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COMMANDING ENGLISH: ,A COMMUNICATIONS SKILLS PROGRAM.

OFFERED TO SOUTHEAST ASIAN AND OTEE NON-NATIVE
SPEAKERS OE ENGLISH, 1980-19 1 -

ft..

Commanding English (CE) is a three-quarter program o communicating skills

courses packaged into an integrated whole. Its purpo e is to assist stu-

dents whose native language is not English in develop g their fluency in

oral and written English and their speed and comprehen ion in reading Eng-

lish tO a level sufficient to enable them to pursue the course of study of

their choice; to enable them, in other words, to functi . as competently

as native speakers in their eduCational pursuits.

Duringlfall, 1980, two sections of the first quarter of th Commanding

English program (CE I) were offered. Studentq, all of who were Of

Southeast Asian origin, were required to take all of the co rtes in

the program. _Ea section of the program included the follo ng cdurses:

"Vocabulary Develop nt," "ReadingComprehension, and Study kills," "Im-

proving Spelling and P ctuation," "Writing Grammatical Sente ces and De-

veloping Orggnized Para apht," and "Oral Communication:. Inte .ersonal

Communication." In addi on, the ttudents had the options o.f rolling in

'a "Support Seminar," des gned to acclimate them to the Universi y, and of

attending a weekly "Ori tation" sessiqn,with the coordinator t.n. staff of

the program, the purpo e of which was to allow them a time to di uss freely

with their instru ors their concerns about the prOgram, the Univ rsity,

and the commun y. ,

Tbe work of the courses was carefully, integrated withln the program Stu-

sents, for example, prepared writing assignments on topics/related t. their

readings, videotaping exercises, and discussion topics, in the other .ourses.

Still, each course met separately in a classrodm with an individual i structor,

except for the writing skills courses which were offered thrpgh indi dual

tutorial instruction in the'Reading/Writing Skills Center.

Following is a brief analysis of each course as offered,in Commandtng E

lish I, in fall, 1980.

COMMANDING ENGLISH I (CE I).

GC 101,'"Vocabulary Improvement",

The goal of this course was ,to:work with vocabulary in context--as it re-

lated to the studentt' other-,Courses--and to teach the students how to

increase their vocabulary"oh their own through word 'aniThis. Margaret

Larson was the'instructor/in both sections of the course. Her firat:Con-

sideration was to teach the siudents proper use Of the dictionary since

Hidh-riative speakers of English often rely too peavily on dictionary,inter-
,

Sandra Dylla Flake is an AssistaAt Professor in the Arts, Communication, and

Philosophy Division of the General College at the University of Minnesota.
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pretation,of words. Fromsthat time'on, students'Were encouraged to dqvelop
vocabulary without such he,avy reliance on their use of the dictionary.' They .

'lc
worked on eveloping vocabulary by using context clues for meaning and by
deciding w4 d meanings through the analySis of.word patts--prefixes, suffixes,

. 1.0and roots. Oidditional time was spent focusing oa,the vocabulary and atructures
used in stuaWnts' other classes or related to theircareer interests in math:-

ematics and '4. ience. Finally, one portion of each week's work was devoted

to a disucsstn of any ne* vocabulary, idioms, or special expressions encOunt-
- -y

gred by the students during,the.week. Students also incorporated these'words

and phrases inMo exteMporaneous paragraph writing. By the end of the quarfer,

students ware,INtting previously unknown, difficult vocabulary into the context

. of a sentence 4# using the clues from contela and word analysis effectively
enough to fullynderstand a sentence or 'paragraph without.interrupting their

1
reading to use qv dictionarY.

GC 1402, "ImprovW Reading, Comprehension, and Study Skills"

There were four Sections of this course, two sections in each section of the

program. Elisabeph Rosenberg was the instructor of two sections, and Margaret

Larson was the instructor of the other t4e.
4,

Rosenberg's'appro'adh was to focus on four related skills: 1) improving the;
students' readingiSpeeds ana habits; 2) improving oheir vocabulary; 3) de-.

'veloping their ability to summarize in writitt what they had read; and 4)
developing their stUdy skills, paiticularly through underlining exercises
with different types.of college reading materials.. Students read two to four

essays out of class each week at their own speeds and used the reading machines

for controlled redding in class twice each week, about half the class time.
They improved theirycicabularies.by homework exerciges and through weekly

exercises in placing words into sentence conteXts. In addition, one class

each wdek was devotgd to vocabulary and reading exercsised from their homework.

tudents wrote. weekly summaries of one_o_f_their readings_,_which were cor-
:

rected and discussed individually before they tewrote them. In addition

to study gkills underlining exercises, student, spent time discussing other '"

study and test-taking techniques.

Larson's approach was relatively similar to Rosenberg's. Students worked

on two out-of-clasg.readings weekly,'formhich they timed their reading

speed and compqeted comprehension and vocabulary exercises. Students aiso

wrote summarieaof each chapter of the coUltse reader, which were corrected

and rewritten. Pait of theclass time was devoted to controlled reading
wilich emphasized impoving.reading rates while maintaining equal or improved
comprehension, and part was*devoted to free reading in which the students

read hovels they had chosen at the beginning of the quarter. The pstric-

dons of time did not allow for much emphasis on'study skills. Students

gained a minimum of 100 words per minute in reading speed wittibut decreasing

in comprehension:

Both instructors were pleased with the text, American Topics, which was an

effective introduction to several aspects of American cultuie, and both felt

the size of the classes (a control-of 15) and the use of a,course assistant

to be important adaitions tO the effectiveness of their courses.
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GC 1403, "Improving Spelling and Punctuation,land GC 1404, "Writing Gram-
matical Sentences and Developing Organized Paiagraphs"

(

These two courses were offered as "individual instruction" courseA, With,
arranged hoys in the Reading/Writing,Sills Center. Maureen Messer co-
ordinated efie assignments and activitie4 of both sections of the courses
and met'with the student in progress conferences. Most of the irizructioh
was presented by /undergraduate teaching assistants (tutors in the Skills
Center) on a self-paCed basis. I

Three main areas of skill development were emphasized in the scope of
these courses: directed sentence and paragraph writing; basic grammar
usage, and punctuation presented on an individual basis through the course
text, Basic Grammar and Usage; and spelling improvement.

