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in order to compile abstracts of dissertations'on related topics, which thns

become accessible in searches of the ERIC data base. Ordering information . .

for the dissertations themselves is included at the end of ‘the bibliography
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Abstracts of the following dissertations are included in this collection

Abramson, Shareen

READING READINESS, LINGUISTIC
AWARENESS, AND NONVERBAL PROB-,
LEM—SOLVING ABILITY IN RELATION
'TO FIRST GRADE READING ACHIEVE- -
MENT _ _ '

Alexander, Patricia A. Muldins

PREDICTIVE ACCURACY OF THIRD

AND FIFTH GRADERS ON LINGUISTIC

AND NON-LINGUISTIC COMPREHENSION

MEASURES: THE RELATIONSHIP BE-

TWEEN' PERFORMANCE ON GRADUATED

PASSAGE QUESTIONS UNDER LISTENING

AND READING CONDITIONS AND THE

. STANDARD PROGRESSIVE MATRICES
.

Baten, Lut ‘

"TEXT COMPREHENSION: THE PARA-

o

. METERS OF DIFFICULTY IN NARRATIVE

AND EXPOSITORY PROSE -TEXTS: —A —-

. Dello Russo, Robert Gerard
DEVELOPMENTAL INFLUENCES ON READ-

~GRESS-MEASURES—OF-BASAL-READING - -

REDEFINIEION OF READABILITY

Bernstein, Saralee Sachs
PREDICTIVE VALIDITY OF A BATTERX
.. OF READING READINESS SUBTESTS
"“WITH 3RD AND 5TH GRADE READING
ACHIEVEMENT

Qﬂ}orden-Neary, Gregory Matthew

AN "INVESTIGATION OF RELATIONSHIPS
BETWEEN THE MATERIALS OF INSTRUCTION
AND THE ASSESSMEN COMPONENTS OF TWO
MAJOR READING PROGRAMS

Carwile, Rebecca Lynn Francis

AN ANALYSIS OF THE READING PERFORM-
ANCE OF ALABAMA ELEMENTARY SCHOOL

- STUDENTS, GRADES 1-6, AS MEASURED
BY THE CALIFORNIA ACHIEVEMENT TEST,
SPRING 1979 _ J

"OF LEARNING DISABLED AND NORMAL

~ APTITUDE TEST SCORES AS PREDICTORS
- OF THE ACADEMIC ACHIEVEMENT OF
- BLACK COLLEGE FRESHMEN

"

-

Christensen, Byron James .
VALIDATION OF A CRITERION
REENCED  READING SKILLS MASTERY
TEST FOR THE FIFTH LEVEL om .
GEMS » ‘
Crabtree, Mary Johanna
PREDICTINGAELEMENTARY STUDENTS' N
READING ACHIEVEMENT UTILIZING
READING SPECIALISTS' AND ELE-
MENTARY TEACHERS' RATINGS OF .
AFFECTIVE VARIABLES

~

-

ING READINESS IN KINDERGARTEN -
CHILDREN , -

Fuchs, Lynn Shteir .
THE CONCURRENT VALIDITY OF PRO-

MATERIAL .
Johnston Peter Howavd

PRIOR KNOWLEDGE AND READING COM-
PREHENSION TEST BTAS

S

Jones, Ruth Ellen -
PATTERNS OF THREE SELECTED GROUPS

CHILDREN ON.THE READING MISCUE IN-
VENTORY

Nedd, Anne Loray Gaskins
SYNTACTIC MATURITY AND . SCHOLASTIC
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IR Oshima, Lynette Kim
AN INVESTIGATION INTO’ THE RE-

LIABHLITY AND VALIDITY OF THE K \

. ' CLOZE AND MAZE AS MEASURES OF
COMPREHENSION OF A SOCIAL STUD~

- IES TEXT , J :

- Penner, David I.»
{ ~ USING THE. STANFORD ACHIEVEMENT
" TEST IN THE INITIAL TEACHING
o ALPHABET: A STUDY'OF THE SUB-
v .TEST SCORE DATA

Selders, Janet

THE PREDICTIVE EFFECTIVENSSS OF
THE KINDERGARTEN TEACHER RATING
SCALE AS MEASURED BY STANDARDIZED
READINESS TESTS AND TOTAL READING
ACHIEVEMENT:

° Stark, Meritt William, Jr, ,
A GROUP INFORMAL READING INVENTORY:
AN INSTRUMENT FOR THE ASSESSMENT OF
ESL STUDENTS' READING PERFORMANCE

Steinberg, Joan Emily

g

THE RELATIONSHIP BETWEEN VOCABULARY.

AND READABILITY OF SCIENCE TEXTBOOKS
FOR GRADES FOUR, FIVE, AND SIX.

-~ L

Thomas, Marsha Grace
THE RELATIONSHIPS BETWEEN READING
PERFORMANCE, AND THREE MEASURES OF
DISTRACTIBILITY USING YOUNG CHILDREN

-Z24ipdin, Bette Itkis
- THE USE OF A CLOZE TEST TO JUDGE THE
* READABILITY OF A PROPOSED SCIENCE

-TEXT FOR A SIXTH GRADE




. Kendall

READING READINESS, LINGUISTIC AW ARENESS, AND °
NONVERBAL PROBLEM-SOLVING ABILITY IN RELATION TO
FIRST GRADE READING ACHIEVEMENT .
_ ~ OvderNo. DAB205800
ABRam3ON, SHAREEN, PH.O. George Peabody College for Teachers of
Vanderbilt University. 1981, 137pp. Major Professor: Earline D,

Thia two-phase investigation studied aspects of relatichships

. among measures of reading readiness, inguistic awareness,

nonverbal problem-solving ability, and reading achievement. Bacausé
previous research indicated that reading readiness tests are
inefMcient in identification of high risk readers, the first phasa sought
to clarity the predictive relationship between kindergarten reading

readiness fest performance and reading achievement assessed in ,ﬂr‘st,

grade. The second phase examined concurrent interrelationships
amonag measures of linguistic awareness, nonverbal problem-solving
abulity, and reading ‘achievement as postulated by, the cognitive ciarity
theory of learning to read. : i

o Participants were first grade students enrolied in'publc'c achoois in

rireeshoro, Tennessee. in the firsi phase of this investigation,
performance by 298 students on the Total Reading subtest of the
Stanford Achievement Test {SAT Reading) was related to o
kindergarten performancs on the 1978 Metropolitan‘Readiness Tests
(MRT). In the second phase, performance by 88 students on SAT

- Reading was related to conciirrent performance on the Linguistic

Awareness in Reading Readiness Test (LARR) and the Colowsed
Progressive Matrices (CPM), e

Resuits of the first phasa, in which iinearity of regression of scorea
was tested, indicated that predictive validity of the MRT was constant,
regardiess of quality of performance. It waa concluded that the MRT
accurately identified high risk readers, )

Second phass resuits revealed a significant corrgiation between
LARR and SAT Reading pefformance. CPM parformance was '

* significantly correlated to SAT Réading and LARR performance,

There were also significant ditferences in LARR and CPM scores
among students rated iow, average, and high In reading achieavement.
Thess findings provided evidence supporting the cognitive clarity

ry.

_ Multigle regression and partiai correlation anaiyses réveaied that
although LARR and CPM gerformance made a unique contribution in
prediction of SAT Regding performance, LARR score appeared more
related to teading progress than CPM score. However, a ientative
finding suggested that adequdte nonverbal problem-soiving ablility
may compensate low reading skill, allowing successtui solution of

linguistic awareneas probiems by oider students.

