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- INTRODUCTION

The guidance and counseling movement in the schools began primarily
as a vocational couﬁseling and guidénce service in the pubiic schools of
Rhode Island arqund 1915. In the ensuing sixty-six years, guidance and
counseling in the schools has changed dramatically aslsociqty, the
schools, and guidance professionals have attempted to define and're-
define the actual role of'thg school counselor. Today in 1981, there is
still no consensus reggfding the role of the school i?unselor. Further-
more, the role of the counselor as defined by counselors and counselor
educators is not consistent with the role expectations held by ‘students,
parents and school administrators. There is concern in the literature
that the school counseling and éuidance movement has lost its focus
(Shertzer and Stone, 1974). Combined with the confusion over the role
and function of the school counselor, the fiscal ausgerity of -the
Seventies and the Eighties has created a crisis in the school céunseling
profession. The crisis has occurred in terms of a disproportionate num-

ber of school counseling personnel who were victims of staff reductionms.

t

The statements made by school boards and administrators when implementing
cutba€ks clearly indicate that school counseling services are seen as
supgg;::;tary educational services; instead of being considered an
integral part of the educationai system (Thompson and Borsari, 1978).
School counselors and guidance programs have been criticized in
the literature for a number of years by students, parents, teaéﬁers,

school administrators and citizens (Bradley, 1978; Holland, 19743

Johnson and Salmon, 1979; National Vocational Council on Vocational

-




Education, 1972; Prediger, Roth and Noeth, 1974; Slocum and Hilverda,
1970). Per?hiﬁg and Demetropouliﬁ (1981) point out that this dis-
satisfaction with school co;nselors could be arising.from the fact
that counselors are being prepared in the counselor-centered model,
which is considered theoretically viable but it is not succeeding in
school systems as they are currently organized. The confusion that
the counselors face today, has its roots in the educational program
that prepares them for their profession. Herr and Cramer (1965)
point out that the counselors' perspectives regarding their role is in
the nature of the éducational program that prepares them. According tol
Carmical and Calvin (1970) a school counselor is the tangible represen-
tative of a program and faculty. Baker (1981) contends that the con-
fusion about the Eounselors' role and function also car;ies into their
educational preparation programs. Generally, counselor education pro-
grams and curricula afe shaped by (1) the standards established by
national accrediting agencies, such as ACES, and NCATE; and (2)/cert1f-
ication re;uirements for pubtic school counselors as established by the
various state departments of ‘education.

The ACES curriculum requirements are standard for all counsglor ed-
ucation prograﬁs which seek accredition. There are some variations with
regard to course content and program emphasis as sought by the specific
state department of education of the specific state. Hoﬁever, these
variations are minor when compared to the actual differences in counselor
education programs. In general, these variations occur as a result of
philosophical and theoretical differences between the faculties of the
1nst1tutions and not as a.resulc of outside influences such as profes-

sional gssociations and accrediting boards. 1t is evident from a review

»




of counselor education programs that there are major differences in
course content, focus, length of program and in the orientation which
is provided to counselors 1£'preparation.

As noted garlier, the constituents served by school counselors
perceive the role of CSg counselor differenﬁly than it i{s perceived by -
counselors themselves. It is apparent from a review of the literature,‘
that school counselors and counsel;r education programs have relied
essentiaily on their own inéernal judgement and frame of reference in
shaping '‘counselor ed;cation prograns'and role definitiong for school-
counselors. There is hardly any evidence to suggest that counselor
educators have made any systematic attempts to solicit views of stu-
dents, parents, teachers, administrators and practicing counselors in
developing counselor education curricula. Indeed, as a minimum in this
age of accountability and fiscal austerity, the curricula of couﬁselor
educatté% programs should address educntiqnal preparation needs which
are perceived as high priorities by the various publics served by school
counselors. The curriculum development process déscribed.in this réport
was unique in the respect that it was designed to collect information
and to solicit opinions from a wide array of constituents who are .
directly or indirectly served by ;chool counselors and guidance programs.

The major objective of this project was to develop a model
curriculum for the preparation of secondary school counselors. The
curriculum development project involved two research studies. The first
was a national survey of secondary school counselor education program
curricula to deveiop a profil? of a '"typical” secon&ury school counselor

-

education gurriculum. The second was a Connecticut needs.
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assessment survey of various constituents 'in the state regarding their

-" ] . )
perception of the roﬂ% and function and their recommendations for the

4
- -

///_~/,//' education and preparation of.counselors. The results of the fesparch
efforts, along with recommendations from the project advisory committee,
provided the base for developing a model secondary school counselor

L 3

education curriculum.

s> 4

National Survey

Met hod

Fifty state universities were selected on a stratified randomj
basis (one institution from each state offering a secondary school
counselor education program) from Counselor Preparation 1980: Programs,
Personnel and Trends (Hollis and Wantz, 1980). State universities were
used as aocriteria to effect an accurate comparison base’ with the Univer-
sity of Connecticut's secondary school counselor education curriculum.

In.the Fall of 1980, a lette; requesting the following information
and a survey questionnaire requesting supplementary information were
mailed to the inst{;utions in the selected sample: 1. a university éfad-
uate bulletin; 2. an outline of the secondary school counselor edu-
cation curriculum; 3. an outline of each required cdurse in the edu-
cational program-for secondary sch;ol counselors at the Master's level.
Three follow-up letters were mailed subsequently to non-responders.
Results t’/

Forty-three institutions responded to the survey questionnaire.

Craduate bulletins were sent by 29 universities; outlines of the Master's

curriculum were received from 29 universities. Outlines of each required




/ . 5
course in the program were received from ten. Incomplete sets of out-

lines of required courses were received from 33.

Secondary School Counselor Education Curriculum
The profile of a "typical'" secondary school‘counselof education
~curriculum that emerged as a result of the survey 15'presehted in
 Table I (Appendix A). This included the follpwing courses in the core:
theories of counséling (93%); intc:Q%hip (90%);_group procedures in ’
counseling (892}; career development (86%); counseling techniques (82%);
research and evaluation (697); foundations of guiddnce (62%); testing
¥ and measurement (59%); guidance in the secondary ;choolj(aaz); consul-
tAtion (48%). Many other areas were mentioned as a part of the core
curticulum by the respénding universities. These»includedx personality
t (14%); organization of guidance programs (14%); psychosocial
aspects of human development (713; family counseling (7%)3 adolescent
development and psychology (7%); developmental psychology (7%); learnihg
- theory/behavior"ggzification (3%); cfoss-cultural counseling (3%);
educational and vocational and information services (3%); abnormal
p,sycholggy (3%)3 introduction to agencie? (3%); commurity resources
(3%); human relations (3%)j career education (3%)} pupil personnel
work (3%); personal d;velopment and communication skills (3%); treatment
progrmmsvfor substance abuse (3%); guidgnce of special students (3%);
foundations of the helping process (BZ:Q theory hnd practice of inter-
viewing (3%); the institution and work of the counselor (3%).
Table II (Appendix B) presents elective courses offered by the

o responding institutions to supplement the core curriculum. The average

nunber of credits required to complete a Master's in secondary school

- »




L . = 6
counseling was 39 for the forty-three institutions responding to hg,

N »

survey. Eighcy-eightlgfrcent (r¥N6) of the respondents to the

questionnaire indicated that their program had specffic courses geared

/

to secondary school counseling. The results of the quesgidnnaire
showed that the mean number of such specific courses was 2.8.

. Table III (Appendix C) presents the student enrollment figures in
the various programs within :he Counselor Education Department. om
‘data provided by the forty-three respondents, it was indicated that
mental health counseling programs have the highest enrollment figures.

-

Secondary school counseling rankeq_second. Rehabilitation counselipg

‘ . P .
.ranked third.) Elementary counseling ranked fourth and student persomnnel
counseling ranked fifth with the lowest enrollment figures.

Practicum Sites for Secondary School Counseling Students

The respondents specified that 95% (n=41) utilized skcondary ~..
-

schools for practicum sites; 37% (n=16) used the university counseling

center; 28% (n=12) used mental health centers; 26% (nﬂll).uned social

welfare agencies 3 and, 19% {n=8) used other non-specified sites.

qug)ementa;y Qﬁgstionnaire Information

The resuTﬁg ofr:RE survey questionnaire ingicated that of the 43
‘responding 1n§t1tucions, 427 (r=18) were small institutions (total
population under 10,000); 33% (n=14) were medium sized universities -
(total populatign 10,000 to 20,000); and 26% (rn=11) were large univer-
sities (total population greater than 20,000). -

All the survey questionnaires were mailed to the head of the
department in each institution. .The responges indicated thats 49%
(r=21) of the respondents were department heads; 19% (n=8) were

coordinators of the program; 26% (n=ll) were professors in the depart-

ment} 5% (n=2) were graduate assistants.
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The degrees of fered by the counselor education departments sampled
included the following: Bachelor's, 19Z (r=8); Master's, 987 (n=42) 3

and, Dgctorates, 51% (n=22). One institution did'not respond to this

~

question Thevspecific programsaoffered included theffollowing:

secondary\ school counseling, 93% (n=40), elementary school counseling,

1

86% (n=37), student personnel counseling, 60% (n=26), mental health
|
counseling, 70% (n=30); and, rehabilitation counseling, 31% (n=16). It

was also reported that the mean number of years the school counselor

- education program was in existencé was 21 years for the-responding

institutions.
Faculty | - ‘ ]

The mean number of full-time equivalent staff teaching at the
Master's level in counseling programs was: secondary school counseling,
43 elementary school counseling, 43 student personnel-counseling, kH
mental health,'4; and, rehabilitation, 3., The mean number of faculty
withqspecific training in the following categories was: ‘secondary
school cohnseling, 4; élementary school counseling, 3; student personnel‘
counseling, 3f mental health, 4, and, rehébilitation, 3. ‘

Competency-Based Instruction and Certification ‘

Counselor education programs sampled were asked: l. ‘to indicate in

,their opinion. the value of making the school counselor education programs

competency-based, 2. whether their program was currently competency- -
based; and, 3. whether the State Department of Education should have a
competency-based school counselor certification program. . This.section
was undertaken‘as a follow-up on a previous study by Jones (1975). The

results are presented in Tables IV, V, and Vi. .



On the question of the value of making counselof education programs
competency-based Table IV (Appendix D), the results \obtained by this

survey were very close to the results reported by Jones (1975). anes

had surveyed the total popoulation’of SOunselor education programs

\
(r=454) in existence at that time, . <:\h/;/ : _

Table IV presents the comparison of the results of this survey to
the results of the survey conducted by Jones. The highést rated cate-
gory in both surveys points to SOme'benéfit,in~making a counselor ed-
u;ation program competency-based. The(second highesi'rated reéponse
category was that "significant improvement' in the program would result

if 1t was'competency-based in both surveys. The third rated category

was ''probably no effect! for both surveys. The fourth and fifth rated

categories by both surveys we£e ""some lpss" to'the program and "signif-
cant improvement" in the program would result if it was’competency-baged
in both surveys. The third rated category was "probably no effect' fof
both surveys.. The fourth and fifth rated categories by both surveys
wefe "some loss'" to the progfam and "significant detrimental effect."
The next question related to the current status of‘competency-based
counseior education curricula Table V (Appendix E). Thirty-one per-
cent of the respopdents indicated that their program is now coﬁpetency-
based as compared to 7% reported in the previous study (Jonek, 1975).

