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Transition for Children:

When Young' Children Move Frdiii One Program to Another

by Patricia L. Hutinger

Overview . ,
. .

- ..

. The session -provided a 'te of :Procedures, fir.successful. transition.of
.

,
,

. .-e .
. .

.. ,

. e
. handicapped children Into' other programs, whether the child is mdying &dm

4 17,,

. ',.
. 1

a,0-3.program 'into a 3;-5 ProgrAms or from'a 3-5 'program. into '4nother place-
. f 1

o47
.

,.'

. .r....
vent.' Successful ,. tested 'procedures focOsed op parentg' needs, and,wishei,?"..-

,
1'

..., 4 .. Several transition' situatiobs. were also presented. Solutions :reflected.

.1.
. ..

several factors including the receivtn.Cand sending_ teachers, other proesion:/ls,,
,

. , _ 6

,:

administrative constraints, parglits' roles and the child's needs. 'Cuyi-ent
.

. .
, a. , 41

research on transition was included,. ks well-,as recommendations .of a panel
. _.

.........---- ,....

of experts-An early childhoOd special education.

IntrodOctiOn: '4

Factors Related. to Effective Transition

Insights into the- problems`, solutions and reality of proedures used to
#

move'handicapped youngsters from one Program into a new one are of critical .

mportance to those working in early: cfiildhodd'handicapped programs if .

/..(
.,

progress demonstrated in early intervention programs is to be maintained. ,

. 1

When, future'

.,

dPirections An programming for handicapP9g .oung children are

. . .

.planned,, attention to the careful developmenA and impfementation of effective
., . . .

0

transition practices must bean . accepted and'expected part4services to
- .

..i.hildren 'and their families. 4

:*.
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Transition practices are defined a's;"those strategies and procedures-

which
.

are planned and employed to insure the smooth placement and sub-
,

sequent adjustment of the child, -as he/she'moves from one program. into

another; for example, from an early childhood handica0Ped:program_Wa itegplar

kindergaIrten, a. preschool room, or a primaryi-pecial,eddcationclassrooMv

(Mutinger;1981). the results. of P'coMprehensive.illinigs.stlidebf preschool

handicapped programs demonstrated that.transitiOn practices at best were
. ,.

. : . -,-.

isolated and fragmented in reality and at' worst' were nonexistent (Huti nger

1 Swartz, 4980). rn the same study, dela co4lected-from six nationally'

known programs showed that they paid careful attention tb follow-up

procedures used. in the transition process.

A variety Of faCtors affect the quality of transition practtees.4 The

amount of time personnel have during each day to engage in the multitude

of activities requir'ed in a program serving young handiCapped'children

has an effect on the accomplishment of transition tasks. perstnneljn

program's for older children do not have the luxory'cif thfleb'Ve time to do t

all the things they know need to be accomplished. However,;-program personnel

must attend to a number of variables related ,to effectrveitransiOtning to

insure maximal child growth. Administrative personnel as. well must°place

a high priority on transition procedures eiffectie practices, are to occur..

Formal transition plans' must be in place in b9thschool district's and'agencies,

but these plans must te put into practice.

A comprehensive transition plan must consider the child's enviroment

both prior to moving and after placement in Pliew,brogram.- Characteri*tias
s GI 0g .

of-the receiving teacher are related to t success of the ChiliPs transition.

.
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A receiving teacher wilo.is Willing to work with children with handi6aps.is

essential when children move into mainstreamed p)acement with regular

. edUcators: Follow-up by the sending teacher also important. Administra-
,

.

tive involvement and teacher training all major components in effective

transition practice. Of critical, impOrtance is the involvement-of the child's

Ir

parents'as well as expect4tialls-for the child -(Hutinger, 981).

roblems Which Affect the Quality of
Transitioning Practices

.

4,

The results'othe study of preschool handicapped programs inIllinois

(Hutinger and'Swartz, 1980), which also included the responses'of a group,

of nationally known experts in early dpildhood,special education pointed_

,to the following problews which affect the of transitiqning practices,

1% There is a,limited amount of time for per5bnnei to'accomplish

all. that needs to be done.

2. It is difficult to establish program:priarities, What needs to be

done first.

3, Ev,alution procedures are weak, as they relate to transition.,.

4. Special education students who have a problem with acceptance/ :1

acceptability have a limited social capacity with peers.

5.'Environmental characteristics which need to be cosidered include:

A. Open and less structured classrooms cause'more,problemS for the

special student than a more rigid and structured iituation.
.

B. Different types of handicaps have different impacts in the classroom....-

C. A handicapped child's reaction to a typical problem may ,be

exaggerate& by others because that child'is handicapped,
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. . ,
D, Parents may have problems acceptihg the child's new program.

. ..

change. They, May feel more comfortable.with the child's present,

placement. ,"'

6. Program personnel should attend more closely to developmental ability

rather.than characteristic categories such as. B.D., L.D., etc.

