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FOREWORD

The Educational Resources Information Center
(ERIC) is a national information systém developed
by the U.S. Office of Education and ngw sponsored
by the National Institute of Education (NIE). It
provides ready access to descriptions of ex¢mplary
programs, research and developmeni efforts, and
- related information useful in developmg more ef-
fective educational programs. :

. Through its network of specialized centers or
clearinghouses, each of which isiresponsible for a
particular educational area, ERIG acquires, eval-
uates, abslracfand indexes current significant in-

formation and lists this mformauon m its reference

publications. _ .
ERIC/RCS, the
ing and Communi

ERIC Clearmghouse on Read-
auon Skills, disseminates edu-

cational information rel&ed o research instruction,

and personnel preparauo}r at all levels and in all
institutions. The scope of interest of‘ the Clearing-

house includes relevanl research reports, sliterature ‘

reviews, curriculum guides and descriptions, con-
ference papers, project or program reviews, and other

print materials related to all aspects of reading,
English, educational Journalrsm and speech com-
munication.

The ERIC sysfem has already made available—
through the ERIC Document Reproduction Sys-
tem—much informative data. However, if the find-
ings of specific educational research are to be
intelligible to teachers and applicable to teaching,
considerable bodies of data must be reevaluated,
focused, translated, and molded into an essentially

“different context. Rather than resting at the point

of making research reports readily accessible, NIE
has directed the separate clearinghouses to work
with professional oréanizations in developing in-
formation analysis papers in specific areas within
the scope of ithe clearinghouses.

ERIC is pleased to. cooperate with the Nauonal
Council of Teachers of English in making Listen- -
ing Skills *Schoolwide: Activities and Programs
available. , B -

Bernard O’Donnell ' I
Director, ERIC/RCS -
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More and more; teachers and parents are concerned
about student listening skills.“Students aren’t learn-
ing as mﬁcb as they could,” it is said, ‘‘because
y dort’t know ‘how to listen purposefully and

- accurately; 'they -are gomg to bé in trouble later—

- on\their jobs and even in their homes— because

. guage ar

e |

. gists have begun to fit the pieces from research aftd

PAruntext provided by enic [

they\don’t listen well.” Increasmgly, teachers ask,
“How\can'we 1mprov,€studem listening skills? How

can we\tie in listening instruction with study in -

the content areas? with reading? with the other lan-
In what ways does listening relate to
attention? ty 1Q? What are the best ways to teach
critical listening?”’ - g ‘
-F ortunately\ answers do exist for such questions.
Researchers have investigated listening and listen-
ing instruction; teachers have created and tried out
teachmg strategies in their classrooms, psycholo-

»

actual classroom practice into a plclure thag makes
sense. At last, a coherent view of the listening pro-
cess is emerging. A substantial body of theoretical
and research hterature and an impressive number
of descnpuons of actual teaching practices in the

“area of listening are available to teachers today.

It is the purpose of this book to pull together as ,

much of the theory, the research findings, and the
descriptions of sl)xccessful‘classr.oom experiences as
possible. Indeed, students do not listen as well as
they could, which should concern teachers and par-
ents. I—Iowever, listening problems are now being
defmed and addressed, and some possible solutions
are available. General background information is
presented in the first chapter; specific ideas for teach-
ing activities and programs are developed in chap-
ters two through five.
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~ 1 THE mfPoRTANCE OF T
. LISTENING:§ sfk

Many teachers are concerned about listening, and

many parents share their concern. Complalms such
as these are regularly heard:
“These boys and girls simply don’t listen!” “-,
““They cannot follow basic directions!” ‘
“I-may as well talk to the walls!”

Those teachers who have reviewed research find-
ings in the field may agree, yet ask: “But have we
taught them to listen? Have we shown them how?
Have we given them practice?’”” Teachers who have
informally experimented with listening instruction
and have become enthusiastic about its potential
like to remind complainers “that students cannot
usually do’ square roots without some instruction
or even drive automobiles well without purpoSeful
(and guided) practice. They note that swimming
may be “natural” but that swimmers respond well
to coaching and pracuce

Listening instruction in most schools has been
neglected. The reasons for its neglect are many and
varied, but one explanation stands. out: listening
skills are taken for granted. Listening is such an
intrinsic part of schooling that few educational the-
orists and planners have bothered' to examine it
within the total context of teaching and learning.
It is so basic to the educational emerprlse that most
learning theorlsls are not conscious of it. It plays

such a supporuve rolé in the daily drama of most

classrooms that many teachers overlook it. Listen-
ing—the most used and perhaps most important of
the language (and learning) arts—has been lost

. sight of in _the business of running schools. Famil- - -

iarity may Oor may not breed contempt; it surely
leads to fuzzy focus and forgetfulness.

Teachers should be concerned about listening. It
is crucial to studedts in school as well as later in
their Tives, and researchers are now turning their
.Aattention to it. Fljﬁ important characteristics of lis-
_temng have been ‘identified, -and a discussion of
these characteristics will provide teachers with the
background for the activities in the following
chapteys.

*

4

o X ﬂ"‘: o
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UCTION : o

Important Characteristics of Listening
~

One reason listening has not been taught i kschools
is that it has not been carefully characterlzed and
defined. Listening means too many things to too
many people. Fortunately, researchers and special-
ists in language arts have gathered enough back-

ound information so that teachers may begin to
develop effective programs.

Listening Is Central to All Learning

In what seems to have been the first formal study

in the area, Paul Rankin, in 1927, followed children,

adolescents, and adults through the activities of
their daily lives to discover which of the language
arts predommated He discovered that people did
not really write much: only 9 percent of their total
time devoted each day to verbal communication
was spent with pen, pencil, or typewriter. (And

.this figure may have been inflated by the number

of students in his sample.) The people in Rankin’s
study devoted about 16 percent of their time to
reading. About 30 percent of communication time
was spent speaking, but about 45 percent was spent
listening Since Rankin, other researchers have
compared these figures with_ different populations,
in different places, at different times. The results
come out about the same: people, generally, listen
more than' they read, write, or speak. More recently,
Miriam Wilt did a similar study in classrooms. She

timed all class activities in elementary schools, hour' )
“by hour; day byaday, and discoveréd that children

spend almost 60 percent of their classroom time
listening. ‘Other studies done with secondary school
students indicate at least this much time is spent
listening in junier and senior high school class-
rooms. Studies in recent years examining the effects
of wide use of radio and television support the
belief that ours is a society of listeners. (For spec1f1c
references, see Devine, 1978.)

These statistics assume added significance when
one realizes the peculiar impact of listening. Read-

1
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ers have opportunmes 10 go back and forth on the

prlmed page, lo‘hmk through new mformauon

ssmnlaung This characteristic of
llS[Cﬂl%’ﬁ kes Hsteners especially vulnerable. It is
possé,b for ski]lful- but unprincipled speakers to
«sha}Pe‘ personal opinion, affect behaviors, and in-
%nce attitindeg and values. As many teachers have

'erved “The professmnal persuaders, whether

‘pQ__\maans advertisers, pleaders of causes, or bark-

‘ers at country fairs, have learned with Hitler, that
‘It is in their listening that people are most vulner-
able.’ Yet while speakers have developed the skills
of persuasion, listeners in general have not learned
to listen, especially listen critically” (Devine,:1978,
p: 299). »

Lzstenmg Can| Be Taught

Hundreds of studies have been done on-listening in

the past decades, ‘most of which have focused upon
its leacEabllll . All have demonstrated that listen-
ing skills can be taught. At this-point, there seems
little doubt about the teachability of basic listening
skills. A teacher who sets out, for example, to teach -
seventh-grade students how to follow spoken direc-
tions will probably succeed. Structured lessons

spaced over a period of time and using reasonably

interesting examples, will work.. Two studies from

the 1950s are worth noting here. Sister Mary qulow ,

set out to teach fifth graders four llstenmg skills:
drawing ihferences, recalling: facts in sequence, re-
membering facts accurately, and summarizing. She
pretested 600 students, gave thirty twenty-minute
lessons to half the group, and followed the school’s
regular language arts program with the other half.
When retested, students in her experimental group

scored higher on.the listening test, and she was
“able to démonstrate statistically that these elemen-

tary children could, indeed, be taught to listen
better. Another well-known study in listening was
done by Charles Irwin at Michigan State College.
He gave listening instruction to students in four
sections of freshman composition and, at the end
of seven weeks, tested these students against four
sections that had not been given listening help.
Irwin concluded that ‘““a sufficient number of pro-
cesses involved in listening can be positively influ-

enced by teaching as to result in improvement in |

ligdening” (Devine, 1978, p. 298). Studies similar to
gese have been replicated so often that teachers
n be fairly sure that they are not wasting student
? me when they s¢t out to teach listening skills.

/l*‘or a further discussion of these studies, see

Devine, 1978.)

Listening Is Not |Simply Attention

A great many theories have been developed by
psychologlsts 1o explain altenuon One widely ac-
cepted theory suggests that attention is a llmued
mental resource. Ah explanatory metaphor says it
is an ‘‘energy limitation’
a fixed electrical q‘urrem allocable to onlly s0 many
tasks. According qo this notion, when the current is
spread too far, a fuse is blown.- -Attention, as many,
contemporary cognmve psychologlsts interpret it,

is ““single-minded”; that is, one cannot feese well
on two matters' at once, and ene cannot perform
“two demanding |tasks simultaneously (Anderson,

1980) Is hstenm simply attention? Most research-
ers in this area Say no. However, most agree that
attention has mtuch’ to do with suctessful listening.

Clearly, listening involves more tlhan attention but
is impossible without attention., -

Examples in later chapters clarify this important

distinction, Tw: specific examples- are given here.
In the first, Mary 1s tested for recall of data in an
experiment in s ort-term memory conducted in a
university psychological laboratory. The experi-
menter flashes a combination of letters on a screen
~(such as ADF) nd then recites verbally a string of
‘somewhat similar letter combinations (ABD, AFD,
FAD, ADC). When Mary hears the original com-
bination, she is supposed to ring a bell. Is her suc-
cess contingent upon her attention or her listeriing
abllllya A reasonable answer must include both.
Ma-ry must be paying attention. and must be listen-
ing. However, the nature of listening in this case
__may be termed 16w-level. Mary needs only to recog-
“nize the phonemes, and recall the order in which
they were flashed on the screen. Several perceptual -
and cognitive tasks are demanded, but they are cat-
égorized as low-level in relation to those confront-
ing the listener in the next example

Bob has taken his first job in a neighborhood
service station. His new boss fires this string of
phonemes at him the first morning:

Go around back where I keep the new stuff. Find that
case of synthetic motor oil and take out two cans for
the display case. Put the rest in the pit where Charlie

s

: attention is powered by
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.
1s working and then go over to the Mobil station
across the street and get that wrench that clown Herb
borrowed three weeks ago.

Does this speech demand attention? Does it chal-
lenge Bob’s listening skills? Botk answers must be

? Zlffll‘m'lll\'t‘ Bob must pay attenuign. And because

attenfion is, as the psychologists say)\‘‘single-mind-
ed,” Bob cannot listen to the words of.his favorite
song being played on the statian stereo.or wave to
his friend driving down the main street ok@pecnlate
on his chances of persuading his favorite girl to go
dancing, if he is paying attention to his boss. But
here, so different from the laboratory situation dis-
cussed earlier, other aspects of listening play roles.
An experienced listeping teacher analyzing the tasks
facing Bob will find that he must use several well
defined listening skills:

to note details
to follow sequence

Listening
Listening
to

. Listening identify main. points

Listening to note inferences

Listening to recognize speaker bias

. a

Listening, when analyzed this way, becomes a
composite of processes extending beyond paying
attention. Bob must convert spoken sounds to
“meaning in the mind” (Lundsteen, 1979, p 1); he
must do some rather high-level thinking as he fol-
lows the spoken directions of the service station
manager. ‘

Listening Is Related to Thinking

The relationship between listening and thinking is
still being studied by researchers, but at this point
it seems clear that many of the operations involved
in listening—especially higher-level kinds of lis-
tening—are mental operations. Listening at its
most basic level is simply a matter of processing
the mcommg meaningful sounds into syntactical
and larger units so that the listéner may make sense
of the sounds. Listening at its basic level is like

decoding in reading. However, thinking and the

mental operations associated with it are involved

'in both decoding and listening. An examination of

the listening skills Bob needed in his first day of
work at the service station helps to explain the
relationship between listéning at its higher levels
and thinking. *‘Listening to note details”
akin to attention. “Listéning te identify main

Ve

iS more -

and “Listening to note inferences” sound

o

“*The Importance of Listening Instruction 3

©
>

more like tqpics from a college freshman. logic’
book. oo

-Frequently, a teacher who says, ‘“You are not
listening .to me,"” really means, ‘‘You are not think-
ing along ‘with me.” High school and college stu-
dents who listen well to lectures mfay be said to be
thinking along the same lines as the lecturer. Several
years ago, James Moffett noted, “If a reader can
translate_print into speech—read it aloud as sen-
tences with normal intonation patterns—and still
fail to grasp the idea or relate facts or’infer or draw
‘conclusions, then he has no reading problem; -he
has a thz'nkz'ng problem, traceable to marly possible
sourcés, none of theln concerning prm[ed words”
(Motfett, 1968, p. 16). Miriam Wilt, gsfésearcher in
listening, extends this argument to coVer listening

and not comprehending and concludes that ‘the

listener has a thinking problem (see Devine, 1978)
In chapter four on critical listening, these matters
are explored in greater depth.“Tt is enough to note
here that listening is much more than simply pay-
ing attention; listening involves facets of reasoning
and thinking of a very high -ordAer. .

i~

-

) Listening Is Not the. Same as-Intelligénce

Earlier researchers woncﬁ:red if listening might be
directly related to intelligence. Observations in-the
classroom revealed that “‘smart kidé” seemed to pick
up more of the teacher’s spoken messages than their
counterparts at the other end of the bell-shaped
curve. Some suggested that the ability to listen well
was an aspect of IQ. Correlational studies found
coefficients ranging from .22 'to .78 between scores
on standardized listening tests and IQ tests. Early
critics of these studies noted, however, ‘that such -
high coefficients were to be expected becag)se both
listening and intelligence tests involve language
comprehension and the interpretation of verbal
symbols. Overlappmg, they said, should be expected.
Enough variance existed in scores of both kinds pf
4ests not accounted for by elements common to bo
to conclude- that listening did depend upon some-\
thing besides intelligence. Since these studies, so
 much- criticism has been focused upon the standard-
ized intelligence tests that the argument now seems
out-of-date. At present, no one knows beyond the
shadow of a reasonable doubt exactly what intelli-
gence is. It may be said that intelligence is a com-
bination of thinking skills. (And many authorities.
say that such cognitive skills are teachable.) Listen- .

s
-
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4 Listening Skills Schoolwide

ing teachers, may set out with good professior\lal
conscience to teach students to think more effec-
tively through their hsuimng lessons. (For more on
this topic, see Devme 1981.)

The Need for’a Seopc and"'S'equcnce of Skills

.
Effective programs are generally built upon a care-
fully sequenced structure of learnings. A successful
listening program also needs such underpmm
Before examining lessons and strategies, itis €ces-
sary to look at a suggested scope and sequ,eﬁce and
the rationale underlymg it and to review some of
the recent discission of skills-baged program
develapment.

t a ) ’ ’
- The Controversy over Order of Comprehension

At the present time, discussion continues among

reading specialists about whether reading is best -

viewed as a top-to-bottom’ or bottom-to-top activity.
Those who take the first view say readers confront
the total text, pick out possible clues within it, and
go d1rectly to the author’s message. Traditional
reading skills, to these authorities, are constructs of
the reading teacher that have little or no impor-
tance to the child learning to read. Skills to read-
ing specialists holding this view is an’ill-chosens

B

almost unnecessary term. ‘‘Wg don’t teach boys and *

ty

girls reading skills,” they say; “we teach them to
read!”” The more traditional bottom-to-top reading
specialists still recommend that young - children
learning to read be taught discrete reading skills in
some defensible order—‘‘Children first need to fol-
low a sequence before they can begin to select key

ideas; then they go from main ideas to details, and _

from these basic comprehensign skills to higher-
level reading skills.” :
This debate among reading specrahsts has clear
implications for teachers of listening. Do listeners
take in total communications and work back in
their minds to the details, or do they work from
discrete listening skils to the larger context? The
two points of view and the various attempts to
reconcile them have occupied considerable space in -
research journals and will continue to engagé the
%ttention of researchers in the field. However, the
assumption underlying any program for developing
listening ability is that for te?ching purposes listen-
ing is best viewed as a composite of sepdrate teach-
able skills. Listeners may derive meaning from-

. 'some assurance,

larger structures of/spoken discourse, but teachers
of listening ca
-focusing upor one or two skills at a time.
Listening teachers whq accept this basic assump- -
tion are fdced with two difficult questions: What are -
the spégcific skills in listening? What is the best
ordér for sequencing them? The first question may
¢ answered based on five decades of research in
listening: most teachers and researchers have agreed
that specific listening 'skills are at least somewhat
comparable to basic reading skills. A teacher who
wants to'set up a program in hstenmg may start by
examining the reading skills listed in one of the
- popular basal reading series. Each of the basic read-
ing skills may be translated into a basic listening
.skill. For example, three basic reading skills selected
. from @ seventh- grade teacher’s manual accompany-
ing one basal reader'may easily be rephrased into
related, listening skills: .. o

Recognizing an author’s main ideas
Following an author's sequence of ideas.
% Noting an author's: bias

+
. become . -

L)
Recoghizing a speaker’'s main ideas -
Following a speaker’s -sequence of ideas
Noting a speakers bias -~

’

It should be noted that no one knows it these are
indeed the basic hstenmg——or reading—skills. As
more and more research 1s done in both fields, pres-
ent lists will be refined; some itenis wrl',‘ be added

.and some deleted. It may be said, with a modicum
of confidence, that a comparison of accepted read- .’

ing skills can lead to a working list of comparable
hstenmg skills so that tea\hens who want to start’
‘teaching hstenmg in their classes may say, with -
“Let’s start herel” Debates about
top-to-bottom: and bottom to- top approaches to

reading instruction are 1mportam However, the .0

1nd1v1dual teacher who wants to desrgn ¥ program.
to improve listening skills cannot wait for the re-
search and theory to he settled to the satisfaction of

all. The eager teacher of listening may as well start = .

at-the teachable beginning: ““Here are some basic
" listening skills that no one can qurbble about; let’s
teach them.” .

One ‘problem remains. What is the best order?
Separate lessong, exerciscs,
scattered throughout’ the ichool -year represent a
kind. of shotgun attack on the lisiening problem
Underlying mstrucuon—-[rom elememary grades

7

games, - and. activiiies .-

est teach the potal process by

K
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through the last year of high school—should foflow
some coherent framework, a taxonomy or a scope
and sequence of well-defined and widely accepted
skills arranged from “‘easiest” to “‘most difficult.”
Unfortunately, such a s¢ope and sequerce does not

yet exist. In her ¢omprehensive study of listening

instruction, Sara Lundsteen (1979) examined ap-

‘proaches to the development of progressions on

~designing listening programs do need some miaster

N
o
I
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suggests

listening skills and looked at tentative hierarchies

of both general and critical listenmg skills. She

decided that until much more is known. about the
cognitive development of children and young adults,
a truly definitive listing of skills was impossible.
> & X ,

Basic Listening Skzlls A Suggested

Scope and Sequence

The top-to-bottom/bottom-to-top controversy is
real and important; its implications for reading and
listening instruction are great. However, teachers

plan; otherwisé instruction may become random
and repetitive Such a plan (adopted from Devine,
1981) is presented here as a framework for both

lesson. and program development in listenmg It -
1 scope and sequence of basic listening
skills. 7N y . ' S

1. Determining one’s own‘ purpose for listening
2.v Guessxng the speaker’s purpose for speaking
3 “Following the sequence “of ideas v
4 Noting details acéurately R

5 Followrng spoken “directions o
6. Gue55in9; the speakers plah of organization

7. Noting; trénsitional or. s1gnal words and phrases

8: Recognmng a speaker'’s main pomts( or-ideas

9. Notmg the speakers supporting details and ex-'
amples o , g -

10. Using a study guxde‘ or outline whei provided

11. Keeping track of main points_by notetaking or
mental- recapitulation a% the talk proceeds

2. lfisungtnshing between new and old material

18.” Distinguxshing between relevan‘t and- ifrelevant

“material
‘ "j Y
o -

'3

‘ 14 Noting® gbssxble speakér bias
154 Noting emotional appealso

16. Distinguishing ween lact and opinion '

18 Recogmzmg Speaker inl"érenqes
19.° Predicting outcomes‘ of a'dalk.

"'20 Drawxng conclus;‘gnsj\}r/oplhhe tal

" s, list, deyeloped by a group of secondary sc

. 8

The Importance of Listening Instruction )

21. Asking one’s own personal questions (mentally
or on_paper) as the talk proceeds :

22. Summarizing the speaker's main points {mental-

ly or on paper) after the talk
23.

Relating the speakers ldeas and inlormation o
one’s own life and Interésts

"An individual teacher may use such a list how-
ever tentative, to plot out lessons. Key skills appro-
priate for a given grade level may be selected as thes*
basis for a oge-year program for one class. Thus,
rather than just teaching listening, the teacher can
focus on five or tenskills for a particular Cl’lSS for .
the year. “‘If nothmg else,” such a teacher can say,

“my students are going to be good at Followmg a.
sequence of 1de”as .Following.: spoken directions,
Notmg details accurately, and Recogmzmg a speak-
er’s main points.” A teacher at a higher grade level
may say, “My students seem to be pretty good at
that sort of listening; but they need help with criti-
cal listening; I am going to focus on Noting ¢mo-
tional appeals, Noting speaker bias, Drstmguishmg e
fact from opinion statements, arid Drawmg conclu-. -

sions from a talk.” Groups of teachers may use o .
. such a list to plan an entire curnculum in li,sten-
ing. They may choose items that seem appropriate Al

. for specific grade levels in their school or syst:em
and together plan a séries of lessons aimed % At ede lu
of the skills. Overlapping, redundancy, repetition,
and overteaching may not be eliminated—indeed,
they perhaps:should not be eliminated—but an or-
derly framework exists for schoolwrde mstruction

]

;
As individuals and groups-of teachers work: Wl[h" .

this suggested scope and sequence they will surkly .
_make changes. They will refme delete, ‘and add, -
" but they will make thei _changes within a frame-
work: of order. A P

‘

A Teacher’s Self-Assessment Checklxlist-

_ Teachers initiating listening programs, either - ..
schoolwide or in"their own classtooms, find self- - )
assessment & pIO(lUC[IVé first step. They ask: "What
am I already doing that’s valuable? What parts of*
my present progra‘m needto be: kept"P expanded
upgn? elimmated? What features ok -

v teachers will aid teachers in assessing, theii listen*”
mg programs Respond to each question ‘with Hard-
< ly.ever, Sometimes, Frequently, or, Most alwa‘ys.

