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v / , Teaching coliege writing‘students to edit the~:
- autobiographical writing of others has many advantages.

. [3 . »

language, 'tone, and simplicity or complexity of ideas for a

the'raw materials may be determined by the subject's prominence, "~ """
personality, point of view, or historical time frame. The materials

for a college-level paper need not be extensive, but should be - .
sufficient! to comprise a reasonably self-contained unit. If the = . -
emphasis |is 'on, the person, there should be enough diary entries, :
letters, Jor narratives to reveal typical or fascinating dimensions of

the subjéct's personality, feelings, roles, and relationships. If the .

constitute 'a telatively complete narrative sequence that describes a -
phenomenon, eccurrence, encounter, or process. A student editor must

editing, and if yt is self-contained, that is, understandable without

‘relationships. The most worthwhile aspect of editing autobiographical -
materials ‘is that'therstudent editors will have done original work .
with primary materials of potential interest ,to others, which, if
done well, may be publishable in local or regional newspapers and =~ .
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Editors of prlma.ry autob10graph1ca1 mterlals are re-creators of
the original author 'S mind person.allty, experiences--llfe In shaplng :

and rm.king public diaries, 1etters or/dther personal narratives rescued | _
from attics or a.rchives, ed1tors a.re 1ntroducing people a.nd perspectives A:’ 7'-’ B
from a nea.r or dlsta.nt past to the present and the future For students, - L
the process of ed1t1ng ca.n transfom wha.t mlght have begun as a response - B '__:; g
to- an academic exerc1se into a serious enterprise of real—life s1gn1fica.nce.
. Furthermore in worklng 1ntima.te1y with others' ertings, student*éditors .
can® 1ea.rn a great deal about how to wr1te we11 for good ed1tors have ‘, : .

to be good wr1ters--somet1mes even better than their subjects - R

ot ~,

Teaching writing students at all college levels to edit the auto- .

. ' biog'raphlcal writings of others has many advantages Which it recognlzed S

B might encourage more 1nstructors to ma.ke such ass1gnments Among the

| & . | benef1ts whlch this essay w111 ampllfy are the following Edltlng ' o
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'.autoblographmal mterials enha.nces the editor s awa.reness and understand— |
1ng of theJ,r 1ntrin31c mterest ‘or significance It also raises editorial )
recognltion of their appr0priateness in language tone and simpl1city or ‘_
complex1ty of ideas presented to a partlcular audience, whether des1gna.ted
:by the author or the editor 'Ihe editor learns to pick out a work's main:

, p01nts ‘and to hlghlight their importance through eliminating redundant and

)

' less significant material -If the documents were discovered in random order

perhaps/ in’ "some deep old desk or capacmus hold—all "1 the ed1tor is obliged

to organlze them SO they make sense, e1ther toplcally or chronolog1cally-—an '

|

, _exerc1se in- close reading a.nd ca.reful thinking 'Ihe ed1tor must ident1fy and

enhance the author1al voice or: personallty : The editor has to confront the o

&

'v'technica;lltles 1d1osyncra31es and 1d10ms of another S language 1nclud1ng

its d1ct10n spelling, and punctuahon and de01de whether to 1mpose a uniformity
.. of style or to account for 1ts 1ncons1stenc1es Moreover through personal

T

‘ corrmentary the editor many funct1on as a cr1t1c mterpretlng the work for \

~

prospective readers by placing it 1n relevant personal historlcal mtellectual

: literary soc1al or other contexts

v

Teachers themselves often functlon as ed1tors 1n dealing w1th students

{

T [
wr1t1ngs one of the na,]or methods of help1ng pe0ple learn to write is’ to L

" \

i '; enha.nce their editorial finesse by show1ng them how to become the1r own self— .

LY

";cr1t1cs 2 E'd1tor1a1 funct1ons a.re very important 1n the process of rev1s1ng

) one s own w.r1t1ngs, . and. often in: the initial stages of writing, as well Yet '
. \ . 1 r . .
' students are frequently too close to the1r own: materlal to edit 1t competently

FE What they have ertten seems sacrosanct even 1f an outs1de observer can see . '

: that 1t would benef1t from prunmg, reorgan1zat1on or other. alterations

Nevertheless as class discuss1on of student papers often reveals these

\

' very students can often read dthers writings w1th sufflcient obJect1v1ty to )
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juake apprOpriate critical suggestions.3 Having the same students function
’°as editors of others writings takes the process three crucial steps farther.
. The students wdth the teacher s guidance have to make exp1101t the
‘ editorial principles they. are u51ng (2) They have to apply these princlples
"'conSJ.stently, to the writings of . another in order to make than accessible to' |
%’$\\*b1 f'a designated audience. (3) As a consequence the student editors-should then.A

e be able to apply the same principles and considerations to the1r own sub—

e sequent writlngs

. K . . B . L
N !

| Although some of . the benef1ts of teaching students to- edit pertain to
the editlng of materials of any - sort autoblographical wr1tings offer part1cular,li
advantages ) Most 1mportantly, unpubllshed unedlted autobiographlcal nateriaLs
- are access1ble phys1cally and 1ntellectually " As 11steners readers and
writers students throughout their 11fet1mes have become fmniliar w1th letters

- d1ar1es anecdotes, and other forms of personal-narrativesr' As practitlonersli’

[ i 3 o

EE . of the narratlve art when they tell or write stories Jokes anecdotes or .

i T

'_jlncidents from their own lives students know these personal modes‘intlmately,

i
i

even 1f they have never approached than analytically ‘
Unedited autobiographical materials are. abundant and easy ‘to locate

‘ Students may begin the quest for personal papers in the1r own desks or w1th
. v :
. \permuss1on in’ the strongboxes or attics of relatives or fr1ends Students c

l

can also look in the archives of their college llbraries or in the1r hometown

hlstorical 5001et1es Most haVe collectlons of personal papers of local
!