Mesder designed weekly writing assignments in consultation with othil.
instructors in the program. Emphasis was put on choosing topics which
reinforced discussion of-materials and techniques from other classes and'

on developing fluency- Students had no problems with writer's block;

they wrote profusely on every topic. Many students showed flashes of
insight or humor', and their writing skills, especially for those students
with the weakest entry level' writihg skills, improved greatly. The^grit-

Ing practice was loosely coordinated with the use of Basic Grammar and
Usage increasingly as the,quarter wehl\on. Students reviewed concepts

of gramMar, usage, and punctuation in an indivrdual program, developed
as a result of their work.on a preteSt. The text was a good introduction
to the kind of handbook used by native speakers, though some of the stu-
dents would have benefited from more comprehensive work on verb'tenses,
articles, and punctuation. Students had no real difficulty with spelling,
and it is possible that greater work in the areas noted above could be
substituted for.the spelling portion of the program. The Skills Center
atmosphere allowed-them to work at their Own pace, to converge with native

, speakers who were students at the University, and to,get assistance in
the -areas -in-whiethey-had: -greatest-need -

,"Interpersonal Communidatioe

The indtructor of both sections'of Chis course, Evelyn Hansen, attempted
/

to achieve a balance Petween theoretical and applied concepts of communi-\

cation-. Students were expected to read and lie albe to discuss assigned

. chapters' _from the textbook, Mon6logue to Dialogue, and,to write and sub-'
mit answers to questions'about those chapters from Hansen's Study Guide
to-MonolOguer'to Dialogue. They were also given a total,of three essay

'examinations coverinthe content of-drose assigned readings and discus-
sion sessions. Keyed to the content of the assived chapters were a set
of five oral assignments which students presented to the audience of their

ovk

fellow students while being vide6taped. As a'final project, the students
k

were required to revie*all five of thpir videotapes and analyze them for

evidence of self-growth and iMproved command of English and its idiomatic
and vernacular use, Students, asked to comment frankly about the value of
videotaping (given that it is.h ex ensive and time-consuming process)

a
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lespondedf without exception, Aat it.had helped each of them individually,
and, that they hoped other studlents would have the same benefits from its
continued use.

Conclusions and Comments

The fall offering of Commanding English was successful from several standpoints.
Students grew measurably and visibly, in their language skills. Data veriOing
tEis conclusion are appended to this report.

Students were also happy with their progress; continuation of Commanding
English II (the secd6d quarter of the-sequence), though not required, was
high, drid student were eagerly asking about the final stages of t:he pro-

gram offered in spring,,1981. Their recognition of their language skill
needs and growth was reflected by their attitudes in the winter quarter
program and by the attitudes of new Commanding English students beginning
the first quarter of the program in winter, 1981. Also, studentsin the

second quarter,of the program communicated their satisfaction to the new
students, and fhey continued to use the tutorial services of the Reading/
Writing Skills Center on a voluntaty basis, as well as-to enroll enthusias-
tically in potional individual study courses in developing pronunciation
and listening skills.

, Perhaps the most telling indication of succesa Of the students in the
program was the fact that 80%, of the students enrolled in the program
during the fall, 1980, completed the entire courae package successfully,
and 77% of thel0e students chose to continue in the second quarter of the

sprogram in winter,. 1981.

Durin winter quartr, 1981-, twn-sec ns-of the second- quarter -(GE-1-1)-

and one section of the first quarter (CE I) of the Commanding English

program were offered. The majority of the students continted to".be of
Southeast Asian origin, but the program included a few other sedond lang-

uage students as well. Student comment indicates that this policy should
be continued, for the student felt that both their languar skills and
theirunderstanding of other cultures and backgrounds was enhanced by
meeting and working-with students of other origins. .

Students in the first_quarter orthe program, many of whom 4ad been en-
rolled in a pre-Commanding English program in fall quarter, were again
required to take all .*the courses in the program, with the'same,addi-
tidnal options of the "Support Seminar" and a weekly "Orientation".ses-
sion with the coordinator of Commanding English. Students enrolled in
the second quarter'dof the program, however, were given several options.
First of all, if they successfully comi)leted the -full fall'irrogram, they
were offered the option of "whatreaming" (enrolling in the regular
General College curriculum). or of continuing in the Commanding English

' 'progrmm. Near the end of fall quarter, the Commanding English I (CE I)

/ 1

.)

I.
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staff made recommendations to all CE I students regarding their enroll's-

ment in the next quarter. Recommentlation included the following: .Con-

tinuaion into CE II, "mainstreaming," repeating CE I, enrolling in pre-CE,

or no continuation in any CE program, with the future enrollment of the
studerit to be determined by Dewain Long, Admissions Director for the tol-

lege. The majority of sudents were recommended to continue in CE II or

to mainstream. Students rscomrnended to repeat or to move to pre-CE had

had little success with the program for various reasons, the most common
being that they were not acadernicaily, or socially ready for CE I. Stu-

dents recommended not to continue in any Commanding English program were

those for whom the staff felt the program had been of little use, not

because the student did not need the work, but because they were hostile
to the idea that they had any, need to improve their language skills in
English. These students had usually attended American high schools and
had been in the United States for some time, and while their spoken Eng-

lish xaas often superior to that of other students, their reading and
writing skills were Iery weak. The staff felt, however, that their'hos-

tility to the program had not been overcome in one quarter and that they
should not be allowed to continue.

The s econd option given CE student was related to coursework in the pro-

p:gram. They Were required to enroll in three courses: a second viral

'communication Course; "Oral Communication: Group Process and Discussion";

a sect cmd writing. Covrse, either "Fundamentals of Usage and Style" or

"Writ ing Laboratory': Personal Writing," depending on their level of

writling skills; anik a history course, "The Asian/American Experience',"
an ex-perimental addition to the program taught by Nobuya Tsuchida, Director

itotlrerAsian/Pacific American Learning Resource Center. Additionally,

the s tudents were allowed the opIpLion of enrolling in another individual

study wurse in the Reading/Wrieing Skills Centet, again experimentally
offered, in "Pronunciation and Listening Skills." Finally, student were

alloured to enroll in a non-Commanding English course of their choiCe, in
or outside of General College. The majority of these students chose to

take courses in mathematics.

In bo th,CE I and CE II, the work of ,t414courses was carefully integrated
within the program. Staff of each program met weekly with the coordinator

to. discuss student progress, program modification, and program integration.

Follo-wing is a b ef analysis of each course as offered in Commanding

English (I and I ) in winter, 1981.

COMMANDING ENGLISH I

GC 1401, "VocabularY Improvenlent"

Margaret Larson, again the instructor of this course, coatinued to focus

on teaching students how to increase their vocabulary .on their own through

word amaysis. After a brief review of how to use a dictionary, the class

worked on deciding meanings of unknown vodahulary through contextual clues

and elrough word part analysis.
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Anraddition to this course during this offering was a "word-aday" exercise. "-
Each Mqnday the students handed in flve new vocabulary words they had en-

, countered during the previous week. They listed the word, gave its part
of speech and definition, and they wrote a sentence using the new word.
Then, on alternate weeks, the students wrote impromptulmragraphs in class,
using their new vocabulary. ,

'tA
GC 1402, "Improving Reading, Comprehension, and Study Sk le

Eaceof the two sectie)of this course had a different structor.