01 m_clpdg llstening instruo‘tlon. 1n i"nyncourses,

R
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1 read professional literature about listening in-
struction.

1 attend workshops, conferences, or courses in

“which listening is discussed.

1 structure my classroom talk so that student
listeners may derive maximum gain,

I uy to make students aware of listening skills.
I compliment good listening. l

[ provide for students a model ofa good listener.
I refer to hslcmng skills in class discussions of

* other topics.

I teach lecture notetaking skills.

I teach my students to

Determine their own purpose for hslcnmg
Guess the speaker’s purpose for speakgng
Follow a sequence of ideas.

Note details accurately. =

Follow spoken directions.

Guess a speaker’s plan of organization.
Ndte transitional words and phrases.

N L

h. Recognize a speaker’s main points.

1. Note a speaker’s- supporting details and ex-
amples.

j- Use a listening study guide.

k. Keep track of main points by nolelakmg or
mental recapitulation.

I. Distinguish between old and ncw malcnal

m. Distinguish between rclevanl and irrelevant
material.

n. Note. possible speaker bias.

o. Note emotional appeals.

p. Distinguish between fact and opinion.

q. Recognize a speaker’s inferences.

r. Predict outcormes of a elk.

s. Draw conclusions from a talk.

t. Ask personal qucsuons as the talk proceeds

u. Make personal associations. .

, V. Summarize a speaker’s matin ideas.

w: Evaluate the speaker’s competence to talk about '
the subject.

x. Note use of propaganda.

y. Bredict possjble test questions in lectures.

z. Care about listening skills.

wr %ﬁl A

|
-
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The line separating listening from attention is a

fuzzy one. So-called good listeners sometimes fail

to pay attention to speakers, while poor listeners
sometimes_pay attention yet miss the message. One

; traditional area of concerr:?{or listening teachers,
\. which brings listening and attention together, for
\ " the purpose of instruction, has been called accurate
\ listening. Teachers who develop lessons to promote

' accurate listening are concerned with such ques-

students to heed the details of a talk? How may
- such activities be related to out-of-school listening?

. questions..

&

Some General Suggestions

Ideas for teaching tend to group themselves by
grade levels. Some ideas work well with younger
+  children; some appeal to boys and girls in middle
school; others are clearly more effective with high
_school-students, However, some general guidelines
underlie the developmenl of all classroom activities.
L Build lessons in accurate lzstenmg tnto the daily
‘and weekly schedule. Isolated, one-shot activities
may be better than none at all, but experienced
listening teachers note that'lessons need to be regu-
larized. It is better to have one fifteen-minute lesson
each week (or one five-minute lesson each day) than
to have langer lessons spaced irregularly through-
out the school year. Students begin to realize that
they can indeed improve their accuracy, that they
can become more and more proficient as time passes,
that they can learn “not to miss a thing.”
Provide for a variety of activities. A teacher who
overdoes a specific kind of activity finds that les-
sons becomg nonproductive after a few repetitions.
Lessons may be simple spoken messages followed
by informal testing. Such exercises work. However,

e
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tions as: What classroom activities will encourage ,
students to pay attention? What strategies will force:

. This chapter suggests answers to these important

the same type of exercise repeated day after day
actually leads to inaccurafe listening. Teachers
who succeed in developing accuracy note that they
make use of tape-recorded conversations, dramas,
demonstrations, radio, television, music, formal lec-
tures (even in the earlier grades), explanations,
debates, films, and ‘videotapes. The focus always
remains on accuracy ‘i(his;ening, but the situations
and tasks differ. .
Emphasize good ’listening behavior. Some stu- -
dents—in all grade levels—have never been intro-
duced to good listening manners. Some have been
told, “Be quiet” or “Do not talk when others arg
talking,” but they have not been given systematic
idance in the etiquette of listening. All need to
ﬁzreminded of the value of a quiet, receptive audi-
ence; all need to be shown the futility of listening
in a noisy, distracting context. Some teachers take
time early in the school year to discuss the impor-
tance of old-fashioned politeness, to encourage stu-

.dents to set up standards of listening behavior, and

to post student-made codes on the bulletin boards.
One eighth-grade class drew up the following set

of standards for listening behavior:

‘A gbod listener:
Looks at the speaker. o
Never talks when a speaker is Lalkmg
Tries not to' distract the speaker.
Shows attention by body English (smlles frowns,
. reacts).
Thinks about what is being said.

Older students seldom make board charts, but
they too need to discuss audienpe behavior and the
importance of listener. response. Some high school

teachers approach the topic. through body English:

“How do facial expressions assist speakers? What
kinds of Pposture encourage ‘speakers? discourage
them? Why is it important to show speakers that
you are listening to them?”

Provzde a good model. Many successful listen-
ing teachers note that part of their success is due to

\
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the model they provide. As their students recite for-
mally irt class (and chat informally outside of class),
these teachers respond politely and attentively, in-
dicating through their facial expressions and body
movements that they are indeed listening. They look
directly at speakers; they are later able to quote
what speakers have said; they put aside record
keeping and other paper tasks while their students
speak. Such teacher-models. show that they value
" good listening by regularly praising students who
catch details of talks and lectures and by comment-
ing positively on the classroom behaviors of good
listeners. They signify by their own behaviors and

-comments that they really believe listening is im- -

portant and that accurate listening takes effort on
the part of listeners.

___Make ‘lessons a part of ongoing instruction.

Separate listening lessons are necessary. Short units

. and ded lessons are crucial to the development
———of listening s +short daily practice sessions keep
skills alive and growing. wever, listening in-.

struction“cannot be detached from other aspects of
- the curriculum—it needs to permeate all studies.
Listening teachers should note what happens to
spelling and writing in some schools: they are
taught regularly but separately, and students begin
to think that. while spelling and writing may be
important in English class, they “don’t cdunt” in
other content areas. Listening does count—in his-
tory and science classes and after the dismissal bell.
Listening teachers may relate instructioni to other
facets of schooling and to life by having students:

Practice notetaking skills in their hlstory and science
classes

Discuss problems they encounter listening to televised

newscasts and other out-of-school listening situations
Carry into content-area classes the listening guides
developed in their listening lessons

Report back their observations and examples from
other classes and from home

Practice their listening skills on school announce-
ments, radio news and weather forecasts, proclama-
tions, and messages from the principal’s office

‘Teaching Ideas for Middle School and
Junior High

Many suggestions for teaching accurate. listening
may be found in language arts and reading books,
in teachers’ manuals, and in articles in professional
journals. Here are some ideas from earlier grades
that may be adopted by middle school and junior

-

5

high teachers and some ideas developed specifically °
for students in those grades. '
Sixth-, seventh-; and eighth-graders are not yet
too sophisticated to enjoy and profit from strategies
regularly- used by elementary-grade teachers. Some
successful activities that may be adopted for older

students focus squarely on accuracy.. .

The old game of Simon Says is useful because it in-
volves careful listening to directions. A leader gives a
command (“‘Simon says, “Touch your toes’ "), and the " y
group does as it is told. If the leader omits the phrase

Simon says, students should not obey. Those who

follow the command must drop out of the game.

Airplanes RIy a variation.in ‘which students raise
their arms .a p them only when the leader men-

tions something shat flies, such as a rocket or hawk.
- Students have to sit down when nonflying objects are
mentioned.

In a more difficult_yariant, the teacher gives a string
of commands, such as: ““Arthur, take this chalk to my-
desk; Susan, take it from, the desk and walk with it
once around the room; Debbie, you take it from Susan
and place it on Tom’s desk .

Another game has the teacher tell a story that includes
nonsense information: “The old man walked slowly
up the cornsialk and stopped to sit for a minute . .."”
Students are challenged to listen carefully for words
that do not make sense.

v

Middle school and junior high teachers can also

‘rework some of the listening activities in basal read-

ing manuals. Such thyming games and auditory
discrimination exercises are still useful for many
upper- grade boys and girls.

» The teac er (or, child) says: ‘I rhyme with rain. I go
" on a tragk. What is my name?” or “I rhyme with log.
I have a tail. What is my name?”.
;S .
The teacher starts with a word and students volunteer
rhyming werds: bat, then cat, then mat, etc.

The teacher tape-records sounds for students to iden-
tify: an alarm clock, water from a faucet, a bell, foot-
steps, a dog’s bark, a car horn, etc. - 4

Such simple exercises may be supplemented for .
some middle school classes with tests on short tales. -
Students listen for the pleasure of the story. Then
the teacher asks four, or five simple questions about
detarls to see how accurately students have listened.

Once students realize that they may be asked to.
recall specific information, they tend to listen for

details.

Games play a major role in teaching listening to
older students as well. Teachers successful at pre-
paring exercises note that the competitive element
underlies many of their best listening activities. Di-
rections are given for a few ideas that work.

L]

i
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To encourage accurate listening, read a shert, carefully
selected magazine article and then ask ten questions
about it. Reread the same article (or have a student
read it aloud) so that students may correct their own

.

* answers. Such “‘second-chance”’ listening is usefulwith

passages from textbooks. Students hear the passage
once, jot down answers, and then hear it again to
double-check their responses. The second-chance as-
pact of the activity seems to encourage accurate listen-
ing during both readings.

In a variation of this second-chance activity, have the
students make up questions after they hear a story or
textbook passage. Write these questions on the chalk-
board and let students listen a second time with the
questions before them. The exercise instires involve-
ment, purpose, and accuracy.

To maximize classroom listening, tell students that
there will be at least one piece of inaccurate informa-
tion given during the lecture. Students, who have read
thie textbook assignmeny, listen to discover the inac-
curacy. They jot down“the false information on cards
or scrap paper and share it with the class after the
formal talk. '

To encourage careful listening, try contests. Announce
that. five points will be awarded after the formal talk
or lecture for each piece of information accurately
recalled. ‘After the 1alk, students jot down what they
remember, and points are given. The exercise also
serves as an effective reviewing strategy.

Divide the class into two relay teams and give each
team captain the same written message. Each leader
whispers the message to the next team member, who
in turn whispers it to the next member. Have the last
person write the message down and decide which team
has listened most accurately. Good messages might

include: “The principal’s new car has a flat in the -

front left tire’’ or “Today is the fourth anniversary of
the day Robeit’s brother lost his front tooth in a
hockey game at Smith Field.”

Tape television news. To stay current, the short morn-
ing newscasts can be recorded and played back for
classes that same day, Students either fill in the blanks

- on the chalkboard or write True or False on paper.

This is a good way of making students listen to the
news and listen for details.

-
Retell news stories and have students act like reporters
and answer the basic questions of when, where, what,

~why, who, and how. Such activities may be part of

junior.high units on the'newspaper or lessons in writ-
ing; . - '? ~

Similar activities may be tied to literature study. After
the class has read a selection, give five statements
about a character in the book. Students;must listen to
discover which statement is false, and then they return
to the book to verify their hunches. -

Try a variant of the ‘“cloze procedure” popular in
reading class by taping a passage from the textbook
and beeping out key words. Students listen—perhaps

.two or three times—and decide which words have been

deleted. They check their guesses by reading the pas-

Q
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..sage in the book. This listening exelcise is an effective
review for a test.

. 4

Teaching Ideas for High School Classes

.

Just as many elementary-grade activities may be
adopted for use in middle school and junior high,
so may many of the gamelike activities used in
these grades be reworked for high school classes.
Because of the increasing maturity of high school
students, however, instruction might better begin
with demonstrations and examples of the impor-
tance of careful, accurate listening. One teacher,
for example, begins the school year with a discus-
sion of instances in which accurate listening affected
actual events. She collected examples of instances
in which a listener’s failure to heed one or two

facts changed the course of people’s lives. Some of
 la :

her examples had to do with economic crises, bat-
tles, diplomatic events, political campaigns, and
business.operations. One particular example con-
cerned a famous rock group that went to the wrong
city to perform a concert because someone had lis-
stened carelessly to a telephone message. Students in
her classes were able to see how misunderstanding
one word in a message could influence events. Her
introductory unit ended with a research project that
sent students into their neighborhoads to collect
similar examples for a class publication entitled
“It Pays to Listen.” . _ .
Accurate listening in the high sch@ol may be
approached in a number of ways: [ﬁrp}ug.h con-
sciousness-raising devices, direction-following ac-
tivities, and variations of the simulated newsroom.

Consciousness-Raising Devices

Most people do not always realize that they do not
listen accurately. A first step in any program is to
make students aware of their bad habits. One high
school teacher does this by feeding classes outra-
geous information: “The 200 million teenagers in
the United States are spending more than 50 per-
cent of the total national income on records and -
tapes” or “As President Roosevelt’s jet landed at
O’Hare Field, he realized that he had enough votes
for the nomination.” By delivering impossible data

“with a straight face, he tricks some of his students

some of the time. He comments, “I want to keep
their brains twirling throughout every class; after a
while, they realize that listeners are responsible for
catching every fact, the obvious and the hizarre.”
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Other teachers have used versions of the Test for
Accurate Listening. This i$ a simple list of items
directing listeners to do something. The items are
so designed that each listener must attend to details
accurately. Some commonly used items on these
tests are: .

Wmc the numbers 9, 8, 4, 5, and 7; lhen circle the
‘largest. ) ' ;
If: you circled 8 make a square in the upper-right
comer of your paper; if not, make a cross.

If Konald Reagan is president, Wrile the shorter of lhe//

.two words blue or black. 1f he isn’t, write your laSL
* initial. . : /

_ Write the second letter of your last name in llfe/,lbwer-
left corner of,the paper with a star beside/it.

Write the letters G, D, S, V, and T. Now ci;éie the one
that starts with the same sound as a word,{hal appears
in lhc movie title Star Wazs. //

Such exercises need to be long/to be effecuve.
Their purpose is to make studentsrealize how much
information floats by them in grdinary spoken lan-
that truly accurate
teacher encourages stu-

listening is not easy. O
dents to contribute to an ‘‘item bank” of such com-
mands. Once a week, twenty or thirty items are
k and presented rapidly to the
group. The teacker reminds the students, “We hear
words around-us ‘all day and stop really listening
to them; spoken language is such a .part of our
commo;y/envxronmem that we cease to. pay heed
to it . -
/Another consciousness- raising devnce 1is lhe use

of a standardized listening test. Many teachers have

~“administered standardized listening tests, such as
the Brown-Carlsen Listening Comprehension Test
or the STEP Listening Test. Students are allowed
to score their own test sheets and compare their
scores to national norms. They are often disturbed
to discover that they are not listening at.their’grade
level. Other teachers create their own listening tests,
selecting a short article from a magazine and pre-
paring twenty questions designed to measure ac-
curate listening. Students listen as the teacher reads
the article aloud or listen to a tape recording. They
check their answers against the teacher’s key and
grade themselves. One teacher administers such a
listening test each week; students score themselves
by percentages and record their weekly scores in

" notebook. charts. They are usually able to see week-

by-week improvements and are probably much
more conscious of accurate listening than students
who ‘never participate in such an activity.

Direction-Following Activities

High school students also need to realize that other
kinds of listening are contingent upon accurate lis-
lening;”Purposeful listening in the classroom, ¢rit-
ical listening in front of the television set, and fol-
lowing spoken directions in the shop or science
class are all based, to a large extent, upon attention
to specific details. One set of activities for helping
students understand the primacy of accurate listen-
ing grows from giving and following directions. In
the following examples studems are given a series
of commands.

“You are asked to help out in the school office, and
an emergency arises. The principal says: ‘A fire has
broken out in the basement. I'm running down there.
You call Mr. Barnes in the shop. Call his heme if he
doesn’t answer. The number is 576-8967.'” Students
are given sets of directions rapidly and asked to pick
out what they believe are the essentials. After some
practice, students can make up similar exercises and
test one another. e

“Imagine that you are driving a police patrol car.
You get this message on the car radio: ‘Accident at
Burns and Fifth. Seems to be a fire. Ambulance on the
way. Be ready for burns.””” Students are asked to repeat
the key points of the message. Discussion may center
upon such questions as: Which point is most impor-
tant? Which matter is to be taken care of first? What
words are most important? What should you do? not
do? :

“You are working temporarily in a local service sta-
tion. The manager, leaving on a job, says quickly:
‘That pump on the right isn’t acting properly. Tell
customers not to use it. Move them to the other. If you
have a chance, .call Bob at home and tell him to
beat it here. We need him. The number’s 987-2378."
Discussion, again, may center upon such questions
as: What should you do first? What's essential? What
data do you have to recall? What could a listener
misinterpret here? What might a listener not catch?
Students may prepare similar messages to test one
another. The teacher’s point in such exercises, of
_ course, is to help students realize the value of identify-
ing key words and noting them for recall.

The Simulated -Newsroom Approach

Here the teacher suggests that the classroom is a

television or radio newsroom. Several students are .
news reporters scattered throughout the commu-

nity; others are editors and rewrite staff based in:

the office. As reporters in the field come across

news stories, they telephone the information to the

main office to be rewritten and broadcast. Clearly,

the news staff in the station must be accurate

listeners.

~J
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In the first stages of this simulation_game, the
teacher may prepare the stories for ﬂeporters to call
n: “This is Mendez calling from City Hall. 1 just
talked to the mayor, and hg denies strongly the
rumor that he has been involved in an automobile
accident. He says the story is being circulated by
his political enemies. His only car is a brown
Chevette, and it is being serviced by the Mobil sta-
tion near his home in Ashmount. The car in the
rumors is a big Caddie. The mayor says he has
never owned a Caddie.” Stories at this stage may
range from the silly to the pedestrian; the teacher
should try to pack each with as many details as
possible. .

In a second stage, the teacher may explain the
classic questions of newswriting: who, what, where,
when, why, and how? Such a simple structure pro-
vides guidance for both speakers and listeners: ““A
bad fire broke out in the old garage at Andover and
Greene Streets. The firemen think it was ignited by
kids playing in the neighborhood, but they .aren't
sure. No one was hurt, but damage will run, they
think, to several thousand dollars. Chief O'Neil
says a ¢

purposefully.’

A third stag&Rhas students creating their own -

original stories. Reporters prepare stories at home
or before class and call them in. If possible, students
call over the intercom to add to the classroom
drama. In all its variants, the¢ simulated newsroom
does provide practice in accyrate listening.

A Y

Interest and Attention

The inescapable truth about accurate listening is
that care and attention to details are contingent
upon one’s interest in the spoken communication.
Susan may not catch a single detail in an early
morning newscast, but when the 4announcer reads a
list of rainy-day school,cancellations, she is sure to
pick out the name “of. her school. Dave may not
hear a thing in the noisy school cafeteria, but when
someone mentions the cute new girl’s name, he
catches it. Clearly, people pay attention to what
interests them. They tend to listen more accurately,

with or without speaal instruction in school, to

those spoken messages that somehow relate to them
personally. Awareness of the relationship between
attention and interest leads to three classroom
guidélines.

1l check will be made for possible ar-
son, t at this time he doesn’'t think it was set ‘

b
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Encourage Students to Relate Spoken Material
to Their Qwn Lives

Teachers in all content areas need to emphasize the
value of relating new materials to students’ own
lives. As students take in new information and ideas
through classroom talk, they need to seek out items
that tie in with their own personalities, past lives,
aspirations, problems, concerns. Psychologists pdint
out that new material is most effectively encoded,
stored, and later retrieved from memory when it is
packaged in some way that is meaningful to the
learner. Students who see relationships between
what the teacher talks about and their immediate
lives tend to take in and retain the information.

One successful listening teacher keeps a large
wall chart in the front of the classroom with these
questions:

How does this concern me?
How does this relate to what I already know?
What does it remind me of?

- What can I associate it with?

'What crazy things pop into my mind when I think of -

i

How can I use these crazy associations to help me
remember?

How does this relate to my past? my future?
How does it relate to my life outside of school?,

The teacher refers to the chart for both reading and

listening lessons. As students read asSignments and
listen to lec(ures and other oral presentations, they
are remmded to make associations with aspects of
their own lives.

Set Up VListening Situations That Involve Students

Interest grows out of personal involvement. Teach-
ers who develop oral language lessons that max-
imize personal involvement note that listening does
improve. “Easier said than done!”«some may say.
But there are teachers who try never to make a

formal classroom presentation without structuring ]

into it some personalizing activity. Some examples
from actual classrooms {ollow.

One literature teacher has students note on paper all
points in her lectures that relate directly to their own
lives. After each lecture, she allows time for discus-
sion of such questions as “What does this discussion
of characterization mean to you? Have you ever no-
ticed a person’ revealing personal qualities Lhrough
speech or actions? Do you ever reveal your own inner
qualities by the way you speak and act?”

o
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A history teacher, lecturing on Prohibition, asks his
listeners tQ write on cards a personal lesson that they

have learned from the nation’s futile attempt to legis-
p g .

late against the wishes of a majority of people. Stu-
dents share their lessons, and the discussion often
turns to censorship and the outlawing of drugs. Such
discussions enhance his presentation of the topic, and
listeners are always much more attentive. '

A science teacher, speaking on water pollution, has
students concentrate on what they can do as individ-
uals to prevent pollution. They often decide to write
letters to Congress, to inspect local ponds and streams,
or to write to area newspapers; they invariably listén
more carefully. ‘

®

Encourage Students to Listen with Penyn Hand

Recognizing t_h‘ﬁ't attention is related to intéyest and
interest to personal involvement, many- i
teachers link lessons in accurate listening
taking. They remind students that humgn memory

Jis fragile and that the best listeners cannot catch

and remember everything. These teacliers, even in
the middle grades, begin guided pra)étice in note-
taking. Listening with pen in hand js an excellent
way of maximizing attention and/capturing on
paper vital points of a talk. Some e? clive strategies
for beginnﬂing instruction in not¢taking follow.

Provide student listeners with a detdiled outline of the
classroom talk or lecture. {As students listen, they fol*

low the main and minor points, noting the specific

details of the speaker.)

A3

Provide incomplete outlines that students fill in as
they listen. (Stop talking periodically to check student
responses: “Did you get that date? that name? What
are the three items that you filled in under the second
heading?’’)