' ,7Qre51dents famous or- ‘infamous, or of people of ! regional or nat10na1 s1gn1£

_; vicance; Spe01al'c611ect10hs"such as authbrs'7papers or materials of phys1cians

| and nurses life h1stor1es ‘can be full of fascinating 1nformation 4

Fhrthermore autoblographical materials are intellectually and -

,:psychologically acces51ble to students who lack spe01alized knowl e or
o \\\ exgerience w1th research in prinary materials as do many'freshmen whd might
: /oo Lo

h - .

[:R\!: v.r ’ y;; | }. - .“ _‘ B elq
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initialls'r‘“find editing totally new. and foreign'- 'People are people, ever.
subject to the\seven dea.dly sins “the ta.ntalizing triangle the eternal
’ verities Once students have started to understand the historical oontexts
1n which the documents are. enbedded they can begin to explore the personalities,
D - mtives and, actions of their subjects——who w111 be understa.ndable because
. | they resemble other people the prospective editors know or know about
Aft;r students have located the raw material obralned perm1ss1on ‘to
‘use it and quote from it in case their papers should be published and have
dec1phered the ha.ndwriting, they have to confront the editor s fundamental
qu_estion Is the naterial worth editing? This is determined by the answers
to three oorolla.ry questlons Is the subJect of 1ntr1ns1c slgniflcance or
mterest? To whom? And, is the material well—written? b I | -
’Ihe worth of autoblographical materials my be determined acoording ' :'

@ . ' -ﬂ "I

to several cr1teria ’Ihe subject may be ‘of con31derable signif icance

"

for insta.nce a prominent milita.ry, polic1a1 or bus1ness leader a, noted
contributor to the” sciences or the a.rts or the spouse colleague child

or lover of such a person With a conspicuous subJect even fairly 1nnocuous -
mater1a1 may “be valuable because of its associatlon as is ~some of the publish— oo
ed but repetit1ve oorrespondence of Presidents Washing‘ton Adams -and Mad1son 5' .‘!v:
',‘{ L i In the more . likely event that the subject 1s unknown or 1s familia.r only to '
| the student and a small number of 1ntimates other oonsiderations apply -’Ihe

materla.ls may be' worth editing because they may present a portrait or partial

view of a memora.ble or oolorful persona.llty (the most unforgettable cha.racter et )y

< . and idiosyncratic intellect (the v1llage 1nventor or agnostic), an unusual——or

A,

C thoroughly typical——life or pomt of view (the Willy a.nd L1nda I.oma.ns of the
i world).‘ Or ‘they may wa.rrant ediitor,‘lal attentlon because of -the information 3
: conveyed- by and through the subject's li@,e_\ ’Ihey my tell about a profession

trade or skill, contempora.ry or vanished pa.rticipation 1n a way of life (as,

\)_ _.V_V . o ..‘

ERIC o o -5 o ; RN
PAruntext provia 3 - ) ) o . ‘ | P . E ] . " . iy o .




~crash, or alocal disaster) ST B

" but even for an undergraduate term ‘paper the ma.ter1als do not havé to be f
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s

for 1nstance ‘a res1dent of a small town) or an event of h1stor1cal s1gm.— -
—

f1ca.nce whether comron or cataclysmlc (a survivor of the 1929 stock market

Above all the autob1ograph1cal mterlals must mter%t the potent1a1 |

\'_’\ At

editor whose Job 1t will be to transmute the lifeless p1eces of.paper into ‘. .
é L

a dynamic ent1ty whose appea.l is as ev1dent to the outs1de readers as it 1s P |

to the ed1tor For pedagogmal purposes, N the- s1gn1f1cance of the subJect

. my res1de 1n the Judgment of the beholder rega.rdless of. what others thlnk
| If a g1ven subgect or oollectlon of autoblograph1cal wr1t1ngs str1kes the

4potent1al ed1tor as dull or: tr1v1al it's not worth pursulng So students

\

l1ves reflect their own: 1nterests or aspirat1ons studen’t athletes could

Y . '/ Y . . ‘2 N

_ -sea.rch for sportsmen and women the p011t1cally-m1ned could 1look. for

{ . 7
governmental f1gures descendants could seek the1r ancestors On students

...

m1ght» be attra.cted to lives qu11;e d1fférent from theJ_r own; the comi'ortably
how m1nor1t1es l1ved-and died. 7‘ B o DA

