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Travelers and immigrants to a new country generally spend some

time thinking about the experiences they will face. Time is spent - ~.

deciding what Iife will be like in the new place: whichkthings may
be similar, which things will be different, and what .preparations
(e.g., 1e%rning a language, new custons, clothes to take) are néededf
Additionally, travelers, including military and workers assigned
overseas, know that their time in the néw country'is limited. hey
may take advantage of the novel experience by sightseeing, making
new acquaintances, and learning about the culture and customs of the
countfy. No matter how different or difficult iife may sometimes be™
in the new culture, they can always look fé brd to the comfort and
secupdty of returning home.. fy

Imm%grants make a\conscious decision to leave their home and
country ‘to geek a different life. While life in the new place may
not alway§ be that which they had epvisioned, they nonetheless wére
abtle to choose to live there. Most immigrants also have the "}uxury"
of being aLle to return to their native land for a visit, or of
changing their minds about é@igrasing. ' (;

Refugees,howevef, flee their home country out of concern for

their own lives and safety and tho§e~of their families. Whether their,
: v



lives'%re in immediate danger or they face the‘prOSpect of long-

term’persecution, they have little time for Ehought or planning,. -

except to determine how they will flee. Upon reaching a country . .
. of f1rst asylum, refugees may have little control over their sub- ) e J

sequent fate. Their dest1n1es are linked to international politics

and diplomacy and to the situation in their home country. They

may wait months, er even years in camps, languishfng in uncertainty,

not knowing whether they will continue merely to wait, whether they

will be repatriated, or whether tﬁey will be given a chance to

start a‘'new life in another- country. . .

rS -

7 After refugees arrive 1gythe1r f1na1 country of asylum, they

g

(‘—‘-’
- face the difficult process of adaptation. While some recently arrived -

.

: refugees=from Southeast Asia have, particibated in an intensive

@ ) twelve:we_ek,Eninsh—as-a—second-language and cultural .orientation .
program, many refugees do nof.have this opportunity. Upon arr1va1
in the Unlted States, they feel d1sor1ented anx1ous and insecure.
Most refugees have experienced varying degrees of tragre and trauvmatic .
conditions in fleeing their countrles, in addition to the distressful
uncertainty‘of months or years of waiting in refugeé camps. Freduently,
refugees,awaiting resettlement an the U.S. receive misinformation,
often from relatives or friends who have resettlegl, which gives rise
to unrealistic expectations of what American life will be.
- Before refugees resgttling in the U.$N-can_achieve.a normal y
degree of self-reliance within American culture -- before the refugee _ .
can function satisfactorily at home, in school, on the jab and in
the community -- there may-be several barriers to overcomeﬁx.
® LINGUISTIC ISOLATION R .

If the refugees cannot communicate Qn English, they

may -feel "shut out" from most opportunities which

exist in the U.S., as we%l-as from informative and

a
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meaningful contact with Qther Americans. ) -

e
- ® CULTURE CLASH
Many refugees come from areas with customs, beliefs ‘ '
7, and cultural characteristics which are different from :
. b}

- those in the United States. Suddenly they find that

whaf‘tHey may have grown up thinking and doing is gone . .
or discredited as being inappropriate and has to Be .
changed.

- -

[

e NON-TRANSFERABLE JOB SKILLS
Many refugees made é living for themselves and ‘their.
! ' families igfways that are not comparable to work in. the -
U.S. A lifetime's experience of farming, fishjing, herd-
ing, even being a lawyer or doctor in the'ﬁgtive bountfy,
may not be easily transferred to available jobé,in the
U.S. o ' < ' ‘ .
® REFUGEE TRAUMA ’
Most refugees experience some degree of t}auma after )
resettlement. This may range from such'things as mild ) N
depression, "survivor'f,guilt," and distress for family .
left ﬁehind, to extreme cades of depression, fear, og'.. ‘
Y even suicidal\tendencies. .
® STRANGE ENVIRON[@ET
! In the U.S., refugees may have to live in surroundings
that are totally alien to them. For example, for refugees
from watm climates the concept of "cold" may be very
hafd for them to grasp ana they may -have a real fear of .
winter we;ther. They mhy.be going from life in a. tent’
‘\ or thatche& hut with a dixt floor, to life in concrete
and stgél buildipgs with linoleum floors; from cooking
on an open fire to cooking 3p_a2 electric burner, and

-

] SO on.
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- None of these-barriers is insurmountable, but people usually need .
. help to overcome them. °~ ° C , .

v 8 Refugeés need assistance in acquiring ghe information. and SkilléJ}
needed to first survive, and ghen to succegsfully adapt in their new
culture. Bobks and materials can provide them with ‘some information.
However, .for'refugees who have had little or no formal education,

..such things are of'iitfle use. Tﬁese refugees will need other types-
of assistance.\ Books andnmaterialé cannot completely teach how to
interact wiép t?e other peoplﬁ in a cultufe. One oﬁ_the most effec~
,tive ways to work throygh the emotienal and psycholog;cal aspects
of adjusting to life in a new culture is througﬂ a somprehensive e
ahd varied orientation program. . -

This’guidé will discuss ways to provide the type of orientation

that refugees need. In ;alking about an orientation program, it

0

, . refers not only to structured, highl? organized efforts: such. as
classes or trgining seéssions, but al§0‘to less formal approaches.
This guide wilk first cpnsider what we mean by orientatiom
_IF will then discuss‘yays of determinibg qﬁs type of program or
approach that islappropriate to different situations and discuss
how to set up the program and determine if the proéram is working.
It suggests aCtivifies and techniques to use with people from dif-~—— ~
ferent cultures in helping théﬁ understand and cope with the

"Ameriecan way of doing things,”" It also provides information on

other resources that the refugees and helper can turn to.

- -
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¢ ;‘ C, In this guide we /)ill’cons'ider orientation to be the process
,{ of acquiring the infoézition and skills necessary to gradually adaot '
to.a new society or culture, in this instance American culture;_ An -
orientation program should develop the ;kills needed to interagt in )
an appropriate and satisfying manner with' other people an® with the
surrounding cpitufe.ﬁ These may be external, ski?ls such as gteeting
people, using appliances, or making phone calls, or internal skills
such as realizing the intention of a co-worker who makes ahteasing.
, remark, or understanding why something is done a certain way. ‘
Orientation should first address those areas which, involve
.. satiéfying basic needs such as food, shelter, clothing, and health,
hoth physical and ﬁental. Once these basic needs are met, a person
will still have oéher questions and needs which will hane to be
addressed for him to become a self-sufficient, contributing, and
well-adjusted member of American society. These will include
employment, education, transportation and communication, health )
care and sanitation, social systems,' coping with the environ%ent, ‘

. ,religious and ethnic group practices, customs .and manﬂers, history’

and government, and so on. )

Orientation can be addressed to two\levels: the overt, external

behavior that is obqervable and fairly easily identifiable, and

- . -
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the internmal, unconscious pehavior that may be seen-only with consi-
&erable,intrbsﬁection.' The ways in which_ghpsé lqvels interact'may A
be subtle. Refugees who may now dress like Anmricaﬁé and live in the
Sams typis of houses as Americans and even shop and eat like Americans,
. may have accepted these'changes without realizing how they can retain )
their own values and practices‘and still adapt to American life.
"Men£a1 customs" -~ patterns or modes of thinking or feeling'-- are _?
much more difficylt to identify and untangle than are habits and overt
customs such as eating or dress. Frequently, when we try to apply our
own Heliefs, values,-attitudes to a new culture which interprets tﬁese
dfff?:ently, conflict ¢an resufET It:can be very difficuit to accept
the fact that the world no longer accepts your system of values,
beliefs and attitudes, or that yhHat was once normal and acceptable
has become strange or even of fensive. fhg goal of orientation is not
to lead someone to abandon gverything that is native. It is, however,
importanE tq understand the differences that make a difference, and
the similarities that are significant between the two cultures.

It is necessary to learn about and’understand the new culture
to be able to adjust ta living with the differences arfd accept the
possibility of incorporating the differénces into your own value
system and beliefs. A pexson who adjﬁsts externally, who has a job, .
goes to school, and takes care of thé\family, may still encounter )
some very serious problems if he has not adjusted inteynally. '}he .
external ordientation is easier,to accomplish and will Usually happég % ~
first. It 1s ,usually only after'a Eerson has been in a new culture ¢

for'a_while and can cope, that the_pressg;gmggimmEEgly surviving eases

e R ey

and the person has the chance to sit back and look inside himself.
Not everyone is disposed to-doing such a thiﬂé on their own, to . .
examining the beliefs and values that they gréw up with and to see . ({

how they might have been challenged or even negated by the new culture.

~
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The process can be facilitated as can the adjustment to the external

environment and behaviors of a helture. T
N ’ 4 * . ~ kY
FOLLOWING ‘THE ADJUSTMENT ‘CYCLE - .

- < <

. * a
. .

In any new cultural situation, there is a fairly predictable
~.cycle«of adjustment. This is also true fqr re%ugees., Initially
there¢ will be the excitement or euphoria of finally Seing in the
~7 United States. This may not always be cbvious to the American
l observer,'siﬁce the way people from other cultures may show emotions
(or may_not show‘them) can be quite difEerent from the American
reaction.%gAlso, the excitement may be tempered by the eghghst%pn
or trauma fof tLe yoyage or years of waiting. Refugees from_cultures
that do not have anything resembling American technology can initally
feel overwhelmed by the difference and the novelty.. P ‘

As~the differences and the task of building a new life in the
United States become more obvious tS\§3e~refugees, as they face the
daily problems of adjustment and experighce, what is commonly called
"culture shock," ghey‘can very easily become dépressed and discouraged.
Again, this is true for anyone who must.adjust to a new s&tuatiﬁn,
whether it be a new culture, a new job, a ‘new school, a new home.i
&his is not something that refugees alone experience. Sponsers also
face culture shock and sometimes discouragement and depress1on in , .
wondering if the refugees thgey are helping will be able to prov1de \ X |
for themselves and cope. Serious difficulties arise, homever, when ~

'a—person‘gets*stxnﬁt‘tn“this—sfagE“of-thencycle , N —

Vormally, as the strange new ways become more famé;iar, things

stdrt to sort themselves out and people begin to adapt. 'Adjustments
and compromises are made. ’American life may start to make sense or

at least may become more acceptable. As the refugees‘start to acquire .

SRR
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language and culture skills- in their new home and as the Americans

they come into contact with get to *know them and the®ir cultural
backgrounds, the earlier stress and confiict the "shock" of the
cultures coming into intimate contact, may be. lessened. Successful -
cultural adjustment may be seen as t in €re the~refugees have
adapted to living in the United States but without losing the
native values and beliefs that are most important to them. Likewise}_
for Americans, these refugees' values an énd beliefs can be accepted and
seen as equally valid ways of viewing and participating in day to
day life. .t ¢ ’

In the initial stages Gf'adjustment?lit is difficult to know~’
how a person will deal with culture shock when it comes.” Each peérson's
cycle'follows a different timetable. One_person may take three months-

P . to adjust, another may take years, still another may never. quite be‘\

able to get past the culture shog¢k stage. When £aced with problems \_ o

. of daily living where things are done differently from before, it
may‘take almost all one's energy to be able to learn and adjust to
the differences in behavior and enyironment. There is little or
no énergy left to think about what the changes may be emotionally or,
psychologically. ) : .

Any orientation efforfnneedsrtO*éonsider the adjustment cycle.

Spending time initially discussing how a person feels about the
differences in the new culture may be wasted effort if the person
is primarily concerned about finding a job a place to live, and a
way to feed his family. Likewise, spending time later on to provide

- . .- - —extensive information about different kinds of insurance, for example,“

may be wastéd on someone who already manages quite well with the system

but feels that his children no longer show any respect, or her husband .

R .

doesn't trust her out alone on the job like other American women, -

or their parents are just too old-fashioned for life in the'U.S.

—_—
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Part of the intake assessment of the refugees who will be

participating in your orientation program, .whether it be a formal

T e e e+ e ot e st = et eeerers = v oo

class or informal tutoring, should be ap attempt to determine where

they are in the cycle of adjustment. This will help You in determining
- " whether the focus of orientation should be aimed more at externalrsorts

of things, at internal, or be a fairly equal combination of both.

Since it is virtually impossible to address one level exclusively ‘ o .

-without the other, it'is largely a matter of emphasis. ‘ .

| Y
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©  DECIDING WHAT YOU NEED

’

v

Detergihing what type of program you need~qu the resources .
and facilities required, is most easily done through a process
referred to as a needs assessmeht. A needs assessment can be as
simple as- asking someone what the problem is, or as complicated
dgﬂig—depth surveying usiné statistical measures and validation
procedures. What may be appropriate in one éituation may not be °
needed in another. Frequently, infoemation wﬁich is collected by
elaborate needs assessment activities may be found in much simpler
and cheaper ways. . )
No matter what the approach, it is important to include in this
: decision-making process some individuals who experience "the need."
) Jhus, in setting. up an orientation program for refugees, it is
N Hmportant to haye refugee input. Essentially, the overall goal in
orientation for refugees is to enable them to function apceptably
in various domains in the United States.//GUaks for a specific

program can be more narrowly focused.

Basically, needs for refugees may be concerned with:
e housing ’ a -

e jobs «

e food and nutrition




/
e healt
- N - ”
. e communications . -
A e transportation
, ] ] ° money/credlt v ) T, -
- e shoppiﬁg ‘ ] g

e - community resources ' p

e emergency measures
e ' taxes .

e 1insurance .7

re schools and education
- e American customs and manners ‘}

? e right and respomsibilities

~

-

Refugees do not necessarily need to.learn all of this information

at oqce, or everything that a person can possibly’ know ‘about each
subject. Most Americans have an awareness ‘about each and know where
to go if they need more information about any ome of them. In

some American households, for example, the wife may do all of the‘
grocery ehd clothes shopping. The husband may know very little ebout

.

.which stores carry what items and wWhere you get the best buys.

ﬁowever, the husband could find out if he needed to. You should
not expect orientation to tell the refugees everything they mneed

v

‘to,knew, but it should at least provide enough information for the
refugees to know how to get u;re information when they need it,

An orientation program may have. goals that involve some or all
of -these needs, ?r mayﬂigg;gqe others not mentioned here. In addi-

v tion, needs c&n change, and programs must change to meet these

changing needs. Thus, needs assessment needs to be on-going.

\




includes such things as age, sek, ethnic group, length of-time in

APPROACHES TO NEEDS ASSESSMENT .
. . -
How complicated or extensive your needs assessment may be
wi}l be determined by tlfe amount of time you have and the other
e » ¢ .
resources-at your disposal. Essentially, a needs assessment is a

process of gathering information, which in turn will provide the

basis for organizing your program. There are basically two types

/t

of information you can gather:

® QUANTIFIABLE INFORMATION | S
N

.

Quantifiable data, information that can be easily counted or

assigned a numerical value, is the easiest to analyze, but not

necessarily the most‘usefu1°to'have for the purposes of desfgning .

-

an orientation program. Information that is easily quantifiable

the U.S., amount of formal education, or the amount of training

or instruction in English. )

® QUALITATIVE. INFORMATIONW"‘
hy

Qualitative data, such things as a person’ s opinion, statement
of general. information, response§&to questions that have several %
possible answers or interpretations,are more difficult to analyze.
Hod yoo choose to look at such data depends upon the type of infor-
mation you are looking for. JYou may wish to\look for patterns in
the way people responded or in the comments they made; you may

nt to list all of the answers on & particular subject; or you
may‘make comparisons of the information proy&ded by one person or
group to that provided by another. Knowing that the police have
a problem understanding refugees who call and give their name and

)
address\in an emergency situation may tell you more about the type

of orientation needed than knowing that 70% of the refugees in your

12
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. community do not hawe teléphones.

) .o To géther Both tyﬁes‘ of information, there are \a number of '

- - . / . K - R ' N ’
N po‘ssible approaches you can use: s '
T ; * ) -
. o ANALYSIS OF EXISTING REQORB.% ! - ~
Looking at recqrds kepi%)yf for example, social service p%
% _ viders, can provide valuable information about the needs o£: refugees : .

, (though privacy act laws must be remembered). Census records or -\/ e

. address information might tell you %here most of the refugeésj.ive
and whether a program or service is accessible to them. You should
t:ry:t:o find out how much infonnat?.on is a\: eady a;;irailable before
you go out to get more. Knowing what ag‘eady exd.:éts will help

[

L}
ri‘arrow down the informatf_on that you still may need. \

N n w1y {

e KEY INFORMANT ' : .

This procedure involves selecting people from the target':
po{:qlation who you feel are relia'ble spokespersons for the group
as a whole. The\se key people are then interviewed, surveyed, or
asked to-respond'to a questionnaire. The-information gathered
' from the key informamts ismthen generalized for \{Ehe group. Key

‘u informants may a}.so be. seIééted from those who' w’brk closely wj;th

the target populatw.

e COMMUNITY FORUM ) o \

: A meeting can be plannezi which will enéble people to present \*
theif concerns. This may also be called a "town meeting" or a

"speak up." Someone must chair the meeting who can,record the .
con.cerns or informafion, maintain order, remain impartiél and non-
judgmental, seek‘clarfgfication of what is specifically m'eant: by

a participant's_;statement, and provide each person an opportunity

to speak without monopolizing the time allowed.

~
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e FIELD SURVEY OF COMMUNITIES OR INDIVIDUALS

. 4 . v

Field surveys are generally conducted through interviews or
questionnaires, either administeféd in person, over the phone or
through the mail.  An <4nterview allows for person-to-person contact,

whergas a questionnaire relies more heayily on the written worxd.

~

‘e
® INTERVIEWS /_/ . .

— Interviewing alloys you to gather information from people
in the target population who do not have reading and writing
skills.~ A skillful interviewer can elicit more complete informa-
"tion through an interview thanm is possible through a questionnaire
+ since in ah interview a person is free té emphasize certain points
or broyide incidental information that may reveal some important

ﬁatterns or trends within a community.

. interviewing has its drawbacks, however.‘ Scheduling inter-
views may be a problem, especially if pegble work, attend élasses, "
or live in more remdte hreas. It is &ifficult for even‘experieﬂéed
interviewers to remain totally objective throughout an intervi@w,

hso there is usually some interview®r bias. Firally, information
gathered during an interview may be open to more than one inter-
pretation and answers to open-ended un§dnns (as opposed to yeQ/no
or questions requesting specific information such as age, length

of time in the U.S.) may be difficult to/;écord and quantify.
/

{
o. QUESTIONNAIRES \\

~

Using questionnaires for gathering information also has its
assets and drawbacks. Administering a questionnaire requires
" considerably less time and individual effort on the part of the
surveyer than do intqrvfews. People can complete questijonnaires
at thei;'own pace and can respond. anonymously. Sinée\yy:qestion—

naire gives everyone the same questions in the same ordér, the
A}

14
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:%xsgno answers of refugees whose cultures place a high value on being

problem of interviewer bias is avoided. Information on question-
naires can be’easily.tabulated‘and-analyzed.

