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REPORT OF THE NATIONAL TEACHER EXAMITIONS

.COMMONS REVISION SURVEY

May, 1982

INTRODUCTION

In,July of.1981, the.Policy Council of the National Teacher

Examinations (NTE), in conjunction with the Educatiqnal Testing Service

in Princeton, New Jersey, compLeted a series of national surveys designed

-to review proposeechanges in the NTE.Common Examinations. _This
standardized, multiple-Choice test battery has been uwed to assess

. academic competencies in beginning K-12 grade teachers.

Tpe Commons Revision Survey was designed to iap varying'Oerspeciives on

the prppdsed test content and its reLationship.to both teacher education

curricula and existing requirements for entry-Level teaching positions.

In essence, those-concerned mith the.preparation_of future teacherViwere

asked-if the.preliminary.:L fspecified by Committees o

examiners, appropriately a ressed the teaching knowledge and skills

needed by a beginning teacher. The NTE Policy,Council, a 12-member*

body representing user and non-user teacher training institutions; NTE

certifying agencies, and user szhool districts,'planned to use the judge-

ments and reactions of the 3,000 pcofessionaLs and citizens surveyed.

The broad-based input collected at the,front end of the,test development

process was critical, given the project goals to_2pand and improve the

NTE,sofferings. The diverse populStions sampled n included deans

of education, professional education faculty, English department.heads,

elementary and secondary level principals and-teachers, student teachers,

state and local boards.of education and school-based parent groups.

CW'rently, the NTE Common Examinions is designed to measure

achievement in the liberal arts and professional components of training

,common to most undergraduate teacher education programs preparing K-12

level teachers. The Cpmmons and,25 speciaLization exams are used

in 8 states for teacher certification and in approximately 25 states'for

varioue purpoSes including selection, program evaluation, certification,

and licensure. Recogni'zing new directions in teacher education and

-current testing requirements for certify.ing entry-lev,el teachers, the

Council has propo'sed that the Commons be substantially,revised. Rvi'sion

-objectives callcfor broader content coverage, ..texibility in test choice

and Use, and a wider range of candidate sgrvices and score-reporting

possibilities.

,

As of May 1982, the NTE Poliqy Cpuncil expanded its membershito to 15
4

members to include 3 classroom teachers.

I.
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Tpe revised Commons, to be.named the NTE Core B'attery, wi1 consist .

of three newtests tb be developed for use in the fall of 1982 -- the P

jest of General Knowledge, the Test of Communication Skills and the Test

of Professional Knowledge*. They will be available independently or
together.for use at various points dwing the teacher training years,
possibly for screening and gujdance of students entering teacher training,

and at exit points upon completion Of a prescribed program. The ene'ral

Knowkedge-and Communication Skills tests will fogus on the knowledge
and cognitive skills that are essential for a well-educated, literate

person to function and communicate effectively. The Professional

Knowledge test will emphasize the professionallmowledge considerea

necessary for, all entry-level teachers, whatever their..field of

specialization.
. .

The results of theesurvey'were sent to the various Committees of

Examiners who are-cklarged with'respopsibilitx for selecting test. content,

item development and final form review. This report will provide

Summary of the samp1in6 plan, data collection procedures, the question-

naires, Overall response patterns, and major findings.

0
<,.

-.,

. SAMPLING

, Random samples, some of which were stratified.we,.e'drawn from the

most complete, up-to-date lists available lor each pOpulation: In

addition tb educational mailing lists, AAtTE and NCATEk* members (Lists

included Historically Blajk Insti4utions list) were sent copies-of the

surveys. They appeared to overlap sufficiently with the randomly

selected populations tilat were considered to be adequately represented

in the samples. Sample sizes were baSed on rtquirements of 95%
confidence that estimated; parameters have a 1()%preCision. Tables 1A,

1B, and 1C'provide the.sample size for each population.

The population of deans of education was stratified three ways:
geographicalCy (4 regions), NTE user or non-vser, and'AACTE member or '

non-Member. Simple random samplei were drawn using the same sampling

fraction for each stratum. Questionnaires for.each of the three NTE

test modules were'then spiralled through each subsample so that one-

third of the sample responded,to.the specifications in Professional

Education, one-hird to those ih General Education and one-third to

those,in Communication Skills. They were also sent abbreviated outlines

of the other two modules.-

The sample of professional education faculty was obtained through,

;

the random sample of deans by,requesting a list of aculty who teach-\

professional education courses,:,,From each list obta.\,ned, one member---

was selected-al random. Thrise daps who did not send a List were asked

* *

At the time of the survey, thtse.test modules were -referi:ed to as tests

Of General Education, Communication Skill's and Professional Education.

Future referehes in this report will retain tile test names used at

the time the survey took place.

AACTE - American Association of Colleges for Teacher Education

NCATE National Commission for Accreditation of Teacher Education

4
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to select acprofessional education faculty ember at tFie time they were

surveyed. Instructions for random selection were enclosed. Professional

education faculty members Were sent the Professional Educafion specifi
cations plus abbi-eyiate&outlines of the other two modules. Each dean

was further asked to forward a packaged questionnai taining the

Communication Skills specifications (along with thg,..o abbreviated

outlines) to the head of the English,aepartment at th titutiOn.

Two.simple random samples of principals were selected, ohe from
'elementary andone from secondary pubt:ic schools. rThey were sent the
Professional Education specifications plus abbrevfated versions of,the

other two modules. PrincipaLs were also given a.packaged.questionneire
containing the above and a set of instructions for selecting one entry
level teacher at random from their school. The same.principals were

also asked to lorward a prepackaged questionnaire containing abbreviated

versions,of all three specificatidns to the president of the local.

parent group.

From a List of student teacher supervisort, a simple random)sample

was drawn. A packaged questionnaire containing fhe,Professional Education

specifications were sent to each supervisor along With instructivs for
selecting one student teacher at random.

All three abbreviated specificqkjons were sent to a simple random

sample of school board presidents who were selected directly from a .

national mailing list.
.,

. ,

' Chief state school officers fwm all fOty statet were sent
/

..i
abbreviated versions of the three test specifications.

z

, .

i
4"

QUtSTIONNAIRES ...

. 4 The contept.of the questionnaire varjed depending upon the

particular semple.being survigyed. Generally it consiSted of a list ofeispecTations from one or r ,r,Imoe of the three test modules: Next to

each cification was a fvepoint Likert scale on which the respondent

indicated a rating: Table II stows specific' sample instructions:for
rating the speciticatVOns and the dimensions on which they were rated.

In additioncertain demogrephic irNormat4disuch as institution size,
minority enrollment, and whether the population was primarily urban,'.

suburban or rural, were obtained so as to provide descriptive information

about thdse institutions participating in the survey.
,

.
, . .

.
.

The cOmplete Professional EdUcation specifications were sent to

onethird of the deans, the professional edUckion faculty, prinHpals,

teachers,end stuAlt teachers. tomplete'General Education specifications

4.
'were sent to onethird of thedeans. Complete specificatiOns for

t
.

Communication Skiltlf were terit to oneth,ird ot the deans,as well as to the

English Department heads.
1t e I

. ". Abbreviated forms of Pie General Education and CommugicatIon SkillS

specifications were also developed- into a questionnaire corm and sent to

>teachers. Parent group presidents, school board presidentst and state'

4
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departments of education Were sent a short estionnaire with the

abbrevtdted specifications from all three test modules.

DATA COLLECTION

All samples were surveyed by rriail. Six of them weryontected

indirectly: of English Departments and professional education

faculty were survey through the deans, student.teaaers,were-reached
through'their'supervisors, and elementary and.secondary tea6hers and '

parent group presidents received questionnaires forwarded by their

principals. The remaining.five samples deans of educetion, elementary

and secondary principals, school boar'd presidents, and state departments
of education -- were sent questionnaires directly.

r

In ea.ch case a, dover letter descl-ibing the purpose of the survey

was enclosed with the questionnaire. Where necessary, specifiz
instructions'for.nandom sampling were included. Postage-paieenvelopes

Were iricluded for 'returning the completed questibnnaire.

Two follow-ups were conducted. The first wv.an automatic post-
card reminder,thae.was mailed two weeks after the initial questionnaire

was sent.. After; another two weeks, a second copy of the questionnaire

with a tpllow-up letter and return-envelope were mailed toeveryone'who
. I

had noryet responded., .

f,

RESPONSE RATES-RANGED FROM.33% TO i6%, DEPENDING ON THE POPULATION SAMPLED.

WON-RESFONSE BIAS EFFECTS ARE-LIKELY TO INFLUENCE INTERPRETATIONS. ,

$ st,,, Tables 1A, 18, end 1C show the'rateS'of response for each sample'

and summar*:"charactéristics of those.who dtd respond. Rates ranged 'from

33%j for eldmentary teacher's to.86% for"stete departments of education.

Not surprisin6lyviresponse raes were lower among those groups for.

whc5m two stages of sampling were required and the actual questionnaire

recipients had to be contacted.indirectly.

Teacher Education Institutions

'Among deans..of education, the Iiighest percOtages responding were
from southern.institutions and were users Of ATE. The same pattern held

for professiond* education faculty andengUish department heads. Because

only.54% to 657 sif the institutions responded,ye must assume that some

non-:response bias* effects are inherent in the data. Just how these

effects are manifested is unknown.

RESPONSES 4

A.

Bias here refers to the difference between the true population Statistic'

and the estimate computed on 7the sAmple. .A sample is unbiased only if

is random and 100% of'the questionnaires are returned compteted.

When fewer than 1007. are returned, the Specific bias introduced is called,

noh-response bias.

t
s
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dr, the average, the fristitutions i-esponding had teacher education -

programs from which 60 to 100 students graduated during the last academic
year (1980). .This number covered a considerable range, from 3 to 5,554
.graduates.*

a

Schools

The surveys of elementary an'd secondary school principals and
teachers yielded!responses of 33% to 49%. Nonresponse bias effects
are likely to be,more serious in these groups.- Furthermore, results
of.the 'surveys of teachers indicated.that, contrary to.sampling
instructioris given, more experienced (aseell as entrylevel) teachers
were sampled by principals. Instructions for sampling specified that a

pool of teachers with less than five years' experience be used. In fact,

only 58% of the elementary teachers and 55% of the secondary teachers
respondfhg to the surveys satisfied this condition. One teacher had as

much ag.31 years' experience:

'ft is potsible that many schools had no'entrylevel teachers and
that principalS chose among all of the staff9instead of not responding
at all. Over half (60%) of he elementary schools had fewer than five
entryleveCteacher; 86%.had fewer than 10: Secondary schools had
significantly more entryLevel teachers, but-76% still.had fewer than
ten.