Elisabeth Rosenbergt'who had tau ht the course in fall, aught one section,

and Jull Gidilark the other.

Rosenberg again focused on four related skills: improving reading speed
and comprehension, improvingyocabulary, writing summaries of reading,
and improving study skills through underlining. Weekly, students read
two to,four essays from two texts, American Topics and Improving College

'N Reading, as well as from handouts of classics in world literature. The

readings varied in difficultys with about half the class time spent working
on reading individually and in groups, using reading machines. Vocabulary

was taught through homework assignments in which students used vocabulary '

words in the context of sentences, and weekly summaries of one of the
readings were discussed with the course assistant and rewritten. By the

end of the quarter, students were Asked to write'a timed in-class summary
relying.only on memoey. Finally students concentrated on using the
study skill of underlining as a study aid and to preparte for examinations.
Rosenberg's students were evaluated on the basis of the McGraw-Hill Reading
Test used as a pre and post-test as well as a test of speed and comprehension
based on one of.the classroom readings.

Gidmark's goal, relatively similar to Rosenberg's, was to guide her stu-
dents toward achieving greater comprehension of their reading and to intro-
duce them to a variety of study skills. Students"were assigned readings'

in the basic text, again American Topics,, and were required to purchase

an English dictionary, used/both in skills practices and as a reference

aid. A typical week included discussing a lesson from the text; working
on such study skills as taking notes, marking textbooks, outlining, and

studying for examinations; and doing in-class readings and exercises.
In addition, students were also required,to summarize a weekly reading

,/ (without benefit of class discussion). Gidmark's students were evaluated, \-

with a pre-.Asnldpost-reading test and a mid-term and final examlnation
covering the essays in American Topics.and study skills.

Boell instrUctors reported marked gains in comprehension and reading speed.

GC 1403, "Improving Spelling and Punctuation," and GC 1404, "Writing
Grammatical SentencesJand Devloping Organized Paragraphs"

Maureen Messer continUed to coordinate the assignments thid activities of
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these "individual instruction" courses offered In Effe-Ice'ddinglWriting Skills

Center and to meet with the students in progress conferences. Instructi,on

- was self-paced and presented by the Sicills*Center tutors.

The syllabus and goals of the courses were the same as in the fall offering,
with emphasis bn three areas: Directed sentence and paragraph writing co-
ordinated.with the.readings and disCussion topics of the othe classed;
basic grammar, usage, and punctuation presented oje An ffidividual basis
through the text, Basic Grammar and Usage; and spelling. improvement. While

the students brought to the cou se better writing.skills than their pre-
decessors (most of their initial writing assignments were clear and under-
standable), they made less improv ment, with many of them leaving'the
course with,skills at the same lev as at their entrance. While they were

n as profuse in their writing, the were competent, and incorporating

rammatical structures om their xt into the assignment helped

to realize the connec n betwen knowledge and practice. Few stur

ents had any difficulty with speaTng improvement.

'AO

GC 1465, "Oral Communication: Interpersonal Communication"

IR
The philosophy of this course, taught by Margaret Larson, was to teach

the students to apply practically the theories of the textbook, Monolo ue

la Dialogue. As a supplement to the text, Evelyn Unes Hansen'study Guide

to Monologue to Dialogue was used. Each student presented fiv oral assign-

ments, keyed to the text, while being videotaped. Following each videotape

assignment, the students raViewed that tape and wrote an analysis of the pre-

sentation. The analyses dealt with such topics as verbal and nonverbal

strengths and weaknesses, the handling of the specific subject, and audience

reaction eo th% prqsentation. As a final project, each student wrote an*

overview analysis of his or her progress during the quarter and commented

on the value of videotaping ini,the Commanding English program. All but one

of the respovses favored the couti..nuation of the videotaping approach as bene-

ficiarto-improving all aspects 9f oral communication.

?

COMMANDING ENGLISH II

GC 1464, "GroupProcess and Leadershie
-

Two settions of tflis course were offered during winter, 1981, by Evelyn

Hansen-, whose goal was to present students with a combination of theory

about and practice in small groups. Students learned about the dynamics

of groups--how they' form, what roles and tasks members Perform. how lead-
ership develops, how groups build cohesiveness, and what part conflict

and its management play. Students farmed groups, and their groups pre-

sented three group discussions, spaced throughout the quarter. The

cussions were videotaped, and the participants were required subsequently

to study and critique their taped performances.' In the three discussion

assignments, the groups were presented with a dilemma: to select a sub-

ject both appropriate and of interest to the members of the'group, to

e

9
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research the topic,by drawing on library and community resources, to con-
struct\group and i dividual outlines of the discussion, and to present
the discussion in i s polished form to an audience of their classmates

while it was being videotaped._ The first discussion assignment mas a
uestion of fact; the second, a question of value; and the last, a ques-,

:tion of policy.
.

. ,
.

Through these exercises, students learned at two levels: the cognitive

and the affective. At the cognitive level, they uiere introduced to the .

Aperican library system and began to understand how Xo,use it. They

learned a logical systennor use in analyzing data, issues, and problemp.
They learnedprinciples of, exposition and how todtpply them in preparing

outlines and develdping ideas. They practiced thinking and talking about

intellectual subjects in English, their newly-acquired language. At the.

affective level,,they rpexienced primary and secondary tenSion of group
work in an enlightened wal-, most,of them realizing for.the first time

ehe role and significance of those proceSses. TheSr participated in the

struggle for leadership and learned to recogniie their own role and style

in determining the outcome. They experienced conflict and experimented

with ways of managiqi it. Through practice in these exercises and height-
ened understanding of the processes they experienced, students gained

increased confidence in their ability to participate in group work and

to make worthwhile Contributions.
,

Two textbooks Provided instruction in theory and guidance for its appli-

cation: Effective,Small Group Communication and Group Discussion and

Decision Making. Two unit tests were. given.(of three planned). The

first test was part objective and part subjective, and it revealed the

need for Cammanding English students to learn more about the theory of

making and taking objective tests. Most.of tile students performed very

well on the subjective tests. In lieu of the final examination, students

were required to write an evaluation of their discussions . and to analyze

the groWth they experience& throughout the quarter. Through this project

they were given anopher opportunity for analysis and critical,review and

were enabled to proceed to a higher level of thoupt--to synthesis.
,

'7
GC 1405,"Fundamentals of Usage and Styke" and cc 1421, "Writing Laboratory:

