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PROJECT ABSTRACT

Funding Level :
Purpo' se -

Numbers of Students 'Served :
"I N l 3

N\mber of Professionals

* Evaluation

First Year of Funding

Program Features

Detroit's Teaching Reading in Content Areas
for Secondary Teachers.

ESEA Title IV-C
$113,666.00

To train content area teachers in secondary
schools (Denby and Finney) to develop reading
skills that'they can use to help students

with reading problems associated with text- a
book reading.

Denby and Finney Teachers
Two hundréd and six students

Detroit Public Schools, Region 7, Denby and
Finney High Schools.

Twenty-six teachers

The Office of Research, Planning and Evaluation,
Research and Evaluation Department, Detroit
Public Schools.

1979-1980

A professional development inservice program
has been developed to help teachers both
choose and utilize printed materials to
pramwte optimal student learning and enjoyment.
Those teachers who are most interested in

" having their students master content will

find that there is in reality no dichotomy
between teaching reading and teéaching content.
Content areas teachers will find that learning
is facilitated if they teach those skills
which are necessary for understanding their
materials. This they can do at the same time
that they teach content. :
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A.

B.

A Synopsis
of
- TEACHING READING IN THE OONTENT ARFA

FOR SEOONDARY TEACHERS - REGION 7
: .

Project Description | ¥
Philosophy Underlying the Project 4

Itisthecontamtaxéatead:eruho,thm@tﬁsintereet, educatmnang y
pPreparation, is a specialist in his content area. He knows the terminology'
necessary for effective cammunication when interacting with students and
the concepts to be taught in the subject. He can best deal with the
p.lpilsneedsinv?cabulaxyandcrmoept development. C :

o

4

Reading specialists such as Strang, Bond, Tinker, Dechant and Spache
estimate that 80 to 90 percent of all study activities in typical
secondary schools require reading. Perhaps no single skill is as
inportanttoanindividmlastheabilitytoreadwell. The present day
seamdazyscfnolstudmtsmquimaconti:mmnof@qaexieweinreading

instruction which is broad-based. It involves the reading specialists

and demands the help of well-trained subject matter teachers. o

The teacher's readjnasinteadﬁngreadjnghasagreatdealofbearing
on the general effectiveness of the developmental reading program. Leo
Fay has indicated.that the teacher's readiness is as significant as that|
of the students and feels that the following summarifed factors are
important elements of teacher readiness: ‘

1. Knowing the abilities and achievement levels of one's student

2. Knowing what is necessary for effective reading in a particular
content .

&

3." Knowing what specific materials and selections will help students
improve their reading skills

4. Knowing specific instructional approaches to use with various
types of students and' their needs

The Model the Project is Using (4 '
Theoontentareateacherisinthepositiontobé?r most capable c# -

assisting pupils in leaming new vocabulary dccurately and correctly

7 , {’ . j

: a _ ’ : {! | | o
fop 7




Associating meaning with new symbols. Content area teachers can also
best. determine the students' strengths and weaknesses in concept develop-
ment and reading camprehension. Motivation and interest can be created
by the subject matter teachers, and areas of difficulties in content
materials can more easily be clarified by her/him. The content area
teacher has the background and knowledge necessary for helping the
student secure and purposefully read the materials for mastexy

During the 1980-81 school year, a group of 26 content area teachers fram
Denby and aney High Schools volunteers were selected to attend five
hours of inservice training each month to develop additional skills and
strategies for teaching reading in the content area. Mathematics, Science,
and Social Studies teachers had priority for this training. All high

. 8chool librarians were also invited to participate.

No attempt was made to reduce class size below the negotiated numbers,
nor will additional preparation periods be given to these teachers.

"Reading is taught in content areas when subject area teachers
teach their students what they are required to read as they :
read it. The instruction is provided by reqular classroom
teachers within regular subject-area classes as a natural part
of the curriculum” . . . .:Harold L. Herber

The purpose of content-area reading teaching are:

1. To give teachers better, sharper tools to accamplish their own
subject-matter objectives. |, :

2. To give students a better chance to learn the content skills a
teacher feels they need to master.

In order to achieve these purposes, teachers will be receiving in the
following areas:

4 1. Knowledge of gquidelines for meaningful selection and assessment
of print materials

2. Knowledge of reading skills

3. Knowledge of teaching strategies for reading development in
content areas.

4. Knowledge of study skills
5. Implementation of teaching strategies

6. Development of instructional manuals




\ EVALUATION
STRATEGIES \ /' PROCEDURES

: Fbreadxinservicesessim,goalsaredetemﬁnedforwhatistobe
tmagfm(content),rnwitistobetaught (process), and how to -
determine if skills have been mastered (evaluation). Participants
also evaluate each inservice sessions. Various modes of i i
are used. .

C. Major Activities Not Included with the Project Model Description

1. Ten project staff teachers attended the Mtchigan Association
Curriculum Development Conference, February 5, 1981.

‘2. Nine project staff téachers attended the "OPT-IN" Conference,
April 16, 1981 ,

3. Seven project staff teachers attended a conference sponsored by
Wayne County Intermediate School District, June 22-26, 1981, -

4. Five project staff teachers attended the Management Academy in
Detroit, June 30 - July 1, 1981. (
~.
EVALUATION PROCEDURES AND PROBLEMS
A. Procedures for Selecting Personnel

When an opportimi mtowriteaproposal,ﬂmeneedsofcontentarea
teachers was a na choice. At the time, there was no formal
assessment done to determine if such a program was needed.

After acceptance of the proposal, two surveys were used, with the consent
of the Advisory Council to ascertajn teachers attitudes toward reading
and teachers' inservice need in reading. Over forty percent (40%) of
the teachers responded to the two questionnaires.

The Advisory Council agreed to the general plan suggested by the Project
Director and Evaluator for the three—-year plan.

-




B.

-

During the 1980-81 school year, a volunteer group of 26 content areas’

teachers fram Denby and Finney High Schools were invited to attend five
hours of inservice training each month to develop additional skills and
strategies for teaching reading in content areas. Mathematics, Science,
and Social Studies teachers had priority for this training. Twenty-six
teachers fram the two high schools agreed to participate in the project.

Also, all the department heads from Denby and Finney agreed to participate
in same of the worksho-s. .. o o

The content area teacher.is' in the position to be the most capable of

assisting pupils in learming new vocabulary accurately and ocorrectly
associating meaning with new symbols. Oontent area teachers can also
best determine the students' strengths and weaknesses. In ofricept
developrent and reading camprehension. .

Major Problems Identified by the Project Director v

The greatest barrier to the operation of the program was the cammmication
program between various departments within the school system. The pro-
ject director had difficulty in obtaining the materials, supplies, and
consultants selected for the program since all funds were controlled at
the central level.

1

The following incidents magnify the problems:

1. TRICA was not implemented at the beginning of the school year
due to Central Board regulations. "
2. Consultants and participants were not paid in a timely manner.

3. Materials and supplies were not delivered as scheduled.

1o




OBJECTIVES' SUMMARY FINDINGS

Product Cbjective $#1.0

1.

Denby and Finney project parta.cipant;/w:.ll became knowledgeable with

reading assessment techniques by Jupe, 198l1., Seventy-five percent
(75%) of the target staff will respond oorrectly to 75% of the test

items,

Results Statement - There were only 20 (87%) of the participants who
scores over ‘75% of the FRY Tests. The mean average
of the test of all the participants was 85%. ¢ The
mean average of the CILOZE Test was 88%. . A

The abjective was achieved. )
Supplementary Analysis

a. Criterion for Suoc&ss - Eighty percent (80%) of the participants
will rate the inservice training satis-
factory on 80% of the statement of each

training session.

b. Results Statement ~ There were twenty-six (26) staff members who Q,

campleted and returned the questionnaires.
All staff members rated the workshop satis-
factory. The mean average on all statements *

was ninety-seven percent (97%).

Process mjective 1.1

1.

2.

Denby and Finney project participants will attend inservice trajnmg
workshops. A minimum of 15 teachers will attend 75% of the inservice

workshops.
Results Statement - There was 24 (96%) of the participants who attended

over 75% of the inservice workshops. The mean
average of the attendance was J%

-y-=




3.

4.

Suppletmta.r.y Analysis

a. Cntenon ,for Successg - é:.gm':y percent (80t} of the participants
. will rate the inservice training satis-
& factory on“80% of the ststement of each.

training sessions. f

b. Results Statements - There were twenty-three (23) staff members
who capleted and returmed thz

All staff members rated the workshop satis-

factory. The mean average on all statements

- were ninety-eight percent (98%) of the four

* *workshops.
<

Product Objective $2.0 >

1.

3.

Denby and Finney project staff will became knowledgeable in teaching
strategies for reading development in content areas by June, 1981.
Seventy-five percent (75%) of tie progect&eadle.rs will respond s

~ correctly to 75% of the test items.

1

Results Statement

a. Twenty (87%) of the participants scored over 75% an the test
items. The mean average of all the part.icipants' test sodre
was 92%. ~._

b. Twenty-two (96%) of the participants scored over 75% of the

— test items. "Ihe mean average of the participants tests was 88%.

The aobjective was achieved. -
Supplementary Analysis ’ )

a. Criterion fo;:\s‘uccessx— Eighty percent (80%) of the participants
will rate the in-service training satis-
" factory on 80% of the statements of the
training sessions.
b. Results Statement - There were sixteen (16) target staff members
who campleted and returned the tionnaires.
All staff members rated the wor satis-
factory.s The mean average was ninety-eight
percent (98%) of all the statements of the
workshops.

questionnaires.

.




‘Process Objective #2.1

1. Dmby and Finney project pa.rtJ.CJ.pants will .urplement ideas gained fram .

" in-service training sessions by June, 198l. Seventy-five percent (75%)
of the participants will be able to mplerent 75% of the teaching
strategies. , .

2, Rsults Statement -~ Nlnety percent (90%) of the teachérs moni tored
: ~ implemented ideas gained in.the workshops. S

3. The object.we was achleved
4. Suppletmta.:y Analysis

~a. Criterion for Success - Eighty percent (80%) of the partlcn_pants
\ S will rate the in-service training satis-
S factory on 80% of the statanent of each

training sass:.on.

b. Results Statement - There were twenty (20) staff memxbers who
capleted and returned the questionnaires.
The mean average an all statements was one
hundred percent (100%) of the four workshops.

. )

Process Objective #2.2

‘1. Denby and Finney project participants will develop instructional
materials (manuals by June, 1981. Two manuals will be campleted.

2. Results Statements - 'IWo manuals are campleted and are available
©at’ the dJ_rector s office.

3. The objective was achieved.

4. Supplementary Analysis B2

a. Criterion for Success - Eighty percent (80%) of the partlcn.pants
will rate the in-service training satis-
- factory on 80% of the statement of éach

training sessmn.

b. Results Staterent - There were twmty—flve (25) staff menbers .'
: ‘ who campleted and returned the questionnaires.
All staff menbers rated the workshop satis-
. factory. The mean average ‘'was one hundred Py
‘ percent (100%) of all nine workshops statenents

' @
' “
3 .
-
.
. . »
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“Product Cbjective $3

1.

Denby and Finney project participants will become knowledgable of ‘
ing instructional iques by June, 1981. Seventy-five percent
(75%) of the target staff will respone correctly to 75% of test items.

Results Statement

a. Twenty-one (91%) of the participants scored over 75% an the test
~ items. The mean average score was 90%. ‘ :

b. Twenty-two (96%) of the parﬁicipants scored over 75% on the test

items., The mean average score was 89%.
The objective was achieved. °
Supplementary Analysis

a. Criterion for Success - Eighty percent (80%) of the participants
' will rate the in-service training satis-
factory on 80% of the statement of each

training session. .

b. Results Statement - There were fifteen (15) staff membeis who *
All staff members rated the workshop satis-
fattory. The mean average of all statements
was ninety-nine percent (99%) for five

workshops.

Product Objective #4

1.

3.

Apprommately 103 students grades 9 and 10 will demonstrate knowledge

- of reading skills by June, 1981. At least 70% of the students will

respond correctly on 70% of the test items.

'Results Statements

a. Seventy-two percent (72%) of the ninth grade students scored an
average of 86% on the reading skills. The mean average of all
the students was 75%. : .

b. Eighty-five percent (85%) of the tenth grade students soored an
average of 94% on reading skills. The mean average of all the
students was 85%. - e

The objective was achieved.

!

-viii-
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= . Product Objective #5

% ~

1, Appro:mrately 103 students in grade 9 and 10 will demonstrate knowledge

of sutdy skills by June, 19B1. At least seventy percent (70%) of the
students in the program will respond correctly on 70% of the test items.

2. Results Statement

A.

° - ) \ »

a. Seventy percent (70%) of the hinth grade.students scored an
average of 89% on the study skills. The mean average of all the
students was 74%. (I\UOM‘ Test)

b. Eighty percent (80%) of the tenth grade students scored an average

of 90% on the study skills. The mean average of all students was
84%, (MEAP Test) '

PROGRAM EVALUATION SUMMARY

Major ijitations of the Evaluation

-

There was cne major actJ.VJ.ty dur:mg the 1980—81 school year which delayed
the implementation of the project as planned. This activity was the . :
TRICA Program. Beyond the control of the project staff the TRICA materials
and consultant were not approved until June, 1981. ;

4 Corxciusion

"To be most effectlve, inservice training should 1nclude theory, demon-
stratJ.crn, practlce, feedback, and classroam appllcatlon. S

We have Just cmplebedoursecondyearofthlsproject 'Ihemampurposey
of this program was to help teachers acquire teach:mgskllls and strategies
mteachnmgreadmgmthecontentarea

As educators, we should lock at the nature of adult learning, which has
generally been ignored by those responsible for staff development even
though they are the largest group of adult educators in this country. To
plan and conduct effective inservice education, we need to be aware of a
nunber of facts related to adult learning.

* Adults will ccmhlttoleanu.ng samething when the goals and
 objectives of the inservice are considered realistic and
~ imporant to the learner, that is job related and perceived
as. be_mg immediately useful.

