of data from the Lthree samples wﬁo completed the short fo"n*
of the specificaticns revgaled that “the parent groug presidents were
genérally more pos1t1ve abouts all Qf the specificatigns and rated more
of them as "essential" than did the schdol board pregidents. Overall,
the ratings assigned by the state departments of education were somewhat

’_,’Lower, suggesting. that parents and schooL‘boardupres1dents may tend to

regard more areas as ''essential' than the:.state actually requ1res for
certification. : - | . ’ £>

. -

- .
-
Y . B “*

0f the Pr
three samples
required. Ov
also rated

ess1onaL Educat1on ‘specifications, over half of all

ted pLann1ng and 1mplement1ng plans as "essential™ or

half of the parent group and school board presidents .
aluation of student achievement and behaving in a professional
manner as Zessential.” The centent area receiving the lowest overall
rating .wa "demonstrating knowledge of the teach1ng profebsion:

'prof s1onéL _organizations, tedchers.’ r1ghts and respons1b1l1t1es.
Thirty>one percent of the schooL board presjdents assigned rat1ngs
Lower \han 'useful” to this:* spec1f1cat1on. -.\\, v s

/.a

',
t

AMOng the Gerferal Edu cat1on\content areas, mathemat1cs and science
were fost often rated "essentjal." Again the parent group presidents
gave jthe highest ratings overaLL Orrly two.or three respondents_ from
any 6f the sarples marked any content area as unimportant or ngt
requ1r§d for certification. - . ) :
. . - ‘ T
Co n1cat1on Sk}LLs rece1ved rat1ngs of h1gh importance in -all
thF content areas, part1cularLy by parent gfoup presidents: For example,
*78% of this group ‘marked Wr1t1ng essent1al." -Reading was the area
most cons1stently'manked ‘essentiall by all three samples. Even the
lowest ratings were;qenerall) high: state/departmeqts of education rated
L1sten1ng, on the average, as somewhere between ' recommended” and "definitely
requ1red. . Given the average pattern of responses of these three sampLes,
it would appear that standards.may d1ffer, depending on the perspective
~of the particular group. It is also- Likely that gnly.the most concerned
parent groups responded to thé sur&ey (38/ response rate).

* & - »
14 v - ¢
- [4 . ' .

- : Mscussxon. . i " .

0

" ‘Due t0/the low. to moderate response rates obt ined, cons1derable
caution must be. exerc1sed in drawing inferences abdaut .any of the
populations represented. " Some ¢ Vpnplqs1ons about the samples can, how-

. ever, be, drawn. . TR SN - ’ . . .

v

- *
- .ot R - o -
¢ v o < -
N * - . . >

. g .
* The "short form" cons1sted 3 breviated outline of the maJor ‘.
: top1os included 1n the - test spet1f1 t1ons. - . s

I A

*
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. Ratings of all specifications in all three mcdules tended to be ——
- " high. Som& groups tended to have higher overall ratings than did

others, but the relative preferences wete quite similar. N specification
from any module,was rated high by one sample and Llow by another, indicating
L. _considerable consensus aéross population samples regarding the importance,

of the<fopics and subtopics. o T ~ .

. * Nearly all specificatjons showed the full range of possible ratings.
- Thus there was consid»rable.variation in-.responses within any particular
sample. However, this variation tended to be greater within a sample

N 4 than between' samples. - .

’ > . . e, . . B

Several important recommendations résulting” ffom this study have
been implemented.. First, the specifications marked "not clear' .were |
reworded for use by item writers; and second, the fifteen Professional
‘Education specifications-with relatively low ratings were further - :
- revieted and a decision was made as to thfir relative importance in

- the test. The suggested directiqn to weidht Proces's topics more heavily

than Context topics was carried out. Other suggestions, additions and
re-émphaces have been ingorpoqated. For example, an ‘improved outline o
for the Social Studies portion of the General Education test was .,
developed that would enable item writers. to, improve their -approach-to.® - —
sampling cont-e,rit..f.r:om the various social science disciplines. This was .
a direct result of feedback and comments denerated by the surveys L B
regarding this area. The support and enthusiasm directed to our’ . 7
develonmént’of a Communications Skills test added impetus to our efforts,
, and signalled additional long-range work/Yo be considered by the NTE

- Research and Development Committee. . ) ..
: o . e

¥

The Commons ‘Revision Survey netted an overall response of S0X%.

Consjderfﬁg the rather technical nature of the questionnaire content dnd
the fact that%test specifications per se are.not typically popular dis—
cussion items (even among the more academic samples surveyed), the O

NTE.Program Views this 'response as encouraging. - o
An opportunity for various concerned ‘groups to review early test
outlines helps to inform them about the process and goals of test de-
velopment in a prefessional context. The survey has provided a vehicle oo
for broadened inputNjn a more general rather than technical sense, and ;
at least some global reactions to fhe test direction and test emphases.
whi le non-response bias effects are evident, and reviews of test
topicst are not to be equatéd with seviews of the tests themselves
(j.e., the actual test items or questions that reflect the topics’, the
public had had an early opportunity to learn of new directions in the . d
NTE.using paper—and;pencil assessments of the knowledge and skills deemed
essential for beginning entry-level teachers. The judgments of teacher . .
educatorsy “teachers and test. specialists, augmented by the consulting s
advice of w&§l-known, respected leaders in education were used to
develop the preliminary test outlines; the survey resﬁpndengs added their , .
jud ments in] détermining the final content are€as which in turn,
.affected th | selection of items and the relative weightings of “items

» s ,

14 "
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that'wftlxmake?gp the new 1982 test battery. Other adled dimensions

that Wwill hELpishapefthe final test,specifications - extensive
pretesting, teéacher panel reviews and committee of examiner reviews -
have been implemented in the interim périod follawing ‘this survey and the
nreparation of the final report. ALL reflect the broadened input promised

‘by the NTE Progranm. i . ,

.

Given the overall,.generally-positive response to tHe*proposeﬂ
specifications, and the absence ¢f major discrepancies among the surveyed,
groups, a%reement on the priorities given to entry-level teacher competency
as defined by the new NTE Battery may be ,asstimed, at least for the -«
populations sampled in“this study. * . -

) The competencies most_valued in the Profeéssional Education area by
these groups centered on a teacher's interpersonal skills, planning and

- presenting sKills ‘(including appropriate teacher feedback behavior}, and -

professional behavidr. Relatively Low priority was given to the +
teacher's knowledge of state, federal or judicial policies on education

and .other extra-classroom influences.involving public neiagjoné, and
4to_record~keeping,fbn pupil. evaluation purposes. AS noted earlier, .
the process of teach}ng was viewed as’ far more important than unders

»

standing the contq;t‘in whjch~thé.teacn1ng Takes place. ;

v .

. . '
Overall, the General Education ratings tencded to be more positive - .

.with a focus on 3 teachqf's @qﬁ?opriate, meaningful ‘use 6f quantitatiye
thinking in real life situatiqnsv.é teacher's gwareness of interpersonal
and cultural forces, and basic scientific Literacy in éwergy, resource
*(human and physical) and health areas. As-noted earlier, the topics

in Literature and Fine Arts did not receive gktremely high or Llow

ratings. . o 2 < o .
k4 * '

It s iqteresting to observe.that acrogs all §amples surveyed, high
ratings were given to the three communication skill areas, particularly
writing)competency. This is also reflected in their teacher education
programs, although less so_for' listening skills. Basic comprehension
in readihg and listening, the ability to analyze a written message and
to distihguish fact from opinion were strongly emphasized. Apparently,
reading and writing improvement courses are offered in a majority of
the teacher education ipstitutions sampled, while Listeninb courses per
se are still relatively rare. Formal speaking courses appear with -
higher frequency than listening, and respondents strongly favored adding .

this component to the NTE battery. - .

