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. long-range goals over short-term or immediate needs,_and realistic

self-appraisal were most Strongly related to grade point average. For
biacks, the only non-cognitive variables that were related to grade
.point average were positive self-concept and realistic
self-appraisal. For whites the NCQ . significantly adds to the
prediction of grades, while for blacks it is related to both grades
and enrollment status. (SW) B
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- . A .ecttonuirc desigaed to measire seven non-cognitive Frédictors: of )

T

-~

acadamfe mcon vn fadatnhterod to twn successive nnpln of incoking ..
nninrsity uhien. 'I‘hcfrnpouu ‘were e:waincd vith regard to the
‘: uliability of e nutruuut, and thrce uparate iudicat(&s of audcuie
. cucceas -fint -m; er collegc GPA, three senester cunulacive GPA and

pcuiytence after three

mterc. The resulto showed reliability and
.coutch validity for the nstrument. Furthet usipg this inttrungnt .

,_addod. f:o the predicgivc valid}. of. using tuditiml_nmugn’ (SaTr
séoru) on academic succeas. ' Al different itqa‘s were prohictive‘ of

mccus for thc different racial lubmpz‘ea, The queationnaire was v

¢ particuhrly pred,ictive of the pcrsist c\e of blacks, The tmplications

; of the ruults are discuu«!. o
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" Non-Cognitive VariablgdéiifPrediéting
- Academic Success by Race

.
.
i / * .
- . . 3
. .

Since the 1970's there has been evidence of the growing importance

o~

\3'°§ retention in higher dducation for both human value reagons and for

the contipﬁéd‘existence of achools. A particularly vital aspect of Ehis

-~ . w
issue is ﬁ}nority student retentjon. The retention rate for minority BN

$ *
.

' students, pafticularly black, is lower than the rates for majority

students (Astin, 1975; Sidl;cek & Pelham, i976) The rate of minority
‘retention is particularly low, and decreasing, 1n predominantly white »
1nst1tutiona (Goodrich, 1978: Sedlafek & Webster, 1978) Thia 1a :
obviously a8 great loss of human potential and it is thus cricial that
steps be taken to understand and ggduce att:ition, particularly- for ,
minoritiese- P

'One means of increasing the retention rate is to do a bette? job of'
" But most-;dmiésions criteria and

. s
procedures have been validated on typically white sambles.,

‘seleétion and admission (Ott, 1978).
Studies that
have applied the usual rollege adminissions criteria to blacks haye
tended to get lower validity than that obtained with the predominantly

white gamples'(Baggcley, 1974; Borgen, 1972; Farver, Sedlacek, & Brooks,

I4

1975; Pfeifer & Sedlacek, 1970, 1971, 1974). Anong the possible explana- "

& N -
tions for this difference are cultural/racial biases in the traditional

)
predictors (e.g., standardized test grades, etc.) and that minority applicants

do not kﬁoy how to play the admissions "gamg.h That is, white applicante

v - . R Ped
tend to know what is viewed as desirable in college apolications, Hut

o

. °
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‘ many blacks do.not. Given ihesp problems, steps must'be.taken to find *

» . 14

alternative ways of obtaining valid infornation on minority applicants

that are indicative of college success. 7
. . R "
The purpose:of this resesrch was to design and test out a brief .
¢ ) i

questionnaire for use at a predoﬁinaﬁtly white 1nst1tutipn that might

s

tap'information relatgd to retention not normally available. The specific

N

information that the questionnaire was designed to assess were the seven

0

. non-cognitive predictors of ﬁipotity college success proéoaed by Sedlacek,

and Brooks (1976), Through research, they found seven variables ;hut
hiave been demgnstrated to be related to college suécess,»p;rtigularly. )
for minoéities; The#e geven variab!ﬁs‘;rgz ‘positi;g gelf-éoncepg,
realistic selfegpgyaisal, qnderstandiné.of and ability to deal Q&th -

racism, preferencetggt long-range goals over short-term or immediate

needs, avai}ability of a‘stroné support person, successful leadership °
. ‘ \

experience and demonstrated community servige. While these vanriables have

been studied individually, little work has been done on them collectively.
So the focus of this study was the development of a quick, reliable ]

.

and valid measure of these variables. This project was part of an ongoing
research plan aimed at.gaining a more complete, longitudinal picture of

retentioq{ particularly with regard to minorities. -
N &
Method

~ Vv

.

