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This bibliography has been compiled as part of a coftinuing series designed

'to make information on relevant dissertations available ‘t

Al

users of the ERIC

system.~Monthly issues‘of Dissertation Abstracts Internatipnal are reviewedf
’ ¥ /A . )y ' ‘
int order to éompile abstracts of dissertations on related opics, which thus

become accessible in searches .of the ERIC data base. Ordering information .

for the diﬂsertations themgelves is.included at ‘the end of the bibliography.
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Abstracts of the following dissertations are included in this collection:
. g A

) .o
Barnes, Nancy Marie Van Stavern
INITTATING AND RESPONDING COMMINICATION
BEHAVIORS OF PRIMARY PUPILS-WHO'SCORE
HIGH €OMPARED TO THOSE WHO SCORE LOW ON
LANGUAGE AND READING TESTS

‘
co .

’ Conaway, Wartha Smith .
LISTENING COMPREHENSION AS A FACTOR IN

ATTRITION/RETENTION IN ‘HIGHER . EDUCATION/'(

9
. Fields,- Johanna H. '

LEARNING BY LISTENING;

THE EFFECTS OF

ORGANIZATION, .PAUSES AND QUESTIONS
ON COLLEGE LECTURE COMPREHENSION
. Fi -
Jenness, Tom Ellis
A STUDY OF THE "EFFECT OF STUDENT PAR~-
TICIPATION IN SELF ANALYSIS, PEER
-§§ALUATION, MODEL STUDY, AND SELF
ALYSIS AND PEER EVALUATION UPON
SPEAKING SKILLS IN THE INFORMAT%VE
SPEECH

Rink, Patricia Jane .
AN ANALYSIS OF THE SPEECH CONTENT OF *°
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TIONS FOR PEDAGOGY
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INITIATING AND RESPDNDING CDMMUN!CATION

BEHAVIORS OF PRIMARY PUPILS WHO SCORE HIGH
COMPARED TO THOSE WHO SCORE LOW O
AND READING TESTS

! LANGUAGE .
Order No. 8201804

219pp. Adv:ser Dr Muldred C. Robeckl ’

The purpose of this mvecxiganon was to'analyze and compare
‘specific oral comfhunication behaviors of primary pupils who socre
* high on standardized reading and language tests with those who
*scose low, Analyses were made to determine the extent to which
pnmary pupils used oral fanguage communication skiil$ in a simulated
classroom sefting and how such use related to academic ~
. achievement as typically measured by standardized iahguage and
» reading fests. .

A stratified, randomized sampiing from a pnmary sé¥ool
population based 6n CTBS stanine data yielkded 48 subjects in four
categories: high Ianguage. high reading, low language and low
reading.The communication behaviors of the subjects (in videotaped
interactions) were anatyzed, utilizing the Rieke Communication Model
is the measurement instrument. Initiating and responding behaviors
were measured, including non-responses, non-verbal
cpmmumcat:on vocalizations, yse of words, use of phrases, usepf
sentencee. and questions asked.

“Based on the application of the Kruskal-Wallis and the F’earson,chl

. square testapplications, data analyses indicated that predictions of
specific communication behaviors cannot be made, based on reading
and language stanine standardized test scores. Regardléss of how
the subjects scored on the CTBS Reading and Language Tests, they

. demonstrated comparable communication behaviors, with no
statistically significant differences. The data did Jrot differentiate
between the four types of categorized pupils. Stidents who scored

high (stanines 7, 8, and 9) on standardized reading or guage tests
, did not initiate communications or respond more often\They did not .
exhibit higher levels of communication behaviors by frequently
using phrases and sentences and asking more questiogs,\and they
did not more frequently exhibit balanced communication profiles by
scoring within the 40% to 60% range. w ncompared to studénts
who scored low (stanines 1, 2, and 3) on the same texts. Studéqnts who
scored high did not exhibit distinctive commumcatuon vxor\(nom
; non-verbal communications; vocalizations; and use of
words, phrases, and sentences), and they did not ask more questions,
when compared to students who scored low. As & group, the 48 !
subjects responded upwards to 74% of the time, while initiating -
communications ypwards to 26% of the time. In addition, the students
asked few questions.

.

LISTENING COMPREHENSION AS A FACTOR IN
ATTRIT!ON/RETENTION IN HIGHER EDUCATION
OrderNo. DA8206448 .