On tﬁe other hand, if used with people with little or no
literacy or ability to write® another person must read the '
questions to them and mark the answersf Moreover, it's difficult
‘to get people to respond to the qﬁestionnaires'they receive, so
the return rate for completed, questionnaires may be anywhere from
107 to 754, rarely higher. GQuestions that are not understood or
are ¢ﬁTicultto answer may be left blgnk. Finally, it is difficult .

. te control who\ectually completes the questionnaire. A questionnaire
gsent out to refugee heads of household may in fact be ébmple;ed'
by one of the children ifﬁ?be child is more literate than the
parehts. ' ) ~ ‘ , i .

There. is eo one approach or method thet is inherently better .
or more effective than another. Usually, s%me combﬂhation of them
is used to provide as complete a picture as possible of what the real .
situation and needs are. You must consider your target‘population
and select a; app#ch that is acceptable to them and at the same
time will provide you with reliable information. Sending out a

« Qquestionnaire in E;glish to refugees who do not know the language,
or even a qfiestionnmaire in the refugees' own language when most of
them cannot:read it, will not work. Going to a refugee'§ house to
interview the wife without asking the h?sband's permission first
for re%ugees from traditionally male-~dominated cultures will create

"a barrier not easily overcome. Asking questions which require yes/

harmonious and saving face will most likely yield a majority of ‘ .
Ylyes" answers regardless. . .

Y

\
- A \ |
- To assist you in putting together a needs assessment approadh . .
that is begt for your situatioﬁ, you may refer to the chart on page 16—

17 which summarizes the different possibilities and what eacq requires. >

N '
[
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ANALYSIS OF EXISTING RECORDS

Examples of Information: '
P

e Quantitative ]

Ethnographic statistics *

(age, sex, family size, locationm,
socioeconomic status, etc)

-~ Number and location of existing:

! programs/resources
Cqmmunity,prdelfm/reSOUrce usage

statistics

Public opinion statistics #

t

o“Qualitative

'Y

SUMMARY OF NEEDS ASSESSMENT APPROACHES

KEY INFORMANT

-

Examples of Information:

.® Quantitative \ "

- Ethnographic statistics for~
informant/informant's family

e Qualitative* -

- Personal opinion/attitude

- Personal evaluation of general
situation

- Representative suatements of group

‘ iti .
position /need &

pr

1]
4COMMUNITY FQRUM

Examples of Infbrmatioﬁ:
@ Quantitative

¢’ Qualitative 1 ~
~ Personal opinion/attitude
- Group opinion/attitude’
- Representative st#Tements of
position/needs of group(s)

Application:

e Need to have a place to’meet
and establish date and time
® People need to be made aware

to attend (publicity)

e Need an impartial chairperson
and recorder for the meeting

e May need to provide interpreters
fogJimited English speakers
to participate

—~ Types of existing prograﬁ/résources' v Application: - 7%&
- Evaluative reports on program/resources

- Public opinion statements e Must find "representative" informints

for groups concerned
e Can use interview (phone or in person)
or questiqnnaire ' .
e Can get reliable information using a
relatively small number of informants

Application:

e Access to records must be secured
e-.No need for special facilities (i.e.'
office, support staff, etc.)

.

Comments: ’ ¢ . ,

e Can be collected via mail, in person if carefully chosen - e Good app;o;ch in impacted or
e May be possible to gather from a Comments: : densely populated areas )
central location (eg. library, govern- e Key informants' must be carefully e May not work well in a
ment administrative offide, regional selected . . geographically dispersed area
+  ggency office) e Manner of acquiring information can be, # May not attract a balanced or
Comments: P ) ianEmal representative sample of the
T . community .
e Must follow privacy act laws on access ) .
to certain types of information . J

-

2




FIELD SURVEY .

Examples of Information:

® Quantitative
- Questionnaire responses*

4 Ethnograg{ic statistics!

° Qualitative
- Interview Yesponses
~ Personal opinion/attitude

Application:

e Can be done by interview (phone or
in person) or questionnaire (mail
or in person)

® Reaches a large number of people .

® Can reach 4 broad geographic area

e. Depending upon extent of the survey,
a central office, staff and
support services may be needed

e Interpretation/translation will be

necessary for limited English speakers

in surveyed group
e Can be done randomly or
targeted to specific group(s)

Comments:

e Can use combination of ways for
collecting infogmation

e Information collection and analysis
can be time-consuming if done with
large or dispersed population

>

-

INTERVIEWS
Examples. of Information:

e Quantitative * "
e Qualitative
- Personal opinion/attitudes \
- Personal evaluation.of general
situation ™
- Personal interpretation/eléBoration
of questions/issues h

Application:

e Can be done via phone:or in person

e Scheduling arrangements must be
‘made for in-person interviews

e Provisions must be made to travel
to interview site '

e Phone interviews can be done randomly
or* targeted to specific groups

e Need staff as interviewers

e Interpretation or bilingual staff will

be necessary for limited English speakers.e Nee

Comnfents : »

e May have problem with interviewer bids

[ Inéérviews are time-consuming

e Information collected can be interpreted
in more than one way

e Responses may be-difficult to record
and quantify '

e Can obtain very detailed information

QUESTIONNAIRES R
Examples of Informatign:'

¢ Quantitative
- Ethnograﬁh&c statistics
'\ - Closed question responses
e Qualitative e
-~ Open question responses
- Personal opinion
- Personal evaluation of issue
Application:

e Can be done via mail, phone or
in person

e Interpretation/translation will
be necessary for limited
English speakers

e Can reach a large group

e Can reach a broad geographic area

< o Can be done randomly or targeted

to )%pecific group(s)
“facilities for producing .
.copies of the questionnaire

Comments :

e Return rate on questionnaires
fluctuates 10% to ‘75%

e Written questionnaires require
literacy skills

¢ Questionnaires can be completed
anonymously

¢ Informatign can be easily
tabulated and analyzed

e Some questions/items may be left
blank

e Difficult to control who actually
completes questionnaire ’

)

I At ’
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‘ GOALS OF THE_PROGRAM : \
.- ; :
A goal is a statement ,0f an intended or desired outoome. As
‘ you. obtain information from your needs assessment you will\be' able *
to focus more specif@cally on the goals for the program. You should .
- ) define the progfj;>§\goals as clearly.as possible in order to set
> . [ . : ' 1.
up your curricplunﬁ or the actual materials and methods you will
. use. . In fbcusing on the goals, you should also set a réésonalle
. time frame for meeting them. - : i
. Once you have determined the actual orientation that is ﬁeeded' b

by the refugees in your area, you can set about planning your program.
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PLANNING A PROGRAM -

INTAKE AND ASSESSMENT '

Although you will have a fair idéa of who the orientation is
planned for, it is important té find out about the specific program
ﬁarticipants since the refugees.being served will vary. You will
not only need to know where they_are from and what languages they’
speak, but also what their goals ate and when they would be avail-

° oable for orientation. If the refugee attends other classes such
as ESL 6r vocational training, or works, or has children to take
care of, this will all affect when the person might'have time.for
orientation, as well as the type of Orientatioﬂ the person might
need. -

A sample form is included on page 20 to serve as .a guideline
for you. You may want to ask some or all of the questions, or you
may think of other things that are important for you to know. You
may need an interpreter to help you get answers to the questions.

If orientation is being done through individual tutoring or
by individual sponsors, it may not be necessary to compiete an
actual form, but it is still important to have some of the same
types of information to better know the refugees being oriented ‘
and to be able to evaluate later whether the orientation is meeting 1

the individual's needs. '

~




.',- . . - Date C .
, - - .. REFUGEE INFORMATION
Name : ~ ‘ A s - ’Nationélitv: - W
Address: ¢ i { .-1 --7 : Native language:
— _1 ' ! Other languages spoken or understood:
T".el,ephone: _ _L ' ) : «
) ' Sponsor's Name: ’ . © Age: " Bex: .
v Sponsor's Address: ~ N Marital Status: o K
T _ - o ' . Children: ' B
Sponsor's Tele;hone: . . p
=
- Previous education: . )
Literate:/ Yes No Which language(s): :
How long in the U.S.: Arrival date:
ESL Prg ‘gz:am 1 Yes ~_ Na, Vocational Training Program: Yes No
If Yz., program name, addr\ess, and dates of atténdance: N .
- '
Present employment: Yes No ——r Employer:
- > Address: _
v
) ) Phone:
. Futke goals/plans: ) .
. Time a\gsilable: Day/we;k
) ) Hours - _ v
Transportation avail;ble: Yes No.+ .
Additional comments: -
Arrangements Made ) e
Class: ' Teacher: ~ \
Curriculum: i
Time & Place: — et
. Transportation Arrangements: '
Child Care Arrangements: _ ]
* - ‘ 0 L5




RECORDKEEP ING .

If the program is to be more than a one-day orientation (if
fefugees continue to érrive in your area it should be), it is
important to keep records for the program. Keeping track of the
refugees who have participated, their feedback, staff records, .

lesson plans, cost, materials and resources, will fac111tat/€~

future planning and help you in the‘task of evaluating the program.

. h]

WHERE TO HOLD THE PROGRAM

Where the orientation is given will vary consfﬂerébiy.@epgnding
upon individual situations. You must consider the number of refugees

involved, ﬁhere they live, their needs, and the resources available.

A non-formal situation such as tutoring or home instruction

may be the most flexible type of setting in which to carry out
~ orientation, but in dealin%.with large numbers it may not always be

the most feasible. A centrally located site which is accessible to

the largest number of people, whether it is a school, church, public

@eeting hgll, or library frequently has space that may be used. JIf
9‘ day care can be .provided, that will encourage women with children
to also attend.

Orientation may be offered in conjunction with‘an ESL class, a
vocational training program, or even on the job. It can also be
offered alone. Arréngements can be made to offer orientation
as an integral part of some other activity and thus use the same
facilities. -

A number of community régburces can be used “in the program.

For example, community services and programs, businesses, national

21 LN
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sourceé of information and assistance can contribute in a variety

of ways tlo your orientation. The last. section of this guide focuses

on identifyiﬂg—zgz-a§dng these.

COSTS OF THE\?ROGRAM

’

Even if your program is based on volunteers and donated

facilities, you will find that there will be some expenses involved.

Materials may have to be purchaséd, supplies such as paper and pencils
will be necessary, and you may even need postage or telephoné money.
N~;£n¥ou are using paid staff, there are their salaries and(benefits to
consider. All of this can run into quite a bit of money. You may want
to organize a fund-raising drive, or appeal to a community organization
or local business to help pay expenses. If the program for orientation
begomes part of amother existing program, you may have to cover
expenses proportionately.
O.n page 23 is a blank form to help you In budgeting for the Q
program. It will give you a sample of expenses you might face or
have to consider. Included on page 24 is a list of possib%g sources
for funding. You may also need to use your imagination to make
creative use of free‘?bsources at your disposal. Another possible ’
thing to consider is”to have the refugeés pay a nominal registiation
_or materials fee (maybe 50¢ or $1.00). Making such a token "investment"

may give the refugee a feeling of commitment toward the program.

~

SCHEDULING 2

If a program is informal, the_sponsor or tutor can make individual
arrangements with the refugees. It is usually beth?‘te\ha&g‘ghorter,

22
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BUDGET WORKSHEET
¥

(This is to assist you in your program planning.” Some or most items may be
—appiicable to—yoeur-situation, some or many-may not be.)

—
f . ’ !
‘ . . »
: N— ‘
; . . EXPENSE . JINCOME
| Personnel: il Grants/Service concr;ct(s):
| Program Coordinator salary . . .. .. .. .. _ 1 (Ci
| , Program Secretary (part-time or full-time) .. Municipal (City) . . . . .. o oo v v v oL
Teaching Staff (hourly rate x number of . County(/:‘rownsliips R .. :
hours per program cycle x number of 'gixisi gﬁ::;{' Tt cte
, teachers =), . . . . . . .. .. .. ..
Fringe Bemefits . ., , . a7 , ., ., ... K ——— gzzig:::igzrporam R ’ -
Social Security
Health Insurance . State aid or reimbursements « ¢ ¢ o o o o o .
. Life Insurance . Federal Funds -+ - - . . . . . . . . o oo v
Workers' Compensation ' TOTAL, grants
Unemployment Insurance . ’
TOTAL, personnel Gifts/Donations:
2 Facilities and Maintenance: E:fi:‘::*;‘/_:":p:“ce e e e e e e e e e e e e ——
Building Rental/Usa REC e, —— S
(u go:gs gnsa ]/;:ge-). BRI Service Clubs/Organizations. . « « « - « « o & -
Wl i (overtive, wee% etc.) . ;. . . Ipividusls: o oo e e e e e e e e e e -
Breakage . . . , . . TOTAL, gifts
TOTAL, Facilitiea and Maintenance | *
Equiptment and Supplies [ Fees: . . .
Office and Administrative (stationery, gils.:s;;aca::rials R R
stamps, general office supplies),k , , . . . | : St EE——
Duplicating/Photocopying, , ., ., . ., . e ———\—— Refreshmént profit v . « « ¢« « ¢ ¢ ¢« o o o o . -
Phome . . .« v v v v e e e e e T&-‘-L-fees .
Utilities . . . ., . . e e :
| . Publications (pamphlets. brochures, Fund Raising Projects: . -
| , _ Program announcements, etc. ) I . e e e e e e e e .
‘ < Equiptment (chairs, desk, table, e —— e e e e e e e e e
typewriter, etc.) , . . e,
' TOTAL, Equipment and Supplies e — TOTAL, Fund Raising
Program Costs: ) )
) °  Instructional Materials . . . . P —
‘L Publicity (newapaper, radio, mailing TOTAL INCOME
| costs, etc,), . ., , , . ' '
‘ Scholarships (if program is noc free) .., —T—= . 4
‘ TOTAL, program costs
' Miscellaneous: ' : .
| Mileage . . . . . .. ... C e e e e —— . N
| Seminars, workshops, meecingl for :
| ;oosREE L L TOTAL, INCOME , .
| Contingency . o v . v v\ o4 44 Y. ., .
Other . v v v v e v e e e e e PR TOTAL EXPENSE . T —_—
TOTAL, Miscellaneous 2 . ‘ v
TOTAL EXPENSE ¥ NET INCOME OR LOSS _—
> . _—
o L : : 0 1)
B (v aw,
ERIC 79 - - . | R
~ .




POSSIBLE SOURCES OF FUNDING

L e

e PRIVAIE:

~ -—

Business/Corporate SponsoJLhip
Civic/Community Organization . ..
Charities/Churches '

Private Foundations

Fund Raiging Drives/Activities : ¢
Tuition/Fees )
Individual Contributions‘ e ~

S

/

e PUBLIC: . ' . -

* . N .
U.S. Department of Héalth and Human Services

Municipal/County Government
School Diétriét "
Commmity College. - o
State Department of Health and Human Services
State Department of-Education,
State Department of Labor/Employment
State 0ff1c§7§2réau on ééing
Office of Refugee Resettlement \
Title XX -~ Social Security Act ) : ' .
Older Americans Act '
EPblic Health Service®Act !
U.S. Department of Education
Cémmunity Educatioh Act
Adult Education Acé . '
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more frequent sessions than longer, infrequent ones. The sessions

need to be long enough to accomplish an objective but short enough
éo sustain interést.p If possible, it is,better to meet for an hour |
two or three tjn&ﬁper week than for three hours once a week. If g:\
orientation is integrated into another type of pfogram,“such as ESL
orxvocational education,lorientation information can be interspersed /
throughout, but there should probably be some time set aside to deal
specifically with orientation issues, questions or problems.

The refugees' background will also be-a factor in determining
the most effective lefgth and frequency of sessions. Refugees with
little or no formal education may have more difficulty sitting still !
ard concentrating fpr long stretches of *time, since thex are not
used to learning in this way. Age is also a factor. Older refugees
may also find it difficult to remain still for long periods, and
find it painful if they are rheumatic or arthritic.

Obviously, scheduies must accommodate~the refugees' other
schedule needs. It may‘be necggsary to hold sessions at night or < ~

on weekends or even early in the morming. i .

TRANSPORTATION . ~— |

. .
The availlability of transportatiéﬁ, either public or private, ' v

needs to be considered when planning both the place and time of

orientation sessions. If a tutor or sponsor has a car and can go N

to the refugee, there is ro problem. If,‘howeverﬁ’the refugees.

must come to a centfally désignated piace, you must make sure .

transportation is available and reasonaply convenient. Haviné to'v

ride a city bus for an hour to get,saﬁmher;can be a sg;ong deterrent

from going. If the refugees will use public transportation, it is

important that they underétand the schedules and fares. This would




y

be an essential early orientation topic to cdver. If public trans-
portation is not available and &he refugees do not have 'cars, arjjnge-
ments must be made for transporting them to the orientaéion,site

Transportation can often determine the success or failure of a program.

e ) 4
. ot "
CHILD-CARE ‘ .
If refugee mothers or single parents are to participate in
g,//orientation, they may need child-care. It may belnecessary to set

e :
up a babysitting or child~care service to enable both parents to
attend the orientation sessions: If such a service already exists
in your community, it may be necessary to have arrangements made

for the refugees' children to enroll and attend.

THE PROGRAM STAFF ) *

The staff may be the refugee's individual sponsor or sponsorfz;
group, volunteers from the community or paid "professionals" such-ds
an ESL teacher or caseworker. Reéardless, all will need some train-

tof
.

ting and orientation themselves. - 2

HIRING AND SCREENING STAFF . §

- Whether you w&ll have volunteers or ﬁaid stéff, you should

have them complete an "application" to give you more information
-about them. A sample form is provided on page 27. You should
éonsider asking a question which will give -you'some information' 4
about khe person's motivation for wanting to gi&e orientation,
especially ig the applicant is an American, rather than a member

+ of the refugees' ethnic g}oup. This information can be useful fof

-

' ¥
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Date

STAFF INFORMANION
7

§ame: ’ ' Age:

—_——

Address: ’ Sex:

(The information about age &

sex is necessary for deter="

Phone:

Epployer: mining the cultural appropri-

Address: ateness of teachers for certain
ethnig¢ groups)

Phone: ) ‘ Nationa&itv:

Educational Background:

Bigh School =

University

M.A- .
Ph.D.

'Languages spoken or studied:

¥
Teaching or Related Experience: . .

Why dc you want to teach orientation?
5 !

-
.

Automobile: Yes I No

Time gvailable: Da3;s/week

Hours
Place preférred: Home - Refugee Home Church/School
Program Site Other
Preferences for teaching, if any (age, sex, interests, proximity, schedule, etc:)
~
Arrangements Made : e
~Class/Stucient(;): ! ' : .
“ [y

* Curriculum:

Time and Place:

staff Training/Orientation Session: '
Job -Desc¥iption (atffch copy) N

Q .' . 27

v
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screening purposes since a good orientation teacher must have flex-
ibility and openness of mind to successfully provide orientation..
Some applicants may have difficulty understanding that the refugees
have as much to teach them as.they have to teach the refugees, that
it is a give apd take situation. .

