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ABSTRACT

A)PHENOMENOLOGICAL‘STUDY OF USER AND NON USER PERCEPTIONS

e

OF A TEACHER CENTER AND INSERVICE

The current trend toward the use of teacher centers as an ;
avenue for teacher growth and deveiopment has created substantial
professional interest. Relevant literature to date; howéver,
has been primariiy.descriptive and theo;etical, and until very
recently no research had been found which addregses teachers'
perceptions as outcomes. Neitker has any study been identified
that characteriz?s users and non users of a rural teacher ceunter.

RISE Teacﬁer Center has completed its fourth year of ser- )
vice to 500 teachers in nine towns in east-central Connectiéut.

A aemographic survey of these teachers revealed three categories
of their usage of this center: Non Users, 6écasiona1 Users, and
Frequent Users. The major purpose of, this stud& Qas to\examine
percéptions of teachers representative of these categories with

regard to théir beliefs about the effects of inservice and other

teacher center services upon themselves. .

A reseafch team was formed and trained to collect the data
by conducting in-depth oral history interviews with 36 teachers

representative of the sampling criteria. Interviews were tran-

scribed and analyzed in accordance with the phepnomenological atti-
tude of reduction in order to identify essences of these teachers'
perceptions. Analyses were conducted independently by two reopie

N

experienced in such research; their findings were then studied

for agreement upon essence and major and minor themes.
£
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jfEEEHE?g_@HE'ﬁéiﬁnyariiy-usedvthe center's services clearly
confirmed the values incorporated in itsrorganizational plan
ahd services. Elements of inservice that consisted of personal
chdice, ¢collegial sharing; program content that could be seen
and/or applied in the classroom, and presentations made by prac-
ticing teachers rather than visiting '"experts™ were most valued.
It was also agreed that teachers shéuld,be involved in determination
and planning of programs. Warigess toward administrator control

N . . .

of in-service was extensively documenfed. Threq essencas constitﬁt—

‘3
ed major ;hemes throughout the discourse generatéd by thdis study:

empowerment; locus of coptrol; trust. &¢/ .

~
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I. Introduction. .
In recent years the resources and gnergies committed to. _é

.
[Rg

the ongoing profess1ona1\development of c¢lassroom teachers—have—

-3

- '_‘incréasingly‘beenwinvested~ineieacherwcenterst Federalb state, f

local and private funding have.provided the necessary resources ;

* to generate a steady proliferation of centers across the country

Whlle most programs are in their' first and second years of ..

operation, many precursor centers have bedn serving teachers .

for a longer t@me. These mdre seasoned prograqikincorporate

.

. a richness of é?perience and resources that invites formal ~ o

3
.

> ) V’ N e v
- research aimed at prowiding clearer understanding of the essence . ;

of effective functioning. This document reports upon onz such

I3

1nye§t1gat10n. .

t
‘At the time of this study the RISE (Regional In Service

L o Education) Teacher Center had completed its fourth year of

. | ”serv1ce to appy roximately five hundred teachers in rural, - L

- ~+ east- centra1 Connectlcut * RISE prov1des two broad serv1ces. ~ ;

B LN

. mandated, inservice programs\for participating schools, ‘e |

L4 -

: N voluntary professional’development programs for teachers of . '

. Pl

member schools. While all teachers had been exposed to tiHe ' -

Center‘through mandated inseryfce, only a portion'had opted -

o to attend voluntary programs. ' This study examines similari-

t1es and dlffe ‘ences of perceptlons among teachers categoriz- :

: .ed as "Non Users",‘"Occasional ‘Users'; and "Frequent Users" :

5 ' of the voluntary programs offered by RISE. .

Ty ey g Saas R, e
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.The study began during the summer of 1980 w1th the forma— ’

L

) ) tion'of a research team: six 1nterv1ewers to collect the data' ”‘,%
T . L ) o o . ) - S
a research consultant to assist in theé training of the inter- B

€

o - K

_— ___ Viewers and the anaiysis of data; the principal investigator ’

. -~ R ek M, MRS SR IS - o mwm

who authored and directed the project. Owing to the amount of«”j

{
%
p2
o

time required for transcribin% interviews and the painstaking
7 . ’ .
,ppoceSstfmggglgsis}wthe project has coatinued for ten months.

0 'Thirty—six teacher interviews prpduced.a plethora of data, much

of which was quite rich. The process 6f‘reachiﬁg a final analysis ié

“ . > L) ~ R
3
*

has been gradual, and statements of fiqdiﬁ%s have been expréssed

- .

with due awareness of the limitations of the study. >

L ++Findings and conclusions are limited to analysis of*

interview data for thevthirty—six participants who were

. ‘e
a

.
3
2
B
¥

. interviewed.

- ) . o

-+The quality of interviews varied considerably in .‘;

., <

accordance with. the skills of the interviewers, the . 5

{0 _ openness of the interviewees, and the interpersonal -

: ‘ . c , . . . . v T
P . wdynamle between interyviewer and interviewee. ST
4 Y .

3 T f»'°While,the research consultant and the princibal\inves— ,

. -
N »

o ¢ - I
- ST tagator enjoyed a hlgh incidence of. agreemen+ in

: { -
4 ~r . - -

' 1dent1fy1ng "essences" 1n the 1nterv1ews, 1t is not

[

. assumed that another researcher would exact precisely

N Y
- - ~

: the same findings. .
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A,

General Problem

Teacher center research has been pr1mar11y descr1pt1ve .

o

- D e b e e e Tl e —n .

Very little data addresses questions of out—aiu

.and theoretical.
9

¢ e — rmegempermi

comes, and until this study was "already in process no reséazch;Az

°

had been identifieggwhich sought to identify attributes and _cf?
P N . . ~ , . .-

perceptions.of teachers who could be classified as "users'".

” ~,
\\\ "

and "non users". Furthermore, np_research was found that,ei—
plored perceptionS'cf;teachers who lived and taught in a

El

rurai area. The purpose of this phenomenological.study was

to examlne the perceptlons of teachers categorlzed as "Non

Users?,-"Occasiqnal Users", and "Frequent Users" cf RISE

)

Teacher Center through the medium of in-depth oral h1storyl

interviews. More precisely, the study sought to identify

]

these teachers'"percept:ons regardlng the effects of inservice

" and teacher center services upon themselves.

Research Questions,(L# AN ) ‘ .
1. What are these teachers' beliefs about inservice- programs
with regard to:
a. educational phllosophy and goals of the system
. b.. relationship to professional develonment/renewal :
c. curriculum development )
d. roles and functions of the administration
e. frelevance and usefulness of programs
.f. teacner participation -in determining programs
o g. freedom of choice vs',- compulsory programs
2. What are their beliefs about RISE Teacher Center with
regard to:
. a. physical resources
. adv1sor/consultant services

c. benefits unique to the teacher center forma.t
d._teacher involvement in center governance (policy
board) .
"““e-teachermpa£t1c1pat10n in determining programs

f. relevance of provramsmto.ieit needs of self and < i
colleagues’ ST\ N s
g. factors which motivate/mitigate against in- ”

volvement N .

Wg

rs s

O A

o

%«




3. What are these teachers' beliefs with regard to: - n’»—i;
adequacy. of their preservice training R

individual teacher responsibility for professional- i

B development o

sense of control over one's professional development:

children's learning - - :

adult learning . .-

career satisfaction

. lifc plan

-\g'

[

QO QO

-

II, Research Design ' . : S

The investigation is triploid in that it synthesizes three

-
A . .

eWidential s%prces: .

<

1. A description of the RISE Teacher Center program incor-

porating its conceptual, organizational and service fea-

tures was approved by the Pirector and Staff. (Appendix A) o
2. Tape-recorded 6ra1 history Interviews were conducted
. wWith a representative sample of thirty-six teachers ' r

from the RISE service area. In order to achieve as & f

-

broad representation as possible, the sample was first-
. balanced according to-sex, then aééordiﬁg te years of ¢
teaching experience. (Table I) Frequency of voluntary use of é

the center was obtained via a+ demographic .survey con-
o » .