Conaway, Mnmu Swmit, Pu.D. Southern lllinois University at
, Carbondate, 1981, 129pp. Major Professor: Or. Arthur L. Casebeer

™ This longitudinalstydy over six past semesters investigated

* whether listening comprehension skills.alone, or.with other variables,
were afactorin atrition/retention of college students. A 10-year

ta study was begun The sample consisted of 418 Eastem Keéntucky

, University studems fr6m both sexes. "alf class and achiévement levely: -
and ages 16 througl'rﬁ? Subjects were obtained through voluntary
enrolimentina college study skills course under normal registratiorr
procedures.The 8rown-Carisen Listening Comprehension TasT and
. The Neison-Denny Reading Test were routinely given to ali sectlons -
as part of the coursa.

toseveral $ub-sets, and eachone was
indiVidually anatyzed. From 70wariables, gender, aga, residence,
class level, Nelson-Denny sc, scores, and Brown-Carisen
inear regression analysis as most
ing frequently hjghly significant for

"o
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Bannes, NANCY MaRIiE VAN Stavean, PH.O. University of Oregon, 1981, .« -

Results. (1) A sagm!lcant (p< 0001) positive Iinear correlatlon
exists baetween attrition and listening comprehension scores of
students at the academic dismissal level. (2) Significant positive

“listening eomprehens:on skills, rea‘dmg skills, and ACT scores--each
at p <.0001. (3) Sugmﬂcant positive relationships exist between
cumulative GPA and listening comprehension skilis, reading skulls.
and ACT scores--each at p < .0001.(4) Age was significantly (p < .05)
and negatively correlated with listening comprehensaon among

-students witha GPA < 2.0, '

Conclusions. (1) -Listening comprehension is an extremely
important factor in higher education attrition/retention and student
academic achievement. (2) First-semester attrition could be}educed
#f potential underachievers were instructed in listening techniqties for
lecture comprehension and use of context clues. {3) Students alsove
normat college age with a GPA < 2.000 need testing and training i
listening comprehension skills. (4) A listening comprehensaon test
given as regular admission procedure to all in- coming students with
low GPA's and/or ACT compaosite scores of 12 or less, would be-an
early.alert to advisor and student of listening deficiencies and need
for training. Since it appears that little or no empirical research on this

-specific topic has been done prior to this study, further researchis
needed to explore the topic extensively.

°

~

Y
N

&

.

[N .

: <

LEARNING BY LISTENING: THE EFFECTS OF
DRGANIZATION, PAUSES AND QUESTIONS DN COLLEGE
LECTURE COMPREHENSION 't Order No. 8202238

FieLDS, JoHANNA H., P.D. University of Pmsburgh 1981. .105pp.

in order to study the relationship between lecture method and
comprehension among low-verbdl college stutients, lectures
, containing information\about Abraham Masiow's higrarchy of needs
were presented to 114 chmmunity college freshmen. All subjects in
the study were from one td two years below grade level expectancy in
reading comprehension anil below avprage in theur ability,to write
organized prose.
Six lectures were composey to mvestlgate reldtlonshlps among
three main effects: lecture orgatyzafion, method of interruption, and
time of testing. Organization was separated into two level§™
(a) gnductive. which meant discourge was arranged inorderof .
_increasing generality and (b) deducYve. which meant discourse was
" arranged in order of increasing speci jty. Method of interruption was
separated into three levels, (a) the question mode, which meant that

‘
A}

s

guestiogs based on the lecture were asked_twice durning the lectuceat

equally spaced intervals, and after a hesitation answers were given,
(b) the pause-mode, which meant fifteen second pauses preceded by
astatement advising students to think over what they heard

\ interrupted the lecture twice at equally spaced intervais, and (c) the
no interruption mode, which meant the discourse was delivered
continuously: The dependent variables, time of testing, were
separated into (a) immediate comprehension and (b). regall after two,
.. days.
, Approximately equal groups were assigned to each-of the six
conditions. Students were not permitted to take notes or ask
questions during the lecture. *

Comprehensuon was measured using a wrmer\twenty nem .
multiple choice test administered immediately after the lecture.’
Without giving students advance nolice, the test was readministered