You should provide your staff with a job description which
specifically states what their tasks and responsibilities will be.
You should also provide them withka copy of the curriculum for the
prografl. Inform them, if applicable, that you expect them to plan
lessoes, attend all meetings and/or training sessions, and keep

records on refugee progress.
Y . o
STAFF ORIENTATION

All staff will need some orientation, either to help them
understan@ the cyltural and educational background of the refugees
and particular client needs (if they are American) or to acquire a
fuller understanding of various aspects of American life (if they
are refugees). An American staff member will need information
about apbropriate ways of working with the refugees. If there is
a mix of ethnic and American staff, they can be helpful in providing
orientation to each other. Staff should also be briefed about
possible physical or emotional dlfficulties tham a refugee may be
experiencing, SO that they can refer those in need to an appropriate
source of assistance. .

In addition, staff will need to be trained to deal with'

a group in a classroom~like situation.’ The methods and rechniques

used in a classroom situation are different from those used in
tutoring. Training also provides the opportunity for the staff to
1

experience some of the thinge'that will be facing the refugees.

It would be helpful to hire a prqfeSEional trainer. (There

4
»
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are various institutions and orgamizations who can find someone
to do training. Some of these are listed in the last section of

the‘gdide.)

WHAT ABOUT LANGUAGE?

- Ideally, refugees should be provided with orientation in.
their own language. QEfre are certain.things that are easiest to
understand in your own language, no matter how skilled or proficient
you may\be in another language.' However,xit is also easier to teach
somezfi:Sultural orientation through one's own language. Thus, the
ideal-6rientation should be given by someone who spéaks the refuggesu
language but also knows American culture well. This can present ,
something of a dilemma. - People who are bilingual ip English and the
refugees' language may themselves only be recently arrived refugees
and may know little more about life in the United| States than the
refugees who will participate {E‘%he orientation?\\émgricans who
'are."e%perts" about life. in the U.S. by virtue of having grown
up there, unfortunately, frequently do not know the:refugees' language.
One good way to deal with this situation is to have American
staff 'and bilingual staff work together. The bilingual staff %an
_help the American understand what the refugees do apd do not know
%r urderstand, and the.American gtaff can hélp the bilingual staff
know about America. ’Some programs opt for having American staff and
usipg bilingudal staff only to translate. This may seeﬁ easier to
ddo, but the benefit derived from this dpproach is considerably less %
tﬂan that where there is a reciprocal staff learning situation since
the biliﬁéual staff member may be able to provide sinformed insights

into how something should be presented, whether it is likely to

29

e

&+



cause embarrassment,’;nd so forth. 1If you have staff who are
bilingual and who also understand American life well, th;g_JL the
ideal.

There may be some instances where there is no bilingual peréon
available for a program. Sponsors are frequently faced with a
,sltuation of trying to communicate something in English to refugees
who do not understandyEnglish when there is no one there to traﬁslate.
There are several strltegieé for dealing with this ki?i’gg situation

which are outlined in the next section.

-

-

ADVISORY COMMITTEE
I ¢
One way t; gét continuing input and feedback is to establish
an advisory committee ‘for the program. The members of the committee
should represent a cross-section og_the refugees ybu are” serving
- and the community at large. Members would serve on a voluntary, v
non-pay basis, but should receive some sort of recognition, such as
a letter of abpointment at the onset and a ietter of appreciation
at the end. A time limit should be placed on the length of service
' (six months, one year,'etc.)/and the role of the committee in rela-
tionship to the program should be cle;rly defined. Members should
have a clear understanding of what is expected of them and should
realize that they only advise the';;ogram. Their advice may be -
accepted or rejected, but it should always be carefully considered.
An advisory committee is a -good way to involve an,aSSortment of'

- j~groups in your.communit§—in refugee oriengation and fo establish

a :;;g/félationship among refugee groups and other groups in the

co nity. / ~

xd
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THE PROGRAM ITSELF . .
7 . CL,/-._

4

, Orientation may be accompiished formally ot informally.
Either way, it is necessary to be sensitive to the fact that ‘ 1
everyone has tﬂeir own particular adjustment ecycle, although it ,
will be culturally influenced. Some people will be able to absorb
hew information more quickly than others, and may be more flexible |
than others in dealing with a new culture. ‘ ////\\

People also learn differently. Some refugees will need timg
to "learn how to learn," before they will be ready to acquire new
information and skills. Showing and telling them everything they
need to know in"the first week or even month after‘tﬁeir arrival

" in the United States may be too much. If you have ever taken .

|
|

|

l

a guided tour of a museum, or a bus tour of a city,  try to recall i
how much’you actually remembered a week later of the information you l

|

\ were given and the things you saw. Certain highlights, things |
' that may have struck you, might be easily remembered. Unless you |
later look at pictures or go back to read a guidebook, most of c
the detail is likely to be forgotten. If you were tired at the - e
Fime, or if'you had other things on .your mind, you probably remember ' J
even less. If the guide presented things in a way that was |
confusing, or in a language you didn't understand, you probably

i

have only a faint remembrance of what you saw. If what you saw

31
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trrefugees"to learn that content.

was new and totally unlike anything else you had ever experi-

enced, and you were expected to take everything in during a
single day, you would probably feel so overwhelmed that you
&ould be able to remember very liétle of what you saw. If someone
then told youlthatﬂyod were now on your own to find your way

around the city, or museum, or'whatever, chances are that you
would be hesitant aﬁé unprepared, if not downright panicked.

of life

in the U.S., even if a handbook or guide is given EE go along

with it. It must :be an in process. The orientation provided
through a program shouldo:eggbéi as part of a long—term effort

at preparing for new experiences and new challenges.

Orientation should not be a one day's 'guided. tour"

™~ | 4

t
THE PROGRAM CURRICULUM

v

»

v

¥
In your curriculum-you will want to describe the actual

content of the program and explainbhow you are going to get the
Again, ‘you must be reasonable
in the amount of information and the extent of the skills that
you expe%%sat any bne time. Some semples of program curriculums
are found on pages 33- 38. The curriculum is really your game
plan, so even an individual tutor or sponsor should have one,
though it doesn't have to be as form&iﬁas the ones suggested here.

g% which are covered in some ,j/

Again, depending on your refugees and their

These pages outline the sorts of thin

orientation programs.

-situation, what you cover in your orientation may be somewhat

different.
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OUTLINE OF SURVIVAL SKILLS ORIENTATION

SAMPLE CURRICULUM 1 o

- LA

I. General Introduction
r A. Classroom Orientation
. B. Cultural Comparisons of Time and Time Mangagement

II. Spomnsorship and Resettlement .

A. Ovexrview of the Resettlement Proces

.. : B. What is Sponsorship ) .
C. Refugee and Spomnsor Expectations

II1. Communication .
A, Uses.of the Telephone
B. Long Distance.Calls
« C. Directions and Map Reading

IV. Housing i
A. Comparing Housing
B. Finding a Place to Live
- C. Tenant/Landlord Responsibilities
D. Household Safety and Use of Appliances
E. Storing Foed and Household Items

. - F. Waste and Garbage Disposal , ¥
~ . ) v. Employment.r .
. A. Aperican Attitydes toward Work .
B. Skills Identf{fication and Assessment .~ v
C. Personal Employment Data W

D. The Job Interview
E. The Work Place
Y. On~the-Job Relationships

VI. Health and Sanitation
A, Medical Services in America
B. Health Care in the Home .
C. Maintaining Good Health ' .
~ D. Pamily Planning T -

VII. Consunerism and Finances
A. American Currency .
B. Shopping in Ameriés .
c. PJtsonal Pinancaes °

“ ,VIIL. Community Services . .
A. Comparing Comsunity Services ' .
B. Publie Assistance . ’ - p
C. The Anerican Educational System b
D, Legal and Illegal Activities in America
E. Public Transportation

IX. Litquyu‘/ s

A. Amsrica as 2 Land of Iomigrants

. B., Family Structures

o~ C. Living in a Multi-Ethnic Society

. D. Women in America: Life-Style Choices and Opportunities
E. Psrmt-cyild Relstionships .

. .

.
¢ ’

This sample curriculum Is drawn from the Culhral Orientation Prégram Curriculum Lesson Guide. A Combined
Project of United Nations High Commissioner for Refugees Intensive Englisly as a Second Language (ESL) and
Cultural Orientatfon Programs in Southeast Asia. (At present, the proJect’is under the auspices of the

ERIC

Aruitoxt provided by Eic:
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OUTLINE OF SURVIVAL SK%E}S ORIENTATION

SAMPLE CURRICULUM 2 e -

) CONTENT/ ACTIVITY -,

Session 1

‘Apartment appliances ¢
Sponsorship information-
Refugee obligations

Sponsor must be present

Session 2 .

Public transportation ) Bus schedules, ride on a bus
Session 3

Health care, food stamps, Sponsor schedules

Social Security appointments

Emergency resources explaineq

.
- ¢

Session 4‘

Shopping, currency and Sponsor takes to grocery store
postal service and post office, counselor explains
. L}

Session 5 .
Housekeeping, personal hygiene Cleaning equipmept, toothbrpshes,
Laundry . N etc., are provided by sponsor

Segsion 6 ' ) '
School readihess: proper clothing, Sponsor enrolls children in

" lunches, material. school; adults in ESL
ESL classes fff/gdnlts explained - ' ]

'Session 7
Cultural difféerences, work-customs, More detail about aspects of
Laws and the role of the police American life given

Session 8
Introduction to banking system, ID card is acquired by sponsor
Paying bills, more extensive , ~

., lesson on currency

Session 9 L. ' ]

Job preparedness: interviews,- . Job developer visits 2

applications, wages, taxes
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OUTLINE OF SURVIVAL SKILLS ORIENTATION

SAMPLE CURRICULUM "3

Sponsor/Refugee expectations and responsibilities:

- Proper identification for all working with a sponsor group

=~ Plan for resettlement made apparent to refugee by sponsor (so
refugee knows vhat to expect)

~ Time to learn vs. getting a job right away

Comnunicati¢n with sponsors

~ Spons@r's phone number and.address

~ The impqrtande of leaving a forwarding address with sponsor

~ Understanding of the directness of Anericans with eye contact,
touching, phrases and gestures .

Doc ts needed on refugees at all times
<+ I-94 and Social Security cards
(B sure to make a copy and keep original in a safe place)

Sense of time and its use in America
~ Punctuality, keeping appointments or calling to cancel .

¥

] p—— —- o mm e

Household Operation .

-~ Stove, Toilets, Refrigeracorl. Water, Electricity, Telephone.
Garbage . >

- Cleanliness in house

- Clesnliness on’'grounds and area around house

Health Needs N

- Personal hvgiene )

=~ Illness ano when to seek madical help .

~ How hospitals approach care in America

~ Emergency niymbers to reach sponsor

-~ Immunizations needed for school

~ Stress of change can cause illnass symptoms
Safety -
-~ Oparation of clectrical nppliances . . .

~ Uses of medicines and drugs

~ Traffic safety, (trsffic lights, crosswalks, road signs, when to walk)
Use of charcoal indoors .
Need for locks on doors and-windows

~ Be cautious about scrmgersﬂnd do not sign something given by a
stranger coming to ydur door.

Keeping dangerous items out of children's reach

L 4 —— ey e e

A

8. Foods
- Foods used in America
~ Junk foods and lack of nucricion SN
- Food csre and preparation L
(Refrigeration, washing, concern to uash off insecticides,
cooking meat completely)

9. Clothing:
- Proper clothing for seasonal needs i
- Importance of proper bed clothing and warm blankets in cold weather |
~ Accepted clothing practices in America ..
(Diapers for habies, underwear for children, shoes) e
- Special job clothing requirements

.

Care of Children . b

-~ Expected approaches to child care in America (very young—children
cannot be left alone to care for other very young children)

= Parents are expected to keep childven under surveillance in their
yard - oo R ,

~ Children's danger Eich plastic bags, poisons, old refrigera:ors )

= School enrollment

10.

11. Transportation and City Orientation )
- Refugee must have sddress on his person, must learn to say all of
. . address . .
4 Public transportation \ L -~
- Emergency transportation . «
~- The costs and difficulties of car ownership -
12. Stores, Shopping and Money '
- Use of money, and'relative values ..
- Avoid carrying large amounts of cash - o

~ Explanation of shopping practices ~- no bargaining, surveillance
in stores, security guards, laws - .
13. Social Interaction
- How to live in the neighborhood '
(Noise levels, respect for private property of neighbors etc,)

- Proper dress . Lt
- The meaning of yes and no (i.e., for American vs. Indochinese)
- Laws’ about liquor, minors, child and wife abuse ' .

- Treatment of aged in Amarica — rést homes, etc.
Avoidance of asking what are'considered personal questions in America
. (dncoms, weight, etc,)

Q

ERIC
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, OUTLINE-OF EMPLOYMENT/PREVOCATIONAL ORIENTATION
e .
- J SAMPLE CURRICULUM 1 - . 3
. . [ 3 ‘ “ [
I.  Jobs/Employment ) 4. p1£ vork
T /‘ A. Job msrket and r.kc current economy 5. Check/cash
B. Job market nationwide 6. Timecard, punch‘!n and out R
® C. Job market in area
D. Future of the job market F. Deductions
- l. Federal tax (alvaye)
II. Looking for a job : 2. State tax (always)
A. Employment office . i 3. Retirement (sometimes) ¢
B. Hant ads, newpapers,’TV, radio 4. Social security (always) .
C. Friende or relatives ¢ ; . 5. CGredit~union (sometimes)
D. Sponsor : / 6. Bond (somet{me¥)
E. Ot.er v 7. Insurance
r . ‘
. IXI. Applying for a job . G. Employee Benefits * M .
A. File applicetion J 1. Sick leave ‘:’ :
’ I. Personal information = 2. Vacations
*2. Work history (very important) 7 M 3. Insurance: heslth/medical, dental, hospital® Life
3. Skills (very dmporcant) { 4., Workmsn's compensation
4. Educational background 5. Retirement - }
S. Interasts 6. Bene : : * ]
. R 7. Profit shari
. 8. Job Interview ~ear .
!. Punctualicy e . H. Work Habits R
R 2. Proper drass . *'l. Punctualicy
' 3. Posl:ivc stcicude (e. L 'l can learn.”) show reaponsibility: o 2. Reliability D
*and willingness . .. ¢ . 3. Upwsrd mobilicy
- - - . 4 Communicstion with fellow employeés
c. H.L:/Hopn (21l of us go through thie period) . . 5. Communication with supervtsors
R 1. Go back to check. B . 6. Quality of work .
2. Call in to check. Hake sure they ramember. “e . < 7. Speed of prodyction -
. ’ > 8. Advsnce notice for personsl businese arunjmn:s such as: !
Iv. Esployment Poseibilities 1) doctor appointments
“ A. Job requiremente (experience, ekille, work background, English) 2) funeral
1. Job specific J) wedding and important eventa
2. Vocational ctrsining i 4) vacation
). Opportunity in the U.S. to get education 5) social services appointmenta N
4. Equal opportunity for employment . , 9. Calling in sick .
M 10. Pay check errors .
B. Type of work 11. Safety, protection equipmen:
: 1. Indooor/Outdoors 12, Worker's compensation, injury on the job
. 2. Light/Hedvy : ~ 13.  Laying of f—vhy
\ 3. Skilled/lui-lkillcd/non-lkillcq . R 14. Honesty h
, 4. Union/non-union I15. Actendsnce, records * . \ ’ - .
C.” Work Schedule . I. Welfare regulations concerning: .
1. Hours/days . . » . 1. Employment s
2. Davs/week * 2. Public Aseistance
3. Differential shift (day. swing, 'uvtyar?) 3. Child csre
4. Overtime ~ 4. Eligibility duomined sccording to each 1nd1vidual case \
5., Part-time and full-time, temporary and permanent - .
o . J. Assrican attitudes toward cnploycd adulcts ve. welfare rccipienn. .
R R 0. Language requiresants . ’ ) cul tursl valuee of blue collar, white collsr,.aanual. t
* w ) N . {. Students are not respacted until they work and becows self-
A E. Pay/Salary . \ sufficient.
L% I. Hov such 2. Aperican work ethic - 40 hours/veek -
2. How often 3. People living on welfire are often seen ae second claas 3 a
3. Hourly/uykly/bi—uukly/ monthly/yesrly \ i - citizens or se burdene,. 4
Q . . ’ . . 1

.
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- QUTLINE OF EMPLOYMENT/PREVOCATIONAL ORIENTATION

j .
I //

SAMPLE CURRICULUM 2

I ~ Clasa Procedures and Student Reaponsibilities
II - Short and Long-term ‘goals
A. Discuss "life-planning;" employment as large part of that.
B." Definitipns re: "dream"/long-term goal.
C. Definitions re: short-tern goal(s)/immediate future.
D. Fill out first ''goals paper" (to be compared to same form
_filled out at end of program)

III ~ Acculturation to the "American Work World"
A. Discuss differences in culturea between their homeland(s)
and the U.S. . .
B. Cover attitudes toward work; upward mobility; value of skills
and experience vs. education; job upgrading and career changes;
entry ‘level positions/"getting your foot in the door;" competition;
promptnesa; attendance; calling in if sick; efficiency; work '
. teferences, etc. .

IV - Interests.and Aptitudes .
A. Explore individual interests and explain how those apply to
choosing a job.s .
B. Handouts: a) Intereat(a) Survey.
b) Awareness.
i ¢) Guidelinea for. Career Decision Making.
C. Aptitude: define and explain sbout tests prior to some jobs.
V - Skills and Experience ° R
A." Asaist students in exploring experience/skills they mayiﬁo;
have conaidered they have as well as past work experience.
B. Skills Survey. ° A
el ,
VI -~ Education
A. Explain education in the U.S.
B. Education's relationship to experience and akills.
C. Concepts of "over-qualified" and "under-experienced."”
D. Availsble schooling options. .

VII ~ Job Titles and Job Dutiea oo
A. Discuss various jobs available .to- refugeea  (entry. level)
and duties involved. . '
B. Types of joba available with Job Developers. .
C. Review compatition and upward mobility, entry level poaitions.

¢

“'VIII - Vocational Training

IX ~ Getting a Job

®A. Review information:. . .
1) vhere to look for jobs. -
2) Filling out applications.
* 3) Interviews. .

B. Elaborate re: interviews
~ 1) "lsy impressioas" .
2) How to dress.
3) Why people do/don't get jobs.

C. Handouts: . .
1) How Do I Go About Finding a Job? , -
2) The Proper Way to Dress for an Interviéw.
3) UWhy People Fail to Get *Jobs. .

X - Behavior on the Job b
A. Review "What the Employer Wants"
B. Handouts: a) What Most Employers Look for...
’ b) How to Keep Your Job
C. Review punctuality, efficiency, etc.
D. Roleplay situations on-the-job.

