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. Developméntal Patterns of Self-Disclosure
¢ .

Do patterns of self-disclosure change with age? 1Is there a

developmental pattern of self-disclosure prior to adolescence? As

>

defined by Jourard ?;771); self-disclosure is "making oneself known
to another." While Jourard and others have measured self-disclosure
in adults and college students, measures of self-disclosure imn

children have'been relatively rare. Therefore, Vondracek and Vondracek

’

V,(1971) atkempted to design a reliable measure of self—disclosure for

preadolescents. They used a standard interview situation to compare

the level (intimate vs. non-intimate) of self-disclosure elicited

dependent on whether or not the interviewer self-disclosed to the

subject. They found that iéterviewer self-diselosure was significant

in determining amount of self-disclosure; more sélf—d;sc;osuFe on

the part of interviewer elicited more self-disclosure th;n did neutral
mon-disclosing statements. 'Vondrac;k and Vondracek’(1971) felt that

their study could be viewed "as a step toward the development of a .ﬂE

satisfactory methodology fbr investigation of the developmental

_ aspects of self-disclosure in children." Howevef, they also said,

<
(N

without further explanation, that "their scoring system needed to be

~refined, and its' applicability to 6ther‘types.of subjects needed to

‘“‘: . be demonstrated."
r

Although there is no widely accepted measure of self-disclosure

, [

for children at present, three relevant patterns of child development:

\aé .. .
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~ interpersonal relations, egocentrism, and privacy experiences have ’ i
' ’ |

. been measured across age groups and are suggeStive of self-disclosure . |
pakterns. The interpersonal relationsvof eight year olds were ~ ;
describeq By Gesell (1974) as follows - the} are typically neither ///———’
brooding nor introspective; they show strong admiration for parénts ‘
and want a close communion, a psychological interchange, whereby
they penetrate deeper into adult life. Gordon (1975) found that as ‘
children &atured they were better able to express their own 1i£es.anq
dislikes ~ that while preadolescentg of eleven and twelve still see
their.faﬁilies as a central group, their major task is to sever close

dependent relationships with parents and move out into the world of
- L e

peers and other adults. Sullivan (1953) agreed and,said that pread—
* olescents solve this task Sy seeking and developing an intimate
exchange with a chum, friend or a loved one. -Benson and Libbenfield

(1979) focused on adolescents and stated that they develop vested
interests in emerging but inc:éésingly éharply—bounded selves and
resist penetratién bf their inner core. AThese views ol interpersonal
.development suggest, then, thag ch;ldren will be more willing to ﬁ
self-disclose than adolescents. o o .

Egocentrism, described by Looft (1972) as being imbedded in one's
own éoint of view, is another much rgsearched construct related)to

patterﬁs of self;disclosure. Selman’ (1976) studied egocentrism as

reflected in concepts about interpersonal, K relationships in childhood,

ot ' \
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preadolescence, and adolescence. He used a semi-structured verbal

- A
=

interview proceddfe and had subjects resolve,dommonplace.interpersonal
dilemmas-. 'He found that there was a shift,%rom cooperation -based

on self-~interest to collaboration baeed on shared feelingtand mutual
interest. In a continuation of‘that study, Selman and Selman (1979)

found that eight year olds and eleven year olds can increasingly'

-
’

take the other's point of view. At about fourteen, however, they

go beyond this and also take a generalized third person perspective.

*This mew perspective, Elkind (1967) said, plunged the adolescent

into a new type of egocentrism. He felt .that the feeling of being.
. . - \.
under the constamt scrutiny of others contributes tg adolescents'

wish for privacy and their reluctance to reveal themselves. Further-
more, it hes been found that 1onelineés, the eﬁperience of emotional

and social isolation(Weiss, 1979), occurs more frequently in adoles~

-
*

cents than adults. (Rubin, 1979). This researcn, then,' again "suggests
- N ¢

that children would be mdre‘ﬁilling to self-disclose than adolescents.