] -

Sample

4
Two separate samples of incoming freghmen at the‘Unigetsity of

4 -

Maryland, College Park (1979 entering freshmen, N=2157; 1980 entering ’

*
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freshmen, N-573)'v£ré given the‘Noﬁ-Cognitive Que;tionnaire (NCQ) duri:;
) summer ogienéation. Only those frestmen who had completed, a1l the NCQ
and whose SAT scores were able to be obtained from university records

. hig

were 1nc1uded 1n this study. This resulted in final- samples of ‘1644

-

. for the 1979 freshmen and 478 for the 1980 freshmen. Of this final 1979

sample of 1644, 1339 identified tﬁtmsel:es as white, 190 as black and 110

as being of other racial/ethnic backgrounds (predominately Asian-American).

’ For the 478 freshmen 1p the 1960 sample, 355 were self-identiffied as . °

white, 89 as blaek and 34 as other (again, predominantly Asian—American)
, C o .

"

Instrument - . . . o, . -
* The Non-Cognitive Questionnaire (NCQ) was designe& with past research
. ‘as a base and is intended to assess * seven non-cognitive variables ,

found to be related to minority retention (Sedlacek & Brooks, 1976). The

NCQ ‘consists of two nominai items relating to educational expectations, 18

*

Likert~type items relating to expectations about coilegb and self-assessment,

and three opeﬁ~ended questiohs relating to present goals, past accomplHsh-
ments and offices held/érpups belonged tc. All items, ﬁith'the exception
of the oﬁ@h—endgd itenms, have been found to have adequéte test-retest

religbillty. The two yeek’corfelatiéns (N=18)ofor the items ranée erm

.70 to .94. The'dpen-endgd ftems were included in the questionnaive as ,

they may have'béen able to access dimensions not covered in the structured

1

Likert-type item format. The rebponses to the question asking for one's

goals were rated for: 1) the amount of time required to complete the goals,

.
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i{.e., how long-range they are (interrater = 89) and 2) the degree to

[ 3 h . >
which the goals are related to academia (academic goala interrater r-.83)
The open-ended item asking for which paet accomplishments one is proudest

of was rated forgtbe degree of difficultx,relatiVe to all high school

graduates (interrater r=.88). The final open-ended {tem asked the

respondent to list &1l ‘offices held and/or extracurricular activities. .
This ftem was rated on four dimensions: 1) gggberjof activitiea/(interrater ‘
r=l, 00),v2) degree oﬁ.leadershig exhibited (interrater r=.89), 3) dezree
1ist was related to acggggig_(atademic activities {nterrater r=.98) and -

, 4) the degree to which community involvement was reflected (interrater !

» . x/

E?‘94)- Lockett (1980) reported coefficient alpha reliabilities ranging
. . ’ v Ll

from .54 to .73 for scales on a modified vetsiSh\of the NCQ éaployed in

the present .study. o v

Analyses o . U ‘ )
There were two basic types of analyses perforned on rhe data, each

reflecting the major purposes of rhia study. First, @he properties of the

A instruaent itself were examined to see if the responses did v;ry across the
races and if the items were content valid in their ability to tap ;he seaea
non-cognitive dimeneions posited by Sedlacek and Brooks (1976) To accomplish
this, the relationships among the Likert-é&pe items vere examined using
separate factor analyses for each race. .A principal components ffitor
analysis, using Squared multiple cortelations as commonality estimates and i v

varimax rotation was done on the Likert~type items for the entire sample, ’

. [
P, S

.
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the white sample, and the black sample. These factor analyses would yield .