* .
-

PREDICTIVE ACCURACY OF THIRD AND FIfTH GRADERS
ON LINGUISTIC AND NON-LI%I'STIC COMPREHENSION
MEASURES: THE RELATIONSRP BETWEEN PERFORMANCE
ON GRADUATED PASSAGE QUESTIONS UNDER LISTENING
AND READING CONDITIONS AND THE STANDARD e
PROGRESSIVE MATRICES i OrderNo. 8201629
ALEXANDER, PaTmicia A, MulLins, PM.D, Univarsity of Maryiand, 1881,
181pp. Supervisor; Dr, Ruth Garmer ’

This study, as an investigation of predictive accuracy, examined
the relationship of subjects’ performance on a non-linguistic measure
of comprehenaion, the Raven's Standard Progressive Matrices, to
their performanca on linguistic measures of comprehension,
graduated passages and questiona from the Barnell-Loft Specific
Skilla Drewing Conclusions Series, Thesa linguistic passages and
questions were presented under sient reading and listening
conditiona. All third graders and fifty gradars at a suburban Maryland
parochial sthool served as the study population from which twenty
subjects at each grade level were randomly seiected, This sample was
comprised of eightden maies and twenty-two females, All subjects
received all treatment lavefs which consisted of four tasks ,
administered in two sessions. Seasion | inctuded the agministration of
the Raven s, with the added verbalization of jtem C-9, and passages
and queations presented in & gilent reading mode., in Seasion i ail
subjects completed passages and questions prebented in a listening
mode and the S/osson Inteliigence Test. The graduated pasaages and

" Ausation were contained in Comprehenaion invantory i and i which

tdministered in counterbalanced farmat. Haif of the subjects

[y
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received Inventory | as the listening task and i as the silent reading
task, while haif received inventory | as the silent reading task and Il as .
the fistening task, The first question under research in this study was
whether there was a reiationship between linguistic and non-iinguistic
predictive accuracy. A muitiple correiation technique was used to
ascertain the refationship between the Raven's and the listening and
silent reading linguistic comprehension measures, A correlation

+ coefficient significantly different from zero was achieved in the

comparison of subjects’ performance data for these tasks, The
second question addressed by this study was whethar the refationship
between the non-linguistic and the listening linguistic measure of
predictive accuracy would be stronger than the reiationship between
the non-linguistic and the reading linguistic measure of predictive

. accuracy, Through the use of a partiai correlation technique it was

-

determined that the reiationship between the Ravenr's and the -
listening task was not statistically stronger than the relationship
between the Raven's and the silent reading task. Both partial .
correlations, however, were détermined to be significantly different
from zero. The third question investigated by this study was whether
there was a significant reiationship betweén the Raven's, as a non-
linguistic measure of predictive accuracy, and the Siosson, as a
linguistic measure 6f inteiligence, The coefficient produced by the
Pearson Product,Moment technique was assessed to be significantly
different from zero. Finaily, the study sought to ascertan if there were
developmental diflerences in predictive accuracy. A [ test for related

samples prodiced significant differences for all outcome measures in
the direction of the fifth-grade subjects. Thesa findings confirmed the
hypatheais that oider students would perform the specified tasks at a
higher ievel of predictive accuracy than younger siudenta. Poasibie *
expionations of the dutcomes of this investigation, and their -
refationship to research in the areas of language/thought, analogous
reasoping, intelligence/cognition, reading/listening and
comprehension/prediction were diacussed, along with implications

fof theoiy, research, ciassroom and diagnostic practices.

~ N

TEXT COMPREHENSION: THE PARAMETERS OF
DIFFICULTY iIN NARRATIVE AND EXPOSITORY PROSE
TEXTS: A REDEFINITION OF READABILITY

" ; OrderNo. DAB203399
Baren, Luv, Pu.D, University of lliinois at Urbana-Champaign, 1881,
316pp. . ; ' :

The purposae of this study Ia to define the parameters of text and
reader variables that effect comprehension in order to redefine
readability, Eight different short and well-written texts were used,
They were presented in an internationai reading assessment project,
administered by the intarnational Assaciation for the Evaluation of
Educational Achisvement (IEA) to fourteen-year-oid students from the
USA and UK, Both the comprehansion scores and the readers’
comprehension as asseased by ‘teacher’s reference’ were used as »

,criteria’lo assess various factors in the text and In the implied process

The starting point of the analysia 1s the organizationai a

of reading as they might predict difficuity or ease, N
n
lunctional system of language as it 13 reairzed in these e;ghl\bb.

Different aspects of text, on a micro- and macro-structural level were
enalyzed quantita‘ively in relation to the comprehension of the
readers. Four main parts can be distinguished: lexicon, (inciuding the
information structure of given, new, defined and undefined concepts),
syntax (including the apeed of ciostire), taxt structure (including
coherence, lexical chaina-and theme-rheme organization) and .
propositional analysis (both on the micro- and the macro-structural
“level), : '

* From this analysis, some textuai characteriatics were hypothesized
to function as parameters of text comprehension, They were put Into
a theoretical model, which was supported by eémpirical data, The
results showed that the parameters indicating ease of comprehension'
are; the familiarity of the lexicon and the coveraga vocabulary used:
the speed of closure; the number of defined and given concepts, and
of defined and new concepts; ‘summary’ as an indicator of text-.
duration; the nariative condition of a text! the theme-rheme
consiglency, cohesive harmony, and lexical chains: and the

Q
| .
b— V . A

P |




.

sequential and linear orgamulion Parameters indicating difficulty ot
comprehension are; thenumber of complex cutsiders; the number of
subordinated clnuaes betfore the verb of the main clause' the number
of ‘reinstatements’, 'reorganizations’ and ‘!ogncal reorderings'; the
‘pauses’ and the different arguments used in theme position, These
parameters are situated both gn the micro- and the macro-level, One
parameter by itself does not ditermine text difficuity, but only a set of
parameters can do 30. On various ieveis, the parameters are

- interrelated, Hence, it is not true that text genre by itsell is decisive in
predicting comprehenston but rather the parameters which are
reiated to the text belonging to that specific text genre,

The study also highlights the importance of those textual '

- characteristics which tacilitate short term memory activity,
Furthermore, the developed model proved its transterability to other
related languages, Duich and French,

The advantage of this approach to the analysis of readability lies
in: (1) fts method: Since ihe analysis is on a quantified basis, the
results are objective, Furthermore, the analyais has proved that

. readability can be objectively measured taking both the reader and

" the text as internal organization into account. (2) its applicablility: The
analysis attempts to render an explanation rather than a mere
description of proceasing erss of difficuity, Therefore it has
pedagogical implicationa for the student, the teacher and the
educator. These have been indicated, Furthermore, in its application
o1 the parameters of dmiculty. the study suggests that reading
strategies used by readers in their native ilnguage can be transferred
to the foreign language learning and teaching. in this way the study
paves the way to readability in foreign language. (3) /ts -

» Interdisciplinary character; The study driiws upon various fieids of

research (linguistics, language teaching and learning, cognitive
- psychology). Models trom thess areas were applied in the processing
by means of analyses irom various angies on the same texts, &
processed by the same readers, Readability is thus redeﬂned froma
broad view, synthesizing and asseasing our prmm knowiedoe of
discourse processing,

PREDICTIVE VALIDITY OF A BATTERY OF READING

READINESS SUBTESTS WITH JRD AND STH GRADE

READING ACHIEVEMENT ‘Order No. DAB211696

BaAnSTEN, SARALEE SACKS, E0,D, The Johns Hopkina University,

1981. 102pp;

This study determinedsthe predittive and discriminant validity of a V

battery of readiness subtests compiled and adapted by McLatghlin
(1974), The battery screéns chiidren at the end of kindergarten for
first grade placement. Readiness results were compared with

_ subsequent reading achievement scores. on tha third and fifth grade
lowa Tests of Basic Skills.