XI - On the Job Tiaining
A. Cover OJ} options, definition, Apprenticeship Programs,
licensing, upgrading, stc. - '
XII - Know Your Rights ,
A. Legal/illegal inquiries in an interview. °
B. Discrimination/affirmative action; safety; fairness on the job.
C. Job description; who's your supervisor; where to go with a
complaint: .
AN

XIII - Pay, Fringe Benefits, Taxea, etc.
A. What's deducted from your pay. .
" B. "Terms to know:" class discussion qf definitions such as taxes,

* fringes, pay after deductions, deductions, worker's <ompensation,
withholding (exemptionf), overtime, wime and a half, job description,
unions, senlority, job security, permanent, ‘temporary, "on call,"
pplic shift, graveyard shift, Pidgin English, etc. .

XIV - How to Change Jobs
A. Rules for changing a job. . -
B. Giving notfce.

A. Cover varioua training optiona. C. Building good work record/references. S
o v : ' )
ERIC T , : ,
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OUTLINE OF HOME MANAGEMENT ORIENTATION

SAMPLE CURRICULUM

I. In and Around the. Home
A. Operating appliances A\
B. Cleaning and home maintenance
1) Bathroom, kitchen, carpets, &tc.
2) Outside: yard, trees,..., clothes should not be dried or hung
N ’ in front yard
N C. Use’of enerxgy
D. Shopping for food and‘g;othing
E. Nutrition x
F. Safety (including appliance use)
G. Emergency needs
H. Money management, paying bill$
I. Family health care and hygiene
1) Use of the water fountain
2) Washing of hands after use of lavatory \
3) Washing of fruits and vegetables because of spray, etc.
4) Bodily hygiene
5) " Other products  (men/women/babies/children)
"J. Parenting .o
K. Transportation
L. Awareness of social serviges
M. Telephoning %gé
N. Effective use of time .
0. American social customs, manners and prgctices
. , A
. IT, Adjustments to a new culture ]
A. Effects of cultural change on anyone, of any culture (you're not alone)
Bs e, various stages a person goes through N .
r - C. Description of the reactions one can go through J %‘~”§#
D. Causes for these reactions: T
E. Possible suggestions to help out in these difficult times
‘F. Mental health in change




* HOW DO YOU DO ORIENTATION? y

N

There is no one right answer to this question. There are a
variety of approaches that you can take. Orientation can be done
apart or it can be integrated into an ESL, job training, home
management or other type/of program. It can be done in akqlass-
room group situation, in a person’s home, on ar individual tutorial
basis. .
There are specific techniques orl§trategies, though, that can -
be used to convey different types of.informapion or skills. If
your staff has had any experience‘teaching, they may be familiar
with ségé of these. -If not, they may need to learn gnd practice \
first themselves before trying téqwork with refugees. 1In any' case,
staff training is useful not only for proviging information about .
techniques and a chance to practite them, but is also a way to build
confidence and comsistency in the orientation that is given. Staff
need to.be familiar with the cultural backgrounds of the refugees
they will .be working with and to know which activities/or techniques
are appropriaﬁe to these skills or backgrounds. They may also need
to learn how*to adequately prepare for giving an orientation lesson.

" Even someone working En a one—dn—one tutoring situation, or a sponsor

orienting a refugee family, needs some training to be able to work

effectively.
TECHNIQUES AND STRA?’E:‘GIES

There are a number of general things to keep in mind when you
assume what is essentially a teaching role. Much of this,gdes hand
in hand with those things people list when they talk about "a good,

" teacher.”™ These are outlined on the chart on page 40.
Variety. Nothing'is more boring than listening to someone

lecture for ninety minutes straight, particularly if it is about

* “
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® KNOWING THE MATERIAL

~

BEING AN EFFECTIVE TEACHER

+

Have a thorough familiarity.with the subject matter
Select contgnt that is appropriate for your students
Distinguish between goals of the program and the individual lesson objectives
Identify, develop and use various resources —- péople, places, and things

Become familiar with the backgrounf (history, culture and languages) of

your students

Accept your own limitations (be able to answer "I don t know" or "I'm_not syre)

> L)

® PREPARING AND PRESENTING THE' LESSON

Clearly state the objectives and plan a logical order to the lesson to
provide a smooth flow of information, material and activities
Be flexible and resourceful

. Consider student background, level and input when planning

Select apprppriate materials and visual aids

Keep records of lessons and activities as a resource
Give yourself sufficient time to prepare v
Review and evaluate previous lessons

‘® CLA.?ROOM TECHNIQUES AND ACTIVITIES

Use variety and pace, combining and mixing techniques and activities as
appropriate )

Use activities and techniques that are appropriate to the objectives

being presented

Move from what is known/familiar to what is unknown/ unfamiliar

Encourage students to be active learners ’ .
Allow students to correct their own errors whenever possible

Move about the classroom during the lesson rather , than stand in one place
Speak in a clear and sufficiently loud voice

Use gestures that ‘are clear . .
Continually summarize, review and evaluate

Know how to use' an interpreter or assistant effectively
" \

® CLASSROOM AMBIANCE

.

Encourage a relaxed learning atmosphere and group solidarity

Encourage students to be self-motivating and take responsibility for

their learning

Demonstrate an intérest in and concern for each student and be sensitive
to their needs o

Respect your -students as people who have their own identity which they
wish to retain - .

Reinforce your students efforts

Allow yourself and your students to laugh at mistakes

Be patient and work at developing trust and confidence, but not dependency

.

4% . »

B S




o ¢

*

things that don't seem to have any pafticular immediate relevance
to your situation. Unfortunately, too many refugees find themselves

in this situation, -it is small wonder that they avoid-going if

»

;ossiblq. In arranging an orlentatlon session, plan to include
a variety of activitijes. Some lecturing may be necessary, but
intersperse it ;ith things -that the students can do. When presenting
information, try to use a variety of mehia, pictures, dfawings, models,

T reai obj%cts and demonstrations to get the point across.

- Pace. The pace of ‘the session should be sufficiently quick

to sustain interest, but not so fast that everyone becomes lost.

It is better to do something a little more quickly and go back and 4

review it later than to adjust the pace to the slowest learner and
logé everyone else in the bargain. \

Active Learning. 1f part of what theloqientation is trying to
accomplish is to provide the refugees with skills, just talkiqg
about something will not accomplish this. The refugees need to be
act ive 1e§fners; they need to actively particiéate in theMlearning
process. Adults who have little or no experience with' formal
education situations will not be accustomed to sitting and listening
for long stretches. Any adult (or child for that matter) gets
tired after sitting for too long. Encouraging active paréicipapion Co-
does not relleve tired bodies but it does stimulate attention
once the students are used to learning actively, Scheduling an .
occasional "stretch-break" also helps in'maintaining attention. 6 As
you, the teacher, are talking, you should ‘try to move about a bit,
too, so that the étndents will not have to stare at you stéhding
in one place. ‘ ] . .

Learning Stgleé. People vary in the way in which they léarn.
ﬁbTo be sensitf@e to learning ;tyles, you should ask students what

kinds of activities they like to do and try to accommodate, them'if .

.
v
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possible. Also, begin where the refugees are, using what they - .
knou as a starting point. This provides a frame of reference for ‘
new information. One way to do this is to ask qhat‘they,know or . 5
would like to know about a subject before you deal with it.’ This
enables you to accommodate them dnd also gives them a feeling

that the information and skills you are “helping them to acquire

‘are relévant to their needs. It also helps to know how loud a

teacher usually’ speaks in the refugees' culture in eorder to not
be viewed as whispering or shouting. ‘ s
Using an Interpfeteru If you are giving the orientation
session in the students' pative language, so much the better. ' 1If,
however, it is necessary to use an assistant _to interpret, or if
an American is working in a team with a native-language speaker,’
‘there are a few other considérations to take into account in
planning and in conducting the actual session. These are_ outlined
., on page 4-45. One problem in using an interpreter is knowing the
appropriate level of volume so that everyone, can hear you. Even
if the presentation may be éiven in E sh with an interpreter |
translating afterward you shou%ﬂ;dﬁzgil%o the -group at &n appropri—
ate level. The session may also be a language le?Liing situation, o
.but not if you can't be heard or if+you are basI“ally only\talking '
to the interpreter. ~ ' ° . ‘ -
Encouraging Student Participatioh. There are a number of .
things that you can do to encourage student participation during
a geggiomy The first is to learn everyone's nafe to be able to\
call on them indfvidually by name. To6 shoy a genuine interest in °*
the refygees and a sensitivity‘to their cultures, you should’try
' .to propounce their namés as correctly as possible and not "Americanize"

them.just because -you have difficulty with unfamiliar sounds. The

B | \EQXJ
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seating arrangement in a room can affect the level of participation

3
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gpd the amount of attention paid. It is best to vary the seating
and to avoid_seatihg in rows with one chair behind the other.
Sitting in a circle or horseshoe, or sitting around onthe floor
. for more informality, are ways of valrys the éeating arrangement
. \ for various activities that rqquir;\:y::§é\active role from the
students. ’ ~
. Learning how to ask questions to encourage discussion and
participation can take some practice. There are differgnt‘types
,of queétions that can be used. These are outlined on page 46.
Asking the refugees to reléte their experiences can be a way to
effectively involve them in discussion. (It is important, however,
to keep in mind that some experiences may still be very traumatic
or very painful to some refugees, so much so that they cannot or
will not talk about them.) Focusing on differences in the ways
. things were done'in the native countries as comphred to the United
. " States, and why they were done differently, generally provides
sufficient distance from having to talk too personally if somecne
does not want to. Encourage the refugees to bring in things on
topics to integrate into the session.
Review. Skills and information that are learned need to be
reinforced and evaluated. Providing”summary and review of activities
) or topics is one means of reinforcement. Using a variety of activities
;> that requiré use of the same or related skills and information is
another. Evaluation is a way .to let the refugees know how they are
doing and to let you know whether they are understanding and learning
‘ what it is that the orlentation is trying to do. Evaluation should
* ' be an on-going activity so it does not become a threatening do-or-die
) test situation.
' Provide the students with handouts, even if they have limited

literacy, to help' reinforce the information and skills they are

-7 »
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The Teacher/ Interpreter Team . :
» A :
¢ a
| The following information may hopefullisserve ag a guide for . RS
more effective teacher/interpreter interaction during lesson preparation )
and clasaroom instruc tion. -~ :
- . . }‘_
. THE TEACHER MIGHT ASK/SAY/DO ... | - THE INTERPRETER MIGHT ASK/SAY/DO ... ) T ' .
‘ uq/jzma LESSON PREPARATION . ﬂ : )
® Explain important vocabulary words and concepts Ask for examples to 111ustrat\e‘1mportant words and concepts.
ey - :
Y ® Ask interpreter about familiarfty with subject "
\ ® Go over the lesson point by poin Have interpreter stop you Ask the teacher 1f he/she Plans on adding any other material to the
whenever he/she does not understand or has a question. lesson befor€ class time. :
. M 3 . .
® Ask interpreter about usefulnels’and clarity of visuals Suggest other visuals that may be more culturally relevant. ! :
e Aak’ {nterpieter about possible student reactions to materials Explain to the teacher about possible social customs that might
or.activitles. . prohibit students from discussing the subject or pacts of 1it, or .
. . taking part in certain activities. !
® Ask how the subject_ is viewed from the perspective of your Suggest to the teacher some possible examples tal.c'en from your native ’
intexpreter's culture. culture, that could be used to help illustrate the subject matter.
|
® Ask how the interpreter might translate certain difficult items. Ask other interpreters for advice, if necessary. *
® Ask interpreter if he/she can translate certain leason content or If you feel knowledgeable and confident about gome subject matter, let
classroom instructions on his own, or needs to do line-by-line the teacher know that it is possible for you to intelrpret-a'«larger volume
translating. ¢ . of material at one time. This may help to save time. . .o
s ® Ask how Students might be prompted to ask theirown questions about the .
lesson content/activity. v ’ .
’ . * . .
" @ Ask interpreter if students are likely to'understﬁﬁ'f@z/be able to_ Let the teacher know 1f some handouts are too long ot too btief. .
read handout. ‘. .
® Ask 1n‘tprpreter. how much time this lesson might require. .
® Be at the clasaroom on tife. If another teacher will substitute for If you can not make it to class, let the teacher know as soon as possible '
you, let your interpreter know. ) . © 8 .
) ) :
& . - : r—
) =4 ~ “vdJ
v U: 0 P
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It is best if materiall,that you provide the refugees are

in their own languages, or at least are bilingual. Even if they
cgnnot:reaq or read well, they can ask another speaker of their
'lénguage to read the material to them. Handouts, booklets, pamph-
lets, or brochures that yo; give the students that have pictures or
illustrations are general%y mord helbfu} than items with just
straight text. ‘

* During a session there are many different materials that can’
be used to téach-or reinﬁorce information and skills, both print
and addio-visual. Books, brochu§e§, pamphlets,’maps, posters,
models{ real objects, slides, tapes and audio cassettes, films,
videotapes, pictures, magazines, newspapers, all are materials
that you can use. Some may be more easily” available than others
and if &our orientation is going to be an on-going program,‘you
might consider building up a collection to use by the staff or to
lend to sponsors who may be doing the orientation individually.

Many materials, such as maps, brochures, pictures, schedules,
modgls, you may be able to obtain locally from the Chamber of Commerce,
transportation companies, businesses, schools, and of course libraries.
Your program staff may invent or create their own materials to
use for some lessons which may then be shared with others in the
proéram. '

The most important thing to consider when selecting anh using
materials is their ;;B}aériateness, both culturally and lénguistically.
Things that have been tranélated from English frequently make little
or no sense to refugees since the contents may be something that
is totally new to them, or something that in the English version
assumed some priér knowledge. Changing from one language to

another, which is essentially what translation does, 1is freqﬁently

49
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.
inadequate. What is usually needed is some form of adaptation so not
only the language is changed but the cultural framework and style in
which the text is given is alsn changed. This is likewise true
for tape narrations that go along with slides or soundtracks of movies.
. Somerimes materials were developed for use in another t}pe
of program or situation. They may also be useful in an orientation
session, but some changes or adjustmeﬁts may have to be made. In
adapting materials for use, it is sometimes beneficial t6 work in
a group with other Americans and bilinguals from the refugees'
ethnic group to get appropriate feedback. .t
Occasionally you will find that it is necessary to create
materials, since there may not be any which exist that meet your
needs. The chart on page 48 shows the steps involved in creating
print and audio-visual materials that are culturally and lingﬁisti—
cally appropriate. '%gph a formal approach may not be necessary in

all instances, but it provides a haniy outline to follow, even if

you are only putting something together to use once.

ACTIVITIES

\\—« There is a wide range of ways for helping people acquire
information and skills during an orientation session. Some of
the more common activities are listed below. The resource section
lists some books that you may want to refer to for other suggestions.
With a little thought, you could probably create many other activities
as well. The important thing to keep in mind is the appropriateness
not only to the group, but also to what is being taught. Variety
is gobd: even if the group likes a certain activity a great deal,
doing it over and over and over again can grow wearisome after a

while.
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Role-playing. Role~playing, acting out real life situdations with

the Students assuming different roles, is a good-group activity
_that can be follewed by discussion. It can provide the opportunity

for pulling together different skills and bits of information. It

can be open—-ended, where the students invent what will happen in

the end; ox blose@; whete you set up the situation and what is to \\ﬁ-

be accomplished and the students act out how to do it.

«

EXAMPLE
ROLE-PLAYING

Role-plays such as the following can be acted out by the
teacher and an assistant (or student volunteer) to illustrate a
teaching point.

o eadb gy ?

Lesson on Consumer Education

Role-play 1: Refugees in a supermarket

Location: Supermarket -
CASHIER: ‘ Oh, are you here shopping again today? I think I've .
seen you every -day for the past two weeks. N
- REFUGEE: I want to buy fresh food everyday. .
CASHIER: Don't you have a refigerator?
REFUGEE: Yes, my apartment came with a refriéerator, but I'm

used to shopping everyday.

CASHIER: Most of our customers shop once a week because their
food will stay fresh in the refrigerator for that long.
Anyway, the store only restocks the shelves once or
twice a week. ' kjj

-

Note: Role-play examples 1 and 2 are drawn from the suggested classroom sctivities/lesson plans developed by
Lutheran Immigration and Refugee Service (LIRS)/Americanm Council of Nationalities Services (ACNS) in _
Hong Kong, part of the UNMCR Intensive ESL and Cultural Orfentatfon Progruma in Southeast Asia.
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REFUGEE: That sounds like a good idea, because it costs me _
*a lot of money in bus fare everyday to come» to the
grocery store. |-

Role;Play 2: Buying food on sale for the freezer .
Location: Supermarket

(TWO REFUGEES - Husband and wifé)

' HUSBAND: Look chicken is on sgle for 79¢ a pound!

" WIFE: " Let's buy 10 1®. since it's so cheap.
HU SBAND: 10 1bs! We can't eat 10 Lbsg of chicken. Z
WIFE: Oh, we can wraé it up carefully and store it in the
) greezer. : &
HUSBAND: That sounds like an economical way of buying meat.

Lesson on Medical Care

Role-pPfay 3: Medical Check-up
Location: Doctor's Office

Introduction to Students: When you go to the doctor in the U.S.
some things might happen that you would not understand. To prepare
you for some of these things we are going to act out a visit to the
doctor's office. As you watch, imagine that you are the patient.
Would you understand everything that goes on? How would you feel?

A. Teacher is the doctor and an assistant/student volunteer is
the patient. T. uses a language that A. doesn't understand.
A. uses his/her own native language. An advanced student i
' plays the part of the receptionist. : ’ 4
B. A. erters the waiting room where the receptionist gives him a
medical history form to fill out. . : -

C. Doctor calls A. to come into the office. ,

Note: Role-play examples 3, 4 and 5 are drawn from the suggested ¢lassroom activities</lesson plans developed

ERIC

Aruitoxt provided by Eic:

by Save the Children Federation (SCF)/Experiment in International Living (EIL) Indonesia, part of the
UNHCR Intensive FSL and Cultura} Orfentatfon Programs in Southeast Asia.
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D. A. says in nat1ve language that he/she has a- stomach—ache
and a headache." . «

E. Doctor keeps speaking. They continue to talk without under-
standing each other as they dé the following:

-

1. Doctor takes temperature orally with thermometer.
2. Patient (P) keeps taking the thermometer out of his mouth.

3. Doctor (D) motions to P. to make a fist so D. can find -
a vein to take blood.

4., P. makes 2 fists and stamds up prepared to fight.

.

5. D. fine};a\sxplains with gesture what he expects of P.

6. D. takes blood pressure.

7. D. gives P. a cup and motions that P. should go in the
direction of the bathroom.

8. P. takes the cup and goes to the reception room.

9. D. follows P. and guides-him to the bathroom where P. .
finally gets the idea.

10. P. returns and gives sample to D.

11. D. gives P. a gown (white shirt) to put on when D. leaves
P. alone in the office.

12. P. doesn't understand and just waits for D, to return.

13. When D. returns he shows P. that the gown is to be put om
and D. goes out again.

14. When D. comes in he asks P. to sit on the table.

15. D. listens to heart and lungs and tries to show P. when
P. should "breathe in, breathe out."

~

. -
16, After examination D. gives P. a shot and a prescription for
- some medicine.