;- information on the degree to which the items clustered along the posited

seven mon-cognitive dimensions and how this varied by race. . .
\

The segond set of analyses was designed to establigh the external

*

validity of the NCQ as a predictor of collegiate success. College success
can be’ defined in many different ways, i.e., grade point average, contindged
. enrollment, etc. Examining retention using only one of these definitions

ycan lead to an invalid or biased picture of what contributes to retention

\
(Tracey & Sedlacek, 1981). As such, this study used two separate, albeit y

¢

i ot mutually eXCiusive, measures of collegiate success, grade point average '

. .

-(GPA) and enrollment status, to move toward gaining a complete understanding

a
v .
. 4

Ve

.
-

of this issue. _
N . .
! Separate step-wise regressions"were performed on each ‘sample (1979

freshman and 1980 freshmen) examiﬂing the relationship of the NCQ items

~and SAT scorés to GPA (one semestey GPA and three semester GPA for the 1979
AN - . .
sample aud one semester GPA for the 1980 sample). In addition, as traditional

cognitive data (i.e., SAT scores) often dominate regression equations which
includc noncognitive variables, separate regressions were done using only
the NéQ responses as predictors. The above regressions were performed on:
1) the entire sample for each year, 2) whites only Subsample for each year,
and 3) . blacks only subsample for each year. .

To examine the relationship of the RCQ responses‘and SAT scores to

. persistence, stepwise discriminant analyses were used. As an accurate

determination of persistence (enrolled vs. not enrolled) could. only be

obtained after several semesters, this ‘analysis was done using only the
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1979hsample, as enrollment status was determined over three $emesters ’ﬂ

» N -

As with the regression analzéés, stepwise discriminant

/ _’;3 ]

' analyses were done using NCQ responses plus SAT scores,and NCQ'responéés.

~-not just one.

P

alonesas predictors to determine the extent of overlap between the data o

>4 ’

sets. Alsp, és with the regressions above, separate discriminant analyses

were done for the emtire sample’ for each year, the white sample for each

, .

year and the black subsample for each year.

s . .. Results , . '
: : o | . .
This section will be divided into two parts, the first describing

“

those results which examine ‘the differences and similarities in the respomses .

in a senseg, ‘this part concerns itself with

-
to the instrument across races.

\
measurement properties-of the (uestionnaire. The second part of the -

. A}

results will be concerned with describing the anulysis done relating guestion-

’
.
b .

naire responses to success in college. This sectién emphasizes the application,

Id

of the data. As the ‘questionnaire as d whole was developed with minority

selection in mipd, most of the subsgquént writeup will center on the

minority datq, particularly black, as this grohp had sufficient numbers

All

»

for all the analyses, which most of the other minority groups did not.

differences noted below are statistically significant at the .05 level.

Internal QueStionnaire Results .

.

.

The results of the, separate factor analyses conducted showed fairly _

[

#

- .similar structures for each racial group. Because this study was most

concerned with minority students and because of space limitatiéns, only

10

., . \

e
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the factor analysis on ‘the black sample will be presented, Table 1 1343"
. sumary of the factors obtained ond the items that loaded from this factor

analysis on the black ocuplc. As can be seen from Pable 1, the results

! ‘.

[}
-

- of the factor anvlysis denonatrote support of six of thc seven non-cognitivc
R varisbles auggcoted by Sedlacek and Brooks (1976). The six variables that’
- wc;a supported by the factor analysis werc° leadership (Pactor I), rocognizing'
:racica (Eactor II), preferllbe for long~range gnals (Factor III), realistic:
. self-upprpiaal (Pactor 1v), support for~collegu plans (Pactor v), se1f7con£i~
- dence (Factors VI.and VII). Factor\YI¥I seemed to be assessing gencgal‘.
familiarity with acadecia unrelated to academic self-confidence. So the

N . -

/ . N
{items used do appear to cluster clong the seven vgriables as designe@. !