?ortyethree percent of the réspondents reported that their program. was

»

not. currently -competency-based. Twenty-four percent reported that they

are' currently working' toward a*mp'etency-based curriculum. Jones had

reported (1975) that 41.4% of the counselor education programs surveyed

had just begun converting to a competency-based curriculum and 27.6%

had made substantial progress in making the conversion. The data
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presentedvhere suggests that a greater proportion of‘counselor educa-
tion/programs‘will be competency-based in the near future among the
state universities sampled. | | |

It is obvious from Table VI (Appendix F) that a larger percentage
(55.3%) of the counselor education programs favor the centificatiOn of
school counselors -on the basis of specific competencies acquired in
university work. Forty-four percent of’the institutions sampled did not
favor competency-based certification programsnfor school ¢ounselors.
These results are fairly consistent with the. previously cited resultsﬂ
for converting the counselor education programs to competency-based

n

programs.

The survey questionnaire had addressed‘the issue of specitic
improvements that the‘counselor education,programs seek in terms of
(curriculum, staff, practicum sites and facilities. The responses
sought were open-ended. These have been summarized in Table VIII
(Appendix G), - N - - .

A number of improvepents.were-sought in'the curricula, whichk in-
cluded more courses in counseling skills, group work and better super- .
visory skills. In regard to the staff, more staff was needed, with
lower faculty-studeﬂt ratios and funding for professional development
was sought. Most {nstitutions expressed concern aboyt their current
practicum facilities, sites,vand hours and sought improvements. Stu-
dent internships and the lack of funding‘were another area of concern.
Some concerns about‘certification standards set by persons not trained

in counseling were also raised_and competency-based state certification

was requested. Some comments were received on the status of counselors




®

in the field in terms of better salaries and a need for in-service

training and education of school counselors was expressed. - -

Discussion Implications and Recommendations:
! _ L .

The national prefile of a "typical'" counselor education cufriculum
appears to be fairly traditional. The common core and the electives.
enumerated Ly the programs sampled reflected the ACES rdcommendations.
for,counselor'preparation (1979) and incorporated areas deemed by

Dameron (1980) as essential competencies for the professional counselor.

The percentages presented for the various courses reflect the orien-

. .
tations of the programs sampled. The larger majority of the programs

°

focused in the core curricula on counselor specific courses such as:
theories of counseling and counseling techniques,‘internships; group

dynamics and procedures; life-style and career development; foundations

of guidance; testing and measurement; and éuidance in the secondary

o

school. A minetity of the programs emphasized other dimensions of the

common ¢ore curriculum rec mended by ACES (1979) that is: areas of human
growth and development; social and cultural foundations; research and

evaluation; and consultation. The weaker areas of emphasis in the pro-

W

grams samplzs’reiatedz te research and evaluation; consultation skills; ’

professienal orientation; and envirommental and specialized studiés. .
_The number of credit hours required to earn a master's degree has

gone up from 33 to 36 credit hourt to an average of 39 as reported in

these results.” The trend in Table VII (Appendix G) indicates that

2 j
counselor education programs may move to a greater number of credit
Y

hours than the average of 39,reported-here.

»

» L '
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A large majority of the programs sampled (88%) indicated that they

<
had specific courses (mean = 2.8) to prepare school counselors. This
finding has direct implicatiohs for the model curriéulum.- It is
, rec eﬁded that at least two cours%s be spe;ificaliy geared to pre-
i o o ‘;/*pgfiﬂg counsélors'for,WOtk in -a secondary school counseling setting.
-\\\5“;~\~K\mwnl .Another finding pertaining to practicum/field&orkHsités has a

&grect implication for the model curriculum. The respondents sampled.

fndicated that 95% utilized secondary schools foi practicum sites. - It {
:‘:‘ i LT N
‘fif recommended that if a person is preparing to work in a secondary _ |

school setting, every effort should be made to place them in a secondary

school for their fieldwork/practicum expérience.

A recommendation based on the results of the national survey is
that the number oquaculty;sh;uld be increased to at least a minimum ' (
ofAfour fUlquime faculty members with experience and training in
various aspects of counséling to qualify them to teach the various
tracts offered at the University of Cannecticut..

Another recommendation of fered at this point is that the model
curriculum be';ompetency-based. This is,based on two assumptionss 1.
Generally counselor preﬁaration programs of fer the courses outlined in'
tﬁe."éypical" national profile, but the quality of instruction cannot be
evaluated by studying the course outline alone. In a competency based

_curriculum, the competencles 3cqu1red by the students!at the end of a
program will help’the ;aculty and concerned consumers to evaluate the
performance of the'codnselors prepared by such a program. A cohpetency
based‘curticulum éould ensure thét instruction {s designed to achieve

certain competencies in preparing quality counselors from the State of

Connecticutj 2. The National Survey indicated (Page 8)that 55% of the
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sé;te universities sampled, either had a competenpy-based-purricGlum

to preﬁare counselors or were working toward that objective. Further;
more, it was reported by Jones (1975) that‘nationally 53.6% of the

state supervtso;g for the certification of guidance counselors indicated
thﬁ&\fither certification was based on, or was intended to be based on
competencies acquired dﬁring the educattonal preparation stage.
Furthermore, of the counselor education progréms sampled by this

survey 55.3% favored the certification of schooi cqunselors on the

basis of competencies acquired by the counselor during the educational

preparation period.

Connecticut Needs Assessment Survey
Method ?X |

Two‘sets of constituents were sampled. One set comprised: a)

: sec;ndary séhool a&ﬁiﬁistrators, (25); b) secondaf&héchqol cognselors;
(144); and, c) the parents of students, grades 9-12, (2,560), rfhe
second set wés composed of meﬁbers oiﬂthe'business community involved
in hiring and training high school graduates (98).-

Secgndary §chools composed of grades 9-12 (n=163) were the .
population from which a saﬁ;le 6f }5 schools was drawn. In order to
obtain abrepresentative sampleé of administrators, counse1ors and
parents, the sample was stratified on "Standard Metfopolitan Statis-

tical Areas' (urban/suburban/rural) and number of full-time counselors

in each school. The following table presents the stratification:

18




Counselors Urban Suburban Rural Total
1-3 1% 17% 1% T 3y
46 15% 16% 8 . 39%
7-10 - 17% 8% 1% o 26% )
Total 33% 41% | 26% ' 100%

Originally, fifty percent of the sample was contacted to seek an
agreement to participate; Twenty-five percent of thé schools were
selected from the respondents who ag;eento participate. 'Ninety;eight
members of the business community were randomly selected from the
Connecticut Yankee Chapter of the American Society for Training'ane
Development and requested to respond to the survey. ‘
Instrument

. One instrument was developed with four forms to assess the role
and function of a secondary school counselor and to seek the recommen-
~ dations from the constituents 15 terms of the educational and pre-
paration needs of secondary school counse;ors. The instrument used to
collect data was a questionnaire consisting of ten items with numerous
sub-items.listedIQy the American School Counselors Association as ’ <

k¥

desirable counselor functions. A modified shorter version of this form 1¥g;eﬁ’%
. ) S ) -4

consisting of six items was used to survey the parent and business

community samples. For purposes of scoring and analysis, a Likert-type

" scale was designed with three response categories (very important,

import ant, unimportant) which indicated the perceived importance of
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each of the functionsj a category for "no opinion" wés provided and
consi@eted)as missing data in the analyses.
Procedure

In?tial contact with the schools was made by a letter sent to the
school principals' seeking an agreement to participate. The letter
explained the purbose of the‘survey and the methods to be used. One
week after the mailing each school principal was personaliy contacted
by the project staff in order to answer any queétions concerning the
proposed project and to solocit agreement to participate. 1If the
principal agreed to participate, the name of a school contact person
was sought wha would assist with the data collection for the study.

The contact person in each school was mailed a letter outlining‘
tﬁe method of dis;emination and a time schéﬁule, élong with the survey
forms for: 1. the school administrator or the person supervising guidance
services; 2. counselors serving grades 9-12; and, 3. parents of students,'
grades 9-12. The parents were reached by selecting, at random, one home-
room class per grade (9-12) and giving the surveys to the students to |
take to their parents. All thé surveys were collected four déys after
disseminaﬁioh. ‘New forms were given to non-respondents and these were
collected the next day. Ninety-eight persons in the business community'
were contacted by mail and asked to respond to the survey questionnaire.

Results for each responding group were tabulated separately. Mean
scores for the importance of each item in the questionnaire were estab-
lished. Scores for each group were placed in rank order form the most

important to the least important function.

20
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Analysis of variance was used to establish whether there was a
difference at the 0105 level of significance for the importance of
counselor functions as perceived by administrators, counselors, parents
and the business community. The recommendations for counselor training

and education were open-ended and the results were evaluated accordingly.

Results N . .

A one-way analysis of variance (item by groqp) was conducted.’
Multiple regression was used with dumny coding to run the analysis
because of the disparity in cell sizes. Analysis of variance was’ also
conducted by town size and number of counselors. The results showed.
that the analysis by town size or number of cpunselors did not make any
appreciable difference. The results reported here are item by group
analysis., The F;ratios were calculated on the means of the four groups.

Twenty-five schools were contacted to participate in the study.
Completed surveys were received from 23 schools. The respondents in-
cluded 19 administrators, 133 counselors, and 821 parents. Forty-four
number of completed surveys received was 1,017.

Part- I of the survey‘deais with progrqnhdevelopment., Since this

completed surveys were received from the business community. The total |
|

segment was meaningful to counselors and administrators, the responses
to this section were sought from these two groups oglyq— The adminis-
Lrators and counselors considered tﬁe activities uxégfscored in this
section (Table VIII, Appendix H) very important or imssrtant. The
counselors rated these functions from important or unhnport;ny. On one

"{tem, i.e., planning several activities to achieve the stated program

objectives, the administrators and counselors differed sigpificdﬁ?&y

o’
’
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at the .05 level, These results indicate a disparity in perspectives
regarding program development and evaluation between administrators
and counselor§.

The second part of the survey dealt with counseling functions. All
fopr groups sampled were asked 5ﬂ/respond to this ségment. Eight sub-
items were subsumed under this category. The four groups‘were in total
agreement on item h, which pertained to providing information to stu-
dents about the content of school courses and'aiding them in course
selection. The four groups sampled rated this aétivity'as a very
important function. On the other seven items the respondents differed
significantly at the .05 or the .01 level, indicating various percep-
tions were held regarding the depth of school counseling functions for
wach the counselors are considered as acceptable care givers.

The third paft of the survey dealt with pupil appraisal functions.
Three items were subsumed under this category. Only counselors and
administrators were asked to respond to this segment. The counselors
and administrators rated these functions important and were in total
agreement as specified bf the group means.

The fourth part of the survey dealt with educational and
occupational planning. ﬁive items were subsumed under this category.
The only item all groups were in total agreement on was providing test-
ing to help stu?ents make career choices. On the other four items
they differed significantly either at the .0l or the .05 level. The
group means for each group indicated chac*cl{ey considered educational
and occupational planning important to very important as counselor

functions.
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The fifth part of the survey dealt with referral services.

Counselors and administrators‘considered this a very important
function, whereas, the parents and the business community consid;red
this to be an important function.

| The sixth section of\thé survey pertained to pléﬁement services.,
Four 1téms ware subsumed under this category. All four groups agreed
on two 1tems;rat1ng them as important. These two se:tions pertained
tos 1. assigting graduating students and dropouts in get;ing jobs;
2. assisting studen;s/tn school to get part-time jobs. “On the third 4
item, the business community rated group guidance sessions for stu- : w
dents in resume writing and job seeking strategies as very important.
The counselors, administrators, and parents rated this as an important
functioﬁ. On theffou:ch item, which pertained to educational and
occupational planning the four groups were tnfagreement but with vary-
ing degrees from important to very important.