. 4

While the effects of nonresponse bias cannot be known, one of its
sources may be related to Whether the school population was primarily
urban, suburban or rural. About half of the printipals.and,teachers
responding were from rural'schools, while only a quarter were urban 3nd
the other quarter suburban. Thus the data must be regarded as reflecting
most heavily those attitudes, values, and experientes of rural teacheeS
and principals. -Because of the small numbers samOled, it.was not
possible.to analyze urban and suburban data separately.

Student Teachers, Parent4 S.chool Boards, State.Departments

Sources and effeets of nonresponse bias)n the.other four'samples
are not known. Results from student"ieachers and parent group .
presidents must be interpreted with.part:culae. eakion becose only
35% and 38% respectively responded. Half of all scpool,borld presidents
responded, and there is no,way to know how the nonrespondenis reacted
to the.survey: The survey.of state departments of,eddcation represents
all but seven states. tThus, it probably reflects the nation as a whole'
fairly accbrately.

,

Other interesting background data and comments collected from
teacher education institutions will be analyzed at a future
time. -s
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MAJOR FINDINGS
,

MOST SPECIFICATJONS RECEIVED HIGH RATINGS BY ALL SAWLES. -RESPONSES

4:INDICATED NEED FOR GREATER CLARITY IN PROFESSIONAL EDUCATION-AND MORE

'WEIGHT*ON THE PROCESSES THAN ON THE CONTEXTS OF TEACHING. GENERAL'

EDUCATION TOPICS WERE GENERALLY ACCEPTABLE. COMMUNICATION SKILLS feu

HIGHLY PRIORITI2ED. EMPHASIS (ACROSS GROUPS) WAS ON USEFUL AND JOB-RELATED

KNOWLEDGE AND SKILLS NEEDED BY BEGINNING TEACHERS. INTERPERSONAL SKILLS

' WERE STRESSED IN ALL AREAS. RESPONSES REVEALED HIGH EXPECTATIPNS REGARDING.

TEACHER LITERACIY AND' TEACHER AWARENESS OF CURRENPREAL LIFE CONCERNS:

._

Fr.equency distributions of.responses to each specification '(i.e., 4

topic) were computed for all samples.and strata. It was particularly

useful to examine the.,percentage of respondents who_feund the wording

of a specification unclear. Among the Protegsional Education

specifications, those mi4t frequently marked "nbt glear",were numbers

12, 15, 17, 31, 38, 42, 52, 'and 62. In'the,Communicatgon'Skills 4 .

specifications, number 11, 12, 16, 25, and 40' were most often indicdted,

'From General Education, 12, and 46 were occasionallyjudged unclear.*

Ratings of the importance of each specificatioQyere anal9zed

separately for each population sample. Most of the specifications

received high ratings by all samples and the distributions of

regponswere thus skewed to left (i.e., high ratings). Because of

this assymetry, it PrOved useful to look most closely at those

specifications for, which more than half of the sample marked the most

extremely high ratirg. rmaddition, it was mbst informative to examine

ones which more than onefifth of the sample judged to-be less than

"useful." The specifications falling into either.of thepe categories

are shown in Tables III to V, in Appendix A.

By Looking across thh rows in Table III, We see that deans of ,

edUcation tended to mark the greatesrpumber of Professional Educaton

specifications-as "ttSential.". Dean's', in fact, had the most,positive

reactionsto all of the specifiCations; only nUmber 52*(Recognizing.

judicial policies regarding the Language of instruction) was judged Less

than "usefUl" by a sizable 23%.

The sample showing the greatet tendency towards low,ratings wad

student teachers.(One must bear'in mindhOwever, that they were

asked how well the topic was'covered in their Own teacher education

program.) Seven of the specifications were found to pertain to topics

covered "tiloroughly" in-the-program of the majority of student teachers

and thirteen were covered "not at-all" or Less than "moderately"-by .

.

over onefifth of this group.

See high and Low rated specifications (i.e., topics), page,7.
4.
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arofessional Eduoation Ratings Across Samples (Professional Education
Deans & Faculty, Elementary & SeaondarY Principals, Elementdry &
Secondary Teachers, Student Teachers)

The Professional Education Specifications receiving the-highest
ratings.,by ell of the samples were the following (imrank order, the
highest being first): ,

A. The Process of Teaching

Knowing how to behave in a professibnal sumer,
including the...

A. The Process of Teaching

Knowing how to plan, involving the...

X. The Process of Teaching

Knowing how to implement plans, involOng the...

36. Encouragement of student feelings of self-worth.,..
35. Respecting of human rights....
37. Interaction with colleagues, parents, students and

the ,pub11.(c.in a responsible way...

2. Identification and formulation of specific
objectives for jessons and students....

13. Encouragement of appropriate etudent behayior....
14. Discouragement of inappropriate stildent behavior.....
18. Presentation of information and,directions in a

clear way....

A. J'he PrOcess of Teaching -

Knowing how to plan, involving the... 3. Catherinvand interprotation of specific
c ' / s

, information to diagnose student achievement and

needs....

A. The Process of TeAching

,Knowing how.to implement plans involving the...

A. The Process of Teaching

Knowing how to behave in professional manner,

including the..%

19. Asking of appropriate-questions...,
23. Monitoring of student progress....

39. Handling of controversial issues in the classroom
in an objective manner....

,
The Professional Education Specification rated loweSt by all amples

was number 52,. The five lowest were the following:

'

B. The Context orTelching

Recognizing the implications of'state/federal/
judicial policy, inCluding the implications of
policy regardiqg... 52. The language of instruction (i.e., teaching

in the child's.mother iongue)..,1.

I. The Context of Teaching
. '-,Ao.

' Recognizing the extra-classroom influences on ' 0

....
teachers, including... 56. Thelnfluence of special interest groups....

60. Influence Of the media/public.....

A: The Process of Teaching

knowing how to evaluate, inclusding the...

3. The Context of Teaphini

Recognizing the constitutional rights of
tudents and the implications for classroos
practice, including the...

31. Preparation and use of anecdotal records....

48. Separition of church and state...:
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,In general, there was a tendency for those specifications in

gPart B: The Context of Teachine to receive tower i'atings thap

those under "Part A: The Process of Teaching:T----'

General Educailon,Ratings (Deans) ,

Only deanp of educatiori were sent the complete GeneralBducatimn

,specificartiops. Norie of those received less than "useful" ratings by,

%mpre than'20%;of the sample. TN most hi§hly essential specifications

were indiCated,to be the following: -
.

Mathematics

Has good number sense, that is, understands
how numbers behave.:. 1. Ras a sense of ordei ampng numbers

1 1 2
(e.g., 7 is between 3- and 3 , 75% is less.than 1)...

2. Ras a-meaningftil underktanding of the way numbers
are named; understands that a number has many names,

an4 has facility in translating from one to.mnother

- as needed ,l,,

* qe:g., .5 is 'is 50%3....
,

2'

Understands and uses numb. ers-in an appropriate

way to quantify thinking.:.
- .

Understands the mathematical basis of

measurement...

1

Understands deductive reasoning...

'Social Studies
-

Demonstrates understanding thal the development
of human culture is affected by both natural

5. Recognizes an appropriate mitch between mathemaiics

and real lite (e.g., can establish a correct ratio

or percent, or selectan appropriate operation for
-

a real life problem).1..

19. Understands tnaE numbers are'used to quantify

attributes (e.g., length, tempftrature, area) of

objects, not the objeets tfiemselves....
20. Recognizes and uses appropriate units for making

everyday measuremedts.... ,

23. Knows in a general way how,to convert from one unit

to another in the same system (e.g., whether to

multiply or divide)....

28. Uses deductive reasoning to:determine whether a
conclusion based on a series of statements about,
everyday situations is valid or invalid....

and human forces and their Interaction: There are conditions or forces that have pervasive
consequences in cultural development. This theme

will emphasize the ways in which both natural
forces (e.g., climate, topography, natural forces)

"--and forces resulting from human action (e.g., tech-
nology, inflation, urbanization) shape cultures.
Attention will also be given to the interactive
relationship between natutal and human forces....

Human behaviors are varied and complex and
are affected by interrelationships between
individuals, small groLps, and large groups: 2. The variety of patterns which chay$Cterize human

behavior is a function of dynamiZ interrelationships
between people and groups and the various contexts
within which people live. Questions developed for
this theme will explore the ways In which people t

behave and interaet with other people on three
levels (individual, small group, large group);

questions will also focus on interactive processes
and behaviors (e.g., attitudes and beliefsc
socialization,.conflict)....

P
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Sciedoe

Demoatrates understanding of energy
relationships in both living and nonliving
contexts

'

Demonstrates understanding of the -

xelationships between living organisms,
particularly humans, and the environment

Demonstrates understanding of the role of
science in securing and maintaining important

human values

1. Organisms perform energy changes in the processes of '

photosynthesis, nutrition, respiration, ind fermen

tation. Energy.transfer occurs i ood webs and

food chains
2: The Sun is the dominant source o all or nearly all

of the Earth's energy
Energy is conserved but can be converted.from one
form to another

1. Living organisms, and especially humans, can change
their environments. The changes may be beneficial

but are often destructive
2. Some resources ae nonrenewable, although othert

can be renewed

1. Knowledge of nutrition and of the causes of illness
and disease enables humans to employ strategies cor
health maintenance, illness -prevention, end safety

2. Science hes provided the means of maintaining life
while making time available for a wide range of

human activities

The topics Literature:an4 Fine Arts did not.receive extremely .
high or low ratings, as defined in the context of this survey. No. 5'

ye'ceived the highest rating (33% marked "essential," 40% between '

"egsential"-and "useful"), and No. 1 was close.

Literature and the Tine Arts

Alowledge of built Concipts required for understinding,
knajyzine.'snd interpreting works in major types and
forms orliterature and fine art: l. Demonstrate knowledee and awareness of basic

elenents of meaning such as vocabulary in
context, basic musical-concepts, widely used

N. symbols, representational future:

The ability to rillate.worka of literature and fine arts
to one another and to their ocial/historical context:

* 5. Seeing works of literature and fine Arts la
reflections of their social/historical contexts
or as embodiments of significant.queistions

'concerning human valuis

0

The lowest rating was given to Ncr. 7, with 197. marking this topic as less

than "useful."'