Discussion of RoleTPlay )
a. T. discusses .areas of confusion in the role-play.

*b. T. asks how these things are done differentI& in the native
country.

Learners do role-play

.

, a. Learners break up into groups of three and act out the ‘same A
role-play.- Advanced students can try to do it in English. )
\

b. If T. notices one or two groups that are doing a good job,
T. can ask those groups to perform in front of the-class
after the time to practice is over.

- Role-plays such as those below are good for having the studentss
practice applying the information that they are learning. The ~
ﬁ\_/;> exaniples show how the points of the lesson are first reviewed
and then a role-play situation is provided. These may be more (\
or less deta?led depending upon the level of the students.

) -
' / Lesson on Employment

7y - ’
Role-Play 4: Job Interview :

.

A, Setting up

1. Review the key points of the lesson.

.

2, Put 2 chairs in the middle of the room, 3 chairs if .an

interpreter will be present. ] . -
\f . 3. Explain the role of the teacher (i.e. as a personnel officer,
v// owner of a store, etc.) N s
¢

4. Student should present to the interviewer his Personal Data
Sheet when called fr an intgrview. r.

5. After doing q;L or two role-plays with the teacher in the
role of employer, students can then pair off to interview
each other, with one playing the role of the interviewer -and
the vther the interviewee. g




1.
2.

~

‘1.

D. Evaluation of the Interview

1.

B. At the’Beginning of. the Interview

C. The Interview

Interviewee should offer to shake hands with the interviewer.

Interviewee should attempt to carry this part of the interv1ew
in English. . /9/
a. Greet the interviewer name. . ;

b. Introduce himself and éxplain how he/she wants to -
- be addressed.

c. Introduce the interpreter, if present.

The interview should cover the following points:

Duties and respon81b111t1es, hours, salary, frlnge benefits,
overtime

Don't give out all the facts. Let the interviewee ask for .
some of them. . .

®

Student should be prepared to answer the following types

of questions. . ) .

a. What's your immigration status? . :
b. What's your educational and work experience?
c. How long do yod expect to remain on this job? |
d. Why do you want this job? )

e, Can you provide .referencesg? i
f. How long hawe you been in the U.S.?

- -

Encourage tfe students t% "'sell themselves."

At the end of 'the interview, the interviewer should either
hire the student, or efplain to theé "student why he was not
hired, or agree upon a time when the student would be called

about the hiring decigion. . ¢

-~

After each role—play interview, evaluate the following points:

a. Did¥fhe interviewee show interest in the job?

b. Was the intervicwee an active pargicipant in the interview?

c. Have all the crucial questions been asked and answered?

d ‘What were. the 1nterV1ewee s strong points and weak points? N
" How does one improve one's performance?

.
. . -
N S
-
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E. Concluding the Interview

1. Clarification of major decisions (i.e. if hired when.to
start, if no decision had been made the student should
. know when and how he will be notified.) o
2. Thank the interviewer for the time.

3. Shake hands with the interviewer. -

Suggested Situations

©

1.  Mr. , general manager of Sam's Service Station, is looking

-~ for an additioral gas pump attendant. The applicant should have some
knowledge of basic English and be familiar with U.S. currency. No
prigr experience is rkquired, but applicant should be reliable and
hard-working. . The job pays minimum wage. but good performance will
be rewarded with periodic raises. All employees are expected to work
six days a.week. Mr. usually trains his most promising employees
to work as auto mechanics in his garage.

Y. 2. . is' the owner of the Beef House Restaurant. He is
hiring both waiters/waitresses and kitchen assistants. Waiters and
waitresses must speak fairly good English and be familiar with
American food.- Employees are paid minimum wage, but waiters and
waitresses are guaranteed substantial tips. Kitchen assistants are
not required to speak English. Although experience would be helpfGl,
it "is not necessary and training will be provided. ’

3. The Bright Light Lamp Company is hiring workers for its assembly
line3 no experience and only minimal Engllsh is required. Potential
applicants should be respon51ble and ‘trustworthy individuals, willing

\g to work 40 hours a week on rotating shifts. All employees must join
the local electronic workers union.. Pay: 34.00/hour.

Lesson on Medical Care

= Role-Play 5: Dental Check-up
Location: Dentist's QOffice

Role—play\can include (as appropriate for level of students):

e Waiting-and filling out medical history forms.

. v T 5 U3
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e Talking with receptionist.
e Having teeth cleaned ("open wide," "rinse," etc.)
e Having.teeth x-rayed (include protective vest, "don't move,"
or "hold still") » ’ )
e Having a tooth filled (include novocaine-shot, drilling, filling)
® Dentist instructions on how to brush, use dental floss and
when to come back.
- e Note: A variation on the role-play would be to act it all
: " out silently (except directions that dentist gives patient),
then ask students who were watching, '"What did the dentist
do first? What was happening when he did this?" (Re-enacting
the dentist moving the x-ray machine into place, etc.) After
they answer the questions (or the teacher does), do the
role-play again. : :
- e Then have students act out the role-play themselves, in groups
of 4 to include: Dentist, x-ray and tooth-cleaning technician,
. receptionist, patient.
e If time allows choose a couple of groups which were doing
' the role-play well to act it out in front of the class:
e Variation: One group may want to act out a funny role-play
of going to a bad dentist. It may be someone who had a bad
.experience with a dentist in his/her native country. This
would be fine, especially if contrasted with going to a good
dentist role-play.

W 40—

problem Solving/Critical Incidents. You set up a problem situation

andfthe resources to use and the students propose the solution.
)

.

EXAMPLE

AN

PROBLEM SOLVING , "™

problem Solving 1: Eow will the following situations be yesolved?
(Change the names. Use names from your students' home csuntry,)

® Abdul has just gotten a néw job. He and his friends are having a
party with LOUD stereo music, and lots of shouting, drinking, laughter,

’
Note: Problem Solving examples 1 and 2 are drawn [rom the suggested classtuom activities/lesson plans developed
by The Consortium (EIL, SCF and World Education)/Thailand, part of the UNHCR Intensive ESL and Cultural
Orientation Programs in Southeast Asia. :

-
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and singing. It is afte&~m¢ﬁ;ight on a Monday night. Some .

of the neighbors are .trying to sleep, because they must get -

up early and go to work. Abdul does not know these neighbors, o

so he did not invite them to the party. . i

David is driving his car late at night. He has been at a party. .

He is a little drunk. He has no driver's license. The headlights

on his car do not work. The car hits a stop sign and knocks it .
down.

Surasak comes home from work and finds his front door open. When

he looks around the house, he sees, that someone has stolen his TV.

Sheila is angry about a new government program. She writes a letter .
to a local newspaper. The letter criticized the politician who

supported the program. \In the letter, Sheila says the program

is foolish and .she will ¥o whatever she .can to oppose it.

Little Betty is six years oldiZJShe and her .mother are shopping.
Suddenly, Betty looks around and cannot see her mother. Little r
Betty is lost! She decides to cross the street and look for her
mother. . -

Jorge and Matt are youﬁé boys. They are kicking a football near *
the neighbor's house. Matt kicks the ball hard. It sails a long
way and smashes right through a window in the neighbor's house.

3

Chai has had a bad day. He arrives home late. His dinner is .
cold. The kids are*néisy. Chai and his wife have a loud argumentf
Both are shouting and screaming. Chal loses his temper and hits

his wife. She screams again and he continues to shout. Many
neighbors can hear the trouble. They are wondering what to do.

Peter likes guns. He has just gotten a new pistol in the mail.

He does not have a license for this:gun. Peter decides to take

a wall in the city park. Many children ,are playing there. Suddenly,
Peter sees a rabbit among the trees. He wants to try his new pistol.
*He aims and shoots. Bullseye. The rabbit falls like a stone.

Adele and her husband are at the movie theater. There is a large . - .
sign that reads "NO SMOKING." But Adele's husband is enjoying '
himself. He says, "Nevermind, I'm here to have a good time." He

lights a cigarette and inhales deeply.
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® Amy.is walking home from work one day when she sees something
‘ on the sidewalk. It is a wallet. She pickswup the wallet ahd
" opens it. "Wow!" says Amy, "There's enough money here to bu
a new radio!"

Problem Solving 2: .
(Change the names and details as appropriate for your students)
® Lucia has had a stomach-ache for five days. She wants to. find
a woman -in the neighborhood who knows about such things. Her
husband says she should go to the clinic near their house. Lucia
does not want to go there. She does not speak English well.
1. What is the problem here?*
2. What advice would you give Lucia?
3. How do you think the sponsor feels about this?

e Kit hears that there is an MAA in the community which can
< help refugees find jobs. He takes a local bus and finds the
‘ address. - However, when he first arriveg, he sees a group of (from
some other country) refugees talking and laughing. "This is a
bad place," thinks Kit. He leaves withdut asking anyone for help.,

e 1. What kind of person is Kit? .
2. What do you think of *his action?
3.-Do you think Kit wants to find a job?

.

e Jan heard about sponsors in the refugee camp. Now she is living in
Texas. Jan wanted the sponsor to be her good friend, but the
- sponsor, a woman named Judy, is very busy. About 20 new families'

N
* arrive eVery month and Judy must help them all. Jan sees Judy
only once or“twice a month. Sometimes Jan telephones Judy, but
Judy is not always home. Jan is sad because she wanted the
’ sponsor to be'her best new friend in America.
. What kind of sponsor did Jan expect to have?
2 Whit advice can you offer Jan? s
g e Shahla has lived in America, for three months. There in no MAA

in the community where she lives. However, there are five other
families from her country. Tomorrow is a famous holiday celebration
in Shahla's former country. Shahla has joined together with other
families from her country to make food and prepare for their -own
celebration in America. They plan.to have an enjoyable day.
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1. What kind of person is Shahla? \\\

2. Do you think she will have a good life im> America? Why?

3. You can celebrate the holiday of your country :in America.
What else can you do to remember the customs of your country?

Dom is sponsored by a church organization. The people from this
church gather at the church for wo¥ghip every Sunday. Dom is
BGddhist, but he wants to make the spqQnsoring organization happy.
He goes to church every Sunday. '"Neveh mind," he says.

1. How would you feel if you were Dom?
2. Would Dom cause a problem if he refused to go to this church?
What do you think? ~ ‘

Sergel came to America with his grandmother, who is very old.
Everyday, Sergei's grandmother seems very sad and silent. She
seldom talks, and seems to have no comfort in her life. Sergei
went to a nearby MAA and asked about this. The people at the MAA
said that Sergei should bring his #randmother in for counseling.
Someone there could counsel her. and speak her own language. But
" Sergei's grandmother does not want to go there. "I will not see
a stranger,”" she says. .

1. What is the problem here?

2. What would you do if you were Sergei?

3. Why do you think the MAA has a counseling service?

A sixteen-year-old refugee and his family have been in America for
five months. He enjoys football. Everyday, he goes to the nearby
park and plays football with American boys, One day, his father
decides to go watch the football players. The father arrives at
the park and sees that his son is the only boy from their country
on the field. Among the football players are some American boys
with black skin.. His father is very upset. He tells his son that
he may not play football in this park again.

1. How would you feel if you were the boy?
2. The boy did not see a problem. His father did. Why?.

3. What would you do in this situation?
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. o EXAMPLE
' \

‘ . CRITICAL INCIDENTS

Ve

Lesson on Sponsorship and Resettlement ‘

Criticai Incidents 1
Use the following exercises to get the students to think how a '
refugee would feel in the sponsor's place. -~ '
. X /// , ' ~
Suppose it were you .... How would you feel? .
I
e Suppose you go ngdhgh a lot of trouble to sponsor a refugee
but he doesn't bother to look for a job, preferring to sit
around the apartment watching TV. How would you feel?

.
’ ‘ 4

o ,. Suppose you.sponsor a'refugee for 3 months, but he moves to a
different state without telling you. "How wodid you feel? ’

' - \ .
e Suppose you show-a refugee how to use the public\bus system byt .
he doesn't try to learn, preferring to.call you all the time )
asking for. a ride. How would you feel?

-

.
-~

e Suppose you were helping me become adjusted to life in
(appropriate country), and the whole community knew I was you?
‘friend. Whenever we went out together, I would act in an -4,

-
~
o . ¢

unsuitable way, be loud in a-movie theater, nof stand in line = . ,
at the.supermarket or bus steop, etc. How would.you feel? 4 .
- , : ~ ./
. ‘ » - ' . * , N
Critical Incideénts 2 . . ) R

. -
- v ’

Have differgni Ameritan’ speakers record the following.gomments.
Play thegtape to the class and allow thém to comhent on what
was mentioned. How would the refugees act to avoid thgse comments?

L]

e I wanted to help a'rgfugee~because I thought they wé;e.poo} and ' e
starving but when I met the Ethiopian man we were sponsorirg at “
the airgort he had a camgra and a stereo. 4

-,

e I don't know why the refugee I helped never seems to act apprecia-
' tive, or say thank you for my help.

-

N -

4
y e

LX) 4 'y - - .
Note: Critical Incidents examples 1 and 2 are drawn from the suggested classruom actlvities/lesson plans
developed by LIRS/ACNS Hong Kong.

.
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e I bought many cans of American food for the Laotian ‘refugee ' )

family staying with us. Why don't they ever eat it?
e Why is the refugee family our church is helping allowing their

children to run around without proper clothing?

Lesson on Housing Situations

Critical Incidents 3

Please respond "yes" or "no."

.

. — e Your toilet has been clogged for 3 days. You notified
your landlord but nothing happens. So you call a repairmat—— =

I who comes and fixes it. Does the landlord have to pay the bill?

® You are 2 weeks late in paying your rent. You come home one
day and discover that the landlord has changed the locks on
the door so you can't get in. Can the landlord legally do this?

e You find a nice apartment and sign a lease that says you '11
live there for 1 year and pay $300.00 a month. " Six months later
the landlord notifies you that he has a new lease for you
and you must pay $350. 00 a month. Do you haVe to pay the new
rent? '’ .

® Your neighbors are always having parties and maklng a lot of
noise until early morming. You have complaiﬁed to your landlord
many times. Since the neighbors have signed a year lease, can
the landlord de anything about- it?

. ' @ You move into your new apartment and dis 0V that underneath

w . the new paint are big cracks in the ceillwg and walls. When

it rains, water cames through. The landl¢rd says he'll fix '

it but he never does. Can you call the police for help?

e Before you move into your new apartmeint the landlord requires
an extra payment of money, equal to 2 months.rent, to cover ‘ v
any repaitr cost he may have to make after you move out. Can
he 1légally require this from you?

e If.you are far behind in your rent, can a landlord call the
sheriff to come and physically move you out of the apartment?

Note. Critical IRgidents exnmple 3 is drawn from the suggested classroom activity/lesson plan developed by
SCP/EIL Indohesia. Cel ,

-
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® Your apartment building is full of rats and, cockroaches.
After complaining many times to the landlord. you call the
Board of Health who comes and ‘inspects the building. . They
charge the landlord with negligence and fine him. The next
month your.landlord tells you to move out because you are a ’
troublemaker. Can he legally do this? .

I ]

® You are moving put. When the landlord inspects the apartment
he says that because of a crack . in the bathroom mirror and
some cigarette burns in the carpet, he will not return your
damage deposit. You remind, him that those problems were
already there when you moved in. He insists that you did the
damage and refuses to refund 'your money. Do you have to pay? *

® You have put some nails in your walls to hold up some pictures
that you have. When you move your landlord returns only part ~ S
of your security deposit because he says yon damaged his wall
and he'll have to repair it. Do you have to pay7

o o g

* .

Culture Assimilator/Culture Capsule. These are brief descriptions
of a situation where there is a problem or conflict and the student
must choose from three or four different options the best course to
follow. E\ﬁh wrong option indicates why it woulc not be the best or

most appropriate, when the answers are discussed. =

EXAMPLE

CULTURE ASSIMILATOR

AR Ao s rmats Nyt T

»Lessonron the Concept of -Time in America
1

(When the answers arg discussed, the teacher indicates what 1s inappropriate .
about the incorrect options. Although some incorrect choices may be those
» sometimes made by Americahs; they.are not usually considered the "best.")

g
Y
~—

C—
® You have a 3: 00 appointment with a social worker but don t feel
good that day. You should:
, a. C3l11 in the‘morning to explain that you must cancel -~
that, appointment due to illness.

Note: Culture Assimilator example is drawn from the s
LIRS/ACNS Thalland. < uggested classroom activity/lesson plan -developed by

-, . 63
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b. Wait until 3:00 then call.
c. Just ignore the appointment because your social
worker sees a lot of people every day and your appoint-
. ment isn't important.

Answer.: (a) Whenever a person cannot make an appointment, Americans
. consider it necessary and polite to call and cancel or
. o reschedule the appointment.
’

* o A friend of yours works in the office of an American company. The
other.day she arrived at work late and explained to her supervisor
that.she had to take her relatives to the airport. The supervisor
was angry because:

a. She didn't believe the story.
b. She felt that family matters should not interfere with
’ work. .
c. She is not sympathetic to those working-with hér.
d. The supervisor felt that the worker should have requested
g permlssion in advance to be late.

Answef: (d) An employee should make arrangements with her supervisor .
* if she knows in adqvance that she will be lat&.

o~

e A Vietnamese refugee turned down a job because he was only offered
© a one-year contract. He said he wanted a life-time.job.

a. He was right to refuse the job because it was not stable.

IR b. Americans only take life~time jobs in one company.
c. He was wrong to refuse the job because he could get a lot
of experience from any job. «'.

Answer: (c) Amrmericans usually take their first Jéh*%b%“the experience

of working and building u* ew skills™:

America are based on one- contracts.

e You arrange with an American friend to meet at a coffee shop entrance
at 12:00 noon. On the way to the coffee shop, you meet some friends
and stop to talk with them. By the time you arrive at the coffee shop
it is nearly 12:25. You explain what happened to you American friend,
but he seems annoyed, why? ’

64

Ly ]

ERIC

Aruitoxt provided by Eic:




v PR

a. He is thinking about his telephone bill. -
b. He is hungry.
c. You've kept him waiting for 25 minutes.

Answer: (c) The American is probably ammoyed because your delay was . . .
avoi e. Since you both agreed to meet at noon, that

¢ i was the time he understood you would be there. Often

when foreigners come to the United States, they remark

that American sense of time is not as flexible as that

of mapy other nationalities. Being punctual is important, —

and helps to make .a good impression. =~ . N

e You are Z;v1tpd to dinner at an Amerlcan’//home . The invitation

said to come at 8.:00 p'm You arrive at oo .
» o 4 ; .
' a. 7:30 '
b. 8:00 :
c. 8:30 ' ’
d. 10:00 .

wer: (b) It is always appropnlate to be on time. You should never
; be more than 15° nidutes late for a dinner party. If you

qg%v " think® you will be late, call your hosts and let them know.

