
0

ED 218.669

TITLE

DOCUMENT RESUME

.CS 207 114

Teaching, of. Writing: Abstracts of Doctoral
Di*.sertations Published in t'Dissertation Abstracts
International," January through June 1982 (Vol., 42
Nos. 7 through 12). '

INSTITUTION ERIC Clearinghouse on Reading and Communication
Skills, Urbana, Ill.

PUB DATE 82 .

NOTE j 14p.; Pages may be marginally legible.

EDRS PRICE liF01/PC01.Plus Postage.
, N, DESCRIPTORS ,Annoteted Bibliographies; Anxiety; *Doctoral

Dissertations; Elementary Secondary.Education; Error
.

Patterns; Higher Education; Interdisciplinary.
Approach; Prewriting; Sentence Combining; Teaching
Methods; *Writing Evaluation; *Writing Instruction;

4' *Writing Processes; *Writing Researth; *Writing
.Skills ,

.. ,

IDENTIFIERS Writing Apprehension
/

'

,

ABSTRACT
this collection- of abstracts is' part of a continuing

,series providing information, on recent doctoraf digsertations. The 23
e' titles proVide information on a variety of; top cs, including the
following: (1) voice and the fictional narrative; (2) the effectsof
oral response groups before and after rough drafte on writing

-achievement and apprehensionh (3) an interdisciplinary approach to
teaching freshman _CompOiition; (4) oral history in the college_
composition classroom; 15) leatnping4centered writing as a teaching.
method; (6) the effect of sent&ce combining practice on the
reduction of syntactic terrors in basic writing; (7)- the one -to -one
student.writing conference; (8)-the influence of freshman English on
college. students' writing skills; (9) writers who teach; (To) the
development of Analytic discourse;(11) the development and
instructional facilitation of whole -text planning,in children's story
Writing; 1(12) the construction of an instrument to, measure written
content in personal journals; (13) composing process case studies,
their implicationsfor teaching, and their role' in model' building;
and:A(14) textual linkages. (FL)

° c

A

, .
*****************************'**********!**********%*********V**********
* Reproductions supplied by,EDRS are the best that can be made *

* from the original document.- *

**********************0****.********************************e********
1.. p

40



"

lb

oa

U.S. DEPARTMENT OF EDUCATION
NATIONAL INSTITUTE OF EDUCATION

EDUCATIONAL RE§OpliCES INFORMATION
CENTER IERIC/

received

document has been reprodiced as
received from the person or orgaSzaton
originating it
Minor changes have been made to imprpve
reproduction quality

Pointi of view or opinions stated in this docu

ment do not necessarily represent odicral NIE
position or policy

TeaChing of Writing:

Abstracts of Doctoral Dissertations Published in Dissertation
Abstracts International, January through June'1982- (Vol. 42
Nos. 7 through 12)

a
2

Compiled by the Staff
ofeth4

ERIC Clearinghouse on.Reading and Communication Skills,

,)

"PERMISSION TO REPRODUCE, THIS
MATERIAL HAS BEEN GRANTED BY

University Microfilms

International.

TO THE EDUCATIONAL RESOURCES
INFORMATION CENTER (ERIC).'

,

5

/1



" ^r

4-

*r.

.tt ...\ - Ott
I ' Is I

..."

.1'

<a I
0

1 1.-. j -4.

A

J

. .

-' I ,
, - ., . . . . . .- .
The dissertation titles contained-

.

here are published. with- . ,

permission-of the University -Microfilins .International,

publishers of dissertation Abstracts International .*.

(copyright 91982 by University Microfilms International)
and may not e reproduced without their proper permission.

. ,
r *, 4,

..

t,

k

--
0 o

V

7

,

tit

O



q This bibliography has been, compiled as part of a continuing series designed

'to make ihformationon relevant dissertations available to users of the ERIC

ilystem. Monthly issues of Dissertation Abstracts_International are reviewed

in order to compile absttacts of dissertations on related topics, which thus
.

become accessible in searches of the ERICAdata base. Ordering information-

for the dissertations themselves is included at the end of the bibliography.

Abstractsof the following dissertations are included in this collection:
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COMPOSITION ,

,9
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INTERDISCIPLINARY APPROACH TO

'TEAMING FRESHMAN COMPOSITION

. _
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VOIGE 'AND THE FICTIONAL NARRATIVE: THE PRE.
WRITING STAGE, IN TEACHING COMPOSITION

Order No. 820241i
CASELLAKERN, DONNA ROSE, PH.D. Michigan State University, 1981.
252pp. -

Over the nett twenty years. critics and educators have been
exploring the function of fictional narratives in teaching college /
composition. Thoughtheir theories and methodologies may OW
many agree that Engligh depegtments have too long kept literatute
and 'composition apart. This study explores one method of u*ng ,
fictional narratives in beginning composition instruction; ihtfte
proposed course, the reading and interpreting of fictional narratives
occur during the prewriting stage of composing. The gold of V
course is the stimulation and development of the student's voice
through exposure to the voices of fictional narratives/The reading

. and interpretation of the narratives and accompanying oral and
written in-class exercises stimulate and develop the students voice in -
preparation for the actual corfiposing process. .

The first four chapters of this study present the theoretical basis
for the proposed course. Chapter I reviews the theories and research
on the relationship of reading and writing and On the use of 4iction in
composition instruction. Chapter Iltefinee voice by identifying the
ele'ments of voice and the voice properties of discourse. One way to
stimulate and develop the student's voice is by expcjsing the student
to another'S voice during the reading process; Chapter III studies
Mist happens to the reader (andthe reader'svoice) during the
commbrucation process of rearing. Interpretation, the reader's
response to the fiction writer's voice, ts the subject of Chapter IV.

. Chapter V explores the main goals of the proposed course and the
pre-writing activities that man help students achieve these goals:
(1) to engage students in reading and interpreting -fictiOnal narratives
in order to stimulate and develop their voice in preparation for the five
major writing assignments: experience, plactf, person, philosophy of
life issue, autobiography; (2) to focus student attention on the voice
communicating through the fictional narrative and'on their own
developing voice. The fifth chapter analyzes the inclass exercises
and presents sample student papers and studentiesponses to the
course. The appendix complements the fast chapter by featuring the
Oroposed syllabus, a list of suggested fictional-narratives and samples
of student papers.

The purpose of this study is to present the theory and
methodology for introducing the fictional narrative intb composition
courses. The underlying assumptio*of the proposed course is that
students-can giow as writers if they can recognize voice in discourse
and learn ways of developing voice; it is my belief that students can
do this by reading and interpreting fictional narratives in the pre-
wraing stage of-composition.

.

ORAL RESPONSE GROUPS BEFORE. AND AFTER ROUGH
DRAFTS: EFFECTS ON WRITING ACHIEVEMENT' AND
APPREHENSION Order No.8201445.

