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- . Preface ‘

. ) . \ . .* ‘

Stuqiig oé/racial and. ethnic minorities usually are“designed as studiés

of social problems. Especially‘is this so when ideal -type models are used.

Racial and, ethnic groups are analyzed to determine how and why they deviate, o w

-

from the norm ' T

“ L »

i Our study was dellé%ately designed to turn this~custom ar0und We seti

‘vnt to dlscover the'most outstanding black scholars in“the social sciénces e

and humanities 1n the Unitéd States and to'detefmine how they achieVed -

. ¢ RN * -
. . L . f - [ B .
emiﬂbnce. . s s e : C . . . .o e
- . ~, . . ¢+ . -t . .

.

“We did,not assume that scholarly excellence among blacks wduld differ .

. A"
.
.

'from that among other populatlon groups. But we d1d assume that the process

»

of atta1nmeﬂt might d1ffef for minority and maJorlty populations, due to

t »

their unequal access to power and other resources. One group is domlnant .

- -
s -

and the other is subdominant in terms of power and auﬂhorlty relationshlps.

v

‘This could make a difference.

design that facilitated a comprehensive

We would have preferred -a study—

comparative analysis of black and yhlterscholars. But resources were in- .
suffic¢ient. Thus the case studies ‘were of bl;cﬁfscholars only because’ ’ .
' : ~

‘not much is known about.the developmen}al process in,blacks_of,high achieve-

ment. However

-

4

,\the analysis of our survey data is ofbblack‘and white -

-
>

¢ . -4 -‘
? %

scholars. . a’e
-~ - - * ¢ a « ,
) " Scholarship ultimately is for the benefit of society. We decided to .

. _‘b .~
use the reputational approach as a way‘of identifying‘outstanding‘scholars.

a*

- There are dangers in the use of this approach in that.creative people

-

often Stand alone and not ‘with the crowd. In the end, howevegtheir work s
co ' - . st - . o
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must be vindicated by others who benefit from it. Thus, we accepted the

¥

risks of reputational analysis in identifying outstanding scholars as

more app{\priate than our own bias or that of a small panel of advisors.

0
°

We believe that the life histories of the f1ve scholars selected attest to

°

the validity of our approachi .
. ot . . "
All studies in race are delicate- and -sometimes dangerous adventu;es.
- % e ’

From whose point of view should data be interpretéd —-— that of the minority

<

or that of the ma30rity° We decided ‘to include judgments from both Thus%

the reputational phase of the study obtained Judgments from professionals
who identify with m1nor1ty and majority groups. The outstand1ng.scholars

included in “this study were 1dentified as outstanding by all.

oy

The basic reason fOTr.sampling the memberships of professional associa-

A

“tioms was to obtain a representative rating of the schplars nom1nated K

However, we recognized that the raters.who were randomly seletted prov1ded
a modest opportunity to compare the career development process Jf ‘black .
aﬁd white professional scholars, especially‘in:terms’of their initial and
current jobs and the association, if any, of'their family a;d educational
experiences with their similar or different levels pf‘adhiivéme:t:

This book, in essence, is a study in the.stagés of adult development,

with special emphasis on humanistic and gocial scienmce scholars. It

*

focuses on the unfolding careers of successful people and -identifies the
’

decisive events in their lives. As suchy it is a study in the area of .

e

human development that ‘embraces_ both social psychology and sociology

%

. Presented also, is an analysis of the structural Supports that sustain'

28
- ! . 1

the professional careers of scholars., Particular attention is«given tg
7 . o -
the function of.-family and e8ucation in career development: This study,

. B
e Y e d - °
.




. - | ' . 111 »
then, is one of social institutions and their'interrelationships as mani-

-

\

- fested in_the lives of professional scholars: These data‘reveal principles

Q . i
.

e pertaining to social instjtutions, the sociology of the '‘professions, and oL
the sociology of science.

) . , .
Indirectly this is a study in higher education tind race relations.

.

-

P

- : - . ]
It analyzes the association between the college or university one attends,

) he.rank‘of'academic appointment, and the income received by'race. 'In this
- - . « < _ - - . .

connection it throws further Iight on the issue of the association. if any,

between race and social class where soc1a1 class (professional status) is held

.
e

more or less constant while race and other characteristics vary.

In summary, the information contained in this book should be of K ’ g

[ 3 K

practical benefit to young scholars who are in the:procesé of building

. their,careers .and of theoretical value to research in svciology, psycho- ’

x

logy, and in the broader areas of ‘'race relations, human development, and
: . + RN vt

M
! ' higher education.

Susan Greenblatt assuned primary responsibility for preparing the'

12

survey data for analysis and Charles ‘Willie was primarily responsible for a .ot

.

preparing the case studies: Elfred Anthony Pinkard served as research ! "-

i

assistant. Katharine O. Parker provided expert editorial assistance;'¥and

-

_Betty Blake was the project secretary. The five outstanding scholars -- . L

Kenneth B Clark John Hope Franklin, Matthew-Holden, Jr;, w,'Arthhr\ s . .

-
*w a . . . \

. Lewis, and Darwin T.‘Turner -- were generous with their time and

7

. - graciously assisted by graﬁting interviews and reviewing vtheir blographical
’ . statements. Without their cooperation in revealing the details-ofitheif . .
. ' ! > ] P
‘ ‘ unfolding:careers, this book could not be written ALY glory and-honor

.y e‘ L. .
' . to them for their unselfish ways and also to Mamie Clark, Gladys Isabel T )

. R v o \
A v L4
.

v

-
5
) |

'




&
Lewis, and Maggie

vided helpful oversight as NIE project officer.

Jean Turner who proyided additional information¢about

>
’

the way of life of their ‘spouses. . .
We are grateful to the National Institute of Education for support
~

of this‘study on Charbcterfstics that Contribute to Excellence Among

Black Scholars through a grant (NIE-G-80-0035).  Antoine Gardbaldi pro-

The coauthors of this

report are solely responsible for thé {nterpretations presented herein,

particularly those for which they~assumed primary respon51bi1ity. The

°
.

contents do not hecessariiy reflect the position of the funding agency,

and.no official endorsement of these materials should be inferred. .

® >

[
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The Components of Achlevementgind
Defin:Tions- of Ou s m(q
(’o?ess'onaf S
The components of achievement and success din minority and
‘ /s . ) "
majority populations -- What are they? A comparative analysis
is needed. For too long social scientists, have used one group
: ) :
as a norm and assumed that behavior in that group was represen-
. . ’i

tative of all: . with reference to race, whites have been used

. ; . i *
as the norm; with reference to\sex,emgles have beén used as the

~

' norm; with referenci to socioeconbmic statuse, thé affluen¢f have
bee2~USed as the norm. This*precisely is &haé Christopther .
Jencks and his colleagues did in their book entitled Inequality

(1972). Commenting upon this practice, Howard Taylor said that
- «the inferences about the contribution, if any, of education to

achievement is based on a sophisticated statlstlcal technique

called path ana1y51s; however, "not one 51ng1e path analysis in

the entire report [’on InegﬁalitX.} is performed on even one ' 9

[

black sample." Yet, Taylor said, Jencks 'clearly infers that
education is not related to success for blac ‘peeple"; and he uses
Qis study as the basis for this infererce (faylor, 1977:243-250).
Such~an inference should not be made when blacks have not been

the subject of investigation.




- in.this society.

&

o e ¢
With an orientation &hat-was similar to the—eme<<xiibived
?y”jénéks, Daniel Patrick Moynihan concluded that the progress

of blacks as a group is seriously retarded cause of their

- )
alleged matriarchal family structure which, he\said, is ''so

’

out of line with the rest of American society" ( 965:29j.

7

Clearly, the 1mp11cat10n is that black family forms that axe

dlfferent from white' famlly forms should be’ changei if blacks

wish to-participate in the opportunltles that whites perience

-

The practice of projecting the behavior patterns that

. A © invald _

characterize one group upon another group 1s b?& social science
1L N )

and has }mpaired our understanding of varying adaptations among

g

\

cultural groups to the situations and circumstances surroundi
them. Moreover, the practice of assuming that the way of life.

of the domlnant people of power is the norm tavwhlch others
Sa

should conform has blinded us to the cultural innovations among

a

the subdominants that may be of unique benefit to them because

‘of the1r 51tuat10n. Perhaps these cultural innovations of

minorities eea%d-be modlfled to the advantage of dominant popula-
tions, even as some practices of the dominants have beneflted all.

This study will gnalyge achievement patterns as they are
manifested in majorit§ and/minority populations. Special emphasis
will be given to the adaptations of minorities largely because
their achievement”behavior hgg been ignored and neglected. 'Most
of the previous, work u accordlng to Jerold.Heiss, "focuses on

the black famlly not for its intrinsic 1nterest but rather

®

16




e g
{
4

' because -it, is ’thought to be implicated in a social problem"

" (Heiss, 1975'4) We approach the study .of the relative achleve-

menq,gi,black gnd whlte scholars as an analysis of cultural )

patterns rather than.as an investigation of social problems.-
OUr approach rejects the assumption that it isl"a disadvantage
for a minority group to be operatding on one principle, while the

'gfeq; majority of the population, and the one with the most ad-

vantages to begin with, is operating on another (Moynihan, 1965:29).

- We assume that dominant and subdominant populations exist in a
system where each group may have different patterns from the other

but where neither pattern is assumed to be inferior.

* Occupation and Social Mobility

‘ The United States iﬁ a wag arning society. Two-thirds .
of the national income is derived from wages and salaries (U.S.
Bureau of Censua 1980). Over'the yegrs, there has been a slight
upgrading of the occupatiqnal structure due to shrinkage in
such categor{es as self-employed manager, laborers, aﬂd farm

occupations (Hauser and Featherman, 1977). The increases have

=~ . . and
" come at the levels of salaried professionals, managers,Askllled’,
- . . 4
é;f:'f;;mas¢=kéuéa!¢ workers. However, 'the shift over the years from
i
o ‘.
i ”{ lower-status to higher-sTatus occupations has been modest.
. . / . .

‘ In the light, of these ‘facts, Hauser and Featherman con-

cluded that "if recent expectatlons of mobility between genera-

tions are-to be met in the future, there will have to.b% a con-
. b

‘ tinuous expansion of oppoftunities for employment.in higher:

(
stapus, occupations" (1977:90, 96).




‘Louis Kriesbergﬂalso called attention to the functién bf'an
' expand1ng economy upon employment and income opportun1t1es
He said that generat1ona1 change in the propqrt1on of . the
_ population which is poor is largely determined by ecogomlc de-
velopmeﬁts and public policies regarding income mainfenance
_gnd distributipn" (Kriesberg, 1968:5-6). .
. During the 1§70}s a debate emerged between social scientists
regarding the effect, if any, bf changing opportunities in the ,
economy for blacks. ‘Richérd Fjeemén said that 'the edonomic
status of gbllege-educated black workers improved grgatly in
the 1960]s-and early 1970}s.y Indeed, he said that "the economic
position of all black lee graduates...improved, though not by
enough.to obtain‘equality in income Sr employment possibilities
with whites." Freemah 4ttributes this increase to governmental
[efforts to éna discrimination and increased educational opportu-
°S<;ities for young black men at the college level. He said that

the opportunities had not spread throughout the labor market

because it is not a 'structureless bourse in which persons of

different aéés are interchangeable." He reminded us that " all
, young college graduates were more (negatively) affected By'thé \
*

\margjt downturn than experienced personnel, and that young

black men were more‘(positively) affected by the decline in

markét discrimination than tﬂeir elders." Freeman declared

that "income discrimination has been eliﬁinatqd from new entrants"
but that "the legacy of past discrimination is likely to main-

tain a'si{eable black;whiée gap amoung college men as a whole s
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b for years to come" (19763 137-157).

Qt;&—Dué}ey Duncan and Hodge's studles have shown that
upward mobility in terms of occupation is a reality for some
individuals in the labor force, including blacks. They als®
found some downward mobility, particularly amoné\those whose* ¢
fathers' jbbs were of high sogioeconomic status (1963:629-644);
It is possible that gains during the late 1960!s and the 19701
Ggééé be wiped out by an unstable or constricting economy, the
repeal of affirmative action legislation, or the absence-of
diligent enforcement of such laws that guarantee eqﬁity and
equal opportunity in employment by race. Cettainly the progeﬁ?y
of biacks who have experienced new employment opportunities

. may not have similar expcriences if there is reduction in af-
firmative action. As Duncan hes tocnd, downwdrd mobility is an
eveﬁ:preseqt possihility. |

At the c¢onclusion ofépis chapter on "The 'New Labor Market'
for Black Graduates," Frééman tempered the enthusiasm of his
report on the elimination of the historic disadvantage,pfieducated
black women and young bla%k male graduates by this statemegzz
_ﬁparity in Statting jobé does hotnguafaﬁtee parity in promotion
in the future.'" In other words}'ﬂmarket discrimination could
simply have a more delayed reaction on the‘ecopomic status of
black graccates than in the ‘past." Acknowledging one of the
sources ot the}"new labor market" for educated blacks, Ftéeman

concluded that "1f governmental pressures for affirmative action

weakenf so too w111 demand for black college personnel“

s
H
L)

+
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(1976& 146).
L

Our study will enable us to determihe

whether this_is a general or, 11m1ted f#hding, a temporary or L

permanent~trend?,and whether gains at thé entry level have been

sustained by promotions and equitable salary increases. If

the "unprecedented job opportunities in
¢

governmeﬁt-sectors" that '"more talented

""the

blacks are experiencing'" is due to

white-collar positions and the pressure

the corporate and
and highly educated
expansion of salaried

of demonstrated .affirma-

tive action" as William Wilson claims (1978:12%1), then the trends
that'have been observed may not continue in a constricting economy,

p
especially in the area of employment in education where blacks
have made great strides, or during a period when the executive
branch of the feagfal government may downgrade affirmative action'
in its hierarchy of priorities.

p

an

Parents and Offspring: Intergener;tional Effects .