% ‘%* o T

'w? '

Parallel DesCrlptgonsg- Thls is a back and forth dialogue in which

students descrlbe thelr own experlences in their™ native country and

you describe related conditions or c1rcumstances in the Unlted States.

EXAMPLE ({ : )

Y

PARALLEL ‘DESCRIPTION

Lesson on Housirg

g - N
) (The teacher should note the answers to the questions on a bIackboard
or poster/newsprint to make comparisons.);
]

.
o

Note: Parallel Descriptian example is adapted Trom the suggested ¢lassroom act'lvityllesson plan developed
by Pragmatics, International/Thailand, part fo the UNICR Intensive ESL nnd Culturnl Orientatfon

Programs in Southeast Asia. 65 X .
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e Do people in Laos/Ethiopia/Vietnam/the ‘Soviet Union/etc. move
(= change places of residence) very often?

e How do they find a new place to live?
e What do they consider (= what things do they think about) when
they look for a new place to live?

e In LaosyEthiopia/Vietnam/the Soviet Union/etc. do people
usually live in places that they rent or places that they own?

e Which is better in Laos/Ethiopia/Vietnam/the Soviet Union/etc.:
to rent a place to live or to own a place to live? Why?

let Union/etc. do most people
or do they rent them? Why?

e In Laos/Ethiopia/Vietnam/the S
own the places where they liy

»

‘After the questions have been answered by the students, the teacher
Ehen answers the question using.a comparative description from the
Americcﬂ perspective. 'For variety,and change of pace, the teacher
should provide the description of the U.S.A., sometimes immediately
follo@ing the students' answer to the Question, sometimes after a
few questions have been answered. The teacher should also note

) the answers for the U.S.A. so it is possible to review by going

back and comparing the major points for each answe1;~

odee ‘
L T
Self-Awareness Inventories. These are usually checklists or lists
of questions asking you to indicate an answer for yourself, for your
native culture and for the new culture. These are good discussion

starters if handled properly for talking about emotions, feelings and

beliefs. LL

ERIC '

Aruitoxt provided by Eic:




(\ . EXAMPLE

, ) SELF-AWARENESS INVENTORY

.y [

Put an "X" in the box along the scale which approximates where you
would rank yourself.

¢
- 1. A gerson's, identity lies
within himself as ) as part of a family,
‘an individual [- | "L | | B clan, class, caste, or

3}( tribe.
‘ .

2. A person should place reliance on
others ) . L himself

I T T 17 :

Vv

-

- 3. A person learns from " ~

personal experience ' the wisdom and knowledge

{ | ] I i J .0of others

d

~ 4. I am motivated by

a need to improve a need to be liked

myself -] | | 4]

5..1I view ‘other people's motives as ) ‘
basically mistrust- basically trustful
full and suspicious | | ] [ ] ]

6. I define friendship as -

a loose concept ‘ a specific concept
applied to many | | | | 1] applied to a few
people people .

7. In a social situation, I feel that friendly

aggression (teasing, one~up-manship, etc,) is ’ .
acceptable, interes- ‘ , unacceptable and
ting and fun : embarrassing

- I T T T ] -
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directly with the
other person T

9.

a concern for
"doing" tiings
together

10. My usual pace of life is

quick, fast, busy

based on the goal to
be achieved

a. in terms of
the future

b.,in a general way
such as days, weeks
months or seasons

c. as a limited re-
source which should
be valued and not

wasted -

mystical and con-
trolled by fate

very concerned
about cleanliness

8.
a

I deal with confiict

-

I

I

I approach activity with

38

[ 1 [

|

|

| |

T

1. I solve problems by
analyzing the situation ’ A

O

e
R

L

s | | |

12. I define time

[ [ 1

-~
13. "Nature" is

|

Il

14. 1 am generally

L

I

r

J
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4

indirectly through
a third party

a concern for "being"
together

slow, relaxed, steady

classifying the situation
according to past knowlege
or experience .

in terms of the past

’ )
in precise amounts such
as minutes and hours

as an unlimited resource

* 3
which one does not think
very much about

-

physical and knowable
by scientific investigation *

r
*

indifferent to cleanliness




N .
15. I feel ultimately that

' <
what is desired achievement of what

can be achieved if ] { ] I ] is desired is limited
one works hard no matter how hard one
/ works

X

EXAMPYE~

Cross—Cultural Awareness Inventory

Put an "X" in the box glong the scale which approximates where you
would rank the dominanq American culture, your own culture and yourself
concerning the followin} issues.

1. Wouth should
show deference to lead progress in

wiser elders it ] T 1 | | the countiy t
You .

Q

L 1 T -1 [ ]

Your own culture

1 N R

/r'*“ ‘ American culture
:, ‘ . -
2. The expression of feelings should : .
be suppressed e e L i be freely expressed
b~ 1 { ]
You
[—F T 11 [ 1
Your own{culture v
g L 1t 7 |
- American culture
™ - 3. Concerning personal beliefs,
behavior should . béliefs should be
conform- to the . | b ] asserted '
dominant way of | . You '
life b )
¢ I 1 ] '
Your own culture
Lt 1 I |
American culture
l *
o . 69 _ : .
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4. In your life direction you should s

follow self-
determined course

¢

5.

deliberated, logical

t

- - to be risen above

B ——

by mistakes

do what is needed
of you

L[ .1

You .

[ R I R

Your own culture

Lt [ T |

American culture

> 1 1

w>

Problem solving should be
instinctive, implusive

L1 [ T | e

You '

e
cefa
SR S

N S N B

Your own culture IR

S A N O R

American cultgre"’

6. Manual work is
good for anyone

LT T T T ]

You . ~

T T T T

Your own .culture .

[ |

American culture

. The best way to léarn

from others

L1 [

You

1 T T [ ]

Your own culture

LI T [ [= ]

American culture

AN
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«1s possible with happens by chance
effort L i

-

o A N N

Your own culture

| I

American culture

-

9. With regard to the family,
other relationships there is a strong
are valued as more | 1 ] 1 | ] relationship and the
important -+ You foremost loyalty

L -1 L[ [ 1
f/’,r . Your own culture-
| [ 1

American culture

. For the "underdog" there is a feeling of

11.|J|78°°m\
You \

[ T T ]

Your own culture

| I I

American cultuqe

11. Authority is )
resented and rebelled . respected and valued

against ’ [ 1 [ 1

You

T 1T 1

Your own culture

| I A .

American culture

-~

g




>
are unimportant

' .
N
>
) tactful, indirect
respect .and defer-
- ence ' i

is the foundation
for progress in
, the future

12, Inefficiency and red tape

B R I B

You

I A I N

Your own culture

I N N B B

American culture

13. The style of communication i

o I I I N

s You

I N I D

Your own culture

1 1 1 1 |

American culture

14. Elders receive

T T = [ |

You

| [ L [ |
Your own‘cu}ture
T T 1 ]

American culture

v

15. Concernimg~technology, it

T T T 1.1}

You

I N I R

Your own culture

T T 1T =~

American culture

L 4 o
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can't be tolerated

open, direct’

disrespect and disregard

needs control
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Case ,Studies. These are stories about other people who face a

particular situation. /;?e story may either include a resolution to the
situation or set it up~to ask the question: "What would you do if

you were such-and-such?"

EXAMPLE

.

CASE STUDY

Lesson on Law in the United States

. \
Case Study 1 . F*f \.“ .

Purposé: To help learner understand "self-defense, legal rights’
and responsibilities" in the case of an arrest.

I. Teacher reads the story "Legal ﬁights" (Change the name as
appropriate). ’ : .

LEGAL RIGHTS

Jean-Claude was walking t6” the bus stop after his English class
one afternoon. Suddenly a big man grabbed him by the arm and said
roughly, ''Give me your wallet!”" Jean-Claude was afraid, but he
didn't want to lose his money. ' He tried to push the man away but .the
man held him more tightly, reached into Jean—-Claude's pocket and took
his wallet. As the robber tried to run away, Jean—Claude pushed him
hard against the wall and the robber hit his head and fell down uncon-
scious. Just then a police officer rap up and grabbed Jean-Claude.

He said that he had just seen Jean-Claude hurt the other man and that

he was. going to arrest Jean-Claude.  Jean-Claude didn't understand
eGerything the officer said because of his English and he was afraid.
The officer was asking him questions. Just then Jean-Claude's English
teacher walked by and stopped when she saw Jean-Claude. She immediately
realized there was a problem. She told Jean—Claude that he must

give his name and show his identification, but that he had the right

to remain silent, to ask for a fre¢ translator if he didn't understand
everything-and to get free help from a lawyer if necessary. The

. teacher said that Jean-Claude shouldn't run away or fighi or argue

with the officer but should go peacefully with him to the police station.

Case Study examples 1, 2 and 3 are drawn from the suggested classroom activities/lesson plans developed

by SCF/EIL Indonesia.

73

S




-

Then, later, if necessary, he had the right to a trial. The
police took Jean-Claude and the robber, who by now was conscious
again, to the police station.

II. Discussion of 'Legal Rights"
4

A. What would you have done if someone tried to take your -
' . wallet like this? (Possible answers: run; give it to them
without fighting; use Kung Fu, a knife or a gun to. protect
my property; spray the person with MACE; etc. Teacher
discusses meriii/problems of each idea.)

B. What were Jean-Claude's rights and responsibilities when the
officer was trying to arrest him? .

C. What do you think happe?ed? (answer - there w3s a trial)'
D. What is the meaning of self-defense in this ‘case?
Did Jean-Claude act in self-defense? Ty
E. Who would win the trial and why? (Jean-Ci;ude, because the
robber had his wallet in his possession./ Jean-Claude acted

in self-defense and the robber had a previous police record;
Jean Claude disfn't.) '

Lesson on Education

Case Study 2 .

'

Nguyen Thi Lam was in the 10th grade, She was taking math,
science, English, history, physical education and one course that
she chose, which was typing. She was doing well in her subjects
and she liked having the chance to choose some of her subjects.
However, one day she refused to go to the physical education class.

) At first she would only say she didn't like the class. When the
. teacher told her she was required to attend, Lam told her parents
- she was embarassed because all the girls wore shorts. Lam didn't

like to be seen barelegged. )

(Teacher asks students how they feel about this situation.)




Case Study 3

Ngou Chandra was in 10th grade in Georgia and she was practicing
very hard after school to become a drum majorette. A drum majorette
is a girl who precedes the band. The drum majorette perform§ feats
of skill with a baton. She also wears a very short costume. ~ dgou-
Chandra was accepted to be a drum majorette and she went home very excited

. . \§=<
(N~

to ask her parents’ permission.

(Teacher asks the students how they would feel 'if they were the,glrl'
parents.)

-

. .
< - . - |

-~

Lesson on Cummunity Services

Case Study 4: Dialogue

Setting:'

Vang and Juan are refugees, (Select names as appropriate;) They

are not from the same country, but they are still friendly with each
other. They live in the same apartment building. It is summer and

the weather is hot. Juan lives on the second floor. The door to
his.apartment is open. Inside, you can see Juan sitting on the floor
watching TV. He is wearing a wrap—around cloth and no shirt. He is
.smcking a cigarette and looks very comfortable. He is drinking something
from a can, perhaps beer. *

-

As the scene opens, Vang is coming home from his work at a nearby school.
Vang works there with one other man. Together, they do most of the
cleaning .at the school. Today, Vang was working with a floor polishing
machine. Now he is finished for the day He is hot and tixed, but
he feels satisfied with another day's work completed Van§ walks up

the stairs and through the hallway of the apartment building. Vang

sees that Juan has the door open, so he walks over to say hello. Here
is what they say after they say hello: '

Vang: Hello Juan, you look comfortable. “ .
* Juan: Yes, I just heard good ne&s. I talked to my brother*in-~law
today. He says 1 can continue getting welfare checks for a

long time.

Have you looked around for any jobs?

The sponsor says I can get a job at the canning factory on
the other side of town. But I don't want that. I was a

&
13
; .
'
-

Note: Case Study example 4 ls drawn from Aw suggested classroom activity/lesson plan developed by
Consortium/Thailand. 75 .
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farmer.. What do I know about cans and factories? o,
T Vang: You can learm such things. I had to learn to use a machine
! to polish floors. The first day I did very poorly. But
now I can use this machine as well, as anyone. ! ..

Juan: Well, maybe yoti - dike to work hard. Right now I am comfortable
staying home. I don't have to talk to a lot of people I don't
understand. Every month, the welfare check comes. My brother-
in-law says this is the best way.
-
Vang: Maybe it is good now, but think of your future. I was a
.farmer too, and I don't know much about these new jobs.’ But
now I am learning new things. The boss says I am a good
" worker. Next year I will get a better job and more money.
You will have to start from where I was last year.

L

\} BN

Juan: How much money do you make in one month.
. : Vang: About $600 a month, before taxes.
‘., 4
Juan: The welfare check for me-and my family is almost that much.
R T Vang: _ Yes, but you must plan ‘for your future. Who will take care
. of you? . k
Juan: The sponsor or somedey will.‘ They are just like brothers
and sisters to me. K : : -
4 . Q . » N
N c ) i+ o .
Discussion. ™~ )

.Share your idess about this story’ with other in your group.

~

.

-

éield frips. Getting out of a classroom or hah tual learning situation
is sometimes the best approach -- doing the real’ thing. A session on
community services, for example, could start off with classroom~type
ectivities and end with a trip to the library, firehouse, police station, :

or town hall. T R

" - - NFL -

- - -




Guest speakers. This is a good way of getting different people in the
cogmunity involved and for aquainting the refugees with key people

in the community.

Cul ture Fair/International Day. This is also an activity which
can involve the wider communipyrénduproﬁide for a two-way exchange
qf information —L American and the refugeés' culture. It could
conceivably be done as a group or program project to mark the end

of the program cycle or a special holiday.

There are many other activities that can be used in a session, depending

on the nature of the topic being covered.

SAMPLE LESSON :

On the pages that follow are sample lessons to show how all
of the things that we have been discussing here can be put together.

— r
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]
] SAMPLE LESSON 1 - o
LESSON: AMERICAN LIFESTYLES TOPIC: FAMILY STRUCTURE /
OBJECTIVE INFORMAT ION/ PREPARATION ACTIVITIES MT!RIALQ(
v y - i
Lesrners can Decide on an sppropriate way to present the 1. COMPARING FAMILY STRUCTURES Teachers should provids stu-
1ist their °* situstions in part II. Can they be role played? ' dents with visusl sids thst
reactions to . How? Can you use pictures? Whst sort of pic~ 1. Using visusl sids, lesrners should describe typicsl family structures can be used to represent
several B tures? Whst other ways can you think of? ss they know them in their own country. Encoursge the lesrners to family structures. These csn
examnples of * . include the following detsils, snd sny othars you think sppropriste: be drswing materisls, puppets,
Anerican family Finslly, you will nead sets of serislized or whatever you choose.
structure. posters fdr parc 111. s. How many members sre in s typicsl family? What ia the rels-

tionship smong them?
- R b. Where do all the members of the fsmily live? In the same house?
How are the sleeping sress used? .
4
- ¢+ What happens when m son gets married? Does the new wife Join the .
fsmily? What happens vhen s daughter gets married? f
¥

\ 4 d. What is the role of the older péople in the family? Do the oldsr
people need specisl care? Who takes responsibility for this?

Who brings money into the fsmily? Do women teke jobs outside tha
t‘:_:mu‘l Why or wvhy not?

f. Who does the housework? Hho‘lnl, cooks, and washes? Who fixes
things that bresk? Who wakes sure the children behsve properly?
\, Does everyone help with the work? Why or vhy not? L x

. 11. STRUCTURES OF AMERICAN FAMILIES: A FEW EXAMPLES \

. ) ' Present the following situations ss you prepared them in your training
. group. Lead discussfons sbout each situstion.

1. Beth is 19 yesrs old. She is not resdy to get married.’ She wants to
be indapandmnt, to learn to get slong by herself. She has found s
* job st ths locsl supermarket. With s frisnd, she will get her own
spartment. She will mot live with her persnts. Beth'as parents think
‘ she is old enough to leava the houss and support herself. Beth will
- viaft them often, snd they can talk on the telephone whenever they
* want.
s. Do you sgree with Beth'm parenta? Is she old enough?
s b. How do you feel sbout young ncn and vomen vho want to be indepen-
dent snd support themselves? Why do you think young men and women
often choose to live sway from their parents?

— .

c. How ,rould you feel if you were Beth's parents?

(- . 2. Hack and his wife both work. Today Mack is home early and his wife ' .
works lsta. Mack fixed dinnar for -ths children, washes ‘some clothas,
'oveep. the kitchen, and clesns ths bathroom. Mack thinks it is

* {mportant to help with the housework, becsuse his wife has 8 job too,
snd she works as hard ss he does. MNack does not think of housswork !
ss women's work. ~

s. Do you sgres with Hack? Is it good for men to hel?) vith ths
housework? s ’ )
Q \ . h

E lC . b. Whan Mack's wife comes home and scea the house looking nsat agd

_ clesn, vhat do you think she will say?
' »




. .
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sNOTE: This
lesson is

adapted from
«{the suggested N
classrooa
activity/
Irsson plan
drveloped by
The Conaortium
fv Thailand,
part of the
UNHCR [ntensive
Cultural
Programs {n
Southeast Asla.

5.
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c. Can the young boys and girls also help with the housework? I’
what vayy o -
Eoma and George are retired. They live alone in a small apartaent.
Hext veek, George will be 68 years old. He and Emma get a check
every -onth from social security. Both he and Esma worked for more

-than 40 years, o they alao get, wney from a coapany rstiremsnt fund.

Eama and George have three grown children vho are married. Two live
in other citfes. One lives in the saae city, but not in the same
neighborhood. IEmms snd George see their grown children a few times a
year; the wvhole fanily joins together at Christass. Emaa end George
think, "Life is hard, but life is good."” »
g
a. Why do you think Eama and George say, "Life fs hard, but life is

good"?

b. If you 'were in this situatfon, how would you feel?

Layla is divorced. Her two children live with her. Ons is 3 years
old and the other {s 9. Layla hss a good job vhich pays well.
During the d.ny, she sends the youngest child to a day-care center.
She pays for this service.. The older child goes to & public school
sost of the day, then stays with s neighbor for a short while, until

Layla gets back from work. The children's father lives in another

city. The children stay with his one weekend each wonth. Layls s . -
confident ghe can raisa her childrsn properly. She does not want to

sarry again now. She can do it aslone, ghe feels.

a. What aor;/’o\f person is Layla? How do you feél about her®

‘ﬁ-—!::y‘-thinkn it is important to succeed alone, independent of
®other people. Are there some fituations when you feel this way?