‘ ’

Another aspect of der elopment ‘which might influence self-

~«J::I”j.sclosure is the need for privacy. " Wolfe and Laurer (1977) found

that privacy experiencés are an important aspect of the socialization

¥

.procéss and ‘as such influence.gender differences in self-disclosure.

They conducted an. interview:study with 900 children and adolescents,
ages 5-17, designed to gain.an understanding of the concepts of priVacx\

and its' relationship to age, 5ex, and other variables., They identified

2
.

A
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an "information maeaéement" element of privacy from responses such as
"Knowing something you don't want someone else tg know or having .
secrets. Nlbfheir study chowed that "female children seem to be socialized

~to use information mandgement as their primary privacy patfern ~ male
children, on the other hand, are being socialized to view privacy
in terms of autonomy and freedom of movement, to be leds verbal and

when verbal to be less expressive of their personal needs.” This

s

finding Suggests that gender also.affects patteres of seLf-disclosure.
In summary, then, the literatuee suggests that befofe\puberty,

the child is steadily moving away from eéocentric thought and constantly

acquiriqg more effective interpe;sonal skills: But at puberty, a

new egocentrism emerges making self- disclosure difficult and new

interpersonal relationshlps_problematical. It also suggests that

L] N
socialization affects self-disclosure patterns and males and females

L

differ in thefr amount of verbal expression to others.

-

An investigation into these patterns was expected to shed greater
light on the etiology of,preadolesceht and adolescent behavior, sex-role

socialization and most specifically have implicatiohs for the elementary

. : 4 .
and secondary school counselors, the further study of .lonelinéss and

the increasing incidence of adolescent suicide. (Smith, 1979),.

LI Y

The present study was designed to develop an adequate behavioral

measure of self-disclosure for children and adolescents and to test

L3 -

the hypotheses that: _ .
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1. adolescents aré f%ss willing/to self-disclose than children
y

N :\\
2. when they do self%&%bélose, iég}eécents will be more likely to

self-disclose_to,peérs than to éJparent:
‘\3. children of 8 years and 11 years, on the other hand, will be more

likely to self-disclose to a parent.

9
> ’

4. "gender will affect the amount of targets chosen for self-disclosure.
To test these hypotheses, éight, éleven and fourteen year olds

were presented with sixteén problem-situations and asked to indicate

’

66 thom a friend their age would talk about the problems. This
/ , * . . - k. o

strategy was based on the assumption that what they said their friend

would do in the situation most 1ikely'refleqﬁed what they themselves

would do. 1In this context, therefore, self-disclosure was operationally

o

defined as a stject's verbal reﬁelatioq about the predicted‘self-

disclosure of a friend. Situations, chosen were representative of

-

home, schools personal relationships, and other outside social

‘ . .
interaction, Variables affecting patterns of selffdisclosure were
expected_fo be age and sex. . The measurément obtalned was the |
frequency with which each age level and éenper chose parents, friends,

teachers, counselors and others as targets for self-disclosure.

2
-

Meth&ﬂr s .

\

Sub jects & h
Subjects were seventy—twé’qhildren from a mi;:}é;class‘suburban

section of Lexington, Kentucky. They were divided intb three groups.
. A .

. . . .
& c§ * L3
. ! .

2 . . . ¢
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- of twenty-four each on the basis oﬁ age wifh equal numbers of males
and feﬁgles in each group. The agé‘range and méan for each age were:
1st group - 8 years 0 rmorths to 9 years 8 months, (M -~ 8 years
8 months); 2nd group - 10 years 11 months to 12 -yéars 7 months,

(M = 11 years 7 months); 3rd group - 13 years 9 months to 15 years

""11 months, (M -f14 years 8 months). Subje;ts in thelfirst two gf;ups

were students ih a private Catholic elementary school and subjects in

the third group were students. in a private Catholic high school.