CRAIG, BARBARA JOy. Pm.D. Ohio vnwersay, 4. 158pp. do-
Directors of Dissertation: Dr. James E. Davis, Dr. Richard Whitman ,

Composition instructors are constantly searching for more .
effective v;aissof teaching writing and of generating writing
improvement in their students. Oral response groups wet° be one
promising new method. Oral Qiscussion his long been thought to

, . facilitate the wnting process. Oral response groups use oral
discussion in a small peer group format: studentsprovide audiehce
feedback on each other's writing, . .

This study inveStigateSihe effects of ore! response groups on ,
writingechieverneneand on writing apprehension. 4t sets up three
treatment C''Onditions (Method) That inn orporete -oral cesrignse at three
different points in the writing process and examines, at whieffpoincin,
the process oral response groups seem to have the most impact on
studehwritthg. In the Traditional Method; the entife class critiques
-finisheestudent papers. The TalkWrite method asks students-to talk
over initial paper ideas in small groups..while in the ThinkWriteTalk
Rewrite method small gtopps of students share rough drafts of their
PaPers

.44

This study also investigates the differences between writing
measures (Paper) taken at the third, sixth. and ninth weeks of the
composition course. In addition:it looks at any changes in writing
achievement-at.these three points that might be due to a particular
instructional treatment condition (in other words, at the interaction of
thdvariables Method and Paper).

Twelve freshman English classes at Ohio University were randomly
assigned to one of the,three experimental treatment conditions
Traditional, TalkWrite, or Think-WriteTalkRewrite. Eight students
were randomly selected from each class to serve as the experimental
subjects. Three papers (the class assignments for the third, sigth, and
ninth weeks of the spring quarterpersonal narrative, classification or
process, and persuasion, respectively) were collected from each
student. In addition, all classes were given the Daly and Miller Writing
Apprehension Questionnaire during the first and last weeks of than
Course, and those.scores were also collected for the eight selected
students per class. All. he data were scored by trained raters and
exernined in an analysis of covariance procedure using a EIMDKV
design with Method and Class as betweengroup factors. Nelson-
Denny reading scores were used as a covanate with writing
achievement to adjust for initial differences between the intact class
groups. The study shows a significant miin effect for the Paper
variable (F 3.98; P < 05). Scores on the third, sixth, and ninth
weeks' assigned ;wets differ significantly. However, the scores
decline rather than increase as the course progresses. a result which .
the investigator concludes may be due in part to rater bias against
certain rhetorical modes No significant effects of oral response
groups are found on writing apprehension. Similarly, no significant
results appear for the interactiort between papers and treatment
methods.

dorrelations between NelsonDenny reading scores and paper
scores turn out to be significant. although low: 2733 on the first
paper. 3753 on the second, and 3890 on the third, The study is
limited by an actUal interrater reliability of .616 and by subjectively °

reported variations in teaching methods among the twelve instructors
involved.

Oral response groups seentto'have na effect on writing
achievemenin this study, but further research is heeded which'
protects more carefully against sources of, invalidity.

k

'
INTERDISCIPLINARY APPROACH TO TEACHIfiGT
COMPOSITIO4 Ordpr No. DA8209015

University,DAVIS, Rum MARGARET, D.A. Drake unwersity, 1981. 179pp. Adviser.
Divid E. Foster

Believing that freshmen composition students could benefit front
learning to adjust their writing to-varied contexts and that they could
see the usefulness of writing better if examples slid writing practice
came from genres familiar to ttlero, the instructor created and used an
interdisciplinary approach for teaching freshman corriposition at
Marshalltown Community College.

The main point of the course was that appropriateness to contiA
is the key to all good writing. The course centered on four general.
pUrposes forfvriting (to share thoughts and feelings, to inform, to
persUade, and to entertain) Ad five elements of writing '
(characterization, organization, language, mechanics and form and
research). Students repeatedly related internal contextthe

elementsto external context, which includes purpose, voice,
audience, subject, genre,stimulus, medium, and occasion.

. The course was nterdisciplinary in that consultantS, examples, '
and writing practice came fromthree important writing fields:
business writing, creative writing, and journalism..

0.:
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A COMPARISON BETWEEN TEACHER- CENTERED .AND PEER.
CENTERED METHODS FOR CREATING yoicf IN 'WRITING

Order No. 8201923
ELIAS. KRISTINA MARIA, Pe..D. The University of Connecticut. 1981.
185pp. -

.
The use of ;mice in student writing coupled tVith peer interaction

instruction methods in'the classroom are exploreFin this study. How
these affect the quality of writing repreSent the crux of the findings.

To explore voice and pler;interadtion, peer interaction and
teacher-centered classroom methods were Used to teach eleventh
grade students how toimplement voice in writing. TWo groups taught
exclusively by teacher-centered and peer interaction methods
participated, in six class sessions. The teacher-centered lessons
included discussiorVof models and teacher lectures. The peer
interaction teaching involved taping student conversations and
unfaped small group discussions. Both groups were assigned an
essay entitled "A Moment that Chahged or Affected My Life," After
many revisions, final papers for both groups were evaluated six ways:
They were holistically graded for quality and voice respectively and
parsed by t-unit and rated by tunit for voice. They were also
evaluated for numbers of spelling errors, writing convention errors
and penmanship.

In addition to the quantitative analysis of the written work, the six
classes were observed by non-participant observers who wrote
detailed assessments of student attitude through observation of
behavicir during class penod,. Addition, the peer interaction group
provided transcriptions and the-leacher centered group wrote
evalu,ations to be used as qualitative data. This additional information

. is used to augment the experimental results of methodologies
. implemented by the investigator. .

The research examined the interrelationships among writing -
quality, the use of voice in writing and the extent to which teacher
centered and peer inte 'raction methodology affected these, The
results indicated that there is a significant relationship among voice*

,quality and peer interaction at the p <.05 level. ,
The research also compared the means of papers raked holistically ,

for voice and quality produced by the teacher centered and peer 4
interaction groups. The difference was not significant at p < .05.

HOWeVer, different-et did exist.
Withinthe limits of the study, it appears that peer interaction-,

methodology-produces. (1) fewer'spelling and writing convention
errors and better penmanship than teacher centered mettiods;
(2) encourages students to revise writing repeatedly; and (3) may be
used as method to.help students produce quality writing. The study
also indicates that regardless of teaching method employed. teaching,
voice is essential to wnting instruction.

DETERMINING THE SIGNIFICANT ERRORS IN FOREIGN
STUDENT COMPOSITIONnY MEANS OF A COMPOSITION
CHECKLIST ' , Order No. DA821 04E12
FORD, CAROL KASSER, Eo.D. Temple University, 1982. 105pp. Adviser.
Dr. Donald Knapp

Statement of the Problem. In the past, the faculty at Temple
University used a holistic. evaluation of placement examinations. This
study addressed itself to the problem of developing an objective
instrument that could be used to evaluate Freshman placement
examinations written by foreign students.

