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Successful transition for young handicapped children

~

%

fnto other programs depends on a variety of factors, including . *
'personnel time, development of a comprehensive transition plan,
positive teacher attitudes, and careful followup. Problems in
transitioning may include weak evaluation.procedures, limited social
capacity of hand1cappednstudents, and difficulties in adjusting to
the ney social environment. Administrative concerns also need to be
considered, -such 'as ldck of agency cooperation resulting in service
overlap and inadequate epatation of parents for separation from
their children. Recommegdpd procedures for successful transition
1nc1ude observational visits by the receiving- .teacher prior to .
transition, insetrwice and confereénces for staff and- parents at the
beginning of the transition year, determination of gompetencies for
entry into k1ndergarten, tra1n1ng of parents as advocates, and
thorough followup services. (CL): . ’e
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e importance to those working in early- chi]dhood handicapped programs 1f

Transition for Children:

’ \ ’ - . e N
Nhen Young Chi]dren Move From One Program to Another b
. by Patricia L Hutinger ' o » o .“(._ o v
) .. . Overview | o ) ’,’f S e o
f . TS N * [ ‘ ‘J ) o ‘4 ‘
‘ ’ . ‘ . »
] . The ses51on provided a‘set of procedures for successful transition of . -

= . ~ .~ ¢ . ..

handicapped children ihto other programs. whethen the chin is de1ng from ‘
v’ - - ‘ A '3
a 0- 3 prognam‘into a 3,5 proqram, or from- 2 3 5 program.into another p]ace-

[N ‘ .

‘ -»ment: Successfu] tested procedures foclsed om parents Teeds andﬁwishesv

P oA - - o . . &

\ .Z " Severa1 transition Situations. were a1so presented So1utions?ref}ected T

&
"~

-

severa] factors 1nc1udinq the receiving and sending teachers, other profesSiondﬂsu
administrative constraints, parehts ro]es and the chiid S needs. ’Current ..
__.research oh transition was 1nc1uded ,as we]] as recommendations.of a pane]

of experts 1n ear]y ch11dhoOd spec1a1 educatlon.-
‘ ‘o o ’

‘ .~ o Introdaction Py o T

- Factors Related to Effective Transition BN o

4

o Ins1ghts into the prob]ems, solutions and reality of prodedures used to ",

v A T
move handicapped youngsters from one program into a new one are of crit1ca1

. )

7\ .

progress demonstrated in ear]y intervention programs is to be maintained N

when future Qirectiohs in prooramming for handﬁcappeg young chi]dren are * ‘ .
splanned attention to the careful deveiopme t and, 1mp1ementation of effective -
tr'ansiti on practices must be  an. accepted and expected part gservices to oL

~phi1dren and their families. T . o .
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Transition practices are defined as;“those strategies and procedures-
which are planned and.emp1oyed to insure-the smooth p1acement and sub-

sequent adjustment of the child_-as he/she moves trom ,one program into
" /
another; for examp]e, from an ear1y chf]dhood hand1capped proqram to a reqy]ar

“

k1nderoérten a. preschoo] room, or a pr1mary spec1a1 educat1on c]assroom" -

(Hut1nger, "1981). The resu1ts of a comprehensfve I111nb1s sfudy of presch001

.handicapped programs demonstrated that trans1t1on pract1ces at best were

isolated and fragmented 1n rea11ty and at worst were nonexistent (Hut1nqer

o
‘& Swartz, 1980). In the same study, data coﬂ]ected from s1x nat1ona11y

known programs showed that they paid carefu] attent1on to follow-up

procedures used in the transition process ) : _ e
A variety of factors affect the qua\1ty of trans1t1on pract1ees The

amount of time personne] have during each day to engage in the mu1t1tude.

of activities requ1red ina program serv1ng young hand1Capped ch11dren

has an effect on the accomp11shment of trans1t1onltasks. Personne] :in

programs for older chiidren do not have the 1uxgrngf aian]ah}e time to do ¢

all the things they know need to be accomp11shed However;fproqram personne]‘

must attend to a number of varidbles re]ated to effect1ve transigﬁonlng to

1nsure maximal ch11d growth. Adm1n1strat1ve personnel as we]] must- p]ace -

a h1gh priority on transition procedures if effective practices are to occur.

hl

Formal transition p1ans must be in place in bpth,schoo] districts and'agenc1es, .

but these plans must be put into practice.