7. Distinguishing bltveen work "! froe different genres:

stylistic types, and schools nd seeing relation-
ships among the various ets

CommunicatiOn Skills Ratings (Deans, English Department Heads)

Literature and .Fine Arts, did not receive extremely high or low

ratings. (See DISCUSSION section for related tommentsi
4

The Communication Skills specifications were rated by deans and

heads of English Departments. There vas strong.agreement in the

.11
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,responses of these too s
.

ampLes'..% Ill, general., all of the specificatjohS

were given ratings of high ioportanbe. The following were rated as

essential by more than 50% of both samptes':
leading

Comprehension: The ability to understIOnd.

;accurately end .,complete* the content

w
'

'f a ittmis message
, 1, Main idea....

re...
.

3. Relationships (e.g., sequence, cause end effect)t... ,

. ,
Analysis: The ability to clarify a written
message-410 understand how it is organized

and conveyed .

Writing

Listening

>.

5. The.writer's purpose....
9. Fact vs. opinion in the message....

1. Providing and sustalhing a focus or thesis....
7. Preserving coherence in-an extended pieci of

.

9. Constructing sentences in standard written English, e
adjusting choice of sentence structure and word

. cholk to sult,purposes and
10. Using sentences and vocabulary which are appropriate '

to the purpose of writing.",
11. Using wordi and sentences which are appropriate for

the' intended reeders....
12. Constructing sentences in standard written English

and identifying sentences that do not observe the ,

conventiOns of standard written English, such as
grammar, usage, and punctuation

1. Basic Comprehension Of Message:, Noting details,
paraphrasing message; recognizing cognitive clues,
understanding connotations of words, interpreting* s
metaphorical language; summarizing major ideas

Curriculum Data (Deans En lish De artment Heads)

In additionto asking for ratings of each specification, respondents

were asked whether their English departments offered improvement coOrses

in each of the three areas. There was a considerable discrepancy

betwaen the responses to theselouestion's depending'on whether deans

or English 'department heads.wetle asked. Of the deans, 567. Said that a *

reading courSe'was offered, while 71% of ?he Engliih departments said that

such a course was available.

tiscrepan'cies may be due to differences,in nonresponse bias
patterns,because neither sample had a very high response rate. If ,

nonresponse bias is riot responsible for the difference, the disCrepancy

may reflect either lack of information about.the availability df. a

:reading improvement course per se, or differing perceptions regardan'g

the content of certain English courses:

Of the deans, 88% said that writing courses.were offered, while

94% of the English departments reported having-such a course. The

two samples agreed on the percentage offering a listening skills

course, namely, 28%.
.

Sixtysix percent of the deans, and 70% of the English department .

heads.thought that a speaking skills test s'hould be.part of the NTE

. Commals. According to deans, 51% 'of the institutions hqw offer.courses'

des.igned to imprOve speaking,skills; only 367. of the English departments'

-said that they now have such a course. Again it is not possible to

explain the discrepancy from the data alone.

12
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Short Form Response: Data (Parent Gm:Jo Presidents, School Board'Presidents,
State,Department Heads)

Analysis of data frpm the -three_samples whocompleied the short 'form*
of the spec-Wcations.revaled that-tlieparent grot.1 presidents were

,

generally more positive abouall.of,the specifications and i-ated more
of them as "essential" than did the.sch,Ool board preOdents. Overall,
the ratings assigned by the stafesilepartments cif education were somewhat

,... tower, tuggesting.that parents and school'board.presidents may tend to
regard more areas as "essential" than thelstate actually requires for

_ .

certjfication. ;
,..

-

.

Of the Pr fessional Education-specilications, over half of all
three samples pted planning and implementing plant as "essential" or
required. Ov half of the parent group and school board presidents .

also rated Øaivation of student achievement and behaving in a professional
manner as 'essential. The content area receiving.the lowest overall
rating ya "demonstrating knowledge of the teaching profAsion:
-profevionaltorganizations, te4chers' rights arid responsibilities."
Thirty-one 'percent of the school., bOard pres.dents assigned ratings

Cower 'than "useful" to thisspecifltation. ,

,AMong Ole General Edgcationcontent ar as, mathematids and science
were ost o-iten rated ."essentj6l." Again,the parent group presidents
gave Jthe highek- ratings overall. Only twd.or -three respondentsfeom
any6f 1the sardpleS marled anj, cOnt'ent area as unimportant'or not
requir&I f9r certification.

. -

do nitatton S1kj4ls rete-ived ratings of Kigh importance in-all
thr content areas, particularly bY parent gtoup presidents: For example,

978% of this group:ma6ked Writinggt essential," _Reading was the area
most *cOnsistentC&-6,4Ae04"essential, !' by.all three.samples. Even the
lowest ratings weregeneyally.high: state)departmeqts of education rated
Listening, on the average, as someaere between "recommended" and "definitely
required.". Given the average pattern Of retponsei 0 these three sample's,
it would appear thait standards.may differ, depending on the perspective
of the particular droup. it is also.likely that only-the most concerned

- parent groups responded to the sureeit, .(38Y. response rate).

D-IS:CUSSJON-
, . .

Due to/the low.to "mbderate response rate§ obtiined, conqiderable
caution must be,exercised in drawing inferences ab ut.any of the
poputations reOresented. -Some,pmslusions about th samples.cen, how

,

ever, be,drawn. -
_

.

. %.- _
The "shortform" consisted o
topi6s included in thetest spetif

breviated outline of the major
tions.
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Ratings of all speciftcatipns in all three modules tended to.be

high. Some groupi tended to have higher overail ratings than did

others, butt the relative preferences wete quite similar. No specification

from any module,was rated high by one sample and low by another, indicating

considerable consensus adross population sample,s regarding the importance

of the4opics ana subtopics.
U.

.

Nearly all specifications showed the full rahgè of possible ratings.

Thus there was consichrabl!e.variation in%responses within .acly particular

sample. However, this variation tended to be greater within a samrile

than between'samples:
n,.

,Several fmportant recommendationS resulting'from this studY have

been implemented.. First, the specifications marked "not clear",were

.reworded for use by item writers; and second, the fifteen Professional

Education specitiGations,with relatively low ratings were further

revie,led anct a decision was made as to ith ir relktive importance in

ttle testo The'suggested direction to wei .t Proces's topics more heavfly

than Context topics was carrie0 out. Other suggestions,dditions and .

re-emphares have been incorporated. For example, an Improved outline

for the Social Studies Ortion of the General Education test was

developed that would enable item writers to,improve their approach-to--

sampLing contentthan thP various social s_cience_ disciplines. This Was

a direct result of feedback and comments denerated by the surveys

regarding this area: The support and enthusiasm directed to our'

development,of a Communications Skills test added impetus to our effort,

rld signalled additional long-range worketo be considered by the NTE

Research and Development Committee.

The Commons:Revision Survey netted an overall response of 50%:

Consjderfng tbe rather technic1 nature of the questionnaire content and

the fact thatkeSt specifications per sd are,not typically.popular dis-

cussfon items (even among the more academic samples surveyed), the

NTE_Program views thisresponse as encouraging.
..,

An opportunity for Various concerneegroups to rexiiew early test

outlines helps to inform them about the process and goals of test de-

velopment in a professional context. The survey has proviped a vehicle

for broadened inpuNn a more general rather' than technical sense, and

at Least some global reactions to the test direction and test emphases.

Whjle nonrespdhse bias effects are,.evident, and reviews of test .

topicsare not to be equat6d with .reviews of the tests themselves

(i.e., the actual test items or questions that reflect the topics), the

public a.11111-d an early opportunity to learn of new directions in the

NTE using paper-and-pencil assessmenis of the knowledge and skills deemed

essential for beginning entry-level teachers. The judgments' of teacher

educators.'teachers and test,specialists, augmented by the consulting

adviu of w 1.-known, respected Leaders in education were used to

develop the reliminary test outlines; the survey respbndents added their

judvents in dkermining the finai. content areas which' in turn,

.affected th' selection of items and the'relative weightings of-items

4

4
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that will1Make..rup the new 1982 test battery. Other ailed dimensions

that' will help'shape:the final test,specifications extens.ive

pretesting, reacher panel reviews and committee.of examiner reviews

have been implemented in the interim period following-this sUrvey and the

areparation of the final report. All reflect the broadened input promised

by the NTE 13,-bgram.

Given the overall,,generally.positive response td the proposeii

specifications, and the abgence of major discrepancies among the §,urveyed,

groups, agreement on the priorities given to entrylevel teacher competen0

as defined by the new NTE Battery may be,assbmed, at least for the -0

populations sampled in-this study.

The competencies most_valued in the Professional Education aree'by

these groups centered on a teaCher's-interpersonal skills, planning and

presenting skills 'Cin.cluding appropriate teacher feedback behavior), and

professional behaV4ór. Relativety_low priority was given .to the 11

teacher's knowledge af state, federal or judicial policies on education

and,other extraclassroom influences.invOlving public petationg, and

7

to, recardkeeping ,for pupil.evaluation purposes. Ag noted earlier,

the pracess of teaching was viewed as far more important than under;

standing he context,in w ic t e ea Lace.

. .

Overall, the General Edlroation ratings tended to be more positive

.with a focus om 4 teacher's iapOopriate, meaningful'use of quantitatiye

thinking in real tife situatiqnsv.a teachec's 4wareness of-interpiersonal

and cultural forces, and basic scientific Literacy in energy, resource

'(human and physical) and health areas. As-"noted earlier, the topics

in Literature and Fine Arts did not receive Otremely high or low

railngs.
10

It is interesting to obi'erve,that acrov all samples surveyed, high

ratings were'given to the three commuhication skill areas, particularly

writing competency, This is also reflected in their teacher education

program , although less so,forjistening skilCg. Basic comprehension

in.readi g and listening, the ability to analyze a written message and

to distiipguish fact from opinion were strongly emphasized. Apparently,

reading nd writing improvement courses are offered in a majority of .

the teacher education institutions sampled, while listening courses per

se are still relatively'rare. Formal speaking courses appear with- :

higher frequency than listening, and respondents strongly favored addiri

this component to the NTE battery. -

.