* Adults w1IL1 learn, retain, and use what they perceive is
relevant to their personal and profess:Lonal needs:

-xi- -




* Adult learners need to see the results of their effects and:
have accurate feedback -about progress toward their goals. o

* pdult lea.m.mg is ego-involved. Learning a new skill, technique,

. or concept may pramote a positive or negative view of self. ‘
There is always fear of external judgement that we adults are
less than adequate, which produces anx:.ety dur:.ng new learning
situations such as those presented in inservice tra.xm.ng programs.

*Adultswanttobetheorlgmsofthe_ummleam:.ng that is
involved in selection of cbjectives, content, activities, and
assessment in inservice education,

Adults will resist learning situations which they beliete are
anattackmtrmrcarpetence thustheres:.stancetomposed
inservice topics and activities.

Probably the two most significant new pieces of information on adult
.leamlngmcovereddunngthelastdecadehaveduectandmportant
implications for those responsible for inservice.

First, it appears that a higher proportion of adults than formally
thought maybe operating at what Piaget calls the concrete operational
stage rather than formal operations stage of intellectual development.
This suggests thatduectandconcreteexperlenceswheretheleamer
applies what 'is being learned are an essential ingredient for inservice
education. Abstract, word oriented talk sessions are not adequate to

change behavm;rs .

 This lends considerable support the work of many recent advocates of
experiental learning, which ong’ i
learnmg - learning by doing -

‘a. An initial limited orientation followed by parl'_icipaticxi
activities in a real setting to experience and implement what
istobeleanxed-theskill, concept, strategy.

 An examnat:.on ard analysis of the experience in which learners ..
identify the effects of their actions.

An opportunity to generalize and summarize when the learners
develop their own principles and identify applications of these
principles. ,

An opportunity to return ‘to try out their principles in the&
WW and develop confidence in using what is learned.

o'
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Second, the other important finding cames from research by the Rapports
in England, and Allen Toughy in Canada. Their work suggests that adults
prefer to learn in informmal learning strategies where social interaction
can take place among the learners. This implies the need to plan in-

' service that occurs in the normal work setting. : '

Finally, there is little doubt that effect staff development in schopls

is a critical need; many of our past practices have been ineffective.

One pramising alternative for improving inservice education is experiential
learning. Experiential learning accammodates the special learning styles
of adults, and it maximizes the transfer of learning from training;

setting to application on the job.. It has the potential to change and
improve the equality of instructional and administrative practice in our
schools. .

i

As a result of two yearsi"sf p experience, ten characteristics of
successful in-service workshps have been identif ied in terms of what
teachers like in training programs. The ten characteristics are as
follows: , L :

a. Teachers like meetings which they are actively involved.
Just as students do not want to passive, most teachers
prefer, Dewey's "learning by doing."

b. Teachers like to watch other teachers demonstrate varicus

" techniques in their, teaching field. Demonstration teaching
.can serve as a model that teachers can take back to their
classroans.

c. Teachers like practical information -~ almost step-by-step
recipes - on how others approach certain learning tasks.
Too often, in-service program are theoretical armd highly
abstract. ¢

d. Teachers like meetings that are short am to the point.

e. Teachers like an in-depth treatment of one concept that can
be campleted in one meeting rather than a generalized treat-
ment that attempts to solve every teacher's problems in one
session.

f. 'I‘eachers like well organized meetings.

g. Teachers like variety in )in-service prog¥ams. If the same
topics are covered ererytime- attendance may drop off.

¥
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. Teachers" are made:

" Recamendations

h. Teachers like same incentive for attending in-serivce meetings;
released time, paid workshops, etc. .

i. Teachers like inspirational speakers occasionally. Such
speakerscanoftaxglveastaffthenecessarydrlvetostart
or camplete a school year.

. L

3. 'Deachersllketomsnotherschoolstoobserveotherteachers
in situations similar to their own. These visits, even when
observ:mg poor teachers, are highly educational.

k. Teachers like to attend Educational Conferences and Conventions
- for educational renewal and make contact w1th teachers outside
the.u' local school district.

Finally, both teachers and administrators have a challenge; the teachers
are expected to make a difference that will improve studerit learning, and

the administrators are responsible for helping teachers make the change.
In reality, this seldon occurs. Ideally, it should. School systems
perpetuate this discrepency by insisting that administrators are authority
figures to be feared and that evaluations are classroom observations to
be tolerated or endured because thatsthewaylthasalwaysbeen The
time is ripe for a change, and the process for’ implementing that change
is available.

On the basis of the general canclusions drawn frzﬁ the data of this

evaluation, and the evaluator's observations, the following recommenda-
tions regaydi "Teaching Reading in the Content Area for Secondary -

1. Efforts should be made to set up teams of teachers in each
school who might have the same students in their classes.

2. Efforts should be made for both teachers and heads
to work closely together and be more cooperative ching
reading in their classroam.

9
3. Efforts should be made for the administration in each school
to hJ.th’y support the project in order to have success.

4. Efforts should made to focus inservice on job related
g tasks that the i ipants consider real and important.

5. Efforts should be made to include opportunities for participants
in inservice training to practice what they learn in simulated
and real work setting, as part of their training.

-xii-
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6. Efforts shouldbenadetoencouragethepart:.c:.pantstomrk
msmllgmmsmﬂmrsdmlsandtoleamfmneachother.

7. Effortssrmﬂdbenadetoreducetheuseandthreatof

actemaljudgermtfmncnesmpermrbyallmungpeer
. partlca.pantstoglveeachotherfedbackcmcemmgper—
formance and areas of needed improvement. .

forts should be made for all administrators (pnncxpals

sistant principals, department heads) and teachers to be
partners rather than adversaries in the extremely important
function of providing the best education possible for boys .
and girls.

9. Efforts should be made to ccnpletethe'IRICAProgramdun.ng
the 1981-82 school year.

10. Efforts should be made to have more regular, coord:mated,

* an—going planning th.ch, involves, teachers, depaxtnental
heads and principals.

11. Efforts should be made for inter—departmental planning to
solve the local school reading problems.
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2. RESPONSIBILITY FOR PREPARATION OF PARTS 4 AND 5 OF REPORT
For ench person who assumed responaibility for preparetion of each section of PART 4 and PART 5 identified in column |
of the tabie bslow. provide the name of the responsible person. -

.

: Tyna Neme of ‘ ’
Area of Responaibiiity Rup’o‘:mlblt Person *

(1) (2)

I. Project Description ) M

2. Evaluation Procedures ard Problems Miuwlm .
. Performance Objective Evaluation —MW— ',
)

4. Project Evaluation Summary W
Appendix A - Instrument Description _M]_wa
!

PART 4
w

PART S

3. EVALUATOR'S CERTIFICATION:

| cartify thut the lvnlo'mnlon submitted in the evaluation report for which | waa responsible, as identified in item 2, is true and
correct to the best of my knowledge.

Date ‘Projact Evaluater ‘\'\/b% S WAL QW\«QI"' l

v '(S'lgnﬁnun)

q

<0
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RE-4499

Name of District Sd'&)l District of Detroit ’ (Page )
Part 2.
Project Title __Teaching Reading in the Content Area for Secondary Teachers - w
&T - J'z'b
I. OBJECTIVE ACHIEVEMENT SUMMARY | i : \;‘«
PROJECT EVALUATOR SUMMARY - SM& USE ONL X): "«
Propoaal Objectives Page Number ’ ¥ , :
Type and Number X Not Supplementary | (o 0 o e for - Tt L
(List ali Product Achieved Achieved Analysis? Objectiyp in Objective ,, LA
Objectives first) (Cthk if) .3@"“"'“ Repon %m, A
(1) 12) (3) b7 4) i & i o '.‘1 .
1.0 X X
i “
1.1 X " X
2.0 X X N \ 1
2.1 X fﬁl X
2n2 x x
3-0 x ! x »
1
" 4.0 X
5.0 X
! y
- SUMMARY Product | Process §
R
o Number of
Y v Proposail Objectivas
Numbaer of
2 Objectives Achieved
' ) Reviewed
)
o . 2] s
Data




S RE-4499
Name of District __School District of Detroit (Page 3)

\
I. NUMBER OF STAFF PAID FROM TITLE IV-C FUNDS
* Indicate the numbaer of project staff members paid from Title IV—C funds during 1980-8] by the project. DO NOT inciude as project
staff members persons hired solely as consultants on a contract basis. (e. g.. outside evaluators, inservicé trlmln( specialists) or
teaching staff whose salary was paid by the district.

- . Other
- §W=PTeaching Administrative Para- Clerical Other .
STAFF @ Staff sarr  |° P”';::":“" professionals | *  stafr (Identity) Total
NUMBER | . o L T @ 0 1 .2 4
RTE® -] Extended 1™ t ’ Minimm
1__Timg : —lage

*FTE = Full-Timo Equi'vnlonu (3 haif-time staff would be equal to 1.5 full-time equivalents)
Vs

2. COUNT OF LEARNERS"

DEFINITIONS * LEARNERS are all parsons who receive instruction, training and/or other services from the project. (Recipients of
awareness level dissemination activities are not considered as learners.) Learners.are the target population for a
specific project activity. "" - .

NOTE; Twg types of lsamers are identified in this sectlon. .

®*STUDENT learners are learners who were enrolied in any grade from praschool through grade 12 Iin any
schooi building participating in the project.

*NON-STUDENT learnars are any learnars who are not classifisd as student leamers, e.g.. teachers,
administrators, aldes, parents, etc.

I3

GENERAL INSTRUCTIONS:

If this project provided instruction and/or other project services to STUDENTS, either directly or indirectly, during
the 1980-8| project yesr, respond to both item A. and item B. below. If exact numbers of students are not ava ilable for

any category, provide a reasonable estimats of the number for that category and identify the estimate with ‘E’’ follow~
ing the estimate, e.g. 77 E, '

5

A. STUDENT LEARNERS (raquestad for the table at top of psge 4)

For this item, three categories of STUDENT learners will be identifled:

COLUMN 4: *'Direct invoivement'’ includes students who receive their instruction and/or other project services directly from paid
project stafr.

COLUMN 5: *’First level indirect Involvement®’’ includes stydents who receive their instruction and/or other project services from
persons, other than paid project staff, who have been trainad by paid project staff or consultants..

COLUMN é: ‘‘Second level indirect involvement’’ includes students who receive their instruction and/or other project servicas lrom
persons who have been trained by trainers who in turn have received their training from paid project staff or col{ulunﬂ-
(A project using a trainer of rainers modsl for delivery of services would have students in this category.)

22
ERIC

Aruitoxt provided by Eic:




RE-4499

: (Page 4)
2. A, (Continued) °
For the categories of numbers of student learners involved, provide the unduplicated number of student learners
who received instruction and/or other project services, not just the number of student learners involved in
evaluation activities. ,
. R NUMBER OF STUDENT LEARNERS Total Total
- Grade Leveis | Appropriate | - . INVOLVED . . Unduplicated Nonpu:Nc
Building in Building Proposal (Unduplicated Count - see instructions) 1 Scudent Learner
‘. . ) E Level |S 3 Level Student Learner
Name Involved in Objective Direct 'rst Level [Second Leve Count, Count Included
the Project Number®® linvolvement Indirect Indirect (Sum of columns in Col 7
Involvement | Involvement 4,5 and 6) elumn
() (2) (3) (4) (5) (6) (7) (8)
Denby 9 4 &5 . 45
. 10 " " 49
y <
Finney 9 4 &5 58 N
— 16 LA - —«
A
|*Sope students had ] 23 loontactsd with | .Title | IV-C Teachers
TOTAL

identify the lozal district for each building or group of buildings.

* % provide the number of any objectives (eithar product or process) which specify evaluation activities involving student

learners in the building.

8. STUDENT LEARNERS BY GRADE RANGE AND RACIAL-ETHNIC GROUP
Provide the numbaer (or reasonable estimate) of STUDENT learners in each category of the table below.

®* Provide the district name for any Ei'din' located outside the district wh@ch operates the project. For 1.S.D. based projects,

American indian Black, not of Asian or Latino or White, not of Total
or Alaskan Natvivo Latino or Pacific 18 lander "Hisoani Latino or  F(Sum of columns
or Native American | Hispanic Origin panic Hispanic Origin | 1, 2,3, 48 5)
() (2) (3) (4) (S) (6)
Preschool s
Grades K--3 Y
Grades 4-—-6 b
Grades 7-8
Graces 9-12 0 87 / 0 0 16 LQ}
TOTAL - '

C. NON-STUDENT LEARNERS
How many NON-STUDENT learners did the project serve in 1980-81? Provide the number of non-student learners in each category

of the wtabie below.

if the exact number is not available, provide an estimate of the number and identify the estimate with ‘"E’’,

e.g.. 77 E.
Other
Teaching Administrative Professional Parents Others TOTAL
Staff Staff
Stl"
NUMBER 26 20 46
Q iy e ‘
v 31}

ERIC

Aruitoxt provided by Eic:




A.

- PROJECT 'DESCRIPTION
Philosophy Underlying the Project

’Rexeamnanysmdmtsmteﬁngttesecmﬁazysdmlwhohavehadlittle,
itany,instmctimintbereadingskillsneededforeffectivestlﬁyin
the content areas. Many secondary school students have difficulties in
the subject area not necessarily because they are wnable to read but
becmmtbzydomthavetheskillsmtialforreadjngeffectivelyin
content areas. There is a need for reading instruction to be offered
inanmbzdcmlineﬁunﬂ)eearlyelermtaxygradesﬂubmhthehigh
school grades. Every content area teacher must agoept the responsibility
ofhelpingsﬂﬂaxtsdealwithﬂmepmbletsencomteredinreadingthe
printed materials used in their classroams. vhile special reading teachers
stnuldpmvideassistmweinranedialarﬂmnectivereadingthe;mponsi—&

not be delegated to a special reading teacher.

* It is the content area teacher who, through his interest,
ed:mtim,andpu:@aratim,_isaspedalistinhiscmtaxt
area. He knows the terminology necessary for effective
cammmnication when interacting with students and the concepts

~ to be taught in the subject. He can best deal with the pupils
madammmhnaxyaﬂcangstdevdq:rmt.