&

e

‘Inserg Table 1 about here

Predicting collegiatc Success ) : ’ DN
Given the number of 1tems and analysca done on the diffetent snmplea, :

only those items that significantly added to the prediction of any of the

criceria (first semester GPA, three aemester cum' or enrollment status) will
k : ,

be presented. The specific items that q;gnificanély added to prediction

in edch analysis and the overall multiple correlation coefficients are -

wummarized in Table 2.
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. variables were predictive for whites. For whites only, the yariables of :

1 / ’ . \
. . .

. " for blacks and whites. . .

- . - When the criterion thaz was examined.waa first'semester grrades, thél
1

°p o’ : v ) . L}
. . ‘-'\ .
2 . \ ) “a Non-Cognitive Variables

coee ‘ o s 9 .
z " . . . . - LI N . N ' N . -

* [}

S Insert Ta'ble 2 about here o ' % .

e 7 "
|} - .

o~ In all. the analyses, the NCQ ftems vere at leaat ﬁefhighly predic- ' e

* ‘tive of the criteria examined as SAT acores alone. Conbining the NCOQ
itens vith SAT scores resulted in significant increases in prediction in
+ ! ., each of the eight eeparate analyses oeé?ormed. So. for all criteria, the

uuage of the NCQ {tems added to the abiiity to predict collegiate successy,

‘. . hCQ was found to be more predictive for whitec than blacks in both samp
. ' }

years. Further, the same non-cognitive variablos were related to first
semester grades for each ‘racial grnup. The variables that were found to
be predictive for both races were. .positive self-confidence (itema 3 and
8, as listed in Table 2) and realiékic aelf—appraisal ({tems 9, 12, and 13)

1

Por the white subsample o.ly, commnnity i{nvolvement (item 14¢) leadership .

-

(item 4) and preferenre for longz range godls (item 7) were also prediccive
of first semester nrades. Thus, the non-cognitive variables (particularly

selr-confidence and aelf-zppraisal) were predictive of firat semester grades

“

for both races but this relationship : s stropger for vhites,than Blacks.

A similar picture appears from the analvses performed using three semester
cum as the criterion. The non-cognitive variables of positive self-cancept
(items 8, 11 and 3 alone for whites) and rea]istic aelf-apnraisal (item 2

for blaeka and items 2 6 an¢ 13 for whites) wvere highly related to cum

for both races. And like the previous analyses, more of the non-cognitive
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'N f preference for long range gozls (item 1) and recognizing racism (item 10)
) were rélated to cum. It is noteworthy that the multiple correlation

~ coefficients in these analyses were higher thaﬁ%thgﬁg coefficients of the

analyses gone on first semeater grades. The NCQli@ems. and implicit
™ - | o~
variables, were more predictive with increasing time. - -

The -final analyses related the NCQ {items to enrollment status after

three semesters. It was here that a strong relationship was.found between

the non-cognitive variahles and collepe success for the black subsample
- X

|
|
. - -~ i
T
|
i

but not the white subsample. Only one of the non-cognitive variables

" “(realistic sélf—appraisal) was predictive of enrollment for.whites, while |
four of the variables were p;edictive for bhlacks.: Realis;ic‘self-appraisai
(1tem 2), bositive self-doﬁfi&ence (items 3 and 8), support (item 5) andb.
¢ community involvement were significantly related to continued enrollment.
0f all the aéalyses done,'this.das the only s;t where the prediéfxvg power
of the resulting equation for tpe blacks was higher than the prediction of
the pqu;tion‘é;r the whites. So, for biacks, the non-oognit%ye variab?es_

-

I

|

1

|

#  are most predictive of contiﬁpod enrollment and moderately predictive of . {
2 .

¥ grades; while these var!ab]e% are predictive of grades for whites but not

|

|

I

*3%}» particularly predictive with'regar& to enrollment étatuéf
v Yo ‘ .