#

With reference to parentel background, Duncan reportf that
the association between occupation of-parent 'and occupation of .

At the most, 10 percent was the estimated
<thev

amount of occupational inheritance experienced by men in jeme study

offspring is modest.

(1963:635). The: assoc1at10n is so modest, that Beverly Duncan

and Otis Duncan said, 1t is -safer to conclude that tgpocioeconomic

origins have little beanfings on o%pupatlonal success given a man's
job-qualifications” (197p:166, 156-177)F o

S - i
Examining- yqung black males, -Freeman\arrlved at a
) 4

conc1u51on that was similar to that of the Duncans, he found

.
N ~ 4

~
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. fac111tated 1arge1y by an increase in the number of hlgher-‘

v ¥

that "in, the younger male actual occupatlonal ca1cu1atlons,
. J’
~parenta1 ‘occupation has a positive though not 51gn1f1cant

seffect’ (Freeman, 19762:103).

. i‘i modest assoc1at10n between 1ntergenerat10na1 occupa-'
tional mobjlity and job of ‘the father -is stroiger among whites
than among blacks, according to Larry Hunt and Janet‘Hunt |

(19&;:114). This fact is further .evidence that a finoing per-

-

taining to one racial group should not be projected-ubon another.
, . A

Morsover, it refutes the theme in the literature that ''racial

stratification...is berpetuated by...race Y4iXfepences in the

(O . .N . )
fither-son connection." Such a theme was articulated by Freeman,
2 Pd
who said that "discrimination aside, most black Amerlcans are

dlsadvantaged by coming from families of low socio-economic

status,. .." (Freeman, 1§76b'87) This assertion'was made despite r

Freeman S contrary f1nd1ng regarding the™ 1n51gn151cance of

1ntergenerat10na1 occupat10na1 effects-already mentloned and hlS

-

other finding that“young b1ack men from the poqreet backgrounds

progressed in the new labor market %i the 1ate 1960!5 and early °

»

1976's (Freeman, 1976P:217). . o ]

’ N 2

If occupational mob111ty in the Unlted States has been

status jobs available’, education of’ the individual rather than.

/ -

the occupation of hls,parent appears to make a greater qontrlbu-
. }

tien to one's opportunity to get one of these jobs. Beﬁerly

‘Duncan and Otdis Duncan said that "schooling is»fouqd to be -the.

"most*important determlnant of occupatlonal success. 'Schoole

L NN

. i
has"..e cons;stent p051t1ve "effect on occupatlona%gsuccess"f §i§%‘

- . .

. . - . .
- g ) , 221
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'. . (1970:162). Schoollng 1s i w3y, of quallfylng one for a joby
. v L "~
., espec1a11y a profe551ona1 @gnagerlal orlskllled crafts ;pbﬁ

K-
Rlchard Coleman and Lee R%anwafef analyzed the responses

5

of population samples in Boston and Kansas to this. questlon

"What do you think is the mosteeffecmlve way for a person to im-
prove his social standing in America?ﬁw "A better education" was

- B N P *
a prominent response, along with- hard work, ambition, and en-
- [ s B 429 5

couragement by parents. '"The important tning abolit ‘the ingredient
of a better education,' reported the researchere; "is the occu-
pational oppo?tunities it opens to the as;irant.for upward mo-

o b111ty In the case of the hlghest paylng profe551onals where

*

entry absolutelg depehds on acqu151t10n of the prOper credentlale

of schoollng, it can even be a crucial 1ngred1ent " The people
. put it this way: !First, get an edg/tlon -- that w111 get you .

a\fetter job and that w111 lead to hlgher soelal standing, be-

cause'you will then be making more money (1978:239). Colemen

and Rainwater stated that most ,of the pecple recognized, however,

- 5 o~
™~ that "education's role is onmly as an ‘%ntry ticket to the contest’
for higher status and no guarantee of ninning“ (1978:240). \

Even among blacks where a famllyﬁbackground var1ab1e

5/2h as occupatlon of parents seemed to Be unrelated te the °

-
\-\

> current pfpulatlon in the labor force, educatlon was 1mportant

.o and nad‘ap 1ntergenerat10na1 effect . Freeman found "the rela-

. t10nsh1p between famlly background and educatlonalvgnd 1abor°
market_achlevement, traditionally quate‘weak among black

Americans, was greatly strengthened for young persons in the

o ’ .-
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new market to approach that found among whites" (Freeman,
19762:216). Considering the impact of'parenfal background on
the probability that .young blacks would be empléyed in elite

. o - -
profeSsional and managerial occupations, Freeman reported a

\Amdhg yoﬁng blacks,. he, found that the coefficient of parental

L 9 ., P .
. education was greater than the coefficient of parental occupa-

. b. g
ion (Freeman, 1976w.¥03ﬂ. f ion O"l Sosral Aﬂanl.T;
\ Actually, education contributes to upward mobility wese-

\

" by its direct effect upon the individual who receives it. Im~—___

tervening effects such as the education of parents diminish

in significance compared with the association of formal school-

ing and occupational mobility attaimed by an individual.
i . »
In the past,'racial discrithination has been a significant

barrier against upward mobility of blacks, even blacks with
d = ’ . [ !
an educatifn. In the.1960's, for example, Beverly Duncan and

»

Otis Duncah found that the occupational score of a black man
“will average only one scale point higher than his father's

occupation score altthough he will have had three more years of

.

formal schooling than his father; a white man's score will

a

g éverage some ten écale po;pts ﬁigher although he.foo will have

had ‘only three additional years of formal schooling:" This
finding means that when one tontrols for education and family
structure, ""the black man canmof expect-to transmit to his

son such occupational status as he has been able to achieve

N . . with an effectiveness approaching the white standard"
a .

.20 effect (in terms of the estimated beta parameter).
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“~Tewavithe end ofthe 19708 Xecdde,

'/TZ"/ ‘ M,\ William Wilson callmed t};)aft: “the equal’
/TTJ\ employment legislation in the early sixties heme virtually eli-’

i/,%‘ ) mlnated the. tendency of employers to creafe a split/labor

E:;, - market 1n which black labor is deemed cheaper than Wh1te

o ,’ ’ abor regardless of work perfo:pe@i.. (1978:110). Dorothy ‘f—
/.

ewman and her associates are unready to embrace this sweeping
+ - -

conclusion on the basis of these facts: 'Blacks had achieved

compared with.7D percenr in 1940. But whatever the years,

blacks' occupational po%%tion did not match their educationala

position' (1978:49). Contrary to the finding,of Freeman and .+~
. Wilson about educated youpg blacks, Newman slﬁd that even 'the
' young and most highly educated...did not escape differences in
hirin and promotion" (1978:49). U.S. Census Bureau (lQ%O:ZSSl
data mleveal that in 1967, among 18- to 24-year-olds, the pro: 4
\portio lof whites enrolled in college was twice that of blacks-
\626.9 ercent for whites and 13.0 percent for blacks).” By
1578, the whlte/black dlfferentlal had been narrowed to 5.6
percent \(25.7 for whites and 20.1 for blacks). The Gallup Poll
ofl the Public Attitudes Toward the Public Schools published in
19;8 ref aled 46 «percent of-~ginorities compared to 35 percent
‘ f”*ajor1 y members who responded believed that a college educa; ’
t1on\15 véry important TPhi elta Kappa, 'ﬁhc%i 1978). Blacks

’ appearf to| be using education as their upward mobility means.
- 7

® \ o
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there were two and one-hélf times more minorities 251years af

“age and over who had engaged in post-graduate study than in

" a similar age who had engaged in postvgréduate e8ucation during .

. ‘ o ‘
symbolic 51gn1f1cancgg (1979:422, 426 (421~ 427)), -Thdee ,_st’//

o economlst Clifton *Wharton, Jr ’sald "in recent years, the in-

-1-11
4 ' R ’
- At the graduate level, the proportion of majority and oL
minori%y group members 25 ye;rs of age and over with graduate
schooling of five or mbre years was small -- 6.8 percent and
3.1 percent, respectively. The rate of catehup amoéng minorities,
however, exceeded ;he rate of forward progress among members of
the ﬁajority: Fifteen years eFo white enrollment in graduate
school exceeded that of blacks by a factor of 2.6; the gap was

reduced dur1ng a decade and’ one- -half to an excess factor for

whites of, 2.3. In terms Jof group- spec1f1c progress, in.1978
b}

1967, the year before Martin Luther King, Jr. died;'among whites, .

there were only one and eight-tenths times more individuals of

the sameot;;e period (U.Sf\Buread'of the Census, 1980:296-297). Sy

’

Israel Tribble, .Jr. said thaf b1ack§ do not pay an&
attention to those who étpempt to downgrade the value of*a

college educatlép He sa1d that in no way has the fa1ter1ng /-; -
and painfully 516w steps w1th which the 231ted~5tates has .~ =

4
traveled toward some semblance of educational opportun;ty for

@ . . . »
blacks diminished the perceived value of educatlon 1n 'chelr.\> )

° N y\“r,/ .
eyes. He said that '"education has been a direct and.prowen pat 4

N . N . - fa “'\/
to upward mobility and leadership in the black community”and at

blacks know that "a college education has practical as well as
~

= < .

[ Y

~
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vestment to develop the black community haszaid off far more
. - \.‘

- ~
for blacks than for whites.' Wharton said that recently '"the

relative increases for black men in average income were twice

+ 4

as large as those for wh1te men" desp1te the. fact that’ deplorable
"income dlfferentlals remain between blacks‘and whites of com-

parable educat10na1 level™ '(1972:281-282). ~* * J ¢£f
%o explain The new gains
o eyplai The new ,Q inedu onbybfl#

The name of Martip Luther Klng, Jn, vas invoked

.

-

,’ ../,/(

,/establlshm .‘ Ihls op1n10n was expressed by Charles

/

.‘ Odegaand’pformer presydent of the, Un1vers1ty of Washington.
~

n a Macy Foundatlon sponsored report on Minorities in Med1c1ne,
#

/. sa1d "The assa551natlon %F;hr Mart1n Luﬁher Klng, Jr., in
A )
. Apr1} 1968 spurred llhlrallx\orlented admlnlstrators and

faculty in medloal schools to greaf‘r\actlon to recruit dnd
' admlt minorities™ (1977422) » These flgumes comp11ed by~ Odegaard

represent an astoundi increas <Tffpm 783 blacks in first- year

éiasses inJAmerica med1ca1 sch ols in 1968- 69 the number in-

creaged to'1,04z
"thereafter up thro

acy Foundatlon study) to a hlgh of 3, 456 In other Jgrds,
the proportlon of&plack adm1ttgd to f1rstdyear classes for
graduate study in medlc1ne Jumped from 2.2 percent O all enter1ng
students, the'academrc year of King'"s death, to o.Z percent
seven years later. The ris;"was dramatic -and g}eep.the three
years immediately after Klng‘d;ed ‘ from a one-third inarease

in 1969 70, the number almost doubleduln 1970‘1L/ and ach1eved




a level 1n 1971 72 that was more than two and'oneﬁhalf times
greater than the black enrollment in 1968~ 69 (0Odegaard, 1977: 31).

The death of a famous black American would seem to be ‘a

°

e of

great sacrifice and an inappropriate price for the purpos

gaining increased occupationa

opportun;tles for graduate study.

Ed

who have rece1ved post graduate education in medicine and other

profe551ona
‘4 AlA LY

4

4

1 opportun1t1es through increased

1 fields, or even a tollege educatlon, thes impact

~

- -

Because of the s?aTl numbers «— Ao ‘

‘ii upon ‘the 1ncome of black people as a populatlon parameter

necessar11y is small.

However, t#sy represent an important

beginning in the achievement of racial équity. Thus; blacks’
‘ 4

have identified higher education as.an imoortant path to .

liberation.

N s msm—————
O - . i’ ’

T 0\
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Definitions of Outstanding Professional Status

lse K
The accomplishments of five outstanding scholars in the humanities

and social sciences will be analyzed in detail in Part II Here, we

professi wal
present the definitions of outstandingnsehe&nséy status as given by a
cF .
national sample of black and,white scholars in the fields of economicsy
» -

history, literature, political science, and ‘psychology. How the sample

s
was obtained will be explained fully in'chapter 2; only a brief descrip-

tion is rendered now.

0f the 554 indiV1duals in our nationwide sample of humanists and
social scientists, 407 reronded to our request to rank several scholars
in their field who had been nominated as ou%anding. Table 1-2 presents

by race cF the reasons
a distrlbutionﬂof reasons for ranking a scholar t3=weeaod 55 percent were

A
offered by white respondents, 37 percent by black respondents and 8 percent

by respondents classified as other minorities. -Aid—eetstanding—ecioiars

» i@ﬁ%ﬁi:ﬁﬁﬁﬁ%ﬁtiﬁ&. Some respondents ranked the nominated scholars but did
not give reasons for their choices' others. gave several reasons_for ranking
a scholar as outstanding. A11 told, two-thirds of the respondents ranked
‘the scholars and gare reasons they used to make their decisions.
~A substantial proportion of all respondents listed scholarship as the
mainfgeason for c1assifying one/as outstanding. This category referred to

research, writing, and publica ions. Each of the eight other reasons was

~_

-~

supscribed to hy less than ome-tenth of*all respondents.

' ’
Blacks and whites agreed that scholarship was the main indicator of

0utstanding professional status in the humanities and social sciences.

In addition to scholarship, the other criteria used by all (in order of
o




significance as determined by f equency of response) were professional
association activity, public serv~\e professional reputation competence
(including igtelligence and creativi y), teaching, commitment to the black
community, institutional affiliation,\\nd 1ntegrity (including honesty

and objectivity) Some of these have to do with personal attributes and

‘ .
others with organizational participation.