* Reading specialists such as Strang, pond, Tinker, Dechant, and
" Spache estimate that 80 to 90 percent of study activities in
ical secondary schools require reading. Perhape no other
sipgle skill is as important to an individual as the ability
to read well. The present day secondary school studertts require
a contimam of experience in reading instruction which is broad
baged. It involves the reading specialists and demands the
help of well-trained subject matter teachers.

* The teacher's readiness in teaching reading has a great deal of
* bearing on the general effectiveness of the developmental reading
~ program. Leo Fay has indicated that the teacher's readiness is
assignificantasmatofthestudmtaarﬁfeelsthatthefollaving
summarized factors are important elements of teacher readiness :

1. Knowing the abilities and achievement levels of one's
student . v

- ' ‘
2. Rnowing what is necessary for effective reading in a
particular content ~

3. Knowing what specific materials and selection will help
students improve their reading skills

‘ N
4. Knowing specific fnstructional approaches ,to use with
various types of students and their needs
-5~

<4

L'




/‘\ )

,'mepmblemisﬂlat,mmanycasa,mesecmdaxysdnolteadxerhashad o
+ Do training in how to relate subject matter and reading.

->

' B. The Model the Project is Bullding

The content area teacher's qualifications for instruction in reading and
teaching subject matter are outstanding. Because of her/his interest,
unique preparation, and research, she/he is a specialist in a particular
field. The content area teacher knows the specialized vocabulary and the
keycmceptsvmimnustbetalm If she/he is a resourceful teacher,
she/he knows the basic understandings and how to use advanced organizational
skills to encourage students to read for these. The content area teacher
}unwsorarmldhnwabmtspec;alnnterialswnttmfori:ﬂlvmualswm
read at different levels and who may need special help in' overcaming
problems in rate and caprehension. The content area teacher

has engaged vanmsexper:[mceebasictoa_‘genetalandspeclficbadc—
ground in his content field; thus he should know how to teach it better
than anyone else and how to help with specific and vital reading demands
are made by his subject field upon the student.

* The content area teacher is in the pogition to be the most
‘ capable of assisting pupils in learning -new vocabulary
' accurately and correctly associating meaning with new symbols.
Content area teachers can also best determine the students'
strengths and weaknesses in concept develogment and reading
caprehension. Motivation and interest can be created by the
subject matter teachers, and areas of difficulties in content
materials can easily be clarified by her/him. ' The content
area teacher 3 the background and knowledge necessary for
helpingthestudentsecummdp\npoeeﬁnlyreadthemteﬁals

for mastery.
* During the 1979-80 school year, all high school teachers in
Region Seven were invited to participate. A group of 25 content

area teachers fram Denby and Fimney High Schools welunteerxed

to attend five hours of ingservice training each month to develop
additional skills and strategies for teaching reading in the
content area. Mathematics, Science, and Social Studies teachers
had priority for this training. All high school librarians
were also invited to participate.

/ Sincesd:oolattmdanoeplayssudmacmmalmleinstudmtleamng,
the regional supervisors of attendance, psychological services and
school social workers had been asked to develop additional workshops
for tbachers. A local funding source will be sought for those sessions.




'meDeparmtheadsonﬁdarceandGmmselingateadxhighsdwol\' 1
assist in scheduling students during the 1980-81 and 1981-82 school .
Itishopedthatmeornnreteamofmﬂxemtics, Science, and ] -
Studimteachemwillbeablebohavethesanegm:psofsttﬂmts
scheduledintotbeirmminordertoexpediterecord—ke@ing.

* bbattenptmismdetomdmeclasséizebelmthenegotiated
mmbers, nor will additional preparation periods be given.to

"lhadingis,tmxghtinmntmtareaswﬁmsxbject—area

teachers teach their students what they are required

to read as they read it. The instruction is provided

byreglﬂ.arclasaroauteadxen;wid\inregular‘mbject-A

area classes as a natural part of the curriculum" . . .
Harold L. Herber

The purpose of content-area reading teaching are:

1. bo‘give teachers better, sharper tools to acccnpiish
their own subject-matter abjectives.

to give students a better chance to learn the content
skills a teacher feels they need to master.

Inorderboad'xievetbesepurposes,teadmwillbereceiving
in the following areas:
1.

W

Knowledge of guidelines for meaningful selection
assesasment of print materials

Knowledge of reading skills
Knowledge of study skills .

Krmledgeoftea’d\ingstrategimforreadingdevequmt

in content areas
5. Inplementation of teaching strategies
6. Develogment of instructional manuals

'menodelbeingusedfor‘inservicetrainingisme‘mree—phase 4
approach to teaching. This approach outlines the steps needed -
to develop any learming experience and can be deuplicated by
teachers in planning for student instruction. The basic steps
in the three phase approach to teaching are:
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EWXIUATI(NP.FDCE!IJRESAN])PICB‘LEWS

A, es for g:m‘-' Persormel
'meinitialidmtiﬁcatimefthisprograncatefminfomalcmwersatims
with secondary teachers in Region Seven. They were coming to the Region
Seven Media Center searching for instructional materials and visual aids
tousemthsttﬁmtswlncmldmtreadtheas&gnedtextbook At the
same time, educational periodicals, book publishers, and state departments
ofeducah.anwerewntmgartlclw,booksandprogramrelatmgtothe 4
~ teaching of reading in content area classes. The project director ordered
thesematenalsandpablicat:msandusedthanatmm—vnﬂcshop ‘
-s&amns

9

o meanopporttmltycametownteaprcposal theneedsofcontentarea
" teachers was a natural choice. Atthetme,therewasmfomalass&ss— »
nmttodetemune:.fsmhapmgmnwasneeded ’

.Afteraweptanceofthepzoposal mosurveyswereused,w:l.ththeconsert
of the Advisory Council to ascertain teachers' attitudes toward reading
and teachers' inservice need in reading. Over forty percent (40%) of the
teadxersrespaﬂedtotheﬁmquestlomaamwiththefoummxgr&sults

The "Assessment of Inservice Needs" md:.cated that J.nservmetra.lmng
vmuld.beneededﬁmthefollowmgareas

Tedmiqm and Strateg:.es

1. Idmtlfa.catum and selectmn of appmpnate mstruct:.mal
materials .

2. Determination of the reading levels of materials

3. Identification and selection of appmpr:.ate supplementary
materials




4. Department of motivational strategies for the classroam
5. Determination of—strai;egi.es for dealing with disabled

- students o
6. Determination of strategies for dealing with superior
students ' '
7. Identification and use of infermal techniques for assessing
student potential :

8. P "'vfor‘i\"i lizing inst .

1. Provisimofvocabulazysld.llsdevelopmt‘
2. Provision of cmpretmsionvskills development
3. Dstruction in study skills =~ . -

4. Provision for the development of critical reading skills
3. Provision for the development of word recognition skills

The "Attitude Survey” revealed the following information. Statements
michhadﬂaehighestlevelofagreetmtwere: :

1.

Pupilsshcu]dberetainedatagradeleveliftheycamntscore
at a designated level in reading achievement.

'merewerenorepupils.withreadmgpmbletstodaytfmthere
were thirty years ago. -

- - Diagnostic teaching will provide a framewo: swork for persanalizing

mrepoor’z'eade:'shavetroublebecaus(etheydomthwthej:

Grouping for learning at different levels within the same class
is impractical, if not impossible, in content-area classes.

Criterion referenced tests can be created and used by content- .
area teachers.

Gmx:pingorWAeabﬁngneeds’isaccmﬁlist@cnlwame
smllclassgsarecmcemedarﬂpupilsareﬁﬂ@endmt.

j ,

28




B.

Statemts which had the hJ.ghest level of dlsagreaxmt were:

1 Ebtpenmtlalbadcgmmdofapupllhasllttletodothhhls
[ ab:.litytocmpu:ehendvmathereads

2. ’Dlagnostlctestsaremtfor cla.ssroanuse

3. Sttﬁartsexpenencmg severereadmgd:\.ffwultlwareusually
) of low intelligence. . _

4._mstcmrta1tareateachersfeelconf1deltteacrungbasmreadmg/
: study skills in content areas.

5. StMyaﬁzeadmgshllsstmﬂdbetaughtmanlybyreadmgand/
ormgllshteache:s

6. lbstcontmtareatextsa.remttmatgradelevel

7. Flfthgraderswhoscoreatthesecmdgradelevelonareadmg
mtsfmxldstlllberemnredtoreadflfmgrademtenalsm
ozderforthsntobereadyforsmthgrade

8. Most basic reading skills cannot be taught within the context
- of the content areas. \

méneeds'mﬂ\attluﬂesexpmsedbyReglmSeventeadIersagreemth
LeoFaysl:.stofmportantelatmtsofteachersreadJness :

. * memsoxycommlagreedtothegmeralplansuggestedbythe
iject Director and Evaluator . for the three—year plan.

* Dur:.ngthe1980-8lsd1oo1year,allhlghsdnoltead1erswere -~
invited to participate. TeachersfmanbyandFumeyngh
Schools were selected to attend five hours of inservice
eachnmﬂmhodevelopaddltlonalslullsandstrateglesforteachmg
readmgincontzxtareas Mathematics, Science, and Social Studies
teachers had priority for this training. Twenty-five teachers
fmnthetwohlghschools_agreedtopartica.patemthepmject

* Also, allthedeparmmtheadsfrunbmbyandf‘umeyagreedto
participate in same of the workshops. -
Identification of Major Proble'rd ]
'mere was one major problem occured during the 1980-81 school year, which

delayed the implementation of the project as planned. It was the delay
of the TRICA program until June, 198l.

29
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PERFORMANCE OBJECTIVE EVALUATION
' A. Product Objective #1,0
1. Individuals - Denby and Finney project participahts .
2. Behavior - will become er:wledgeable )
‘o 3. Objecuwofw-withre;dingasmmttecfm@es |
| 4. Time - by June, 1981 S o L} :
5. Measurement - locally developed instrument . .
é. Criterim of Success - Seventy-flve percent (75%) of the target

staff will respond correctly to 75% of
test itess.

a

B. Common Goals of Michigan of Which Project Goal is Related
Ed\mtiaalnmvamt-omlityteadﬁng

A~ C. Evaluation, DesignLarﬁPmc'e:mres , s ..
1. 'I‘ype percent of test items correct *’
" 2. Participants taxgetteacbersofDa:byandFirmegHighScmols

3. A:tmmtofTiueImfolvedintherject two workshops (ten hours
: ofworkslnp:l.m:olvmmt)

‘

4. Analysis'l’eclmique 'Iheevaluatorwillanalyzetheposttestdata
todetemﬂ.necriterimachievmentaxﬂthe ’

” | data will be displayed. sl

)

5. Instrmmts-ClazeandeReadabi]ityFomulas (See Appendix B)

t

D. Evaluation Results

s

1. Criterion - Seventy—five percent (75%) of the target staff will
o respondcorrectlybo75%ofthetest1tp@

> ‘ 2. ' Results Statement - There were 20 (87%) oftheparticipantswho
' \ scored over #/5% of the FRY Test. The mean
. average for the tegt of all the participants
- was 86%. The mean average for the CLOZE Test-
was 88%.




The Data®in Table 1 and 2 show the test results:

FRY Readability Test Results
‘R
Participants ) Test Score
1 . 100
2 50 |
3. 100 |
. 42. . 100 s 3
5 100 |
| 6 75 ‘
7 75 .
8 O ' 1Q0 -~
9 y 75
10 ‘ 100 . ‘
1 , 50
12 . 75 )
13 75 :
' 14 ' 50
' 15 | 100 \
6 ‘ * . 100 - |
17 ’ : 100
e 18 N 100 : |
’ o o 19 75 |
' 20 | 100 : }
21 - 75
22 - 100
23 '100
.

-3 3]




TARLE 2
CIOZE Reading Test

o |
N Y ol ] )y ey b
owmqmmhustowmqmmhuww §
]
|

| SRR

G. Supplementary Analysis
1. Restate the Commitment - Eightyparcmt(sm)oftheparucimts
will rate each training session satis-

factory on 80% of the statements of each
training session.

2. Ratimale/lbw'mismalyaianelatadlb'nnprimxymmais-
The data will show the inmediate

consultant(s) services, and

workshop
outcansa. This helps the director twofold:

(1) the immediate success or failure of
the workshop, and (2) the necessary
. , change for future workshops.

32
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3. Evaluation, Design, and Procedures
a. Type - An inservice instrument was design and it was
adninistered to staff members at the end of each
workshop . Idkerg:typescale.'

Parti.cipants-DaabyanthmeyHighSchooitargetstaff

mount of Time - Two workshops (ten hours of workshop

a. Criterion for Success - Eighty percent (80%) of the partie- -
ipents will rate the inservice
satisfactory on 80% of the
statements of each trairning session. ~

b. Rasults Statements - Thare were twenty-six (26) staff members
who carpleted and retwrned the question-
-naires. -'All staff menbers rated the
. workshop satisfactory. The mean average
on all statements were ninety-seven _ .
percent (97%) for both workshops.

¢




5- mta .
Table3alm§themultsofthei1mervicétrahﬁngmﬁcsmpa:

TABLE 3

i

Evaluation Inservice Training Instrument -

Percent of
Numnber ' Mean of
~ Statements Positive
Analysis of Workshop Design
1. There was sufficient

time to achieve the

workshop's stated

acbjectives. 25/26 963 3.5

2. The physical setting

shop functions. 26/26 100 3.5
3. 'n'n workshop activities
'and organized. 26/26 100 3.4

goals. 25/26 96 3.4

2. The training format : (
provided anple opport- ‘ '

involvemnant and personal 3

participants. 25/26 . 96 3.5

-l6- 3 4




TARLE 3 (Cont'd)

Evaluation Inservice Training Instrument

Statanents

Number of

Respondents

Workshop Content

1.

The workshop goals and
cbjectives ware clearly
daﬁnedmﬂpcreaam:ad:

Workshop discussions

2.

3.

4.

