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: BIBLIOGRAPHIC INSTRUCTION AT
’ - MORAINE VALLEY COMMUNITY COLLEGE: /
A POSITION PAPER

Submitted by Larry A. Miller, Vicky R. Smith, Elizabeth A. Teo

. I.  PURPOSE AND DEFINITIONS

The Carnegie Commission on Higher Education in the book Reform on Campus

makes this affirmation: ) )
Knowledge has increased enormously. The new wealth of knowledge means
& not only that no person can possibly comprehend it all but also
that it can hardly, be wisely sampled during a student's career.
A problem thus arises over what an educated person can and should
know about society and self, and how best to make this knowledge
available. The teachfﬁg of existing knowledge, in any event, be-
comes comparatively less essential to the task of higher education
and the imparting of skills for continuing self-education comparatively '
more, particularly in independent study and through the Tibrary.:
(emphasis added)

This appeal for the "imparting of skills for continued self-education" is
E ol
echoed in the institutional purpose found in the Moraine Valley Community

College catalog. The catalog states that Moraine is committed to gxce]]ence

in higher education and "...offers opportunities for all of post-secondary
education age to obtain know]edge and skills required to fulfill their personal
goals." Bibliographic 1;struction is one avenue for teaching the skills of
self-education in the accomplishment of personal and education goals. In-
struction in these skills is central to the concept of bibliographic instru-

tion set forth in this position paper. .

Bibliographic instruction is composed of a host of skills catagorized within

1

three geﬁera] areas. First is the ability to find one's way around a learn-

ing resources ¢emter/library. Another more cdmp]ex skill is how to technically

survey material in order to ascertain at a glance what information it covers.

]Carnegie Commission on Higher Education. Reform on Campus: Changing
Students, Changing Academic Programs (New York: McGraw-Hill, 1972) pp. 23-24.
t : . Tl
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Finally, the, most complex skill is the strategy involved in the mapping out

of a plan. for identifying resources (personal, institutional, printed, non-

printed, etc.) useful in investigating a research topic/informational need.

Bibliographic instruction skiTls are vital for both class assignments and
personal development. Class~reldted assignments most often provide the impetus
for developing bibliographic skills. The teacher and the assignments he/she
makes prompt the students to search for materials/information. In observations‘
of students using ghe LRC,iit is apparent there is g void in their knowledge

i

of the skills needed to pursue their quests.

A partnership between the classroom instructor and the Learning Resources
Center (LRC) staff would provide the basis for planning, designing and imple-
menting a@ bibliographic instruction program which would benef%t the student
and assist the te;cher in his{per jnstructional objectives. This app;oach to
meeting the identified needs would build upon methodsggresently employed py
igstructorSJand the LRC staff at Moraine Valley Community Co]]e;e. As a re-
sd]t,‘the student would more effectively find resources and complete assign-
ments whi]e the instructor would b; able to more efficiently utilize his/her
teéching time. As a collateral benefit, the student would acquire the skills
of systematic information-seeking for 1ifelong self-development. :

STRATEGIES OF BIBLIOGRAPHIC INSTRUCTION

The LRC, aware of the potegtia] importance of bib]iographic instruction for

Moraine Valley Community Coflgge's educational missioh, sought the views of
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‘teaching faculty through a qgﬁétionnaire,~"Bib1ipgraphic Instruction Needs

P

and Methods." Appendix Aﬁf this-paper.contains. a copy of the questionnaire
One-hundred and fifteen f‘cu]ty responded to the questionnaire during March,
1979. Their responses were compiled by the Office of Institutional Research

‘as @ 'Research Note " which appears in Appendix B.

~

\J

A careful analysis of the faculty reéponses reveals significant jnformation’
“on preferred §trategies of bibliographic instruction. Taken together, course
groups displayed broad consensus, with minor variations in emphasis between
spéci%ic course groups. Fi;;}or more course group; indicated strong or mader-
ate need for four new approachés. Those were: 1) printed guides for students
(i;e. how to do research in a subject) 2) printed guides to key resources in

a program area, 3) priptgd bibliographies of key resources for a specifig
course, and 4) workshopi-%or students on research strategy using actual assign-

ments.

In additipn, other approaches recéived strong supﬁort from specific course
groups. Included among these were a checklist of steps in a research strategy
plan, printed "quick tips" on specific topics, I;point of use" instruc- ‘
tional materials placed near resources, a scale mbde] of the_LRC,

and a self-paced unit on research strategy.
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Strategies for directional essistance, including printed maps of LRC areas
and walking/tour orientations for students, also received substantial sup-
port. As the LRC presently offers these approaches, the questionnaire con-

stituted &n implicit endovsement for their continuatjon.

PSS

Based upon a review of the survey outcomes, it becomes apparent that an ex-
panded bibliographic instruction program concentraiing on printed research
guides, research strategy workshops, resgurces gdides, and bibliographies
would meet the needs of a wide range of students/faculty. A flexible in-
terpretation of these four areas is possiblé, although a generalized format
could be developed by @ teacher/LRC staff team. Using thisformat, methods
for specific inéfruétors or course grbups would be tailored to the subject

@
maf%er and user's level of knowledge.

In addition to the results réported above, a student survey, to be completed
during the 1979-80 year, wiil add the students' perception of their need; to
the final determination o; the:bibliodraphic instruction program.
IM#LEMENTATION PROPOSAL
The implementation of an expanded program of bibliographic instruction at
Moraine Valley could proceed in.three major stages of development. Each
phase would build upon the skf]ls acquired by students in the previous |
phase. Each phase would call for téamwork between LRC staff and teaching
faculty. ‘

i

The first phase could consist of imp]émentétion of the research strategy work-




-

shops and the printed guides to research. These two approaches appear to
fall together logically, as they both center on search strategy concepts.

They both build on the directional .instructions (maps, orientation and tours),

which are present{y.offered by the LRQL Moreover, as the use of a well-
formulated search strategy, wﬁether it is impiicit or explicit, is fundamental
‘to efficient information gathgring{ these approaches viould provide the theore-
tical bage to devélop other approaches such as bibliographies. It is the
research sfrategy components of bibliographic instruction that most directly
relate to student "skills of continuing self-education" urged by the Carnegie
Commission on Higher Education. - o
. The aevelopment of a‘geperal working model for the research strategy work-
~ shops and guide might come first, followed By development of speciffc subject
workshops and guides. Th LRC staff sought to relate the development of
general research workshops afd printed guides to the needs of actual courses

by examining Moraine course outlines. The course outlines revealed that re-

search assignments fall within a number of courses including Psychology 111,,
B%o]ogy 212, Business 130 and 132, History 198. etc. However, £he‘ ) ‘
greatest emphasis on a general research assignment came in Cdﬁmunication;

" 101, which listed "the research paper with docurentation" as a major concept.