.

o The seventh section of the survey dealt with parent help. Two

— categories were subsumed under this section. All four groups rated
these as important counselor functions. The responses to the staff
consulting section (section number eight) on the survey were ohderate.
Only administrators and counselors responded to this section and their
responses were in agreement. The section dealing with research activities
(section nunber nine) got an unimportant to important category response
from both counselors and administrators.

All four groups Qere asked to respond to the public relations

segment of the survéy (section number ten). All four groups considered-

these functions to be important or very important, with individual

variation between groups.
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: The last four questions in thd/survey questionnaire were open-

ended to solicit the respondents' comments regarding the follgjing

areast 1. any other areas which were seen as counselor functiofs; 2.
other funccion§ that counselors should be fulfilling to help ptudents;

3. what did the respondents expect of secondary school é::;selors; and

4. recommendations for couﬁselor preparation and education. In response
to the first question, the parents perceived counselor functions to \
include: assisting students in course selection based on the abilities
and interests of the students; acting as ombudsman in cases of student-
teacher conflict and to help improve student-teacher interaction and
relaelonship; ;ssisting in selection of institutioﬁs of higher education.
and in providing information regarding financial aid and scholarships; |
it was expected that in case of a problem encountered by the student

the par;nts would be informed by the counselor. The attitude that the
counselor expressed towérd students was considered crigical by'the

parents. It was expected that the counsglor would be caring, encouraging

and generally positive toward the students. ,

LY
k4

~

The business community and parents felt that counselors should S

provide life/career counseling and p}acement services for the non-

college bound students. The business community recommended that coun-

selors be knowledgeable about the job market trends and Iocal Job~

opportunities and requirements. Furthermore, thgy reqommended that

counselors should help encourage students to develdp a realistic

perspective toward life and the world of work. Counselors and adqinis-
»

tratoré did not contribute much to this section. The only categories

seen as counselor functions by both groups were that counselors should

24
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&oordinatg their work with vocational and special education personnel

in the sghool and be active in’course scheduling. *

The response'to other functions counselors shquld fulfill, the
respondents sampled generally agreed that counselors should have a
closer counselor-student interaction and retattgnship. Moreover, it
was/s essed that counselors should providevassihqéﬁép in course
':election career and educational planning and acadamf6v50unseling.
All four gooups agreed that counselors should help prepare secondary
school students for the "real world" and thé world of work.

Parents were t{ivonlz.group that responded to the question on
‘

what was expected of secondary school counselors by 5hem. The most

frequent responses weres to assist students in mak‘ng educational/

‘vocational choices and to provide personal/academic couD;eling}\ The

cxpectations that counselors should assist students in course selec~
~/

tion and%@% 1nform parents of problems being encountered by their off-
springwerereiceraced. Another expectation was that codnselors “
should be availaple and interested in thg students and be able to pro-
vide effective individual coun;;ling; |

The rdcommendations for counselor training from the respondents

were as follows:s approximately half the respondent s from the business
\ ,

“community--and-a-fair-mmber of parents re ended that counselors-.- .. .

during their educational process should have "hands on" experienge in
a business setting. Parents and respondents from‘the other groups
sampled recommended that counselors should have courses in psychology
and sociology. The parents reiterated that counselors during their

educational preparation period should be exposed to college and

i " '

oo
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university entrance requirements and have a working knowledge of

assisting students in applying for scholarships and financial aid.

Other recommendatidns made by various constituents included a better
. ' .

4

educctional b4dse in career and vocational cqnnséling; using and inter-
preting tests; crisis intervention techniques; drug and alcohol cotn-
seling; and a knowledge of- the operation and administration of schools.

The overall means for each item, regcrdless of group, tcwn/city‘
size, and number of counselors (ékcludtng missing values); is presen-
ted in Table IX (Appendix I). This annlysis indicates that all the
groups sampled agreed that nearly'all the functions listed were

fmportant, with means ranging from 210 to 2.8 (within the importnnt

to very important categories).

A few items were categorized below the importdnt category,(}hese

)
LN

included: a. group counseling for personal problems and concerns; b.
assisting students 1n school in getting part-time jobs; c. conducting

guidance activities in the classroom; d. conducting {esearéh activities

on student characteristics; and, e, conducting res\htcﬁ on new programs
»

for implementation in the school system.
Results for each responding group with mean scores and ranking of
‘ 7=
the importance of eacﬁ)function ig, presented in Tables X, XI, XII, XIII

(Appendices J, K, L, and M). The parents an e business groups sampled

rtant or important. The
! S

CSUnfelors and administrators wére the only groups that rated some

considered all the counselor functiong very

functions from the unfmportant to the important range, These include

research and evaluation activities and conducting guidance activities
¥

in the classroom along with the class teacher’ .

A
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The overall weighted mean score for each _ASCA (American School
Counselors Association’ category are presented in’ Table X1v (Appendix N)
The constituents sampled rated referral as the most important function‘
that school counselors~£ulfill; All four constituents uere ashed to.
respond to this category. Referral in this context, implies the ability
to recognize when the needs of the client fall beyond the scope of the

-

personal competencies of the counselor or the institutional guidelines

‘for service to students/clients, and to refer the students to the

appropriate community agency fortassistance. - .

A}

The second highest rated category was educational and occupational
planning. . All four‘constituents were asked to respond to this section.
Educational:and occupational planning subsumes the following functioné
prouiding,career and educational information; conducting guidance

activities in the classroom; helping teachers to plan and implement

teaching units where materials and concepts are related. to guidance and

development; and helping students to makeﬁlife career choices.

The third highest rated category was pupil appraisal. Only counselors
¥ . , :
[.

.and administrators were asked to respond to this section of the survey
questiqnnaire. Pupil appraisal includes functions such as planning,
badministering and interpreting tests to students. Moreover, it subsumes

" the counselor's function to interpret test scores to parents and teachers,

and record keeping of all tests interpreted and scored.
The fourth rated category was®program development. Only.counselors

and administrators responded to this section. Program development

subsumes the follouing functions: developing objectives for the secondary
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school guidahcevand counseling program; pla ning'severai activities{to

{;Z;;\BTannigg\fpe ific evaluation methods for

ograms and activities; and providing in-service training

achieve the above ect

programs for scﬁool staff,

Counseling Qas rated £ifth. All groups sampled were asked to
respond‘to.this‘section. Counseling activities in the school system
includéd the following functipns: .individual ‘and group coynseling for
personal, educational and vocaﬁioﬂal concefns and problems;°counseling
services for pareﬁts to help them understand their studénts;'and to ,
provide information to studénts régarding the’conteﬁé of school course§
to assist students in decisipn-méking.

The sixth rated category was pub&ic'relations. All four groups were
asked to resﬁond to this section; Public relations functions subsume the o
following: keeping pérents,vstudeﬁts and teachers informgd'of guidancev
N S programé available, planning and conducting orientétion progréms;
informing community agencies of student needs‘and availabie guidance
programs; planning andbconduqting parent-teaqher meetings pertaining to
guidance progfams.v | | |

The seventh rated catggorvaas staf f éonsulting. Only counselors’
and administrators w&re asked to respond to this segment of thé question;
naire. VSﬁaff consulting includes the following functionss consuitation’
with teachers; consultatioh with the school'psychologistsi‘and'con6ucting
guidance activities in the ciassroom along with the clags teacher. The
eigﬁth rgted'caﬁegory was parent help. All constituents responded to
this section. Parent help involves: counseling parents on problems

they are encountering with their children; and helping resolve family

28
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conflicts aroﬁnd career and educational choices with parents and
students, .

- The ninth rated éatégory waé'placemgnt.’ All fo@f groups responded
- to thiéusection of thé questionna’ire. Placemént‘implies the £oll§w1ng
functions: assisting gtadugting'studentg aﬁd dropouts in finding
meaningful jobs; assisting students in scho:T*;o find part-time jobé;
conducting group guidance sessions 1ﬁ'resume-wr1ting, completing job
applications, job interviewing skills, job application followsp
strategies; aséisting sthents in,making>educational plans fof the
future,bsuch as sé}eéting a collegé, and éa:éer training programs.

The tenth-;ated category wés feseafch. Couh elors and adminis-
;ratofs‘were asked to respond to thié section of ;he questiﬁnnaire.
Research 1nvolve§: conducting research étu&ies on studeﬁf characteristics, -
1;e., éb1l1t1es; attitudés, and 1nteresti;letc.; conaucting fesearch on

new programs f;r 1mplementation in the sehool system; publishing a news-
letter for stngnts, parents 4nd teachers regarding guiaance ﬁrbgnams 

and other relevant information. "\\

Discussion, Implications and Recommendations v

The results of the Connecticut Needs Assessment Survey indicate
that the constituents sampled agreed with the ASCA definigion of
" counselor role and function and considered all the tasks performed by
counselors as important or vefy important." The implications of sﬁch
results\are clear in terms of counselpr‘prepération. The Qodel
vcuiriéulum should include relevant couréework and éxperientiél mater-

ial to prepare and educate school counselors to perform in the school

system.

*




The overall weighted means (Table ‘XIV) suggest guidelihes for an

N

.effective curriculum for_secondary school counselors. The highest

ranked function category by the constituents was referral. Inforimation

°

about referral is generally subsumed in courses entitled: "Guidince in

o the Secondary School" or "Planning, Organization and Implementatipn of

Guidance Programs." .Educational and occupational planning ranked second
.is educationally subsumed in courses such as "Guidance in the Secondary | R
‘Sdhool," "Foundations of Guidance" and "flanning, Organiaation and 't‘“l;“
Implementation of Guidance Programs." Pupil appraisal‘ranked third is L
generally taught under course titles such as "Tests and Measurément" or:

"Appraisdl Procedures in Counseling." Program development ranked iourthw

[

is found in courses "Guidance in the Secondary School " "Planning,

Organization and Implementation of Guidance Programs and Consultation "

Counseling, the fifth ranked category can be found in courses entitled

&

‘"Counseling Theories and Practice," "Counseling Techniques," and
"Group Counseling.! The sixth ranked.category public relations is

generally subsumed in courses such asi"FoundationsAof Guidance,"

""Personnel, Organization and Implementatipn of Guidance Programs,'" and
' T - . ‘

"Guidance in the Secondary School." Staff consulting ranked seventh is

. generally subsumed in courses entitled, '"Guidance in the Secondary School

" and Consultation." . . ’ ’ ' &

-

Parent-help ranked eighth 1s subsumedgunder courses such as

.

"Foundations of Guidance" and "Consultation," specific courses to pre-

LI

pare students in family courseling ares “Family Counseling,'" '"Dynamics
rof Family Interaction," and "Counseling Techniques." Placement, the

ninth ranked category can be found in courses entitled, '""Career Development/ \

ERIC | 30 | -
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Infonmation/Expforation," and "Vocational Development."
Research ranked tenth is fouﬁd in courses such as "Research and
Evaiuation,ﬁ and "Stati%tical Assessmengland‘Bégeéf;ﬁ Design,"
The recommendatibnS'recéiQed ﬁrﬁﬁ the constituents sampled for
counselor préparatioﬂ inéicated that the follpwfng courses would
® prove helﬁful for secondary school counseiors: 1. Sociology of
occupations/career development /career information and exploration along
.....with an experiential component;. 2. _ Adolescent ,.degelopment,,andj BT
bsyﬁhology;.pe;sonalityvtheories, social ﬁsychoiogy and some course-
workyin Sociology;Aﬁ. ?hilosdph& and organization'of American ﬁlgher

2

:Educatioﬁ (subsuming entrance requirements to institutions of higher
edpcation); 4., Crisis inte:vegtion techni&ues and drug and aicohol
abuse counseli#g; 5.'>Seconda y school curriculum, legal phases of
‘ sc?ool administration, and the operation and ad&inistrétion of secon-
. dary schools;
C?unselors and administrators both ranked staff consulting and

’

.research functions lower than other functions in the questionnaire.

