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I. INTRODUCTION

Setting

School District A is located in the éouthern'parc of the United States and

)

,
e
N (,' '?,"

serves an urban area. The district boundaries are contiguous with the city

’ *
"and courity boundaries, and the district serves a total student population

‘as of October 1, 1979 oE‘appr&xiﬁately 87,000. Of this population, eighty-

L4

four percent are minority students and sixteen percent are nonminority stu-

dents. The city also has an extensive parochial and private school system

that ser@es‘apprdxiéateiy thirty percent of the student population in the

city or approkimately 39,000 students. The private and parochial systems

s

L consist of sixtv-five percent nonminority students and thirty-five percent
. . v : 1 ‘ o

minority students. The dominant minority group is Black.

There are 128 public schools in the city organiz®d into five districts.
Four districts are based on geographical boundaries within the city, and
the fifth district includes most city-wide alternative schools and programs

associated with institutions. The organization of the schools is generally . e

in a K-6 elementary, 7-9 junior high, and 10-12 senior high pattern. ~However,
2 o

some district areas have begun using a middle school organization, and there
are some K-5 elementary, 6-9 middle schools, and 9-12 high schools in the .
city. Administratively, School District A is headed by a five member School

Board elected at large from the city.: Two of the five members are minority

representatives. By 1981, the Bogrd must provide the state legislature with ,

two plans for enlarging itself, one of which is to be implemented in 1982.

At that time the siwryear staggered terms will become four-year concurrent

terms' coinciding with other city elections.
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The administrative staff of School District A includes éhe'Superintendent, a

. " . g 14
Deputy Superintendent, six assistant superintendents responsible for various

L]
]

. service areas, and five district superintendents. The school district:is in

the-process of selecting a new superintendent for the 1980-198l school year.
There are ‘three administrative offices located Ehroughouc the city in addition’

to the district area offices.

3
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The' instructional staff which includes principale and assistant principals

totaled approximately 4,400 members in 1979-80. Thirty percent of the in-
S :

structional staff was nonminority and seventy percent was minority. The

«

teachers' organization is an AFL-CIO affiliate and has been<the exclusive
bargaining agent for teachers since 1974. The district experienced a

strike by the tégchers in 1978.

A variety of prograﬁs are offered through the schools of School District ‘A.

Most of the elementary schools offer a traditional self-contained educational

program, and all elementary schools offer a full-day ki;dergarten. Additionally,
the district has open classrooms, open-space schools, Montessori classes, a

- fundamental school and a free school at the elementary level. At the inter-

‘mediate level, the district offers éducation in a middle school setting which

)

is more child-centered and in a junior high school setting which follows the

~high school plan of subject-oriented scheduling. Two schools offer programs

.

for talented students which are accelerated and/or tailored to individual needs.

)

One of these schools is a junior high school and one is a magnet school for

-

-

grades 7-12. At the senidr high 1e§e1, various alternatives such as advanced

placement courses, cooperative education, internship programs, and creative
] . . .

A
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arts programs are offered at individual sites. The district also offers

eight alternative high schools with programs that are designed for funda-

E 53

[ ]

mental educaﬁion, college—-preparatory stu&ents, interdisciplinary education,
vocacionél education, and individualized, community-based educationf Other
schools and resource classes in cﬁe district offer‘;pecial educatioﬁ, bi-=

lingual services, adolescent pregnancy'servicés, job training for drop-outs,

and programs designed to providé alternatives for studehts with disciplinary
. ) ] . - . N “

problems. The district does support a summer school on a fee basis and adult

and continuing education programs that provide basic skills, high school

equivalency diplomas, community education, and practical nursing skills.

School District A‘had'a budget of approximately 130 million dollars for the
1979-80 school year. Staté equalization and special support funds provided

52+ percent of the monetary support, local funds .accounted for 46+ pérceht,

~and federal funds were approximately 1.5 percent of the total budget. Local

funding is generated through a local property tax and a local sales tax.

After state mandated reassessment of property in 1978, ‘the sales tax now
N L]

provides over h{lf of the local funds. » i

Ve




II. DISCIPLINE AT THE DISTRICT LEVEL

Discipline Code
@ ; -

The discipline policy and due process procedures for the district were devel~-

oped during the 1972-73 school year by a task force composed of parents,

El

students, communi ty repreSentatives, teachers, and principals and adopted by

N the District School board in 1973. The procedures were amended in 1975 by

contract agreement with the teacher union. - All new students, teachers, and
administrators receive a copy of the policy and procedures ‘at the beginning

of the sghool year.

The district policy emphasizes the use of school and community resources to
assist st;dents in correcting behavior and developing self~discipline. It
*  forbids the use of corporal puni?hment in the schoois, a form of disciplinagy
| action allowed under the_state educational code. This district is the only
district in the statelto ban the use of corporai punishment. The policy

requires school personneT to take alternative courses of action such as class

or group reassignment, referral to counselor and/or social workers, referral

to available educational alternatives, and referral to appropriate community

»

agencies before denia;'ofjechool attendance may be considered. Each school

is also required, to "establish an Advisory Committee consisting«of the prin-

cipal, teacher(s)‘elacted by the faculty of the school, parent(s), counselor
N ',1 . ‘ .

or social worker, student(s);, community- representative(s), and any other

professional personnel from the school as the need arises to discuss discip-

-lifary problems and trends and to make recommendations in these areas”.

°
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Meetings of this committee areﬂsupposed to be held at least four times o °
during the school year and at other times per the request of the Principal

“

or any two members of the committee. . &

Denial of schdol attendance is categorized‘by short=term suspension (three

days or less), long-ter& suspension (more than three d;ys but not to exceed

fhe school year), and exgulsion (l;miéed, to terminate ‘at-the beéinning of

the next, school year, and.unlimited, beyond the next schooX¥ year to perman-

ent denial of ;ttendanée).

The district discipline policy specifies iﬁfracﬁions which shall require

. suspension or expulsion and infgp;tions which may resdlt in suspension or
expulsion. Regulations specify notificatioﬁ, hearing, and readmittance
procédﬁres to be fOliOWed for all susﬁensions and expulsions, and the forms
required forfghose,prdcedureé. Within the Diviston of Instruction and Child -

. Advocacy, the Distriét.Hearing Commission is chaired by the District Super-

intendené responsible'for cif&-w{de alternative high schools. The hearing ‘
process begins with the Hearing offiéer and may p;oéeed to the Superintendent,
the School Board; and the judicial syétem. |

) . ¢

Discipline Programs

o

After the adoption of the District discipline policy and regulations for
suspensions and expulsions in 1973, School District A made a concerted ,effort
to provide educational alternatives for students whose behavior needed modi-

fying. As a result of this effort and School Board priarity, and the passage

" of a state law in 1978 establishing discipline as a major sﬁate priority,

2
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School District A, at the present time, supportsseven program alternatives
to prevent or treat disciplinary problems. Sig of the seven programs will

be described briefly. The remaining program was the focus of the site visit

to School District A and will be discussed in depth.

Attainment Schools : _ : .

The attainment schools opened in 1974 for fifty students. Theygwere origin-

ally established to serve students whose behavior was such that @ regular

v

school program was inappropriate. The original student population was drawn
"from those students who had been suspended from school and were in junior or

senior high school. "The goal of the Grasp Schools is to prepare the student

~

.to return as soon as possible to a regular school." To reach this goal, the
schools provide basic education, new experiences, and counseling and referral

services to students. Younger students can be promoted through this program,

and older students can earn credits toward graduation. The program has been

.

expanded to four schools and serves overage sixth graders and other students

- f

who may nof have been suspended, but whose behavior is sucg that they are
having significant discipline problems. Attainment schools.are full-time
programs and are funded locally wigh supporﬁ services of counselofﬁ, social
workers, and psychologists prov{ded by Title XX funds. The schools serve
épproximately 135 students in grades 6-~8 and‘220'stﬁdenCS in‘grade; 9-12 and
'are located in the four districts of ‘the city. Signed contracts are required

by the schools with the student and the parent. A student contract includes

<
specific goals for the student such as a date for return to the regular school
a ) ) »

a date for grade promotion, and an achievement level or ‘score to be reached

in academic areas. . Parents contract to attend an orientation, participate

in family workshops, and meet with school personnel on a regular basis.

. o
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Fouth Study Centers

°

There are twency-elght Youth Study Centers in District A that serve youths

.

awaiting ;;xal. These scudy centers are a JOlnt effort of the school district .

-
[

: -
and the law enforcemens agencies in the city. The school district provides -
the master teachers and instructional p:zfonnel, and .the law enforcement

agencies provide support services such af. counseling. These centers serve g

youths.moscly in grades 7-9, . 5

Truancy Centers A -

% ~

I3

. .
Truancy centers are another joint effort of law enforcement agencies and

School BPistrict A. In this program, law enforcement officidls seek and

-

deliver truant students to the two ‘centers ‘where school social workers will

counsel the students and their parents, negotiate contracts with both par-
. ’ : ’ Ny .

ties to secure attendance, and ‘provide tutoring services if needed. The
truant student usually.remains in the center for one day but may return for -
2 o £ ~

the services offered on an as needed basis. ) : ' .

Volunteer Alternatives'éo Smoking and Alcohol Use .

Tﬁe VASAU program is funded by Title XX and seeks to modify the behavior of
students involved in excessive alcohol and,drug use that may threaten their

compleCionTof high‘school. The program dperates from 11:00 A.M. to 9:30 P.M.
five days a week, and the students may stay in their, home school and partici-

pate in the program afcer school, or they may spend up to nine weeks at the

program site. Counsellng and tutoring services are provided.to students who A—"

s t -

axe self-referred or referred by the.schools, courts, and community agencies:

<
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Adolescent Service Centers . .

[

There are th¥ee Adolescent Service Centers operatﬂng year arouiid to serve

! [ . |

adolescents in grades 6-8 whose\behav'%r problems/are at apre-suspension
. . [

»

«
‘&

- .
"level and whose problems seem to be &ble to be aqelioraced by an intensive

) A Y

intervention effort of a semest

v

or less in time. The program°is preventive

in philosophy, and students are referred by schools and ggpmunity agencies.
e . v o

Adolescent Service Centers are stéffed by a psychologist, social worker,

. ) & -

master teacher, two,aides, and a contracted psiﬁhiatrist. Each of the centers

‘serves approximately 100 students per year. Funding is provided by Title XX.

. T [ ] © '
‘bUnder a law passed by the state legislature, School District A received.

- *

authorization and seed money to.pilot programs in the ‘area of discipline -

.

focusing on attendance. As a result oJf this act, schools .receive a.target
. - - . N R
percentade for improvement in.attendgnce and a monetary reward ranging from -

¢ : R
ome hundred to four hundred dollars if the target 1is regched. Another effort
2

r -

using 'parent volunteers to contact parents of absent -students was begun using
a city housing project as the target area. ‘Five centers serving thirteen

participating schools have been opened on Saturdays to serve as alternatives®

to short-term suspension. These centers combine the practice of work details
and tutoring service to assist students who might'have beén suspended from

school for three days or less.

- * Student Action Centers ‘

»

«The final effort established under the state act supports centers at two
schools, one a middle school and one a high school, to serve students who .

have cut classes or left the school campus durfhg“the day and could bg

. \)“ ! . ..‘
ERIC* .. - g
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classified as truant. This effort follows -the pattern of.the Truancy Centers

¢
N v

located off-campus and is supported by the Criminal Justice Coordinating
. _ . ; . . P <
Council of the city and Title XX.

Sx

« . III. THE PROGRAM ",
[ N : . _a L

Selection Criteria
\D T

The program chosen for intensive study in School District A was the Inter-
: ) L4 .

vention- Room program. 'priteria developed for case study site selection

-

required (1) stability of program effort, (2) site location ‘on-campus, (3)

-

integration of program into regular school protedures "and instructional

v \

L - . .
efforts, (4) a specific strategy for intervention based on the typology of

in~school alternatives to suspension presented at the Conference on In-

School Alternatives to Suspension sponsored by the Nationa

k\Institute cf
Education in 1978, ‘and, (5) a uniqu~ or jnqovative Especc to cbe'program.

» \

Intervention Rooms in School District A have been in existenée since 1974.

They are located in six schools in the district, two elementaéy schools
. . 1

-

o . ".
and four middle schools, and they provide “a supportive alternat\ive to the

fegular disciplinary procedures and instructional efforts of the schools.

They incorporate concepts and procedures used in Time-Out Room prpgrams

_and Positive Alternatives to Student Suspension (PASS) programs.

®

2




E

a preselection visit and two postselection visits of four and five days re-:

O

RIC
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Data‘ Sources for the Case Study
N . ¢ & .
Two visits were made to School District. A to collect data for the case study,

-

B

spectively. Indepth inCerviews and follow-ups were conducted with ten membe?s
of the professional staff, aqd observatibns were made ét two building sites.
Nineteen students in the program were interviewed, and survey responses‘ﬁere
ﬁobtéined from twenty~-five teachers, seven parents, an;,two hundred 1Cud;ncS.

Records of two hundred students were reviewed and analyzed. Publications

of the District and the League of Women Voters added valuable statistical

and program information. ‘ .

)

Goals and Objectives of the Prégram"\

The'InCervenCioﬁ Room Program Legan in eighf schools in August of 1974 and.
;ontinueq in eight elementary, middle; and junior high séhools through 1976.
It remains in ;ix schools eligible féf Titié XX funding at the present time.-
The éoal of the program is CO‘reduce student suspensions which may iead,CO

a

expulsions or drop-outs before the completion .of high school. To accomplish
this goal, the objectives of the program afe to: l
(1) éeparate the disruptive student f;om the classroom environment;
(2) provide a "cooling off" period for the student to reduce the
probability of suspension;
(3) emphasize'priyent@on,of disruptive i;cngnts through an
identification bfocess-and céncentration of program effort;
-

(4) experiment with different learning approaches and observe

student reaction to behavioral change efforts;

I-10 : i
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¥5) provide informatior to teachers and families on intervention
v methods ‘that are successful in influencing desirable changes
in behavior.

~

Incorporated into the Intervention Room Program are concepts and procedures

used” in Time-Out Room programs and the Positive Alternatives to Student

o >ﬁ'Suspénsidn (PASS) pgbgram. These concepts and procedures include:
v | w(l) ‘use of a "facilitative listenerd to help students forecast
Lo consequence, explore alternatives, make decisions; and
‘develop specific plans that will léad to more productive , r
. behavior in the regular classroom; f - , . . .
g . : ‘
‘ \,(227 use of ;;dgeséiénals to provide individual and group

Qo i

consultation sessions to _assist school faculties in the - ’
development of effective classroom management techniques; ..

. ) R . S ' .o . R ‘ . R e )

© (3). provision of assistance to parent(s) in developing comm- Ce

v - N

ﬁnicaciqn and problem-solving skills to enhance family

E v.“ °

1 4

relationships;

L3 , “ )
(4) establishment of Time-Out Rooms; * T s
(5) proViS%gn of individual counseling services to students
‘with personal and interpersonal problems. .
i ' ‘-. p » r . - i .
To assure-effectiveness and success of the Intervention Room Program, . o

philosophical and administrative support of the Principal was identified

~as a crucial ‘element. Thus,'School.Distgict,A required that the Principal

€

iequest the program before.site implemenﬁacion could occur.

8 . . o
. .

v




Program Staffing

Each of the Intervention Rooms in the participating schools is staffed by a

-

Facilitator. The requirements for the Facilitator position as taken from

’ ‘the position vacancy notice include:

(D) é Master's degree, preferred but not requirgd; R

. . T el

(2) © a minimum of three years of successful teaching experience; o

©

- (3) ability to relate to teachers, aggressive students and parents;

(4) experience in individual and group motivation;

°

(5) philosophic commitment to development of self-discipline

in students.

a

The duties of the Facilitator are:

(1) to assist individual students referred for a limited
period to an intervention room for disruptive behavior;
(2) ° to provide reguldr group counseling sessions for students

-

identified by principal and teachers as troublesome;

(3) to help teachers improve class management skills as

related to individual needs;

(4) to coordinate efforts with and refer cases as needed to

the Department of Sc@ool Social Work;

8 :
(5) to help parents of disturbing youngsters acquire commun-

~

ication and attitudinal skills that will improve relation-

.
¢

ships in the home;

(6) to.keep records as required.

.
~ . ’ . -

External consultants are available to lend professional assistance to *

.. Facilitators and faculties of the pa:cicipacing schools. The duties of the -

congultants are to: .
; Q ' ' ‘ o . ©oI-12 "1 .
"ERIC = - o ' . 4
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(1) assist in providing activities that will develop

strategies for positive interaction;

(2) assist in the training and in-service for the .

In;ervéncion Room Facilic;fors; ' ' o |
'(3) .support the{activities of the Intervention Room staff; ' .
.(4) provide consultation services to fhe Facilitators; |
(5) provide assistance to the FaéiliCaCOfs in the
development of skills to be used in the progéam; - .

(6) upon request, provide consultant services for teachers

. relative to the resolution of classroom conflicts. . o

Other Support Staffing \

Thé Intervention Room Program cooperates closely with the guidance %puaseigrs‘ ;
T ' .

and/or school social workers in the participating schools. Students orf: _#.:

families Who need assistance beyond the scope of the-program afe':eferred to ‘

the Guidance and‘Social.Work Services Dep;rCmentg in the sﬁhoois and District.

These départqeqts élsq process referrals to other commﬁniCy agencies apagc' g .

from‘qge schools. Tﬂ;‘aréa of the site observacion; has a settlement house .

that provide§ day care, fecréational, meﬁCal health, family counseliné, senior

citizen, deliﬁquency, bilingual, adult education, summer camp, and volunteer |

services under a single roof. School personnel are knowledgeaﬁle about‘these

-

services and have frequent contact with the agency personnel.delivering them.

Program staff and -administrators are well-informed about all discipline alter- 3
native programs operat1ng within School District A Utilization of other

lternatlve programs is v1ewed as a valuable support cOol for 1nd1v1dua1

‘students with needs appropriate to other available aICernaCLves. The needs

i

|

i

|

|

i
I-13
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of the student and family are emphasized in the Intervention Room Program,

and administrative and program effort to identify and marshal resources to

5

°
.

meet needs is encouraged. : -
. .

i

District Level Support

u

The Intervention Room Progrém is supported at the District levéi b& a Coor-
dinatoﬂhtf fi;le XX p;dgréms and a Supervisor of Intervention Room and Ado-
lescent Service Center grogramg; These positions are part of the Division
of Instruction and Child Advécacy headg? by ;n Assistant Supe;intendenC.

Other services within this division include Medical and heaICh, Psychological

ecial Education, and the Hearing Commission

Z

Tescing, School Social Work, Sp

for Student Discipline. Placement of the Intervention Room program within

_the Division of Instruction and Child Advocacy increases the communication

f;[jR\y

R A . 7ox rovided by ERiC

the Intervention Room program. These programs and services

and coordination of efforts to improve discipline since all of these efforts

=

are located within the Division. Curriculum services are also a part of

»

the Division.’ Thus, modification of the regular instrugtional program to

<

improve the,diéciplinary climate may be implemented more effectively because

*

of the management configuration of the District.
There are other services and prograﬁé in District A that can support or impact
. , |
are coordinated
through the Principal of each building. For instance, the ESAA program in

District A serves all untenured teachers (those with less than three successful

years of teaching experience) in an effort to increase cultural understanding

.
\ .

and translate that understanding into effective teaching and classroom manage-

ment strategies. If an untenured teacher is.having difficulty in classroom

I-14




' * management, the Principal could use the ESAA program services’to assist that

teacher in improving the discipline climate of the classroom.

Coordination and communication of Federal program efforts and child advocacy

efforts at the district level do not always occur. A proposal to begin an

"Intervention Room" type program with ESAA_fun&ing for 1980-1981 was not

¢ “

de&eloped cooperatively with the Division of Instruction and Child Advocacy,

and training and implementation plans seemed not to reflect the expertise’

a s

- - 2 N

of the District in this type of program. There are also other building

level efforts in District A that have been initiated by Principals that

‘ aré iocélly furded and calléd Intervention Rooms. These efforcS-seem more
akin to inschopl suépension centers and do not subscribe to the philosophy
of the fqrmal Intervention Room program. No exacg accounting of these in-
fofmal buiiding level ﬁrogfams was available in the Division of Instruction
and Child Advocacy, and the use of the same name may cause confusion in

,

dissemination and information-sharing éfforts in the District.

.

Physical Space

The Intervention Room program requires a specific room assigpment. The

)

room must be able to segve at least fifteen students and the Facilitator

comfortably at any one time. When the Principal of a building requests

. t
the program, space availability is an understood prerequisite.

*

r

Program Funding : W | : o R \ .

- »

One of the uniﬁue}agpeCCs of the Intervention Room Program in Schoel Dis-

. »

trict A is the support of the pragram with Title XX funds. Title XX,




i

. providing Grants to States for Services, was enacted as an amendment to the

Social Security Act in 1975. Appropriations were authotized 'for the purpose

of encouraging each State, as far as practicable under the conditions in

that State, to furnish services directed at the goal of:

(1).

(2)

(3)

(4)

(5)

1

achieving or maintaining economic self-supporé to

prevent, reduce, or eliminate dependency;

§chievingvor maintaining self-sufficiency, including
reduction 6} prevention of dépendency;

preventing or remedying neglect, abuse, or éxploic- | h
ation of children and adults unable to protect their

own interests, or preserving, rehabilitating, or,-
reuniting families;

preventing or reducing inappropriate institutional o ‘ \
care by prdviding‘for comgunicy-based care, home-~based

care, or other forms of less in;ensive care, or

securing referral or admission. for institutional care

when other forms of care are not appropriate, or pro-

. . . o D g0 . . . . .
viding services to individuals in, institutions."

" Under Title XX, ﬁEW was authorized taq, reimburse State expenditufes for

amounts equal to 90 percent of the total for family planning services and

75 percent of the totél for the goals listed previously. Regulations gov-—

erning the delivery of services with Title XX funds specify that States

develop a total plan that includes needs assessment, definitions of eligible

recipients according to income guidelines, types of services and descriptions

ERIC
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of service providers, public input and review procedures, planning 4dnd eval-
. " uation processes, personnel training and retraining procedures, and limita-

tidns or exceptions to services provided.

-

The Intervention Room Program was initiated in 1974 with state educational -
funds. 1In 1976; School District A applied to the state Department of Health
and Human Resources to obtain funding under the educational component of

the Title XX act. The proposal.developed five service areas for support,

I

of which the Intervention Room program was one service. Under the provis-

ions of Title XX, the school board of District A was required to provide a

-

twenty-five percent match for the proposed funding. The funding was granted
and continues to the presént time although reapplication’is necessary each

year. The level of funding has remained the same evew though costs of pro4'

A

grams have risen due to labor contract negotiations. The School Board has

proven commitment to -the programs supported by Title XX funds by continuing
. . % .

.
,

matchidg funds and absorption of increased costs of personnel. Title XX
- funding is viewed as a stable source by District A subject only to national

funding levels wﬁich might dffect state allocations. School District A

has been invited to participate in national meetings and conferences because

of its participation in Title XX services and programming. This state and
- » R * - .

city seem to have achieved a beneficial coordination of educational services

[

with other human resource services supported by federal funds.

| E[{I(i -~ ; o .1:)
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IV. REFERRAL TO THE PROGRAM

: v
&

Reasons for Placement : .

The Intervention Room program guidelines state that a student may be referred

for services for the following reasons:

.

. (1) The child is having difficulty in school;
" 3

(2) The child is disfupCing the class to a marked degree and has R

..
i

, S 4 )
" not responded to the teacher's attempts to modify his behavior;

(3) The child's capacity to function in class is seriously impaired

. 2 . . . . : * .
T by some apparently acute personal crisis and the teacher is unable

T ‘ - to reach the child;
(4) The childlis»engaged in a physical assualt;

(5) The child has a heg#iiVé‘at:icgde toward school and school

° .

work; e

.~

 (6) The child habitually leaves the classroom and wanders abodf\Eﬁé“n~m\%\
halls or building or leaves the school building - all without

permission.

’ ’ - - . 3 ’J ‘ s ‘ T
Ve, Within these. guidelines, individual facilitators may ‘develop other screening
criteria and f rms which meet the needs of the students and staff in °

LY

individual buildings.

Referral Process ‘ ' ‘ v : P

Referrals to the Lntervention Room are made by the classroom teacher through
the Principal under the program guidelines. In order to refer a child, the
- teacher must send the child through the“Principal with a request for place-

ment in the Intervention Room and with information identifying the student - ™

v




and describing the disrupcive'behavior. ‘When the child is to be returned

to the classroom, the Principal is so informed and the child is then re-

turned to the classroom. The Intervention Facilitator is responsible for

reporting any observations or findings that might help avoid recurrences of '

disruptive incidents to_ the appropriate school personnel. Within these
parameters, program staff and Principals may design and implement procedures

B

specific to the needs of the individualbbuilding.

Length,of Placement

+

Program guidelines require that no student is to remain in the Intervention

©

Room for more than three consecutive days. No limit is placed on the number

.

of times a child is referred to the program, hut no more than fifteen
students may be in the Intervention Room during any one period of the school

day; ‘There seems to be little variation in length of placement guidelines

from building to building.

.

Pupil Characteristics : -

Data on stuadents at the schools visited in District A were collected through

* . interviews and a review of records of three types of students.:

~ & Those assignéd to the Intervehtion Room at least
- once during the 1978-79 school year. '

~

e Those suspended out-of-school at least once during
_the T@?Q:79 school year. . !

e Students netther assigned to the Intervention Room

nor suspended during 1978-79. S .
Generalizations drawn from the a recorded and reported in the following




was properly performed by the District staff member gathering the data.
Certain anomalies in this process have been identified and ad justments

2

have been made to minimize the effect on thedata.

"Elementafy Site

Data collection instructions required three types of students. Since fewer

LS

studentshwere sdﬁpénded in this school than the requiced numbef for the set
of suspended students, the contingency tables were smoothed by percentéging
to ginimize,che effect of unedual sample.sizes. While the values aré in-
flate& in this technique, tﬁe proportional relationship between the vari-

ables remains the same. . . <

Missing daga from the site pertained to rates for repeated suspension and
homogeneous. grouping 6£ sCu&ehts. Incompleté data Wwere available on per-
,sonal contacts with pareﬁts and due process'pfocedures. The quality of
éonduct and grade‘point average data was only fair. Population mobility

may have been a factor as 20 percent of the students sampled were not en-

3

rolled at the beginning of the year.