Reseaarch hypotheses were developed to sse if any subtests of the .

McLaughiin Battery aione, in combination, or In clusters, couid
accurately predict reading achievement in grades three and five,
Additionally, it was hypothesized that this battery wouid discriminate
batween normal and disabied readers.
This study included all kindergarten students from two elementary
“schools. All students received the McLaughiin Screening Battary at
+ the end of kindergarten. Three.{ifths of thesa students remained in the
schools to take the third and fitth grade Reading Comprehenision
subtest of the lowa Tests of Basic Skills.
Muitiple regresssion anaiyiis was used to estimate the proportion
of variunce of the dependem variabie (Readinq Comprehension) that

mdependomuarlablea (McLaughlln a subtesm) Algo, a atepw-se
procedure was used to assess the contnbution of each variabis in
order to compare the amount of explalned variance in the clusters,
each cluster of the battery was entered into a regression analysis, To
determine discriminative afficiency, the number of correct and
incorrect claasifications, faice positive and faise negative errors and
validity coefficients were computed.

The resuits indicated that one subtest of the MclLaughiin
Screening Battary, Metropoiitan Word Meaning, most accurately
predicted reading comprehension at the third and fifth grade level,
The study aiso found that among the skill clugiers, only Verbal and
Visuai Clusters had predictive value, As a result of the discriminant
analyais, thirty-four percant of the readers were classified incoffectly,

implications of thesa resuits were examined in terms of predictive
information on children at end of kindergarten that could be used in
the identification of children with reading problems. Additionaily,

Q etical contributions that support previous research about early
]: [C ification scresning were considered. Suggestions for future
irch included ssveral melhodo!oqical considerations and some
additional ressarch questions.

" of elementary chiidren in the state of Alabama. Specifically, the study

[

AN INVESTIGATION OF RELAT!ONSHIPS BETWEEN THE
MATERIALS OF INSTRUCTION AND THE ASSESSMENT
COMPbNENTS OF TWO MAJOR REAOING PROGRAMS

Order No, 8200785 y

BOROEN-NEARY, GREGORY" MatTHew, Eo.D, University of Coloiado at
Boulder, 1981, 328pp. Diector; Professor Miles C, Oison

. This mv&hga\;on was conducted to detefmine the degree of
relauonshnp between the materiais of instruction and the assessment
tests in the two larges sellmg basic reading programs in use in the
elementary and secondary schiools of the United States in. 1981,

The programs were analyzed individually, with the relationship
defined in two ways, The analysis first examined the degree of
emphasis shared between the materials. of instruction and the L
assessment tests within the str:&s or sections of the.programs, This
was accomplished through tabulation of the instances of instruction
and testing per skill dimension within the sirands and comparing
those data, THe second analysis tabulated the number and type of’
inconsistencies committed by the producers of the'programs.

Four categories of inconsistencies were-identified, They are
inconsistencies resulting from the following: (1) skills which were not
tested in the element of the assessment component jn which they
were said to be tested but were tested at the appropriate level in some
other element of the component; (2) skills which were not tested
where they were said to be tested nor were they tested 4t the
prescribed level in any other element of the assessment component;
(3) akills which were not tested at all anywhere in the program; and

. (4) skilis which were tested belore they were addressed in the
program of instruction,

The data show a very acceptable baiance to be. struck between
instances of instruction and leslmg within the strands of Program
One. Similar data coliected from Program Two show large
discrepancies between instances of instruction and testing within
sirands of that program,

The mconsnslency counts reveal a substantjal number of
inconsistencies in both of the programs examined,

AN ANALYSIS OF THE READING PERFORMANCE OF
ALABAMA ELEMENTARY SCHOOL STUDENTS, GRADES 1-8,
AS MEASURED BY THE CALIFORNIA ACNIEVE'MENT TEST,
SPRING 1979 OrderNo. DAB20D4840
Canwite, Reszcca vac Fmancis, Eo.D. The Unlvoralry of Alnbnml.
1881, 214pp.

The purpose of the atudy was to examine the reading performance

sought to determine the distribution and range of reading test acores
on The Cajifornia Achievement Test, Form C (CAT), administered in
thé Spring 1879, within the state of Alabama, to identity educational
conditiona and damographic features descriptive of higher acoring -
school districts.and lower acoring school d!atricts, and to compare
patterns of performance of students in selectec’school disiricts in
terma of the specific kil areas,

The mean grade equivaient scores for grades one and two were
equal to that of the national norm, Grades three, four, and five, were
one month below the national norm, Grade six was two months below
the national norm. The mean grade equivaient score for grade two
was lowered by districts with extrema low scores. The score for grade
four was raised by districts with extreme high scoras.

System siza, teacher sxperience, the number of speciai services’
for remedial and speciai education students, parent income, and race
were the educational conditions and demographic jeatures which:
differed significantly between the higher scoring districts and the

-lowrer scoring districts. The skilis mastery of the two groups differed
only indegree of ma.-nery

~I
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VALIDATION OF A Jnn’emou REFERENCED READING(
SKILLS MASTERY TEST FOR THE FIFTH LEVEL OF GEMS
: : : ' Order No. DAB205303

OHRISTENSEN, BYRoN James, Ep.D, Utah State University, 1981, 145pp,
Major Professor; Or, E, MaicomAllred .

The purpose of this study was to vaiidate a criterion-reterénced
Readig Skills Mastery Test for the Fitth Level of GEMS (RSMT-5), This
. 'test was designed to measure fifth grade students’ mastery of
specified reading goais and objectives at the fitth level in GEMS
(Goal-Based Educational Management System). The subjects in this
study were 407 fitth grade students from four representative
elementary schools (selected by the GEMS Project Director) in
~ Joidan, Utah," Schopl District. B : :

The _RSMT-S?Gpitems) consisted of two subtests;the 56 item
GEMs Phonics/Structure/Vocabulary Subtest; and the 40 itam GEMS
Comprehension Subtest constructed by teacher specialists, Ten
procedures were used to gather information.regarding’the validation

- of the RSMT-S, o

it was concluded that teacher specialists-in Jordan, Utah, School
District had constructed a usable, valid criterion-referenced RSMT-5,
“Six major validation results were derived from this study: (1) Ten
phonics subtest items and six comprehension subtest jtems were
subject to revision, (2) Correlations on phonics subtest,
comprehension subtest; and totai RSMT-5 had correlation
coefficients in the .85-t0 .85 range with the ITBS Vocabiuilary and
Comprehensign Subtests, This indicated that the RSMT-5 was
substantially correlated with the [TBS vocabulary and comprehension
_subtests, The shared variance ranged from 48.8% to 60.5%. (3) The
"GEMS phonics and comprehension subtests had correiation .
coefficients above .85 with the teacher ratings which indicated that

- the criterion-referenced reading tests as well as the teacher ratings
. dentified the same students as good readers. (4) Each subtest and
- the total RSMT-5 had reliability coefficients above .85 (phonics .83,
~ comprehension .89, and total RSMT-5 85) which validated the
internal consistency of the test. (5) There were low correlations for
each of the seven courae goals with previous mastery of GEMS

courae goals, Possibie expianatiaqps could be that the criteria used to

assign mastery of the seven course goais was inadequate, or that ihe-
students had a low retention rate of previously mastered reading
course goals, (6) Evaluation of test items by four reading specialists
‘indicated higher content validity (85,6%) tor the GEMs ’ -
Comprehendgion Subtest than (or the GEMS
Phomics/Structure/Vocabulary Subtest (72,7%),

_PREDICTING ELEMENTARY STUDENTS' READING
ACHIEVEMENT UTILIZING READING SPECIALISTS' AND

ELEMENTFARY TEACHERS® RATINGS OF AFFECTIVE
®VARIABLES ~ | OrdarNo. DAB205634

CaanTree, Many Jowanna, Eb.D, Auburn Univarsity, 1881, 184pp,
Director; Ronaid G, Noland o : B

The purpose of this study was to identity reading specialists’ and
alementary teachars perceptions of.the affective behaviors and
characteristics of good and poor readers and to determine the
significance of these perceptions in predicting reading achievement
of second and fourth grade students, 3 ) ‘

The sample for the first phase consisted of: (a) 140 reading
apecialists irom the United States, and (b) 280 elementary teachers
trom various schools in Alabama, The sampie in the second phase |
consisted of: (a) 22 second grade teachers and 209 of their second
grade reading students, and (b) 22 fourth grade teachers and 202 of
their fourth grade reading studenta.