A comprehens1ve trans1t1on plan must cons1der the chlld’s environment
both prior to mov1ng and after p]acement 1n a ‘new program Characterist1cs

. 5§ “
of—the rece1v1ng teacher are re1ated to the/success of the ch11d 5 transit1on

H . B N i
. , . , -

o
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" A receiving teacher who, is willing to work with children with handicaps.is
. ;
essential when children move into mainstreamed placement with regular
educators; Fo]]ow-up_by the .sending teacher s also important. Administra-

. d - e
* tive involvement and teacher training are major components in effectave

.& - transition practice Of critical 1mportance is the 1nvo]vement of the ch11d s
. parents’ as we]] as expectét1ons for the child (Hut1nqer, 1981) . :
‘ \ . N - N °
. ob]ems Which Affect the Qua11ty of
e . - Transitioning Practices . .

The results of the study of preschool handicapped programs in-I1T1inois - ,

(Hutwnger and’ Swartz, 1980), which also included the responses ‘of a group , A
) A :

of nationa]]y known experts in ear]y childhood special education bointed

,to the fo]]ow1nq problems which af*ect the quality of trans1t1an1ng pract1ces,

)

1% There 1s a_limited amount of time for perSDnnel to accomp11sh

-

al} that needs to be done

-t

s ' 2. It is difficult to estab11sh proaram pr1or1t1es, what needs to be

+

done fnrst ] c - Co 3

L

3} Eva]uat1on procedures are weak, as they re1ate to transition.

) 4. Special education students who have a problem with acceptance/, T .,

» acceptability have a Timited social capacity with peers .
. . - L.
- 5.1Envqronmenta1 character1st1cs which need to be cons1dered 1nc1ude AR

A Open and less structured c]assroons causelnore prob]ems for the

- i »

T . spec1a1 student than a more rigid and structured situation.. - -': . 8

.
. ? . )

B. D1fferent types of handicaps have d1fferent 1mpacts 1n the classroom e

C. A hand1capped child*s react1on to a typ1ca1 prob]em may be o T

. - exaggerated by others pecause that chi]d 1s hand1capped,
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'Dh‘Parents-may have problems accepting the child's new proaram\v

change. They,nax feel more comfortable with the child's present -

. placement. _ -+ .~ T S .

. J .

6. Program personnel should attend more close1y to dbve]opmenta] ab111ty
_ rather.than charaqter1st1c categor1es such as’ B. D s L. D R etc
7. Pub11c school personnel tend éo 1gnore personne1 from preschoo] day

°

care, or Head Start~programs

‘ / s . & g '
; Publie SchooT/Administrators' Concerns on - .
A ’ Transition into Preschool ' . .

B .

The d1réctor of a’ 1arge five. oounty Spec1a1 educat1on cooperat1ve 1n\-
I1linois and a preschoo] coord1nator (Swanson and Black, 1982) point ‘to a
number of adm1n1strat1veﬁconcerns related to moving hand1capped ch11dren from
an agency-administeréd 0-3 program into the pub1ic schoo1 preschoo] programa

Swanson and B]ack Tist the fo]]ow1ng concerns -

-

1. Often times parents who request b1rth to three programs need profess1ona1

2 bl

guidance in seek1ng k1nds of service to avoid’ sp11ntered approach

2. 0-3 services seem to be\based'on medical supportiseryites (or mental

» . > 9 —

health). = . . . -

, - - . , . g )

= 3. Parents being served by 0-3 may be advised on medical needs rather
¢ = . .« 4 .o . . toe

A 3

" thap the edﬁcat{ona1 needs of the child. 2

4.‘Ro1e of school is often not c1ear1v defined to agency and parent of .

»

030r05ch11d SRR . .

¢ -

. 5.’Parents usuai]?*have a very c1ose persona] contact with 0-3 because

< they are with the child as services are be1ng given. ‘However, when

u <@

b theyﬁenter pub]ic schoo] programs«th1s changes Parents may become

¥
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11.

. and this. reflects an overlappiné of services. (are we .cost efficient

) b111t1es of all 1nvkoed to achieve a smooth.transition

X

&

.d1strustfu1 because they feel they are no 1onger an 1mportant part

AL

of the1r child's proqram ) ﬂa

.aSchools often make the sttake of not deve1op1ng bas1c curr1cu1ar

goals and def1n1ng the 11m1tations of. their programs ‘ .