Discussion '

.
- ’ .
’ .

|

|

|

- !

The results of this study support. the increase in predigtive p%weg 1
|

I

|

gained by using non-cogngt{vé variables, as measured by "the NCG, in addition

. / |
to the usual academic predtctors, f.e., SAT scores. In every one of the »

A
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) r?ault was probably more due to the far greater number of wﬁites_in the

A .

. .
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analyses performed, the addition of the ron-cognitive items to the SAT
scores significantly 1nc;eased the prediction of grades and enrollment )

status., Further, the use of the NCQ fitems alone (without SAT scores) -

. ylelded a significantly hiéﬁir relationsﬁip to college success (GPK and

enrollment status) than did the ?AT scores alone. -
The predictive power -of the NCQ was e@idént in each of the racial .
subgroubs studfed. In fact, using the NCQ added slightly more to the

prediction pf"college grades for whites than it did for blacks. But this

»

- £

) aamplé';han blacks. With this much higher numb;r, any relattonéhip evi-

denced in the regression would more likely attain significance even though-

the level of the re{ationship (r) in the twnﬁsamples was equal.
Generally, it was slightly easier to predict.gradea after one and

éh;ee semestefs for white students than 1t was for black studén;s, cven

with the inclusion of the NCO vhich was designed,Fo inérease preaiétion

with blacks. But when a different criterion of collegiate success was

! . s
examined, that of enrollment status after three semesters, the opposite . e
relationship vas evidenced. frhe enrollment status of blacks was much A

better p£eéi;ted from the NCO) whereqsiusing this q&estionnaire yielded \
little predictive powe:,for whites. ;oﬂit appears that different
processes are operative fof eaéh race with regard to collegiate success.

For whites, the non-cognitivé.dimensions (Sedlacek & Brooks, 1976)

of self confidence, preference for long'tangé gRoals over short-term or

immediate needs, and realistic self-appraisal were most strongly related

to GPA.
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o In‘addition, some items relating to leadership, community service and not
underptanding racism entered some of the‘predictive eqdations but the rela-
tionship was not ‘as strong as those agove. But with regard :A enrollment
status, the only {tems that were significangpﬂalbeit marginally, were those
reflécting positive self~concépt. So the non-cognitive dimensions of positive

'self-éoqcept, aﬁility to dela§ gratification, and realistic self-appraisal
vere highly related to doing well academically in college for whitea. The -
dimensions related to continued perseverence in school for whites were not ? ‘

. L]
. generally related to the variables measured in the NCQ and proposed by

Sedlacek and Brooks (1976). ' , S
> .Por blacks, the opposite pattern emerged The only non-cognitive
va;iables that were-ielated to academic achievement,'i.e., GPA, were
boslrive self;cbnce;t and realistlg sklf—appraisal. The strength of the
relationship of khese dimensions to GPA was not as high as it was {or the

white subsamples. But while there was little, if any, ability to predict
3

enrollment status usi%g the NCQ for whites, there wag a strong relationship

for the black subsampla. F;r blacks, the dimensions that ;ere related to

cont inuved entollmena were positive self-concept, support and communlty ;
service. Having a,berson(s) available. to support the black student when

needed and havin; had eaggrience in community service were strongly related

to staying in school. This support person does not have to be a member of

the family (as these items did not load into the analyses). What seems to

be measured by these dimensions i{s an ability to reach out in a constructive

. rd

manner and being able to aqk for help when it is needed. This ability was

much more crucial for continued existence in college for blacks than whites.

- . 15
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It is interesting to note that. the varfables of support and community
‘ service are related to continued enrollment for blacks and not’ to GPA.