N
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*A Chechlist of Aftactiva Behaviors and Charactaristics was
developed for the purposa of identitying reading specialists’ and
elementary teachers' ratings of the 10 highest and 10 lowest variables
relative to the deveiopment of good readers. This checklist was also .

* utilized to determine second and fourth grade teachers’ perceptions

of these affective variables concerning their reading students. The
sample of second and fourth grade students’ total reading '
.achievement was establishad by using scores from an administration
of the reading subtests of tha California Achievament Test. '

" The Mann-Whitney U tést was cond ucted to datermine the

-+ differences in reading specialisis’ and.elementary teachers' ratings of

the affective variabies. Significant differencea at the ,05 ievel were
found between 16 of {Ne 36 varities. Elementary taachers rated
significantiy higher variables conchrning acceptable social behaviors.
in contrast, reading speciaiists rated significantly higher variables that
seemed to include feeling and thinking skills. .
Multiple regression equations were obtained in order 1o analyze

the relationsnip between tha second and fourth grade groups based '
on reading speciaiists’ and elementary teachers' ratings of the 10
highest and 10 lowast affective behaviors and characteristics.
Significant rejationships (p ¢ ,05) wera found between 13 of these
variables and reading achievement of the sample of second and -
fourth grade students. .
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DEVELOPMENTAL INFLUENCES ON READING READINESS IN
KINDERGARTEN CHILP'RE,N Order No, DAB20396 1
OeLLo Russo, Roszrt Gamano, PH,D? Boston Collage, 1881, 147pp.

In an effort to identity early children who may be "at risk" for
reading failure, numeroul oreschool screening programs have been
developed., Because many of these programs requilre lengthy testing
procedures and have sophisticated and sometimes complex scoring
systems, and because others are qiilte costly and are subsequently .
financially impractical for large-scale screening, it is therefore
‘important to identity a developmental acreening procedure that is

 both valid and econorical: one which would be simpie to administer

and yieid resuits that are easily scored. The 8oyd Developmantai
Progress Scale (BOPS) was saiected as the instrument which best met
thesa criteria. In addition, & has the advantage of. providing a profile of

_ the chiid’s performance on the record shest.

~ Problam to be Investigatach The purposs of this study was to
determina if a child's performance on the BOPS s significantly reiated
to hia end-of-the-year performance on a reading readineas tast. Thia N
study also investigated # there was a significant relationship between
certain biographical and davelopmental variables (gestation perod, * ,
birth complications, birth weight, age sat, age waiked, age first word,
age toilet trained, bedwetting, allergies, vision problems, hearing
problema, laterality and bilingualism) and a child's parformance on
tests of reading readiness and ovétall developmental progress.

_ The subiects for this study consisted of 93 four and five year oid
urban, ethnic yoiingaters who were entering Kindergarten for the first
time and who participated in a comprehensive screening program.,
Each child was.administered the BOPS prior to entering Kindergarten
and biographical and developmentai information was obtajned from -
the mother, In May of their Kindergarten year, reading readiness was'
measured by the Metropolitan Reading Readinass Test, Level fi--Férm
P (MRRT), ; ' o

Findings. A two-way analysis of variance was used in order fo
answesthe question, do children who perform below age level on
various developmental tasks (Motor, Communication and Seff.
Sufficiency) as well as overail developmental progress, tend to score
lower on a reading readiness test (inciuding Auditory, Vistial and
Language skills) than children who perform at/aboye age evei on
thesa same developmental taska? The maln sources of variation
tested for in thess analyses were developmental age and sex, A t-test
for independent variables with interval scale data and a chj-square
teat for. nominal scale data were used to answer the qdestions, do
children who perfrm below age levei on overall develogmental
progresa tend to have certain biographical and deveiopmental
variables in common? and do children who perform below.the 513t
pdrcantile on a reading readiness test have certain biographicat and
developmental variablea in common? B
_ The major findings of this study indicated that developmentai age °
level on taska of motor deveiopment and commiinication are =

'
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( tasks of self-gufficie

-

significantly related to performance in Auditory, Visual, Language and
Reading Readiness skills, Aiso, a child's ovelall developmental

. progress is significantiy related to Auditory, Visual and Reading

Readiness skills--but that developmental age on tasks of seil-
sufficiency is not significantly related to Auditory, Visual, Language or
Reading Readiness skills, The findings also reveaied that boys who
scored at/above ag:éev,eé on overall developmental progress and.

y and communication performed significantly
better than girls on Auditory and Reading Readiness skills--and that -
there was no interaction between the two factors of sex and
developmental age level in explaining the differences in reading
readiness scores received by boys and giris. In regards to thé
relationship between the selected biographical and developmental
'variabies and overafl developmental progress and Reading
Readiness, bilingual children pertormed significantly poorer on both
measures than their fnonolingu al counterparts. Age sat and age toilet
trained-were found to be significantly related only to overalil
"developmental progress..

3

THE CONCURRENT VALIDITY OF PROGRESS MEASURES OF
BASAL READING MATERIAL Order No. DAB20683582
Fucus, Lynw Swteir, Pu,D, University of Minnesota, 1881, 168pp,

The research addresses three questions: (1) Does performance
on simpie progress measures demonsirate concurrent validity with
respect to performance on standardized reading achievement tests?
(2) Is the strength of association between simple progress measures
and standardized reading achievement tests dependent on the

" ¢riterion for mastery emplioyed? (3) Is the atrength of association
between simple progress measures and standardized reading
achievement tests dependent on the specific reading curriculum
employed?