Have student listeners respond to the talk by develop-
ing a time line. (“If we start with this event in 1861,
what ought to come next in my presentation? Where
do you put the next item of information?")

Have students prepare maps as they listen. (Using a
rough board drawing as a guide, note events as the

talk proceeds and as students develop their own note- |

book maps: ‘“‘As the, settlers moved westward, they
" came to the river. Approximately where did they cross?

Indicate this on your map as we go along.”)

Listening with pen in hand tends to provide a
minimal structure for response while allowing for
important physical involvement. It is not the com-

. plete solution to the problem of inattentive listen-

ing, but it does focus the attention of the student
listener on the task at hand.

One of the most effective ways of increasing
attention through notetaking is the Guided Listen-

@

7" what you are listening for.

ing Lesson. This structure, based on the Guided
Reading Lesson recommended by reading special-
ists, is a step-by-step guide through the teacher’s
lecture. It usually consists of (1) an explanation of
the lecture’s purpose, (2) an introduction (given
before the presentation) of new vocabulary words
and difficult concepts, (3) questions for listeners to
have in mind as the talk proceeds, and (4) a printed
guide to fill in while listening. In a reading lesson,
the guide forces student readers to move sequen-
tially through a textbook assignment, noting im-
portant points and focusing attention on details
that the teacher considers important. In a listéning
lesson, the guide helps students note key general-
izations and details and, similarly, concentrat lis-
teners’ attention on matters that the teacher Zfams
them to understand and remember. A Guided Lis-
tening Lesson may pull together many of the listen-
ing-goals of the lesson and reinforce learning of
basic listening skills. It may be particularly useful
in teaching students to listen for accurate details. A
sample lesson used by an eéighth-grade social studies
teacher follows. .
Paul Revere’s Ride

Directions to listeners: You are going to hear a short
talk on Paul Revere's famhous ride. Before the talk
begins, read through this guide. Make sure you know

&

.

1. How well do you pick, out main ideas? After the
talk is over, list the five main ideas it contained.

2. How well do you understand the main point of a
talk? After the talk is over and you have listed the
five main ideas, indicate the main point of the
entire talk in one or two sentences.

Lo

. How well do you listen for details? While the talk
is given, try to fill in as many of these details as
you cah:

a. Paul left from

His destination was

He was accompanied by

His starting signal was

o0 T

On the way he saw —
. , and
The date of his ride was *
g. A famous poem about-the ride was written
by . .
h. The time when he left was
t. The time when he returned was

-

j. The weather was
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4. How well do you follow sequence? After the talk is
over, list in correct order five events that happened
during the ride. -

5. How well do you note signal words? While you
listen, jot.down five signal words or expressions
that the speaker uses (one example from the.begin-
ning of the talk is first).

Sample Lesson Plans

As an outgrowth of regular class work in dramatics,
one sixth-grade teacher uses variations of the fol-
lowing lesson to émphasize accurate listening.

Objective .
To encourage students to listen accurately

Behavioral objective

At the end of the class session, each-child will be
able to recall six specrfrc details from the srtua-
+ tion.

Procedures
1. Tell students that they may volunteer to act
out the situation they will soon hear.
2. Emphasize that they will hear it only, once.
3. Have them listen with pencils in hand to
" catch every important detail.
4., Tell them this situation:

An elegant, upper:¢lass woman was driving
down the highway one day when she saw a fa-
mous fast-food hamburger stand. She had never
in her life eaten at such a place, but on this day
she was hungry. She told her chauffeur to stop
and wait while-she went inside to order. She had
never been inside such a place before. She was
stunned by all the noise and confusion. She had
nNever seen so many children. Dozens of people
were in line. Young people behind. the counter
wore strange hats. Signs were all over the walls.
She had no idea how to order or how to get a
table, so she watched the people around her very
carefully. The girl in the next line ordered a Big
Mac and a strawberry milkshake. The boy in front
of her ordered three hamburgers and three milk-
shakes, all chocolate, plus five orders of french-
fried potatoes. A child in another line ordered
nine hamburgers and nine soft drinks, plus three
orders of cookies. The poor lady was flabber-
gasted! She tried her best.

5. Have students turn their notes facedown on
their desks.

6. Allow three or four volunteers to-act out the
situation.

7. Encourage class discussion of details that the
volunteers forgot or failed to hear.

Teaching Accurate Listening 13

8. Reread the situation while students double-
check to see how many details they recorded
or failed to record the first time.

9. Ask: “Why is it important to listen to detaris?
What kinds of people need to be especrallg
good listeners? How can you improve«our
ability to listen more accurately?”

10. After students have had an opportunity to
e discuss their answers, try a similar lesson on
the same day or the following day.

. .

One eighth-grade teacher regularly uses varia-
tions of the following lesson to foster accurate lis-
tening and to develop creativity.

Objectives £

To develop the skill of listening to details
To give students further practice in creative
thinking

Behavioral objectives
Each student will be able to repraduce ten spe-
cific details from each description heard.
Each student will write a one-paragraph descrip-
tion of a location never before visited. g

Procedures
1. Announce: “New Planet Discovered!”” Tell
the students that they are to imagine the dis-
covery of a new planet and the landing of

the first spaceship from Earth on that planet. .

2. Point out that the hitherto-unknown planet -

may have a tropical climate and much vege-
tation, no water or plant growth, no life re-
sembling ours, or quite dissimilar life.

3. Allow time for students to discuss briefly the
possible appearance of the new planet, and
then encourage a qurel moment for “forming
mental pictures.’

4. Set fifteen minutes aside for a writing work-

shop where students--write out descriptions -

of the new planet as they imagine it.

‘5. Suggest that each student writer pretend to
be the first person from Earth to step foot
onto the new planet.

6. Have students rewrite their descrrpuons from
the point of view of the person who will
send back to Earth the first descrrguon (This
is the time for the teacher to help with spell-
ling, punctuation, sentence structure, edit-
ing, etc. Final drafts may be done at home

-~ or in a subsequent writing workshop.) .__

v

‘. S A Y
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7. On another day, six or eight volunteers read
their reports aloud.

8. Student listeners (with pen in hand) listen
to the volunteers for at least ten details that
make the description of the planet unique.
(For example, “Instead.of being green, all

. ‘grasses and leaves are bright blue.”)

9. If time allows, each volunteer will read his
or her description a second (or third) time so
that listeners can check their skill in catching

details. | , )
10. Each student creates a name for the new
planet. ) o
11, The class selects the best description and.best
name,

12. Outstanding descriptions may be tape-record-
ed for later use by the teacher gs a listening
test for the same class later in.v&year or for

. other classes. N : ’

One high school teacher of English uses a collec-
tion of recorded old-time radio programs as the
basis for lessons in accurate listening.

Objective ) )
To make listeners attentive to details

3
Procedures

1. Note that literary scholars; often must date

newly discovered manuscripts of old poems
and novels. (“They can rely on the age of
the paper and chemical analysis of ‘the ink
and so forth, but they also use details found
in the content. For example, if the author
"mentions railroads or the telegraph, the
scholar knows that the piege could not have
been written much before the nineteenth cen-
tury; if the author mentions television, the
manuscript was proba!’)ly written after the
late 1930s.”) .

2. Explaiqéglat the class will hear a recording
of a popular radio program {such as “The
Shadow” or ““The Lone Ranger’).

3. Challenge individuals in the group to list in
their notebooks as much factual data as-pos- "
sible to help date the program. ’

"4. Play the recording. -

5. Allow. ume for students to share their re- ~
sponses. A

6. Replax the recording so that students can
double-check their findings and locate new
exa;lmgjles. )

~
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7. Allow additional time for students o com-

~ pare and discuss the items they have located.

8. Follow up the class activity with this assign-
ment: .

Tonight watch and listen to one rerun of-an

‘old television series or an old movie. List as

many details as possible that might help a future
¥ scholar tell approximately when it was filmed.

.

Exercises

These exercises are designfd and presented so th&t
teachers may reproduce fMem. Fhey are intended to
supple the learafng activities in the lessons
to give student§ increased practice in using
portant listening skills.

Listening Accurately for Details

This activity leads to exercises in the following
chapter for teaching students the important skill of
following spoken directions. It may serve as a model
for a variety of similar teacher-made exercises.

Students are told to take their copies of the exer-
cise sheet headed Listening Accurately for Details.
(Figure 1) and to do exactly as directed. The teach-
er then reads the following directions.

/ Write your last name in the third square down
beside the left margin. ,
Write your first name in the third square up from
the right margin. .
Draw a small triangle in the fourth square/ddwn
-to the right of the left dotted.line.

Draw a small circle in the second square up from
;he bottom to the immediate right of the right dotted

ine. L -

Make a dot in the third square down from the top
to the right of the left dotted line. '

Draw a large circle around the top four squares on
the left of the page.

Write the day of the week on the topmost line of
the . entire block of squares.

Write the year in which you were born in the second
square up from the bottom to the left of the left dotted
line. B

Write your initials in the fifth square down from
the .top, next to the right dotted line.

Put thq call numbers of your favorite radio station
in the top'right-hand corner of the paper. If you have
no favorite, write the word school.

Place three dots in the fourth square up from the
bottom to the right of the right dotted line.

Teachers should complete a master diagram for stu-
dentsgo use in checking accuracy of their finished
diagfadms. .
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— ‘
VAre You Really Listening?
Check the specific 'detail that best answers each question.
1. In what year was the ancient Egyptian’ 9. How tall was his burial chambef?
. tomb discovered? A ' 9 feet
' —— 1903 — 11 feet
—_— 1922 — 17 feet
— 1948 ‘ 10 yards
‘ _ 1980 10. What did they find in {he chamber be-
i 2. In what month was it made? side: the coffin?
—— January —— grave robbers
__ June N ——— other -pharaohs
) . November _ live animals
, o - December _ furniture
| 3. How many steps did the archeologists 11. What were on the walls? N
: dig down? ' L | rugs |
\ . —— 10 o _____  mirrors
- ‘ 12 - . " ____  pictures
____ 16 _air vents
; 22 ' T, 12. How many packing cases were sent
4. What was thé passage filled with? . back from the grave?
N rubble , 3
, N — “gases —_— 34
g \ _ statues ’ — 41
\ﬁ__ jewelry ] . 44
5.. Who was buried in 'tbe tomb? . 13. &)_; many chariots were sent back? .
—— N\ Lord Carnarvon . 1
— “Cairo —_— 2 5.
N _
fe— Tt — 3 .
Carter 4 , .
6. In which cfﬁ ber did they find the 14. How were the discoveries taken to the
pharaoh’s rem& s? K Nile River? _
P ‘ first \ L train
_-_ " second AN . truck
- thid N —  boat
'fourt!l ’ mules
7. How old was the pharaoh when he died? 15. How many pieces of jewelry were found
10 , ‘ ~© wnih the mummy?
—_ 12 — 100
18 ‘ — 123
22 143
.
, 8. How many coffins was he buried in? 193
1 . 16. Where are these treasures today?
_ 2 . — Cairo '
— 3 T ——— Rome
4 7 —— New York
, —_— I.[ondon
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Are You Really Listening?

’

The second exercise-may be used as a pretest, post-
test, or consciousness-raising device. The teacher or

a student volunteer may read aloud (or tape-record)
the following information. Using the multiple-
choice quiz, Are You Really Listening? (Figure 2),
listeners then test themselves to discover how ac==
curately they listened. The information may be pre-
sented a second time to allow listeners an oppor-
tunity for second-chance listening.

In November, 1922, two archeologists, Howard
Carter and Lord Carnarvon, discovered beneath some
workmen's huts a stone step that would lead them to
one of the great moments in all scientific ‘investiga-
tion. Three weeks of patient digging led them down a
flight of sixteen steps to the entrance to a tomb of one
of Egypt’s ancient pharaohs. There in the Valley of
the Kings, they found the lost tomb of Tut, the richest
tomb in all Egypt. Beneath the rubble-filled passage,
they found a door bearing the ancient royal seal. With
trembling hands, Carter made a small hole in the
upper left-hand corner. He lit candles to see if there
were any poisonous gases and then, slowly, enlarged
the hole. There, after centuries, was the magnificence
of the long-lost pharaoh’s tomb: golden chairs, a
diamgnd-encrusted throne, gold vases, two great stat-

Teaching Accurate L[:s‘t('ning By

coffin within a thjrd, golden coffin. It was surrounded
by buried food, furniture, dishés, clothing, games, and
other everyday objects of the king’s court. The two
archeologists knew that the people of that time be-

lieved the spirit of the dead would awaken and require -

the ordinary materials of daily life. Here they found
not only great wealth but a record of the customs and
needs of an ancient people. The chamber walls were
covered with pictures depicting the life of the royal
court. There were scenes of battles and the hunt, all
done in brilliant colors and with perfection of detail.
They found, too, curious pieces of furniture, showing
lions, crocodiles, and other African animals. Carter
and Lord Carnarvon realized that they had unveiled a
record of Egypuan life -never seen befor€.

Before® the year was over, they had loaded thirty-
four packing cases, gfrpriceless material from the tomb
along with four chariots and dozens of statues. These
were loaded on flatcars and carried on a small railroad

" 10 the Nile River, where they could be placed on boats

for the journey to Cairo. The mur;_:l'%ny of the eighteen-
year-old king was carried in its separate casing with
its 143 pieces of jewelry. Carter filled thirty-three pages
of his notebook with a list of the tomb’s contents.

Today, historians know more about ancient Egypt
because of this discovery, and people from all over the
world may come to Cairo to see the splendors of King
Tut and his times.

-

-

ues, ap?l hundreds of priceless jewels. However, no-
where could he or his friends see a sarcophagus or
mummy. Could this be the real tomb? they' wondered.

In l\{e next days they searched carefully throughout
the chamber. Eventually, they located in a rear corner
what appeared to be another door. They eased this
open and found themselves in another chamber, seven-
teen feet long, eleven feet wide, and nine {feet high.
Here, between two enormous statues of solid gold,
they found Tut, the eighteen-year-old “boy king.” The

-mummy was in a gold coffin placed within a wooden

2
e

) .

The answers for Are You

[

Really Listening?:

1. 1922 9. 9 feet
2. November 10. furniture
3. 16 11. pictures .
4. rubble 12. 34
5. Tut . 13. 4
6. second . 14. train
7. 18 15. 143
8 3 16. Cairo
L 2
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Most talk is informal, spontaneous, disorganized,
and catch-as-catch-can. Llisteners make sense of it
by plckmg up specific items of information, by
graspmg the flow and drift of the message, and by in-
tumng the "intentions and feélings of speakers.
Teachers can help students become better at this kind
of listening by giving guided practice in accurate lis-
tening, in listening for main ideas, in recognizing
emotive language, and in critical listening in gen-
eral. However, another kind of talk that is more for-
malized, structured, and purposeful is frequently
. found in schools, colleges; shops, laboratories, and

- offices. It is, fortunately, hlghly teachable. Student

listeners with guided practice may become increas-

"« ingly efficient at theskills needed to follow directions

and understand structured presentations. Teachers
can teach such key skills as recognizing a speaker’s
intent, following sequence, noting structure, recog-
nizing specific patterns of organizations, and pick-
ing out signal words and phrases. Here is an area
of the listening program where students may-imme-
diately profit by learning those listening skills most
needed for. success in school, work, and later life.

This chdpter examines two important types of
purposeful lzstemng listening to follow spoken di-
rections and lls(emng to recognize the organization
of spoken discourse.

Following Spoken Directions

The skill of following a speaker’s directions is prob-
ably a composite of several subskills, such as recog-
nizing the speaker’s intent, defining ofie’s own pur-
. pose for listening, noting details, distinguishing
between relevant and irrelevant details, and follow-
ing sequence. Fortunately, all these subskills are
teachable and improve with practice.
Tdeas are presented for helping students in mid-

~dle school, junior high, and high school, as well as

ideas for correlating listening skills with other lan-
guage arts and the other_xonterit " fields..

»
~. o 3

“ )

to

. J : C
Teaching Ideas for Middle School .
and "Junior High

Some of the following strategies grow out of earlier

‘instruction in accurate listening; some are planned

to help students become conscious of the value of
following spoken directions carefully.

. &
1. Discuss with students the importance of follow-
ing directions by asking siuch questions as:

Where -do people have to follow directions?

Why is this an important skill in school? on the job?

Who, in particular, would have to be a good listener
to directions? Why?

Why is following dlrecuons d1[f1cult for the average
person>

What are’ the problems a listener encounters?

When did you last have to follow spoken directions? .

What problems did you have?

2. a snmEle warm-up game such as this ver-
sion of SlmOp Says done with eyes closed:

Put your nght‘ thumb on your left ear lobe. ‘
Place your left hand on top of your right thumb
Put both hands flat on the desk top.

Raise .only your left thumb. =~
Grip your left thumb with your entire nght hand '

8. Point out that games like Simon Says are easy
but involve many of the same skills needed in
real-life listening §ituation§. Students can act
out the following situation to demonstrate the
necessity of accurate listening when following
spoken directions:

You are planting seeds and cannot hold the package
i while you work, so a friend reads the directions aloud
to you. “Loosen the soil to a fine condition. Cover
each seed with a quarter inch of fine soil. Plant each
at Jeast five mches apart. Make each row eighteen
inches apart.” » !

4. Point out that memory plays a partin following
directions. Read the following situations and
allow students to test themselves on their ability
to recall the necessary inforrpatign.

v
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. “s-Radl
e Boston, Massachuseus
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For a frcc copy. of Mr. ‘Harris’ s talk, send your name
and address to Educauonal Servrces, General Motors
Corporauon, Box 364, Detroit, Michigan 78965.

7 WHhat issthe box number?
What will you ger?
What city doj you.send to?
What was the zip code given?

A sample lesson will show you how pleasant and
profitable it can be to study radio engineering at
home.-Send for free lessons now. No cost to you. No
‘obligation. Write tonight to Américan School -of
»:-Radio Engmeermg, 790 Commonwealth Avenue,
02215. ’ ¢

‘What is being offered?

. What is the name of the school?

* . What ‘is the street number?
How much does it cost?-

.e. When you hear the air-raid warmng follow these
directions. Pull over to the side of the road. Leave
lanes open. for emergency vehicles. Shut off motor
and lights.» Open windows. Get out and go to a
shelter if one is available. If not, crouch down in'the
car. Resume travel fonly whep the all-clear sounds.
For official civilian defense instructions, tune to the
designated emergency broadcast radio station.

Should you rémain in your car?

. Should you open or close your windows?
Which lane should you stay in?
Should you turn off the car lights?
What radio station should you listen to?

Because tomorrow's assembly is scheduled for fourth
period, girls in sections 3-G, 3-K, and 3-M will eat
.during the second lunch period. Boys in these sec-
tions will report to the assembly hall at the end of
the first lunch period.

Which students are to have second lunch?
When should girls report?
” Where should the boys go?

: \x When should Shey go?

alk east on Common Streét for two blocks until

u come to Lynch’s Drugstore. Turn right and con-
tinue on Madison Street. Number 264 Madison Street
is the third house from the corner of Madison and
Common Streets.

How many blocks must you walk before you reach

the drugstore? o 0
How many houses from the corner is the one you
want? -

 What is the number of the house?
What is the name of the drugstore?

5. Give students practice in responding on paper
to spoken directions. -

Listen to these directions. Do not write until I have

finished.

a. Make an X on the third line from,the top of the’

paper. Make three zeros on the sixth line from
- the top. Draw a line connecting the X with the
middle zero.

b. Draw a triangle with three equal sides. Label an-’

gles of triangle 4, B, and C, begmmng at lower
left angle. Draw a line from 4 to a‘point mrdway
between B and C.

c¢. On your paper write every other leuer in your
first and last names. Begin with the second letter
of your first name. Put a circle around every vow-
el you write. Draw a strarght line above every
consonant.

d. On your paper write thé odd numbers from 1 to
11 in a row. Begin with I and'end with 11. Sub-
tract the smallest numbern this series from the

in the series. ™

" e. In the row of numibers you have written, multiply
the third number from the left by the next-to-the-
last number. Write the answer under your answer
to number 4. .

f. When I have frmshed you wrll be asked to draw
a rough map showmg the following: T6 go from

\ - 'town A to town B, drive east on-Main Street as

[ J

—ap Pl

2
largest Write ‘the answer under the last numberm_'

-~ far as the intersection of Main and River Streets, !

about one fourth of the distance. Turn_left on
River Street and contrnue}or a short distance un-
til you come to Route 1. Cross Route 1 and c¢én-

tinue on this road, which leads into town B. -

. 8. When I have finishéed, you will be asked to draw
a rough floor plan of the house I shall describe.

view of a person facing the house. Listen care-

\ Left and right directions are from the point of

fully. This house is L-shaped. Two rooms ofequal
size are at the front of the house. One room is‘in
the rear wing. The outside door opens into the
room at the right in front of the house. There are
two windows to the left of the door in-this room.
The left front room has four windows, two in

front, one at the side, one at the rear. There are -

three windows in the rear room, two on the left
of the house, one on the right .

h. When I have finished, you will be asked to draw

a rough diagram of this stage setting. Remember
the directions for stage settings are given from
the point of view of the actor facing the audience.

Listen carefully. This is the interior of a mountain_

. -cabin. There is a fireplace at the right. A door at
‘the rear leads outside. There is a small window to
the Tight of this door. Another door in theé left
wall leatls to a back room. The furniture consists
of a bed between the outside door and the fire-
place, a tableé in the center of the room, and three
chairs. . u

6. Link direction followmg wuh content study.

a

'One literature teacher regularly has valunteers

prepare large wall*maps of Dorset, the territory
ﬁ_}scrlbed in Thomas Hardy’s novels. When stu-
dents read Return of the Native, they.give di-
rections from their seats about where characters

from the novel went while listeners follow at

the map the specific movements of the charac-

26
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ters. This exercise is designed to enhance ap-
preciation and understanding of the novel
while providing practice in following spoken
directions.

' 7.,Try Ceiling Zero. Divide the class into two

v

-

- teams, each of which selects a controller, who

must guide a fellow team member in for a land-
ing on a nlghl,when visibility is zero. The pilot

"is blindfolded" “and, ‘guided 1 only by the spoken

directions of the controller, must “land” in the
front of the roem. All furniture ismoved against
the walls, but to make the landing more diffi-
cult, members of the opposing team place such

obstacles as books, overturned chairs, and lunch

boxes in the way of the blindfolded pilot. This

exercise leads to increased attention and pro-

vides good pracuce in following oral directions.