- -~

b " ducted'during the winter of 1979-80, (Appendix B) The

! sample was further restricted to include only teachérs who '

o had served in RISE area schqols for two years oOr more.l

Y -~ ..
- ?

‘

-+ e - - T e e e e
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: ", 3. Tape recorded interviews we;e then transcrlbed maklng suret
{ vl ’ ' that any references to proper names.which mlght prove to.be 9?
: ¢ - -
' emoarras51ng'were deleted. In-depth ana1y51s f each §
% ) transcrlptlon was then conescted 1ndependent1yE;§ the i
research consultant arnd the principal 1nvest1gator, ;
;}:’ % » - ’
f \ .. R .
Table T = o Ci
T ) T?STRIBUTION OF INTERVIEWEES BY SAMPLING CRITERIA o, ™
S o«
@ N q
g;
;. Years of Teaching Experience' ‘ »
o ; -
9 2-5 years 6-12 years 13-26 years
Non Users Male 2 2 ) 2
(NU) ' Female 2 2 2’
< M 3 ) ¢ o
L Occasionsal Hale 2 2 2 -
. Users . - :
. (0U) Female é“ﬁ\d 2 : 2 'X
S ‘ " lyate - 2 2 2 A
i Frequent Male . o :
: Users, :
- : (FU) . Female . 2 2 2 .
) N=36 -
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interviewer appointments.

fot

. s s n ~
Resoarch Team -

- o

Candidates for *nterv1ewer positlons were recommended by

members df the Teacher Center Pollcy Board, the RISE Staff,

and the Director. Recommendatidns were encouraged on the basis

H

of jhdgementsvregarding candidafes' personal character, profes-

sional attitudes, amount and quality of teaching experience,
- e - - - * i

and personality gttribdtee complimentary to the interviewing

functions. A large group of prospects was reduced to a smallexr
group of tWelve;‘ Each of these people was ‘then interviewed by

the principal investigator. Evidende of interest in th2 re-

» N\
search,expressions of readiness tec participate in the g

——

training prccess, and preparedness to attend conscizntiously

to the meticulous procedures of specialized interviewing

?

.

The training course for interviewers was conducted fron

. . .
~ ‘ e
,

.were weighed in rea“ching Tinal determination regarding the six .

.o

~e

1

July 2%&24,'1980. The Zormat-of the course juxtaposed Hescfip—

tion and demonstration of appropriate technique with extensive y

rehearsal /practice by the trainees. Video-tapes depictiné

appropriate and inappropriate technique were specially prepared f

-

for the course. Practice interviews were reviewed andicritiqued ¢

\

by everyone involved. By the end of the third day interviewers

expressed their readineséﬁdnd eagerness to begin their work.

The final preparatory step was the matching of interviewers ena

interviewees. Care was, taken to insure that they were not pre-

viously acquainted. ‘ ' o

[y
oo




Interviews

Subjects were contacted by the interviewers to arrange

mutually convenient times and locations for their sessions. A

minutes to two and one-half hours, and they were all completed ;

\ before the end of August, 1980.

A

\

Interviews ranged in length of time from one hour and twenty ®

This phase of the data collection prycess prqceeded without
incident. Only one interviewee ﬁreviously gheduled had to be
replaced, owing to family. illness.. The firsfxglternate con- i
tacted was available and willing to particiﬁate:\ The remainder 7
of the interviéws were scheduled without difficulty. Release :
forms,were signed by each subject amid assurances that complete
confidentiality would be\maintained. (Appendix C) It had been

explained that their interview would henceforth be referred to by

code, and all proper names used would be 'stricken from the

record. (Apﬁendix D)

T}eafment of Data

~Thleinal phase of data collection involved the transcribing

1ﬁﬁﬁ&¥%§$§f interviews prior to analysis. A group of typists had been

assembled for that task. At the time the proposal was developed
it was assumed that the principal investigator and the secretary
at RISE would organize and supervise the typist pool. In the

interim, however, both of these people left the teacher center's

‘employ, the former person moving out of state and the latter

accepting a position in a nearby city. These changes greatly com-

blicated the transcribing process. Gradually enough typists were
identified and retained, and thevtranscribiné was completed by the

1] .
end of April, 1981. This was approximately—five -months later

-

N . . . . !v
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. data, however, the following pattern wi.l be observed.

it is ifcorporated here for two reasons. ' First, this researcher

. is aware of other contemporary research investigating teachers'

than had been originally planned, thus delaying the completion .

of data analysis until June, 1981.

Findings
This investigation_has generated expressions of opinion, - 1%
belief and convicEion that~touch a multitude of topiEs. It was
apparent that with few exceptions these tgacpers held and were
willing to share strong, often passionate.views regarding cir-
cumstances unique t6 their personal and professional lives.
Severai transcripts }eveal a depth of reflection_and ihsight
that is simultaneously exciting and humbling. Such interviews
are on their own worthy of thoughtful reading and contemplaiion}

In order to give structure to the reporting of the composite

First the data will be reported as documentary interpre- ‘
tation following a pattern generaliy suggested by the résearch
questions.v This data is found in section "III. A. Perceptions'.
Phenomenological essences were determined in most of the inter-
views, and‘section "III, B. Essences" will contain these résults
expressed in terms of majér themes. Although this somewhat

tedious prdcess is not essential to the presentation of the study,

\'\

perceptions of teacher centers. It seems likely that results
from such similar studies might be used to foment further examina-

tion for agreement/disagreement. Second, it seems probable that a




t

piece-by-riece examination of the data in this study will be of

formative value to RISE. Other teacher centers, notably rural

PO

centers, may also find this explication useful.

Derceptions

1.

. gories. Non Users (NU) responded with commentary that can be

Purpose of Inservice Programs

Several quesﬁions solicited respondents' beliefs about
the rationale for inservice, and some intriguing differences

emerged from their responses when examined by sampling cate-

fairly characterized as '"deficiency'" oriented. They spoke in
. terms of '"remedying teacher,deficie;cies" and "filling gaps".
Also men£ioned frequently was the need "to show the public
that we are trying to improve" and "trying to solve our prob-
lems:. Several respondents cited as an example the attention
being given to improving methods of diséiplining students.
Frequent Users (FU) on the other hand spoke of inservice
in terms of a "human growth!' orientation. It was also perceived
as a vehicle for improving teaching and helping teachersr%e-
come more aware of new ideas and options, but more frequeptly
méntioned were refgrences to "responding to teachers' needs"
and "rejuvenation...encouraging growth".
Occasional Users (OU) spoke principally in terms of
"keeping up to date on ideas, techniques, materials ... pelping

teachers gain new skills and understandings".

It is noteworthy in this author's judgement that only one




i i ]

respondent expressed belief about the rationale for inservice.’:;" ,

in terms of "helping us serve children better." Likewise, no

one spoke of inservice directly as a vehicle for carrying

)

P

? out the goals and philosgphy of the school system, altho.gh

. LR 3
P TP P S D Ty

- an awareness of such a function became evident in other dis-

course.

- 2. 1Inservice and Curriculum Development
v N . ,
- .o A substantial maJcrlty of teachers in all three categorles

r ¥ 3 o b de e N e e

B T pe-)

! equatea curriculum development with thedgglectlon for classroom lé

: use of publisher textbooks, klts and other commerc1a11y avallable’;

materials. Several teachers opined that "inservice should help

2ad grermiveR s YRS

integrate current trends into curriculum" and that this function’

"should be done much better.! OU and'FU teachers also menmtion
: ‘5 .
{ with substantial frequency the importance of ''sharing example

of good teaching done by others.'" This theme reemerged later

P L L T S

| in discourse concerning preferred inservice programs.
. - 4
- It was apparent to this researcher that these teachers :

!
iE found it quite natural to think of .-curriculum in terms of N

published teaching materials. Secondary themes concerned

the propriety of teacher participation in selecting materials,
the importance of %eaehers being aware of materials being %
i \ used at other grade levels, and the need to maintain the E

appropriate sequence where whole series of texts were in use.