24/26

: 23/23

24/24

23/23

23/23

23/24

92%

100

100

100

100

3.3

3.5

3.5

2.6

3.5

3.4




A\

Strengths of the Workshop

\ 1. Consultants (12)
2. Materials and/oxr Exercises (11)
3. Group Participants ( 8)
4. Goals and (bjectives (7)

moftgvbﬁmnp
'nmmmmqlmaeshﬁicatedbyﬂ)emmﬂmts.

Conclusion




A. Process Cbjective #1.1
1. Individuals = Denby and Fimney project participants
2. Behavior - will attend N
3. Object of Behavior - inservice training workshops .
{. Time - by June, 1981 " '

5. Measurement - Project Attendance Records

6. Critarimof&mess Amnhnmoflsmadarswillatte!ﬂ 75%
ofﬂ'einservioemﬁmhops

B. Progess Iaajectives

; o
C. Evaluation, Design, and Procadures -

l. Type - NMuber and percent of teachers attending the \@tkshops
2. Participents - Danby and Fimney target staff teachers

3. hnmtof'l‘imnmlvadm'maiject Mty-fivevmm (110
hours’ workshop involvement)

4. Amlysi:'lhdmiqm-'nwdatafrmthepmjectmrdawiuba
- analyzed and the data will be displayed.

5. Instruments - Project Attendance Records.

D. Evaluation Resslts

1. Criterion - A minimam of 15 teachers will attend 75% of the in-
service workshops. .

2. Results Statement - There were 24 (96%) of the participeants who
attended over 75% of the inservice workshops.
The mesan average of the attendance was 97%.

E. The objective was achieved. ) ’

-

FP. Data
The data in Table 4 show the results:

e 37
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“Narber Number . Percent
of of of
Teachers Workshops ’ Attendance R |
15 - 35 1008
4 24 96
3 23 92
2 20 .. 80
1 17 68
' 3 15 60

P. WMM

1. Restate the Conmitment - Eighty percent (80) of the participants
will rate each training session satis-
factory an 80% of the statements of each
training sessions.

2. Rationale/How This Analysis Related To The Primary Analysis -
, . . The data will show the immediate

the workshop design, workshop content,
consultant (s) services, and workshop )
twofold: (1)1:ha:|‘.mad:u(m7mor
failure of and (2) the necessary
dmmaﬁormfuummdumpa. A Likert
type scale used.

3. Evaluation, Da2sign, and Procedures -

a. Type - An inservice instrument was designed and
adninistered to staff members at the end of each
workshop.

b. pumu-mmpm'msamlwmm.

c. Amwunt of Tima - Twenty-five workshops (110 hours of workshop
involvement) 4

d. Analysis Technique - The respondents were asked to indicate
their degree of agresment or disagree-
ment on fourteen different statements
dealing with inservice training workshops.

» The responses were camputed for the
petcmtofagzmtbyfsmapaﬂmts

/ ’ ' 38




e. Ingtrument - Inservice Training Instrument
4. Evaluation Results
a. &imimﬁr&mau-mghtyperémtmm)ofthepartic-
. ipents will rate the inservice
training satisfactory

—J the questionnaires. All

5. Data

msmmmnuofmmmmmm

, TABLE 5 v %
. Nunber of Mean of ‘
Stataments : tive
. . : Raspondents d the Scores
Mnalysis of Workshop Design )
. l. There ves sufficient _ - o - * .
vy time to achieve the : - ,
's stated ‘
. cbjectives. , 22/23 96% 3.5 ¢
. 2. The physical setting ' i
and facilities were
suitable for the work- o
shep functions. 23/23 100 3.6

-21- 39 .




and organized. 22/23 96% 3.6 .

procedures
used in the workshop e
goals. ' ' 23/23 100 3.5

+, - perticipants. - 22723 &8 9 3.6

1. The workshop goals

E
!

23/23 100 3.6

N 1. The consultants were

and program activities. 23/23 100 3.7




TABLE 5 (Cont'd)

FinalE\raluat:mInserv:.ceTra.inmgInstnnent

N  Percent of ‘ :
Number. of Mean of
Positive .
Respondents the Scores
_ Responses

‘Statamts

Omnsultant (s) Service (Cont'd)

2. 'Ihecmsulmbspmceeded
' at a moderate enough pace

3. The presentation stim- | o .

‘daily working situation. 23/23 100 - 3.6 N

'merespmda\tswuealsoaskedtocaihentmstzmgths,wealmsa,
and suggestions for improving future workshops. The results are as -
follows: ’ ‘

-23-
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Stthgthsofthe‘rbrkslpp

. 1. Consultants - (12)
) : 2. Materials and/or Exercises (12)
3. Group Participants . (10)

4. Goals and Objectives- (9

’merevmerbweaknessesuxiicatedbytherespmdents.

@

H. Conclusion

'ﬁeattaﬂmnéofﬂ;epartici.pmrtsmdtﬁtémsful. The attendance
- exceeded expectations. Finally, the participants rated all the
statements Gn the inservice better than 80% satisfactory.




A. Product Objective #2.0
1. Indivim:als-DenbyandFirmeypzbJect staff ‘

3.' aaject:.veofnemvior teachingstrategiaforreadingdevelop— |
. msxtmcmtentareas :

4. Time - by dme, 1961 , L I
5. Haasuralmrt: Iocallyneveloi:edmstrmrt ‘
6. Criten.m of Success - Seventy-five percent (75%) of theproject
teachers will respond correctly to 75% of
the test items. : .
 B. Common Goals of Michigan tq Which Project Goals is Rela
Educatimal]:npmvmurt-thtyTeadxing - -

c.‘Evalual:im Design,a:d?ioce&iree
1. 'lype Percent of test items ocorrect
-4 2, Participants - ta:getbeadxersofnanbyamir‘:hmyﬂigh)smfs

'3, Pnnmtof'rinelrmlvedmthe?mject Fivnworkshops(ZShmms - .
. ofmrkshopimolvamt) ~

}4. Anal: -tmeevaltntorwillanalyzetheposttestdata_
’ : - to determine criterion achievement and the
data will bhe displayed.

5. Instruments - A Solution to Content Teachers (See Appendix B).

D. Evaluation Results-

N 1. Criterion - Seventy-five percent (75%) of the project teachers
R will respond correctly to 75% of the test items.

o¥ 2. Resylts Statements -a. Twenty (873) of the participents scored
‘ ‘ B - over 75% on the test items. The mean

averageofalltheparticipantswst R
socore was 92%. :

\ IR "b. Twenty-two (96%) of the participants scored
. over 758 of the test items. The mean aver-
- age of the participant's tests was 88%. B

-25~
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. - E. %he objective was achieved.

3

F. Data

The data in Tables 6 and 7 will show the results:

: R v ‘ TABLE 6
A Solution to Gontent Area Teachers
) : o o S
——————————— .

1 100
2 80
3 - 100
4 100
"5 100
6 ‘ 100
7 , 86
8 100
9 100
10 84
‘1 9%
12 82
13 ) 92
14 c 56
15 66
16 : - 42
17 ' _ 100
18 : 100
19 ' 92

20 82
| a1 | 86
- : 22 ' 100
' > 23 92
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o

15 920
16 100
17 95
18 A 77
19 20
20 87 /
21 ‘95
22 90
’ 23 90

G. Supplementary Analysis

.1. Restate the cauniumt Eighty percent t80%) of the participants
. will rate each training session satis-
factory on 80% of the statements of each

training session.

2. Ratianl/}mTﬂsAnalyeiBRalateBtotheraryAnalysis-
The data will show the immediate perception
of the participants regarding the workshop
design, workshop content, consultant(s)
services, and workshop outcomes. This
helps the director twofold: (1) the
immediate suyccess or failure of workshop
and (2) the necessary changes for future




3. Evaluation, Design and Procedures

. : a. Type - Mhmerviceinstrmrtvmsdesignedmd
administered to staff members. Likert type scale.

b. ‘Participants - Denby and Finney High School staff members.

- C. Mofﬁm-Fivewoﬁcatnpe(ZSlnxrsofmﬂcsmpin—
‘ volvement)

d. Analysis'nedmique 'merespmdartswemaakedtoindicate

4. Muattmﬂuults
@
a. Cz'iterimﬁorSmcess Eighty percent (80%) of the partic-
ipants menbers will rate the inservice

training satisfactory.

b. Results Statements - There were gixteen (16) staff members
who campleted and returned the
questiommaires. All staff menbers
rated the workshcp satisfactory. The

average was parcent
(99%) of all five workshops statements.

5. Data

Table 8 shows the results of the "Inservice Training Workshop:"




TABLE 8
Evaluation Inservice Training Instrument Y
. :
Statement " Number of m!&Eﬂin G J——
| Respondenta Responses the Scores .
! " .Analysis of Workshop Design

‘ 1. There was sufficient

time to achieve the

workshop's stated

objectives. 15/16 93% 3.6

2. The physical setting
and facilities were
suitable for the work- ’
shop functions. .- 15/16 93 ' 3.7

" 3. The workshop act:l.vities
were well structured :
and organized. 16/16 , 100 3.8

1. 'nnmin:l.ngpmcedm'en
used in the workshop

were mnpriata to its '
goals. 16/16 100 3.9

2. 'Bntra:lmngﬁomtp:o-
vided ample opportunities
for active involvement ' )
and personal interaction _
with the consultants and - : )

other participents. 16/16 100 3.9
Workshop Content
l. The workshop goals and ,
objectives were clearly =
defined and presented. 16/16 100 3.9

2. Workshop discussions '
ware centered on topics -
directly related to the /
workshop goals. 16/16 100 3.8




gram activities. 16/16 . l00% 3.9

by the participents. 15/16 93 3.7

of the participents. 16/16 , 100 3.8

abjectives. 16/16 100 3.8

actually gained. 16/16 100 3.8

-30- -~




TABLE 8 (Cont'd) | /
Evaluatim Inservice 'rraining Instrument /

Stataments Number of Positive ﬁbsans of
’ Respondents Rasponses

my needs. 16/16 1008 3.7

thought and inter-
est in my daily
working situation. 16/16 100 3.7

'Bumspmdartswamalaoaskedtommaxtmatrmgﬂm‘,mhuaea,
and suggestions for improving future workshops. The results are
as follows:

'Sﬁgpmofﬂum

l. Consultants (16)
2. Materials and/or Exsrcises (15)
3. Group Participated (12)
4. Goals and (bjectives ' (10)

Weaknesses of the Workshop : ] \

There ware no weakness indicated by the respondents.
‘ r

_ H. Conclusion |
It is recommended that more workshops should be offered to all teachers
in the area of strategies for reading development in the con-
tent areas. The average rating of the in-service training was
99% satisfactory. .




A. Process Objective #2.1
1. Individuals - Denby and Fimmey project partica.pants
2. Betnvior:-willmplemtideasqained
3. Object of Behavior - from in-service training sessions
4. Time - by June, 1981
5. w-aﬁdelinesforﬁfectivelnstnx:tim

6, Criterion of Success. - Se\mty-five percent (75%) of the partici-
will be able to implement 75% of the

teaching strategies.

B. Process Cbjective

AC. Evaluation, Design, and Procedures
. 1. m-m&ﬂm
2. Participqnﬂ-mbyaxﬂl’iryxeypmjectstaff_
3. AuqntofTimIrmlvedinthePterct-Mmﬁmlwu(melve

and one-half hours of
workshop involvement.)

N

A}

4. malyaia'l\edmimn 'nnptojectevaluamrwillmlyzet!ndamr
{ to determine criterion achievement and the

datawillbedi.splayed
5. nmtrmxt-euidaljJaﬁorEffectimImtmctim(SeeAmﬂixB).

?

D. Evaluation Results

1. Criterion - Seventy-five (75%)cof the participants will be able
e to implement 75% of the teaching strategies.

2. RasultaStatamnt mﬁxgﬁemingm,ﬂneval\nwr
visited eighteen classrooms and monitored
. the teachers teaching reading in the content
areas. Ninety percent (90%) of the teachers
monitored implemented ideas gained in the
workshops. v

-33- 50




E. The objective was achieved.

F. Data ,
1. 100% 7. 88% 13. 100%
2. 96 8. 70 14. 84
4. 84 710. 96 16. 86 .
5. 96 11. 90 17. 98
6. 80 12. 92 18. 96 ’ [ .

G. wmm‘

, 1. mﬂtahatmcxnnﬂ.um Ei.gtmyparcmt(am)oftheparticipmts
will rate each training session satis-
ﬁacborymamoftmstatamtsfar

sesaion.

each training

2. mdmale/mwmismnlyais&lttedtothaPrImykalysis—
data will show the immediate perception
of the participants reégarding the work- '
shop design, workshop content, consultant(s)
services, and the director twofold: (1)
the immediate success or failure of the

~ wudcﬂrpmﬂ(Z)ﬂxemcesaarydm:ge
for future workshops.

3. Evaluation, Design, and Procedures
a. Type - An inservice instrument was designed and
adninistered to staff membears at the end of each
\ workshop. Likert type scale was used.

b. Participants - Denby and Fimmey High School target staff

c. m:tof'l‘im Four workshops (twleve and one half of
workshop involvement)

-3

d. Analysis Technique - The respondents were asked to indicate -

also for the mean of the scores for
pemmtageofrespmdsrtsvdbnnrked
stronglyagree or "agree" per item




-
L)

4. Evalmt.immsults

a. &itarimfor&nwss Eight:yparcetrt(BOQ) of the
‘“participants will rate the
//\irmoxvicetraimmsatisfacm
mBOtofﬂmatttmrtofeadx
training session.

b. msultssmu 'nmemebfurty (20) staff members

" one hundred percent (1008) of the four

5. Data
Table 9 shows the results of the Inservice Training Workshop.

TABLE 9
Evaluation Inservice Training Instrument .
b )
p— Iy ——
’ Nurber* of o Mean of
Statements Positive A
: Rﬂa?aﬂum R the Scores
Analysis of Workshop Design , ' .
l. There was sufficient
time to achieve the
- , workshop's stated _ _
cbjectives. 20/20 1008 3.6
_'
2. The physical setting |
- - and facilities were ;
suitable for the ' '
workshop functions. 20/20 100 3.6




‘TABLE 9 (Cont'd)
mlmﬁm'mgervi.cemmixgnmtrum

-{.