/s ot

Findings from the three student saﬁéle’grbups aré@reported in tables.
The varigbles reported are: R

a—.

Grade Level AN
Sex e
Grade Retention

Student Mobility

Grade Point Average (GPA)

Conduct

1-20
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Race was.eliminated ag a variable at this site. The student population is

97 pereent minority and only one nonminority student record appeared in the

total sample. * o -

TABLE I
. GRADE LEVEL BY SAMPLE GROUP "
GRADE IN 1978-79
- K 1 7 1 3 | & 5 & [Total
Students Assigned . ~ ]
to Intervention Room 5 8 14 5 2 12 0 46
Students Suspended : : .

. Out=-0f-School 2 1 .3 0 3 5 |11 15
Students Neither '
Suspended nor Assigned .
to Intervention Room 0 1 6 2 10 5 0 24

o~

Table 1 shows the grade level distribution for those stud?nts included in
the Ch:e; sampie sets. Records for siﬁth grade students were é%t generally
available as they had been trans}eéred to other middle and junior hiéﬂ
schools. Data on ;tudents assigned to the Intervention Room reflect both

s

the emphasis on prevention agg;the-effort at crisis intervention.
TABLE 2

SEX BY SAMPLE GROUP

MALE FEMALE TOTAL
Students Assigned to . , ’
Intervention Room 28 . 18 ) 46 .
Students Suspended ° , 1 .
Qut-0f-School 9 7 16
Students Neither
Suspended nor Assigned .
to Intervention Room 15 . 10 25

I-21 ‘
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Table 2 indicates that male students are only slightly more likely to be

- assigned to the Intervention Room than female students, a difference of

L
no practical signifiéanee. . ,:
TABLE 3
SAMPLE GROUP BY GRADE RETENTION

. Neither Suspended A

Assigned to . Suspended nor Assigned to’

Intervention Room OQut-0f-School | Intervention Room
Repeated a
Grade 13 -9 . 5
Promoted in . _ ’

il sequence 33 6 - 20 -

Total 46 . 15 25

t

In Table 3, data indicate.that'students who have been suspended out-of~school

are much more likely to have répeated a grade at some ‘time during their aca-

e,

demic career. District policy allows students to be retained once during the

kindergarten through third grade yearg and once during the fourth through

. °

sixth grade years.

I-22




- | TABLE 4 , . , ‘
/| SAMPLE GROUP BY ENROLLMENT DATE ‘ .
: . _ . Neither Suspended )

Assigned to Suspended - ‘Nor Assigned to
Intervention Room Out-0£f-School ‘Intervention Room

Enrolled at

Beginning of . .

1978-79 School ' . _ «

Year . 33 S 14 21 -

Entered’ During .

1978-=79 School - '

Year : 11 ' 2 4

‘Total | 1 46 16 : © 25

Table 4 ihdicaCe§ that students assigned to the Intervention Room are slightly

-

‘more likely to have entered school as a new student during the year.

4

—_————

TABLE 5

SAMPLE GROUP BY GRADES

. Neither Suspended
i -Agsigned to Suspended Nor Assigned to
X ervention Room .| Out=0f-School Intervention Room i
Unsaciifaccory ' 71 A 6 19
Satisfactory 58 27 | 34
Good 21 - 17 20
Excellent 1 K 6 13
Total _ 151 _ 56 | 86




"

There were. four grade reporting periods during.the ‘school year at the elemen--

P

tary school. Assuming that all students remainod in school all year, data
should have shown a student X grade matrix of 184, 64 or 100 cells depending
" upon .sample group (46 students x 4 marking periods, 16 x 4 or 25 x 4). The
cell value given in fable 5 répresents the actual number of célls in ‘which

doca were found.

The contrast in academic abilities among the groups is?appargnt from—Tobié

5 wichﬁﬁhe gfeotest’difference between those scudents’assiéned»to the Inter-
vention Room and the other two samples. Students are grouped homogeneously |
io this school for reading during the first and second grades, for reading
and language arts during the third grade and for all subjects in grades

four through six. Data on grouping were not recorded in the ‘student records,

so it is impossible to determine the effect of the grouping on student

grades.
TABLE 6
SAﬁPLE GROUP BY CONDUCT MARKS
] Neither Suspended
Assigned to Suspended Nor Assigned to,

Intervention Room Qut-0£-School ;ntervention Room
U 75 18 19
S- 25 7 -9.
] 54 30 43
© S+ 16 6 24
Total ‘:170 61 85

’




& T
Conduct marks,~displayed in Table 6, show less contrast than do student
grades, and the assxgned students and suspended students are more similar

{1
in conducc ratlng than they were 1n grade point average.

TABLE 7
CHI—SQUARE VALUES FOR' ELEMENTARY SITE

v,

. TABLE | X df Ay A x Py Tx
'GRADE LEVEL BY . : | :
SAMPLE GROUP - 81.312 12 - .- .0481 .1387
SEX BY B , u : _
SAMPLE GROUP - .389 4~ 2 - - .0013’| .0007
| -SAMPLE 'GROUP BY . )
GRADE RE’E@TION 38.612 2 - - .1291 .0647 a
SAMPLE GROUP. BY . T
‘1 ENROLLMENT DATE. 5.965 |. 2 f - - .0199 .0100
SAMPLE 'GROUP BY A B .
GRADES 157.152 6 - -} ,5078°| .559%
| 'SAMPLE ‘GROUP BY T . R
CONDUCT MARKS 26.753 - 6 - - |- .0330 .0454
. “The chi'square (x2) test for independent samples was used to analyze by .

sample groupvfof grade level, sex, gradevrétenfion, enrollmehtvdate, con~"
. duct marks and grade poinf average. Alpha (93 was set at .05 for reje;tidn o 'T
N © -of chesnull hypotheses of ‘independent measures. All of the reported x2

*values in Table 4 are high providing evidence of ihdependence between

_ . samples and a dependent qelacionship‘becween the two variables. To obtain

-

" a more meaningful statistic on the strength of association between the .
samples, asymmetric lambdas (}) and taus (T) were computed. Both are

Coe T * - - I-25 | | \
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. when there is wide variation within the¢contingency table because it is

variable in the table does not significantly reduce error in predicting

-neither assigned nor suspended) results in a three percent reduction in

« . . ‘ ' )
Student attendance did vary among the three groups.' The range of absenteelsm

<
L3

prbporcional-reduction-in'error (PRE) measures which ipdicate-ghe reduction
in ér;or in predicting one variable from the other. Values of )and T
range from 0 to 1 wi;hvo indicating total indepéﬁdence éﬁd 1 implying

total dependence of two variébles in a contingency table. As a general

rule, the greater the variation in both the dependent and. independent -

.

variable, the greater the numerical value of association. Tau is used

4.

¢

. ‘.

less sensitive to variatiom.

» ’ -
3 . X —
>

As can be seen from Table 7, all the preceeding tables show dépendence be-

- . ‘ - ,
tween the two tabled variables. However, the magnitude of the dependence

N

is low except in the instance of Sample Group by Grades. Knowledge of one

values for the other variable. For exampie, knowledge of student group

membership (i.e., assigned to Intervention Room, suspended out-of-school,

error in predicting conduct marks.  Conversely, knowledge of student con-

duct marks results in a 4.5 percent reduction in predictive error for group

s
>
-

membership. However, kﬂowledge of student gréde averages significanCIy

reduces the predictive error. :

< »
.
El

4 ‘
was from 0-90 days in the group of students assigned to the Intervention Room

. \ - Ay ‘- -
with a mean of 6.7295 days, 0-22 days in the group of students suspended out-
of-school with a mean of 5.2815 days and 0-30 days in the group of students

“ .

neither suspended nor assigned with a mean of 4.5700 days. Rangeé and means

of tardiness showed a somewhat different pattern. The number of tardies

) ’ I"'26 o r
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s

" mean- of .8835 and for students neither assigned nor suspended a range of>

three times and two percent of the sample students had notations of addi-

., office, it may be likely that students are rarely assigned more than twice

- Evidence of due process procedures was available in all of the records

o

‘accumulated by assigned. students ranged from O-90_with a mean of 2.4535 ‘ Co

Eimes,.foristudents suspended out-pf-schBOI the range was 0-5 times with a
0-50 times with a mean of 2.8640 times exisged._

. o . . Y
No information was available on the rate of repeated suspensions. Because

this District has many alternative programs for students with disciplinary

o

problems, records of suspended students are often missing due to voluntary
[ . .

transfers and central office information requirements. Data on rates for
repeated assignments show that 11 percent ‘of the sample group had been

assigned two times., no iqformationlwas available on students assigned

c
B

tional assignments. Since specific information on the duration of the

assignment and reasons for assignment are transmitted yearly to the central

in a school year or that transfer to another alternative program is likely

s

to occur after two assignments to the Intervention Room. _ -

L} i
. . . N

»

sample for suspended students and in 43 of the 46 records sampled for "

assigned students. The evidence for assigned students was most often

a tqlephone'contacc wvhile suspended students must often had some kind of .

&

written record, but not necessarily a verbatim transcript, which showed the ‘

¥ . : :
final decision in the case and the reasons upon which the decision was

, ; . . 2 ‘
‘based. Again, because of central office information requirements, formal,

signed SCaCemenCs'indicacing an understanding of grievance rights and due

process are sent at the end of each yeary to the central office and were not
! ,

qvailable at the elementary site.

v f v




S . :
<Statistics on the reasons for suspension indicate that 13 percent of the

sample group had been suspended for fighting with dther students (physical
canlict), six percent for other reasons not covered by the fifteen coding

categories and two percent for fighting with teachers (physical conflict).

Reasons given for assignment to the Intervention Room were fighting with
‘. other students for 18 percent of the sample group, other for 16 percent and
classroom misbehavior problems (e.g., talking out of turn, cursing, cheating,

. g
etc.) for ten'percent. Descriptive survey responses from teachers show

that_ﬁéache:s_pexcgiie;yinlence,_mishehayinrgiﬁ_class'and disrespect for
- others to be, the most serious discipline problems at this school. Too few
parents responded to the survey to allow a meaningful analysis.of the

) perciptions. Because of the age and:reading levels of the students in this
. ' . ' ' . [ .
school, nq written responses were gathered on student perceptions of serious -

discipline problems.

P ) )

~
°

- Finally, an analysis of teacher responses to a multiple adjecciQe checklist

« :
3

used to describe an average or assigned student indicates that average

. -

studeﬁts‘are viewed as "able, aggressive and loud," while assigned students

are viewed as "aggressive", disruptive, maladjusted and rebellious." Inter-

views with assigned students detected no differences in how they viewed
themselves and other students or how they felt they were viewed by other

a
students. .

Middle School Site

Data collection procedures resulted in a set of students assigned to .the

Intervention Room (N < 47), a set of tudents suspended out-of-school (N £

2

o 1 , . | ’ If28 '
e - o 3y
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23) and a set oﬁ%students neither suspended nor assigned to the Intervention

"

. _ Room’(Nis 25). Very few eighth grade :ecofds wérg available for sampling

ds they had been transferred to the appropriate high schools in most instances.

Missing data from this site pertained to homogeneous grouping, conduct
marks and evidence of due process procedures. Ninety-nine percent of the

‘sampled students were enrolled at the beginning of the year, thus transiency

was not a factor affecting student record data.

———-——-Findingsfrom the three scudent4sampie—grOUPSfat*thi#Jsite*are*repartedLin*“'

\
tables. The variables reported are:

e Grade Level

o Sex

o Grade Rétentionr )
e Gfade Point Average (GPA)

¢

. 'Race was also-eliminated as a variable at. this site. The student population

K

Lt

of the school is 97 percent minority and only two nonminority student

Q .
‘records appeared in the tota] sample of 95 records.

. . T .. I-29




, TABLE 8
GRADE LEVEL BY SAMPLE GROUP

Grade in 1978-79

+
LR

T 1 6 . 7 8 Total
Students Assigned to _ ’ ' o )
Intervention Room 3 : 41 2 - 46
Students Suspended _ ' S
Out=of~School ) 3 16 Sl 2 21
Students Neither Sus=- ' . i .
pended nor Assigned to ' . .

Intervention Room - 0 25 0 ) 25

I

°
Y

i Table 8 shows 'the grade level diStribucidn.fog those students included in

the three sample sets. Records .for eighth grade students were generally
, . . .
-unavailable as they had been transferred to high schools.

’

k]

) . ~ TABLE 9
SEX BY SAMPLE GROUP

A4 £

MALE . FEMALE - TOTAL

|Students Assigned to 30 17 47
Intervention Room . '

Students ,Suspended T3 , 9 22
Out=-o0f-School ‘ L

Students Neither Sus- {10 15 25
peaded nor Assigned ! : _ ’ e
to Intervention Room i

t <,

Table 9 indicates that male students are more likely to be assigned to the

Intervention Room and/or suspended out-of-school than female students.

-

Q‘ . . ) . B ‘ | I-30




TABLE 10 5
SAMPLE GROUP BY GRADE RETENTION

} o . , o Neither Suspended
Assigned to Suspended nor Assigned to
Intervention Room |Out-of-School | Intervention Room

Repeated a - . . R
Grade X 5 11 4

Promoted in : o
Sequence . 4l ’ , 10 ' 21

y : Intervention Room OQut-of=School . Intervention Room
0.~ 1.0 , 82 ; __ 45 | 16

L0 - 20 | sa | 16 \ . 18 _
2.0 - 3.0 T P Y

Total 46 21 25

In Tébie lb, data indicate that students who have b;en sugpendg? out~of-
school are md;h more likeLy to have :epe§Ced a grade at some time duriﬁg
tﬁeir'écademic career. ° All of the students who had been retéiged were

repeating a graAe during Ehe 1978-79 school year, and for 15 peréenc z; | i e

these students, it was the second time a grade had been repeatad.

T . TABLE 11
SAMPLE GROUP BY GRADES

o , “Neither Suspended nor
Assigned to Suspended Assigned to

3.0 - 4.0 7 S 9 - 23




Grades were reported four times during the year at this site, and the GPA
was compuﬁed by trahslating‘leCCer grades A through F to a four point
scale. A student X‘grade matrix ot ics, 92 or 100 cells depending uwon.the
s;mple group (47 students x & mafking periods, 23 x 4 ér 25 x 4) would be
'expecced if all students remained in school all year. The cell value

given in Table ll represents the actual number of cells in which data were

1

foundu

Thgwgon;:gag_;nwaggdgmlc,ah;lxr;gg_hg;geﬂn those students assigned to the

. Intervent10n Room and suspended out-of ~school and Chose students neither

suspended nor assigned is apparentrfrom Table 11.

TABLE 12
CHI - SQUARE VALUES FOR MIDDLE SCHOOL SITE

& .

Table ' x2 df y X. y X
Grade Level By 27.412 & -- - .0681 .0461
Sample Group '
Sex By Sample 8.634 2 -~ == . .0347 - .0135
Group o )
" sample Group 48,406 2 == == .2025  .1275
By Grade Retention
Sample Group 50.704 8 R - .0535  .0866
By Grades ‘ ‘ .

\

While all X2 statistics are again significant at the .05 level at this site,

the strength of association can only be considered low. Only knowledge of

grade retention provides a moderate reduction of 20 percent in the prediction

© of group membership. ' - ' '

I-32
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. "days with a mean of 5.219 days in the group of students Essignedvto CHe

~,,.s;,&:“L_;,dg.rzg_s“_..t:;a,x.lgf.“sLiJ:s')m..v():“éz_.tixma,s.,.sfu'_l:h._..::une‘em_s:f..ji_Lét?_3__11;1’11.0.15,,\,,EQ1;.;1;9.:1«3:1:1;:s,,.A_M.‘,ﬁ__..__w.:__m_

. assignments to the Intervention Room were considerably higher. Fifty-one

.for 24 percent of the sample students, skipping class resulted in suspension

- Student attendance varied most between assigned and suspended students and

students neither suspended nor assigned. Little variation was noted between

’

assigned and suspended students. The range of absenteeism was from 0~-29

Intervention Room, 0-24 days with a mean of 5:598 days in the group of

students suspended out-of-school and 0-45 days with a mean of 3.850 days

Vg
2

for students neither suspended nor assigned. Ranges and means of tardiness

exhibited a different pattern. The humber of tardies accumulated by assigned

suspended out-of-school the range was 0-12 times with a mean of 1.902
times and for students neither suspended nor assignedA a range of 0~12

z

times with a mean of 1.172 times existed. -

Data on repeated, suspensions show that 17 percent of the sample group had

been suspended two times, 3 percent had been suspended three times ‘and 4

percent had been suspended more than three.-times. Rates for repeated

percent of the sample group had been adsigned two times, 38 percent- had
been assigned three times and 43 percent had been assigned more than three

times. Fighting with other students was the major reason for suspension

o

for 9 percént and 5 percent of the stﬁdents were suspended for classroom.
misbehavior problems. ThirCy-six'percenc of the students assigned to the

Intervention Room were assigned for fighting with other students, 9 percent

for classroom misbehavior problems, 8 percent for other reasons not -covered

by the fifteen coding categories and 7 percent for fighting with teachers.
Perceptions of teachers and students at the middle school.wefe unanimous in
I-33
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) . J
citing violence as the must serious discipline problem. Students also
[} . v
cited class cutting and drugs as serious problems while teachers perceived

’

disrespect for others as a major problem. A concerted school-wide effort

to reduce class cutting and chronic tardiness probably affected the data on
° -

reasons for suspension which show the anomaly of attendance infractions

resulting in harsher punishment (susp:asion) than physical assaultsen

. . B

teachers (assignment).

v
¢

L 4 ’ e

L Data on—evidence-of due process procédures were missing-at this-sites

. However, evidence of personal contact with parents did show that the parents .

of all assigned students had been contacted by letter or telephone, and the

parents of all suspended students had been contacted by letter. None of

the parents of students neither suspended nor assigned had been contacted,

by letter or telephone. | .

1

-

.

An analysis of teacher and student resﬁonses to a multiple adjective check-

list used to describe an averagé or assigned student at the middle school

indicates that teachers and sixth, seventh and eighth grade students agreé

N 0

that the average student is '"able". ng\of the three student groups also

. N . '
described the average student as "loud, néﬁ@, proud, intelligent and agree-

able." Teachers most often described the ass\igned student as."aggressive;

.

disruptive and maladjusted," while'at least CWO\Df the three student groups

N\
used "able, loud, and neat" to describe assigned stﬁ@snts. Interviews with

.
.

. . LN l .
assigned students substantiated the lack of any stlgma\QECached to Intervention
! . N 6

Room assignment.

"ERIC
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. V. SITE OBSERVATIONS

- School #1

@

S;hool #1 1is an elementafy school éontaining kindergarten through sixth
grade with a student population totaling approximately eleven hﬁndred.ifli
is the second largest elementary school in Schobl District A. Theﬁstudento
population is.approximately 97 percehﬁ minoritf (ﬁlack) and 3 percent non-

minority.. The attendaﬁge area served‘by this school contains the largest

public housing project in the city. Ninety percent ofﬂthe students in the

school l;;e in the housing project. The faculty is 85 percent mihdrité and

“15 percent nonminority. Title I mathematics and reading centers and special

a

education services are provided in School #1. A school social worker is

assigned to the building, and the séttiement hOuse/community center provides.

!

services in.the building. . The schéai'ié'éﬁe“of&the«newermfgg;lities in the

_ District and was designed and built to accommodate the open—space concepthw.

in education serviée delivery; Instruction is organized‘around large
léarning areas called petalé. There ére few Walls;and doors, aﬁd'ﬁovable
room dividers used to define spaces for various educafional pursuits.
Team teachidg is used in the petals as an instructioﬁgl.strategy, but it~

. Vo .
has met with mixed reviews by the staff.

t

Discipline Procsdures . (

The administrative team ofchhool #1 consists of the Principal and Assistant
~Principal. An administrative congultant is also available to assist the

_Prihcipal as a liaison to teachers in academic areas. Discipline is maﬁaged

I-35
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thro:EE a team approach whereby the administrator available at the time of

referral meets with the student. Informal consultation and review of dis~
ciplinary actions between the Principal and Assistant Principal is on-going.
, ,

There is a specific code of conduct for the school, and the Principal does
have flexibility in applying District discipline policies. For instanée,
district policy states that a student will be considered tardy at 8:40 A.M.,

: s
while the policy at School #1 states that tardiness occurs at 9:05 A.M.

4

Schobl #1 allows detention until only 4:00-P.M.' These policiés.were revised
because of parental concern and fear for the safety of children in the hous-
ing project. The attendance code for District A states that if absences
exceea forty days per year, the student will not be promoted, but the Prin-
cipal has the discretion to disregard thié poliFy with the appgoval of the
Area Superintendent. By staté law, at least one/half day workéhép on
disciﬁlinary,procedures, concerns, and techniques must be held with the
faculty during the sch;ollyear.

To refer a child to the office, the ééécher is required‘to‘fill outfa

District referral form and to have counseled with the child, contacted the

o
'

parent(s) in person or writing, and conferred with the parents. Upon refe-

rral, the
(1)
(2)

administrator may choose to do the following:
refer the child to the Intervention Room;

refer the child for testing, evaluation, or other
supportive social services;

I-36
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District policy also allows detention as a punishment until 5:00 P.M., while




(3) confer with the child;
(4) confer with the parent(s);
(5) assign detention;

(6) assign a short-term suspension, three days or less; .
. \ .

¢ (7) assign a_long-term suspension, after three previous

short-term suspensions; : .

(8) recommend expulsion, after three previdus long-term
. : : s suspensions. !

“

The type of offense, the degree of ,severity of the offense, and the prior

g e e e et e e e e n el ettt i mnn o T ot £ e e e e e E——

history of the student dictate the action of the disciplinarian.

-

he number of students suspended twice and the number suspended three or o,
f [ . . .

ore timei, and the number of students expelled is collected and aggregated
y the District Super;isor of Chiid Welfare gnd Attendance. Twenty-one _
/categbries of rgasoué for équension and expulsion are also reported. &All ’
- cases .are reviewed and evaluated by District social &orkers, ané six . .y
categériés of primary causes are reported to the state in addition to cheh
number of cases. : Téache;\discipline referral forms are filed by individual

teachérs, and the Principal does notify the teacher informally if exc@ssive
. 13 )

l

referrals are.made and ‘plans !formal techniques to assist the teacher through.

. -

the teachcr evaluation process. A teacher,advocate is available to work-
with untenured teachers, and district help is available to marginally rated
teachers. The most “common offense in School #1 was classroom disruption.

Incidents most commonly reported as disruptions were failure to follow

directions, excessive movement in class, and' intimidation of classmates.
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The Intervention Room

‘

. In School #I, the Intervention Room is located in one of the few rooms with : <

walls and a door which may be closed. The room is‘well-lighCed, attractively - ’fo
- ¢ B
decorated, and well-equipped with motivational materials in various media. , S

The Facilitator is a certified counselor who has been with the program for

[4

four years and had previous teaching experience.

El

Children are referred to the Intervention Room by the Principal, Assistamnt < ~~ |

T Principal, and individual teachers. The Principal has given the Facilitator =

authority to intervene directly with students at the teacher's request. At )
y y q |

. ]
the beginping of the school year, all .teachers and classes are invited to

the Intervention Room to meet the Facilitator, participate in group activity, .
A , . . ‘ .
and browse among the materials. Teachers are given a hand-out that high- “

: lights behaviors of different classroom personalities and are asked to

c

identify children who,could profit from counseling. Children who are

<

1

referred may be counseled individually or be grouped with others . for small ) .
. group sessions. Children who are assigned by an administrator to the

Intervention Room as an alternative to- suspension spend no more than‘CBreeA

| days in ghe room, and may be gssigned no more than two times during a | |
semester. Children who are on in-house s#spension‘have a counseling period
at the beginping and at the end of each day. The rest of the day is spent

on school worl assignments. The children eat with their classmates and

the emphasis of the program is nonpunitive.

A variety of counseling techniques are used by the Facilitator including

behavior contracts, values clarification, reality therapy, and activities

&
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‘that build self-esteem. In' one of the small group sessions observed, the

-

Facilitacor used a mirror for students to look at thensefves. As ‘they

looked, they were 1nscrucCed to say what Chey liked about themselves. These

comments became the focus of a discussion on self—worth and self—control
¢

L

The session ended with’ each scudent maklng .a p¥31c1ve statement about the

other students in-the group. A behaVLor conCract* approprlate to elementary,

-
o

students, requires a plan forqactivicy, a consequence,of the activity,-and a

time schedule for completion of the activity. The contract is signed by

.the ‘student, the teacher, 'and a witness.

’

The Facilitator projectsAa.serene, calm environment throuéh che use of soft

classical music, a low vo:.ce t:one, and a low=~key manner since t:h% ch11dren

in thelr home env1ronment in the houSLng project and in the open-space env1-

ronment of'Che‘claserOm are'so accustomed to noise.’ Many of the maCerials,

¢

used seem to be geared to the younger ch11d but because the Facllltator

feels that children in houslng proJeCCS are often forced to mature more

*

tap}dly than osual, the materials are appreciated by older'chlldren as well

as by yodnger ones.. Children are allowed to self-refer wich the permission:
of: Che Ceacher, and the Fac111tacor works closely w1th the School Soclal

‘ .
Worker to help solve . famlly.and school problems. Parent counseling groups

“
are conducted by the Facl;ztator upon requesc from parents. Low utilization

Lof this setvice‘has led_tovpians for scheduled parent effectiveness craining

-

.7in the coming year. Consideration is also being given to the establishment

kY

<




of a room mother program for the school to increase~parenta1 involvement..
< .The Facilitator works with teachers on an informal basis to develop disci-
pline techniques for specific children and/or class groups. Sponsorship

LR
of a Student Council in School #1 is another activity developed by the

N 5 -

Facilitator.

The Facilitator records a service.plan for each student. 'served that identi-
fies the child, the reason for referral, the length of time service is to
be rendered, the type of service given, the result of the service, and the
. date the case is closed. A communication to the teacher when the child is

“returned to class records the time of return, the conditidns of return, and Co

.