.4 b
These findings indicate that counselors are mnot interesged in specific
tasks that may assist in providing themivisibility in tﬁe communities
they serve. Morril et al. (1974) stressed that an overriding set of
counselor functions.that“relate,to direét service, consultation and
training, and media are that of assessment and evaluation. An assess-
ment of institutional and individual needs in order to plan effective
interventions followed by systematic evaluation of effects of whatever

programs were developed.

An implication for counselor educdtion in Connecticut would be a

[




rigorous exposure to research and evaluation activities for counselors
in training. Moreover, counselors in training should be'expésed to
ckills in training and educating others in identifying problems in

students and in teaching communication’skills to colleagues. . To produce

counselors for tomorrow, the counselorneeds preparation to function

not on1§ as therapeutic and educational agents but also as human-

rélations ¢rafhers who can perform a variety of human relaﬁions and
counseling tasks in the community as’well as the schools (Gazda, 1972). - -
A recommendation for counselor preparation (Baker, 1981) would be a
utilitarian model based on recommendations made by Herr, Swisher, and
Warner (19]2) for a universal process to resolve the issue of counselor
role confusion. According to Herr, et.al. (1972) the adoption of a
universal roie process rather than é role statement will help in
qlarifying a counselors! rolé ané function. The universal :ole proceés

would allow for a multitude of diverse counselor role statements to

£it local needs. This would involve the blending of input from counselor/

consumer needs with counselor competencies and community needs. Baker

(1981) emphasizes that the imp lement ation of such a model would require

.an accountable/competency based model for counselor preparat{en and
. : 1]

education.

-On thé basis of the findings of this researCﬁ, it is recommended
that counselors be educated to bringAinto closer congruence their per-
ceptions of the constituents they serve and their professional
affiliation; i.e., ASCA, It is also recommended that anot:her” study be

conducted to determine the needs of the secondary school students in

the state of Connecticut.




27

Advisory Committee
An advisory committee was established to shape the exemplary
curriculum. The members of the advisory comittee represented the

following groupss Counselor Bducators (2); Connecticut Personnel and

" and Cuidance Association (2)3 Connecticut Parent-Teacher Association (1)3

" Connecticut Teachers Association (2); Connecticut Association of Secon-

dary Schools (2); Connecticut Association of School Administrators (1);
Connecticut Association of Boards of Education (1); Vocational Educa-
tion Associations of Gonnecticut (1); Office of Youth Services (1); and,
the Conne;ticut Business and Industry Association (1).

The advisory committee was actively involved in the instrument
development phase for.the éonnecticut'Needs Assessment Survey. Further-
more, they provided feedback and informatiom to assist ;lth the design
and methods used iﬁ the needs assessment survey. This was vaiuable
assistance since the comnittee represented a cross-section of concerned
comunity memﬁers. After the national survey results and the/needs

assessment results were tabulated, they were presented, with [recommen-

exemplary curriculum.
The members of the advisory committee recommended that the follow-

ing éourses be included in the model curriculum to educate and prepare

secondary school counselors for ‘the State of Connecticut Table XV

(Appendix 0)\E:fsents the role and function category and the ranks:

1. Counseling theories and practice, counseling techniques, group

counseling and a practicum in counseling and fieldwork; 2. Guidéﬁce

in the secondary school, £0unda££ons of guidance, planning, organization

and implementation of guidance programsj 3. Psychological Tests and

33 ’
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Measurement and appraisal procedures in counseling; 4. career develop-

ment, career information, vocational development and life/career

planning; 5. consultationj 6. family counseling, and patterns and
dynamics of family interaction; 7. research and evaluation and
statistical assessment; 8. Psychology courses such as abnormal

psychology, theories of personality, and adylescent psychoiogy and

development,

Récoﬁéeﬁdaﬁions forvthe Model Curriculum

The modelicurriculum for the education of secondar; school
counselors for the State of Connecticut reflects the consensus of
opinions expressed by the various publics sampled in terms of functions
that should be performed by counselors, and what counselor education
programs across the nation have incorporated\ih their curricula to
educate and preparé secondary school counselors. Based on the results
of both the national survey and the Connecticut needs assessment survey

and the recommendat ions of the advisory committee, the project staf f

offers the foliowing courses as a recommended framework for the Model

Curriculum.
Title of the Course fw//rTngredits One Course Two Courses
1. Poundations of Guidance 3 X

2. The Organization, Planning and

Implement at ion of Guidance 3 %
Programs in the Secondary
School
3. Counseling Theories and 3 x
Practice
4. Counseling Techniques 3 x
5. Group Counseling, Dynamics, 3 %

and Theories




29

One Course -Two Courses

Title of the Course Credits

6. Psychological Tests and :
Measurement and Appraisal - 6 x
Procedures in Counseling

7. . Life/Career Planning ‘ 6 . X
8. Consultation 3 x |

9. Research and Evaiuation ‘ 3 x

10. Fieldwork/Internship/Practicum 6 . x

The above thirteen courses would serve a§ the core.cufficﬁiuﬁ. This
comprises Ehirty-six credit hours. Four e1ect1§e coursés'(twelve credit
hours) would be required to complete a master's at the University of

' Connectiéut. The following is a list of recommended courses based on the
results of the two surveys and the recommendations of the advisory
committees ' )
1. Psychology of the Adolescent
2. Adolescent Devélopment
3. Family Counseling
4. Patterns and Dynamics of Family Interaction
5. Theories of Personality
6. Crisis Intervention Techniques
7. Drug and Alcohol Abuse '

8. Sociology of Occupations
9. Advanced Life/Career Planning and Placement Seminar
10. Secondary School Curriculum ‘

11. Administration of Secondary Schools

Advanced Group Counseling and Psychotherapy
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13. Cross-cultural Counseling

14. Organizational Development - Focus on the Organization‘of Business

‘ and Industry. An Experiential Component to be Included.

15. Case Management - Adolescent and Adult

16. Exceptional Children

»

The project staff reiterates its recommendation here for a

competency-based model curriculum to educate -and prepare secondary

, , ‘
school counselors for the State of Connecticut. In general, the courses

listed here ;re offered by'cou;selor ﬁ%eparétioﬂ programs, .algﬁoﬁgh
the quality af instruct;on cannot be evaluated. ~ -

It is assuhed here, that Ey &gs}gning a competency-based curriculum
it would be insured that the inscrucﬁion provided would lead to the

achievement of specific competencies in secondary school counselors.

Furthermore, as reported earlier, the national trend in counselor
, - .

, preparation programs is toward competency based curricula and nationally'

state certification boards are moving in the direction of certification

on the basis of apecific competencies acquired in University or college

work during the educational preparation period.

o

e
(op]

-
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APPENDIX A

TABLE"I

TYPICAL SECONDARY SCHOOL COUNSELOR
EDUCATION CURRICULUM

(Required Courses)

Course Title

Percent of Total

Rank One Course Two Courses Three Coursqs

Theories of counsel

Internship

»/

Group procedures in
counseling

Career developmést/

information/exploration/

ing 1 93

2 90 31

3 89 13

. | D
vocational development L 86 21
Counseling techniques s 82 ' .
Research and evaluation/
statistical assgessment | 6 69 21 7
Foundations of guidance T 62 '
Testing and measurement/ ‘
assessment techaniques/ : . »
appraisal procedures 8 59 3
Guidance in the secondary
school 9 48 3 .
Consultation 9 48 6 o
&_ —— 1‘ e )
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APPENDIX B

TABLE II

: ELECTIVE COURSES OFFERRED FOR THE
SECONDARY' SCHOOL COUNSELOR EDUCATION PROGRAM

A

J

— ~ - —_———

Course Title | ‘ ' Rank ) Pgrcent of Total [
Behavior modification/learning theory " |
with behavior theory emphasis : 1 * 28 i
" | Exceptional children ' 2 10 1
Cross-cultural counseling 2 _ iO ) y ‘
Organization of guidancg\programs 2 ‘ 10 ‘ ';
Abnormal psychology . 2 10
Introduction to research in education 3 7
N Phi‘}OBOphi'es of education : : j , T
Interpersonal and group relations . 3 7
LLegal»phases of school administration | 3 7‘
‘Adolesééaﬁ development énd psjéﬁgidé;.>r - 3“ T '
Foundation; of marriage and family © ;
counseling 3 T
' Learning disabilities _ 3 _ T
Personality theories . 3 ” T i
Counseling practicum - adolescoht and 3 o 1
adult ' ‘ ; L 3 -\
' Secondary school curriculum L 3 °
Emotional handicaps | -; b 3 :
'Meqtal‘retardation ; b 3
Planning and organization of ‘ ~ <§g .\
guidance programg » 4 3\
Psychological and educational statistics L 3
q | Cage management - adolescent and adult ' Vo 3

"RJ!:‘ ‘ g ‘/ C
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TABLE I1I.(continued)

Social psychology_

 Individual testing

School and community relations
Family counseling o |
Seminaf in counseling -

Psychology of behavior‘management‘
Career education ’

Guidante techniques

Vocational planning for exceptional
children ‘

Occupational experience program

Placement of the handicapped ;

Patterns and’ dynamics of family

interaction
Sociology of occupations
',Introduction to behavioral counseling

N

Psychological adaptation

‘Group practicum ‘
Ofganiaational deVelopment
.Ethics of the helping relacionship )
Psychological education |

Psychological aspects of disability

P Y N I e

&

&

O S~

w

w

W oW W W W W W W Ww
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APPENDIX C .

| TABLE III <.
STUDENT ENROLLMENT FIGURES FOR ~ :
PROGRAMS WITHIN COUNSELOR EDUCATIDN ° - . = .
R (Percent of Schools Having Each Program . . l .
In Order of Enrollment) NP i
' . | L \ N . v 1 ) i
e i
_ 3 == = .
: Enrollment L L L e b
Program Highest e e Lowest ' |
. Tl f Lo \i‘ , ' : E \a? . |
| i ST 4 ?
e I ¥ L IR EE— o |
, | Mental Health - ho.6-  1k.7 13:5 . ~11.5 7 1.3 [ - - ‘
. Secondary School 28.1 R 1 = 18.4 '11.5 © 1k.3 ‘
Rehsbilitation - 15.6 1.7 ° 1035  .11,5 ,  23.8 :
Elementary School 9.4 . 11.8 . 26.3 . 50.0. °  .23.8
: n .§ P . . -
Student Personnel ~ 6.3 14,7 3.6 . 15.4 = 23.8 :
. ) . :»v L) A . ~\ " /
i .‘krﬁ )
. ' » )
AN
- K
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APPENDIX D

| TABLE IV

‘ COMPARISON OF RESULTS OBTAINED BY
THOMPSON AND IBRAHIM (1980) AND JONES (1975)
ON THE UE OF MAKING COUNSELOR EDUCATION
OGRAMS COMPETENCY-BASED :

Thompson &

Tbrahim (1980) . Jones (1975) .