Method of Research. Essays were written by incoming students
and evaluated holistically by teaching assistants. Based on the
evaluations, the essays were placed into one of three levels.

Then twenty essays were drawn at random from each of the three,
levels. These essays were analyzed using anerror Checklist
consisting of grammatical categories and a calculation category. The
calculation category dealt with tuttit analysis and wordserrors ratios.
The grammatical errors were studied in terms of absolute frequency
of occtirrenceand frequency of occurrence of errors p a function of
ciampbsiticinlength.

A one way analysis of variance ioffowed by a Newmankeuls test
and a multiple discriminant analysis were used to determine which
variables correlated well with Placement.

1 r4
4

A list of stigmatizing errors was developed based on the errors that .
_occurred-with great frequency in the lower level essays.

-_4-1 Findings, The one way analysis of variance showed that none of
the error categories differentiated among all three levels. However,
when the errors were analyzed relative to composition length both.- noun errors and sentence structure errors were statisticalltdifferent
across levels. !'r

From the calculation category, percentage of errorfrae units,
a4erage length of error-free tunits and words-errors ratio were'
statistically significant in differentiating among the-three levels.

The multiple discriminant analysis reSulted in a discriminant
formula using only four variables that correctly placed eighty-live
percent of the essays. The four variables used in the discriminant
formula were percentage of error-free t-units, noun ratio, prepositiOn
ratio, and sentence structure ratio.

The list of stigmatiiing errors included errors in tense formation,
wrong form of the verb, lack of subject-verb agreement, omission of
plural morpheme or incorrect plural formation, omission,of articles,
wrong preposition choice, misspelling, comma-splice sentences and

'incorrect word order. . . . (Author's abstract exceeds stipulated
maximumlength. Discontinued here with permission of school) UMI-

. ,
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ORAL HISTORY IN THE COLLEGE COMPOSITION
CLASSROOM Order No. DA8204579
FRIED, Anniun Mici.Aei., A.D. The University of Michigan, 1981t
183pp. Co- Chairmen: William R. Alexander,fichartriD. Mann

My intention for this project has been to create a writing course
using oral history materiels, many of them selected from the works of
Studs TerkelA secondary focus has been the use of these oral
history materials to help students learn the application of critical
thinking to social and political issues The project itseltdollows the
form of a narrative describing a freshman compositiOn course, "Studs

__.....TertteLanclaraLtistorthichitaught_atthe_tinbtersiv of Mictugan_____
to winter, 1981.

A successful teaching methodology must combine appropriate
instructibnal techrliques with the personality, philosophy, and
classroom circumstances of the teacher. Effective curricula are those
which afford the teacher the maximum opportunity to be empathetic,
seircongruent arid unconditional in his or her regard for studeols.
Analysis and evaluation cannot retreate the act of writing; they are
less useful in teaching than the provision of numerous opportunities
to practice using language in a variety of situations.

Oral history assignments give StUdents an opportunity to explore
the differerices between various modes of spoken and written .

language. Editing skills are developed as students teem to translate
re, narrators' everyday speech into fluid, coherent written texts. Through

this process, students learn to recognize voice as a distinctive
personal attribute,of any user of language, whether spoken or written.

In the process of discovering their civIrt voices, students learn to
use their Own insights and experiences as a dialectical starting point
for thinking critically about the world around ffietnselvet. The practice
,2f oral history_affords students a chance to learn from each other, and
Rohn the people they interview. As students share interviews and the
information and attitudes they contain, the claSsroom becomes a
setting for what Paulo Freiret the Brazilian educator, has called_ .
"dialogic". education.

k
4



TWO INSTRUCTIONAL METHODS FOR TEACHING
COMPOSITION:, PRODUCTORIENTED AND PROCESS-
ORIENTED Order No. DA8205446
GOTTSCHALK, JEWiLLANN PARTON, Eo.D. University of Virginia, 1981.
178pp.

The research in compq.sition indicates that there is disagreement
abo(it what is the best-composition instruction. The literature -
however, suggests that many teachers of composition use one of two
methods of instruction for teaching,writing. Illthiestudy these two

thods of instruction were investigated. Met fiest method of
nstruction, designated product-oriented instruction, was formulated

the iniplications.made by the treathient composition is given by
selected but representative rhetoric textbooks. The second method of
instruction, designated process-oriented instruction, was formulated
primarily from the recommendttions of a resent theorist, Roger
Garrison, whose assumptions about writing are supported by many
other recent theorists. Specifically, the difference in the two methods k
of instruction was this. Product-oriented instruction described the
process of writing to students and expected them afterwards to go
through that process by themselves. Froceis-orientad instruction-.
engaged students in the act otcomposing in a series of successive,'
prioritized steps or skills while receiving instructor criticiim and
gpirlance. It was the purpose of this study to determine the
differences in the effect of these two methods of instruction on the
improvement of writing ability of community college students in the
first quarter of a three-quarter freshman composition course.

For the'purposes of this study the group given product-oriented
instruction was designated the control group and the group given
prodess-oriented instruction was designated the experimental group.
Because the students in these two groups were self- selected,, the
investigator controlled for each student's academic ability and each
student's wnting ability when he or she erttered the course. Students'
acadgmic ability was determined by the verbal section of tie School
and College Ability Tests (SCAT). Initial writing ability was determined
by the Sequential Test of Educational Progress, Level 1, F6rm A
(STEP) and a composition of either descriptive or-narrative writing
evaluated with the Buxton'scale. In order to determine difference_

the effect of the two methods of instruction on the improvement of
writing ability of studentsfit was necessary toexarrffne-ffie

lationship between-the method of instruction and performance
nge. This wls done through the Analysis of covariance. Using thispro ure the investigator tested two null hypotheses: (1) There are

no significant differences at p < .05 in post-test scores on the STEP
test for students in the experimental and in the control groyps when
academic ability and pre-performance are controlled: (2) There are
no significant differences at p < .05 betWeen scores on the post-test
compositions evaluated with the Buxton scale for students in the
experimental and in the control groups when academic ability and/
pre-performance on compositions are controlled.

The Analysis of Covariance testing Null Hypothesis 1 made
possible a Comitarison of the means of the two treatment groups on
the post-STEP adjusted for differences in the means of the covariates
(pre-SCAT, pre-STEP). The signifrtiance of F yielded by the Analysis
indicated that Null Hypothesis 1 should not be rejected. The Analysis
of Covariance testing Null Hypothesis 2 madepossible a comparison
Of the means of th4 two treatment groups on the post-composition
adjusted for differences in the means of the covariates (pre-SCAT,
pee-composition). The significance of F yielded by the Analysis
indicated that Null Hypotheiis 2 should not be rejected. The
investigator concluded that when academic ability and pre-
performance were controlled, there was no difference in the effect of
the two methods of instruction on the improveafent awriting ability of
students.