For ‘a paper under five pages a s1gnif1cant letter or two m1ght suff1ce

bl

ably' self-contained unit. 'If the emphasm is on the person, they should be*

enough dlary entr1es letters or narrat1ve t,o reveal typ1cal or fascmaty»lg

"'-d1mens1ons of the wr1ter S personallty, hopes or fears, role(s) relat1onsh1ps

w1th others 'Ihus letters could show as do ma_ny of the youthful Sylv1a

_ Plath's Letters Home 6 the wr1ter S profess1onal asplratlons )and act1v1t1es o

engaged in to fulf1ll these Plaﬁ! comments on her wr1t1ng of poetry and

So
short’ stor1es, exult1ng when they re ac\cepted and trymg to be phllosoph1cal

about rejectlon, as in th1s letter as a Sn'hth College senior to her rrother

.mlght appropr1ately look for a.utob1ograph1cal wr1t1ngs about people whose B

-~ 'secure might examine slaves' .or érmigrants ,papers; mj6r1t1es could\lea.rn S

‘entensive. 'Ihey do, however, have to be suff1c1ent to comprlse a reason—- v C
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The Journal sent my story back, saying that the narrative
improved the writing, but it la.cked an '"indefinable some-
: iing'" that made a Journal piece. At present, I begin to
/feel that I lack that "indefinable something" that ua.kes
/ a winner. ~- TR
5 o Fbrtunately, I'm happier in the midst, of these T
LT refusa.ls than I was two.years ago on the crest of my - D
wvLL ' sueccess.wave. ' Which just shows what .a pos1 ive philosophy
o - can do. I'd be scared if I just kept.on ing ‘things.
-':Idodeserveastreakofrejection...;._\' L
NowIcanseetheadvantageofanagentz-Lshekeepsym S
- ;7 from the little deaths writer goes through whenever a® .~ . . - . .
CET s R ‘,lrmmscript comes back home .- . we. (PP 171—172)

N

| Or autobiographical materials mlght present their author 1n c\me or more o
Aroles real or :unagined Plath's other letters reveal 2 dutiful daughter
" a. life—of-the—pa.rty college g1r1 ‘an achievmg student. |
It the enpha51$ is OIL evénts or mfonnational eontent rather tha.n on ’
Apersona.lity, the editor will look for autobiographical materials that con—A

_-stitute a relatively complete na.rrative sequence that "describes a phenomenon

an occurrence an encounter or a process. Thus one short but sel;f—contained '

AR
f

_‘._segment of Ma.rk 'I\wain s Autobiography extols the Joys lof eatmg watermelon,

¥ )

‘ :especia.lly those stolen :from the f 1e1ds

“I know how a prize watermelon looks when it is sunning " ,
its fat rotundity among pumpkin-vines and "simblins' - :
I know how to tell when it is ripe without 'plugging" .
P -it. I know how inviting it looks when it is cooling itself .
e - . in a tub of water under the bed, waiting;' I know how it
. - looks'when it lies on the table in the sheltered great -
- floor-space between house ‘and kitchen, and the children
: . gathered for the sacrifice and their mouths watering.
- ./ I know the crackling sound it makes when the carving , L,
) Coe ‘ knife enters its end and I can see the split fly along L o D
N

.in front of the blade as ,the knife cleaves its way to.
- the other end; I can see its halves fall apart and display
T the rfth. red meat and the black seeds, - and the heart
.. standing up, a luxury fit for the elect.  I.know how a . -
DI "¢ boy looks behind a yard-long slice of that melon and I
-~ . . know how he feels, for I have been there. I know the - -~ =
' ' +  taste of the watermelon which has been honestly come by ' o
and I know the ta.ste of the watermelon which has been o !
Sl e "acquired by art.. ;aste good but the experienced T
e “know wh‘1ch tastes st.

o

S V'-.'.If as is often the case the autobiographical naterials are Less

d
andant to be quoted completely in a paper pa.rt of the- student edr"" -
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task will be to determine what to include,. what .to‘ omit-—and why. In-
the brocess : the editor becomes the re#-creator of the' initial ‘creation
through h1s shaping of traterials that ‘my 1n1tially have been casually
contrived or randomly assembled The editor may choose to restr1ct the
focus by picking out a unified integrated segment from the tota.lity, }

as one could do with Ma.rk Twam s autobiographical account of watermelons

Or the editor nay select portions of writing that represent the whole——

' enough short segments of her letters to reveal Sylv1a Plath as daughter, o

student wife, lmther—and always a poet In eith.er 1nsta.nce, the » -

\editor w111 generally need to accurately represent the author ] perspective

‘\

»and scale of values to av01d the distortion that could occur 1f segments -

W
!

were quoted out of context or truncated for purposes e1ther procrustean y

or expedient ’Ib make sure the excerpts a.re representative the editor .