The data also suggest that,certain lay groups,(i.e., parents and

school board presidents) demand broad areas of competency and high .standards

of their teachers. The divergence in standprd setting among lay and some

professional groups surveyed, formal or informal, implicit co- exPlicit,

may also reflect changing values about traditional rale expectancies for

teachers. While this is only conj,ecture, the data suggests that basic,

acrosstheboard literacy is certainly expected, but that the respon

sibitity of teaching children requires higher standards which include

human and interpersonal factors that permeate'all academic and

professional knoWledge areas.

15
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The survey results are encouraging'. The'NJE'Poliey Councit aria the

NTE staff at EyShave made good use of this,data tomake informe-
decisions on final-test specifications that witl shape the'cOntenI.o'f the

new revised teacher exAminations battery. The NTE Core Battery.-7,the

fest of General Knowledge, the Test of Communication Skillsp-and'the :rest

of Professional Knowledge -- will be .ready for use in NO,vg.00: ,

given the support of diverse groups concerned, with impr'.OvingAe

quallty of education.
,

. ..
,-; . ; -

,
, --i.,

Note: Special acknowLedgment and appreciation,isextended to,Nancy..i3a,ker,
. -

Admi,nistl-ative Assistant;,HEP-Test Devetopment,pilcational :7,-s,,,

Testing Service; and.Shula Freedel.S.adod;.4 Universtiy',6f:Pi#15q4,

doctorpl student enrolled in the-198i:EciUgA.On-40-060:=Skrvi'Ce,,

Summer Program in 'Research for Grach:*e44dents: 'T'heTr'fieilVVV'

planning; preparingLand coordfnating thl s'ilr*S-46! yi;011-
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Population .

TABLE IA: DESCRIPTION OF.SAMPLES

t Ayerage Size of

Response Teacher Education

Specifications: Stratification** Mailed Returned Rate (i)' Program***----+
,

4 .

DEANS OF
EDUCATION

-,-- .

Professional
Education 157

No;lheast 45

' South , 33

Midwest ,53

Far West 26

User

Non-User

AACTE Member 118

Non-Member 39.

*
General

Education P 157

-

Northeast 44

27

1:30

South I 31

Midwest: ' 54_

Fat West t26

%.

llser ".. 29
%

llon+Userr , 128

AACTE Member 104

Non-Member 53

Communication
Skills 157,

Nortbeasi 44

South 33

Midwest. 53

Far West 27

User

Non-User

27

130

92

17 59

66e_
/35 .

68 65

34 64

59

26 58

26 4 .79

26 49

.14. 54

22 %1

70

71 60

21
% 54

102 65

26 59

?I 64

37 69

la 69

78

58

ioo

175

100.

125

75

46

130

55 '

98

, 75

75

118

185

75

80

85

, 186

74

85

Non-Member
;14

34 61 50

63 160AACTE Member

.

wihe three module specifications vete skralled within the..Deans of Education sample.

**The Dean of Education sample was strafified three ways: by region, NTE User/Non-User and

AACTE Member/Non-Member.

***Median,number of students graduated 1979-801scademic year.



Population

PROFESSIONAL
EDUCATIOp FACULTY,

ENGLISp DEPARTMENT
MEADS

0

TABLE IB: DESCRIPTION 0F
1

SAMPLES'

Specifications Stratificatfon* .Mailed Rftturried

Response
Rate (%)

Average Size of
Teacher Ed4cation
t.e Program**

Professional
Education 471 -258 55 , -60

Northeast 133 76 57 53

South
h 6

99 60. 61 80

"Midwest 160 81'* 51 68

Far Weit 79 41 52 75

'User: 83 53 64 62

Non-User 388 205 53 60

AACTE Kember 323 180 56

Non-Member 148 78 53

Communication
Skills 471 256 54 N/A

Northeast 133 68 51

South

Sil)-

99 59 60
,

Midwest k 160 86 54 ,

Far West 79 43 54

0

User 83 62 75

Non-User 6
.

388r

f.

194
,

50

AACTE' Member 323 192 59

, Non-Member 148, 64 43

s.

.09

*The Professional Education Faculty and English Department Heads were stratified three ways:

by region, NTE Usei7Non-User and AACTE Merober/Non-Member.

**Median number of4students graduated 1979-80 academic year.

1 9
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TABLE IC: DESCRIPTION OF SAMPLES q

'Median

Population Specifications Mailed

i '
, Returned

Response

Rate (%)

ELEMENTARY PRINCIPALS

SECONDARY PRINCIPApS

-

ELEMENTARY TEACHERS

SECONI'IY'TEACHERS

STUDENT TkACHERS

PARENT 6ROUP
PRESIDENT,

moot BOARD
PRESIDENT ,

4

STATE EiARTMENTD

OF EDUCATION
.-

,

Professional
lEducation(PE)

,

rA

PE

PE

PE

Short born

Short

Short Form

160

160

160

160

320

160 .

160

50,

- 73

79

52

67

113

60

80

143

46

49

. 33

42

35

38

50

86

-Black/HispanIc Teacher -` Years 4 If i i .

Students plasittrjse* Taught**1 Urban ' Suburban Ras)

.

. q
;

. ir

5- 3 N/A 17(24%) 16(222) 39(542)

o

.

.,

5 . 6 ° N/A 19(24%) 21(27E) 39(49E)

. 4
.

NI ,10 i/A
c

"4 13(25%) 12(23%) 27(511)-

t

3 N/A 4 I5(22%) 111(27%) 34(51%)

N/A j p/A N/A N/A N/A N/A

6

10 N/A N/A /N/A N A N/A

ti

N/A

/

N/A N/A 'N/A - N/A.

.

4 .1

.

4.

N/A rii/A N/A N/A NYA ' N/A

A

*Median number of teachers having,lesil than 4 ;Oars teaching clperience.

*4fedian number of yesls taught.
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TABLE II: TDOER RESPONSE ON SUBJECT AREAS TAUGHT*

1

Total Number,

Elementaile ,

Teachers

Secondary
eachers

,

Student
Té6chers**

,

4

Received 52 67 113
.4

0

SUBJECT AREAS

Elementary cur4(iculum 39 '3 79

Special Education 7 4 18

English _ 5 23 16

Mathematics 5 10 '13

Natural Sciences 4 7 9'

Social Sc4ences/History

k
Fareigh Languages

4

0

10

7

15

6

Art/Music 3 3 8

Business 0 4

-

Home., Economics 1 3 3

a
Vocational/Technical

4

0 2 3

Physical Education/Health 3 4 6

4

Other 4 11 15

MI

*Includes multiple responses.

**Student Teachers were asked to indicate the area(s) they were preparing

to teach.-
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%

Sample

Deans and

English
Department
Chairmen

ProfessiOnal

Education
jaculty

Principals

Teachers

Student
Jeachers

Parent Groups

and
SChool Boards

State'
Departments of

Education

23

TABLE ,RATING,SCAtE INSTRUCTIONS AND HEADINGS FOR EACH SAMPLE

instructions given to respondent:

rateeach in terms of
11

. .tts importahce as to knowledge

to Se.acquired by teacher education

students by the time they aduate.

. .the degree,to whi st

teacher education student ave

been exposed to that tdpic y the

-time they graduate. .

,

.its impoilance for an entry-

level teacher to know before being

hired at your school.. /

.
.hov, useful it is for you to

know this topic in order to teach.

..*.the degree to whic6 it was

covered in your-teacher edUcation

coursework.

.
.its importance, in your

opinion, for a beginning teadher

to know before being hired at your

school.

.its importance as knowledge

to be acquired by teacher educa-

tion students in order to be

certified as teachers in your state

1

Wating Scale Fleading

Knowledge fOr graduation

is. . .

Most students are exposed

co this topic. .

-

Knowledge for entry-level

teaching is, . .

,

Knowledge for entry-level

teaching is. . .

In'my own teacher educa-
tion program this topic

was coveeed: . .

Knowledge for beginning

teachers is. . .

1

Knowledge for teacher
certification is. .4.

":.RatIng;,
i
i

1= 3= 5= /
f '
!

1

. Wit Useful; Essential.

Important Desirable /*

'//'

,----/,

Not

at all

4

Moderately Thoroughly

.Not Useful; Essential

Important Desirable

Not

Important

Not
at all

Useful; Essential

Desirable

Moderately Essential

Not , Useful; Essential -

Important Desirable
%

Not Recom- Definitely

Required mended Required

24
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'HIGHEST RATINGS*

Deans of Educitfon

Professional "
Education Faculti

Elesentiry
Principals

Secondary
Principals

Elementary
Teacherarf

Secondary'
Teichers

Student Teachers

TABLE III: PROFESSIONAL EDUCATION SPECIFICATIONS RECEIVING
HIGHEST AND LOWEST RATINGS

Nt

DBUOUVOCODanMani,MMMmanMannNunm=M=MMMMMSSMOMMMMMOMMuMMDMMM0"m
MESEMEME_1111MMIMEEMSIM=E====11====MMSESEEEMEUEMUMMINUMIJIM_ EUREIME ___EIRMEEZIMMIERIEMMEIMEE=MES EL =RAM=

IUMMIllEMMIESHIME=MME=1111=11=
NOMMIRIUMUREMEMMEinaamommieriuumummasammumumummomuwitimiusumaussau

ILIM1111111$111

n , T

., .

6,6 I immulumimiumilammts
MIRMEE=1=1111MEMEIMMI,

.

, MIUMMEUUMMUUEME=. . , . ,.. alMUMENIEWINOMMI=1=11=11=MEEZEMIE=IMEE=========IME=IIMMIMEIROMME1====ifiliSalliMUMMEMM
, , SMIU====

NIMEE=MEE
SII=MEIREMR=======1=EIMEEEEEMENNEEEMENIHIESE=111=====EMEERIOIMEEEMSUMUMIEEHIMEMSEE=E==5=======REWREIRENIEJIMEMMM=REERMEREIMME

MIEBIRMUMUMEISEMEIMEMEMM=EMILUMEEZEINWMERESEENEILNHEAMEMERMIMMIEEMME=E=1=1====1111MUMERMISEME=MWmEE
EMERMEEMMMEMEMIELSRIMMUSIE

EEE=2=E=U1

-

LoyEsT RATINGS**

Deans of Education

Professional
Education Faculty

Elementary
Prinhipals

Secondary
Principals

Elemantmry
Teachers

Secondary
Teachers

Student Teachers

9

4

P.