? N i ! . ' ‘
\5' l l | Nuarber of

¢ Analxnia&?bﬂ:m Design
(Cont'd)

3. The wotlmmp activities o '
were well structured and ‘
organized. 20/20 100%

. Workshop Procedures

1. The training procedures . >
used in the workshop
i g were appropriate to its
goals. S 20/20 100

2. The training format pro-
vi@adatpleopportmit_im
for active involvemsnt
R and personal intearaction .
‘ with the consultants and
other participants. 20/20 - 100 -

/' smip et

- 1. The workshop goals and )
: aoyjectives were clearly
defined and presented. 20/20 100

2. Workshop discussions
( were centered on topics. 20/20 100

Consultant (s) Services

1. The consultants were
. knowledgeable and skill-
" ful in their presentation
and program activities. 20/20 100

- 3.7

3.6

3.7

3.7

3.6

3.7




t TABLE 9 (Cont'd) ,
Evaluation Inservice Training Instrument

¢

Namber of — Yercent of

Statements Positive
- k | Respondents Reeponses

Consultant (s) Services (ngf’?i)

2. The consultants pro-
ceeded at a modezate
enouch pace allowing
for a clear
by. the participants.

3. The consultants were
gemuinely concerned
with the progress of

4. The consultants' pro-
gram activities were
in’ agreement with your
parception of the

) workshop goals and
- "+ abjectives.

20/20

20/20

20/20

20/20

20/20

20/20 .

© 100%

100

100

100

100

100

3.7

3.7

3.7

3.6

3.5

3.5

a




H.

¢ bl

8

)

,(‘

‘ ;

merespmdentswemalsoaskedtocaumtonsttmgﬂxswealmses

andsuggestimsforinpmv:.ngfuttmemrksmps 'Iheresultsare

xasfollms:

Strengths of the;Workshop

L. cmsultants

S

©.(13)

2. -Materials and/or Exercises  (12)°
3. Group Participants
4. Goals and Gbjectives

5. MpvisualMaterials

Wealumsesofthew::m

Omclus:.ms

(15)
(10)
(13)

3

'Itlsrecmneﬂedthatnoremtonngismededtohelpallteachers

the ideas gained in the in-service training. Ninety

implementing , '
percaat(90%)ofttetead1emnmitoredinpletmtedsmeldeasgmned

intheworksmps

t




B.

¢ -

C.

D.

" E.

A. Pmcessdajecuve#zz‘

2.
3.
a.
5.

6.

Process Objective

Evaluation, Design, and Procedures

1.
2.
3.

5.

Evalmtion Results

1.
2.

Individuals - Denby and Firmey pm:.ect part'_'i.cipants
Behavior - will develop | ‘
Objective of Behavior - instructional naterials (nanuals)
Tize - by June, 1981 ‘
"Criterion of Sucms - Ompletim of two mstmct:.onalnam:als

"I'ype Mmstnx:t:malmanuals.

Parti.cipants DenbyandFimeytarqetstaff

mmtofTineInvolvedmﬂxerJect N:I.nevpﬂ(slnps(forty-
five hours’ of workshop

involvement) . o

Analys:.sTechm.que 'meevaluatorandthedirecborm.llanalyze

and evaluate the instructional manuals
accordingtothec:riteriaasstatedinsecum

Instruments -ﬂiject Rea)rds

Cn.terimforSuccess cqxp]etlmofmoinstnxztimalnm:als
'Results Statanem:s There were two manuals cnrpleted |

The manuals are ava:.lable at the Pm;ect
.Director's office. ‘ ,




F. Data* . .
| 'menmmalsareavailableattheproject's office for review.

Da:.ly Oral Language/Mritten Expression (DOL/WE) Manual

meSeniormghDOI/vEMmualisdesignedtoblmdacceptable
language usage, capitalization, and punctuation with specific -
course contamt. Included curriculums are Accounting, Business
English, Typing, World History, Econamics, Mathematics, Personal
Health Management, and Bidlogy. Daily oral use of the program
extends the elementary and middle school language arts curriculum
- in addition to providing support for the two more difficult Migh
School Proficiency Program (HSPP) Competencies, Capitalization
mﬂhmuntimaxﬂdmsingmrdsEffecuvely.

' Itisessentialtoobservethefollmngguidelmeswtmmplenrtjng
thepmgran

1l. It's oral, it's daily;' it should take no more than five or ten

* Students do-not copy the sentences. Every two or three
weeks a written, spot check can be given to determine
students' progress.

I
2.”'meteacherlstowritemeorunsmtawmﬂ1eboard _
Suﬂmtsaretoreadﬂxemsilently.ﬂmmecums

orally.

* If students canmot find an error, the teacher underlines
it and says, "samething is wrong here.”

- * After all corrections have been made, the teacher has a
' sttﬂmtreadthesmtemeealmﬁsoallmyhearthe
correct structures.

*Listmingmefullytosttﬂentsmhelpt}nteadnr
determine recurring problems students have with usage.
These errors can be incorporated frequently in practice
sentences 80 that the correct usage can be reviewed and

3_. Vary procedures by using:

*smdmtsmmminsentenca
*Staffnalbers'mmterinsmterms ' !
* Sentences that reflect school classman activities.
* Current events.
*Ooloreddaa]ktomkecorzectims
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Students soon learn that corrections are always needed at the beginning
and ending of every sentence. This gives students who are generally
reluctanttoparuapateanopportmltytodosomthoutnskofbemg
wrong.

mSmnualmllbedlssamnatedtoallhlghsqmolsintheDetma.t
Public Schools begmm.ng this fall, 1981.

B. Lesson Plan Manual

'memterialsmthlsmnualaretheresultsofnanyrnursofthuﬂung
discussing, planning and writing. These merbers were exposed to the
1deathatcontextareateadnerscmldtead1readingmthe1rclassa

Husmltlaltlnughtwasnetmthakept:msmbymnymxksmppa:tic-
ipants. After all they were subject matter specialist NOT reading

teachers. However, as more and more techniques werw introduced and
tried, their attitudes begen to change. Slmlytheybecaneccmv:.nced
thattheabovestatedldeacouldbeaccarphshed

'n'xea.rtéadm)gtechmquesstartedtodaange They began to analyze
topics, words, phasesandparagraphesandputthenmtomﬁcable units

to study.

’meseprocédtm&spmmotedsmdmtsmcessbothmreadmgandmcan-
prehension of the subject matter. As a result of the new strategies,

the achievement of their students began to improve.

The materials included in the different manuals of unit plansand
lesaonplansrepresentsa!eoftheproceduratead'msusedmﬂmr
classes. Cbviously, all didn't work with the same degree of effective-
‘ness. However, they did help the teachers and their students to get
to know the text and its contents in way that brought feelings of
swcesstoallpartiesconcemed v

The ideas presented in these manuals are not new. Rather, these
nnnualsrepresentanattmpttobnngtogeﬂuerﬂnsewidelyswrted
ideas on reading in the content areas and to present them in an -
organized fashion. The eamples were developed and adopted by the
projectteacherstoneettheneedsofaparucularstlﬂmtgmxp

Essentially, these are two part-nanuals

) Lku.tplansweredevelopedforeamsubjectareausmgthe
following format:




a. Introduction

b. Instructional Objectives

c. Unit Outline/Unit Content (Pmblem (hlcqrts/SkJ.lls)
d. Procedures/Activities/Approaches/Methods

e. Instructional Aids or Resources

f. Evaluation

(2) Suple&ilylesmweredevelopedforeadimitusm
the foflowing format: .

a. Instructional Gbjectives

b. Contents- -

C. Procedures-

d. Imstructiochal Materials and Aids
e. Evaluation

'ﬁnnenmmalswillalsgbeavailableford:ssaﬁmtimbychoberBl,
1981toallhighsdloolsmnetroit

G. ggp_lemtaxx Analya:.s

1. Restate the Commitment - Eightype.mert (80%) ofthepa.rtim.pants
i . will rate each training seesion satis-
0 factory on 80% of the statements of each

‘training session.

2. Rationale/How this Analysis Relates to the Primary Analysis -

' , The data will show the immediate perception
‘of the participants regarding the workshop
design, workshop content, consultant(s)
services, and workshop outcames. This
- helps the director twofold: (1) the
immediate success or failure.of. workshop
and (2) the necessary changes for future

workshops.

3. Evaluation, Design, and Procedm'es

a. 'Iype-Aninserviceinstrlmtwas'd&'ignedanditwas

b. Participents - Denby and Finney High School staff members.

c. Amount of Time - Nine workshops (Forty-five hours of workshop
(j.nvolvenent) :




d. Analysis Technique - The respondents were asked to indicate
‘ their degree or agreement or disagree-
. . . : ment on fourteen different statements
v _ o with inservice training workshops. The
. , responses were camputed for the percent
g of agreement by the respondents and also
for the mean of the scores for each

a. Criterion for Success - Eighty percent (80%) of the partici-
‘ pants members will rate the inservice
- , ' . training satisfactory.

b. Results Statenents There were twenty-five (25). staff menbers
worksmp satisfactory. The mean average

was one hundred percent (100%) of all

5' mm
Table 10 shows the results of the "Inservice Training Workshop:




TABLE 10
Evaluation Inservice Training Instrument \

Nmbar of Maan of

cbjectives. | 25/25 100% 3.7

shop functions. 25/25 100 3.7

and organized. 25/25 100 3.8 °

were appropriate to its - v

: _ ' |
2. The training format |
provided ample opport- |
unities for active |
involvemant and |
personal ,

with the consultants

and other participants. 25/25 100 3.8

Workshop Content P
1. 'ﬂnwrlutnpgoals(‘ ' .

and cbjectives were
clearly defined and

presented. 25/25 100 v 3.9




v Evaluation Inservice Training Instrument

TABLE 10 (Cont'd)

Statements

Nurber of
Respondents

Percemt of

Pogitive

uMeanof

the Scores

Workshop Content (Cxxxt'd)

2.

Workshop discussions ¢
were centered on
topics directly re-
lated to the workshop
goals.

Consultant (s) Services

1.

»3.

The consultants were
knowledgeable
skillful in their

25/25

25/25

25/25

25/25

25/25

. Regponses

100%

100

100

100

100

3.9

3.9

3.9

4.0

4.0
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TABLE 10 |
Evaluation Inservice Training Instrument |
\

) Percent of

Number of Mean of
Statements Positive
, Respondents Responses the Scores.

workshop Outoomes
1. There was considerable

agrecnent _

workshop's stated

cbjectives and What I . -
actually gained. . 25/25 100% - 3.8

2. The ideas presented were
applicable to my needs. 25/25 100 4.0

3. The presentations stima-

and interest in my daily
'working situation. 25/25 100 3.8

The respondents were also asked to camment on strengths, weaknesses,
and suggestions for improving future workshops. The results are as

follows: .
Strengths of the Workshop )
1. Oonsultants . (25)
2. Materials and/or Exercises (20)
3. Group Participated (20)
4. Goals and Gbjectives 17

Weakmaeses of the Workshop
) There were no weaknesses indicated by the respondents.

H. OConclusion

The DOL/WE and Lesson Plan Manuals will be disseminated to all Detroit

Public Schools this fall to be implemented by interested teachers in
- their classrooms. >




A. Pmdwtaajective $3.0
1. Individuals - Da'xbyanthmey pu:oject: participants
2. Behavior - will become knowledgeable .
3. Objective of éduvior: of reading instructional techniques.
4. Time - by June, 1980 |
5. Mesasurement - Locally Developed Instrument
6. Criterion of Success - Seventy-five percent (75%) of the target

staff will respond correctly to 75% of
test items.

B. Camon Goals of Michigan of which Project Goal is Related
E&mtinnlmp:ovu_rt-omlityteadﬂm

C. Evaluation, Dasign and Procedures

l. Type - Percent of test items correct
2. Pardcipmm-Ta:getﬁeadmofDaxbygnthmeyHighSdmls

3. Amwunt of Time Involved in the Project - Five workshops (Seventeen
and one~half hours of
- workshop involvement).

4. Amlynislbdmique—'ﬂxemluatorwillmi;&zeﬂupoettestdata
: to determine criterion achievement and the
data will be displayed.

5. Instruments - ILocally Developed Instruments (See Appendix B).
e ’
D. Evaluation Results .

1. Criterion - Seventy-five percent (75%) of the target éi:aff will
respond correctly to 75% of the test items.

2. Results Statement - a. Twenty-one (91%) of ‘the participanta scored
over 75% of the test items. The mean

average score was 90%.

"~ b. Twenty-two (96%) of the participants scored
over 75% of the test items. The mean
average score was 89%.

4-47-

64




" F. Data .
The data in Table 11 and 12 show the test results:

TARLE 11
Partigcipants Test Scores
1. 94 ’
2. 98
3. 100
4. 82
5. 86
6. 80
7. 98
8. 926 .
9, 76
10. 74
11. 100
12. - 100
13. ~ T 92
« 14. ~ 94
‘ 15. 100
16. 78
17. 90
18. ' 90
19. /4
20. 100
21. 78
22. : 926
23. 92
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TABLE 12

?
..':“..‘\ i \4
&

EEESom e

-
3

BREBEES R

l
;
"

G. wm‘yﬁiﬂ

1. Restate the Commitment - Eighty percent (80%) of the

will rate each training on satis-
factary on 80% of the statements for each

training session.

2. Rationale/How This Analysis Relatad to the Primary Analysis -

The data will show the immediate perceptions
on the participants regarding the workshop
desiogn, workshop content, consultant(s)
services, and workshop outcomes. This
helps the director twofold: (1) the
immediate sucoeas or failure of the work-
shop, and (2) the necessary change for
future workshops. .

v




Ld

3. Evaluation, Daaign and Procedures 1\ : ' l

a. Type - An inservice instrument was’ designedzmditms ,
ad:d.nisbaredtostaffumbethattheaﬂofeadx T

& b. Part.i.oipanta DaxbyarxiFirmeyHiQhSdmltargetsmff

c. m:tof‘rjm-l"ivam:mpa (Sevmtemandanhalf‘lnurﬁ

d. mlysis'lbdmiqm-'nie

e. Instrunent - Inservice Training Instrument

. 4, Evaluation Results

a. Criterion for Success - Eighty percent (808%) of the partici-

b. Results Stataments - There were fifteen (15) staff members

who carpleted and returned the '
questiomaires. All staff mambers

rated the workshop satisfactory. The .
mean average on all statements was

ninety-nine percent (99%) of five
workshops.

e

of workshop involvement).

pants will rate the inservice

training satisfactory on 80% of the
statanent of each training session.