Resﬁonse Cateéqries o I % Th¥ % ’
Significant‘dgtrimentai efféct 1 2.4 s 2.1
Some loss ~' | 2 4.9 ‘12 5.0
Probably no effect 7‘ 17.1 37 15.5
Some benefit m 20 48.8 106 Ly .Y
Significant impfovement 1 26.8 33.0

*Two-institutions did not answer
®#®*Eight institutions did not answer

»
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APPENDIX E
) R . TABLE : -
- CURRENT STATUS OF COMPETENCY-BASED o
COUNSELOR EDUCATION CURRICULA
Response Categories B f¥* %
Yes ‘ | 13 3.7 '
No I | 18 . 43:9
Working toward that objective - -10 ah.h

*Two institutioqgwdid not answer
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APPENDIX F

o » .TABLE VI ‘

COUNSELOR EDUCATION DEPARTMENTS' RESPONSES TO
COMPETENCY-BASED SCHOOL COUNSELOR CERTIFICATION PROGRAM

—— —
i ——

|
h

) ’ Response Categories ’ b ol o 2
~ Yes - - ' aa v © 55.3
No o 17 PR 1

. ®*Five institutions did not answer




'APPENDIX C

TABLE VII

IMPROVEMENT SOUGHT IN CURRICULA, STAFF, PRACTICUM
8ITES AND FACILITIES, INTERNSHIPS, CERTIFICATION, AND
COUNSELORS IN THE FIELD BY COUNSELOR EDUCATION PROGRAMS

B

— ———

Lurricula

Increase from 36 to U8 credit hour program

More counseling skills and training in
specific areas: such as, assertiveness,
problem solving, etc.

Required gfoup course A
Course on counseling the aéed
Tra;niné in éupervision skills
Required group practicum‘
Required research course
Required statistics course

Training in substance abuse counseling

Fewer education courses

&

11.6

7.0
7.0
vh.?

b7

2.3

2.3

2.3

2.3

2.3
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TABLE VII (continued)

In-service education for school counselors

Staff £ 4
‘More staff needed 8 18.6
Lover faculty/student ratio 2 .7
Field supervisors needed 2 4.7
.. :
Funds needed for faculty development 2 h.7
Practicum Sites and Facilities: £ %
In-house pre-practicum laboratory needed 6 13.9
Practicum quality needs improveme&t 6 13.9
Better practicum sites 6 13.9
More practicum hours needed 6 13.9
Internships 4 %
‘More funds to sponsor student internships 2 L7
Certification 4 %
Concern about Teacher Educa@ion and .
Professional Standards. Commiesion setting
standards for counselors 1 2.3
Competency-based state certification required 1 2.3
Counselors in the Field r %
Better salaries needed 1 2.3
1 2.3

47
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APPENDIX H
TABLE VIII

. IMPORTANCE OF COUNSELOR FUNCTIONS
AS PERCEIVED BY PARENTS (P), COUNSELORS (C),
ADMINISTRATORS  (A), AlD THE BUSINESS CO/MUNITY (B)

42

Role and Function .

F-Ratio

1.

PROGRAM DEVELOPMEJT

a. Develep objectives for the secon-

dary school guidance and counseling
program,

b. Plan several activities to achieve
the above objectives.

c. Plan specific evaluation method
for each of the program activities.

NA

NA

NA

d. Provide in-service training programs

for school staff.

4

COUNSELIMNG

a. Provide individual counseling ser-
vices for personal problems and

concerns.
%

b. Provide group counseling services
for personal problems and concerns.

¢. Provide individual counseling ser-
vices for educational problems and
concerns.

. Provide group counseling services
for educational problems and
concerns.

¢ Qu

e. Provide individual counseling ser-
vices for vocational protlems and
concerns.

f. Provide group counseling services

for vocational problems arnd
concerns.

RS

g. Provide cbunseling services for
parents to help them understand
their children.

_h. Provide information to students

about the content of school course:
and to aid them in course selec-
tion.

NA

2.346

1.813

2.734

2.059

2,529

2.003

1.916

2.797_

2.640
2.488
2.286

2.130

2.723

2.200
2,792
2.392
2.641
2.368

2.212

2,842

2.789

2.210

2.167

2.550

2.050

2.950

2.579

2.789

2,500

2.158

NA
.NA
NA

NA

2.309

1.900

2,907

2,268

2. 791

2,286

2.154

2,733 2.800 2.727

o.os}
13. 1%
13, 24%%
- 3.30%
12, 64

4. SOH%

15.38"*

6,97"#

1.08

1Menns are based on the following rating
tant. 1 = Unimportant.

[:R\KZA denotes these groups were not acked to respond to these items.

wll Toxt Provided by ERIC

scale:

48

*pd .05 **p<&.01
3 = Very Important,

2 = Impor-
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TABLE VIII (continued)

Means
Role and Function P ] A B F-Ratio
3. PUPIL APPRAISAL
8. Keep a record of student test : ‘
results and acadenmic progress. NA 2.414 2.526 NA 0.46
b. Plan, carry out, and interpret
achievement, ability and interest

testing programs to assess students. NA L 2.423 2.421 NaA 0.1h4

c. Explain the results of testing to . .
students and teachers. NA 2.470 2,526 NA 0.1k

. EDUCATIONAL AZTD OCCUFATIONAL PLANUINS

a. Provide students with information

about careers. 2.734 2.634 2,600 2.884 3.92*%
b. Provide students with information
about educational opportunities g

after high school. 2.741 2.682 2,789 2.909 2.7*

¢. Conduct guidance activities in the
classroop; such as, career develop-
ment, self-awareness, decision-

making; along with the classroom : .
' teacher. . 2,295 2.126 2.200 2.605 5.83%%

d. Help teachers to plan and implement
teaching units where the paterials
and concepts are related to gui-
dance; i.e., career developzent,
self-awvareness, decision-making. 2.352 2.050 2.111 2.512 9.51%*

e. Provide testing to help students ‘
make career choices. .2.387 2.256 2.400 2.500 2.2

5. REFERRAL

a. Refer students with special needs '
to the appropriate comnunity agency 2.470 2.641 2,650 2.537 3.82%%

6. PLACE/EIT

a. Assist graduating students and

dropouts in getting Jjobs. . 2.122 2.057 2.000 2.000 0.78
b. Assist students in school to get : }
part-time Jjobs. 1.950 1.975 1.765 1.721 1.85

c.'agnduct group guidance sessions
for students in resume-writing,
completing Jjob applications, Job
jnterviewing skills, and Job ' ) :
application follow-up strategies. 2.264 2.057 1.800 2.659 12.01%*

d. Assist students to make educational
plans for the future; such as,
selecting a college, career train-
ing programs, etc. 2.656 2.723 2.700 2.930  Lh.h6*®

49

—"“’ﬂ




TABLE VIII (continued)
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I

Role and Function

B F-Ratio

7.

10.

PARENT HELP

a. bounsel with parents on problems
their children are encountering.

b; Help ré&solve family conflicts
around career and educational
choices with parents and students.

STAFF CONSULTING

a. Consult with teachers in areas;
such as, student motivation,
.student behavior, educational
adjustment, classroom managenment,
and teaching strategies.

‘b. Consult with school psychologist

on specific cases.

¢. Conduct gufdance activities in
classroom along with classroom
teacher. '

RESEARCH

a. Conduct research studies on student
characteristics (abilities, atti-
tudes, interests, etc.) for various

_publics; i.e., teachers, adminis-
trators, the business community.

b. Conduct research on new programs

for implementation in school system.

¢. Publish newsletter for students,
parents, and teachers.

PUBLIC RELATIONS

a. Keep public, i.e., parents, stu-
dents, and teachers, ipformed of
guidance programs available.

b. Plan and conduct orientation
programs.

¢. Inform community agencies of stu-
dents' needs and guidance programs
available.

d. Plan and coordinate parent-teacher
meetings pFrtaining to guidance
programs. ~

12,236

NA

NA

NA

NA
NA

NA

2.355

2.108
2.098

2.062

'1.928

2.527

2.224

- 2,422

2.644

1.731

1.535

1.975

2.605

2. 442

2.221

2.290

2.250

2.222

2.263

2.632

1.944

1.722
2.000

2.000

2.600

'2.650

2.316

2. 400

2,317 T.5u%e

2.000 T.02%%

NA 1.57

NA 0.06

NA | 1.92

NA 1.063

NA 2.84

2.286 8.55%#

2,105 17.03%

Al

1.951 3.26"

2.143  6.93%»




APPENDIX I

TABLE IX

IMPORTANCE OF EACH COUNSELOR FUNCTION:
OVERALL MEANS COMPUTED REGARDLESS OF GROUP,
TOWN/CITY SIZE, AND NUMBER OF COUNSELORS

VRole and Function Means}

1. PROGRAM DEVELOPMENT

a. Develop objectives for the secondary school guidance and
counseling program. N 2.7

b. Plan several activities to achieve the above objectives. 2.5

c. Plan specific evaluation method for each of the program
activities. . 2.3

d. Provide in-service training programs for school staff. 2.1
2. COUNSELING

~a. Provide individual counseling services for personal
problems and concerns. ' ©2.h

b. Provide group counseling services for personal problems
end concerns. 1.9

c. Provide individual counseling services for educational
problems and concerns. 2.8

d. Provide gfbup counseling services for educational problems

and concerns. 2.1
~yy

e. Provide individual counseling services for vocational
problems and concerns. 2.6

f. Provide group counseling services for vocational problems
and concerns. 2.1

g. Provide counseling services for parents to help them
understand their children. , 2.0

h. Provide information to students about the content of
school cpurses and to aid them in course selection. 2.8

‘'Very Important; -
Important
Unimportant

lMeans are based on the following rating scale: 3
2
1l

noun




TABLE IX (continued)
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2.7

Role and Function Means
3. PUPIL APPRAISAL . . ¢
a. Keep a record of student test results and academic‘progress. 2.4
b. Plan, carry out, and interpret achievement, ability and
. interest testing'programs to assess students. 2.4
c. Explain the results of testing @o students and teachers. ‘2.5
: L]
L. EDUCATIONAL AND OCCUPATIONAL PLANNING
a. Proviﬂe students with information about careers. 2.7
b. Provide students with infdrmation about educational
opportunities after high school. 2.7
c. Conduct guidance activities in the classroom; such as,
‘ career development, self-awareness, decision-making, along
with the classfoom teachers. 2.3
d. Help teachers plan and implement teaching units where
the materials and concepts are related to guidance; i.e.,
career development, self-awareness, decision-making. 2.3
e. Provide testing to help students make career choices. 2.4
5. REFERRAL >
a. Refer students with special needs to the appropriate“ ‘
community agency. 2.5
STy
6. PLACEMENT
a. Assist graduating students and dropouts in getting Jjobs. 2.1
b. Assist students in.school to get part-time Joﬁs. ' 1.9
c. Conduct group guidance sessions for students in resume-
writing, completing Job applications, job interviewing /\
skills, and Job application follow-up strategies. 2.2
d. Assist students to make educational plans for the future;
such as, selecting a college, career training programs, etc.