-

v . Apparaéhs and Procedurg
Subjects ;ére interviewed for aéproximately,one—half hour. One
- male ;nd one female experimenter interviewed an equal number of male '
and female subjects. The entire interview was tape recorded and later
.reviewed so that writing subject responses in detail would not interfere
-/ with the flow of the interview. Before the taping began, the

experimenter chatted informally with the subjects, making an effort

i

, to put them at ease and assure-them of ,confidentiality. When this
orientation was completed, the taping began.

\
A self-diselosure measure was administered to each subject.

This measure consisted of three practice situations and sixteen test

LN

situations which had been successfully used with twelve children in
an earlier pilot study. Four of the situations dealt with home

problems, four with school éroblems, four with interpersonal relation-
-ships, and four with social problems. After the presentat@on of each

?
r

1

-~ \‘1 | + 1 , , 8_‘
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problem, #he children were asked to indicate the person or persons

with whom their friends would most likely discuss the situatioén. The
assumption was that what aufriend would do would reflect what the child

lw&uld dd.

The target peréons they could choose were dieplayed on 5 inch
by 7 in;h card; and placed on a table ia,clear view of the subject. The
cards were labeled MOTHER, FATHER, NO ONE, TEACHER, COUNSELOR, FRIEND ‘
and 'OTHER. "Other" as a target was explained to the subjects-as
an& person they would talk to about the.situations other than their
mother, .father, friend; teacher, counselor or no one. Examples of -
"other" tﬁrgets_%ndludgd g?andparents, the school principal, a
brother or sister. |

After the children inéicéted a target pérson, they were en-

couraged to explain their choice and discuss the situation for as loﬁg

a%y%;ey'wished. For example, a practice situation was presented

H |

~as follows:

- \

Interviewer: . -~ I am interested iﬁ knowing about .
boys ‘and girls of your age. I ~
' ,woplh liké to knoY who they talk
d <‘ | to msst ofteh ih,differept
‘ ;ituatiQQ§- For instance, -if a
‘friend of yq;rs needed to talk

over a problem he/she were -

haéing attschqol; he/she would

probably talk to his mother, his

L . .

father, his ?§a¢her, his guidance
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counselor, one of his frieﬁds,
or maybe no one. I am interested
in knowing who you think he/she L
would be\ﬁpst'likely to talk to

Y jn that gituation. No& I am
going\to describe some situationé
.and I would 1like you to tell me
who, if anyome, a Qdy/giri your age
;ould talk to about them. - If you
thin‘k‘. youxz friend would in fact (\
not tell anyone at all, please:let

- me know that. .

i
~

Situatioﬁ: ’ Your friend went to a‘scary movie
' and can't get the scary parts out
- of his/her heéad, he/she would
/ o ‘talk t0 .es
MOTHER FATHER éRIEND ﬁO ONE TEACHER
COUNSELOR OTHER
When the gixteeh situationslwere completed, subjécts were aske&
the general question, "Do you ghink it;s'a good idea to talk ovep.
your probleﬁs with other peoplef" After the infefvie;,‘a frequency
count of which target persons were chosen in each situation was

tabulated and analyzed across age levels and sex of subjects. The

self;report,on the value of self-disclosure was also recoraed.

0 I
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o j Results .

The.data yielded thege }esults concerniné choice of self-
disclosure to target persons. The main effect for age of the ANOVA

‘of_number ofétérgets chosen yaé signifi&éét; F=3.79, 242,.0001,
indicating that as subjects chreaqed in agé’they chose more targe;s
for seif:disclosure. ‘Eight, elévenfgndlfourteen year olds -chose _
an average of 1.0, 1.3 and 1.6 people as targets per ;i¥Uation.'

Over 1/3 of ‘the 8 year qglds chose the target "no one" on four of the

situations.

¥ ' . ~

1

; *

Inéert Tablé 1 about here:

b

t

The main effect of gender on the number of target persons chosen
L . ) N ~
was also significant, F =3.45,°p «.003. This was’primarily due to
. ¢ °
the f;Et that in 12 of the 16 situations more males than females

indicated they would talk to "no one."