‘ 1. The workshop goals and ‘ .
‘ , objectives were clearly
defined and presented. 15/15 100 3.8

)
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TARLE 3.3 (cmt-d) ' B e L
i W t

Evaluatlcn Insemvice Tralnlng Inﬁn:nxnent - C ;
oy "_ . B G LN . .'\ ‘.‘)' . ( ; ‘_“ )’ : . v‘ | .
o o | : ‘Number of Percent OF . Mean of o

. Statements : . DPositive - . C A
t ] EE i T ; P _

- Workshop Content (Cont'd) - - A A
. -~ ‘2." Workshop discussions
.. werecenteredon ‘' | .. : ) - e ..
. . topics directly re- . VLo e, R
' lated to the womkshop N K L e L
. goals. . 15/15 1008 0 3.3 o,

- Consultant(s) Services < o

N - 5 “
v ‘ . . 3 .
1. The consultants were . o "
knowledgeable and ‘ : AP
vy, . B A . ¥ ':_._13'4»,
) .
< ’ 2

’ gram act1v1t1es - 15/15° . 100, 3.9

the participants.  ©  15/15 100 3.8

. goals and objectives. - 15/15 100 . 3.8
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1 betweenthemﬂcslxps : , , ‘
. whatIactually gained_ 15/15 - 100% 3.7 -

2.: The J.deas praented
were applicable to o S g _
my needs. - . 15/15 .. 100 3.6

3. ‘mepresenbatid)s '
- stimulated further
thought and interest

inmydailyworkmg | ‘ '
situation. | 15/15 - 100 7 3.7

Therespaﬁentswe:ealsoaskedtocamentonstremths weaknesses
»',andswgesumsformpmvmgfubneworksmps 'meraultsareas,

followa
V‘Stxmgl.‘hs of the Vbﬂcshop ’
1. Cotsultants . @y -
, 2. Materials and/or Exercises (10)
3. Group Participants ( 8)
4. Goals and Objectives : S )
5. Audio~visua1 Material (7

(‘Wealmessesofthemrks@‘

- H. Conclusion

4It'issugg&¢tedthatfurthertraimnglsneeded1ntbeaxeaof
reading instructional techniques. 'Im.st.rauﬂ.ngstnuldbeexpanded
toallcontmtareateadxers
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« A. Product Objective #4 : ' |

1.
. 2.
3
3.
4'
\‘\5.

Individuals - Approximately 103 students, grad&s9andlo |
‘Bamvior w:.lldamnstratelumledge |

d:jectoflaehavior-ofzeadtngslulls
Tima Sep!:elber 1980 tx:June, 1981

*Criterim for Success - At least seventy percent (70%) of the

“ students will respond correctly on 70%
) - of the test items.

Evaltntim Pmcedures

l'

2.

3.

Type - Posttest May, 1981

Part:.cipam:s Apptmdmtelyl%studmts grad&n9andlo
- wereselecbedforthepzoject

Nm-participants No non-participants. were involved in a
camparison group.

AmmnrtofTineImolved-Itwasesﬁmatedthatﬂ)epmJect

participants received five periods
of instruction per week.

‘Analysis‘l’eclmiqte 'l‘heevaluatormllanalyzeandtabulate

the results.

Instrment NintthdeObjectJ.veReferenceMt (NGORT) Grade 9
Michigan Educational Assessment Program (MEAP) Grade 10

C. Evaluation R&Bul&

1'

)2.

Criterion At least fifty percent (50%) ofthestudentsmthe
pmgranwillrespaxiconectlymm%ofthemtitma

Results Statement - a. Seventy-two percent (72%) of the ninth -

. ' grade students scored an average of 86%

on the reading skills. 'meneanaverage
ofallﬂnestudmtswas?S%.

b. Eighty-five pement (85%) of the temth
grade students socored an average of 94%
on reading skills. The mean average of
all the students was 85%.
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' D. The objectivevwas achieved.

v E. Data

tm—ye—

See Tables 14 and 15

TABLE 14
Ninth Grade Objective Reference Test

?‘ _ Percent
Test Nurber - of
Score
Reading Skills 7 103 ‘ 75%
| | _ TABLE 15
‘<-\ : . Michigan"Educational Assessment Program
Grade 10
' Percent
Tests Number of
] - Scores
Vocabulary Meaning 103 83%
Literal Comprehension 103 : 89%
Inferential Omprehensim | 103 83%
Critical Reading Skills 103 : - 84%
=56~




F. Supplementary Analysis
- No supplementary analysis was made for. this abjective

G ‘Conclusion a \ - ‘ ) v

Alttnx;htheobjectivemaduieved,»effortsstmldbemdetomrk-ty
more cloeely with the low achieving students.




" A. Product d:jective #5

1. Individwls - Approximately 103 stixients, grades 9 and 10

2. Behavior - will demonstrate knowledge

3. Object of Behavior - of study skills

4. Time - September, 1980 to June, 1981

5. Criterion for Success - At least seventy percent (708) of the

students in the program will respond
correctly on 70% of the test items.

B. Evaluation Procedures

@

1. Type - Posttest: May, 1981
2. Participants - Approxdmately 103 students grade 9 and 10 were

(et ' selected for the project.
3. Non-Participents - No non-participants were involved in a com~
parison group.

4. MofThmInwlved-Itmesﬂmtedﬂutﬂxepmject

participants received five periods
of instruction per week.

5. Arnlyaia'reduu.que The evaluator will analyze and tabulate the
@u.

6. Instrument - Ninth Grade Cbjective Reference Test (NGORT) Grade 9
Michigan Educational Assessment Test (MEAP) Grade 10
C. Evaluation Results

1. Criterim Atleastﬁftypemmtoftl‘nsttﬂmtainﬂiepmgm
- willrespmdcocrrectlyto?O%ofthetastitam

2. Results Statament - a. Sevurtypammt (70%) oftlnninthgrade
students scored an average of 89% on the
study skills. The mean average of all

the students was 74%.

b. Eighty percent (80%) of the tenth grade
students scored an average of 90% on the
study skills. The msan average of all
the students was 84%.




D. The cbjective was achieved.

E . mt& v

Tables 16 and 17
?e

TABLE 16
Ninth Grade Objective Reference Test

e —
Percent
Test Number of - ’
Soores
Study Skills : 103 74%
TABLE 17

Michigan Educational Assessment Program

Grade 10
P .
_ mt
Test Nurnber ‘ of
Scores
Realated Study Skills A 103 . 84%

F. yplururtary Analysis
No supplementary analysis was made for this objective.

-

6. Conclusion

'Alﬂnx;htheobjectivemaﬁieved,efform's'mndbemdemmk '
more closely with the low achieving students.




PROGRAM EVAIUATION SUMMARY

Major Limitations of the Evaluation

There was one major activity during the 1980-81 school year which delayed
the implementation of the project as planned. This activity was the TRICA
Program. Beyond the control of the project staff the TRICA materials and
consultant wes not approved until June, 1981. '

Conclusion
"To bemost effective, ingervice training should include theory, demon-
stration, practice, feedback, and classroam applicatiog.” :

Wehavejustcmpletedmraecmdyearofthigpmject. The main purpose
of&xispmgmmtohelpbeacfmaacquireteacbingskﬂlsandstmtegies
intadmmgmndingintbn\cmtmt area. :

Aneducators,mlfouldlodtatﬂnmttneofadultloanﬁng,whidmhas
gsurallybemigmredbyttnaemspamibleforstaﬂdeveloprmte\m
flnughtheyarethelargestgmupofadultaixmtominthiscmmtty.

To plan and conduct effective inservice education, we need to be aware
of a mmber of facts related to adult learning: :

* Adults will camuit to learning samething when the goals and
acbjectives of the inservice are considered realistic and e
important to the learner, that is job related and perceived
as being immediately useful. : ’

* Adults will learn, retain, and use what they perceive is
relevant to their personal and professional needs.

* Adult leamers need to see the results of their effects
and have accurate feedback about progress toward their

* Adult learning is ego-involved. Learning a new skill,
technicque, or concept may pramote a positive or negative
view of self. There is always fear of external judgement
that we adults are lees than adequate, which produces
amxiety during new learning situations such as those
presented in inservice training programs.

* Adults want to be the origins of their own learming; that
is involved in selection of cbjectives, content, activities,
and assesament in inservice education.

* Adults will resist learning situations which they believe

are an attack on their campetence, thus the resistance to
- ilmposed inservice topics and activities.

- - /6




Probably the two most significant new pieces of information on adult
1eanmxgm\covereddtn'ingtbelastdecadehaveduectandmportant
implications for thoee respansible for inservice. -

First, itappeamthatahigherpmporta.mofadultsthanfonmlly v

thought maybe operating at what Piaget calls the concrete operational :

stage rather than foromal operations stage of intellectual development.

This suggests that direct and concrete experiences where the learner

applies what is being leamed are an essential ingredient for inservice |

education. Abstract, word oriented talk sessions are not adequate to i
: |

change behaviors.

'mislaldscmslderablesupporthothewoﬂcofnanyrecmtadvocntaof

experiental learning, originated with John Dewey. Experiential
learning - leaming by -,/includes: 5

£~ a. 2n initial limited orientation followed by participation
activities in a real setting to experience and implement
what is to be learned - the skill, concept, strategy.

b. An examination and analysis of the experience in which
learners identify the effects of €helr actions.

c. An opportunity to generalize and summarize when the learners
developﬂxeiramprﬁxﬂ.pleearﬂidmﬁfyapplicatimsof

d. An opportunity to return to try out their principles in the
work setting and develop confidence in using what is learned.

Second, the other important finding cames fram research by the Rapports
in England, and Allen Toughy in Canada. Their work suggests that
adults prefer to learn in informl learning strategies where social
interaction can take place among the leamers. This implies the need
to plan inservice that occurs in the normal work setting.

|
|
|
\
\
\
N -~ Finally, there is little doubt that effect staff development in schools
1 ‘ is a critical need; many of our past practices have been ineffective.
One pramising altemative for improving inservice education is experiential
learmming. Experiential learmming acoommodates the special learning styles’ |
of adults, and it meodmizes the transfer of learning from training ‘
setting to application on the job. It has the potential to change and
improve the equality of instructional and administrative practice in our ‘
schools.

As a resulibf two years of project experience ten characteristics of
successful in-service workshops have been identifed in terms of what
teachers like in training programs. 'metendxaractmristicsareas

follows:

- -61-




a. Teachers like meetings which they are actively involved.
Just as students do not want to be passive, most teachers
prefer Dewey's "learning by doing.'f'

b. Teachers like to watch other teachers demonstrate various
»  techniques in their teaching field. Demonstration teaching
cmserveasanndelthatteadmcantakebacktoﬂmr
. : clagsrooms.

c. Teachers like practical J.nfonmum a.lnmt step-by-step
- recipes - on how others approach certain leaming tasks.
lbooftmimservicepmogmareﬂmrydcalarﬂhig!ﬂy

d. ’Deache.rslikeneet:i.ngsthatafestnrtarﬂtothepoint.

e. ’Ibadmlikaanin—dq:thtmﬁimtofmemtttntdan
be campleted in one mpeting rather thah a generalized treat-
mtﬂmtattalpmtosolveeveryteadm'spmblemina)e
- session.

£. Merslﬁcemllorganizedneetings.

g. Teachers like variety in inservice programs. If the same
topics are covered everytime, attendance may drop off.

h. Teacherslikemixwentiveforatteniﬁxghrsewiceneetings
» releasedtine paid workshops, ebc. )

i. 'Ibadmlik.inspd.ratianlspeakersoccasimau.y. Such
speakers can often give a staff the necessary drive to start
or cguplete a school year.

j. Tbadmlikétoﬁsztoﬂmsd.olsbomoﬁmbeadm
in situations similar to their own. These visits, even when
cbserving poor teachers,’ are highly educational.

k. 'Teachers like to attend Educational Conference and Conventions
.foredtmtianlramlandnakecmtactwithteadmcutside
their local school district. ‘

Fi:mlly,bothtea@ammﬂa&ninistmtomhaveacballmge the teachers
are expected to meke a difference that will improve student learning,

mdthaadninistratommmiblefortmlpingteachersnnkethe

change. In reality, this seldam occurs. Ideally, it should. School

systans perpetuate this discrepency by insisting that administrators -
are authority figures to be feared and that evaluations are classrooms
cbeervations to be tolerated or endured because that's the way it has

- R alvays besn. The time is ripe for a change, and the procees for

. implementing that change is available.

—62-
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Recarmendations

axthebasisofthegenemlcxmclusmdrawnfmnthedataofthls
evaluation, and the evaluator's cbservations, the following recammenda-
tamszegaxdmg"Tead\ingReadingmtheOmtmtAreaforSecondary
Teachers" are made: °

’1.

2. .

Efforts should be made to set up teams of teachers in each
schoolwho'mighthavethe‘samsttﬁmtsintbeirclasses.

Effortsshouldbemdeforbcthteadmersanddeparmartheads

Effortsstnﬂ.dbemadefor_theadninistratiminead\sdml'

"“to highly support the project in order to have success.

Efforts should be made to focus inservice on job related tasks
that the participants consider real and important.

Efforts should be made to include opportwnities for participants
in inservice training to practice what they learn in similated
and real work setting, as part of their training.

Efforts should be made to enocourage the participants to work
inmllgm:pamtheirschoolsandtoleamfraneachomer

Effortsstmﬂ.dbenndetore&:cetheuseandthreatofexbemal
judgement fram one's superior by allowing peer participants to
give each other feedback concerning performance and areas of

needed improvement.

Efforts should be made for all administrators (principals,
agsistant principals, department heads) and teachers to be
partners rather than adversaries in the extremely
function of providing the best education possible for boys
and girls.