Subjects were 91 students distributed across grades one through
six, who had been randomly selected from one elementary,
metropolitan achiool and for. whom parental permission had been
obtained. During one session; each subject was individually tested by
a trained examiner on sevéral measiures, resuiting in the following
scores: Raws scores and grade equivalency on scores on the Word
identification and Passage Comprehension-tests of thé Woodcock

. Reading Mastery Tests; words correct per minute, errors per minute,
and percent cofrect scores, all {fires of which were caiculated on 10
Ginn 720 oral reading passagesand on nine Scon-iorexman
Unlimited oral reading passages>Additionally, withih each series,
students were assigned saven mastery scbres based on seven
mastery critaria. The mastery scores represented the progress
measiire variable. The words correct per mindte, errors per minutes,
and percent correct ali caiculated on 18 different passages -
represented the performance measure variables. Pearson Prodict.
Moment correlations were generated to assess the concurrent validity
of measures and to examine the strength of association between
measures. )

Resuits reveaied statistically aignificant correlations between the -
simpie progress measures and both siandardized iests. Correlations

ranged from .57 tq 85, with all correlationa greater than ,80 except for

those of the most stringent mastery criterion, 100 words correct per
. minutes with two or few errors. Fo} this stringent performance
standard, the average correlation was .62, Therefore, the progress
measures demonstrated concurrent validity with respecttothe
standardized reading achievement tests employed. Additionally; the
strangth of association between the simple measures and the .
standaridized reading tests appeared to be unreiated to the specific
curriculum employed, but reiated to the mastery criterion selacted,
In addttion to the resmarch questions explored, six analyses ’

relating to other technicai criticai for selecting among direct, repeated

measurement formals were completed with the following resufts:

(1) Correlations between the progress measures and the correct rate
and percent correct performance measures of reading achievement
were high and statistically significant (p <,05). However, the
progress measures did not consistently correlate significantiy or
strongly with the error rate performance measures, (2) Depending on
which mastery criterion was employed, the extent of congruency
between progress mastery scotes and teacher judgments of thosa,
scores varied on mean percentage of ap: (3) Similarly, )
percentage of overiap and correlated ! tést analyses revealeda |

N S

U
measures, regardiess of difficuity levels of the performance meaSures‘

the correlations between progress measures and performance -
measures were all statistically significant (p < .05) and similar,
“However, within error rate scores analyzed by difficuity ,leQet. all
relevant correlations were neither statistically significant nor high,
(5) Tt_\e average progress per grade level within progress o
measurement appeared to be smalier for.the most stringent .-
pe_arfprmance standard than for the other mastery criteria, (6) Finally
wilhin performance measurement, the average increase per grﬁde '

level appeared to be similar regardiess of the diff; ‘
material oremioyad. g e ditficulty level of the

PRIOR KNOWLEDGE AND READING COMPREHENSION TEST |

BIAS  ° OrderNo. DAB203497

JownsToN, PeTer Howano, Pu.D, Univershy of litinols n}-Urbana-
Champaign, 1881, 252pp. ' - '

This dizsertation examined blas, especially that due to prior
knowledge, in tests of reading comprehension, A pilot study . -
demonstrated that prior kno viedge has a sirong and measiirabie
eflect on comprehension from expository text, even when measured
with muitiple choice questions. This was démonstrated in two ways,
by (a) measuring prior knowledge with passage independent '
questions, and (b) creating an untamiliar text by substituting
pseudowords for certain familiar words in the text.- ’

* The main study had two main thrusts. One thrust was a within-
‘subject examination of the mechanismas through which prior .
knowledge might influence reading comprehension test performance,
and the second was an examination of ways io remove test bias. The
mechanisms investigated were: decoding speed, shor-term memory
capacity, and long-term memory, . = : e

- Prior knowledge was assessed with conient-apecific vocabulary
questions. Short-term memory capacity was measured by meanaofa
iistening task similar to that used by Jarvella (1971), Speed and
dccuracy of decoding content-related word iists was recorded.
Reading comprehension was assessed with a text, foliowed by 18
multiple-choice questions. These 18 questions were composed of six
of each of Pearson and Johnson's (1878) question types; textually
expiicit, textually impiicit, and scriptaily implicit, half of each
addressing central information, half addresaing peripheral
information, - : : . : A

_Each of the above tasks was replicated three times for each
subject, once in each of three content areas, Long-term memory
demands upon the readerwere mariipuiated by (a) ailowing the
resder to refer back to the text while answering the questions (iow
demand), (b) preventing the reader such text access (moderate
demand), and (c) preventing text access and delaying question
answering (high demand). '

It was found that while prior knowiedge inflienced decoding  »
speed and reading comprehension, and mean short-term memory -
capacity influenced mean reading comprehension, within subjects no
direct effects of short-term memory or decoding speed on reading
comprehension were observed. The extent to which readers were
dependent on long-term memory influenced reading comprehensaion
test performance, and there were indicationa that this might be
moderated by the extent of the reader’s prior knowledge,

Not only were quantitative eflects of prior knowledge on reading
comprehension demonstrated, but qualitative effects were also
demonstrable through an examination of performance on different
question types. Thao availabliity of the text during question answering
was found to exert a. poweriul influence on performance on certain
question types. Peripheral textual itema were most sensitive to siich
influence, central itama and scriptal items were least sensitive to such
fnnu'encc.- it was noted that performance on central questions actually
improved when readers could not refer back to the text,

: The second thrust of the study invoived the problems of removing
bias from tests of reading comprehension, This was irvestigated by
adminisiering the tests to two subpopulations of eighth graders, one -
urban, and one rurali, . . .

Bias is congidered to be at the individual level, and thus shouid
only be removed at that iqvel, not at-the popuilation level, Using the
specific vocabularylest, this was readily accomplished for bias due to
prior knowledge, and incidentally resulted in a decrease in the bias
due to infelligence, A conventional approach to bigs removal

»

(3 sntial patter of congruency between mastery level grade scores (collapaing acrozs several text content areas) aiso removed the bias °
E l C‘chlcvamcm test grade scores, depending on which mastery . N ) ’ ) ’

a3 em With t N ;o
ion was . ployed. (4) Within correct rate and percent correc 9 . , i
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. due to prior knowledge. but at the same time it increassd the bias due -
to intelligence, This latter bias was aiso found to be increased when
readers were able to refer back tothe text while answering the

' questions. v

Results are intérpreted to suggest quite drastic modifications of
our current reading comprehensions tests and our rhethods of

remedial English course, Twenty-six students (above 350 on SAT-V)
were enrolled in ten intact sections of a traditional regular English
course. o
-Data were collected on age, sex, high school grade point average
(HSGPA), SAT-V, SAT.M, the Test of Standard Written English ?
(TSWE), first semester English grade (FSEG), first semester grade

-

dealing with bias. ‘i ( j
. ‘ » point average_s {FSGPA), and pretest-dnd posttest syntactic maturity
(words/T-unit, words/clause, and clauses/T.unit, derived from the
. . - . Z?Oiword pretest narrative composition, written during the first week
PATTERNS OF THREE SELECTED GROUPS OF LEARNING :fricnen dukiﬁmffﬁg‘lﬁiﬂ 5222"3‘3?".;&“’ Fomposition test,
DISABLED AND NORMAL CHILDREN ON THE READING Four research questions were tested at the .05 !'er;l of ‘

MISCUE INVENTORY Order No, 8201894

Jones, RutH ELien, Eo.D. Ball State University, 1981, 170pp. s
Chairperson; Dr, J, David Cooper

The purpose of this study was to #entity the ditterences in the - .
reading behaviors of subgroups of learning disabled children and of -
normal children, )

The null hypothesis tested in this study explored differences in the _

@ pertormances of learning disabled subgroups and normal children in
the following areas: graphic similanty, sound similarity, grammatical
function, comprehension pattern, grammatical relationships and
retelling score, These areas were measired by the usa of the Reading

. Miscie Inveniory and the Analytical Reading inventory. ‘

Ninety students were chosen to participate in the study, Fifty-eight
- learning disabled students were classified either Learning Disabled -

: No Discrepfincy or Learning Disabled - Discrepancy according to

scores obtained on the Wechsier Inteiligenca Scale for Children -
"Revised, Thirty-two average students were chosen by a teacher
«  questionnarire, : .
~Multivariate analysis of variance was used to assess between

group ditferences, Since the null hypothesis was rejected, post hoc

significance. Statisticai techniques included Pearson product-
moment correlation analyses, crosstabs analyses, multiple regression
2 I
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AN INVESTIGATION INTO THE REL/ABILITY AND VALIDITY
OF THE CLOZE AND MAZE AS MEASURES OF
COMPREHENSION OF A SOCIAL STUDIES TEXT

o ) . : Order No. 8200856
Hima, LyneTTE Kin, En,D, /ndiana University, 1981, 231pp.
Chairman; Dr, Lee M, Ehman . 4 b ‘wp"

S!a(emem’ of the Problem, The purpose of this stiid
determine whether three procedures, the cloze, ;2?::3?&:::1 cloze
were réliable and valid measures of readability on a social éfudies
textbook: Readability refers to an estimate of rea&ing difficulty tor
rea?’:rs with seiejcted printed material, . R

hree general questions were examined: (1) How waii

for the cioze, maze and intact cioze reiate to efcji))rl:: zc‘;r: !é:ihoe:corea
Mmeasures of reading ability? (2) Do the cloze, maze and intact cloze

1

ERIC - .