»

The data also suggest that, certain Lay graups. (i.e., parents and
school board presidents) demand broad areas of competency and high standards
of their teachers. The divergenge in standard setting among Ltay and some
professional groups surveyed, formal or informal, implicit o= explicit,
may also reflect changing values about traditional role expectancies for
teachers. While this is only conjgcture, the data suggests that basic,
acrdss-the-board literacy is certainly expected, but that the respon-
sibility of teaching childrén requires higher standards which include
human and interpersonal factors that permeate all academic and

professional knowledge areas. . ,

% . ]
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The survéy results are encouraging. The NTE Policy Cpuncilxahd the

NTE staff at ETS have made good use of this data ‘to make informed:.:-
decisions on final test specifications that will shape the'cdntép?.pf the

new revised teacher examinations battery. The NTE Core Battery -= ‘the

Test of General Knowledge, .the Test of Communicat

jon Skills, and the Tést = |

of Professional Knowledge -- will ‘be .ready for usé in Nevember 1982, ,

. e . .

~ < »
3 . < .
A o L o
x .. , 3

Note: Special acknowledgment and apprecﬁatioq_igiextép

Testing Service; and.Shula Fréedel.SadocK,a University-of Pifts
doctoral student enrolléd in the¢198?3Ed99%fﬁbnég,{ésgjdyjseﬁ~’
Summer Program in Research fof Graduate Stydents. i
ing t he gu‘rvgx_‘sfjué_s; ‘%vji’c'af
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. Population -

<

DEANS OF
EDUCATION

.

L

*

=

’

~

-3 .

TABLE IA: DESCRIPTION OF.SAMPLES -

. ¢ Av,era;;e Size of
.0 : . | 1 Response  _ Teacher Education
Specifications? Stratification** Mailed Returned  Rate (%)~ Programt**
< . - ~ ., A .
. o ,
Professional . PR
Education 157 92 & 59 . 100
* ' Norgheast 45 26 58 100
. * South : s 33 26 * 79 150
Midwest .53 26 49 . o100 C
. Far W 26 % 54 1150 .
. ar West ) . by
*, User 27 22 )1 175
* Non-User 130 .10 54 100.
+ \ -
. ' AACTE Member ~ . - 7N 60 125
Non-Member 32: 21 \ 54 _\5 -
x
. ™ R *
General ‘o N - - . .
Education * ‘ v 157 102 65 - 75 _
Northearc ‘44 . 26 59 46
T, South | s 33 21 . 64 130 °
: i .
Midvest ° 54”7 37 69 ; 55
Fat Vest , . 26 18 . 69 ] 98
i ! o, » -
N , e ‘- - Il
User % 29 17 59 - . 15 .
r 1)
. NonsUser . 128 85 €~ 66 75
’ ! Y N ’
AACTE Member 104 - 68 65 118
Non-Hembef> 53 % . 6 !
Cormunication ¢ ’
Skills 157. 197 62 } /85
" Northeast 44 29 66 - 75
-~ o
South 33 19 58 80
— Midvest . 53 .32 60 85
-  Far West 27 LA ¥ 63 , 186
. . \
. User N . 27 21 78 4
’ Non-User 130 76 58’ 85
+ o F - )
AACTE Member . ° 101, * 63 62 - 160
Non-Member / 34 61 r 50 ’
7

»

#%The Dean of Education sample was stratified three ways: by region,

AMCTE Member/Non-Member.

Ao providedy eric I

N %

*##Median number of students gradusted 1979-80 wcadenic year.

18

-

. o : .
#The three module speciffcations were spiralled within the«Deans of Education sample.

NTE User/Non-User and




. N,
. : v R Y v . -
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. TABLE IB: DESCRIPTION OF ,'SMPLES‘
L « Average Size of
) . 1 Response » Teacher Eddcation
Foputation Specifications Stratification* -Mailed Returned Rate (%) 4 ¢ Program**
PROFESSTONAL Professicnal .. L
EDUCATION FACULTY, Education 471 258 55 -60
' . 4 Northeast : 133 76 57 53
o "+ . Ssouth 99 - 60- 61 . 80
) . > Midvest 160 81" 51 . 68
) d . Far West 79 41 52 75
i ° :
¢ ‘ . o User 83 53 66 - 62
. T, Non-User 388 205 53 60
‘ - » -
o . AKCTE Member 323 180 56
g % Non-Member 148 78 53
hd : x &
ENGLISY DEPARTMENT Communication : : '
HEADS - Ca. \ Skills 471 256 54 N/A
i . ’ Northeast 133 68 51
South - 99 59 60
' ™ 4 -~
. - Midwest < # 160 86 54 .
v, . Far West 79" 43 54
- ’ . ' ) ©
. User ~ 83 62 75 .
. ) Non-User & 388" 194 50 -
- ( . )
. AACTE Member 323 . 192 59
e, : « ‘Non-Member 148 64 43
v
¢ N . © hd
. ‘h K4
¢ ’ -
*The Professional Educatdon Faculty and English Department Heads were stratified three ways:
v by region, NTE User/Non-User and AACTE He:pber/Non-Member.
*%Median number of students graduated 1979-80 academic year. ’ )
‘ .
N - .
- ) . .
. ‘ -
1 ! " - /\ N
’ . ¥ < ;
d PO
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# ’ , TABLE 1C: DESCRIPTION OF SAMPLES .5 ’
A ' - ' ¢ e N " Hedian % . * ‘ .
. ; / . I - Response -Black/Hispanic  Teacher * Years A f 1 '
i Population Specifications Mailed -+  Returned Rate (3) Students Experience* TaughtA = Urb?n *°  Suburban Rural
[ ‘ J ' . , . - B . g v - » * x
5 ELEMENTARY PRINCIPALS  Profeasional - ~ : sy K
’ - ] v * ‘Education(PE) 160 - 73 46 .5 3 . N/A 17(242%) 16{22%) 39(54X)
» H ) G . - , 0 . N ‘ K]
. . + . : ’
- SECONDARY PRINCIPALS « PE 160 79 49 5 » 6 ¢ N/A 19(24X) 21(27%) 39(492)
v . . . ] - /7 6_ . . -~
ELEMENTARY TEACHERS PE 160 52 .33 N 10 N/A 4 13(25%) 12(23%) 27(5%)"
. ) ’ . . L, s - ¢ . )
SECONDARY™ TEACHERS “ pp . 160 67 - 42 3 - N/A . b 15(22%) 18(27%) 34(51%)
' - T £ 2 ' * 1)
STUDENT TEACHERS PE 320 - . 113 " 35 N/A J . BN N/A N/A NA  NA
- ’ ! 5’
: 3 : ,
PARENT GROUP . E : . _—
~ PRESIDENT . Short Xorm 160 . 60 33 10 N/A N/A /N/A . N/A N/A
. N ’ ’ Red / ‘ - .
. v ’ . 4 N -
SCHOOL BOARD “ - . . .
PRESIDENT . , Short Fom) © 160 80 50 . 2 H/A N/A N/A - N/A - NIA
L4 ) > . ;
“+v STATE DEPARTMENT . . ) - s ..
. OF EDUCATION Short Form 56, %3 86 N/A N/ N/A N/A N/A < RIA
v ’ . , v ’ C .
? 4 N o
. . s
4 . . .

<

AMedian nuamber of teachers having. less than 4 gears teaching e.perience.
1] P M

aafledian nusber of years taught. d\\
7 . N T . . . ‘& ’ - .

\ K P . . .

~
.
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TABLE 11: TEAGHER RESPONSE ON SUBJECT AREAS TAUGHT

4 D
’
.

-

o oo . 2 '. )- Elementaty - Secon@a;y . Stgden%
L . Teachers. . Teachers ‘ Téachers**
~ ’ s ’ .
" Total Number, C . ]
ﬂﬁgceived o Y . 67 1?3 \
SU?JECT AREAS l '
Elementary cﬁr(jculum 39 s 3 , 79
Special Education 7 v 4 18\
English ’ 5 23 16
Mathematics ) 5 10 13 '
Natural Sciences ] 7 ‘ ’9’
Social Scfences/History L] 10 .15
Foreigh Languages ‘ 0 7 6
Art/Music ‘ 3 3 - ' 8
'BLsine;; R - T 0 ) 4 ' T
Home,Ecéhpmics o d 1 3 LN | 3
s w Vocational/Tééhnical : 0 2 i 3
\' ) Physical Education/Heal th , 3 .k o 6
. ' ..
Other .’ . Nk " 5.
. o 4
*In;luaes multiple rgsponses: ' ' ' ‘
**Student Teachers were asked to indicate the area(s) tﬁey.were’preparing 2
to teach. - ’ .- '
« f>/ .