., This seems to indicate that tliose blacks who do get good grades and stay
! ) .
in .school have simila; levels of self-confidence and ability to realistically

~

‘appraise,. themselves as those blacks wﬁq do not persevére.- The i;y difference

v » <

. between these ‘two groups of hlacks ts tha} those who continue have.more i
rsupport in the family and community to continue., This qbntinuance relation- * - -
ship does not appear at all for whites. This result indicates that the

’

gxocess‘o% succeeding in collegegvapies betwpén the races. Success for

j ghiteé'should be examined in terms of grades; while succéss for blacks . .

-

should be examined first with regé;; to enrollment status and;then with Ck

r;;ard to grades as diffefent processes appear involved. ' ’ \
- The results of this study demonstra§e~that the Non-Cognitive Questionnaire

1s both reliablevand valid as an aid in prediht}ng collegiate succens for

both blacks and whites. The exact relationship of the NCQ to collzgiate

success varies between blacks and whites. For whites, the NCQ qivvtficantlv

adds to the prediction of grades, while far blacks it is related to both-

gredes and enrollment status. TLockett (1980), using a modification of the

NCQ ;resented Here:’found that 50? blacks at the University of Missouri \\

positive self-concept, community pariicipation,,leadership. and understanding

racism correlated with grade:psint averages. Lockett further found that

»

long range goals, lowsr self-concept and realistic self-appraisal cortelated

with satisfaction with the college environmént for black students, Given

this reliability and validity, the NCQ ftems can be-used as a beneficial
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-addition to those collected in dnitially selectingantudents.' Also, the
NCQ could be of value post-admissionF“ Studenta could be given the: NGO
-3 1§

}during orientation, as vas done here, and those students lackins in,the

dimenaions that are related to collegiate successycould bhe identified.

-

-

Programs aimed-enecifically at these‘students could then be developed and

implemented. Thus. efforts could be directed where thev are most needed‘ B S

~
L4

such’ as aiding’ black students that do not have the self—confidence, support

. and community service experience to keep tham in school.
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‘Sumaary of the Pactora and Largest Loading

) Ttemsl Identified in the Black 9amp1e2 o

Factor I Leadership (32.8% of common variance)’

Item

.1 am sometimes logked up to by others.

If T ran into -probleme concerning school,
1 have someone who would listen tbo me
and help me.-

In groups where I am comfortable, I am
often looked to as leader.

-

- Loading

Factor IT Fair academic opportunity (13.5Y)

Item .
I wvant a chance to prove myself
academically. ’
If course tutoring is made avaidable
on campus at no cost, T would
attend regularly.
I expect T will encounter racism at UMCP,

Factor ITI Preferring long-range goals (13.57)

Loading

L

.62

' Item Y “\
Once I start something, I finish it. N
When I believe strongly in sqme;hxng, \
T act on 1t. ‘2

¢ . L

-k

e 4

&
o Loadiny:

d

.54

. , / N
Pactor IV Academic Self-Appraisal (10.97)

? " Item
I am as skilled academically as the
average applicant to UMCP.
I expect to have a harder time than
most students at UMCP. :

e

Item
My family has always wanted me to
g0 to college.
My friends and relatives don't feel
I should go to college.
. - . "\

Loading

,?‘;b_

".58

.45

Factor V Family Support (9.,1%) -

Loading

-.62
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Table 1 (Continued) .
® Factor VI Lack of Perseverance (7.72) ‘
Item : ~ ' Loading
I get easily discouraged when I try to do
someghing and {t doesn't work. 51
Pecple can pretty easily change me even
- though T thought my mind was already -
made up on the subject. 44 . 5.
Lo /  Pacter VII Self-Confidence (6.5%)
R T - : '
. Item : » - Loading
. Nheﬂ’l believe strongly in so-ething, act .
- ) on 1:. ’ 03_::9
My high school graden don't reflect what I
can do. w”*\& . .38
Rated diffieulty of th;:E\Q:ft ccomplishments. B ) 4
Factor VI Academic Familiarity (5. 6z) ) ¥
o " Item S : Loading e
It ahou}d not be very hard to get aB : : :
] (3.0) average at UMCP. ) 43
‘Rated degree of academic relatedness of
three most primary goals. A1
1 ' At

Only. those items with loadings above .30 are reported.