Efforts should be made to camplete the TRICA Program during
the 1981-82 school year.

Efforts should be made to have more regular, coordinated, on-
going planning which involves, teachers, departmental heads
and principals.

Effortsahouldbemdeforinter—departmentalplamﬁn;toeolve
the local school reading problems.
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i
The FRY Grading Readability Formila, .

Product Cbjective #1.0 N

1. Brief Description - The purpose of this formila is to obtain the
\ readability of a piece of matgrial.

2. 'IypeofScoresu'aed-Gradinglevel}
Development of Mstrument |

The instrumant was developed by Edward Fry, University of Rutgers.
Copy of the instrument is included in Appendix B.

. CLOZE Reading Test
Product Cbjective #1.0

1. BriefDeecriptim-'mepnpoeeotthisinstnmentwasbodetemdne
your reading level.

2. Type of Scores Used - Percent of score determines your reading level.
Development of Instrument

The instrument wes developed by Dr. Joeephy W. Culhane.
Copy of the instrument is included in Appendix B.

Inservice Training Evaluation Instrument
Product Objective #1.0, #2.0 and #3.0 Process Gbjective #1.1, #2.1 and #2.2

1. Brief Description - The purpose of this instrument is to obtain data

2. 'IYpeofScoresUsed—Lﬂcarttypescaleusedforaccq:tableormt
‘ acceptable judgements.

Development of Instrument
This instrument was developed by project evaluator.
Copy of this instrument is included in Appendix B.
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Tea.ctung Stmteglw for Readmg Developtmt
. 'in Content Area ‘

A.

2. TypeofSoomUsed LJ.kerttypescale.

Pmdwtoggecuve#zo : E ' ‘ \ . .

1. Bm.efDesc;nptlm 'I‘hepurposeoftfu.smstrmmtmstoobtam '
) ~data on the understanding’ of teaching strategies .
forreadlngdeveloplmtbythepmjectpartlc:.—

pants.

2, TypeomemUsed Nmbe.randpercentofnghtorwranganswers
L,Developlentofmstrtmmt ’

v

’mlsmstnmentwasdevelopedbythepmjectevaluatorandpmject _
dJ.rector. *

OopyofthlslnstmnmtlsuxcludedmAppeldeB.

Gmdel:.rm for Effective Instmction : y

Pmcas Objecuve #2. 1

b
¢

. 1. Br:.eftDacnpt:Lon meptn'poseofthlsmstnmmtwastébeused -

by the evaluator wbtaining databyobservmg
teachersmthea.rclassmans

Development of Instrument

This mstrmmt was developed by project evaluator and pro;ect dJ.rectozy.
d:l.rector.

OopyofthlsmstnmmtlsméludedmApperdexB.

- Product Cbjective #3.0

1..Br1efDacr1ptim The primary purpose of this instrument was to

, checktheteadxers mda'stand.mgofreaduxg
instructional techniques. - .

2. Type of ScomUsed‘—Nmberapdpercalt of rightorwrmg,answers.

"’




D.

A.

B.

C.

vD.

D.'

L]

"Develom“"t'of'métmm“ it | | S

memstmrmtwasdev'elnpedbythepmject evaluator and project
" director. . ; -

\

Product Objective $4.0

Oopyof‘thisinstrmnentiSincludedinAméndij.

Ninth Grade oéjective'neferawe‘rst * (NGORT})

=

1. 'BriefDescriptim—\,ﬁxep(npomofthistesthasbemdesignedto
o . ment of a Student's Cammmication®Skills.

'Iypeof SconesUsed Bawscore, frequency and percent.
Deveggnmtofmsmmm

'Ihelnstnmsitwas

cooperatively with Detroit Public Schools

bythemstrucumaldnjectlvesmchange

copyofthemstrmmtlsavallablemththemtmgneparmmtofthe
Detroit Publlc Schools M:.clu.ganEducatJ.onal Ass&snenthgrqm (MEAP)

. Product Object.we $5.0 '

; 1. BriefDescr:.th.m 'Ihepuzposeofthlspmgramlstopmvideuxfom-

atlmtolocalsdlooldlstnctstoldamtlfymdl
smdentshavea@u.redthebasmska.lls

2, 'I’ypeof Scores Used - Ntmber andpercmt of objectives ach:Leved

4 L

Developmtofmstnmt' S y

t

'memstnmentwasdevelnpedbyﬂlemmlganDeparmmtofEdmatmn

Oopyofthe t is available with the Michigan Department of
; °
A @’ >
LY
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'meC[DZEReadJngTest

'Deacthtrateg:.esforlbadngeve]ogrmt
mccmtartArea

Reading Instructional Techniques
Guidelines for Effective Instruction
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SBOONDARY TEACHERS
~ REGION 7 TITLE IV-C

The FRY Grading“Readapility Forml

Graphy for Estimating Readability. FRY has developed a means for determining
- the readability of materials. His method is based on two factors: average
mnberofvsyuablesperlwm:ﬂsmdaveragenmberofsmtemesperlw
words; three randomly selected 100 word samples are used. FRY obtaining
high correlations of his readability ratings with SRA, Dale-Chall, Flesch,
and student camprehension scores. The present author has found this read-
ability graph easy to use. '

8

GRAPH FOR ESTIMATING READABILITY

by Edward Fry, Rutgers University Reading Center,
New Brunswick, New Jersey

Average number of syliables per 100 words
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DIRECTIONS

e

Randamly select 3 one hundred word passages fram a book or an
article. Plot average mmber of syllables and average nmumber
of sentences per 100 words on graph to determine the grade v
level of the material. Choose more passes per book if great
variability is observed and conclude that the book has uneven
‘readability. Few books will fall in gray area But when they "
do grade level scores are invalid. When counting words include :
‘proper nouns but do not include numerals. -

1st Hundred Worxds : 124
2nd Himdred Words 141
3rd Hundred Words 158

[0 5 I <)Y
L
o Ut o

a.

AVERAGE 1aT

READABILITY 7th GRADE (see dot plotted on graph)




ARTICLE 1
The Meaning of the New Coleman Report

by

‘ It would be unfortunate indeed if>public school educators failed to
examine the substance of the new Coleman Report, for, while it contains much
that will dismay them, it also contains surprisingly good news. For 15 years,
since the appearance of the original Coleman report in 1966, educators have
been reminded repeatedly that "8¢hools don't make a difference” and that
family background heavily determines educational achievement. The new Coleman
report dramatically reverses this pessimistic conclusion and finds instead
that schools do make a difference, regardless of the family background of
students. Although there will continue to be disagreement about aspect of

Whether any form of government subsidy is to be extended to nonpublic
schools is above all a political question. It will not be settled by social
scientists but by elected officials - perhaps ultimately by the courts.
Although Coleman's research bears on the issue, its most salient findings
are educational, not political. If there is a single educational . message
in the Coleman report of 1981, it is that schools do meke a difference.

Time and again, Coleman demonstrates that achievement follows from specific
,sdmlpolicies,wtfmnﬂmeparticularfmnilybagkgmmdofﬂiasuﬁmts.
Sﬁneﬂmisrepresentss@adrmticdelpammefmnthesocial.detemﬁnisn

Secondary students in public schools spend less time on hamework and
receive higher grades than either their counterparts in private schools to-
day or those in public schools in 1972. Only 25% of sophamores in public
schools spend more than an hour each school night on homework, whereas 46%
of Catholic school sophomores and 50% of sophamores in other private schools
do so. The most hamework is done by students in a special group of "high-
performance" public and private high schools. In these schools 50% of the
p\blicscrmlsopnmmspmdatleastanmeadmnigbt,asdo%%of

1 . o,
. .

4
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ARTICIE 2°
The National Diffusion Network
by
- Shirley Boes Neill

Fbrﬂbsemfamliarwn:htbehjsboxyofthemm,letmbrieﬂyremp
its beginnings.. The NIN was started in 1974 with discretionary funds avail-
able uder the Elementary and Secondary Education Act (ESEA), Title ITI (now
extinct). The NDN's purpose was to support the dissemination of Title ITI
pcogectsttatoouldpmveﬂxeireffectivamstoafederalpanelhmas
the Joint Dissemination Review Panel (JDRP}. This mendate was broadened in
sxbeequextyeamtoimhﬂepmjectsdevelopedwithinora:tsidemenepart
Department of Education. Since no other education effort in the federal
govmmthadasMarnmﬂate,)ﬁeMwasapoineerinidmtifxﬁgmﬂ

The future prespects of the NN are difficult to predict, given the
Reagan Administration's armounced intention to cut almost every federal
program. Interest in the NIN is at an all-time high, according to Wickline.
"You just have to sit in our office and see the inquiries caming in - not
only from educators all across the country but from other federal programs
mﬂfmmdaumsﬂmtamlooklngtothemmtohelpthandissaﬁnatethmr

euulplarypmgram

tmforttmately, Wicldineadded,"mdbesmthavethesupportof‘a
specificspecialintereetgmupnat:aw:.de Alttn:ghithasthepo’cmtial
of reaching all i

§iy



ARTICLE 3

Rich States, Poor States

by
Chris Pipho

Halfway into the current fiscal year, Gov.. Robert Ray reduced state
spending by 4.6% to keep the state Budget within expected revenue limits. -
The legislature also revised the alloweble growth rate of 9.026% down to 5%
for 1981-82. This revision, ocoupled with-the reduction in spending for the
1980~-81 fiscal year, will cause severe problems for many. local school distri
districts. Newly enacted legislation would permit local school boards to
impose an income surtax to offset the difference between the stat appropria-/
tion and the local need, but political repercussions will probably deter

Florida. Although no.ane in Florida is talking about a surplus,
receipts and the generally sound fiscal situation will permit some )
spending increases. Gov. Robert Graham proposed in mid-March that state
funding for education be raised fram 65% to 70% in 1982, giving same relief
to local property taxpayers. The.unknown part of the budget is the extent
of federal cutbacks and the amount of money needed to replace these funds.
Same experts estimate that if services and campensation for staff are to be
maintained in the absence of federal funds, a new tax bill is going to have

to be enacted. \

Indiana. The proposed funding level (5% increase) for public schools in
Indiana has been termed the lowest in the last 10 years. Bducators and other
groups are concemned that inflation is continmuing to outrun the rate of in-
crease in school budgets. In 1979 the schools received a 7% increase, while
inflation was 128. Many educators feel that public schools have rent budget
year. He has also asked voters to approve a property tax amendment to the
state constitution. calling for revenue cuts of $200-$290 million. The
proposal would cut property taes in half, limit nonvoted increases in taxes
to 6% a year, raise the sales tax to 5.5% fram 4%, and, in general, try to
spur the econamy with a mammth tax cut. .The governor has pramised an
encutiveorderwttjngthebudgetbyOctoberl%liftheinitiativeis

-
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“THE CLOZE READING TEST ' ]

-As with any educational problem, there is no single tachnique for a solution.

For the content teacher in helping students use Books ,
I ' - 2

,ttmreigneededa, review of the students' and the decisions
‘ —— _ — .
- needed ‘ improve tham. For general teachers mst show the

5 : . 6

and utility of informatiom a content text. . After

7 : ‘ ] 3

there should be a movement toward independent use the book.
10 11 .

Initially, however, " has to be directed - not simply assigned.
- —3—

12 ‘ 3
In reading-thinking there shoul a concern for purpose,

14 . 15 :
, order of ideas, and Judgment. .
17

16 -

There are reading skills cammon to . kinds of reading. A
30 . ‘ 31 :
of any text is ‘to be able to important information,

32 . 33 34

‘meke inference, themes and main ideas, make judgments and

35 6. .
application about the information that _ or she has interacted
37 . . 38
. The problem is not’ ~* lack of same of -, skills;
39 40 41 '

}heprroblenis | many students do not : they have them to

42 43
to specific content texts. Teachers explain how to
44 . 45
transfer_{g_gene:al reading’skills to specific content area.

Ji




- A so difficult as to be will deal its own to
- 48 : - 49 . -
students' interest and willingness to read a textbook. No one puts up
with continuing frustration, and so gives up or awoids those things that
are continually frustrating. For that reason the ‘teacher's decision about
the textbook and related materials weighs the relationship between the
readabili‘.tyofthetextarxitheabilityofmesttximts.

(¥
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TN OONTENT AREAS

’mefirststeptorardbetbermadi:gmmpmvmgycurvocabulaxy The
: secmdstepisbette.rthirﬂd.ng

] Ifyouwantto | well,ym‘havetnkrmvhy'youaremadpxg,‘what
_are locking' for, and how fast you must get the . That
neansyhatagoodv ' kfepaala.:t,forthesethj.ngsashereads. Here
are six - thatcaxjguldeyoumtrulnk:i.‘rgmileyouyxead., St'gayea.dl
one carefully.

- o

RILE I: Set a purpose. ’Beforeoymlreadanyﬂ;ing,nakesumﬂlatrymv “ t
give yourself a - for reading it. '

RILE II: Pay attention. K_eepeyour - on what you are doing. You- | A
" can't do things at on<7:e ”

RULE III: Get the pouut What is the main of the article? Make

' sure you know the oftheworcgisarﬂofthesmte_lw

that you read. -10-
ROLE IV: Find impontant detaifs. Don't try to remember T
RULE V: Think as you nead. Ymmmxﬂrl;zastostay,, or you won't

‘ —wtmtycuseemthepaper o S R

RULE VI: Va/l.yl;owibpeed. Samt!ﬁ.hgsyoucanmad‘ ; same things, o

slowly. Gxaxgeyamreadﬁmgspgedm lfz‘hatyouare ‘ ,

* reading 16 | )

I3




 reading

A .

WHY DO YoU READ?

Be honest with yourself. Do you know . _you are reading? Right now,

for instance? .Are you reading only because sameone these pages to
; ) :

you? How much do you think you will if only purpose is to
—— your

thépéges?

- 20
Now look at the statements and reread the first for good

If you want to get the | azrofymxrreadmg,younust ,
for yourself for everything that you read. That's the reason the ‘
rule is set a purpose. . .