L ‘commencs‘by the Facilitator. A weekly'schedhle reflecting time'schéduled

for groups, in&ividuals, and Cimé available for coﬁferenéesvis pQSCed by o A
the Facilitator. ,Additiqnally, a monthly summary reé;rc of children seen
with ;he'nqmber of_cqntacc‘unitg aﬁd a quarCery report thag éro?ides an®
ﬁnduélicated count of stu&ents, client ideﬁéifiéation and address, and Eﬂe
type‘of contact unit is required by the District Supervissr of Intervention
Rooms. A meeting is held each Friday‘wich the frincipal_té review ché ac-
,ciéicies.énd caseload of the week. -Parent and student evaluation forms -
are used with clients when the case is closed or at ;hé end of the‘yéaf,
ﬁhicbever coméé first. A form gfantipg‘pgrmissiop for service'aqg acknow-

" ledging District due,prbcesszprocedures must be signed by the parent if

the student is under thirteen years of age. For all noncrisis referrals, .
‘ o )

* permission is obtained prior to gervice. In a crisis situation, service .

%

is rendered while parental contact is made and permission secured., All




°
/

crisis referrals have top priority for service, but the emphasis on preven-
tion through the life of the program has reduced the frequency of crisis .

referral.

-Everyonelinterviewed at School #1 perceived fhe Intefv&ncidn Room as needed,
sﬁcgessful, ana invéiuable. All cited the open-spaée concept ;s a factor-
-that,exgeeerCedvdiscipliné problems for stydedcs who ;ome primarily from
,publié‘housing proﬁecté and4si§g1e-pa;ent>weifare homes where overérowding;
crime,:and feaf are daily p:oblems:. All of the studenCs'infefviewed stated
%hat the Facilitator “made me_feei goo&; showed me how to do things;
listened to mg; pakes school a better place." All of the stﬁ&ents when
asked how they w0u1d.ma#e the school bette% stated they wohId_like "doors
and walls for my class; a q&iét échoolg peopie to care.more fo; each other;

' “While there seems to be

and moreispecial people like 'the FacilicaCGr'J
no lack of cultural/ethnic qnqeracan¢ing in School #1, a clash of values

- " based on-economi¢ class (middle class versus welfare dependents) was cited

as a'f;ctor in the discipline climaCe of the school, All of the 'students
r'interﬁiéwed cited "not getting along with teachers" as a major problem!f;r
them; and theylindiéated‘the Faciiicﬁtor "could help a lot of ki&s who
don't get to see her." Nonerof the prqgram or professional staff indica&gd
‘,thQC C6o limited service yaS'a prgblem. All “of thé‘profe;siOAal staff
voiced the need for mofé;pérental education and involvement in the.schooll;

' room mothering,

Activities dealing with "parent effectiveness training,'
v career awareneds, and positive attitudinal training for staff and families

are under consideration for next year.

-
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School #2

[

<

Scﬂool #2 ié a middle school with grades six through éight. 'The‘student
population totais apprdiimatelf 8QOSand is 97 percent mihority (Black) and
three_pefcent nonminority. The faculty of the sﬁhdol is approximately 60
percent ﬁinority and forty pefcént nomminority. School #2 is loéated iﬁ
tﬁe same District area aschhgdl'#l; but it serves a'muéh wider attendance
area. Aﬁgroximately one/half of the stu&ents come ffom-thé low~cost hous;
ing grojécﬁéuin_the area. .The méﬁian educational level of thelﬁa;ents in

NSchodl #2 i;.8.5 yedrs, thus Qtudénts in phe-scﬁoél are beginning to sur-
'pas§ parents in educational achieyementjeven though students in the school
arengenerglly one to tﬁo years below grade level'in reading.‘ There are
six special education,;lasses in the school, and almoét‘fiftéen pefceht of
“the students are.involQe& in somé type of special educatibg'progfam. The
school is one of the oldes¥ facilities inithe city and w;s éonstructed in
1846. Thé present Priﬁdipél was brought .into the scﬁool four years ago to
correct a deteriﬁrating climate. Réofgani;ation bccufrgd at that time

around the middle school concept of educatihg the "whole child" rather than

what had been the academic, subject-matter organization of a traditional

~ 2

junior high school. Teac?ers of various disciblines'f;om one grade level
are organiz;d‘into an ingéruéeional team for five to six classes. The
Eeama plan curricula, budgét, and scheduling toggéher, confer with.
-parents, and‘combine baqgc ¢oursé§‘and eiectfzes into interdisciplinary

units. The faculty has become very stable since the reorganization.

142
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Discipline Procedures

[

The administrative team of Sch;oi #2 consists of tbe Principal and-Assis-
tant Priﬁcipalu; The:Assistanc Principal is primarily responsible for the
discipli;e referrals by teachers to the office. Whgnvthe ﬁeéchers refer a
student, a form is.used that requirégQChé name of the student, the team.
assignment,;aﬁd a mandatory gxplanatiqnvof the'offense if other than
tardiness of'unprepared fog‘class. Disqiélinary actions gvaiiable are{'
* (1) detention; . L _ ‘ ' : : . ’ -

(2) after-school work detail;
P .

(3) parental conference;

(4) referral to Intervention Room;

(5)' short-term out-of-school sdspension; three d;y; o:'leés;

(6) léng-térm out-of-school suspenéion, three days or less;

(after cbree.short-term snspensions);
(75 referral to another D15tr1cc dlsc1p11ne program;

(8) ‘recowmendac10n for expulsion (afcer three long-term- suspenslons),

 Class cutting at this schqol results in an automatic cbree-dAy, out-of-

-
o

;scﬁool suspenaion. Readmittance after out-of-school suspension requires a
~parenca1 conferencé with admlnlscraCQrs, teachers, and the Intervention

Room Facilitator. After two out-of-school suspens1ons, the Pr1nc1pa1
'as;umeslresponsiblllty for thg student with subsequent problems. School #2
has services available through 1.5 school social workers, two guida;ce coun-
sélors; and a Ceacher responsible for ail parental involvement activities..

Add1t1onally, the school has 1nstalled a school-w1de, good accendance

motivation program with a trophy reward for scudents, and a parent-teacher

o

~ program to improve hOmework.

©
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'TheglgtetvenCion Rboﬁ“ 1
A large classroom off the main -hallway ‘and near the Principal's office is
the Qite éf th; Intervention Room in School #2. The room is well-equipped'.
‘with various kinds of audio=-visual mac§£ials,'and the Facilitator provides
teachers with annotated S@bliogtqpbies'of the matefials‘available in the
room. The’F#Cilétﬁtot is a_cettif{ed c0unsé16f with previous téaghing
eXperiegce in junior hiéh and'high schools.; This is the foﬁtth year of

service in this school by the Facilitator.

By agreement with the Principal, most children in the Intervention Room in -

School #2 are referred dite;tly by teadhets; A form desigﬁed.by the
Faéilit#cotffot this pfoceé% in.School #2 is ﬁseﬁ by éeachgts and provides
student identification, teacher ideﬁtificacion, reason(s) for the referral,"
pfiof ﬁe#chet actions,’and’auchorizationAfdt cﬁe student to be in the Inter-
vention Rocm. Adminisc;ative and self-referrals with teacher permission

' g;e also\accepted by the EaeiiiCaCOt. The child usually.remaids for one
period in the Intervention Room;. No use of the Intervention Rooﬁ as an
in-school éuspension‘centet is.permitted in this school. tThe Facilitator

is an active participant in parental conferences fof suspended'sCudents;

and if the child is initially referred to the,inCetvenCion Room, the Facili-
tator may recommend the type of disciplinary action adminisfeted by the

disciplinarian. The Facilitator works closely with the counselors, school

social workers, and administrators to seek other support services and

agency referrals as they are needed.

[




A variety of counseling techniques, especially those based on transactional .
analysis and Adlerian principles, are used by the Facilitator. Activities

observed  focused on role-playing situations where positive "I" statements

.‘based on the principles of transactional analysis were used to find solu-

tions to problems. Self-control. and self-yorth, using Adlerian theories,

are developed through smal% group discussions and decision-making activities.
< g_,,;‘ )

'The émphasis of the programnin School #2 is on prevention and crisis manage-

ment. The Principal and teachers idehéify potential discipline referrals,

and counseling groups are formed at the beginning and throughout the school

yeér. An average of twelve groups areAscheduied weekly. Because of the

academic problems exhibited by many students referred for disciplinary

reasons, this Facilitator proposed a special project to develop "peer coun-

seling" groups using features of the national PUSH program. The project
was funded, and two "peer pusher' groups were formed and trained this year
to deliver tutoring services to students through other students. Student

Council sponsorship is an extra activity of the Facilitator. A unique

feature of the program in this school is the use of the Intervention Room

" as a staff '"time-out" room. Informal drop-ins, observations, and "rap

sessions" are encoutaged by the Facilitator 'and Principal.

.

Records kept by the Facilitator include individual‘sCudent folders with

specific Intervention Plans, file cards of referrals and contact units,

+

monthly summaties and quarterly reports required by the District Supervisor

ofuthe program, and permission and due process sheets signed by the parent(s)
, . 4
or students if the student is over age-thirteen. School disciplinary

statistics and forms are collected and reported by administrators to the
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" District Supervisor of Child Welfare and AtCendance aﬁdlche,Division of
'Child Advocacy and InsCruction.i Little feedback or reporting of trend data
seems to oceur at the individual school level, althéugh the statistics are
reportgd to the state and federal governmenc and are used in DiQCricc level
planning. As the compute;izing of scudeﬁt informafion in‘DisCricc A

progresses, better information will be available for use by Administrators

and teachers. °

\All of those interviewed per;eived the'IﬁCervention Room program asAnecessary,:
highly effective and indispensable. Students and teachers aliké‘contrasgéd

the climate of the school from three and four years ago to the present.

All said "the school wasbmuchubeccer now -- sCrictef, cleaner,, and caimef.?
Students 1ikéd "havipg'a'person available to help you with your problems.”

One student said, "you get to play games, but to solve the game you have to
solvé your proBiems." The professional staff cited the éhange of behavior ,
as indicaﬁed_by disciplinar§ referrals. Four yé;rs ago, gross insubordina-

A £

tion, theft, and physical assualts were the most common offedéés,‘while

this year chronic tardiness and class cuytting were the most common of fenses

resulting in suspension. All of the p%bfessional staff agreed that out-of=-

school suspension "does not help kids," and some felt that the Intervention

Room should always be the' first referral for students with discipline pro-
- blems. The FacillﬁaCOr was-idencifféd as the key factor in the suc;esé of
Chevprogram and was seen as skilled in counseling and behavior management,
patient, firm, an& low-key. Some of those inteérviewed were concerned that
disciplinary consequences depended upon whom the student saw as differences

in style resulted in punitive actions such as detention and suspension

versus therapeutic or treatment actions.
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School District A has had an Intervention Room program in operation for six
years. What was initially a pilot effort begun with special state funds
has been continued in six schools with Title XX funds. The program as

observed in two sites is deemed successful by students, staff, and adminis~

trators. Key elements to the success and effectiveness of the program as

AY v .
identified by those interviewed have also been identified in the literature

of discipline by such authors as M. Hayes Mizell and Junious Williams:

They include:

2

priate behavior. They viewed

PhilosoPhical commitmen; of principal anqﬁg;ggggm staff
In the sites studiéd; the Principals and Facilitators believed that suspen-

sion wa$ a reaction to symptoms that had no effect on the causes of inappro-
'the program as a chance folchange behavidr of
scheﬁts and staff and were convinced that counseling techniques as opposed

to pugitivé actions could reduce Quspensions and improve the climate.of the
Séhools: | »

Characteristic¢s and qualifications of the program staff

T
f

The Facilitators at both sites were trained counselors with extensive teach~

ing prefience at the age'and grade level of the student population served.

They were selected not only because of their paper qualificgtions, but also

because of such humanistic characteristics as ability to relate €o others,
patience, respect for individuals, firmness in conviction, a caring nature,
and a calm demeanor. No one interviewed fekt that previous experience in

the particular school was a crucial factor.
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Aruitoxt provided by Eic:

- Coordination of resources

cat

}Child advocacy commi tment

<

Tﬁe availabiliﬁy of other support services and personnel such as social
workers and counselors, and the accessibiliﬁy of other alternative pf9grams |
within'the District and through coﬁmunity agencies were cited as important
factor; in gn_effecgive pr&gram. The commitment of School District A to

seek causes andlremedies based on cause requires'cooperétion and coordina-

tion of school and community resources. During a time”of financial insta- >
bility for schools, the ability of this district to_aécess nontraditional
funding sources has contributed to the success and tenure of new and

alternative programs that are usually the first to be cut during a financial

squeeze.
-3

Respect for due process

While most schools have a due process procedure for students and parents,

.

the commitment to informing and educating clients about the process varies

widely. In School District A, all participants in the Intervéntion'Rooﬁ

.

program must give written consent for service and acknowledge their right .

to due process. It may be argued that a signature is not informed consent,
. . . ) v <
but it is also a signal that due process procedures are a concern of the
. » . ' X N *

school and that a pfogram is not to be used to circumvent such procedures. .

v
°

or even a school day. The staff was involvéd as mediators with teachers,

In both sites observed, the ﬁrogram staff were personally involved with stu-

dents and their concerns. Contact with students did not end with a period

L) ¢ 2

parents, students, and other agencies and as sympathetic listeners during

——

evenings and weekends. At one site, the Principal and Facilitator repre-

]

sented a student when & residential change considered inapbropriQCe by the
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student and school wasvpr090$ed by another governmental agency. The name
of the administrative division within District A as the Division of Child
Advocacy and Instruction supports the efforts of schools and personnel who

0

consider advocacy to be a proper role and function of education.

B

Interviewees did cite elements of the progfam‘Chﬁ; need strengthening. These
elements cor;espond to areas suggested in ‘educati nalilicerature on discipline
for monitoring-aﬁd evaluation. Th? stated goal the program is to reduce
suspensions. Oneisite observed did.documénc a réduction in suspensions over

a three-year period from 200 to 13, but the other site could not document a

reduction in number. Overall while the InterventionrRoom program is judged
as succ:ssfu;, a program availéble in only six of ; total of ;28 schools can
have little effect on District rates of suspension. In 1978-79, nea}ly

e1g§en percent of the student populatibn in 'School District A was suspended
- at least oncéxégring the year. The District seems not to have disseminated
th; positive res&lps of'the-Incervencion_Room prpgram in a systemg;ic.effotf
to.exﬁ!na commitﬁegﬁxandJeffort to'reduce suspehsionsf"'InAiVidual schools
and‘aéministrators mg§\inici.te a program called Intervention Room, but
‘consultation, Craining,\hpd coordination that utilize the expertise 9f the
program studied #re not oéégrring. Control of new efforts seems lacking on

a distfi;t basis, and guideifges and procedures developéd and ﬁeated‘nre not
applied if the funding source Eh\diffefent. Data collected and reported on,
diac%pline in the District and oﬂfgpecifia disciplinary alcerngtives ;nd pro-
grams does not seem to be coordinagéq for planniné and implementa&ion purpoées.
Cost effectiveness cdufd bé deCérmineé\by per pupil data, prograﬁ déta, C&ﬁe
'pf intgrvention data, and conﬁact time &ata to assist in district decision~

\

making.,
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-While School District A recognizes the partnership of home and schools as a

crucial factor in discipline and eddcatioq in general, guidelines and protedures

»’to.encourage and expand parental involvément and education about discipiiﬁe

have not been standardized and implemented ﬁi:hin and aﬁbng programs, schools,
areas, and the District as a whole. Some efforts have been implemented and
are successful; other pilot efforts are being initiated; but coordination and

dissemination seem to be lacking at the disfrict level. - ' o

At the specific level of tﬁe Intervention Room program, a continuing in-service
effort seems not to have been ﬁell-déveloped. While there is some sharing of
staff information and problems, such issues as “burn-out”, new research in
discipline; and new program needs have‘not been addressed thrdugh a'p1;; thst

might provide consultationAservice, cdnfefence participation, and other program

visitations and observations.

School District A has‘reseérched,zﬁilbtéd, developed and implemented programs

o

in the priority area of discipline. ' These efforts, especiglly those observed
in the Intervention Room program, have produced a sound basis for the District
as they plan to reduce suspensions and improve ﬁhé disciplinarf climate and the
public perception of.thét climate in the schdols. The lasting effects of such
efforts and programs may be difficult to measure, but the staff of the sites
obse?ved have seen positive changes in behavior and feel certain they have

touched individual lives in a beneficial way.
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Setting ' i o : \\"- ‘ . .
School District B 18 leccated in the midsection of the country. The community
it serves: totals approximately 45, 000 in poRulation, is part of a larger
socio-economic community of approximately 108 000 and is the seat of the
. county government. The economic base of the dpunty con;ists of agriculture
and agricultural-based industry, automobile-related industry, construction-
) °related industry, education (a large university is nearby), and health-
related services. There are three school districts in the=coudty, and the ‘
boundaries of these districts are not contiguous with municipal boundaries.
School Districg B has a total student population of 8,000 served by 13 ele-
nentary schools grades kindergarten through‘sixth,.three junior high schools
of seventh{througheninth grades, and oneahigh school serving grades 10 through
12. Ninety-eight percent of the student populetion is.nonminority, and two
percent is minority, pfedominantly Black;' Approximately forty-five percent
of graduating seniors go on to some form of post-graduate education.
. A . al
sV ,
The county area also contains a private-parochial systeu that consiste of
five‘elementery schools, kindergarten through eighth grade, onelhigh school
of grades nine through twelve, and one school of grades kindergarten through
twelve. There ere three"low-cost housing areas in the county, two of
which are located in School District B. The unemployment rate for the

araa has been considerably below the national‘figures; but unemployment

" has risen recently to approximately 7.5 percent.




©
. - . o

By _ -Administratively, School District B has had a long history of individual

“school autonomy. With the recent national trend toward accountability,

’

'diéﬁric& level control has been increased. Guidelines on staffing and bud-

- -
i . v

2. get are now. prepared at the District level and presented to the individual
T e : :

échools. Schools do retain flekibiliiz within the district guidelines.

S

‘ ;) v e -
- administrative structure consists of the District Superintendent, two

v
o

.ﬁ;”;f fTAssistant‘SuperintendenCs, and Program Directors in the areas of personnel

by

;aﬁd glémentary education. The"District Board of School Trustees consiécs

| of" seven members. Six of the seven members represent the municipal community.
.sgrvéq and' are appointed by the Mayor and appfoved by the Council. The

}seventh member of the Board represents rural areas within the boundaries

Bl

PR bf S¢hool District B and is dpproved by the Judge of the Circuit Court.

The fécuity of School District B totals 450 members ang is represented by

f;‘ an association affiliated with the National Education Association. The’
District did experien;e‘a teacher strike in 1975,&buc‘che faculty-adminis~
L «~ \ . '
\ : . R - ' R
trative relationship is considered amicable at the present time.

Qinsfru;éional serQices in School Diséfic£ Biinclude coﬁprehenéive curriculér
oﬁfet&ngs'in such areas as Business Educacion, Practical Arts and Sciences;
EW"ﬁd§ic ah@fFine‘ArCs, College‘Preparatory, and various industrigl ahd business
coo?eEACive‘progréms. . At the high school' level, honors courses are offered

B

~in core curricular areas and basic instruction is offered through ability
.+ groupingy District B is part of a regional effort to provide special educa-

. - tion and vocational® education services. The district has a wide variety of
Q' . - ‘
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. sports activities for students and has developed a statewide reputation

.

for excellence in athletics. The drop-out rate for the District averages

. o .
approximately ten.percent.

&

II. DISCIPLINE AT THE DISTRICT LEVEL

Discipline Code

The digc;pline'policy related to student behavior in School District B is

&

entitled Student Rights, Responsibilities and Procedures. The policy covers .

ten areas:—attendance, assembly, appearance, freedom of expression;/privacy'
. : woE ) . " i / )
of school records; seaf%h.and seizure, due process procedures, disciplinary

procedures, students aggrieved by disciplinary action, and interpretation.

The policy conforms to the state educational code and federal requirements

as established through court decisions. Specific actions or pqnishﬁents

for specific offenses are not prescribed, but'guidelines for actions that

may occur are presented. The purpose of this district policy is to encourage
!

each building to develop policies that will insure:

(1) behavior that will enable staff and students to develop
the most favorable learning environment; )

(2) an atmosphere of open communication; self-discipline,
- and clearly understood rules; .

(3) ‘consistent treatment of all students;
(4) consistent due process - fair and reasonable.
Disciplinary procedures addressed include corporal punishment, force and

restraint, and temporary exclusion from regular classes, suspension, and

‘expulsionf Corporal punishment is permifted by a state law, but/ the policy

» II-3
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UET -

of the district is to limit its use. Temporary exclusion from regular

N

clgéses and supension is based on state law and the authority for such is
vested in the Principal. ' Suspension, ;ccording to the law, may be invoked
for a maximum of five days per inffactiqn.; Adchor%Fy to exclude a student
from school is vested in the Superintenden; and extends only to the termina-

tion of the current year.

A district-wide committee of parents, students, administrat@rs, and'teachefs
has met this past yéar to review and revise the district po{icy on Studen€<f
Rights, Responsibilities and Procedures. A draft of the revised pd&icy

has beeﬁ submitted to the Board oféTrustees andladopted; Changes recom-
mended incfﬁde: (1) a“tightening of the use of corporal punishment; delin-
eaﬁion of procedures to be used when administering corporai punishment -
chacﬁféqui;é prior notification of pérent(é) or guardian; and assignment

of responsibility for the administration of corporél punishment to the
Priﬁcipal or the designqe of the Principal; (2) the ;ddition of a section
dealing with alcoholic beverages, nafcotics-and stimulant drugs; (3) the
strengthening of the grievance system chréugh definition of formal grievance.
procedures at‘thé'distriﬂf level and reduirements, for Principals ﬁo develop
a grievance system for each building and communicate it to students; and |

(4) the expansion of the interpretation section to include annual review

and revision of the policy within set timelines.
The district policy related to student behavior is printed in student hand-
books distributed at the school level ‘on the first day of school. Orien-

tation for students to the policy occurs in the homeroom at the time of

11-4 .




distribution. 'No separate mailing to parents and guardians is made. Copies
of the handbook are. available at each school, and parent orientation meetings

. . ) - : . A ! ‘ S
are held in®the evening each fall to discuss-individual school policies,” -

Discipline Programs
Ihére has ;een no discrictfwide initiative to develop discipline programs.
JIndividual séhools’develop—pfograms to meet the needs of their s;udents.

" within available funding guidelines and accessibility of other funding
souregs. One juniér high school located in cﬁe inner part of the city did
have an in-schooi suspension alternative financed with aiComprehensive’
Empléymenc Training Act grant, but when the grant expizgd; fhe prqgraﬁhwas
discontinued. Another junior higﬁ school does use Criminal Jusgice funds

. to provide an in-school suspension alternative. This alternative has no
'relaciohship to the program chosen for study in School District B. It was

described as a "punitive program based on peer isolation."
III. THE S.T.0.P. PROGRAM

Selection Criteria

The étudent Temporary Opportunity Programs (S.T.O.P.) a;'che'high scho;i
were chosen for intensive study in School Dis£¥ict B. Criteria developed
for case study site selection required (1) stability of program effort,

'(2) site location on-campug, (3) integration of program info regular school
proce&ures and instructiondl effofts,,(4)'a specific strategy for interven-
tion based on the typology df in-scﬁool alternatives.to suspension presented
at'the Conférence on In-Schqql Alternatives to Suspension sponsored by the

-
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L " National Institute of Education in 1978, and (5) a unique or innovative
N , 4
aspect to the program. Although S.T.0.P. implementation is limited to one

building in District B, the opportunity to study an adaption of an exemplary
‘ program was considered useful for the research purposes of the project.

. + L

The initiative for S.T.0.P. began when the, present Principal of the high
school was one of the Assistant Principals responsibie for discipline. A

cadre of teachers decided that there were students who might be helped

L. 2

with their disciplinary problems through.a one-to-one relationship with a

teacher. The Teacher Advisory Program for StuanCS (%APS),was beéun in
1976-1977." TAPS, whilé'succeszul, did identify the need for a program

)_-;Chac would providg more SCruétured‘conCaccltime and a)process.for follow—-up.
kesearch resulted in contact with the Ffori&a program, Positive Alternatives
to Student Suspension (PASS) developed by J;ﬁn Kackley. -

-

The Positive Alternatives to Student Suspension (PASS) program has ‘been in

~

County, Florida, and has been a&apced or

operation since 1972 in Pinellas

adOpfed by sites in 26 other states-and‘4 foreign countrfésf The'purpose.of
PASS is to provide a‘S¢quence of intervention scrategies'designéd to prevent
. or minimize nonproductive social behaviofal acts én the éart of secondarf
. e T : |
;tgdenCs. The following interventioa strategies are included in this sequence.
(1) A Time-Out Rpéﬁ where students have a chance to_talk"abodt
problems withla "facilitative li;Cener." SCud;nCs can refer
themselves or be assignéd by schoolvbefspnnel. '
(2). A School Survival Course of twelve one-hour sessions designed
for students who have experieﬁced frequent behavioral pr&blems.

‘

. II-6
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(3)

(5)

(7)

at home. A companion course for parents of six, two-hour

“applied behavioral science techniques are used.

Basic Encounter for School Personnel is a twelve week program

‘atmosphere and promote mutual respect.

; PR

: - T o
The Course offers a more structufred and comprehensive method

of handling problemc and learning more appropriate beha?io:.,r
A Home Survival Course of 12 sessions designed for students
ﬁaving serious gifficuities at home. Studenqé are assigned

ways to explore positive alternatives for resolving problems,

sessions hay be scheduled. Individual parental counseling is
an impﬁrtanc adjunct of this Course. | i

Hﬁﬁanistic Activities in the Regular Classroom is a twelve-

week program chat sets aslde one hour each week for activities

that encourage openness, sharxng, social awareness, and per-'

sonal g:owth.

Basic ﬁncbunCer‘fér Secondary School Students is a twelve-week /
program of one, two-hour session per week. Student participation /
is voluntary but may be eﬁcoﬁréged byvschool or community aéency

personnel or parents. Developmental group counseling and other

of a one, two-hour session per week. The sessions are designed

o

to help teachers and administrators develop a facilitative

Staff Development for a Humanistic School consists of one-day
workshops or seminars throughout  the school year for all school
employees. The .program is designed to develop more effective

-

communication through positive verbal expression.