4
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LEARNINGCENTERED WRITING AS A TEACHING METHOD
i(_ Order No. DA821b497

HA smoulsr, JOAN, Eo.D. Temple University,1982. 115pp. Major
Adviser:* Or. Thomas Hawkes

An important aspect of programs for training student teachers is
improving the communication skills of the student teachers. Most,
not all-, of the research and theory in this area has been directed I
toward the analyses of.communication v4a classroom verbal behavior
(Flanders, 1965, Amidon,a1967, Furst, 1967) and/or non-verbal
behaviors (Galloway, 1976). Thepurpose of this study was,to explore
the effects of a teaching method teaming.dentered writing on
increases in learning of curricular content (in this specific instance
concepts and techniques of teachihg), writing skill, and a decrease in
apprehension concerning writing. This particular student writing
approach shifts classroom teacher:student interaction from a high
degree of oral communication to an increase in written
communication.

Sixty elementary student teachers enrolled during the Fall 1980
semester at West Chester State College Were the subjects in this
study. Seventeen student teachers supervised by bne supervisor were
subjects in the experimental group; forty-three student teachers
supervised by three other supervisors were included in the control
group.

Pre and post-test scores were obtained by holistically scoing
writing samples of all student teachers at the beginning and end of
the semaer. Pre and post -test scores were obtained-for all student
teacher -the beginning and end of the semester on the DalyMiller
Writing Apprehension Survey. Pre and posttest scores were obtained
for all student teachers at the beginning and end of the semester on a
teacher-made test of subject matter covered in the Practicum course.'
Clarity statements identifying'concepts perceived by learners to be
most clear or least clear were obtained at the end of each Practicum
Session from the student teachers in the experimental group only.

The treatment in the experimental group consisted of learning-
centered writing tasks durinA each Practicum session and daily
journal entries made by each of the seventeen student teachers. . . .

(Author's abstract exceeds stipulated maximum length. Discontinued
hereby permission of school) UMI

THE EFFECT OF SENTENCE COMBINING PRACTICE ON THE
REDUCTION OF SYNTACTIC ERRORS IN BASIC WRITING.

Order No l:IA821 2B73
JACKSON, KATHY DIANa DONN, Eo.D. Auburn University, 1982. 107pp.
Director: Richard L. Graves

The purpose of this study was to evaluate the effect of sentence
combining practice on the reduction of syntactic errors in the writing
of a group of freshman college basic writers. The study also proposed .
to determine whether syntactic errors other than The types described
by Mina Shaughnessy in Errors and Expectations appeared in the

. essays written by the students.
The ten week study involved stint -six students and three teachers.

Each of the teachers taught one control class aid one experimental
class. The experimental classes engaged in sentence combining
practice onday per Week during a fifty minute class period. On the
other four days, the experimental classes studied material in the .
regular English 131 curriculum. Pre-and post-treatmentwriting
'samples were used to draw measures to determine the types of
syntactic errors made by the students and to evaluate the effects of
the sentence combining-practice.

Error analysis - -a process of identifying idiosyncratic
constructions, of rewriting those constructions based upon the most
reasonable interpretation of the intention of the original, and of
classifying the errors according to their causes was used to identify
and describe the syntactic errors in the writing samples.
Nonpatametric statistics were employed to evaluate the effects of the
sentence combining practice.

The results'of the error analysis suggested that in addition to the
syntactic errors describedby Shaughnessyqbasic writers tend to use
fillers or covers to emphasize and protect their personal opinions, and
that some-Syntactic errors made bybasic writers are influenced'by the
dialects of theWriters. As a result of the statistical analysis of data
obtained in thestudy, it Was concluded that sentence combining

a practice does not reduce the syntactic errors basic writers make.'
,
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TEXTUAL LINKAGES: AN INVESTIGATION INTO/HE%
SOURCES OF QUALITATIVE 'ESSAY RATINGS

' 'Order No. DA820931 6
KAR, RONALD NICHOLAS, PH.D. Wayne State,University, 1981. 468pp.

Purpdse. The purpose of this dataanalytic study was to investigate
the criteria es say raters used in making qualitative judgments when
they were trained and directed to use specific evaluative,cnteria. the
specific criteria and other common enumerable criteria were analyzed
and compared.

This study was conducted id the theoretical framework that direct
measures of wntiiig must have curricular, instructional, and
descriptive Validity and that reliability coefficients of direct and

. indirect measures of writing are not comparable.
ProPedures. A stratified, random sample of argumentativemdde

essays gathered in a large-scale, minimalcompetency testing
program were scored with an enumerative ratingscale which
quantified the relative presence of the specific criteria in five rating
categories.

A substudy of inter-rater reliability produced an estimated-%
intraclass correlation coefficient of .946. Average agreement with a
pass or fad rating was 90 percent. intrarater reliability, calculated
with a deviation from majority-rating procedure in which shifts to
Majonty rating were not countgd, yielded a consistency factor of 94
percent

( Findings. Statistically significant Fratins (p'< .001) for the
evaluative criteria-were investigated with a posteriori contrast tests.
Statistically significant differences were found for 62 pairs of criteria
means. The means of the'sfimmed criteria scores (which
approximated the rating categories of the impressionisticeubnc) were
statistically different (p < .01) between four of the five rating
categories.

Coherence (.673) and complete sentence (.667) had the highest
Kendall's Tau C cOrrelations with rating categories. An Rquarel
coefficient 0%715 was calculated for the eleven criteria by rating
categories. The criterion coherence accounted for 53 percent of t
variance. Usage, number of thought.units. and complete sentences
accounted for 6.9, 5.2 and 2.9 percent.

Only total errors in punctuation distinguished passing and failing
papers. The position argued had no effect The R square for the
combined evaluative and enumerable criteria was .792.

The evaluative criteria were also found superior in a classification
analysis.

onclusions. For the specific essays, criteria and training
procedures used in this study, the findings support the conclusions
that (1) the raters used the criteria they were trained to use and
(2) the reliable rating of these essays resulted from the accurate and
consistent use of predetermined criteria.

PEER AND TEACHER EVALUATION: A COMPARISON OF
EVALUATION METHODS FOR WRITTEN COMPOSITION OF
ELEVENTH-GRADE STUDENTS Order No. 8128745
KING, BONNIE JEANivIcKetzie. Eo.D. University of Kansas, 1981.
102pp.

The study compared effects of the traditional method of teaching
composition whereby teachers evaluate written papers withetfects of
evaluation by small peer groups. The hypothesis tested was that, after
experimental curriculum treatment, there would be a statistically Ak

-significant different mean score in favor of the small peer group.
Concerns about the decline in national writing skills, about the
demand upon teachers' time to evaluate papers, and abotit an
altemanve method of evaluating written papers lent urgehcy to the
importance of the study.