' - w111 need to have an overview of the entire. text though if the original SRR

1" :is too long to read ca.refully (dia.ries and oollections of letters after
“'all can span a 11fet1me) it can s1mply be skmmed Then the editor can

choose segnents to reflect the author s relat1ve proportionmg of events

issues human relationships and concerns

-

My own experience 1n ed1ting the origlnal typescrlpt of Natalie

Crouter s Forbidden Dia.ry A Record of Wartime Internment 1941—45

(New York Burt Franklm, 1980) is 1llustrat1ve As I, skmmed the manuscript,
‘at her request (for Natal1e, like many diarists wondered if her experience .
. would interest others and asked for my profess1onal o 1n1dn) I rea ed o
| that though fascinating, at 5000 pa.ges 1t was much to long to exp t readers

' to tolerate v In cuttmg 1t to ten per cent of its or1g1nal length I tried

& to retain the diary s trajor themes " the importance of ‘the prisoners’ - . o // ‘

: coumunity organization the nature and s1gn1f1cance of fam11y and- everyday
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life in confinement American ingenuity and resourcefulness under privation e

... the unusual understanding and accomodation between Japanese guards and | C |

their American captives.8 o S . B B |
| ‘The student editor also has to assess the diary s litera.ry style. b' Is

y -'1t written well enough to warrant editing? 'lhe Significance of some materia.ls

R would oi’ course, transcend the style - and eyew1tness account of the Lincoln

-

assassmation the discovery of the South Pole or the: first tra.ns-Atlantic

. flight , These vw)uld be interesting for their sheer 1mportance though even

here obtuseness of perception neglect of detail or dullness of. description :

" could blunt ‘the impact. With less cata.clysnic phenomena the ways in which A

--they are narrated assume even gr

ter importance and prospective editors ,
are justified in a.sking Does the er er present a reasonably clear picture
_. of the events narrated? With suffiCient details to nake them comprehensible
to a’ reader unfamiliar with either the author or the circumstances? Is the
1anguage specific, colorful evocative or in other ways interesting? Does '
S the autobiographica.l mteria.l in question present 2 distinctive authorial _‘
persona. point—of-view and/df’ interpretive intelligence applied to the
‘ events or phenomena discussed? Has the author avoided loailing the account ,
w1th tr1v1a irrelevancies ‘or details of interest to no one but hinself? '
© The. prospective editor Wl}l neecf to consider the whéleness of the work |
as well Is the material se}f—contained understandable without identifications
B : of places people and relationships familial or otherw1$e? Or does it need |
explanations of references ‘to eVents or information not contained in the
" text? Or amplifications of material elliptically presented? If the o

autobiographical mterials require supplementary information Will the I

student editor know what to look for--and be able to find it?

A tria.l run in cJ.ass helps students to learn to use these criteria. T

\

distribute copies of excerpts from diaries or: collections of 1etters some |

published and some not (but typed so the readers wor@ be mfluenced by
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éthe class to determine whether they o
RS N
, are worth editing--and reading Below are excerpts from characteristic »

Y. " either handwritmg ort print), and aSk

i examples ﬁboth wrltten by mlddle—aged America.n 'women thirty, to forty yea.rs

&

(that is all the students know beforehand),. wh1ch 1nva.ria.bly elicit

. &

pomted dlscussions of these criter1a :

R - *Septanber 3, 1950 Z-eggs A ra1ny day Well I slept | P
in got up at 11, dad got up. Hank & Don, they got the septic g o
tank-in, took down the tent: I was just- gett1ng breakfast at. R

" noon when ‘here cpme Mary her three little kids, Mrs. "Macy Joe,

‘I-can't think of his last name, the toEvenan—handwriting ~ B —_—
. difficult to reaxﬂpmked 8 qts of rasberrys. -Joe, picked AR :
o . of ‘bean's gave dad $2.00.4 .Later- ‘Baker came a young . oouple < o

with him, bought 4 quart Cream, Jennie baked a cake Sandy frosted
it. I .made two-pies, Benjy- Brown was here too, Jenn1ej & Sam' '
- .. went f1sh1ng so they didn't get the -ice cream. Jennie made'a. '
- meat, loaf it was good. ~Jennie gave me a Toni’ to-nite. - We E
‘play- Pmoch31 while Jennie was working on my hair, then Pottstowg,
~near 12, for hamhurger's.. Sandy went out this evening. ‘It's
mostl45guessIllgotobedtoo . o . N B

| September 4, 1950, Labor*Day/F\\) e

T 6-eggs a windy day, Well our 1a.st gang pulled out at 10—2 :

- a.m. ‘Oh it doés seem kind of lonesome to-nite. Well dad & I
‘went and picked a nice lot of black berries. I just 11 .
pts and 3 qts and we ate a'qt. I am sure full. 11s stoped

down then pulled

"Tom brought
is p.m., while listening

in about 4 stayed untill 7-30.
‘out from here. - We both took
to the Tiger & St. Louis g they split a double header 1 orly.
got” the. kitchen sweep, an took a couple leaves out of the table

. Oh did Sandy, Tina -and/Ken hate to leave. - ever one say's my - b

K

hair looks~ nice. I think so too. John just weht to bed. -I' 11",
take the’ last cans out of the oooker then to bed for me too,

~it's most” 12 B }, | N | - |
~ m——h 1o P I R T R
Decembér 8, 1941 Pea.rl Harbor Day in the Philipplnes AR

; After the children left for schodl in the garage ca.r we turned
" on the radio about 8:15--telling of the attack on Pearl Harbor.
_ Wh1le listening, we heard planes and went out as ‘usual to see
them, :standing in the middle of the stone steps up the bank leading
to our house. ' Nida and Ismael, their two little girls, Nida's :
"~ mother from Vigan, and Candida, the lavandera were all out with ,
' us. Almost over the house, quite high, came seventeen big botbers
- .. in foimation. We could see thenr plainly and thought they wer o
" American planes. I remarked 'Well, we probably won't be standing

10,

.