BEEDUEMUUMMEEMMOMMMmn.MOMMMIMMOn. MMTIumMMDMSMISMMXIMOMoMMMMMNMEDMMOIMMMMOMIMURILEMEE==================EMINERE
IIIIIIHIIHIIIIHHIIIIIHIIIIIIIIIIIIIIIIIIIIIIIIflIIIIIIIIIIIIIIIUI

EMI MERE=

MEEMEEEEREEERESEEM
HIIIHIIIIIWHIIIIIIIIIIIINIIIIIHIIUIIIIIIIIIIIIIIIIIIIIIIIHIII

MEEEMEME ESEEIMMEEEMEREIMEMMMIUMUMBEEMEEMI
ammessommamms sramassmismmnumminammana

!fitliiill III liti 11/11 'flirt 1 1 11111111 1 111111 ;1411;11!II
III:11111111 1 1 1111 1111111 I 1 111t111 1 i;1111 1 ti.tti41 ..t1!!1:111
t011111 III 1 t 11 11 1111 t1 Itut 111111r- 1T1 11 1 lillt 1

i
111i

. , .______M_______UUMUI munamiumanammagmulammnammaiiiSESIMUIRMIEMIEREWEERE========EUMEEEMERESI
IMEEIEWEESESEMEEESEIMEMEEEMIREMMISESWEBIR
EMEEMESESEREEEMUREEEMENEIMMEEE=MEEERMMUMMISEMEEEEMMIMUMEEMEERUERIRSEEREEZEMEMISIMUUNMEEIRSSEEMMEM11=1

REEEEMEEEMME
EMIN=IMMENERMIUMIUMI

11======= EEMEMMERMUMEMIMMISMILIMMISEEMENERMIUMMIll
sumausuzanaciatusammuss.

RE EMINEREKENEIRMEMEEEIREMIHEEENIMMEEESEEMERIMIMER
SE EMEMIESIMISEMEREEER

*HIGHEST ratinmare specifications for which 501 or more of the sample marked "essential".
/

**LOWEST ratings are specifications for which 20X,or more of ths sample marked less.than "useful". 2 6
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GENERAL EDUCATION

Specification f

Deans of Education

TABLE IV: GENERAL EDUCATION ANID COMMUNICATION SKILLS SPECIFICATIONS
HIGHEST AND LOWEST RATINGS*

t

Mathematics

go=9 Down 15 1 17 19 1 aMMIZENIMEIN
IIMINI=MIUMMUNINIMN

I f I

is
i

MINIMUM=
manglimmummtioss s MU= MINI

COMMUNICATION SKILLS

cpreifleitinn f

Deans of. Education

English DEpartment
Head

Reading

1 NM 5 MILIMMININD
111MIMMIIMMISIN11=11311MMIMINIMIUMMIIMIll

=IMMICUMIR MUM!

,satins

n 2 EMEMNIMMTNIIININNNIMINIWIRMIMMEMEM
ININMIMMOMMIXMIRMINIMMIIII. =INNIIENIMINuiuuiiu IIII

Social
Studio.

ef

Literature/
Irina Arts

1611.

Science

1 2 MIMI 7 Pi 9MIMMUNIMMURE!i.mirn

I.

*HIGHeST rstingsAre spepifications for which SOX or more of the sample marked "essential"..There were no specifications for-which 202

or more of the sample marked ratings less than "useful".
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HIGHEST RATINGS*

S.

Parent Group

School Board

State Depart

'of Education

TABLE V: SHORT FORM OF SPECIFICATIONS RECEIVINt

HIGHEST AND LOWEST RATINGS

ProfesAional' Edupition General EAucation Communciation

/ 111 2 3 4 5 a 8 , 4
1 3

Pr.esiden

Mill 111111E11M
,

.

111111
* I I

21121:1131111111 * * * *

. 111111111111111111

5
.

III
ill .

.

.

111111

111111111111
111111111

01111111
President aim= . 111111111

1111111111111111 Mg. IIIIIIIII

ment

I.

11111111111111111
111111111

Ill * Ill
* 111111

LOWEST.RATINGS**

Spe

Paren6:Group

School Board

State Depart
of Education

2,)

,

:ification # I 2. 3 '4 Ill 6 7 8 9'

H.,111
1 2 3 4

>

1 2 13 T4

.115_I
Presiderit Ill

President

.
.

. .

EMI III ,

,

.

tient

.

t

.

11111111111 iiiIII II 111111

.

.

.

1111

*HIGHEST ratings.are specifications for which 50% or more pf the gample marked '!epsential".
.

1,1

**LOWEST ratings are'specificationS for Which 26% or'more of the sdtple-markqdlessthanHuseful".' 30
, ,

.
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APPENDIX B

SMPLE QUESTIONNAIRES FOR TWO POPULATIONS
0

41* Long Forms (Deans)

41: Short. Form (State Boards)
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SAMPLE SURVEY (pearls)

NTE dOMMONS REVISION' SURVEY"

General Education
-2

The General Education portion of the new NTE Common Examinations emphasizes knpwiedgo and skills expeoted of
well-educated, literate citizens who.are entering the profession of teaching. The teat content draws on
themes which refl.ct the essentials of education and the,interdependencie of skills and knowledge in the areas

of: mathematics, science, sodial studi'es and the humanities.

Please read the following topics and rate each ir terms of its importance as to knowledge to be

acquired by teacher education students by the time they graduate. Whether the topic was learned in

college or in high school does not matter. What is bnportant is whether your institution expects a
graduating teacher dducation student to have an understanding ofthat topic. Assigna rating of "5"
to a topic that you consider absolutely 'essential for graduation; assign a "1" to thbse you regard

as totally unimportant. Assign a mid-range rating of "2", 11311, or "4" if the topic is more or less

useful for graduation. If you find the wording unclear or so vague or ambiguous that you cannot

respond, place a.check within the parentheseS in the rightmost column.

Bearing in mind your current instiptional requirements for graduation, read through the topics

in each section and decide whetHer they are sufficient. On the lines provided, add any important

topics,you think We have omitted. Be sure that.what you add is not simply a rewording Or a specific

sbbcategory of an existing topic.

EXAMPLE: Knowledge for graduation is.,...

'Not UsefUl; Not

important desirable Essential clear

,Development of instructional materials 1 2 3 (j7 5 ( )

0

This example shows thc response given by a person who would rate knowledge of the development of
instructional materials as more than desirable but not essential for graduation.

Now carefUllY consider each topic below' including those you have added, and indicate your rating

by circling the appropriate number. If you have any comments, please write them at the end of the

questionnaire or on a,separate sheet. .

MATHEMATICS

Has good number sense, that in, understands.how numbers behave...

1. has a sense of order among mumbers is between

and -25. , 754 iS less than 1) 1

2. Has a meaningful understanding orthe way numbers are
named; understands eat a -amber has many names, and
has facility in translating from one to another as needed

Knowledge for graduation is...

Not
important-

1
( e.g., .5 is l is 504) 1

. .

3. Has a.senst of the order of magnitude of number as ii

relates to place value or scientific notation (e.g.,
100is 1,000 times as great as'0.1) 1

4. Estimates, or otherwise predic4s, the outcome of

t computation (approximates ansuer) 1

32

4

4

,Vseful;

'desirable, "- Elifential

Not
,clear

2 3 4 5 ( )

2. 3 4 5 ( )

2 3 4 5 t )

2 3 4 5 ( )

® Copyright 1980 by Educational Testing Service, PrincetOn, N.J.



Mathesnatioi (oontinusd)

Understands and'uses nlbers in an appropriate way to

quantify thlnking...
6

Knowledge for graduation is...

Not Ussfa; Not_
important desirable Essential clear

5. Recognizes'an appropriate match between mathematics and
1

reallife (e.g., can establish a correct ratio or

percent, or select an appropriate operation'for-a real

life problem) .
.

.

. .

6. Recognizes necessary and.sofficient conditions for

the solutton of real life problems (e.g. for a real

life problem, klICMS what numbers are needed and how to

obtaln them, sudh as needed measurements todetermine 2

the amountof paint necessary to paint`thiNall, of a

room). . e . x<
.

.

, 0
i

,
1. Solves real life problems by estimating answers and

:

doing the necessary,compUtation ' .
, .

8. Recognizes multiple Ways to find answers and equivalent

. computational procedures ,

,9. Recognizes an appropriate number that can be used as

an answer to a problim and adjusts and interprets answers

to fit the context of the problem (e.g., the answer,

3.5 -s wouldlbe.recorded as 6 if it represents the number

of cars needed to transport people, but recorded as 5

- if it represents the number of passengers per car)
.

la. Correctly predicts the outcome of changing some dumber. .

or condition in a problem in an "if-then" sense (e.g.,
-if-one of the numbers in a prebTem is doubled,'how

' does that change thd outcome) ,

11. Interprets numbers when used to express probability

(chance) - .

.
.

Recognizes and uses mathematical relationships:..
-

12. Distinguishes among direct, inverse and other kindS of
variation withatt nedessarily knowing the correct term

for the relitionship . ,

d
13. Recognizes spatial relationships in everyday life

(e.g., identifies and predicts possible relationships
,among lines in space) ,

14. States and uses relationships for the measures of
common twd-and three-dimensional geometric figures

15. Recognizes equivalent relationshipi having a different
formje.g., d = rt is equivelant to_t d f r)

,

16. Symbolizes a relationship.appropriately; conversely,
interprets a relatiopihip expressed in symbols; under-
stands the use of a formula as a way to solve a class

of similaeproblems .
.

. .

17. Solves problems involving ratio and proportion and

percent

18. Recognizes relationships 'eVident in data and makes

..... appropriate predictiOns and/or extrapolations from,
these data ,

Understands the mathematical basis of measurement...

19. Understands that numbers are,used to quantify attributes
(e.g., length, temperature, area) of objects, not.the

objects themselves
,

20. Recognizes and uses appropriate units for making
everyday measurements

4

1 2 .3, 4 * 5 ( )

. 1

1 2 3
.

4 5 ( )

1 2 3 4 ( )

1 2 3 5 ( )

*

9

1 2 3 4 5 ( )

1 2 3 4 5 t )"

1 2 3 4 ,., S ( )

;

.

4
1 2 3 4 5 ( )

1 2 3 4
a

5 ( )

1 2 3 4 5 ( )

1 2 3 4 5 (

f

.