The distributions of the reasons for rank\ g an individual as out-
standing were analyzed by race. Kendall's tau wag computed and revealed
an association between the ranked distributions for\hlacks and whites that
resulted in a coefficient of *.47. This‘coefficient wa \evidence of the
presence of a positive corre1ation between the ranking s stem employed by
the two racial pobulations; it also dindicated the existence of some dif-
ferences between the two racial populations in definitioms of \outstanding

professional status, -in that the correlation was not perfect.

At the top and bottom of the distributions, there was agreem&nt

‘ . betwyeen blacks.apnd whites,as stated earlier that research, writing,\and

I

publishing (generically called scholarship) are important. components \of

of catkrandma peotessiona | status \
; Aand also that integrity is important enough to b\

-~ 3
listed but least importhnt in the nine-item hierarchy. After scholarship,

blacks listed competence, public serVice, professional association activi\y,

"S.v -
aty. ’

. and commitmeﬁp to the black community as most important in their hierarchy\

s

0:\ <

of criteria of outstanding professional status; these were in the top half }\
. \\\
of their hierarchy. Whites a1so iHentified scholarship as the main criterio\

and then listed professional association activity, professional reputation,

and public service as the other criteria in the ‘top half of their hierarchy.

B lacK gand white scholars &sagreaf ong he elative. imporfance oF —
hfompe nce professional reputation

"

I
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. buT The -
‘and commitment to the black community; b&eeks-ag;-whttes agreed:g%°2"72222‘1“§€(ences

. mrtcan,ce, a"A r‘anK C"r
iméL adicators -of T i h

and—-the sociat—sciences—They—were scholarship, professional association

activity, and public service. Nedest—differences—appearad—in—the—relative :

remrpe—of—the—trterarchye -
B o0 . o /‘
One could argue thit the two categories,. coppetence and professiona

I3 ‘s

reputation, are different indjicators of the same phenomenon. Blacks prTfer

to assess 1ntelligence and creatlvity directly as a personal attribute

these
which they call competence. Whites prefer to assesskrnCe&itgenceﬂmu}

¢

d
ceeatiaisy 1ndirect1y as they—ene reflectéorka=4n§39 reputation. If we

. g
indicators of intelligence and creativity, then the major dlfference etween

n their hiésarchy o5 a=m Crite n8 ‘ v

the races, 1s the inclusion of commitment to the black community in the top
=

half of the hierarchy eécrxiteria-by blacks and the exclusion‘of this item

1)

assume that competence and professional reputatlon are merely two ii\ieredé‘

in the top half of the hierarchy by whites. One might be inclined to

classify the concern hy‘blacks about commitment to the black community -as

self=gerving. If this is true, one can understand why whites left such~an

- .

item out of the top half of their hierarchy of indicators. .
. - % - ‘i’i.f,‘ -
A more philosophical issue may be involved regarding what should and

a

should not be included in a hierarchy of indicators of outstanding pro- i
T
|

fessional status. Observers of human nature and of social relations with

£

‘different perspectives such as Neal H@étce,/the journalist, Eric Hoffer, the
longshoreman and writer, and;Samuel Eowles and Herbert Gintis, the econo-

mists, have arrived at similar «conclusions about the function of subdominant

populations in the power structure ‘for the total society. g%#tce said,

3 \ rd b
o
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"A society deserves to be judged on how it treats its least fortunate

members" (H@E&ce, 1981:14). In more colorful language, Hoffer called
\ N

thi

subdominant people of power "the dregs" who, as theydfise to the top,

| . ‘
'said, \can be gauged by the character of its pri%fijis(Bowles and Gintis,

* tions
ing.

Acco ding'to the hierarchy of values expressed by blacks in our .

study, one \cannot be callous about oppression, indifferent or uncommitted

\

to the people who experience it, and be an outstanding scholar in the © -
humanities and the social sciences. Along with the criteria of research,

writing, publishing, intelligence, crea ivity, pubiic service, and pro-

- ° 1
fessional association activity, blacks /have added an ethical requirement

!

Fer
of concern for the poor, oppressed, and afflictedﬁhy-thosq who would be
cglled outstanding. It dould. be that tbe minority group in our study has
identified an ind{bator\of outstanding professional status that should be

included as an important indicator by all groups. According to this )

analysis, professionalsachifvement we!ehz=ei=%eéngre%aseé£4ed—ae—eu§~
stawdimg must be concerned with the enhancement of others as well as the
-advancement of oneself. #
\+ There is cause for cglebration that coﬂSensus\eRists between the
_racial populations regarding scholarship, professional associatio;
activityi and public’servige as important criteria of outstanding pro-

L ~

fessional status., It 1s-régretable that teaching is ranked by all in




Aruitoxt provided by Eic:

the bottom half or the nine-item hierarchy

.

Also there is cause

1?““ g
cern and even consternation that black, and white scholars share t

y

for con-

-n

ge belief

ERIC

3
that integrity is of least importance among the criteria listed as an in-

dicator of outstanding professional status.

.

o
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Table 1-1 s \
Crireria of Outstanding Professional Status for Black Scholars in the Humanities and Social Sciences Reported by
a National Sample of Professional Association Members, by Race

A

(

>

Critérié Percent * ) Rank . Ratio of Total Percent
) . . ) ) to Race Percent

Black ) Black White Other Black White Other
N =
152

Scholarship

Professional
Association
Activity
Public Service

Professional
) Reputation

Competence
b
Teaching

Commitment to
Black Community

Institutional
Affiliation

Integrity




" Chapter 2

life-History and Survey-Analysis Methods of Investigation

- P - €
°
.

+ In his book Explorations in Social Theory,. William Goode states that| °

"for nearly half a century, sociologists have paid little attention to

~

historical data" (1975:25). An increasing'number of papers 'that are published
. : : *
in sociology journals "utilize data from one time point only" (1973:25).

Yet more and more historical studies are stimuldted by soci%loéioal theory
in tﬁat some now deal with\ordinary social behavior, the main data of

sociologists. Many sociologists seem to be unaware of this fact (1973:25).

The soc1%} historians who try %0 account for and understand patterns of

~ collective behavior acknowledge that "the concepts and procedures employed

commonly come from adJacent social sciences" (Landes and Tilly, 1971:72). i

Social historians, ‘for example, are beginning to focus on what some’

have called collective history. Thls type of history analyzes among other

R

concerns the biographies of political eliteg, patterns of social mobility,

and major events in the past such as epid ics. by examining systematically
ﬁ L)

accumulated records of inviduals (Landes and Tilly, 1971 71-72). A

sa1ient characteristic of social ‘hi'story "is its extensive reliance on

v Lol t

comparison ... -- the systematic, standardized analysts of similar social

processes or phenomena ... in different setg%mgs in order to develop and
I . .
test general ideas of hew those processes OT phenomena work" (Landes \

.

* N\
and Tilf?% 1971:73). The leaders of the discipline admit. that comparative

<«

‘history "has received a powerful'impetus\from the growihg attention of ) .
historians.to the generalizations of social and behavioral sciencey tq!;*they

iEiiIES!E; conclude that "history has as much to give:to the other social

N

|
sciences as they have to give to history“ (Landes and Tilly, 1971:73, 72).
. ”» . r 4
, ’ |
Q, . ‘v e
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The pe pective of hlstgglans is beneficial in so ological analysis

L3

such as that undertaken in this study’ because many scholars in that field

’
‘may be dually classified as humanists and sociaI scientists. The humanists

\

€

2

insist that human expiflence is best understood within the matrix of time.-
and place. ™ey believe that to extract humantexperience from its matrix

is "an insult to the integrity of the historical process" (Landes and
N .
P

Tilly, 1971:10). -

<
the matrix -
The purpose of “this study is “to determineﬁaepee&e-of the lives of

anAhD\‘) a .
specific scholarsy \contributed to their success. The scholars

- v

v

selected for study are blacks who work in the United States. Blacks are

) 3

identified as the universe of study because of the paucity of our knowledge

°
i
3

about ‘their career patterns. . -

The methods of history -and socielogy are used in this investiga;ion.

T .
A combination of general blographic facts and data derived from interviews

about the family, educational,and careér 1ifedhistories of five outstanding

black scholars sge obtained This infornation was asseﬂﬁled for 1nd1V1duals

P Y,
'

who weﬁe ranked as outstanding by a random sample ‘of minority and of c.

\ majority persons in their professiomnal associations. Survey research

\ﬂ: By R '

* methods were used to identify the rank1ng scholars in economlcs, political"

s £ .
science, psychology, history, and English. The social spiences and

-
+ - .
-

humanities were appropriate'fiElds to study, Toward the end of the.1970
! »

decade, most blacks obtained doctoral degrées’ in education; the soeial

v
.

sciences, and the humanities,oand in that order (New York -Times, April 20,

.

1980:Educ 25). & ' . ‘
! ) . ‘ > ' Survey . c .

. Officers and members of the governing boards of each of the major

-
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. professional associations as well as the most promipant black professional‘

associatiogs were asked to nominate the three most outstanding black
P scholars in their respective fields. In somé cases it was not possible’
to obtain the membership lists of the governing boards of the black pro-

fessional organizations, so committees representiné blacks within the major

professional associations, or editorial boards of joummals dealing with~™

black aspects of the fields, were surveyed. Thus, in addition to obtaining

nominations from leaders in the American Economics Association, the American

Historical Association, the American-Philosophical Association, the °

v
American Psychologigal Association, the American Political Science Associa-

r tion, and the Modern Language Association, nominations were also obtained

n
v

froﬁ leaders in the Natibnal Association of Black Economists, the editoriak

board of the Negr6 Journal of Black History, the Committee on the Status

of Blacks in Philosophy, the editorial board of the Journal .of Black

Psychology, the National Conference of Black Political Scientists, and the

¢

College Language Asspciation: . . =

.

‘The nominations from these sources were then tallied and the scholars

mentioned most frequertly were listed as the panel of outstanding black

scholars. In most cases it was possible to select the top three scholprs

in a field, but'ig.some fields, several scholars were tied for thir¢ place.
B ~ . - = ~° L I H -
In cases where there were ties, those tied were all listed as nominees. )

¢

a

‘The nominees had been selected by leaders in each field, but im\order

to obtain a broader representation of opinion concerning scholarly ex-

cellence, a sample of members of each field was asked to rank the nominees.

-

t ’ Obtaihiﬁg reébdnses from members of the majority race as well as from
' ' memb\el}s of minority groups was a goal of the study. Therefore, the member-




L

'agree to mail out the questionnaires. Philosophy had no list of blaeck
\ . . .

v

ships of both the major- national professional organization in each field i
and the national black professionél organization in each field were

sampled.

‘A random sample of members l1isfed in the major national professional

.

associations was selected. Two hundred names of nonstudent members of each

major professional association were sy ematically drawn from the membership

. v
directories of each.of'the associatigns. The membership 1is€'of the
College Lapguage Association was obtained and all members in the field of

English were surveyed. The entire membership of the National Association

of Black Economists was also surveyed. B .

- In the'insqance of history, where the membership 1ist of the Association

for the Study of A¥ro-American Life and History was kept confidential, an
L

7
arrangement was made with the custodian of the membership list to mail out
{

the questionnaire from his headquarters. {P political science, the member-

ship list of the bl?ck organization was not available, nof did the president
~ By A 1

members oOr separate\biéck group. For these three fieldss catalogues of
118 predominantly bléck colleges and universities were obtained anq
guestionnaires were S nt to a sample of fqtulty members in eaéh field.
Faculty memﬁets at the%g schools are not always black, but this method was .

used in an attempt to increade the black réSponse rates in these fields.
In all, a total of 1,200 members of the major - professional organiza- - — |
tions, 865 members of the black organizations, a%gr;he factiﬁies of 118

preddﬁinantl& Black colleges ‘and universities weré sent rankiﬁg fprms /

and questionnaires. The respondents were asked to rank the black scholars
£ - | ' .
who had been nominated. They were also given the option of naming an
C .

L

O




_excellent black scholar of their own ghoice who had not been nominated

. ' J 25

‘ to.

Respondents were also asked to explain thglr reasons for their selections.

’

In a(\dition to vanking excellent black scholars in their fields,
respondents were asked to fill out E brief questionnaire that included
L1
edudétional and occupational data as well as data concerning age, race,

r s

& .
sex, and family background.\l The purpose of the questionnaire was to carry

out a comparison between whites and blacks within each of the fields con-
cerning egucational ani occupational mobility and success.“

Of the 2,065 questionnaires sent out in tyo waves, QSA'useaole‘in—
struments.were returned as seen in Table &-1. This is a respectable .(

-

return rate in\race—relat ns research because the level of suspicion

3

.0

and hostility ?s high and many in both majority and: minority populations

are reluctant te participate in surveys: »

The analysis of those who refused to participate is presented to ‘>

: i ' . o

inoicate issues that ought to be considerii in planning futyre investiga-
tions. Some, of #purse, refused to partitipate in the study and simply

Y

failed to acknbwledge receipt,of our letter. The race of these nonrespondents
is unknown since they ﬁgiled to answer the questlonnaire.

“Several nonrespondents claimed that the study was a waste of public N\

resources, was not relevant to them particularly, oroused a questionable

‘ | ~ ® -
data-gathering methodology. Regarding the use of study findings, a few

informants questioned what would be done with the,data. In, other words,
’ »

-~

they wanted to know what policf’implications could be drawn from the;data,

who would draw these implications, and how these implications would be

¢ o

5N
applied in the development of public policy. Specifically, one re'spondent.N

wrote, "without further information regaraing the source of this study,




At be of any more %alue than role-moqelé such as Curie, Galileo, or

o

‘excellencé {s the same for all racial groups. One respondent wrote, "the

t

research, I feel unwilling to fill out this form."