”
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éamglé

Deans and

English X

Department-\ .
~ Chairmen

Professional
Education
, Faculty

Principals

Teachers

Student
Teachers

Parent Groups
and
S¢hool Boards

-

State
_Departments of
Education

r

.» TABLE 1l1A: RATING,SCALE INSTﬁﬁCTIONS AND HEADINGS FOR EACH SAMPLE

N [ ‘i.

» . .’
fnstructions given to respondent :

<

.time they. graduate.

.. . .its importance as knowledge
to be acquired by teacher educa-

rateseach in terms of. . . . . ™ Rating Scale Heading

Knowledge for graduation

. .its importance as to knowledge
Is.

to beracquired by teacher education
students by the time they ‘graduate.

N .

. . .the degree. to whin?, st -
teacher education student%av,e .

been exposed to that topic by the

to this topic. . .
b :

. . .its imbo?tance for an entry- Knowledge for entry-level
level teacher to know before being teaching is. . .
hired at your school. , . . : .

-

Knowledge for Entry~\ev&l
teaching is. . .

. . .how useful it is for you to
know this topic in order to teach.

In 'my own teacher educa-
tion program thi3 topic
was covered. . .

. . .the degree to which it was
covered in your teacher education
coursework.

- Knowledge for beginning

. . .its Importance, in your
teachers Is. .

opinion, for a beginning teacher
to know before being hired at your
school. ’

-

~
Knowledge for teacher
certification is. .’.

tion students in order to be
certified as teachers in your state

Most students are exposed

i

» R ‘/
“Ratings ‘ /,
|= . 3= 5= / )
y i
. Not - Useful; Essghtial.
Important Desirable /
. //;/ﬁ
Not Moderately Thoroughly
at all
Not Useful;  Essential
Important Desirable ’
Not Useful; " Essentlal
Important Desirable
Not Moderately Essential
at all
Not « Useful; Essentlal
Important Desirable
. Y
i
Not Recom= Definitely
Required mended Required,
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S-AMPLE §URVEY (Deans) oo . )
NTE COMMONS REVISION sUstv' L .

‘&

. General Education S

i3 . . [

- e B " ’

3 s

The General Education portion of the new NTE Common Examinations emphasizes kngwledgo and skills expected o
well-educated, literate citizens who.are entering the profession of tecching. The test content draws on
themes which peflect the essentials of education and the interdependence of skills and knowledge in the areas

-

of. mathematics, 8cience, sodial studies and the humanities. - .

.

.
.

Please read the following topics and rate each in terms of its importance as to knowledge to be -
acquired by teacher education students by the time they graduate. Whether the tcpic was leamed in
college or in high school does not matter. What is important is whether your institution expects 2
graduating teacher éducation student to have an understanding of that topic. Assign.a rating of "'S"

to a topic that you consider absolutely essential for graduation; assign a 1" to those you regard

as totally unimportant. Assign a mid-range rating of "'2", "3", or "4" if the topic is more or less .
useful for graduation. If you find the wording uncleaf or so vague or ambiguous that you canno

respond, place a check within the parentheses in the rightmost column. .

Bearing in mind your current institutional requirements for graduation, read through the topics
in each section and decide whetHer they are sufficient. On the lines provided, add any important
. topics you think we have omitted. Bé sure that whit you add is not simply a rewording or a specific
sibcategory of an existing topic. . .

-~ - %
Knowledge for graduation is...

EXAMPLE: ,
, \ , ) N
Not Useful; Not
important desirable Essential clear
,Development of instructional materials. . . . . . . .. 1‘ 2 3 @ 5 ()

This example shows tho response given by a person who would rate knowledge of the devglopment of )
instructional materials as more thin desirable but not essential for graduation. . ;
A r

Now carefully consider each topic below, including those you have added, and indicate your rating
by circling the appropriate number. If you have any comments, please write them at the end of the

questionnaire or on a, separate sheet. . .
’ a

L] +
3 4
N - \ : Knowledge for graduation is...
) # Not JUseful; ) . Not
MATHEMATICS - - - : s i important™ -~ “desirable: - Essential - .clear-
Has good number sense, that ir, mderstandsahow numbers behave... : s
1. Mas a sense of order among mumbers .(e.g;.', -;- i's between % ;
andd, 7stislessthan ) . ... ] 2 3 4 s O
2. Has a meaningful understanding of ‘the way nimbers are :
named; understands that a mimber has many names, and .
has facility in translating from one to another as needed - .
(eg, Sislisson) ... ....... L] 2 3 4 5 ()
3. Has a-sense of the order of magnitude of number as it
_ relates to place value or scientific notation (e.g., _ ) .
100.is 1,000 times as great as 0.1). . . . « ¢« s o o o v o oo 1 2 3 4 .S ()
4. Estimates, or otherwise pi“edicés, the outcome of ' ] 0

{ computation (approximates answer). . . . . . o . 4 0 0 o 0 o1 2 3 4

. 32 .

@ Copyright 1980-by Educational Testing Service,~Pr1nce‘:6n, N.J.
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»

Mathematic¥ (continued) . N _ Xnowledge for graduation is... .

. s
‘ . Not Vsaful; y  Not
‘ important + dssirable Fssential clsar

- 1

-

- . ) .
Understaids and ‘uses mimbers in an appropriate way to .
quantify th%nking... > Lo ’

5. Recognizes an appropriate match between mathematics and \ ‘ . )
real ‘life (e.g., can establish a correct ratio or .

ercent, or select an appropriate operation “for-a real . : N
‘ e i s A A R 2 3 4 5 ()

6. Recognizes necessary and .sufficient conditions for
the solution of real life problems (e.g., for a real .
lifs problem, Jmows what numbers are needed and how to
obta:in them, such as needed measurements to determine
the amount of paint necessary to paint’the'walls of a - ) 0
TOOM). v v pfe o oo o v et e e el 2 34 5
- L c e Coh : .

. 7. Solves real life problems by estimating answers and .

doing the necessary, computation. . % & ¢« v v 0 o o e I |

.

8. Recognizes .rwltiple ways to find answers and equivalent 4 5 0)
.Computationalprocedures.............-.......1 2 3

‘Recognizces an appropriate number that can be used as .
an answer to a problém and adjusts and initerprets answers .
to fit the context of the problem (e.g., the answer, - ;

s would be-recorded as 6 if it represent:s the number :

[N
o -

3
of carj needed to transport people, but. recorded as S
-+ if it represents the mumber of passengers per €ar) . . . . . . 1 . 2 - 3 4 ] )

10. Correctly predicts the outcome of changing some riumber .
~ or condition in a problem in an '"if-then' sense (e.g., . .
-if.one of the numbers in a problem is doubled, how ‘
. does that change th outCome) s, s « « o o o o o o o s o 0 o o o1 2 3 4 -5 c)y

11. Interprets numbers when used to express probability .
(Chance) « i ¢ o /v v o v v e o s e oo v e e o 00w nl 2 3 4 - ()

-

" Recognizes and uses mathematical relationships:.. . ;

" 12. Distinguishes among direct.., inverse and other kinds of ’ o
variation wi,tho'ut necessarily knowing the correct term | s ; .
for the Teldtionship « « 2 v o vvo o o o™ ¢ v 0 *e v v 0o ol 2 3 4 5 )

. g
13, Recognizes spatial relationships in everyday life
(e.g., identifies and predicts possible relationships °
~amng1inesinspace)...........f....-.......1 2 3 4 S ()

o

14. States and uses relationships for the measures of
common two-and three-dimensional geometric figures . . . . . 1 2 3 4 [ (] . .