The Communications111 course outline also refers tov"writigg short reports".

Thus it dpgears thét the Qevelopment of a pilot research worksﬁop and regeafch
guide within the context of those Com 101 and 111 éburses whose instructors
would find it useful would be a logical approach. The fact that the Com/Lit
faculty considered the research strategy workshops (92%) and the printed guides

to résearch (100%) relevant to their needs constitutes an additional reason

for taking_this approdach to developing the general workshop and research guide.

-7 e




The use 6? research strategy workshops and guides in these communications

vt

courses would have the advantage of reaching all Moraine students who

~ must enro]l in Com 101 or Com 111 to graduate. _ 'Sjncevthe research

assignment in Com 101 and m 1s‘usua11y presentedat a general level, re-
search workshops and guides designed for that level would offer basic prac-

2

tice in research strategy. The student would then be able to build upon the
¢

N . ) . .
knowledge when research guides and workshops in specific disciplines would

\]

be undertaken. _

The standards of sound curricular development as stated by the noted educa-
tor Ralph fyler should be applied to the imnlementation of the workshops and
research guides. The planning, which could be started jotnt]y by the LRC and

vo]unteer facu]ty as a px]ot project, can proceed from an initial statement
of obJect1ves toa cons1derat1on of the education experiences which would
teach these objeci’ ve;. From there the curriculum design should focus on.
. ways of organizing the educational experiences, evaluation,. and revision

based upon the evaluation r‘esu'lts,2 )

«

The jnvo1vement of interested faculty from all course grbups would be im-
portant during the development of theﬁpi]ot research strategy workshop and
guide. This involvement is necessary to enable faculty to offer input on .
objectives, learning experiences, and applications tolspecific discip}ines._
In addition, faculty need to be Rept informed of ongoing developments. Al-
though e pilot project would fall within volunteer Com 101 and 111 sections
involvement from this broad spectrum of course groub members would characlerize
bibliographic instruction from its inception. At the same time,‘a smaller

working group could best tackle the nitty-gritty tasks of p]anning.

v

2Ra]ph W. Tyler, Basic Principles of Curricu]um and Instruct1on (Chicago:
University of Chicago Press, 1949) pP. T*

-
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For these purposes, a two-t1ered committee §tructure seems workab]e. The
zder, advisory committee would cons1st of the LRC Task Group, which_ 1s _

<

i
mposed of one member from each course group. Tiese facuTty would offer
(/,//zdeas, set general parameters for the smaller working committee, and serve

as the commun1cat1on vehicle to the facu]ty as’a_ whole. This advisory com- .

)

" mittee may meet monthly or more ofter as needs ar1se The smaller working

'

committee, composed of perhaps three teaching faculty and- two LRC staff,
wou]d be most directly 1nvolved with the actual p]ann1ng.‘ At peak t1mes
them might confer two or more times a week, involving a substantisl commit-
ment of\time and tﬂought.' The LRC Associate Dean would steer botp the\LRC

Task Group and the bikliographic instrgctﬁon working committee. The workiog

| BN L .
committee might aim for implementing a pilot research strategy: workshop and

?
. ) ﬁ .
guide during‘the Spring 1980 semester.

xConsideratiom of‘materials and pupan resources should enter into the planning.
The tools, such as igdexes catalogs, bibliographies, books, magazines, news-
papers, audiovisyals and pamphlets, which are needed to provide practice‘in
research Qorkshops already ex%st in relative strength in the LRE collection.
Costs for paper and printingor duplicating would not be high on a per stu-
dept basis. Arrangements of physical space, be it a room within the LRC, a

‘regular classroom, or other locales can be flexible depending on‘the‘scheduling

of workshops. Use of a room in the LR( would provide optimum access to
the tools for research practice during workshops, but the normal classroom

setting may be feasible for som& workshops as well. ' ’ .

s




While the implementation of the wdrkshops and printed research guides woﬁ]d
0 \ ¢

» hot be costly inhmaterial termsy it would call for working time from LRC staff
and participating faculty to undertake the planning, actual instruction, and

evaluation. Here again options exist. Partial reallocation of work assign=
” F) - N -

ments for LRC staff, and overload or release time for teaching faculty are
. ) . >
possiblé-arrangements. * v
N RN

S -

Further expansion into specific sinbject workshops and guides based on the

-

working models developed for the general research workshops and guides would

logically follew. Ag;in, a partnership betw en:Lﬁc staff and téacherg withfn -
course groups would be essential for the success of such bibliograph}c in-
st;uction. Course groups which have research assignmunts.in their coﬁrsé
‘content wou]d be lee]y cand1dates. These m1ght include, but wou]d rot be

4

]1m’ted to, the bus1ness, f1ne arts, hea]th sciences, industrial technology,

]

natura] SC1ences, public serv1ces and soc1a] sc1ences course groups. The -
basic principles of search strategy developed in the general workshops and ‘ :
.research guides should be applied on a more advanced level to the specific

5 . * .
research techniques and resources for these subjects.

The second phase of implementation should .concentrate on printed guides to
key resources and bibliographies. Because these approaches rely on search
at

“strategies to arrive at 1ists of specific key resources and titles, they
-

follow as logical derivatives.

-]
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.. _graphic instruction program. -

L2
-

The third phase of the bibliographic instruction progrdm might consist of
%he remaining approachesendorsed by specific course groups. These would in-
clude checklists of steps in a research strategy plan, "quick-tips", pdiﬁt- K

of-use instructional materials, self-paced units, and a scale model of “the
: ) : 8
LRC. ‘Dependipg on need,‘ these approaches could be developed alortg with the !

~e

. first and second phases. Additlonal gu1dance on the order of 1mp1ement1ng

these methods might well come from the proposed survey. of student's b1bllographic '

instruction needs. ) .
. ¢ L . N
* EVALUATION |

Although. eva1Lation is the fou;th and“iast section of this-paper, this

is not meant to imply that the value placed on evaluation is " ow. Quité the
opposite IS true; evaluation is believed to be so 1mportant to the biblio-
graphic 1nstruct1on that it shouid ha 1ntegrated into every facet of the
program. -An 1ntegrated prOQram u - eVoluat1on cou1d cons1st of four major N
types: 1) context, 2) input, 3);ppocess, and 4) product. These~types.are ‘
described by Daniel Stufﬁ]ebeam iﬁ Educational Evaluation and Decision-;

L

making.3 Each is important to decision-making and the success.of the biblio-

b .