-7 :




(8) Transactional Analysis for Teachers is a 16-20 hour experiment#l
course of,sCudy usually d2vided into eight, two—-hour sessions.
Teachers learn transact&onal analysis techniques, apply them in

= school and at, home, and share the outcome with other teachers.

g PASS Qés approved by an expert review panel, the'Joiﬁt Disseminétion Review
Panef of the Office of Education, D;partmenc of Health, Education, and
‘Welfare, as an exemplary projeét, worthy of dissemination and adaption or
adoption by other educational agedcies. Through funds provided §y the
Natidnai Diffusion Network through State Faéilitacors; linkage between
school districts and nat ionally fﬁnded éxemplary ﬁrograﬁs has been estab-
lished to help schoolvs;affs seiecc apprqpriate programs and/or processeé

and acquire necessary materials, training, and technical assistance.
+ B - I

I;aining sessépﬁs were conducted 6n-site by PASS persoﬁnel'and attended b&
the total fac;I;;wof the high sc?ool of School District B. Three halkf-~days
of §dditiona1 training were provided through thé State Facilitator Center
fo; a.team of administrators and teachers, and STOP began in-January‘of
1978. S.T.O.P;.is coordinated by the Guidance Department of the ﬁigh school
ahd-is a part of the regular school day and instructional program. The '
succeif of S.T.0.P. has reéulted.in’ghe designatioﬁ‘of the program as an
official trainer for the gtacé to promote STOP and PASS as a disciplinary
alternative tﬁfoqghouc the state. Five districts have been trained in the
" principles of the program, and three teams of teachers are avai}able to
providé ceéhnical assistgnée. State Facilicato; Center funds throuéb Title
IV-C of the Elementary Secon&ary Education, Act support the training, and

technical assistance efforts for adapting/adopting districcs.,

II-8
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Data Sources for the Case Study

Information gathered for the case study was collected during a pre-selection
site visit of one.day and two pést-seleccion site visits of ﬁhree and one-

half and two and one-hal days, respectively. Interviews were conducted

with six administrators, five teachers, and eight students. Program Descrip-

tive Questionnaires were collected from four parents, thirteen teachquTN*j?

B}

forty-seven tenth grade students, forty<eight eleventh grade students, and
. L] .

. forty-six twelfth grade students. One hundred student records were reviewed

and analyzed, and activities in the Stop~Off Room were observed. District

'
.

publications provided additional valuable data.

’ . ~

Q .
Goals and Objectives of the Program .

The .primary goal of S.T.0.P. is to reduce out-of-school subpensiod§. To

achisve this goal, two program components were implemented. They'ére the
. ¢ *
Survival course and the Stop-~Off Rogm. Each of these components includes’

goals ‘anid objectives. .
DEYZRN . .

w

Ao s e

The Survividl.Course is designed for students who have experienced frequent
k’ - .

behaviorﬁf problems at school. Goals of the Survival Course afe:

(1) to heip the scudenc‘understand cbaﬁ it is possible to
fsurvive in school aﬁd'to receive positive feedbaék from

%Qacheré an& other "students. ' ) - .
(2) ﬁo help the student understand that it is necessary. for

him to accept the responsibility for assuming control of

his ‘life-

a
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Specific objectives in Survival Courses are:
(1) to help students acquire the attitudes artd skills necessary

in order tp achieve productive/acceptable social behavior

at school.
. ) )

(2) to help reduce the number and frequency of disciplinary
referrals for students partlczpatlng in the program.

(3) to help the student improve his academic standlng by being

o T

in daily attendance and by ekhibiting acceptable classroom

behavior.

-

The Survival Course consists of regularly scheduled classes which are goal
directed and focused on student strengths -and specific target behaviors.

The course outline includes materials and.activities for twelve sessions

[

based on the concepts of tramsactional analysis, role playirg, reality

therapy, 'and - values clarification.* Each session is one period in length

and can actommodate six to eight students.

L3

-~
. -

The Stop-Off Room is designed to provide an area in the school where a student,
whose behavior is such that it is detrimental to the general school atmosphere
or to the learning enviromment of a particular class, can be referred. While

students are isoleted from the mainstream of the school, the emphasis of the

Stop*0ff Room is to return students to regular classes as quickly as possible.

The goal of the StOp-Off Room is to alter behavioral patterns and to improve
se1f-d13c1plrne: Ob jectives deve10ped to achleve the goal are:
(1) to permit an on-going learning situation within a strict
structure of,euthority wherein students will be aware of the
discipline being administered;

II-10° ' -
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(2) to keep the student ébregsc of his élass éctivities th;ough
cooperation between the STOP supervisor and the student's
;nsgfuctors;

(3) to hélp the student understand cbé‘?Eiéongbleness of school
aﬁthoriCy;

' . ¥ R

(4) to reinforce positive study habits by structural supervision
and instruction; ' ;"’

»(5)“ to improve student achievement rather than to reduce échieveﬁent;

(6) tQ reduce drop-outs by making an effort to see that the student
does not fall behind in school work.-

(7) to reduce behavior problems;

. (8) to insure more student success.

'Thé Stop~-0Off Room is an adaptation of the Time Out Room from the PASS

program and serves as an in-school.suspension center in this program. '

A

___An Alternative Curriculum was designed .and implemented for. the -student.who

. . . . e . ~ .
is unable to continue in school for disciplinary reasons. Through a special
S .

program using State University High School Correspondence Courses, the stu- ‘:

dent 18 provided the opportunity to continue an éducaCion. Assistance in

L)

the special program is provided by a S.T.0.P. teacher. The major goal of

N

the Alternative Curriculum is to provide the student with the: opportunity

to exhibit an interest in continuing educational endeavors. Objectives .

-

designed to meet the goal are:

5
-

e

(1) to help thelchdent understand that thefe are staff members
At =t

interested in helping one achieve educational goals;




(2) to permit the student to continue to work tuward high school

graduation.

" Program Etaffiqg
Staffingharrangements for S.T.0.P. were designed by teachers who had barti-
‘ cipated in the Teécher Advisory Program for Students (TAPS). These teachers
received PASS trai;ing tﬁrough the NDN (NationalhDiffusion Network) adaption
process. Ihe”StOp—Off Room is staffed with.six difféerent teachers, one

for each period. of the day. Assignment to S.T.0.P. is considered as one

kY
Ed

of five teaching assignments scheduled per day.  The teachers come from
different disciplines and are able to provide academic tutoring in all .

curricular areas. Additionally, with six different teachers, the student

has more choice in finding someone with whom a closer relationship can be

developed.
' i
——-—A—full=-time teacher aide, a part of the staffing pattern for the Stop-Off ' \
{ﬁ_ . Room, provides coordination and continuity to the program. Improved fadulty

| . ) .
acceptance of the program seems .to have resulted from the staffing pattern

as each department is represented in the program, and a mempe; of the L ) .

department is available to discuss discipline problems and solutions with

.their peers. The six Stop~Off Room teachers also provide academic assistance

)

to students ‘in the Alternative Curricqlum'componene»oﬁfthe program based on
L0 “ o . 3 o 2
their schedule in the §top=-0ff Room. ‘
) . o

»

Ca d -

Survival sessions are staffed by teachers who have been trained in the

survival techniques of the PASS program. . The course offered in the Survival




éeséions is scheduled as part of the regular instructional day for groups

of six to eight students during their study hall :time. A pool of approxi-
mately ten teachers has been trained and‘is-available 2? provide staffing
for the Survival sessions. There are no specific job descriptionms, and

the énly prerequisite férvparticipation is the completion of training in
program strategie§~and;concepts. The selection process assumes -that those
who have volunteered to parCicipaﬁe in training are those who are interested-
in relating to students and thus would be ﬁost su;cessfulrin working with

students in the program. No additional compensation for Survival teachers

is offered.

Other SUonrc Staffing
A majér suppercive role to the S.T.0.P. effort and the discipline climate
of the school is provided by the Teacher Advisory Pfogram for Students
(TAPS). TAPS is designed as a positive approach to discipline. It is a
‘éne-on-one type of program in which a teacher who has volunteered is paired
with a student who seeks entry into the program to receive help with three
types‘of relaCionshiEs: with self, with school, and with others. The
program also provides an opportunity for a student to relate in a non-
threatening situation with a Ceachef. The major goal of TAPS is to retain
| the SCudent‘in school. Objectives designed to meet.this goal are:
(1) to provide the student with a facilitative listener who can

help the student explore positive alternatives ﬁo his problems

in school,‘ét home, and in the community;
(2) to help the student develop a feeling of belonging and to

develop a sharing of mutual concerns;

II-13
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(3) to glve the student an opportunity to Just have a "friend;"
(4) to help motivate the student to his potential, and to rein-
force the student on his aecomplishments, thus improving his

- own self-concept;

1 -

(5) to motivate the student to accept responsibility for his

behavior and to respect himself and others;

X,

(6) to improve the student's attitude tonard school and-to create
a4 more humane image of schools in the student's mind.

TAPS teachers talk with the student on a regular‘basis~oefore or after'school’
in a nonauthoritarian manner as a concerned individual who cares. They also
check with teachsrs and guidance personnel about the academic performance and
personal problems of -the student. They get involved with the student on a pro=-
ject which is enjoyable snd may be unrelated to school work. TAPS teachers have
gone on campxng trips with students, helped students find Jobs, and mediated
family and community problems. They also encourage students to use and
participate in the resources available in the school. TAPS predated the

S.T.0.P. effort and continues to provide a service to students and to

support the goals and objectives of S.T.O.P.

District Related Services

Additional services for students available withifi the school, the district,

and the community are the advisor-advisee program, a self-awareness course, ,

humanistic activities, the Special Services Program, JOBS, and community

.

agenc1es. These services have been identified or developed by the Guidance

s

Department of the school and guidance counselors coordinate the referral
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and delivery process to the student. Since S.T.0.P..1is alsg cqordinaCed '

through the Guidance Department, effective communication and coordination

of all services is assured.

The édvisor-adviseé program assigns a staff member of the high school to - -
each entering tenth gpadef. The advisor does not replace the éuidance
counseior, but aéts as an interested adult who is knowledgeable about che
high school. Procedures required U? the program"includé:
(1) a meeting on the first d#y of school with the advisor and
assigned advisee;;
(2) an ind}vidual advisof-advisee appointment within the first

two weeks, of school;

(3) contdct with parerits of each advisee before the end of September;
(4) ' regularly schediiled appointments every two weeks throughout N
the year with each advisee; '

(5) monitoring of attendance and grade patterns of”advisees by

the advisor.

The Self-Awareness Course is an abbreviated versioﬁ of the Survival Sessions
and is offered after regular school hours for six sessions. The course is
voluntary and incorporates the concepts of values clarification, reality
cberapy,iand transactional ;nalysis into the content of the course. An
incentive of removal of a major penalty from the disciplinary record upﬁn

_completion of the course is offered. Plans are underway to integrate this

course into the regular instructional day for students next year in the

manner of the Survival Course.




Bumanlst1c aCCIVICLES for staff and students are planned throughouc the

year dutlng in-service days such as special activity programs to proylde
personal exper1ences that are pOSICIVe, nonchreaCenlng and satlsfylng
vSuchﬁact1v1t1es'mlght include fine arts convocations, club programs, film-

--making, and guest speakers for assemblies and in-service training.

°

’fTbedspeciaibservices Department of School District B proQides diagnostic
;aad(eyaiuaCioﬁbservicee‘for those with academic and/or personal problems and
»r'maybeAQi&; eervioee tovthose identified as eligibie“for special education.

; p1loc program c0mb1n1ng work and study began during the 1979-1980 school |

t

..yeér; The program was deslgned by two of the high school staff members to

A <
N

v»w»servace cwenty~ELVe of the worst aCCenders at the high school by securing

S part~C1me JObS for them and tallorlng thelr academ1c program to the _jobs

' and the1r\1nteresta. The program requlres extensive staff involvement in

5

'cjsupervxslonfand:eoord1nat1on.~ Exper1ence~dur1ng the pilot year has been

N L] >

deemed so sucqessful that the program w111 be expanded to flfty students

'

for the I98@-8L school yeer. o fd‘-kl ,!

3 T : . N o . o
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substance abuse, mental

appropriaCe’to,individual

Implementaclon of S T 0 b3 reqhireeﬁa room2€b8c~oanrprovidé comfortable

’\7'1 ! < e "

3 .
Ble

Ty sppce Eor a maxlmum of fmfteen szudents;’a teacher, and‘a reacher'aide.

Ad&lt;onhk spaoe'auch as a canference room thae could be used for small

v\, S : B




communication. - ' / '

Program Funding - | - / ‘ o

/
. [ »
local funds. Because of the staffing arrangement, the program/cost through
/

. . | , /
Basic support for S.T.0.P. in School Dis[rict B has been provided with

’ / ' : .
proration would equal 1.2 of a Ceacher/salary. The coordinator of S.T.0.P.

is a member of the Guidance Department/ specifically assigned fo the program

but with a reduced guidance and counseling load ‘so no program cost is

%ﬁvolved. The teacher aide in the St p-Off Room has been funded with local

funds through the building-level budget. Funds for the ini ial and follow=-

up training needed to adapt ;hé PASS program were supplied/by the State

Facilitator Center and totaled approximately eight hundred dollars. 'Yearly
costs of S.T.0.P. are estimated to be tyenty thousand dollars in this District.

Suppgrtive services through TAPS are provided at no' cost /through volunteered

Reférrals to the Program . \\

pagticipation of the staff.

S.T.0.P. was initially designed to focus op jtudents experiencing & cri-

sis of some sort. Most often the crisis,would result /in an attendance or

disciplinary infraction for which the student would be assigned by an
assistant principal/disciplinarian to S.T.O0.P. |\ Crises of a personél nature

"could also result in a self-referral to S.T.0.P. Care was taken in the

"
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desiéﬁ df the program to not usurp the functions and role of che crained

" .guidance counselor in the school to deal with student needs and concerns,

thus S.T.0.P, doés not begin to offer service until the regular guidance
procedures have been utiliied. As the program evolves, pians are being
made to shift the emphasis-bf the program froﬁ.crisis/remedial igtervention

to preventive/developmental activities as established through TAPS and

other programs piloted through the related services framework.

" .

"Referral Process

The referral process and entry prerequisites vary with the type of service

provided. Each component of S.T.O0.P. has its own procedures. The Survival

“

Course may be entered (1) voluntarily with the assistance of a counselor,

1

(2) upon recommendation of a teacher, counselor or administrator, and/or
(3) as one component of a learning behavior agreement in order to stay

in school. Entry to the Stop-Off Room is controlled by an assistant princi-

-~

pal. Assignment is usually the result of disciplinary action or attendance -

problems. The Alternative Curriculum component is entered voluntarily by

the student as a result of special problems such as expulsion, pregnancy,

o

or dropping out. The student.and parent(s) must see a guidance counselor

to determine the course(s) to be taken and to complete the "Articles of

Agreement" learning contract. The supportive TAPS service may be entéred
voluntarily by the student or the studént may be required to enter TAPS

. X . o, . i\
as a follow-up procedure ﬁpon completion of the Survival Course or upon

leaving the Stop-Off Room. | .




1

Length of ?1acement ! v - 4 y

Placement in the Survival Course is for six weeks with two sessions per
week. Plecement<in the Stop~Off Room ﬁay be for one class period:per day
up to a full-time assignment. The maximum number of days a stedent may
remain in the Stop-Off Roeﬁ is not given in the program‘guidelines. The ,
guidelines do state that the length of stay ‘in the room isldetermined by
the individual circumstances of each case. Prolonged isolation and segre-

.

gation from the mainstream are described as detrimental to the student,

and emphasis is placed upon returning students  to regular classes as quickly

as students can develop a plan to resolve their difficulties. No limit
is placed upon the number of times a student may be assigned'to the Stop-
Of£f Room. If placement in the TAPS program is Qolunterﬁ, the length of
stay is determined by the student." I1f placement in TAPS is‘eesigned,‘the
length oé stay is determined by the TAPS teacher and is useally a minimum

of one semester. Courses in the Alternative Curriculum component are

designed to be at least a semester in length. No limit is placed on the

number of semesters a student ‘may enroll No age restrlctlons are stated,

byt students must show progress toward completing rquiremente for a high

_school diploma to remain in the Alternative Curriculum.

. e N

Pupil Characteristics®

) El
4 -

Data on students at the schocl visited in District B were collected through

interviews and a review of records of two types of students.

. Those assigned to S.T.0.P. at least once duang the 1978-79
school year (N < 25).

e Student neither aSSLgned to S.T.0.P. nor suspended durlng
1978-79 (N < 25)




Generalizations drawn from the data recorded and reported in the following

tables and discussion érg dependent upon the degree .to which the sampling

was properly . performed by the District staff member gathering/che data.
Certain anomalies in this process have been identified which' could possibly '

"bias the data.

Data collection instructions required chreé types of students. Since very
few students were suspended in this.gchool, Fhis group was eliminaCed.
Beﬁause of thé elimination of a group, fewer ;ecb:ds were sampled in the
group of students neither assigned cé $.T.0.P. ﬁor.suspended fme school.
In the group of students assigned tovS.T.O.P., approximagely 6né/h§1f>of
the records were sampled from students assigned to the Survival Coﬁrse and
one/half from students assiéned to the StOp-fo room. No coding category
was available to differentiate che.assignmeﬁts chué, it is impossible to
determine if there were inherent differences in this grdqp dde to'assignment
pat;erné. Through observation of the program, it seems likely that sfudents
e assigned*tDMthe"SﬁfvivéTmédﬁrEEﬁﬁE§wﬁé§Ewﬁéd7ﬁbréidisc{p1inary infractiﬁns
and/or the infractions may have been of a mor,fserious nature. ’ .

»

Missing data from the site pe}kained to conduct marks and tardies. Incomplete

L4

data were available on homogeneous grouping, grade level retention, repeated

assignment to S.T.0.P. and due process procedures.. Ninety-two percent of the

students §am§1ed were enrolled at the beginning of éhe 1978~79 school year,

thus population mobility was not a factor affecting incomplete data. .
i t . .
’ ) :
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two samples.

)

, o
L]

Findings from the two student sample groups on three variables are reported

1

in tables. The variables reported are:

e Grade Level
e Sex

e Grade Point Average ;

Race was. eliminated as a variable at this site. The total student population

is '98% nonminority and all recogds sampled were nonminority students.

»
?

TABLE I
< . GRADE LEVEL BY SAMPLE GROUP

' GRADE IN 1978-79  ° o

10 11 12 Total
. — — 4
Students Assigned } S A g 1
to S.T.0.P. ' 13 . 7°¢ 3 s 23

. . . \
Students Nei;héf
Suspended Nor .
Assigned to S.T.O.P. 8 . 9. 8 25,

“q 3

»

—

Table 1 shows the grade level ‘distribution for those studeqté included im the

Students in tenth grade were more likely to be assigned to

$.T.0.P. than students  in grades eleven and twelve.

. .
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TABLE 2 -

SEX BY SAMPLE GROUP - - ,

Male - ) Female Total‘ ' N
StudehCS Assigned o :
to S.T.O.P. 21 . 4 : 25
Students Neither )
Suspended.Nor Assigned : . , v
tto S.T.0.P. 10 15 25

_Table 2 indicates that male students are much more likely éo be assigned. to u

S.T.0.P. than female students. - - ' .

-
3 - 28 . -~ ) —

KY

: ' : TABLE 3

SAMPLE GROUP BY GRADES -
. Assigned to - j‘ " Neither Suspended nor
& } . S.T.0.P. R . Assigned to S.T.0.P.
0-1.0 “ 27 . ET
1.0-2.0 n | i 40 '
2.0 - 3.0 " 39 v N 67
3.0 - 4.0 - _ “ X Y22 '
Total U ‘ ' 161, - - .
. .
N 1I1-22 —
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Theré were six grade réporting periods during the school year acAthe high
: {‘ 'school. Assuming that all students remﬁined in school all year, data should
h;ve shown a student X grade matrix of 150 éells (25 students X 6 marking
periodg). >The cell value given in Table 3 represents fhe actual number of
cells in’which data were found. For both groups 141 gr;des were réported'
out of a possible 150 grades. Grades were collapsed into four categories.

' . : .

with a zero representing the lowest possible grade and 4.0 repteéencing the

highest possible grade.

The contrast in academic abilities between the groups is apparent from

3

-Table 3. Students in this school are homogeneously grouped in English

e

only, and while the standards for apportionment of grades might vary widely
across the three levels of English, all other subject areas which would
account for 75-80 percént of the GPA would be dependent upon uniform

st andards. P

¢

TABLE 4

- CHI-SQUARE VALUES FOR HIGH SCHOOL SITE

TABLE df y X y X
GRADE LEVEL BY .

.|SAMPLE GROUP 15.108 2 .0360 .6231
SEX BY SAMPLE : ] :
GROUP : 41.087 . 1 _ ' .2054 .2054
SAMPLE GROUP : : .0454 .1328

| BY GRADES 26.033. 3

- | | v f1-23
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Tﬁe chi squére (?2) test for iqdepeﬁdent samples was used to analyze by
sample group for grade level, sex and grade poinc average. Alpha (a) was
‘sec at ;05 for rejection of the null hyPOCheses_of independent measures.
All of the reported X2 values in ‘Table 4 are significaﬁtbac the .05 level
providing evidence of indepgndepce between samples and a depengent rela-
tionship Eetweeq the two Gariables. To obtain a mare meaﬁingful statistic
on the strength of associat;on between the samples, asymmetric lambdas (})
o "and taus (T) were computed. Both are proportional-reduction-in error (PRE)
measures which indicate the reduction in error in predicting one variable
from the other. Vélues-of x and T range from O to 1 with 0 indicating
total independénce and 1 implying total dependence of two variables in a
contingency table. As a general rule, the greater che,variaﬁion in both
;he dependent and independent variable, the:gre;te; cbe»numerical value of
association. Tau is used when there is wi&e variation within the cdntingency

table because it is less sensitive to variation.

- . -

As can be seen from Table 4, all three preceding tables show dependence
between the two tabled variables. With the excePCioh of Sampled Students

by Grade Level, the magnitude of che¢depeﬂdence is low. Knowledge of one

.variable in the table does ﬁot sigﬁificantly reduce error iqrpredicting
values for the other variable. For example, knowledge of student group
membership (i.e., assigned to S.T.0.P, neither a,signed‘nor suspended) -
’results,in asg pe;cent reduc;ion ip error in predicting grade averages.

' Conversely, knowledge of student grade,averaées results in af13 percent
reduction. in predictive error for group membership. However, knowledge of

€

student grade level results in a 62 percent reduction in predictive error.
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Student attendance varied only slightly between the two sample groups of
students. “The range of absenteeism was from 0-60 daya in both groups with
an average absentee rate of 2.963 days in the group 0¥ students asSLgned to
S$.T.O0.P. and an average rate of 2.541 days of absence in the group of stu-
dents ne1ther suspended nor asslgned, a d1fference,of no pract1ca1 Slgnlfl-
cance. That attendance infractions are not a major area of concern in

this school was also evident from the statistics on reasons for assignment
to S.T.0.P. Twelve percent of the‘sample group of atudents in S8.T.0.P.
were assigned for fighting with‘other students, twelve percent were assigned
for cj?ésroem misbeiiavior problems such as talking out of turn, curajng,
cheating, etc. and six percent were assigned for other reasons not covered

LN

by the fifteen coding categories. Only two percent of the”sample group had

[y

been assigned for truancy and tardiness, and no students had been assigned

for skipping class or loitering.

Interestingly, surveys of parents, teachers and students indicate that -

absence from school is perceived to be a setiOus discipline problem by
patents, teachers, eleventh and twelfth érade students and‘class cutting is
perceived to be a serious discipline problem by all students surveyed,
Teachers ranked being late for school as a serious problem.- S.T.O.P.
statistics from the first half of the 1979-80 school year indicate that
thirteen.percent of.the»students assigned to the Stop—Off Room were placed
there for attendance.reasons, the third most common reason'for assignment,

Discrepancies in the student record and parent, teacher and student des-

criptive survey statistics may indicate a change in school climate from

1978-79 to {979?80 or a bias in the sample group statistics s{nce only

one/half of the sample was drawn from Stop~off Room assigned students.

I1I1-25
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Similar discrepancies appear in the data on rates for repeated assignments.

Six percent of the sample group of assignéd students had been assigned—two

~

times, no information.was available on students assigned three times and
4 N _ -
sixteen percent of the sample students had notations of additional assign-

°

ments on their records. Since specific information on the duration of the

assignment and reasons for assignment are purged yearly, it may be likely -
that students are rarely assigned more than twice in any school year.

S.T.0.P. statistics indicate a thirteen percent rate for second asgignients
] .

during the first half of the 1979-80 school year and a two percent rate for
assignment three times to the Stop-Off Room. vAgain, sample bias’or changes

in school climate «oyld be faccors in these discfepancies.

3
El \ .
] : s 2

o N

Evidence of due p?%cess procedures was available in all the records sampled

¢

for assigned students. In ninety—two percent of the cases, the evidence

.

consisted of some kind of writter record, but not necessarily a verbatim

L4

transcript, which showed the final decision in the case and the reasons

upon which the decision was based. Data on persorial contact with parents

was scanty. No evidence of personal contact with parents by letter was

avaii}}le in 94% of all recof&sqsgmpled; no evidence of telephofie contact

was available in 96% of all reéords; and only ipz of records sampled

.~

k4

indicated evidence of parental interview.
Finally ‘an analysis of responses to a multiple adjective checkk}sc used to
describe an average or aséigned student and gathered from the teacher and
student descriptive surveys indicates complete agreement of teachers and

tenth, eleventh and twelfth grade students on "able" as an identifier for

IS
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sCudents. The séaff numbers 105 members with an average of sixteen years

A

average students in this school. "Disruptive" was the descriptor identified
. ’ 1) v .
by all groups as most characteristic of assigned students. '"Lazy" and

"rebellious" were also identified by three-of the four groups as eharacter-

istics of assigned students. Such indications of a stigma attached to
assigned students were not substantiated in interviews with them on their

perceptions of how assigned students were viewed by other students.