“

8. Set up useful_learning situations. Have students

serve as school guides. With the principal’s
cooperation, the class sets up an information
desk’ in the school lobby each morning during
homeroom period. When visitors and other stu-
dents come in search of information, a student
is ready with accurate spoken directions on how
to locate the main office, the guidance office,
the school custodian, and so forth. Students get
practice in giving directions and must first try
out their directions on other students. In addi-
tion to performing a useful school service, stu-
dents become more aware of the skills involved
in giving and taking directions.

~ 9. Move outside the school environment. Encour-
" age students to prepare directions on reaching

their homes. Volunteers give the directions,
which selected volunteers try to follow. This
activity works'well when the school community
1s.small and the:teacher is able to superv1se the
volumeers :

a

10 Try recipe following. Invite someone from the

home econofhics department to give the class
oral directions on preparing fudge.. Selected
students then_follow the directions exactly and

"make the fudge. THe activity emphasizes the
importance of notetaking and accuracy.

E

11. G'ive hands-on bractiee;‘ t60. Cut up colored

constructi,m paper into squares, triangles, rec-
tangles, arcles, ar@ 'other shapes. Place five of
each tolor and shape in an envelope for each
student. Have studentsssit back to back in pairs.

e N i
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Appoint one student in each pair the direction-
giver and the other the direction-follower. The
speaker builds a georfietric design step by step,
telling the other person exaclly'what each step
consists of (“Put a yellow square in the middle
of the desk. Put a red circle under it. Now
place a blue triangle’to the left of the circle.”).
The listener, unable to see the speaker and rely-
ing on oral directions, must reconstruct. the
same design during a set interval of time.

Teaching Ideas for High School

PTAP
5

As noted in chapter twd, many middle school and
junior high ideas may be adapted for older adoles-
cents. Specific ideas for high school classes are listed
here:

1. Spend time discussing the importance of fol-

lowing directions, both in school and on the
job. Ask students to list occasions when they
have had to follow spoken directions in the
past and occasions inthe future when they will
be required to be careful listeners. Point out
the need for them to listen to items in sequence
in school assignments, on their part-time and
summer jobs, and in their homes. Focus par-
ticularly on questions such as: What are ob-
stacles for listeners? How can such obstacles be
surmounted? How can the average person learn
to follow spoken directions beiter?

Take assignments from content-area teachers
to use in listening sessions. For example, ‘‘Here
Is a typical science assignment. Listen carefully.
I'll read it only once. Be prepared when I'm
through to repeat the main steps, the exact or-
der, and the final task. Think of problems lis-
teners might run into when following these
directions. How might you change them for -
the better?”’

Have students give directions to one another.
Some possible topics are putting on a suit
jacket, replacing laces in gym shoes, or tying a
necktie. The students who volunteer to follow
the directions must do exactly what the speaker
tells them to do.

Encourage students to collect examples from
everyday life: “What's the last time someone
gave you directions outside of school? Write
these down as you remember them, and we’ll

3
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try them out on one another.” Often the ex- fore, correlating instruction in all four skill areas
amples students bring in from their jobs and  enhances learning, Other teachers approach the
homes provide excellent materlals for practice  basic skill of follmx'mg directions in Eng‘l'sh class
sessions. * and in other content areas by using such writi
tasks as preparing.a manual “for bicycle re

5. Have students create their own paper-and-pencil
exercises. Share with classes the exercises listed
previously under Teaching Ideas for Middle
School and Junior High. Encourage students

- ‘ to develop similar exercises that may be meéi
out on other students.

chens; and preparmg all varieties of how-to-do\jt
manuals. The writing tasks are usually preceded by
speaking-listening “tryocuts” and followed by read-

: ing activities based on the students’ written direc-
. 6. Have volunteer] prepare in advance detarled tions. .

instructions for completing an activity in class . Implicit in all such instruction is attention to
¢ . (such as drawmg a musical staff with the first  ‘transition words and phrases or “‘signal words.” As
notes of a-popular song or a map of the speak-  students prepare to give or write out directions,

- er’s neighborhood). Listeners follow directions = they should be shown that speakers and writers

as given and share the results afterward with signal their intentidns by using such terms as first,
. the speaker. Questions for discussion are “What  second, next, and finally. Good listeners—and read-

went wrong? Was it the speaker’s fault or the  ers, too—are able to use these signals to follow the .

listener's?” 4 . sequence and discriminate among items. Teachers
may make clear the value of recognizing transition
expressions by (1) listing them on the board, 22)
duplicating common ones for student notebooks,
(3) having students locate .trarisitions on printed
direction sheets, (4) encouragirllg students to use
transitions as they write out directions, and (5) pro-
viding practice sessions for students to jot down

transitions in aural-oral situatiéns. ‘
W

f

7. To help students be aware of sequence, list on
the chalkboard before a talk the five main
points—out of order. Tell students to listen
carefully and place the items in what they think
is proper order. Allow time afterward for dis-
cussron of the importance of correct sequencing
in giving and following directions.

"Correlating with Other .School ‘Subjects : -
3 | t

The listening skill of f(}llowihg spoken directions = Recognizing a Speaker’s' Plan

neatly correlates with related skills in speaking, read-

ing, and writing and with other'\content areas. One .  Much of the listening performed by students in
example is an assignment revolving around the top- school and college (and often as they listen to radio
ic of changing crankcase oil. First, it is a speaking  and television announcements and speeches) is
lesson in which students must decide the main based upon structured discourse. The speaker has
points they want to get across, the logical order of  planned and organized the talk. The presentation

, W

presentation, the appropriaté transitioti words, and : . has a beginning, a middle, and an end. It rests .
the possible difficulties listeners may encounter. ~ upon some design the speaker has consciously (or -
Volunteers then try out their spoken-directions on'  sometimes unconsciously) selected. .
other volunteers who actually do the oil changing Even a modicum of instruction may have a dra-

in the school shop. Listeners keep a record of diffi- matic effect upon the listener’s ability to’profit from

culties they encountered in following directions. such material. When listeners “see” the speaker’s

Next, both speakers and listeners together write out organizational plan they are better able to sense

the directions, edit their work, duplicate it, and the intent and direction of the talk. Cognitive psy-

present it-to the entire class as part of the teacher’'s  chologists, especially those interested in schema
- . lesson. in following directions in reading. As the theory, say that comprehension is enormously im- .

. teacher points out, similar cognitive processes un- proved when' the speaker’s (or writer’s) schema or ¢
derlie giving and taking directions in all contexts . organizational pattern is perceived by the listener
—reading, writing, speaking, and listening. There- (or reader). , : .
AN
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What Are vthe Basic Patterns?

Many years ago, reading specialists noted five pat-
temns that 'seemed to underlie the writing in most
school textbooks. These same patterns are frequent-
ly found in spoken presentations.

Simple enumeration. Here, the speaker notes that
several items will follow in some sequence. A his-
tory teacher may say, ““Six traits distinguished the
early Spanish settlers from other settlers.” Listeners
should be immediately alerted that a list will prob-
ably be presented. A science teacher says, ‘“There
are four points you should know before you begin
this experiment.” Students should recognize that
an enumeration will surely follow. Speakers signal
their use of this orgamzauonal plan by using such
transitional expressions as fzrst second, third, next,
or finally. . _

Generalization plus example. Good speakers
support their generalizations with evidence. They
know that it is not enough to say, “Americans in

-the Gilded Age'ran wild after profits.” Examples

must be given to support this generalization. A

literature teacher may say, Hemmgway reveals
character through speech but then must provide
an example or two from a story. Trained listeners
usula'lly keep an ear open for- evidence to support

. the sReaker’s generalizations, assertions, and infer-

ences. Because so much formal (and sometimes

spontaneous) talk is structured around this pattern, *

teachers need to give students much practice in
recognizing supporting information in writing and
in spoken language. Signal words here are for ex-
ample, for instance, or another example. English
teachers often link this listening skill to composi-
tion work by explaining that good writers “show
instead of tell” and by demonstralmg how topic
sentences are supported by other sentences.
Time or sequence. College composition teachers
frequenlly attack this same pattern in lessons on
“process analysis” (the how-to-do-it theme). It is,
of course, the pattern basic to direction giving and
direction followmg, whether in speakmg-hstenmg
or writing-reading. Time pattern is important in
history, current events, science, and other content
fields,- but it is basic to most work in literature,
especially the study of narrative poetry, fiction, and
drama. The transition words and phrases associated
with the chronological or sequence pattern are fzrst
second, next, and finally.
Cause and effect. Here the speaker presents an
effect and its possible cause or leads listeners from

Teaching Purpos_e/ul'lj.slening . 23
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cause to effect. Mobt students need help in under-
standing the way speakers use and abuse this plan,
’bul they can recognize it easily and learn to be:
‘wary. High school classes can learn to use the cause-
‘and-effect pattern in their compositions and in pre-
paring talks. Most student listeners can learn that
“certain transitions signal a cause or an effect. Com-
mon signals are as & result, therefore, accordingly,
and consequently. C

Comparison and contrast. This palLern allows
the speaker (or writer) to explain one item more
clearly by calling attention to the ways it resembles
or is unlike an item already familiar to the listener.
Good teachers frequently use comparison and. con-
trast: “A noun clause is like a noun in that it does
the job of a noun, but unlike a noun, it is a group
of words wuh its own subject and predicate.”” His-
tory and sc1ence teachers regularly explain new
concepts by noting how they are like and unlike
concepts students already ‘understand. Transition
expressions associated with the comparison-contrast
pattern include however, nevertheless, and o7 the
other {zaqd. 4 o

B

General Suggestions for Iéaching .
Organizational Patterns

Ry

Many learning specialists and study-skills teachers
believe: that the study “of organizational patterns
should permeate all classes in all subjects. Listen-
ers and readers are more effective when they perceive
the structures underlying discourse. Speakers and
writers do a better job when they know how to
organize their material according to some plah.
Many psychologists now believe that comprehen-
sion is enhanced when people are aware of the
sthemata around which information and ideas are
organized. Listening teachers may 1mprove instrue-
tion in pattern use and recognition in at least four
ways. .

Relate listening to 'reading and writing When
topic-sentence development is laughl in composi-
tion class or main-idea sentences in a reading class,

teachers may also review the generalization- plus-‘

example pattern and provide additional practice in

¢

recogmzmg and using it in short listening exer-

cises. All patterns may be approached—either at
the same time or in parallel lessons—through read-
ing, writing, and listening.

Help students visualize the patterns. Simple’

board drawings help students recognize patterns.
For example, a bar containing a generalization can
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P
be supported visibly by blocks containing the nec-
essary evidence. The time pattern may be exprgssed
pictorially by a time line; comparison andcontrast
may be expressed by two side-by-side blocks separ-
ated by but or on the other hand. Such graphs and
charts (at first miade by the teacher and later by

. students) may be used in reading and writing class
.to guide students.

Give practice in testing organizational patterns.

"Once students recognize common patterns, present
them with lists of topics (such as Hockey and Base-

ball, Setting Up a Bandstand, Mark Twain’s Early

v
»

-

Years, The Influence of the Beatles) and have them
tell which pattern is appropriate for developing
the topic in a talk or theme. Regularly share with
classes tape recordings of radio and television talks
so that students may discover the patterns speakers
favor. ’ , o

Teach transitional expressions. Because speak-
ers tend to select certain transition words and phrases
to connect the parts of their presentations, listeners
who are aware of what they are doing can identify
the structure and follow the movement of the talk.
The list of key signal expressions in Figure 3 may

¢
i

Type:

.Example words

" for example 7
for. instance Q
thus :
in other words -

*as an illustration
Time words L
first, second, third o
meanwhile S
next A .
finally ‘ .
at last T -

- today, tomorrow, soon -
Addition words . T
"in_addition - . : '
-also
_furthermore -
moreover ‘
another example

Result words =~ -—
“as a result

sO-

- accordingly

therefore

thus .

Contrast words

]

¥ - however
but
In contrast ‘ S
on the other hand _
nevertheless .

RKd

Key Signal Expressions ’

Usually found in:

generalization plus example
(but may be found in
enumeration and argumentation)

narration, chronological
patterns, directions (and
whenever events or examples are
presented in a time sequence)

‘

enumeration, description,
and sometimes in generalization
plus example

cause and effect

comparison and contrast
(and whenever speaker makes
a comparison or contrast in
another pattern)

Figure 3. ‘Kcy signal expressions.

[
»




be used in reading and writing lessons as well as
listening lessons.

Spoken language includes many signaling de-
vices that rarely appear in print. Remind students
of the device used in the U.S. Navy to make sure
that listeners are tuned in to the message: “Now
hear this!” Give students examples culled from
everyday‘talk around the school, such as: “Now
this is important,” ”Mwmam point is ;' “One
thmg I'd like to emphasue” Note that such ex-
pressions, often colloquial, serve the same purpose
as the transition words and phrases encountered in

. more formal presentations: they call the listener’s

attention to specific parts of the talk. Speakers seem

"to use such devices automatically when they want

" .»  to emphasize key points. They sense, too, that such

signals assist their listeners in moving from one

pomt to another. A follow-up activity for discus-

sions of Now-hear-this-type signals is to have stu-

dents search out similar items as they listen to other

teachers, to speakers outside the school, and to
people on radio and television.

Use frames Less sophisticated students need’
guidance in llstemng to formal spoken presenta-
tions. They may know the basic patterns, but they
are not yet ready to abstract the patterns. One effec-
tive approach for teachers is to provide printed
frames. These are teacher-prepared guides that stu-
dents complete during or after the talk.

A sample frame for a simple sequence looks like ’

this:

I. The climax of the story you will hear is like the punch
line of a joke. What is ir?

2. What happened just before this? .

. What three events had to happen before the climax?

4. Complete the following story frame:

Qo

\

Event 1:

i Event 2: = -

. : Event 3: == i /
Climax or punch. line: :

A sample frame for a talk based on companson
“and contrast looks like this:

in many
. Another

is different from
‘ways. One major difference is
is . Still another is —
- However, they are alike in many,ways. For instance, they
both - Also thcy both
Finally, they both . A good title for lhlS
talk might be

A sample printed frame for a talk clearly based

FRIC -

IIText Provided by ERIC

o
[

- Teaching Purposeful Listening

on the generalization-plus-examples model looks
like this: :

v

The speaker makes three main points. They are:
s , and
The first point is supported with two examples:
and . The second point
is supported.by three examples:
, and
point is supported with two examples:
and

Printed frames for longer lectures may include
several varieties. The speaker may begin with an
enumeration and follow it with three examples of
cause-and-effect pattern. The lecture may then con-
tinue in a comparison-and-contrast pattern angd
conclude with another enumeration. For high
school and college classes, printed frames may be-
come increasingly elaborate. As many expenenced
lecturers have pointed out, however, the time spem
in preparing and duplicating printed frames is‘well
spent because such frame developmem forces lec-
turers to base their talks on a structure and to follow
the plan in the classroom.

. Finally, the last

Notetaking and Study Guides

Listening with pen in hand is as important when
listening to directions and to formal, organized
talks as when listening for details. The notetaking
listener listens more attentively and accurately not
only. to details but also to purpose and structure. A
student practiced in simple notetaking habits not
only catches and remembers more information and
ideas from a spoken presentation but also tends to
perceive a speaker’s organization and to have a bet-
ter understanding of the message. Many teachers
have found that they need to build notetaking prac-
tice into their classroom presentations and that one
good way to do this is with listening study guides.
Such guides focus listener attention on the plan
and details of the talk. Suggestions for developing
and using listening study guides follow.

1. Outline the lecture cﬁrefully before presenting
it. Duplicate the outline and make sure every .
student has one. to follow during class. As the
talk develops, call attention to main points and
important details. Say: “In the next section, I

- am going t6 make an important generalization
and support it with three pieces of evidence: As
you listen, underline the generalization and, in
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the space provided, fill in the evidence.” To
make students aware of transitional expressions,
say: “‘On the outline only main ideas and sup-
porting evidence appear. As I talk I'll naturally
connect these with common: transition words
and phrases. In the left margin, jot down the
transitions I happen to use as I talk.” Allow
time after the talk to discuss student responses:
“Whatl\ewdence did you fill in? What transi-
tions did you write in the margin?”’

Outline the lecture but duplicate an incomplete

_copy. After students have had practice with lec-

ture outlines, have them fill in main headings
or supporting evidence. At firstssuch outlined
listening guxdes may be fairly complete; then
after each session, more and more items may.- be
excluded until eventually students outline the

entire lecture. Inia typical classroom talk, teach-’
ers may shift from one organizational pattern

to another. Guides initially need to indicate
such shifts: “Note that the first part of the lec-
ture 1§ simple enumeration; whicH organiza-
tional pattern is used in the second part, cause
and effect or comparison and cg)mrast?'”

. Tape-record appropriate radio or television

speeches. Many television stations, for example,

regularly present editorials and responses to .

editorials. These are short and usually well
organized. They provide opportunities for stu-

dents to listen to recognize organizational pat-

terns, transitional-devices, and speakers’ pur-
poses. Because they are tape-recorded inadvance,
the teacher can prepare listening guides for
class practice. !

. Have other teachers record formal presentations

for listening class. One English teacher has sgv-
eral of her colleagues tape eight- or ten-minute

. lectures for her glasses. She (and sometimes the

colleague) prepares guides for students to use
as they listen. One of her guides looks like this:
a. What is thé main topic of the talk? (to be
answered after you have heard the entire tape)
b. What is the main point of the talk? (again,
to be answered after you have heard the tape)

¢. What organizational plan does the speaker’

follow—enumeration, time, cause and effect,
comparison and contrast, or generalization
plus example? ' '

d. What transitional devices are used? (try to
catch at least five)

e. When did the talk digress from the main
-point? B

f. What information was given that was not
relevam to the main point?

g What is your personal reaction to the main
point?

" h. Inwhat ways do you differ with the speaker?

. Try the Cornell System developed by Walter

Pauk for college students. He has listeners take
notes of main ideas in a right-hand column of -
their notebook page during the lecture and after-
ward jot down key words and phrases in a small-
er left-hand column, called the ‘‘recall” column.
After class and when studying for exams, stu-
dents cover the right-hand column with a piece
of paper and try to reconstruct it in memory
using only the cues in the recall column. The
system works for college and high school $tu-
dents. It may be varied and simplified for mid-
dg,school and junior high students.

- . . . £l . )
. Use listening guides as advance organizers. Re-

cent research-in learning theory indicates that
when learners are given a preview of what they
are going to learn before the learning experi-
ence, learning is significantly increased. Read-
ing teachers sometimes give students a one-
paragraph summary of the chapter they are to
read; often the teachers provide an outline, a
series of summary statements, questions to be
answered while reading, or some pictorial rep-
resentation of the main points. Listening teach-
ers can do the same. A listening study guide
may provide an overview of the lecture, its main
ideas, notes about point of view, questions to
be answered while listening, a summary of the

- message, and even a llstof the transitional words

and phrases.

. Try. second- chance lecture listening. When brief
" talks are taped.and students follow them with

a listening guide, opportunities for ‘retakes’’
or second-chance listening are readily available.
Students listen to the lecture with their guides

~in front of them. They discuss what they have
learned and compare notes. Then they repeat ‘

the tape and go through the experience again.
Listening skills are sharpened, and students are
‘more apt te master the lecture content..

. Experxmem with mappmg All students do not

process incoming material in the same way

d
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v

For many, a sequenced outline is difficult to  Sample Lesson Plans
understand and use; and all material cannot be
outlined. Much spoken material is spontaneous, One seventh-grade English teacher relates listening

informal, and discursive. Many teachers—espe- instruction to the other language arts through these
cially in high school—introduce students to lessons based on a mock television program called
mapping as an alternative notetaking strategy.”  ‘‘Crazy Celebrities.”

After students have had experience with tra-
ditional outlining methods of notetaking, sug-
gest that they simply write the key word:in the
middle of the page and that they then draw
lines out from- it to identify important sub- .
ordinate points and additional lines from the ~ Procedures

Objectives ' .
To give students practice in writing directions
“To give further practice in following oral direc-
tions

important subordinate points to supporting ex- - 1. 'Recall previous activities in following direc-
) amples and details. Try a brief, prepared lecture tions: “Why is it important to be able to
or a selected recorded talk that may be played follow spoken directions? What should a lis-

several times. On the chalkboard,'make a map tener concentrate on especially?”
along with the class, stopping the tape or lec- 2. Encourage students to recall and discuss tele-
ture regularly to show students why certain vised interview shows: “Which celebrities
lines ‘‘grow out” of certain pqints. Allow stu- have you heard interviewed? Who did the
dents opportunities to compare‘their maps with mtervxewmg? What kmds of quesuons usu-
. the teacher-made map and with other student ally are asked?” .
work, noting that such notetaking maps are 3. Suggest an’ interview-to-end- all interviews.
) quue individual and personal. Tell students to imagine an eccentric celeb-
" A sample map of this chapter appears in rity, one who has unusually odd views on

Figure 4. e " every possible subject.

~ -

Ideas for High School
Ceiling Zero idea
hands-on idea

NOTING PLANS
time
cause and effect

FOLLOWING DIRECTIONS

Y

comparison

\i N

s Ideas for Junior, High
Simon Says idea
radio talks

PURPOSEFUL LISTENING

NOTETAKING

. outlines

- . Cornell System

. |, advance organizers .
o ) ’ mapping ‘ "

Figure 4, Sample notetaking map. -
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. Have them jot down eight odd characteristics
of their imagined celebrity and invent an
equally odd name for the gérson.

Explain that. the students should tell how

their invented person might describe how to.

do something on a televmon interview. Say:
“After asking some routine questions, the
interviewer asks the guest to tell the studio
audience how to do some simple task (such
as putting on ‘a sweater, tying shoelaces,
locating a telephone. number in the direc-
tory).”
Have students write out the directions that
their crazy celebrity’ will glve the audience.
Suggest that they first write the directions in
a straightforward sequence and then jumble
the items so that directions will be difficult
for a listener. to follow.

pairs) plan (1) the questions the int,
will ask, (2) the answers from the 3t
request from the interviewer for the guest o
tell the audience how to do some sxm})le job,
and (4) the mixed-up dlrecuons given by the
- guest celebrity. -

Give students time to practice their presen-
tations.

interviews to the ‘“‘studio audience.”
Have every student answer in writing the

question: “Why are mixed-up directions
‘mixed-up?”’

Allow time for students to share their an-
swers. SR

. Lead the class to recogmze that oral direc-

tions” are frequently confusing because (1)
the speaker fails to present the main items
in the task, (2) items are given in incorrect
order, (3) minor or irrelevant items are over-
emphasized, or (4) speakers may use words
that listeners do not understand.