. -
// Y

~ .
v - >

Context* eValuatior ﬁou]d be the first methog to be used in the program. th N

serves to inventdry the setting and at the same time, to identify unmet needs.

By identifying needs whjch exis%,‘e program which systematically seeks to

H

meet these needs can be plarned. The LRC has already identified the unmet

.

needs‘in bib]iographie jnstruction through the questiohnaire entitled the

"Bibliographic Instruction Needs'and'Methodé“. By considering the needs

-\

3stufflebeam, Daniel L.,,ed Educational Evaluation and Decision-Maki{g,
" Peacock pub.»1971. T *
4 ‘ .
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' identified in ‘the ‘questionnaire it is possible to write §oal£ end.ohjectiées
, upon which to build a bib]iographic instrqetioh'pregrah.' (The questionnaire
. end’tts results are found in Appeﬁdtses A& B of this paper.)

~

After determining the goals and obJect1ves ot the program, methods for accom~
plishing»them can be enumerated. by using the second type of evaluat1on -
1nput eva]uat1on. Input eva]uat1on~1s used to 1dent1fy the strateg1es for

. ach1ev1ng the program's obaectives/and the design for implementihg these

v

strateg1es.. Manx_of the strateg1es to ‘be used in the proposed bibliographic

instruction program at MVCC have alread;\been identified 1n the questionnaire

referred to ean]ﬁer._ Pdditional influence in determining strategies used in
* . accomp ishing the*?nogram's goals cah be obtained from meetings with course

group members”and comments from the LRC staff basedxen their observations
: . ¢ . . - » .
of students. ‘Once the 'strategies are identified they can then be implemented.

N
' )

« It is the 1mp1ementat1pn of these strateg1es of instruction which br1ngs us

to the th1rd type of eva]uation, namelx.p?ocess evalJat1on. This type of.

evaluation would exam1ne the process ~used 1n bibliograph1c 1nstruct1on.‘ For

gy

examp]e it would be pose1b1e to see wh1ch teaching methods best lend them- '

selves to b1bliograph1c 1nstruct1on. Group lecture might be found to be

less successful th‘an one-ﬁo -one "hands-on"workshdps as a process (or method)

for b1b1iograph1c~;nstrﬂqtion. "The order of‘presehting material could also
*be studied: The oreer t% be followed in teaghiharresearch strategiesy *

could be examined whi?h wou%d;ihhicat; whetheh teaching a general se‘<Lh

strategy before teéching the‘sﬁecié]jzed subject search is more effective

b

than another~teachin§‘order.

-
«
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Process evaluation will be useful in pointing out the kinds of problems found

1nimp]ementat1on S0 that m9d1f1cat1ons can take p‘ace as the program P oceeds.

* Product evaluatxon, the fourth type, would measure the attainments of students
at the end of a bibl? ographlc instruction unit or program. The use of pre-
and Rost-tésts for comparison is a commonly used example of this method.
Cons1deratiop ghdu]d\also be givén to foliowing the students® progress after
they leave MVEG. Thq,t;§dits of the product evaluations wouts\ glp determine
the extent that bibliographic instructitn aidslstudents in pursuing 1ifalong

' self-education. Sinte it is a major thesis of this paper that bibliographic
instruction is a basic survival skill, "hardd statistical data addressing this

temet would be a desirable outcome of this program.

[~

In summary, eva]uatlon should be system:ca]]y 1nterwoven 1nto the fabric

of b1b11ograph1c ?nsttuct1on. Th1s can be accomplished by using context,

input, process, and product evaluation. The effect of do1ng so w111 be twofold.
« It W111 provide needed- 1nformatlon which will giomote effect1ve decision

making and it will be poss1b1e tc see what actua]ly js done and ‘how well it

. L N

V.. CONCLUSION - L ‘ .

is dopg. -

This paper, qéQeIOped in resbonse to the expressed needs of the téaching

‘ faculty ahd'the observed skills of the stude ‘s using the LRC,proposés a

. carefully p1anned logically sequenced pattJZ: for bibliographic instrdction.
The b1bl1ogr g§1c instruction prograni presented here was de51gned to meet
the cont1nu1ng Tifelong ]earnlng needs of students attend1ng Moraine Va]]ey

Conmunity Co]]ege with skills that can be used in their se]f-educat1ona1 pursuits.

¢




e ‘ APPENDIX A | . A

v Bibliographic Instruction Needs and MeLhods
) . 1979

>

"The LRC staff is considering an expansion of bibliographic Instructiom; that —
. is, instruction in efficient means of finding information for course related
essignments and individual research needs on the job. "This program will need
your input and cooperation. Please help us in our development of the program
* by ‘completing this questionnaire.

A. GENERAL INFORMATION

e 1. Your major teaching area at MVCC: 2. Fadulty status:
“ S 2. Business related - - - | -~ a. - Full-time ,
: . b. Communications . b. Part~time .
c. Fine Arts - .. . . i e .
d. Health.Science .
e, Industrial Technology ) . o .

f. Mathematics T . e
g. Natural Science o ] ‘ ‘

h. Physical Science Lt '

i. Public Service : .

j. Social Science ‘ o

k. Other (Please, specify):

Listed below are some of the methods and programs that might be used in -
bibliographic instruction, grouped under three major headings. Circle the
response that best describes your interest in each. Use the following key:

Interest ox Need

a = Strong L
. b = Moderate .
: . ‘ c = Low k\ ,
d = None
e = Not Applicable .

B. MAJOR BIBLIOGRAPHIC TOPICS - - - . i e

- -

Research Strategies for Finding Information——the protess of planning
approaches for finding information. Example: Information for term- .
- : papers, finding answers to research questions, etc.

a b c d e 3. Workshop on research strategy for faculty
a b c d e 4. Workshop on research strategy for students using
actual assignments

. . . o
a b ¢ d e 5. Workshop for faculty on how to incorporate research
) strategy concepts into classroom instruction

abocde 6. Printed guides for students (i.e., "How to do
research in...[a subject]")

abcde 1. Self—paéed umit in research strategy approaches for

i s tudents
a b c d e 8. Unit/module on research strategies as part of an
' existing course ¢
. a b c d "= 9. Check-list of steps in a research strategy plan for
N h s students

\)4 ' * - . >~

F ‘ (Over, please) . .
o o) 4 |




How to Use the Library--the procese of identifying specific materials

once a research strategy has been developed.