¢

Complete factor and intercorrelation matrices for this sample and the
the white sample are available upon request from William Sedlacek,
Counseling Center. UMCP, College Park, MD, 20742,
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Table 2 . ‘ -

. - . , .

‘ < ’ } .
Summary of the NCQ Items that were Significancland Corresponaing RBeta I{e:}gnns

for ‘Each of the Anslyses Performed? )

-~ - - . ’&/ ' o,
) - s Regressions on first - Recressions on three Discrimaint analyses -
. ‘ : semester GPR semester GFA on enrollmert’ status
r . . - - after 3 semesters . .
. lal o . ’ -~
- [y . H
1o Sam & Sampl 9 g ! |
T . €C ample . .1 ?9 ample 1979 ample . 1979 Sample
) Whites - Black€é Writes  Blacks ¢ Whites  Blacks h’l:xi{:és " Blacks L.
Itemrs | N=335 H=8¢ K=1330 K=1¢C N=1G27 N=158 N=1046 N=154 .~
1 Three goals that ycu : . f\
" have for yourself right : ! .
now. R&ted rer: )
a) -Time to ccmplete ° I -.02 ‘
- ? b '
3 I{néertginty of graduation ,
given that 50% do not. -
SR ) ) L -.07 ..22 . .36 .53 -
]
3 List three 'éh'ings -
that you are proud “ ., ®
of having cdone. R
Rated for degree , .19 -28 : .12, .19 43 .

of difficulty.
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" Table 2 ‘(Continued)

’

1980 Sample

Regressions on first

semester GPA

re

Blacks | whites | Bla

1979 sample

cks

Regressions on three

semester GPA

~

1979 Sample

thk.s

~

Discrimant

: -analyses
.on enrollment status

after 3 sesesters.

1979 Si
)

whites

le

Blacks

4).

s

S
Iam sonetimes looked
up to by others.

. JItems fmites
/

-.09

wWhites
7

.5)

If I run into, problems
concoming school, I
have somecne who would
listen to me and help
ne.

o~

07

6)

X cxp.ct‘to‘havc a
harder time than most
students.

.12 '

7)

Once I start somethi.g
I finish it.

=07 ~

8)

vhen I believe strongly.
in something, I act on
it.

.1C

-.38

9)

\/ average ‘applicant.

I am as skilled aca-
demically as the

24

‘0%
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" Table 2 = continued.

Regressions on first Regressions On)tﬁree Discrimant analyses,
i semester GPA semester GPA on enrollment status
iy after 3 semesters
1980 Sample 1979 Sample 1979 sample 1979 Sample
Items o Whites Blacks® Whites Blacks Whites Blacks ‘Wi‘xites . Blacks
o e - : i
10) I expect I will -
encounter racism at -.08
UMCP . - . S
R &
11) People can pretty
easily change me even .
though I thought my -.17 ~.16 ° .
mind was made up on ) :
. the subject. s R { .
12) I want a chance to prove -.06 -
'ntxs,glf academically. i
13) My high school grades h . ) .
don't really reflect . ot
. . . . .32 -.68
what I can do. i 2 > - :
-14) 1ist of offices held
and ‘activities.
Rated .for: .
- a) leadership 2 ’
b) academic related- ) : N
" ness ‘ .16 61
c) community involve-~ o
ment .09 . e ) -.35 ad
Multiple R for analyses .48 .38 .39 0,29 .44 .40 . ~18 . - .49 o
. b
. . . . . 4 . :
Multiple R for analyses Y :
with SAT included _ . _. ._ ..:_59 ) .51 i .51 - .37 54 41 LS. 52
' % (p 1105) . :
.Copies of complete instrument are available from William E. Sedlacek, University of Maryland, College Paxk 20742
a B ,
1] N .
~ LY 1 FJ

¢ / . 'v‘ . ,
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