-two days latér. Data were interpreted using a2x3 x2 analysis of . 5
variance for repeated measures.
Students given questions and answers durjn§ the lectures'wer
better at recalling information than students who hstened to
interrupted fectures or lectures inmyrupted with pauses  of silen
Discourse organizgtion, whe!her it was inductive or deductive, did not.
affect students’ compreheqsson in any way that suggested ong,
method of organization wes better than another:
Evidence based on comparisons between subjects and a group ot
average students who participated in & separate pilot study using the
lectures indicated that low-verbal students are poorer listeners than
‘thenr more able peers. Resilts were interpreted as mducatlng that poor
readers are not able to compete with good readers Anymore
successtully by having diScourse presented orally than byhavingit
.preoented as printed text.
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Diﬂereqces in comprehension were found between average an
- low-verbal students that were content specific. Low-verbal students
reached their peak performance with questions that required
- comprehension of terminology; ng differences were found between
-their ability tq comprehend a series of propositions.and their ability to
draw inferences. Among average students. comprehension scores
declined gradually as questions became moré compiex.
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A STUDY OF THE EFFECT OF STUDENT PARTICIPATION IN
SELF ANALYSIS, PEER EVALUATION, MODEL STUDY, AND
SELF ANALYSIS AND PEER EVALUATION UPON SPEAKING
« SKILLS IN THE INFORMATIVE SPEECH  Order No. 8129893

Jenwess, Tom ELuss, Pu.D. Universky of ldaho, 1962, 97pp.  *

Thopurposeofwsstudywaswdemewhlchleanﬂngacﬂvity
wouid assist students in improving théir speech performance. The
study investigated the effect of Student participation in self-analysis,
peer evalustion and model study upon the acquisition of speech skills.
Four experimental conditions were studieq: self-analysis, peer
evaluation, model study, and self-analysis and peer evaiuation. The

. “conditions.were tested for effect upon overall spsech performance
and upon specific spéech skill achievement.

In order to determine the effect of the experimental conditions
updn the performance of the speeches, four sactions of the speech

. fundamentals class at the University of [daho were salected for
treatment. All four sections were presented identical insthuctional

_ materjal. The first and third speeches of the class were
retained on videotape 10 Serve as the pretest and posttest. The
speeches were identical in'purpose anti specific assignment. . « -

°
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AN ANALYSIS OF THE SPEECH CONTENT OF SELECTED
STUDENT TEXTBOOXS IN LANGUAGE ARTS: GRADES

- SEVEN AND EIGHT ) OrderNo. DA8209221
Rink, an‘cu Jane, Eo:D. Northern lllinols University, 1981. 210pp.

The study was designed as a content analys{s, both quantitative -
and qualitative, of seiected seventh and eighth grade basic language
arts textbooks for, the purpose of determining the amountand ~
emphasis of speech components contdined within these textbooks
and comparing these same speech componénts with those*
recommended by leaders within the field of speech. PN .
Twaenty-six recently published bagic languiage arts textbooks at the i
seventh and eighth grade levels were analyzed quantitatively and
“qualitatively. Speaking and listening categories, accepted by speech
aygthorities, were established. These categories werespeech

' " communication, radio and telavision, film, debate, pasliamentary .

discussion, oral interpretation, drama, and listening. To create'a”
standard for use in comparing the content of the textbooks with an .
acceptable standard, dafinitions for each speech category were *
developed by uging authoritative standards of performance.

The following research questions were investigated: (1) Do
textbook publishers include the four language arts skills of reading,
writing, speaking, and listening? (2) Do te'xtpook publishers devote a

-Qreater percentage of pages to the presentation of readipg and
writing skills than to the presentation of speaking and listening skills?
(3) Oo textbook publishers offer the same categories of Speaking and
listening skills at the same level of emphasis placemsnt? (4) Do
textbook publishers presant material that agrees with the definitions
of spéech categories determined by speech experts?

The findings of the study were: (1) At both grade jevels, thirteen
rs included the skills of feading, writing, and speaking. At the
included the skill of listening; at the eighth
listening. (2) At both grade levels, all of the

On the final three days of the class all'studénts rated the speeches.
All of the speeches ware viewed on videotape and were presented in
random order. '

*  Theanalysis of covariance was the primary statistical test
employed to draw inferences. ) ,

The subjects selected for the sample were compared for class
standing, male-female distribution and ACT verbal tests. The sections
were compared with all the other sections far the semester and
between sample sectionsSXlass standing was assessed through the

-use of the Kolmogorov-Smimov.Two-Sample Test. The binomia! test
was used to comparé the maie-female distribution. The equivalency
scheme and the analysis of variance were employed to test for
differerice betweenmesamplesectiomonmeA%im .