" a b c d e 10:

Self-paced unit for students

EKC  THANK YOU FOR YOUR COOPERATION. PLEASE FEEL E

a b c d e 1l. Workshop to help faculty develop a unit for their course
’ . ) ¢
*‘a b ¢ d e 12. Module in existing course taught: by LRC faculty )
a b c¢c d e 13. Module in existing course ..aught by non~LRC faculty ) >
a b'c d e l4, Credit course taught by LRC faculty '..‘,:_....:..._,' ...... : )
. . A e S )
a b c d e 15. Credz.t course taught by non—LRC faculty : . _ ‘__, 4:
abcde 16 Printed Yquick tips on specif:.c topics :47 S
. . ......_-\.,.'. by J‘“
a b c d e 17. Non-credit course taught by LRC faculty - - R
a b-c d e 18. Non~-credit: course taught by non-LRC facult:y - T
& A T e
a b c d e 19. '"Point of use" instructional materials placed near  _ o,
resources _ - SRR
’ a b ¢ d e 20. Printed guides to key resources in a program area,
e.g., Leisure Services, lLata Processing A
a b c d e 21 Printed bibl:.ograph:.es of key resources for a specific
.course oy
. a b ¢ d e 22. Workshops for faculty on locating @in general-°
a b ¢ d e 23. Workshop for faculty on locati‘xg materials for a specific
. subject area '
/ <.
oo -%..__ .Directional Assistance within the MVCC LRC-~the method used to help people et ]
‘“ , find the physical resource needed. . e i ‘“:j
a b c d e 24 Scale model of LRC SRS Tl
a b ¢ d e 25. Walking tour/ orientation for students presented by LRC
faculty
a b c d e 26. Walking tour/ orientation for students presented by
non-LRC faculty ‘ \ “rrt o
) . Y .
a b ¢ d e 27. Slide/tape presentation - . -
a b c d e. 28. Printed booklets for self-guided tours g
a b ¢ d e 29. Printed maps of LRC areas 2
a b c d e 30. Other (Please, specify): - T

TO MAKE ANY ADDITIONAL COMMENTS. |

1
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APPENDIX B
Offica of Institutional Research -