’\} .
A few nonrespondents felt that the study was racist akd that scholarly
Ay

s AN .

idea of this survey goes against‘the grain - it seems to permit’ the worst
.. . ' Y
kind of racjal stereotyping and I deeply regret that." .

s N N P » - N
One statemémt~on the letter that generated_negat}ve comments was that
the life\history of the ranking scholar would be useful as a role model. :
Individual!‘questioned whether the study could identify the "best" role .

model and the need _such an approach. One.respo dent stated, "I don't

Archimedes?" . ! ‘ AN

‘A few respondergs n@,nonrespondents\alike obje&ted'téﬂthe,absence of -#

* Ve

women on the ;émination list of outstanding scholars. 1In clarifying this ‘ .
£ . . -

concern, one respondent wrote, "] would .also, as a woman, find it dis-~-
‘ »

heartening if you would .give no consideratibn to providing a profa;e of ‘ .o

women." Qpéther wrote, "no.bbook on Black scholars sheuld: be written without
1 Lt
b s '

the inclusion of Black -women. Blacks cannot afford to be either\'éexis;'

| .yt

e

' —
or 'racist.'" (it sh0u1d be noted. that the list of nominees was&derived .

3 > >
from knowledgeable scholars in each field and could not be controlled by . (/ﬂ——

the research stéff.) These intense feelings about the absence of women,

despite the fact that the researchers were not re§pdnsib1e for the outcome ",
Ly - - -
a . . < .
of the* nomination process, indicates how much-women resent being overlooked -
. Cs " e &
and unrecognized for their professional contributions,

Ten indiyiduals wrote about objections to the stu hat may be

. . . ~ 7 .4() n ) . N
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. accommodating the unique requirements of studies involving blacks, whites,

3 . =7
. ’ ]

Qcheracterized as methodological. These included concern about the absence
of objective, criteria of scholarly excellence, and dissatisfaction with

the nominating and ranking procedures for determing outstandéng black
scholars.

Participants in the study were asked to rank the individuals if they v/
knew of their work even if :they did not 'kndw them petéonally;irespondents

were asked to rank such persons in terms of their own standards of scholarly
excellence. Different individuals consider different contributions of a

professional to be more or less significant in a partieular field. By

permitting each respondent to weight the characteristics that he or she ~
. ? © 8 -
considered more important, we were able to derive a range of definitions

N o (A
“ .

~—

of excellence. Some respondents-would have preferred that characteristics
- ) .
of seholarly excellence had been specified so that they could rank the

scholats_nbminated according to the predetermined charactéristics. This .
Y ’f .
was not the ﬁ)proach used in this study. e

' |

Extraordinary efforts are needed to generate trust so that the public

N

will participate in studies like this one. In this. respect, race—relations

o

. 4
research differs from other behavioral-science investigations. One way of

and other racial and ethnic groups is to diversify the research: team so ’

-that propet.fespect foryracial and ethnic sensitivities is shown in the M

study rationéle, the research design, the research instruments, and the
analysis and interpretation of the:findings. Another approach is to provide

sufficient resources to facilitate face—to—face 1ntqraction when possible

in, the collectgon of data. These and-other approaches may be useful in

s -

“the process of nurturing trust and cooperation. *

- )
-

" 4 -
.

o a -




Case Study

4

Initially, we planned to interview six'Butstending scholars but
reduced the number to.five. Philosophy was retained in the survey analysis
of black and white scholars but eliminated from the case study because too

few blacks were in the field to do a valid reputational analysis of the most

~ S

outstanding scholar; most professionals in this field did not know the

3 . »

nominees well enough to rank them. One of the authors interviewed each <
¢ \

of the qutstanding scholars to obtain information about. current household

v

-as well as family of orientation and other relevant experiences. Paul

Lazarsfeld stated that contemporary information should be supplemented by

8
information on earlier phases of whatever is.being studied (quoted in )

Landes and Tilly, 1971:72—73)>\\?he interviews provided information about the

—
past that contributed to our understanding of the current circumstances
. - . ”~

of the scholars.
Spe&ifically, the scholars were atked questions about family background
and economic circumstances, community race—relatigns climate, parents'
philosophy of education, experiences in school, college, and graduate ’
education, and career development. The case studies were prepared and sub-,

mitted to each-of the scholars for comments.

v

A goal of this study was to gain an.understanding of the significant i ~ -
events and their interconnections in the life histories of our scﬁclars ' ‘
and in tne process ot social interaction betwean them and others in the
society. In effect, the five scholars served as our ideal types.

Classification of social facts is a perennial problem in social ~¢ .

»

science research. Max Weber suggested that the description of types of

social phenomena could be a starting point. According to G. Duncan )
M b

- -

. ST

N
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Mitchell, the analyst who uses this method of analysis seeks to determine

the extent to which individuals and their social practices conform to or
deviate from that of the ideal (Mitchell, 1968:87-89). With no operational

definiddons of ideal black scholarship, we decided to develop one inductively -

scholars ideal types. They are models of success in professional achievement V//“

4

and career development.

-

These scholars ‘nominated by black, brown, and white professionals v -

_are marginal people who are known within and beyond their groups. We

identify margina; people as those with exper{ence in majority and minority

i
t

cultures who may rise above the tWwo groups in which they participate as

.~ . well as fall between them. Everett Stoneqpist': said that '"the marginal
[personf is the key personality in the conta;t of cultures. It is in
his [or her] mind that the cultures come fogether, conflict, and eventually
work out some kind of'mutu adjustment and interpenétragﬁgg." Stonequist
concluded that "tﬁe life-histories of marginal [peoblg] offer the most
signfiic?nb material for the analysis of the cultural process as it .
springs from the contact of social groups" (Sfonequist, 1937:222). With
this perspective, the life vis;ories of five schola;s are- studied.

The case method ié é ﬁseful way of studying social organizgtion

} . as Samuel Stouffer, the methodologist, proved in his doctoral.dissertation °

'Smeitted§§g the University of Cﬁiqago decades ago. He advocated use of

the case method not only because it can obtain results that are similar . o
t to those obt;ined in quantitative stud¥es, but also because it "suggest[s]
‘ : connecting links in processes which may elude the statistician" (Stouffer,

1980). ‘ ~ ‘ . .
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We were particularly interested in our scholars
from childhood through adulthood

and graduate sch601

)

£=10

odyssey with education

although we focused on the college years
ment to current work

We studied career from initial professional appoint-
We obtained the scholars

interpretations of the

\J
meaning of various events in their unfolding careers.

We obtaiﬁed informa-
tion on how each schqlar decided to go Xinto his‘'chosen field, his area or

?
areas of specialization, and impediments if any faced in career development.

The life history of each schglar, according to Floyd Allport, is
a structure sf’ongoing events.

is different from the separate “parts”

The life history of‘each scholar as a
§%ructure of ongoing events ;s\h§el£:iimiting and "unified." The "whole'
Bi or n ate " ; yef the.whole is pervasive through-
. out all the parts so tha; a ﬁzstem can relate through events that which is
\\ . "inside" to that which is

outside" and can link that which comes ''before
to that which comes f

"gfter,” and that which is "below" to that which is
"sbove” (Allport, 1955:615- 619).

Using the event-structure theoretical framework of Allport, we
QO

/

o
-

o

attempted to discover critical events in the life histories of the fiv
\ scholars.

v/
b

~

*
L
\

e

<
We examined the stages in the life-cycle, significant events

that separated or linked these stages ox ongoing processes.

we identified the age at which one entered college, number of years ‘of
- § .
\ itriculation bef

For example,
AL
\

ore graduation, age when graduate study began, the length

of time between the commencemgent " and the end.of graduate study, and pro-

fessional employment before and after receipt of te;gigélggggggg: We
\ P

determined the length of affiliation that a scholar had with var10us
employers,

X
®

v,

including events of promotion or demotion, and the assumption
of new and diffe;gnt roles and responsibilities.

¥

We examined the quantity




and quality of professional publications, the age at which publishing
began, the rate of publishing, and the receipt of professional honors

and other recognitions.

Data on events of a personal nature were obtained too. They included

o

°

g—-::::;:information on age at marriage, date of marriage in relation ‘to college

graduation and graduate study, length of.marriage, number of offspring,

! -

and age at birth of offspring. -
‘By examining the structure of events in the ongoing eduearion and
career processes of each scholar, we were able to identify events between
stages that served as barriers or inducements to movement. .Moreover, we
) were able to determine similarities, if any, in the pattern pf structured
events in the lives of our jdeal-type scholars.
‘ © Our approach was similar to one employed in-the r‘nedical educatiohal
pgthway analysis. That study, concerned with efforts to achieve equal
representation of minorit; students in medicine, Ydentified the interrelated
events in becomrng a physician, such as becoming a qualified medieal
school applicant, becoming a medical school student, becoming a medical
school graduate, becomiﬁg a licensed physician, and hecoming a- practicing

physician; Linkages between processes were examined to determine, what

’ 4

the researchers called. "action elements" that encourage exit from the
?

“
educational pathway or contributed to student retention (Health Resources

Administration, 1977: 22 46)

«
-

The organization of information by ongoing processes {or stages oOr
seasons) that are separated by significant events appeared to be a helpful
way of studying the life histories of our scholars. Daniel Levinson and

. his collaborators discovered that "each. phase in the life cycle has its
,.

.

J .

s
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v

own virtues and limitations. To realize its potential value, we must.knOQ
and accept its terms and create our lives within it accordingly"
(Levinson, 1978:x5. 1f we can identify what is done in various stages of

the education and career-development process and how it is done, our

-

research may be of value to young scholars who are building a career.

To determine similarities and differences among the'five scholars,

we constructed a table that symbolically represented a family-education-

career tree. The age at which the five scholars did or did not accomplish

i

some things are the limbs of the tree that sprout at various periods above

thg base. We consolidated the data for the separat scholars into a com-
posite portrait of family, education, and career development.

These data gave a time and space perspective on family, education,
and ;areer development and th; reiétionship between tHese ongoing pro-
cesses and significant eventsg, ,This approach, like the one used.by Lewis
Terman and Melita Oden in their logitudinal study of gifted people,

{
enab&es us to determine not only what scholars do with ifts in mental

L 3

17

46 . '




\'

Table 2~1 The Sample by Academic Area g ©e¢ alina al \vl(\\l’e‘s.

*0f the 554 respondents, 44 were of racial and ethnic groupsaothé;'.

°

~

than U.S. white or U.S. black; data were misfﬁng for 7. ”
® ;o .
A
- 1
]
/ ©
9
>
” )‘ . .
¥ ’ - —
2 &
e
® ‘ ‘
i &
| .
y : :
| A7 2,

, \
' ‘ z
Bldck White Total
. N % N %.’ N
" Philosophy 7 12.9 47 87.0 54
Politi;al Science [ 12 ~19.0 51 81.0 63
History 21 ' 28.0 " sy ‘a72.0 qh°?5
Economics " 32 41.5 47 59.5 "9
Psychology 48 _46.2 56 53.8_ 104
Totals 179 35.6. - 324 64 .4 5%3?J° >
. _
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. | Career, Education, and Family Stages

“

-
-~

The goal of this study was to discover the stages of deveiopment~of o
outstahding black scholars and to assess the factors' that led to their
achievements. ‘

In education, William Boyd found that Llacks in predominantly white
colleges are frequently insulted by the inference that they are "ssecial
admit" students. "The main stereotype,' he renorted, "is that blacks are

, - ~
so different and deficient ‘that increased equal opportunity in higher educa-

tion can occur only if colleges lower their academic standards' (Boyd, 1974:4).

1 . -
And, of. course, women of achievement often are victims of insinuations that

4 .

.

they made it to the top by providing\sexual favors for their male supervisors

This study will shed light on the truth or falsity of several racial stereo-

types. ‘

In our‘study,iwe discovered five scholars who were praised by. their pro-

fessiona% colléagues: John Hope Franklin, W. Arthur Lewis, Kenneth B. Clark,

Matthew Holden, Jr., and Darwin T. Turner. ,

e

~

/

ad
v . '
. haa SN

. -
let us turn.our attention to the life processes and the events that

° . ’

deg;loped our five candidates into’the scholars that they are. Manfred.

Stanley states that organigm is one of two master metaphors of Western

civilization; the other is mechanism (Stanley, 1979 137) These two have
eften

been used to organize data for s§§£ntific analysis. Allport describes social

organisms as self—limiting, unified, dynamic structures or systems that are
<

ongoing through events that, both(link and separate the processes and rellte

Ehat which is inside the system ko that which 1is outside (Allport, '1955:615-619) .

’}t

“ ~

x
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As stated in an earlier chapter, we shall use the event-structurae

theoretical framework of Allport to help hs discover critical events in the

life histories of the scholars. Particularly, we will be interested in iden-

. T :
¢ \ - . . l
tifying stages in their career development process and the presenc¢e,” if any,

of consistent patterns among the five. scholars. This ‘analysis may suggest

the formulation of an ideal type construction applicable to.other gcholars in’

\

the social sciences, and humanities. If auch a construction can h rmulated,

,
A

it should be accepted as téntative until verified by further research on a
range of populations. '

-

» -That this study pop

{

rugé itaoutdas represen
o

<

Y

-~

tive of other population\groups,

\

ation is a racial minority group does not necessarily -

Robert Merton

b

S‘u

?' stated that ~qpt 1nfrequently oo the e mlnority in a society represents

Iy

<y S >

o
the interests- anﬁ ‘ultimate values of the group more Effectively than the ...
maJority" (Merton, lig% 421)ixrRicha£g Wright said that American whltes can

B .
understand themselves bettep as ﬁ@e majority by looking\at the coming ‘to know

and upderstand the minorité. Poetﬁ@?lfy he’ said, speaking for all blacks

4

~structure formulated by Levinson and his collaborators.

FY—

-~

to whites, "We are you looking bacﬁ&at you from the dark mirror of our lives"

(Wright and Rosskam, 1941:-145—146.),; :
. ! !