Ann and John have been happily married for 6 years. They just had -
their second child; = boy nsaed Ctegory. Ann and John think two

children 1is enough. They will plan tha future so that the chancss of 4
having another child are low. Ann and John think it is easier for

them and better for  the children if the fasily is small. .

a. Some Americans choose to have miny children. Why do you think Ann
and John pret'er & sasller hnﬂy?

b-}Choicen nbout the gize of families will be discussed in another -
lesson. What more wuld you like to learn about this?

¥
111. SERIALIZED PUSTERS

1

Divide the learners into groupm. Give each group a get of four
pbsters. Ask the learners to look at the pictures and make up a
story based on the pictures. They will tell their story to the other
groups. The learners may arrange the pictures in any ordar they®
choose, according to the story they wish to tell.

All groups should tall their story to the other members of jhe class.
Learners ghould point to the pictures ss they tell the story.

Lend & discussion about the similarities and differences smong the
stories that hava been presented. consider the parts of the storiss
that relate to family structurea in Amsrica, and the lesrnsra' rssc-
tiona to them. Arrange diacussion questions to focus on thsse
points.

ERIC h

Aruitoxt provided by Eic:

0

2
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SAMPLE LESSON 2

ERI!

'
Aruitoxt provided by Eic: . ~ * -

(Chsnge to a name which is sppropriste for your sroup)J
v- -\Hinh arrived in the United States,in 1977 with his fsther, mother,
brother snd sisters. Hinh was 11 yesrs old when he arrived.
* .
¢ ,

LESSON: AMERICAN LIFESTYLES . . TOPIC: PARERT-CHILD RELATIONSHIPS
ORJECTIVE INFORMATION/PREPARATION AﬂlVlTli!S HATERIALS
— - “ Y .
Understsnd h In 56 sasll groups, have the students pick s recorder and list whst
parentsl were parents' responsibilities towards their children in (country). On
. responsibilities ¢ ) . the other half of the paper ask the 'students to write ‘whst their respon-~
and children's sibflities will be for their children in the United Stateg. Hention
rights in the X ¢ educstion snd child care prsctices. Write the combined lists on the
u.s. ) - blackbosrd. Add these mintl‘f the students did not mention them.
) ) EDUCATION . .
) . : 1. Enrollment in school , .
' o J 2. Inoculstions for school (lwaunizstion)
N,
! v ' CHILD CARE .
1. Lesving children unsttended (tslk sbout consequences)
Understand the Streas: Every child needs perents’ time and 1. DISCUSSION QUESTIONS R N
teplicattons of affection,. If parents sre too busf working, . -
adapting to a apend little time with children, snd show no Ask students how they think their children will change in the United
new cultute. . interest in their sctivities, conflicts may - Ststes?
“arime. . - -
' . Will they dress snd act like Anmericsns? N
- ., W1ll they want to date? .
¢ Will" they lesrn English snd Asericsn culture fsster?
. .
! ! How will these chsnges sffect their sttitudes towmrds their parsats? \
¥ I1. SITUATIONS
» - . -
' ', “. 1. You get s letter frpa your child's tescher or school officisl sbout .
- * - ) vinting to see you concerning your child.
»
« - How would you feel? Whst would you do?
: . 2. Mter s yesr or wore in USA your child stsrts talking back to you.
N - -
. e . . How would you feel? Whst would you do? .
- - / N
' ’ - h - 3. The child wants to spesk English st home——he doesn't think his
h . . fanily's «1snguage is importsnt. .
b i . . How would you feel? Whst would you do? ; .
. - »
N . 4. Your child keeps saying, "My friend Johnny does it, vhy can't I7” N \
N . How wquld you feel? Whst would you do? . Q ’)
. L ’ ’:
YRV , . . (m.g., Staying out lste, esting junk food, hanging out with other '
. - . kids, dating, etc.) :
’ N BRI , TII. MINA'S STORY,
* . -

s




~
o Hinh enrolled in the local achool, where he lesrned to apesk English
; . vell in a very short time. He slso had very many Americsn friends.
i ° ! - . Hinh would translate for his psrenta, help thea with writing checks to
. pay the billa snd help theam with the many different customs in the
. United Statea.
‘ This year Minh started to dreas snd act like his American frienda.
He told his psrents he wanted to begin dating like his Aserican friends.
v His parents said no because he was too young. Minh becase very angry
) snd refused to tranalate for his porenta snymore. lia parents became
- sngry, too! HMinh begsn to act more and more like Anericsns. He seemed
. . sahased that he wvas (inaert nationslity). When Minh'a father would tell
. him how he should behave or try to correct him, Minh wou:ld say, “You
° don't know the ways of this country, so you cannot tell ‘ad what to b
. Hinh's parents went to visit tefugee friends who had been in the
R United Ststes sgince 1975. They ssked their frienda vhat they should do
to make Minh obey the old ways in (country). .
* Their friends told them that they had similer probleas with thelr -
* son. They had lesrned there are 3 ways for children and parents to act
. in the United States. The traditional vay-—psrenta snd/or thelir
children gct the same way the did in their native country.
The American way-—-parents snd/or their children try to forget the
past and do everything like Americans. .
, The Middle way—-parents snd/or their children choose s way of 1ife
. that combines the customs of America snd the native country.
4 Eventuslly, Minh and his parents csgme to sn agreeaent gbout the vays
to live in the U.S. Minh becsme proud of hia culture and hia parenta
learned more about the U.S.
, a ° . Which of these 3 ways was Minh's parents scting?
: - , N If Minh and hia family gre golng to live in harmony, which of these
_ - ) \ 3 ways should they choose?
. . - In the United States, will the psrents slways know more than the
- o children?
Can children teach their parents in the United Ststea?
Understand ; - DISCUSSION QUESTIONS . ‘
Aser{can atti- , AN ) -
tudes towsard 1. How do you feel about children maki g decisiona without consulting
elderly. . - - A . you? 4
. ° 2. What s the "generstion gap”?
. 3. thst part did your grandpsrents plsy in your 11fe?
4. What makes the life of sn old person different from yours?
N~ memsemckeos ionn . . . 5. Why are oo ilnny old people lonely? What can be done to help them?
NOTE: This . 6. If sn old person is not feeling well and cannot tske csre of
lesaon is . > himself, will he be happler in a nursing home or in the home of one °
. sdspted from | - . of hia children?
. the muggented™
claastoom v 7. Do you think that nuraes snd social workers csn better look sfter
sctivity/ ‘ old people?
- lesaon plan
developed by ' . ’ 8. What s the sttitude towsrda old people in your country?
ICHC in the 4 N .
Philippines and 9. Are there any notable“dissimilarities between the 1ife of an old
SCr/ELIL in . . person in the city and one in the country? . ,
Indonasis, pert '
of the UNHCR e « 10. Are old people in your country happy?
Intensive *
Cultursl . 11. Do you think old people wish to be young again? Why or why not?
Programs in . . ve . v LN
Southsast Asfia. . . , - .
\ Q . . -
ERIC | ; T g
- -
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SAMPLE LESSON 3

. TQPIC: STORING FOPD AND NON-FOOD (HbUSEHOLD) ITEMS

LESSON: HOUSING " .
— . '
ORJECTIVE INFORMAT1ON/PREPARATION ACTIVITIES . ) HATERIALS
Underatand Many things nre diffarant sbout storing food and other things {n the American house. )
uafe stornpe RBecause Americans like to keep evarythink clesn and they like to save tise, they have many .
ol food and different products for clesning. Most of .thess products must be stored carefully becsuse
non-food they are dangerous to childran. Food items are stored differently becsuse Azericana have '
Jrems In the refrigerators and upper and lower cupbosrds to put things in. In (country), did the . M
home. students use in the house that was not safe for babies to resch? (posaible an Lt A - N : .
knives, kerosene, sosp, matches...) >
. 1
. . \'
a. Students Before we can decids how to, store things safely, we need to know wvhat they are. Somet{wes SORTING ITEMS Various
cun dlstin-  a sponsor may provide s refugea with some clesning products, medicines or foods which the packsges
gulsh food tefupere Jdoeen’t uderstand. If you aren’t sure vhat is {naide 8 container, it {a flmpor-— Here are some produtta that look similer to vhat might | 7
from non— tant to keep it in s high place, out of resch of children, until you have s chance to ask be in your new home, or that you ai buy. food, ‘non-
food items your fricnd, sponsor or teschar wvhst it fis. ‘ food,
Conduct gese in following way: dangerous
. R . and safe ‘
. 1. Set up three tables in the center of the room. FPut prodycta.
. big muabers on each table: Table 1, 4 “and 3. On Some pack~

(SRR

w v

Q

RIC -

Aruitoxt provided by Eic:

[}

Table 3, put 6-10 items. Put the others susy for
now. Explain thet the next activity is s geme. On
- Table 1 put {tens that can be eaten. On Table 2

put items thst cannot be.eaten. Demonatrste. Put
an orange on Tsble 1. It {s sonething we can est.
Put 8 box of detergent on Teble 2. This is an item
we csnnot eat.

2. Ask two learnars to come to the center of the roos.
Tell them to choose sn item from Teble 3. If they
think it {s food, they should put it on Teble 1.
*1f they think it is an ites we cannot est, they
should placa it on Table 2.. If they don°t know
whether we can est it or not, lesve it on Tsble 3.
Ask snother pair of lesrners to come and put an
item on Table 1 or 2. Do not comment on their
choices.

\

é
3. After 2 pairs of learners havs been unsble to wove
any mora iteas from Table 3, ask another pair to
come up. Ask them 1f they want to changa snything.

Repeat this with othar lesrneras.

4. When sppropriaste, show the correct placement of

ftems on Teble 1 and 2. Briefly explain why. Ask
the lesrners if it wvaa difficult to choose. Lead o

discusston: What clues did they use? Ask thea to
11at the clues. Ask the learnera vhat they will
need to learn sbout products that they may have
trouble identifying.

. ¢ s, Play thé gsme sgain, but changs the criteris for

Tabls 1 will be for iteas safe to
have sround young children. Table 2 will befor
itens dangerous to children. These dangeraus fitems
we should label KEEP OUT OF REACH OF CHILPREN. If
ths game wss very casy for phe learners the first
tise, add sore iteas to Tsble 3. Give thea mors
things to choose If learnsra sra unsure

Table | and 2.

roa.
sbout whether to put somathing on Table 1 or 2,
they can leaye it on Tabls 3.

sgea ahould
have labels
which give
clue /to the

Othera

shotld have
labela which
give no clue
to the con-

tents.

y

o




bh. Students
con demon- .
atrate
knowledge of
proper
methods in
food
siorage.

4
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| Aruitoxt provided by Eic:

A. Storfng food is very different in the Amaricsn home.

A\]
1. For all of the reasona we just tslked about;

There sre two reasons (o‘r this.

1. Amoricans have rafrigerstors which csn keep food from spoiling for long period- of J

time.

.
.

2. Most Amcricans ususlly shop for food only once or twice a week, r.arely every day.

Shopping for more thsn one day:

)
v

Soves time (transportation problems)

.

Saves money.

A. Buy sale f{tems in qusntity and save or freeze.

b. Sales--rcad and evaluate carefully.

It is impottsnt to make a list of those items nceded for s week befMide lhoppin.g.

a. When purchasing nent; you can purchase lsrge qunntltie; and freeze thoae that will
not be used immediately. N

b. It is generally cheaper to purcha¥e mest in larger quantities.

»

B. Where to store food N

’
1. Refrigerators—~they sre used to keep foods cold and fresh. ‘.

-

a. Hont food f{tema can be stored in the reffigerator--such ss mest, eggs and other
diary products, vegetables, fruit and beversgesy,

b. Some ftems will.be labelled requiring refrigeration. - &

ce ILeft-overa csn slso be atored in the refrigerator.

2. Thore are cabinets in the kitchen for storing of other foods. ¢ \ 4

a. Items such ss rice, canned goods, cereal, moodles, etc., do nqt neé refrigerstion.

They can be storsd in the cabinets. . .

¢. Explaining the use Of the rsfrigerator L N -

it is convenient K to shop once a week. If
you #hop only once a week, it ias importsnt to plan in advance how much food you ‘will
need for each day snd to know how long varfous foods can be kept safely without
spoiling. Alwsys remember thst if you want to shop every dsy, as may be the custoa in

- .

Lead a discuasion about vhat 'wes eaay snd vhat vas
hard, whst cluss ths lssrners used, wvhat more the
lesrners would need to know sbout identifying pro-
ducts.

Repest the gane sgain snd sgain, if thars is tise
snd need. Use both criteris: edibls and
non-edible; and safe for children and KEEP OUT OF
REACH OF CHILDREN.

Ask what other dangers they anticipats in using
products left in the spsrtment by aponsor, friand,
previous tenant, or thst they buy in supermarkets
(not knowing how to use, fln--ble, bturnas skin or
eyes, poison...).

Diacusas vays thst lesrnars think they msy be sble
to find out the ufe-lgy- to use/stors these pro-
ducta.

-Find out if studenta had or used a refri;eutor

before.

12
pivide the clssa into 3 groupa._'Each group gets s bsg

o ,e

a student who hnd or used one may describe the use
and parts of s refrigerstor to clsea.

class csn ask him queltior'u. -

¢ S \

of different Assrican producta, some of shich musf be
ftozsn, stored in the rafrigerstor or cabinet.,' Allow
the groupa s few minutes to discuss what should be

dons with their food.

Whan they havé dacided, hava

them. actuslly put tha food in the Yafrigsrator,

-t
A
’

Refrigerator’

.Food stotrsgs
wraps

.Containexs
for laft-
overs

35



SAMPLE LESSON 3, Continued

LESSON: UOUSTNG TOPIC: STORING FOOD AND NON-FOOD (HOUSEHOLD) ITEMS
N
OBJECTIVE !NPORMAT[ON/PREPAMTION ACTIVITIES ) " MATERIALS
-~

your country, you can do so. Becsuse it {isn't slways easy to shop every day In
» America, it may be helpful to you to think sbout planning and storing food for a week
at a time, .

f 2. W¥hat food {tema’do you think will spoil if you don't est them until a week after you
buy them? (Possible answers: wnest, fish, allk, cheese, juice, some fruits, bread, fce
cream, etc.)

. 3.’ These are things you can keep in the refrigerator. 1If the refrigerstor is kept cold,
most milk and dsiry products will stay fresh for sbout 5-7 days. Meat, figh and
. chicken will only stay fresh for sbout 2-4 daya. If you want to keep it fresh for *

longer, you may freeze it. Once you freeze meat, you can leave it in the freezer.for 2

weeks to 1 month and {t wifll still be good vhen you take it out. When you @are ready
to cook it sgain, take it out of the freezer and put it in the refrigerator overnight
or leave {t outside of the refrigerator for 2-3 hours. Be careful not to freeze meat
agtin after you have unfrozen it or it will not be healthful.

[~ 4, ¥t othdr vays do y('au think you oight want to use the freezer? (Possible answer:
storfng food thst you have slresdy cooked; bread; julce)’

A+ Raw fruit and vegetablea
bh. Ersa

.

6..%hen you store thinga in the refrigerstor, the way you store thea is important.
A. Freezcr

1. Dehydration
2. Dou't store liquids in glass containers N
3. Usc plastié wrap or containers.

. b. Refrigerator

.
.. 1. Smells .and tastes
2. Plastic and glass contsiners
C. llow to prepare” food for storage. N . R ‘
L. There are two compartments to a refrigel'ftor for storage--a refrigerator snd s freezer.
.

2. Use of containera for storage-—-food will keep well in an airtight compartment.

a. vWhen ualn& containers to store items in the freezer, remember that food items can

. expand. .

b. Make sure u,f container has foom to expand. Do not use glsss contsiners {o the
freezer.

Al
5. There are some things that you can't freeze: ‘

freezer or cabﬂ\et. If they ‘make a aistake, then ask

. the rest of the class where 1€ should 0.

After the groups finish the first sssighment, then
give then some open cans, storage contafners with 1lids
and plastic storsge wrap. Ask thea to show how to
store left-overs. Ask the students if you can leave
an opened can in the refrigerdtor for a few days.

(No, the food will spoil.) Can they put a dish of
food from which people have eaten back in the
refrigerator? (No, the bacteria will build up.)

»

.Packages snd

Anerican

[‘ (A1 c. Once froxuhm MEAC THAWS, d0 not refréeze It Tt must be prepsred to eat.
3. Use of wrappings for storage.

a. Wax paper, sluminum foil, plastic wrsppinga and bags arec all items used in food
storage.

—

l: lC ' b. If food items sre plsced In the‘refrlgerator unwrapped, they can dry up and spoil.

Aruitoxt provided by Eic:




¢. Students
can demon~
strate
proper way
to store
non-food
ftems.

NOTE: This
lesson is
adapted from
the sug-
rosted
classroon
activiey/
lesson plan
doveloped by
LIRS/ACNS fn
Hong Kong,
SCF/EIL in
Indonesta
and ICHMC 1n
the Phiiip-
plnes, part
af the UNHCR
Intensive
Cultural
Programs in
Southeaat
Aata.

° c. When food spoils, it usually discolors or becomes moldy! .

d. All spoiled foods should be thrown out.

<

How long to store foods

Some {tems will have s expiration date marked on the container.
a. For example, milk containers have expiration dstes marked on then.

You must watch for spoilage of foods in the refrigerator.
N €

a. If you defrost some mest, it is important to prepare the mest one to two daya after
defrosting. .

b. Only take that amount out of the freezer which you plan to use inmediately.
-

STORING NON-FOOD ITEMS K

" L]
A. All clesnsers should be carefully labelled and kq'pt out of reach of ¢hildren.
¢

1. Some cleansers are poisonous and could kill iou
Keep sl1 nedicines clearly labelled and out of/children's reach.

. Some medicines are to be taken by adufts only.
2. Also, you can take an overdose of a particular medic
L

Certaln cleaning agents should not be nixed.’

ine and die.

1. An exanple is chlorine bleach snd ammonia.

2. Agaln it is best to keep out of resch. gf children. - 3
One rule to follow to avoid these dangera is never to leave children unattended in the
home®, O .

.

Pass around some containers with expiration dates on
them. Ask the studénts to resd thea snd decide which
are still good, and which are outdated. Make sure_ to
stresa the difference between the American style of
dates (9-13-81) and the Asian/European style (13-9-81).

¢ -

Explain to the students that more childran under the
age of five die of poisoning in America than any other
-cause. Show how they can educate their older children
to recognize the skull and crossbonss on packages and
bottles of cleaners asid poisons. - Demonstrate how they
csn put locks on the cabinets where they store sedi-
cine or cleaners. If this is not possible, they can
at least store the products in a closet out of the

reach of their children.

End the lesson by having each group of students make s
poster for storing poisonous materials carsfully.

4
REVIEW QUESTIONS

What food iteas do you store in the freezer? °
How do ypu store food in the freezer?

How long do you think you can keep food items in the
refrigerator?

Food con-
tainers with
expiration
dstes on
thes

»

poster paper
markers

containers
of poisonous
substances

clesners,
medicine snd °
Poster of
“skull snd
crossbones”

locks for
cabinet

How long can you keep leftover food in the refrigerator?