Personal Writing"

Originally, two sections of,a 1405 andt1421 combination course were.planned,

with Sally L. Chirinos teaching one section and Lisa Washburn teaching the

other. Because the two sections were offered at the same time, however,'

the two instructors were allowed the latitude to divide the courSes, as

they did. Upon entrance.in the course, student took a grammar and usage

test and wrote an in-class-dssay. On the basis of the results of,..the

test and essay, . they were placed in 1405 or 1421: Sally Chlrinos taught

the more elementary- "Fundapentals of Usage and Style" class, and LiSa

Washburn tailght the "Writing Lab:' seCtion. Both instructors felt the stu-

dents benefited from,the course division since they could then give full

attention to students at a singe level of writing profiqency.
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,The success of "Fundampntals ofTsage and Style" may also be attributed
in part to the clgSs size--oniy b2 students. ClAs-time was used spec-
ifically to work throUgh the units of the text. Commanding Seneenees
either in one or two groups), for working on sentence combining technfques
fram The Writer's Option, and for testing. The students, therefore,
had less "independent" work in both areas and more work in class under
the teacher's guidance than in a combined 1405/1421. Additional class
time was devoted to writing in class, time that would have been lost in
a larger, combined class:

Over the quarter, students showed extensive progress, improving 60 to 65
per cent from pre- to posttest in sentence combining and 25 per cent in
grammar. The initial writing sample Showed no student prepared to under-
take 1421; a final writing sample showed 10 of the 12-fully prepared and
2 close to being prepared.

Lisa Washburn's section.9f °Writing Lab: Personal Writing" concentrated
on writing four major essays and work in .the test, The Writer's Option.
The these topics, taken,grom the fir ive,chapters of Notes for the
General College Writing Laboratory:2 arrative and Expository Writing,
included a description, a portrayalof a personality, a self-interpreta-
tion, and 'the recreation of an eperience.. For each theme, the instructor
and her under/graduate teaching.aisistant spent ahaut three weeks and two
hours of individual eonferencing during class time working with students.
4The students turned in a rough draft and a first draft, both of which
were discussed individually with them. The second draft was graded, and
revisions were required althopgh they did not:influence the final grade.
Many of the students turned in outstanding essayS, often relating their
personal traumas and tragedies.

Class time was divided maiply between discussing the material in Notes
and working on exercises in the first nine units of The Writer's Option,
which lent itself very well to small group work. To counter the rather
lethargic class.discussions of student essays in Notes, students were
asked to choose a favorite essay in each chapter and to analyze it on
various levels. Discussion was npch improved. Many student becate quite
proficient at cambining sentences in novel and effective ways. Additionally,

students wrote three in-class essays on assignments relating to descriptidn,
desbribing a person, and self-interpretation. These short essays were

graded-dud revisiads- were required. Some of the more perfection-oriented
students had difficulty with.this-task and were reluctant to hand in papers.
,If they worked on them out of class, they received a lowered grade.

Students worked on grammar in a more limited way than those students in 1405.
Ihey worked the.exercises in the Handbook to Notes as well as duplicated
exercises on particularly troublesome problems of adverbial clauses, part- ,

iciples, and transition words. Modern Entlish: A Pxactical Reference Guide
mas difficult to integrate into the course due to its late arrival as a text,
bdt a reference work of this type was recommended for later offerings of 1421.

fs 4
Finally, the crass discussed' and worked several exercises on figures of
speecb and the appropri8...euse okf a thesaurus, particular problems for

second language learners.
A

Si*

P



GC 1469, "Individual Study: Oral Communication," optiOnal course

This optional coprse was offered individually through the Reading/Writing
Skills Center. Fourteen students contracted with tutors to earn one or
two credits working on pronutciation, listening, and conversation on a
one-to-one basis throughout the quarter. Within these restrictions, tutors
and students were relatively ffee. to fugs heir work on individual needs.
Perhaps the bear way to summarize the ighge.:M ts and successes is to.

'4uote comMents from the students' final project for'llhe course, 4 self-4eval-
uation of their progress in'improving pronunciatibn, listening, and con-
versation: *

She.let me listen to ending sounds and teach me how to, recoghize
them. .

( .

.

After taking this class, I feel enjoyable and confident to talk to
any American.

One quarter rS;not enough for me to learn my pronurfication as I ex-
petted.' However, I noticed that I feel more confidence to speak
English than before.

There are some'sounds which are #fficu t for Vietnamese pronounce,
for example, I could not pronounce cleaxjly between /ali sound and
/e/ sound, /j/ sound, etc. before,.but fter practicing some times '

with you, I got them. I mean now I can ronounoe and even discriminate

them when I hear you talking.

The GC 1469 isiproved my English very.mucb. 'It helped me express

my ideas, read something more easily.

I told her that I needed help in special, words I had trouble 6ith,in

my. daily general speaking so, we changed to,what I wrote downi all
the words I am having trouble with.

At the end of the quarter I_haye_written_sor dictations; I can
distinguish some similar sounds., and especially, though I hwie-JuSt-
registered for one credit for pronunciation, but actually I have
improved something in listening.

.According to me the most difficult to me is speaking and listening. .,

At the beginning of the quarter, I was very afraid of that. I could

not speak and listen well as noir. I feel more confident, tore fluent.

I tried thinking.by English while I spoke with ydu. You know, ai
first time it was difficult for me to .do that, but I coulli do so

little by little.

All of the students reported similar experiences, increasing confidence

: in talking to Americans and in understanding them, increasing confidence

in beingunderstood. Many of them also discussed the_cultural exchange
they haddexperienced in working,with a native-English-speaking American

. tutor. They discussed diffdrences it traditions, their experiences leaving

,
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, .

Viet ,61. rent npVi storiAs, art, and literature. Perhaps this was the
real strenOf this course, the opportunity to work on making themdell/es
understood and,on'understanding'a native speaker with an American student,
a peet,..on the one-toone basis necessary to develop a comfortable workin&
relationship.

In4pring.quarter, 1981-82,:all three levels of the ComManding,EngTish

, course was Offered to students not yet at the entry level English Place-
ment Score required fdr.Commanding English I (CE I). Again, the,majority
of stbdents were from Southeast Asia', but other sqond language studentd
(students,from Saudi Arabia,koldmbia, the U.S.S.R., and Turkey, for'ex-,.

ample) were welcome: .e
)q,

The program of courees,for first quarter (CE I) and second quarter (CE II) '

students renained essentially the same, pith only one change. _Students'in
both qE II and CE III (the.a0ded third quarter component)'were encduraged
to enroll in GC 1836, "Atian/American Litera re," another expeiimentdl,

4 addition to the.ftOgram taught by kobuya Tstic a, Director of the Asian/-
Pacific AMerican Learning Resource Center, in p ace of GC 1835, "The Asian/
Aterican Experience," which had been offered winter quarter. Again, stu-

dents in CE II were offered the pption of individual.study in ."Pronunciatiott
and Listening Sicills," and again they were allowed to enroll in a non-

.
Commending English course of their choice, in or outside of General College.
While most of these students chose optional rilathematics courses, a number
selected courses in music amd hiqory offered in General College. .