1 2 3 4 5 ( )

1
2 .3 4 S ( )

1 2 3 4 5 ( ). ,

.

1 2 3 4 5 ( )

1 2 3 4 5 . . ( )

\
\
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Mathematicsloontinued) Knailedge for,graduation is...

Not
Oportaht

21. Recognizes and uses geometric concepts in making linear,
area, and volwe.measurements - 1 2

22. Understands the relationship between the size of the unit
and the number of units (e.g., the shorter the unit used
to measure length, the larger the Timber-of those units
in a specific measurement) 1 2

\ 23. Knows in a general way how to-convert from one unit to'

\ another in the same system (e.g , whether to multiply

\, or divide) t .

,.
1 2

,

24.'Determines the measurements needed in order to solve a

.
Problem; can solve measurement problems , 1 z

2S. Is literate about the metric (SI) system 1 - 2

26. Reads a calibrated scale correctly, whether the calibration

.
is in laultiples of whole numbers or fractional divisions;
estimates readings between tic marks 1 2

Uhderstands deductive reasoning...

27. Correctly interprets sentences which-incorporate the
logical connectives, "and;', wi, and "if-thcl"-as well
assthe qUantifiers, "some", "all", And "none" (e.g.,

fecognizes that x < 2 and x > 3 is impossible) 1 z
-

h

.
28. Uses deducti

f
ve reasoning to determine whether a concldiion

based on a series pf statements about everyday situations ,

is valid or invalid 1 2

29. Sees the need for bask definitions and assumptions and
recognizes hidden assumptions (e.g., in advertisements

or political slogans) 2

,

30. Makes appropriate generalizations; identifies counter-
- examples to inappropriate-generalizations (0.g., cmn-find an .

exception to the statement "all fractions are les:, than *

one") 1 1 2

Can interpret graphic, symbolic and verbal material...

31. Makes reasonable visual comparisons of the-size of- two

or more objects'. 1 2

32. Reads and interprets bar, line, and circle graphs and
1 2.picygraphs

- ,

33 Chooses a mathematically appropriate.graph to represent

a giv..a set of data 1 2

34. InterPrets a schematic diagnmk (e.g., a flow-chart, road

map, Or diagram of the sifculatory system of a frog) 1 2

35.
1 2

36.
1 2

37. 1 2

3

3 4

VssfUl;
disirable

3,

3

4

4

Not

Essential clear

S ( )

.

5 C )

#

st

,

,

3 4 S ( )

3 4 S ( )

3 4 S %( )

3 4 S' , ( )

t

.3 4
, 0

34. 4 S ( )

. 0

3 4 S ( ) '

3 A ' S h

3 4 , S ( )

3 4 S
. ( )

(......

3 4 S (')

3 4 S ( )

3 4

-s

3 4

3 4



SOCIAL STUDIES

vie
Demonstrates understanding that-the,developlent of human' .

culture is affected bY both natural and humanlOrces and
their interaction:' -

.

;

1%*There are conditions or forces that have pervasive

;

Knowledge for graduation is...

Not UseM; Moe

important desirable Essential -clear

consequences in cultural develdpment. This theme will

emphasize the yays ih Which both natural forces
(e.g., climate, topography, natural forces) and forces
resulting from human action-(e.g., technoiogy, inflation,
urbanizatioh) shape cultures% Attention iiill also be

given to the.interactive relationship between natural
and human forces . 1

HUmanfbehaviors are Varied andcomplex and are affected by
interrelationships between individuals, Amen groups,'and
large groups:

2. The variety of patterns which characterize.kuman belpvior
is a function of dynamic interrelationships between people
and groups and the various contexts within which people live.
Questions developed for this theme will explore the ways in

'which people behave and interact with other people on three
levels (individual, small group, large group); questions will
also focus on interactive processes and behaviors (e.g.,
attitudes and beliefs, socialization, conflict) 1

There are both shared and distinctivefe atures of cultures'in
various historical periods:. ;

3. All'cultures can be described'in terms of ceytain dimen-
'Mims or features. Some of those dimensions or features ,

may reflect basic heeds of ank social grouping. Other
features may reflect ways in which pepple express'or
organize themselves. Cultures.can.be destribed, compared,

or contrasied in terms of such features (e.g.,,economic
and political sYstems ways of satisfying basic needs,
religion). Questions that.explJre particular cultures
or periods in history should emphasize those aspects
which are particularly salieht to.our-understanding\.

of.the contemporary world '1

The study of human affairs is accomplished by various methods
of investigation, which have both appropriate uses and

flmitations:

4. Various methods of investigation are used to study human
affairs and to resolve social issues and problems. Social

_studies methods of investigation include complex modes of..
inquiry which inirolve'problem recognition and definition,
the formulation of hypotheses, the collection and ahalysis
of data, and the formulation of conclusions or solutions.
Questions developed for this theme will explore various
methods of-investigation and their relevant strategies.
Some questions will focus pn the limitations and/or
appropriate applicalion of these methods 1

S. "N 1

r
6. .f 1

e

7. 1

L

'

2 3 .1 4 5 ( )

f

2 3 4 5 ( )

.

2 3 4 s ( )

2 3 4 i 5 ( )

2 3 4 5

2 3 4 5

2 3 4 5

3.5



1

.,

Knowledge figr graduation is...

LITERATURE/FM ARTS
no

important

. 1

.

1

.

. 1

1

1.

.1

1

1

2

2

2

2

2

.

2

2

2

2

UseAl;
desirable

3

3

3

r 3

V%
w

3

3

3

3 -A.

'4

4

d

i

4

4

4,

4

4

4,

4

,

Essential
,

v.

5
,

' 5

5

N 5

-4 5

5

. 5

5

5

5

Not
clear

( )

( )

( )

( )

S.

'( )

( ).

Knowledge of basic Contepts required for understanding,
analyzing, and interpreting works in major types and forms

of literature and fine art:

1: Demonstrate'knowledge and awareness of basic elements of
meaning such as vocabulary in contexi,'basic Musical .

concepts, widely used symbols, representational features . .

o .

2. Demonstrate knowledge and aOareness of basic structural
'components and mateeals including the nature of materials,

compositional eleme s, principles of sound and light

The ability to analyze and interpret works of literature
and'fine arts:

i
3. Demdnstrate the abiliry to paderstand formal structures

in terms of.the inteplrelationship of their elements
including contepts such as relation of parts of works
to the whole, pattern, uniry, function, and rhythm . . . .

,

4.'Demonstrate the ability to interpret works of literature
and fine arts in terms of such topics as meaning, symbolism,
convention, holistic significancei theme, mood, tone, ,

figurative elements; aMbiguiry . , .

)

The ability to relate works Of literature and fine arts to one

another and to thely social/historical context:

5. Seeing works of literature and fine arts as reflections
of their social/historical contexts or as embodiments
of significant questions conterning human values

, .

6. Demonstrating,awareness of similarities and differences

between works from diffepent catural traditions andt

.

historicA periods -

- . , .

7. Distinguishing between works prom different genres, .

stylistic types, and schools and seeing tvlationships'

among the various arts

8.

9.
1

-10. 1

5

3 6

o



'SCIENCE

1. Demonstrates understanding of energy relationships in both

tkiving and nonliving contexts

Organisms perforkenergy changes in theprocesses of
photosynthesis, nutrition, respiration, and ferMen-

tation. Energy transfer occurs in food webs and

food chaihs

"The Sun is the dominant source of all or nearly all

of the Earth'S edergy

"Energy is conserved but dan be converted fran one

fonnqp another

2. Demonstrates'understanding of.the significant features

of living things

"Living things, in contrast to nonliving things,

possess cellular structure.,,

,."*Living things have the following functions: food

getting, digestion, transport, asshnilation,
excretion, response to environmentil stimuli, and

reproduction

3. DeMonstrates understanding of ifie fact,,that the operation

of natural processes has resulted in organisms that fill

; a vast nunber of ecological niches and' that these organisms

are usuaily classified on a structural basis into a small A

number of categories, which facilitate the understanding

and study of the,organisms

"There is great variety

and animal

'Processes'at work hive
organisma at various t.

among organisas, both plant

'-
led to changes in the dominant
imes a:A in various places

4. Demonstrates understanding of the relationships between

living organisms, 'particularly humans, and the'environment
-

'Living organisms, ind-especially humans, tan change

their environments. The changes may be beneficial_

but Are often destructive

'Some resoufces are nonrenewable, although others

can be renewed
4

Knowledge for graduation is...

S. Demonstrates understanding of the fact .that Earth is both

A part of the Universe anda body that has special

charateristics k

Olarious evidences_provide insight into the origins of

the Universe and of Earih

*Earth-has various coirponents. The arrangements of

scme of these components have changed and are changing

with time, in response to various forces that produce

these rearrangements

6. Demonstrees'understanding that all matter is composed of

atoms, that atoms are divisible, and that atoms undergo

coMbinations

*Matter exhibits three states and these states can be

described in molecular terms

'Atoms conbine in various riays, resulting in a wide

'diversity of substances

'The'properties of substances determine the applications

of these substances; metals andsnonmetals, elements

and compounds, acids and bases, organic substances and

inorganic substances, etc. elftleom

1

1

2

2

Useftil;
dedirable

3

3

2 3 .

2

2 3

4

4

Not

Ereintial elear
%

( )

( )

4 S. ( 1

4 5 ( )

1 2 3 4 5 ( )
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Science (oontinued) Knowledge for graduation is...

7. Demonstrates understanding of the forces that act on units

ofmatter,
,

A1Most all interactions of matter result from ihe
Operation of a limited number of forces: gravitational,
electromagnetic, and nuclear

l'HUmans and their inventions can malipulate forces
to bring about important movements and changes

8. bemonstrates.understanding oftibe methods of science: the
kimisloUreasoning and the-organization of information:
'that have contributed to the development of science

kimans can increase their understanding of the laws
of.science and can use them, but capnot alter them .,

'There is dinamic interaction between pure science -

and technology .

'Miodels facilitate the demonstration and explanation

of sUentific principles

9. Demonstrates understanding Of the role of science in

securing and maintaining important human values

Rot Useffel; Not
important "deeirabfe Eigential

1 2 3 4. 5 ( )

3 4 5 )

"Knowledge of nutrition and of the causes'of illness
and disease enables humans to employ strategies for
health maintenance, illness prevention, and safety

11, 2 3 4 S ( )

'Science has provided the means of maintaining life
while making time available.for a wide range of human

activities
A

10. 1 2 3 4 5

1 2 3 4

12. 1 2 3 4 5

Approximately how many atudents readuated from your teacher education
prootaduring the past academic year (1979-1980)?