MORAINE VALLEY COMMUNITY COLLEGE / /

~~~~~~~~~~~~~~~~~~~~~ Research /Vﬂfé
, / I

Re: Bibliographic Instruction Needs and Methods Date: April 1979

« -

%

™
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One hundred fifteen faculty members were surveyed regarding their biblio-
graphic instruction needs Juring the spring 1979 semester. The respondents
were from the following teaching areas:

Teaching Area No. A
Busidess related 23 . 207
- Communications 14 12
Fine Arts 4 4
Health Science 23 20
. Industrial Technology 7 6
; Mathematics 9 8 ' ‘
‘ - Natural Science 7 6 b
Physical Science 7 “6
Public Service 6 5 .
Social Science 15 13 : ¢
) ‘ TOTAL 115 1007

Eighty-four percent of the respondents were full-time faculty members, 3%
were part-time faculty members and l 7 did not state their faculty status.

Listed belew are the rank orderings, based on the average response of the
faculty regarding bibliographic instruction. A mean response in the range
3.6-4.0 indicates a strong need; a mean response in the range 2.6-3.5
.. _indicates a moderate peed, a mean response in_ the range 1.6-2.5 represents
no need. The statements are ranked in order of preference for each biblio-
graphic topic. .

Research Strategies for Findlng Informatlon——the process of planning ap-
proaches for finding information. Example: Informatioh for term papers,
finding answers to research questions, etc. ”

RankL Mean N Statement

1 3.3 111 Printed guides for students (i.e., "How to do research
..[a subject]™) )
2 3.1 109 Workshop on research strategy for students using actual .
assignments ) .
3 3.0 107 Check-list of.steps in a research strategy plan for
students
4 2.8 106 Self-paced unit in research strategy approaches for
studen'ts

- 0t . e St D 0 508 W St

16

a lov need and finally, a mean response in the 0.5 to 1.5 range indicates ——




Statement -—— - — ———— - ‘. L

Rank Mean N
1 5.5 2.5 103 Unit/module on research straigéie; as part of an existing
3 ©  course
t 5.5 2.5 102 Workshop for faculty on how to incorporate research
o ) strategy concepts into classroom instruction
? 7 2.4 106 Workshop on research strategy for faculty

Of the seven items concerning reskarch strategies for finding -informationm,
four were ranked in the moderate need category and three were ranked as

having a low need.

5
o

+

How to Use the Library--the process of identlfying specific materlals once

a research strategy has been developed.

b

Rank~

N

Mean Statement
1.5 3.3 107 Printed gﬁides to key resources in a program area, €.g.,
Leisure Services, Data Processing
1.5 3.3 107 Printed bibliographies of key resources for a specific
course
———— q . »
3 3.1 107 Printed "quick tips" on specific topics
4 3.0 104 "Point of use" imstructional materials placed near .
resources
5 2.8 108 Self-paced unit for students .
6. 2.5 94 Module in existing course taught by LRC faculty
8 2.3 98 Workshop to help faculty develop a unit for their course
8 2.3 103 Workshops for faculty om locating materials in general
8 2.3 104 Workshop for faculty on locatlng materials for a specific
subject area
10 2,2 94 Non-credit course taught by LRC faculty
11 2.1 94 Credit course taught by LRC faculty i
12 2.0 86 Module in existing course taught by non-LRC faculty
135 1.8 92 Non—credit course taught by non-LRC faculty .
13.5 1.8° 88

Credit course taught bx non-LRC faculty:
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" 0f the fourteen items concerning how to use the library, five were ranked in R

the moderate need category and nine were ranked as having low need. ¢

NIV R emmmnat [

~Directional Assistance within the'MVCC LRC-the method used to help people

.+ Too waxrm.

find the physicdl resource needed.

Rank Mean N Statement

1 3.3 109 Printed meps of LRC areas
2 3.2 109 Walking tour/orientation for students presented by LRC :
faculty
( )

4 2.7 103 Scale model of LRC
4 2.7 107 Slide/tape presentation . ’
4 2.7 106 Printed booklets for self-guided tours \ ’
6 2.0 95 Walkidg tour/orientation fer students presentedﬂky non-LRC

' faculty

0f the six items concerning directional assistance within the MVCC LRC, five
were ranked as moderate need and one item was ranked as having a low need

The range of ratings was from 1.8 to 3.3. The items having the highest need
ranking were: "Printed guides for students (i.e., "How to do research
in...[a subject]");" "Printed guides to key resources in a program area,
e.g., Leisure Services, Data Processing;" -"Printed bibliographies of key.
resources.for a specific course" and "Printed maps of LRC areas."

Other suggestions included:

* LRC faculty assisting in a course unit i LRC research for specific
eourses.

+ Nos. 6-9--much of this is dome in COM 101. Nos. 12 & 13 14 & 15, 17 &
18—-together would be yood. Nos. 17 & 18--maybe offbr_aneufbn_ T S

a mini, non-credit for review. . . T

.+ No. d=-we do this in COM 101._ No. 2l--purchase of bibliographies, e.g.,
Bond's Bibliography of English Literature Bzolzographzes.

. Library faculty do a consistently eacellent job of student orientation
and assistance.

+ No. 12--very interested. Two new courses, COM 206 and COM 207--Research
Public Commmnication sz. and Debate. Strategies are an integral part
of both couxrses.

. Tours by student aides with sign up sheets. ' ,

. I have alvays found members of the LRC staff most helpful.

* We need a good standardized approach to the research paper. :
* Poorly ventilated. (2) - = - ..
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The following pages summarize the frequency of dnswers for gach question by

major teaching area... -

L4

Business—Related - — S

Key: 4 = Strong
3 = Moderate
2 = Low
"1 = None
0 = Not-Applicable

Research Strategies for Finding Imformation--the Efocess of planning ap-

proaches for finding information. Example:- Information for term papers,

finding answers to research questions, etc. |, - e
. \\\‘\

4 3 2 1 0

2 6 7 7 1 Workshop on research strategy for faculty

6 6 4 1 Workshop on research strategy for students using‘actual
assignuments .

1 6 8 5 2 ‘hprkshop for faculty on how to incorporate’ research strategy
concepts into classroom instruction " .

9 8 3 2 1 Printed guides for students (i.e., "How to do research \

‘ in...[a subject]")

3 9 5 4 1 Self-paced unit in research strategy approaches for students

1 7 9 3 2 ©Unit/module on research strategies as part of an existing
course

9 4 4 5" 1 Check-list of steps in a research strategy plan for students

How to Use the Library--the process of identifying specific materials once a .

research strategy has been developed.

1

> = = O O ©

»O | | d

8. 6.5
510 5
6 7
3 5
3 9
2 9

11 2
l\ 8 10
1 710
7 2 4

| sad

NN

!,
Self-paced unit for students

O

Workshop to help faculty develop a unit for their course
Module in existing course taught by LRC faculty ‘
Module in existing course taught by non-LRC faculty

Credit course tauéht by LRC faculty

Credit course taught by non-LkC faculty

Printed "quick tips' on specific topics .

"Non-credit course taught by LRC faculty .

’ Non—credit course taught by non-LRC faculty

"point of use" instructional materials placed near resources

18




i

4 3.2 1. 0 . I e