Site Observation

The school visited is a c0mprehensive high school containing grades 10

through 12. Construction was begun on the facility in 1967, and the school

<

opened for classes in 1969. The school is equipped with an instructional

.materials center that can service 250 students at one time, a plenetarium,

F

a,closed-circuﬁc TV system with studios, an on~the—air FM radio station,

an olympicsizeh swimming pool, an auditorium chat can hold approximately

¢

1,300 1nd1v1duals, a 7,000 seat gymnaslum, and a cafeteria that can serve

800 meals at one time. The facility is compleCely climate coatrolled

Enrollment at the beglnnlng of the 1979-1980 school year totaled 1,889

CEechlﬁg experlence.v Eighty—six percent of the staff have a Master's

degree. Thei?uid;pce Depertment is staffed by s?x full-time COUneelors,

and the Heaith‘Center is eCaffed by one full-time registered nurse. The j ‘(
school provides a vﬁriety of curricular offerings, special programs, and

extensive extra-curricular activities. Other services include adult evening

classes and a summer school for high school credit. ,

N
S
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Discipline Procedures

The ddministrative team of the school consists of a Principal, three
Assistant Principals, and the Director of Guidance. All tgree Assistant
Principals are involved in discﬁplinary actions. Tﬁe caseload for each
Assistant Principal is det;rmined by dividing the student body into three
sections alphabetically by last name. The Principal becomes in;olved in
discipline if out-of=-school suspensibn is considered or if expulsioﬁ is to
be recommended to the Superintendent. The Principal also acts as thé hear~
ing officer at the building level.' Responsibility for the Alternative
Curriculum component of S.T.0.P. is assigned to the Director of Guidance.
Discipline is divided into two areas; behavioral and attendance. Separate
cards are kept for eaéh area of student referral. A standard form, the
Discipline Notice, is used for all referrals. The form provides (1) a
éhecklist of reasons for referral from a specific class or from the schooi

in general, (2) a checklist of actions taken before referral, (3) a space

for describing the incidenc, (4) a checklist of administrative action taken,
and (5) a space for administrétor comments. A copy Qf the biséipline Notice
is retained for the student's file,<one copy is placed in a folder for the
teacher, and one copy is sent to the parent(ss. Pertinenc.information isb
vrecorded on discipline or attendance cards kept by/}ﬁe Assistant Principai'

on each student.

Disciplinary actiong and peﬁalcies are based on a system of rajor and minor
offenses in béhqvior and in attendance. Major behavioral offenses include
such acts as smoking (unless in designated area at approved cime); fighting,
failure to serve detention, forgery or altefacion of schooi forms, insubordi-
nation, possession of stolen goods, drugs, or weapons, obscene acts, gambling,

.

I1-28
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reckless driving in the parking lot, and violation of any law. Minor behavioral - o

offenses might include classroodldisrupCions, corridor disruptions, excessive

tardiness, profanity, inappropriate‘display of affection, defacing of : - ‘ RS

school property, and uncooperaciveness. Thfee minor behavioral offenses
equal a major behavioral offense. Disciplinary actions to be expected
for major behavioral offenses are:

‘1st Major - removal of student privileges such as open campus - S
or student assistent options fef the semester, and
assignment to Stop-Off Room;

2nd Major - parental or guardian conference with the Assistant
Brincipal and assignment io Survival courses; ' "j

3rd Major - suspension from school pending conference with the
Principal and the negotiation of a behavior contract;

4th Major - recommendaéion for expulsion.'

Disciplinary actions to be expected for minor behavioral offenses are:

; 1st Minor - teacher—parent conference;

2nd Minor - assignment to-Stop~Off Room; . e ’

3rd Minor - dropped from class and/or penalties as in lst Major. L.
Attendance related infractions are also classified by degree of serioesnese "
into major end minor offenses. Minor offenses would generally be tardinees S
to classes with three tardies constituting a minor offense. Minor offenges
‘usually result in an assignment to the detention hall held after school and\l.- N ::{

staffed by a teacher who is reimbursed for the duty. The detencion'hell

is a punitive disciplinary alternative with no supportive services available

11-29-
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G "J Mosc of ‘the teachers and adu1n13trators 1nterv1eweﬂ in ch@s -school thought

hl{) _that disciﬁlinary actions were cqnsistenc within the schoo} among the

¢ L2

' diéc}piinafians. Everyoné agréed that major offenies resuf‘ed in the o

9] ~ S|

‘. specific .actions described for every student . Mln?r offense? seemed to

., ﬁf,fesule~in more ihdividualized actions for studencs Over halg of the
2 > . N 3
. ‘students Lnterv1ewed percelved dlsc1p11nary actlonb to be 1ncom31SCenc and
) OIS A
depend/nt on "who ‘you or your parents are" or om thac teachers' 1abe1 you

/ A

. S N H hd B -
< N v .

 ; . agA/giSoge of the ceachers,also indicated that a/Lack of understanding,of

,ya{ues and life styles of different economic groqps resulted in dispropor-

“

tionate disciplinary referrals for éome=§£udenxsi Several of the ‘teacherg

.> and 'administrators mentioned that they felt an undercurrent among étudents
1fot'sciictér'dis¢ip1ine'and limits." bné disciplinarian said, "SCudents
know the sySCem and play games w1th numbers of maJors and minors to che

- -

P ‘- déFriméht of chemselves and the school." Because of the two-track dySCem

Co of discipline for behavior and attendance, some administrators were toncerned
“that attendance patterns of students are not identified early enough!and

-, ~ B b . ) : 1
2 - A . 2 B |

.dealt’with consistently to allow time for effective modification.

f i ‘ . ; ..

- P , )

A .’ . ' - Ty . :
1 - . ~ X . +

District/diséiplinary féportipg feqdirémeﬁts for this school deélioni& with
iouglof-school ;dspédsiAQ§ of more than five days and récommend;cions %or
- ‘ Lo . |
- ,;expulsion.i Notificatior' of the Superintendent in such case§ is handléa
L . , ' ‘ X ‘
-,g[informaliyjby the f{igcipal., The only ;aCa.requiréd at the §Cafe ;evél are
statisticé oﬁ expulsions, Tﬂese data are collected‘aé the District le;el.

Other daCa are”, cnllected on an as needed ba31s. An eXamplé/would be iﬁforma-

tlon for the Office for ClVll Rights requested as a part of a national:

$ampling ?rqcequré. vSpecific data on S.T.O.E. is repbrted to ‘the Principai‘

on a semester and yearly basis.
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Student Temporéry‘ggportunigy Progfams (S.T.0.P.) d

Thé«SCOp-Off Room in ﬁhe‘school is located in a classroom at the far end of
the school away from the central offifb. The’roog has wihdows and access
to the Instructional Materials Center located nearby. The room is equipped
with student desks and a desk for the aide/supefvisor. No decorative or
mocivatiénal materials are displayed. Learning material and paékets on

such COpics as drugs and alcohcl gre provided_by'the Instructional Materials

Center.

When a student is assigned to the Stop-0ff Room, a Notification of Assign-
menc‘is signed by the student, Assistant Principal, and Counselor ané file&
in the student's folder. A S.T.O.P.’;lacement form is filled out by the
$.T.0.P. Coo;dinator, a guidante—coﬁnselor, with a photocopy of the student's
sCHe&Q1e~on,the form with the periods of thedday for placement identified,
the duration of the placement, and the reason for placeﬁent. The average
length 6f assignment to the Stop-Off Room is three dayé fdr écudents assigned
" for .one period only and three days for students assigﬂed full-ﬁime. Time
spent in the ScOp-Off‘koom does count. as an absence(s) from class(es) for
attendance éurposes. A‘féfm notifying thgvteacher(s{_of the student ;f
cﬁe=p1acemenc in the ScOpfOff Réom and requesting academic assignments is
c0mp1éted at the same time. If the assignments are unavailable at the
time of entrance into ;he'Stob-Off Room,'a survey sheet detailing’QCudent
informat;on on che‘diséiplinary incidént and,é‘plan sheet for avoiding
further indidents,are completed by the students. Students awaiting assign-

e

ments may also be required to write an essay on a topic relevant to the .

disciplinary action.




- v -

The space most genefélly used for Survival Course sessions is a small,
conference~type room located across the hall frém the Stop=-Off Room.
Chaifs and a table are availabie in the room for smail group counséling.
Some sessions of the course may’hlsO»meeC, at timds, in the shall-group

rooms available in the Instructional Materials Center for special project

~

work. : . .

-~
K
©

Referral to the Survival Course usually occufs upon the second major behav-
ioral disciplime. lnfractlon or the third maJor at;endaqge 1nfract10n and

is made by the AsslsCant Pr1nc1pal w1th che concurrence of the studenﬁ

[

‘

and/or parent. After completion of the Survival Courée, an automatic

£ ' - . o . .
referral to a TAPS teacher of the student's choice for at least one-semester

follow-up is made. Some students interviewed stated that they-would have

preferred suspension but their parents insisted they attend the Sugvival

.

Course. Perceptions of students on the, success of the Survival»Course
vary. Two students stated, "It really helped me make frjends and changed

P

',my feelings about sch?ol," while another student qaid,‘"I_didh'c like i;;
‘tﬁey‘Calk about 'weird things.' . I only keﬁf going coxgetha major of f my
record." Teachers involved in the Survival Course who were jnterviewed
had two hajor concerns. All expressed the desire to get students into
‘the Course earlier before the students were only "one misstep away froﬁ
suspension." Some of the teachers were concerned that the physlcal close-
ness of the Surv1va1‘Course and Stop-Off Room ‘was detrimental because all

. stud;;ce'of the programs were labeled by teachers and other students as
"troublemakers.” Students interviewed supported this conc@rn when they
st;;ed; "kids look at you funny when they see you go to’"the Survival Course

"

room.

II-33

86




L4 . ’

Rec&fds are kept by the S.T.0.P. .Coordinator on all students in the progfam.
. . - . w» -

.. . -Data are aggregated each semester tb ideatify the number of students served,

Kl

the type of "service given, the number of days or periods of service, reasons

» »
for referral, and recidivism rates. Statistics kept from preprogram imple-

" mentation through the first two years of the program show a reductiom of

out-of-school su3pensiops from 300 in 1976-1977 to 118 in 1977-1978 to 36

" . in"1978-1979. Preliminary statistics on 1979-1980 out-of-school suspensions
show none at all through the firsc’semesCer. Four students were éxpelled

this year for selling drugs; an automatic expulsién by District policy.

<

All of the students interviewed felt the biggest advantage of S.T.0.P. 1is

"you can get your. work done and get credit for it in youriclass." Two of

v . ‘

the students after an initial assignment to the Stop-Of@Room and Survival

Course requeétedxcont}nued placéement; in the Stop-Off Room during their

regular study hall time because of the quiet, helping atmosphere. One

' ”

student said, "Survival made me want to stay in school because I learned

v

how to meet people and make friends." -

.
- o -

o

o . All of the tééchers'and administrators intefviewéd_felc cﬁat the strength
of S.T.p.P. was the opportunity for a teacher and student ty onk in a one-
to-one relationship on problems that can .be solved an changed to accomplish-’
ot meﬁts. One teacher said, "A/caring teacher one-on-one is something most
. . ” i r
kid!‘ﬁéie nevdr had." ‘Administracors also cited the flexibility avi}lable .

i )

to. them and the schogl in dealing with problems and parental support for

»

in-school alternatives tqQ suspension as advantages of the program.

3
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Weaknesses of the program or areas needing modification as yiewed by teach-

ers 4nd administrators were mainly organizational in nature. Program .
. ' ) .
~staff cited a need to get students into the program earlier yhilevchere

was" still leeway for stuﬁents‘to\modify their behavior. Administrators ‘

and teachers desired less paperwork and a better communication system

among faculty, program staff, and central office on academic assignments.

:As a part of the system, the separation of Survival and Stop-Off Room

-

facilities to reduce "labeling of students' and the relocation of the
Stop-Off Room to a site nearer the Central Office were specific_suggescioﬁs.

The only Specific program change noted was the need for; a Time-Out Room

Iy

for student self-referrals that is not tied to the disciplinary system.

>

" Students most often mentioned the size of thelschoq} when asked what they

: @ .
would like to see changed. An administrator said, "We neéd to reorganize

¢

students into groups of manageable size for more interaction between students

-

and students and teachers and students." A more flexible school day and

a°
-

: ’ : 4
q;ﬂeduling which could be used for student follow-up, supportive services

. such as TAPS, and other educational alternatives were other suggestions made

by teachers, program‘staff, and administrators to improve the discipline

-
1
M .

climate in this school.

- -
L}
- o

e . . 4

IV.. SUMMARY

.

. -

School D%scricc.B has adapted the model PASS program from Florida to meet
. »
- the needs of the district, at the high school level. -Statistics compiled over

- . !

L)a three-year period show a marked reduction in out-of-s!hool suspensions.
. ) ) . M r’
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The S.T.0.P. program has been designated as a state trainer for'other !
£ s :

districts who wish to adapt or adopt the PASS program. Ihrodgh such ;

-~

recognition and evaluation data, S.T.0.P.-is considered successful by

. : { . . .
parents, students, teachers, and administrators. Elements that seem to

have contributed to the success of S.T.0.P. are:

Integracion of §.T.0.P. into the Regular Instructional Program

In the design and implementation of S.T.0:.P., all of the resources‘inlthe.

‘ ’ regular program that are avdilable to students but are not necessarily

:

fully utilized have been assigned a role in solving disciplinary problems.

Referral to the student's counselor is one of the steps in the disciplinary
. . “

o

process, and counselors do counsel in School District B. In addition to

[

the normal counseling role, the coordinatian of S.T.0.P. is-assigned to a P

¥ " member of the Guidance Department. Scheduling, mowieoring of attendance

patterns and academic achievement, and collection of evaluative data are

. ‘ » . ' . 3 . . l . l. 3 V—_‘—_~—/‘——
familiar functions within a Guidance Department, and the expertise available

has been coordinated for effective management Jf S.T.O.P."The standard

1

complaint heard throughout the country that guidance counselors do paperwork

.and do not counsel is not valid in SghoolvDiscricc’B and the S.T.0.P. model,

»
A

¥ Lﬂ ‘
y‘.&” ) ’ ° . - ) _
Philosophical Commitment of Program Staff and Administration £

e ., . . . . .
Impetus for S.T.0.P. arose from teachers and an Assistant Principal/Disci-
‘ l‘ .
plinarian who were concerned about students and wished to improve teacher- .

]

student relationships. A concern that all students need gomeone who will

i

. - ' . - -
n listen and to whom they can relate ‘continues and is a kéy gomponent of the
L 4

services in S.T.0.P.. The Assistant Principal.has become the Principal of
T ' . : . a i
o ] : . .
- . . el II-36
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-

the school where S.T.0.P. is functioning, and strong administrative support

of S.T.0.P. is evident to the program staff and faculty of the high school,
"S.T.0.P.," in the words of the Principal, "is not a punitive program; it

A .

is a rehabilitative: effort to help students iﬁprove their lives and keep

+

. -

them in school to complete their edication." . The,program staff continues

» -

to seek other services, such as a Time-Out Room that adhere to the principle

of providing a caring adult ‘relationship for every student.
R : ) ‘

) . IS
Characteristics and Qualifications of the Program Staff

. N B

The staffing pattern of S.T.0.P. is viewed as crucial ,to the effort of im- .
proving the total disciplinary climate of the school ag well as to providing~

R . -
rehabilitative service to students. :Program staff were selected from teachers.

' i [ ’ * . . 3
who originally volunteered their time based on a commitment 4o the principles

of the program. The decision to use six teachers from-different academic

disciplines was a conscious effort to provide 'change agents" who could in-

[

ERIC
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crease faculty acceptance of the program and who could encourage behavioral
change of their teacher-pegrs in classroom management ‘and discipiinary

strategies. As 4 result of this decision, no teacher association problems

have been encountered, and other teacherinitiated pilot programs have

begun to provide educational alternatives for .studepts.

4
. -]

Coordination of Supportive Services

When S.T.0.P. was designed and implemented, it was recognized that the

v

immediate goal was to reduce suspension through a crisis/remedial inter- .

vention approach. It was also recognized that as the program developed .
P2

the emphasis should shift tosa preventive/developmental approach. To

v r

-
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accdmmodate a planned growth and deVelopmenc in the program, new supportive
services were initiated and existing services were coordinated.with S.T.O.P. .
The Teacher Advisory Program for Students (TAPS) which had been in existence

before S.T.0.P. began was linked directly to S.T.0.P. through a mapdacbry:

~

referral process. Other programs such as JOBS and the advisor-advisee
]

plan for sophomores were begun to provide a framework on which preventive/

developmental services could be developed. Successful services in S.T.0.P.

are being translated into supportive service for all students: through th

) S )

Self-Awareness Course, and the investigation into awarding credit for such

developmental counseling is beginning to provide ‘opportunity for the shif¢
in emphass previously planned.

o
Preservice and Inservice Training Support B ' T

Extensive research and preplanning before the design and implementation of

§.T.0.P. resulted in preservice training for the entire faculty of the

high schoo{’on the concepts of disciplinary aICernatives, realiéy therapy, ‘
and transactional analysis th;t‘form the baeig of PASS. fhe preservice | 7
training served as an awareness,ac;iviCy for the new program, developed. o N

 fa§u1cy aécepgance and supporc:.gnd encouraged interested teachers to
volunteer for further training and service in the program. Follow-up
' £raining for the program staff and other‘inCerested teachers and supportive
servicés‘staff'has geen provided annually by thé‘PASS staff‘ih Floridg.:

With the designation of the program as a state trainer.in PASS, ten staff

members have received more extensive training and are now delivering tech- o

nical assistance and training to other schools. The training model employed

in the program has increased the sharing of new research, ideas, and tech-

. 4 . . . . N -
niques and prevented the routinization and stagnation of ‘the program.

v © . 7
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Through -interviewing and observation, some areas within the program were
s

identified that needed strehgqhening or modification. At the specific,
program léQel there is azgenefai realization that more materials for stu-
dents who compléte assignments or whose aséignments have not arrived in
the Sﬁop-Off Room wouldienﬁance the educational value of the p;ogram.

More specialized equipment such as a typewriter and draftinggzﬁble would

. * 1)
also improve-academic achievement -for students, an objective of the program.

While ethnic/racial disparity in students being served is not an issue in

»

the operation of S.T.b.P., there isAgome concern that the majority of
service is to students of one economjic group. One interviewee stated that

"teachers are less tolerant and patient toward thosé students perceived to

\ . ~

-

be in"a low socio-economic class." Classroom disciplinary practices may
s ]

-~

be ‘a result of a clash of values based on economic. life styles. Other

v " <

types of training or service may be needed to improve the disciplinary

'.élimaCe of the school.

s

At the building level, disciplinary éonsiscehcy has been a‘matter of concern

z

to students, faculty, and administrators. Several changes have been planned
. . ‘ \. . . ": »
to improve consistency. In the coming school year, disciplinary respon-

gibilities wilt be divided among the Assistant Principals in a differghc

pagterh. One Assistant Principal will be in charge of ‘all attendance

related infractions, and the other two asgistant principals will divide .
the behavioral infraction caseload. Since attendahce infractions are the
- most common offense, it is felt that a more consistent effort to counsel,

prevent, ;nd follow-up student problems will be pdssihﬂe with one person

in charge. An advisory committee of parents, students, teachers, and

.

o




administrators is being formed to review disciﬁlinary policies of the

building. With a broadef»involvemenc into policy formation, it is felt

that consistency in interpretation and administration of disciplinary -

policies willnimprove.

¢
>

Schéol District B has supported ﬁhe'program efforts of S.T.0.P. at the

high school level and at the state level through the state trainer”model.

3

Efforts to expand the program within the district seem not to have occurred,

or if efforfs in dissemination did occur, they appear not to have been

effective. Those interviewed at the high school level feel the approaches

to discipline in the junior high schools emphasize pu.iishment rather than

rehabilitgcion and behavioral change. As total district enrollment declines,
there are those who-hope that trained and certified personnel will become
available’to assigt studen;s éﬁd'paréncS at the lower levels to solve
attendance and behavior prpbiems before detrimental patterns and reactions

. 4
become habits. The district hds also begun a review process of disciplinary

policy that specifies and formalizes due process and grievaiice procedures.

. : . 3
Heretofore, procedures protecting student and parental rights have been
¢ ) ’ %

. administered informally. While there was a process for.student grievance

ERIC

Aruitoxt provided by Eic:

» )

through student government, th'e process was ngt widely recognized. New

procedures which recommend processes for individual interpretation and‘®
annual review of disciplinary policy have been adopted. Increaseg
community input should help educate parents and students qP their rights

and responsibilities. : .

s
.




>

‘ Student suspensions have been reduced through S.T.0.P. at the high school in
ASchool District B. The high school is committed to providing a caring adult*
for scgdenc-school relationships, and the district seems to have reinforced
that commitment through its choice of an administrative leader for the school.

Care, concern, and commitment of individuals may be the key in this district

for an improved school climate.

° - .
« ] rd
e
! !
. ~ = ’
o - - II-41 - '
- . n 3 .
ERIC ° . Qs :
- . “g

- - —



I. INTRODUCTION

-Setting

School District C is located in the southerq part of the United Staﬁes. It
serves an area of nearly 260 square mileé which is incorpofated ianto a
muniéipality with an estimated population of 270,000 in 1979. The‘city

has been nam;d as the third fastest growing city in the céuntry. The
school populatidh of the district totaled 55,000 students in sixty schbolsﬁ
during the 1979-80‘sch601 fear. The student population is approximatély
902 noﬁminority and 10&_minoricy,'predominantly Black. The economic- base
of the community is iﬁ tran;ition. Four military installations that eméldy
20,000 people are locéCed within the city. The phenomendl growth of the
area is converfing lgh&>former1y used for agriculture ;o business and

- resideFCial developmeﬁé. A.larae resort ihduétry prévides many service

{
jobs on a seasonal basis. ' I o k /

¢
1
N

’

. The District has 41 elementary schools serv1ng grades kindergarten through

\

six, eight Junlbr hlgh schools serv1ng grades seven through nine, and

seven senior hlgh schqols'serving grades ten through twelve. Addittonally,
there are spec;al schools serving vocatlonal-Cechnxcal, special educat10n, - :
iand gifted and talench students, A new Career DeveIOpmenc Center opened

in January of 1980 to serve:sCudeﬁts who ﬁeedfﬁn alternative form of -edu= )

cation that culminaCeq in employment.

. ; B / K
Nearly 3,000 teachers jare employéd by School District C in addition tec /f

| L /‘ )
teacher aides, bus drﬂvers,gbafeteria and custodial workers, clerical pqrson- )
- Y .
nel, and supervisory and fdministra:ive staff for a total of approximagely
' -/ o - R

- ,)// - : - EJ;; T . / | '
. -/ - | L o ; o= o
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5300 school district employees. Average:claSs*gize.in the district ranges
T from 20‘co 26 students. The-district budgec;forvche 1979-80 school year
'was approximately 71 hillion dollars of which state shppo$t'aé¢punted for | K s

about QOZ’df the funds. .Local support contributed about 50% of the’ funds,

e
’ -5 , LR

i

3

//- . and federal funds supported 10% of the total budget.

¢ . A y . )

" The School Bdard of District C consists of eleven members appoint d by the

City Couﬁcil-for‘overlapping three-year terms. The School,Board:appoinCS“ 3.

the Superinténdenc;of_Schools. The schools offer a broad rﬁngé of services
to meet the needs of individual students; The curriculum at the secondary

llege preparécion and‘inclﬁdes‘advanced

-

“level places an emphasisg on ¢o

placement courses. A vocational-technical school offers specialized courses.

v .
s for students. Tﬁe Gifted and Talented Program serves 'studen%s in grades
o three through eight éﬁd is_i; the proce§§ of éipanding to more grades and
’ . .more students. An Education.Media Cén:er'provideé éudio-vi;ual aidé to
~ the instructional prog}am. An e#ténéi;e aduit education program provid;s ; T,
courses for those adults wishing to complete é high school educat fon, to
develop vocationgl or techknical skills, or Eovimpréve their general educa-
tion#l lgvel. Maéy ﬁ#i;;curricular aéfivicies‘éfe oéfefed:throqgh éhg ’
- schools, and the District suppofts a city;wide;voluhCeer program to utilize N
: - the talents bf’che coﬁmunity. The School Board also agpoints a par;nt
uvadvisqry'cdmmiCCee for each ;¢hool.
. B
S _ vg
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II. DISCIPLINE‘AT TEE DISTRIC?T LEVEL

2
% »

Discipline Code’

School District C has no written discipline code for the system. Each

3

school develops its own code based on the needs of the schobiAand students.

@ ©

_Administratively, the Principal of each school is autonomous. The District:

provides staffing and_budgec gufdelines and curricular support services

© H .

through District supervisors, but decision-making occurs at the building

level. The Pupil Personnel Serviges Department at the District level”

monitors disciplinary statistics on in-school suspénmsions, out-of-school

suspensions, and expulsions monthly.c:Readmiccance to school after out-of-

. ® ~

. school suspension requires a parent-student conferenece with a member of

" the Pupil Personnel Services team. Expulsion occurs only after School

Board action, and readmittance after expulsion alko'reqdires.Board action.

In reality, few expulsions occur as parents geherally withdraw-the child

o

for the remainder of the term so

¢

readmittance may occur without specific

Board action. .

¢

14

The District did adopt a system;wide étpenaance‘policy that was implemented
' . during the 1979-80 school year. Under this policy, a secondary 'school

student will not receive credit’ for any year—long course missed more than .
thirty times or for a semester course missed more than fifteen times unless

'

eXxtenuating circumstances for the absences are determined by the Principal.

. e ' III-3
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Discipline Programs

s

The major effort in discipline in School District C has been the In-School

a

Suspension Program. This Program began in 1975-76 with a pilot effort
" and is now present in all junior and senior high schools in_the District.

The In-School Suspension Program will be the focus of this case study.
- A more recent effort, the Career Development Center, is providing another.

L3

disciplinary alternative in School ‘District C. Three years ago, the
.
District was authorized:-to purchase an abandohed department store for use

- . i . . €
as a school that would provide educational services to three types of

3
.

studentsftérgeted by the state and mandated for service by the State
Standards of Quality. These three populations of students include:

(1) graduating seniors not going on to higher education who have
no job skills or previous vocational training;

. -~

(2) handicapped students whose Individual Educational. Plan identifies -
a need for appropriate vocational training; L T

(3) students who are drop-outs or potencia1°drop-aut§ and need an
alternative educational program designed to insure employability.