TABLE IX (continued) - ) , Y
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Role and Function Means
7. PARENT HELP
a. Counsel with parents on problems their children are
encountering. ’ 2.3
b. Help resolve family conflicts around career and educational
‘choices with parents and students. 2.0
8. ‘STAFF_CONSULTING -
a. Consult with teachers in areas; such as, student motivation,
. student behavior, educational adjustment, cla sroom manage-
ment, and teaching’ strategies. . 2.4
b. Consult with school psycholdgiét on specific cases. 2.6°
- c. Conduct guidance actdvities in claséroom along withvclass-
room teacher. 1.8
9. RESEARCH
a. Conduct research studies on student charact?;}stics :
(abilities, attitudes, interests, etc.)yﬁof'various publics;
i.e", teachers, administrators, business community. 1.6
b. Conduct research on new programs for implementation inA
school system. 1.7
c. Publish newsletter for students, parents, and teachers. 2.0
10. PUBLIC RELARIONS
a. Keep public, i.e., parents, students, and teachers,
informed of guidance programs available. 2.4
b.‘ Plan and conduct orientation programs. ) E\ﬁ,
c. Inform community agencies- of students' needs aa’rguidance . ,
programs available. 2.1
v ,/
d. Plan and coordinate parent-teacher meetings pertaining to ¢
guidance programs, 2.1

-4

93
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APPENDIX J -7
TABLE X
MEAN SCORES IN RANK ORDER FORM BY IMPORTANCE -
OF EACH ITEM IN THE QUESTIONNAIRE AS
RATED BY PARENTS
ed L4 - .
Role and Function ° . v Means!
2h. Provide information to students about the contedt of school e
courses and to aid them in course selection. - 2.797
4b, Provide students with information about educational Oppor- ’
tunities after high school. . - 2,761
| 4a. Provide students with informition about careers. 2,734, .
: ’ \
: 2c. Provide individual counseling services for educational -
problems and concerns. 2.734
6d. Assist students to make educatiomal plans er tixe futures « \
such as, selecting a college, career trainih grams, etc. 2.656
2e. Provide individual cbunscling services for vocational pro-
blems and concerns. 2,529
Sa. Refer students with special needs to the appropriate :
community agency. o : 2.470
4e, Provide testing to help students make career choices. 2.387 ’
10a. Keep public, i.e., parent, students, and teachers, informed
of guidance programs available. 2.355
4d. Help teachers to plan and implement teaching units where the
materials and concepts are related to guidance; i.e., career
development, self-awareness, decision-making,- 2.352 }
™| 2a. Provide individual coun..eling services for personal problems ‘ a7
and concerns. 2.3%b
4c. Conduct guidance activities in th*,lassroom; such as, career
' development, self- -awareness, deci n-making;along with the
classroom teacher. . 2 29{
6c..Conduct group guidance sessions for students in resunf®-writing, )\‘
completing job applications, job interviewing skills, and job
application follow-up strategies. : 2.264

1Means are based on the following scales 3 = Very Important
' 2 = Important
1 = Unimportant ° '




TABLE X (continued)
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Role-and Function

Means

7a.
6a;
10b.
10c.
10d.
2d.
2f.

6b.

7b.

FZAB-,
" stand their children.

2b.

Counsel with parents on problems their children are
encountering.

Assist graduating students and dropouts in getting jobs.
Plan and conduct orientation programs.

Inform community agencies of students! needs and guildance
programs available.

Plan and coordinate parent teacher meetings pertaining to
guidance programs.

Provide group‘counseling services for educat {onal 5rbblems
and concerns. ’

Prokide group counseling services for vocational problems
and concerns. - -

Assist students in school to get part-time jobs.

Help resolve family conflicts around career and educational
choices with parents and students. :
-

Provide group counseling services for personal oroblems and.
concerns.

12,236
2,122

' 2.108

12,098

2.062

2.003

1.950

1,928

1.916

1.813




APPENDIX K

TABLE XI

MEAN SCORES IN RANK ORDER FORM BY TMPORTANCE
OF EACH ITEM IN THE QUESTIONNAIRE AS
« RATED BY THE BUSINESS COMMUNITY

1
}

\

Role and Function’

Assist students to make educational plans for the future;
such as,'selecting'a college, career training programs, etc.

Provide students with information about educational oppor-
tunities after high school. :

Provide individual counseling.services for educational

problems and concerns. o .
; e '

Provide students with information about careers,

Provide individual counseling services for vocational
problems and concerns. .

Provide infOrmation'to students about the content of school
courses and to aid them in course seleetion.

Conduct group:guidance sessions for studemnts in resume-
.Mriting, completing. job applicationsy—tob interviewing -

skills, and job application follow-up strategies.

Conduct guidance activities in the classroom; sdch ae,

career development, self-awareness, decision-making, along

with the classroom teacher.

) ce .
Refer students with special needs to the appropriate
community agency. .

Al

a

Help teachers to plan and implement teaching units where
the materials and concepts are related to guidance; 1i.e.,
career development, self-awareness, decision-making,

Provide testing to help"studenté make-career choices.

Counsel with parents on problems their children are’
encountering.

Provide individual counseling serxvices for'personal
problems and concerns.
Keep public, i.e., parents, students, and'teacheré,
informed of guidance programs availablen

/

1Means are based on the following scale*é

Very Importanr
Important.
Unimportant

3
2
E 1
56




PABLE XI (continued)
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o7

. Role and Fug;tion Means
» —_
2f. Provide group c0unse1£ng services for vocational problems .
and concerns. 2.286
2d. Provide group counseling services for educational pro-
blems and'concerns. 2.268
Zg.'Provide counseling services for parents to help them
understand their children. . 2.154
10d. Plan and,coordinate parent-teacher meetings‘ﬁertaining to -
guidance 'programs. 2.143
10c. Inform cqﬁmunity agencies of students'’ needs and guidance :
programs available, ' 1.951
lbb. Plan and conduct'orientatjoalprogrmns, 2.105
6a. Assist graduating students and dropouts 1in getting jobs. 2.000
7b. Hélp resolve family conflicts around career and educational
' choices with parents and students. } - 2.000
. . o \J
2b. Provide group counseling services for personal problems and o
—oeesT T CONMCermsS. 1.900
6b. Assist students in school to get part-time jdbs. . 1.721
4
:
: ’
D A



APPENDIX L

TABLE XII1

' MEAN SCORES IN RANK ORDER FORM BY IMPORTANCE
OF EACH ITEM IN THE QUESTIONNAIRE AS
RATED BY COUNSELORS

‘

52

< P Role and Punction Meansl
- 2¢c. Provide individual counseling services for educational
problems and concerns. ' 2.734
2h. Provide information to studemts about the content of .
school courses and to aid them in course selection. 2.733
6d. Assist students to make educational plans for the future;
such as, §e1ect1ng a college, career training programs, etc. 2.723
2a. Provide individual counseling services for personal problems .
and concerns. . o > 2.723
4b. Provide students with information about educational oppor-
tunities after high school. : 2,682
8b. Consult with school psychologist on specific cases. 2.644
- 2e. Provide individual counseling servicesvfor vocational
problems and concerns. - 2.641
5a. Refer students with special needs to the appropriate
community agency. 2.641 |
la. Develop objectives for the secondary school guidance and
. counseling program. ' 2.640
4a. Provide students with information about careers. . 2,634
10a. Keep public, i.e., parents, students, and teachers, -
informed of guidance programs available. 2.605
7a. Counsel with parents on problems their children are ‘
encountering. 2.527
1b. Plan several activities to achieve the above objéctives 2.488
3c. Explain the results of testing to students and teachers. 2.470
10b. Plan and conduct orientation programs. 2. 442
3b. Plan, carry out, and interpret achievement, ability and ,
interest testing programs to assess students. 2.423
IMeans

are based on the following scale: 3 = Very-Important
: 2 = Important
1 = Unimportant

a8
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TABLE XII (continued)
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. Role and Function

Means

8a.
3a.
2d.
2f.
10d.
lc.

‘be,

7b.
10c.
2g.

4¢c.

6az

l‘do

2b.

6c.

> .
. -

Consult with teachers in areas; such as, student

motivation, student behavior, éducational adjustment,

cLassroom management,‘and teaching strategies.

A}

Keep a record of student test results and academic progress.
Provide group counseling services for educational

problems and concerns.

Provide group counseling services for vocational problems
and concerns. .

- e

-

Plan and coordinate.parent teacher meetingstertaining
to guidance programs. .

Y

Plan specific evaluatioﬁ method for each of the program
activities. :

Provide testing to help students make career choices.

Help resolve family conflicts around career and educational
choices with parents and students.

fnform community agencies of students' needs and guidance
programs available.

Provide counseling services for parents to help them
understand their children.

Conduct guidance activities in the classroom; such as,
career development, self-awareness, decision-making};
along with the classroom teacher.

Provide group counseling services for personal problems
and concerns.

Assist gréduating students and drogouts in getting jobs.

Conduct group guidance sessions for students in resume-
writing, completing job applications, job interviewing

" skills, and job applicatiop follow-up’strategies.

o
Help teachers to plan and implement teaching units where
the materials and concepts are related to guidance; i.e.,
career development, self-awareness, decision-making.

2.422

2.414
2.392

2.368

2.290

2.286

2.256

2.224

© 2,221

2.212

2.126

2.200

2.057
2.057

2.050

<
O
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TABLE XII (continued)

. Role and Function , ’ Means
. 6b. Assis;'scudencs in school to get part-time jobs. - : 1.975
9c. Publish newsletter for  students, parents, and teachers. 1.975

8c. Conduct guidance activities in classroom along with .
classroom teachers. ’ 1.731

9b. Conduct research on new programs for implementation in
school system. 1.689

9a. Conduct research studies on student characteristics
(abilities, attitudes, interests, etc.) for various
publics; 1i.e., teackers, administrators, the business

community. 1.535

60
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APPENDIX M
TABLE XIII
MEAN SCORES IN RANK ORDER FORM BY IMPORTANCE

OF EACH ITEM IN THE QUESTIONNAIRE AS
RATED BY ADMINISTRATORS

55

Role and Function Means!
2c. Provide individual counseling services for educational
problems and concerns. ' 2.950
la. Develop objectives for the secondary school guidance
and counseling program. 2.842
2h. Provide information to students about the content of
' éi school courses and to aid them in course selection. 2.800
2e¢. Provide individual counseling services for vocational
problems and concerns. 2.789
lb. Plan several activities to achieve the above objectives. 2.789
4b. Provide students with_information about educational
opportunities after high school. 2.789
6d. Assist students to make educational plans for the future;
such as, selecting a college, career training programs, )
etc. v 2.700
Sa. Refer students wihh special needs to the appropriate
community agency. 2.650
10b. Plan and conduct orientation programs; 2.650
. 8b. Consult with school psychologist on specific cases. 2.632
10a. Keep public, {.e., parents, students and teachers, i
informed of guidance programs available. 2.600
4a. Provide students with information about careers. '2.600
2d. Provide group counseling services for educational
-*
problems and concerns., 2.579
' \
2a. Provide individual counseling services for personal
problems and concerns, 2.550
3c. Explain the results of testing to students and teachers, 2.526
3a. Keep a record of student test results and academic
progress. 2,526
' 2f. Provide group counseling services for vocational problems
and concerns. 2. 500

lMeans are based on the following scales 3 = Very Important

2 = Important
1 = Unimportant

61
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TABLE XIII (Continued)
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Role and Function Means
3b. Plan, carry out, and interpret achievement, ability,
and interest testing programs to assess students. 2.421
10d. Plan and coordinate parent-teacher meetings pertaining :
to guidance programs. 2. 400
4e. Provide testing to help students make career choices. 2. 400
10c. Inform community agencies of students' needs and guidance
programs available. ' 2.316
8a. Consult with teachers in areas; such as, student
‘motivation, student behavior, educational adjustment,
classroom management, and teaching strategies. 2,263
7a. Counsel with parents on problems their children are
encountering. 2,250
7b. Help resoi#e family cdﬁflicts around career and -
educational choices with parents and students. 2,222
lc. Plan specific evaluation method for each of the
program activities, 2.210
4e. Conduct guidance activities in the classroom; such as, ’
career development, self-awareness, decision-making;
along with the classroom teacher. 2.200
1d. Provide in-service training programs for school staff. 2.167
2g. Provide counseling services for parents to help them
understand their children. 2.158
4d. Help teachers to plan and implement teaching units where
the materials and concepts are related to guidance; i.e.,
career development, self-awareness, decision-making. v2.lll
2b. Provide group counseling services for personal problems
and concerns. 2.050
-6a. . Assist graduatihg students and dropouts in getting jobs. 2.000
9c. Publish newsletter for students, parents, and teachers. 2,000
9b.. Conduct research on new programs for implementation in
school system. ’ : 2.00Q