9 6 2 3 3 Printed guides to key resources in a program area, e.g.,

e S . e ol . s Bl o .

—Leisure Services, Data Processing

9 6 4 2 1 Printed bibliographies of key resources for a specific

course
3 4 7 6 2 Workshops for faculty on locating materials in general
3 5 6 6.2 Workshop for faculty on locating materials for a specific

subject area v

Dixectional Assistance\ﬁithin the MVCC LRC--the method used to help people
find the physical regource needed.

‘2 6 7 4 2 Scale model of LRC

511 2 3\\1 Walking tour/orientation for students presented by LRC

faculty ! .
1 7 6 3 Walking tour/orientation for students presented by non-LRC
~ faculty N .

Slide/tape presentation . ’

4
S~
7
7 ffinteg\gaoklets for self-guided tours -
8

PR
7 4
3 3

-, W &

1
1 Printed maps of LRC areas

T LI ’
—~"

Communication T —

* T —

Resecarch Strategies for Finding Information--the preocess of planning ap-
proaches for finding information. Example: Information for term papers,
-finding answers tc research questions, etc.

4«3 2 1 0

2 4 5 1 1 Workshop on research strategy for faculty

P T ve—

11 2 0 1 0 Workshop on research strategy for students using actual
assignments

5 4 3 1 1 Workshop for faculty on how to incorporate research strategy
cotcepts into classroom instruction

12 2 0 0 0 Printed guides for students (i.e., "How to do research
in...[la subject]") '

8 4 1 l‘ 0 - Self-paced unit'in research strategy approaches for students

6 4 2 2 0 Unit/module on research 'strategies as part of an existing
course N

8 3 2 1 0O Check-list of steps in a research strategy plan for students

N
- A
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How to Use the Library-—the process of identifying specific materials once a

research strategy has been developed.

4-3 2 1.0
7 3 3 1 \0 Self-paced unit for students .
4 é 4 2 l‘ Workshop to help faculty develop a unit for their course
4 7 3.0 0 Module in existing course taught by LRC_faculty
1 5.5 1 1 Module in existing course taught by non-LRC faculty
6 1 4 1 1 Credit course taught by LRC faculty
4 1 6 1 1 Credit course taught by non-LRC faculty
8 3 2 1 0 Printed "quick tips" on specific tdpies
3 3 6 1 0 Non-credit course taught by LRC faculty
2 1 8 1 1 Non~credit course taught by non-f..RC faculty
7 5 2 0 0 "Point of use" instructional materials placed near resources
.9‘ 5 0 0 0 Printed guides to key resources in a program area, e.g.,
Leisure SerVices, Data Processing
9 5 0 0 0 Printed bibliographies of key resources for a specific course
"2 5 2 1 Workshops for faculty on lotating materials in general
' "2 .1 Workshop for faculty on locating materials for a specific_

subject area

Directional Assistance within the MVCC LRC--the method used to help people
find the phys1cal resource needed.

3 5 5 0 1 Scale model of LRC ‘
14 0 0 0 0 Walking tour/orientation for students presented by.LRC

faculty . . .
\\\\\g\\l 5 4+1 Walking tour/orientation for students presented by non-LRC

faculty N

Q

5 63 _0 0 sSlide/tape presentation °

-

7 1 6 0~0 Printed booklets for self-guided tours
9 2 3 0 0 Printed maps of LRC areas

PP,

Fine Arts

Research Strategies for 'Finding Information--the process of planning ap-
proaches for finding information Example: Information for term papers,
finding answers to research questio s, etc.

4 3 2 1 0

b4 -

0 3 0 1 0 Workshop on research strategy for faculty

3 1} 0 0 0 Workshop on research strategy
assigiments

3 »

LI 21

r students using actual
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4 3 2 1 0

WIS, o S 0--0- -0 Workshop--for—faculty--on-how to-incorporate researehistrategy_~w7-~———-
concepts into classroom instruction ’

30100 Printed guides for $tudents (i.e., "How to do research

, . in...[a subject]"). ) e
310 00 Self—paced unit in research strategy approaches for students )
3 00.10 Uhlt/module on research strategies as part of an existing
N course
\\ .31 00 O . Check~list of steps in a résearch‘strateéy plan for students

. N
How to Use the Library--the process of identifying speclfic materials once a
research strategy has been developed. .

4 0 00 0 Self-paced unit for students’ ’
v 11 .1 1 0 Workshop to help fa€ulty develop a,unit for their cburse
- 2 1 0 0 1 Module in existiné couree taught by LRC fecplty ) -
0 1L 1 1 1 - Module in existing course taught by non-LRC faculty i
© 1 1 1 1 Credit course taught by LRC faculty o Fﬁ P
« 01 1 ; 1 Credit course taught by non-LRC faculty
1 1110 Printed'"quick tips' on specific topics ‘
e = -0 2 1 0 -0 Non-credit course taught by LkC faculty' ’ ‘Q
0 1 1 1 1 Non-credit course taught by non-LRC faculty
g 3100 00 "Point of use" instructienal materials placed near resources -
4 0 0 .0 0 Printed guides to key resources in a program area, e.g.,
- Leisure Services, Data Processing
2 2 0 0 0 Printed bibliographies of key resources for a specific course
‘ 0 0 3 1 0 Workshops for faculty on locating materialé\én géneral
0 2 1 0 Workshop for faculty on locating materiais for a specifi¢ -— = ~—-= 2
) . Subject area N T
Directional Assistance within the MVCb LRC~~the method used to Qelp people
find the physical resource needed. ] .. -
1 2 1 0 0 Scale model of LRC ' . ‘
3 1 0 0 0 Walking tour/orientation for students presented by LRC faculty
0 1 3 0 0 Walking tour/orientation for students presented by non-LRC -
. faculty’ .
2 0 0 0 Slide/tape presentaEion .
0 Printed booklets for self-guided tours

0 2 0 0 Printed maps-of LRC areas

Y

22 . .




{ -

Health Science

14

Research Strategies for Finding,Information--the process of | planning ‘ap-
proaches for finding information. Example: Information for term papers,
* finding,answers to research questions, etc.

4-3 2 1 0 !

*

~ )
3 8 9 3.0 Workshop on research strategy for faculty

911 3 0 ¢C Workshop on research strategy for students using actual
aSsignments

4 7 6 5 X '.Workshop for faculty on how to incorporate research strategy
concepts into slassroom instruction

. J '
15.3 3 1 1 Printed guides for. students (i.e/; "How to do research

in...[a subject]") ) .
59 5 2 2 .Self-paced unit in research strategy approaches for students
1 610 4 2 Unitima‘ule on research strategies as part of an exdsting

COUI’S e . -

«
S ’

10 6 4 1 1 'Checkwlist of steps in a research strategy plan for students .-

How to Use the Library--the process of identifying specific materials once a’
research strategy has been developed. , \

\
4
1

6 9 4. 2 1 __ Self-paced unit for students o

4 5 6 4 3 Workshop to help faculty develop a unit for their course
310 7 ‘2 1 Module in existing course taught by LRC faculty =
1 7 6 5 2 Module in.existing course taught by non-LRC faculty

210 6 3 2 Credit course taught by LRC faculty

0. 4 7. 7_4 (Credit course taught by non-LRC faculty

1 9110 ‘_?rinted "quick trgs" on specific topics

111 5 3 2 HNon-credit course. taught by LRC faculty

0 6 7 5 4 . Mon-credit course taughc‘by non-LRC faculty
9-8 12 1 '"Point of use" instructional materials placed near resources
13 3 4 11 Printed\éuides to key resources in a program area, e.g.,

Leisure Services, Data Processing

~

}4ﬂ 5110 grinted bibliographies of key resvurces for a specific course
4 8 3 6 2 Workshops for faculty on locating materials in general

507 4 5

[V