How often do you defrost a reh‘igcntor?

Where do you keep cleaning products?
£ 4

.

Can you keep canned foods in tha refrigerator?

!
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. SAMPLE LESSON &
, LESSON: _ EMPLOYHENT TOPIC: AMERICAN ATTITUDES TOWARD WORK
. B & ‘
ORJECTIVE - INFORMATXON/PREPARATION . . ¢ ACTIVITIES , . MATERIALS , . |
¢ - T A . N . o~ B .
o udents can . - : ? . .
. cnonstrate . . FoL
realistic
. expectations ¢ . & .
toward .
employment {n . - , R -~
Amerfca. vt i . ’ ’ . . .
, . . , .
* a. Students can Taking entry level jobs and concept of “upward mobflity.” A. List the first job snd progressive jobs that either you Exsuples of Jobs: Short .
denonstrate or fellow teachers have had in America. The ides is to show descriptions :
understand {ng 1. Upvward wobility” concept--individuals have to con- upward nobflity, snd that even college students work st
of’ the concept tinuously {mprove their economic Or employment positfon. manual labor\ljobs to esrn money. 1. Ssles clerk, bicycle &
of “upward hobby shop !
mob{lity” and a. It means working up through different levels of a par- Mary Jones: 16 years old - Worked in a bakery
fts fmplica- ticular job or organization. L 17 - - Clerk in sn offfce ° ) s. Make keys . v
tions to . ) . 18 " - Typist in same office
employment h. Some people will start st the beginning level in an 19-21 ~ ~ Tescher during suammer . be Put bicycles together
;. opportunitic=. organizatfon and work hard for promotion within the 22 b ~ Management trsinee L
same organfzatjon. 25 - - Mansger of sn office c. Ring up sales, help to
' 29 " - Assistsnt mansger of entire plsnt sell hobbies & bicycles
¢ . Other people will change jobs or organizations to . 34 " ' = Manager of different compsny
upprade thetr employaent status. 2. Wsitreds, fast food
Dave Kean: 14-16 yrs old - Cut grsss during sumaer restsursnt
*Thi« conceopt is difficult for many refugees to 16-18 " - Worked fn fsctory during summer
: uder stand, mafinly' because ft s common in thelr ¥ 18-20 - - Factory worker a. Prepsre food
caunt r{es to go directly from school to a job and rematn 21-25 " - Forecman in fsctory
tn that Job for many years. 25-32 b -~ Salcsmsn b. Serve fodd
32 " - Ssles mansger ‘
R ', “anv refupcex {n Amerfca have started {n entry level Jobs - , 3. Resort Work, waftress
md Advanced to higher posftfons. B. Job 1ist - Students make 8 ltst of jobs that can be done
. by wmen/women. a. Varfous hours (early -
1o Anoxample is a (nationalfty) man who began as a . morning: late evening)
«tPler of cardboard boxes in a factory and fs now in  C. Ranking - Students place each Job fnto esch step of a ‘
charge of the Personnel department. . stsircase from lowest pulfl to highest paid Job. b. Wsit on tables
. r.nsider ing the concept: “upward mobilfty” D. Making choices - Students tell the teacher of the c. Clear tables
possible starting point (Job) for them, based on skills
1. Taking entry-level jobs--how some Americans feel and experiences. 4. Cashicr for s restaurant
1. Refugees should be satfsfled to take any jJob--an E. Gosl setting for advsncement — Teacher asks student to - 5. Hostess job - seating
entry~level job--then work their way to a better Jjob think of the following questions: people for meals
by building a good work record. ' .
vt . 1. How long will you work ss a busboy, etc.? . 6. Bank teller
h. Lveryone vho {s able should work. Those who do not !
' work ang depend on the government are a burden on 2. what can be your next target Job? a. Cash checks
society. « B —— - ]
/ . 3. Will your experience help you to quslify for your next b. File checks into Indivi-
4 A . c. Anyone who starts froh “the botton” and worka his/her target Job? . dusl checking account
(r FRE A wny to success is a hero. \
c. Work with large depart-
d. Many refugecs expect too mich’ from America=--these are ment store accowits,
difffcult economic timen. tsking their wmoney and 1 O R
depositing {t fnto their <. i
. «. Minority groups and others fear that refugees will . * , account.
take their jobs (opinion of some). .
o . =l Hot all Americani hold the above opinfona--you will
E lC meet.all kinds of people. - , .
\ . .

Ve 4 . . ¢ . '




' 2. Getting higher paying jobs—~how Bany Anericans feel

« An employer wants to see a good work record before,
hiring anyone for a good job.

b. Anyone who builds a good work record at an entry-level
! Job will be rewarded by pay increases, promotion, or
the chance for a better job.

¢ This is how owst people becoag successful in America--
they climb the “ladder of success.”
¢

.

b. Students can  Refugee Responsibflities in Employment
discusa some of

’ the attitudes
Americans have

“~ toward work.
. .

s

.
A. Refugees ‘should take whatever job sponsor finds for then
(even If it paya little money and refugee has higher
qualifications) for the following reasonst .

Attitude. Americana believe that a good attitude towards
work Is to start at the bottom (loy salary) and work your

- way up (higher salary) through hard work and aacrifice.
2. Money. H'avtng a job means money in your pocket and wot *

. having to rely on your sponsor. S
3. Unemployment. Qnenployuent in America is quite high.

There are not many jobs available, espacially for th
people vho do not speak English.
o ./

Job? It is better to have a job and.learn
refugees' free.time rather than vice-versa

R4

English or
¥nglish in
- because a:

~

a. Refugee can practicef.her/hia English at work.

ERIC r
[_(}2 . N

)
- - *
-
3
. . . -
.
- e
I. OPEN-ENDED STORY
(Change names g3 appropriate for your.g o)

. Mr. Ssaphy, hia wife Sutiwan snd their two children aged
6 and 10 werd all resettled as a famiiy in Chicago. Mr.
Sanphy's nsor found him a job at a factory at $3.25 per
hout. Sutiwan found a part-tiae jJob at $3.00 per hour
working in a hotel from 9:00 in the morning till 2:00 in the
afternoon; That way Sutiwan could make sure the children
wera safely-sent off to school at 8:00 in ths worning and
she would be back from work by 3:00 when the children

7. Flight sttendant

,a. Work on the sirplane in
the cabin

b. Hake sure safety stan-
dards are maintained .

c. Aduinister first aid if
somedne gets 111 or has
an accident

d. Serve drinks and food

8. Sandwich factory (at age
16)

a! Asseably line work, con-

, sists of asaembling a
sandwich as it 1is con-

veyed on a conveyor belt

b. Placing said sandwich in

s box for sale

9. Assistant work in a
pharmacy

a. Cashier

b. Mlling prelcrl;;t 1on|—,\

c. Assisting customer;
snswering questions
sbout prescription
drugs.

10.
secondsry levsl

a. Subject taught:

Assistsnt school teacher -

English

compoaition & literatura

returned home at 5:00 p.m. in the school bus. “Ssaphy
finished work at 5:00 p.m. and waa home by 6:00. . .

At 7:00% asfter dinner, Samphy and his wife went to
English class for two hours, three nights a vesk, to improve
their English in the hopes of getting a bettsr job in the
future, On the woekends in thefr frea time, the whole
family would go picnic in the city park, go visit frianda
living nearby, or occasionslly go to see a movie.

Although Samphy had beén working at the. fsctory for ons
and a half months, he didn't really like his job. Tha work,

-

(@)

()
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Y SAMPLE LESSON 4, Contfnued” . . .
LESSON: FMPLOYMENT ' TOPXC: AMERICAN ATTITUDES TOWARD WORK v -
- . o~ » ’
OBJECTIVE INFORMAT ION/ PREPARATION N N ACTIVITIES- Y .HA;;RIALS ,
- - 4 . =" R
- b. Refugee can learn about the transportation aysten fin, was hard and the lunch bresk was only one hour. Sometimes °
her/hid ares by “comauting™ to and [r%n wrk. (Refer  Ssaphy did the work Incorrectly because he didn't understend
to,Sutiwan fn the story.) English.and then the boss would get angry vith him: Ssuphy
4 uss unhappy. )
4 = ¢. Refugee can organize her/hll.,-the/'bn a dafly schedule. One day, when the boss got sngry with him 2gsin, Samphy :
. walked out of the factory and quit his job. .
. d. Refugee can make American friends at work vho may One week later, he went to see his aponsor to ask for
fnvite the refugee to participate in their soctal money tb pay the monthly rent for Dis apartment. The spon- , .
o functions, and vice-veras. (Explain this fn detail.) sor told him thst {t was his own resportsibility now, since :
* both he and his wife were working. Sswphy then told the .
e. Refugee can lesrn,.sbout Amserican culture thrqugh{wrk. spongor that he quit his job a week ago. The spopaor was
* ° (Give examples.) very upset with Samphy. He told Samphy there were no Jobs
* - 9 available now and Samphy should look for s job by himself, ‘
L 5. It ts very fmportant, nevértheless, thst the refugee or ssk his friends to help him look for & job, or go to an s 0
makea sure that he/she has sccess to English classes out- caployment sgency. The sponsor also told” Samphy to come in .
«lde of work so that he/she can tmprove his/her English three weeks and uybe' there might be some Jobs svaldable A
aml start looking for better Jjobs for the future. then. About the rent for the apartment the aponsor told , .
Saaphy to borrow some wmoney from his friepds to psy it for
, R, Refupees should remenber that in America, most workers this month. Smaphy was very sad and didn't know whst to do.
pot patd by the houpn So ft fs important to plan his/her .
- time and use {t constructively becnuse “time fs money.” Questions on the Btery .
« (Refer to Samphy and Sutfwan's salary per hour and pofnt " > -
' out how they use thefr time constructively.) 1. Where do Samphy and his ull’e)lork‘l
. 1. 'Time {s ooney” 7. How much money per hour do they earn? . : v
. . ]
Many Americans sre paid by the hour. * 3. What time does Sutiwan start work and whst time does she
. finish? . . ‘
v« This means that the more hoyrs one works, the more pay ' .
vue receives. . &. Why does she only work part-~time?
- b. Becasuse of this, Americans conaider work time very 5, Why do Samphy and his wife go to learn English in tha .
fmportant. evening after a hard day's work?
* . .
* Amer {cans separste work ‘time from lefsure time. 6. What a’ru the three reasons why Saaphy is unhappy st his €
: . - ' Job? ‘
. - 1« If you are required to work eight hours a day, your N . \\
. employer will expect you to work a solid eight hours. 7. Why did Samphy quit his Job? ’ /
Oftentimes, work is very intense as a result of this. 8. How could he have avoided quitting his Job? (Lesd a
. discusston on thia questfon.)
: b, When you finfsh your work time, you are free to use -
your time however you wish. . 9. Do you think Saaphy should have waited a whole week
. ‘ before .he_talked to hia sponsor? Give ressons. . .
IS Because of the intonsfty of work, relaxation playp an * B 4 -
: N . fmpoctant part in sn American's daye 10. Do you think the'sponsor was Belng unfslr to Samphy? B — '\jd
' ' - ((}rou-re[erence Sponsor snd Relugee responsibilitias
by A 2. Brcanse "Time {s money,” befng punctual to work {s very Yesnon.) * N i
i 1 IR iportant. - . . .
11. What would you have done {f you were Samphy? ) Y 2
It you are late 15 minutes,for work, your employer only R IS
. ' <wes that he lost 15 minutes of productfon in his com- 12. How would you prevent yourself from getting into &
Py . sftuation like this?
1. As a result, he will deduct U4 hour pay froam your II. Ask several learncrs about thefr fridnds and relatives ’
) weekly salary. fn tha USA. How do Americats feel about refugees working in
v v the USA? ulow do they feel about those who do not work? As
EMC N s group, compare the information the lcarners have already
' with the information in the outlins. . \
— .
‘ LI . .




It is mlvays best to be on time.
* a. Many of the problems thet arise with an’ employer often
have to do with tardideass. . )
. « .
b. To avoid some of these problems, be prompt.
*

Considering the concept: "th)e s soney”

Rourly pay rates——how ma lerlcann feel

A. A full week fa 40 hours .48 hours per day for 5 days.

. * )
b. Everyone should wor® hard for their pay, but vb\t_og

- hard. .
T ¢, 4n employee should recem\:rthe pay for snything
over 40 hours., -~

Time use snd time wvaste—how gost rMerlcn;\n feel

S.your thinking started.

. \ .
. ' .
II1. Find some volunteers to role plsy ordinnry Anorlcn‘l.
Students or teschers csn act as ncvapa]')er or TV reporte¥s. Ask
the ordlnn.y Anericans their opinions sbout refugees working in
Anmerica. .

“1v. Prﬂfu’re/noue problem \ﬂtuntlon.. or Csner studies of cross-
cultural Incidents, which relate to sttitudes towsrd work. These
should be real or fictional {ncidents vﬁt’h possible conflicts fn
attitudes. Role play the situations snd ssk the lesrners whst
they might do in the same situatfon.- Here, sre sone fdeas to get
(Change mames ss appropriste.)

a. Bot.wants to be an electricisn.
him a fbb as a janttor.

be Lek did not expect to work in Americs. She has slweys stayed
home to take care of the house and children. Now she finds
nsny people expect her to work. She is no} sure what she can
,do. < r . .

A fedend of the sponsor offers

Ce Poa has worked as a house paifnter for six months.

He yants vto
be an suto mechantc.

A He {s becoming tmpattient.
a. Wasting time {a the game an wasting money. d. Nut cannot understsnd why the people at work seen mfriendly.
. . They do not talk much, and no dne ‘eem to enjoy jJoking and
\ " b. Working time-“moncy-making time--takes priority over laughing. She wants to find a Job where there is more fun.
N o almost "“y soclal engagement. e. Wsow's cousin srrives from another state. Wsow decides she
! C. One, should keep busy, or st least look busy, during vill not work for the next two dhyl., * *
* working time. / )
V. Ask tht learners to brainstorm a list of (A-erlcnn attitudes
. s toysrd work. Ask the group to Identify any (that might csuse s°
d. Talking and joking a lot, reading the "nevapsper, problem for refugees in America. Dimcuss solutfons.
eating doughnuts vith coffee, talking to friends on
. » z::‘::o::;.'t:y&::.:%tt::e}u:-::l::‘,v:::ﬁxtl:‘:::.“e VI. Divide the lestners fnto two groups. One should list common
' / A : attitudes toward work {n their own country. The other should 1ist
. * - Aserican attitudes, ss they learned them in this lesson. The
' / N whole class can then compare the liets snd discuss siailarities
1 4 » .
f . and differencea, -
-~ . § »” N,
B .
/’ VIL. Sometimes ft fs difffcult for refugees to work in Aperica.
e ' N . However, many thousands sre 'now wrking. Hany sre supporting
i , ’ themselves and their families, without dependfing on the govern-
e o n - ¢ ment. Why do you think so many sre successful? What do you think
N . 1t takes to be successful in the job market in America?
»
NOTE:  Thin .
lasson iv". hd VIII. Discussion Questions
adapted from . ¢ 1. Who works in your fsamily?
the suggeated . 2. ¥hat s & suitabls job for wen/woumen? N
clnsaroon . 3. Can,womey do the same work as men? \
netiviey/ ’ 4. Do you think men/women ghould be paid the gase? ’ 5
lesson™ plan . N 5. Does it matter {f a n earns more thsn man?
developed by . 6. Do you think some kers sre overpsid/underpatd?
LIRS/ACHNS {n : ) . 7. Do you think some workers should be patd bctte{ thsn othdrs?
ldng, Kong, The ., 8. How long do you hold onto a job?
Consortfun In “ 9. Whst does ft teke to bulld a good work tecord?
Thatland," 10. low much time do you spend workipg? o
—- T T T e e T T -~ —ttDo~you-recetve your pAY/vages on tlaer -
1ndonesia and 12, ‘Do you have sick lesve/vscstion? - .
TCHC in the 13. What are eaployee’s rights? . . . .
Philippines, l4. Can you srgue with your .bosm? , .
part of the B 15. What happens if you're late/sbsert from work?
INHCR Intenafve ~ . 16. ¥hst do you think sbout manual wogk? .
Coltural 17. Do you think housework is work?
Programs In ¢ 18. Is ft possible to have a society without work? .
Southenst Aafa. ¢ 19. ¥hat skill do you have now thst can help you find a Job in the UsA?
. »
' Q . . \ s
B ‘e .
l: MC * . .1. ‘\I’ -’ »

Aruitoxt provided by Eic:
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EVALUAT TON ' .

. o . o

It is diffi;ult to evaluate orientation. In fact, many .programs

start and céntinue for ﬁodths without having any way to tell whethér
the goals of the program are being met or not. HowéQer, it is
important to think agout\evaluation in the planning stage§ to ﬁrevent'
finding out inadvertently later that” the program ié¢ not succeeding'_
when refugees stop participating or attending.

Evaluation can be on—going\o? it can occur at specific‘points

throughout a pxogram. Feedback ‘from refugées and staff is walualle

of methods as for needs assessment) or informally. There should

be some way‘of evaluating a refugeels prdfress ip the program, not

A

»

S,
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CHECKLIST - ° T

PLANNING AND IMPLEMENTING PROGRAMS ‘.

DECIDING WHAT YOU NEED ) :

} ' ) - Identify clients/participants '

\ Identify existing programs/resources . .
Assess needs of clients/participants

Establish program goals

Establish reasonable time frame for meeting the goals

. ZJLANNING THE PROGRAM .
) Estabiish intake and assessment procedure y
Establish recordkéeping system

Arrange facilities .

Draw uﬁ budéét and procure funding, as necessary

Choose staff -

Train staff

Estiablish advisory committee

Publicize program

THE PROGRAM ITSELF ) . ’ ,
Set objectives

Cfeate/adapt program curriculum

Select methodologies ‘

Procure/create materials

Establish schedule
Conduct pro gi'am !il ’
Evaluate/assess program . }

Modify/improve program
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" RESOURCES

. . ~—ORGANIZATIONS

. e Language and Orientation Resource Center
: Center for Applied Linguistics
/3520 Prospect Street, N.W.
Washington, D.C. 20007

800/424-3701
800/424-3750
‘< 202/298-9292

e Bridge Baok Store
CRE .
1800 Pontiac, Box 104
Denver, CO 80220 "
e Center for International and Area Studies
130 FOB
Brigham Yoeufg University
Provo, UT 84602

. East-West Center
University of Hawaii
1777 East-West Road
Honolulu, HI 96848

'Y Intercultural Network, Inc.
. 906 N. Spring Avenue
LaGrange Park, IL 60525

e InteFcultural Press
70 W. Hubbard Street
Chicago, IL 60610
e SIETAR (Society for Intercultural Education, Training and Research)
- 1414 22nd Street, N.W. .
Washington, D.C. 20037

e SIMILE II
P.0. Box 910
Del Mar, CA 92014
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