The ninth-grade teacher who developed this plan
in following directions wanted students to be aware
of the specific processes involved in direction giving’
and direction following.

Objectives

To give further practice in following directions
Specifically:

IIText Provided by ERIC

in noting speaker’s purpose indirection giving
in identifying chief points in directions
in noting and using transitions

Have students (working mleldually or in

Have three or four volunteers present-their

in dlsungmshmg relevant from 1rrelevzmt
items
in noting and following a sequence of items

Procedures

2.

7.

Remind students of the difficulty of follow-
ing oral directions.
Encourage them to list (in their notebooks
or on the chalkboard) obstacles to successful
listening in an oral situation.
Have each student choose one topic from
the following list:

finding the school supply room

locating the school office

finding the nearest fire station

locating the closest hospital

reaching a well-known local restaurant
Tell students: ““You are standing in the door
of the classroom when a stranger .asks for
directions. You have to give full and accurate
directions, but you know how difficult it of-
_ten is for a stranger to find his or her way
around. Therefore; you want to give the prob- _
lem some thought before you speak.”
Have students think through their directions
by completing this form:

a. The purpose of these directions is

b. The chief landmarks or conspicuous plac-
es on the way are’ :

’

, ‘ , and

’

c. The sequential order (from here to there)
is to go from to

to to

d. The actions or moves that the person
needs to make are:
: ’ 3 and

e. The transition (or signal) words that con-
nect these are: . |
’ s and

Have students write out the directions using
the form. (Remind them that they may need
more or fewer spaces ‘than the form gives.)
Allow time for volunteers to read thelr direc-
tions aloud to the SS.

8. Encourage students {n the class to discover




pitfalls and possible obstacles the stranger

may encounter in following the diections

as given.
9. Point out that this is a highly artificial situ-,
ation but that the steps involved are usually
found in all direction-giving and drrecuon-
followingg circumstances. o
Suggest that students, as individuals or.in
small groups, develop a commumly “(or
school) guide in which points of local im-
portance are listed with directions for reach-
ing them from a central location. Such a
guide may be duplicated for distribution in |
the community or school after a class editor-"
ial board checks directions for clarity and
accuracy.

10.

To preparestudents to listen to college-level lec-
tures, one ‘tenth-grade teacher invited a colleague
from a neighboring college to tape-record a psy-
chology lecture. '

Objectiye
To give students practice in recognizing common
organizational patterns used i)spoken discourse

-Procedures

1. Remind students that formal lectures in high
school and college are not always off the
cuff. Tell them that experienced lecturers
follow a structure that often includes the ba-
sic organizational plans they have studied:
enumeration, generalization supported by
examples, cause and effect, comparison and
contrast, and time sequence.

2. Distribute copies of an incomplete outline
of the lecture.

3. Explain that they will hear a ten-minute seg-
ment of a college lecture on long- and short-
‘term ‘memory given in a freshman level psy-
chology course.

4. Play the recordmg Encourage students to .

listen with pen in hand.

When the tape is over, allow students time

to discuss their responses. Note the speaker’s

basic pattern. Call auention to sections of
the talk that include other organizational
patterns.

6. Replay the recording while students double-
check their outlines.

7. Allow further time for students to compare
their responses with the recording.

8. Discuss the value of structure—both for the

39
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speaker and ‘the listeners. Note reasons why
speakers sometimes alter their lecture plan
in the classroom (‘‘Did today’s speaker depart
from the plan? Why? Did the speaker come
back to it? Did you follow the plan? Why?
Why not?”’). :

Exercises,,

These exercises include four activities, two for fol-
lowing spoken directions and’two for noting or-
ganizational ‘patterns.

'Giving and Following Directions -

The chart in Figure 5 provides four geometric pat-
terns. It may_ be used in a’variety of ways. For
example, a volunteer may come to the chalkboard
without a cop¥ of the chart and try to'reproduce it
following only the spoken directions of another
volunteer (while others in the class follow along
with their charts before them). All four patterns
may be used in a single period-long activity or
used one at a time four days in a row or four weeks
in a row. When the four geometric patterns are
familiar to students, volunteers may create similar
examples- for latey class practice. The chart may
also be used by individuals in pairs. The first stu-
dent,  viewing the chart, gives directions orally to
another who has only a blank sheet of paper. The
second must reproduce the pattern by following -
the spoken directions. In a second round, the second
student tells the first how to draw the figure, but
this time the second 'has the chart open and the
first now has the blank paper. Again, after students
become familiar with the four drawings, they may
create similar figures and continue such practice
sessions. '

Following Spoken Directions

-

The mcomplete map in Frgure 6 provides students
with a rough sketch of a neighborhood. Usmg it'as
a guide, listeners must develop a detailed map from

. spoken directions heard only on the telephone:

Have the teacher or a student volunteer tape-record
. . . < .
the following set of directions. When the recording
is played, student listeners fill in street names and
important places. Afterward, they may compare

v

their maps for accuracy and listen again to the tape .

recording to double-check the details.

~
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) Teaqhihg Purposeful Listening
: Following Spoken Directions
. (Completing a map)
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Blackstone Avenue Elm Street - . High Street -
Elmcrest Avenue Green Street :
]
Figure 6. Exexcise sheet for Following Spoken Directions. .
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o

L : ‘Noting Organizational Patterns

Check the orgamzauonal plan the speaker uses

Srmple enumeration

—— Cause and effect '
——— . Comparison and contrast
—— Time or sequence

Generalization plus example

List the transitional expressions: .

[ “
- .
]
Talk #2 ‘ ‘
. Check the organizational plan the speaker uses
~ Simplé enumeration ‘ o
" - /. . '
Z.l Cause and effect o -

v . '
C—— Time or sequence
—_— Generallzauon plus example-

’Lrst the transmonal expresslons

Talk #3 A
Check the orgamzauonal plan lhe speaker uses .

Simple enumeration

Cause and effect o

NG

- L
Comparison and contrast

IH_I'

Timeé or sequence

Generalization plus example

R

' . List the transitional®expressions:

Talk #4.
‘Check the orgamzauonal plan the speaker uses
imple enumeration

use and effect g

]
o]
>
e}
=
N
=
(=%
o
e}
=}
=1
I
w
=

sequence

Generalization plus: example’

List the transitional expressions:

<.b

- Figure 7. Exercise sheet for Noting Organizational Patterns.

(3




Teaching Purposeful Listening

.-

33

The All-purpose Listening-Study Guide »

Use thls guide as you listen to spoken " presemauons in glass When you have become ,
- familiar with it, you may w1sh to create your own personal listening study gulde
. N .

| 3 What is the general S'ub]CC[ pf [hlS talk?

w¥

L

Ay

2. Whal 1s the specnflc occasmn? (Give name of c]ass, speaker's name, and date)

-
@ s +

teoe 4 ~ . \/,’J ' . “
9 ¥ . P [ )

a B - -

3. What is the chlef p01m or main message? (Thls may be answered after the talk is
over.) : . : e

- " e

¥ . ‘ ¥ v

.

4. ‘What orgamzauonal plan does the speaker follow? (Is it enumeration? comparlson
. and contrast? cause and effect? generalization plus examples? a time or sequerice .

‘pattern? Is it a mixeure of patterns? Which are used?)
k] . ~

- .

-
N .

5. What transitional expressions does the speaker use?

[N

6. Does the speaker digress from the main point?

v

7. In what ways do you differ with the' speaker?
@ N N
&

8. What interested you the mogt? the least?

9. What is your personal reaction to the main point of the talk?

.

. 10. Write (;he speaker’s main point in no more than three sentences.

i
.

Figure 8. All-purpose listening siudy guide.

-
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Voice on telephone The main hlghway along the top
of the~map is Blackstone Avenue. It is north of the
city. To reach Elmcrest Avenue where the concert is
taking place, drive south along Elm Street five blocks,
Then go east on Green Street for eight blocks. You
will 'see a high,school on Green Street across from a
Mobil station.“After gomg eight blocks along Green
Street, turn, south on ngh Street; then go down High
Street four Jblocks t6 a large bank bu1ldmg and turn
west. This 1s Elmcrest The concert is in an auditorium
also used for sports events. It is three streets west on
Elmcrest. .

Before students listen to the recorded directions,
they should be told to pencil in all the streets and
avenues named by the voiée on the telephone be-
cause someone else will need the map and direc-
tions. The incomplete map given lists all street and
avenue names on the bottom so listeners can spell
each one correctly. After students have listened to
the directions once and have made and compared
their maps, they may listen to the recorded.voice
again to double-check their results for accuracy.

Noting Organizational "Patterns

Once students have reviewed the basic organiza-,

tional .patterns speakers often use, the following
four talks may beread aloud to them. Their job is
to indicate on the exercise sheet the type of pattern
and the transitional expressions the speaker uses.
The talks. may’ be read directly by the teacher, tape-
recorded by the teacher, or read and -taped by a
student volunteer. Figure 7, the exercise sheet for

Noting Organizational Patterns, may be used over -

again during the school year with other short talks
that teachers or students may locate or create.

& Talk #1

k23
Changing a ribbon on an old portable typewriter
can be murder. First, you need to pry open the top of
the machine. Then take out the old ribbon. As you do
it, you need to watch and make sure you remember
exactly how the old ribbon fitted in. Take the old
ribbon to the store with you because sometimes you
can’t go by the name on the typewriter. Show it to the
person in the store and get the same kind if possible.
You need to unravelithe new ribbon and fit the end
- into the gld spool. Next; you try to get the new ribbon
back in the same route the old one came out of! Final-
ly, you put the top back on and see if the machine
works. If 1t doesn’t, you start all over again and hope
for the best.

.Talk #2 'y

There are dozens of reasons to explain why we
have inflation. I'm going to focus on just a few. First,
. -

* the points dichssed in chapter three.

o

we are the victims of the oil- produ/mg countriés. They
have decided that they have a monopoly on ‘oil and
that they should get as much money as they can from
the countries that do pot produce oil. Second, too
many of our government pension plans are tied into

the -inflation rate, That means that when the cost of”

living rises, the pension plans; like Social Security
and veterans’ benefits, go up too. Third, there is gov-
ernment spending. As?ong as the state and federal
governments spend and spend, inflation increases.
Finally, there is greed. One businessman sees that costs
- are rising, so he just charges more and more.

Talk #3

" Miss: Harrower is the most egocentri¢ person I
know. She never, for example, lets you tell about your
interests without turning the conversation around so
that she can tell about what interests her. From the
time she starts to talk until she ends, she gives you
story-after story about herself and how life is treating
her. To give just another example, I'd say that she
»can turn the most general discussion into a long lec-
ture on what she thinks, what she wants, what she
believes. For instance, the last time % talked to her, 1
never got a chance to tell her a thing: she monopolized
the whole conversation and told me what she did dur-
ing vacation, what she was going to do during the
next vacation, and what was wrong wnh vacations in
general! "

Talk #4

Stan and Harry have a lot in‘ common, but boy are
they different! Both play the guitar, but Stan worships

P

Jimi Hendrix while Harry likes Segovia. They both -

spend all their time practicing, but Stan copies records
and Harry plays from scores. Stan relies on what he
calls “musical feelings,” -while Harry, on the other
hand, trusts his teacher’s judgments about music. To
me, Stan is an intuitive player in contrast to Harry,
who is ‘schooled.” Both are great, and I think they’l]
go places.

The All-purpose Li'stening aﬁdy Guide

Ideally, teachers should prepare listenfng study
guides for formal spoken presentations—occasion-
ally, if not frequently. For important lectures, teach-
ers should give each student listener a guide to use
in following the talk that includes an advarice or-
ganizer, quesuons and an outline. The all-purpose
gulde presented in Figure 8 is designed to fill a
gap: students should be able to carry it to all lecture
classes, use it, elaborate on it; and make 1[ a part of

" their personal study equipment. Before dlsmbutmg

copies to students, teachers should review many of

-
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Smce language arts teachers first became mterested

in listening, many have singled out critical listening

for attention. Since so much of what chrldren, ado-
lescents, and adults know is based upon information
and ideas taken in by the ear, many ;eachers decided
that ,lhey should hélp’ sludems better examine the

“ways in: which such information is acquired. The

ublquuy of television, radio, and motion pictires
in American society and the time spent by students

“with these media support the belief that Americans”
“learn” more aboiit Tifé through their ears than they

db in the formal structure of the American school

know that?”’ and they will'say, “I heard it on the

radio,” or “I heard it on TV.” Information about

their local communities; nationa}l politics, the world

 situation, economic concepts, political ideals, ethi-
.cal standards, attitudes toward marriage and the

. room. Ask many students, “How do you happen to

family, habits of food selection and nutrition, even

understanding of human mouvauon—all are in-
creasingly left in our society to the lutelage of
‘tadio, television, - and

ilms.
In a democratic society
assures equal rights to the honest advocate and the

eré freedom of speech

demagogue, critical listening becomes a matter of |

major importance: It is possible .for skillful but .
unprincipled, speakers to address enormous audi- -

ences. They are now in a position to shape public:
opinion, influence voters, and afféct behavior. And
listeners can be bombarded: with ,spoken informa-
tion that they have little sklll in crmcxzmg before
they assimilate it.

Can teachers help students scrutinize spoken ldn-
guage more effectively? Can they”’ teach young

. people to be better crmcal listeners? Because of re-

search and practice in  critical listening instruction

©in the past decades, it is possible to give positive

FullText Provided by enic [P

answers ta both questions. The next pages pr;esent
a variety of classroom-tested ideas for teachi 18 key
skills m, this ared. : /

" . 4 TEACHING CRITICAL LISTENING

Key Critical Listening Skills R
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Five important critical listening skills are presented
here with suggestions, for 'the classroom.

Recognizing-emotive language. Some laniguage
is, by its nature, objective and relatively free from
emotional overtones. Other language, by design or
chance, 'is emotive. Uncritical listeners too often
fail to dlsungulsh between thelextremes. Even adult
listeners sometimes do not realize that speakers are
dellberately trying to° arousé their feelmgs A first

step in-improving students’ ability to listen criti- -

cally is to show them- somethmg of the nature of

" emotive language.

Start by demonstrating to students the emotive
power of words. Some teachers dé this with indi-
vidual words, such as love, mother, America, God,
communism. Others show stucf:ns examples of
good_emotive language at work—in poetry, in po-
litical documents, in the Pledge of Allegiance. Stu-
dents may be led to see that perfectly ordihary words
in daily use do indeed carry emotional overtonest”
Follow-up activities to such demonstrations often
have students collect from their own immediate en-
vironments words that trigger feelings. (Teachers
may or may not choose to deal with curses or pro-
fanity, although the emotive power of such words
should at least be mentioned in upper-level classes.)
. A second step is to contrast clear-cut examples
of straight report language with powerful emotive
language. Some teachers start simply with paired
statements, one of which is full of “loaded”’ words
and the other unemotional:

The criminal is charged with two counts of armed .

robbery and one of assault.

* The man is in court today to answer some questions.

Many such examples may come from the ordinary
discourse of students:

“Billy walked into the yard and took the bike.
Billy sneaked into the yard and stole the Hike.

. ' i
(e ‘ | .85,
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Students may be shown that such words as charged,
armed, robbery, assault, sneaked, and stole are emo-
tionally charged and that these words tend to color
the speaker’s message. Once students begin to indi-
cate an awareness of basic distinctions, they can be
asked to collect examples from their own lives.
Later, many students, especially those in the upper
grades, can create paired examples to present to the
class.

One teacher draws on the board a e¢artoon of a

former girl friend, noting that the only neutral word

to describe her is overweight. He then has the class
offer positively loaded words that might describe
her while she is stll his friend. Once she rejects
him for another, the class lists other synonyms to

.describe her. The- two lists of synonyms usually

look like this:

Positive Syno'nyms Negative Synonyms

chubby fat
plump gross
voluptuous lardy

The main point for the students to learn is that all
the words more or less describe the same person.
Each, however, carries different emotional over-
tones. (The same activity may be done with under-
weight and other common words.) .

To link this understanding of emotive language

.to listening, many-teachers bring tape recordings

of ordinary language to class. As the recordings
(usually based on dialogue from television dramas
and situation comedies) are played, students are to
jot down all words or phrases that they find emotive.
After a few pracuce sessions, students begin to real-
ize that some words are emotive to them and not to

others but that many words in. English carry emo-

tional power to almost all listeners. The follow-up
activities may include finding examples from or-
dinary school and home conversations and making
up examples to share later.

Recognizing bias. Students .in fifth and sixth
grade may begin to see obvious examples of bias in
radio and television commercials, in editorials, and
even in ordinary speech. High school students
should learn to detect bias in their sources of ideas
and information. Teachers may begin with palred
statements, such as:

Billy walked into the yard and took the bike.
Billy sneaked into the yard and stole, the bike.

In previous discussions of emotive language, stu-
dents have noted that walked and took are relatively

\

neutral words, while sneaked and stole carry strong
emotional overtones. They may begin to realize at
this point that the two speakers; either deliberately
or unconsciously, selected words. that reveal their
own attitudes toward Billy'and that encourage lis-
teners to share their attitudes. Recognizing a speak-
er's (or writer’'s) bias initially may present some
Leachmg difficulties, but even in lower grades stu-
dents learn the skill with practice.

One way to help students see ways in “which
word choice indicates. speaker bias is to present
Jumbled lists, such as the one below, and have stu-
dents place words into columns labeled Favorable,
Unfavorable, and Neutral:

venerable, old, antiquated
time-tested, old, outmoded
progressive, modern, radical
community, people, mob '
strong man, absolute ruler, dictator

Ask: ““Who is apt (o call an idea ‘time-tested’'—the

speaker who is in' favor of it or the one who is
against it? What might the speaker who ‘s against
the.idea call it? Who might refer«to an old man as
‘venerable’—his admirers or his enemies? How does
a speaker’s choice of words indicate a certain atti-
tude toward a person or idea? What examples can
you recall of speakers revealing their personal bias

_ by their words?

To help students better understand the effect of

~ word choice in critical listening, place these three

expressions on the chalkboard:

go-getter salesman
energetic salesman
hxgh -pressure salesman

Explain that Charley, “our friendly nelghborhood
used-car dealer,” has sold many cars in his time,
some excellent vehicles and some clunkers. All his
customers are impressed by his nonstop oral pre-
sentations, but the satisfied customers can usually
be recognized from the unsatisfied ones. Ask: “What
are the satisfied customers apt to call him? What
expression will probably be used by those who pur-
chased the clunkers?” :

Have ‘students neutralize popular television ad-
vertisements. Bring into class transcriptions of ads

heard regularly on programs that students tend to"
‘watch. Note that these ads are prepared by people

biased in favor of the product and contain emo-
tionally loaded words. Have students listen to the
ads to identify the loaded words and then rewrite

the same ads substituting relatively neutral words.
- .

[N
oo
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Present students with printed copies of two news
reports:

The State Department official courageously main-
tained innocence.

The State Department official refused to admit guilt.

Ask: “Which news report is biased against the offi-
cial? What words and expressions reveal the bias?”’
(Such questions may lead into discussions of ‘the
purpose and responsibilities of newscasters and
analysis of points of view on network news.)
Encourage students to prepare radio newscasts
or editorials that are deliberately biased. These may
then be tested out on the class to see if other stu-
dents recognize the bias and note the words that
give it away., '
* Distinguishing between fact and opinion. Some-
times speakers share factua}l statements (that is,

statements that may be verified by others); some:--

times they present their own personal opinions
under the guise of fact. Explain the distinction to
students by contrasting such comments as: -

That new kid was picked up by the cops.once::
The new kid is a regular juvenile delinquent.

Note that the first statement may be checked (the
youth was or ‘was not picked up by the police), but
the second statement, as it stands, is the judgment
or opinion of the speaker. Students should learn
the danger listeners face when they accept opmlons
as facts. Facts may be correct or incorrect; opinions
are simply reflections of how the speaker feels.

Present the class with a series of paired com-
ments such as these:

Bob has been tardy for school three times this month.
Bob is a lazy loafer.

Susan got straight- A's in math all year
Susan is a mathematical genius.

Debbie could play the piano when she was four.
Debbie is a musical whiz.

Students should recognize that opinion statements
are important: they express a speaker’s opinion and
may be correct. The danger is that listeners will
confuse a speaker’s personal judgment with factual
evidence; the speaker may be basing an opinion on
inadequate evidence.

Present students with several opinions and have
them show .the kinds of factual statements needed
to support them. Some possibilities include:

Speaker’s opinion: Mrs. Jones is very religioué
Possible factual support: She goes to church every
day.
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Speaker's opinion: He is a mean teacher.

Possible factual support: He makes kids do homework.

Speaker’s opinion: Dave is bashful.

Possible factual support: His face gets red when he

“talks to girls.

Provide students with practice sessions in distin-
guishing fact from opinion. Start with three opin-

‘ion statements and accompanying factual state-
ments that might support the opinions:

Opinion: John is industrious.

Fact: John works in a supermarket after school .
every day.

Opinion: Ted is punctual.

Fact: Ted has not been late for school or work
in five years.

Opinion: Joan is careless. ‘

Fact Joan lost both her textbook and bus ticket

today.

Then, give students a list of opinion statements
overheard in the teachers’ lounge or cafeteria. Have
them find at least one factual statement to support
each o;;inion.

Jane is poised.

Jane is overly poised.

Bill:is a good class president.
The lunchroom is too noisy.
My liule brother is a nuisance.
Seniors are mean to freshmen.
Bill has a great musical talent.
Movies give a distorted picture of teenagers.
Television gives a distorted picture of family life.
Japanese cars are better made than American cars.

v

Share opinion statements from the news media
and ask: “How would you support these opinions?
What facts are needed to support the opinions? Are
such facts provided? Are the opinions justified by
the facts?”” Some examples of opinion statements
follow. ' -

People have been eager to race cars since the day the
world’s second’ car was wheeled out.

We live in a time when workers are basically lazy.
Americans do everything more spectacularly "than
most people.

Of all sports, hockey is the most primitive.

Once students begin to distinguish fact from
opinion, have them collect examples of unsupport-
ed opinion from radio and television. Suggest that
they keep a log of samples with the source and date
of each. Such opinions can serve as the basis of
further -class discussions.

Recognizing a speaker’s inferences. Opinion
statements are expreﬁssions of the speaker’s opinion,
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sometimes based on facts, sometimes not. Inferences

e “educated gtiesses’’ that speakers make based
on the available facts; they may or may not be
correct. The danger is that listeners will confuse
inferential statements for facts. One way to explain
this to students is to say:

A strange man walks into our classroom. He stomps

over to the window, looks outside, and says, “There

are black clouds in the sky.” He looks again and says,
"It will rain soon.”” As he stomps out again, he mut-
ters, “This place has lousy- weather!”