0"

:Students in Commanding English III were enrolled in either GC 1421 or
GC 1422, "WriEing Lab:. Personal Writing," oi "Writing Lab: Communicating

in Society;" depending on their level of writing skill, with most of the
;iudents completing their freshian English writing requirement in Spring
quarter by taking GC 1422. Several additional courses were available to
the'stueenEs, depending on their individual needs. These courses included4
"Aaian/American Literature," "Individual Study in ronundiation and Lis-

tening" (students could take this course twice, once in CE II and once in
CE III), and "Imprpving Study Skills and Vocabulary," offered individually
through the Reading/Writing Skills Center. Students in CE III were for
the most part encouraged to take most of their coursework in "mainstream"
courses. Again, as in CE II,students were allowed the option of continuing
in the prograM pr of electing full mainsiream coursework..

A.

During spring quarter, the full Commanding English teaching staff met in
weekly staff meetings with' thecnordinator. It was decided that program
staff at all levels (including4Pre=Commanding English) would benefit from a
shared meeting since stddent progress could be looked at on a continuing
hasis, rather than in the lighi of a single quarter's efforts, Also,

*af from different levels of the program could be better acquainted
with all levels.of the program so as to more effectively soordinate coursework
and effort.

The following brief analysis of each course as offered in Commanding English
(pre, I, II, and III) in spring quarter focuses on development of the curriculum
and modifieatios of prior offerings,

13 ,
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PRE-COMMANDING-vENGLISH (formerly ASPECT

.

GC 1415 , "Reading Compr ehension. and StUdy Skills .for Non-native Speakers
of EnglAsh"

'.
During' spring -quarter, because of the limited number, a student involved,
only one course of the pre-Comiancling English program was off ere,d (with
students making up the balance ctf their enrollment in non-credit. English s

.as a Seaond Language courses offlered in the Department of English as a
Second tanguage).

In choosing which pre-Commanding English course to offer, the coordina
looked for a course which already covered as many of the, communicati
skills components as possible. GC 1415 seemed ideal 'because 'the cou
work irtcluded additfon to the stated subject matter of reading ana
study , skills) work,bm.,..writing summaries, vocabulary practice, and oral
communication in clasildiscussion.

The gotirse ins'tructor, BronWyn Benson, had 'acted as the course assistant
_during the priFiousi quarter, and she offered' essentially the same course
content , with a few\modifications in learning tb recognize main ideas
and maj or detailsin their reading. .11s. Benson reported that students
did show satisfactory improvement in their, reading comprehension, though
the Actual courseidelivery presented some challenges balcause students
di not appear ,to be as highly motivated or well-prepared as those from
p ior quarters. .

COHMA11)ING ENGLISH I

' . ._
. GC 1401 ,, "Vocabulary Improvement"

,. .
Elisabeth Rosenberg, the course instructor, divided class time so that
twn-thirds of the courbe was devoted to learning word parts and one-
third time to mastering American idioms. The students were especially
eager to-learn and use American idioms and responded well to the text,

1,Essentiar Idioms i English,: by Robert 3. Dixson. No text was used to
teach word.pgts, Rosenberg felt she had not been able to locate a

s text that was Suitable, so.she used a considerable number of course hand-
outs for this part of the course. ptudents were evaluated on all of the
word parts tliey had 'studied and on the mastery of idioms, with 20 of the.

.26 studerits scoring above 70 per cent on tiCe final test.

Rosenberg used her course assistant to work closely with students on
6 idioms; she felt the experience of supervised classroom teaching was

va1mikii..4 to both students and rthe assistant, since the students had
104 ertigit of two distinct styles and paces in their instruction.

1

so

S.
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GC 1402,-)'Reading.Comprehension 'and Study.Skills"

loth sections of this course were taugl-th by Margaret Larson, who felt
the small class size facilitated discussion in class and enabled her
to give special attention to those students who desired or needed extra
help.

In addition using the same text, American Topics; as in previous
quarterst.Larson also assigned weekly scaections by a020eh century Ameri-
can writer, with the intention adeveLaping-the students' awareness of
crosscultural adjustment, as opposed to the readings of American'Topics
which focused bn the teaching Ivf American.culture. Students summarized
the'selections by 20th century writers and, as the quarter progressed,
were required to deal with specific questiOns.about the reading in their
summaries.

In addition to readings from American Thipicb-and.the reading selectIons
by Amerian writera, students worked or improvi*g reading speed_while
retaining comprehension in two weekly out-of-class readings. Students
also had the option of reading and summarizin&James Clavell's King7Rat
or Maxine Hong Kingston's The Waman Warrior, and they spent one class
hour weekly.working on Improving their study skills. While students'

.reading speeds greaEly increased, they suffered no loss in comprehension
level as a result'of this increase.

GC 1403, "Improving Spelling and Puncttuation" and GC 1404, "Writing Grammat cal
Sentences and Developing Organized Paragraphs"

Maureen Messer, coordinator of these course offerings through tfie Reading/
Writing.Skills Center, reported that students tothe spring quarter made
encouraging progress in learning to follow written directions, to write
clearly, and to stick to a single point. The majority did excellent work
in reviewing basics of grammar., spelling, and punctuation. Messer reported
.that some students questioned the wisdom of a prescribed package of courses
and suggested more freedam of choice in CE I, but that most fat that the
programvas invaluable academic preparation.

_

GC 1465,'"Oral,Communication: Interpersonal Communication"

Evelyn HansenPcourse instructor for GC 1465, reported that students in
the spring.quarter offering of the course vere influenced by having been
enrolled.in pre-Commanding English,(AWECT and ESL) for two previous quarters.
As a group,- they had developed same unacceptable patterns of communication
(such as interrupting oihers, shouting out interpretations of another's
statement while the other was trying to.express thoughts in English, fri-
volity, inattention, and boisterousness). Het first priority was, therefore,
-to guide.the establishment of new norms of acceptable behavior, a process
which took about half the quarter: Students again made five videotaped pre-
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sentations and aga n completed study guide questions for selected chapters
of Monologue to Dia ogue, and as the quarter progressed, more and.more of
the students partici aied in discUssions and.lost their fear.of being laughed
at or interrupted by more aggressiVe classmates.

