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kA SUMMARY OF THE EVALUATION R S g

% OF THE SUMMER 1981 E.S.E.A.. . R
s TITLE I/P,S<E.N. LEARNING TO READ S

THROU@'{ THE_ ARTS (LvT R T A. ) PROGRAM

AT TR

.:ﬁﬁ

, The L T.R T A. summer program was deS1gned to prov1de supplementary read- ’
'.1ng serv1ces ‘t0 3,360 Title I-eligible, monoiinguai and bilingual handicapped

- children: attending special education classes in community schools. Priority

v_',was given to those mildly- to moderately-impaired students who were not expec-'f
_ited to pass the fourth- and seventh-grde promotionai gates. o

: A d1 nostic prescriptive methodology Was used ‘based on profiies fron the

. FountaingVailey or the Leamos reading tests. Reading instruction was organi-
~.zed on tﬁe pull-out model with each teacher-paraprofessional team serving a
total of '40 students. -Direct reading sessions were integrated with the read-

. lng-oriented art workshops which constituted the maJor portion of the instruc-
- tional day. - , .

Resuits of - the quantitative and quaiitative assessment of ‘the 1981 summer

':aL T.R T. A. program indicated that the program was highly effective in meeting

its proposed goals. - NEE\Q§~a11 (91.9 percent) of the program participants
mastered at least one new'skill in reading and many (62.5 percent) mastered
two or more. Despite some start-up difficulties and significant problems with
transportation, attendance was excellent; students were cooperative and eager
to learn. . .Both reading and art teachers were enthusiastic about the program
and cited gains made by students-in self-confidence, socialization, and crea-
tive expression, as weii as their measured. improvement in reading skills.,

Relative to previous summer cycles, the 1981 program was seen to have made
improvements in: integration of the reading and arts components; involvement
by site supervisors; and adequate and timely provision of suppiies. However,
transportation continued to be' problematic. ,

Based on the findings, the foiiowing recommendations are. offered'

-=the estbiishment of bus- r0utes and the use of triai runs
prior to the program; o

==the use ‘of L1.E.P.s both for faciiitating the’ setting of
 objectives and also for giving summer- teachers informa-
~tion about skiiis already 1earned which can be reinforced

- --the selection of students’ for the bilingual component on’

.. the basis of records of their participagion in biiinguai
S programs through the school. yea{:y'_? , ,
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L INTRODUCTI:ON -

This report is an evaiuation of. the E S.E.A. Title I Learning to Read
3 ;Through the Arts (L. T;R T.A ) program during its third summer of operation.
\ L T.R«T.A. provided suppiementary reading services. incorporated into a
’ reading oriented arts program to 3,360 miidiy- to moderately- handicapped
‘:chiidren in grades three through nine. most of whom were not expected to
pass the fourth and seventh grade promotionai gates. !
The efficacy of the L.T.R.T. A..program has been demonstrated in the .}

, two previous years in the current program year the maJor premises and

., design remained the same. First, summer instruction has been showin to

: preventﬁthe-ioss?of'skiiis which often occurs forvhandicapped.students
between spring and fall terms. Second, the program'empioyed the.arts as

'a core for 1earning. artistic activities. in a range of modaiities. pro-

1 vided the basts for creative expression 1eading to experiences of suc-
'fcess and improved confidence and motivation. Reading. writing.-and 1is- -
' tening skiiis were exercised in the context of non—threatening. divergent

_ tasks and, at the same time, the artistic experiences were incorporated

“into direct reading instructiop. S -

The program was held in 20 sites throughout the city from Juiy 6 to
August 7.'1981 and was scheduled for four hours a day, Monday through
rriday._ It was administered by the Division of Speciai Educagion of‘the,r'
New, York City Pubiic Schoois and directed by a coordinator and two as-
sistants. Site supervisors teacher trainers. artist teachers, reading

'teachers. paraprofessionais. student. aides. and ciericai and security

staff were present at every site.