. Agencies work autonomous]y to each other rather than cooperatively,
' 1

°

in this). This_may force parents to chopse‘what they perceive as the'

"best," therefore creating a great deal of conflict ineparents and
R o o, ‘g @ N
» ’ T . . .?. «
among agencies. : !

. Schools folldw ISBE Rules and-Regulations. Parents (at times) are

led to beljeve that‘Bécause 0-§'recommends it, it must be so.

. Schpq]s and other agencies must learn to pursué‘ALTERNAJHVES of

. : o) by . . N
service and to make maximum use of‘a minimum 6f resources. :

After the child enters school and becomes a student, the role of.

0-3.worker is unc]ear ‘At times they appear td-take on the;role of o &

)

. an ADVOCATE or NATCHDOG to insure that the teacher 1s do1ng what .

. e . 2

0-3 teachers want. : . 4

Can the parent shop.around for services? In dur area some have been
Ted to.believe ‘they can. In I1inois the R & R's state the decision :
for specia] educat1on serv14g; must be made at-a mu1t1 dfsc1p11nary

v,b

staff1ng and~that parents and public school personne1 must reach a

¢

g
-

consensus on placement and IEP goa]s - : .i

. Separat1on of ¢hild from parent - we do an inadequate job of preparﬁng

parents for this and 1n fo11ow-up. Need to define r01e3 and responsi-

» ": ¢
~

~

v . 4 .
. . - . ¢
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13. How do we look at the téta] ch{]d and determine priorities in relation

-
+

to the Tdng range goa]hof independence?

Recommended'Prb;edures for'Transition
A number of’ recommendatlons were made by the nat1ona1 .experts that were
a part of the I]]1no1s study of preschoo] handicapped programs (Hutinger &
“Swartz, 1980). Members of the nat1ona1 panel suagested the following pro- T
. cedures and character1st1cs of effect1ve trans1t1on

-~

1, The rece1v1ng teacher should make observational visits to the ch11d'
.tearly ch1Tdhood program pr1or to transition.
. Inserv1Fe and conferences for both parents and early childhood staff .
2need to be provided at the beginning of the transition year, A
. Parents and ear]y ch11dhood staff should be involved in the child's -
uannua] IEP review.
.‘Competenc1es for entry into kindergartén and primary programs need
to be determined. The cr1ter1a should, 1nf1uence the preschool
.handicapped.program. T e,
. Smooth progressibn from program to program invoiyes:
A. Develbping a good coémmunication s;stem between ECH programs dand
primary and kindergarten programsx
- B. Bui]ding’%ransitional practices into the ECH eurriculum so there
k..:\b .
is a gradua] change in classroom procedures
Effective coord1nation ‘needs to be estab11shed between ECH programs

and\pr1mary and kindergarten programs.

. Additional trafnﬁng and inservice nee&s to be established for reguiar

. _educatérs. The receiving teacher ‘should know the_curricufum teaching




‘ . ) . ’ )
strategies and instructional procedures whicn\were used in the ECH ‘
class. ,

8. The ECH teacher should provide direct foi]ow-up and have know]edge“

of available, resources that can be used by the receiving teacher.

§. The child should be ésked to participate in the transition choice -- ’

. he/she should be aware of)the program alternatives before a final v
décision is made.
10. Good records on child progress.is essential.

“ 11. Administrative invo]véﬁent in tranéition is essential.

12. Professionals work1ng on tféggﬁtion need to havean integrated
approach and general understand1ng of ‘the work of other profess1onals :
jnvolved with the child. ]

13. Parents should be trained as "advoggtes" for their ;hild.

M. Follow-up procedures are of critical importance.
A.'The.receiving teacher must be offéréH follow-up services.

. Child data should be provided. , ' o

TN

B

C. A follow-up time line or schedule should be established. ‘
D. Teachers must be providedqsuppovt through, the use of adjunctivé - -j
' ancillary sefvices. : / } .
15. Paid, trained advocates are needed to assume the rolé, respo sibility,

activities and coord1nat1on of the transition procedure.. .
‘(However,_the §ounce of funding fof;such an advocate is a problem).

16. Opportunities f8¥ bothvformal and informal interaction between

‘ sendind and rece?ving téachers are essential for effective transition.
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