\ -

| 27
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e . Discourse concerning administrators domlnated several

»

interviews, and it- was dn essential part of others. Teachers ™~

4

A "' who perceived théir'principals positively did not hesifate‘tg;“'
compliment and credit them. On the other hand, teachers who

. ki
‘ saw their administrators in darker ways were likewise, candid.

i

in exXpressing their views. It waszfvident in several tran- -

.

scnibfsmandwtapes'that the interviewer's invitation to comment

T e mrep— o n W&mom.,.,._ i
N N i

about admlﬁlstrators served as an important "opening up' @hase
of the sessxon,’ Few teachers spoke 6f their nr1n01pa1q w1th
- - ' consistent ‘indifference. .

Non Users appeared in general to be content with their
administ{ators taking responsibiiity for deciding agaﬂplanﬁiné

.
L

inservice. Several saw it as "his job" to facilitate, to liason:

e YR58 AP e ¢

3

o "~ with RISE if necéssary. A few teachers conveyed specific féeel=

RaEzam T f}f“

ings of alienation from inservice and the principal. In contrastf
» . s . :
"to the dominant theme of NU expressions, two males expressed °

. 4

beliefs that administrators should "support teachers' needs

e

"
e 4 s i e,

L]

e
5 &

.
s

and interests" by providing an organizational format }or

¥
5
i
s
H
-
3
3
&
%,

\f',.
[

»

g

teachers to make such decisions. They envisioned principals

.

*

-working to secure inservice programs based upon "teachers'

PRy
Y
4T,

- ’

Fl

N

expressed prioritiesﬂﬁ' They clearly advocated administrative

%. R
R EPRON RO SO LN

sﬁpport for teachers. As their interviews' progressed it be- - . ;
came clear that while these men met the criteria for Non User,

there were previously unknown.and significant qualifying circ-

a

cumstances: both men held second JObS they reported as negfs— ’ g}
YRR R

ary to supplement their teaching salaries; they were Non_ Users -

o RN '

o . | :

7




ecause they chose not to take advantage of opportun1t1es

%

for profess1ona1 -growth—through RISE

w

Occas1ona1 Users"” d1scourse was domindated by two themes

of v1rtua11y equal 1nc1dence and depth: first was the1r de-

sired view of how adm1n1stra*ors could best function in re-

lation to inservide; second, was their perception'of how they

o nsrant $3 3, pete—o proevms o i o e o s e caannea

“prov1de what teachers want -

fac111tate and expedite ...

provide time ... coordinate with RISE." Allowance was also‘

made for administrators to select programs frg? time to ’time

which they believed served a spec1f1c need in the1r school

pals was seen as bad policy, however. By way of summary,

this view characterized the administrative role as one of

~

"service to. teachers' expressed needs and priorities."

®

These OU respondents' perceptions of the actuality of ’

.

administrators’ functioning was quite different. The teachers

?

tended to believe that ‘the principals saw themselves as

"better than teachers ... unable to come dowr to the staff's

level." When they were.actually involved they were perceived'

’

"in an adversary role .:.

e

interfering ... acting as evaluators
more than supporters." Several teachers—stated emphatically

. ‘ > ’ T -

that '"principals should be participants, not overseers.'" Two

teachers were exceptionally negatlve 1n the1r commentary about

.
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‘their p;ofe551onal frustratlons.

e

adminiStrators, characterizi ng them

- »

\.

FullToxt Provided

[ —

iy

- be: seen later 1n thls reportu the e1ement of ch01ce 1nupfd%"“

‘gramS'éOﬁstituted~a major theme. Also mentloned by ‘sofie of

. . R T T

these teacherS'wasfthe observation that "'the prineipal*$

bq AR

.cooperation w1th RISE was very 1mportant in order to have

a good school One view un1que to teachers 1n this catego X,

Il

‘concerned the des1rab111ty of a principal who would "guide
me to nhew ideas or materlals. ) %‘

Y .
From this evidénce and testimony, there can be no doubt

-

that the adm1n1strat10n S role in inservice is a value ladenﬂ

ot

somet1mes emotlonally—cha;ged phenomenon in the perceptlons of

‘the majoritjﬂof\these teachers. DPrincipals would be well-

adv1sed to recognlze the power of such bellefs and 1ncorporate\w

-

that awareness in the1r future professional posturing.

\



IR

The subjects Were ektremely clear in articulating theiﬁi

. . bel1ef that teachers should be able to choose 1nserv1ce pro

<

e o P

N e - -

» ) ' ‘e

?/ o

v ad

T e w

-

- programs as:a’qu1et act of rebell1on. Compulsory 1nserV1ce:

[l

* was generally equated ‘with adm1n1strat1ve determ1nat1on éﬁdk

as: 1nd1cated 1n the preced1ng*s%ct10n trust and the lackaof

ks *

‘belief discissed preuiously, the majority. of these teachers

were agree

it was jointly determimed-by trusted colleagues. These:sﬁhé

A -
-t

sonal development/growth in one's classrbom/schOol* in one's

[ESGEENS R N

- A =

o e - . e —

-t

Choice vs.,Compulsory Programsi' _ T

it

foruadmigiStrators‘posed‘a.fundamental problem. Also 11ke the,:

le to and supportive of ComPUIsory'inservic%~wheﬁ1

) - I e
_ preceding conditions. Underneath these impassioned expressions

is the broader, more powerful issue of control: in one'sS pers '

. grams from among several opt1ons. Many teachers descrlbed how '

o i s © s e .»«-.-—.pw..mw...

LA

‘muchwbetterAthey.learnedifrom lnservice-when‘they had chdSen»tQ_:

attend; Several recounted how they "turned off" to mandated“4

e

¥

gation concerns such control ... feel1ngs ot power and power=

B.,l., Empowerment.

‘5.

Profess1onal Growth Respons1b111ty and Control-

personal l1fe. A maJor theme in the f1nd1ngs of th1s 1nvest1“$*7

— — - P . a’\ s




that eXercizing one's responSibility‘for professional growth
created more posltlve feelings about oneself produclng greater
’ S Sttt taietenc Jafants -

‘ self- conf1denr~ As examples of the1r having exerclzed such

. réSponsibiiity they .cited academic courses, graduate degree,

e s e e e e e .

reading-and/ox trayel.

.Théuother-haif of thé NU teachers indicated that the

respogsigylity for teachers profPSS1ona1 development lay with '

the state or Iocal'schoo1 system. Threebfgachers 1nd1cated

¥

their be11ef that 1t was "“up to the super1ntendent * The

primary example\clted by these respondents was the state/dlstrlﬁ

3

'requ;rement.that‘all teachers must already have or be work1ng

‘ . . -, N ‘»

toward afgraduate degree.

-

,i . Only two OUs agreed that profess1ona1 deVelopment was the
h, f - respons1b11rty of people other than oneself. Many OU and FU
"§

teachers 1ndlcated that adm1n1strat1ve support was valued but

they were in full agreement that u1t1mate1y the responsibllltm

was«each individual's, that meaningful growth was a consequence

- .

of one's inner desire or motivation; They also mentioned ’ o
o~ *w“trequently that admrnistrators awareness of their®efforts’ and
achtevements was valued. . ) ’

Most freduently mentioned by OU and FU teachers was that
feelsoso good to be‘in ¢harge of my development .... of

fee11n s of greater competence ... of being more effective with“

A

® studcnts." gain, these_verbalizations were expressions of

o

worth and control, i.e., feelings of pride in-._ -

personal power

S
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. on to descrlbe in elaborate detail the reasons why they d1d

st v o kb & T

oo e

,*wPreferred Insenﬁ - I ) : - : con

Pram—— [Ty _ . -

] & o
5—9" B e s &_ PV - PRPSS '
When asked to- d1scuss aspects of Jnserv1ce that attracted

R Pl

o,

them to -and repelled them from~1n8ervnce, only_the NUs opted tod

.dwell upon détérrents.

»

sponded that "there Just isn’ t enough time.'

..," /

- —— .

. B
not choose. to part1c1pate in voluntary programs. probléms. w1th

" travel to the teacher center; responslbillties 2% homej the»

\ . . T

" pelief that“such activity would interfere with their conceﬁtrae

ting upon the1r students. When asked about programs for wh1ch

e oy o e Sl e e o e e s cEe e — = e —

reiéase time was provided,

believed it was "unprofessional to be’ out cf class on a school .