The evaluation of the L.T.R. T A. program was based on both quanti-}
.,tative data on pupil achievement and qualitative data on program 1mp1e-

’V;mentation. The results of pre- and- posttest administrat1on of the Foun-‘~'

tain Valley Reading Test or the Leamos Reading Test for Hispanic studentshe't

'h¢w1th 11m1ted English proficiency were-recorded on 0. E E.pdeveloped data

retr1eva1~forms. In addition, field conSultants visited a11 of the sites

‘twice and canp]eted observation and 1nterv1ew records designed for evalu-m

ation of the L.T.R.T.A. program.,




e PROGRAM DESCRIPTION = _7~1‘; P - | DR

’.fl‘II.~}EVALUATIONQOF PROGRAM IMPLEMENTATION

FI

The L. T.R T.A. summer program wa's designed to prov1de supp1ementary :
: read1ng services to 3,360 T1t1e I eligib]e, mono11ngua1 and b11ingua1 |
'-handicapped ch11dren attend1ng spec1a1 education classes in community

?'1schoo1s.} Prioity was given to those mi1d1y- to moderate1y 1mpa1red stu-"
- dents who were not expected to pass the fourth- ‘and seventh-grade pro-

mot fonal gates._fvli ‘” f f | |

| A diagnostic prescr1pt1ve methodo1ogy was used based on prof11es

from~the Founta1n~Va11ey or the Leamos reading tests. . Reading 1nstruc-":
| fftion was organized on the pul]-out mode1 with each teacher—paraprofes-
sional teamaserving a tota1 of 40 students. Direct reading sessions were

"1ntegrated with the read1ng or1ented arts workshops which constituted the

.major portion of the 1nstructiona1 day.. ;

“

FINDINGSi

Instruct1ona1 Act1v1t1es, Planning, and Assessment

The progrmn was organized around. two' major 1nstruct10na1 conponents, ‘
individual and sma11-group read1ng sessions and reading-oriented art work=-
shops. At all s1tes, students attended two 90-nﬁnute art workshops per
day and were offered a var1ety.of visual, plastic and perfonning art ex-
periences; ‘Observed act1v1t1es 1nc1uded ceramics, photography, music,

. drama, puppetry, and pa1nt1ng. In add1t10n, students were pu11ed out
"of the art workshops on a rotat*ng basis for 45, minutes of daily, d1rect R




:reading fnstruction. | o
C1a§s sizes were genera11y sma11 w1th an average attendance of f1ve
students. Both the read1ng and art. teachers used a range of instruc--
tiona1 approaches appropriate to the content of the 1esson, w1th the
read1ng sessions 1nd1v1dua11y structured somewhat more often. In about

one-half of the readingvsessions,and near]y_a11_of the art workshops the -

teacher was assisted by a paraprofessjona]._student;teacher.dor student':;v:h»

- a1de. .

Reading goa1s were 1ncorporated 1nto the arts component 1n a number»
l,p°f ways- - students read-and foIIowed directions, learned new vocabu]ary.'
and wrote and perfonned scr1pts. In addition, a11 students kept da11y '
;'dourna1s of the1r work. In most c1assrooms, master Journa1s were also

. };1n ev1dence. , | N o
| Most of the read1ng teachers based the1r read1ng 1essons on the stu-.f
Vdents arts experiences. This was not a!ways possible as students often h;
“came from severa] different art workshops if they- had been grouped for . ,h
reading on the,basis of the1r reading,Iever. However,-when‘students
from the same art workshop Were’pu11ed out for reading together. some
teachers stated that they found 1t d1tf1cu1t'to~p1an for the range of
reading ab111t1es represented. | | ,
Students' foIders were genera11y ma1nta1ned by the reading teachers

and contained up- to~date test resu]ts. individualized réading objectiyes.
and'samples'of student work. In many cases folders also included indi-

:vidua11zed educa%ionaI plans (I1.E.P.s) and suggestions: for the regu1ar
~ school year‘classroom teachers. Weekly 1esson plans for both art and

v

readjng sessions were usually kept by the_teacher-trainers. Most teachers'




' 'found the Fountain Valley Reading Test suitabie for their students and used
'{it for individuaiized pianning. However, some teachers found it inap-
propriate for certain students or for a summer program.» Many suggested

“the I.E. P S wouid be a more productive basis for individuaiized pianning.

Physicai Setting, Equipment and Suppiies

L The ciassrooms for both reading and art were generaiiy appropriate
and weii-organized.‘ Student work, both artistic and written, instruc- ‘
tional objectives, and project reiated materiais were dispiayed and sup-
_piies were readiiy avaiiabie.," :

Aii of ‘the art workshops and most of the reading ciasses were ad- '_
J,'equateiy suppiied with materiais and equipment. In a few,reading ciasses,

: suppiies were insufficient or deiayed.,i-
,vOrientation, Supervision, and Staff Communication -

Most-of the teachers expreSsed a need for modification of pre-service ~

itraining. They reported that there were too many peopie involved or that

-

it was appropriate only for the 1ess experienced teachers. Many felt there

was not enough emphasis on demonstration of technique and severai art -teachers

compiained of being trained for one workshop and assigned to another.