. d ] . |

How do you set a purpoee for ? In school work the will
: - 26 - 2T

queruseta‘p\npoeeforycu,mtthat keepycs.xfransettingymlr
own " . Here are stme that you should ask’yourself before
M- R 30 . _
beginning to read: ) -

4

1. PmIlc;ddngforanyi.:bingin ? b
. 31 ,
2. Wwhat will my teacher ask about this article?
- 32 N : : :

3. Will I have to a report about it? What _must I look
- 33

for to write a good report? . ‘
~ . :

4. vwhat is there about the ' or the topic of the article that ¥

. me particularly?

- 3%

5. Will I want to explain the to samecne else? What will I have
' - 3T

to if I want to retell what I have read?

- 38
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1.

WHAT'S IN IT FOR YOU?

_Session One

DIRECTIONS: Placem'A"forAgreeor"D'Disagreeinfxdﬁofeadmstatalmt.

Professionals should practice what the preach.
Reading and course content need not be taught separately.

@
Involving students in the exploration and expression of ideas is
of primary importance; refinement of those expressions can be
devioped over time.

] o

Apmfit;ableteadm%mtimmﬁsedoeemtrq:lweoldnzﬂnds

‘with new; rather, it prowtes a synthesis of canpatible new and

0ld methods and ideas.

Reading instruction in content areas should constitute the ain

- emphasis of a school's reading pregram; and reading instruction

in reading ‘classes should be a supplement to this main emphasis.

._Mtrmtestofareadingpmgraniswhatﬁqpermmme

oney. runs out.,

< v
Even as the content in curriculum areas increases in sophistication
through the grades, so does the process by which that content is
learned; and students need to be taught how to handle both.

Qw@m,
'I\ellingis.easiertt@teadxing; assigning is easier than showing-
how.
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VOCABULARY DEVELOPMENT: APPLICATION
S&ssmn'mo

DIRECTIONS: Bcean“A“ forAgreeor "pD" forDlsagrqemfmtofeach

statement.

mecandeﬁneawordandmterowmsmeamng,butmtthe
reverse.

Suﬂmtscmmﬂerstandacmceptorapplyapmcesse\m
ttnughtheydomtktmthetecfmlcalnaueforeltheraxe

Teachmgmductivelyrequlresgreatflembihtybecauseyoucant |
always be certain where you will wind up - evmtfnughyoufeel
certainwfnreyaua.regomg

Partofthemtmductlmofanavtmltofstﬂyisnakmgsuﬂents
awamofrmwm:chtheyalreadykrmabmrtit .

Deve_lopingstudaxts'amlmalami ectual:.nvestmmtsma
mtofstudytakeet:m but it is ; well spent.

Astmctnmedovenn.ewwavehlcleforteadmﬁxgthecmtent,the
organization, andtbedef:.mtmnsofwordsrelatedtothe

organizing idea of the lession.

Ifymtead:.ymrcmtmtthrmghbmadenlghcmcepts,
studmtswilldiscoverttmttheyalreadyhmalotabmtwhat
you are teaching.

Itisdiffmulttoteachsam:emideathatmnotalready
dasming in his/her consciousness.

Aslalgasstudmtsareleanung their activities need to be
monitored.

Ignorance increases with specificity.
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VOCABULARY DEVELOPMENT: RATIONALE

statement.

DIRECTIONS; Place an "A" for Agree or "D" for Disagree in front of each

10.

Mereusageofmrdsismtsufficimttomhanceleaming: the ’
nau:reandqualityoftﬂatusagearethedetemﬁnersofleaming.‘

Ph;tyﬁ:dm't use, you lost; what you lose, you don't use.

. v R '
Methods and materials for vocabulary development are constant
even thouch applied to different subjects and grade levels.

Selecting is not preeenting, presenting is not teaching, teaching,

When there is more to be dme than you have time to &, it is
inportmttohavéamesystanbywhichtodqallthatispossible.

When you teach vocabulary, you teach content; when you teach
content, you teach vocabulary. '

DY

Vbcamlaxydevelopmxtispartofpreparmgs;ttﬁmtstoread
resource materials required in their courses. :

' mmt. Dbredamgeisdmeby'mﬂ.ssimthénby

._Itisbettertohelpsuﬂmtsre]atetheirexperiamcetomatyou

are teaching than to ignore their experience and keep them on the
edge of ignorance. : x

Vlmtyminvestin,yoixcarefor;matyousava,ymtreasure.

9§




LEVELS OF COMPREHENSION: APPLICATION

Session Four® ' ) | y
) .

DIRECTIONS: Place an "A" for Agree or "D" :EotDJ.sagreeinfzust;ofeadx

‘1. If something is worth doing, it is wotth doing well.

2. Tmespeatbycarefulpmparatimxstimegainedbymdwtimof
need for reteaching.

. 3. The comprehension process is learned through meaningful application
. » to the content being studied rather than through separate, direct
: instrmtimwimaxnemmlyforﬂlepu:ocess

-4. Specializatim favors camplexity. -

E) 5. Eachmxccesaivelevelofcmmebensimiadepmdaitmthapmcedmg e
T onelal. |

6. Diffminthecarp:ebmsimpxoceasappliedbommtmt
aneashavennretodowiththenatmeofthacmtmtthanwithﬂme
ftmtimofthepmoceas

7. mtheainplificatimofapmcesa,whatymloeeineoﬁxisticatim
ymgaininutility :

8. Differences in the camprehension process applied at various grade
levelahavennretodomththeeaphmticimmoftlnmmals
than the nature of the process.

9. Good teaching is "showing how" more than "testing whether."

10. The use of levels of camprehension can facilitate the accamodation
of instruction to the range of students' achisvement found in most
content-area classgess.
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LEVELS OF COMPREHENSION: RATIONALE

Session Five

DIRECTIONS: Place an "A" for Agree or "D" for Disagree in front of each
statement. .

-~

. 1. . The three levels of camprehension are interrelated, with each
successive one drawing on the preceding one.

2. Aainplehaytomkecertainthﬁtstxﬂmtswiubesmcessﬁ:lin
reading a textbook is to give them all of the help they need in
order to be successful.

Q

3. Because their curricula differ, it neceesarily follows that
teadmsandcxmtmt—areateadmswillteadmmadmgd}ffermtly.

4. Differences in the way students conprehend at different grade
levels have more to do wtih the sophistication with which the
canprehension process is applied than with the nature of the
proceses being applied.

’ 5. It requires more cbjectivity by the reader to determine "what an
. author means” than to determine "what an author says."

6. The function of the applied level of camprehension is to allow
a same subjectivity in reading, to make use of prior knowledge and
experience. .

7. While assunptions are implicit in the use of both declarative
statements and questions to guide students' reading, the nature
and substance of the assumptions are quite different for the two.

8. Ind@endaxce is a relative state; therefore the cycle of assistance
must be repeated at each new level of sophistication as needed
WM, wllm' etc.).

9. The levels guide is only that; for only with thoughtful discussion
of the information and ideas which the guide draws fram the text
and the readers, will the students develop a similtaneious under-

standing of content and process.

r 10. The comprehension process can be similated in most content areas
~ in a simple, menageable way.
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ORGANIZATTONAL PATTERNS: APPLIOXTI(N

Session Six

DIRECTIONS: Place an "A" for Agnee or "D" for Disagree in front of each
statement.,

1. Veraatilereademmtmlyhmwhatoptiaxalpmcesseetheycan
apply to materials, they also know how to apply them.

2. Authors of difterent subject-matter material use the same patterns
to weave together information and ideas, yet the product seems
different — not because of differences in the patterns but be-
cmmeofdiffmintbemterialtowmchmepatternsam
applied.

3. Simlation of a process requires an identification of evidence to
support the product of the procdess being similated.

4. There is rarely a need for a full-class discussion of all items an
~ aguideifthoeeitamluvebeendiscussedbystlﬂentsintheir

small groups.

5. Time spent in preparation for the guidance of students' reading
decreases the time spent in frustrating repetition and unnecessary

6. There is a strong relationship between simplicity and profundity,
between clarity and intricacy. ”

7. Different patterns are found within content areas; the same
- pattemsamfomdacmescmtmtamsmdgradelevels

8. Gﬁdingstuds:ts'readingdoesmtallowtxmeforcmmtﬁxgnﬁ.]k
money, doing the class register, or putting one's feet up; students'
activities, reactions, andinteract.imsnmtbecamfullynmitored
tonmdnﬁ.zeleaming

9. Since "content determines process” menmteetabl.iahtheorganizi:g
idea for the lesson before one can know whether to use levels or
patterns (or even which pattern) to quide students' reading.

10. If students are always guided in their reading, they will never
develop independence in their reading.

loj
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Teaching Reading in the Content Area
Regton #7 )
Title IV-C
Subject: ' Teacher: ’
Date of Visit:
Guidelines for Effective Instruction
Check List
Low High
The Learning Environment .
1. Is the classroom attractive? 1 2 3 4 5
2. Is the seating arrangement conducive to ;
learning? ' 1 2 3 4 5
3. Are supplementary materials available in .
the classroom? _ . 1 2 ) 3 4 5
+ 4. Is there good rapport between the teacher
and the students? 1 2 3 4 5 L
5. Are there established p}ocedurés for
” routine classroom activities? 1 2 3 4 5
Elements of the TeachingfLearning Process
1. Was the motivation by the teacher at the
beginning of the lesson effective? 1 2 3 4 5
*2. Were legyson objectives clear? 1 2 3 4 5
*3. Was the introduction to the lesson
adequate? a 1 2 3 4 5
*4. Was the presentation of the content |
relevant, logical and sequential? 1 2 3 4 5
*5. Was a variety of techniques, materials
and/or activities utilized to develop
4 the concept(s)? 1 2 3 4 5
*6. Were the necessary materials prepared and
organized in advance to meet individual
t differences, and were they readily
accessible? 1 2 3 4 5
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Low High
*7. Were the activities appropriate for the ,
concept(s) developed? . 1 5
8. Was there a summarization at the close
of tne lesson? 1 5
9. Was there an assessment of the learning? 1 5
10. Was an assignment made to review the
current lesson and/or to prepare for
the subsequent lesson? 1 5
Evaluation of the TeachbngrLea;ning Process
¥
1. Were there indications that the objective(s) _
"had been achieved by the students? 1 5
2. Were the individual differences of the
students met? 1 5
3. Were the students responsive and
interested? . 1 5
Comments:
10



Teaching Reading in the Content Area-Region #7
Title IV-C
{ : Mike Syropoulos
Project Evaluator

Teacher's Guide

Name of Teacher
School
Subject Area
Date
1. Where are you in the ‘course? (unit, lesson, page numbers in
texts, etc.).
R 2. What teaching/learning activities will be observed?
3. What skills, attitudes, content will be taught? (What are
your students going to get out of it?).
N 4. How are you going to do it? (Methods)
t




Are there particular teaching behaviors that(;’ u especially want
monitored? N
/"\\\
|
/‘
&_M/ : »
How are you going to know if the students have learned?
(Substantiate) .
V4
What special characteristicp of the students should be noted? hal
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ro-GION SEVLN SECONDARY CONTENT AKEA BEADING Evaluation

Fublic 3 ,
o hoote TITLE IV-C IN-SERVICE TRAINING WORKSHOP Depatment

The basic purpose of this vorkshop 1is to provide Denby‘and Finney High Schools
staffs in-service training in teaching reading in the content areas.

In jeaking to achieve this goal, an- evaluation of the in-gervice tralning is
conducted in order to gain information relative to the strengths and
veaknesses of the workshop., ~°

Your assistance is needed to provide information baged om your personal
effectiveness of the In-Service Training Workshop.

Thank you for your cooperation.
Mike Syropoulos, Ed.D.

Evaluator
. Research and Evaluation Department

DIRECTIONS: PLEASE CIRCLE ONE RESPONSE FOR EACH STATEMENT.
L X1 LD

SA - Strongly Agreec¢ You strongly agree with the statenment.

A - Agree: You agree more than you disagree.

D - Disagree: You disagree more than you agree.

SD - Stronrly Dicarree: You strongly disagree with tho statement.

NA - Not 4nrplicable: Does not apply or lon't kaow. Circle when you feel
this ctatenent Soes not apply or you simply caanot ansver the question.

1. There wag sufficient tiz: to achieve the SA A D SD HA
workshop's stated objectives.

- The physical setting and facilities were SA A D SD NA
suitcble for the workshop functions.

[ 8]

3. The vorkshcp cctivities were well structured S\ A D SD MNA
and orgznized. ‘

4. The training procedures used in the workshop SA A D SD RA
were appropriate to its goals.

5. The training format provided ample opportunities SA A D SD NA
for active involvement and personal interaction
with the consultants and other participants.

6. The workshop goals and objectives were clearly SA A D SO MNA
defined and presented.

7. Workshop discucsions were centered on topics SA A D SO NA
directly related to the workshop goals.

8. The con:ultant was knowledgeable and skillful " SA A D SD MA
im ¢° - --trtion gnd implementation of
the program activities.

o ’ ' 1 Ub‘




9.

10.

16.

17.

,
—r e men des e . — e g
- - 3 ~

-

The consultant proceeded at a moderate enough SA° A D SD NA
pace allowving for a clear understanding by
the participants.

%

The consultant vas genuinely concerned with .° - SA A D SD WA
the progress of the participants. //‘ ’

The consultant's program activities were planned SA A D ‘SD NA
and presented in agreement with your perception N

of the workshop goals and objectives.

There was considerable agreenent between the SA A D SD NA’
workshop's stated objectives and what I .
actually gained.

- The ideas presented were applicable to my needs. S5A A D SD NA

The presentations stimulated further thought SA A D SD RA
and interest in my daily working situation.

were the strengths of the workshop? Please check:

Consultants -/ ] Group Participants

. ‘.
Materials and/or Exercises /7 Goals and Objectives

NENENEY

Audiovisual Materials (if any) Other (please explain)

3

tht vere the wecaknesses of the workshop? Please check:

[:7 Consultants 1:7 Group Participants

[:7 Materials snd/or Exercises {7 Goals and Objectives

[:7' Audiovisual Materisls (1f any) Other (please explain)
-

Please note any suggestions for improving future workshops. (Use other
side 1if necessary.)

.