TABLE XI1l (continued)
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Role and Function Means

8c. Conduct guidance activities in classroom along with

classrpom teacher. 1.944
6c. Conduct group guidance sessions for students in resume-

writing, completing job applications, job interviewing

skills, and job application follow-up strategies. 1.800
6b. Assist students in school to get part-time jobs. _1.765
9a. Conduct research studies in student characteristics

(abilities, attitudes, interests, etc.) for various

publics; i.e., teachers, administrators,. the business

community. : 1,722
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APPENDIX N

TABLE XIV

IMPORTANCE OF' EACH COUNSELOR FUNCTION ASCA CATEGORIES
(OVERALL WEIGHTED MEANS)
AS RATED BY‘PARENTS, COUNSELORS, ADMINISTRATORS
AND THE BUSINESS COMMUNITY

ASCA }f\ '
Role and Function , Médns* . Rank
Categories : °
1. Program Déve10pment**' 2. 4440 4
2. Counseling . 2.4350 5
3. Pupil appraisald* T 2,4633 3
4. Educational and Occupational Planning 2.4884 2
5. Referral -. | 2.5745 1
6. Placement ' _ 2.2112 9
7. Parent Help 2.2130 8
8. Staff Consulting** 2.2727 7
9. Research** ‘ 1.8201 10
10. Public Relationms ' 2.2895 6

* Means are based on the following categoriess

3 = Very Important
2 = Important
l.= Unimportant

** Only counselors and administrators responded to these role/
function categories.




APPENDIX O
TABLE XV
IMPORTANCE OF EACH COUNSELOR FUNCTION -

(ASCA) CATEGORIES, OVERALL MEANS AS RATED
BY THE ADVISORY COMMITTEE MEMBERS *

ASCA Counselor
Role and Function Means Rank
Category 4
1. Program Development : _ 6.17 6
2. Counseling 1.83 1
3. Pupil Appraisal 3.83 3
4, Educational and Occupational Planning - 2.33 2
-5, Referral 5.17 5
Placenment ’ 5.0 4
7. Parent | 7.33 8
8. Staff Consulting -7.83 9
9. Research l 8.83 10
10. Public Relations . 6.33 7

* Based on six responses received from a total of 14 members. Two
unuseable rating forms were received.
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CONNECTICUT NEEDS ASSESSMENT SURVEY
ROLE AND FUNCTION OF THE SECONDARY ,SCHOOL COUNSELOR

Coungelor Form
‘ , . % .
We ask your cooperation to assist us in finding out what different groups of people believe
are the most important job tasks of the secondary school counselor. As a counselor at a

secondary school, you are in the best position to be aware of what-kinds of guidance
services your students need. .

The following list of Job functions represent many of the Job tasks which counselors havé
been expected to carry out. We ask that you rate each task as to whether you believe it .
is very important, important, unimportant to the role of a secondary school counselor, or

if you have no opinion on a specific job function, by placing a check mark in the appro-
priate space provided. ' .

: Very No
Role and Funq&}on Important Important Unimp;rtant Opinion

1. PROGRAM DEVELOPMENT

a. Develop objectives for the secondary |
school guidance and counseling program.

b.. Plan several activities to achieve the

above objectives. » . o

c. Plan specific evaluation method for each
of the program activities.

d. Provide in-service training programs for
school staff.

2. COUNSELING

a. Provide individual counseling services {
for personal problems and concerns.

b. Provide group counseling services for
personal problems and concerns.

c. Provide individual counseling services :
for educational problems and concerns.

d. Provide group counseling services for
educational problems and concerns. A .

e. Provide individual counseling services
for vocational problems and concerns.

f. Provide group counseling services for
vocational problems and concerns.

LY
g. Provide counseling services for parents
to help them understand their children.

h. Provide information to studefits about
the content of school courses and to
aid them in course selection.

Q , 66 “




. : .o #J/. Counselor Form ° C ' - 61, §

: , | ,

. Very No {:

. ‘ Role and Function . Important Important Unimportant Opiniofn,
-3. PUPIL APPRAISAL 4 /

a.

a. Keep a record of student test results
and academic progress. ‘

. b. Plan, carry out, and interpret achieve-
ment, ability, and interest tesSting -

programs to assess students. N — t____;.

c. Explain the results of testing to : ) _ /” .
students and teachers. , ’ . i D _

4. EDUCATIONAL AND OCCUPATIONAL PLANNING - .
* a. Provide students with information about

careers. e ——

b. Provide students with information about - . . \\§> .
educational opportunities after high ' ' }
school . $ — ,L___- .

c. Conduet: guidance activities in the class- ' \
room; such as, career development, self- ) 3
_awareness, decision-making; along with '
the classroom teachers., _ -

d. Help teachers to plan and implement CT -
teaching units where the materials and '
concepts are related to guidance; i.e.,
career development, self-awareness,
decision-making. . .

2 | ctm———

e. Provide testing to help students make
career choices. * ¢ v

5. REFERRAL

"a. Refer students with special needs to
the appropriate community agency.

6. PLACEMENT

a. Assist gradunting students and dropouts
in getting Jobs. :

b. Assist students in school to get part-
time Jobs. ] )

c¢. Conduct group gufdance sessions for
students in resume-writing, completing
Job applications, Job interviewing skills,
end Job application follow-up strategigs.

d. Assist students to make educational plans
for the future; such as, selecting a
college, career training program, etc. ‘




v<7Mﬂ“ﬂ) ' _ ) Counselor Form

7.

10.

Very
Role and Function

~

62

No

Important Important Unimportagg Opinion:

PARENT HELP _
" A

a. Counsel with parents on problems their
children are encountering ,

b. Help resolve family conflicts around
career and educational choices with
parents nnd students.

A4

. STAFF_CONSULTING S

a. Consult with teachers in areas; such an,'
student motivation, student behavior,
educational adjustment, classroom manage-
ment’, and teaching strategies.

b. Copsult with school .psychologist on
“specific cases’

¢. Conduct guidance activities in classfoom
along with classroom, teacher.

. RESEARCH

a. Conduct research studies on 5tudent char-
acteristics (abilities, attitudes, inter-
ests, etc.) for various publics; i.e.,
teachers, administrators, business

comnunity .

b. Conduct research on ‘new programs for
implementation -in school system.

¢c. Publish newsletter for students, parents,
and teachers,

PUBLIC RELATIONS

> . -

a. Keep public,'i.e., parents, students,
and teachers, informed of guidance

programs available. . (S

b. Plan and conduct orientation programs.

¢. Inform community agencies of students'
needs and guidance programs available.

d. Plan and coordinate parent-teacher

meetings pcrtaining to guidandge programs.
. LN

6§

Pt




Counselor<Form“ S , “ . 63
T . | - : o
T T . . Very , ‘ No
Role and Function . Important Important Unimpor%ant‘OPinion

11. OTHER: Please list and fa&é any other areas‘ “
‘ ‘which you see as counselor functions:

"

A

Lo E- | . . | B S S : . {
- R ' .
b,
c.
d. ",
' ’12. RECOMMENDATIONS: What would you recomménd for
the training of secondary school counselors? -
(Please list and rate each.) - _ ) - )
a.
et e ,_{T..,,,,“« - _ e
e
4. - , |
¢ , , _
e. What do you expect from secondary school counselors? L e

“
B

vf. What other, things do you think school counselors should be. doing to help sgudentg?

»

oy

-

(Please use back of this form if necessary.)

.

R~~~ 69

Full Tt Provided by ERIC.
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| CONNECTICUT 'NEELS ASSESSMENT SURVEY s ; - “ )
e : o ROLE AND FUNCTION OF THE‘SECONDARY SCHOCL COUNSELOR - 'f ,
Administrator Form T . A

T . .

A N _
We ask your cooperation to assist us in finding out what’ different groups ‘of people C
believe are the most important Job tasks of the secondary school counselor. "As an

administrator at a secondary school, you are in the, best position to bé aware of what
kinds of guidance services your students need. . -

i

. . N
v . . w5 .

The following list of job functions represent many of:the Jjob tasks Which;ipunselors have
been expected to carry out. We ask that you rate each task as to whether you believe it
is very important, important unimportant to the role of a secondary school céunselor,

or if you have no opinion on a specific job function, by placing a check mark in the ;
appropriate space provided. : Lo

.
~

‘ -~ Very Mo

coa 7]
)

Role and Function ‘ Important Important Unimportant Opinion
1. PROGRAM DEVELOPMENT B o ' o ,/‘n_~' ‘
a. Develop objectives for the secondary '
s¢hool guidance and counseling program. M -
.b. Plan several activities to achieve the . ) o,
above objectives. . , , ' s P
c. Plan specific evaluation method for each ' o ’
of the program activities. X :
‘—rd.vProv1de in-service training<programs for—— — T oo o : ;T
? school staff. - . . ‘ ‘ '

1)
5

2. COUNSELING

a. Provide individual counseling services  °.

for personal problems and concerns.. X Voo ___;_
b. Provide group coynseling services for ‘ ' »
~~d : e
. personal problems and concerns. ' ' —
¢. Provide individual couig?ling services ’ '

for educational problems’and concerns.

d. Provide group counseling services.for _ ‘ N
educational 'problems and concerns. . :

‘

e. Provide individual counseling services [“\\\\\
for vocational probleims 'and concerns.

f. Provide group counseling services for o \\
' vocational problems and concerns. ’ ‘ 7 i
* . ' g. Providé”counseldng services for parents : - '
Y to help them understand their children.
hL.Provide information to students about -
the content of school courses and to

" . aid them in course selection. , )

¥ !

e




. , Administrator Form ' . , 65

/. ' . ' ' I . : - J . .
v T s . Very ' No
: . Role and Function ; ‘\\ Important Important Unimportant Opinion
3 PUPIL APPRAISAL  * = . S ")

L B Keep a. record of student test results
' and academic progress. :

b. Blan, carry out, andfinterpret achieve-
ment ; ahility\and interest testing
programs to assess students. :

¢. Explain’ the results of testing to
'students and teachers.

h EDUCATIONAL AND OCCUPATIONAL PLANNING

a. Provide students w1th information about o . a
v careers.. )

b. Provide students with information about
" educational opportunitles after high
school

e Conduct guidance activities in the class- 4
| ;room, such as, career development, self- ‘ '
" awhreness, decision-making; along w1th
the classroom teacher. :

d. Help teachers to plan and implement
x,jteaching units where the materials .and
concepts are related ‘to guidance; i. e, : e
M career development, self-awareness, : : o
i decision—making. . '

" e. Provide testing to help students make

nor 3 : career choices. : . , ’ o . s
5 REFERRAL
o a. Refer students with special needs to \ .
. the appropriate community agency. : ‘ .
K : ' 4
T - .. -
: 6. PLAcmEN'r T , ' -
,“ a.nAssist graduating students and dropouts
v in getting Jobs. . . ' _ ‘ 7
{‘ . b. Assist students in school to get part- )
: , - time jobs. L ' i : ‘ ne
. c. “Conduct group guidance sessions for .

students in resume-vriting, completing
job applications, job interviewing skills,
and job application follow-up strategies. ‘ '

d. Assist students to make educational plans
for the future; such as, selecting a o
college, career-training programs, ete. ‘ . . —

A




Administrator Form 66

Very e . } No
Role and Function Important Important Unimportant Opinion .