11 search of related studies showed that teacher evaluation was the
most used and the most authoritative.method of evaluating
compositions. The studentteacher conference method was
contederhe most ideal method by both teacher and students. The
traditional ffiEthod of teacher evaluation was found to take a
burdensome amount of teacher time; however, this method did not
necessarily malt in imprord writing performances of students.

Studies of peer evaluation and teacher evacuation indicated that,-
peer-group evalUation was considered successful. A growing number
of studies showed gains in wnting performances by subjects using the
pter-group-evaluation techniques. Several studies showed that tf-- S

pfer-g roup method gave the teacher release time from reading every
paper handed in by the students. I

In the project 80 eleventh-grade public Sigh school English r

students were ht writing in one experimental group and one
control grow ubjects-in the experimental group evaluatedtheir
peers' wn compositions using prepared check sheets for oral and
written b icisms in small peer(groupsof four to five students. The
control- roue compositions were evaluated by their teacher. Two
pretests two posttests were the data used to determine the effects
of the treattnent curriculum. Pretests I and 2 were-the first two writing
assignments, and posttests 6 and 7 were the last two assignments in
the course. The syllabus of writing assignments was increasingly
more complex, and the expectations of the teacher were higher as the
course of study developed. The Diederich Analytic Scale was the
instrument useato evaluate the data. Three experienced English
teachers who had achieved a rater reliability of,.83 evaluated the .30,.
items ingthe study. Prior to the treatment instruction, the students
wrote pretest I paragraph, which was evaluated by the raters to
determine whether the students' writing abilities were equivalent at
the-beginning of the study. The results of a Melt showed that both
groups of students were essentially similar in Writing abilities. \

Both groups showed a loss in mean scores from pretest 2 with
treatment to posttest 7 with treatment The experimental group
showed significant decrease in mean scores at the .01 levet A gain
was shown by the control qn posttest 6 at the .01 level of significance
as a result of analysis of covariance which covaried out the raw
effects of pretest 2. This internatgain did not alter the overall loss

, shown by the group. A twowayanal is of variance showed there
was a significant difference between e experimental and the control
groups at the .05 'gel of significance when testing treatment effects
on males and females. It was concluded that the females in the group
received the increased mean scores from pretest 2 to posttests 6 and
7. These internal gains did not.affect the conclusion tharneither
method of evaluation showed overall gains in this study.

The investigator suggested that further studies be made using
peer -group evaluation in which attempts are made to test for seasonal
and/or motivation effects upon students and to test for learning
versus performance of related concepts, i.e., thesis statement, topic
statement. development of the controlling idea, transitional devices,
and closing statement The investigator alsO suggested that it would
be useful to have a statistical tool that would adjust to the difficulty
level of,wnting assignments. -r----

.

-TOWARD AN ANDROGYNOUS STYLE IN FRESHMAN ,
WRITING Order No. DA 8205594
KIIETr, PATRICIA COLLIER, PH.D. The Florida State Umveriity, 1981.

;159pp. Major Professor. John Joseph Fenstermaker

A substantial body of evidenc&suggests that sexual bias in the 0
college composition classroom compounds the confusion about what
constitutes good writing. Here little is understood or acknowledged
concerning the sometimes marked differences in abilities and
interests of ttie two sexes. The effects of such ignorance are
particulaily devastating to female freshmen because society has not
prepared or supported them for the college experience as it has for
males. The result seems to be that females in suptle Ways continue, at
the cellege level, to feel less interesting, intelligent, and qualified than
males. Masculine prose style continues to be held up as the ideal, and
syllabi often demand writing assignments that are diffiatfor
females- -for example, the argumentative paper. Most shocking is the
fact that widely adopted freshman composition texts still stereotype
females or ignore them altogether. There appears to be a Mal need
for instructors, and students as well, to understand both-the genetic
and culturally shaped sexual differences that produce different writing
'Styles, together with a need to teach androgynous, rather than
Masculine, style as, the ideal.



A.
THE DEVEL ENT OF A PROGRAM' I PROVEMENT MODEL
FOR TEACHING COMPOSITION AT TH= EIGHTHGRADE
'INTERVENTION LEVEL Order No. 8201351
Lzwis-Ms.niLyN HUNT, Eo.D: University of Ma achusetts, 1981.
166pp.,Director: Ernest D. Wapington

National Assessment of Educational Progr- Studies conducted
between 1969 and 1974 reported a decline in w ting skills among
American student?. Researchers agree that the ecline reflects the
state of the art" of teaching writing and the Unlit knowledge
available qn the nature of the composing process

The public's demand for accountability in teac ing basic skills hai
created a need for curriculum development in the ea of writing
instruction which reflects current theoretical pers ctives and offers
alternatives to traditional approaches for which at ctivenoss has not
been proven New theories on the composing proc ss anththe
effectiveness of instructional strategies are beginru g to impact
schools primarily through the efforts of college spo °red writing
institutes for teachers. Mary school districts do pot ve access to
such institutes and therefore need alternative, resour es for
upgrading teacher competencies and improving instr ctional
_programs.

This research field tested a model for program improvement in
compoSition in a dna, school district. The model includes staff

-'development. observation and technical assistance and assessment
of program impact on student performance. Program impact on
,teachers was analyzed,from survey and observational data. A pretest
posttest control group design was usectrfo test program impact on
students. Writing samples, holistically scored, and a standardized test :of writing vere the instruments used,,-,

The study showed that experimental teachers were able to
incorporate strategies which in turn correlated4osignificant stur3entk,
gains on the Writer's Skills subtest of the BasecSkllLs AesPqsment.

r

A COMPARISON OF THE VOCABULARY ACHIEVEMENT OF
COLLEGE 'FRESHMEN USING THE MASTERY LEARNING
INSTRUCTIONAL .MODEL AND A NONMASTERY MODEL OF

'INSTRUCTION .. Order No. 8129465.
McLimerte, WILLIE Scorr, ED.D. University of South Carolina: 1981.

'PPP.
The purpose of the study was to investigate the effects of mastery

instructional methods on the vqcabulary skills of college freshmen.
The subjects of the investigation were 44students in three

mastery learning classes and-44 students in three nonmastery
classes. These students had been assigned to remedial reading
classes in their college in a southeastern state.

The pretest measure for the study was ttie students' scores on the
Nelson Denny Reading Test vocabulary subtest (Form A). Posttest
measures were students' Scores on the Nelson Denny Reading Test
vocabulary subtest (Form B) and the Field Educational Enterprises
Developmental Reading Vocabulary Testicriterionreferenced).