’

!
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&
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The Levinsan Tradition

-
In some respetts,

¥

presented in

and is a further test of his theories m

(Levinson, 1978)v

o

— ———

1,

¥

our research is imn the tradition of Daniel J. Levinson

Unlike Erikson who regards development as a series of

L4

stages in egoadevelopment1’our analysis is clgser to the concept of life

centered more directly on the boundary between self and the world.

' s
-

.
°

This concept "is

It gives

equal consideratior to self and world as aspects of the lived Iife".(Levinson,

197.8:323).

¢

——

o0
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_system, While Levinson consolidatese* these, analyzing the sequence of periods -

i

‘W‘%‘

1
- i
4 . 4
H . . .
. .

¢

- Our approach differs from Levinson in ‘that we consider career developmeaf/,

as a sequence of structured events or a system that interacts with, but con-

»

ceptually is different from, the family or kinship system, and the education

i

in development, we prefer to disaggregate the systems and analyze career, °

family, and education separately and only then as one interdependent system.

-

The difference mentioned is more stylistic than substantive, having to do with
technique of analysis.
S e .

’ If there is a fundamental difference in our 7pproach and that of.Levinson,
it is at the level of assumption. We do not assume that the var10us periods
in adult development are in "a fixed sequence," that the various periods must
be “traversed ... in the order glven," and sthat one can not skip a period
(Levinson, 1978:319). We accept the concept of life—structure'development 1% ‘

stages as a useful metaphor that aids in ordering our analysis’ of the career

of scholars, but we do not wish to reify the metaphor. Indeed, we*had - T

© - - ’

difficulty initially w%th the concept of _stage development and aImost reJected‘

»®

. ,
it as a redaction. | ) ) .y .
. Tt - Jos .

Freedom is an eternal possibility ln human social relations.‘ Choice and

-~

&f‘,

purpose are of the essence. Habit and custom often becloud these facts and co. O

make them difficult to comprehend. But they exist nevertheless, ‘whether or
not one acknowledées freedom, choice, and purpose in human cir uhstances:’
Thus an analytic concept that violated thege basic assuhptions wowld be of .‘;‘ v
limited value in explaining’social aspects of human development such as : B

career, education, and family development. In effect, Levinson aeknowledges

our assumption\about freedom when he said, "the d9V91°Pmenti;/EE£}9ds are

age-linked but they. are not a simple derivative of age" (Ley4nson, 1978:319)..-

ol .




N m 1 -
We found the concept of stage development of value, however, because it

s to be sequential and appears to be fixed. Thus, we embrace Levinson's'
n 4

deseription of holr the sequence works:
e ' ~ )
During the current period, a man works chiefly on the
(//d developmental tasks of this period. But he also does
some work on:the tasks of other periods. Tasks that
will become primary in later periods may be activated
early. The tasks of preceding periods gre not com-
pleted and cast aside when those periods come to an -
end. If they are worked out reasonably well at the
appropriate time, they continue to support further
development in subsequent periods. Gains of the past
form the ground on which eurrent developmental_efforts
) are buiik\(Levinson, 1978:321)"."

Our Assumptions 3nd Aperodch s .

This description we accept as an appropriate description of the develop-

mental process, if it is f%bognized that one goes through a series of tasks

B

B
‘ that appear to be sbeyond choice or control, not sd much because they are,but

Fasks
because thedauW are shared bumwas—TFieput= .

, Pepo=that-tpedandwst 1in common with others.

One is not fully in control of what happens in the unfolding of a career

:

.

‘through numerous stégeé. One may affirm oneself; but confirmation must come”
from others. Others are free to give or withhold confirmation even a§/6he is
!

free to affirm or not to affirm one's self-interest. Most of us in human .

society eventually léarn that our affirmed self-interest is accommodated

¥

favorably and confirmed by others only if we respond from time to time in
ways Ehat confirm and fulfill their self-interest. Reciprocity and mﬁtuality
indicate that none is fully in control of his or her fate.

While one moves through the states of development almost inexorably from

one level to another, one tends to de this because of habit on the one hand ‘ Co
) X . |
’ and custom on. the~qther, and not because the stages are fixed or movement is - ' -
. t .

o -
.

~

&
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- i{nflexible. They merely appear to be fixed and inflexible. .

- \

A concept of the stages of development that acknowledges freedom, choice,

T

ke

and purpose in human social relations accepts, the  possibility of change in

sequences of dévelopment, including skipping ahea#i.gnd falling behind.
L : -]
Because deviationF from the conventignal involve mutufl decisions by the

: ;initiatog of action and those who must respond, and begause the initiator of
. L

[ - 1
action can néver completely coptrol the responses‘of others, deviations

u5ua11y are implemented at the risk of disapproval because of discomfort due

to disruption of customary ways of doing things. Most people, not wishing

to experience disapproval, behave in habitual and customary ways.

AL e TR
. oo 3 v en, -0

Qur goal was to discover habitual/and cuy tomary ways in which successful

s

scholars in American society have develope Specifically we wanted to know

stafement that "we need great wisdom lest we evaluate too superficially"
- g £ y

v
- N
.

(Levinson, 1978:320)

We pondefed case studigg of the life histories of eacnvof the five

scholars to discover clues to their development. Info?mation was obtained

from analysis of personal interviews, curriculum vitae, biographical sketches

L.

in Who's Who dn America, American Men and Women of Science, Social Science e
Cication Index, ‘Who's Who in Black America,‘and books and a(ticles ‘written
by the schoiarS. - ot .

Each scholar was given a copy of F e ngrratiye recons;ruction of his
life-history so that ernors could beucorrecged and failty iﬁter;retatione - ~
clarifieo.\; " . - e

¢ o \:‘} . 3 N . "- "
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We should mention for the recorq that while this a alysis.oﬁ}the'stages

in a scholar's life is concernéd with blacks and is lim Fed tg men, we are

' aware ef\t&g bene@its‘of comparative analysis, and believe that similar -

v . o

studies of whites and of women would be of value. The reason for Jimitiﬂé

:this phase of our study to blacks has been.diSCUssed earlier. It would have

. «(Levinson, 1978:318).

-

been fruitful to analyze-black women scholars if they had Fmerged from our

i

rating process. Some women were, nomiBated, but none was voted the most out-

standing in her field Considering the way a sexist society has distributed

-

ogportunities for professional advancement in the past, it wou}d be appro— ’

priate to deliberately undertake a study of stages in gﬁe development of career,
{ - .

edﬁcation, and family life of minority and majority w0men even as this case

st;ay - thgqu~29t fully anticipated or planned to be this kind — is a ‘study

5

of oustanding black men. -

]

evinson said that one of the greatest surprises was the relatively

L]

low variability in the dge at which every period begins and ends: "this !
finding violates the long-held and cherished idea that individual adults
develop at very different paces .?. when we look at development in terms of !

the evolution of life structure, the periods follow ‘art age-lirked sequence"

[ {231 5427

Because our goal is to deve;op an ideal type model, _we shais report

only the vérage for the five s;holars in Table 3-1, 3- , and 3-3« However,

'
\

the variations of individuals qround averages will be discussed.

@ 0\ ! .
For each scholar, the age at the beginning of a stage, critical events

[
i -

that contributed to the end or beginning of a msm stage, and the length of each

3
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stage in one's-career was analyzed separately and then consol(hatea.

Career Stages
- \ Y ‘ N ~
. We discovered that these ideal-type scholars in the humanities and socialf

. sciences had careers that separdted }nto four stages. Stage I begins around
24 years of age and usually consists of such schofarly activfty as teaeh;g\,
research, and wt}ting. It ;xteﬁds from 6 to,7 years. Stage I1 begins around
30 or 31 years of age and 1asts 8 to 9 years: ,It consists largely of teaching,

»

research, writing and public service. Stage III is a period for refining the

. < [ B
. - teaching, research, and writing skills developed in the first two stages,

expanding one's partlci?atlon in public affairs, and possibly developing ad—
miuistrative skills. ‘ Stage III begins around the age of 39 years and extends
over a period 0f ‘10 to 11 years. Stage IV.begins ‘at the mid—ceﬁtury point

. in a scholar's 1ife around one's fifty-first year. In this stage, all skills

» .

. developed during the previous periods 3re consolidated into a complementary

pattern, and admigistzatfée 8kills may be further developed. Responsibility

Y

for the.leadership’of learned sodfetiei is assumed. Stage IV may extend from

15°to 19 years depending on age of retirement.

<

In suﬁmary, each stage refines the skills developed in previous stages

and initiates new skills. Moreover, the length of time that one sg:nds in
‘ - * e
a stage gradually increases as one passes through h1gher stages from 6 to 7

years in the first, 8 to 9 in the second 11 to 12 years, in the th1rd and
s’ .

15 to 19 in the fourth As 'one works out one's career from stage to

succeeding stage, one assumes new responsibilities in each new Stage and

/ therefore 1s given more time than one had in the previous stage to assimilate

new responsibility with previous obligations.
* ‘ v

~
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Levinson's statement about the absence of variability in age around

the beginnfﬁg and ending of a stage in part is confirmed and in‘part is

2 - .

contradicdted by the findings of our analysis. In each of the fo&i~stages,
¥ ° o

a majority of the five scholars are within one to four years: of the age of

v
-

the‘other scholars/-at the beginning of a period. This is a more or less
-

. narrow range of variabilfty.

(

3

Yet the total variability by age is as great as 10 years for all five

3 L4 :
scholars in stage I and.iI, and eight years in stages III and IV. When one

considers that the lengths of stages I and II are six to seven years, and
$

eight to nine years, respectively, a variability of 10 yéafs is great.

Often one and:usually not more than two scholars account for the wide

variability. For exﬁmple, in stage I four of the scholars were within a 5—\

‘ year age range but one deviated from the top ofsthe 5-year range by 10 yeprs.'

Stage IV had been reached by only 3 of the 5 scholars. Only a l-year -difference

separated the ages at which -2 of the scholars reached this stage. One scholar,

.
-

-1_'however, was 1 years above the age of the wyoungest scholar.

-

S Not only did we observe 1 and sometimes 2 scholars deviating widely from

>

‘éhe norm with reference to age of entry into a stage, at least 1 of the 5

< scholars took twice as long to finish a stage as the scholar who most rapidly

° .

passed through the Qtage. 1t is because of this finding that we question

"the rigid and fixed age pattern that some would impose upon the stages of

adult development.‘ thie most individuals enter and complete a stage within

- -

:che normative period prescribed, one person here and there will not conform

P
LY

to th;t'pattern. \




It is the person who violates the norm that interests us.

4

tells us mich about the flexibility of’ the human condition.

whether a person who lages behind,

who lurches ahead stay ahead?

remains behind.

He or she
We wish to know
Likewise, does a person

Some

The answer to both questions is negative.

scholars $pend too little time maturing in one stage and make up what they

<

missed in the next. Thus they spend more time than usual in the next stage

doing the regular tasks and naking up missed opportunities of the past. Other

)

. . .
scholars prematurely taée on responsibilities in one stage that are more

appropriate for the next stage. Thus, their time in the lower stage may .

3o

be prolonged so that the usual tasks of that stage can be performed alomg™

with added responsibilities. 2 :

Tasks in stages I and 11 are commonly traded back and forth by scholars.
0f our 5 schplars,—2 waited as late as stage III, which normally occurs

between 40 and 50 years of age, to make up for scholarly activities that
<

~

should have been performed earlier. Stage III is about the last opportunity

_one has to ‘'make up deficiencies if one wishes to bring one's career to a

o -

successful conclusion as an oustanding scholar during the 15 to 19 years of

3

Stage 1v. The/zwo scholars who waited until stage III to catch up were

extraordinarily -productive of scholarly works between 40 and 50 years of
¥

age. They caught up and demonstrated that the adult life structurg is

flexible and responsive to compensatory action. ’ However, the individual

Y

pays-a price when professional activit& that should have been spread over

geveral years is concentrated into a shorter period. Thus, the stages for

n«scholarly development and their age ranges are- normative by prevailing habit

and custom; But individuals may tailor their adaptation to the various

]

stages, with consequences of course if the adaptations vary from the expected.

-
’ [y

™~

/
o7 -
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‘mathematicians, 53 percent of distinguished authors, and 30 percent of

Nevertheless, variations are possible. l A _
As a final point regarding yariability in age at which one enters a

career stage and length of time required ‘to complete it, our analysis reveals

/o

that one who enters a stage at the youngest age does not necessarlly complet

the stage in the shortest period of time. Also, one who is the oldest upon

entering a stage does not necessarily Pemainh in that stage longer than

others. Leveinson is correct in-his statement that "the life cycle is an

organic whole" and that 'the pa%t and future are in the present" (LevinsonL :

1978:321). whiie the past, present, and futyre cogdition each other, human

|

experience usually provides for compensatory action.

The present is never

.

fixed as 1onghas there is freedom, choice, and purpose.
j
to accommodatée the past and to anticipate the future.

~

It can be modified

Such a modification in

‘ the light of the past and the future can occur in any developmental stage. In

v

the social and psychological systems nothing is forever fixed and unchangeable.

0

Other Research

Qur findinge regarding compensatory action as a fundamental part of the

v '

sdcial system, including the career-development process of scholars in the
»

humanit}es and social sciences,-is corroborated by other research such as

. the studies on creativity by Harvey Lehman (Lehman, 1946:460-480; 19Q7:342-356f:

and the study of early-maturing and late-maturing boys by Mary Cover Jones ¢

L4
(Jones, 1960:804-822).

Lehman reported that "the renowned benefactors of humanity M“—were

less than 25 years' old at the time they did their most creative work."”