7. PARENT HELP

a. Counsel with parents on problems their
children are encountering.

b. Help resolve family conflicts around
career and educational choices with
parents and students.

“8. STAFF CONSULTING .

A

a. Consult with teachers. in areas; such as,
student motivation, student behavior,
educational adjustment, classroom manage- .
ment, and teaching strategies. :

b. Consult with school psychoiogist on
specific cases.

c. Conduct guidance activities in classroom ' | .
. along with classroom teacher. '

9. RESEARCH

a. Conduct research studies on student

_ characteristics {abilities, attitudes,

*  interests, etc.) for various publics;
i.e., teachers, administrators, the
business community.

b. Conduct research on new programs for
implementation in school system., B

e, Publish newsletter for students, parents,
' and teachers. ‘

'10." PUBLIC RELATIONS

a. Keep public, i.e., parents, students, -
and teachers, informed pf guidance
E?ograms available. -

N . “«
b. Plan and conduct orientation programs.

c. Inform community agencies of students'
'needs»and guidance programs available.

d. Plan and coordinate parent-teacher
meetings pertaining to guidance

programs. ~° » ’ S
- . i
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Administrator Form | ' o 67

P L , » Very | No .
: ) Role and Function ' 1mportant Important Unimportant Opinion .

11. OTHER: Please list and rate any other areas
which you see as counselor functions:

. : ‘ N , |

12. RECOMMENDATIONS: What would you recommend for
the training of secondary school counselors?
(Please list and rate each.)

e. What do you expect from secondary school counselors?

SN f. What other things do you think school counselors should be doing to help studgnts?

3

(I sase use back of form if necessary..)

ERIC | ~ 13

IToxt Provided by ERI
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o CONNECTICUT NEEDS ASSESSMENT SURVEY
ROLE»AND FUNCTION.OF THE SECONDARY SCHOOL COUNSELOR

B

Parent Form

We ask your cooperation to assist us in finding out what different groups of people -
believe are the most important Job tasks of the secondgry school counselor. As a '
parent of a high school student, you are in the best position to be aware of which kinds
of guidance services your son or daughter needs.

The following list of Job functions represent many of the job tasks which counselors have
been expected to carry out. We ask that you rate each task as to whether you believe it .
is very important, important, unimportant to the role of a secondary school counselor,
or if you have no opinion on a specific job function, by placing a check mark in the
appropriate space provided. :
Y -
; . Very No

Role and Function ' , Important Important Unimportant Opinion

1. COUNSELING

a. Provide individual counseling services
for personal problems.and concerns.

“

b. Provide group counseling services for
personal problems and concerns.

c. Provide individual counseling services -
for educational problems and concerns.

d. Provide group counseling services for
educational problems and concerns.

e. Provide individual counseling services
‘for vocational problems and concerns.

f. Provide group counseling services for
vocational problems and concerns.

g. Provide counseling services for parents
to help them understand their children.

h. Provide information to students about .
the content of school courses and to . .
aid them in course selection.

2. EDUCATIONAL AND OCCUPATIONAL PLANNING

a. Provide students with information about’
careers. ‘

- by Provide studente with -information about... .. .
educational opportunities after high

school. - 2 —_ —e N, ——

c. Conduct guidance,activities in the class-
room; such as, career development, .self-
awvareness, decision-making; along with
the classroom teacher.’
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| Parent Form
) Very , No
Role and Function 7 Important Important Unimportant Opinion

\

L]

‘2. EDUCATIONAL AND OCCUPATIONAL PLANNING (contd.)

d. Plan, carfy out, and interpret achieve- .
meht, ability and interest testing \ B .
programs to assess students.

e. Provide testing services for students ' - N
“making career choices. : ' '

3. REFERRAL
a. Refer students with special needs to
appropriate community agencies. )\ s

4. PLACEMENT aE o ‘ : , ‘ -
1\ a. Assist graduating students and drdpouts

in getting Jobs. .

b. Assist students in school to get part-~
" time Jobs. L

¢. Conduct group guidance sessions for
students in resume-writing, completing
Jjob applications, job interviewing skills,
and job application follow-up strategies.

d, Assist students to make educatiponal plans
for the future; such as, selecting a.
college, career training program, etc.

5. PARENT HELP

a. Counsel with parents on problems our RS
children are encountering. ‘ _ .

b. Help resolve family conflicts around
career and educational choices with
;- parents and students.

6. PUBLIC RELATIONS | ‘ | ]

t

'a. Keep public, i.e., parents, students,
and teachers, informed of guidance : ‘
programs available. '

b. Plan and conduct orientation programs.

¢. Inform community agencies of students'
needs and guidance programs available.

d. Plan and coordinate parent-teacher
meetings pertaining to guidance programs.
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Ny

oo ~ Very o No
KRo e and 0 , ‘Important Important Unimportant Opiniop

1. : Please 1ist and rate any other areas '

wvhich you see as counselor functions:

‘.‘

b. ‘ :

5.

d.V

. 5

8. RECOMMENDATIONS: What would you recommend for ’
. the training of secondary school counselors?

(Please list and rate each.)

Q. \QGA

b. .

e. What 4o you expect from secondary school counselors?

f. What other things do xgn,thinkvlchool counselors should be doing to help students?

-

(Please use dack of form if necessary.)
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CONNECTICUT NEEDS ASSESSMENT SURVEY _

ROLE AND FUNCTION OF THE SECONDARY: SCHOOL COUNSELOR

We ask your cooperation to assist us in finding out what different groups of people
believe are the most important Job tasks of the secondary school counselor. As a
‘member of the business community, you are in a position to be aware of the kinds of
guidance services which students should.receive.
A
The following list of Job functions represent many of the Job tasks which counselors
have been expected to carry out. We ask that you rate each as to whether you believe !
it is very important, important, unimportant to the role of a secondary school counselor,
or if you have no opinion on a specific job function, by placing a check mark in the
appropriate space provided.

Very No >
Role and Function Important Important Unimportant Opinion
1. COUNSELING
a. Provide individual,counseliné services
for personal problems and concerns.
) N
b. Provide group counseling services for -
personal problems and concerns. ’ - . Tt
¢. Provide individual counseling services
for educational problems and concerns.
i d. Provide group counseling services for
educational problems and concerns.
e. Provide individual counseling services . y

for vocational problems and concerns.

f. ‘Provide group counseling services for
vocational problems and concerns.
g. Provide counseling services for parents

to help them understand their children.

h. Provide information to students about
the content of school courses and to
aid them in. course selection.

2. EDUCATIONAL AND OCCUPATIONAL PLANNING

"a. Provide Students wiii’informatioﬁ about
careers.

b. Provide students with informatioq about
educational opportunities after high
school. °

c. Conduct guidance activities in the class-
room; such as, career development, self-
avareness, decision—making, along with
the classroom teacher.

BCF




Role and Function
2. EDUCATIONAL AND OCCUPATIONAL PLANNING (contd.)

d. Plan, carry out, and interpret achieve-
ment, ability and interest testing
programs. to assess students.

e. Provide testing services for students
. making career choices.

3. REFERRAL

a. Refer students with special needs to
appropriate community agencies.

4. PLACEMENT

a. Assist graduating students and dropouts
in getting Jobs.

b. Assist students in school to get part-
time Jobs. ’

" ‘¢. Conduct group guidance sessions for
students in resume-writing, completing
Job applications, Job interviewing skills,
and Job application follow-up strategies.

d. Assist students to meke educational plans
for the future; such as, selecting a
college, career training program, etc.

5. PARENT HELP
a. Counsel with parents on préblems their

children are encountering.

b. Help resolve family conflicts around
career and educational choices with
parents and students.

6. PUBLIC RELATIONS

a. Keep public, i.e., parents, students,
and teachers, informed of guidance
programs available.

b. Plan and conduct orientation programs.

c. Inform community agencies of students'
needs and guidance programs available.

4. Plan and coordinate parent-teacher
meetings pertaining to guidance progrems.

BCF

72

Very No
Important Important Unimportant Opinion

78 .
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Very No

Role and Function Important Important Unimportant Opinion

T. OTHER: Please 1ist and rate any other areas . .
which you see as counselor functions: o o

a. i P

\

8. RECOMME&QXTIONS: What would you recommend for
the traiming of secondary school counselors?
(Please 1ist and rate each.)

a.

e. What do you expect from secondary school counselors?

f. What other things do you think achool"ounselors should be‘doing to help students?

N

(Please use back of form if necessary.)
BCF

ERIC

IToxt Provided by ERI
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r
UNIVERSITY OF CONNECTICUT
SCHOOL COUNSELOR EDUCATION PROGRAMS “
' NATIONAL SURVEY ‘
Introduction:
Questions that do not apply to your' program becau of the uniqde features
of your program will need to be commented on, please write them down. All ,
notations will be read carefully to assure accuracy. All responses of
individual institutions will be held in strictest confidence. The results
will be reported nationally only.
1, University Name:
2. Total University' enrollment:
3. Name of persom completing questionnaire:
4. Position:; —

5. What specific degrees are offered by your program?  (Please circle S
appropriate categorles)

B.A./B.S. M.A./M.Ed./M.S. Ph.D/Ed.D.

6. What programs do you offer within Counselor Education? (Please check
all categories that apply)

a. Secondary School _ b. Elementary School ____ c. Student

Personnel d. Mental Health e. Rehabilitation

7. Number of years School Counselor Education Program has been in
existence:

80




10..

11.

12.

13.

cance

How many fulltime equivalent staff do you have teaching in'H.A. level
counseling programs: :

Secondary School
Elementary School
Student Personnel
Mental Health
Rehabilitation

o Qan o

How many have specific training in the following catcgories:

Secondary School
Elementary School
Student Personnel
Mentql Health
=RFhabilitation

o anop

11

Rank-the following programs in terms.of enrollment according.to the
following scale (Please circle as appropriate) .

t 1 T — !
0 1 2 3 . 4
lowest ' highest

-

Secondary School
Elementary School
Student Personnel
Mental Health
Rehabilitation

L

. [=NeNoNoNe]
P b
DO
W www
PN

Does your secondary school program have sbécific'c0urses with a focus
on secondary guidance and counseling? (Please circle one)

a. Yes
b. No

\

How rany courses in Secondary School Counseling are geared specifically

to secondary school guidance and counseling? (Please circle one)

1 2 3 4 5 6 71 8 9 10 11 12
How many fulltime faculty members have specific training and experience
in secondary school guidance and counseling? (Please circle one)

\ 1 2 3 4 S & 1 8 9 10

81
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14.

150'

16.

17.

18.

19.

A P
il

. . ! . K
Please indicate your opinion ab;E& the value of making schoof :

counselor education programs competency-based: e
+ I s : —d '
1 . 2 3 4
Significant Some Probably Some Significght
detrimental loss no effect Jdrenefit  improvEment
effect _ either way S " ’

v

Is your4program currently competency-based?

a. Yes
b. No .
c. Working toward that objective

In your opinion, should the State department of education have a
competency-based school ‘counselor certification program?

a. Yes
.b. No

How would you characterize the philosophical orientation of your

a. Behavioristic

b. Client Centered )

¢c. Eclectic R
d. Gestalt . K

e. Humanistlic

f. Other - please specify

|

I

What specific practicum sites aré used for Secondary School Cbunseloré?

v

a. Secondary Schools

b. Counseling Centers (University)
c. Mental Health Centers

d. Social Welfare Agenciles

e. Other

What specific improvemeﬁts in curriculum, staff, practicum sites and
facilities would 'you recommend for your prcgram? (PleaseWse the back

of this sheet 1f necessary)
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