Others recounted that it was s1mp1y

v

day except for illness."
"unfd&r to the chlldren to be out oi class."

that "preparing for a substitute teacher was too great a hassle.

.
€

4f Regardless of whether one interprets these protestations as
reasons or excuses for withdrawing from opportunities for

professionEE'deveiopment, the reader mu;% be impressed with

. N

~ an . . . ) .
—-the eiaboratenessmandeetaiI of these\NU‘explanaticns T

.. The approx1mate1y seventy- f1ve per\bent of the teachers'

° who spoke af11rmat1ve1y about inservice were in general agree-

>

-g’&ent about the attributes that attracted them to programs.
.‘/ ’/ . . ’

f*There were, however, some subtle and significant differences.
-1

¢ <
.

- NU teachers who Spoke positively about. inservice—almost -

nan i@gmﬁly volced two appealing qualities.

First, the} pre-

férred programs which prov‘dedﬂﬂthings I can_use in my‘class;

room.“ TH using the word “thlngs” they were including

.

ideas,

' Two teachers,went@g

o~

several teachers indicat&d that‘thgj"

More than halzx oi these teacherSsrer,hfy,i

¢
5

.
'
N
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f e,
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. college professors were ‘the examples most frequently 01ted e

{ 1s cons1stent w1th the first Opportunitles to d1scuss 1ss es—fi

1

qua11f1er howeve

o

these "thlngs" they valued must be qﬁségya
i. e.,‘"somethlng I can see._ There was*an imp11c1t distrusﬁvofji

"things" ‘tl ‘that were, only talked about A further aspect of'- thiS

"‘-—-—-.

tbeme concerned thescfealblllty of tne presenter these: teacher
— :

rusted other teachers Several NUs -

;

most willlngly and easllly

rust of “experts" and visitihg'

-

The second most yalued attrlbute of preferred programs fﬁl1(,;

e
. ‘¢ i 5 { T ES
IR § —

" e e

-

v RTINS -

e

they as’ teachers cared about were highly valued, but acco dingf”

to th1s NU dlscourse, they occurred 1nfrequently Several

respondents related p01gnant -anecdotes recountlng their feelings N

4

of 1mpersona11ty 1n their school and 1solaf10n from their pee
A48 ~ -
Another facet of this theme was their expressed preference for a

i Y oa B

programs plannéed and/or conducted by teachers. Also mentioned;
was their.repeated emphasis-upon their opportunity to expreeé

personal choice as to wh1ch Jprograms they attended. severa1
¥ ix .-

teachers added that"“When they were able to choose, they had -
a much more pos1t1Ve,att1tude toward inservice." It seems
appropriate at this point to Temind the réader’ that these,are'
expressions of(majority view by NUKteachers, i.e., those‘nho

have. not partlcipated in voluntary teacher center programs.

oy

-OU teachers also- valued programs they nercelved as ”relevantf

_ to.my work." Several of them mentloned programs planﬁed for ‘ f

their particular grade or subject matter. They,also valued
I’ . + . N " - . /

programs that were "appllcable to my classroom,' ones in which

0'1

teachers shared thelr work and ones which they had chosen.

-
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FU teachers overwhelmingly valued .over any other attribute

-

*-~m~n,programs they had freely chosen. They also valued the same;
M

e e et ———— -
R

qualitleSsalready documented$ but ch01ce was the critical e

- e
- e N

element A quality un;queito the commentary of FU teachers)

AN . - . -_:~'

___’,_,ﬂ
programs which—arous”d“br stimulated‘or motivated them toward

e Tl

"

T e feelings of renewal in: their teaching practices. LT B

\‘e;‘«_‘__ Lo

S ———.
., '

T RISE Physical Resources o o ‘ T .

“. - RS .

e
. “‘»-—u‘..k‘_ R

*%Eew-of the NU teachers had ever been to the teacher - ‘"f
center 'S0 they were dnaple to comment about its phys1ca1 re—’ R

sources; In a few cases they volunteered that they had not

kY

‘been there~because "it tock too much time" or that it was

.
N ~

simply inconvenient. - . i . ] “i~f

] @ N . T ‘x"i
. . -Almost axll ou and a11 FU teachers had Vis1ted the center, ‘

fand'they were equally'enthuSiastic about it.’ They agreed that s

PO ] P

= the matetrial resources were very useful, and they were critical
. Y . ’ ° tat :
only in terms of there being inadequate space for a comfortable

. degreé_of privacy. _% very subtle but extremely significant
. A .Quality emerged in these teachers' ;esponse to queries~about -
the physical center. It was evident to this researcher‘that ) A\d

according to the bulk of‘this discourse, RISE is perc€ived in

terms of a "personification." It is not just a physical place,- -

[} 4 a

a collection of materials, a group of people, a newsletter, ‘.

a series of inservice programs. It is even more than a com- -

.o ]

o posite .of these elements, and that effects a.personification A
N
. of RISE. Strongly articulated value statements characterized

L ' mer o

S it as providing teachers with emotional support, where they -’. 3
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K
4

felt welcome and safe, whére there was an atmosphere of respect, 7:§

‘ ' - e

where there was a se%se of humor, where une could simply browse

because there was ‘an absence of pressure and expectation. bne

.

comment seemed to reflect the essence of these expressionS° .J.’

l
. ~

"openness and w1llingness draws me to RISE and I reallze that <A;e?§

- . ,.-' st

I'm not alone. _Recommended 1mprovements or needS»were repe‘“ .

resentéd in one teacher' s observatlon that "all you need is . -2
) [
'*-~l more of what you already have. '

T e -
- “—wu..._

o \ ' - - )
8+, Adv1sor/Consultants~<.N» e
B - : o° <

i NU +eachers' commentary “about RISE staff members who

- o

A .

. ‘ visited the1r schools was minimal S1nce they had -ased th1s

- ’ -

b ) serv1ce SO llttle. Those . who had used the service descrlbed

-

it’ s1mply as "helpful"; several mentloned that it was useful to ‘F'

$

have-someone;brlng materials frOm RISE. Others indicated. hat

. - o e {
"it was .hard to make contact with the advisors"; still others

uthought the seryice'was a good idea but inconsequential'to

*

. .o N . . "
' them personally. Two NUs were unaware of jthe existence o -
' . s . .

".this service. . s W

o y -

These RISE staff members who visit member schools to

consult with and assist’' teachers are the key element in the -

precedlng assertion regarding the personification of RISE

o tBe perceptlons of OU and FU teachers. The focus of these ig§

teachers' responses to quer1es about the RISE advisors was

upon the personal and profess1onal emotlonal support they ' *13

\

constitute. ~OU respondents gave substant1al credlt to them
- N t

for being supportive,'helpful and, especlally, pPOVldlng a
i b 31

vital communication link between teachers and RISE. They R

& | — . PN

: : S

¢ = ‘ -y
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’ sequences_ofﬁadv;sgrs bringing things\grom the center

- i ~
. -

FU teachers wexe, even more enthusiastic
: o

J ’ LI ._,.._

offef1ng complamentary comments such as, "she apprec1ates *se

ff the T praise,

s'h&%

the pressures I"m feeling,f and "he makés me feel like what '

I'm d01ng is worthwﬁhle.~ In essence advasors were nerceived‘
_-\ i

not only as helpers and supporters but also as personal advo-i‘;

- .. >

cates for teachers. Agaln the~e1ement of trust emergéd ’ t
- "\ ..-l S . " "7 5
is agproprlate to conceptualiza all respondents, complim
! 1

<

2k
el
ents.
%

. i - o et
dlchotomously“ statements explalning how adV1sors faczl tated

Q \ )‘,,.-
their profess:onal work statements expressing;the personal
"; . ' . . ;
emotlonal support they felt = - ’

- .

Teacher Center'PoLicy BOard

* »
S v .