[

Insert Table 2 about hére

A comparison of the target persons chosen by.age yielded these
results.‘ As shown iﬁ Figure 1, the youngest group most.often seleqgted
) mot@er'wifﬁ teache; and friend:tied-foé second; the m;ddle group also
most often chose mother with Eriend a)cIose sécond and the oldesf’gfoup
chose fniend most often witﬁ mother second.

11
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Insert Figure 1 about heré“

~ ~
' ’ v 3 N

Eight year olds chose "friend" first in 3 of the 16 situations; '

“
-

eleven year olds chose "friend" first im 4 out of 16 situations and

fourteen year olds chose ﬁfriend" first in 10 of 16 situations»

\ . ° - Insert Table 3 about here

4

AnlANOVA of target selection by gender and age showed that

" "mother" as a target was significantly higher) for 14 year olds with

no significant difference between 8 and 11 year olds, F = 9.01,

p £.0003. There was also a significant effect for gender, F = 8.23,

. p&£.005, as females chose "mother" more often than'males.

~

. There was no significant effect for age or gender with "father"

as target.
. %

"Friend" as target was significant by age, F = 14,82, p <£.0001,-

¢

but not by gender. As age lgvels increased,: choice of friend élso
. 5 . DA b
. significantly incteased. , .

The target '"no one'" was significant Ry gender, F=6, pL.0l,

but not by age. In the oldest group, males chose "no one" three times
9 . . - -

* ' o)
C, et .
as much as females while in the youngest group there were-no”Sek

differences. However, the youngest children did choose "'no one't as

L 14 »

; . their first choice in four of the situations while no ‘other agé group

i

10




’ lifting, death of a grandparent,‘having a

~ sharing problems with others, although not analyzed, were as follows: 4

when‘it lessened their autonomy, such as the problem of ‘career choice;

_ Developmental Patterns .
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chose "no one" as their first choice in any situation. The four sit-

-

~

" uations when many 8 year olds would talk to "no ome" dealt with shop-

. . - A3

"erush”" on someone of the

opposite sex, and a child being -hit by a parent. . - -
The targets "teacher", "caunselor" and "other" were not signif-

icantly diffezg;t over all situations by gender or 32%. There was )

however a strong trend toward significance for "other" by aée as

’

eleven year olds chose this target almost twice as much as the two
other age groups. Some eleven year olds' cholces mentioned for ] '

"other' as target were J'priest", "brothers and sisters", and "the

» .

school principal." - ~ - .

A

When the two most frequently chosen targets "mother" and

>

"friend" were compared over age and gender there was not a significant
difference between them., Ihere 625 a significant difference be;ween
'hotner" and "father" however;'"mother" was chosen ae a target by all
ages'more than fathexr, T = 4.57, p &£.0001.

-The general results of the subjects' self-report on the value of

8 year olds said that they saw a value in éharing on some.occasions:

but not all, citing reasons of embarrassment or fear of punishme%t, . !!’

‘the 11 year olds felt it is good to talk about problems ekcept

and the 14 year olds seemed to value sharing+¢the most - depending on
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the closeness of the relationship with the target person and providing

N /-
it didn't break the "teenage code" of "not telling on a friend."

. . - Discussion
The majos. finding of this study was that patterns of seXf- .
disclosure do change with agé.’.The first hypothesis: that addles- ’

. . . K‘ L] -
cents are less willing to self-disclose was not confirmed. Instead,

there was an incregse with age in the number of pgople chosen as
targets for self-disclosure. This was a fungtion of b?th a striking
retiéence on the part of the 8 year ;lds to discuss'probgﬁ%s {m-
volving hurt or embarrassment and an eagerness on the part of the ’
14 year olds to gather advice érom trusted.confidant ~. The onlf
factor mentioned by the 14 year olds ;hgt might limizithe rewards of
self-diselosure was the "teenage qode". ’As one 14 year old commented,
"That's a kind of law with teenagers'— that you doﬁ't teli.the other
kids' ﬂérents if it's something you-shouidn‘t tell them - you don't
tell anybody."