. On=gite supervision, in contrast, was quite favorabiy regarded. Super-'
visors and teacher trainers were seen as competent and experienced and
teachers frequentiy remarked that they felt free to bring up any program
. issues with them. |
Many of those interviewed indicated 2 "need for more communication

between reading and arts teachers. They feit that one hour per week
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was insufficient for effective Coordjnation of the two program e1ements.

Administration ‘ : L “

De1ays in planning contributed to" a number of prob1ems for .the pro--
gram. Teachers were assigned only short1y before the program began,
9iving them little time for preparation. Student registration. on the
other hand was generally completed well 1n advance. However, there was
no fo11ow-up and-parents were not notified of the exact'schedu1e and site
for some time. Many fam111es made other‘plans which necess?ta -ast-_
m1nute recru1t1ng of other students. S '_
~ P1ann1ng problems were particu1ar1y evident in the b111ngua1 compon-’.
:ent of the program. As or191na11y proposed one Spanish Speaking read1ng
'.-teacher was to be assigned to each site. However. in Manhattan. Queens."
and'Stateansland. there were no b111nqua1 teachers and in the rema1n1ng
tmodborooghs.»some.b111n§0a1 reading teachers were assiénedasevera11t0~-
a site and others.taughttin the art morkshops._‘Pupf1 ass1gnment5was‘a1so
" _a problem, with studentS'bejng selected for the bi1ingual component on
theibasis of their haV1ngvSpan{sh surnames. ,Anotherldtfficu1ty‘was the
late arrival of the Leamos testing materials, in some cases up to two
weeks into the program. vMost'teachers'reported that they had already
_ tested their students with the Founta1n-Va11ey and were reluctant to
fadminister another test so late into the program. As a result, Leamos
| was on1y used with, the roughly 30 students who spoke Spanigh exc]usive-
1. | | L
| As w1th previods-program-cyc1es.-d1ff1cu1t1es w1th'bus1ng Constitoted

-(a‘pervas1Ve'prob1em. Frequent. unannoonced scheduling changes and nume
. . . ) . - ’ ~ . ' “ g

 wfa
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- erous instances of faiiing ‘to pick up chiidren were reported both of‘which

. “J. E

rapparehtiy contributed to student attrition.

a Program Imgact
: The majority ‘of teachers in the L.T.R.T. A. prbgram were enthusiastic
about the overaii design and impact and saw the. program as’ highiy ef-
ffective.' Individuaiized attention, the non-threatening atmpsphere of
the art workshops and‘the integration of the reading and art ¢ 'pon-w
ents were all cited as contributing to program success. In pq/E?cuiar:

teachers reported that at first chiidren were often reiuctant to'leave

the art workshopszor reading instruction but later were eager to spend

, time'reading. Many teachers attributed this to the "success experiences”

in the-art'workshops‘which°they‘saw as encdbraging the students-to'at-q‘
tempt more di fficult tasks. o

Increased positive sociaiization was - aiso cited as a result of the

art workshops with many teachers remarking that students helped an 1f_
praised each other much more than usual. In addition, teachérs poted
a high level of motivation, greater confidence, and relative absence

‘of behavior probiems. . : : ' v

e

Ty
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25 sess1ons a total of 25 sess1ons were offered. The~mean-was:

’

the mode was 25 Overall
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o PUPIL ACHIEVEMENT IN READINGL,L} :

Mastery of rquﬁng sk1TTs by program students was measured by the thfE:-
Fountain ValTey, an 1nd1v1dua11y-§%@2nistered criterion-referenced read-==
1ng “test. The obJect1ve proposed that by August 7 1981 75 percent of

the students who attended at Teast 60 percent of the sess1ons woqu

‘ V“‘have mastered one read1ng ob"ectives v

-at1ve.- The mean numberzofx3k111s was 2.03 and the mode:was"two. :A secondf?

frequency d1str1but1on was prepared for those students who attended at

The vast maJority of’sk1TTs Tearned weresdn’comprehenS1on,%w1th,81 1
percent of aTT students for whom compTete data were reported master1ng at;ff
Teast one comprehension obJective. A smaTT number of students (17 5 per-
cent) mastered vocabuTary ObJéCtTVeS and a\wery few (2 4 percent) Tearned
phon1cs sk111s.v ) '"Hfj ‘*:”fm};_ﬂ';f T' f . f=;f j-'f:

Students generaTTy mastered most of the sk1TTs they attempted, 1n

most cases, two sk111s were Tearned out of the two or three that were 3 SRS

,

't" assessed for an average percent masteny of 70.9. - vkh,fgvf';




- FREQUENCY DISTRIBUTION OF
TOTAL READING SKILLS MASTERED
BY- ALL PARTICIPATING STUDENTS

' (N 2,073) :

L;?Sk111s Mastered Students - of Populat1on

.-i;Qi;'"d:Av.

e ga Does not su to 100 percent due to r und1ng error.
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S ¢ Almost 92 percent .of the partic1pat1 ghstudents mastered at. 1east
~one 'new. reading sk111 and 62.5 percentomastered two or more.




TABLEz R

FREQUENCY DISTRIBUTION OF TOTAL READING SKILLS_;)'
-~ MASTERED BY STUDENTS WHO ATTENDED. L
60 PERCENT OF - SCHEDULED SESSIONS
(N = 1,940)

Re]ative Percent Cumu]at1ve Percent

°f RepuTatzon

Number: ofRﬁfv

| Number of E
~ Students . .

Sk1lls Mastered

8

7

6
g;?;5~?_.

| 4

3

2

‘T" More than 92 percent of the students who attended‘a
~the 25 schediled sessions mastered at least one new. read1ng sk111
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and over 63 percent mastered two or; more. .
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W ':;.,"coNCL,u's"Ion’s‘ ANb;'RE(.:_;oMM"E' }iDA-T;i_ONs e
Resuits of the quantitative and quaiitative assessment of the 1981
| summer L.T.R.T. A. program 1ndicated that the program was highiy effec-~--
t1ve in meeting its proposed goais._ Neariy aii (91 9 percent) of the
program participants mastered at 1east one new skiii 1n reading and many
(62 5 percent) mastered two or more. Despite some start-up difficuities :
| and significant probiems with transportation, attendance was exceiient, -ff'i”
‘ht, students were cooperative and eager to learn.. Both reading and art teachers

were enthu51astic about the program and cited gains made by students in

seif—confidence, socnaiization, and creat1ve expression, as. well a§ the1rffg.;-h .

3
LT
. i\

‘ measured improvement 1n reading skills. L ,k

'"5“During the 1981 cycie the program was seen to have made 1mprove-

SRR ments in a number of areas that were cited as probiems in previous ﬂears.;v“H o

These and aiso the diggacuities which remained were 1arge1y administra- .
’ia ,

- integration of the reading and arts conponents,

-- involvement by site supervfsors and - .f“;

-- adequaté and timely provision of suppiies.i?~ ‘
| However. there were severa] probiems which apparentiy interfe'
optimai impiementation. Chief among these was transportation. 'There
were widespread canpiaints about scheduiing and pick-up of students.
0ther prob]ems cited by many of the respondents were the deiays in hiring o
and assigmnent of teachers. The biiinguaT component. as a whoie. seemed

to suffer from administrative difficulties which were manifestéd in the'

_,u

. .12-




};f’:mendations are offered

| 'foiiowing ways seemingiy erratic staff ass1gnment delays in distribu--rﬁTfiﬂfée";‘"'

. ’tion of testing materials and perhaps most problematic, seiection of

participating students on the basis of their hav. ng Spanish surnames as
opposed to their 1anguage proficiency.,

Based on the findings which have been prese:ted the foiiow1ng recdn-

- transportation is a crrticai probi m which could per- ?
~haps .be - alleviated by the establighment .of bus routes:
-'.~and the: use of triai runs prior t; the program,-;;3>x

== the program shouid give consider,tion to the use of
~ l.E.P.s both for facilitating thé setting-of objec-
. tives and also for giving summer/ teachers informa--
tion about skills aiready 1earn which can be re-
inforced, .' «;

.= if the program is to include a iiinguai component
attention should be given to mgre effective se-
- lection and assignment of part cipqting taff and
" students, specifically, students could be selected
_on the basis of records.of their p rtici ation in -
bi1ingua1 programs through th sch o] year. .

In conciusion, it must be reiterated that ° he L.A.R T. A. program waS'

o _highiy successfui in promoting the cognitive and affective deveiopment '

) :7ciude aii handicapped chiidren whom it can benefit.

i

o *7of handicapped children and it should be continued\and expanded to in-"'."

that exist appear to be amenabie to soiution.