IText Providad by ERIC.
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herl looking up at pla.nes like this much® longer." As they passed
..+, _ almost opposite the hourse, we heard*a long ripping sound like the
- ‘ .. e tearing of a giant sheet and saw an enormous burst of smoke and
; earth nedr officers' quarters at Camp ‘John Hay-~the first bombing
of the Philippines before our eyes.. Huge billows of smoke and
dust covered the Post as we looked. No one said a word. -We :
turned to each othr, speechless. .At last Jerry said, hoarsely,
"My God, they've bombed Camp John Hay. Those are Japa.nese pla.nes."
. The snoke rolled up and the smell of. powder rea.ched us. We
- could hear screaming and men yelling orders. We had a front row
view of the bomb strike without being too near to be dameged. -
'Suddenly we all ran into the house. The planes passed out of sight
—over the mnes a.nd mountain ridge.

- Later We.learned that lvtrs mdley out walklng before brea.k—
"fast with'Butch had shrapnel in one eye and her leg so badly
mangled that it had to be amputated ~Little Butch's leg was - :
broken and torn . . . I

Our knees were. shaky. -We kept sta.rlng at each- other won~
dering if we.could believe what our eyes had seen. Had war - "
~ really come at last? .Nida's mother developed a terrific head-
. ache which made me anxious about hef. Jerry had to go down
. to the office so'1.went .along with the finished’ garments for ,.
‘the Red Cross. We\told Nida to take: all the family into the
stone ditch and to)lay flat there if any more planes came. I
-~ . showed her how_to pack the Celadon dishes in between plllows
- a.nd stacked my flleS and Indusco books together :

C As we drove to town -we could see that no one know what o
... had happened. On Session Road everyone” was strolling casually, R
. looking into windows, going in and out of stores. Japanese- .
" store keepers stood unconcerned in doorways.. We had: no.answer:

- from dialing the Post 'and did not go over. We met Betty Lee
pushing her son in his carriage down in market square., She
smiled as we stopped to speak, saying, 'You don't need to. -
tell me, I heard the news.about Hawaii." I said, '"You'd better
' _“take the baby -home at once. Those were Japanese planes. :We -
- saw them bomb the Post.". She uttered a "My God" and turned
runnlng, toward home. : R g
A - We still couldn't reallze it ‘and didn't full take ‘it in for
.an hour.. Everything seemed so qu1te and peaceful. I kept saying,
- '"You don't suppose we mistaken—-we'd better not tell people
.~ “till we know more—it'sfa bad rumor to start." Jerry stormed that
he knew a bombing when he saw it.and ‘that was that. 9.

These examples a.re so d1fferent in quality that they should be easy

to a.nalyze—-but not withotit debate over ed1toria1 pr1nc1ples and practlces

" The author of \example A, let s call her 'Ma.ry " a farmer's w1fe, focuses

- on the minutlae of everyday llfe-—the gathermg of eggs, the p1ck1ng of ST

»berrles and beans the making of pies and cakes the casual entertanung
o ‘ _ » ,

ro-
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" of guests—or are they relatlves? 'Ihrought the interpretatlon of a per-
. cept1ve wr1ter Such events could be fascinatlng mdeed-—but are they in ,
thlS context? C e o - e R -

Most prospéctlve student edltors who ha e examlned Ma.ry s diary S : "f’ :

thlnk not. 'Ihey flnd the spa.rse na.rrat ve at: 'Hank & Don theyugot : ‘4 S
the septlc tank in." What is the significatice of ‘this? Does 1t mark - <
a trans1t10n from outdoor to indoor plumblng? D1d the. mstallatlon take | o .
- much work? Money? Students flnd. the absence of deta11 borlng a.nd in% - . -
: complete : "Sa.ndy went out th1s evethng " Where? W1th whom? To do’ B | ,
yhat? Did she have. a good time? What does the wr1ter thlnk of it? . - A
Ce And student readers f1nd the lack of 1dent1f1cat10n or characterlzatlon |
| of people mystlfylng and frustratmg Who are Jennle and Sam? What a.re |
their personalltles J.1ke? Have they other notable features? What is o
the1r relat10nsh1p to each other? "To- the author? And what o;t‘ 'Ibm and |

r

. Amanda? And Sandy, T1na. and Although the 1dent1t1es of these people

might become clea.rer : e d1ary entr1es multlply) if they continue to e i

Tgures /é\fen\fhe accretion of eyents in wh1ch they ~ ]

pa.rt:,c1pa e w111 not/ma.ke them three-dlmensmnal If there are fasc:,na-v o i

- behave as’ st1c '
gtmg 11fe-stor1es 1ntr1gues complex n'otlvatlons they remin so sub— . “
merged beneath the tranqu11 flow of graceless unreﬂectlve prose as\t\ - | -
create not evep a r1pple on the surface of the lelVlOIlS writer's mind, ’ f
Mary's authorial eye does not look for drama and does not f1nd 1t
Some students clalm that this record is valuable because of the' o uv v
o baccmmt it offers of a presurrably typ1cal way of farm 1ife 1n the 1950s L |
" ‘V-Such s11ces of life are- 1ndeed useful-—as ev1denee for soc1010g1cal o ‘
'_generallzatlons or hlstorlcal 1nterpr\etat10ns of an era or occupatlon' : co |
However Mary s account would be 1napp;'opr1ate for students%to try to - ‘ < .
Aedit beca.use, apart from its lmn e style 1t is too e111pt1ca1 she , «v |