15. Recognizes equivalent relationships having a different .
form (e.g., d = rt is equivelant tot=d +r) . . . . .. .. 1 2 3 4 5 @)
16. Symbolizes a relationship-appropriately; conversely,
interprets a relationship expressed in symbols; under- .
stands the use of a formula as a way to solve a class T :
of Similar‘problems. « eue o v v o v a0 o o 0 0 g0 0 o0 w1 2 3 4 5 ) 0

17. Solves ;iroblu;s involving ratio and proportion and .
PETCENL. &+ o s o o o o o s s o o o s o oo o o oo oo oo ol 2 ~3 4 5 Q)

18. Recognizes relationships ‘evident in data and makes )
- zg:pmpriate predicticns and/or extrapolations frim :
0Se daLA , 4 4 v b4 e e e e g e e e e ] 2 3 - 4 . 5 )

Understands the mathematical basis of measurement... o . a9 .

19. Understands that numbers are used to quantify attributes
(e.g., length, temperature, area) of objects, not, the A -
objects themselves « « v v o ¢ v {0 v s e v 0t o0 000l L2 3 4, 5 ()

-

20, Recognizes and uses appropriate units for making R
@'erydaymasurcmnts.....................1 . 2 3 4 S. ()

, 33




- 3 ’ . . 3 t
Mathematics *(oontinued) : Knowledge for.graduation is...
e : Not - Useful; . Not
! . important desirable Essential clear

} 21, Recognizes and uses geoaaefric concepts in making linear,
t< area, and VOlUZe MEASUTEMENES. « & + v o o o o o o o o &0 o o 1 2 3. 4 5 ()
K

22. Understands the velationship between the size of the umit
and the mmber of units (e.g., the shorter the unit used
to measure length, the larger the number-of those imits . -
in a specific measurement) . . .« o 4 0 0 0 0 oo e 0 e 00 0wl 2 3 4 5 ()

\ 23. .Kknows in a general way how to"convert from one iumit to
\_ another in the same system (e.g., whether to multiply

oordivide) o v 0w v e e i e e e T e et e e e e e e e e e ] 2 3 4 S ()
- T ) s ]
24, \Q'etemines the measurements needed in order to solve a .
L problem; can solve measurement problems. , . . « . « . ¢ . . .1 2 3 4 -5 ()
25. s literate about the metric (SI) SyStem . . . . o v v v oo 1 = 2 3 4 s ()

26. Reads a-calibrated scale correctly, whether tf\e calibration
is in fultiples of whole numbers or fractional divisions;
estimades readings between ticmarks . . . . . o o000 0w 2 - 3 4 s - ()

Understands deductive reasoning... ’ -

27. CorTectly interprets sentences which -incorporate the
‘ logical connectives, "and", "or', and "if-then''-as well
as. the quantifiers, "some, "all", and "none' {e.g.,

r’ecognizesthatx<23ndx>3isinpossiblg)........1 z 3 .4 N ()~

28. Uses deductlve reasoning to determine whether a conclinon
based on a series of statements about everyday situations . .

isvalidorinvalid........)..._........‘...1‘ 2 - 3s- 4 S 0
29, Sees the need for basic definitions and assumptions and ' oy i
recognizes hidden assumptions (e.g., in advertisements . ] i,/s
or political s10gans). « « v ¢« v v tee o s o 0 v oo 000 o1 2 3 4 -5 () +~
30. Makes appropriate generalizations; identifies counter-
- examples to inappropriate-generalizations ‘(e.g., can find an > .
exception to the statement "all fractions are less than s . .
one")...........'.'..........._......1 2 3 A ) ()
Can interpret graphic, symbolic and verbal material... '
Si. l&akes reasonable visual comparisons of the..size of two ’ ; v : <
,ormreobjecti.....................:.1 2 3 4 .5 ()
3Z. Reads and interprets bar, line, and circle graphs and
p1ct)graphsl 2 3 4 5 ()
33, Chooses a mathematically ;ppropriate,graph to represent ' .. - .
agiveaset of data. . . . .0t e e e e e e e PP | 2 3 4 5 )
T o, Interprets a schematic, diagram, (e.g., a flow-chart, road i ] - LT T
map, or diagram of ‘the cifculatory system of a frog) . ... .1 2 3 4 S Q)
35. ] : : 1 2 3 4 ] .
. - A
36, ~ 3 .1 2 3 4 S
’ o
"o 1 2 3 4 s
I3
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yaw~
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- v

; R
K a . .
; - ) i Knowledge for graduation is... .
: ‘ L ot Usepyl; ) Xot'
SOCIAL STUDIES s important ° desirable Essential - clear
. V ‘ . ¥ - .
. Demonstrates understanding that ~the.develop1{ent of human . 1 - ' N
culture is affected by both natural and human-forces and \. .

their interaction: ™ - .

3

.-

t
1. There are conditions or forces that have pervasive
consequences in cultural development. This theme will
emphasize ‘the ways in which both natural forces
(e.g., climate, topography, natural forces) and forces
resulting from human action(e.g., technogggy, inflation,

urbanizatiofi) shape cultures. Attention will also be ' ’ > .

given to the-interactive relationship between natural

and human forees. . . . . . . 4. ... o e e e e e 1 2 - 3 2 4 L5 - 0
thman’ behaviors are varigd and con.rplex and are affected by R “ . : .
interrelationships between individuals, small groups, and . - et e - .o

large groups:

' .
2. The variety of patterns which characterize-Ruman behavior
is a function of dynamic interrélationships between people "
and groups and the various contexts within which people live.
Questions developed for this theme will explore the ways in
swhich people behave and interact with other people on three » -
levels (individual, small group, -large group); questions will - " -
also focus on interactive processes and behaviors (e.g., .
‘. attitudes and beliefs, socialization, conflict) . . .. .. .1 2 3 . 4 ) ()

There are both shared and distinctive features of cultures' in . . ,
" various historical periods:, 7 M

3. All -cultuxes can be described in terms of certain dimen- . .
*  ‘sions or features. Some of those dimensions or features .

may reflect basic needs of any social grouping. Other . . .
features may reflect ways in which people express or . K]
organize themselves. Cultures.can.be destribed, compared, . .
or contrasted in tems of such features (e.g., economic ¥
and political systems, ways of satisfying basic needs, . ,

religion). Questions that.explore particular cultures

or periods jn history should emphasize those aspects .

which are particularly salient to.our understanding ., - . s .
of. the contemporary world . . . . . . . NG | 2 3 4 5 0)

— -

The study of human affairs is accomplished by various methods -
of investigation, which have both appropriate uses and
Timjtations: .
_ 4. Various methods of investigation are used to study human . - ,
affairs and to resolve sociil issues and problems. Social s
_studies methods of investigation include complex modes of, .
indquiry which involve ‘problem recognition and definition, .
the formulation of hypotheses, the collection and analysis * »
of data, and the fornulation of conclusions or solutions. )
* Questions developed for this theme will explore various .
) methods of -investigation and their relevant strategies. .
Some questions will focus on the limitations and/or -
appropriate application of these methods. . . . . . . . . .. 1 2 3 4, 5 ()

> 3

]

5. ' ~ 1 2 3 .4 5

Y

»

r » .
Full Tt Provided by ERIC. N ‘
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LITERATURE/FINE ARTS

analyzing, and interpreting works in major types and forms
of literature and fine art:

1. Demonstrate' knowledge and awareness of basic elements of
meaning such as vocabulary in context, ‘basic musical

) concepts, widely used symbols, representational features . . .

o .
2. Demonstrate knowledge and awareness of Basic structural
-components and materjals including the nature of materials

»

.

Knowledge ér graduation is...