Three But teachers were unaware that the Pollcy Board&wg

governed RISE actAV1t1es: The remalnder oI teachers.in thisf“

Y - \

»

sample enthusxastlcally endorsed thls manpel of providing for

. . Ve

teachers'\needs. Comments-lndlcatnng that "teachers know
. ~ * < ©

‘ he : ‘ - .
'best their own and other teachers' needs'" wére common.
Several FU teachers expressed optimism that this feature would—.

makeslt more possible fo{\teachers real needs to surface. .

ﬁfﬁé essence of the'issue was, again, .trust, and 1mpl1ed agaln

:"" ) | r
- was a.distrust of adminisf;;tion.
A .. N i LEPRTEEY ?

-
~

. 10. Preservice Education- ' ..

- o

Qeactlons to preservice education were mixed within and

gamong the three groups, Aside "from the 1nc1dence of commentary

L -

) ?explicating 1nd1V1dua1 aspects,of dne's personal experlence




~
-~

.lt was Jjudged that for the great majority of these’ﬁractic—
ing teachers, the college training years were somewhat remote.
N - .

There was extensive agreement within the sample with

ip .
regard. to the two most valuable components of their preservice?®
AR .
‘the .extent of direct experience” with children . in school

'settiﬂgs;’learning practical ways to teach. Theory, general

: educatlon courses, and college professors who were "out of—

"!‘\~ - -

N\ ’touch w1th chlldren" were widely Zauued.

T e '\x ‘ - oo -, - : -

° P o

11.- Chlldren s. Learn1ng '

BEE \

.
'-’

Mostcoi thetteachersl commentary about ch11dren s learn—

" - -
- %

r ing was notable 1n 1ts vagueness, scattered emphases, and
rd o " hd

e paucity of common beliefs. Dur1ng the study of the 1nterV1ews

- N ~ ‘ e

regqrd1ng*th1s topic, this researcher was struck by the lmprc’a,“};

sion. that “for many respondents the entreaty to d1Scuss chlld—

U
. + —

ren' s learning came 1nto the 1nterV1ew as an almost alien

. . ”n

element. ThlS impression gained further support from subsequent

1nqu1r1es regardlng adults' learn11g The 'most frequent re-

<

v

sponse to questlons concern1ng how adults learn was, "Just

. ot [
R R R YRy,

'o llke;kids learn." Somewhat nebulous and plat1tudlnous refer-’

.
oo e

Poen 3 s

I . e P e n .
ences’ to. "a positive atmosphere and "work on their own,level”

.and"béing motivated" -were typical.“_Because of the quick dis-
patch given to'this/qu%stion by the majority of teachers iﬁ

the sample, no general characterlzatlon of bellef is appropr1ate.

12, Adults' Learning’ _ . : -

,l.
.

*»

As already indicated, the knee-jerk response to this query

0 N - .

. Q .
was predominantly that children and’adults learn-alike: This
- . 0 . . .,




percelved as out of context for the interview, perhaps s1mp1y

-

unexpectéﬁ‘“*Unl1ke‘the—discussion”of ch11dren s learning,

"-however, time for reflection brought out a point which might

be considered thematic on e limited basis. Several OU and FU

teachers -revealed that adults learn best when they are "self-

motivated." Subsequent commentary suggested that this meant

that adults learn something when the motivation to do so-

) i
oF

‘comes from within, i.e., the individual has chosen to learn.

B &
1 "y

This minor §heme is consistent with previously identified

themes regarding the vaiue of personal choice.

.".un .
Career Satlsfactlon had

Responses to questlons regarding the most essentlal

elements to career satisfaction were fascinating for their
simiiarities and their differences.. First, teachers in all
three categories indicated quite cleafly that the single most
essential element was the knowiedge that they were being

effective and successful with their students. Although it

was verbalized in many different ways, the essence of the -

‘dominant response is captured in ‘the expression,'" I know be-

cause of what I can see that-1I am good at my work." It is

1

important "to note that this is an expressicn of belief based

upoﬁ-pbservab@e phenomena,,i.e., belief based upon knowledée.

Also discussed as significant to career satisfaction were

personal good feelings and a.sense of well-being that..was

not directly connected to student behaviors.

8
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It is noteworthy that NU teachers offered very little eise‘-ﬂh

as a source of career satig{aption. Compatible éol}eagues and’
:?n open, non-threatening‘principa1 were mentioned by a fewf
teadhers in this category, but they did not rival the pre=
vfously stated ddmina%ing theme. ‘

' OU teachers also commented wifh cénsiderable emph

about the‘imporfance»of exterJQI approval. ‘530

teachers mentioned recognition from, administr

colleagues and society in general as anyimportént éleménf‘ih’

career satisfaction. They also indicated frequently that
R . .

threats to- career satisfaction were .constituted in feelings.

of powerleésness in the -face of administrators and the diffi\
culty of living onuﬁeachers' salaries. "
quchers in the FU categbry spoke even more frequentl
about the difficulties of feeling career satisféctién in the
face of iittle or no public respect. Many believed that i
"society doesn't value teachers." Half of these teachers /
expressed grave concern about being able to financiaily afford

to continue teaching, and four of them were engaged in serious

cdntemplation of a career change at the time of the interview.

4

P YO P 4R
2D b 8 o Yt

Conclusive igterpr%tation of the preceding results is

Wt

hqgardous."The data does suggest, howeyer, that the teachers

.

most inactive (NU) in furthering their professional develop-

:

ment‘through teacher center programs rgyealed fhe least amount

[
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of career dissatisfaction.

.

2 .
dhotad 582y 5 S 7

it




-

Life Plan -

Discussions concerding life plans extended the themes.

suggested by the discussion of career satisfaction.

H

For -ex-
/ . i .
.amp¥e,” one NU iudicated..that a career change might be-in ..

the offing. ©n'the~other hand, only one FU indicated firm

- - &
intentions to continue indefimitely as a teacher. These

\tendencies are soméwhat abrogated by the fact that half 6f

the teachers in all groups indicated they had givehnho sgg}ouS:77

~—l

3y L
WhoughtAto a life plan. They do serve to illustrate, however, ‘

LN

that among those teachers who had “thought in térms of life

o N \
plans, those ir the'OU and FU groups weré‘thinking much more

1 iy

.« e

Reasons offered for possible career changes were also

. ~

liar: inadequate income, lack of public respect‘,for teaché.'

F categor§ expreséed these sentiments. "It seems likely that

many bf them will soon make a career change if-that has not

e

R E

' alreaéy occurred by this writing
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‘ This study provided an opportunity for thirt&—six teachers

Essences T . .

&

t0 talk confidentially. about themselveé, their beliefs about '

their personal and profesSiohal_liveé, their anxieties and
gratifications. In keeping with the oral history format of the -

intérview sessions, the subjects were free to respond as ex-

“

tensively or discretely as they chose. The ultimate objective

“*

of the study was always to try to gather data which would impr¢Yé:

[ AU SV

our undeérstanding of how RISE Teacher Center and the services it . .:%

offers impact upon these individuals. The search for essences

was continuous. .

It is also appropriate to keep in mind that these subjéctsﬂ‘

were speaking foremost about themselves, secondarily about the
"objects" of their perceptions such as RISE, one's students, the S
principal, ard so on. While useful insight about some of these

"objects' were obtained, the strongést themes identified in this

o et

project are those which concern these teachers' views of themselves.

"

In spite of the numerous differences among these thirty-six people”’

as revealed in their commentary, there are some noteworthy .

n 0 Sy
L R L i

similarities. : v -

H

Before delving into thesec essences, however, some additional -° f

W

N
.

s
iy g

qualifiers are appropriate. As stated earlier (section III, A,

i

8 and 9), RISE appeared to have undergone "personification" in

oy Ty

the perceptions of these respondents. Furthermore, these indivi-,

duals typically did not make any distinctions between inservice
4 * [er

programs and voluntary workshops. Their reactions were made

directly to RISE as a composite of the assortment of activities

.
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1.

7:‘ness w1th wh1ch these subjects regarded RISE var1ed

.most part NUs dlsmlssed RISE as somethlng that was nice, helpful

of profess1ona1 developmen*" in terms other that "1nserv1ce"

---w_-_.v....,_.,...,....r - Lt e - L e e

"and "teacher center., -

'mental pictures of ourselves,_how‘%e would most like to be. Such

.three\major themes.