Analysis of covarianceshowed that students in the group exposed
to mastery instructional methods scored significantly higher than-
students not exposed to mastery learning instructional method on
(1) the Nelson Denny Vocabulary subtest (F x 8.85. p < .01), and
(2) the Field Enterprises Final Vocabulary Test (F = 26.16, p < .001).
The reedits were obtained after initial differences in students'
pretest scores on the Nelson Denny,pretest were controlled through
the covariance procedure.

tt was concluded that, among the subjedts of thestudy, mastery
learning instructional methods resulted in significantly higher*
achievement than nonnitistery instructional methods on a
standardized test of vocabulary skills and on a criterion-referenced
final test c4 vocabulary skills.

I
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THE ONETO-ONE STUDENT-WRITING CONFERENCE: AN
EVALUATION STUDY OE ITS EFFECTIVENESS IN

ift,

IMPROVING.WRITING SKILLS Orde r ticr. 8126321.

at000x, Rum MARIE, Eo.D. 8righaA Voting University, 1,981. 132pp.
Chairrrian: J. Hugh Baird !'

, -.

This study used a formative evaluation design to determine
whether the oneto-one conferencing technique prof:faced imprdved
student writing and reduced student wnting anxiety. It was conduct
in a remedial writing course at Cerro Coso Community College:
Ridgecrest, California. Various data collecting strategies were
employed:'a writing anxiety measure. an objective writing test,
analytically graded paragraphs snd essays, a questiOrtriaire, and tape
recordings of the conferences. Results indicated that students made
signifiCant gains on the objectivelest and on their actual writing
samples, but no-change was apparent in their feelings about their -
writing. It was also noted that the ti instructors devote to providing
such tutorial assistance-in addition to t itional classroom 4,
instruction may prove to be. rohibitive. : .

.

A CRITICAL ANALYSIS OF COMPOSING PROCESS CASE
STUDIES, SOME IMPLICATIONS POR TEACHING, AND AN
ATTEMPT AT MODEL 'BUILDING Order No. DA8210013:
VAOIGAN, CHRISTOPHER JAMES, PH.D. The University of lo,wa, 1981.
275pp. Supervisors: Professor William M. Murray, Associats
Professor Aichakls. Hootmari

What writing behaviors do case studies of composing processed
report? What are the relationships among these behaviors? Do
differenestudies report similar relationships? What are the
implications for teaching? What are the strengths aid weaknesses of
the Au: study riiethOd? Thisstudy analyzes 29 reports published
between 1971 and :1979, representing 1$ case studies by Emig,
Fowler, Graves,Perl, Schwartz, Sommers and tithes, in order to.;
identify similar and noteworthy findings and shape a theory f
composing processes from them.

The category system employs functional descriptions phasizing
the rec.urslyeness and interpenetration of composing behaviors.
"Settling on a topic" consists of accepting, defining, or discovering
the subject, discourse type, and general organization. "Settling on
other limits" involves accepting, defining, or discovering more
specific constraints, global to,sentencelevel and sometimes
temporal. "Writing" requires connecting intention with idea or
experience through symbols, approximating plans developed
concurrently or in advance, and accomodating habitual writing

,concerns and strategies. "Rewriting " invoirs approximating the
writer's or another's expectations by adding text still in the writer's
head or on paper.

Fifty five hypothesized relationships appear'in a summary mbElel.
For example, time spent settling on a topic varies directly with

. developmental level. Planning effort varies inversely-with pereeived,
ability to reformulate. Numberpf words written varies inversely with
degree cf dialect interference.

The case study method has been criticized for involving too many,
inadequately controlled variables, precluding statistical inference,
yielding incomprehensible interactiops, and lacking reliability, validity,
and replicablfity. However, these criticisms are neither absolute nor
untorrectible, and some apply equally to large-§roup statistical .
studies. In fact, case study has proven net , versatile, and
successful in such disciplines as physiology, chology, sociology,
medicine, .psychotherapy, and-most recently-composition.

4-
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.
AN EXPERIMENT STUDY Or THE INFLUENCE OF'
FRESHMAN ENdLIS ON STUDENTS' WRITING SKILLS AT
WESTERN STATE C LLEGE " Order No. 8200804.
MARKWOOD, RIONARO ALLEN, PH D Universityvi Colorado at boulder,
1981 164pp. DirectOr Ase6ciate Professor Ruth K, Cline

This study compared the pre and post fall-semester wnting of 59
freshmen (control, N = 16; experimental. N = 43) as demonstrated by
2 45-minute, assigned topic essays at the beginning and at the ending
of the semester. Preexperiment attrition from the original sample of
108 studentsforced a revision of the intended multifactorial design.
However, posttest stores were compared on 6 variables after the
essays were graded blind in 4 separate processes: the Diederich
evaluation of general merit (interrater reliabilities, pretest. .799;
posttest..74 he Moslerni evaluation of-creativity (:649..726); total
Words (grad and regrade reliabilities, pretest, 1.03, posttest.and 1.00);
words per T- it (.985, .990), clau.ses per 1' -unit (.980, .950), and' , errors per 100 {cords (.955,.950). The reliabilities of the scores were
estimated as follows: Diederich {pretest, .525. posttest, .660), Moslemi .
(.215, 460), words (,748, .800), words per Tunit (85,..610), clauses
per Tunit (.528)..229), and errors per- 100 words1.721, .744). -

Gain scores for control and experimental groups were tested by
means o'f the t test for cdrrelated-samples. TWo were significant, both *
in the experimental geoup'. Diederich. (42) = 2.80, e < 001, and
errors per 100 words, t(42) = 364, p < _001. The t test for gifferential
gains indicated that the experimental group's gains were statistically
significantly larger than those tf the control group on two variables'
Diederich, t(57) = 2.79. A .05. sad 'errors per 100 words, 487) =
2.21.p < .01.

Analysis of covariance was run on the 14 instructor groups (Na of -.. from2 to 7) for each of (tie 6 outcome variables. ThAposttest means
were adjusted by two covariates: a discriminant score and the related '
pretest score. Differences between instructor groupgvere found in
three scores: Diedeiich, F(13, 27) = 3.48, p ( .003; Moslem. F(13, 27)
= 2.13,p < .047; and errors per 100' words; F(13. 27) = 1:93.p < .073

The study found some evidedee that the experimental group's
wnting improvedover that of thk control group and that the
improvement varied between instructor groups. The study is weak
because the original multifactorial design was lost to severe attrition
before the experiment began and becapse the instructor groups had
extremely small Ns.

WRITERS, WHO TEACH: A° NATURALISTIC INVESTIGATION
- - 07erer No. 8201569.. .