Not
important

[y

[
DY

compositional elemegts, principles of sound and light. . . . . 1

-
Knowledge of basic Concepts required for understanding,
The ability to analyze and interpret works of literature
and fine arts: ) . -
- 3. Demenstrate the ability to understand formal structures
in terms of'the inter:relationship of their elements
including coricepts such as relation of parts of works

A

to the whole, pattern, unity, function, and rhythm . .. . . .1
4. Demonstrate the ability to ipterpret works of literature
and fine arts in temms of such topics as meaning, symbolism,
convention, holistic significance, theme, mood, tone,
figurative elements; ambiguity ., . . . . . IR .1
: . v
> The ability to relate works of literature and fine arts to one .
_ another and to their social/historical context:
o " - F3
7 5. Seeing works of literature and fine arts as reflections
of their social/historical contexts or as embodiments
of significant questions concerning human values . . . . . . . 1
A " 6. Démonstrating awhreness of similaridies and differences
between works from different cultural traditions and’
®  historica] periods . . .-. e e D e e e 1
#’ 7. Distinguishing between works from different genres, . .
stylistic types, and schools and seeing relationships -
among the Various arts . « « « « ¢ ¢ o oo e oo e 1
8.~ . ' , 1
- i ' i ’ ’
9. L
-10. \ ‘. 1

N

Useful;
desirablé

’

- - &

Y

2

Essential

n§

th
clear

£
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TsoewE ’ . . Knowledge for graduation is...
o : . Not ¢ Useful; |
1. Demonstrates understanding of energy relationships in both
éjving and nonliving contexts

e Organisms perform,energy changes in the’processes of
photosynthesis, nutrition, respiration, and fermen-
tation. Energy transfer occurs in food webs and
food chains ,

;‘P *The Sun is the dominant source of all or nearly all
of the Earth's e.ergy )

*Energy is conserved but ¢an be converted from one
form to another

N\

2. Demonstrates understanding of the significant features ' )
of living things p . .
v eLiving things, in contrast to nonliving things, . '

possess cellular structure -
. . oLiving things have the following fuictions: fcod
getting, digestion, transport, assimilation,
excretion, response to environmentdl stimili, and
N reproduction
. . ¢ A .
3. Demonstrates understanding of 81: fact -that the operation
. of natura] processes has resulted in organisms that fill
. a vast mumber of ecological niches and that these organisms
are usually classified on a structural basis into a small &
number of categories, which facilitate the understanding
and study of the organisms

. .

sThere is great variety among organisms, both plant

> and anima% .. .
sProcesses at work have led to changes in the dominant
organisms at varicus times and in various places

- 'y
- »

<. 4. Demonstrates understapding of. thenrelationshi_.ps between
2iving organisms, particularly humans, and, the ‘environment

eLiving organisms, and.especially humans, can change
their environments. The changes may be beneficial
. but are often destructive -
‘ ’ eSome resoufces are nonrenewable, although others
can be renewed -

’

s 5. Démonstrates understanding of the fact that Earth is both
a part of the Universe and-a body that has special
characteristics .

eVarious evidences provide insight into the origins of
the Universe and of Earth =
- eEarth has various cohponents. Thé arrangements of
- some of these components have changed and are changing
with time, in response to various forces that produce
these rearrangements o

gl

) 6. Demonstrates understanding that all matter is composed of
atoms, that atoms are divisible, and that atoms undergn

cofbinations

<

-

eMatter exhibits three states and these states can be
described in molecular terms .
! satoms combine in various ways, resulting in a wide
* diversity of substances
oThe 'properties of substances determine the applications

i of these substances; metals and ‘normetals, elements

. and compounds, acids and bases, organic substances and
|
|

{norganic substances, etc. -

important dedirable Essential

Not
clear
kY

()

()

)




Science (continued) . ) : knowledge for graduation is...

-~ -

: ) . . Mot * Useful; .
AR , tmportant . -4 desirabie Légential
X 7 . e . .
:” 7. Demonstrates understanding of the forces that iuct ori units \ . St
of matter, . e . ‘ .
¢ éAlmost all interactions of matter result from the 1 2 3 " 5 -

operation of a limited number of forces: gravitational,
electromagnetic, and nuclear

etimans and their inventions can mihipulate forces .
to bring about important movements and chunges

. < N

8. bemonstrates .understanding of the methods of science: the
kinds ‘of reasoning and the.organization of informatiop -
*that have contributed to the development of science

[

shumans can increase their understanding of the laws :
of science and can use them, but capnot alter them ., -1 L 3 4 5

sThere is d}namic interaction between pure science -
and technology . .

oModels facilitate the demonstration and explanation ’ \ ¢ N
of stientific principles L

_ 9. Demonstrates understanding of the role of science in . .
. securing and maintaining importaiit human values P S
sXnowledge of nutrition and of the causes:of illness - )
and disease enables humans to employ strategies for 15\ 2 3 4 [
health maintenance, illness prevention, and safety . ’

sScience has provided the means of maintaining life

while making time available -for a wide range of human . . . -
activities : - - - <
4 ‘ - . ’ : )
10. : - > 1, 2 3 4 5
1. ) , 1 2 3 4 5
/”'F ’ . ¢ * \
12. 1 2 3 -4 S
. B -/
4
Approximately how many students graduated from your teacher educat:.ion
program during the past academic year (1979-1980)? . . . . . . . h e e e e e e e e e e e s
i M 3
Comments : . .
. M
: 13
. ’ Retumn to:
- 3 8 National Teacher Examinations:
- Box 911 '

Princeton, NJ 08541
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‘ SAMPLE SURVEY (beans) - - : . \

| " “NTE COMMONS REVISION SURVEY Lo
i1 ’ . . . \
; -Communication Skills - SR : .

] - -

: L .

vi The commranocution Skills portion of the new NTE.Common Examinations -focuses on the processes of communication’
‘reading, writing, Zistening}.arhe emphasis is on understanding and manipulating thevelements of a written
or spokén message. . i . A -

u

* -

- E Lan
. . Please réad the following topics .and rate each in tewms of its importance as to knowledge to be
« acquired By teacher education students by the time they graduate. Whether the topic was learned in - s

~college or tn high school does net matter. What is important is whether your institution expects a
graduating teacher education student to have an understanding of that topic. Assign a rating of "5" 4»
to a topic that you consider absolutely essential for graduation; assign a "1" to those you regard
as.totally unimportant. Assign a mid-range rating of "2", "3", or "4" if the topic is more or less
ugeful for graduation. If you find the wording unclear or so vague or ambiguous that you cannot

réspond, place a check within the parentheses in the rightmost column., - .
N - . .
Bearing 1n mind ywur current institutional requirements for graduation, read through the topics
RS 1n each sectign apd decide whether they are sufficient. On the linas provided, add’ any important
: subcategory of an existing topic. , .
EXAMPLE: . Knowledge for graduation is...
- Yot Usefyl; . Not |7
. ) important desirable Essential clear
Developneni‘of instructional matefrials. . . . .. .. . 1 2 K @ e S ()

This example shows the x:ésponse given by a persqn who would rate knowledge of the development of
instructional materials as more than desirable but not essential for graduation.