Point out that the first statement is factual, because
other observers can look out and check its truth or
falsity. The last is clearly this one speaker’s per-
_sonal opinion. The second statement, however, is a
special kind of statement called an inference. It is a
guess or prediction about the future based upon
the factual evidence arhand and upon the speaker’s

expertise in-the field. If the mysterious classroom .

guest is familiar with the geographical area, an
inference about the weather might be valid; if he is
new (o the territory, an inference is not much good.
Remind students that listeners must be wary. Some-
times inferences, like opinions, are accepted as facts.
Present students with the [ollowing five sets of
statements .and have them label each statement
either / for inference, O for opinion, or F for fact.
Allow time afterward for students to share their
responses. -

1. I always received an 4 in my math classes.
I received an A4 in algebra.
I will do 4 work in tenth-grade georfietry.

I am a good math student. &

2. Susan refused to go to the dance with me.
Janet said she was busy when I asked her to go.
I'll never get a date to the prom.

I am not popular with girls.

3. Senator X voted against tax reform.

He sends his children to private schools.
He"will never be elected presxdem
He isn’t very patriotic.
4. 1 am in tip-top condition.
I haven’t been ill since kindergarten.
When I was four, I had the measles.
I don’t need-health insurance.
5. It was over 90 degrees yesterday.
It rained all day today.
The weather will be terrible tomorrow.
This part of the country has awful weather.

Collect inferences from media presentatibns and
have students tell what factual evidence is needed

to make the inferences valid. Some examples are:’

Shop at X’s and save!

- Muhammad Alj,

Take Blubber's Pills and lose wengh'r

A vote for Sam W. Candidate is a vote for lower taxes

A longer school year will save taxpayers money.

Eat sardines and prolong your life.

Encourage students to locate clear-cut inferences
in advertisements for classroom analysis. Discussion
questions may include: ‘‘Is it a prediction or guess?
What factual statements are needed to support it?
What credentials does the -speaker offer to prove
expertise in' this area? In what ways does an infer-
ence differ from an opinion?”’ C

"Relate this critical listening skill to writing by
having students develop brief themes containing
the following five statements:

a statement of the writer’s opinion

three factual statements that support the opinion

an inferegce that may be drawn from the facts

Have students prepare brief talks based upon the
above outline. As each volunteer makes his or her
presentation, student listeners answer the following
questions on their, outlines: Is it an opinion? Are

. these really facts? Is that a true inference?

Evaluating sources. Some speakers sgem to know
what they are talking about; others clearly are talk-
ing “[rom the top of their heads.” Discuss the im-
portance to listeners-of ascértaining the credentials
of speakers—especially when they speak about a
controversial subject.

One way to introduce this skill is to give students
a jumbled list of topics and “‘authorities” and have
the students match the correct person with each
topic. For example, one set of speakers may include
the name of the school science
teacher, Bobby Orr, and the .name of the school
custodian; a set of corresponding topics would be
repairing a fuse box, the roughness of NHL hockey,
boxing in the future, and the world’s worst volcano.
Students can see that listeners expect certain speak-

. ers to be competent to speak on certain rmatters. As

a follow-up activity, have students make up similar
lists to try on the class. '

Students may list the qualifications they would
expect for a speaker on such topics as:

the futufe of the space program

televised high school courses

the' history'of rock music

- guitar repair

the impact of televiewing on children

jogging

Students can. - develop gundelmes for judging
speakers. One high school class suggested several
questions to answer about a speaker:

ERIC | oL
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¢ What are this- speaker’s qualifications?

. Has the speaker wide experience in the field?

- Who chose this: speaker?

- Ys the speaker being paid?

- Is there reason to suspect the speaker is biased?

- Does the speaker have a hidden reason for discuss-
ing this topic? '

7. Does the speaker expect us to do something? What?

8. Where ‘may we find other opinions?

O Gt s G PO =

Warn students of ‘the “they say”’ problem. Note
that many. listeners base their thinking upon infor-
mation that does not come from a competent source.
Some speakers introduce important infQrmagion by
saying, “They say,” “It is reported,” or “Research
says.” Encourage students to find examples of this
habit and discuss in class the dangers of such non-
évaluation of sources. 0 .

To show the dangers of hearsay. eviderice, type
out a brief anecdote on a card. Take ome student
outside the room and read it aloud to the student.
Have this student, in turn, take a second student
outside to repeat (without the card) the same story.
Have the second student repeat the story to a third,
and continue through ten or more students. The
last student who has listened to the story should
tell it to the class, and all students should compare
this version with the original anecdote, which the
teacher hands out or writes on the chalkboard.
Original and final versions rarely, if ever, agree.

Record a radio or television editorial or political
speech. As students hear the recording in class, en-
courage them to follow along using a guide such
as this: ' S :

O

. Exactly who is ‘speaking?

What are the speaker’s credentials? .

. Are facts being presented? What are they? |

- Are opiitions being presented? What are they?

. Is the language emotive? Examples?

. Are there loaded words? Examples?

Is the speaker making any inferences? Examples?
- Does the speaker present hearsay evidence? Ex-
amples?

NG 0 hO

Such recordings may be played two or three
times as students listen and check their guides point

"by point.

The Six Basic Propaganda Devices

In the years before World War II, social psycholo-
gists in the Institute for Propaganda Analysis iden-
tified the six basic tricks that propagandists regularly
used. Since then, many teachers have introduced
these devices to students as an approach to critical
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listening. The six are still used by advertisers, poli-
ticians, and other persuaders: Recognizing them

" stll gives listeners an-edge in the oral-aural mar-
ketplace. The basic six devices were given attention-

catching names by the scholars at the institute. The *
original names are provided here with brief expla-
nations of how each works and with some general

. suggestions for teaching students to be wary of them.

1. The Glittering Generality. Every item or in-
cident may fit into some generality. Propa-
gandists try to select for their purpose a gen-
erality so attractive that listeners will not
challenge the speaker’s real point. If the can-
didate for public office happens to be. a
mother, for example, the speaker may say,
“Our civilization could not survive without
mothers.” The generalization is true, of course;
and listeners may—if they are not careful—
accept the candidate without asking such
questions as: “Is she a mother? Is she a good
mother? Does being a. mother have -anything

to do with being a good candidate?’’

2. The Testimonial. To persuade listeners to
have strongly favorable feelings ‘about some
item, person, or event; the persuader links it
with another that does have prestige and re-
spect. To convice people to like a product, an
advertiser associates it with a popular, well
liked athlete or film star: “Bozo Cereal must
be good because Joe Footballstar eats it every
morning.” Students generally have had much
experience with this particular propaganda
device.

3. Name-Calling. Here the advertiser, propagan-
dist, or persuader tries to pin a bad label on
something listeners are to dislike so that it
will automatically be rejected or condemned.
In a discussion of health insurance, for ex-
ample, an apponent may label the sponsor of
a bill a socialist. Whether the sponsor is or is
not a socialist does not matter to the name-
caller; the purpose is to have any unpleasant
associations of the name rub off on the victim.

.4. Transfer. In this device, similar to the Testi-
monial, the persuader attempts to transfer the
authority and prestige of some person or ob-
ject to another person or object that will then
be accepted. Good examples are found regu-
larly in advertising: Miss Starlet-of-the-Year
is seen using Super Soap, and viewers are sup-
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posed to believe that they too may have healthy,
youthful skin like the starlet’s if they use the
same soap. Likewise, politicians like to be
seen with famous athletes or entertainers in

Thopes that the luster of the stars will rub off

on them.

. Plain Folks. Assuming that most listeners

favor common, ordinary people (father than
elitist, stuffed shirts), many politicians like to

" assume the appearance of common folk. One -

candidate, who really went to Harvard and
wore $400 suits, campaigned in clothes from

J. C. Penney’s and spoke backcountry dialect. '

“Look at me, folks,” the candidate wanted to

say, “I'm just a regular country boy like you; -

I wouldn’t sell you a ‘bill of goods!”

6. Card Stacking. In presenting an argument

where the issues are complex, the unscrupu-
lous persuader often chooses only those items
that favor the positive side of an issue. Listen-
ers get only the facts that support one point
of view, and any unfavorable facts are sup-
pressed. )

Teaching the Propaganda. Devices

This is one area of critical listening instruction
that has been developed extensively through the
years. Social studies teachers and English teachers,
in particular, have prepared interesting and effective
lessons to alert students to the tricks played upon
them by propagandists. The following sequence of
instructional steps has proved effective:

2

of the 4rade and noting the specific propa-
ganda device.

. Initiate propaganda searches. After students

have become.adroit at finding specific devices
on radio and television, suggest schoolwide

" or communitywide searches. Sometimes prop-

aganda is heard in the most surprising places.

. Have students justify propaganda. Explain

that people who use the devices often can
justify their activities. Ask: “When may it be
acceptable to use propaganda? Is it ever ac-
ceptable to trick people? Have you ever used
these. devicess Can you predict a situatien
when you might want to?”

. Suggest planning a political campaign. Have

the class invent a fictitious candidate. In groups
or individually, students work out the details
of a nationwide advertising campaign, focus-
ing on such questions as: ‘“Whatqualities shall
we emphasize? Which should we downplay?
How can we use Transfer? the Testimonial?

‘Plain Folks?” Volunteers may prepare televi-

sion speeches, radio ads, and other talks for
the candidate to present in different parts of
the country.

. As a group or individual activity, suggest that

students analyze one hour of Sawurday morn-
ing television. Remind them that the networks

_ set aside each Saturday morning for children’s

shows. and that many adults criticize these
programs for their excessive commercialism.
Have students draw up a chart mdlcaung time
by minutes and have them fill in time devoted

Explain the six propaganda devices

Give examples of each

Give students practice in recognizing each
Have students collect example’s from their lis-
tening

Rewew the six dev1ces regularly lhrough the year

to entertainment and time spent on mer-
cials. Have them use the Persuasiarp Analisis
Chart (given at the end of this chapter) to

analyze one. commercial and then note the
particular propaganda device that may have

Some speaﬁc suggestions follow.

1. Encourage students to create advertisements
- for products they invent. Suggest that they

first prepare a straightforward descriptive ad-
vertisement containing only. accurate state-
ments and then rewrite it as an unscrupulous
advertiser might. Tell them to use loaded
words, emotive language, opinion statements,
and at least one propaganda device. When
they share these with the class, other students
have the responsibility of locating the tricks

been used in each of the others. Students who

prepare the analysis should be allowed time

to share their findings »(uh the group

. Encourage interested students to write a chil-
dren’s show. Have them develop an idea for a

thirty-minute program, prepare a script, and
act it out with the aid of other students. They
may make drawings of main characters if their
show is to be.animated. Each show should be
designed to present one of the propaganda
devices in action so that viewers learn to watch
for it. If time allows, student productions may
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be presented to the entire class or.taken to a
lower grade for presentation.

- Remind students that one of the best ways to

learn something is to teach it to others. Sug-
gest that individual students or small groups
prepare material to teach the propaganda de-
vices to other students. They may prepare
simple lesson plans and ‘play teacher” in an-
other group, or they may develop lessons

_through comic strips, slide presentations, tape-

recorded dramas, drawings, or even motion
pxctures Explain that they must focus n
one particular propaganda device and find :

planatory material that learners will under-

stand. Such lessons may be displayed in the
classroom or tried out on other classes.

. Give students practice in noting the six de-

vices by reading aloud examples of their use
(or misuse) and havmg listeners indicate which -
type is found in each example.

a. Rocky Roll 'em Over, the heavywexght

. champion of the world, says: “Buy Hercules

Boots because .they are the best!” Which
type of propaganda is this?

b. Senator Quagmire says: “Vote for me be-
cause I'll lower the tax rate, I'll build up
military strength, and I'll make sure our
police are adequately armed to fight law-
breakers.” W‘{;at device is being used?

c. Quagmire’s foe says: ‘““Vote for me because
Quagmire is not a good American; the sen-
ator was a member of a subversive group
for many years!” Which trick is this?

d. Another candidate says: ““‘You should vote
for me because I am a veteran of the last
war, and everyone knows veterans are more
patriotic than anyone else.” Which of the
six is used here?

e. Slugger Sullivan says: ‘“In baseball, -energy
counts; that’'s why I recommend Nature's
Own, the natural breakfast cereal. Eat it
every day ,and you’ll be sluggin’ away llke
mel” Which trick is this? =~

f. Mayor Drizzle says: “Education is the safe-
guard of democracy. Vote for my ticket, and
I’ll see that the schools in our community

- are well financed.” Which device is the
mayor using?

g- Drizzle’s opponent says: “I grew up in the

ordinary neighborhoods of this town. I

1
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didn’t go to a fancy private school as Drizzle
did. I drive a nice Ford, not a big gas-
guzzler like Drizzle. I understand your
problems.” How is thls speaker trying to
trick listeners?

h. Drizzle fights back: My opponent is a so-
cialist and would destroy all that's made
our tdwn great.” What's Drizzle’s device? ,

The Propaganda Detection Kit.

One desired outcome of the study of critical listen-
“ing and propaganda techniques is a “PDK” or
Propaganda Detection Kit—built into every stu-
dent’s ears. Teachers of middle school and junior
hlgh students may modify the kit presenled here
and try to share an appropriate version with every
*student. High school teachers may have their stu-
dents develop one on their own. In times when
skillful speakers have ready access to the.ears of all
Americans—children, adolescents, and adults—it is
clear that all listeners need. some kind of PDK.

My Personal Propaganda Detection Kit

When: hstenmg to anyone, at any time, I need o

continually ask:

1.

What is the speaker’s purpose? (Is the speaker j Just
trying to pass the time? be friendly? Does the speak-

" er have a reason for. this-talk? What is it?)’

L
-\I

What are the speaker’s credentials? (If the talk is
social chitchat, it does not matter, but if the speaker

_ has a definite reason for this talk, what is it> What

is the stated or public purpose? What might be (he
hidden purposes?)

-,Is there evidence of bias? (Can I spot clues that

give away possible bias? Is the evidence stacked?
too carefully selected? Does the speaker's back-
ground give reason to believe a fair picture is be-
ing portrayed? Does the particular choice of words
show prejudice?)

- Does the speaker use emotive language? (Does the

speaker favor loaded words? Are there pat phrases
designed to trigger emotions? Is the rhythm, pac-
ing, or style planned to arouse emotions? Is it the
kind of talk where emotive language is acceptable
—poetry, drama, ritualistic speech?)

- Does the speaker make sweeping generalizations?

unsupported inferences? (Do .1 hear predictions
about the future without the speaker’s reasons? Are

.theseé educated guesses or unsupported statements?

Do I detect Glittering Generalities?)

. Do opinions predominate the talk? (Are these opin-

ions only? Are opinions balanced with facts? Is it
the kind of ralk where opinions are acceptable?)
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7. Does the speaker_use any propaganda devices? (Do

I hear examples of Card Stacking? Plain Folks?

«  Name-Calling? the Testimonial? Transfer? Glitter-
ing Generalities? If I 'do, need 1 worry?)

‘8. Do I accept the message? (Is this true according to

what I already know? What reasons are persudding

me? Am | being hbedwinkgd? Do I want to believe

for emotional reasons? A1 biased? Do I believe

this strongly enough to try to persuade others?
Why?) A

Can such a “kit” of questions be internalized?

Social psychologists and, more recently, cognitive

psychologists who have studied the techniques of

- persuasion say it can. Most listeners with. practice

can prepare themselves to listen critically. Is it the
responsrblluy of teachers and schools to provide
such: instruction and practice? Most educators and
social philosophers would say that it is. Unless
students are given help in school, they will not
receive listening instruction elsewhere in our soci-
ety, and the evidence of history is that people who
cannot listen critically may be victimized—as indi-
viduals and as a society. Time spent in class devel-
oping ‘and helping students internalize their own
personal propaganda detection kits is a step, how-
evgr small, toward a mo‘re’alert and safer society.

Sample Lesson Plans

One experienced ninth-grade listening teacher has

prepared scripts that may be used in a variety of

‘lessons in critical listening. The following can be

adapted to fit different lesson purposes. .

Opbjectives
To help students evaluate sources of information
To provide further practice in distinguishing
fact from opinion .
To give practice in recognizing speaker bias

Procedures
1A few days before the lesson is scheduled, have
selected volunteers prepare a tape recording
of the following script. Tell them that they
may (1) use their own voices, (2) ask adults
with -appropriate voices to read parts, and (3)
make. changes in the script if needed.

The Script

Narrator: We are going to listen in on a meeting of
the Chamber of Commerce in a small country town.
We hear the Chair first.

Chair: Ladies and gentlemen, the first order of
business today is to examine the proposal for a

= »

rock festival in our town this July. Mr. George
Smith has asked to address our meeting and tell
you of his plan. Go ahead, Mr. Smith.

Mr. Smith: Thank you. My plan is this. You have

- an enormous field outside of town owned, I believe,

by Thomas Todd, who has a farm down the road.
He says he will rent it to me for a rock festival.
The spot is perfect. There is a train station and a
bus terminal nearby. The roads into town are ex-
cellent. 1 plan to hire several famous rock bands,
and I'll advertise all over the state—newspapers,

- television, radio, the works. I'll charge a fee, of
“course, but I also plan to give 10 percent of what I

get to any town charity you want. That’s for your
cooperation. -

Woman committee member: I think this is a terrible
idea! Shocking! This will turn into another Wood-
stock. Remember .that? We'll have hippies all over

town throwing beer cans and putting sleeping bags

on everyone’s lawn. It'll cause more work for the
police. .

Chair: Yes. That brings up a good point. What are
your plans, Mr. Smith, for housing these thousands
of people?

Mr. Smith: Well, I assume that a lot will stay at
your local motels. That'll be very good, you know,
for business here. Some will bring campers and
tents, 1 suppose, but that will be good for business
too because they will buy food here. And as the
owner of the largest supermarket in town, Mr.
Chair, you know that this is all money in your
town’s pockets.

Woman committee member: No. I’d never vote for
this. The town just doesn’t have enough space in
the motels and parks. We only have a couple of
restaurants. We’d be inviting trouble. And people
like this are a bad influence. They drink. They
dress in strange costumes.

Chair: Well, well. We ought to c(nsrder the plan.
Whether you and 1 like this.modern music isn’t

. important. Rock is American music. Started right

here in these wonderful United States of America.
There’s that to think about.

. 'Have students write the numbers 1 to 10 in

their listening notebooks and answer each of

the following questions:

a. What was the general purpose of thls meet-
ing? .

b. Why does Mr. Smith want to have a fes-
tival? (Point out that he never says why he
wants it in specific language.)

c. How much profit does he propose to donate
to. charity?

d. Which charity will he donate money to?

e. Which speaker seems to have least to gain?

f. Which' committee member has most to
.gain?

g- In what way will that speakekprofu?

4
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h. Which speaker is biased against rock music?

i. Which comments reveal the bias?

j- Which of the many statements you heard
was a deflmte fact? Which was an opinion?

3 Allow students a second chance to listen to
the recording.

4. Go over the questions and let students share

their responses.

5. Lead students to realize that some speakers
are biased, some are better sources of info
tion on- controversial subjects, and some off,Cr
.opinions as if they were facujal'statemen(s.

. 6. Ask students: to identify words and phrases
which typify emotive language. Ask: “When
do speakers ténd to use such language?
would ‘one of these speakers want' tq
listeners’ emotions?"’

7. Have listeners identify -the speaker who_tries -
to hide personal reasons under the /guise of

publig-spirited ones.

8. Review the six propaganda dev,ice and ask:.

“Which one is used in this discission?”
One seventh-grade language arts tdacher who
regularly tries to link listening with reading and
writing has students do variations of th followmg
lesson.

Objectives
To give practice in dlsungulshmg fact from
opinion '

To have students understand that well formed

opinions are based on fact

-

Procedures

l.: "Remind students of the difference between
factual statements (which may be ve#ified by
another observer) and opinion statements
(which express the feelings or bellefs of the
speaker or writer). Present several examples
of each and encourage studems to recall and

share examples. . a&v {, .

2. Point out that some oplmons may be accept-
able to listeners because they are sugported by
factual evidence. Contrast:

,a. “The show was terrible.”

b. “The show was terrible. The actJr who was
supposed .to be a young rancher was at
least seventy years old. The plot was in-
credible: imagine having 747 jets in the

"k

- Objectives’

}*1“
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years after the Civil War. The settings were
l'ldlCUlOUS there are no ocean beaches in’
" Kansas. And worst of all, they interrupted
the program every five minutes with an-
other commercial.”

3. Point out that the opinion statements in 2b-

* may be incorrect, but they are verifiable. En-
courage students to apply the same opinion
statement to a television show they have
watched and then develop a speech in which
the opinion is supported for listeners by three
or four factual statements.

4. Have students write an opinion statement in
their notebooks. Tell them that the opinion -
may be “good’ or “silly’” but that most lis-
teners will heed it more if it is supported by
facts. Have them write three or four factual
statements underneath it to give the statement
an air of authority.

.

5. Allow students an opportunity te share and -
discuss the results. :

6. Suggest that each student find an opinion
statement (on radio or television) that needs
factual support. Have them bring it to the
"next class session for analysis and discussion.

udies teacher who believes.
critical listening and cal reading are “different
sides of the same coin”’ ludes this lesson in crig-
ical listening each year T

A tenth-grade soc1al

To review basic critical llstemng-readmg skills
To relate critical llsterung and critical reading

5\

Procedures '

- 1. Have students read a selected section from
“their textbook and answer the followmg ques-
tiorss:

a. Who is the author? :
b. What is the author’s background?
¢. Where did the information come from?
d. Are these trustworthy sources of mforma-
tion? v :
. Which statements are facts? opinions? in-
ferences?
f. Is there indication of bias?
g- What is the date of the book?
h
1

o

. Which information may be dated? —
i. What other sources can verify this material?
j- ‘'What protection do readers have against

misinformation and bias?
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Persuasion Analysis Chart N
'Name of student conducting analysis:
Time shown: ) '
Length of commercial: ST e
Product being sojd: : V T
Reasons given for - customers to bl'x'y: . ’
3. r
a |
People included: [
Descriptiop of action (if any): .
Déscription of music (why "sélected,r why appropriate, and if effective):
Description of scenery (why selected, why' g;;propriate, and if effective):
‘Propaganda devices used: ' o
, ~
1. ' .
s 3 ” ‘
2" E + . , L
3. , v e
Noteworthy -features: , N i - .