Coments:

38
Rettmi to:
National Teacher Examinations'

Box 011
Princeton, N3 08541



SAMPLE SURVEY (Deans) --

icNTE 'dOilINION,S REVISION SURVEY

...Communication Skills
A

sk./Za portion of the new NTE.Common Eraminations.focuses on the processes of communication

listening). The emphasis is on understanding and manipulating the4element8 of a written

or golctn message.

Please rdad the following topics.and rate each in teTms of its importance as to knowledge to be

0- acquired Sy teacher education students by the time they graduate. Whether the topic was learned in

-college or in high school does not matter. What is important is whether your institution expects a
graduating teacher education student to have an understanding of that topic. Assign a rating of 115"

to a topic that you consider absolutely essential for graduation; assign a "1" to those you regard

as.totally unimportant. Assign a mid-range rating of,"2"4 "3", or "4" if the topic is more or less

wIeful fot graduation. If you find the.yording unclear or so vague or ambiguous that you cannot

rispond, place a check within the parentheses in the rightmost column.. ,

Bearing in mind your current institutional requirements for graduation, read through the topics

in each section apd decide whether they are sufficient. On the Lines provided, aaany important

topics you think.we have matted. Be sure that what you add is not simply a reWbrding or a specific

subcategory of an existing topic.

4st

EXAMPLE: Knowledge for graduation is...

Not, U8efi4l; Not

important desirable Essential clear

Development of instructional matefials 1 2 3. (i) , ( )

This example shows the response given by a person who would rate knowledge of the development of
instructional materials As more than desirable but not essential for graduation.

Now carefully consider each topic below, including those you have added, and indicate your rating

by circling fheappropriate number. if you have any comments, please write them at the end of the

questionnaire or on a separate sheet..

-rREADING'

Knowledge for grad6tion

Noe Useful;

iprportent deiirable

.,

No:

*Essential clear

Comprehension: The abipty to understand accurately and
completely the explicit content of a written message

, .
.

I. Main idea . 1 2 3 4 'S ( )

,

2. Detail (e.g., definition - word, phrase, etc.; supporting
'r

.ideas) e.1
1 2

, 3 4

3. Relationships (e.g., sequence: cause and effect) ... . . . 1 2 3 4 5 ( )

0

4. ParaphrAe/summary of elements in the message . .. 1 2 3 . 4 .5 ( )

Analysis: The ability to clarify a written message and
understand how it is organized and conveyed ./.

5.1The writer's purpose 1 2 3 4 5 ( )

6. The Writer's assumptions 2 3 4 t ( ).
4

7. The writer's attitude-or tone ........--- 1 2 3 4 -, 5 ( 1

8. Implications.bf the message; inferences from the message. . 1 2 3 4 5 ( )

9. Fact 10. opinidn in the Message ' 1 2 3 4 5 ( )

10. Organization of the message 1 2 3 '4 S (*)

11. Use of language in the meslhge 1 2 '3 4 5 ( )

, a

12. Application of elements in the messaie 1 2 3 4
i S ( )

(D. copyright 1980 by Educational TestineSievice, Princeton, N.J. '39



Reading (corttinued)

Evaluation: The ability to Aakc reasoned qualitaive judgments
'about the nature-anpmerits of a written message

13. Emotional or manipulative aspects.of the message
,

..

14.'StrengthS and/or weaknesses/of the argument . P
e

15. Releyande and/or appropriateness of supportin vidence,

, arguments . , A
c

.16. Relation of the message to the audience 'andlor to the

general universe of the topic
_

,

17'.

18.

19..

,

Knowledge forgreduation.is..

got
important

Itz, 2

Useit4; -
dieiralge

,4

Not

Eeeential, clear

S ( )

1 ! 2 3. '4 5 ( )
k

0

1 2 3 4 S ( ) '.

1 3 4 )

1 3 4

1 2 3 4

Dees your English Department offer a course designed to improve most of these reading skills?

( ) Yes

WRITING Alo

)

. ...

.

1

1

1

1

1

1

1

1

1

1

1.

1

,

2.

2

2

2

..

2

2

2

2

2

2

2

2

'2

1

2

2

I. Providing.and sustaining a focus or thesis

.

2. Attaining in different-papers the varied aims or purposes
(e.g., exPlanatory,'persuasive, expr6sive) of discourse .

-----t

3. Deciding which of these aims or purposes is appropriate

in a given.writing situation ' .

4. Selecting and'sUstaining an appropriate pei-sona or voice .
-.., 4

S. Producing and developing adequate and appropriate material
to accomplish the purpose for writing, identifying,and
sdioporting, as appropriate, important assumptions .

,
.

,

6. Choosing and using a mode of Organization conSistenkly .,.

7. Preserving coherence in an extended pieCe of writing
AV

8. Choosing an appropriate Mode of organization
(chronological, enumerative, etc.) .

9. Constructing sentences in standArd written English, .:

adjusting choice of sentence strudture and word 6hoice
tosuit purposes and aims -

LO. Using sentences and vocabulary.which are appropriate
to the purpo4e of the writing

'

11. Using words and sentences which are appropriate for

the intended readers

12. Constructing sentences in standard written English
and identifying sentences that do4not observe the
conventions of standard written English, such as ,

grammar, usage, and punctuation ..---

t 1

\

' 13.

14.

151 A

'

.

,,

40

3 4 S
( ).

.

3
,-

4 S
( )

3 S ( )

3 4 S ( )

-----....

3 4' S ( )

3 4 S ( )

3 4 5 ( )

/
3 -4 S ( )

3 4 5 ' ( )

3 4 S (,)
0

/ 5 ( )
,

4

3 4 S (1

,3
4 5

3

3 4 5



Writing (continued)
*,

Does your English Department offer a course designed to'inprove Most of these writing'skillsi

) Yes ( ) No '

'LISTENING .

Knowledge fnr graduation is...

NOt llsefka;

important desirable Esontial

rg,

4

.

I. Basic Comprehension of ssage: Nbting details, paraphrasing

message, recognizing cdnitive clues, understanding conAota-

tions of words, interpreting metaphorical language, summar-

izing major ideas 1 2 3 4 5 ( )

2. Analysis of Message: Identifying assumptions, drawing
inference's, recognizing implications, identifying speaker's

40

-tone 1 2 . 3 4 5 ( ),

1 3. Evaluation of Message: Identifying and evaluating logical

structure, assessing appropriateness and effectiveness of

supporting material, evaluating effect of speaker's tone

.

'

on an audience 1 2 31 4 5 ( ) '

...
. i'

4. Feedback-Response: Identifying appropriate responses

fo-questims or dialogues 1 2 3 4 5 ( )

- -

,

S.
1 2 3 4

6.
1 2 3 4

7.
1 2 3 4 5

Does your English Department offer a course designed to improve most of these listening skills'

( ) Yes ) /go

The NTE is also conSidering developing a.test in speaking skills. Do you think such a,test should be

part of the NTE Commons? .

( ) Yes ( ) NO

47

Does your English Depaytment offer a course'designed to improve speaKIng skills?

( ) Yes ( ) NO

'
Approximately how many,studerits graduated from your teacher education

progrolduring the.past academic year (1979-1980)9

Comments:

8

3
4 1

Return to:

National Teacher Examinations
Box 911
Princeton, Ul 08541

41.



SAMPLE SURVEY, (Deans)

NTE COMMONS REVISlON SURVEY-

Professional Education-

L.

The Professional Education portion of the new NTE Common Errninations focuses on the ability of a beginning

teacher (X-12) to consider appropriate alternatives in making decisions based on a core ofprofessional

knowledge about the proceasea and conterts of teaching.

Please read the follawing topics and rate each in terms of its inportance as to knowledge to be

acquired by teacher education students by the time they graduate. Whether the topic was learned in

college or in high school does not matter. What is important is whether your institution expects a

gtaduating teacher education student to have an understanding of that topic. Assign a rating of'"S"

to a topic that you consid-.r absolutely essential for graduation; assign a "1" to those you regard

as totally unimportant. Assign a mid-range rating of "2", 7'; or "4" if the topic is mote or less

useful for graduation. If you find the wording unclear or so vague or ambiguous that you cannot

respond,"pla6e a check within the parentheses in the rightmbst column.

Bearing in mind your current institutional requirements for graduation, read through the topics

in each section and decide whether they are suffTcieni. pn the lines provided, add any important

topics you think we have omitted. Be sure that what you add is not simple a-rewording or a specific-

sUbcategory of an existing topic.

EXAWLE: Knowledge for graduation is...
4

.

Development of instructional materials 1

Not
important

Usef4l;

desirable Essential

2 3 (-) 5

Not
clear

)

This example shows the response given by a person who would rate knowledge of the development of

instractional- materials-as_more_than_desirable but not_ossential for.graduation.

4,4

Now carefully consider each topic below, including those you have added, and indicate your rating'

by circling the appropriate number. If you have any comments, please write them at the end of the

questiOnnaire or on a separate sheet.

Knowledge for graduation

A. The Procesb of Teaching Not Vsef4l;

Knowing how to plart, involving the...
important desirable

..

1. Identification and formulation of general ,...-

curriculum objectives
1 2 3

,

0"
is...

Easential

4

4 5

4

4

4

4

4

4

4

4

Noi
clear

( )

( )

( )

(

( )

( )

( )

( )

( )

( )

( )

2. tdcnt4-ficatn-and-foruu1atInOLSpecific
objeCtives for lessons and students

3. Gathering and interpretation of specific information

to diagnose student achievement and needs

4. Identification of available human, physical and

material resources, ft

S. Selection of instructional strategies

6. Gnajiping of students for instruction

7. SeleCtion of instructional materials

8. DCvelop'emnt of instructivnal materials ,

9. Prganization of instructional resources *".

10. Selection and/or constmciicm of achievement measures

11.'Estab1ishment of performance standards ,

1

1

1

1

1

1

1

1

1

1,

2

2

2

2

2
_

2

2

2

2

3

3,

3

3

4' 3

. 3

3

3

3
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The h'OCCS3 ofTeaching (continued) knoWledge for graduation is.--

!Not

desirable Essential clear '

Not
important

Knowing how to implement plans, involving the...