Now carefully consider each topic below, including those you have added, afid indicate your rating
by circling thepappropriate mumber. If you have any comments, please write them at the end of the
questionnaire or on a separate sheet.* - -

-

€ - . -

topics you think we have omitted. Be sure that what you add is not simply a rewording or a specific ,

, . ‘Knowledge fo'r gradfation 180
READING: T ' v . Y Kot Useful; ' " Ror
. . imporant desirable Tssential clear
e Comprehension: The ability to understand accurately and )
., completely the expli‘cit content of a writEen message
?;;,.}.M;in‘idca.............'.'.....”......vl 2 3 4 ] ()
2 e O fcfh:;t.i?n . wr‘gphmeetc A T 2 . 37 4 ¥ ()
3. Relationships (e.g., sequence, cause and effect) . . . . .. . . ., 1 2 3 4 ()
. 4, Parephn'se/smry of elau:nts in themessage ... ... ... . 1 2 3. 4 .5 « ()
- Analysis: The ability to clarify a written message and '
understand how it is organized and conveyed f\
5 1The WEIter"S UTPOSE . « o v v oo e e e e D2 3 4 5 )
. 6.1he;riter’s;ssmptions................'.....lh o 2 "3 4 § ().
7.11\cwritér'sattitui¢:-or;tom....,,,/,‘,,,,,,',,,1 T2 3 4 5 ()
8. Implications of the message; inferences from the message. . . . 1 2 3 4 5 )
9.Factys.op§ni&1inthelmssage.,*...........,,:1 2 3 4 5 () .
lo.Organiutignofdxcnessage'.....-....,.._,‘....1 2 3 . 4 S' )
ll.Useoflmmngeintl;ems?age..:.......,.......1 2 . 3 4 5 ()
El{llc Ap;.alication of elements in the message. . . - . .n. A | 2 3 . 4 i S ()

’ ©. Copyright 1930 by Educational Testing’ Sérvice, Princeton, N.J. 39 .
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Rea.ding {continu;d) :

Knowledge fér'gud{ugion.is.. .

LA

) . - Not Vaeful; - Not
., > important desirable Essential  clear
> » R . . a3 o‘ N
Evaluation: The ability to aakc reasoned qualitative judgments <« .
" about the nature-and merits of a written message . * . .
13. Emotional or manipulative aspect_s.bf the message I PN 3 4 ] ()
14, ‘Strengths and_/or weaknesses:lof the 5rgunent . | 2 3 <4 ) ( ) .
15. Relevance and/ar appropriateness of supporting~gvidence, i <
P - SR R 2, 3 K 5 )
16. Relation of the message to the audience ‘and/or to the . . . b
general universe of the topic. « v v v o v oo T e e e e ] 2 3 4 -~ 5 )
17. . 12 3 4 5
TS Y A 1 2 - 3 4° 5
’ > . e -
19. ° ) - 1 2 37 4 S
'. et > £ - N - ' -
Does your English Department offer a course designed to improve most of these reading skills?
() Yes () No
WRITING - , b
1. Providing.and sustaining a focus or thesis = .". . ... . . .. .1 2. 37 4 5 O)
> 2. Attaining in different papers the varied aims or purposes £ )
(e.g., explanatory,’persuasive, expressive) of discourse . . ... 1 2, 3 4 S ()
. * P o X
3. Deciding which of these aims or purposes is appropriate ) ! . "
in a given'writing situation.. . & . . o . v s e o000l 2 3 . s ()
* _ 4. Selecting and' s}u.s}:ai,ning an appropriate persona or voice . . . . 1 2 3 “ 5 ()
S. Producing and"developin; adequate and appmpriaie material ~ —
to accomplish the purpose for writing, identifying.and . ) . .
. sSpporting, as appropriate, important assumptions. . . . . .. . 1 2 3« ] 5 ()
t . . ) "
‘ 6. Choosing ard using a mode of organization consistently ... . . .1 2" 3 4 S ()
7. Preserving coherence in an extended piece of writifg . . . % . .1 2 3 4 S )
- - ‘
8. Choosirg an appropriate mode of organization ’ A )
(chrenological, enumerative, €tC.) « « v o v v o 0 0 0 e e e 1 2 3 -4 S ()
t . P
‘ 9. Constructing sentences in standird written English, .. , . N
, adjusting choice of sentence structure and word ¢hoice
torsuit purposes and 2ims. . . L .. e a0 w0 e w0 e .1 2 3 4 ) ()
N . A
10. Using §mtqmes and vocabulary which are appropriate '
to the purpose of the writing.” . . . « « ¢ ¢« v v ¢ v v v v W W] 2 3 4 lS ()
LN : < } , .
11. Using words and sentences which are appropriate for ' ) .
the intended T€aETS « « v v « ¢ o o o o o s st a0 o o s 0 o} 2 3 3 s S ()
.. . L - i
12. Constructing sentences in standard written English e .
and identifying sentences that do.mot observe the * N
conventions of standard written English, such as . . R
granan,usagc.mxip&mctuztion...’.....!/.’”........1* . 2 3 4 S (&)
'13. 1 3 4 5 .




. [N ‘x - 4 . ' i -
 lriting (continued) .
- -
Does your English Department offer a course designed to improve most of these writing skills?
. ! () Yes () No~° "~
» Xnowledge for graduation is... -
VA - .
ot Useful;

) . important desirable Essential
*LISTENING . :
- A‘ / '

1. Basic Comprehension of Message: Noting details, paraphrasing A :
message, recognizing cdgnitive clues, understanding confota-
tions of words, interpreting metaphorical language, surmar- 4
izingmjorideas..................._.....1 2 3 5 ()
2. Analysis of Message: Identifying assumptions, drawing i
inferences, recognizing implications, identifying speaker's :
I R P -3 4 5 )
Y 3 pvaluation of Message: Identifying and evaluating logical - . .
structure, assessing appropriateness and effectiveness of -
supporting material, evaluating effect of speaker's tone ! .
. N anadIene . . 4 . v e e 5 e s Koo s e oo e el 2 3 -4 5 ()~
4, I-'_eedback-Rcspor.x;e: Identifying appropriate responses . .
to questions or dialogues. o « s . 4 s o s s e oo e s mee s ] 2 3 4 5 ()
5. 1 2 3 4 5 .
6. " s 1 ‘2 3 4 ]
3 \3 )
7. - 1 N 3 4 , S
C 4 " . .
. 2 , : .
Does your English Depéruner{t offer a course désigned to improve most of these listening $kills? P
~’ /
() Yes ()M
' The NTE 1s also considering chcldping a.test in speaking skills. Do you think such a test should i)é
part of the NTE Cormons? . i i
. . () Yes () No 4 X
. ' ~ .
Does your English Department offer a course designed to improve speaKing skills?
‘ () Yes () MNo : » o . ,
: S— ’ ' R \_
* Approximately how many studerits graduated from your teacher education '
program during the.past academic year (1979-1980)7 . . . . . . o . .o e e e oo e oo n .
, b . %
Comments :
. : . . .
- ‘ .
¥
> ) " ) e /
. . f K ' ’ / I
X \ *
s . . S ) e Return to: _ } -
. A\ + . . -
National Teacher Examinations
N 4 1 Box 911
EMC . 3 * ' Princeton, NJ 08541
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* ; SAMPLE SURVEY, (Deans) _ ‘ o »
NTE COMMONS REVISION SURVEY- -

. P N— - e

Professional___Education-

A - - .
The Professional Education portion of the rew NTE Common Examinations focuses on the ability of a beginning
teacher (K-12) to consider appropriate alterratives in making decigions based on a core of profeseional
knowledge about the processes and contexts of tedching. 7' .

g ¥ -

h ]
#

LY

Please read the following topics and rate each in temms of its importance as to knowledge to be
acquired by teacher education students by the time they graduate. Whether the topic was leamed in
college or in high school does not matter. What is important is whether your institution expects a
graduating teacher education student to have an understanding of that topic. Assign a rating of’"'s"
to a topic that you consid.r absolutely essential for graduation; assign a "1" to those you régard
as totally unimportant. Assign a mid-range rating of "'2"*, "3"; or "4" if the topic is more or less .
useful for graduation. If you find the wording unclear or so vague or ambiguous that you cannot
respond, ‘plade a check within the parentheses in the rightmost cclumn. .