Opinion of student conducting analysis:

. .
N ; -
' } . t -

3

o~

/
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Critical Listening Ghart

dent conducting analysis:

ken pre'se.ntation:
Where heard:
Name of spéaker.‘

Speaker's expressed purpose:

Speaker’s’ possible hidden purpose:

Qualifications of speaker: v ¢ , )
. - ' .

Examples of ‘emotive language:

Evidence of bias: '

Propaganda devices used: ; e a
‘ ) ” . ‘s ’

3. | |

Examples of facts and opinions given in talk .

.Facts: L -

Opinions: : ‘ RN

I , IR . h '
Noteworthy features. of presentation:

Opinion of student conducting analysis:

In what ways was the talk effective? ineffective? Why?

b N
> H
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.

2. Allow an opportunity for students to.share
their responses to the questions.
o

- 3. Play a tape-recorded speech or editorial from

radio or television and have students use the
same ten questions to analyze it. Again, allow

an opportunity to share and discuss responses.

4. Have students :chégse one of the following

activities as' a follow-up assignment:

a. Write and récord a speech for class analysis

b. Record a speech or editorial from TV or

“ radio for class analysis .

¢. Apply the same guide questions to a section
from a textbook in another course

d. Tape-record a speech outside of school and
bring it to class for group analysis

e. Revise the ten guide questions as a simple
and handy “Critical Listener's Pocket
Guide” . ‘ !

f. Prepare a brief talk for the cldss on “Why

. Everyone Needs to Be a Critical Listener”

g Plan a pep. talk on the importance of criti-
cal llstemng that may be presented in a
class of younger students

h. Present such a talk and report back on its
success

Exercises

* Thie exercises for this chapter consist.of two charts,

+

the Persuasion Analysis Chart, which students may '

apply to radio and television commercials for a
better understanding. of the techniques of the pro-
fessional persuader, and the more general Critical
Listening Chart, which students may apply to most
organized spoken presentations.

by

Persuasion Analysis Chart

It is suggested that enough copies of the chart in
Pigure 9 be duplicated for students to use on:sev-
eral occasions during the school year. The direc-
tions for students are to (1) select a commercial that
appears regularly on television or radio, (2) follow
it carefully one or two times before applying the
analysis, (3) use the chart, and (4) bring observation

data to class for sharing and discussion. Suggesiions.

for teachers using the chart are (1) give classes
enough introductory instruction so that students
are familiar withi‘the terms, (2) allow ample follow-

up time for discussion of student findings, and (3)
post or: duplicate selected student charts so that
classes will have a record of lhelr observations-and
analyses.

Critical Listening Chart

Because this analysis guide (Figure 10) may be ap-
plied to many situations, teachers need to exercise
care in assigning it. After students have had suffi-
cient instruction in the skills and topics outlined
in chapter four, teachers may ask students to apply
the analysis ta one of the teacher’s own classroom
talks. A next step may be its application to the talk
of another teacher. However, this step should be
taken only with the consent of the colleague. A
third step may be the analysis of a tape-recorded
talk taken from the radio or television. (As noted,
station editorials and political speeches allow for

approprlate ana'lyses Students need time to discuss

in class their observations and to link their findings
with class lessons in critical listening. As in the use
of the Persuasion Analysis Chart, selected student
charts may be posted in the classroom or duplicated
so that classes will have a record of their work.

L
o




5 DEVELOPING A SCHOOLWIDE

o PROGRAM

N

Specific activities, listening games, and other rec-
ommended strategies work for individual students,
small groups, or entire classes. Students who have
listened in the past with only “half an ear” may be
taught to develop and use key listening skills. They
can be taught to become sensitive, highly skilled

o

_ers to build a background for the reading selection
before children read it. They have advised teaching
~ difficult or new words before boys and girls en-
' gountered them in the text, explaining difficult and
new concepts in advance, and sefting up a purpose’
for readers. In recent years, psychologists have ad-

listeners. However, unless programs are school- vocated the use of advance organizers (summaries,

wide, covering every student, every class, and every
teacher, the danger always exists that some students
in some classes may not benefit from a program,
no matter how effective learning activities may be.
This chapter suggests'a schoolwide scope and
sequence of learning skills with notation indicatin
specifically when a skill may best be introduced; at
what grade levels it may be retaught, and when it
may be reviewed. The chapter also provides infor-
mation on how teachers may test most effectively
for success, using both standardxzed and teacher-
made instruments. : '

Tips for Talking Teachers

Although most teachers in middle school, junior
high, and high school are aware of the limitations
" of the lecture method, they continue to talk. “Yes,”
teachers say, ‘I know that I should have more small
group work, more individualized learning pro;ects,
and miore media in my classes, but it’s easier to
explain the material myself.” These teachers are
correct in many ways: talking is more direct, eco-
nomical, and personal. If teacher talk and varia-
tions of the lecture method are here to stay (and
surveys indicate that in most schools students spend-

2.

outlines, or overviews that would give learners a
notion of what they are expected to learn). Both
research from learning theorists and decades of suc-

. cessful reading instruction reinforce the important

- point: students learn more when they have an idea,
however vague, of what they are supposed to learn.

" Teachers need to remember this point. Too often,
college lecturers and secondary school teachers; pre-
sent excellent material to listeners who are simply -
not prepared to take it in. To improve classroom
hstenmg, all -teachers should:

1. Give listeners an overview (in the form of an

outline, summary, or set of guide questions)
Explain new and difficult words in advance (by
distributing a list with definitions and synonyms

~or by placing them on the chalkboard) .
. Explain new concepts in advance (assuming that

listeners already know what in fact they do not

know leads to ma]or breakdowns in oral- aural

commumcatxon)

. Give listeners a purpose for listenin (by noting,

for example, that “I’'m going to tell ¥ou the rea-

- son Thomas Hardy dxsgulsed his native country
-as Dorset")

 Give students a listening guide. A well-con-
structed guide may include an advance organizer, a

more time listening to their teachers than domg . list of difficult words, explanations. of new con-

anything else), then suggestions for improving

cepts, and guide questions. It can improve class-

teachers’ oral presentations need to be shared by ,room listening in other ways: by forcing the teacher

listening teachers with their colleagues in other
content fields. Here are five specific suggestions.

" Prepare students for what they are going to hear.
Authors of the teacher's manuals accompanying -
basal readers have always‘caunoned readmg teach-

to structure the talk in advance of presentation, by
giving listeners an outline to follow and perhaps -
. complete as they listen, by showing student listen- .
ers that the talk is so important that the teacher
went to all the trouble of preparing a guide, and by

47
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A

bu1ldmg into the lecture or talk i instruction in note-
taking. Ideas for develop ng guides and notetaking

- skills and a suggested Allrpurpose ‘Listening Study

from these, listening and cpntent-area teachers may
construct a variety .of effective guides. One success-
ful listening teacher has. said, “If every teacher in

Guide are presented z-/g;apter three. *Working

* the school would take the trouble to prepare a lis-

tening guide, learning would,improve 100 percent!”’
As she likes to point out, ““We talkers have a re-
sponsibility- to maximize listening, because students

. are not naturally going to give it all they’ve got.”

Inszst upon lzstemng wzth pen in hand Because

tain in‘memory mostly those items. that for some

- -reason touch them personally. The best justifica-
tion for notetaking, then, may, be that it forces the

listener to decide what is important and to write it
down. Successful listening teachers through the
years have accepted the notion that some listening
is for enjoyment and appreciation; listeners need
not capture on paper aqll that they hear. But as
these teachers would indicate, lls‘tenmg in school is

‘mostly serious; it is intended to be captured and

retained, and the best way to catch it and keep it is
with a notebook. Thus, for formal preseptauons in
class, teachers in all subject-matter areas should

remind students commually of the importance of‘

formal notetaking and insist that every student have

touches them ‘personally Skillful speakers have al-
ways known this and have built into their talks
bridges between the cntent and message and the *
listener. Good teachers, too, have instinctively done
the same, They have realized that every time they
include listeners directly in the talk, they have
heightened involvement and have improved com- «
munication. At its lowest level, such personalizing
has led to admonitions such as, “Sit_up and pay
attention, Thomas; you're to be tested orf this.”” At
its highest level, personalizing means incorporating
the plans, lives, and aspirations of students into
the topic. Personalizing may include:

1. Anecdotes about other students familiar to the
class to illustrate key points (‘“This reminds me
of the,time Bob ran for class president”)

2. Examples from the lives of students (‘‘Inflation
at the national level is very much like what hap-
pens to you when you can’t accept a part-time

_job at a certain wage because the cost of gasoline
" to get ta the job is more than the salary”)

..3. Examples from school events in the past (“The

postwar election is similar to the studentcouncil
election we had last year in that...”)

4. Study guides directed at individual students (a
Teacher-over-the-Shoulder guide, for example,
includes the names of students in the particular
class: “‘Bob, because you have experience organ-
izing dances, you answer the question on page:
78; Susan, because you know more than most
people about golf, you can do the item on page

Examples from the hfe of the teacher (“When I

and use a pen and notebook. Some strateglesx79 about terrain .. ")

- 1. Give questions in advance (on the board or hand-

ed out) and remind listeners to listen for possible
answers

2. Provide a rough outline for students to complete
as they follow the lecugre

3. Have students jot down *‘new-to-me” items (sim-
ple lists of fagts or msnghls that the listener had
not heard b?f}\i) *

4. Use a formal notetaking system (for example,
the Cornell System devised by Walter Pauk, de-
scribed in chapter three)

5. Provide maps, charts,” or graphs that listeners
may fill in only if they listen carefully- (for ex-

ample, one history teacher says, “‘In this talky

I'm going to make several comparisons of the
populations of the United States and China over
a period of a century; as I talk, keep track of the
figures on .the chart")

¥ Personalize. Listeners pay attention to what

<

was in college, a’similar thing happened to me’’)

One of the reasons research reports are difficult
to read is that they tend to be impersonal. Objec-
tive, scholarly léctures are difficult to follow because
they too are detached from the lives of listeners.
Teacher-talkers who want to be listened to person-
alize their talks.

Grve listeners something to look forward to. The
most effective teacher-talkers build into their pre-
sentations goals to be anticipated. One popular col-
lege lecturer usually begins by hinting that he.
hopes no news reporters are present, implying that
he has shocking material’to share. His students
listen attentively for his latest attack on the mili-
tary-industrial cbmplex, labor unions, or the ad-
minigihtion of the university. Many teachers at
every grade level have used the same technique.

They note, ““This question is sure to be on the big
test,”” or “This item always turns up on SAT tests.”
= .
v ; n e
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How can teachers build anticipation into their class-
room talk? Several stratggies have proven s‘ulccessful:

1. After giving the c)ass background for the talk,
ask students to list five.questions that they want
answered in thg, talk

2. After building background lell students to listen
in order maye up test questions -

3. Have students make predictions about the out-

come of thé talk (“What point do’ you.t,hmk I'm .

leading up to?”)

4 Stop when the- talk -is-underway and have stu-

IText Provided by ERIC

dents jot down the conclusrons they think you
are aiming at

5. Stop in the middle of a talk and tell students to

write down answers to spec1f1c questions (“If

what I've said so far is true, what conclusion
must we come to at the ‘end of thrs presenta-
tion?"’)

6. Give listeners the actual test Questions before the
lecture, have them use the questions to structure
their notetaking, and then base the-cortent ex-
amination on the questions.

7. Give specific ‘tasks that may be completed only
after hearing the oral. presentauon (“Here is a
map of colornial Salem that you are to fill in for
a home assignment; as I talk, make notes to help

-you later when you flll in the ‘details”)

Are speakers responsrble for the extent and qual-
ity of listening? Many teachers say yes. A listening
program that thrusts complete responsibility on the
student listener, they would say, is simply not fair.
Teachers have an obligation to prepare'listeners to
provide study guides, to personahze to give listen-
ers something to anucrpate and to insist upon lis-

tening with penin hand. Communication is, after

all, a two-way §treet

Testing for Success

Why test listening? Experienced teachers of listening

suggest at least four reasons for testing listening

skills. :

1. A good standardized test of listening skills pro-
vides a means for schoolwrde assessment and
‘tomparison with students in other schools
'throughoul the country. It helps answer such
questions as: ﬂ

a. How well do our studentg compare with other

students at the same grade level in other com-
munities?

b. Do our students really need hstenmg instruc-
tion in. a formal program?
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c. In what general areas do they need help?
2. Teacher-made tests can focus upon specific skills.
Standardrzed listening tests (llke standardized
reading -tests) tend to examine general Lreas
Teachers need to know exactly which skillg need
. to be developed. They need to know which spe-
cific skills students have already mastered. A igood
teacher-made listening test can answer questions
such as: :
a. Do my students listen accurately? ’
b. Can they follow spoken diréctions? |
c. Do they recognize a speaker’s bias? |
‘d. Can my students see a speaker’s ‘plan (ﬁf or-
ganization? ..
e. Do they note transmonal expressrons?l
3. Listening tests may be consciousness-raising de-
. vices. Many students are not aware of their lis-
tening abilities. 'A test—either teacher-made or
standardized—may help make them realize the
extent and quality-of their own listening. Iﬁ can
- help answer questions such as:
" a. How well am I 'listening?
b. Do I need to improve my listening sldlls>
“c. What are my strengths? weaknesses?
4. Testing highlights the importance of listening
~ in the school curriculum. Unflike reading, success
or failure in listening is not readily observable.
_Listening tests may provide teachers and admin-
istrators wrth ways of seeing where they and their
students have been, where they aré now, and
where they are headed. In the process, they,help

highlight listening instruction as a worthwhile,

significant part of education. They can help an- -

swer such ‘questions as:

a. How well are students doing this year?

b. Have they improved since last year?

c. What areas need to be worked on in the fu-
ture?

’

Standardized Tests in Listening

‘A few standardized tests in listening have been de-

veloped, and some are still available. One}’lhal has

proved useful in comparing students with their

peers across the country has been the Brown-Carlsen
Listening Comprehension Test (originally pub-
lished by World Book Company in 1955), This test
was designed to measure immediate recall, follow-
ing directions, recognizing transitions, recognizing
word meanings, and lecture comprehension. Teach-
ers who use it read aloud from a manual containing
short selections and instruct students to respond to
questions by frlllng in blanks on an answer sheet.
Reliabitity coefficients for the test are’high, and
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considerable evidence is offered in the manual to
support its claims to validity. The Brown-Carlsen
measure has been used extensively in research.

Another standardized test in this area is the so-
called STEP Test, one of a series of achievement
tests published originally by the Educational Test-

ing Service in- 1956. The Sequential Tests of Edu-

cational Pjogress: Listening Comprehension test
was COnS‘%C[Cd to measure comprehending main
ideas, remembering significant details, understand-
ing the implications of ideas and details, and eval-

uating and applying material presented. It is also

administered by an examiner reading aloud from
selections ift a manual as students check off appro-
priate answers on an answer sheet. Like the Brown-
Carlsen measure, it claims, validity and high relia-
bility. Unlike it, the STEP Test measures students

v

as young as fourth grade rather than just in high

. school and -college. Both tests provide national

norms and, although dated, are still useful in plan-
ning and evaluating a listening program.

Teacher-Made Listening Tests

Much more valuable for classroom teachers are in-
struments made by teachers for their own students.
Five such tests are described here.

1. Informal appraisals. These are simple checklists
that teachers keep for every student. One teacher
duplicates these ten questions so that she has a

- page for each student in her notebook. She sched-
ules an informal appraisal every two-weeks, notes
her answers to the questions, and dates each entry.
A sample appraisal sheet appears in Figure 11.

3

‘Listening Behaviors and Habits

K Name of Student

Dates Observed

1. Does he/she get ready to
listen? .

2. Does he/she keep attentive
during oral presentation?

3. Is less attention paid to
fellow students than teacher? .

4. Does he/she look at speaker?

5. Does his/her: behavior show
interest? :

6. Does he/she take notes?

7. Do his/her class comments
. indicate a grasp of talk?

8. Is he/she polite when the
teacher talks? -

9. Is he/she polite when other
~students talk?

10. Does he/she .ask questions?

Figure 11. A simple checklist for appraising listening skills of & student.
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Such a device, this teacher says, serves as a re-
minder that she must be conscious of listening.
It also reminds students that in her classlistening
is considered important.

A more specific ifistrument measures skills

that a teacher has tried to develop. The teacher -

lists exact behaviors from the lesson plan or cur-
riculum guide, duplicates them so that there is a

copy for each studemt, and periodically checks -

for student mastery. A sample checklist measur-
ing specific listening skills appears in Figure 12.

Such a checklist as this may be developed for -

specific skills in accurate listening, purposeful
listening, noting a speaker’s plan, or aspects of
critical listening. Again, such a device reminds
the teacher to watch for use of listening skills
while reminiding students that these skills are
important to success in school and life.

A more general checklist for informal ap-
praisal of an entire class may be constructed for
a single area of listening. One teacher uses the
list in Figure 13 for checking critical listening
growth. A second informal checklist for apprais-
ing students’ listening skillsfappears in Figure 14.

o
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. Content checks. In order 1o identify students who

fail to pick up ideas and information in oral
presentations, many teachers construct informal
content checks. They select a passage from a text-
book that students are currently reading (usually
two to four pages from a chapter at the end of
the book) and prepare approximately twenty
multiple-choice questions based on<content.
They duplicate simple answer sheets listing the
letters of the possible. responses and distribute
them to the class. Students are told that_they are
to take a test of listening ability: they need to
listen carefully and then circle the letter of the
correct response when they hear each question.
Teachers can construct an ordinary tally sheef,
estimate the average score for the class, and get a
rough notion of how individual students listen
in comparison to the class as a whole.
Some teachers refine such content checks so
that, they are able to measure growth in par-
ticular skills. For example, one teacher who‘uses
such tests regularly during the school year has
now built into the content tests items that mea-
sure such specific listening skills as “Recogniz-

Observable Behaviors

Name of Student RN

Date Noted

1. Is able to follow directions N
in a game such as Simon Says

2. Is able to follow specific
directions on a guide (such
as, “Put an X on the second
line from the top; draw a circle
around the third letter of your
last name.’")

3. Is able to draw a map by following
spoken directions

4. Is able to fold a piece of paper
_as instructed '

5. Is able to repeat directions for ° o
a specific task to a fellow .
student .

T

Figure 12. A checklist for appfﬁising specific listening skills of a student.

3
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Code: A Always : Skills Notes Distin- Notes Recognizes
U Usually : bias guishes emotive |propaganda
. S Seldom ' fact from | language devices
N Never - . opinion

Names of Students

.
| , .
. .

o o[ oo o

Figure 13. A checklig for appraising critical listening growth of-class megbers.

a

Names of Students

Observable Béhaviors o | L.

1. Had hearing checked with
., audiometer

'Has hearing loss

. Speaks too loudly

. Speaks too softly

o | | |10

Leans forward when
spoken to

6. Has trouble following
class discussions

’ " 7. Has problems talking
A to other students

8. Sometimes fails to - _ » 1%
respond

Figure 14. A checklist for appraising listening skills of class members.
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ing a speaker s plan of organization” or “Finding
~evidence to support a speaker’s generalization.”
Sample questions sound like this: -

Number 16. I am going to read four statements from
the passage, labeled 4, B, C, and D. Circle the one
that best supports the, followmg generahzauon

Number 19. The passage followed a dcflmle plan of
organization. Circle 4 if it was enumeration, B if it
was comparison and contrast, C if it was cause and
effect, and D if it was a time sequence.

This teacher keeps an informal checklist of stu-
dent names and scores, not only on tests to mea-
sure listening’ for details but also on specific
skills. Constructmg the latter type test is not
easy, but it gives the teacher information that
would otherwise be unknown.

. Taped tests. Because of the work involved in

. . .
constructing informal classroom tests, many
teachers tape-record them. They too must build
tests around textbook passages, prepare answer

- sheets, correct the papers, and record the scores.

However, rather than read the passages aloud to
the class, the teachers make recordings of the
passages. The tape recordings may be used with
several classes each year and may be kept from
year to year. One aspect of taped testing is that it

allows the teacher to sit on the side of the room

and observe listening behaviors.

Some teachers have extended taped testing by
recording outside their own classes. One teacher,
for example, has a colleague in another deparl‘
ment read a passage from a book used in that
teacher’s course, which helps students learn to
transfer the listening skills acquired in English
class to history, science, and mathematics. An-
other teacher records a friend’s college freshman
psychology, lectures. She prepares twenty mul-
tiple-choice questions based on the lecture and

tells her high school seniors that they are going

to get a taste of college. The students take the
test and discuss their answers. This sample lec-
ture helps students to evaluate the listening skills
needed in a real lecture situation. This same
teacher uses the college lecture tape as the basis
of lessons in notefking and other varieties of
listening with pen in hand.

Many listening teachers also prepare multiple-
choice test items, answer sheets, and listening
guides to accompany tape recordings. Students
follow the talk using the guides to direct them
to specific details and to the speaker’s organiza-

@
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tional plan. Tape-recorded tests may be used as
assessment tools and as effective teaching devices.
Students can listen to talks several times and
begin to understand the specific skills needed for

*full comprehension of spoken language.
4. Story tests. Many teachers start with stories.

Younger children have opportunities to listen to
tales, narrative poems, and favorite stories; sec-
ondary students are frequently denied chances to
sit and follow a well-told yarn. Listening class
can provide an opportunity for adolescents to
listen to narrative fiction—while providing their
teachers with another chance to test and teach.
Many high school teachers save appropriate short
stories for end-of-the- day or end-of-the-week lis-
tening activities. They sometimes check the skill
of following sequence or the skill of noting im-
portant details’ by asking six or eight questions
after students have enjoyed listening to a stery.
One English teacher reads aloud a ten-minute
story each Friday. As a simple (but effective) test
of listening skill, she places ten details from the
story on the chalkboard beforeshe begins reading.
When finished, she asks students to jot down the,
four details that are most important to the out-
come. The collected answer sheets prov1de addi-
tional information ahout student listening abil-
ity, and the experience for students is relatively
painless. A history teacher reads sections from
novels and stories that relate to his course. Before
he begins, he writes ten events from the story on
the board in jumbled time order. As students

listen, they are to rearrange the events-in correct

chronological order. In addition to enlivening
the history course, the narratives give students
“valuable practice in listening for correct sequence.