4
NELSON, MAMIE WILSON, Eo.D. University 07 Georgia, 1981. 4413pp.
Director: Ramon Veal- ,

Unlike instructors of other arts; writing teachers in middle and
_secondary schools have seldom been Writers themselves; most have
training in the appreciation.not the produciOn, of literature. Writers
have long deplored the negative relaticnihipbetween writing
instruction and how writers actually write, and recent case studies of
student writing processesConfirm the detrimental influence of
traditional teaching approaches. Analyses of contemporary'
publications also indicate that textbook pronouncements bear littl
relation to the writing contemporary writers produce. Using a hol' lc
methodology appropriate to the arts and toomplex educationa
colftexts:this study examines the practices of writers who teach in
middle and secondary schools to discover if and how their teaching
reflects their Writing habits with the hope of informing the teaching of
writing in the schools.

After interviewing 23 writers about their teaching and writing, the
researcher selected for limited observation the eight whose
experience with writing seemed jo have most strongly influenced their
teaching and chose three for in-depth study. She then spent
approximately three days a week for five months as a participant
ooserver in their claSsrooms and found that her verbatim

'transcriptions of taped interviews and cfaSsroom interactions mace a .

fine-grained.arsallsis very productive. Document analysis of teacher
journals, teacher-and sturient writing, and articles published about the
classrooms observed as well as transcriptions of systematic taping
done wnen the researcher was not supplement and lend
perseectrve to the interview and observati nal data.

Analysis of the initial interview and limited-observation phases
inoloajpg that the major factor affecting thesuccess of writers who .
tech le the inslructional rote model they adopt. Those adopting one
of instructional models--"the Little Professor," the
traditional English teacher, and theinnovative English teacherare
afflicted with what may be called a professional split personality
resulting from-their simultaneous acceptance of two logically .
inconsistent frameworksl-the Composition Paradigm (largely
preventive/corrective in approach), from which they teeth, and the
Writing Paradigm, from which they write. Those adopting an Expert-
Practitioner Model ( "writer - teachers" as oepbsed to "teacher-

'writers") avoid the failurefrustration, and,elitism characterizing many
. - others because they experience no conflict between writing and the

'teaching of writing, their approaches being process generated, rather
than product oriented. Frorretranscriptlbn and analysis of the in-depth &
study data, the researcher also describes both the teeing practices,--;' ,
of these successful writing.teachers (the "expert-practitioner
stance"), the theory which forms their rationale, and the social and, :-
psychological environments they consciously structure for their
students. .

This study demonstrates the effectiveness of a dyramid idesign,
,.

n
exploratory comparative studies.-for maximizing the likelihood that an,
analytic framework will emerge from a naturalistic investigation. It also
proposes mundane categories to accoynt for the acquisition and
evolution of a teaching style. The narrative presentation also specifies
factorstirtIlbencing the decision.making process by the.

. research evolved. , : ,* ,,

As the findings underscore the importance of effective role mcidels°.
in-the teaching of writing -teachers being more successfulwhen they .
adopt writers as rore models, studeaswriting better when teachers .
model the process tcfr themthey helja explain the success of one
highly successf medel for in-service education (the Bay Area
'Writing Project odelj and suggest needed changes in the initial
selection and t aining of writing teacshers. They also deMonstrate the
productivity 'of aturalistic approaches to the study of language
learning.in cla.ssrocims and of teacher effectiveness as wee.

. .
, AN EXPERIMENT COMPARING' TRADITIONAI, INSTRUCTION

IN COLLEGE FRESHMAN COMPOSITION WITH .INSTRUCTION
EMPLOYING LEARNING ,CYCLES BASED ON PI4GETIAN
THEORIES Order No. 812941,
Pews, Tam OuN, Pit..D. The University of Oklahoma,. 1981. 87pp, -.7 :
Major Professor. John W. Penner

Contending that traditional Instruction to college freshman
composition is ineffectual because it does not combine accurate
theones of learning with appropriate theories of composition, this .

study attempts to-accomplish such a combination, beginning with the

develdpmental theories of John Pieget and meshing them with
Composing processes. The resultant curriculum was compared with
traditional instruction in a onesemester experiment withitollege
freshmen at the University of Oklahoma.

The experimental group wrote only three or four papers during/he
semester, Spendinge great deal of time feyising each paper in small
peer groups as well,as in entire-class djscussiOns, the students' own
writing experiences serving as sources for Piagetian learning cycles.
Each learning cycle began with concrete explorations which were
designed to lead students to invent and expand upon various
concepts - -such as audience, specificity, thesis, structure -f or'
themselves, with instructors serving as guides instead of lecturers. .

The experimental group used no textbooks and had noexplicit
instruction in traditional modes of writing such as narration,
description, exposition, or argumentation.

The control group was taught the modes primarily by lecture with
textbooks, and the students wrote nine or ten papers. kloth
experimental and control groups wrote pre- and posttestessays
which were graded holiitically. The experimental group had a higher
mean gain than the control group. In addition, attitude surveyegiven
both groups demonstrated better attitude by the experimental group
tharytbscontrol gropp toward content, instructor, and methods, as

as gr ter confidence in their writing and improvement of their
ttitude toward writing.

, a
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"(THE DEVELOPMENT OF AN*LYTIC0DISCOURSE
Order No. DA8203900

... _
REDMAN CHRISTINE BANKS, t.D.D. kaoston University School of-
Education, 1981.. 87pp. Majbr Professor. Di. Thomas J. Johnson

The purpose of the analytic discotfrse study was to examine the
extent to which an instructional program directly tied to the sconng
cifitta for quality writing could teach students to prpduce analytic
discourse which satisfiedthe criteria. More specifically, we sought to

. determine if students couktbe taught (a) to analyze an assertion,
(b) genihte observational evidence tb substantiate that assertion,
tc) cite appropriate examples and/or illustrations, and (d) conclude
the text of the analytic discoursewith a sentence which repeats or
restates the original For the purposeof the study, analytic
discourse is considered a type of text (written or oral) in which a
relation is constructed between certain sentences which Contain or
are assertions, and othec sentences which contain pr are the
evidence which purport to supportthe assertion:

The analytic discourse instruction was taught to a hetereogeneous
group of .sixth graders (6%Regurar), ahigh ability group of seventh ,

graders (7 High), and a low abilitY group of seventh graders (7 Low)
across seven 45 minute time periods. The comparison group (6
Comparison) was a heterogeneous group of sixth graders. In order td=
examine the effects of thrprogram we employed a simple procedure
based Upon content Xcent frequencies and their transitions from pre-
treatment to postfreatment conditions. 94% of 7 Low, 83% of 6
Regular, and 52% of 7 Higitimproved their usage of observational

.1 evidence and/or exampl&whefea,s, only 27% of 6 Comparison .

improVed their usage af observational evidence4and/or.ekamples.
100% of, 7 Low; 91% of 7 High and 88% of 6 Regular achieved mastery
leafning, wherein an introductory and concluding assertion were
stated. On the contrary, '9%of 6 Comparison.achieved mastery .
learning. Posttreatmentcomposittoris contained greate?imlume and

ci greater use of sequence, transition, unity and clarity; as well as having
a greater amount of observational evidente, appropriate examolezi.