Workshop for faculty omn locating materials for a specific
subject area

23
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Directional Assistance within the MVCC LRC-~the method used.to help peOple

find the physical resource needed. ‘* '

N

2 311

O O ©O O H W

‘e .
° ¥

4 3 2 1 0 SRS

.
| i

————

st

7 7-5 3 1» Scale model of LRC i R .« %
10 9 2 1 1 Walking tour/orientation for students presented by LRC faculty
4

1 311 4  Walking tour/orientation for’ students presented by non-LRC

faculty .
510 5 2 1 Slide/tape present?tion ' '
4 ng\i .4 2 Printed booklets for self-guided tours .,
17 i 2 1-'1 Printed maps of LRC areas ° )

Indbstrial Technology .

Research StrategiesW¥or Finding Information-—the process of planning ap-
proaches for finding inforymation. Example: Information for term papers,
finding answers to researc questions, etc. !

[~

. . .

4 3 2 1 0

0 4 2 1 0 Workshop on‘research strategy for faculty *

o

Workshop on reseaxch strategy for students using actual
“#ssignments

0 4 3 0 0 Workshop for faculty on how to incorporate research strategy
concepts into blassroom instruction

6 0 0 1 0 Printed guides fpr students (i.e., "How to do research’
in...[a subject]™) .

4 2 0 1 0 Self-paced unit in research strategy approaches for students

141 --1-0--—Unit/module on research strategies as _part of an existing
o course

4 3 0 0 0 Check-list of steps in a research strategy plan for students

How_to Use the Library--the process of identifying specifigzgaterials once a
rasearch strategy hae been’ developed. ‘

A

3 1 0 0 Self-paced unit for students

0 Workshop to help faculty develop a unit for their course
1 Module in existing course. taught by LRC faculty

1 Moduel in existing.qourse taught by non~LRC faculty

2

1

H N O M

‘ Credit coerse taught by LRC faculty

W L LW W LW

2
3
1
1
2

1 Credit course taught by non-LRC faculty

1
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3 4 0 0 0 Printed "quidg tips" on -specific topics .
0 2 3 0 2+ Non~creédit course taught by LRC faculty ’
0 0 4 2 1 - Non—creﬁit course taught by non-LRC f;culty =
2 3 2 0 0 '"Point of use" instructional4hateriais placed near resources
4 3 0 0 0 Printed guides to Eéy resources in a program area, e.g.,

. Leisure Services, Data Processing . ’
4 2 1 0 0 Printed bibliograpyies of key resources for a specific course

A

- P ’
1 3 3 0 0 Workshops for faculty on locating materials in general

1 2 4 0 0 Workshop for faculty on locating.materials for a specific
) ’ subject area .

Directional Assistance within the MVCQ‘LRC--the method used to help people

find the physical resource needed.

-

. .
9

2 5 0 0 0 Scalefmodel of LRC

4 7 1 0 0 Walking tour/crientation for students presented by LRC faculty

1 0 2 3 % Walking tour/orientation for students presented by non-LRC
. faculty ’ . )

¥

2 3 2 0 0 Slide/tape presentation
2 4 1 0 0 Printed booklets for self-guided tours

‘

Mathematics R

- Research Strategies for Finding Information--the process of planning ap-

proaches for finding information. Example: Information for term papers, . *
finding answers to research questions, etc. | °

.

assignménts

®
1 1 1 3 3 VWorkshop for faculty on how to incorporate research strategy.

concepts into classroom instruction
I’ ’

1 3 1 2 2% Printed guides for students (i.e., "How to do research
in...[a subject]") . ,

0 . Self-paced unit in research strategy approaches Zor students '

fun
fun
H W

4 ., Unit/module on research strategies as part of an exispigg .

course .
1 2.2 1 3 1:eck-list of steps in a research strategy plan for students

<25 =

S 3

5 2 0 0 0 Printed maps of LRC areas -

4 32 1 0 SN
0 2 2 3 2 VWorkshop on research strategy for faculty
1-%3 2 1.2 Workshop on research strategy for students “using actual i




\‘ / 4 . .

a , .
Li'o o [ ; .
B / - . ——
E’ ¥ ‘;/ - ) ll
i // . N ‘
; "How to Use the Librdry~-—-the process. ofwidentifying specific materiais once a
: research %z%ategy has Been deveioped. ) .
| '43210/ .
1 1 4 11 %/ Self-paced unit for students i ST S
1. '
}

/ * -
0 0 2 4,3 Workshop to help faculty develop a, unit for their cdurse

[
o
o~
\\
w
-

Module in exis;ing‘courée‘taught by LRC faculty

 ——
.

0 0°'4 2 3 Module in existing cdurse taught by non-LRC faculty

/ - -t e
0.1 2 4 2° Credit course taught by’LRC faculty .

: e
000 2 5 2 Credit course taught by ngnTLRﬁ faculty N
1 2 3 1 2 Printed "quick tips" oﬁjspecific topics ' , \
- o ‘1~ 2 4 2 Non~credit course t::ught: by LRC facdrd
0 0 2 5 2 No;-credit coqise-taught\by non-LRC facuity =,
. 22 311 "Point'of use" instructional materials placed'nbar resources )
2 :l 3 2 1 »Pr;nted duides to key resources in a\program area, e.g r : "f
- Leisure Services, Data Processing ) .

A
LY

3 1 2 1 2 Printed bibliographies of key resources for a specific course

-

- ;0 2 1 4 2 WOrkshéps for faoulty an locating materials in generdl

S 0 1 2 4 2 Workshop for faculty on locating materials for a specific
: subject area
. Directional Assistance within the MVCC LRC--the method used to help people
find the physical rgsource needed.

- -

-

2 3 2 1 1 Scale model of LRC .
2 2 2 2 1 Walking tour/orientation for students presented by LRC faculty

0 1 3 3 2 Walking tour/orientation for students presented by non-LRC
faculty

0 4 2 1 2 Slide/tape presentation ' .
1 2 2 2 2 Printed booklets for self-guided.tours

2 3 2 1 1 Printed maps of LRC areas

* q

.
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. Natural Science

l*\
Research St¥ategies for Finding Information-—the process of planning ap-

proaches for finding information. Example: Information for term papers,
finding answers to research questions, etc. :

4 3 2 1 0
0 4 1 1 1 Workshop on research strategy for faculty
‘ 4
510 01 Workshop on research strategy for students using actual
, © .- assignments ) “

-

N4
0 5 0 1 1 Workshop for facuity on how to incorporate research strategy
‘cdncepts into classroom instruction ’

-

6 1 0 0 O "Printed guides for students (i.e., "How to do research
Lo iﬁo..[a Subjgct]")

13 1 0 2 Self-paced umit &q research strategy approaches for students
113 11 ’-Un;t/moéule on research strategies as part of an existing
-~ "course
2 2,1 0 2 CGheck-list of stepslin‘a research strategy plan for students
How to 65; the Library--the process of identifying specific materials once a
research strategy has been deveiggep.
12 30 1 ASeIf*gaced unit for students °
l' 1 é ,0. 2 %gxkshop to pelp facutty develop a unit.for their course
0 2 ﬁ?) 0 3 "Module in existing course taught by LRC facc}ty \
0 0 &{ i 2 Module in existing course taught by non-LRC faculty
022 1 2 Credit course taught by LRC fagulty . ,
01 3 1 2 Credit course taught by non-LR:\Eaculty
2 300 2 Printed Mquick tips on specific topics )
1 2 2 0 2 Non-credit course taught by LRC facclty
O‘ﬂ} 3.1 2 . Non-credit course tau%ht by non-LRbeacult? .
1°4 0 0 2 '"Point of use" instructional materials placed near resources
311 .Q 2 ?rinted guides to key resources in a prdéram area, e.g.,
. Leisure Services, Datangrocessing "
3 1 1 0 2 Printed bitlrographies of key resources for a specific course

0 1 3 1 2 Workshops for'faculty~on locating materials in general -

0 3 2 1 1+ Workshop for faculty on ‘locating mater&ais for a specific .