: does not provide erg;gh.zontext for students to ea511y or accurately
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find infomation to supplement what is. omitted. o -
’Ihis entry ra.lses a.de.tlonal questions Should student editors
try to correct inaccura.te spelling and punctuation? Generally not. These
. mnifgstations of the author 's characteristic expression offer clues about
her level of education and cast of mind to alter then would be to fals1fy
the writer s aocidentally-expressed but nevertheless very real persona.
Should student edltors supply detalls to ‘try to flesh out the skeletonsé R
For the same’ reasons such supplementary information-if 1t could be L
found—--would not belong in the text itself though 1t mlght constitute
a preface or footnotes. As a general ed1tor1a1 pr1nc1ple the editor
cannot change the actual language of the text unless the;{?e is an ob-
vious typograph:l.cal error errors of fact ¢an be corrected in the

.

text through msertlng the correction in square brackets or in foot- 3 - '@:,mi,.__’
notes. | .' o ) ,' . / = o oo \
| -Either: "Jenme gave me a 'Ibni I:a pular bra.nd of home pemanent] R
tonite" or "Jennie gave me a '1‘oni1 ton1te". ‘ ' )
1A popular brand of home pemanent » -
Such bracketed insertions and footnotes are assumed to be the editor S =
unless otherw1se .indlcated o ' '
. ‘ In one importa.nt respect, ,ed1tor1a1 practlces may d1verge from the |
conventions that govern schola.rly quotation brdinarlly, editors 1n-
dicate pmlssmns with ellipses.- . O }bweveﬁ 1f the editor has grea ly

reduced the bu]k of the text through numerous exc1s1ons continual
)

elllpses . _. .would be ‘e Very disruptive P 'mey might do o
the author. . . a cons1derab1e. <. d1sserv1eg by m‘akmg her e T
W\ .

: appear. . to spea.k. e e .w1th a. continual stutter In such ‘cases,
sparing ellipses if any at all woﬁld give a truer sense of the author's

style a footnote could indicate the rationale ﬂor this practice as well as

~ the quantity and substance of the text omitted

'..,}7 B e 1:3 ».rf'; -
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' agree an exciting narrative’ about an historically important subject. . 'I-he

' ‘_ 'hear screaming and men yelling qrders.f'), action tempo mood d. place

_l.se‘ntences are varied in const ’_ction legwg‘th ‘and. ﬁ!de She intermingles

AR

than Ma.ry S. W1th such a well—written well—developed acoount what is -

o left for an editor to do? '_ o oo

| ..mtroductory_ essay or footnotes (or both) events phenomena and words

raises other editorial oonsiderations. It is prospective student editors o

" the bombmg of Pearl Harbor but of a bombing in the Philippines carried out at
;- the same time Na.talie writes S1mply but well ~She depicts the scene

, ':v1v1dly, with odors and sounds' ("the smell of powder reached us. We could

_ sentences long and short simp',e and complex, declarati“e and interrogative

Natalie s dialogue sounds as 1f it were actually being spoken; she has an

.narrative present for prospective editors probleus of a dlfferent sort B
e,  'The edftor s ‘task’ here consists in part, of explaining through an.

the Phlllppines or World War II. Assuming that the narrative begins with o

.the beginning of ‘the war, an introduction would be helpful in 1dent1fying S

‘

E‘mmple B, Nata.lie S account of Pearl Harbor Day :l.n the Philippines, -

perspective unusual——an eyewitness account by a civ111an woman, not of

1

("01 Sessmn Road everyone was strolling casually, looking 1nto windows . . . .
Japanese store keepers stood unconcerned 1n doorways") Through the same ' «
deta11s she established the d.ramatlc contrast of the devastation Juxtaposed
w1th the peaceful unconcern of the marketplace-—an innocence ironlcally
underscored by the events of the next four years and by the readers' o
knowledge of what is to happen ’ |

In appealing contrast t' Mary A s:.mple declaratlve statements, Natalie s

N v

accurate ear for the ‘rhythm and vocabulary of American 1d10m ""My God AT
they ve bombed Canp John Hay 'I'nose a.re Japanese planes A

However Natali-e ] very fac111ty and the* 1ntr1ns1c int&st of her A

-,

£

R U

R e

to contemporary readet‘s presunably Americans who know 11ttle about either -




7

f Bloom-.-'Editing;Autobiographies T I

o the n'ain cha.racters—who they are, why (since they appea.r to be America.ns)

¥

: a war is com;ng why else would Natalie have said "Well, we probably won't

like this much longer"'? Given the abundance of descrlption and detail '

they are in the Phil].ppines even at. a time when they obviously suspect that )

- be standing here looking up at pIanes Ewhich she thought were American]

that Natalie prov1des in this entry a.nd throughout the wa.rtime diary the

readers can count on the developnent of characters and the unfolding of

; human relationships as the na.rrative proceeds, Just as they do 1n novels

,So these do not require extensive clarificatlon at the~ outset though afterf

the whole ma.nuscrlpt has been read (and presuq‘ably, excerpted s1nce v
Na.talle s story promises to be a long one) the edltor may want to iﬁentlfy
people who appea.r only fleetingly—-if that is pos51ble from e1ther h1s3troical

h1stor1cal sources or mformtion elsewhere 1n the diary 1tself  Also, m the '

, introductlon or an ea.rly footnote the editor w111 need to 1nd1cate the
: ratlonale for the editorlal pr1nc1ples enployed what natena_l (and what

"percentage) of the orlginal has been retalned and why, ,how typ1cal or atyplca.l

it is; how. much was cut and why; whether any other changes have been made

L]

in the text and if so, what they are (have profane words been bowdlerized'?