A half-day program aﬁ the Center supported by a half-day program-ih the
student's home school haé been designed fof‘che graduaging senlors énd
handicapped students. A full-day program will be offered té drop-outs
and potential Arop-oﬁts who may be studenﬁs'who‘haQe been suspended out-
vof-sghool or expelled. The Centef wiil keep a balance in enrolI?ent '

-

" among the three types of students. Capacity of the Center will be 600

students of whom no more thaf 250 may be altgrnétive education students.

While the facility has been in the remodeling process, the educational

program has been researched, designed and piloﬁed, and the Center faculty

III-4
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has been recruited; .The facility openéd in January, 1980 to 240 studénts.
A major recruitment effo;t has been undertaken to idgnﬁify and encouragg -
a full complement of students in all three groups for the 1980-81 school
yéar: The‘educationad program for alternative education students will
provide three alternatives: - (1) learn a trade and receive a high school
diploma by passing educational competencies; (2) leqrn a ﬁrade‘and enter
the job market while working toward a G.E.D. diploma; k3) through open
entry and open exit learning modules secure job placement as soon as possi-
ble. All«learning is completely individualized according to vocational
need, ability level,ﬁand age level. The teacher-student ratio is 1:12,

and every student will have a hands—on work sample evhiuacion provided by

a trained vocational evaluator certified in vocational rehabilitation or '
yoéacional.coﬁnseling. All academic evaluation will be competency-based.
All entering students and their parent(s) will be éersbnally interviéwed

and an educational contract will be signed before entry.

III. THE PROGRAM

. 9

Selection Criteria

The In-School Suspension Program was chosen for intensive study in School

District C. Criteria developed for tasé study site selection required (1)

2 1]

stability of program effort, (2) site location on-campus, (3) integration
of program into regulargschool procedures and instructional efforts, (4) a
specific strategy for intervention based on the typblogy of in-school

- . '

alternatives to suspension presenfed at the Conference on In-School Altern-

atives to Suspension sponsored by the National Institute of Education in

ad

I1I-5 E oo
d
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1978, ang (5) a unigue or innovative aspect to the program. The In-School

Suspension Program began as a piloc.program in two schools‘during the
1975-76 school year. Seed money from the State Pilot Studies Program in
the Division of Reseérch; Evaluation, an&‘Tescing of the ScatevDeparCment
‘of Education underwrote one/half the program cost. The Program expanded
in 1976-77 to five séhoof;=with continued State support, and in 1977;78
- " was adopted by all junior and senior high schools and was completely
supported Qy local funds. Each school has an In-School Suspension Center

that is a part of the disciplinary ptocess and regular instructional

°

program. ' ‘ - <

Data Sources for the Case Study

Information on the In-School Suspension Program was_gathered from a
variety of sources. A pre-selection site visit of two days and a‘’post-

selection site visit of four days were conducted by a two—person team.

' -

Observatiofs were made at two schools, and interviews were conducted with .
' . ’ )
12 administrators and teachers and 24 students. Surveys were gathered
—_— from 34 teachers, 287 students, and 7 parents. Approximately two hundred

student records were reviewed and analyzed. Evaluation studies, other

[y

District publications and State program information on Pilot Studies pro-

vided additional valuable information.:
s . v

9

Goals and Objectives of the Program

The original impetus for the In-School Suspension Program arose from two

¢

Assistant Principals/Disciplinarians who were concerned about the number
, ;

AJ

and the effect of out—of-school suspensions. With suppbrt from the

¢ ITI-6
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Director of Program Development and Evaluation, they designed a proposal ¢
that had as its goal a test of the eféicacy of in-school susPension as a
feplacemenq for traditional suspension in the bgblic school. 'Objectives
of the pilot program were:

(1) " to reduce the number of dut-of-school sg;pensions per yeaf;

T (2) to reduce the number of referrals to the Assistant Principal
concerned with discipline; -4

(3) to determine what behaviors most generally lead to a student
suspension;

(4) to develop a demographic-psychological profile of the sﬁSpended
student; : ' .

(5) to'determine the causes of student misbehavior;

(6) to influence_in-school programs with the information compiled
from other objectives that will help the misbehaving student
develop a more positive attitude toward himself, .toward attend-
ing classes, and toward learning.

4

-~

-~

Evaluation of the data collected from the 1975-76 "and 1976-77 school
years confirmed the efficacy of in-schobl:suspension as-a replacement
for traditjonal suspension and as a positive disciplinary and corrective

measure. Program objectives continue with no appreciable change to the

present time, Y

Program Staffing . ’ )

The In-Schoel Suspension Center in each schgyl is staffed by a full-time
coordinator. Duéing,the first two years of the program, data were gen-
erated on the existing suspension center coordinators relevant to their
formal training, work experience, length of employment, auxiliary duties,

and attitude toward the role of coordinator. Profiles ‘for each participant

& ¢ r}

Q : III-7
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were developed. Success standards were eSCaﬁlished for the Program, and

coordinators wére evaltuated relative to their performance in the role of

< .

coordinator. Coordinators judged as "successful'" were interviewed and

their profiles reviewed. Basic competencies and other criteria were

identified for use in screening future suspension cenfer coordinators.
Coordinators are hired at the building lével and seem generally to have

had teaching experience in School Disﬁrict C. The experience within the

3

District is acknowledged to have increased the acceptance of the In-School '

Suspension Program in the building and in the District.

[

District Level Support
R .
Before the 1976-77 expansion of the In-School Suspension Program, a three
a _ . v
day preservice training foy the coordinators was provided at the District

level. Program guidelines and procedures were studied, and curriculum out-
lines for the %g;ziift inventory, social activities, values clarification,

English, and mathematics were‘presented. In~service days during the school
year were used to share materials and information and develop new materials.

Further tfaining for Coordinators has been provided Ch;ough the Pupil

Personnel Sepvicaé Department on Glasser's reality therapy.

» -
e

0

)

Physical Space !
. '.’ '

Each Builhing participating in the’ In-School Suspension Program must provide

a center or resource room appropriate for program activities and assigned

students. No specific space requirements are mandated, and there are no
->

maximum number of students to be served at any one time. One of the sites

observed provided a mobile classroom for the Progfam while in other schools

B

a classroom was assigned for the Program.

I1I-8
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Program Funding : S

The qriginal cost of the pilot year of the In-School Sﬁsgénsion Program was °

$25,090 for two schools, which included the salaries of two Coordinators

and $1,000 for materials. The state provided one/half the initial fuﬁding.
The cost of the program‘at the present ciﬁe includes the salary of the
Coordinator at each school in the Program ané a nominal amount for materials
repltacement. - All funding for the In-School Suspension Program comes fro;

local support cthrough the building level budget.

©

5]

IV. REFERRAL TO THE PROGRAM
Q -

Reasons for Placement °

By district policy, physical assault on a District employee, the sale of
: 0

- .
’

drugs on school grounds, and the possession of a weapon on school grqunds ~

are offenses punishable by expulsion. All other types of infractions are

¢

defined by indivi&ual school codes, and the consequences of infractions

of the school code are at the discretion of the Principal and the adminis-

(2

trative team. 'qut schools in Digtrict C suspend students out-~of~school

a

for drug use, but do use the In-School Suspension Center as an alternative

for all other infractions. ’

Referral Process

o

The student .enters the In-School SuSpensidn'CenCer after referral to the
Coordinator by the Assistant Principal/Disciplinarian who sets the minimum
length of time to be spent in the Center. The Coordinator contacts the

teachers and counselor of the student. The cdunselor researches the

III-9
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, . gcholastic record, test record, personal conference record, and parent -

(-4 R v

conference record of the student and consufts with any other appropriate

support- personnel as needed. Teachers evaluate the weaknesses, strengths, - . .

“. .
and interests of the student on a checklist provided for this purpose.

.

The Coordinator meets with the counselor and other appropriate personnel

to discuss and evaluate the student. The student enters the Center the

k4
. o

day following the intial referral. . ¥
o

v

. Program Operation Guidelines.

Upon entering the In-School Suspension Center, students serving one day °
or the first day of a multi-day suspension will be scheduled for a confer-

ence with a counselor. Students-will be required to do work assigned' by

the Coordinator from- recommendations made by the Assistant Principal,

[ . ~
- counselor and teachers. The section of the curriculum designed for the
Center that will be most beneficial:-in the attempt to foster a more positive -

. behavior on the part of the referred student will be assigned. Students do

1

not receive course credit for work completed during the time in the Center.

Each student signs a contingency contract which must be completed prior to

A *

returning to regular classes. ®The contract outlines what specific assign-

-
7 . pes .

ments must be completed. The Coordinator determines if and when the con-

o
-

tract is fulfilled. Students eat lunch at a time when no other students

occupy the cafeteria and have a five-minute break during the morning session

‘

and another five-minute break during the afternoon session. All students
. N

referred to the Center for the first time are required to complete a Kudsr"
4 . . N . ,

General Interest Inventory and/or the Kuder Vocational Interest Inventory.

.

ERIC g o 104

Aruitoxt provided by Eic:




ERIC

Aruitoxt provided by Eic:

o
-

.- . .

Information obtained from the Interest Inventory along with other educa-

tional data can help develop an occupational profile for use by the student

- - - \

- v a

and Coordinator. - ' . .

Exit Procedures

o

‘Students in the In-School Suspension Center return to regular classes

7

after complet{on of assigned time- and work. The Coquinafor*provides a

repoét on the student to the Asfistant Principal, the counselor, and each

-

subject teacher, This report includes information ‘on the gengrai beliavior

. of the student, work completed by the sCudenE, and generalzcémments. A

e 3 -

a ,
file is kept by the Coordinator on each student referred. A conference

3
- ¢

is held with the Assistant Principal, the student, and the parent(s) of

the student prior to the -student's return to class. '

n
»

Length-of Placement ) e .

There are no formal Program guidelines on the minimum or maximum length of

» .
*

stay in the In-Schogl Suspension Center. - The disciplinary needs of the

students and each school affect the lengtheof stay policy in each Center.
’ [

The general ‘practice has been a minimum of one day and a maximum of three
. ’ Q . . o . o .

days assignment to the Center. Some experimentation with specific assign-

FX) \.

-

ment for periods of less than a day hdi>begun'to occur.

. N N | U

5

»

Pupil Characteristics

Data on st-.dents at the schools visited in District C were collected .

through interviews and a review of records of three types of students.

-

“

o

ITI-11 :
165




- \

5

3 A
@ -Those assigned to In-School Suspen51on at leasc'once dur1ng
the 1978-~79 school year. _ .

-

e Those suspended out-of-school at least once during the 1978 79
school year. - . ‘ ce
. ’ . - ' ' d
e Students neither assigned to In-School Suspens1on nor suspended .
. dur1ng the 1978-79 schoa‘ year.. .

Genera11zat1ons drawn from the data recorded. and reported in the follow1ng
tables and discussionh are dependent upon the degree f which che samp11ng
was properly performed by the District, staff member gathering the data.
Cercéin.anomali;s in this process have been iden;ified which could possibly
bias the data. o | ;

v | | i ‘ 0 E

Senior High School Site

Data collection instructions resulted in three sets of sample students,

" assigned to-In-School Suspension (N<48), suspended out-of-school (N<20)

and those neither suspended nor'assignéd to In-School §uspension (NS}b).

o *
Missing data from this site were’mostly confined t&wcgnduct marks and:

. o . B -

. tardiness. Incomplete data or data of poor quality pertained to grade

retention and homogeneous grouping. While 97 percent of the sample stu-
, , h o

o . .
dents were enrolled at the beginning of the 1978-<79.school year, popula-

tion mobility in the community is high and could have affected grade

-

retention data. This school was also reorganized at the beginning of the

1979-80 school year when a new high school was opened. The student popu~

.

' lation was nearly halved, and records were unavailable for those student’s

reassigned to the new high school.

.

I1I-12
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Findings from the three student sample.groups on five vaniables are

)
5 - ‘

. ” .
] . reported in -tableg. The variables reported are: i
. e Grade Level >
- o Sex »
o Race = L ’
e Grade Retention . b
“ @ Grade Point Average

- . ) ’ ~ . o .‘ L .

Statistical tests and comparisons are presented on all the tabled data. B 0'4
TABLE 1
GRADF LEVEL BY SAMPLE GROUP.
* O " ' GRADE IN 197879
10, 11 12 Total
» - ' )
! Students Assigned to . T .
In~School Suspension 15 16 17 ‘ 48
. 3

Students Suspended :

- Out-of-School 10 5 . 4 .19
Students Neither Sus-
pended nor Assigned 16 10 4 -+ 30
to In-School Suspension 3 . ‘

) ~
» 4 , v
-

Table 1 shows the grade level distribution for those students ihcluded'in

»

the three samples. Variations were slight. The largest difference noted

is in the number of twelfth grade students assigned to In~-School Suspension

1

vhen compared with the other two sample groups. .

"
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’ Lo
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TABLE 2 ,
) SEX BY SAMPLE GROUP
4 .
MALE FEMALE - TOTAL
Students Assigned fo
In-School Suspension 31 17 48 -
Scud;nts Suspended "
Out-of-School 18 - 2 20

Students Neither Sus-
pended nor Assigned to
In—-School Suspen;ion

16

12

[

28

-

Y

Table 2 indicates that male students are much more likely .to be suspended

out-of-school and 'slightly moreswry to be assigned to In-School

Suspension than female students.

TABLE 3 .
RACE BY SAMPLF GROUP

T _BLACK WHITE NATIVE .
OT OF NOT OF AMERICAN/ ASIAN
HISPANIC HISPANIC HISPANIC || ALASKAN PACIFIC
ORICIN ORIGIN NATIVE ISLANDER
Students Assigned
to In-School Sus-— 7 39 1 - 1

-pension

Students Suspended

Qut-of=School

18

Students Neither
Suspended nor
Assigned to In-

School Suspension

25




N ‘ :
- In Table 3, no evidence of disproportionate assignment or suspension is
” v
presented. Total district population is 90 percent nomminority and 10
percent minority.” Total school population at this site is 85 percent
L) . ) ’
nomninorit}&ld 15 percent minority. Very little variation from district
B - ’ .
: and school figures is. noted.
. \ *
TABLE 4
-~ , SAMPLE GROUP BY GRADE RETENTION . . . '
. - Students Neither
' . Students Assigned . : Suspended nor
. to In-School " Students Suspended Assigned to In-
Suspension Qut-o0f~School School. Suspension
Repeated a . o »
|Grade. 6 7 3
Promoted in v ’
Sequence 26 . 8 11
Total 32 15 14

- . " While the quality of the data in Table 4 is poor, it does seem to indicate
that students who have been suspended out-of-school are more likely to

> "have repeated a grade at some time in their academic career.

-
IS

~




TABLE 5

SAMPLE GROUP BY GRADES

- . Students Neither
Students Assigned . ‘ Suspended nor
to In-School Students Suspended-. .| -Assigned to In-
Suspension ' > Qut-of-School “School Suspension
0-2.0 ST . 23 ' 8 .
2.0-6.0 L 37 8 ST
4.0-6.0 S VA & "‘”"\"‘%ii,
| 6.0-8.0 5 ‘ < 0 19°
‘Total o 9% o 35 60

There were two grade reporting periode-during the school year available in
'studeht records at this site. If all students remained in scﬁool 511 year,
data should have shown a student X grade matrix of 96, 40 and 60 cells for
the three sample groups (48 students k 2 marklng perlods, 20 X 2 and 30 X 2).
The cell value given in Table 5 represents the actual number of cells'in

*

which data.wete'found. An eight point grad;ng system is used at the high ’
echool, and reported grédes were collapsed into four categories oith eero
representing, the IOWESCJPOSSible grade and S,dbrepresenting the highest
possibie gtade.»

The contrast in academlc ab111t1es among the groups is appatent from/Table 5.
Students in this school are homogeneously grouped but the data on grouplng
were 1nc0@p1ete maklng it lmposslble to determine the effect of grOuplng on

a

grades and sample groups.

°o .. :  III-16 .
| . 1j:




TABLE 6 R , =

CHI-SQUARE VALUES FOR HIGH SCHOOL SITE

Y.

TABLE ; 2 df oy A X Ty T x

4

GRADE LEVEL BY T : ’
SAMPLE GROUP 18.657 -4 - — .0313 .0314

SEX BY SAMPLE . ] |
GROUP - 34.261 4 — — .0944 .0576
: . A

RACE BY SAMPLE L .

GROUP 9.182 | 6 -- - .0068 | 0154
'SAMPLE GROUP BY - | B
GRADE RETENTION: | 20.171 I e .0889 L0611
SAMPLE GROUP - ’ - .
BY GRADES 96.673 6 | -- -- 1095 |°  .1632

w
<

The chi square (X2) test for independent samples was used to analyze by

sample group for grade level, sex, race, grade retention and grade point

LY

aver age. Alphé‘(al\was.se; at .05 for rejéétion.of the null hypOCHeséé

of iﬁdependent measures. All of the reported x2 values in fable 6 are

significént at the .05‘1e;e1 providing evidence of independénce between

samples and a'dependeﬁc relationship between the‘cWo Qariables. To obtain

a;morg meaﬁingful statistic on the strength of associétion between the

samplés, ééymmetric laﬁhdas () and taus (T5 were coﬁpuced._.Both are pro-
‘pértionél-geduction-in error (PéE) measures which indicate the fe;ucfion
’-iﬁ.error in predicting one variable from the other. Values of A and T range

from O to 1 with O indicating total independence and 1 implying total

dependence of two variables in a contingency table. As a'general rule,
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the greater the variation in both the dependent and. independent variable,

’
.

the greater the numerical value of association. Tau is used when there is’
"t

wide variation within the contingency table because it is less sensitive

P
o

to this variation.

S

a

As can be seen from Table 6, all the preceding tables show dependence

_between the two tabled variables. The strength of the association,

however, must be considered low. Knowledge of one .variable in the table
does not greatly reduce error in predicting values for the other variable.
For example, knowledge of the sex of the student results in a 9 percent

reduction in error in predicting student group membership (i.e., assigned

to In-School Suspension, suspended out-of—scﬁbol, neither suspended nor

°

aséigped). Conversely, knowledge of student group membership'results in

a 5 percent reduction in predictive error for sex of the student.

s
1 4

3
'

Student attendance did vary among the three sample groups of students.
For students assignhed to In-School Suspensioh the range of ahsences was

from 0-28 days with a mean of 7.860 days, absences for students suspended

[

out-of~school ranged from 0-23 days with a mean of 8.672 days and for
[

' ,students neither suspended nor assigned-a range of 0-27 days with a mean

of 4.950 days existed. ’ : N

Data on reasons for suspension and In-School Suspension ‘assignment tend

to subsﬁantiate thac’aCCendance infractions are viewed as ansefipus dis-
cipline problem in chié school. ‘Major feasons for suspension, as gathered
frqm.the“records, show that drug use was cited in gevenmpercént_of the

: S 11118
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sample group, truancy and tardiness in five percent and arguments with
teachers and ad;iniscracors (verbal conflict) in three percent of the
sampled records. Treancy and tardiness was the major reason cited for
-assigmment to InSchool Suspensien in 29 pereent of the saﬁple group,
ciagarette smoklng in- 20 percenc and classroom m1sbehav10r problems (e.g.
talklng out of turn, cursing, cheatlng, etc. ). ;n 10 percent of the sampled
“records. Program,statxstlcs from In-School Suspension verlfy the sample
. data. Responses to the parenf descriptive survey were too few to be mean-
ingful. However, those parents who did respond perceived violence, being
‘lete for~school, vandalism agd dfugs es the most serious discipline’pro-
blems in’che school. Teacheg’responses_to'che Aescripcive surye? identi-
fiee ﬁisbehavior in class;'seiﬁg late for school and disrespeee*fer othefs
as serioes discielihe pfoblems,’&hile studene perceptions, as eecermined
Sy che‘descripcive‘surve§ responses, ranked smogipg, drugsrand class cut-

- ting as the most serious discipline problems at the high school. o

-
°

nRepeated‘suspensions_daCa indicate that two percent efscﬁe sample had been
”suspended two.'timés, none had been suspended_tbree times and four percent
"had notations indicating suspension morebchan three cimes. The apéafent'
‘discrepancy in the data may.be-eaused by a yearly purging of specific infor-
mation cn‘suSpensiPns; Data on refes ef rebeaced'éssignmenCs to In-School
‘Suspension show that 33 percent of the sample group had been assigned'two‘

. A kY N .
times, 15 percent had been assigned three- times and 8 percent had been -

assigned more ,than threé times. Program statistics on In~-School Suspension

o

verify these data.
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Aruitoxt provided by Eic:

Junior High School Site

.

Evidence of due process procedures was available in all records sampled

o

for suspended student’s and in all but three of the records sampled for

assigned students. Multiple types of evidence were available in each

)

record which indicate that standard due process procedures exist in this

school. Such procedures include a telephone contact with parent(s),

orél hearing (for .suspended students) aﬁareness of the right to legal .or
adult represenc;tlon at an oral hearlng and some klnd of written record
but not necessarlly a verbatim transcript show1ng the final dec1510n 'and
the reasons upon which the decision was-based. Data on personak contacts -
with parents substantiate the evidence of due process. All parents of
aésigned and sqspended students were cqntacted by telephbne, 1ette£ and

\

interview, while only 7 percent of the records of students neither \

°

suspended nor assigned showed evidence of personal contact with parents.

Finally, an’analysis'of‘responses to a multiple adjécti?e checklist used
to describe an average or assigned student and gathered from the teacher
and student descriptive shrveyé indicQCes Fhac ;c this high school average
studéncs are viewed as "able" and "outgoing' by both teachers and students.
Both groupq‘giso agree that tﬁquassigned student is "disrupcive,.lazy and

rebellious." Interestingly, SCudentsbview both average and assigned stu-

" Interviews with assigned students’

&

gencS as "loud, lazy and disruptive.
found varylng percept10ns as to whecher a stigma is attached to In=School

Suspension assignmenc by other studentsy,

9

Data collection procedures resulted in a set of students assigned to In-

"

School Suspension (N S.SO)’ a set of studedts“ﬁuspended out-of=school

) o nlezo, 11 \




(N € 25) and a set of students neither suspended nor assigned to In-School
Suspension (N ﬁ_ZS). Missing &ata‘&rom this site per;ained to conduct
marks and'tardiness. Inéomélete data or data of poor quality pertained
to hOmogéneous groﬁﬁing and student grades. Ninety-six percent of the

sample students were enrolled at the beginning of the year, but population

mobility in the community and the reorganization of the school from double

sessions to a single session after a new'middle school was opened may

-have affected the.quality of the data and the sampling procedures.

-
3

¢ N : 3 o
Findings from the three student sample groups at this site are reported
in tables. The variables reported are:

Grade Level

Sex

Race

Grade Retention
Grade Point Average ,

ay

’ 3

*® ’ ° !
Statistical tests and comparisons are presented on all tabled data.

TABLE 7

A o

GRADE LEVEL BY SAMPLE GROUP

&
I : GRADE IN 1978-79
7 ] 8 9 Total
Students Assigned to 4
In-School Suspension 11 31 8 - : 50
Studencé Suspénded
Out-of-School 2 |-, 1 12 25
Students Neither Sus-
pended-nor Assigned to ,
In=School Suspension 8 13 4 25
; . , I11-21




Table 7 shows the grade level distribution for those students included
in the three sample sets. Ninth grade students were more likely to be

suspended out~of-school than were seventh and eighth grade students.

"

TABLIE 8

SEX BY SAMPLE GROUP

. F 4
c‘ .
Male Female Total
Students Assigned to ' . ‘ ]
In-School Suspension 34 .15 49
o tudents Suspended )

R ut-of-School | 22 3 25 .

’ Students Neither Sus-
pended nor Assigned to )
In-School Suspension 7 - 18 25
Table 8 indicates that male students are much more. likely to be assigned ‘ .

to In~School Suspension and/or suspended out-of-school than fehélé‘StudeﬂCg.

¥
TABLE 9
RACE BY SAM?LE GROUP
L0 ‘
BLACK WHITE : ' |
NOT - OF NOT OF NATIVE ASIAN/
HISPANIC HISPANIC HISPANIC AMERICAN/ | PACIFIC TOTAL
ORIGIN ORIGIN ° ALASKAN | ISLANDER
‘ . NATIVE ’
Students Assigned to . , ) .
; In-School Suspension 12 | 36 - - - 48 |
| Students Susperided | : . i
' | Out-of-School -2 ‘ 22 1 - - 25
- Students Neither Sys- E o
pended nor Assigned to :
In-School Suspension -3 22 == - & == 25




Table 9, provides no evidence‘oé‘disproportionace suspension. of che
total records sampled, 80 percent were;nonminority and 18 percent were
minority students. Minority students assigned to In-School Suspension
represented 25 percent of the sample groué, a proportion slightly higher'

g

than the total of the three sample groups.

TABLE 10 -~

SAMPLE GROUP BY GRADE RETENTION

Students Neither.
Students Assigned ' Suspended nor

to In~-School Students Suspended | Assigned to In-
* Suspension . -Out-of-School . School Suspension

-

Repeated a
Grade ‘ _ 14

Promoted in
Sequence ‘ » 11

Total t ' : 25

Data from Table 10 indicate that students who have been suspended out-of-
school are much more likely to have repeated a grade at some time during
: their academic career. Of the nineteen students who had-repeaCed'a gr ade,

ten were either repeaCLng a grade durlng 1978 79 or were to repeat the

grade in 15?9\\9 -Five of the nineteen had, repeated a grade more than once.