Bearing in mind your current institutional requirements for graduation, read through the topics

Py
A in each section and decide whether they are sufficienf. On the lines provided, add any important . .
. topics you think we have omitted. Be sure that what you add is not simple a_rewording or a specific- o
subcategory of an existing topic. . ",
EXAMPLE: : : ’ ‘ Knowledge for graduation is... - ,
t - . -
K , Not Useful; - . Not
- . ; important desirable Essential clear
° Development of instructional materials. ,.'. e 1 .2 3 @ s - ¢
This example shows the response given by a person who would rate knowledge of the development of
instructional materialsas.gnre }ﬂm‘desirable' but, nqt,hess,ential for graduation.
Now carefully consider each topic below, including those you have‘added, and indicate your rating -
by circling the appropriate mumber. If you have any conments, please write them at the end of the -
questidnnaire or on a separate sheet.
+ * . . N
a 2
. . Knowledge for graduation is... :
A. The Process of Teaching g . . Fot Useful; Not
Knowing how to plai, involving the... .urrportant desirable Essential clear
1. Identification and formulation of gereral v . ;
curriculun objectives. . a> B I 1 2 3 4 5 ()
———2—Identificatjon-and-formularion of specific . e
objectives for lessons and students. . . . . . . . . . PR 1 2, 3 4 . S ()
. * . N .
3. Gathering and intevpretation of specific information ,q‘
. to diagnose student achievement and needs. . . . . . . . . . . . 1 2 3. 4 5 ( )~
. 4. Identification of available human, physical and ] x .
material TESOUTCES . « + « o o o « o o = o o o o o Bu o o e s 1 2 3 4 S ()
5. Selection Of instructional Strategies. . « « « « « o o o o « o« 1 2 3 4 5 O)
- 6. Gmt;pi.ng of students for instruction . . . . « . . < . . . | 2 <3 4 S ()
7. Selection of instructional materials . . . . . .1 2 +3 4 S (‘)
L., 8. D::velo;inent of instructiunal materials . . ¢+ . . . - . . . I § 2 3 4 S ()
9, Orgsnization of instructional resources. e e e e e , .1 2 3 4 5 ()
10. Selection and/or construction of achievement measures, . . . . . 1 2 3 4 5 )
11. Establishment of performance standards . . . . . ."% S 2 3 4 5. ,( )
‘ Q ) L 42
ERIC * - |
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" The Process of Teaching (continued) . " Knowledge for graduation is... ]
. Not ‘ Useful; Mot
o o * , important desirable Esgential clear '
{ Knowing how to implement plans, involving the... ) : >
12. Commmication of'expect‘ations and TEMIES » o o o v b e e e e e 1 2 3 4 5. )y

13. Encouragement of approp;iate_student behavior. . . . oo oo . . 1 2 3 4 5 )
14 E)iscouragement of inappropriate student behavior . . . . . . .. 1 2 3 4 5 ()
15. Provision of a suppo;'tiv;: physical enviropment . . . . . . .. .1 2 3 4 § " ]
16. Monitoring of the efi:::tiveness of classroom management. . . . . 1 2 3 4 5 ().~
17. Handali.ng of emerging ‘conditions.-. . . . . . . . . ... e 1 2 3 4 S ()
18. Presentation of information and directions in a.clear way. . . . 1 2 3 4 “ s ()
. 19, Asking of appropriate questions. . . . . . . . . . . .. S | 2 3' ¢ 4 5 ()
20: Guidi}lg of discussions , . . . ................ 1 2 3 4 . S {)
2. Ifhintenance of appropriate pa;cing ..... P . T T | "2 L3 4 S () =
22. Provi§‘ibn of student opportunitie; for appropriate - "
practice . . . . . . e e e e e e e e e P | 2 3 4 5 () )
23. Monitoring of student })rogress A ‘ .. 1 2 ‘;‘\/4 5, () {(
24.¢ Provision of facilitative feedback to the student. . . . . . . - 1 2 3 4 s O .
25.” Monitox:ing of instructional effectiveness (teacher self- . ) ’ _—
evaluation on an ongoing basis, day-to-day evaluation) . . . . . 1 2. 3 4 5 () )
’ 26. Modification of instniction on the basis of teacher 1 , .
' Knowing how tf)_evaluate, includiné the... R
27. Recording of student progress. . . . . . . e e e e e e e e "1 2, 3 4 5
28. Determining of Student MASTETY . « « * o v v v v v v o . - L1 2 3 4 5 )
9. Grading of student achievement . . . . . . . . . . . . RS | 2. 3 4 5 ()
13. Reporting of'student’achieveme;lt e e e e e e e e e s el 2 3 4 5 ()y °
31. Preparazion and use of anecdotal recards . . . . . . . . . . . .1 2 3 4 S ()
32. Conducting and use of systana;ic‘:\observation Ce .“' ..... 1 2 3 4 5 (\ )
33. Assessment of instructional effectiveness (teacher ¥ )
_self-evaluation) . . . .o e e e R 2 3¢ 4 5 )
34. Use of student achievement and iqstrﬁctional effectiveness )
data to refine subsequent instruction. . . . . . . ... .. .. 1 -2 3 3 -] ()
. o
Knowing how to behave in a professional manmer, including the...
35. Respecting of human Tights . . . . . . . e 1 2 3 .4 s ()
36. Encouragement of student feelings of self-worth. . . . .. .. .1 2 3 ‘4 5 ()
37. Interaction with colleagues, parents, students and the ’ . ' . .
public in a responsible way. . . . . . . . . ... .. S | 2 3 4 5 ()
* 38. Respecting of commumity standards. . . . . . . . . . . A | 2 3 4 5 ().
an objective manner. . . . . e e e e e e e e e e e e e e e e 1 2 3 4, S

ERIC . ;43

I 39. Handling of controversial issues in the classroom in £ 0)
|
|




! ¢ > - .
- s
[‘ .Tke Prodess of Teaching (continued) : Kncwledge for graduation is...
| - oot Veeful; Not
; i important desirable Essential clear
- 40. Being aware of and/or vesponding to educational jssues ... 1 2 3 4 s ()
-41. Recogr:tion ‘of the 1imits of one's own competence .
) and QULROTALY. + o « o o o + o oo o o o o o o o o o o 0 0 s c1 2 3 4 5 . )
-, ~ 6’! .
42. Awareness of and appropriate applica.ion of knowledge
in the field . . . . . Gt A 1 2 3 & . S ()
43. . 1 2 3 4 5 g
= 5 }
44 s 1 2 3 4 ) *
4s. : 1 2 3 4 s
| B. The Context of Teaching
Recognizing the constitutional rights of students and the
implications for classroom practice, including the.,. L
46. Fourteenth Amendment (due process rights).-. . . .. ....... 1 2 3 4 ) ()
47. First Amendment (free speech rights) . . . . . . . . . . . « . . 1 2 3 4 S ()
A . .
48. Separation of church and state . . . . . .« . o . ... 1 2 3 4 S ()
Recognizing the implications of state/federal/judicial ‘ b )
icy . in i ications-of-policy-regarding=ri—; ’
49. Handicapped children (e.g., Public Law 94-342) . . . ... . .. .1 2 3 4 [3 ()
SO. SeX BQUILY « « = o v o+ 4 e 4 s e w e e s e e e e e . | 2 3 4 S () :~
S1. Racial justice . . « ¢ « o ¢ ¢ o o o o e e e e e e e s R | 2 3 4 S ()
, S2. The language of instruction .(i.e. teaching in the -
child's mother tongue) . . . . - « « « v s & &« S | 2 3 4 S )
SS.Cmpulsoryschoolattcndance........‘. ‘1 2 3 4 S ()
A ) \' p
Recognizing the extra-classroom influences on teachers,
including... ! —
4. The variations jin schodl system policy (school district »
organization, structure, governance) . . . . . . . ., T | 2 -, 3 .4 ) ()
55. Commmnity expectations based on type of setting ' '
(urban/rural), conflicts, political or ideological s
divisions, etc . . . . . e e e e e e e e e e e 1 2 . 3 4 S () .
56. The influence of special interest groups‘. . . . . . . P | 2 3 4 S ()
S7. Parent expectations. . . « . .+ . . ¢ o e 0. s e e e R 2 3 4 S ()
58. Tg;a_cher peer group eXpectations. . . « .« v 4 s 4 4. e e o oo s .1 "2 3 4 5 )
59. Federal, state and local involvement in governance -
< ofeducarion . . . ol .o u Ve e e e e e e e e 1 r 3 4 5 )
v ‘ . .
60. Influence of the media/publiC. « « w o o o o o v 0 o o 0 o v o 1 2 3. 4 5 ) }
6}. Financial support of education . . . « « o« « « -« S | 2 3 4 5 () v
\
1 2 3 4 S () .