1n1t1als been supplemented by whole names?) A ¢ , o

Some backgro informatlon about the Ph111pp1nes is also necessary ‘ ‘

for the understanding of Nata11e s dia.ry and th1s too can be supplied

;m e1ther an mtroduction or footnotes or both ' Why was an Amerlcan Air

A Fbrce base Camp John Hay, located there? A m111tary h1story of World

0

?Wa.r I might tell  Why does Natalle 1dentify "Pea.rl Harbor Day in the :

Ph111pp1nes" as December 8, when 1t was December 7 in the Unl\ted States? ?
o -
A quest for the answer w111 turn up some 1nfom1atlon about the Interna—

. t10na1 Date Line On which of the Islands- is Ca.mp John Hay? V1gan? _

Baguio (which a continuation of the text specifies %/the" town"in which

4

BT .
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| o . '. : Natalie a.nd Jerry 1ive “and where they go shopping on Sess10n Road) \\ T '
o A mp of the Phillpplne Isla.nds ca.n prov1de the a.nswer—-whlch the editor S

)

may -wish to supply e1ther in a footnote or in a mp of h1s/her own. What

is a la.vendera? A Spanish d1ctionary can -answer. that--but how can the

student te11 whether to try Spanish the language tra.nsplanted by the
. Philippine governors who preceded thé Amerlca.ns .or one of the Philipplne

tribal langua.ges? I.a.vendera "sounds 11ke gpa.nlsh" 1s a good enough

"

:a.nswer for a start the other pr1nc1p1e of mfomation—seekmg is to L .o, :

L

B .. look in -the most obvious or most 1~1ke1y source first Why ' ¢ did Natalle

: employ a lavendera (a 1aundress) a.nd other serva.nts‘? Was she r1ch‘? SRR
o O dld most Amerlcans in the Philippines do the same, whether or not
'rthey could have a.fforded such servants 1n the Unlted States‘? 'Ihls in-

e(ﬁ/e who has 11ved'_ e )

.formation could be supp11ed by lagrcd‘lary source. _

.in or v1s1ted the Ph111pp1nes k | _ .
' : y - Some other unfamlliar terns require 1dent1‘_,cation wh1ch footnotes -
| can prov1de A good rule of thumb would be to consult three or four™ '
\ 11ke1y sources sta.rting w1th sta.ndard d1ctlonar1es 1d encyclopedlas
and then t\o abandon the search unless a 11ke1y 1ead turns up 1n one of .\ o .
_fthem It is unreasonable tor expect a student edltox; to pursue a.n ex—~
tended quest that would require an’ expert s sophistlcatlon to accomplish

'when ev%n the pursult would require an unwarra.nted amount of time and \ | e
L~
'Ihe autoblographical materlals a student& edrts my be 1ncomp1ete

effort R
- 'Ihey may present either a part1a1 portralt or a- s1ng1e phenomenon or . - o
\ o aspect of the bJect s 11fe They may show- a beglnning or 1ntermed1ary
E, " » stage in "a- continuing process In such cases, " the’ edltor may w1sh to

"wr1te a brief Afterword to follow through on the text. What were the

AT

ultimate oonsequences of events begun or explored in (the text? }bw did

IS
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e the subject 11ve the rest of her life?L Did her personallty, public

' standing, or econom1c 51tuation remain constant? Or change in 31gnifi—- '
ca.nt ways-—-for better or worse? Wlth wha.t effects? Such questions can

, be answered if the student knows the subject personally or has a.ccess to .
other J.nfonnation to supplement the text at hand. 1In these cases, the |
editor s addltlons will .in combinatioh with his textual editing, help
to re—crea.te the creator of the origina.l writing If the text 1tself 7
‘is the only surviv1ng rfnmant f its author then whethef to supplement 3:

(g v, f,« - ‘\
. 1t becgmes agaln a natter of student (or pe ha.ps teacher)m’,hmce of how

. nnch fort is approprlate to expend on solv?ng the not—so—sweet mysteries B

of an thei"s life N

) e

tely, \t\tﬁﬂf st.worthwhile aspect .of éciiting a:utobiog’raph’ical N
’materi*_ s 1s “that the student ediftors Wil have done or1g1na1 work with v
pr ’naterlals ‘of potentlal interest to others.’ If these have been

/  sel ted msely»gand edited well they may b% publishable Na.rratlves

.' I REEER S about people of local concern can be.s hnitted to campus comnunity, or
S~ / o -regional newspapers or Journals personal accounts of ma,)or events or -

| | nationally known people can be sent to publicatlons with a w1der c1r— |

. culation, 'Ihus through re-creatlng a.nother S life the student editor

can endeavor to bring thlS crea.tlon into the lives of others w1th a

: reasonable llkellhOOd of success, given the large number of publlcatlons ; V
~vtha.t pr1nt such materials. Ekhtors-—and tea.chers of editors-—collaborate‘ ‘

’mea.nlngfully in thlS serious vet pleasurable enterprlse of real life. .