® : TABLE 11

SAMPLE GROUP BY GRADES

AN
. Students Neither
Students Assigned Suspended nor

to In-School. - Students Buspended Assigned to In-

Suspension Out~of-School School Suspension
0-1.0 37 | 21 : 10
1.0-2.0 31 6 - - 13
2.0-3.0 7 2 11
3.0-4.0 - 1 ‘ 0 7
Total ' 76 - ’ 29 : 41

Tﬂerg were two grade rqporting periods during the school’ year available in
student records at this site. A 'student X grade matrix of 100,50 and 50;
“cells (50;studegts X 2 marking periods, 25 X 2 ard 25 X 2) should have
provided data for the three sample groups if all students had remained in

-~ gchool all year. Thé cell value given in Table 1l repreéents the actual
number of cells in which dQCa were found. A four p;int grading system 1is ot
used at the junior higb school with zero represénting the lowest pon%ble |
g;ade and 4.0 reéresenting the highest po;;ible grade. E ‘

.
-~ r - 5

The contrast in academic abilities among,CHe.groups is apparent from

-

Table1ll, Students are also grouped homogeneously at this site, but again,

. incomplete data made it impossible to use the grouping factor in analyzing

the data. . ) ' : ]




‘ © . TABLE 12

.CHI-SQUARE VALUES FOR HIGH SCHOOL SITE

3

TAﬁDE ] sz;r “df ‘ Ay li‘ Ty T x
- GRADE LEVEL BY ] ,
. _ | SAMPLE GROUP 42,753 4 « 0622 .0713
SEX BY SAMPLE . :
. GROUP 57.416 2 : .2297 .0948"
. RACE BY SAMPLE
. GROUP | 19.880 4 ' .0338 .0331
‘ SAMPLE GROUP BY . ) . :
" | GRADE RETENTION 73.143 2 .3035 .1864

1

SAMPLE GROUP BY | : .
GRADES 72.548 4 1211 L1234 .

¢ - All x2 statistics at this site are again significant at the .05 level. The
strength of association mgy be considered low to moderate in the instance of )
sample group by grade retention which results in a value of .30 for reduction

in error in predicting grade retention through knowledge ofvgroup membership.

€

Stqﬁehc attendance did varyaamohg the three sample groups of sc;dents. " For
ASCudenCSIassigned to In-Schooi Saspension the range of absences was from
1-51 days with a mean of 9.975 days, absences for SCudénts suspended out-of-
- school ranged from 2-50 days with a mean o?'16.391 days and for studens
_neitheé suspended nor assigned, a range of 0-31 days with a mean of 7.450

days existed. .

‘
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Data on reasons for suspension and In-School Suspension assignment.also

tend to substantiate that. attendance infractions are viewed as a serious .
w ) * -
. discipline problem at.this school. Major reasons for suspension, as

gathered from the records, indicate that classroom misbehavior problems

o

¢ were c1ted in 6 percent of the suspens10n, truancy and tardigess in 5
percent and other reasons in 3 percent of student suspens10ns. Reasons
for In~School Suspension assignmenc‘were other in 23 percent of the

" agsignments, truancy and tardiness in 16 percent and classroom misbehavior
problems in 14 percent of student assignments. No program statistics
were availabie at this site for comparative purposes.  While responses to
. 4 the parent descriptive survey at ttis site were too few to be,analyzed,

those parent(s) who did respond perceived drugs, violenge and absence

from school as the most serious disciplinezproblems at the junior high

o

school. Teacher responses to a descriptive survey identified misbehavior

in class, disrespect for others and smoking cigarettes as serious discipline

-

problems. Student perceptions, as determined by responses to the descriptive

o n

survey, ranked drugs, smoking and violence as the most serious discipline

problems. » _ @

. e

Repeated suspenslons data at this site 1nd1cate thac 13 percen; of the

a

. sample group had been suspended two times, 5 percent had been suspended

-

‘three times and 9‘percent had notations indicating suspension more than

three times. - Removal of specific information on suspensions from student

a
. £l

records may be a factor in an apparent data. discrepancy. Data on rates

&

of repeated assignments to In-School Suspension show that 41 percent of

" -

the sample group had been assigned two times, 20 percent had been aesigned

o . 4 : . - ‘ [
EMC . . III-26 | 12 : _
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three times and 18 percent had been assigned more than three times. No

program statistics were availablé at this site to verify these data.

Evidence of due process procedures and data on personal contacts with

parent (s) confirmed that standard due process procedures in the district,

are followed at this site.

°

Multiple adjective checklist responses used to describe an average or

v

assigned student and gathered from teacher and student descriptive surveys

\
.

" indicate ﬁb;c teachers and students agree that the average student at .
this school is "dble" and "loud." "Disruptive" and "lazy" were the
descriptors chqsen by both groups as mbéc characteristic of assigned
_students. Interestingly, teachers also viewed the a;erage student as
"lazy" and students viewed the ;ssigned students as "loud." Inéerviews
with students assigned to In—-School Suspension detected no perceptions of

. . ) : 4
a stigma attached to assignment by other students.

/
‘

V. SITE OBSERVATIONS

D e

“+

School #1 !
School #1 is a high school housing grades 10 through 12. It was opened

ir 1932, and a two-story wing was added in 1967. It is located in a
fringe area of School District C that is more rural and undeveloped than
other areas of the D;stricc. Most students &dre bused to the School

unless a special permit to drive has been obtained from the Assistant

Principal. During peak enrollemnt years, the student population totaled
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approximately 3,000 students. With the opening of a new high~school in

District C in 1979-80, en;ollmeqc totaled apbrokima;ely 1700 students at

the beginning of the 1979-80 school year. Approximately eighty-five
‘percent of the student population is nonminority and fifteen percent is
minority. The faculty totals pineC}-seven in nﬁmber and is quite stable

with very few position open for employment. The District does have ‘a

<

teachers' organization, but by state law, collective bargaining is not
allowed.  In 1972, School #1 experienced racial difficulties, and a new

Prihéipal was assigned to the School. The same Principal has remained at

the School for eight years.

Discipline Procedures

Tﬁe administrativeICeam of School #1 consiﬁt; of the Principal and two
Assistant Principals. One Assistant Principal meets with all sCuden;s
réferred for attendance-related disciplinary infractions. The other

. - < N

Assistant Principal meets with all students-referred forhbehavioral
disciplinary infractioms. The Principal consults informally with the
Assistant Principals and determines action to be taken on recommended out;
of~school suspension and expulsions. fheJPrincipal at Sbhool'#f functions
with an "open door" philosophy of administration and encourages all students
to share Cheir concerns with the administration at any time.

The code of conduct developed for cﬁe School cites violagions an&»pdssible )
cSnsequgnces for such actions as disrespect, leaying school grounds,

malicious destruction of property, possession of tobacco and smoking,

theft, cheating and dishonesty, damaging school property, fighting,

) I71-28
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" form wsed in School #1 includes student-teacher identification, information,

‘the readon for referral, previous action taken by the teacher, a description
: : : ,. y escrip

“V;f'.' L | r.f;_’ _ ; ; 1o .

- : ) . N o
- [
)

profanlty, and aubstance use, possessloh or selling. A positive statement -

on appearance and attendance-related matters is also 1ncluded The code
was developed ‘by the admxaistratlve staff and rev1eWed by the School Advisory
Committee of parents, the District Board of Educatlon, students, and

staff. Each' year the code is printed-in student folders and distributed

to the-entire student body. .
é i . ; X . l

-
o -

Teachers ‘are encouraged to use effective classroom management techniques

and“use referral to the office as a last resort. The disciplinary referral

.

of the referral incident, and the"administrative action taken. Referral
. .
forms are tracked by 1nd1v1dual teacher and 1f problems become apparent,

“ e

the Prtnclpal or A§slstant Princlpal w111 observe classes and meet w1th

v

the teacher and/or students to develop soluticns to the progﬁems. Referral

forms are filed in student folders kept by the SchoolaReglstrar and

!

'destroyed at the end of each school year. The Assistant -Principals keep : .

a central file of students referred for behavior or attendance on index

N %

cards. ‘ S ; .

[ .
- N . . . 24 ) . N

Disciplinary options available in School #1 are:

(1) work-detail; : : S
(2). conference with parents;

(3) in-school suspension;

(4) out=of=-school suspension;

(5) referral to Pupll Personnel for - o
reassxgnment or expulslon. » p - “

,gJ

I1I-29
~O »



Minimum assignment to In-School Suspension is one day, and maximum
. 7 ) N ’ -

assignment is three days. If a student is assigned to in-school or out-

L

! ‘ of-school suspension, the parents are contacCed by ohone and a follow-up

form is mailed which spec1f1es the length of assignment, the reason(s)

for assignment, and readmittance requrrenents. Teachers\are assigned o
calling duty on absences as part of their work assignment. Three periods
per day are set ‘aside for absence call Warning letters are»senc to
parents when absences have reached 10 for 4.semester course and 25 for a
year—-long course, and denial of credit notices are sent when the sixteeth - - .
absence in a semesCer course and the thirty-first absence in a year long .
course'occur.‘ Mosc subSCance offenses, other than possession, and serious - N
fighting are automatic out-of-school suspensions in School #l,‘ The most .

common offenses in this school are truancy (skipping school or leav1ng

school without permission) and smoking The first offense in these

categories results in a one day in-school suspension, the second of fense
n in two days,uthe third offense in three’ days, and any subsequenc of fense
- ,, -

7

is referred to .the Districc Pupil Personnel Serv1ces. C

v

‘All but two of the administrators, teachers, and students interviewed in

$chool #1 oergeived discipline to"be consistent;‘fair;'and equal. The
-two exceptions felt chat\honor roll sCudents and‘athletes‘were'allowed
‘more leeway in behavior and_attendancel\ Three of the students specifically
ment ioned the Principal as one."who will always listen to you, give you

‘the benefit of the doubf, and help you with your~problems."




-

In-School Suspension Program : _ .

The In-School Suspension Program in Séhqoi #1 is located in a mobile
qlassroom, a large open room, unconnected to thé main building;' The room
is well-lighted but without windb@s. It is fq;nished with individual
student desk§ and a desk for the Coordinator. There is a wide variety of
‘learning materials in bookcases and files, aud the walls are decorated
vwith approériaté_mo;iQational displaysT‘.CIimate control is furnished by
‘a separate, self-contained unit. |

The Coordinator of'Che In-School Suﬁpension Program has held the ppsi;ion

* for three years. The Coordinator had prior experience as a teacher of-

mathematics for four years in School #1 and has studied for-an advanced -
. Land .

degree in administration.

After a studenthisuassigned to In-School.SQspénéion, thé Assis?ant
Principal nocifies‘thé'Codrdinatdr of the assignﬁent with théJSuépeﬁsiqn . e
Slip gsed for parental notificatiqn. The last period of éach school day
is a faculgy work period. During this period; the Coordfnato:idistribQCes
# teachgf”ﬁqrmrwhich requests obserQétioﬁaI inf§rmation and'eduéational :
data on sfudeﬁts“éssigqed to In=School Suépension the following day and a
lisﬁing of classroom assignments that will.be missed during the suspension;,
The facQICy\work périod may also‘ﬁe used for conferences w&ch'counselgrsL

‘teachers and others ‘and for follow;qp discussionsfoazstudeqcs previously

¢ ’,

Suspénded who have returned to regular classes.
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and eat at a time when no other students are in the.cafeteria between

N .
. o«

At the beginning of each 'school day, the Coord1nator reviews the rules

N

and procedures of the In—School Suspension Program and meets individually

with newly assigned students to complete a Contract for In-School °

- 14
Suspension. The contract requires completion of the student's description
of the incident leading to suspension, a description by the student of

the incident from the viewpoint of some other person involved in it, a

descriptdve dialogue between the student and the parents of the student *°
Qn the readmittance conference w1th the éqordinator, Assistant Principal
and pa{\nts, a description of how ‘the incident might be avoided or handled
differently, and-a reaction to'disciplinary methods used when a lack of
ielf;discipline occurs. Additionally, the student is assigned at least
one learning’packet chosen by the Coordinator to be appropriate to the
reason for referral and the interests, abilities, and needs of the student.
Nine learning packets which have‘éxercises dealing with self-discovery,

interests,. math, English, consumer education, values clarification,

employment,. and social activities are available.

a

During the day, the Coardinator confers with each student in the In-School

Suspension Program and provides facilitative 11sten1ng “and various

counseling techniques as appropriate. The students.are escorted to lunch
a4 . - - .

lunch periods. A five-minute break in the morning and in the afternoon

is also supervised by the Coordinator. At the end of the school day, the ' |

Coordinator reviews the work accompiished by each student. For those o . ﬂ

.

students completing the 1n-school Fuspension assignment, an €valuation

)
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sheet which includes observations of behavior, attitude,. work habits, any

a

problem areas identified and general pert1nent comments 1s completed by-

e
e

the CoordinaCOr. This evaluation form is routed to all Ceachers of the -
student- and the appropriate guidance counselor. A readmit form is also -
completed and sent to the Assistant Principal. In_sehool #1, the

Coordinator has no flexibility to shorten the length of placement, but

‘additional days of suspension may be added for misbehavior or noncomplet ion

-

of work.

3

A monthly and cumulatlve report is prepared by the Coordinator in School
#1 for the Pr1nc1pa1 " The report 1nc1udes lhformatlon on the number
of suspensions, total days of suspension, holdover days, average daily

attendance, referrals to Pupil Persomnel, reasons for .suspension,

suspensions by grade level, sex, and ethnic group, and suspension recidivism

numbers and rates. At the end of the year, comparisons of all the
information contained on’the monthly, and cumulatlve reports are made w1ch

the same data from the previous year.

The In-School Suspenslon Program i School #1 is perce1ved as hlghly

successful by all those interviewed. One of the key factors mentioned as

contributing to the success of the program in this school was the Coordinator

. -3

- s R

of the Program. The Coordinator was described by administrators and
teachers .as calm, dignified, consistentl} fair, and respectful of an

respecced by students. One studenc descrfged the Coordinator as one who

teally_helped~me—and~helped me undersCand myself -~ he's my best friepd

now." All of the students disliked the lsolatlon,-constant supervision




{

and escorting, but they agreed, "It makes you think before yﬁu do something

v

wrong if it's worth going back there." : ;i‘

The only specific criticism of the Program was meptioned by a student who

objected to the emphasis on writing. Other criticisms dealt more generally

J

with the disciplinary code. Students and facdlcy”quescionedAche effective-

- . -

neés of any diéqiplinary procedure on smoking at the high school level.

<4+ Concern was also expressed that the new attendance code was increasing

- withdrawals from school. Time épent"in the In-School Suépeﬁsion Program
: v , o B
| does count as a class absence. Suggestion§ for imprerment included the
‘ need for a more private space in the Program room to hold-Coorﬁinatorq-
| ‘ . , .
% | student counseling conférénces, a need for a Cypewriter.foé students
- assigned to;ﬁhe Program, and the need for a phone in.the In-School
Suspension room to facilitate communication with AdministraCOrs and
- teachers. Some administrators and students suggested that assignment for
a spe;ificvperiod or for less'chan a full day might be effective for some
problems and some.QCudents and alleviate problems ‘arising from the new . S
Disttiét acﬁegdanggﬁpqiigyAgg~;¢W4;4_*,ﬂmmﬂW” L a

vt

¢ '

School #2  ‘ | )

f’A junior-high school'containing grades seven through mine was fhe second
site observed in Districé C. The total enrollment for the 1979-80 school
yea} was 1600 students, and ;his school year also marked a return to
single sessions after the opening of a new junior ﬁigh school in this

. 4 7

—rapidiy expanding district. ~School #2 is located near the administrative

center of the éiCy. Students are bused to the school by geographic area

¥

. : S , I-34
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consists of the Principal and two Assistant Principals. The Principal

-
rather than by grade level organization; thus éfter-school retention
rquires an alternative mode éf,transportaéion, ‘The staff consists of 89' .
to 90 individuals.. The mobility or turnover rate of the staff is quite
high asvcomp;red to School #1. Tﬁe administrative team of the School

and one Assistant were new to this school in the 1979-80 school year.

Discipline Procedures

Disciplinary responsibilitjes are assigned to one Assistant Principal who

handles  all behavioral referrals. This Assistant PridEipal'has served as -

-

an administrator in District C for eight years, the last four at School

#2. He was one of the driginato;s of- the In-School Suspension Program in

v

the District, served as an evaluator of the first-year pilot program, and
conducted in-service training for.new In-School Suspension coordinators

during the second year of the program. The other Assistant Principal is

3

responsible for all attendance-related matters.

.

Since no district policies and procedures are prescribed -that require

specific sanctions for specific offenses, building administrators/dis-
1, - .

ciplinarians,are allowed much discretionary authority. District policies

€

( 3 . 3 ‘ . » )
do contain guidelines for administrators on types of offenses that "may"

lead to suspension. Within these guidelines, School #2 has developed its

own code of conduct and disciplinary’ procedures. School rules and

procedures are printed in the Student Handbook and distributed each year

A FullToxt Provided by ERIC

to students and parents. Nine rules are listed covering such violations
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as disrespect, leaving school without permission, vandalism of school

'p:operCy, substance possessidp and use, dishqnes;y,'gaﬁbling, fighting,

* weapons- and public displays of affection.

4

-

When a teacher or other school employee refers a student to the office -

for a behavioral problem, the Assistant Principal establishes an index

card for the student which contains student identification information,

the reason for reYerral and the disposition of the referral. The disposition

of the referral is based on the act, the individual's attitude and accumulated

offenseg.

The Assistant Principal has a great deal of latitude in handling

most referrals. Drug and alcohol offenses are the only violations requiring

-
"

an automatic’referral to, Pupil Personnel Services. Central Office referrals

can also occur when the Assistant Principal feels building-based sanctions

o

are not helping the student. Discipline cards are destroyed at the end of

each school year.

Disciplinary sanctions in School #2 include: : .

(1) an administrative warning;

(2) detention; ) .

(3) assignment to In-School Suspension for a number
of days decermined by the Assistant Principal;

(4) a three day out=of-school suspension assigned by
the Assistant Principal with the approval of the
Principal;

'(5) . referral to Pupil Personnel Services for alternative

placement, out=—of-school suspension for more than three
days and/or expulsion.

* preferring to use the alternative In=School Suspenéion'prograh.

. The Assistant Principallin School #2 rarély assigns out=-of-~school suspension

\
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When a student is a;signed to In-School Sﬁspension, the student is informed
of the assignment and the reason for it and given a referralnnOCice sheet'
which must be signed by the parent(s) and returned to the School the next
mofning. The referral notice .form is followed by a letter mailedlto the
parent(s3 which provides more information and detail on the suspensiéﬁ.~ -
Parents are given a qhbice as to whether the suspension shall be in-school

or ouﬁ—of-school. Qut-of-schobl'suspensions for fhrée day; or less during

1979-80 were assigned for drinking at a bus stop, fighting and Chreaténing

a teacher. Minor attendance-related offenses such as tardiness were
.formely punished by assignment to ISS. Now sCudgnts exhibiting such
behavior are assigned deCeﬁtion afﬁer school. Con;inuallf tardy or
truant students can be assigneq to In-School Suspension. However, the
'deténciqn alternative has réduced the large‘numbe: of ISS referrals. The

most common offenses in School #2 are cpntinual .disruption, disrespect,

fighting, truancy, and smoking. . : ' T

Peicep;idné on the administration of discipline of those interviewed in
School #2 were in general agreement that discipline was consistent, fair,

and equal. One student mentioned that the Aséistant‘Principal in charge
of discipline was "fair and always gives you a chance to tell your side

of the story." There was some indication that teachers expected discipline

to be punitive and harsh and did not feel other methods or.administrative

procedures were effective if they did not fulfill these expectations. ‘ w
|

9 [y
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" In-School Suspensioﬁ Program
The In;Schoo{ Suspension room in School #2 is a detached classroom located
at the rear of the building in a cluster of like classrdoms. Approximately

20 feet by 20 feet in. size, the room is equipped with 25 student desks,
an isq}atibn de;k.apd two desks used by the Coordinator. Thé'room is
- - painted in a light paZCeL shade and contains windows and é door to the -
cour?yard. Climate control is regulated by an individual unit. Blackboards
are available oﬁ two walls, and the pﬁly wall d;splay is a list of the
rules of In=School Suspe;sion. Materials necessary for Eompletiov.of'_

assigned work such as dictionaries, newspapers, magazines, and other ' .

books are available in the room.

-

The Coordinator of the In-échool Suspension program has been étﬁember of
the staff in échool Distficc C for ten years as a pﬁysical education
instructor, part—-time In-School SuspensionuCoordinator.and lel;Limé
Coof&inator of ISS. When the program was initiated &t School #é in 1975~
76, theqschooi was on double sessions, and two coér&inators staffed the
program. With the r;curn to a single session in 1979-80, the Coordinator
beéame cbe.only s;aff person in tg program. The CooréihaCOr expresséd
uacisfacciqn with the posicioﬁ and ihd'cateé that the opportunity to work

one-to-one with students and teach remedi math skills were the most -

gratifying activities of the job role.

IT1-38
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incident. The Codrdinator collects the naﬁes of all newly suspended
scudénts-during the fifth period of each day. The suspended student's
"schedule 1is opCained, a work foider is orgaﬁized appropriate to the
offense and ability of the student* and notification of suspension is*
sent to every teacher of the siudent via the mail system. A standard
teacher notification form used throughout the district requests academic
informa;ion.apd assignmentg for students assigned to ISS. These forms
4rare1y seem to be reCu¥ned in School #2. Tﬂe student reports directly to
ﬁhe ISS room the morning following assignmen;. |

In-School Suqunsion operatés from 7:55 A.M. to 2:00 P.M. daily, the

normal school hours. Students eat lunch from 10:00 A.M. to 10:35 A.M.

. t .

before the regular student body and have a short restroom‘Preak at noon.
hpon entering ISS, a student reads the rules pf ISS and signs a performance
contract specifying work to be-;ccomplished during "the assignment périod.
If regular teachg;s-provide assighmenté; complet;on of the classroom work
is maﬁdatqry bgforé retﬁrn to regular classes. ISS assignments cak;
precedence over regular classrooﬁ assignments, however, and ne credit is
eatnéd for co&pletion of the work for.reguiar classes. During the last
period of each day, the Co;rdinacor reviews the work of each student,
makes observaCion; and comments to fhe student and talks individually to
the student about any relevant problems. At other times during the day,

the Coordinator provides assistance as needed while monitoring and controlling ’

the activities of the room. ‘ e

-*See Appendix for sample assignments .

IT1-39

; 135




o

Q

;EMC

k JAruiToxt provided by ERIC

-

/

/

/ Social isolation and constant supervision are major features of the

prograh, To enfofceAthese feaCurés‘and maintainYSCrict adherence to thé
fules of the ISS room,.the Coordinator in School #2 has a deﬁeric system.
A first inf;action'of ISS.rQles reiglts in a warning, and with any further
infractions, demerits are assigned. An accumulation of ;hreé demerits adds
an extra day to the ISS period of assignment. While the Coordinator has

the authority to add extra days, the Assistant Principal is notified of \1

the action.

When the assignment period is complete, the Coordinator, s;udent, and, in
some cases, the parent(s) meet for an exit interview. Regular teachers
supervise the ISS room as a duty assignment for the first and fifch
periods of each day to -release :he Coordinator for‘exig conferences,
planning and required paperwork and nocificaﬁion pfocgdures. No formal
follow~up activities are réquired, but the Coordinator in. School #2 does
alert guidance counselors ﬁd problems of students, provides them with a
copy of each student's ISS Prégregﬁ Report and uses tbem as fesource; to

assist students and the program. - Many contacts are initiated in an

informal, follow-up process.

o
’

in District C, no reports on In-Séhool Suspension sthtisticsfare required_
at ﬁhe sch§61 or diSCrict_level. In School #thhe'Coordinator doe; #eep
a day-to-day account of numbers of éc?dents and assignment pe;iods on a
desk calendar. Summary reports have somet imes been filed at éhe end of;
h vear as a matte of infarmation e,,AssisLant.,Rﬁincipal,,,.doe;,kgep

a record by grade level of incidences of assignment to ISS, number of

3
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students assignea to ISS,AQumber of students sugpended out-of-school for
three days or less, number of qu&ents referred to Pupil Personnel Services
and the number of students referred.to the School Board for expulsion;1
This school does use district-wide forms for the ISS contract, Teacher
Notification and Coordinator Progress Repért. School #2 developed a

speéific-ISS Report form which is used for parent conferences.

4

4

The In-School Suspension prégram in School #2 is perceived by the

L. . . . ;
Coordinator and administrators as successful. They cite a reduction 1n

he number of repeaters as one criterion of success, but there is no
document ation available to prove the reduction. There are perceptions

that the overall behavior in the school has improved '"'somewhat" as a

5 " ¢

result of the program and that IS3 "is a deterrent for some kids.". Fewer

out-of-school suspensions during 1979-80 were assigned. Teacher .perceptions
. . . » r
" of the program tend to be nonfommital with little feedback on the effects

L

) . . : L . '- :
there was a negative reaction to the paperwork requirements. Student

perceptions of ISS,var% ﬁidely. Some students feel the work is borinér

and: easier than their regular academic work; others found the work to be

)

_ interesting because "you can express your feelings" and informative

because of the emphasis on business math activities such as writing ch :ks
, S , ..
and balancing checkbooks. Most of the students mentioned the "prison-

CRN .

like" atmosphere of ISS as a negative factor, but only two students said .

. ' ]

their dislike of ISS made them think twice before breékiug d rule. All

3 "

_____of the students agreed cﬁagwgarencs supported 1SS because "It keeps you

¢

. in school -nd they (parents) don't have to worry about you getting into

fiore trouble outside."

Y
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an improved attitude toward school. No significant gains in achievement

-

A specific criticism of the program mentioned most often by students wa.
that ISS was counted as an absence from class which could not be made up.
Otnie student said hg would fail his courses this year because of tpo many

absences and zeroes. Another student said, "I have to get three days of

€

'A' work to balance the '0' I get for one day in ISS." A lack of district \
coordination of ISS was a concérn expressed by administrators: There

seems to be little interaction of ISS Ceordinators in District C, and -
"Everyone does'wﬁgc they please.” This leads to ‘inconsistency for students

in the assignment of extra days for misbehavior and in the type, quality,

2

“and quantity of work-assigned. There seemed to be confusion and a lack

of agreement in School #2 over the, purpose of the work assigned in In-
L] . 1Y

School Suspension. While some of those interviewed stressed that ISS " .

o -

work should be relevant to student problems and emphasize:basic skills
development, others stressed a punitive view stating that stﬁdents shouldn't /////

like the work so that it would be a ‘deterrent to future misbehavior and

assignment to In-School Suspension.

&

2

- X . , ‘

VI. SUMMARY . ' .

Findings from the original two-year pilot study of the efficacy of In-
School Suspension as an alternative ﬁo,the traditional suspension out-of-
school shqwéd a decrease of 18.6 percent in the suspension rite at the

high school and a 9;2'percent d?cfease in the suspension rate at the junior

high school. Thirty-eight percent of students in the experimental schools.

as compared to seventeen percent of studemnts in the control schools reflected




.