12. Communication of expeci'ations and limits 1 2

13. Encouragement of appropriate student behavior . 1 2
.,

14: Discouragement of inappropriate student behavior 1 2

IS. Provision of a supportive physical environment 1 2

%A.

16.,Monitoring of the effectiveness of classroom management 1 2

17. Handling of emerging'conditions 1 2
,

18. Presentation of information and directions in a.clear way. 1

0. Asking of approPriate queStiohs 1 2

20. Guiding of discussions , 1 2

21. Maintenance pf appropriate pacing -. - 1 2

22. Provigibn of student opportunities for appropriate
practice 1 2

23. Mbnitoring of student progress 1 2

24.sProvision Of facilitative feedback to the student 1 2

25.. Mbnitoring of instructional effectiveriess (teacher self-.
evaluation on an ongoing basis, day-to-day evaluation)

26. Mbdification of instrUction on thebasis of teacher

1 2 (

3 4 5 , f --)------

3 4 5 '( )

3 4 5 ( )

3 4 5 ( )

3 4 5 ( ) .

3 4 5 ( )

4 5 ( )

3 ' 4 5 ( )

3 4 5 ( )

3 4 5 ( ) '

3

4 ( ) !
r--*

4 5 ( ) li

4 5 ( ) ,.-

4 5 ( )

Knawing how to evaluate, including the...

27.
r.
Recording of student progress

.

I 28. Determining of student mastery

29. Grading of student achievement

39. Reporting of'student,achievement

31. Preparalion and tise of anecdotal records

32. Conducting and pse of systematic observation
\ .

tt. Aisessment of instructional effectiveness (teacher
self-evaluation)

't ,

34. Use of student achievement and instrUctional effectiveness
data to refine subsequent instruction

Knowing how to behave in a professional manner, including the...

35. Respecting of human rights

36. Encouragement of student,feelings of sel-worth.

37. Interaction with colleagues, Parents, students and the
public in a responsible way

38. Respecting of community standards

39. Handling of controversial issues in the classroom in

an objective manner

.1

1

1

1

1

1

1

1

1

1

1

1

1

2 ,

2

2 ,

2

2

2

2

, 2

2

2

2

2

2

3

3

3

3

3

3

3

3

3

3

3

3

3

..,

t

4

4

A

4

4

4

4

4

4

4

4

4

4,

5

5

5

5

5

5

5

5

,5

5

5

5

5
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ne Prodess of Teaching (continued) Kno4ledge for gradtation is...

prot

important

40. Being aware of and/or responding to educationaLissues_=--.---: 1

-41. Recogn:.tion of the limits of one's own competence

and authority 1

42. Awareness of and appropriate applicalon of knowledge
in the field 1

43. 1

44. 1

45 , 1

41.

B. The Context of Teaching

Recognizing the constitutional rights of students and the

impliCations for classroom practice, including the.,.

46. Fourteenth Amendment (due process rights) 1

47. First Amendment (free speech rights) 1

A

48, Separation of church and state 1

Recognizing the implication of state/federal/judicial
.ications-of-policr-regardin- n..

49. Handicapped children (e.g., Public Law 94-142) 1

SO. Sex equity . .
1

51. Racial justice 1

, 52. The language of instruction .(i.e. teaching in the

child's mother tongue) 1

53. Compulsory school attendance 1

Recognizing the extra-classroom influences on teachers,

including...

54. The variations tin schogl system policy (school district

organization, structure, governance) 1

SS. Community expectations based on type of setting
(urban/rural), conflicts, political or ideological

divisions, etc 1

56. The influence of special interest groups. 1

57. Parent expectations 1

58. Teacher peer group expectations 1
a..

59. Federal, state and local involvement in governance

of educw4ion 1

60. Influence of the media/public 1

62. Financial support of education
.1

-

62. Shifting societal patterns
1

Useful;
desirable Essential

NOt
clear

2 3 4 5

2 3 4 5 ( )

2, 3 4 5 ( )

2 3 4 5

2 3 4 5,

2 3 4 5

2

2

2

3

3

3

4

4

'4

5

5

5

C )

( )

( )

2 3 c ( )

2 3 4 5 ( )

2 3 4 5 ( )

2 3 4 5 (4)

2 3 4 5 ( )

2 - . 3 5 )

; 3 4 5 ( )

2 3 4 5 ( )

2 3 4 5 ( )

1 4 4 .' 5 ( )

4 5

2 3, 4 .5 0
3 4 5 C )

2 3 4 5 ( )



pre context Of Teaching (continued)

Recognizing the extraclassroom influences on student5,

including...
1 4.

,63. Socioeconomic status

64. Culture

65. Race

66. The type of setting in which Students live (e.g.,

urban/rural) ,

67. Sex roles,

;68. Developmental patterns and maturation

69. Shifting societal patterns ..

,

0

Knowledge for graduation is...

Not UseftA;

important desirable Essential

1 2 3 . 4 5

1 2 3 4 5

1 2
_ 4. _s. .

2 3 4 5

1 2 3 4 5

1 2- 3 4 5

1 2 3 4 5

Not
clear,

( )

( )

....(...)_....-

( )

( )

( )

( )

Demonstrating knowledge of one's occupation/profession,
including a knowledge about...

c

70. Professional,organizations 1 ' 2 3 4 5 ()
A

' 71. Teacher rights and responsibilities 1 2 3 4 5 ( )-

72.- / 1 2 3 4 5

73. 1 2 . 3 4

74. 1. 2 3 4 5

Approximately how many students graduated from yak teacher education .

program during the past academic year (1979-1980)1

Coments:

9.

A

4 4 5

Return to:

NatiOnal Teacher Examinations
Box 911
Princeton, NJ 08541



SAMPLE SURVEY (State Boards)

NTE COMMONS REVISION SURVEY

THE tallktti EXAMINATIONS oil/ conaist of three separate modules: Profeeional Education, Communication Skills, and

Geneml Education. These tests are designed to aeieea necessary competencies of an K-12 entry-levet teachers.

, Please read the following topics and rate each in terms of its importanct as hmowledge to be

acquired by teacntr education students in order to be certified as teachers A:your state. Assign a

rating of "5" to a topic that your state definitely requires for certification; assign a "1" to those

that are definitely not required. Assign a mid-range rating of "2", "3", or "4" if knowledge of the

topic is recommended but not required. If you find the.wording unclear or so vague or ambiguous that

you cannot respond, place a Check within the parentheses in the rightmost column:*

aring in mind your state's requirements for certification, read through the topics in each

sect1j1n and decide whether they are sufficient. On the lines provided, add any important topics you

think we have omitted. Be sure that what you add is not simply a rewording or a specific subcategory

'Of an existing topic.

EXAktPLE: Knowledge for(teacher certification is...

Not Definitely Not

require4 Recommended required clear

Evaluating student achievement 1 2 3 )

This example shows the response given by a person who would rate the ability to evaluate student

achievement as very strongly recommended but not actually required,

Now carefully consider each topic below, including those you have added, and indicate your

rating by circling the appropriate number. If you have any comments, please write them at the end of

the questionnaire or on a separate sheet.

Professional Education

1. Planning: Instructional goals; diagnosing stUdent needs;

identifying resources; designing instructional activities. .

2. Implementing plans: Creating conditions'fOr effective

.1

Knowledge for teacher certification is...

Not Definitely. Not

required Recommended required olear

learning; carrying out instruction, ,1

3. Evaluating student achievement; self-evaluation 1

4

4. Behaving in a professional manner: Interaction with

students, colleagues, parents and community 1

5. Recognizing state and federal policies affecting

education (e.g. policies related to race, sex,

language and handicaps) . . 1
,

6. Recognizing constitutional rights of students. 4 1

a ,

7. Recognizing inflUences from outside the classroom on
teachers (e.g., district policies, community expectations,

finances)
1

8. Recognizing influences from outside the classroom on
1

students (e.g., influences of culture, race, sex roles,

commu inity setting) .

'

9. Demonstrating knowledgezf the teaching profession:

10,

11.

Professional-organizations, teachers' rights-and

responsibilities
1

'1

46.1

2 3 4 S )

2 4 5 ( )

2 3 4 5 ' ( )

2 3 4 5 (.)

2 3 4 5 (-)

2 ' 3 4 5 ( )
.

.

2. 3 4 5 ( )

,

2 3 4 5 ( )

2 3 4 5 (*)

2 3 4 5

2 3 4 5

A,

(.9) Cokright 1980 by Educational Tasting Service', Princeton,440.



,Knowledge for teacher certification is...

e Not Definitely Not

Gallant Education required Recommended required clear

1. Mathematics:, Sense_ oi the_order and magnitude of numbers,
solving real-life problems, mathematical relationships,
measurement, reasoning, charts and graphs

.
1 2 4 5 ( )

15cience:-Understanding-energfr-fortesy-composition-of
matter, features of living things, relationship of
living things te the environment, scientific methods,
science and human vanes 1 2 3 4 S ( ) A

3. Literature/Fine Arts:-Ability to analyze and interpret
yorks of literature and fine arts in terms ofmeaning,
structure, and social-historical context 1 2 3 4 , 5 ( ).

4. Social Studies: Forces affecting culture and humdn
behavior, interactioni among individUils andtroupS,
comparisons of cultures, methods of studying social issues . . .

f

1 2 3 4 5 ( )

9

S. 1 2 3 4 5

6. 1 2 3 4 5

Communication Skills

I

//rI

/

1. Reading: Comprehending the,main idea and details,

analyzing the writees purPote and4ttiIhde-,,judging
the quality or,i0prepriatenessiwriting ,:=.

2. WritpOurpose of the writing; organization; adequate
supportjor the main idea; effective use of rhetorical
ski41 u constructing sentences in standard written
English; Choice of appropriate vocabulaty; grammar;
punctuation (niltiple Choice and essay)

*-
3. 44itening: Candidates will be played short tape recordings

After Which they will answer questions pertaining to basic
', comprehension, analysis, and evaluatidh of cognitive and

/ affective messages

. .

'1

1

1

1

2

2

2

2

3

3

3

3

4

4

4

4

4

5

5

5

5

(

(

)

)

S. 1

Coments:

.

4 7
listorn to:

,tIonak Teecher ExannutIons
Box 911
Princeton. NU 01541