For the"

:but."not for me, "No doubt that exp1a1ned much of why such- 1n-,,

~ /

dlylduals quallfled for the NU category. They were much mqre,.~L

content to have- inser¥ice. 1ef$‘up_Io the admrnlstratlon. ‘They

did n0t take inservice seriously. They were inclined to think.

‘f.
K3

Finally, the ultimate outcome of truly reductive phEnomeno-

log1ca1 research should ,be the same for virtually all people.

———— et e M e e i ey —— e

each of us is engaged 1n our own efforts "to become,' to actuallze

°

our 1nd1v1dua1 potentlal for life. . It may_be_thai_wemhane_idealf

o

self-seeking may be'quite‘general& directioh—oriented; it may

also be quite circumspect. In-this study, essences constitute

-

These are the essential issues-for these

v
~

teacherg. Individual manifestations of these essences vary

cqnsidefably, but they dre also predictahly interrelated. For

k4

N .
LN .~

_burposes of clarity in this report, however, they will be des- )

cribed separately .

Empowerment’

The need to believe that one is in control of his/her

 professional and ‘personal life constituted a major essence of
“+

this study. 1In their var}ous ways the subjects indicated that a

primary ongoing concern was for recognition of their individual
. . 1 s
* i

uniquehess, respectability, validity\as a professional person.

_'§2’
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.Lp_SourCes'OT,recognition that were too often lacking wevre words

Vs # - JE——

and special gestures made by supervisory/administrative personhel,.

parents and "ths_general public.” These teachers commonly see

-themselves as practitioners of profess1onal work about wh1ch
’\_.-

+

they deeply feel personal R respons1b1l1ty In sn1te of all

‘efforts? feedback frqm the adult world was reportéa“as‘frequentlyéf’

- .
[T AR

“‘1critical~*often;drsparaglng and somet1mes d1scourag1ng; These-

teachers also expressed feellngs of powerlessness to change thef

B
-~ -~

‘puhlic's‘perceptiOns. As already descr1bed these feellngs of

- g )

helplessness ‘to "correct the profess1on" contr1buted to self-
R . .

fdoubt%and=reexam;nat1on of priorities. i

. @
The empowerment theme was much stronger amgng OU and FU

bn -

. ? J .
larly relevant resource‘for their needs. NUs were m1n1mally

concerned ahout power/control issues. They did value the
opportunitieS‘to'choose‘Which inservice they attended, and

’ . . a \ v’
several .of them voiced preferences for inservice work with their

P

colleagues. But they appeared to.be_generally willing to

accept and work with whatever programs their administrators

planned, even if the programs were.compulsory. A few NUs ‘were

N . P
. even more explicit on this point in saying that planning and

prov1d1ng inservice were?part of the pr1nc1pa1's job. 'Apparently

/-

whatever power needs NUs may ‘have felt were being resolved
without drawing upon the teacher center. Furthermore, they were
content with those circumstances. They'did acknowledge that
given the great variety-of individual needs among teachers, it

-

. . . . L
is good and appropriate that RISE exists and functions as it

B
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Testlmony from most OU teachers and all FUs conflrmed

m .o

that RISE does*address empowerment needs. The perceived

¥

-~

N, P \

;;conditlons that teachers govern the center, ‘plan,prbgrams5
’employ pé 7$onnei'aiﬁ[r§§f sent teacher concerns to adm1n1—

strators Were all*hiéhly valued aspects of the center. In;

v g

eral cases where respondent° reporf“a—ﬁonfircts—w&th—the1r

h ol authorlty, they descrlbed RISE as,thelr advocate. Wlth .

‘few exceptlons these OUs and FUs,characterlzed RISE as an
- »., N > \

embodlment of respect for teachers and falth 1n them in a

. .
L, ;- - 5\

fworld?whereqsuch regard was rare.

S

1

\ oo
e e g i
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*

The 1n01dence of express1ons regardlng 1nd1V1dua1 ch01ces
. 1] \
and professional development was extremely hlgh in these
\

intérviews, and ;t was in commenting about choice that\many o
a\ = , ’ - \ ‘",.
téachers pursued %.conversational tack that revealed pe{sonal

-empowerment needs: Permission to choose from among several

» .
Y " . ) .
"o £

inservice optiohst simple a matter as that may be, was perceived
by teachers as evidence o vorth and maturity'" _in. the

minds of administrator ity to.participate in decision-

making on matters of consequen was regarded as exceptional
recognition.ﬂ By simply counting the number of times these re-

spondents spoke about adm1n1strators one can confirm the power
. ‘
represented“by the.prlnc1pal,1n their perceptlons. 3

T wd

One other empowerment topic that was frequently discussed.

[N -

bychs and extenSivéiy reborted by FUs concerns the extent to.

which finanecial rémunerations symbolize power. Those who

commentéd«ahpu% "merit pay" did so with an air of suspicion




,that were less.than the Value of the1r»serv1ces, less

N than hey needed to meet modest” 11V1ng costs. These low salaries

NS e e,

,‘were peréeived~as tangible evidence of soéiety's Value of their

1

work -By acceptlng such reduced econom1c power, one was admit-

. 7 cmit
‘tlng to equ1va1ént profess1onal power. Yet, they art1culated o

A ,no actlons env1s1oned to remedy their economic c1rcumstances

o7
/ w

“A@a”n the theme of*powerlessness~was~restated

SN L i o —

S,LLoéquof Control M“Mﬂwk. I S
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Internal locus of control ‘was charactéristic of the_ drs-» -

Fourse of all out, three teachers in the sample. Teachers spoke

- """‘r e e w [ e e A hena e o

,1u01dly about the1r personal needs and sat1sfact1ons exper1encad

{ 1n teach1ng, and it was ev1dent that they greatly preferred to

*

1gok inwardly for‘Judgements regarding the quality of their

- -

qualnfled by cons1stent evidence of need for support from s1gn1flc

|

!

{ personal and—professional lives. This internal focussing was
M1 -

|

5 others. It is 1mportant “to understand that while this need was
1

s 1 AR

~ for»support<£r9m e§ternal sources (spouse, family, students,

o
H
5

colleagues, RISE people, administrators, society), it did not

AN

Vitiate_the significance of the internal locus. ‘

i

o _ Three teachers' commentary contrasted with the others. .

. . They were all in the FU category, and locus of control evidence

- was clearly external. These individuals reported strong anxieties J

Ay ¢
- relating to their administrators, and they felt. frustration

about carrying out their professiponal responsibilities as they

{ . were expected to do. They also oo%mented clearly about freedom.
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v -

and 1ndependence,‘and 1t seemed 11ke1y that the career d1s-_

Satls*actlon they descrrbed would 1 lead to a career thange. o

L

As already stated the great majority of teachers reVealed

.

!

The sources and extent of’support var1ed from one 1nd1V1dua1 to

another

-
-

- = fav..-vr,..

Certaanly that was at the least a poss1b111ty they were alreadyv 'ﬁ

g1v1ng act1ve~cons1derat10n. ‘ , ‘ R

an 1nterna1 locus of control with support from s1gn1f1cant others.

'lof'ehqouragement; caring about what I am d01ng, 1nterested in

yei & N ™~

- N - - ’ . B 0
on the back; positiye reinforcement." Since the people these ‘
teachers felt most vulnerable to were administrators, these k1nds

'

7of feedback from the principal weére particularly yalued and

It is 1mportant to keep in mind that teachers snok
\

'of occas1ons\w3en they had rece1ved such feedback; they were not

%

A

.

apprec1ate

i

. . . | . o
& ’ Another almost\eunI y s1gn1f1cant source of external sSup-
These teachers spoke frequentlynabout the1r

‘port was students._

Students '

.8

learning, progress and happlness, especially when they

]
‘ recounted sources of career

. 7

atisfaction.