Eieven year olds also felt that talﬁing about problems was

beneficial. They said "If you keep it to yourself, you'll have that

problem always"..."It's good to talk about problems 'cause you have it

" on your conscience"...'"Depefiding on the problem, ‘sometimes you can't

conicentrate, ‘or it makes you hurt."
However, when asked about who to go to about a career choice, a
’ <

strong sense of autonomy surfaced with some: "I'd talk to stelf because

r . : ) ' /
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it's my choice”..."I'd tell my friend because my parents might force me

to be .something I didn't want to be."’

Eight year olds were not as convinced of the benefits of self-

f

disclosure as the cther dwo groups: "Sometimes you can get into a _' .
>~ . .
lot of trouble if you’talk to people."..."Stealing is too private to -
'

talk abéut - because the person you tellimigb; call the police"t..

. . 4 . * L
"I wouldn't tell anybody abouf’ a runaway. I wouldn't 'smitch.' I
get snitched on a-lot. My little sister snitches on me a lot." As ’ .

Maxine W91fe's research (1978) suggésts, their reluctance to self~ ‘ '
qisclogé_in certain situations perhaps reflects their emerging /
éutonomy. It also Feflected thé seriousness with which they viewedf
the situation and it's possible consequentes as well as their laék’
of experience with cipse friendshipé._" _ . -//
Anoéher interesting characteristic of the 8 year olds was p&at
éhe§ would blurt out confidences ‘to the researchers during‘casual
conversation, displaying what Chelune (1980) woﬁld cali lack of
"self-disclosure flexibility.n He has defined this variable as a
learned skill which allows the person éo select the appfopriafe timg
and cir;dhstanceé for self-disclosure.” As Piche, Rubin, and Michlin
(1978) have conciuded: "It seems certain that developﬁént of such

interpefsonal communicative skills is closely linked to development

of more general social-perceptual abilities...There is an increased
s <

ability to act/on socihl—perceptual attributes characterizing

~
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different target listeners." ) _ :

»

That children self-disclose more as they get older was evident; who

they disclose to was a function not only of age and gender but of

‘ | . .
the ature of the situation and the pature of the personal relationship

wirh the target nerson. Rebresentative of nany of the 14 year old

replies was : "Who you talk to depends on the-nature of the relation~

ship".. "If a kid is close to her mother, she would be good to talk
to, but’ friends mostly have the same coucerns ."I have lots of
friends who- drink and ask me what to.do about it. Nowadays witﬁ‘
drugs or alcohoi, a lot of gitls always go to their friends The ;

second hypothesis: that adolescents will most ilkely confide in peers

. ,' \II . -
rather than a parent was confirmed. The first choice for confidante

in 10 of the 16 situations was-"friend;".the second was "mother". -
- ® .

"Most ‘teenagers find it easier to talk to their mothers because they
. IR F

see. them more and ean‘persuade them easier than their father." In
. * < . \.’; v'_J" r . D
general, the data confirmed Musser, Conger and Kagan's (1974) assertion

that; "Adolescents are more depen@éngvthan )

o

young children upon peer re1ation7

ships simply because ties with

parents become progressively

looser. as greater independence«

.

,from parents is achieved...Parents

’

may have difficulty in under- ,:
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¥

standing and sharing the problems

ofvadolescents even though they may

make an effort to do so...yet the

adolescent needs, perhaps more than
at any other time -in his life, to be

able to share his strong and often

- TN
confusing emotions, his doubts,
.and his dreams...Adolescence’ is

often a time of fhtense loqeliness

¥,
..having one or;more close friends

S e - -may make a éreat differenge in
- . \ . .
, P
the life of the adolescent."