4

-

-

_were nﬁfed, and the drop-out rate fluctuated over the years of the study.

Although not a planned’eﬁfect of the study and collection of data, police

o®

records did show an 85 percent reduction in daytime vandalism in the areas

‘

L3

of the'two experimental schools. These indications of success‘and the

sdbportfba-attitudes of.parenté, teachers, and the comﬁunity'resulted in
expansion of the In-School Suspension Programy to all junior and senior

,high schools in School District C. Even though formal evaluation studies
"have not been_gﬁntinded; elements contributing to. the continuing success

of the program seem apparent. They include:

Y

»

The Conceptual Foundation of the Model
e g A\

Extensive resgafch was conducted on disciplinary alternatives and othe

éxperimentq}-pfograms throughout the nation. . The results of the research,

’ W " . . . ' .
‘the assessed needs of the studens and schools 'in the District, and the
» < ’ . '

he design . of the In-School

climate of the community were considered in t

'Suspenéipn ?fogram~for District C. ‘Implementat}on of the Program was

conducted. in phases thgt allowed formative evaluation data to be used

effectiQely for the improvement and,expansion of the Program. The

" commitment of the District to informed decision-making through planning,

-

i .

. -, - . A .
lmplementatlodfiand evaluation has affected other educational efforts

such as the Career Development Center and guaranteed the District success
S ' ! o '
in educational_proggfmming and support of the community for its schools.

LY

Philosophicdl” Commitment of Staff and Administration
An atmosphere seems to exist in School District C that encourages staff

and administrators to develop solutions and.tesponses to perceived and
identified needs'qﬁ.Che schools and students Impetus for‘tﬁe In-School
I11-43
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Suspension Program arose from the concern of twq administrators that
trqgicional out-of-school suspension provided no educational benefits to
the school or students. .The proposed solution to this problem was

carefully reseafched, designed, implemented, and evé%hated: When the

administrators and staff in‘expansiap of the Program, but each school was

Program was deemed successful, information was available to assist N 7
.allowed to make decisions on staffing and Program operation to meet the

i - needs of the students in their school. By decentralizing Program decision-

making, ownership of, and commitment to the Program principlés are assured,
and successful attainment of Program goals and objectives is more likely

to occur.

-
A

Characteristics and Qualifications of Program Staff ; . : r ‘\\;—f_

’

The careful ;onsideracion and evaluation of characteristizs and qualificacions.

needed_by Program Coordinaﬁofs réinforce§ the view-gf,in;erviewees chat
"~ *"?the Coofdinétor:iésthe keylto the suécess of tﬁe'Iﬁ-échodl Suspe&Sién

-Progr#m. Even chougp‘the profile developed informally from the pilot a ) “\
. data ﬁas.neyer been formally adopted by thg Dist:iCC,'the succes;ful b o ' ' .
% ‘j?Zharactérisc;cé and qualities identified aréuused in screeniﬁg~procedﬁres"
for new‘Coordinaﬁors.by the individual schools., ﬁhilelpfior experience -

in District C-and/or ;hé»q;hool was cited as;a'factor in t;e initial - .7\ o
pacéepcgnce oflthe Program by the faculty of the school and the District as
a whole, other characteristics and qualities such as consiSCency, &igqity, |
‘ ' l

" R . . N ! . Y
B . respect, and counseling knowledge are deemed more crucial to the .success

N - of the Pragrém. A p

’




Evalution and Data Collection Efforts s
Original evaluation studies identified shifts in attitudes and discipline

proBlems in the schools and District C that éffeccad the educational .

S

climgté. Continuing data collection and analysis by some sites.of the

Program are usefal in determining pocéntia} problems and changes thas may-

%e*needed to improve not only the In-School Suspension Program, but also
the regular instructional program. One site experienced a drastic increase
in pupils assigned to In-School Suspension for tardiness. As a result of

these statistics, faculty meetings were scheduled to discuss the tardy '

~1
¢

policy in tHe school, an administrative team conference was held to assess

it \

causes of the increase and to orient a new member of the team to the
disciplinary philosophy and options of the'school, and modifications of
' assignment practices to In-School Suspension.such as a minimum assignment

- of less than a full day are Leing'considered. Monitor;ng of the effects
f of the néw attendance pﬁlicy of District C is élso'Beiﬁg undert-aken

chroughistatiétical.éollectiqn and analysis at some sites. ,

During the course of the intensive study of the In-School Suspension
Program, certain areas of concern that may need reevaluation and
' .strengthening were identified through observations and interviews. While

.“3' « o e . . . ' « » )
“the initial pre-service and in—service training were well-planned and
comprehensive, a continuing in-service education plan has not been

i

developed. Some follow-up training had been proéided at Che'Distfic;

:

level, but a systematic method for studying and disseminating recent
research information and identifying -new-skills and strategies apprOpriéte

'tp the Program has not been implemented.

-
’

g T ag

FullToxt Provided by ERIC.
<




-~

“

' The original design apd guidelines of the Program’ required close coordination

. and communication between the Program and the guidance counselors of the

school. In at least one of the .sites observed, the Coordinator seems to

~have replaced the counselor and assumed the role of providing counseling
services to students in need in the Program.f Thisfmay be an anomaly

) specific to that site because of administrative phil&sopby or ineffectiveness

. .af the guidance services in the particular school. However, a reevaluation
)

of the bqodedures, guidelines, and objectives relating to counselor par-
- ticipation might be beneficial in sustaining and increasing the effectiveness

1 of the-In-School Suépenéion alternative on student behavior throughout the

District. ' o S

' As originally envisighed, the Program was to affect the regular instructional
program in the school through the role of the Coordinator as a resoutce

1 - i

beréon‘to the 'instructional staff. Insights g{inedvby the Coordinator S

-

through working with students with disciplinary problems wére_to be used
‘to improve classroom management techniques and the disciplinary climate

.

'within the school. Cenrdinators are still described as resource persons,
: . . y

. .

',buc‘no specific procedures or responsibilities have been defined or

Lo - implemented to achieve thé resource objective. Successful resource

' \

efforts were observed, but they seemed to be the result of the commitment,

o

" concern, and personality of the individual Coordinator rather than a

program function.

While some efforts have begun to assess the effects of the new District

o

'attendancé‘ﬁolicy on the In-School Suspension program, it .may be necessary

o o I31-46
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to design a district-ﬁide evaluation of the policy. Questions needing .
answers seem to be:

(1) Are students belng unduly penallzed through counting ISS
as an absence?

(2) -Should students be allowed to receive credit and grades
' for regular classroom work while'assigned to 1SS?

(3) 1Is IS8S contributing to "pushouts" due to academic
fallure’ L

(4) Do the original guidelines and procedures of ISS
need to be altered as a result of new problems and
S new dLSCrlct pollc1es7

With the past experience and success of District C in research and evaluation,

a further study should pose no problems.

Stat1st1cal data and expressions of support from sCudents, teachers;
‘ parents, and‘the community indicate that the In-School Suspenslon Program
.in School District C is successful.. The success may be summed up better
through one of the students 1ncerviewed who after hav1ng been asslgned to s T
In-School Suspension five times during the 1978-79 school year before
expnlsion,,returnedbto the hiéh school this year and became an honor‘roll
student. The student attributed this change in behavior to '"the help

my best friend, (the Coordinator), and the Principal gave me through

listening and helping me understand'myself."

- | I11-47
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IN-SCHOOL SUSPENSION = | BACKET 2-A*

During the time you are in I-SS you.are expected to work
steadily. This packet will tell you what to do. D0 NOT
URITE ON THIS PACKET. Put all your worl on your own paper -
or on the worksheets you will be given. Iork carefully!
Aslk for help if yoU do not understand something. DO NOT
SKIP AROUND THROUGH TMIS PACKET OF "IORK., %We want you %o

- do' this work in the order in which it is written. Start

off each section by writing the heading on your paper.

READING COMPREHENSION

Read a chapter in a book assignéd you by the Coordinator.
%rite a summary of the chapter. Be sure to use your own
words. Do not copy from the book. - R

c NCY

You get a summer job that pays you $2.75 an hour. You work
hours 3 weelk ‘for 10 weelks. How muzh money will you make?

Get a copy of the TRADING POST from the Coordinator. Pick

out a gar or a motorcycle that you would like to buy. Did

your summer.job malte you enouzh money. - to allow you to buy

;gis car or cycle? If not, find a car or motorcycle you can
Ord. - R .

Suppose ' that your new car 'or cycle needs new tires. fou
find that tires.for it cost 335 each. Can you afford them?

Ylould this job give you enouzh money to allow you to drive

your car or cycle very long? - .

BUDGET

Suppoge you decide to quit school. You find a job working
outside (construction, yard worlk, etc.) that will pay you

ninimunm wage (32.65 per hour). You can work 5 days each

week. How . many days iz it possible for you to work each
year? (52 weeks per year) - L

How much money could.you make if you worked all the time?
8 hours per day, 5 days per week, 52 weeks per year)

People who worlk outside cannot always work because of the
weather. Suppose it rains or snows a total of 30 working
:ays dur%ns the year, How much money would you make during
he year . .

-Suppose you are sick § days and want to take a 10 day

vacation during the year. hat would be the total amount
of money you could malke? )

The US Government taxes income. Suppose you must pay 20%
of four yearly salary to the Federal Government. And
yoli_also must pey 5% of your total salary to the State

of Virzinia. ;

How much~mon§y would you have left to spend at the end of

the yoar, aftor you deduct the loss from bad weather, illgess,.-

vecation, and taxes?
JRITING ARILITY

tirite a 500 word theme on thé topic: “The Perfect !Jeslend--
Yrom Friday Afternoon To Sunday Night."” (Yes! 500 words)

- (REMEMBER( - WHILE YOU ARE IN THIS ROOH YOU ARE EXFECTED TO
_ORK AS HARD AS YOU CAN, IF YOU DO NOT WORK STEADILY, OR

IF YoU DO NOT FOLLOY DIRECTIONS,YOU MAY BE REQUIRED TO COME
BACK POR AN EXTRA DAY OR T\0.)

*Aversge Studeat ' ' 142 e
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Day 2-4, page 2

PERSONAL PROPERTY

Suppose there was a fire in your home tonzght. and you had
only § minutes to save any or all of your cherished
possessions. _

List the things you would save, in order of their meortance
to you. Then,.write one sentence about each, ziving a reason
why you would save this one item.

(REMEMBER: DO NOT WRITE ON THIS PACKET.)

SCHOOL DISCIPLI
In your own words, explain the meaning of the word DISCIFLINE.

If you were Mr. Chandler. how would you handle the following
discipline problems?

1. A,stﬁdent is'caught smoicing in the resgtroom.

k2.,A student ,fighting with another student.

3. 4 studenx is- being disruptive in class.

4. A student is running in the hall.

5. & student pushes someone's books out of their hands.
6. & student curses at a teacher. '
7. A student talks back to a teacher.

8. 4 student is caught destroying school property (such as
' writing on the walls or deslks.)

9. A student comes to school afteT drinking alcohol.
10. A studont is caught époking ﬁarijuana in sc&ool.
11. A student .is truant from school.

12. A student refuses to writa punishment work asszgned by
a teacher.

- dRITING ADILITY

lrite a 500 word theme on t&e topic: "My Least Favorite
Subjects or Teachers.”

RN
Do tho BASIC MATH WOQKSHEET that you get from the Coordinator.

Use a ruler to measure the length, width, and height of a
toxtboolk-«(a) in inches; (b) in centimeters.

Pigure tho v of the textbook (Volume=length x width x height)

(2) in cubic inchos; {b) in cubic centimetars’

This room is approximately 264 fect long. 224 feet wide, and
74 feet high. Find its volumo.

‘(REHEHBER: FOLLOY THE RULES 4ND ASK FOR HELP IF YOU NEED I?)

143
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Day 2-4, naze 3

“RITING ABRILITY

‘Irite a story about yourself using all of the folldéwing
words. You can use the words more than once.

1. Hdapnriness 6. Different
2. Proud ‘ 7. Sixteen
2; Jloney 8. Never

‘o 3est . 9. Love

5. Family . 10. PFuturs
HASES

‘Suppose that you gzet a job that pays 33.50 per hour, with .

time-and-a-half for overtime. This means that if you work
more than 40 hours in any one week (8 hours per day, 5 days
a weak) you will be paid 50% :ore than your regularly salary
' ($5.25 per hour) 'hen the weather is bad, you do not work.
* &nd-when you taks a vacation, you do not zet paid.

The following list showsahbw pany hours you work during éach
of the 52 weeks in the year. -

_ 1. 40 13, 30 25. 28 37. 35
. : 2. b2 . Y1k, 10 : ., 26, z: 38. %0
M 2. L«"s 150 25 . R 27- 9. 4’4 4

o ' . 43 13, 13 28, 30 20, 145

54 17. 28 . 29. 35 41, 43 .

- 8, b0 . 18. 3% ) ' 30. 25 b2, 47 . :

7. 35 .19, 20 s 31, 25 43, 48 ° .o
' ) . 32 20, 0 (vacation) 32, 20 L4, 35
I ' - 9, b4 . 21, 0 (vacation) 32. zg ks, L&
10. 40 22, 10, 34. : 46, 50
1, %1 23 25 . 35, Lo 47. &7
....... . - 4o, 48
50. 22

Vit

Fizurec out how ouch money you will make during #he year,

WRITING ABILITY. F1 % . : v
“rite a 500 work $heme on the tovic: " As Soon as I Graduats
From Hizh School I Plan:To evsses” -

»

g NG
Use the folloﬁing information to make line graphs of ‘the

o data ziven. Be as ncat as possiblé. If you do not nave
sraph paper, drew your own graph lines. The Coordinator
can zive you a2 ruler.

- ) Temperafuros of 2 Sprinz Day---

6 am. - 803 . Yoon - 789
7 Selle = 6"'0 - ’ l Pomn-aoo
8 &8, = 670 2 p.m.-Slo
To aim 730 pes-a

esule 0 , P- «= 0
11 oMo~ 75 5 p.m.-?9

(continued on next page)




* Day 2-4, page 4

(Graphing, continued)

[N

William kqpt track of his science test scores for each month
of the school year. UlMale a line graph of his avecrages. :

Saeptember - 74% February - 91%
October =~ 78% March - 87%
ovamber - 85% © " April - 4%
December - 82% - May - 92% -
January - 88% . June - 95%

-

Pete watched an auto race'Saturday and recorded the lap speeds
of his favorite driver. Graph the speeds.

Lap 1 - 140 mph . Lap 9 - 156 mph

Lap 2 - 140 mph Lap 10 - 152 mph.

lap 3- 143 mph Lap 11 - 150 mph '
Lep 4 - 151 aph . Lap 12 - 140 aph

Lep 2 - 152 mph Lap li - 145 oph

Lap S - 150 mph Lap 14 - 150 mph

Lap 7 - 149 mph . : Lap 15 - 170 mph

Lap § - 158 oph ' .

" The nnnﬁér of people who die of lung cancer each year is given
below, Graph these data and estinate how many people will.
die of lung cancer in :1990. :

19350 - 2,500

19 - 7,500

1950 =18,000

1960 '-g.soo .

1970 -&,000 . .
1980 -88,000 (ostimated) . . N - 3
1990 - 277 _

BUSIZESS LETTZRS

Al the Coordinator to give you threc books from the shelf,
trita a letter to each publisher, ordering a copy of each
book. The point of this exercise is to sec if you can use
sorract business letter form. If you do not lmow how to
write a business letter, ask for heln. '

"RITING ABILITY

Yrite a2 500 word theme on the topic: “Three Places I
“ould Love To Visit," N ’

7~
CHARACTER EVALUATION

trite a brief'deﬁcription (one pege) about the thing you
like to do best of all. : .

{irite anothaer page about one thiné you like to do ast of all.

¢ «

.




Day 2-4, page 5 <

FAMILY LIFE ‘ - .

‘You have probably read the letters to "Dear Abby" in the
paper. Try to answer the following -letters like she would.

e}

Dear Abby, , ’

I am 10- years old and am writing to you in desperation. Iily -
ilom will not lct me pick out my own clothes for school. She
says that I'm too young. All my friends piclk out their v
clothes for school. If you tell my llom it®s all right,
Shﬂ'll let m9.~ . . , b sandy

[}

] -
Doar Abby' . e . ’
I am divorced and have custody of my children. Their mother
left us and didn't want to take care:of the children. I \
need to hire a2 woman to talze care of the childrdn. What
shiould I look for in such a woman. ‘Lonely Father

Dear Abby, , ' ‘

Evaery day I have to #ell my Zids to pick up their clothes,
brush their teath, and put their books away. You would thinic
by now they would know, but they don't. I have tried yelling,
giving stares, and ignoring them. How can I get them to

do what they are supposed to do? ingry flother

.Dear 4bby, e :
I hava one sister who is pretty and one who is very smart.
I have a third 3ister who is so witty that Deople laugh the
@inute she opens her nouth. People look at me ag if I've
got nothing. I'm beginning to think they are right. I
feel dumb, ugly, and sour most of the time. -‘hat can I.do
~about myself? Please hurry with your answer. I need your

help. Miss "Nojody"

"DATING RESPONSISILITY :
Read the following story. Then answer ghé qugstions below.

Joyce is a pretty l6-year old who is in her junior ye

. East Falls High School. Her Prom dance is jast twonggk:t
away and Joyce is dying to go. ZLarry asks her to zo, and
she accepts even though she doesn't like him. She really
wants to go with -David, but is afraid he wouldn't ask her.

The next day, David calls and asks hér to zo to the dance
She is excited, but doesn’'t lknow what to sgy. She tells
David sha will_call him back in an hour. .

Should she g0 with Larry because he asked her 1 :
Why? or why not? ' as ed her first?

Should ghe go with David, whom she really likés? Why, or why not?
If you were Larry and she choose David, how w;uld you feel?

Vi

"




IN-SCHOOL SUSPENSION PACKET 3 -R &

This packet of materials tells you what you are to do today.
Follow these rules carefully! ‘

1. Putpaéééyour worl on your own paper. DO NOT WRITE ON THIS
ACKET ., :
2. Work carefully. %rite so we can read it. Use complete
gsentengee, 'Watch your spellirg and grammar.
3. Put the heading of each new section on your paper sSo we
can find it. .
DO NOT SKIP AROUND in the paciet. Start with the first
- section, then do the second, etc. . ’
- 5, Ask for help if you need it. If something is too hard, we
may be abla to give you something else to do in its place.
6. Read the rules of the I-SS roemand FOLLOW THEN CAREFULLY.

| PUNGTUATION

Copy the following paragraphs. Use capital letters, commas,
question marks, quotation marks, and periods to make each
sentance‘correcf. }

WITHIN THE NEXT FEW YEARS YOU WILL BE FACED WITH THE NEED FOR
EARNING A LIVING SCHOOL %WILL BE BEHIND YOU AND THE WORLD OF
WORK WILL LIZ AHEAD YWHICH OF THE THOUSANDS AND THOUSANDS OF
JOB OPPORJUNITIES WILL YOU CHOOSE _ .

. AT PIRST.IT iAY SEEM THAT YOU WIﬂﬂ‘ﬁE ABLE TO CHOOSE ANY

* CAREER YOU WANT AND YOU DO HAVE AN ALMOST UNLIMITED CHOICE

BUT THE CHOICE YOU MAXE AFTER YOU FINISE SCHOOL MAY BE LIMITED
BY THE CHOICES YOU MAKE WHILE YOU ARE STILL IN SCHOOL .

DURING THE NEXT FEW YEARS YOU WILL HAVE TO MAKE MANY DECISIONS
ABOUT WHAT CQURSES TO TAKE AND ABOUT HOW MUCH YOU LEARN WHILE
TAXING THESE COURSES MAXING THESE DECISIONS WISELY IS A
DIFFICULT JOB .IT REQUIRES THAT YOU KNOW A LOT ABOUT THE TYZFE
OF JOB YOU MAY WANT TO CHOOSE LATER IT ALSO REQUIRES THAT YOU
KNOW A LOT ABOUT YOQURSELF ' ' ’

' BASIC ARITHMETIC SURVEY-

work the following problems on your own paper, Copy the
problem'first. REMEMBERs DO NOT WRITE ON THIS SHEET.

7'76 . 37'28 . 20307
6.34 99.20 1,990

1.7 10,05 106.80 13.88 100
: _=1,00 - _- 7,09 _~4,99 - 8.9

.07 \ 10.07 273.9 34.009
x1.99 x .8 x 1.999

2T EB LsT I3

Write a one page essay about someone you d;;L;g_. Describe
what this person does that dbothers you the mo y to
gxplain why this \person acts this way. ,

. \ -

SPELLING \

_ \ , :
.Ask the Coordinator fyr spelling word searches. You may write
on these worksheets, :

. *Remedial Student




BASIC ARITHVETIC--ADDITION

f)ay 3=-R, page 2

(DO NOT WRITE ON THIS SHEET. Copy each problem on your own

paper.) .

" 16,06 278.019  178.99  .0098 198.99 . 16.7
1“:92 2:208 gu:og ‘1122 - 001 ‘2809
111.9 2.6789 23,457 2.0000 - 2768.48
222.9 9.7778 9,009 8.0000 488.99
133,27 4,8670 2.110 ._7,0008 ¢ 24,00
1.5 24,98 234,236 10.01 158.0089
2.8 87,89 897.435 9.09 - - 987,8809
3.7 24,21 258. 589 8.09 123.88#4 :
4.3 45,88 111,345 . 2.90 234.9999

Look up each of the following words in a dictionary. Copy-all
of the definitions given for the word. Then write a sentence,

using the word correctly.

Acéess . Brake
Excess ‘ Brealt
An . Clothes
Anz\_ : Close
Beat ' Cymbal

Beet Symbol.

FERSONAL PROPER

Due : Ldaﬁ
Do @ - Lone -
Flour Peacé ..
Flower Piece
Lead Pray
Led - Prey

Nade one big, expensive thing jou would like to-own .sumeday.
(a certain kind of car, an airplane, a big boat, & house, etc.)
Try to_explain how owning this thing will make .you feel about

yourself,

BASIC ARITHMETIC--SUBSRACTION

(REMEMBER: DO NOT WRITE OM THIS SHEET. And, be sure you copy
each problem onto your paper.)

$13.14 $187.98 , 32,04 $10.00 $799.97
- - - 427 - 2,88 = 2,24
3478.90 $109,09 327.50 88,88 $10000,00
o - ,_22; & ;ZZv 3“ - ' 89 . - lQQ [ QQ

8976.987 4573.9987
=2998,880 +_"37,9999

23.9876 % 342, 567
-~ 3.,8576%g 342,568

(ARE YOU HAVING PROBLEMS? IF SO, ASX FOR HELP. REMEMBER--
YOU MUST NOT SKIP ANYTHING.)




Day 3-R, paze 3 . .

INDEX USACE
Ask the Coordinator for a copy of Life Science--A Search
For %ggg;gggngggg. Look up each of the fellewing words 1in
~ the INDEL of this book. Find the wor%Iln the book. Copy
" the entire parazraph the word is in. (If the word has more
than one pare listed for it, use the first page listed.)
.\ : . Read the paragranh you have cepzed and then write a definition
. of the word., :

1. Endocrine System . 6. ¥ .
2. Distemper 7
a « Griastle ’ v 8 .
. ’ . Oanivore 9,
! ‘ 5. Rickets v : lo.

' DIRECTIONS

R ﬁ&Copy the In-School Suspension Rules from the board. Are
you following each one?

" - ’BASIC ARITDETIC--MULTIPLLING

. Aslt the Coordinator for a cobdy ef +the Multjnlication Facts
o ) o . - - gheet. Fill this out carefully. Then use it to help Yyou
e | - solve the following problems. DO NOT %RITE ON THIS PAGE.

.7 .9 7.76  16.09 135.99 27.1
N 03 7 9 .07 . 10 - 99 403_
s 19,557 22.234 27.345 24377
3 213 .9 97543 L3549
” 24,77+ 254.9 - 17.555 1.555 14.867  .0003
—_— 120 S 555 ,002 .06

The City of Virzinia 3each, the State of Virginia, and the

"United States Govermment give you many, many services. List
as many of these ag you can think of.

A These gervices are naid for with money collected as. taxes.

. Hany ‘people think taxes are too highe They are willing to
zive up some sorvices if their taxes are lowered.. Jh;cb

of the services in your list would you be willing to zive up
if taxos were cut? Zxplain why.

GLOSSARY USAGE

 Aslk the Coordinator for a copy of Eg;;? §gigngg--g ] h
For U 2, Find the Glossary in the back of tho
book. 0it up each of the following words and copy its
definition. Then write a sentence ysing the word corrsctly.

(Your sentences should show that you understand the meaning
of aach word.)

|
|
|
|
-
. .
|
1
<

-1, Comet . 7. Cliaate 13, Evaporate
2, Extinct 8. Alloy . 14, Jet Strean
2. Solvent 9. Fault 15. Sunspot , |
‘ + ater Table 10, Yeather 16, ILiter ﬂ
/ . 2. Fiammal 11, Yonsoon 17, Cascade |

« Amphidian 12, Azteroid - 18. Abrasion
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3ASIC ARITHUETICA\-DIVISION

All of the following prdbleas are division problems. But
your Multiplication Facts sheet will help you solve them.

"If you don't lmow how, ask for help., DO MNOT '/RITE OM THIS

SHEET. Copy each problem onto your owm paper.

6 YL 12 T 530 7§78 6 TI88
570.25 - 107106.00 37369 12 TT.WG

\

' T 1LATTE T 2T 5
2.4 T 578 1.2 TTo8 | " :
2.8753.2  1.11710.98%  7.57 7.5 . .027.15

CHARACTER ANALYSIS .

All of us do things‘that»irritate other people sometimes.
Think back to the last time you did Something that made -
your perents, a teacher, or a frisnd angry at yoi. Describe

"what you did. Try to explain why you acted the way you did.

Pid you act that way on purpoge or was it an accident? Have ~
you ever tried to irritate someone? 1If so, describe what
happened. - .

THINKNG ABOUT THE FUTURE

Try to thiak of whét you would like your life to be lilke
10 or 15 years from now. “hat kind of a job would you liks
to have?  How would you like to be living? How. much money

- would you like to have?

lirite a short description of what you will have to do to get
the kind of life you just described. ‘Jill you have to Zo to
school to learn any special skills?

1oy