They also valued the
L]

s as a source of personal vali-

support and confidence of pare

It’was-stronély suégeste

’

dation. that these teachers felt a |

as teachers‘ ev1dences of agreement fro

provided the ultimaté confirmation. This quality of personal

e 4 . . - R R
‘ how‘thlngsware»go;ng:~support;ve; compliments and Rra;se; a.patJi§c

“only eXpress1ng\unmet needs. J- : ‘ b T




apprrVal from RISE advisor/consultants was specifically men-

tioned aS'a_sogrcejof their positive feelings toward the teacher Y

. ! \ ’
cenJer. It is also an active agent in the prev1ously descr1bed

2 " .

,"oersoniflcatlon".of RISE . More than half of the OUs and almost };

o~a11 of the FUs valued the accord they felt w1th RISE personnel

¥

Mue ~of the1r commentary focussed dpon the absence of external
1 ad H

“pressures of expectatlons and t1me, also ment1oned 1n th1s context:;‘?

,.vwasuthenlreedom«from the fear of "power needs" they attrlbuted

LT ‘ o ) oo

- s~o~theiz~pr1n01pals. @,~“ 3 ; - et o
* i ' ‘ s

s

: , | The assertlon that all but three of*the subJects can be

3 Iy ‘*

.

\character1zed as m1n1fest1ng "an internal locus of contro&*wlth
Fia

'support from 51gn1f1cant others" is ubstant1ated by multlf r ”'s

.
P

references to feellngs Qf profess1onal idequacy NUs constltut ed”
- a partlcularly unique group 1n this regard; they appeared to b‘
*fvwell defended aga1nst 1ssues that troubled OUs .and FUs. ‘lhile
Lthey managed to, protect themselves quite effect1vely, they also
) made themselves virtually. 1naccess1ble to the efforts of RISE
With the exceptloﬁ/of two male NUs who were unable to use RISE
because of the time demands of their second JObS, NU teachers
appeared to be satfsfled w;th their professional lives; RISE
did not represent a particularly relevant resource toﬂthem.
For-the~most~part;~howeuérj the teachers in this study ev
denced their desires for genuine pride in doing their work well,

L4

. knowing from within that it was "a job well done." They had

iven extensive| thought to their needs for self—knowledge, and

s
¥




dim mportance of the personal service the center renders chinot be

e M.'...“deni'ed

3 _\@#tst‘:w - o . | _ -

8

Y o

ujlorSk Th s‘essence was supr151ng only in the extent to whlch 1t

(dichotomy.r A powerful theme occa51ona11y art1cu1ated and fre—

"pref%??ed inservice. Governance of,the center and declsion-making =

:En professional development further substantiate this theme.

»speclflcally';ncluded advisor/consultants from RISEt

T

Athey sawg%hemselves as contlnuously grow1ng, changlng belngs.

lRiéE gonstltutes;a Vvalued aLlytln those, processes, and the

it v X . \

- N . e St A g
*

~

These teachers are no dlfferent from the rest\of humanity

in thelr preferences for trustworthlness in colleagues and shper-

R . - . O

- ’ L .
was«powerful 1n the1r 11ves, however WhIle‘no one, spoke in ;
exactiy~these_words4rthe 1nterv1ews did h1nt at a trust dié?ﬁ“ifv

quently implied was;, ”the public does not trust us." It appeargggifj

that cOncern about low salaries was, somehow, abated by thelr f»ﬁ

“tacit acceptance of the validity of the public’ s lack of con- .

-

V7 2 e B b

?

fidence in them.

. ) . ']p 3 . . .
- s - ‘ e b 2 . . s e
. This t essencgfwas unmistakable 1n.qlscourse concerning

.

procedures associated with inservice were trusted oecause they
were controlled by other teachers. The cardinal value placed

upon one's ability to exercise choice of inservice and control

[

. . . L3 K3 ! \ . / L3 .
L1kew1se significant and cons1stent w;ﬁh this essence are the
- o /
-numerous expre551ons of preference fon»1nserv1ce that 1nvolved

teachers sharlng and dlscus51ng pr10r1&1§s w1th “each other.

- For OUs and NUs these trust de51gnatlons for teachers




&

i)
h

‘were quicker to trust physical, tangible ekamples just as thgy .'ipf

were more,willing to: ‘trust inservice presentations made by o

visitors were regarded as goi}eagues whose current work Lo VR

. X .
b £ - 4
» - .

COnsisted of supporting and expediting othep teachers' work.

~

A f1na1 element of the trust refrain is exemp11f1ed in

»

phe-phnase, "seeang is bel:eylng." Teachers in a11 categorles . -

~ N
o

. 1 « T
AP
other teachers. Somewhat 1mp11ed was dlstrust for presenters v
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Implications for RISE Teacher Cente1

R

a

Those in p051t10ns of respons1b111ty for the quality of

liie_experlencedoby teachers in the RISE service ayea could R

benefit from read1ng the t*anscrigzs—E?BHuced’by his study o

~ N
".-. i,

Each interview is in a real sense a collectlon of messages from f*man

~

i {», ue.wm".v. Spstaserts s s x

an,individual about'his or her life. Each of these interviewees
is engaged in living and growing processes that are unique, ’,2:;”
sometimes ecgentric—appearing in the degrees of diffefentness - 3

from the more ciastomary. 2ut 1o form be11efs based upon. the L

reading of—only--one..or a. few transcrlpts would be m1s1ead1ng! i
The qua11ty of interchange varied cons1derab1y over the thirty- =

six cenvensations. ~Continuity and consisterncy varied accordingly. "

i Gy

Systematic sﬁudy and analysis in comparison with the vurposes L
of RISE (Appendix‘h) does, however,identify some useful implica- o)
\ AL o

'tions’fer RISE and for teachers and administrators of member

schools. > " . ‘ s
: i 1 ' .

1l

“First, there can be no doubt that insofar as these teachers

NIEY
P e et

are copncerned, RISE has made a significant contribution to the




- -

-

served by the center. Th1s is not a c1a1m that all teachers

.
hd

Vhave benef;tted »It seems,probable that oylng to %he va1ues
\ ot .a
and lle\style of some teachers, RISE is unlrkely to have

‘ signlflcant 1mpact upon everyone. Because of thls factor.lt

m;ght_pe 1nappropr1ate to attempt to measune outcomes of RISE

‘services according to individuals who ‘have opted "to g0 1t 0

M .
A “ -

assess services on'the basis
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however modest that ‘use m re. .

s
=

Second although these subJectgrdlg\nst dlSCuss RISE' ’Tff‘{

formal needs assessment mechanlsms, they are satlsfled'that thelr;:>

. . s e
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of them place great personal value upon that feature..

-

Third,\the importance of RISE's accommodation of teachers'

needs _to =exercize choices and participate in decisdon—making’fsf ;
° ' . - %

upheld -by the data. These options are locatqdvat the heart of
the .empowerment theme ‘détailed earlier,

v

Fourth, reSpbndents~who had:visited,the.teacher center

s
=

- -

W

spoke favorably, often enthus1ast1ca11y about it. n‘Was
voiced about the 1ack of ,privacy afforded by the physical

arrangément, and‘most interviewees 1nd1cated the be11ef that the .

L

center needed to, be much.larger. Mater1a1s, equ1pment4,books

- .
. . > N ? . Qe

" -and other resources-were’complimented.
Fifth, the idea of the poiicy board, its membership ~.7

. * \" N ,,“ " -~
functions were roundly supported. Firsthand experience with




pclicy'board members and functioning was limited, but the
erganizational concept was fully:ehdorsed.