In re—creatlng creators, they become ‘creators themselves - : : ‘ _\
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- Notes -

1Virg1nia. Woolf A erter S Digy (I.ondon Ii%arth Press 1972),
pAE. - |

<

..zLynh 7.  Bloom and Martin Bloom,. "Becoming an Effective/Self-Critic,"

*'."Journa_lf.df En@ish 'Iea.ching Techniqyes (Fa.11,' 1968), .ﬁpp.' 6-7.

3See Peter El.bow, Wr1t1ng Without Tea.chers (New York Cvd:‘ord

Unlversity Press, 1973), pass1m.

-

4‘For insta.nce notable collectlons of the lives of doctors nurseg

medical missiona.rles and medical resea.rchers are available at the

o
1

Matibnal Medic;al Library, Bethesda, Ma.ryla.nd grow:mg mmbers of women's ._‘;-;
| dia.ries a.nd other autoblographlca,l ma.terials a.re in the Schlesmger T /‘{/_’/
LJ.bra.ry of Ra.dcliffe, a.nd -an extens1ve oollectlon of E%. Whlte S 1etters
a.nd papers is at Corne11 h1s alma mater. Good places to sta.rt lookmg
'.;' for personal materials a.re repos1tories nea.r where the person m question ﬂ
livedv worked _or was educated - Such documents are usually readlly
o available to use who can examine then on the scene. thhough cop1es‘
ca.n usually be ordered by }na.il to do so requires advance knowledge of

the collectlon and oo much time" to ma.ke a short term proJect feas1b10 '

e.t long distarice.

®Ses, tor instance, John Adams, The Papers of John Adams,’ eds.
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Robert' J. ’l‘aylor Mary—Jo, Kline, and Gregg L. Lint ‘(Cambridige‘, Mass.:

B of Virginia Press, 1976~ ).

"-”exa»mple. .

- for: the F1rst Time ed

) tinguish. this section stylistica11y

- © . . N

L

\

T, Hutchlnson and William M.E. Ra.chal (Chicago University of Chicago

Press 1962— ), a.nd George Washington ’Ihe D1a.r1es of George Washigg;ton

| eds Donald Jackson a.nd Dorothy TWohig (Cha.rlottesville Va.: University

4

Sy1via P1ath Letters Pbrne Correspondence 1950-63, od. Aurelia

- Schober Plath (1975 rpt. New York: ‘Bantam, 1977). A single letter of |

the type from whlch ‘this is an excerpt would be exce11ent material for a

: short editoria1 paper, for it muld allow the editor to prov1de conmen— '

ta.ry that would identify its significance in re1ation to the writer s

ca.reer aspirations tenperament, .a.nd re1ationsh1p w1th her rmther for

¢’

'Ihe Autobiography of Mark 'I\Nain Includmg Chapters Now RlbllShed

a.rles Neider (New York Ha.rper & Row 1959),

p- 13 Or, this.passage, 'f deemed too short could be exam:med in' the
context in which it occurs, a se1f—contained sect-ion of seven pa.ragraphs
which begins "As I ha.ve sach I spent some pa.rt of every year at the

fa.rm until I was twelve or thirteen years old 'Ihe life which I 1ed

(p 12). Forty—five ’mem)ry phrases "I ca.n ca11 back " "I can see, "

"L know " "I can feel agam " "I remember " he1p to 1ntegrate and dis— B

-8

So g‘iféatly. did thé_-internees and one Japanese. commandant | Rokuro o

18

" ; Ha.rva.rd Univers1ty Press 1977— 'H ;Iames Madison, Pa E’rs ed. William

»_there with my cousms was fu\l.l of charm and so is the memory of. it yet" o
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'Domibe esteem one another that 1n 1976 one hundred former 1nternees .

‘v

o> o and their famJ.l1es held a thirty-year reumon in Sa.n Francisco.. Tomibe

the guest of honor delivered an emotion-laden speech and presented each

of- his former prisoners w1th a comnemrative medal
9'Ihis is from the original manuscript of Natalie Crouter s Forbidden
Diar y and is reproduced in 1ts entirety in the edited and pub11shed
version on pp 26-27

e . . ."‘ S

Good general sources are R Ernest Dupuy and - Trevor N. Dupuy, '

-

'Ihe Encyclopedia oi’ Military H1story (New York Harper & Row 1970)

* and Sir Basil Laddell Hart Hlstory of the Second World War (New YOrk

[

G. P Putnam 1971) More spec1alized ‘sources mclude such books as
TN
'Ihe Army A1r Forces In World War II, ed Wesley F. Craven and James L

Cate (Chlcago Univer31ty of Chicago- Press 1948~58), and M. -Hamlin

Canon Leyte 'Ihe Return to the Ph111pp1nes (Washington D C Office

. of the Chief of M111tary History, 1964). IR ?,z‘ s
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