1 - .
l{ic‘Shifting societal patterns . . . . . o o .o - oo PECIREREPIPE

IToxt Provided by ERI




Ine Context of Teaching (continued)

Knowledge for graduagion is...

Not . Useful; Not
Reccl:ggxzmg the extra- classmom influences on students important desirable Esgential olear,
including... . .
-63.Socxoeqoncnicstatus................;.....1, 2 3 4 5 ()
6, CUlTUTE. o o o o o o o s o v o n v n s s s o oo on oo oosnl 2 3 4 5 ,0)
65. RACE o v o % o v v e e e o] 2 3 4 IR o
" 66. The type of setting in which students live (e.g., : 0)
‘ urban/rural)..........\......,....;..,,.-..1 2 3 4 S
67. SEX TOLESw s o o o v o v v o s o s o o n s o v oo o aansl 2 3 4 5 ()
68, Developmental patterns and maturation. . . . . . . . o« o« o o1 2 3 4 5 () N
. < . .
69. Shifting societal Patterns . . . o . « . 3o s o o 0 o o o s o1 2 3 4 5 Q)
Demonstrating knowledge of one’s occupation/profession,
including a knowledge about... ﬁ .
70. Professional organizations . . . ... ... e o] 2 3 4 5 ()
71. Teacher rights and responsibilities. . . . ... ... R | 2 3 4 5 ()
- *
72. / N 1 2 3 4 S
73. — ! . 1 2 3 4 5 )
7. 1 2 3 4 5
-, ‘l ’
Approxunately how many students graduated from yody teacher education .
program during the past academic year (1979- 1980)7 . o . . e e e e e e e e e e N
®
Comments: \ ~
F] * !
. . )
Return to: /

Natidnal Teacher Exammatxons
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N

, SAMPLE SURVEY (.State Boards) . “ - .
NTE COMMONS REVISION SURVEY R

*
3

" THE COMMN EXAMINATIONS will consist of three separate modules: Professional Education, Communication Skii)la, and
Genera! Education. These tests are designed to aséess nccessary competencies of all K-12 entry-level teachers.

, Please read the following topics and rate each .in terms of its importance as knowledge to he
- acquired by teacner education students in order to be certified as teachers igf your state. Assign a
rating of ""S" to a topic that your state definitely requires for certificAtion; assign a "1" to those
that are definitely not required. Assign a mid-range rating of "2", "3", or 4" if knowledge of the
topic is recommended but not required. If you find the, wording unclear or so vague or ambiguous that
you cannot respond, place a check within the parentheses in the rightmost column,’ ;

aring 1n mind your state's requirements for certification, read through the topics in eachk %
€ectign and decide whether they are sufficient. On the lines provided, add any important topics you
think we have omitted. Be sure that what you add is not simply a rewording or a specific subcategory
‘of an existing topic. . . .. -

%

Ja

.

EXAMPLE: Knowledge for teacher certification is...
Not Definitely WNot {» *
required, Recommended _ required clear
Evaluating student achievement. . . . . . .. e e 1 2 3 @ S . O) “
This example shows the respoﬁse given by a person who would rate the ability to ev,zhuate student
achievement as very strongly recommended but not actually required.
R Now carefully consider each topic below, including those you have added, a;xd indicate your
rating by circling the appropriate number. If you have any comments, please write them at the end of
the questionnaire or on a separate sheet. :
) ’ ¥ ) N T S
3 “, e s )
Knowledge for teacher certification is...’
Not Définitely. Not
Professional Education : required Recommended required olear
1. Planning: Instructional goals; diagnosing student needs; ) . , :
identifying resources; designing instructional activities. . . . 1 2 3 4 S ()
2. Implementing plans: Creating conditions' f'qr effective
learning; carrying out instruction,. . . .« o ¢ o o e e o 1 2 3 4 S ()
3. Evaluating studert achievement; self-evaluation. . . Ce e 1 2 3 4 - O
4. Behaving in a professional manner: Interaction with . -7
students, colleagues, parents and commnity. . . . . . . . . . . 1 2 3 4 5 ()
5. Recognizing state and federal policies affecting -
education (e.g., policies related to race, sex, ) . .
language and handicaps). ..., « « « v ¢ & o o 0o oot R | 2 3 4 S )
. 6. Recognizingaconstitutiomvl rights of students. » . . . « « . . .1 2 * 3 4 S ()
) . g . ' . “.
7. Recognizing influences from outside the classrocom on : ,
teachers (e.g., district policies, commmnity expectations, .
FINANCES). o « o + o ¢ o o o o o o o v s o o o o 0 o w a0 1 2 3 4 S ()
. 8. Recognizing influences from outside the classroom on < o
students (e.g., influences of culture, race, sex roles,
* commmity setting) . . . . - . . 1 2 3 4 5 ()
s/ * -
9. Demonstrating knowledge .of the teaching profession: -
Professional organizations, teachers' rights-and i » .
responsibilities . . . . . . .o oo e T | 2 -3 4 S ()‘
10. , oy 2 3 4 5

Q : 1 8 .1 12 3 4 5

" ERIC o .

@ Copyright 1980 by Educational Testing Service, Princeton, 'N.J.
- . 3 L




~

\ .
: . - . .- -Knowledge for teacher certification is...
© -
, Yot Definitely Not

General Education requirved Recommendad ..required clear
1. bhthemtics:\.SenseA.of‘ the order and magnitude of numbers, ' R
solving real-life problems, mathematical relationships, . -

measurement, reasoning, charts and graphs. . . ...« . o . o . o1 2 . .3 4 5 ()

; A o

- 2. Science: -Understanding-energy, -fortes, -composition-of- ) . : " . ]
matter, featurcs of living things, relationship of ’ - :
living things te the environment, scientific methods,

science and humdn valies + . v v oo o v o v e 0 0o 0 0 s 0 s ool 2 3 4 .5 ()
. . - - ] e
3. Literature/Fine Arts:-Ability to analyze and interpret -
works of literature and fine arts in tems of meaning, .
structure, and social-historical context . . . « « ¢ ¢ o o v . o 1 2 3 4 5 ()
4. Social Studies: Forces affecting culture and humin ?
behavior, interactions among individials and groups, ~ LR
camparisons of cultures, methods of studying social issues . . . 1 2 3 4 5 ()
> ’ e ’
5. 1 2 3 s s ’
6. ) 1 2 3 4 5
' /
, , /
; ' ' S
» e Q o - \ .'
. Communication Skills - Con
.o \
1. Reading: Comprehending the main idea and details, . } .
analyzing the writer’s purpose and-Attitude;, judging . .
qualitngr'aﬁﬁmpriateness of writing. « « ¢« v o « o 4 o1 2 3 - 4 ., S ¢)
2. Hg'it,ihgff’urpose of the writing; organization; adequate . \
vsuppm;,t;ffor the main idea; effective use of rhe'tox:ical -,
skills; constructing sentences in standard written -
English; choice of appropriate vocabulary; grammar; - '
pnctuation (multiple choice and essay). « o « o o o o e v 0. 1 2 3 4 S ()
’ .. < i . .
3. Listening: Candidates will be played short tape recordings a o
dfter which they will answer questions pertaining to basic .
*. comprehension, analysis, and evaluatich of cognitive and . ) ot .
;’aff'ectivemssages.'......................1 2 L3 4 S ‘()p
Ry = . i
AN . - .
A, ‘ 1 2 - 3 4 5
// /s, 1 2 3 4 5 '
7/ N - l -
¥ < ) ‘ Ll
Comments: «
1
~ B .

%
° K2
. - \l
- ) :
‘ “
! 1 4 ,7 n Return to: . )
. s . ~ «10nal Tescher Examinations
. .- Box 911

- . Princoton, NJ 00541 »