. The third hypothesis that children of 8 and 11 years will be
more likely to self—disclose to a parent than a peer was nog confirmed

\ S
While."mother“ was most often chosen by 8 year olds (Mean 3.3 per

Y.

situation), with ‘friend and teacher (Mean 2.9) tied for second, for °
11 year olds "mother" and "friend" were almost equal target choices.
(Mean 4.9, 4 5). ~As Snock and Rothblum (1979). found, perceived parental

affection is a strong correlate of self-disclosure:' "I'm closest to
omy Mother cause she keeps secrets good" (11 year old). However, as

. . N
Wolfe (1978) points out, the distance children travel away from the home

increases with age, with dramatic differences between chilgren younger

" than 8 and those older.than 8. Thus, the 8 and 11 year olds did” look to

4
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other adults and friends in addition to the*; parents. In this partic-
ular Cathoiic school, depending on the problem, the teacher, the
counselor and thé priest were often confidantes. " Comments from 11 year
olds incldded? "Grownups -know a lot about things like relationships"...
"Thé priést is our vonnection with God"™. An 8 year old saidf
"The counselo£ here is a very good .friend of mine...She came into clasg
ool didn'g kno@ wh;t a counselor was..l;'keep going to her...The
counselor is really a great person.to talk to." ' . ' .
In regard to 1l year olds inc;éased confidénces in friends, this
finding supports Sulli?an's (1953) thesis that preadolescents seek
and develep intigage exchanges with a friend while'still remainiﬁg close

4

to their families.

Finally, the fourth hypothesis: that gendér would make a diff-
erence in'gpe amount of targets chogen gér self-disclosure was con~-

firmed.. The data supported the assertion by Wolfe (1978) that males

LY ey - .
are being socialiged“to be less_verﬁgﬁ gthan females, Little of Ehe

- .
-,

research on gende} differences @as focuéed on children (Altman, 1975)
and fprther studies of these pégte;ns would be helpful. However,
subsequept research in t£i§ area should study a more HiVerée bopu{atioq.
éhe present sample was ext;emely seléctive - all of the children were
ﬁsom private middle-class Catholic schools - and the generalizability
of the results is.limited.\

Was the behavioral measure used in this study a good measufz of

self-disclosure? Recégnizing that its validity and reliability have yet

L .18
P L .

/

NS
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to be assessed, it certainly was adequatg in the present study for

the following reasons: . .
. \\ i
1. In our opinion, the measure allowed for the widest range of

self-disclosure behavior. Cooperating with the interviewers and

choosing a target tor each situation did not demand self-disclosure

-

but afforded-an ample apportunity for self-disclosure if the subject

was so inclined.

2. The assumption of the measure, that what the subject said their

’ N -

friend would do was most 1likely what they would' do, appeared to be

valid. Many of the subjects made the statemeﬁt, "Well, -this is .
~ : . . §
what I would do in the situation," and the rest implied it. by their

‘
-

answers.,

311 Finally, all of the subjects accepted the situations as repre-~

» .
- , [y

sentative of their world. None of the situations were rejected,
:idiculea or misunderstood. Many of the adolescents vp}unﬁéered to -

participate in any further sthdies about self-disclosure and said

that they had enjoyeq the interview-a great deal.

The*study did then demonstrate an.increasing tendency to self-

, disclose in children as they get older. It pinpointed, the négd for
further research on the developmental patterns of self—di;closure.\ ’ .

It also reflected the patterns of cognitive and social development

in that 8 year olds most often focused on the situations concretely,

on what was happeriing and what were the consequences attached;
) .
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the 11 year olds most often focused on who to talk to - thinking up many

r

more possibilities for confidantes in the "other category, - reflecting 0
the expansion of their social world. The 14 year olds; more verbally

“
> - * L4

facile and problem-oriented; responoed more globally to the interview , -

y as a vehicle to expiess their feelings and concerns. As one l4. year

- . -

old sdid, "You've got to look at all the possibilities...You've got to

see all the situations." They would typically be more formal operat—
/
ional in thought and discusséyhe pros.and cons of their target choices

and implications even beyond the situations as presented. ° ‘ :

»

. . R % s
1f they were experiencing the adolescent egocentrism th7z<f1kind ) » ¢

(1967) Speaks of, it was not evident in this" studyév What they were

saying was they thought it was very important to self-disclose and ) » .
S ' .
that they needed trustworthy, empathic 1isteners. If this is the - '
AN .

case, the implications for parents, teachers and_counselors are obvious. - >

~ ~
. . »
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- Table 1 . ' .