His ste;ement applied to 56 percent of the chemists, 53 percent of .the

eminent’ philosophers (Lehman, 1946:478-479). This finding also means that

o

s s

n
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- more than 40 percent of the scientists and humanists made. renowned contri-

i

N

" butions to their fields after ths age of 25 years. The reciprocal figure is

A frequently forgotten. éor example, Isehman found thag about 12 percent of

)psychologists, 8 percent of economists and political scientists, a?d 4 per-
cent of writers published creative works after.the age of 60 years (Lehman,

1946:355). This is further evidence that, catchup time is possible in the °

psychological and social systems. It may be experienced by only a few. But

the few prove the rule that the stages of adylt development are not rigid,

fixed, and unaccommodating to varying temporal patterns of individual adapta-

=3

tion. 1

)

N S U

Lehman discovered one individual in his studies of creative output who
made his "first and notable chemistry contribution as late as age 75." On

@ b basis of this fi ding, Lehman said, "it seems logical to infer that,

- Jr ey .

although there is ng deadline beyond which it is 'impossible to make one's

intial,contribptidg; age 75.15 too old to start contributing if one hopes
to make more tgan one important contributio;" (Lehman, 1946:466). This
e§séntia11y is one of the consequences o;lprices of deléying and-deferring
tasks to a later stage that could and should be dealt with in an earlier
stage: one's t;tal scholarly output is likely to be reduced (Lehman, 1946:
470). .

Further evidence th;t catchup time is possible‘is provided by Jones'
2--study of the adult careers of early-maturing and late-maturing boys. Jones
7 said tha; it is well known thaf "early- or late-maturing may have a com-
siderable bearing upon the social life an& personal aajustment of some

individuals during ... adolescence.”" But what of the long-term effects?

‘ . Jones found the early—matur:fng teenagers' showed marked differences in size,
i




°

/ N——
strength, and attractiveness of physique. The early-maturing boys also
were judged to be more relaxed than the late-maturing adolescents. By th

age of 33 years, she found that differences in size of the two g?oups had

diminished to insignificance. Each group showed considerable oveflap i
manifestatioﬂ of masculine characteristics. The two groups were similar i
socioeconomic status and in level of education obtained.

— . As stated before;-there are consequences for starting ahead or lagging
1y

behind. The consequences may be positive ‘or negative. One consequence for |

. e ’ |
the late-maturing adolescents that manifested itself during adulthood was a \

' . . \

more flexible attitude. . Jones speculates that "in the course of having to |
- . . E

-~

I

adapt to difficult status problems, .the late-maturers gained some insights K
!

and are indeed more flexible wh11e the early-maturing, capitalizing on their X
v

‘ ability to make a good impression, may have clung to their. ear11er success
]

pattern ... becoming somewhat rigid" (Jones, 1960:812, 805-814).
Our finding that those who start out ahead do not always étay ahead
is corroborated by the findings ng;»only of Jones but also of Teragn and

v

‘Oden (Terman and Oden, 1947:194), who studied 781 indfviduals who were among
the top 1 percent of intelligent people in the United States,ﬂaccording to
standardized tests. The mean age at'high—school graduation was at least
a year below the average for others in their state; moreover, of those
respondents _whose education had ended before the follow-up study, 90 percent
of the men and 86 pércent of the women entered college. However, approxi-

- » mately 30 percent did not graduate from céllege. . About 20 percent‘of the

sample had not begun to fulfill their potential, accordiné to these ‘

researchers. Clearly the ability was present, but other things interfered.

. K]

\
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_career, and has been affiliated with about 4 different colleges or un

chairman, dean,

In addition to identifying the stages of scholarly development, we now

analyze the ideal type qcholar's career contribution to the field of educa-

tion and to the literature of his discipline. W% begin with an analysis of

one's service in the field of education because it is the principal institu-
r) -

tiongé context for the career of most sscholars in the humanities and social
- -

sciences. o <

The average scholar in our study, as seen in Table 3—2; has been in 4

rsi-

/
educatfon about a third of a century, which is 90 percent of his profiional : _

ties, for an dverage term of 8 years at "each school. Actually, the pattern

of servicééinvolves fewer years on the faculty of the first schools of em- - '

.

ployment and more years at-the most recent schools of employment.

The longest service our scholars had rendered a.séngle school averaged

18 years. This figure represented exceptional continuity; howeve?%?it is

{
heavily weighted by one scholar whose entire career was spent at one insti-

tution. Discounting the effect of his experience, the avérage still is at

v

13 years), indicating arremarkable amount of institutional loyalty.

There is debate about whether administration and scholarship are compatiblé

or incompatible. Our scholars are not of one mind on this matter. It would

appear, however, based on their experience, that administration is a com- .
. 4

o

. ponent in educational leadership in the careers of those Jho are outstanding,

and must be accommodated at some stage in one's career, usuzlly in stages I1I
and IV. Our scholars aevoted 10 to 11 years to gdministration as'depargmental
or president of an educational institution and as administra-

tors in governmental and private consulting agencies. This average is

weighted by one ‘scholar who devoted twice as much time to administration as

o . ~ .

61.




~

any of the others. When his experience is discounted, the administrative .

5

commitmént remains at about 7 to 8 years, approximately one-fourth of the

* .

average time our scholars worked in the field of education. Thus, one may N

L

expect the ideal type scholar to spend from one-fourth to one-third of his :\\J
$ <

~
or her career in administration. This may come as a surprise to some but . o

'probably is what is in the wind for those who lead the field.

-

The publishing exper1ence of our scholars is exten51ve. These men
began’ publishing early in their career and published steadily over the years.

2
Lehman said, "our most distinguished creative thinkers have usually possessed,

-

among other things, an astonishing capacity for hard patient work" (Lehman,

) 1946:474). The productivity of our sgholars represents such work. _They

have authored or edited an average of 11 to 12 books, and published an

(4 . .

1"' < 5
average of 52 to 53 articles in learned journals. They began publishing at \

a relatively early age. Their first articles were published when they were

26 to 27 years of age, only 2 to 3 years after the commencement of their pro-

. fessional careers. “An average of about 6 years after the first article

appeared, many of our scholars produced a book. At this point in their.
4

'eareers, they were an average of 32 to 33 years old, 8 to 9 years on the job,
7// and solidly in the second atage of career development. The life span of »

creativity of the 5 scholars. in terms of number of years between first and

f ' & PN
i ‘ \ )
.

current article averaged a quarter of a century.

The most'%;eative Qork is not always completed'at an early age. Lehman

.

.found this pattern: 'the major contributors to a given field accomplished

_their first important research at younger average ages and their last important ,
‘ work at older average ages" (Lehman, 1946:467). The younger starters, however,

tend to exhibit‘greater productivity (Lehman, 1946:474) .

ERIC . ‘ €2




%
"On the whole ... those destined to go far have started early and

]

moved rapidly” (Lehman, 1946:479). Shakespeare and Dickens are examples
of this principle. Their first contributions were published at the age oﬁ\\ N

24 and 21 years, respeétively. Shakespeare's publishing céreer ex;endea:
over a range of 25 years and Dickens' over a range ‘of 36 years (Lehman, L.

1946:471). These individuals were not unlike our scholars -- Franklin and - .

" ’ .
Lewis,'for example. Franklin's first article was published when- he was 23 *°

years of age, and Lewis' first articlé when hewwas 24. Both habe continued’

2
to publish steadily for more than 40 years. . ?,§ -
In summary, the publishing pattern of the ideal type scholar begids — fi ’
with a contribution of articles to learned journals early in the first staéé <
of one;; career,.ﬁhen one is 26 to 27 years of age, and then continués, mayb%_ L

with a book, a half-dozen years later after one has entered the second stagé
of one's career. Thereafter, one probably wi}l publish an article evegﬁ two
years and eventually author or edit about a dozen books d;riﬁg the course

of a p:oductivg career that may éggend over at least a quarter of a century.®

Educational Stages *

-
\ *

As mentioned earlier, we analyze educational development as a process
) . : ;

that is both related to and separate from the structured events of a _

* -

career. We have ident}fied four educational stages —— 1 anqaz}{ preschool -
' )

4
and the primary and secondary grades; III: college; IV: graduate education.
i 9_ » , 7’

. / .
In analyzing these stages, we will identify the age of our scholars when

they enter and exit. Then we will examine educQtion and its relationship

to career development and family structure.
As seen in Table 3-2, all our scholars completed secondary school on

time ;nd probably ahead of time in terms of the ége at which they graduated.

>

“

A
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None was over 16 years old; two were eveh younger. Our scholars completed ’

. ’,
educational, stages I and II with dispatch and moved immediately into college.

According to our ‘analysis, the ideal type scholar commences adulthood

‘ £
with college degree in hand. The average age upon graduation, for our ideal

R . . .
type scholars was 20. Our scholars fulfilled- the requirements of college

4 .
ang stage III before they were called upon to assume other adult responsibi~

lities. Straightaway, they enrolled for the master's_ degree, all except-
one, wﬁq matriculated immediately for the doctorate.

Our scholars earned a Master of Arts or a Master of Science.degree in |

€

k////// 1to 2 years and graduated at the average age of 21 or 22 years. The master's

»

is the first-level degree of stage IV, graduate education, which ends when one
has achieved a doctoral degree. Alll?xcept 1 scholar immediately ‘enrolled for

. _ a doctorate after receiving a master's degré’e. There was continuity in their

v

formal education. Five to’ 6 years later, our scholars had doctoral degrees.

«
Iy
.

.The ideal type scholar completes formal education when one is 26 or 27 years

old. ~ -

@y
w, -

The ideal type scholar moves immediately from one stage’of educational

.\ \ -
development Xo the next. Within a stage, however, one may hop, skip, a;H

N
jump, as most of our scholars did in elementary or secondary sch091 in

.

stage\II, and as éne of our scholars did in g?aduatg schooigin stage IV.
Three scholars took time out befofe studying for the doctoral degree.
This is the first“respite that ‘any of the scholars. permitted himself during
the course of his odyssey with education. None let up before receiviﬁg the .
master's degree. After.that, time out was called for not more tha; three
years; ;n most instances, this time was less. The integ%gde was used

\ ‘ N ©
.
.

' largely to replenish depleted finqg;es.
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Probably more important than the young age Gf the scholars” is the short

period they required to obtain a Ph.D. degree. f%ey were in, through, and

out qf graduate school before other concerns could distract them.

That our scholars had limited finances is indicated by the fact that
. &

”

most af them had to begin their careers before they received the doctoral

b 4

degree, although they received it ag an early age. To support themselves

while finishing their studies, they signed on as teachers in colleges and

»

. 4 -
universities <- some part time and others full time. These jobs launched |

the careers of our scholars in education. This was the experience of most of .

our scholars, who entered their profession when they were 23 to 24 years. .

N
»

old, a few years before their doctorates were awarded. Our scholars have

remainedbas members of the teaching profession, which they entered in early
adulthood. All -except one is affiliated with the.academy.

The necessity to work may have been an asset providing a precept-and-example

-

experience of what the life of scholarship is about, a reinforcement of an

earlier vocational choice. Thus’iﬁz ideal type scholar may serve more or less

as an apprentice‘B to 4 years before fully credentialed. When it comes too

~ »

early, full-time work may interfere with fulfillment of student requirements.
I

When dt comes a year or two before the end of student status, it both

enhances the ending of formal education and helps the beginning of a nro—

fessional career. ’

Family Stages

v

And what of the kinship system? -How is it related to the other two?
The'kinship system exists in three stages -- I: the family of orientation
in whicy the offspring receives nurturance, support,'protection, and un-

conditional love; II: the independent householder, an experimental period




P
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»

. in transition without the responsibility and oBligation of unconditiogal
.. . - .
love and commitment; III: the family of procreation in which the parent

~.

gives nurturance, support, proteétion, and unconditional love.
\ !

The roles and responsibilities in the kinship system are evidence that

. N
stage development is neither rigid nor fixed. Indeed the survival of the

kinship system depends on fregdom, choice, and purpage, certainly not on
inflexible qualities. Yet the family is often stereotyped in form and

s

function. It, more than any other social syétpm, is influenced by habit

-~ and custom, which accounts for its highly regularized ways.

N

[y

__As seen in Table 3-3, the i éﬁivt§§;~scholar 18 nuftured, supported,

and protected in a family of orientation from birth to the age-of 21 or.22

-

years. It would appear that iwo full decades of nurturance, support, and

-

A\

unconditional love are necessary to prepare one for a scholarly career of
independent inqui}y,‘creati;e synthesis; and conceptuél analysi;. -

As ment}oned before, compensafory-action is.an ever-present possibiligyﬂ_.
in social and psychologicél activity. A two-person household is.the conven-
tional way of caring for\ofprring in a ;amily. ‘But our scholars have_ grown
and prospered in a number of alternative arrangemeﬁts that fully functioned
as a é;mily and that fulfil}ed all responsibiiities and qommitmentnto the
offsp;ing: Our scholars ca@e of age in nuclear families, extended fam%lies,

blended families, one—pare‘q families. Despite the household composition,

,adult members were nurt fing, supportive, and loving. Our ideal type

P
AV
Yoy

scholars are a reflection of such care.
, More importint,tha the household composition i%_the temporal period

. of SUﬁport that an‘offéb ing received.- ééggibdrawal &f support prematurely

.

~
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~'f-rom preschool and primary and seco%dary school tﬁroughacollege. They .

could have'stﬁnted the educational development of our scholars. Ang a

stunted education would have interfered with"p;ofeééional opportunities

.. v >

in their chosen.vocation. The premature withdrawal of su%;grt could have

severe r.epercussions .

-

C/TTuIn our study, all 5 scholars received direct and full familyfsbpport

remained as official household members -of their families of orientation ,

- -
-~

while moving through these leyefs in their educational development. Thfee
scho‘ remained in the family of orientation ux;til they obtained the
master's degree. With this material, social, and emotional_family support,.

our scholars moved rapidiy- through their education without much ingerruption.

The transitional period is stage<II, when one leaves the household of

Q

. one!% rparents.\ This ranged “from 2 to 10 years for four of our scholars.