_ The analysis of covariance was employed 1o (%8t for significant
différences between pratest and posttest scores. A'significance leve!
of .01.was selected determining the effectiveness.of the experimental
- -conditions. - - S B N
Rater reliability for the final rating sessions was tested throughithe
use of the Ebel Inter-rater Rellability procedure. Rater reliability was
tested in the:same method during the prelitninary speaking sessions. *
The K -Smirnov, Binomial, and Analysis of Variance tests
differences in the sample sactions. ; '
iability test demonstratect the students
were capable of rating :

The Analysis of tes(s of the pretest and pdsitest scores
led to two conclusions. First, the experimental conditions did not
produce significant differ in the overall speech scores. Secbnd,
the experimental conditions did not producs significantly different i
scores in the specific speech skills. Only three sighificant differences
‘were found. This indicated that there was ho general tendency for
superior performarnice which could be attributed to.any single’ .
.treatment. : A . A

—————

4 Sensitivity Scale, as revised by Robert

“publishErsd A yreatar percentage of pagest A
= of reading and writing skills than to the presentation of speaking and
listesfing skills. (3) The thirteen publishers offered the same °
categories of speaking and listening skills but not at the same level of
emphasis placemeént. (4) By and largg, the publishers followed the
definitions presented by the exparts for the categories of speech. In
the majority of cases, howaver, (ne numoer o
each category was small, 2 )
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. A STUDY OF THE AUDIENCE SENSITIVITY AND . <

RHET@RICAL SENSITIVITY OF STUDENTS ENROLLED IN

SPEECH 200, BASIC SPEECH, AT WAYNE STATE: ’

UNIVERSITY AND IMPLICATIONS FOR PEDAGOGY =~ - . "
; ' : OrderNo-DA8209361 |

Wayne State University, 1981.

[ AR
-SCHOEN, LADENE SCHACHINGER, PH.D.
139pp.  *a &

Lo
The goal of this study was té determine whether college students
- who complete.a basic speech communication course which stresses -

1

both ommunication theory ahd a public-speaking approach become . ° {
1Y v j

]

1

more rhetorically sensitive and audience sensitive.
Specifically, the study, which was conducted at Wayne Stite -
University, had thefollowing objestives: {1} To determine w?heg-ner
= rhetorical sensitivity scores of college students change'during the *
time they are enralted in an introductory speech class which stresses
basic corpmunication theory and provides opportunities to practice -
communication skills in a public speaking situation; also to determine
whether noble self scores and rhetorical-reflactor scores change.
(2) To determine whether audience sensitivity scores of students o
change durihg the time they are enrolled in the samea introductory ks
speech class which stresses the neéd to analyze audiences and-adapt
message for specific audiences. . .
" The procedures entailed ddministeririg the same scales at both the
beginning and the end of the course. The first was the Rhetorical’ .
_ : Larlson in 1978 for part of his
. dissertation and reparted by Roderick Hart, Robert Carlson, and ’
William Eadie, "Attitudes Toward Communication and Assessment of N
Rhetorical Sensitivity,” Commuaication Monographs 47 (March . -
1980): 1-22, The second ‘measurement of audience sensitivity, deyisgd

o specificallyfor this Study {q-ascertain students abilities to indicate
how they would proceed with the'task of preparing a message-for a
» specific audience, was gven. - - '

Y !
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3.
The data were collected and subjected (o analysis. Hatelling's T2 .
was used to determing if thera were significant differences between ™ ™" s~
the pfetest and the posttest. As a result of significant results based on _ -
Hotelling's T2, it was considered appropriate to fun individul t tests v
+ comparing the pretest and posttest scores on the measures. Each of -
thg tests was sighificant; and, therefore; it was concluded that
" stidents who complete the basic communiéation course do-  ,*
expernience an increase in boﬂgrhetorfcal Sengitivity scores and .
audience sensitivity scores. \ @ ° RN -
The increase in rhetorical sénsiljihty s¢orés and audiepce , + *
sensutivity scores of students, quer tiie duration of a semesterin a
basic speech communication ¢ , shbuld be encouraging to thosa
college speech’communication teachers-who feg! that avhatorical *»
position best p’rorpotes human understandief. .
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" A COMPARISON OF SKILLS.TRAINING PLUS COGMITIVE  °
ﬁESTRUGTURaNG. SKILLS TRAINING ONLY, COGNITIVE
‘, R’ESTRUCTURING*ONLY. AND NO SYSTEMATIC . TREATMENT
IN THE REDUCTION OF "TRAIT-LIKE" COMMUNICATION,
APPREHENSION IN THE CLASSRDOM SETTING -
e - « ", OsderNo.DA8205289
" TaugHeR, CHARLES D&VID, Rn.D. The University of Arizona, 1981.
-1685pp. Director: Jgmes W. Davis‘ . T . .
The purpose of thrs experiment was {0 deteriine which of the
-, Commurijcation apprghet\\sioh reduction methods currently available
© was most eﬂqctiye in classroam application. This contextual Eoncern*
was a cnlicalfactor. Communication apprehension redugtion
L methods notceadily.applicable to classroom-environments were
eliminated as viable treatment methods. - . :
Treatment methods (independentwanables) tested in this
expenment were. skills traming plus cognitive restructuring, skills .
aning only, cognitive restructuning onfy. and a no systemafic- "