Another English teacher carries story listening
several steps further. She reminds her high school
class that good authors reveal characters’ inner
qualities not only by direct statement ‘but also
by their speech and actions. After listening to an
appropriate story, students write down three
qualities of the main character and indicate the
reasons for selecting these qualities. Students
share their responses. Then the story is read a
second time, and stydents listen for speeches and
acuogs that reveal the character’s special qual-
ities. For’ example, in hstenmg to Shirley Jack-
son’s short story ““After You, ‘My.Dear Alphonse,”’
students may say the mother in the storg’ is prejy-
udiced or middle class. They must find specific
speeches or actions that reveal this prejudice or

)
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middle-class behavior. (The mother, for example,
speaks to the black boy as if he were a stereo-
typical inner-city boy; she corrects her son’s
grammatical usage in a way characteristic of sub-
urban mothers.) Sometimes class discussions be-
come so enthusiastic that students demand a sec-

" ond reading so that they can double-check one

anotiher’s responses and reasoning. Lessons such

‘as this provide for growth in listening skills ahd

lead to increased understanding of basic literary
concepts. ““And,” the teacher adds, “they have
fun, listening to the stories.”

. Real-life situations. Some listening teachers use

real-life situations to test listening skills. One
teacher has collected recordings of conversations
in the school cafeteria, at school committee meet-
ings, and in the teachers’ lounge. With ‘the per-
mission of the speakers, she uses these recordings
as the bases of informal listening tests. She pre-
pares ten or twenty questions, has her class listen
to the conversations, and uses the questions to

_ discover how well students listen for details, fol-

low-sequence, detect bias, and perform other lis-
tening skills. The tapes then become the material
for follow-up lessons and other learning activities.
Sevetal teachers, cautious about recording ac-
tual conversations, write out conversations sim-
ulating oral-aural situations and have actors read
the dialogue. One of these conversations is pre-
sented here. '

Student’s Voice: There is an automobile collision out-
side your house. You rush out to see what happened

- and overhear three people—a man, a woman, and a

boy—talking to the police officers who have stopped
at the scene pf the accident. This is what you hear.
Man: That stupid idiot driver! She went right through
the stop sign. I looked both ways. I thought she’d
stop, but she plowed right through: She’s half-blind
anyway. Look at those crazy glasses she's wearing.
And that silly hat. Those went out of style years ago.
Woman: Nonsense! I certainly stopped. | checked right
and left. He zoomed down the street at eighty miles
an hour. After I'd stopped for the stop sign, I began
driving slowly through the intersection. That man is
drunk.

Boy: The lady’s car stopped. I saw it. She didn’t come
to a full stop though. The other car came out of
nowhere. At least 1 didn’t see him until the crash.

The questions to accompany this hypothetical
conversation are designed to measure basic skills
in accurate listening. as well as purposeful and
critical listening.

a. When did the accident take place?
1. as the boy walked down the street
2. while the boy was visiting his aunt
3. just before you came ocut of your house
4. as school closed.

b. Which of these is a fact and not the speaker’s
opinion?
I. She’s half-blind.
2. That man is drunk.
8. The driver’s a stupid idiot.
4. The woman is wearing glasses.

c. Of all the people named, which one has the
least to gain_from the argument?

1. the man

2. the woman

3. the boy

4. the man’s insurance agent

d. Here are four judgments that a listener might
make after listening to these speakers. Which
one seems most sensible to you?

1. One driver may have been injured.

2. One of the cars was wrecked.

3. There is a difference of opinion about who
was at fault. :

4. The police want to blame the man. -

e. Which is a minor detail and not a main point
of the argument?

1. One driver may have vision problems.
2. Someone went through a &top sign.
3. One driver may have been drunk.

4. One driver was dressed oddly..

f. To see how well you follow spt‘)ken directions,
listen and do exactly as you are told. This
will not be repeated.

Write the word car beside the number 2 in
question b. Now draw a circle around the
second letter of the word you have just written
and make a line going from the circle to the
number 4 in question ¢. When you have done
that, write the °third letter of your last name
beside the number 1 in question §. Now draw

. a line from the second letter of your last name
to the number 2 in question a.

Tests such as these take time: teachers must
create the scripts, find people to read the parts,
make up questions and answer keys, tape-record
the scripts, and administer the tests. But many
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teachers feel that the time is well spent, because

once the test.is 'made, it is long-lived: “I spent

hours making up ten slpmple tests,” says one lis-

tening teacher, “but I've been using them for
_ three years in many classes.”

“ A “

thn to Teach "What

Dcvelopmg a successful schoolwide hstemng pro-

gram includes: Ve

1. Making all teachers in the school aware of
the listening skills of students

2. Helping teachers speak in class so that listen-
ing is highlighted and maximized

3. Providing ready access to a rich variety of
teaching ideas and strategies

4. lemg teachers a schoolwide scope and se-
quence of basic listening skills so that all in-
volved in the program will know what to teach
and when to teach and review

E

This chapter has suggested five spec1f1c ways in
which individual teachers may improve oral-aural
communication. These tips for teacher-talkers may

be duplicated to share with the school faculty and

may serve as the basis for an inservice workshop. It
also suggested four reasons for schoolwide testing
and numerous listening tests that teachers may use.
Tests, whether standardized or designed by individ-
ual teachers, raise the listening consciousness level
of both teachers and students and provide a means
of assessment and diagnosis. The entire book offers
suggestions for teaching activities.

However, teachers also need a structure on which
to build the program, a framework that spells out
the specific skills to be inwoduced, taught, and re-
viewed at each ‘grade level. Such a scope and se-
quence in listening skills is presented in Figure 15.
It may be modified for the needs and philosophy of
a particular school.” As presented here, it can serve
as a useful tool and as the basis for valuable in-
service workshops

As noted in chapter one, not all experts in the
field agree upon the specific skills or upon the
sequence in which such skills may best be taught
and learned. Some authorities in language arts
question the skills approach to learning in general.
However, the point of view taken in this book is
that teachers need a jumping-off place, and a scope

and sequence provides just that. The one presented
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gives pegs on which to hang lessons. It also gives
teachers involved in building a schoolwide program
a structure for discussion in their planning sessions
and a tool for bringing listening lessons into every

classroom. : v , e

Getting a P_rogl?m off the Ground

Llstemng is 1mportant Mastery of basic listening
skills is important to every student’s success both
in scheol and in life. Basic skills are identifiable,
teachable, and testable. How may they best be de-

veloped schoolwide? What steps may individual’

teachers, supervisors, and administrators take to ini-
tiate a listening program that truly touches every
student in the school?

The Need for a Schoolwide Program

Individual teachers in individual classrooms across
the nation have taught basic skills in listening.

~ Since language arts specialists and various local,

regional, and national professional organizations
began advocatmg instruction. in listening, the ne-
glected language art, teachers at all levels have pre-
pared material and used it effectively. Their stu-
dents have profited. Unfortunately, most American

students go through twelve years of schooling, and -

often four more years of instruction in college, with-
out receiving direct instruction in the skills needed
to llsten accurately, purposefully, and critically.
Some individual students somehow learn the need-
ed skills: indirectly—through other assignments,

‘casually—in related school activities, or desperate-
ly—in order to survive. Few attempts are made to

organize an entire school for instruction in this
predominant language art.

Listening instruction may be compared to*the
teaching of reading in the secondary school and
composition instruction at all levels. Some teachers
at all levels plan occasional lessons in writing; some
high school teachers teach reading. But as survey
after survey indicates, few schools curreritly boast
of K-12 programs in either reading or writing. One
feature does distinguish listening from reading and
writing instruction: most American schools provide
aarefully sequenced programs in reading up through
grade six, and most elementary school teachers do
teach some of the elements of composition. Listen-
ing is still the neglected language art. It is, at best,
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Scope and Sequence of Basic Listening Skills M
Code: 1 Introduce
T Teach ,Grade Level g
. R Review 5 6 7 8 9 10 11 "2
Specific Skills
1. Determining one's
purpose for listening I T R R R R R R
2. Guessing the
speaker's purpose I T T T T R R
3. Following a sequence .
" of ideas and information I T T T T R R R
4. Noting details ' :
accurately T T T T T R R R
5. Following spoken
directions T T T T T R R . R R
- 6. Guessing a speaker's - : .
plan of organization h I I T T T T T
7. Noting tran§ftional . : .
-expressions — 1 I T T __ R R R
8. Noting a speaker’s ) :
. main points : I pt T T T R R R
9. Noting a 'speaker’s ) . A
©  supporting examples - | T T T T . R R R
10. Keeping track of main )
points and examples - :
by notetaking - 1 I T T T R R R
‘11. Using a listening guide I I T T T T R R
12. Distinguishing between ‘
new and old ideas and ’ _ : *
material 1 I T T T T R R
13. Distinguishing between .
relevant and irrelevant
material I T T T R R R
14. Noting possible ‘
> speaker bias I T T T T T
15. Noting emotional appeals I T T T R R
. 16. Distinguishing fact . .
from opinion I I T T T T R R
17. Recognizing a speaker’s .
inferences ) I 1 T T T T
18. Predicting outcomes of o
the talk l I I T T T T R R
19. Drawing conclusions from '
the talk ) | I T T T T R R
20. Asking oneself questions : o
while listening : T T T T R . R R R
21. Making personal . .
associations T T T T R R R R
22. Summarizing a speaker’s ’
. main points ‘ I I T T T T T T
23. Evaluating a speaker’s
competence to talk about ;
a given subject I- T T T T R R
24. Noting use of propaganda '
© devices , I T T T T R R
25. Predicting possible test
questibns I 1 T T T + R R R

Figure 15. Scope and sequence of basic listening skills.
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casually treated in’elementary school and rarely an
important instructional goal in lhe secondary
school, despite the efforts of a few individual teach-

ers who want their students to listen mgfe effectively.
.

Six Suggestions for Starting @ Program -

Listening teachers who have successfully {alerted
their colleagues to the importance of listerfinig in-
struction say that six stéps are involved in emng
, up a total-school program:

1. Begin in one or two clas _
says, ‘“Think big, but begin small.” He points
dut the dangers in educating an entire teach-
ing staff: “You dissipate your energies; you
try to explain to too many. people all at once,
and they don’t really know what you're get-
ting at.” His retommendation is to plan a
“spectacularly, dramatically successful” pro-
gram in one or two classes, get test evidence
to show the program works, give demonstra-
tions, encourage the students to spread the

word, and, over a period of time, try to share

enthusiasms with the staff.

2. Test to trigger interest. Students often fall to

realize how poorly they listen unul theéy see
the results of their standardized tests. Teachers
. often fail to realize how ineffectively their own,
students listen until they see the results. Many
listening teachers note that the best single way

. to generate interest in llslemng’m a school is
“to administer a standardized test and share
the results at a faculty meeting. However, the
triggering test does not have to be commer-
cially distributed. In one school, which today
has an excellent program, the triggering de-
vice was a simple. teacher-made test in critical
Tistening that had been developed for an in-
service course.

3. Set up. a workshop. Many communities and
school districts encourage, and sometimes
mandate, inservice courses and workshops. In-
steadl of a traditional topic, organize a pro-
gram around some ‘aspect of listening (accu-
rate listening, lecture listening, or following
spoken directions) and distribute reading lists
and arudle’ s as well as copies of effective les-
sons. Invite a teacher or specialist from a near-
by university or from a neighboring school,
or simply share ideas from successful class
experiences. (The References and Annotated

wr

s..As one teacher"
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List of Selected-Teaching Materials found at
¢ . the back of this book provide a variety of ideas
and approaches) ' .
4. Involve students. Teachers who have initiated ’

successful programs in their schools say that
students are their best advertisements. One
teacher says, “My best salesperson is a boy
from the senior class who scored forty points
below class average on our homemade listen-
ing test in September and who brought his
score up to almost perfect by December.” Stu-
dent-made’ projects, charts, tests, and various
graphics act as powerful inducements to skep-
tical colleagues. When a schoolwide scope and
sequence is discussed by the faculty, students
should be present to comment, edit, and advise.
Always, when teaching’ ‘material ’Is assembled,
highlight student input.
5. Involve parents and the community. Many
business people are concerned today about the
listening skills of employees. Many companies
purchase materials designed to improve lis-
tening . skills orr the job. If possible,.some of
the materials used in business and industry
should: be examined in faculty dis¢ussions of
listening. It sometimes helps to convince an
uninterested colleague by noting that Xerox
and IBM have invested in costly programs to
teacl? the very skills listed on the school’s scope
and sequence chart. When parents with an
interest in listening can be identified, they
also should be mvolved in program planning.
6. Set up a clearmghouse As individual teachers
create more and better material in listening
instruction, they should be encouraged to file
copies in a central clearinghouse. Each teach-
er’s ideas and exercises may be studied and
, serve as catalysts for other ideas. The $chool’s
scope and sequence -chart acts as a general
guide to grade-level placement of skills; lesson
ideas are always a teacher’s own, but the ac-
tivities of colleagues may provide stimulation
and model lessons. The file can be augmented
by articles reproduced from professional jour-
nals; a teacher finding a new article on teach-
ing listening can place a copy in the file.

Using these six steps as guidelines, teachers can
produce an effective schoolwide program in the
mastery of basic listening skills. Students can'be
successfully taught to be sensitive, skilled listeners
both in school and in their daily lives.
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of advance organizers. His article explams the the-
ory behind their use.

Castallo, Richard. "Llstenmg Guide: A First Step toward
Notetaking and Listening Skills.”. Journal of Reading

.+ 19 (1976): 289-90 (ERIC No. EJ 129 220).
The author discusses the value of listening guides
- and shows how they may be developed

Anderson, Jihn R. Cogm'tivel Psychology and Its Impli-

&
Devine, Thomas G.-*Listening.” Rcvxew of Educational
Research 37 (1967): 153-58.
A ‘careful examination of research in listening in-
struction, factors affecting reading and llstenmg,
and tests in the area.

Devine, Thomas G. “Reading and Listening: New
search Findings.” Elementary English 45,1968): 3 6—
48.

" This article reexamines the behef that instruction
in listening affects competence in reading and that
reading instruction affects listening. .

Devine, Thomas G. ““Listening: What Do We Know after
Fifty Years of Research and Theorizing?”” Journal of
Reading 21 (1978): 296-304 (ERIC Ng; EJ 169 540).

One of the most complete surveys of the research
in listening, the article tries to pinpoint what is
really known in contrast to what is guessed at.

Devine, Thomas G. “Listening in the Classtoom.” In
Teaching Study Skills: A Guide for Teachers. Boston:
Allyn and Bacon, 1981.

A variety of practical teaching ideas are presented -

within the framework of.? book on study skills.

- Green,

Duker, Sam. Listening: R;adings. Metuchen, N.].: Scare-
crow Press, 1966. Listening: Readings II. Metuchen,
N.]J.: Scarecrow Press, 1971 (ERIC Document Repro-
‘duction Service No, ED 053 151).

These two volumes present dozens of important

articles written about the teaching of listening.
Havmg them in a school collgction saves much
library searching.

Duker, Sam. Listening Bibliography. 2d ed. Metuchen,

N.].: Scarecrow Press; 1968 (ERIC Document Repro-

duction Service No. ED 053 150).
This annotated bibliography contains 1,332 refer-
ences. It is invaluable to researchers and teachers
in the field.

A., and Walter P. Petty. Developing Lan-
guage SRills in the Elementary Schools. 4th ed. Bos-
ton; Allyn and Bacon, 1971.

The authors include dozens of good ideas for teach-

ing listening skills within the context of the total

school language arts program.

Landry, Donald L. ““The Neglect of Listening.” Elemen-'

tary Englzsh 46 (1969): 599-605 (ERIC No. E]J 005
206).
The amcle examines the reasons for the neglect of
listening*in schools. It provides valuable informa-
tion for those arguing the need for listening pro-
grams. .

Lundsteen, Sara W. Children Learn to Communicate.
Englewood Cliffs, N.J.: Prentice-Hall, 1976 (ERIC
Document Reproduction Service No. ED 116 220).

The central focus of the book is an approach to

. language arts through creative problem solvmg for

which: listening is a subskill.

- Lundsteen, Sara W. Listening: Its Impact on Reading

and the Other Language Arts. Urbana, I11.: National

Council of Teachers of English, 1979 (ERIC Docu-

ment Reproduction Service No. ED 169 537).
Lundsteen, an outstandmg authoruy in listening,
looks at theory and practice. This i isa “must” book’
for listenifig teachers.

Moflett, James. 4 Student-Centered Language Arts Gur-
riculum, Grades K-13: A Handbook for Teachers.
Boston: Hougton Mifflin, 1968.

The author includes many excellent ideas for devel-
oping speaking-listening skills at all grade levels.

Morrow, James, and Murray Suid. Real-World Learning
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in the Séhools. Rochelle Park, N.J.: Hayden Book
Co., 1977.
This is a rich collection of teaching ideas growmg
out of media approaches to learning. Many of the
ideas lead to superb listening activities.

* Palmatier, Robert A. “A Notetaking System for Learn-
ing.”’ Journal of Reading 17 (1973): 36-39 (ERIC No.
EJ 084 375).
The author presents ideas for teachmg notetaking,
all based on research in study. skills.

Pauk, Walter. How to Study in College. 2d ed. Boston: _

Houghton Mifflin, 1974.
Pauk, director of the study skills program at Cornell
University, shares hundreds of ideas for i lmprovmg
study skills; some of the best pertain to listening in
the lecture class. '

Russell, David H., and E. F. Russell. Listening Aids

through the Grades. New York: Bureau of Publica-

tions, Teachers College, Columbia University, 1959.
Here are more than 100 useful ideas in listening,
divided by grade level and type of skill. Every lis-
tening teacher should have access to this book.

Savage, Johh F. Effeclwe Communications: Language
Arts Instyuction in the Elementary School. Chicagor
Science Research ‘Associates, 1977 (ERIC Document
Reproduction 'Service No. ED 145 424).

This excellent book on teaching language arts con-

tains creative and exciting activities in listening. A
valuable addition to the listening teacher’s library.

Shafer; Robert E. “Will Psycholinguistics Change Read-
ing in Sccondary Schgols?” Journal of Reading 21 .
. (1978): 3 (ERIC 0. £] 169 541). :
Thisatdcie gives a e rief, understandable summary
of the controversy/ dbout the skills approach. It
should be read by all planning a scope and se-
quence in ’listening-—or reading.

Smith, James A. Adventures in. Communication: Lan-
* guage Arts{Methods. Boston: Allyn and Bacon, 1972.
Smith ihcludes hundreds of specific strategies for
teaching listening skills as well as a good theoret-
ical view of the whole language arts program.

Thomas, Keith J., and Charles K. Cummings. “The Effi-
cacy of Listening Guides: Some Preliminary Findings
with Tenth and Eleventh Graders.” Journal of Read-
ing 21 (1978). 705-709 (ERIC No. EJ 181 352).

The authors describe research in the use of listening
guides and also pointers on how to develop and
use them. '

Weber, Kenneth J. Yes, They Can! A Practical Guide for
Teaching the Adolescent Slower Learner. Toronto,
Canada: Methuen, 1974.

A treasure trove of good teaching ideas for all kinds
of learners. The material on listening and thinking
is especially valuable.




b AN ANNOTATED LIST OF SELECTED
,. | TEACHING MATERIALS

&

Many publishers now distribute excellent instructional
materials in listening. Representative items are listed and
briefly described below.

Countdown for Listening. Lakeland, Fla.: Educational
Development Corporation, 1961.

These six cassette tapes include twenty-four sepa-

rate lessons and a teacher’s guide. Useful in mxddle

grades.

tington Station, N.Y.: lnstrucuonal/Commumcauons
Technology, Inc.
.More than 600 graded skill lessons (in kits and on
cassette tapes) relate reading and hstemng skills
development in literal understandmg, interpreta-
tion, analysis, evaluation, appreciation, and apph-
cation.

HM Study Skills Program Reston, Va.: National Asso-
ciation of Secondary School Principals.
Two programs (I for grades 5, 6, and 7; II for 8, 9
and 10) focus on nine study skills areas; each in-
cludes a separate section on listening. Student texts
are supplememed by a teacher’s guide and material
for conducting mseerce wortkshops,

Listening. Los Angeles: Churchnll Film.
This is @ fourteen-minute film aimed at interme-
diate gra se ‘for consciousness raising.

Ltstemng-Readmg Program. Lexmgton Mass.: D. C.
Heath and Co
An entire mxmsystem series with kits for grades
1-6; each includes records, response sheets, and
other aids.

Listening Skills Program. Chicago: Science Research’As-
sociates.

A set of thirty-six long-playing records covering a

range of skills and offering a variety of materials.

Listening Skills Program. Chicago: Science Research As-
sociates.
A related set of filmstrips and twelve cassette tapes

FullToxt Provided by ERIC.

mwal Reading and Llstenmg (CRL) Program. Hun-

at three levels. Both SRA senes are useful for mid-
dle school students.

Listening Skills Program. Englewood Cliffs, N.].: Scho-
lastic Book Services.
Unit I (for grades 1-3) aims at sixteen hstemng
sknlls,, Unit II (for grades 4-6) at fourteen. Each
unit contains forty taped short stories,on ten cas-
settes, a set of forty illustrated worksheets on spmt
masters, and a teacher’s guide.

Sourcetapes. Prmceton, N.J.: Sourcetapes.
Tnteresting ‘tape recordings, sometimes of actual
- events with real voices. Useful as material for teach-
er-made exercises and lessons.

Spoken Arts Multi-Media. Orange City, Fla.: Rancourt
and Company.

Cassette Library I contains fifty tapes of fairy tales,
.poetry, and stories for young children; Cassette Li-
brary II contains fifty: tapes aimed at middle school
and junior high classes. Tapes may be purchased
separately. Useful as material for teacher-made
lessons ‘

Tune-In Lzstemng/Readmg Program Pleasantville,
N.Y.: Sunburst Communications.”
Four boxes each contain four thirty-minute radio

shows (for example “The Lone Ranger'’ and ““The

Shadow”) plué scripts for the programs and a teach-
er's guide. Rcadmg level is grade 4, but interest
level extends inte middle school and jumor high.

Old-Time Radio Cassettes. Pleasantville, N.Y.: Sunburst
Communications.

Each one-hour. recording contains two or .more

complete radio programs, many with original com-

mercials. Examples include: “The Aldrich Family,”

“Mr. Keen,” “Fibber McGee and Molly,” and “The
Green Homet.” Useful for teacher-made lessons
and activities.

'Your Communication Skills. Chicago: Coronet Films.
This eleven-minute film provides a good introduc-
tion to listening for middle school students.
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