Aruitoxt provided by Eic:

" college freshmen uging pretest written syntactic maturity, aptitide

painwise comparsons were conducted to determine which pairs of
means were responsibie for the overail rejection. Only the ditference
in the Sound Similarity measure for the normal group and the LD-N
sulgroup emerged as clearly contributing to that rejection, Although
the Retelling measure was also found to contribute significantly, this
difterence was not explained by any of the pairwise coémpansons, -

L .
SYNTACTIC MATURITY AND SCHOLASTIC APTITUDE TEST -
SCORES AS+PREDICTORS OF THE ACADEMIC ,
ACHIEVEMENT OF BLACK COLLEGE FRESHMEN
. OrderNo.DA8210537

Neoo, ANng Loray Gaskins, Eo.D. Templa University, 1882. 187pp.
Major Professor; David E. Wolile e 5

Thia study was designed to determine ( 1) the predictability of
academic achievement and posttest written syntactic maturity for

test gcores. and other selected variables, (2) if college freshmen
enrolled in remediai English and those enrolled in regular Engiish

. differed on first semester English grade,; first semester grade point

average, and posttegt written syntactic maturity, and (3) if the W{S!gen
syrfactic matunty of ramedial English students and regular English’ * -
students changed over one semester.

One hundred and thirty-two first.time freshmen, Fall 1876,
participated in the study. One hundred and aix students (350 or below,
on SAT-V) were enroiled in fourteen intact sections of a traditional

analyses, muitiple discriminant function anaiysis, two -way uniy‘urlplo
and two-way muitivariate analysea of variance, and multivariate f tests
(Hotelling’s T?), . - ) '

" The results of the Paarson product:moment cbrrelation analyses
revealed three significant correldtions above 80; (1) TSWE and SAT-

V(r = 887):(2) pretest clauses/T-unit and pretest words/T-unit (r =

.760);.and (3) positest clauses/T-unit and postteat words/T-unit {r =
696), The results of the crosstabs analyses indicated that none of the
correlations between FSEG and the other variables exceeded |
80. , . . (Author's abgtract exceeds stipulated maximum length,
Oiscontinued here with permisaion of school) UMI
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vary significantly as readability procedures? (3) Does a reiationship
exist between readabiiity scores and the corn.prehension of content,
specifically soc.al studies? From these quesiions, hine research
hypomese;. were developed to guide this nvestigation, )

Procedures, The tigze procedure consiats of 4 passage from t@
material to be read in which every nth word (in this study every
seventh) has been deleted and replaced by a biank, The reader must
complete the biank with the exact word deleted. The maze and intact
close also use a passage with systematic deietions to determine
readability, However, the maze provides a mulitipie choice format for
each blank and in the Intact cloze, the intact passage, without
deletions, ia read before the”aame passage with deietions; asin a
regular cloze, is administered. The percentage of correct
replacements constitutes a comprehensaion score which is used to
categoriza the passage as suitable tor independent or instrictionali
reading, or unsuitable, if on a frustrational level, ’

The passage was selected from a U.S. History textpook because;
(1) most sjates required a U.S, History course tor graduation from
high achool; (2) there has been a tradition of dependence on a singie
textbook as the basic insiryciiohal resource for ali students in this
course; and (3) the unpopularity of this course is often attributed to
the frequency and length of reading assignments.

Scores of 181 high schooi 3ophomores on one of three readabiiity
procedures were corrsiated with their ability to answer questions on a
comprehension teat; their previous scores on a standardized reading
test (the Comprehensive Test of Bamic Skills), the academic track of.
the ﬂU.S. History claas from which the student wag seiected:and a
sub;ecuv’p rating of reading ability by his/her U.S. History teacher,

) Congluglons; The cloze, maze and intact cloze were found to be
reliabie and valid measures of readability, Readability scores were
correlated with the reading abifity of students in the study, Despite the

- varied methods of reading assessment used, correlations were

positive and significant at the .001 level fogeach readability
procedure, Reading ability is predictive of reading difficulty espéci‘aify

. in the cioze, maze and intact cloze which measure read ability through

an interaction between the reader and the text,

. The cloze, maze and intact cloze were then compared tc
determine if differences existed among the three, A distinct pattern
deve!oped in which correlations with the cioze were yenerally higher
and the maze jower than the other two. The cioze appeared to be the

~ most effective and efficient procedure of ihe thres,

D
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A LONGITUDINAL STUDY ON THE PREDICTIVE ABILITY OF
A PRESCHOOL SCREENING INSTRUMENT TO LATER
READING ACHIEVEMENT ‘Order No.DAB207612
Pearson, Juov Dianne, Ep.D. Bail Stata'University, 1881, 140pp.
Chairman: Dr, Betty Beeson .

The purposa of this study was to investigate the predictive ability
of specific items in the Catch-'Em Early preschool screening
instrument with subsequent reading achiavemerit as determined by
SRA Achiavemant Series test scores at the second— fitth-, and .
sighth—grade leveis, - : ’

_The twenty selected items from the preschool screen were:
we'king board, jumping, batly image, visual sequencing, body
localization, gross spnce?ﬁbela-in-the-smwj eys mofor
coordination, visual figure ground, visual form constancy; spatial
relations, repr.oguctlon in space, counting, colors, auditory

sequencing, chalkboard, visual forms, visual memory, ocular pursuits,

visual acuity, S o
A Pearson Point Biseriai Corratation technique was uged at each
grade level to determine the best predictors. The .05 leve{ of

significance was established for the non-acceptance of the null v

"hypotheses. A regression analysis was used 1o delermine the best
combinatioh of predictors for'each grade level. _—

" Findings. (1) The visual form congtancy screening item had &
significant positive relationship withysac ond-grade reading scores.

" (2) The walking board and auditory sequencing screening iiems had
a significant inversa relationship with second-grade reading scores,
(3) The best predictive combination for second-grade reading was:

-walking board, auditory sequencing, and visual form constancy.