: and Introductory and concluding assertion& This study demonstrates%
that analytic disceurse.can be improved through interontion with an.
instructional program tied to the,s onrig enteria for quality writing.

.
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VALIDATION OF AN INVENTORY OF PRACTICES AND\
1 -

POINTS QF VIEW IN WRITING INSTRUCTION
. .Order No:D/14207E198

SHAEFFER, ANN MARILYN PUFER PH.D. The University el Atizpna, 1981.
147pp. Director. R. Van Allen

6 .11111. 4

This study was designed to develop and validate-an atsessefent
instrument which would yield valid information.on teaofiersL
theoretical learning philosophy orientation and instructional
behaviorerin the teachingilf writing. Data are analyzed to determrhei
whether there is a relationship between Stated learning theories'and
responses to statement's of elements of a writing program.

The subjects who participated in the shidy,were graduate students
at Oakland University, Rochester. Michigan, all(' The University of.
Arizona, Tucson, Arizona. ind.experts in thafield of writing or
language arts who were certified according to stated criteria.
Respondents completed the View Toward Learning shat and the
Shaeffer Inventory of Approaches to the Teaching of Writing. The
information from each complehldinventory and Learning View sheet
was recorded for analysis data to accept or reject ten hypotheses.

The inventory achieved content validity through individual item
documentation in literature sources. The instructional approaches

. were interpreted according to three common learning theories:
Behavioristic. Nativistic and Cognitive Reid. The data analysis, Which
included t tests, Cronback Alphas, and item correlations and
classification, established the instrument as valid in distinguishing a
teacher's approach as Behavioristic or Nativistic and reliably aligned
learriing theory with classroom practices. It was not valid in
differeritiating the Nativist from the CognivisL fi

f

,
.RecommendatIons include a revision of selected Nativistic and

Cognitive Field items to'achieve a clearer distinction between the two
approaches, and the use of the instrument and cover slieet in ilargel:
scale study to further document validity and reliability.iThe Inventory
may be utilized for teacher Self-appraisal individUallye in staff
development projects, or in combination with Classroom observation.
Teacher educatibn programs concerned with writing instruction could
assess beliefs about the way children-learn and related classroom
practices.

-

THE/DEVELDliMENT AND INSTRUCTIbNAL FACILITATION
OF WHOLETEXT PLANNING IN 'CHILDREN'S STORY, -
WAITING Order No. DA11212144
WEBER, PAMELA SUSAN, PH.D. University of California, Berkeley, 1981.

134pp.
.' II

Thepurpose of the present study wai to investigatethe .
development and instructional facilitation of cognitive processes

If ; associated-with tie writing proEesseThe author investigated**.
, process of whole-text planning which is crucial in producing well-,
written prose and absent in the wilting of matey children. The
follqwing four areas assocjated with whole-text plahniog were r
examined: the relationship between'developthent and wholetext
planning in itotylkriting; theeffects of an instructional task on the use
of whole-text planning; the transfer of increased skills in whole-text
planning from an instructional task to a new task; and the relationship
between children's use of wholetext planning and their evalyation of
the logical coherence of whole texts.

One major result Indicates that there are developmental .
'differencesln the use of Wholetext planning. Fifth graders were more
likely to usesuchplanning than were.third graderskOne factor related i
to tlm-1 developmental differences' appears to be the specific content
of thrifriting task. Secondly, the effectiveness of the instructional
fask.was inconsistent; signikcant agerelated differences were found. 0 -
The instructional task facilitated the use of wholetext planning for
third.but not fifth graders: There was no significant transfer of whole-
te,xt planning from tit instructionattask to a new task. issues related
topossible transfer effects are discussed. Further, there was ncr
refetionshippetween c,hildren'stsebf wholetextplanning and their

orkevaluatio fthe logictq coherence of whole texts. . '
This stu emonstratesthat there are developmental differences

in thepognitive ocesses associated with Wholeteict planing iik
writing. InStructional tasks can be devised which promote use of -

these processes. However, there are age-related differences in the

..
effectiveness Of Gestrinstructioaal tasks: The Awfulness of-theits
tasks in transferring thencreased skills to a neWtask is in gyestion.
Thereere differences in the cognitive processes associated with
constricting coherent texts and evaluating.such texts. This study .

-underlines the need to consider the posiible interaction of tat" '
cootent, inistructional facilitation, and age in future research of whole-
text planning. . , 5
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'' THE CQNSiRUCTION OF- AN INSTRUMENT TO 'MEASURE
WRITTEN CONTENT IN PERSONAL JOURNALS

-

OiderNo. DA8206237.

(Winn, DEBRA JOAN: PH D. University of California. Santa Barbara,
. .

. 1981. 167pp. --_

The prirpose ofthis study was the-initial developmenroPhe- .
Content Analysis of Personal Documents InstrammInf ( CAPRI). The
.C.APOlaves proposed as an unobtrusive and objective method for , - s .evegioiring the manifesttontentof personal writing completed by 4 ..
individuals in diaries or journals.

,Previous content analyiiistudies of verbal psychothereby were
examined, and 69 scoring categories from these studies were
selected to serve as an initial category pool. *flirty persons who had
completed workshops in joumalkeeping each submitted ten entries
from their personal diaries. Out of these 200 entries, 542 sentences
were systematically selected as representative of sentences

iindividuals write in their journals. Four raters independentlyscored ,each of the 542 sentences in terms of the presencelor absence of the ,
69scoring categories: Resultswere tabulated to indicate agreement - . f
among the raters for each scoring category in each sentence; where ethree or four raters indicatedthe presence of a Category in a
sentence, it was stored as an "agreement" .

A cluster analysis of variables was completed, resulting in the
'formulation of 67 clusters comprised of from 2 to 69 scoring

- categories each. Clusters cbntaining too few scoring categories (i.e.,
two categories both describing similar feelings"unhappy" and - .i "negative") or too many scoring categories (I.e., clusters containing
Is many as 20 wideWvarying categories) were eliminated, leaving 24

1. clusters representing major topiC areas and need /feeling expressions
, -... tOerve (u the scoring categories for the CAPRI. These scoring

categones'differed from previous content analysis studies of verbal
psychotherapy in that they included both topic.and feeling areas.
Atthough'clusters represented positivikineutraleand negative "-
categories, they were primarily negatively-focused. -

Recommendations for furtherresearchliCludedObbsining .
/..reliability and validity information for the CAPRI, applying the ,instrument to larger samples of written material, and utilizing it in

studies to evaluate the impact of writing used as an adjunct to,-
counseling and psychotherapy. .
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University Microfilms International
300r-North Zeeb Road
Ann Arbor, Michigan 48106
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