Frequency of Self-Disclosure to Target Person According to Age .

Mother Father Friend ﬁo One Teacher Counselor Other
80 . 64 71 53 71 "62 BPY: I
¢ : ‘
118 82 110 .37 59 71 72
: < i . 7
141 106 168 32 . 60 80 58
' 1
339 252 349 122 190 . 213 178

AJ
N

Age Level Totals minus "no one" divided by number of

Situations (16) x Subjects (24):

8 yr.: 449 - 53-= 396 =384 = 1.0 = mean # of choices per situation

11 yr.: 549 - 37 = 512+~ 384 = 1,3+« mean 3 of choices per situation

14 yr.: 645 -~ 32 = 613+ 384 = 1.6\= mean # of choices iEuaxién

645
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‘Male

Female

Table 2

>
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Frequency of Self-Disclosure to Target Person Accordihg to Sex

Male: 814 - 76 = 738

Female:, "829 - 46 = 783

S e

w

\_. .
Mother. Father Friend No One Teacher Counse"lor Other
144 137 167 76 93 ’ 106 91
3 ¥ i
= : |
195 ) 115 182 46 97 107 87 ‘
K 339 252 349 122 190 213 178
Total - "I\io One" = Total Choices . .
. T~
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Total Number of Times a Target Was First Choice over 16 Sitidations by Age

&

L2

. ~
-

1

X

Table 3

.
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24

’

Counselor (3)

Friend z+ (3)
Father (2)
-.1,:\ —

~20%

Counselor (3)

+ Father

" Teacher

. (1)

(1)

16

\J

Age ' 8 11 S 14

. Teacher : (5) Mother ~ (4) © Friend  (10)
" No One (%) .. Friend (@) Mother' - (3)
. Mother 3) - Other 3) Counselor kl)

Teacher

1)
other (1)
16

.-

r

* This column adds up to 20 because there was a tie for first choice

in 4 situations. .
1)

~

L 4

-~

’ -

&9

-

»

@
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SELF-DISCLOSURE MEASURE

‘Situations: 16; Home: &4; School: 4; Relationships:' 43 Society: 4,
PROCEDURE : )

Each subject is interviewed for approximately 45 minutes. Three
practice situations and Sixteen test situations are presented to each
subject. Seven target cards will be displayed in an obvious manner .
during the interview. . The target pérsons chosen for self-disclosure
in each situation will be recorded in order of choice. -

]

PRACTICE SITUATIONS:

. Interviewer: "1 am interested in knowing about boys and girls of your
’ age. I would like to know who they talk to most often
in different situations. For instance, if a friend of
yours needed to talk over a problem he/she were having
at school, he/she would probably. talk to his mother, his
father, his teacher, his guidance counselor, one of his
friends, or maybe no one. I am interested in knowing
who you think he/she would be most likely to talk to in
_ that situation.

Now, I am going to describe some situations and I would
like you to tell me who, if anyone, a boy/girl your-age .
would talk to about them. If you think your friend -
would 1n fact not tell anyone at all, please let me know

that.' v A N *

1. Your friend went to a scary movie and can t get the scary parts out
of his/her head. He/she would talk to.

MOTHER FATHER FRIE&D ‘NO ONE TEACHER COUNSELOR OTHER

2. "If your friend didn't like the way his/her hair were cut, she/he
'+ would ask whose advice? ) . ) .

MOTHER FATHER FRIEND NO ONE .TEACHER COUNSELOR OTHER

- 3. Your friend's parents are very wery strict. Even in-the summer

he/she has to be in early. | He/she would talk this over wifh... . : .
L MOTHER FATHER FRIEND - NO ONE TEACHER COUNSELOR OTHER ' .
N TEST SITUATIONS: \ S ' . : T

1. Your friend gets lonely a lot and would love to have 2 pet -
, espeéially a ddg. The rule of the house is "no pets" ' He/she ,
would talk to... (home) ) . .