(4) The body image, visual ssquencing, body localization, angels-in-
the-snow, visual form constancy, reproduction in space. counting, )
colors, auditory sequencing, chalkboard, and visua! forms acreening
items had a significant positive reiationship with fifth-grade reading
scores. (5) The visual memory screening iterh had a significant
inverse relationship with fifth-grade reading scores. (6) The best
predictive combination for fifth.grade reading was: visual sequencing,

" color discrimination, body image, chalkboard, and visual forma, _
(7) The body image, body localization, angels-in-the-snow, sye mofor
coordination; reproduction in space, counting, colors, auditory -

- sequencing, chalkboard, and visual forms screening items had a
significant relationship with eighth-grade reading acores. (8) The
visual memory screening item had a aignificaptinverse relationshnp
with eight-grade reading scorea. (8) The best predictive combigalion
for-eighth-grade reading was: visual sequencing, chaikboard, visual i
forms, reproduction in apace, and eye motor coordination,

o Ed

+

B

’

USING THE STANFORD ACHIEVEMENT TEST IN THE INITIAL
TEACHING ALPHABET: A STUDY OF THME SUBTEST SCORE
DATA ' ..Order No, DAB207334

Pennen, Davio 1., E0,D, Columbia U;mhhy Teachers College, 1881,
S8pp. Sponsor: Professor Anne Marie Mueser ¢

This study examined the norms of the standardized reading test
presently employed with populations of children uging the Initial
Teaching Alphabet (i.Ls.) for beginning reading instruction, The study
considered whether or not the published norms for the traditional
orthography (1.0.) version of the same test could be used reliably with
students taking the test in {he i.t.a. edition. o

Test scores on the Stanford Achievement Test, Primary | Battery, |
Form A, were obtained for 210 studenta learning to read in traditional
orthography and tested in t.0., and for 210 students le;rning to read in
the initiai Teaching Aiphabet and teated in i.t.a, intercorreiations for
the subtests were computad for each group of students. The patterns

*of scores for each of thesa groups was analyzed and compared to the
patterns of subtaat scorea reported for the original group on which
the test was normed. . )

A test for statistical significance of differences between
independent correiations was used 1o compare each subtest
I~tar~grraistion for the L.La. group and the 1,0, group with the

l: T Cmondlng correlation for the orlglnal norma group, With the

Aruitoxt provided by Eic:
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exception of one comparison in which the nuﬁubers were identical

, hich the num ntical, all
_diﬂe,re_nc-g between the comparisons were statistically significani at
!r_\e 35 O:Ol;e‘.'-ﬂomcr; ill was conciuded thai these findings were a
résu @ large sample size, and that the differences w
educational significance, T oneeswere notof

kN

this study, and 1he i.t.a_ group were pl 1 th
. » and the (L. plotted on the same gra, , the
patterns of the intercorrelations were.very much afike, It ?vaaph ’

- When the intercorrelations of the norms grd’u’p‘ the 1.0, group from

‘concladed that using ihe norms from the published version of it

2d » norms from the publist rsion of the test
in lraqunal onhpg(aphy‘ would not be inappropriate when iesting
studentsin the Initial Teaching Alphabet
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THE PREDICTIVE EFFECTIVENESS OF THE K/NDERGARTEN
TEACHER RATING SCALE AS MEASURED BY
STANDARDIZED READINESS TESTS AND TOTAL READING™
ACHIEVEMENT ' . ' Order No, DAB128749
Seioens,; Janet, En.D. University of K&g ;s,» 1881, 87pp!

Statemant of tha Problam, The BT early identitication,
classification and labelling of childi&h s eiicited much cohiroversy
among educaiors in“the fieid of sgiislai education. Relaied io this
entire (abelling msue is the questiofregarding the validity of
assesament tools used to identify children with learing problems, .
There have been few, if any, adequate single instrumeants for
screening young children at high risk, Therefore, thisstudy expiored

the effectiveness of the Kindargarian Taachar Rating Scaiain
predicting total reading achievement scores obtained gt the end of
first grade. The siudy was aiso designed to nvestigaie/ihe
relationship among kindergarten tegcher ratings and student *
readineas test scores. Finally, the study evaiusled the relationship of
students’ chronoiogical age and sex with teacher ratings and
academic achisvement.

Procedure, Atthe conclusion of the school year, May, 1978, 33
kindergarten teachers in three schooi districts, Olathe, Kansas, .
Liberty, Missouri and Lawrence, Kansas rated their students on the
Kindergarten Taacher Rating Scale, Siandardized readineas tests
were administered 10 the subjects at different times during ithe school
year. Four hundred :ninety one students were lesied at the end of
kinderg arten while 454 subjects were tested ai the beginning of first
grade, The acores obtained from the Kindergartan Teachar Rating
Scale were correiated with the sthndardized readiness test scores io
establish concurreht vaiidity of the rating scale, During May; 1980, the
Stanford Achiavamant Tast: Raading Battery was adminisiered to
those children previously tesied in kindergarten (n = 8965). The totai
reading achievemantgcores were corrslated with teacher ratings and
siandardized readinéss test acores, .

Findings, There is a significant relationahip between (1) the .
Kindergarten Taacher Rating Scale and standardized readiness tests
given at the beginning of first grade, (2) teacher ratings at the end of
kindergarten and reading achiavement scores al ihe end of first
grade, (3) standardized readiness test scores at the end of
kindergarten and at the beginning of first grade wiih iotai reading
schievement ai the end of first grade, and {4) performance areas 2
and 3 Speed of Learning and Numbar and Space Rolationa,
respectively, from the Kindargarten Teather Raling Scaia, were found
to be the subscaias which best predicted totai reading achievement ai
the end of first grade. No significant correiation was found between
chronological age and sex and kindergarten ieacher ratings,
standardized readiness teat scores or total reading achievenfent,

Conclusions, The Kindargarten Teachar Rating Scale correiates
with the standardized readiness test scores obianed at the beginning
of first grade, it is concluded, however, thai the Kindergarien Taachar
Rating Scalais s more efficient mathod of identitying chiidren at high -
riak since Ii s less costly and time consuming fo adminisier and aliows
school administrators 1o begin planning an educational program for
“high rizk" students before he/she enters first grade.

A new screening instrument using the two perforrpance areas 2
and 3, Speed of Learning and Number and Space Ro/ations shouid be
designed and anaiyzed for predicting total reading achieyemeni, This
screening program wouid be intended 1o locate children who were
likely o tail 17 the reguiar firsi grade curriculum, Those who are
identified as “high risk " for fallure can then be tested further,
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AvGRC‘):UP l!!'FO.RM,AL READING INVENTORY: AN
INSTRUMENT FOR THE ASSESSMENT OF ESL STUDENTS!

ﬁ; v~ READING PﬁR#ORMANCE. - Order No: DAB207492
: 3;3 RK, MERiTT WiLLiam, Ja,, Py D, Oregon Stafe University, 1882,
70pp. o

Purpose of the Study. The purpose of the present stud
design and tes! a diagnosiic instrument to assegy me::t:&)::;as ©
. i;:‘crfo,r,r,m!r'_u:ebv:\:c: students _foar_‘ﬁ whom English is a second or tbiengn
‘anguage in the context of Ftievelofmentai i tan
?.n,igsn,sive English language insmutef reniel reading 'mowua metan
The major ob}ecﬂveqo! the ressarch were lo investigate: (1) The
comgonents of an ESL developmenial reading program. (2) The .
tunc tierT o areading inventory in providing students with'readdbg
materials at their appropriae lowed of instruction, (3 The ufilization of
the Inventory ina Reading Laboratory specifically desigried to provide
for the individualization of reading instriciion, (4) The ,réiiab'iii't'y'arﬂ
validity of the ln‘veni,o’ry‘ in me&sunng student reading pedv"b.rn‘\-éncé‘
Procedures, Two forms of the ESL Group informai Readi_ﬁg o

: Inventory were deveioped utilizing a computeftzed resdability

< Program that provided data on the readabliity ievels of the reading

\Do:maqya. For each'form twelve reading seiactions were arranged s

according to their reading grade lavels beginning with réndind grade

level one and exiending through reading grade level tweive,
Comprehension questions followed each reading selection, The two
forms of the inventory were administered to 121 students enroiled at
either ihe English Language instituie at Oregon State University or ai
the American Engliah Inatitute at the University of Oregon, Reliability
of the instrument was determined by administering equivalent forma
of the ingtrument to the stidents and then caiculating the Pearson
Producted Moment Carrelation Coefficient and the atandard error of
measiyyement, Validity was determined by correlating student iesi
acoreg on the fnventary with student scorea on the TOEFL Reading
Comprehension and Yocabulary section, Regreasion analysis wes.,
employed to facilitafgthe prediction of TOEFL scoras from zcores on
the Inveniory, ‘