N ¢
One scholar skipped this period altogether and immedlately formed a family

v

of proareation as he left the household of his family of orientation. -One

is free to chanée customary ways of doing things. But there are conseguences,_

as we have mentiomed, with which one must abide. o3

-

Our schola{s needed these variable transitional years. Each had to

experiment with different things. One had to earn sufficient funds and then

o , \
go back to school. Another was involved in establishing himself in a new .

9

physical and spiriiual«environmggg. Still another had sufficient scholarship

money if supplemented with menial work but no support for dissex:ggigg\zesearch.

. The transitional independent householder years were 6 to 7 years for four

of our scholars. None married before 24 years; two waited until their thirties.
The transitional stage gets its name from the ki?ship system. But it is

related t& education and work. Before marriage, 2 scholars obtained their




None married b

- although 2 married

_— . - . "‘,’D 54 -
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doctoral degrees, 4 had acquired their master's; all had the bacecaulaureate

degree well in hand an average of 6 to 7 years before they married. .
- on family starus.

Graduate study came during the period of transition, It appears that rriage

is postponed during the transitional years to acpommodate higher educa?ion

for’our ideal type “scholar who aspires to achieve the highest academic degree. )

At the end of the transitional period, 3 things happened suddenly. Three

°

scholars received professional appointments while single and before they re- ~

ceived the Ph.D. Two worked two years and one worked four years; then’ they *
.o /
all married. Only-l scholar married without a permanent appointment.
- (W . : . ' : ' »
In summaty, the sequence of acti®n is interesting among our scholirs,

a
-

whose first The o s

riority was higher education, including graduate study.

second prior'tyﬁwas'starting a career, and the third ‘priority was marriage.
| 1 J\

ore the bachelor's degree; all were still single when they

|
|

received the mastdr's degree. hree married before the doctor's degree,

4

after receiving'it. Most of these changes occurred‘%uring

f transition that began at age 21 or 22 years and extended
[ ]

After] then, stage III in the family took over. e

stage II, the age

to 28 or 29,

Among our; scholats, stage III has been a long-lasting experience.’ o -

- = v

It is the period when the family of prociﬁation nurtures and cares for its ,

offspring while the|scholar is developing a professional career.lkﬁormai
rd M . : .
study fo? educationlis behind one. Marriage and an oustanding career~a$ a

scholar seem to go band in hand, so far as our ideal type scholar is con-

| .

cerned. They appear to stabilize each other. Our scholars with magnificent

~

careers harried whefl they were 26 to 27 years old, 2 to 3 years after their

careers had begun. They have been married an average of™-33 §Ears. They

kY

Their households consist of

2

have been outstanging and productive scholars.




an average of two children.

\\\_ . Conclusion

This analysis indicates 'that career, education, and family develonment'i;E’5

——
processes are relatively .independent in that each process'has a3 life-range

~ -

of its own and a sequence of stages that-are sys;em—specific. The analysis

also reveals that these structures or systems are interrelated that events
4 k ' ¢ - L]
in one system condition happenings in another. ' : /

a Al

It was partiCularly 1nterest1ng to analyze the convergence of events in

’
»

¥ all three systems during the trans1tional stage of independent ﬁouseholder
in the kinship system. ‘Within a short period o time, scholars started

. their professional careers, married, and epded their formal education. Not

by chance did these happenings occur almost simultaneously in each of the

. ¢ . - ’ -
three systems. One may conclude that these are covariant events, ;each in-
N A
Ly -
: fluenced by happenings outside its own system. ,
. . o, - - ¢

As a source of poweY, the'career system is unchallengedr' It certainly
was ﬁrimary in the public identity of our five scholars and their households.
» . '$ -

Because of their cargers, our'scholars~recefyed multiple honors for their

N
-
-

creatfve professional contributions. ) A

-

A career as a scholar, however, is greatly a551sted by formal education.

Higher -education at the graduate—school 'level is necessary —-although it may

not be sufficient — for attainment of the status of a scholar. The creden-
L 94 . 3
1Y » -

tialing function 6f formal education gives it an authoritative position

»

in our society. Education has less power to grant the priviléges and)pre-
A rogatives that a 8uccessful\career in scholarshin can convey. But its
. authority is overwhelming as a sanctioning agency for academic standards.

>\.

As such, it is the midwife for most professional careers, including a career




. . . » . .. =)
\’ . . — ’ .

[ »
* in scholarship. Education, then, is our second most powerful system.

Least power is the kinship system, and yet this systém is the most
endﬁring. It is the structure through wbich young people receive nurturance,
sqppért, and protection, and through which adults give nurturance, support,
andﬁpréteétion. The family system is fragile and family members aFe'vulne;able.
They are sustained by unconditional love; which all may give but whigh any can

. withhold afid cannot be compelled to cooperate. When it occurs, such action

- %
< [

threaten$ the stability of the family .structure.

weak and vulnerable structufe,.the family remains essential
' ) ", .
1 and career development. It can orient one toward or away from > -

formal schoinng. It can- stabilize or disrupt a professional career.

A 4 -
Wyl

creation, with the latter. None who would be scholars in our study married :
" until Qe had achieved a master's degree, obtained in most instances with full

family support. The outstanding scholars in our study had detades of marriage .

»

behind them to spouses who were supportive, to spouses whoﬁ they loved and ;F\‘

who loved them. : ‘ ' .

Without support of faﬁilies, achievement in education and careers is

. ! # -
very difficult. Neither system is able to stand alone and on its own.

| * :
. . . X
.
* M v . .
.

[ ~ ~ . {

’ . .

A s ¥ .
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' L . . Table 3-1
a :
y . Stages .in a Scholar's Career
- (Cogbined Experiences pf‘Franklin, Lewis, Clark, Holden, Turner)
' b ) 1981 B
PR Y . ' s
< . B » \
» - -~ ’ v ~
. — =
» Average
) Age, Year,
Characteristics of Career ] and Number o .
Stage I Teaching,_Researdh, Writing/
‘ ¥ Beginning age : ' ) 23:8
} .** Length in years .. - » Lo 6.6
- - ) : . 51 " - ’ o . b?‘ ’ J
.Stage II  Teaching, Research, Writing, Public Service:
K3 . t l:J
X - 30.4°

&

Qta’ge 1/1'-1 ‘

Beginning age:
Length in years

eaching, Research, Writing, Public Service,
. Admin}stration

- .

Beginning age. R .,
.~ Length in years o . N
Stage IV . Teaching,; Research, Writing, Public Servicqf
' s Administration, Leader of Learned societles
Beginning age. k
Length in years. in progress i
¢ PR » ,
Other ‘Career Characteristics ' " . N

- r

‘.

~ W

" Number of years in education .: .
“Numbér of years im administration : .
_Number of .different colleges of- employmeht
Yearshof'longesf\§ervicé_to a single school -
. 'Number of artiélggﬂbubliﬁhed? el i
" Number of -bookd authored or edited
Age at publitation of first article . 2
Age at publication of first-book PN
..'Age at publ%catioﬁ of mgst recent article’ -

Age at publication of most recent book,

-

-

Years between publication of first .and most recent a
and most recent Book.:-
peressional assgciation’

Years between publicatiop of first
Age of presideney of leéaingﬁp.s.
o g N o

A}
»

»
X voa »

.»"
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' - | o Table 3-2

§£ages in the Education of a Scholar's Career

\ ¥ (Combined Experienges ,of Erankli‘Lewis, Clark, Holden, Turner)
i . s 1981 v
O e "
v e . . AN Average
AR - ' . X Age, Year, '
Educational Characteristics . ) and Number
. . 'g . 4 s \
Stages I and II Preschool, glementary and Secondary School °
. ... Ending age - 15
‘ ‘f“l£gength‘iﬂ y&®ars 15
. [1 K4 4 .‘
_\Stagg%lIIﬁ Coilege ‘ )
N ) " . Y. , .
R End%Pg age . . . 20
e _ Length in years i ¢ ° 5
N C f ' ' \ g . N
‘age‘IV Graduate Education . T ’
Ending age 26.4
o Length in yearss (from bachelor's to doctor's) . ) 6,4
- Length in years (from bachelor's to master's 1.8
, 8 Length in years (from master's to doctor's) 5.5
Rslatiohship between Education and Career :
0 Age at beginning of stage I in career ) ’ 23..8
. Length in years (from end of college to beginning of career) 3.8
e ’ Lerigth in years (that career began before Ph.D. study ended) 3.8
¢ Length in years (that career began after Ph.D. study ended) 2

[ Relétioqship betweem Education and Family

. 4 -
Age at marriage 6.2
Length in years (from end of ‘college to beginning of marriage) 6.5
Length in years (marriage began before Ph.D. study ended) ° 3.3 °
Length in years (marriage began after Ph.D. study ended) 4,5

-

]
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. - Table 3-3 ’
Stages in the Family of a Scholar's Career
(Combined Experiences of Franklin, Lewis, Clark, Holden, Turner)
K . 1981
A . Average

Age, Year,.

Family Characteristics . and Number ,

Stage I
Edding
-~ . Length
étage 11
s Ending
Length

@ -

-

’

‘Family of Procreation (Parent Giving)

Family of Orientation (Offspring Receiving)

age
in years

Independent Householder (Offspring in Own Home)

.age

in years ‘

- .« ®

E "

g " Length-of years in progress .

Other Fémily Characteristits ¥ ' :

[ o

Age at
Number
Number

‘

Relationship between:

Age at
. Length
\ Length

a

initial marriage
of marriages
of children in household

2]

the Family and Career ) -,

/J
beginning of carepr
in years (of marriage before career began)
in years (of marriage after career began)
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JOHN HOPE FRANKLIN

THE HISTORIAN WHO UNDERSTANDS
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. In his important study, The Seasons of a Man's Life, psychologist

ﬂgwiel J. Levinson reviews the story of Faust and describes his quest for
v .

knowledge as _the hubris of: the scientist (Levinson, 1978:249). Philosopher

Huston Smith, author of Forgotten Truth, goes one step further and classi-
N ] ’

NS
fies our hunt for knowledge of humanity as "the final exploitation" because\“
of the built-in violence that reduces the object of knowledge to object

g .
(Smith, 1976:126). These consequences of knowledge-getting it the humanities

2

and social sciences -- self-serving glorification or destructive reductionism --

can be prevented only if while getting knowledge one also seeks understanding.

This precisely is what John Hope Franklin, the historian, .has done.

-

In the history that Franklin writes knowledge and understanding are

Scomplementaryf one without the other is incomplete. Out of the mouth of

J6hn Hope Franklin comes both knowledge and understanding. His contribution

-

has been that of making history a wisdom field devoid of the cult of

fictitious glorifiegtion of a whole society or the cant of quantitatlve

reductionism that analyzes parts eut of context.

By any measure John Hope Franklin, for more than a decade the.John
Matthews Manly Distinguished Service Professor at the University of Chicago
(Emeritus in 1982), is one of the Mobst celebrated historians in the’ United

States. His book, From Slavery to Freedom, is in its fifth edition and has

/

been described as‘tneHbest history of black Americans. Thrice honored by
professional peers, he has been elected president of three of the most
prestigious historical organizations in the United States.

. ~
-

How a black person born in Rentiesville, Oklahoma, a-relatively _~
4

v

'poor all—black town of approkimately 2,000 souls (to which Franklin's




o

a&.

. } R
§ ; o

-

family moved as a temoprary protection against the outrage of discrimina-

Y

tion) could achieve so much, so well, and not exhibit the slightest trace

of arrogance is close to a miracle. How he has managed to remain unpreten-

. tious with his colleagues, accessible to his students, kind in his criticism,

and generous in his praise are significant "aspects of the John Hope Franklin .

saga, and are as important as his scholarly achievements.

Influence on the Field of History
and Recognition by Peers

+

In the process of being truly generous to persons near and dear to
{

him, Franklin has managed not ‘only to write good hisfory but also to make
history through the development of his wide-ranging career as teacher,
researchér, administrator, and policy-maker. The listing of his-works

cited by other scholars in 1975 and 1976, for exampie, demonstrates his ex-

tensive influence on contemporary scholarship. The Social Science Citation

Index reported that at least 15 different books and articles by Franklin were

cited in approximately 50 social-science journals during this two-year

period. His works were cited by scholars in a number of different disci- $ T

plines. To illustrate, he was dited in Social Work, Journal of Negro Educa-
E \Y

tion, Social Problems,wﬁournal of Politics, American~Sociological Review,

to name a few, and in several history journals. The mdst frequently cited

reference was his basic text, From Slavery to Freedom; about one-third of all
. - [

references. had to do with material from that book, of which more than
500,000 copies have been sold. ' -

Franklin has continued to do good research and fufiction as a productive

scﬁolar. A more recent book he authored, Southern Odyssey, won the Jules

- e

Landry/Award from the Louisiana State Uniyersity Press for the best manu-




\ . - \ ; o

‘ script submitted in 1975 in hist:o‘ry,~ i)i‘og*_r‘aphy, or literature. Between

1943 and 1981, he authored or edited 17 books, an average of about one book

(
[

eveYy two years. )
. “
Franklin is recognized by his peers of all races and in all regions
T

as an excellent historian, the most outstanding black historian. This

’

conclusion is based on our survey. Selecped‘white scholars and black

scholars associated with advisory boards and gq;erning councils of‘nationél
> professional and schdiar%y organizations in the field of history were each

-~
,

asked to nominate at least three outstanding black scholars. John Hope
Franklin was most frequently nominated by individuals in all racial popula-
*tions. .The names of the four scholars with-myltiple nominations were sub-

mitted as a4 panel to a national random sample‘of 109 professional historians,

T a

. ‘ both black #hd white; they were .asked to rank the panel of four in terms of'

their own criteria of scholarly excellence and to submit additional names

if none in the panel met their critera. Only one name was added by one of

-

-

the 109 in the national sample. Ten returned the survey instrument and
4 .
-

staéed that they did not wisﬁ to participate in the-study. 0f the 99 pro-

fessional historians who ramked the panel of five (whicheincluded four -«
' . 4 ’ : . .