<
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- * analysis and several analyses of variance. The results indicated that
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THE EEFECT OF PREDISCUSSION INSTRUCTION IN

. INFORMATION PROCESSING ON PERCEIVED QUALITY OF
DECISIDN-MAKING, DISCUéSlONﬁFFlCIENCY. AND
MEMBER SATISFACTION OrderNo.DA8211145 .
WHALEY, MARIE ANNALA, PH.D. Indlana University, 1982, 183pp. ~

This gtudy examined the effectiveness of prediscussion instruction
in information processing as a means of increasing the quality and .

. efficiancy of decision-making*groups and assessed the impactof thi§ - *
training on group member satisfaction. The following research
question was posegd: given a discussion task which is, in part, :
dependent upon the analysis of related information, will a group that
has received prior instruction in information processirig exhibit a

_higher qualityof decision-making behavior, conduct its digcussion in
“a more efficient and systematic fashion, and achieve'greater levels of
member satisfaction than the group-without training in information-
precessing? , .

Three independent variables wére manipulated: cendition of
instruction (whether or not the group received the prediscussi on N
training), topic the groupdiscussed, and the size of the group, Three ‘
dependent variables were measured: perceived quality of decision-

- making, disqussion efficiency, and member satisfaction. | i

Forty-two groups, ranging in size from three to six members, were~

Fandonily assigned ¥ either the instructed or non-instructed °
condition, and were also randomly assigned one of two discussion
topics. Each group member read an information sheet aboutthe topic
before the discussion began. If the group was to receive instructior,
the researcher aflowed the group members to finish reading and then
read the instruction module to them. The groups in the control e
condition fnon-instructed) were subplied with instructions to discuss
the topic as best they could. Each discussion was tage-recorded.
When fimshed, the members voluntarily resfnded to a self-report
‘questionnaire. Independent raters listened to the first ten minutes of
edchdiscussion and then rated the groups on the two variabled of .
perceived quality of decision-making and discussion efficiehcy.

The statistical analysis consisted of a multivariate regression® _

. <

-
K]

prediscussion instruction in information processihg improved the
performance of the five-membler groups, but had no discernible effect .

. weatment (controf) group Each of these treatments was reviewed.
; .

it ara

. alss reviewed ) . : N
*Subjects were randomly chosen and'assigned to one of the four

expenmental conditions. Three introspective salf-report instruments
meaguring Ccommunication apprehension wers employed as
dependent measurés, Level of communication apprehension was the
dependent variable. Attempts to control a number of extraneous ™
variables in this quasi-eéxperimental-design were made.

. Composite scores were made for each subject on pre-teet and -

~ post-test measures, and "Difference” (D) scores were computed from .,
these composite scores. Thése Dscores were submittéd to three sets
of statistical analyses: a one-way analysis of variance, an analysis of . |
co-vanance, and an analysis of co-variance using only those ’sybiecfs
with pre-test composite scores fallifig above the marginal mean score.

" In addition, homogeneity of variance tests were run on experimental _

-groug variances, anfcorrelation cdefficients were computed for edch
of the six dependent measures (three instruments with one of these
instruments having four sub-scales). Also; thrée sets of Dunnett's
tests for comparisons of treatment groupa to'a control group were
made. .. : N . .

The results indicated that no significant différences occurred
between any of the-four experimental conditions tested. Results of the
Dunnett's tesis indicated that skills training plus cognitive . .

* restructurjng was the most effectivetreatment method of those *¢ 1
metheds tested. Specifically, significant chagges in level of
communication apprehension occurred frgm pre-test to post-test
Irigls when only those subjects above the marginal mean score wer

Based on the findirigs regiorted, instructors were recommended to
use skills training plus‘cognitive restructuring as a gommunication
spprehension reduction technique in classroom environments. The,
author also recommended that skills training pius qognitive
restructuring be employed only‘yv'ith those sfudents expeniencing a
moderate or high level of cgmmpnication'app[ehen_sion.
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in the four or six-member groups. Although statisfical powerwasa
concern, this study nevertheless provides evidence that groups can
be taught to improve their information analysis and, aventually, their
decision-making, :
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