During this quarter, ilansen additionally required students to meet in small
.groups with her course assistant to review their videotapes and to share
their observations with each other about the presentation. The process
brought about excellene results in the students' combined reviews and analyses.
Haven also employed a formei student in the program as a reader for the
course. By dividing her course assistant time between a native speaker of
English and a former Commanding. English student,. Hansen gave her students
the benefit of parallel written and oral dimensions.

For their final project, students reviewed their five videotapes with the
course assistant, Denise Chirpich, to describe the level of their communi-
cation when the quarter began and to trace their progress through the quarter,
noting what changes, if any, had occurred. Without exception, students in-
vested much time and thought'in their projects, as the following final report,
typttal bf the many conscientiously prepared analyses submitted in this
course, indicates:

Ten weeks ago, when this quarter began, my English was too poor, so
I was anxious at times I had to communicate with American people be-
catise.T did not understand what they spoke and couldn't answer their
questions. I also couldn't express my ideas to them because I knew
only a little English vocabulary. Besides, I got many mistakes when
I wrote compositions. That was caused by the lack of grammar know-
ledge. -I didn't like reading all types of English books because it
was difficult for me to understand. I had to.consult English-Viet-
namese dfdtionary many times. Therefore, I did not have enough time
for doing other work.

During the quarter, when my teacher required us to make videotapes I
felt wretched. ,I wasn't worricd very much about the writing assign-
ment because I might use the Octionary and grammar book to write
correctly, btt my pronunciation was terrible with foreign accent.
my classmates would laugh at me. After the first videotape I got
experience and made the next one better. And little by little;
other courses such as_reading-comprehension, essential idiams in
English, basic grammar, spelling, etc., gave me g great progress in
English communication. Besides, by listening tbkteachers everyday
I got used to Englsih intonation and pronunciation. The improvement
of my ability to cammunicate in Englsih was seen after four weeks
of studying. I got higher scores in my assignment with good obser-
vations of teachers, and I could talk to them More easily. I think
the latest videotape with Denise Chirpicb was the most successful
videotape of mine. The .composition was clear and almost perfect,
the reading presentation was better than before, my/accent was correct.

Now, after the quarter, the ability to express my ideas in English
is enough for communication with American people. I don't need to
ask sameone to accompany me for translating when I go. anywhere: I

I (1.
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, can talk correctly and read faster and better,--I think I have made
the.most improvemer.lt in Englsih in listening. Before, known
a lot of Bhglish vocabulary whfCh I didn't knqw how to Spea4. I

diAdn't,understand the idea of dialogue. That caused me many obstacles
to pommunicate..In tnglish. However, I think I still have to try to .

improve my pronpinciation and' exirese'more rapidly my ideas

These observations,reflect the student's perspective and provide eyidence
that the parts of ehe program are connecting and coming together in an
integrated whole.

COMMANDING ENGLISH II

GC 1405, "Fundamentals of Usaie.and Styleh And GC 1421, Nriting Lab:
Personal Writing"

.

Two,dominant problems in studenpuriting particular to second language
learners noted by the instruct6r;-Suellen Rundquist, were the use of
articles and use of participles, but even in these areas student writing
showed significant improvement.

In noting recommendations for future offerings in this course, Rundquist
consistently recommended more use of materials which were specific to the
needs of second language learners. She found using the sqntence combining
test, The Writer's Option, for example, much less helpful in this clasllik'

than in a mainstream section, chiefly because the materials were so cul-;
turally specific. She also noted that The Open Book (the General College
journal of student writing, the first issue of which was published in
Spring, 1981), would fulfill the need for example's of writing by non-native
English speakgrs.

Students in 1405 wrote.five short themes and completed nine units of Helen
Mills' Commanding Sentences, a text in fundamentals of.lentende structure,
while those enrolled in 1421 wrote a total of Aght themes, three of which
were impromptu assignments. , t

GC 1464, "Group Discusslon and Leadership"
.4

.
. ...:, .

,

In,this Auarter, the instructor, Evelyn Hansen, continues to focus her-
attention on-several bas'ic.issues, including the feasibility of teaching'

'CE II students-the Dewey method of reflective thinking, of their learning

to understand the dynamics of group process, to organize groups, to select
leaders, and to participate n the research and preparation of discussion
,topics, to think abqut social,and pdlipical issues, dnd to 'do all of this,

. *
- giving voice to all of this', in English. '

. ,

- As difficult as,this proceas is for native speakers, it is even more dif-
ficult for student for whom English id a second language, hut they can,

1,
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and do, learn th6e conceptso and they are proudof their growing ability
to think about and to discuss camPlex issues in the three oral assignments
of the quarter: the question of fact, of value, and pf policy. Of singular
importance is perhaps the fact that this courge serves as an exCellent pre-
lude to GC 1422 "Writing Lab: Communicating in Society" IlicA the students
take in Commanding English III, for it provides practice is using the skills
needed for scholarly inquiry and writing.

4

Again, the oral assignmentsare videotaped gromp discussion projects which
students are.also required to review ana analyze. New this quartr was
'the specific assistance af a teaching assistant, Denise Chirpich, who
helped the studsnts to study their videotapes and provided the essential
supplementary instruction necessary to realize the full.worth of using

4
videotape.

In addition to the videotaped group discussions prepared by the students,
they took three objective tests, chosen because the concepts of the course
and the textbOok presentation of them lent themselves to such testing
and because these students have little experience with objective test and
needed to learn how to take them. While such.practice waskinsufficient,
it was a beginning in aiding themin understanding theoriss And strategies .
of objective test-making.and taking.

Hansen hopes also to develop course materials necessary to adpat the text-
book for the cou se to the needs of non-l.tative speakers of English, similar

, to the study gydde to the /test developed for GC 1465 in CE I.

COMMANDING ENGLSIH III
.1

GC 1421, "Writing Laboratory: Personal Writing" and GC 1422, "Writing

Laboratory: Communicating in Society"

The success of prior quarters of the Commanding English program is reflected
in CE III, in which the sole required course is the appropriate writing lab.
According to the instructor, Sally Chirinos, 90% pf the 1422 students could
have succeeded equally well in mainstream sections and the same was true
of about 40% of the 1421 students. Student in both classes showed definite

improvementin their writing skills over the ten-week quarter. Chirinos )

attributed much of the improvement to the large amount of one-on-one contact
0 the student had with tutors in the keading/Writing Skills Center: She

estimated that 28 of 34 students used the Skills Center regularly, and
that without such tutoring, the progress students made in the quarter would,

have been plower and less noticeable.