-

B

s

nominees and ocne added by a.rater), 66 gave Joﬁpiﬁope Franlihig first-place

vote as the outstanding black scholar {n~history.‘ ;

SCholarsﬁip

ALY

When one considé}s‘his achievements, clearly Franklin's treputation

\

transcends racial boundaries. John-Hope Franklin is a real scholar; and

the real, as stated by Huston Smith, dlways has a transcendgnt character

-
‘

(Smith, 1976:142). "{ have said I was a ma#ggtréamer," Franklin reports.

e
Ny
~ /

. ~ .
" ' YEven in ‘my graduate work, I refused to get put over in a corner and made

13 »
- .
l\ » . SN,

o o e s B . -
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\praiei; he had begun as an undergraduate student with his history teacher

a stereotype." Before selecting his dissertation topic on the free Negro
in North Carolina,, Franklin went through several metamorphoses at Harvard.
While matriculated as a graduate student, he phblished a paper on "Edward
Bellamy and the Qationaiist Movement" (Franklin, 1938). He considered

doing research on Christian Sbcialism and almost decided to specialize in
British histery but pulled batk from each of these topics for various -
reasons, and finally followed through with research on free Negroes, a

\]

at Fisk University. Despite his focus on the South and .on blacks, in his

-

own opinion his investigations have been concerned with "the mainstream."

Franklin told Jack Star, who was preparing an article for Change magazipe,
[ ¢ .

"] don't teach black history at the University of Chicago. I teach th

history of the South‘—— black and whlte" (star, 1977:28).

¢

on the Soth 1s an effort to urfderstand the ‘condi-
K e - .
e - )

N _—

And his focus'.

tion of: 5’; total society.

v ¢
The transcendent character of Franklin's scholarship is revealed in

" his analytical approach of '"maintaining a discreet ba}anee" and“giving

"proper consideration for anonymous as well-as outstanding people"

-~ - © -

(Franklin, .197¥ :xiv). - ,

Ity

-~

.,

An Honest Assessment of the Soueh . -

As a referee of the past Franklln c1assifies eveuts as the"are and

-

not* as he ‘or others w0uId prefer that they be., When\hls book The Mllisan

v

Y

-

South was. being considered for publication by the Harvard University Prgﬁs,
A

one intique that it received from a southern white historian questioned>

whether the manuscript should be published.

Then the southerner allowed>

£ 4




the historiéﬁo Franklin's skills in scholarly research were denied. Franklin

believes™ that "there are more valid standards by which to judge a.people 2

- could be corrected, and that a correct}hiéfbr& could help change a churlish

..- - . ) C LS

that it might be all right to publish if a view of the South by a Negro

was what the'pressewanted (Star, 1977:30). This evaluation is an illus-
tYation of the destructiveness of reductionism. By emphasizing the race of

-

took a similar view and bublished the book. . 4

-

than ;aée" (Frankliy; i960:17). Fortunately, the Harvard University Press

Franklin's service as president of the Southern Historical Association

was particularly significant in the light of his criticism of some southern

—

scholarship. In 1960, a decade and a yeér\before hedding the Southern
Historical Association, Franklin stated that "nowhere in the United States ... .
has the cult of history flourished as it has flourished in the Sduth"  ~

(Franklin, 1960:17). For Quch‘candor,‘he has been both criticized and praised.

Nevertheless, Franklin said what had to be said because he knew that
"history has been an important instrument in shaping human affairs"

(Franklin, 1960:17).» He believed that a distorted historical tradition

and short-sighted reaction to ongoing events in the South. Thus, Franklin's

-

' ¢
honest assessments were for tbe purpose of helping tbe South and ultimately

the nation. Bhe South, according to Franklin, "has been continuously both -

southern agﬂk erican"« (Franklin, 1960:18).’

. Family Background o

hd -

How'did Franklin become the person that he is? Presented here is
~ ) . .
the family background that bertt the twig, so to speak. "I come from a

profesgional family," he 'said. "I am,not a firstigéneration'cq}lege

-
’ “
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. between the events of giving birth to four offspring. John Hope Franklin

,
. \ =7
N ‘

graduate." Franklin's father from the Indian Territory, attended Morehouse *

[

College in/Atlan

eorgia, the Roger Williams College (now defunct) in

s
Nashvilld, Tennessee, and read law at the Kent College of Law. The .first

7 .
black president of Morehouse College was John Hope. John Hope Franklin wa

-

named in honor of this educator.

franklin‘s mother and fathe{ met at the Roger Williams College, whe;e
she tompleted the normal sc?ool course of study foroteachers.. The family
settled in Oklahoma and his father‘paéfed ghe'state bar,'finish;ng second
among all who tookytﬁé examination. The family firsF lived in Ardmore,
Oklahoma,,then in Rentiesville, an a11—bi§ck town, and finally iﬁ Tulsa.

While Franklin's father pfacticed law, his mother taught elementary school

+

r

was the youngest.

An incident of discrimination in'the court infuriated Franklin's
father and caused him to move the family to the all-black town of Rentieé’ille;

to protect them against such insudts as he had experienced. Actually the

incident occurred not in Oklahoma but in Louisiana. ‘There, his father
) }

'

had géne'to represent a client but was told by the judge.in Shreveport,

"no nigger is going to represent any client in my court." His father
was then ordered either to sit down or get out. ' . -

. v .2
In addftion to practicing law in %@ntiesville, where a sister and

John Hope were born, his father was the postmaster and the justice of the -
peace. But the town of only 2,000 or so people was too small to support <
a viable 1aw'practice. * - .

John jpe Franklin remained in Rentiesville until the age,of’ld

years. . When he was growing Up, there was no day care for the children

»

5()
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/’, But bad luck struck again, Six months after Franklin's father had opened

of working parents. Consequently, his mother took him to the school in

" which she taught, sat him on the back bench in her classes, and told him‘

to be quiet. "I learned to read by sitting in on her classes." His mother
- . ¢
did not know at that time that he, a preschooler, was learning to read like

the school-age children7 But she was pleased when She discovered that he

could read. Franklin said that his mother *had high expectations for him

and for all of her children. , The F;aniiin offspring all finished high

¢

school and’ college.

fd

- s ‘ - - &

Meanwhile, Franklin's father decided to risk the outside world again

, ;
< and went to Tulsa when.John Hope was ohly 6.years old to establish a full-

Ay
- .

‘time law practice. He went alone and came home from time to time to visit
his wife and children. He surmised that by~the éﬁé of the current school

- N~
year his wife could stop working and the wholeafamily could move to the city.

by

[y

a_law office in Tulsa, the 1921 race riot in that Eity wiped out everything;

his father's office was burned to the ground. His father did not recover

from his losses until 1925. Then the family moved to Tulsa and his mother
retired from teaching. Franklin, the youngest child, was 10 years ©ld.
?
Franklin was pleased to be in the presence of his father again,

I

regularly. Despite the bad experiences in Louisiana and initially.in P,
Tulsa, Franklin said that his father ignored segregation whenever he could.

Franklin remembers going to court with his father as a child and sitting

< - -
.

at the lawyer's table. "I learnmed to be an integrationist from my father."

‘

Tulsa proved to be a more viablg\setting for the practice of law.

But the financial reverses associated with the 1921 riot strained hOpséh01d

v

funds. 'The family could muster the costs for college, but postgraduate,

*
« <

education payments were beyond its means.

\

.

e




College T —
-~ . o - .
Franklin left Oklahoma and journeyed.to Nashville, Tennessee, to
Y coot A &

enroll in Fisk University. His parents knew that Nashville was an educa-
tional center,because they had studied there €arlier. ,His brother had gone
S ] . .

to Fisk. Always ready to measure up to any challenge, Franklin said, "I

- figured I could do anything my brother couldeo.‘*So I went to Fisk, in-,

f ‘e -

tending to be a lawyer." : !

- - [3
« .

Franklin's career plans changed abguptly during his sophomore year.

His qwn .description of the conversation is_interesting: "At Fisk, I'met a

X

. . 14
youngsprofessor, a young white professor, born in Amesbury, Massachusetts.

He 'was a historlan’and specialized in Latin American history. This young

professor was named Theodore S. Curriet. Q&e was a person with great charm

. and became my mentor, I took a course with Theodore Currier. He dis- -

.

covered that I had it and he nurtured me to attend Harvard. Currier taught

\

American history to me my second: year in college. I had never’had éhch an

*

intellectual experience.” ~
Al

In subsequent years after taking more history c0urses; FrankIin said, X e
’ ) ' ’ i & 3 *

- -
< Iy 1

v .

-~

. » -~
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High School o ) : _ - ¥
Franklin described his high—school years in Tulsa as normal. They
occurred during the age of segregatiqn, when blacks and whites by law were :
assigned to different schools. His teachers were good: "They gave-me' a
sense of self-confidence." He also learned to type and take shorthand in .
high,school, skills that helped finance college and graduate school The
class valedictorian, Franklin graduated from high school in Tulsa at the
age of 16 years. R f;*
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he then knew what a historian wastand that he wanted to be a-historian.

He enjoys trying to understand the present by looking at the past,

.

"putting things together with small clues." Other experiences at Fisk
were helpful. Franklin $as secretary to the 11brar1an. He said that the

.education and support he receiwved in college were so effective that he

was not awed by graduate school.

— t

Graduating from Fisk,\magna cum laude, at the age of-26 years,
Franklin apnlied to and was accepted for graduate study hy Harvard Qniver;
sity. When Franklin had reached his senior c311ege year, Currier advised
him to go to Harvard to study history. But the year was 1935, one of the

middle years of the Depression. Despite his aspirations; Franklin under-

A

stood his family's financial situation. 'My father's law buii:ess had

been crushei)by the Depression, so the family could not finance my graduate

study." Returning home the summer after_graﬂuating from college, Franklin

wondered what. he would do.

-

When Currier heard of Franklin's problems, he said, "Money will — — -

>

not keep you from going to Harvard." He asked if Franklin could make it

¢

to Nashville; there the two would try to find a solution. There was no -

-
source they cou}d tap fo{\funds. So Currier, a young professor only 33

11

yeats of ~age vho j01ned the Fisk faculty in 1929 went to the bank and -

- -

borrowed enough money'to pay for Franklin's first year at Harvard.

Currier helped John Hope Frankiin and many more students like him.

o

Several 0utstanding blacks such as the historian I'. D. Reddick, who ,

prepared a biography of Martin Luther King, Jr. and a history of the

Montgomery bus bchott, and the lawyer Wade McCree, former Sodicitor

General of the United States, were taught by «Gurrier and graduated from

»
. g -4 [y
\ ) '
& > <
v/
P
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Graduate School d

Fisk. It was, in part, through Currier's efforts that a chapter -¢f"-

Phi Beta Kappa. was established ‘at Fisk, info which John Hope Franklin

- was inducted as a founding member. Currier remained on the Fisk faculty

a
more than 40 years. He died in 1979.

Franklin is the executor of Currier's/eétate. He and his wife are

setting up a scholarship at Fisk in Currier's honor.. The Franklins are

contributing to it and they will turn over the proceeds from the sale of

Currier's estate to the fund. "We hope it will become the largest scholar-
@

ship Ehnd at Fisk." Hearing Franklin reminisce about his relationship
’ >

with Curr1er, one can understand why he would like to perpetuate the name

’

of his mentor: '"Currier was-my closest friend. -We started out in a

. -

=

student-teacher relatignship but became ve?& close friends. He had a 40—acre

"

L] .
place in Maine that I visited oftén during the summer months.'" Franklin

will always remember Currier's decisive statement: "Money will not keep

~

you from-going to Harvard!"

* p . &

,
Franklin studied first for the Master of Arts degree in history at

-

*

Harvard and earded it in one year. He financed the first-stage of graduate

education with the bank loan that Currier made, small’ contr1butlons from

his father, and by working as .dishwasher and typist.
After teaching a year at Fisk Franklin returned to Harvard in 1937

4 e,

for the Doctor of Phllosophy degree in history, which he recelved in 1941
at the age of 26 years, just six years beyond college graduation. ' This is

a remarkably short perlod in view of the. fact that-hls studies were twice

interrupted—by full-time teach1ng asslgnments -- first at Fisk for one year,

then at St. Augustine's College in North Carollna for the first two of a

total of four years he taught there. . , \\)
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While teachiifg at St. Augustine's, Franklin, who had completed the
residency requirement for the Ph.D. degree between 1937 and 1939, did

research for his dissertation, "The Free Negro in North Carolina, 1790-1860."
: b
Franklin s d1ssertat10n was published in 1943 by the Univer51ty of North

L4 . A
~

Carolina Press two years after his Ph. D.\degree was awarded, continULng the

! .

professional publishing career began earlier while he was still a’ graduate

student .at Harvard. T : ( ‘ '

- .
3

Co Franklin did so well at Harvard his first year of matriculation that

several opportunities came hlS _way in subsequent years. He-said that when

he returned to Harvatd to study for the Ph.D. degree? he was "loaded" with

- -

\

scholarship as51stance. In general, he said, "I experienced no serious

impediment at Harvard i His assessment is that the level of sensitivity A

.
L3 » >

‘. of the university has éncreased over thb years: "It definitely was not ,
< ’ i

immune -from racism when I was there," he observed. But "I decided that if

i4

Harvard let us in the door, that was enough. I would take it from there.

»

» So I experienced no serious impediments."” For Franklin the young scholar,
L) - P . .
- _ Harvard #as "a tremendous experience.” ' '
At stated before, Franklih attributed his capabity to deal with N

Harvard without awe to "the sense of self-confidence that he had developed
R .

in high school and the education and support he received in coIlege.