. Findings of the Study, The reiiability coeficlent for those sociions
of the Inventory tested was .87. The estimaied refiability of the entire
inventory was caiciilated 16 ba .83, The standard error of '
measurement was caiculated to be 2,72, A coefficient of .82 was
obtained when inventory scores were correlated with TOEFL Reading

s

. Comprehension and Vocabuiary section scores, The Inventory was
found to be a good predictor of TOEFL Reading C\o&n;\_prchens-On and _

Vocabuiary section scores when ihe two instrumenty are
administered concurrently,
i

THE RELATIONSHIP BETWEEN VOCABULARY AND
"READABILITY OF SCIENCE TEXTBOOKS FOR GRADES
FOUR, FIVE, AND SIX OrderNo. DAB2113860
StuineEng, Joan EmiLy, Eo O. University of San Francisco, 1981,
501pp. Charperson; S. Alan Cohen
;  When the Dale-Chall formula is used to measure readability of
'c'!“ermedma grade sclence texiboaka, it consisiontly gives grade
equivalents higher than the publishers’ designations. in nine
intermediate grade dclence textbooks fourteon readabulity variables,
including twelva vocabiulary variables, were compared. ANOVAS were
used to determine the proportion of variance accounted for by
differences in three grade levels, three acience subject areas, thrce
publighers’ seriea, and their Interactions. Means were compared
uaing dmerenc::h percent of common within.group standard
deviations, ) e
" Science prose pasaages contained relatively iarge numbers of
unfamiliar words compared lo the criterion passages on which the
Dale-Chall formula is based. Intiated grade equivalents for the science
ta«tbooks were produced by thess words, The criterion pagaages and
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the science prose passages also differed in vocabulary load ana

- sentence length characieristics, suggesting that differences in ‘ N

English prose preciude the use of a single readabliity formula forall
types,

» Differences across sisbject areas in text frequency, word
frequency (Slandard Frequency index), and numbers of unfamiliar
words, especially lechnical vocabulary words, showed greater
vanation ipan across pubhshers' series or, in 5o instances, even

across grade levela. Most unfamiilar worda wers iachnicaj vocabuiary
worda which were repeated mora often than wera two othor
categores cf upfamiliar words. The,Daie-Chaii formuia Ia insensitive
“lo lext frequency differences. in passages where many unfamiliar
erdq wera repeated, accounting for text frequency iowerad

- readability vajuea. Repeated technical vocabulary words are probably
low information words that contgjbute (o the reading essé of 8 =
passage, This finding is compaiiBie with Finn's theory of lexicai
marker3 and iransfer teatures. While polynomiai regression analysis

_ : t NAYPD3 between the readabijjty variablies

o ba linear, the relationship bgfween text frequency tandard

Frequency Index waa axplaindll In terms of a noniinear relationahip

between them previoualy dascribed by Finn. K

generally showed tha relation

[}

THE RELATIONSHIPS BETWEEN READING PERFORMANCE
AND THREE MEASURES OF DISTRACTIBILITY USING
YOUNG CHILDREN ‘ OrderNo, DAB203144
TnomsiMusm} Gnace, E0.O. Okishoma Siate University, 1981,
65pp. e

Scope and Study. This study was designed to deterinine the
relationshlips between distractibliity and reading achievement as
measured by selected subtests of the McCarihy Scales of Chiidren‘s
Abilities (MSCA) and the Wechsler inteliigence Scale for Chiidren-
Revised (WISC-R), the Conner's Teecher Rating Scale (CTRS), and
the Gotes-MacGinite Reading Test, 1965 Level A Form 1 (Gates).
Subjectn used were 65 chiidren in first grade. Distractibility in young
children can have marked effects on subsequent reading leveis §
nstructional modifications are not made for young learners, This

“study sought to identify distractibie chiidren as carly as possibie in
their academic careers, The children were lesied during the monih of
Apcile-1980 and the month of April, 1881 with the four lests listed
above. The resulling data were snalyzed uning the Pearson product-
moment correlation coefficient and a partal correlation coefficient
controlling for the effects of infelligence, o

Findings and Conclusions. A mgnificant feialio?:‘ahio betwoen two
measures of distratctiblilty was found using the WISC:R and CTRS,
‘The WISC-R and CTRS were aizo found to cofreiaie significantly with _
reading achievament as measired by the Gates. The seiecled
subtests of the MECA were nol dentified as significant correiates of
reading achievement, it wan conciuded that the MSCA subiests were
nol vahd indicators of a child's disiractibility lavel, Ari imponant new
uso of the CTRS s & device to dentify children with attentional
deficits was supporied, The WISC:R remains the best indicator of

dwtractibility n young readers, .
" N . hl
.
L] 13
a
' » >
‘ : :
, o
12 ,ﬂ
’ 1)




L

0}

iy

Lo > \‘
[ R
N -

" THE USE OF ‘A CLOZE TEST TO JUDGE THE-READABILITY .

OF A PROPOSED SCIENCE TEXT FOR A SIXTH GRADE
" - ‘ - OrderNo. DAB210574

L] .

L 21PN, BeTTe TTiis, PH.D.. Templa»Uni_versl.fy. 1982. 148pp.

- Thastudy attempted to discover an alternative to a publisher's . .,
application of a-readability formula to indicate the suitability of a book o -

for a-student. Thera were two parts to the investigation. The aimot. . = -
"7 . Study | was to see how closely cloze technique resuits would - ‘

" correlate with the readability formula reaglts asused onascience

.- ‘textbaogk recommended by the publisher for sixth grade children. In _
" valid predictor when compared to the results on an Informal Reading

. Inventory (IRl).” - T . R ,
% - For the clozs a test section near the middle of tha Level 6 text was
“ selected. With the first sentence intact, beginning with the second "~ .
~Sentence, every tenth word was deleted until thers wers'50 blanks.

. ~The tenth-word deletion pattern was chosen because a literatyre

. - - Study | the aim was to determine if the cloze technique would bea - .

_.-* review Indicated that with content materials containing adensity'of. -

- facts a wider deletion pattern would cause léss frustration. For
- practice, a six-item cloze was constructed in simitar fashion from’
material in a Level 3 text from the same publisher. The practice clozg

"~ .and the targetcloze were used in both Study | and Study Il

- ForStudy, a sample of 108 students was drawn. They were in five. .
- sixth-grade classes in-two élg; ntary schools. On me'svtan“f(ordr e

Achievement Test (SAT) these cRildren had attained amean grade- . .
. equivalent score in Total Readingof 7.44. The product-moment

. Correlation between Total Reading and cloze was .67. However, there

was not total agreement among the publisher’s assigned readability

level for the entire text (Dale-Chall 4), the investigator's applicationof .
the formula to the samples of the text used for the cloze test (Dale-

i

- *.Chall 5-8), and, interpretation of the.mean grade-equivalent score on .

the SAT (did 7.44 indicate instructional, frustration, or independent:

: level?). On the cloza test;the majqrity of the group, 77%, scored at

instructional level and above. Thus, there appeared to be justification

" for exercising caution in tryirig to "match” astandardized test grade- - .
- - equivalent score to a formula readability estimate, . . “(Author's - ., .

.+ abstract exceeds stipulated maximum length. Discon,ﬁn'\\yed here with-

" _permission of school) UMI _
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