The large class, thirty- our student, made it difficult at times for the

instructor to work with b h classed, and she recommended ihat in future,

if the class is a large coiibined section, that a weekly recitation hour
be scheduled separately wi h the course asdistant, so that students can
get more individual attention. Some type 'of weekly division of the groups
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is wise, since students in the two classes have different concerns in dis-
cussing assignments. When the Vim classes are_combined, as'they were this

. quarter, it is essential that the course assistant be available for work
in the classroom.

-
GC 1406, "Improving Study.Skills and Vocabulary Development" optional course

This course was offered optionally to CE III sfUdents who fel; they'needed
work on additional vocabulary skills and on learning to take ibjective and
essay test. Students enrolled in the course throillgh the Reading/Writing
Skills Center and .theyworked on either or both units of'the course. The
test-taking techniques for'both subjective and objective questions and with
applications of the techniques on quizzes based on readings from the student's
writinelab class. Students were allowed to use the readings in taking
quizzes, since 4t was the technique of answering the question, not the con-
tent of the question, which was being evaluated.

In the vocabulary improvement unit, stgdents studied words in context,
dictionary and pronunciation skills, and reviewed roots, prefixed'and suf-,
fixes. They were tested on vocabulary with two pretests and post-tests
(one standardized pair) and withthree unit quizzes.

O'
This was the first time this course was offered to CE III students in this
form, and while some improvements were needed, such as additional forms
of quizzes and tests, and more careful monitoring of student progress, the
students who elected to take the course made definite progress'in borh.areas.

-

GC1469, "Oral Communication: Individual Studylijptionarcourse

This course was'optionally avails le to bath Commanding English II and
Commanding English III students, hrough individualized contracts made
with tutors in the Reading/Writi g Skills Center. The course continued
to be one of the most popular an successfull optional courses, chiefly
because of the individual attent on given students by their4tutor prolect

. mOnitors. Several student'evalu tions Of their own work werg quoted in
the segment on winter quarter's E II offering of GC 1469. The comments
of the tutors in their '' ect onitor's Final geport on Individual Study'.
Project" reports are qually telling. The advantage of one-on-one tutoring
wi*th an individualiz approach taken by each tutor-tutee pair is readily
Apparent:

They began the q rter with a rather low level of motivation, but....
this increased s bstantially as. we overcame certain problems.

In addition to discussing new words and language difficulties, we
did 'home oral readings from a book of American short stories and
had a few gtoup discussions with other Vietnamese students.

,

He worked through much of a pronunciation book, and I gave,him fre-
quent quizze'S on the mew sounds he had learned.

19
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She seems to have gained in her confidence to converse with a native.
English speaker and claims, as evidence of'this, the growing number
of instances in which she now meets to converse with Americans.

/.)

Every week we Would discuss Nerious topics--some directly related io
langyage and pronunciation, others are general in nature. Trimh .

ma6-quite noticeable progress in his ability to converse freely
.with me.

After each talk I would point out problem areas and together we would
try to generalize about the problem and came up with ways of alleviating
it in the future. Then we would continue an informal 2-way talk.on her
topic,,and I would encouragefurther explanation or clarification..
Usually the talksmade it clear to me which specific sound patterns
we_ should do exercises on.

This quarter, / felt she as ready to do some more advanced, more
interesting elterdises, suc as reading editorials, reviews, etc.
In working with her this qu ter, I could see that she was very
consciously using and integre ng hings she learned last quarter.

,

CONCLUSIONS

Thoughout the 1980-81'academic year, the Commanding English program developed
-.in a number of ways as the staff and students shared experiences and used

those psperiences to improve andmodify the program. Programmatic develop-
men't over the course of the year included increased coordingion of course
liateriafg through lull staff meetings of teachers from all levels of the
prograffy

These staff meetings and discussions led to the development of a revised
placement policy for 1981-82. Students admitted to the College are placed
in the Commanding English program on the basis,of their English Language
Proficiency Tests. (The tests, the Michigan Test of English Language
Proficiency, the Michigan Test of Aural Conprehension, and the Minnesota
Composition Test, are administered in the Testing Center of the University
and evaluated by the Department of Englsih,as a Second Language.) The
store divisions for placement in the program were defined more clearly
and adjusted oh the basis of the year's experience. Student are now placed
in Commanding English with composite scores of 55 5o 69 (55-62, Pre-Commanding
English; 63-69, Commanding English I). Students with scores of 70 and above
are not required to enter Commanding English, but those with scores of 70775
are encouraged to enroll in Commanding English II or III, depending upon

- the breakdown of those scores; and those with\scores above 75 are allowed
to enter Conmanding English III if theS7 request it. Admission to General-

College at the Pre-Conmanding Englsih and Commanding English I levels is

conditional. Continued enrollment in General College is contingent upon
satisfactory completion of all courses through the end of Commanding English I
or a composite scdte on the English Language Proficiency Test of-70 or above.
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During fall quarter, 1980, both a Pre-Commanding English program (then a
separate prograT called ASPECT, under the coordination of Professor Jill
Gidmark), and a credited English as a Second Language program (offered .

with staffing through the Department of English as a Second Language) were
offered. Some iodifications in these prograns resulted over the year.
First, ASPECT was brougHt under the ausplces of Commanding English, as
Pre-Commanding English, during spring qUarter. This move allowed for
increased staff'communicaticim, simplified scheduling.and coordination,
and a .clearer relationship between the Pre-Commanding English and Command-.
ing English I levels of the program.

A second modification involved the offering of,Pre-Commanding English and
the ESL program. , Because of such factors as cost (the ESL program could
only accomodatt 15 students in each section) and student misunderstanding
of the ftnaction of the ESL and Pre-Commanding English programs, it was
decided that the ESL program would not he offered again and that the Pre-
Commanding English program would be limited to fall quarter only. Students
'id.the ESL program in fall, 1980, had taken the Pre-Commanding EngeS1
program in winter, 1981, and felt they had developed their English pro-
ficiency sufficiently. They mistakenly equated EXL and Pre-CE, both of
which included no courses from the regular General Colflue curriculum,
with CE I and CE II and felt they were teady for mainstream coursework.
Much of spring quarter the staff had to devote time and energy to cor-
recting this attitude, and the results were on13; moderately successful.
Also, the coordinator and several Of the staff felt that it was important
that sudents reach a sufficiently advanced level in the coUrseo of one
academic'year to carry skills and knowledge of English over the summer
break. Students in ESL in fall had only completed one quarter of,the
regular program by the end of the year, and students 'who began Pre-CE
in spring had completed no regular academic work by.that time. The
modified offering of Pre-Commanding English during fall quarter only was
put into effect fonthe 1981-82 academic.year.