Sixth, the,adVisof/consultants who visit classroOm

teachers are highly valued; in part for the services they

‘o . * : . 9 .
render but in larger measure for their support and encourage-

<

ment - the teacher advocacy they embody. Without these human

.

manlfestatlons it seems, probable to this 1nvest1gator that
teachers' acceptance and use of RISE would be con51derab1y

\less than 1t presently enaoys. . ~

1

Other 'services performed by the center were also men—

-tioned in the course of the -interviews. None, however, sgood

‘out 'abdve the rest as;more essential than othérs. The over-
ridiné theme was one of R1SE as a composite pé attributes, -the
most important of whlch are nhuman, standing tall in a posture

of teacher advocacy g .
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APPENDIX A

Description of RISE Téacher Center ’
éoncegtual . :

.
L

The prlmary purpose of the RISE Teacher Center is to encourage, en-
hance znd facilitate .the personal and professional growth of teachers

in sc.uools serving nine towns in east-central Connecticut. Due to the
modest size of the systems comprising thé service area no such staff
development resourcés were available prlor to the establlshment of the
Center in 1976, 1In order to address issues o% greatest concern to.
pract1c1ng teachers the programs, resources, and services of the Center
are provided on the basis of formally and 1nformally assessed needs,
i.e., teachers' perceived needs for curriculum development and 1mp]emen—
tatlon Teachers' choices provide the underlying guide and decision-.
maklng 1mpetus for the RISE Staff's decision-making. The transcendant
theme, then, is to provide experiefices which will help teachers to
learn more about themselves and their students —- successful ways to
teach, effective materials to facilitate learning, and practical tech- .
niques to enhance understanding and decision-making,

N

Organizational

The Center is housed in an elementary school centrally located among
the eleven membér schools and less than a-thirty minute drive from the
most dictant school.  1Its physical resources include: idea books,
teacher-made and commercially published curriculum materials; a work—
shop equipped with tdols and materials for hands-on constryction,
collection of scrounge and recycle materials, a large area for work—
shops and meetings, and audio-visual equipment which can be borrowed
by teachers. Costs-.of establishing and maintaining the Center its,

) personnel, and services are met hy local, federal, and prlane founda-
i tion funds. o s :

A pclicy board made up of teachers elegted frop each of the part1c1pat1ng
schools oversees all programs and activities. " In addition to these

: eleven teachers, voting members of the Teacher Center Policy Board in-
clude two representatlves from boards of education, one.school adminis-
trator, and a representative from higher education.

e ) In addition to the Director, the staff includes a coordinator, five N
advisor/qonsultants, a secretary, and a full-time researcher to carry
v on the Cepter's tradition of continual self-evaluation.

* N \

Services "o

Dbkt B ————— ~

& In addltlon to the physical resources of the Center available to
) teachers RISE prov1des outreach services to address teachers' needs

in their classrooms and schools. This service is accomplished by the
fivé advisor/consultants who visit member schools weekly to meet with
individual teachers regarding on-the-spot needs or concerns and to ]
work with ‘individual school 1nserv1ce planning teams. They also
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Description of RISE Teacher Center (continued)

Serv1ces (cont1nued) ' N -

. study groups, explore and .obtain resources, disseminate the monthly
. newsletter describing programs and activities, co-teach with classroom

and its constituents

KAddltlonal serv1ces RISE provides 1nc1ude

——ively meet the needs of the students they serve

1

3

. 4
i 7 K

conduct workshops 1n their areas of expertlse, follow up on ‘workshops
at the request of partlclpating tedchers, take part in curriculum

v

teachers, and serve as the primary human link between the Cénter |

it
s’-

(a) 'conductlng all day workshops (for which substitute teacher’
fees are pald by RISE), half day inservice programs, after
school and evening programs, and sponsoring university
accreditechourses. Lo

(b) prov1d1ng programs in which outside consultants work dlrectly
with teachers and $tudents in the classroom.

(e) ma1nta1n1ng ongq;ng formal and 1nforma1 assessment of
teachérs' needs and interests.

”

(d) introducing innovative ideas, materlals and techniques to f
practicing teachers. \ -

PSSR T I ) I
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(e). promoting collaboratlve activity involving teachers within
one school and among member schools, ° \\h RN

237

(f) producing a monthly newsletter nubllolzlng Cent programs,
special projects of interest to teachers, and the\aqtivities
and accomplishments of teachers within the serv1ce area.

(g) ‘conducting an ongoing evaluatlon of all Center programs and _*
services while explorlng new poss1b111t1es through formal
research. ~

¥
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.

In summary, RISE Teacher Center exists to provide a total teacher
growth system in order that teachers will have support in their efforts
to continue their professional development ‘and, therefore, moreaeffect—
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APPENDIX B

Project RISE, Halls Hill Road, Colchester, CT 06415  (203)537-2117

\

Partnclpant Information

L.

\
\ . Al

= Name: ' , - School: Date: / [-
b, . (last) . (first)

So that we can better understand the usages of Project RISE we askd&ou

to provide the following information at least once durlng the current

school year. If you have already completed this form, it “is not ;nec-
' éssary to do so again. Thanks for this valuable data. -~ .

~

N .

\
1., Total number of years teaching experience including

the current year:
2. Years of teaching experience in present school:

N
l
Grade Level and[pr subJect_xaught . ’

3. Approximate number of RISE workshops Dreviously attended;
(check one): ___ (0) __~ (1-5) \ (6-10) (11w

4, ”Approx1mate number of RISE nrograms other than workshops .
previously attended: 3 '

(check one): (0) (1-5) ) (6-10) . .(jﬂ+) ‘

5. Approximate number of visits to RISE Center other than t
attend workshops: )

(check one): (0) (1-5) (6-10 (11+)
6. Approximate number of "projects'" (eg. imstructional gam L,
e classroom furniture, curricular pland etc.) resulting from
-y . RISE "contacts'" (eg. advisor, workshopsx etec.): .
(check one) - (0) (1-5) -10) ¢11+) .

- '\ ]

L
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APPENDIX C . ’

) s 3 ' 3 4 &
Documentation of Interview o

- -

7 I hereby declare that I partlclpated 1n ‘an 1nterv1ew with
'ﬁa representative of RISE Teacher Center conducted solely for

research purposes on ) : at
(date) . - (Jocation)

tv,

-Ndme : S .

.

' . ’ .
. Interviewer: . .

.7
L

- .
. & .
MRS AR A A I I I I A I e e I I R I O O N T S S P L A I Y

‘ Release Form ' ’ . }//// T
I hereby agree that my intérview tape and the resulting
transcript may be used by RISE Teacher Center in the conduct of
research with the proviso that my name -and any other proper
names used by @e and/or the interviewer will be stricken from
the. tape and the transcript. I also waive any claim to publi-
cation rignts associated with my interview. I further agree that
my anonymous transcript.may be kept on file at RISE Teacher Center
for use, citation, publication and/or copyright by scholars and

- r

-

students in their learning and research.

A

7

Name . .

3

, o
Location X

<
Y

»

(Interviewer) —




4”§a11s ‘Hill School _
. 'Halls.Hlll ‘Road - - . -

,Colchester Ct. 06415 . - -

o : ‘. 30 June 1980

Dear

We at RISE are very excited about the research we'll be doing’ this-

summer and I am dellghted by your w1111ngness to participate. I
. am wr1t1ng to fu1f111 my promlse made in our telephone conversatlon

regardlng a brief descrlptlon of the project:.

‘Our‘interest lies in acquiring statements from you which reflect
your perceptions about 'your professional needs, preferences and
development. Our questlons are intentionally broad because we
want to know your thougﬁts about your own development. We are not
try1ng to obtain evidence verlfylng any particular teacher edu-
cation programs. This research is part1cu1ar1y pure in that we
want X_~ to tell us what the issues are as X_~ sec¢ them.
One of our interviewers W111 contact you in 1ate July or early
August to arrange a convenient time and place for what we expect.
will be a one anc one half to two hour interview, We wish to con- ,
\venlence you inasmuch as possible as long as the interview takes
place before the first of September\ The interview will be-tape
recorded, coded for anonymity and then transcribed. Tapes and
.+ typescripts will be analyzed and summarized. A final written
report will then be prepared for the funding.agency, the Far West
- Laboratory for Educational Research and Development in San Fran-
cisco. I'm hoping the flndlngs ‘and conclusions will be complete
by they:end of January, 1981. We expect that the results will be
disseminated on local, regional and nat10na1 1evels.
bl
I w111 be.out of state until July 22, so if you have any, questlons
about the study do not hesitate to ca11 me at RISE after I réturn.
‘As you probably recall, the grant allows us to pay you a $ 50
honorarium for your participation. I trust that you will also
flnd the interview to be a beneflcial experience.

Best wishes for a healthy,. happy summer!

1
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Cordially,

Dr. Christopher Stevenson
Researcher ..