*  MOTHER FATHER FRIEND NO ONE TEACHER COBPELOR OTHER ' R

IR . N * ) .
. v - . . - . » ’



2. A teacher punishes the whole class becatuse a few persons were talking:
Your friend is innocent.’ She/he would compTain to ...(school)

. MOTHER FATHER FRIéND NO ONE TEACHER COUNSELOR OTHER
/

3. A friend of yours stole something from a store on the Mall. She/he
didn't get caught but she/he felt very guilty about it and was very
worried. She/he would talk it over with... (society)

MOTHER FATHER FRIEND NO ONE TEACHER COUNSELOR OTHER:

4. Your friend would like some advice about how to talk to boys/girls.
She/he goés to.. (re]ationshlps) . -

MOTHER FATHER FRIEND NO ONE TEACHER COUNSELOR OTHER

5. If a mean kid were pushing your friend around on the schogl bus a
lot, your friend would tell. . (school)

‘e

MOTHER FATHER ERIEND NO ONE TEAGHER 3§OUNSELOR OTHER
. 6. Your friend has a crush on a boy/gffl. She/he would tell...(relationships)

MOTHER FATHER FRIEND NO ONE TEACHER COUNSELOR OTHER

7. The parents of a friend of yours are getting divorced, and this
friend is feeling confused and upset. He/she would most likely
discuss these feelings with...(home) ' .

MOTHER FATHER FRIEND NO ONE TEACHER COUNSELOR OTHER

8. This friend of yours is not sure that he knows all the "facts of life."
1f, for instance, he/she wanted to know mpre about sex, he/she would
_ask ~(society)

MOTHER FATHER FRIEND ‘NO ONE TEACHER COUNSELOR ‘OFHER
9. Your- friend"was very closé to his /her. grandmother. One day in class
- the.teacher tells him/her that she has just died. Your friend is
" terribly sad. He/she will talk to... (relationships)’
_MOTHER FATHER NO ONE .FRIEND TEACHER . COUNSELOR OTHER -

10. One of the kids at your bus stop drinks‘booze all the time. Your.
i friend -thinks this boy/girl is hurting himself/herself. Who would

A_hyour<friend_talk“to_abnut~thisﬁ r(society)‘gﬁ__*_ﬁ__A““ — .

MOTHER FATHER FRIEND NO ONE TEACHER COUNSELOR OTHER _

11. Your friend's brother/sister is a real brain and does very wgll in

o school without working very hard. Your friend is jealous. Who would =
3 A he/she talk to...(school) \

. MOTHER FATHER . FRIEND NO ONE TEACHER COUNSELOR OTHER

Yo \)‘ ‘ ' . R .

. .
.
0. ¢ . ) -
e -




iy

12‘

13,

14,

1'5 0

16.

.

One of Ehe girlg/boys in your class is planning on rumning away from
home. Shg/he tells your friend and nobody else about this plan.
Your friend would discuss this with...(home)

MOTHER FATHER FRIEND NO ONE TEACHER COUNSELOR OTHER

If your .friend was wondering what he/she wantea to do for a
career ~ or a job - when he/she got out of school - he/she would
talk to ... (society)

MOTHER FATHER FRIEND NO ONE TEACHER COUNSﬁLOR OTHER

If your friend had some questions about God, he/she would talk to...
(relatfonships) ) .

MPTHER FATHER FRIEND NO ONE TEACHER COUNSELOR OTHER

Your friend gets hit a lot by his/her mother or father, Your
friend is probably going to talk to...(home)

MOTHER FATHER FRIEND NO ONE TEACHER COUNSELOR OTHER

-

Your friend thinks that his/her teacher is alway$ picking on
him/her for no reason at all. Your friend would talk to...(school)

MOTHER FATHER IEND NOIONE TEACHER COUNSELOR OTHER
(After the children indicate’ a target personm , théy are encouraged

to explain thely choice and discuss the situation for as long as
they wish,)

()l
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