7. Public school personnel tend tolgnbre personnel from preschool, day

care, or Head Start,programs.

.

Public 5choo /AdminiStrators'Concerns on

1,

Transition into Preschool
- -

The director of wlarge five,county special-education cooperative

Illinois and a preschool coordinator (Swanson and Black, 1982) pointo a

number of administrative,oncerns related to movii19 handicapped children from

47
an agency-administered 0-3 program into the public school preschool program.

Swansop and Black list-the following concerns.
. 0 .

1. Often "times, parents Who request birth to three programs need professional

guidAnce in seeking kinds of service to avoid' splintered approach.

2. 0-3 services seem to be, based on Medical supportkseryfrces (or mental

health).
i, '.

. '3. Parents being served by,0-3 may be advised on medical needs rather
e. .

: .'
that the edlcational needs of the child..

4. Role of school is often not clearly defined
. defined. to agency and Parent of

° 0-3 or
i

5. Parents, usuallY.1h.;ire.a vary 'close'Persbnal'sontact.With-0-3tbecause

they are `with tice child as services are being given. 'Howevel^, whe'n
o4 %a , %'t a*

they4enter'Oublic School programs,this changes. Parents may become

ti
O
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,

distrustful because they feel they are no longer an important part,

of their child's progr'am.;

' 6,.,Schools often make the mcstake of not developing, basic curricular

goals and 'defining the limitations of. their programs.

7. Agencies work autonomously to each other ratherthan cooperatively,

and this, reflects an overlapping of services. (are we .cost efficient

in this). ThiS may force parents to choose-what they perceive as the

"best," therefo'e creating a great deal of conflict inparents and
.,...

among agencies. *

8. Schools foll6w ISBRules andRegulations. Parents (-at times) are
. .

0 .

led to believe that because 0-3 recoimlends it, it must be so.

9. Schools and other agencies must learn to pursue ALTERNAI,IVES of

service and to make maximum use of'a minimum Of resources.

10.. After the child enters school and becomes a student, the role of.

0-3sworker is unclear. At times they appear to-take on the role of

an ADVOCATE or WATCHDOG to insure that the teacher is doing what
.7.

0-3 teachers want.-
. .

11. Can the parent shop. around for services?
e

In our area some have been

led to.believe they can. In Illinois the R & state the decision

for special education.servits must be made ata

staffing and that parents .and public school personnel must -reach a

consensus on placement and,IEP goals.

112. Separation of dbild from parent - we doily inadequate'joti-of preparing

.. 411

parents for this and in follow-up. Need to define roles and responsi-
. .

bilities of all invoived to achieve a smoo th transition._
.

7
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13. How 40 we look at the Otal child and determine priorities in relation

to the long range goal of independence

a

Recommended' Procedures for Transition

A numben of'recommendations were made by the national .experts that were

a part of the Illinois study of presChool handicapped programs (Hutinger &

Swartz, 1980). Members of the national panel suggested the following.pro-
.

,cedures.and.characteristics of effective transition.

1, The receiving teacher should make observational visits to the child's

early chitdhood program prior to transition.

2. Inservice and conferences for both parents and early childhood staff.

..need to be provided at the beginning of the transition year.

3. Parents and early childhood staff should be involved in the child's

annual IEP review:

. 4. Competencies for entry,into kindergarten and primary prograths need
A

to be determined, The criteria should,influence the preschool

handicapped.program.

5. Smooth progression from program to program involves:
.F\

A. Developing a good communication system between) ECH programs and

primary and kindergarten programs..

B. Building Iransitional practices into the ECH curriculum so there
.

is a gradual change in classroom procedures.

6, Effective coordination needs to be established between ECH programs

and primary and kindergarten programs.

7. Additional training and inservice needs to be established for regular

.educators. The receiving teacher'should know the curricui'm teaching

S

O
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-strategies and instructional' procedures which were used in the ECH

class.

8. The ECH teacher should provide direct follow-up and have knowledge

of available, resources that can be used by the receiving teacher.

9. The child should be asked to participate in the transition choice --

he/She should be aware 01 the program alternatives before a final

decision is Made.

10. Good records on child progress.is essential.

11. Administrative involvement in transition is essential.

12. Professionals working on transition need to haveanintegrated

approach and general' understanding of-the work of other professionals

involved with the child.

13. Parents should be trained as "adastates" for their child.

14. Follow-up procedures are of critical importance.

A. The .receiving teacher must be offered follow-bp services.

B. Child data should be provided.

C. A follow-up time line or schedule should be established.

D. Teachers must be provided ,support through, the use of adjunctive

ancillary services. 1
-

15. Paid, trained advocates are needed to assume the role, respo sibility,

activities and coordination of the transition procedure..

(However, the source of funding for4such an advocate is a problem).

16. Opportunities for both formal and informal interaction between

e

sending' and receiving teachers are essential for effective transition.

(

: .
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