subject area \ : '
/

. 2% T .

b A
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Directional Assistance within the MVCC LRC--the method used to help people ' .
, find the physical resource needed. »

4.3 2 1 0 . : s .

-

Scale model of LRC

2 11 12 .
1.3 10 2 Walking tour/orientation for students presented by -LRC faculty
0 0 4 1 2 Walking tour/orientation for students presented by non- .RC

faculty o0

1

[
w
[
o
[ 2%

Slide/tape presentation
. . A
1°'3 1 0 2 Printed booklets for self-guided’ tours
1l 3 1 0 2 Printed maps 7¢ LRC areas ’

, Physica% Science

Research Strategies for Finding Information--the process of planning ap-
proaches for finding information. Example: Information for term papers,
finding ariswers to research questions, etc.

4 3.2 170 . ' : . '

%

0 -3 0 2 2 Workshop on research strategy for faculty

Ll

2 1 2 'Z 0 Workshop on research strategy for students using actual
’ assignments

01 2 2 2 Workshop for faculty on how to incorporate research strategy .
concepts\into classroom instruction -

2 2 2 1 0 Printed guides for students (i.e., "How to do research .
in...[a subject]")

1 2 2 2,0 Self-paced unit in research strategy approaches for students .

11 2 30 °Unit/modu1é on research strategies as part of an existing
course ] °

1-1 3 2 0 Check-iist of steps in a research strategy plan for students

How to Use the Library--the process of identifying specific materials once a
research strategy has been developed.

2 1 3 1 0 Self-paced unit for students

0 0 2 3 2 Workshop to help faculty develop a unit for their coarse

0 0 3 2 2 Module in existing course taught by LRC faculty

0 0 3 2 2 Mr'ule in existing course taught bf non~LRC faculty .
vaO 2 3 2 C;édit course‘taught by LRC faculty |

0 0 2 3 2 Credit course taught by non-LRC faculty




Pifinted "quick tips" on specific topics

Non=credit Fourse taught by LRC faculty

Non=credit course taught by non-LRC faculty

"Point of use" instructional materials placed near resources

Prthed‘Quides to key resources in a program area, e.g.,
Leisure Services, Data Processing

Printed bibliographies of key resources for a specific course
A

Workshops for faculty on locating materials in general

Workshop for faculty on locating materials for a specific
subject area '

Directional Assistance yithinlfhe MVCC LRC--the method used to help people
find the physical resource needed.-

"1 3“3 0 0 Scale model of LRC )
2 2 2 10 .Waiking'topr/orientation for students presented by LRC faculty .

1 2,1 3 0 Walking tour/orientation for students presented by non-LRC
, ' faculty

Slide/tape presentation
Printed booklets for self-guided tours

a

Printed maps of LRC areas

Public Service

Research Strategies fof Finding Information--the process of planning ap-
proaches for finding information. Example: Information for term papers,
finding answers to research questioms, etc.

4 3 2 1-0

.

2 2 1 1 Workshop on research strategy for fgculé('

4 2 0 0 Workshop on research strategy for students using actual
assignments

Workshop for faculty on how to incorporate“research strategy
concepts into classroom instruction

Printed guides for students (i.e., 'How to do research
. in,.,[a subject]") -

Self-paced'unit in research strategy approaches- for students

Unit/module on research strategies as part of an existing-
course

b‘ Check-list of steps in a research strategy plan for students

A
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How to Use thé;@ibrarYr-the process of identifying specific materials once a
research strategy has been develcped.

7

4 3 2 10

2=2.2 0 0° \:elf-paced unit  for students

.2 1 2 1 0 —Workshop to help faculty develop a unit for their course
hd /

0 4 1 1 0 Module in existing cod}ge taught by LRC faculty

0 3 210 dule in ckisting codee»tagght by non-LRC faculty
y S~ '

.

) S

02 2 1 1 Cxiedit course taught by LRC facul&“\ ..
0 0 4 1 1 .Céedit course taught by non-LRC faculty
4 0 2 0 O Pr*nted fqu;ck tips" on specif}c topics
01 3:2 0 anLcredit course  taught by LRC faculty

01 3 0 2\\\Non;credit course taught by non-LRC faculty

X

A

2 2 0 1-1 "Point of use" instructional materials placed near resources

4 1 1 0 0 |Printed guides to key resources in a program area, €.8.,
Leisu%e Services, Data Processing

S 1 0 0 0 Printed bibliographies of key resources for a specific course

3 2 1 0 0 Work hoa for faculty on locatiﬁg matefials for a specific
subject ‘area .

* kthin the MVCC LRC--the method used to help pecple
find the physical resour 0

di needed.
2 0 2.1 1 Scali model of LRC .
3 3 0 0 0 Walking tour/orientation for students presented by LRC faculty

0 0 3 1 2 Walking tour/crientation for students presented by non-LRC
faculty .

1 3 2 0 0 sSlideftape presentation
"0 4 1 1 0 Printed booklets for self-guided tours .

3 3 0 0 0O Printed maps, of LRC areas

Y
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Social Science

Research Strategies for Finding Information--the process of planning ap-
proaches for finding information. Example: Information for term papexs,
finding answers to research questions, etc. g

32 1.0 ., s ,

.6 5 2 0 Workshop on research strategy for faculty

D e oG

9 1° 0 2 Workshop on research strategy for students using actual
assignments . :

. y
1 5 5 2 2 Workshop for faculty on how to incorporate research ‘strategy
concepts into classroom instruction ) -

9 3 2 1 0 Printed guides for students (i.e., 'How to.do research
in...[a subject]™) ?

4 3 4 4 0 Self-paced unit in research strategy approaches for students

3 4 2 5 1 Unit/module on research strategies as part of an existing
’ course -

6 5 1 0 Check-list of steps in a research strategy plan for students
How. to Use the Library--the process of identifying specific materials once a
research strategy has been developed.

*

3 7 14 0 Self-paced unit for =students -

33 4 2 3 Vorkshop to help faculty develop a unit for their course

1 4 4 2 4  Module in existing course taught by LRC faculty

0:2 3 5 5 Mo%ule in existing Eoﬁrse taught by non-LRC faculty -

2 1 2 6 4 :Credit course taught by LRC faculty

0 1 1 7 6 Credit course taught by non-LRC faculty

36 2 3 1 Printed "quick tips" on specific topics

6 2 7 4 2 Non-credit course taught by LRC faculty

0 1 5 7 2 VNon-credit course taught by non-LRC faculty

53 6 1 0 "Point of use" dnstéuctional matefials placed near resources
9 3 1 2 0 Printed guides to keykresourceé in a program area, e.g.,

Leisure SerYices, Data Processing

10 2 0 3 0 - Printed bigliographies of key resources for a specific course
2 2.6 5 0 Workshops for faculty on locating materials in general

2 3 3 5 0 WorkshOp for faculty on locating materials for a specific

subject area

1
\
" -
¥ . -
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‘Directional Assistance within the MVCC LRC--the method used to help people '

4

3-.2 1 0

1

4 3 5 2

8

4

2

2

+ MKB/st .

1

6

0

2

find the physical resource needed.

.
- °
L}

Scale model of LRC’ ¢
Walking tour/dfientation for students presented by LRC faculty

Walking tour/orientation for students presented by non~LRC .
faculty

Slide/tape presentation
Printed booklets for self-guided tours

Printed maps of LRC areas -