During winter and spring quarter non-Asisn studentst, who welcpmed the .

opportunities for corss-cultural understanding and'increased practice in
English (often as the only common language). The program staff, therefore,
recommended that one-fifth of the prograi spaces iste reserved for non-Asian
students Who wished to participate in the program, and that recommendation
was effeCted in fall, 1981.

Aft additional development iesulting from the Commanding English prograM
was the inauguration of a new journal, The Open Book: A Journal of Student

sWriting. Student writing in.the rwo General College writing'labs (GC 1421
and 1422) related personal experiences in the students' native lands, showed
the development of a style and perspective in English, and offered the
students an opportunity to share experiences and knowledge, both of their
own cultures and in reaction to American culture. The results were impressive,
and therefore, The Open Book was conceived of as a vehicle for sfiaring the
writivg-of these students. (The.Open'Book is not limitedto publidRing
Corm:landing English students' work; the fail isdue is devoted to the work
of all special program students and the winter issue is open to the writing
of all General College students.) Student, faculty, and community response

to the-first issue was warm and impressive.



- 21- -

Thoughout the academic year, it became increasingly clear that among,the many
factors contributing to the students' successful development of English lang-
uage skills in Commanding English, fourwere crucial:

\I) Size: Tbe program operated effectively when size of each section was
limited to 25.etudents. allowing time for individual attention fram in-
structors ana tutors.'

. N

2) Assistance: It is imperative that instructors continue to be sssisted
by undergraduateteaching assistant.assigned to their courses. Courses de-
livery of this package is more time-consuming,and iore intellectually drain-
ing, and without.the assistance of UTA's much of.,.the benefit of the program .

would be lost. A side benefit results fram the lact that most UTA's are
also tutors in the Skills Center (allowing for continued'contact in future
quarter) or are former Commanding English students, now-enrolled in "main-
stream" courses and programs in the University. ,

# t 1

3) Attendance: Each course has required attendance, with only aScertain'
number of absences allowed. In addition, students are required to take
the entire program, and, they may not cancel any Part of it. Because of
this requirement, students learn to usethe class time to their best ad-
vantage, practicing the very skills they will need to compete successfully

. in the University environment.

4) ,Coordinatio : The program staff of instructors and coordinaor meet
weekly'to disc ss program coordination, individual student problems and

( 1
concerns, and to shard releveant concdns. In addition, theprogram staff
is housed in the same wing of offices, allowd.ng for frequent interaction
of staff (and students). Witholit close coordinatiOn acttvities, Commanding

. English would become a series of discrete courses, rather than a program
of.integrated language skills,courses. .

,

,
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Table 1

Tommanding,English I, Fall, 1980

Course and Instructor

Cg
Cg

GC 1401 Larson
(2 sections)

GC 1402 Larson
(2 sections)

GC 1402 Rosenberg
(2 sections)

GC,1463 RWSC-Messer
(2 sections)

GC 1404 RWSC-Messer
(2 sections) -

GC 14.65 Hansen
(2.sectigns)
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Table 2

Commanding English I, Winter, 1981

04.

'Course and Instructor
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*Attendance rate in Reading/Writing Skills Canter courses is based on the 150ent's
number,of'sesdions workihg in the Center (10 sessions per credit required):
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Table 3

Commanding English I, Spring, 1981
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Course and Instructor
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number of sessions working in the Center, (00 sessions per credit required).
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'Table 5

Commanding English II, Spring, 1981

Course and Instructor
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included with CE III students, Table 6

0

0

1

0 2 33.0 . 98

0 2 11.0 2.8 97

5.0 2 9:0 2.6 94

0.8

1.1

2.3

*Attendance rate in leading/Writing Skills Center e urses is based'oh the student's

number of sessions working in the Center (10 sessions per credit required).
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Table.,6

Commanding English III, Spring, 1981

3 1

Course and Instructor
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1.9

1.5

NA

NA

*Attendance rate in Reading/Writing Skills Center cotirses is based on the student's
number of sessions working in the,Center (10 sessions per creditsequired),
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Quarter

Fall

Winter

Spring

Total

4

. Enrolled

Table 7

PROGRAM COMPLETION AND RETENTION RATES, 1980 - 1981

Commanding English I, 13 reguired credits

Completed CoMpleted

Total Program Partial Progbam
Number.` % GP6* Nurtiber %

(CE)

Total
Required

Class Hours

.Attendance

. Rate
,Continued in
Program
following
Quarter

Al!

20

26

35

17

20

80

85

77

90

3,28

3.15

3.34

3

6

72 80 3.27 17 19

Commanding English II, 8 zequired crediti

140

140

160

95.8%

99.5%

97,5% .

34.(77%)

, 17 (85%).

19 (73%)'

Quarter
.

Enrolled

,

Completed
TOtal Pro am

Completed
Partial. Protram

Total
Required

Class,Hours

_

Attendance
Rate

.

Continued in
Program "
Following
uarterQ

Number -GPA*
(CE)

Nudber
- -

Winter

Sprimg

31

24

29,

10

94

75

3.56

2.86

2

3

6

13

80

80

..,

2.3%

4.8%
4 -

20 (90%)

15 (63%)

.

,

.717otal . 55
_

47 85 3.25 5
1

.Quarter

Spring

Enrolled

Commanding English III, 4 required credits

A tendance
Rate

-Continued in
Program
Following
Quarter

.

Completed Completed

Total Pro am Partial Protra

.

Total,

Required
Class HoursNuMber %

1

GPA* Number

(CE)

F32, 31 97 3.30 0 : 0 40 95.8% yrogram
Completed

*Computed4on 4.0 Scale, i.e., A=4, B=13,etc.
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Appendix II: Staffing and Evaluation

The Com;anding English program was ataffedyith faCultv, graduate teaching
associates and assistants, and teaching specialists during 1980-1981.
Evalpation data for the program was reported to the coordinator'in tn-
quarterly reports on each student and in quarterly summary of information
and results submitted to the coordinator it the close of each quarter.
Much of the narrative,of this report is derived from those contributions,
and the data tables were developed from the data of the quarterly reports
and final grade reports for each class.

The following Commanding English staff members contributed, therefore,
to the success of the program during 1980-81 and to this report:

Chirl.nos,'Teaching Associate'I
Rebecca Dnistran, Teaching Associate I '

Jill Gidmark, Assistant Professor
Evelyn Hansen, Professor
Margaret Larson, Teaching Specialist
Maureen Masser, Graduate Teaching"Assistant
Elisabeth Rosenberg; Teaching Associate I
Suellen Rundquist, Teaching Associate I
Lisa Washburn, Teaching Associate I

3s I.


